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National Academic Advising Association

February 1, 1982

Dear Advising Ceollecagques:

The National Academic Advising Association is again
pleased to provide you with a quality publication of its
Conference Proceedings. The major addresses, the individual
programs, the "Idea Exchange", the topical seminars, and
the roundtable discussions all provided the conferees with
a variety of exciting discussions, useful materials, and
proven methods for improving advising services. These sum-
maries are made available in this document so that you will
be able to review them, apply them in your own advising
program, or seek assistance from these colleagues in the
design of new advising techniques and strategies.

I think you will be stimulated by the keynote remarks
of Drs. Paul Dressel and Betty Fitzgerald, who addressed the
relationship of academic advising among several campus con-
stituencies. All advisors will find the remarks by Drs. Young,
Beckham ,and Travis most informative; this may be the only
printed resource on the legal issues in academic advising. I
am extremely pleased with the level of quality our Conference
has provided in its major presentations; these have certainly
maintained that quality.

On behalf of the NACADA Officers and Board of Directors,
I wish to express our sincere thanks to all the presenters,
who made the Conference a great success, and to Dr. Linda
Higginson and her Penn State associates, who produced this
publication. We urge you to share it with your colleagues
and us¢ it as appropriate for providing better academic advising
to you. students.

Sincerely,

‘fThiomas Grites

President
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Editors' Introduction

It o8 cut pleasune to present the Thoceedings of the 5th Nationat Conference

o Acaden: (¢ Advdsing.

Fove prineipal sections comprise this necord of the Conference: General
Seasions, Pre-Conference Workshops, Topical Seminans, Roundtabfe Discussions, and
Papen Sessions. The Table of Contents Lists titles fon all presentations made,
atong with the names of all presentens. The maternial necorded in the Proceedings
has been provided by the presentens, and the authon(s) of this maternial .is{are)
designated. Editons' swnmarnies fon Paper Sessions, adapted grom orniginal progham
proposals, are provided when presdenters have not made thedin own Awnmaries
available. Such adapted swmmaries are marked with an aAfehiAk (*) in the Table
o4 Contents. 1In a few {nstances no summary cowld be devefoped grom a presentation.
Summanies are presented alphabetically, according to the name of the finst
presenter Cisted {n the Congenence program.

Linda C. Higginson, Kimbenly D. Cohen,
Erndic R. White, and Judith F. Anonson

Jutby, 1982
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FOKEWAKD

This collection ol program abstracts (rom the Flfth Natlonal Conference
on Academic Advising at indlanapolls reflects the multidlmensional nature of
the  academic advising  proceds. The Pre-Conference Workshops provided an
in~depth study of a varlety ot advising~related toples, The principal
aprakers  discussed  academic  advising  from both a curricular aund student
services  perspective,  emphasizing  the need  for thelir cooperation aund
coordination. The Panel on Lepal lssues provided an excellent overview on
advising and the law,

The Topical Seminars gave Conference participants an opportunity to share
ideas on important advising issues and topics. The Roundtables on the last
morning also provided a vehicle for exchanging ideas and techniques.

At the heart of any Conference are the concurrent paper sessions. A
broad spectrum of subjects were presented by faculty advisers, administrators,
career counselors, and professional full-time advisers.

We are indebted to all those who contributed to making this such a
successful Conference. We hope these Proceedings capture some of the
excitement and the essence of the expertise of the professionals who attended.

Virginia N. Gordon

Chair, Program Committee

Fifth National Conference on
Academic Advising
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I. General Sessions

"Advising Students About Programs and Courses,” Dr. Paul L. Dressel, Professor
of University Research, Michigan State University. (The following text is a
modification of Chapter 12 in Paul L. Dressel, Improving Degree Programs, San
Francisco: Jossey-Bass, Inc,, Publishers, 1980.)

Student advising--especially in its relationship to teaching and program
planning--presents a series of problems and concerns that must be addressed if
courses and programs are to serve their purposes in preparing students for
living, learning, and working. The decisions involved in relating programs to
individual abilities and aspirations reflect conflicting values.
Consequently, coordination of curriculum or program change and advising in
improving the education of students will require continuing administrative
concern and action.

