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havior.

Controversy has never been a stranger to imerican higher ed-
ucation. 1Indeed, controversy has enjoyed a rich and often coclor-
ful nlace in the history of higher learning in the United ctates,

tihile many of the best know disputes in academe have revolved

.arcund the curriculun, the curriculum, by no means, has been the

sole source of academic disagreement and dissatisfaction. -
Throughout its american history, the halls of academe periodi-
cally, if not regulérly, have been disrupted by issues ranging
from métters of governance to academic ffeedom to student be-
Eufing the ldte nineteenth century, one of the significant
out liﬁtle.known and leaﬁt examined controve;sies éentered.pn
the issue of the Scademicallj undérprepﬁred student. The aca-
demic'comnuni£y;.iﬁcluding; vcoilege presidents, boards ;f trus-
. ’ v : , . -
tees, faculty, stndegts,'aldmni, and supporters associut?d wvitlh

diverse institutions ranginy frem the emerging state universities,

suchh as i.ichigan to the new small, private colleces, such as Smitlh

to the long established, prestigious instritutions, such as i:arvard

face®d the dilerma presented Ly the less than adeguately prepared

applicant. &t the root of the "preparation cbntroversy" vas a

. : s Lo '
vasic guestion. lhat should tuhe role of higher education in re-
gard to the scholastically ungualified student ie? Viewed frem

another perspective, tne guestion became should colleges and uni-

Q . ‘\ -
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versities adinit students who were not prepared adeguatelV in aca-
demics. On the level of p;actice, the question becalne éhould col-
leges and universities engage in providing academic preparation
for stucdents identified as being academically unqualified. Fur-
ther, should coilegcs offer academic work considered to bé on a
.subcollegiate lével?‘
In his 1859 inauygyural address as president of Harvard,

Charges liilliam Lliot responded'to“tﬁzﬁe guestions underlying
the issug of American'higher ecducation's responsibility tc the
academiéélly underprepared student. President Eliot in assuming
the llarvard presidency stated, "The smerican college is obliged
to suppremeﬁt the Emerican school. Vhatever eleméhtary instruc—
ﬁion the schools fail to'give,lfﬁe colleye must supply™ (£liot,
13C9). Cliot's charge féflecteﬁ what Qas often the common prac-
tice‘in colleges and universities 6f the late ninéteenth century.
iducating the underprepared'student was a role assumed by.mo:t
Allerican institutions of higler iearnipg. Contfary to popular-
belief, the écademicaily-unéualified student did not entér Ameri-
can higher educatiom for the~first”£ime in the 1950“5 when open'
adaissions and eqgual educatioh opportunity policies and programs
cpened wide, higher eduéat;pﬁ's doors. Indeed, the admission of

y

less than-qualified students has a/long history in i:merican high-

-

er education, and, indeed, it is a history of controversy.
. i <
Vassar College and Ccrnell University serve as examples of
institutions which experienced the "preparation controversy."
» . . S

Curing the late nineteenth century, Vassar and Cornell providec a

rzarticularly useful context for examining the issue. This study

-
o' a

[
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:dprnellwwere in the fifst stages of their own developnient. Lach
institution was new, ﬁhelproduct of‘a liaison between a self-made
business man and an educatibﬁal’feforﬁéf. - Each was 1ocat%%'in
New York gState. Each had new missions, in the case of Vassar to
’prbvfde collegiate education £or.Qomen, in the case of Cornell to
provide any individual, any gtﬁdy." Each served new popula;ions,
the uninitiated in academic society. For Vassar the students
were womenf'for Cornell theyzwere the sons .and daughters.of "fér—
mers" and "mechanics." [ach admitted ﬁnderprepared sﬁudents.
.Bacﬁ experienced controversy as a result of the presence of the
academically deficient. Vas;ar and Cornell digfered iﬁ the pér—
£ECulars"of the controversy. @urther, théy va;igd in tﬁeir ap-—
proéches to the'présénce of these less than acceptable students.

liowevdr; between 1865 and 1290, Vassar College and Corneil Uni-
N R 2

versity provide a rich and worthy educational landscape for stu-

dying the controversial presence of the underprepared student.

FPrepration Controversy, Vassar College, 1865-1890

In order to examire the "preparation ¢ontroversy",at‘2assar.
and Cornell, it is ﬁecesséry to examiné the histéries of each in-
stitution beginning with their planning stages.l The seed for
Vassar College-was sown in 1855, ten yéars,prior to the collcge's
orening to students. nt this time,iedﬁcatof and minisﬁer iiilc
Parker Jewett met'wealthyjbrewer, Fétthew Vassar of Poughkeep-
sie, llew York. ﬁccoraihg to Lir. Jewett, he planted the idea of 2
women's ccllege with lir. Vassar; Jewett;s account ;géounts that

" Le said to iiatthew vassar, “IE you will'es;apliéh a?real'college

.

w
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for ¢irle and, endow 1it, you will build a monument for yoursclf

-

L1l .

more lasting than the pyramids..."(Jewett, 1800). Vassar's re-
Sponse. was indeéd posiﬂive, and together Jewett, Vassar College's
first president and yr.Vasséf proceeded to plan a real college
for women.

