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Abstract

Three major urban community college districts replicated

a study of veiy effective teachers originaliy conducted at

o thé City Colleges of Chicago. Researchers at the cooperating
institutions identified teachers who had outstanding |
reputatiéns and whose students achievéd at very high levels.
Intensive interviews with the teachers reveéled four E?mmon
attributes of the ninety teachers involved in the oriéinal
and replication studies. The teachers plén and organize géals,
they show respect and interestvin<their stﬁdénts, they
encouragé student participation, and they monitor student
progress and respbﬁd accordingly. The excellegt‘teacﬁers iA
this study are exceptionaiiy dedicated and hard working. Many

of the technigues that they use can be successfully used by

other teachers who would like to impfove their own .téhching.
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“In the last year or so several major studies have appeared nationally
focusing public attention on the quality of education in the United States.
Indeeé the President himself has spOnsored efforts to investigate the
problems and explore potentlal solutlons so that education would be énhanced
and the goals ogha fully literate and critically thlnklng soc1ety be realized.

Most research efforts, both prior to and follow1nq the prestlglous President’s

Camission on Education have focused on K-12 education in this country. Great

a
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concern for the difficulties of both teaching andllcarning has been expressed,
and many studies have focused on ghat subject. Educational researchere have
-reached scéellevel of ‘consensus on ingredients of good teaching, especially at
the elementary school level. Brophy (1982) has reviewed and summarized these
findings that sth a set of teaching behaviors that are consistently linked-to
greater -ichievement in students. Stagistical-meta—anal}sis techniqges |
(Walberg, 1982) also identify cammon elements of good teachfng at both the
elementary and secondary‘levels, Lysakowski and Walberg (1981, 1982) have_
shown stron% effects due to a set of instructional techniques that are equally

3
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effective across different levels of schooling, socio-econcmic levels, races,
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and communlty types.

Research on effectlve teachlng at the &ommunlty college level is less"
plentlful, although the needs and demands for such information is also great.
In a discusion of 1nstruct10n at American commJﬁlty colleges, Arthur Cohen a;d
Florence Brawer (1982) mention many innovations based on televisions.and on
cxnputers, and they discuss ‘the growth of thé iearning rescurce center concept
as 1mportant developments in cannunlty college instructicn. While these ideas
have held great promises, they'have:not proven to be a panacea to the

difficulties of educatlng the diverse student populatlon attending the '

(natlon S newest e@ucatlonal institutions. One. reason for this lack of total
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effectiveness is that the innovations suggested focus largeiy on "things" as
enhancers of instruction and ignore the human element--the teacher—-as a
pur;eyor of instruction and facilitator of student learning. Fram other
quarters ccﬁb asseééions that systems like mastery learning and campetency
based instruction have shown scme success in college clasérooms, as indeed
they have. Again, however, one must look at the,teécher behind the system to
see if success in teaching is attributable to instructor behavior and attitude
as well as to the mastery learning and campetency based methodologies.

This paper describes the findlngg:of a nationally replicated study of
especially effective camunity college teachers. The study sought %o
investigate the instructional methods of a‘sample of exceptional community
college teachers and to look for alterable teaching behaviors and techniques
(Bloom, 1981) that could be preseﬁﬁed to oéher teachers who wished to imﬁrove
tﬁeir teachin&. Guskey and Easton (1983) conducted an initial study on this
topic at the Cehter for the Improvement,of_Teaching_and Learning of ‘he City
Colleges of Chicago during the 1981—82 academic yeer. -During the 1982—83»year
Cuyahoga Cammunity College (Cleveland, Oth), Wayne County Cammunity Colleges
(Detroit, Michigan), and Metropolltan Cannunlty College (Kansas City,
Missouri) replicated the original study after adjusting and reflnlng the
original methodology/ This paper describes the results of this expanded
study‘ Both studies used personal interviews to 1nvcst1gate the teaching
technlques of a sample of hlghly effective ccmmunlty college teachers:

~ 3
Study Methodology

Planning the Replication

$
Researchers frcn1the*four,participating-ccnmunity college systems met for

two days in the early fall of 1982 for training and planning for this study.



During these meetings they‘considornd hew Lo select teachers to be

interviewed, how to celect and Lraln interviewers, and how to analyzc
findings. (The authors would ;1ko to thank Kathryn D. Sloane for her
assistance in this planning phase of the project.) In most cases they

followed the procedures of the initial study reported By Guskey and Faston

- (1983) but made slight changes in same arcas. Each system was free to add

procedures to the overall research design, yet such procedures were
v

—0"

supplemental and did not interfere with the standard procedures.