The typical faculty member quite naturally views a curriculum or a
program as a series of courses based largely on selected discipline content,
and (s)he regards the disciplinary proficiency of the professor as the chief
consideration in designing and packaging courses into a degree program.
Students are not expected to grasp the significance of courses other than as a
body of content, nor are they expected to understand how courses are sequenced
and integrated into a program. Student course and program selections are made
with the aid of an adviser, but the choices are limited by distribution
requirements, by credit hour regulations, and often--especially in applied
fields-~by specific course requirements. In this conception of student
program planning, the adviser's role is strictly limited. The adviser should
know the requirements and should enforce them upon students. Beyond this,
(s)he helps to guide the student through a maze that even the adviser does not
fully understand, either in its rationale or its policies and rules.
Deviations require approval by seme agency or indivilual other than the
adviser, and the wise adviser therefore avoids deviations in the interest of
efficiency. Students are widely regarded as too immature and too uncertain
about their goals to have a wvital role in planning. Occasionally, if
flexibility permits, an adviser may undertake to assist the student in
buil8ing a program around specific interests, but then soon finds that
adequate information is lacking. The adviser finds that constrained
flexibility for individualiced student programs is a difficult goal to achieve
in a faculty-structured and discipline-based curriculum. Advising is caught
up in a no-win situation in a culture predominatly devoted to content

coverage, the departmental-disciplinary orientation, and a reward system that,

at least in the universities, has little to do with the quality of either

teaching or advising.

Except for the appreciation of students, there is little recognition and
no reward for the adviser who encourages deviation from standard patterns.
There may even be reprimand and retribution for wunusual or extreme
deviations. The reward system remains in the discipline and the department.
The faculty assignment to advising is a chore. Poor advising may earn a
velief from the task. Though disdaining advising as a meritorious task,
Jepartments insist upon retaining the function because it provides access to
new students and the opportunity to recruit majors. Control of the advising
responsibility by departments also wards off a central counseling or advising

13
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system that might draw resources from the departments. Despite the
difficulties and hazards involved, there are some exceptional advisers whose
rapport with students and whose grasp of the intricacies of the curriculum and

its career implications result in excellent advising. However, my
obscervations suggest that such faculty members are unlikely to remain long as
advisers., They find the task  both time-consuming and frustrating.

Furthermore, the abilities exhibited by a good adviser are likely to attract
attention and assignment to other chores.

1 am convinced that the lack of good student counseling and advising and
the dominance of the pattern of a choice determined by the existing range of
majors and professional programs are major factors in the high dropout rates
of many institutions. But 1 am equally convinced that the repeatedly used
techniques of orienting advisers through short-term workshops, and arranging
visits of businessmen to campuses and of faculty members to business, will not
solve the problem unless faculty members also become aware of the career
relevance of their disciplines. It is essential that we have alterations in
policies and practices in our colleges and universities as they relate to
advising, teaching, the curriculum, and program planning. If advising is to
become and remain a challenging task, advisers must be granted some authority
in approving deviations in old programs and planning new and idiosyncratic
ones.

Alterations in Policies and Practices

The needed alterations in policies and practices would eliminate the
dominance of departments or other program units over the definition of course
and program requirements. The rules, policies, and rigidities that reinforce
this domination at present should be replaced by general principles providing
flexible structures and guides for students and advisers. The curriculum
array and the programs drawing upon it should be developed and regularly
reviewed by interdisciplinary or college-wide study groups. More information
should be provided on the courses and programs, and students should be given
greater flexibility and opportunity for individualized programs. The
following policies are intended to be exemplary rather than definitive, and
any such statements should in themselves be regarded as subject to
interpretation and alteration by advisers under justifiable circumstances.

Policy No. 1. All published degree programs should be developed by
interdisciplinary committees or task forces that include representation from
the departments or units providing the courses. For example, in a liberal
arts college, programs involving disciplines in the social sciences would be
developed by task forces made up primarily of representatives from the social
science departments but would include at least one carefully selected faculty
member from each of the other divisional groupings, such as the sciences,
humanities, and arts. Programs would then tend to emerge as arrays of courses
across departments, This would eliminate the departmental major as the
primary factor in the undergraduate program and require that some other
integrating principle or concept be identified. Programs could be developed
on the basis of a theme, a career focus, or a combination of courses from
several disciplines that are or promise to be of considerable composite
significance in the future.

14
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Policy No. 2. Provide for individually planned programs. Emphasize the
opportunity for students and advisers to plan such programs and indicate that
this is the preferred pattern, although some students may prefer a rather
traditional disciplinary-based program. Even when selection is from formally
approved and published programs, student options should be increased by
minimizing specific requirements and by generally regarding program outlines
and specifications as suggestions or examples.