Jewett, an innovative'educatbr of vision, worked to insure
that Vassar College's "plah of organizapion" wodld exact the
highest academic standards of its female étudents.~ O oett's
"Teport og‘drgénization" repeatedly emphasized the need‘for the
education of women to be of the best -guality. Q,woman's educa-
tion at Vaésar'cdllege "shouldﬁbe'limited only by her éapacitiés
and oppertunities" (Jewett, 15€0). Pue tc the combination of a
veritety of circumstances, Jewett and his expeisimental design for
the higher education of women were gone by 1545 Qhen.Vassar Col-
leye embarked c¢n the course - ¢ actually puoviding higher educa-
tion to wom;u. In their place ware John'ﬁoward Raymond as presi-
Jent of the collece and a traiditiconal plan for the coll?ge's or-

ganization. Vassar College still was committed to offering the

e e

highest elevation of collegiate-education éﬁaéi to the best high-

er education available at the best of the menks collejes (vassar
College, 1C64, p;.ll).”  ,?7lfi' RS .
i#s President Raymond dﬁgéyvgd years later, "It is easy to.
build a college on pafper . .fbﬁpf§4ﬁce_the real thing is not so
easy" (Rayﬁond, 1275). Indeed,iﬁhis was ceftainiy the case with
Vassar. Sepﬁember éG, lSGS, the dayfyassar College opened its

docrs to over three hundred and.fifty students was the day the

"preparation controversy" began. In his annual report to the

I
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bourd, Raymond commented on the educational attalnment of the
first Vassar students, They represented "avery grade...From that
of a respectable College Junior down to a point lower than thero

, »
was "any convenient way of indicating" (vVassar Collecqe, Annual’

Report, 1066). !
Intrance examinations vere given in the elementary Lnglish

branches. &tudents were exéected to demonstrate prqficiency in

spelling, reading, writing, arithmetic, geography, Snylish gram-

-war, and the history of the United States (Vassar College Cata-

loqﬁe, 1E€C65,. p. 2@). Altﬁough Vassar's educational planners had

anticipated that some of the first students would have deficien-

‘ , N
cies (vassar College, Annual Report, 1%55), they were totally ~

unprepared for the results of the vast majority of students' ex-
aminations. Further, President Raymond and the facuity were

overvhelned by the amount of time,'éffort, and eneryy that were

recuired to reorganize thé college's educational plans -and tc o=

bilize the college's resources into realistic and functional

“-

structures and provisional operating:plans. Strategic regrouj.ing

was necessary to brinug "a. fair desree of order" out of the exist-
ing "chaos" (Warner, 12833,-p.5) which vassar's first students
. v

to create with the revelation of their academic deficien-

1

managed
3 ‘ . ) . ' . * N ’
cles and the diversity of their preparation (Taylor, 1%14,
President Xaynond reported to the board that trying to clas-
sify the students and reorganize thc college required. "minute,

laborious, and vezations detail” not to be wished on one's worst

eneny (Vassar College, Lnnual Rkeport, 18¢Z). ?From the perspec-

e Vs
0y

.
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‘tive of hartha Spooner Uarnar raflecting wn the firut days asa &
atudent at Vassar, the praatuent and faculty faced a challango in
trying to arrange a heterogeneous group of atudents "into an
orghnized and working whole" (Warner, 10334, pp. 4=5). During

/

Vagsar'a first days, President Raymond and the Ffaculty ware con=-
/

fronted with the disappoxnting reality of students who did not .
meet their academic expectationa. In addition, they had to de-
velop a reasonable strat:gy for deallng with these students, thelr
defigieﬁcies, and their diversity. ) | ; )

ﬁirom the onset there was c0ntrovérsy'ar0und'the.issue of
student preparatlont WWhile Presiden£ faymond and a number of
facaulty members fglt that Vaésaf Céllege must meet its students
at the academic level where they weré,,the:e were other faéglty
at vassar who did not share this éosition. There were those who
believed in and lobbied:ﬁor the ébllege's strict adherence to
its academic revuirements'as stated. PreSLGent laymond reported
the conf llct of educatlonal opinion to the board. He.stated that
there were some faculty and a number of advanced students Qho
~vere disapyolnted and, ﬂélﬁosﬁ aggrie;;c".that students were not
- rejected oﬁ the basis of tﬁe entrdnce examinations and the ran=
city of theif edugational backgrounds (vVassar College, Annual
aeport,126C6). In addition to these‘interﬂal objectipns to the
admissionlof'underpreoared students, "some of the most irtelligent

frlcnus of the college“ argued against the admission of sub-stan--

dard students (Vacsar College, Aannual Heport, 156GG). Frofessor:

L. T. Ltrost had wariL:d President FRaymond that "it was a nistaken

Xindness on the part of colleges to adapt their conditions, or -

(&)
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thelr course to thefqiraumataﬁqea of their Sub-lreshimen" (rroat
to Rhyﬁond, 10G4) . ‘onfaasor whapp of hnclent and hoedern Lang-
vages had a simllar baint of view, HKnapp argued that rather than
vassar lowerinyg or adapting its standarda, inferidr schools
ahoulé raise ‘thelr standards to meet Vaauar'g high reguiremgnte
(lnapp to Raymond, 10659 . | |

" While Raymond was not against ulevaiad entrance requirea=
ments, he opted to attend to other realities yéung Vagsar College

wasg facing.” Vhile it might he embarrassing for Vassar to lower

its standards, Raymond thought it would be far more danaging to

its image to have no students (Vassar College, Iinnual Leport,
1065). ~In addition-ﬁo the public emnbarrassment which yould Le
produced by the rejection of over two-thirds of the students,
raymond responded to the.fiscal réaiiﬁiéémfacihg the;coliege.

" In order to meéet its financial obligations, the collége needed a
large enrollment. In reporting to the board, Raymond ébserved
thﬁt e tﬁought it necessary on “financial gfounds'and with a
vigw tolthe impression on the‘public mind, thét the college
shoula be at once filled(" further, he stated that Vassar's )
"door should be opened as wide as possible for tﬂe admission.of

v

students" (Vassar College, ;nnual Repd}t, 165G). Since vas~ '

sar College found its first students to be academically unfitted
by the uneven preparatory opportunities .available to them .

\
N .

throughout the United States, it found it necessary to take.what_w

it considered to be a necessary provisional course of.action

l(UOOd, 1909,‘p; 7: iiorris, 1915, pb. 13-14). In doing so, Vassar

N . ) . .o : . ] - ’ u_
College « .arked on what proved to be a conflict ridden ccurse e T
. ] . : e T .
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alned at providing preparatory education for lts wulerprepared

students for the next tyenty-three years, SR .

4 1

wetwaen 1065 and 1006, vassar College atruggled to bridge, ', ..