Identifying and Selecting Teachers

The subject pool for this study included gull—thne and permanent
part-time teachers of introductory English camposition, biology, math and
social science courses. The researchers identified their samples' hy first
asking college administrators to recommend exemplary teachers in .the
designated oourses. Then, fram this list of teachers the researchers chose
those with relatively high student achievement rates: (using grade point-
averages or the prOportion of the teachers students who received A through D
grades). Although there.are many other pOsSible.ways of identifying effective
teachers, these two seiection criteria are reasonably efficient ano
cost-effective, and they had also succeeded in the Chicago study After
selecting teachers, the researchers invited them to participate in the study,
guaranteeing them_confidentiality and anonymity.

Selecting and Traininq the Interviewérs

Some colleges hired local graduate students on a part~time basis to

2

conduct the interviews, and others used non-supervisory community college

" administrators. The training consisted of a thorough discussion of the

uurposes of the project} discussion of the specific questions to be asked (see

Appendix), and two trial interviews. A detailed description of the training



procoss, along with all procedures in this study, is available from thes first

i-author of this paper. Following the training, interviewers arranged and

o

conducted the interviews, which they tape roecorded.

“

Data Analysis

Each participating ccmmunity college transcribed all intervicw tapes,
" then sunmdrized each trnnscript into a set of six categories that. descrihed
the first two“ESmthrce weeks of the semester; teaching practices: monitoring
and evaluating student progress; relationships with students; student

b . "
support systems; ’qnd attitudes toward teaching. The researchers also codel

specific behaviors.from these summaries. The researchers met in the spring of
1983 to cawpare their findings. This paper represents a canpilation of all
data from a total of ninety interviews. The conclusions are based on an

analysis of the written surmaries, and are supportéd here with quotations from

the transcript... :

The findings of the replicated study are rémarkably similar to the
Chicago findings, lendingustrong support to the qenermlizability of these
‘results. Like the Chicago study, this replication showed that the exceptional
teachers had adapted extremely‘well to the special conditions and
circunstances of .their college and developed a set of teaching techniques
uniiquely suited to the needs of their students. Tne”tenchers in this samble
appear to be representative of their colleaques in tewms of race and sex,
although on the.everage they have scmewhat more teaching experience both- at
the camunity college level and at other levels of education than their peers.

This analysis confirmed the four categories of teaching behaviors
* discussed ny'Guskey and Easton (1983): the teachers are highly organized, they

o




5

are student: oriented, they encourage student participation, and they pravidoe

studonts with reqular feedback about their work., ‘These characteristics of the
e :

teachers arce behaviors and techniques rathor than dispositions or personality

traits., Because of slightly different emphasis in the current data the four

categbries are renamed here as follows: plan and organize goals, show respect

and interest in students, encourage student. participation, and monitor student

to reach these goals. Ninety-three percent of the sample stressed the

progress and respond accordingly. The remainder of this paper discusses these

categories in detail. M

Plan and Organize Goals

The first camon element in these teachers' methods and prébedufeé’is
that they havela strong sense of their educational and instructional goals énd
purposes. They are cleéar and decisive about what the important goals of their
courses" are, th these goals are important, and how they and'the students will
reach thesehgoals. In addition to understandﬁng the course goals themselves,
they tell the students what the goals are, and further tell the students hdw
o
importance of acting on this factor.:

In planning the courses the teachers consider exactly what it is that

.

they want the students to learn because of a "very strong feeling that if I

@

don't know what it is that I want ;them to learn, then they're not going to
learn it." The teachers relate the courses' goals to the total curriculum, to

job skills, and to everyday life, and then focus on the parts of the course

P

that are necesséry for the students' subsequent success in school or on the

o

. ¢ ‘
"job. Most of the teachers concentrate on a core of basic information and are

samewhat flexible in terms of the details of the course. However, the major
goals and objectives are bredetermined and the teaching strategies and

materials coordinated to match the basic goals.

-

-]
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hlthlghtan the most cruc1a1 mateial.