Policy No. 3. Require all teachers of a course to become thoroughly
grounded in the relevance of the course content to other courses and to
particular careers. Teachers would then be authorized to modify the course as
necessary to maintain or even increase 1its practical relevance. Some
sacrifice of coverage may be necessary in order to achieve the deeper or
broader understandings desired.

Policy No. 4. Provide for each course a detailed course outline or
syllabus for review and comment by curriculum committee, other faculty
members, advisers, and students. This course syllabus should provide in

detail sufficient information so that advisers and students can select among
courses to build a program with reasonabi~ insight and with some certainty
that the rationale for selecting the program will be fulfilled by the actual
experience. The syllabus should indicate options in content coverage,
application, or learning experiences that are available to students within the
course.

Policy No. 5. Focus all program planning, published or individualized,
on objectives, competencies, and outcomes as the basis for specifying content
and learning process. This policy need not de-emphasize knowledge. Rather,
it is based upon the conviction that acquiring knowledge is fundamental in any
program, but that any attempt to define a course or a program by content
coverage without regard for utility and application casts doubt on the worth
of the content for personal and career development.

Policy No. 6. Require liberal education experiences for all students.
The choice of words here is deliberate. The intent is neither to suggest
specific distribution requirements covering several disciplines nor to
prescribe a core of general courses. Rather, the intent is that liberal
education be defined by competencies transcending disciplines. Experiences
that involve and foster such competencies should be included in various
courses (whether regarded as vocational or liberal) and be made specific in

the course description. Either demonstration of competency or reasonable
involvement in a sequence of experiences and ultimate demonstration of
competency should be apparent in every degree program. There is no single -

prescription for attaining a liberal education, and there is no course or
discipline that cannot contribute in some measure to a liberal education.
Neither is there any course or discipline that can assure a liberal education
impact for all.

Only if program planning accepts the possibility of motivating students
ro become deeply involved in and responsible for educating themselves is it
possible for students and their advisers to make wise choices and build
programs from course units. Unless policies such as these can be introduced,
advising vill remain, as it is in most institutions, a perfunctory series of
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contacts with students in which the adviser is obligated to inform the student
of rules, regulations, and requirements, approve the current schedule of the
student, and, at appropriate intervals when grades are reported, congratulate
or offer condolences to students.

Were such policies as these to become operative, students and advisers
would have an opportunity to work out unique programs. Adequate information
is provided to do this, The task of the adviser becomes significant. I
suspect that many individuals currently serving as advisers might not like or
function well in this open system. Some could not be irusted to do so in that
they would too readily yield to student whims. The question then arises of
how to sclect, educate, and reward advisers. A quick review of past practices
indicates that they are not likely to suffice. In many institutions, the
advising function hus been handled differently for freshmen and sophomores
than for juniors and seniors. Assuming that initial indications of a major by
an incoming freshman are subject to alteration by dropout, death, or change of
mind, and that the first two years are filled with general education and
requircd courses, freshmen and sophomores are advised by most any faculty
member available. In some colleges, I have heard the boast that every faculty
member is an adviser. This policy is equivalent in significance to that of
several major universities that require every professor to teach freshmen.
This may be good for the professor, but is it good for the freshmen? It may
be instructive to faculty members for each to have some advising experience,
but it may be disastrous for the student if the faculty member is uninterested
in curriculum matters and knows little about general requirements and nothing
about courses other than in his or her own field.

Undoubtedly, at some place and time, advisers have been evaluated and
perhaps rewarded. However, I have never found a formal plan for so doing. I
have found institutions that paid a small additional stipend to advisers or
granted a slight reduction in teaching load when the number of students
advised was fairly high. 1 have also found a few instances in which advisers.
were given a few dollars for entertaining advisees. 1 once directed a faculty
advising program involving about 100 faculty members, each having from 50 to
100 advisces, and all being granted a 50% reduction in teaching load. As
might be expected, some of these advisers (as advisers) were impossibly busy,
and some had very little to do. Despite a continuing training program, the
situation did not improve much, and the costs were disproportionately high for
the results attained.