3 1

Lhe academic preparation gap many af its entering atudents Lad.

that developed out of these educative and sometines remedial ef-
’ R )

forts was a new clasaification of ‘atudents, preparatory atudents

o L 4
, \ ' i, ' s
and eventually in 1372 a separate Praparatory gtlidios Drogram un=-
[ t. e,

der the supervision of the Lady'Principél. Mias Harriet Lyman,

v

Ly 1672, it waa clear to President Raywmond and his supporters

that the underprepared student was not going to disappear in the

near future. - \Vhen preparatory education efforts in the form of

>

sub~freshmen classes” for unclassified students were initiatell in

1365, they were considered to be a stopgap measure, a provisional
plan aimed at solving an immediate problem. llowever, rather than

1

Lecoming unnecessary and obsolete, preparatory education efforts
at Vassar developed and expanded in spite of the continued protest

arong the growing Vassar comnunity. In 1875-18706, preparatory

j enrollment reached its all time high and cbhstitUtedeortyefiYem
percent Of Vassar's total enrollment. | ‘

The yrowth in preparatory enrollmént_at Vassar was accon-
.paﬂied by a growth in the controversy which'surrounded the ad;
mission of'sub—collegiate students to Vassar Cdllege. Cpinions
on the issue varied amoug faculty, admistration,_;tadents,‘alum—

' nac, and friends of the developing college. Although there were

(differences of opinion, there was no lack of ofinion.  The .longer -

S, Pt

//p;ePaPatoff’Efﬁaies and its students persisted at .vassar, the

. : , v
more the voluwe and.intensity of the "preparaticn controversy"

11




1 , X *
1 ’ ﬂl .
Inereased, lowaver, in the perlad betyeen 1070 and 1376 as ope-
LG [] .
position to Vassar's preparatory effarts grey, s0 too did tho
preparatary enrollument,

By 1076, DPresldent Faymond Lejan o express serious coneern

about the nelgtlvely steady growth in sub-collegiate level stu-

dente vis a vis deelining ragular colloge level enrolluents,

Raymond warned the board in his 14076 Lnnual NTepovt, that the

ahifta in envollments were not skiaply a nattar of increases and

’declipes, but rather they indicated a "far more serious Ffact,"

They indicated that "tha character of the institution wap ahia g«

¢ N .
dny.  Indeed, he went go far as to say 1f the trends continuad

that "within seven years the cﬁgraqter and function of vassar
would be gettled ag that of a grea;”preparatory school, of a
secondary grade, fitting students for the colleyes" (vVassar

» !

‘ : o i
Colleye, Annual ieport, 1876). Fron Raymond's perspective as

well as that of many others associated wjth vassar College, the
P '

. ! 4
very identity of vassar as an ;qgtitution of higher education was
‘at rishk. ' ' N . 4

tlot the least amony those involved in the cuntroversy wvere

the alunnae. In fact, an alumna writing for f[he Vassar iiis-

cgliany in July of 1572 called on all aluanae to not r?leut in

their efforts until the “"reproach is wiped away." . CE course, the !

N .«

reproach was sub-€freshmen. education. (vassar Liscellany,'Jhly,
1272 pp. 55—2EL The aiumna's~arpicle-ref¢rréd to érefaratory
students as "infeficr-forms" “recruited inlé;mgnne;»obnoxﬁous e \NR/// -
‘ o - - o g - :
. aiike,to Faculty,vAlu&nae,“studénts[ anﬁfall.judicious friends"

-~
-

R ST . ) ~ ' S N
(Vassar iiiscellany, July 1272, pp. 27-22). .

O




paratory education efforts either. There was an informal, un-

b
SUb-nollegiate students were viewed as an embarrassmégt to‘
Vassar Collegg¥7oVa§sa}'s nolleéiate'studénts shared this pér-
ceptlon also. Preparato§¥ students were called "avandal
liorde...bent. only upon asserting themselves and their tasLes, to
the ¢eneral discqgforts of those who must needs to cowe in con-
tact with them" (Vassar )Miscellany, iliarch 1832, p._BOl).i Fur-.

ther, collegiate students felt thagﬁsnb—collegiate Vassar students

frequently misrepresented the colleye by trying to pass themselves
. hd ' ' \ ! .
off as collegiate students. " kgcording to an editorial\in The
i Ve
14
liiscellany addressing this problems, Vassar College had "o means

EY

of defense"” against such nisrepresentations and_ embarrassments

(vassar iiiscellany, July 1377, p. 219). . o )

*Some Vassar Féculty did not want to be associated with pre-
. A .
stated ranking of faculty at Vassar. r"nose who tauvht prepara-

tory students and sub1ects were con51dered to ke somewhat in-

ferjor whénlcompared to those who ‘taught upper class students

o T
. . |

and courses. advanced students and tbeir teachers were consi-
der’h tc be "a sort of aristocraqy“ (viood, 192092, p. 7). Contro-

versely, teachers of sub-collegiate students and subjects refered

1

- to themselves nockingly as only prej; teachers, according to

Frances ./ood, one of Vassar's early faculty menbers and libra-

rian (HOOG, 1203, p. 7). 1In referring. to facultj s,HaVing to en~--

gage in prepdrator,iedUCdtion,’Aaymonu ipahe to the board of "the

_waste of the teachiny force reyuired for the care of so many im-

ERI

- mature, undisciplined, and packward minds" (Vassar College, An-

nual Zeprort, 12G9). uoxevor, the task of teacnino the underpre-~

‘10
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pared ;ﬁudénts wdS'considered to'be_“a grim necessity" which
(Tayldf, 1916, p. 33) vassar was "compelled to nerform" (Ofton,
1271, p. 252) as well.as "an evil long endured" (Ucréis, 1915,
p. la). |