The toachers tell the nlnldcnwtsz‘wtuwt the course is atwnut; and o;qw]fnin
unanbiguounly the requirements and procodures 8o "1hnno'ﬂ ncxvuzpriqocwuulvuuh
anywhore along the line " They distribute a ayllabus or course outlino,at the
beginning of the semestoey covering courne objectives, &ssignments, gradinﬂ
criteria, textbooks, attendance policy, and class and laboratory rules and
-regulationn. The early classes contain thorough dincussionn of thouqoals and
objectivun of the course, because "if you want the students Lo learn

+

gonething, you have ‘to tell them what you want them to learn.” Althouqh oS
"

teachers o not havo lho entire scmester planntd fram beginning to end, they
are sure of the important aspecta of the colrse and they tell the students
clearly what these are. The teachers continue to remind students of important
ideas and concepts throughout the.course by repeating the major objectives and

In addition to telling students what the major points of the course are,:
these teachers give students hints and methods on how to focus on the Co .
important ideas.- Often they stressvstudy; reading and note-taking skiils at-
the beginning of the semeSte; and then ,incoroorate these techniques' into the
course content. Many instructors encourage the usefof‘college resources for
1n1t1a1 instruction as well as for remedlatlon. The teachers tell the

hd

students how to discern the mest significant material from their textbook;

-

they emphasiie by repetition and the use of the blackboard the important

concepts; they foretell the key issues in the following lessons; and they

** suggest ‘methods to prepare for tests and quizzes.

These tcachers are highly organized in terms of course goals and s
objectlves, in terms of. camunicating these to students, and in terms of 1
assisting students in learning these by providing ‘cues and learning

~guidelines. They teach "well thnght out" courses where “organization is s



criticaly"  Raqually dwportant i the line of commnication to studonts
emphasizing tho dnuwnttal points that have lmpl1catimnm to other conrsed and !
jobs.  Net only do the teachers “sift tho Wlfullllrdlu from tho in“ifu\llicwuﬂ
for themselves, but thoy teach thelr students hows to do thln.

“

Show Rospeet: and Tntevest in studonts -

A ¢ owmdtﬂmmmdﬂy‘mmmju1u>mmdmmtmhhthhtMathmmm@ﬁl
camponent’s of student-teacher relationﬁ.‘ﬂh{s aspoct BE teaching practices can
be described by the different ways that the teachers disﬁiay interest in thoif oo
. gtudents in the clagsroam, the type of'elassrdom atmosphere they strive to
create, and in the expcctations that they hold“ﬁor their students. The |
underlying theme of these more personal exchanqes is the attempt on the
‘teachers part to help students find their own niche 1n the class, in the
:,curriculum, and in the.everall educational process.
' The primary example, of showing interest in students is learning their
names and additional information-about their backgrounds and interests. Most
. of these eieellent teachers (sixty—four percent) say that they make a
concerted effort to 1earn students' preferred names in get—acqualnted
activities in the first or second class meetlnq, by using seatlng charts, or T e
by returning hcmework and quizzes. - As ‘the teachers learn the.students' names
‘they also gather other information from informal disdussion or from-student
questionnaires. Teachers use what Sersonal information they have in order to
dake their classes more relevant to students.. feachers "try to see the course
from the students'point of view" and gear‘lnstructlon toward studeat

1nterests, tell how the course can 'be applied in everyday life, and discuss

the relationship between the course and. other courses. Background information

+

gives th.: i :acher the context for re1at1nq the class to the students lives. .

One cammon qoal is to "bring_studehts out in terms.of their own background, .

-




their cwn Intorests, thoir own environment, to shave the kinds of things that

W

are dmportant with all of us in tho elans,"  Theno teachers can more pasily

Srolato thmirtmléumoa Lo Lhu students by learning about theiv personal and

academic backagrounds,  In nddilinn to fitting parks of the courso Lo studonta!
Intoroata thone toachors are floxiblo in tho eurricular mﬂturﬂal thnt Ihoy
covor, usual by accommolal: hul the syllabus to studoent WGah\nu‘wW. ‘Thia

Fy
tochnlquu 1s dinvuwxvd in dotadl tnoa later soction of lhiu DAPEL . :

he tvnthur“ in this study stresased thoe importnncu of "treating studonts
Jiku humun huiqu. T™his ia banic to their npprmnuh to teaching and is
manifested in class by, lhuir 1oruqul Lo’ OmhdldW“ or inlimxdatu qtudonlﬁ.
Sovefal teachors mentioned how they help woeaker ﬂtudcnts participatu 1n‘class
without maklnq embarass1nq orrors. They either ask tho‘u qtudcnts quOQLlons
Lhat have no proc1se correct answer, or they help the students turn whatever
response they make 1nto a correct -ans wer:

Using related strath1es, the ‘teachers create a c]assroom atmospherc that -.
thcy describe as relaxed, ccmfortable, cheerful frlendly, non—throatcnlng,
-and pos1t1Ve. The teachcrs makc students "foel at ease" and "try to qct them
to relax" byAﬁaking a deliberate attempt to create th1s special env1tonment.