Advising simply has not been recognized as a critical task requiring both
commitment and skill. An additional stipend for the extra work of advising
rather misses the point. In fact, it only underlines advising as an extra
task of relatively low status——somewhat like teaching a noncredit evening
class for adults. The small allocations for salary or entertainment also
raise questions about similar allotments for other faculty functions and
services. Overload payments completely miss the fact that time spent in one
function is almost invariably writhdrawn from  another. Since advising is
quite low on the list of priorities in the academic world, an extra stipend
for advisers is inadequate to compensate for the time required and the loss of
prestige that might otherwise have been attained.
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The addition of the advising chore to full-time teaching usually means
that the teacher has no time for acquiring the necessary background adequate
for the advising task itself. The teacher actively interested in the career
imptications of his or her discipline has the potential for being both good
adviser and good teacher, although either could be a full-time Job. Paying
individuals for full-time advising becomes unduly expensive, and it 1is a-
guarantee that the adviser will have neither faculty status nor stature with
the academic faculty. This anomalous status is a precursor of difficulty for
the students. The hiring of full-time counselors (using the title counselor
to designate individuals whose degree work is in that field) is also expensive
and poscs the same problems with regard to interaction of counselors and
faculty,

There are definite advantages attached to faculty status, teaching
experiences, and involvement in faculty committees. Whereas advisers of the
typical faculty disciplinary orientation seldom know much about other
disciplines and 1little or nothing about careers, counselors may know much
about the latter and 1little about the former. Moreover, many counselors
regard counseling as a form of psychological or psychoanalytic therapy dealing
with personal problems, trauma, marital or sex concerns, and nonacademic
difficultics. Among these are special demands for drug counseling, abortion
counseling, rehabilitiation, financial counseling, and counseling for the
handicapped. Such counseling needs are obvious but do not relate immediately
to teaching and curriculum matters as perceived by the faculty. For these
various reasons, solving the advising problem by hiring a group of full-time
counselors who deal primarily with academic and vocational problems is
unlikely. However, good advising will certainly identify students requiring
counseling. In fact, bridging the gap between today's specialization in
counseling and the faculty disciplinary orientation is a major challenge and
task of advising. One pattern attempts to solve much of the routine advising
through the faculty advising role and a number of coordinating advisers with
academic background who hold title (and achieve status thereby) as assistant
or associate dean. The adviser with faculty status is much better situated to
feced student views and problems into discussions and policy formulation
regarding teaching and curriculum. The administrative title also grants
sufficient autonomy to develop individualized programs that transcend the
usual restricted and rigid program.

The second pattern provides a three-echelon approach to advising. At the
first level are selected faculty members who are effective in dealing with
young people and willing to spend sufficient time to understand the
institutional programs and acquire some sense of the range of careers related
to various programs and majors. At the second level are individuals
associated with deans' offices who have sufficient status and authority to
make modifications in programs and arrange combined programs across
departments and colleges. These individuals should have sufficiently close
relationships with professional counselors--the third level--to enlist their
cooperation when requived. Psychiatry may be required as a fourth level in a
few cases, but deepseated psychiatric problems may be detrimental to learning.

Another possible solution to the advising problem is one that I have

heard discussed bhut never seen in operation. This pattern uses a combination
of individuals with academic background and faculty status who have

47
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demonstrated particular interest in young people and success in working with
them and who are willing to spend some time in preparing for advising work.
These individuals are organized into groups of five to ten, with an
academically oriented counsclor coordinating the activities for each such
groups and serving as a resource to deal with more complicated personal
problems. In a small college or moderate-sized university, such a group of
individuals might function at the all-institutional level. In larger
universities, in which each college may itself be a unit of some size and
embrace a number of relatively unrelated programs, the organizational unit for
advisers will be at the college level but will still need to have some
all-university coordinator or wunit from which advisers and individuals can

obtain he¢lp in planning programs that draw upon several colleges. The
implication involved in any such pattern of organization and staffing is that
advising is seen as an important assignment. It would be viewed as a special

task force or service demanding abilities and interests transcending those of
the department and discipline.