As Vasgar entered its second decade, President Raymond
~called for a "second -foundiny of Vassar, (Vassar College, Annual
neport, 197¢). PRy this point, increasing nuwbers of the Vassar
comaunity expressedﬂgrowing concern that the.college waé becomn-
ing half college énd half‘academy, and académic minotaur. In an
effort to arrest the college's shift from college to acadeny, n
Raymond balled'for the college's rebirth, a rebirth thch would
see.the end of preparatory education. Thus, conscious efforts
to,réduce the enrollment of underprepared students and to eli-
'minate the need for preparatory education began. In addition,
administrative changes occurred which resulted in greparatory
ctudies becoming a separate department.with a distinct adminis-
tration of its own. Vassar's goal was to put as much distance
betﬁecn the college and the department as possible with the ulti-
mate goal'being the élimination of the departrient altogyether.

vhile internally efforts were underway to separate and

\ | M . F—— . .
eventually eliminate the need for preparatery students and edu-

cation, alumnae and faculty worked externally -to-secure thie same

goal and, thus, rid Vaséar Collegevof the “preyaraﬁion contro-
versy." Alunnae organized to work for tie improvewent of secon-
dary schocl opticns for vassar applicants. &lunnae Qere ufged to
"work in establishing preparatory schocls for Vassar "(Vassar

iiscellany, January 1577, p. 119). Vassar aluwnae were called cn

11
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to labor for prepqratdry schools outside of Vassar "which not

only pretended to do, but did, the necessary vork" of preparing

students for Vassar-:{vassar l'liscellany, January 1577, p. 11¢).
Faculty also took positive steps to improve Vagsar's image
as an institution of higher education rather than as a half col~-
lege, half acadeny. 1In so doing Vassar hnpfoﬁed its.felétionship
with secondary schools. Vassar faculty inlén organized glan to
improve the preparation of stgdents, cormunicated with and visi-
ted secondary schools. Vassar wanted to dispose prejparatory
schools to recommend Vassar College to their students. Vassar
also wvanted to 1nfluence secondary school currlculum. In 1822~
19”3, the Vassar faculty frustrated by the controversial and un-
relenting presence of'inadequately prepared students Gotedxto
send faculty representatives to assess.the Qork'dose in secon-

dary schools, vhen those schools reguested such a visit. ad-

mission agreements were developed between Vassar and a number of

secondary schools as a result. (Vassar College, Annual ievort,
1824). 1In addition, Professor Dwight made a series of sisits to
secondary schools throughout liew York State for the purpose of
establishing "more intimate” relationships vith the schools

(Vassar Colleye, i.nnual Report, 1224). <hus, the high school/
2] 3

zolle € connhection

had its roots one hundred years ago in part in

the "preparation controversy" at Vassar.

:ith the arrival of James it.onroe Taylor te the Vassar presi-

dency in 13886 came the beginning of the end of the "preparation

controversy," at least for a while. One of Taylor's first acts was

to propese the apoliticun of the prepartory departient. The Vas-

~ ‘

(S N. . ‘ §[5
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sar community ufiited in its suppdrt of the proposal. Thus, Tay-

“lor put in motion a plan for the gradual phasing'oht ofAsub—col-

2

legiate education at vassar College (Vassar College, :.nnual Dle-
- : 7 o )

TR

o
[

”’EQEETJ1387)AW“Iﬁ“IBSST”VEEEEfHEBliéEé oﬁenéd its doors and no
.longer had a program of gi?p9;§;6¥y studies._ulndéed,_by lSGO‘as,
’Végéar College celebrated its first twentyffive years, it‘was
finally free of‘the(“preparation controversy;" Regular colle¢i-
ate enrollment was sufficient to support the college:T.Further,
the state of sédbndary ;ducaﬁipn had . improved sufficiently to

facilitate Vassar's getting out of the preparatory enterprise.

Vassar finally haq emerged as an institution of higher education?

- v

Preparation Controversy, Cornell University IBCG-thO
Cornell University had its beginning in‘the 1564 . legistative

session of the HMew York State Senate, where [Ezrs v rnell, the
senator from Ithaca met Andrew -Dickson ithite, the senator from
'Syracuée. Cornell headed tﬁe Iygriculture Committee, and tihite
chaired the IZducation Committee. In the course of {ir. Cornell's
efforts to secure the liorrill Land-Crant funds to establish an
agriculiural college in Cvid, l.x. Vhite recoynized the possibil}a_
ty of realizing his own dream of founding a "greqt university;;
Cornell'svproyosal called for the f&hds being divided. ﬂhigg,
however, did not wantvﬁhe money éblit. Instead, Vhite believed

he funds should remain in tact so that a single gyreat institu-
tion of higher learning could be founded. Throuch personal and
politicalvnegctiations, Cenators Cornell and ‘Mhite jQined forces
andjproposed a pill to charter Cornell University. Although ef-

forts to block the pdssage of the bill were plentiful, on hpril

13




27, 1E65, Governor Fehtoq signed into law the legislation éﬁart-
ering the Corneil University. Thence, Cornél;, the weélthy buil-
der. and White, the visionary educator and Cornelkl Uhiversiﬁy's |
first preéident, beéan to create the new university.

The opening of Cornell wagvno less‘eventful, no less ex--
citing than the opening of Vassa?.' Hopéful :o;nell applicants
conVerged on the university at the end of September, in 186Z.
Their number far exceeded phé university's expectations. In
fact, Cornell's first class was the largest ever admitted to any
Lmerican institutiqn of higher .educaticn uﬁ to that time. Four
hundféd and twelve students meﬁ the reqguirements, and sixty ap=- . g
rlicants we;e.rejected. ‘'hose who were not adniitted failed to
meet the requirewents statea-in the first university Fegister.

o

Lpplicants needed to "pass a thoroughly satisfactory examination"

in dGeography, English Grammar, including Crthography and Syntax, /

arithrmetic and Zlgebra to Zuadratic IZcguations (Cornell Universi-

ty legister, 1468-1369, p. 42). Additional examinations were rée-
gquired of some appiicants aepénding on their proposed course of
study.
Tarly Zornell wvas not withéut iﬁé "preparation controversy,"
howvever. Of the students admitted, a number had conditions
"1-laced on them,'requirements};b»be met beyond the.standard cur-
. ricular requirenents. Corneli Uhiversity, thanks to s2le Cor-
_uell's cxtensive advertisiﬁg campaiyn prior to the University's ’, Lo
ogening, attracted a number of students expecting the qniversitj_{

.to be &all things to all people. In addition to the advertising,

~ -~

i:r. Cornell had an article publisned in the auqgust 13, 1263, llew
lq
O
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. York Trikune stating that individuals could get an education

while paying for it by working at the university (Zecker, 1943,
p. 131; White, 1907, pp. 344-345). In his efforts“to attract
students to the new university bga?}ng his hame,}Corngl; clearly

corununicated his motto, "I would found an institution where any

person can find instruction in any study" (Cornell Univeérsity

13

e

Register, 1£563-186%, p. 17).