A final aspect of this interpersonal component of teacher-student
feiations is that the teachers want 'their students to succeed and they believe
that with sustained effort that the stuéents can do well. éightx—nine perceht~,
of the 1nterv1ewees expressed th1s strong bellef Many tell their students "I
think you can do it and I'1l help you as much as I can." bAccompanyihg the
high’ expectatlons for student success is the bellef that the students and
teacher toqether have ; common m1s51on in the class, that the teacher 1s "w1th

them in tryipg to master the subject," and "it's not me against them." The

high expectations and sense’ of responsibility for the students combine to helﬁ
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w8 o ?

creaty thae ﬁpdﬂiﬂl Jearnipeg abmosphore that so many of these teachors desing,

Chese teachers loarn about Pheiy students' backgronnds and intorests and

'whm\ pc;ni:’%ili))n tailor papts of thaiv conrae o fit these,  The Elansrocns ara

relaxed avl nwnwkhruatwninq places whepe lhu toachery und stadants wirk

- begathor l~)¢uwu<mwliuh covrse goals,  Theso mnrhndﬁ havw'wmrknu oxcopt ional by

{ ' . .
woll for thn‘v Quuuhnlw whn are conf idvnt in thwir cwn abilivios to help even

\Iu»tm»xt poorly propared atitlnt., T?M

lnwnnluqn Studont Pdltitip\\iﬂﬂ " SN . .
Wh« thid mu]nl characterintic of thnv twnwhunw {5 that they have a
variety of ways of . encourag g atudents t<)!mmwnu)¢&w1\n;[nnldcﬂrnuu*1il\tlu\*
Juarnfnq Sfocnns. Ahoug?ﬁi)éty peraent. of the intorvlowwd jnnﬂh\xn cmphasizo
the impértaﬁcq of onédéfﬁq student. att dﬁLion and inVu]vvmont 1 elasson by

asking Lhc students questions in class, by cww%wrdqinq students to ask

ques tions, by arranginq foy_studnnts to work cooperatively with other

‘students, by relating course material to students' interests, and by pranoting
- : 1 I

!

~active learning with "“hehds on" appliciyion. and oxampleu.

»
i v '

. ; u :
The basic technigue of involving.studentv ig asklnq them questions in
o !

class. . Many toachers have a routine pattern of . asklnq questions, some ¢o

" around thc»room in a con51stent order, and scme are selective in asking

¢

'

certaln queStlons of certaln students. ‘One of the reasons that toachers ask

-\,..-

SO many questlons is to "make sure that they re with ne" or to "see if they re

‘ 4

' »following mé. Thls.ls a monltorlng process that is discussed fully in the

rd

ey

next sectlon of this paper. A sec nd -reason for asking &uestions, relevant
here, 'is to "draw ‘students out toQ;:ﬁress new. 1deas and express theméélves

fully.™ 0uest10n asking and answering is a part of the learnlng process.
\. y - N

o

Teachers ask questions and they encouraée‘students to ask questions inoofdeq

3.

“té enhance learning. !Students feel free. to ask questions of these' teachers

) . .
7y . 2

. » ) R . \

-
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because they know that the teachers are not goihé'to "put them down."
',Studehts' and teachers' questions serve twe purposes in these classes: they
.‘check on facts and‘besic information and they also spark discussion of new

ideas that w1ll help the students think, actively consider the.concepts that

they are studylng, and solve problems.

H
)]
¢

Another technique of involving students in the learning is to use students

-«

to help eaeh other study in small gfoup discussibhs and‘peer tutoring
session55 Teachers frequently suggest that students "checkUQith’your
neighbor." More formal group work occurs to "activate students and get them
te%king to each other about what we're saying in class.".‘The teachers
believe that discussion groups will tacilitate interactions amonq students ahd
may involve studehts who prefer not to talk before the entire class. Same .
teaehers chose group members selectively, pairing "readets with talkers." .The
group work involves students fiqst with each other, ard then allows them to
S explore the class'material thgether. |
Students are most likely to participate invclass when the teachers know
how to make the mater1a1 pertlnent to the students' own lees. This concept
has been discussed prev1ously in the paper under the topte of learnlng about
students' backgrounds and interests. The teachers believe that students are
more likely to part1c1pate when the nmaterial is connected to their personal

lives, and they make these connections by brlnglng 1n practical applications

:and concrete examples from everyday life and fnan newspaper stories,

L

television programs and current movies. Teachers also ‘take their students on

v field trips that will help connect the course material to real life. In tnw
courses that have laboratory sections the exercises are designed to connect
the ahstract to the concrete and thevtheofetical td the practical. Many‘

teachers ask their-students to give everyday examples of the concepts'and

3




ideas that they discuss in class.