Career Advising

The relationship of undergraduate education to career development has
been and will continue to be present in any discussion about curriculum and
advising. Because the department is regarded as the unit for offering both
courses and programs, and a liberal education is erroneously thought to be
attained by taking courses distributed over several disciplines, attempts to
solve the career problem have almost invariably involved add-ons. Special
courses on career development, expar:ion of the placement office, adding a
,vocational counseling office, and the preparation and dissemination of
vocational materials exemplify the add-on approach. These additions increase
costs but accomplish relatively little because they do not solve the problem
of relating a liberal education to the world of.work. Indeed, I believe that
it is impossible to do so as long as the disciplines are taught as organized
bodies of content having little or no relationship to reality and presented as
though all students were headed for graduate study. As earlier suggested, the
most potent force for changing this situation would be to have the continuance
of courses depend on their appeal to students and advisers as useful units in
carcer-related programs. Because of the career-planning function of advisers,
I believe there is merit in continuing teaching assignments for advisers.
Courses that provide an orientation to various professional or vocational
fields and demonstrate the relationship of liberal education competencies to
various career fields are especially appropriate. Such courses would develop
the nature of the discipline and pursue the application of the concepts,
structure, -~d modes of inquiry of the discipline as used in several fields.
Liboral e aition is concerned with values, and values are also of primary
concern iua all vocational and career fields. Indeed, the difference between
performing in a humanistic fashion in any job and performing a job in a rote
way without regard for individuals is a matter of personal value commitment.
Senior integrating seminars bringing together the insights that students have
achieved over a span of years in college and relating these to current and
continuing problems are also valuable courses that are appropriately taught by
advisers.

158
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AltY Lugh 1 have never found any corroboratory evidence, 1 have long
suspected that lack of continuity in advisory contacts is a significant factor
in studcnt dropouts, discontinuities in attendance, and apathy about college
continuation. Collese attendance, especially in liberal education programs,

provides no clear goal and has no obvious relevance to the future. Advisers
and students, recognizing the short duration of their contact, sece little
advantage in expanding it. Neither has any set of expectations for the other,

and hence there exists no basis upon which the continuing adviser contact can
become a mutal bond encouraging continuance--especially when the student's
current pregram provides no coherence or carcer prospects. If advisers were
selected because of their interest and competency in assisting students, and
if cach adviser maintained contact with his or her advisers for the entire
undergraduate program, a continuity and cumulative impact would be generated
that could have beneficial effects for both students and institutions. If
education could be interpreted to students as a valuable and cumulative
expericence relative to later living as well as to a career, dropouts and
discontinuities in attendance might be reduced. Even if they were not, a
strengthened advisory program in which students achieve a vision of the
composite nature of the total program and its possibilities would ease the
strain of witiudrawing and returning to school for both full-time and part—timc
students. If education is indeed to be a continuing lifelong process, the
individuals who engage in it must have some sense of the significance and of
the sequence of courses selected to achieve desired goals. 1In many ways, good
advising may be a more critical and more significant academic function than
teaching.

Problems with Career Advising

One of the problems with any new educational model is that there are many
people against it. Some faculty members are likely to view a move in the
dircctions just discussed as a softening of the educational process and as
requiring additional resources that will deprive the faculty of possible
salary increases, new program development, and other benefits. Those who have
long decried the organized disciplines as providing any satisfactory means for
educaticen and have emphasized education as personal development may view the
continued demand for substance and for relevance in terms of career as
contradictory to their own concern for education as a process of personal
development. Those who have made a strong plea for the role of student
personncl programs in higher education are 1likely to see this model as
infringing wupon their own prereogatives. In rebuttal to all of these
concerns, I would suggest that it. is difficult to achieve a well-rounded
education from an educational experience compartmentalized by the existence of
discrete noncooperating or even coumpeting units. Indeed, the separation of
academic and student personnel programs has provoked a dichotomy such that
some students have had to choose between student activities and primary
commitment to their academic program. The advising-focused model here
suggested would not wunite these separate wunits and the various extant
philosophies of education into an integrated whole, but, if career planning 'is
made an integral part of the educational process, there is at least the
prospect that a sense of unity could be restored to the undergraduate
program. 1If students could be assisted by advisers to engage in significant
learning and development and realize that these processes, whether provided in

13
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courses or in nonacademic experiences, are intimately interwoven with the’w
hopes and aspirations after college is over, both motivation and performance
might increase.