In the early years, Cornell's words, "any person," "any stu-

dy" were oftea taken literally. iore than a few individuals came
; ' .

- to Cornell expecting to be -"taught reading and writing“ (von
: % - .

<

=ngelin, 190¢, p. 113). &andrew Dickson ihite referred to extreme

. . : \ +
cases of Spplicants taking Iir. Cornell's motto literally; white
"recalled telling one student who came to the university éc learn
to read that he should.?eturn'to the area where he came frop and
gé to the elemenéary school. White also told of a Russizn éreek,
vho came from [ussia to attend benall in"order to cébvert the
United states to the Russian Creek Church (ﬁhite, 1905, pre 345-
346) . |
,Cornell's'Eeqisters, presiden;ial reports, and niinutes of -
faculty meetings give specific references to the number of stu-
dents who were conditicnéd during the early jéars.d'The annual
reporté of the président to the board of trustgés ;efer to stu-
“dents on condition, the inadequate preparation ol SOmelstudents,
and the complaints. of the faculty abput the absence of basic aca;
demic skills among students. In his annual report of 1289, Pres-

ident ihite stated that "the utter igynorance of many [ students]

coming from the comrion schools -of the fundawental kranches 1is

ERIC .- 18
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;astounding." In the same.report, he also indicated that from the

. - ) )
faculty's point of view the students' "failures in the common
English branches are lamentable" (Cornell University, Prasi-—

dent's Report, february 1069).

| fhé faculty in response to tﬁéir_displeasure witﬁ studehts'
academic deficiences toox action . The "Faculty iiinutes" for
Decenber 22, 1863, indicate that ﬁhe faculty resolved to publish
the names of all students;"who were cohditioned.or who had‘"un;

mistakably fallen below the standard necessary for continuance in

. ).
W .

the university (Cornell University, “Faculty Hing}és," 13€8) .. -
DUriné the»first‘year}.President thite was authorized by the‘
ixecutive Committee of the Loard of Trustees to "enrloy épeciai
instructors for students who are deficient in cowmwon inglish
studies." White eétimated'tha£ remedial instructign would con-

il

sizt of eighteen lessons at one dollar each (Cornell University, . .

Proceedings, 1940). Thus, it is clear that Cornell Universi-
ty had its share of academically underprepared students. -

come of the first Cornell students reflected on the presence

3l

cf scholastically unfit students. According to The Cornell ;ra, -

a student newspaper, "the Faculty sifted gut a large number of
those [students] who were not fit"“for Cornell. “In addition, the

faculty "gave a-gentle warning to many more." The Lra reported

that "The raculty came down on the weak-kneed and indolent with

a perfect vengeance. They conditioned many as well (The Cor-
: - ] , : LT T

‘nell cZra, 24 April lSQé,-p. 4). ihile the early Recisters

staced that "The University is not a school for instruction in

prelininary Dnglish brances "(Cornell University legister, 106S5-

v

i
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1269, pp. 30-31), it is clear that the university adnitted stu-

dents who suffered from academic deficiencies in the elementary

Iranches. - o L S ,
Cornell University was consistent and insistent in presen- | T §

ting a public image of high academic requifements, liowever, in-
3 . ,
ternally it had to deal with students who had been admitted with

less than adequate'pgeparation. Dealing with these students.was
'tpé responsibility of the facul%y. In order totrelieve the full
‘faculty of the burden of.making determinations on the acadenic-
élly marginal cases and to bring some order to the process, on
Geptember 185, 1S6¢, at the beginning of Cornell'élseéond vear, thg
Kgémmittge on Doubtful Cases was established. <he purpose of ihe

committee was to “decide upon doubtful cases of admission "(Cor-

nell UniversityfT"Fanlty hihutes," 18G62).

In addition to the cdﬁMittge's efforts to assess guestions
regarding admissions, the faculty reviewed petitions from indi-

vidual students who were seeking exemption'from rquireﬁéﬁtsfor ‘‘‘‘‘
conditiohs placed on them. The "Faculty Linutes" are filled with
“humerous incidents of students'>seeking exceptiOns to academic ’ | :
olicy. CVef the period of the study, however, the freﬁﬁeﬁcy of

these requests greatly diminish. By 1372’peti£ions we:g.sent to

thie faculty most suited to dealing @ith the requests;  further, . .

in 1375, the faculty”"CQmmittee_on “he tiatter of Condiéioned

'étudénts“ begén'to deal vith categories of students (Cornell

Uhivergity, "Facultyﬂhinutes;f 127%). ?hds, the work was streari-

lined. .

o
;. cofmon type of student petition requested that a student

3
L
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jejecteq in one curriculum be admitted to another or ke admitted

as a special student. For exaaplsa, on. September 20, 156S, the

faculty considered and subsequently accepted the. request of a

~-student rejected in the classical course to be admitted as a .

sPécial student in literature (Cornell University, "raculty i.in-

utes," 1859). at Co;nell;}there was an unadvertized but obvi-

ouély well know second chance for rejected un@erprepared stu-

dents. They could petition the faculty for accegptance as a

special stu@ent. Indeed, mahy early Cornell students exercised

‘this option. i
inother type of petitipn Cornell's academically inadequate

students preseniéd to'thedfaculﬁy.was aimed at adjusting degrece

requirements in individual cases. Students who werc not aca-~

demically p:eparéd to meeﬁaall thé regquirements of a particular

curriculum but wereAprépared to“méet»almosﬁ all of them oftgq

asked for an exception. HMr. L. was such.a case. ©n June 24,

1270, the faculty carefuliy reviewed lir. D's petition; They re- ;

solved that'“nr.‘D”s dificiency in Creek shall not be an obs-

.