The excellent teachers believe in the importance of having students
beccme involved in their work and participate in class. They ask the students
questisns and they encourage;students to ask them and each other questipns;
.They have found that students participate readily in small groups and also
that they relate to material that is personally ﬁeaningful. Participation
occurs in non—threatening classrocoms where it is encouréged.

Monitor Student Progress and Respond Accordingly

These very successful teachers carefully observe their students' progress
and achievement level and use the infsrmation they glean‘both to adapt class
instruction and to plan individual remediation to students'’ strenﬁths and
weaknesses. The teachers collect achievement data on their students both
foénally and informally and they make decisions about how best to respond

‘e
based on this data. When the students are successful they frequently praise |
them for their“accomplishmentSf when the students have difficulties scne
-teachers llqhtly admonlsh them and all these teachers enginecer plans that will
help the students to improve. In scme cases the teachers adjust their
curricular and 1nstruct10nal plans for the entire class and in other cases the
teachers devise individual plans for student improvement.- The important
cammon feature among n1nety—three perccnt cf our teachers is that they collect,
and use information about students' achievement and progress to plan
alternat{ve instruction sé that students can achieve better in the areas where
. they are doing poorly: -{ . o . - " ,

Ths teachers rely on several sources of inform;tion on how well or how
poorly their students are doing. Many teachers have writing samples or

diagnostic test scores at the beginning of the term. All teachers use quiz

and examination scores as indicators of how well the students are learning.

&
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Other sources of information include class iﬁteractions, stgdent responseswto
questions, projects, papers, presentations, reports, as well as "the looks in
their eyes." These teachers believe that they "...have to know what's going
on between the students' ears in order to teach better." aThey use all
available data about student progress to decide how to make c{ass and
individual assignments for the course.

' over ninety percent of these stress the importance -of feedback to
students so that they "...should know exactly where they stand." The most
cammon form of feedback is scores on quizzes and exams, witﬁ many teachers
giving trial quizzes to prepare students for the graded quiz. English /
teachers make extensiQe caments on papers. Teachers also speak privately td
students before and after class, they returnhamework assidhments regularly
with grades and comments, they. séhedule conferences to discuss progress, and
they make verbal camments in class about hoy the class as a whole and
individual students are progreésing. ' '

These teachers keep themselves and their §tudeﬁts abreast of student
achievement and they base subsequent ihstfuction and remediation on'students‘
“
achievement levels. ééme change teaching methods

- i V . , [ . .
the class," while others make less radical changes and simply review and

reteach material that students have difficulty with. Allfbf the teachers in

this sample encourage students to meet with them pri;ately during office or |

conference houfs to discuss problems. They also-refef students to learning g
" center resdurces, tutbrs, counselors, and computer—aided instruction. Several
teachers take class time to discuss all of the extra resources available to
sﬁudents on their .campus. Other rémegiation techniques include student study
groups, peer tutoring, and special study roams developed by teachers. English.

canposition teachers in this sample required students to revise essays in line

.15

"according to the needs of-~ """



with written ccﬁmenté and to turn in the revisedﬂpapers. In addition to the
many specific corrective activities that these téachers recammend to their
students, many also discuss general study techniques that can help students
improve their overall study habits.

In sum, these effective teachers égfefully.observe student progress, they
inform students of their achievement, and they adjust their teaching and
provide specific remediation opportunities to cover areas of student
difficulty. The most comﬁon means of observing and reporting student progress
afe\quizzes‘and examination; papers, clasroom interaction and question and
answer sessions also provide information to teachers and students. Most
teachers try to solve problems in class first, then they suggest individual
conferences, and finally they refer students to learnir. —. source centers,

tutors, counselors, and peers.:

Discussion

‘The results if this replication study are highly coqﬁisgqu"yith
* ngg}ts of the Gusk§y~and EastOn'stuay;'“fhe exéellént teachers plan and
organize course goals, they show respect and interest in their students, and
they monitor student progress and responé accordingly. While there is little
" doubt that the ninety teachers in this study aregexceptionally:dedicated and
hard working, it-.is equally.true that many of the techniques they use can be
successfully used by other tedchers who would like to improve their teaching. -
These are techniques that most teachers cén use; they are.not deeply \!
~ entrenched pe;sonality éharécteristicé, nor are they traits that teachers are
either born with or without. The teachers in this study appear to have
learned these techniques and continued to use them because they worked so

[

well.

L]
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Although these findings are interestisdxas research results, their
- usefulness can only be;judged'in terms ofrtew“well they can be practically
applied. ‘At the City Colleges of'ChieagQ Ginsberg and Faston (1983) worked on
a pilot basis with seven teachers to iﬁplement these brinciples at the;
beginning of a new scemester. Aithough the study did not collect achievement
data frcnxthese teachers' students, the evaluation showed that teachers found
the program very rewarding and successful, and expected that their teaching
would improve because of it. The City Colleges of Chicago also conducted a’
large scaie implementation project based on the results of this study. About
thirty teachers met for several informational seminars to discuss the four *
principles listed here, and then met in small groups to plan their aetuai
teaching strategies with peers. The evaluation of this project is not
complete. It is beiieved; though, that the peer group structure of the
proﬁect has provided the teachers with emotional and sqcial_suppprt to make
usefullchangeswinwtheir_instructional routines. T
At Wayne County Community Collegevin Detroit, a college-wide professional
development program now includes seminars and workshops on student retention
. methoés and instructional methodologies based largely on 1nterest qenerated
among faculty following dissemination of the results of the effective teacher
studies; An ongoing group-of about fifteen faculty from such diverse
disciplines as chemistry, biology, English and speech mect regulérly to
discuss and assist each other in redesigning course eutlines and ciassroom
.strategies that include practical applications of these“findings. In
addition, each discipline in‘the college has redeveloped individual course
goals and objectives and criteria for success that are made available to

students. More workshops are planned focused on those aspects of the

effective teacher study that instructors want to emulate. Also following
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these findings, the college's tutorial multi-learning laboratories have become
-an integral part of the feedback and reteaching/relearning process seen inv
'successful‘instruction.x

Other implementaionnprocedureé may be equally successful. Same highly

‘¢

motivated teachers may be able to make changes on their own without assistance

Y
it k3

of seminaré or peer groups. The information fram the study could also be
presenfed in self-assessment checklists for teachers to use at regular
intervals. Teachihg plans or teaching prégrams cled also incorporate scme of
these findings into their manuals and iAStructinns.\ Given the confidence that
we have in these-results, and the unquestibned need for improvement in
education at all levels, the potential for this research is great. Teachers,
instructional éuéervisors, admninistrators, and education specialists are urged
to d?Y?lOPHtrainingvplans‘baééd’66 this research. X

*
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APPENDIX

Interview Questions

1.

_2-

11.

12.
13.

14
15.

16.

17,

18.

What is your prev1ous teaching experience?
(at CccC, elsewhere, levels taught)
G

How do you prepare for teaching the 1ntroductory classes "in

your department or division?

Wwhat do you do in the first class sesslon? (OR: Take me
through the first class session. )

-

Can you tell me ‘what happens in a typlcal class period?

N

How :o you evaluate students?

How do you \are you able to) assess student progress in class?

" What do you do when you see your students fzliing behind?

How do students in your class know when they are doxng
poorly or doing well?

How do you reward or reinforce student learning?

Do you recommend any particular out-of- class or in-class’
learnlng resources or stuyd techniques to your: students°

Can you descrlbe to me what the interactions between you
and your students are like in a-typical class? (How often
do you ask students questions? How often do they ask you
gquestions?)

How do you get students to participate in class?
Do you try to motivate students in class? How?

How do you think students determine what is important for
them to -learn in your class? .

How. often do you see students outslde of class? (Who
nltlates ‘this?)

What percent of the’students do you think are really able
to master the subject? (Do you feel that.certain students
in your class are unteachable? BAbout what percent?)

‘In your own- teachlng experience, what distinguishes- a goodﬁ
class from a poor class?

,_,——-—'—"”“"‘

What rewards or satisfaction do you grain from teaching?
What do you like 1east about teach1ng°

20)
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20.

21.

How do you judge your overz.l effectiveness as a teacher?

. . . ¢ . .
What are your suggestions for in-service training for more
effective instruction in the college? '

Are there are other important aspects of teaching not -
mentioned that you feel should be covered?

(Ask permission to call back if more information is needed. )
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