tacle to/his receiving the degree of R.B..(Cornell-UniQersity,.
"Fgculty Lingﬁeé," 1570) . i | . - . ,
ihile Cornell Eaculty.dea}t with student deficiencies by
maﬁinﬁxexceptions and providing additional, supplenientary in-
stgﬁctisﬁ;\ﬁhéf were not uncritical of the pfeéence'of scholas-
tically defiéing stﬁdents by any meéps: Cdrnell'svrecbrdé have E . ;o
manyind;cationsthgi\zaculty‘were diesatisfied with the degree

of preparation many students exhibited. 3pelling was often a

target ofwfacugpy_criti;zgh\\ﬁﬁrofessor bhackford was regported te - - T

ERIC =~ .
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haye presented the juniors inh his class with numerous spelling

t

errors in their wrltlng, In response, the students "each and

everv one of them utterly dlsclalmed authorship (The Cornell

”ﬁf&}”°o ‘January 187 " p. 234). President ihite in looking back
on Cornell's early years- reflected that Lornell had "attracted
large numbers who mlght better have been recerv1ng instruction in

high schools and academies “(Cornell,Uhiversity, pPresident's Lie-

pert, 1&o2). Vice”PréSident“ﬁusselmreported to the board that

some ,tudents had to leave the Un1vers1ty "for want of habits of

0y

stud/, want of 1ncustry, want of ordinary 1ntelllgence (Cornell
University, President's Report,1881).

racultj expressed caﬂplalnts about underprepared students 1n

their c.nual departmental reports first initiated in 1077. Pro-
N . : * Q ’ . -
fessor Lucas, for example, aryued that it was a waste .of time "to

Xeep a student in class a single .term after he has shown himself

unable" (Clornell Eniuersity, President's Leport, 1l&EZ). Pro-

fessor iloratio 'hite expressed a similar complaint and.said too .
. . ' A 4 ! ) -
"lnuch valuable time is required to be consumed" teaching students

in elewentary Cerman class “the rudiments of Inglish Cranumar s
, Y ,

which should have been. acqulreg before. entrance (Cornell Univer-

‘sity, President's Renort, 1582). - The uuuer,reOdred student
Y I bt
. Ao

N -
b ’

servec to frustrate mary of Cornell s faculty.

s N
N,
v

riowever frustratlng they were, the stuéents dic¢ not get ig- o .
nored by the Unlver51ty. Although 1n all of its publlcatlons,
~Cornell rnlver51ty ‘stre ssed that it u;d no- engage in pre LaraLory

cducation ‘and that. it wvas strictlyran institutlon of hicher edu-

“cution, in actuality it Gid not overlook the acadenig aceds cf a

ERIC . " s e e R
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number of its less adeguately prepdred students. Without qyues-~

tion, Cornell did admit unquallfled.students as Ats records

o

strongly indicate. Fufther,_it offered these students oppor-

tunities to remedy their lack of academi¢ preparation.
Throughout its early years Cornell continuously raised its
admissiop standards. uuwultaneously it made exceptions for those

studenta who fell short of the standarus.' Alongmglth the fdcul—.

3

o

T™Ry's making exceptions on an individual case basis, the Univer-
sity regularly provided oppprtué}ties for sxtra-instruction in

. / 5 )
high risk academic areas. TFor exaple, /The Cornell Era reported

that forty-six«studénts were conditioned.in Physiology. Of those

L]

_,studentskulthiﬁty—sevenﬂférmwawspeciai—c&ass~to~receive—ext;a
-1ectures" (The Cdrnell Era,'zs_May 187lj p. 236). Similarly,

N
'

the facultj voted to ‘establish a suos; ction in Algebra for| candl—

date who had ‘passed satlsfactorllj in their othef studles“ but

.yho failed in Algerbra (Corneii University, "“aculty iinutes,”
» . -y _ :
13GY9). Ixtra élass.sessioqs were -a corimon resiedy COrnell used
in addressiﬂg"studentsf acédemic—deficienqies.
In addit}on to proQidiAg %uppltmentary tlaSS'sectiqné, thé

University ..1so on occassion provided and frequently recommended

P~
tutoring as a.means of closing the preparation gap. ‘Deginning in
™ L ; ‘ :

1372, the Cornell Registers contained advertisemcents for pre-

L 4 - ' ' . g ' .
paratory schools which nad deve10ped in close proximity to the-

. " <
University¥ lir. Kinne's chool vas ono,such shcool which was

e

"prenaratory to the ornell bn1ver51ty" (Cornell Unlver51ty RO

.@1eqister,31572=lﬁ73‘ . 13J).‘ hlnne s gchool nrenared students

N

for thec CornekXl entrance cxaminat;ons. ,one of’ﬁxnne student55
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also took sone of their classes at the University.
Two Cornell professors, lir. Laé Koon and i.ur. wait opergted a
"tutoring school" out of Cascadill tiall, a Cornell resideuce

hall. The professors supplemented their incomes by charging for

-

rather extensive tutoring services for acadehioaily deficient <

~Cornell students. Eventuallvy in 1376, iac Xoon and Vait estab-

-

liShed the Cascadilla School which offered a full range oi pre-

R L
paratory opportunities tailored to the requirements of Cornell

Y

U UL . v . ' .
University, ranging from one to one tutoring to classes in lang-

uages and mathematics (Cornell University Register, 1375-137¢,

L. 202).

Cornell alunni also orov1ued preparatory ootions for iuﬁde—

qaately prepared Cornell applicants. A.C. Greén and L.L. ilorton

1

offered a summer preparatory program ained ‘at readyinn students

, for the‘Cornell entrance examinations (Cornell University Resis-

ter, 1875-1£76, insert). This intensive ‘sunper program gained in s
"yoyularity in the next few.years and was adopted by other

schools. ; o . _ -

hlthough Cornell never'ran a preparatory program of its own,

At certainlvex rted a.strong influence over the growiny prepa-

ratory opgortunities availaple in the last ¢uarter of the nine-

K

teet@lcentury._ In"d lition to SuleVlHU -teachers and students

for - the programs,,tornell,1nfluenced.tue urogram offerings, the

the curriculum. ' _ : '; . ' , ‘ R
ht-the*same»time, the University decided itfneéded to bve

ymofe,svstenatic in 1ts dumisSion of students by certificatc, a

nethod Nhereoy students from certain secondary schools were ex-

El{lC e
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¢mpt from taking entrance examinations’and admitted on the basis
of their secondary certificates. By~tﬁe'mid-1880's, the problem
of admission by certifiéate héd grown into a UniVersity,céntfé—
versy. ?President Charles s<endall Adanis, who,had succe;ded Presid‘
dent ihite, told the board the chief‘fault with this method of
aamission_was the absence of any ?rdvision "for an examination

of ‘the uality of work done at the schools whose pupilé sbught . ' 5

admission.without examination" (Cornell University, President's
pPeport, 1837).. As a result, systematic "inguiries in regard to -
the schools from which application is made" was proposed by

e .. . . . . -" .
hdams. The purpose of the inguiries was to determine if "stu--.

dents -making such application are pfoperly prepared to go on wiﬁh

’ & fow | -~ :
the work of the freshman class" (Cornell University, President's : -

Report, 1887). DBy 1888, the Dean of the Faculty was given'the re-
sponsibility "to insure uniformity" in the adm;ssioh of students

by certificate (Cornell University, President's Rgpbrt, 1829).

L] . -
ns part of its efforts to be imore systematic in admitting certi-

- ficate students, Cornell sent a guwestionnaire to the applicant's

’

schiools to be completed and returned to tae pean of the TFaculty.
“hen, the Dean made an assessment and subse¢uently an admissions

. Gecision regarding the applicant. In addition to improving the - . T

process and quality of the preparation of the students admitted,
. - ' ¢

this approach, kept Cornell "constantly en rapport with ‘the prepa- e
P it L Y Pl » E 1

; ratory schools" (Cornell University, Presidéﬁt’s Repoft,-1389),
zefore retiring.a; presideni of the University, Lﬁdrew7Dicksonu
'fpﬁpite had.éalled for greater in;eraéti@n betwéen the university
e . ' ¢ N .
'ahd the secondary shcools. In his finai”meSsageﬂﬁo tl.e Loard,

. ©
.
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“

» Vhite ca}led.forythe University to 'push its "roots" "down into

> - X .
and throughout the public school system.“ Je said th:.e hoﬁIE’”‘ﬁ' "
' give strength'Lack to the unlver51ty as well as brlng neu 4

. \!’.\, - el . ’
strength to the lower school. (Cornell.pniversity,°PresiQent's

-

’ Repogt,'1885). Nhlte s nessa je Was heeded. cornell UnlverSLt)

o

"

raid serious attentlon to developlng stronger, more systematlc } .

t

conmunlcatlon line's with sccondary schools under ~the leadershi

L)

of Charles ilendall Adams. Ey 1890 Cornell had estaollshed soli
vorking relationshi ps w1th a nunber of seconddry schools.' In S
-doing so, Cornell had once again aduressed ‘the "preparation con- L

troversy" and attempted to resolve it.° I e e
—~—~“etween”13’””ahd 1090,'corneil University admitted_stﬁdent§T&7_ 2953

-
.

Who were dcademlcally underbrepared., As a result, tbe unive r51t"

S J
experlenced contlnuous controversy, a recular confllct dbout the | -

]

L

preparedness of the students._ :hlle each jear the Pre51uent S - P

-

neport indicated the qualltj of students hau umproved ovar. the -

Prev1ous year, each year there were indications that some stu-

>

dents ‘fell far below acceptable levels of academlc preparatlon. o N\

o~

Cornell did not ignore the problens, altnough in pucllc 1q?den1ed

theri. ‘the controversy remained an internal, private matter  for -
Cornell. ilevertheless, there whs & "preparation controversy" at
Cornell' University between 12¢€3 and "1:50.

- ~

Conclusicns o 5,

. The presence -of acacenlcallj under}rerreo students at

vas sar College,rrom 1865 to .12 0 and at Cornell Unlverslty from

o PN . -
[ad

CE1 to 1990 was d source of contrOVersy in botb institutions.

o

-
L

t

Aruitoxt provided by Eic:




Duyiug the period of this study, both Vassar ané Cornell had to

. a
o

build, define, and refine theaselves intc credible instituticns
- 4 - . “ " . ~ . o o B
o higher education. GTespite assertions of high standards,

Vassar and Cornell, in fact, had to compromise those ever-in-

el

creasing standards in order to accommodate the students who en-
tered their wide open doors. Many of the students of the early

years were ill preuareu for the collegea, and, indeed, the iu-

“stitutions were not particularly ready. for these students.

Eoth Vassar College and Cornell University opened at a tine

.

when the opporthnities for preparatory education were limited,

but eypandlng. Civen the undeveloped state-of preparatory o}~

wortunltleq available to the new populatlons ‘both Vassar and

‘Ccrnell served, it is not surprising that these institutions of

'

higﬁer'eddﬁaﬁionAassu;ed ;bme:of the résponsibility fdrlfilling
the‘void, > .

The extent of instit&%ional reéponsibility assumed variea,
héweyéf, as did thé’qxtentr;f instiidtional controversy over theA* . .-

Y

assumption of responsibility. Vassar, after assessing, the con-

ditions of women's preparatory education, took on the burden of
:  prep A : 3

providing for compnehensive_preparatorV-education within the con-

tekt of the colléve; dnllke‘Vu sar, Cornell dlu not prov1de a
I3 e :
forxal “repdratorj procran for J.tc acade mlcall" def1c1ent stu-

. dents. In fact, in’its reglﬁﬁersﬁCornell ctressed that it'Was

-

" not a preparatory insﬁ%tutidn.5"HOWevér, in spite of its rhetori-
. . o . . ¢ ] i
<cal, public insistence.6n being strictly an institution of higher

- - e

: . SR o ) | v e
learni¥ng, Cornell did provide étﬁdents with some opportunities
- X . * . B . . . ¢ . - L . . . .
-' ' : ) . I * ' . : ’ .': » ) .
.for remedying .acaderic inadecjuacies. Ragher than creating a

<

-

>

.
. . . . T

. . R . s
P . . - o L. - B
L - ] . - 'l . . . . .
5 ) v . . M ST 1 * K
N ‘ . . i - " * . . Rl
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1

separate class of students and distinct preparatory course as
‘Vessar did, Cornell offered subsections of college courses as
™
well as tutoring. In addition, Cornell referred its underpre-
pared students elsewhere for preparatory work.

In doing its own preparatory work, Vassar Collece experi-
enced a much rore heated "preparation controversy" than.did-
Cornell. vFor Vaseer, there was a‘constant tensienibetween trying

~to refine the preparatory education rogran in t/;ns of instruc-
tion and adn1nlstratlon and trying to ei1n1nate it altogether.

“he administration, faculty, alumnae, students, and friends of the
‘college labored to rid vassar of ite.source of constant embar—.
rasement, the preparatory education program and its students. v
ilovever, as lony as the revenue yenerated by yreparatory stu-
dents' tuition was needed by Vassar Colle €, the preparatory pro-
gram remained, and the controversy pers' ted.

By’ not maintaining a distinct preﬁeratory program, Cornelr'“
Cniversity avgkded the level of controverglty which Vassar ez-
périenced”oecause of'lts involvement in preparatory education.
However,-cernell did have a more subdued controversy edrrounding
the lack of academic preparation many of its»stuhents brought'tb

the university. Taculty, administration, and students 'alile

called for adherence to elevated standards.. [lowvever, exceptions .

to requirements cn the basis of students petitions as well as the

numerous program options Cornell offered provided Cornell stu-

Cents and applicants ample opportunity to circunivent the reguire-

ments. Cornell's institutionéI’records, like vassar's, are re-

lrlete with evidence that the presence of schélastically deficient

i

;
R s . . . .
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. T~

students was a perennial source of controversy within\the institu-
. “\\.\_

* \\\-
tion. Faculty canuplaints and protests regarding students' de-.

ficiencies in the basic skill areas abound in both Vassar and ~~
Cornell records.

a - . . o )

' Cut of the frustratlons and conflicts which Vassar College -
and Cornell University experienced because of the presence of un-
derprepared studénts in each inétitution grew efforts to develoy
relationships with preparatory schools. 1In addition, both Vassar

and Cornell worked to elevate the quality of yreﬁaratory educa-

tion by influencing the secondary school curriculum. Thus, the
intendéd_i&éact of improved and wofking relationships wvith secon-

2

dary education was to stregthen and elevate the level of higher

education as well as to improve the quality of secondary educa- :

tibn. Out of these high school/college‘liaisons came more stan-
dardized admissiops'ﬁ}ocesses for the colleges and more standar-
dized preparation expectations for the_secondary schools. Thus,
the controversial presence of underprepared studénts led to a
nincteenth century hich school/éollege connection.

Jnothlier comm@n_concern Vassar and:Cornell sharéd during the
twventy-£five year perioq of this studz was the concern with their
publié images. Institutional records at Vassar and.Corpell
ciearly indicate that boih shafed the perspeétive that the pres--~ -
ence of undé;prepared students reflected négatively on the insti—

‘ tutions'_pﬁblié inages. In addition, these same sﬁudedis ex-
erted an n;gative'impact on the internal 0perations o botn in-
stitutions. They presented'instructional as well as administraf -

tive probleas. . ' ' .
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‘lated reason for accepting academically substandard students.

. - i
Cward direction, thie con

[

O

RIC

The rnost frequentlwy cited reason for accepting underpre-
pared students at Vassar and Cornell was the paucity of adequate

. . 3 3 ""“ . .
preparatory opportunities available to applicants. 1In additicn

during the period of the study, admission requirements were guite '’

idiosyncratic to colleges. Thus, even a student who had attended
a seconda£§ acaaemy‘might well be unprepared for a number of col-
leges. The absence of standardized preparation and admission
requirements made the task of_géttiné adeguate:and apvropriate
breparation diffiéult. vVassar, like many other -institutions o=
higher education adnitted undérprepared students because it
needed the tuition revenue. Vassar was tuition dependent.
Cgrnell di¢ npﬁ‘identify its problem of undergrépared students in
financial téfms; although it might well have beén an unarticu-
Nithdut question, the financial factor was not similar for Vassar

and Cornell. 2 _ - '

Juring‘theipériod from 1065 to 120, Vassar College and Cor-

nell Jniversity were each involved in thé search for identity.

’ * ) e 3 3 . ] « - ’
Tne guest for recognition and definition was not an easy task Ior.

l : . : N
either Vassar or |Cornell. 2s°new institutions with new missions

serving new students, the challenges &and the cobstacles wvere

g the promise and the possibilities were equally

ureat. {lowever,

great. Loth institutions enercetically esbraced their roles as

1
1

developing instit%tioﬁs. In this process, they also participated

in the complex co?troV&rsy of academic preparedness. although -
: | \ ) ;

. - | L : N aies . :
the meaning of preparedness and standards was modlfied in-an up=
. , 1 \ -7

troversy -femained. 9he lovest levels kept

\ |

+
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'iriéing, put a lowvest level continued tovexist. Further, while
'the particular apgroacheé to and programs for the academically
underprepared‘changed at vassar and Cornell, the desire to eli-
rinate the problem of inadeguate academic ﬁreparation persisted.
For Vassar College and Cornell University, the years betveen
1865 énd léQO'were marked by érial and triumph and somewhe;e in-
betweén by continuous efforts to bridge the academic preparation

" N .
gap and, thus, eliminate the "preparation controversy."

Lo
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