Questions can be raised about the costs and effectiveness of this model
relative to ivs success in achieving the desircd results. 1 doubt that the
costs would be excessive if some competing or overlapping student personnel
functions were eliminated and if class size were maintained at a reasonable

level. The real problem in exploring such a model lies in the reluctance of
individuals, whether academic faculty, student personnel worker, or some other
type of functionary, to change existing patterns. We have become so

accustomed to assuming that an educational problem must be solved by inserting
another office or function that any fundamental change that QJuestions this
conception will be difficult _to achieve. Even the foundations seem more
likely Lo support new or add-on services and functions than the reshaping of
the fundamental operations and services.

r I believe that the major reason for the tailure of our complex, although
always inadequate, evaluation efforts is that we have expected a range of
outcomes from college attendance but have organized the college experience in
ways unrelated to the results that we would achieve. Thus the desired results

~are fragmented and invisible to students and faculty. It is not surprising

that most of the desired results are also invisible when an attempt is made to
evaluate them. Process and produce are interrelated. So are structure and
content. The college or university cannot be structured to suit the faculty,
student personnel workers, and coaches and, at the same time, achieve as
effectively as it should the results desired by students and society.

Finally, let me state as a personal conviction that offered a choice
between
1. excellent teaching and poor (or no) academic advising based
upon career development
and
2. mediocre teaching (which is indeed the present predominant
pattern) and excellent academic advising

1 would unhesitatingly select the latter.

20
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"Academic Adviscrs--The Boundary Spanners," Dr. Laurine F. Fitzgerald, Dean,
Graduate School, University of Wisconsin-Oshkosh. (Dr. Fitzgerald's complete
text follows, having been edited only for clarity.)

I want to acknowledge the very fine, cogent comments made by Dr. Thomas

A. Kalvaynski, Assistant Provost of Ball State University. The concerns for
students and the concerns of students which he articulated provide a focus for
academic advising for professional educators. If every institution had at

lecast one spokesperson in academic administration who was as articulate, and
who could be supportive of the concept and practice of academic advising,

there probably would be 1little need for this national meeting. NACADA's
growth would be static, and -post—-secondary education would not be in a
“discovery mode” re the importance of your work. However, this is not the
case.

Too often there is little or no orientation to "the advising function”
provided for new teaching faculty, curricular matters are assumed to be
provided by the "orientation folks"” in student affairs or "handled” at the
time of admissions, or there is unspoken dependence wupon informal peer
"advising”. A review of the history of higher education neatly reveals the
low stature initially placed upon academic advising, and for good
reason...initial participants were destined for the clergy, and the curriculum
evolved to include the professions of law, engineering, and later, medicine.
Advisement, as such, was not -a dificult matter, and the Adviser most
frequently was also responsible for the entire curriculum...the President,
later the Registrar. The exponential explosion of institutional offerings in
the past—-secondary sector of this nation is matched only by the complexity of
academic advising for the multiplicity of consumer populations.

The opportunity to share some concerns with this group stimulated a
renewed interest in academic advising on my part, and resulted in an immediate
study of the topic of centralized academic advising (which has been
rescarched) and a careful consideration of the practices typically followed by
general advisers, and also program directors at the graduate level. Although
the leap to graduate students may seem foreign to a few of you, the graduate
student of the '80s is very much akin to the undergraduate student of the past
two 'decades...individuals who are upwardly mobile and seeking greater depth of
study and/or new professions. We encounter the displaced teacher, the former

" management executive, the "newly single” homemaker in middle-life crisis, and

the 21 year old who has deferred decision-making to the post-undergraduate
level...all seeking "academic counsel” as they enroll and select curricula.

Boundary Spanning: A term originally utilized in management theory which
refers to organizational roles within defined and budgetary units, permitting
an individual to work in more than one wunit or subsystem within the

organization. The individual is considered a member of more than one
identifiable and identified units because of the spanning or crossing of the
boundary or parameter of the employment unit and a single work role. The

concept expands our understanding of a dual appointment.

'n academic 1life the parallel for faculty members might be a joint
initicl or evolved appointment on a .50 FTE basis between social work and
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educational psychology, or between English and  journalism, where the
assignment is viewed as permanent, the contribution welcomed, and full
participation is accorded to the individual. In student services a member of

the residence halls staff may also be employed in financial aids, or a
counsclor may teach in the psychology department...boundary spanncrs provide

the opportunity for participation in two defined tasks or functions, in two or
more aspects of  the activities of the institution. It scems to me that
academic adviscrs represent classic models of expanded boundary

spanning--across nulti-disciplinary lines, impacting curricular decisions and
curriculum development, career planning and placement, sevving orientation and
retention  programs, and articulating campus-wide and sometimes community
referrals.

Boundary spanners provide information on a bi-modal basis, at lecast, and
also serve as representatives of the one or more units. Academic advisers
process, on a simultancous basis, the latest curricular information, career
treuds and placement realities, and represent the academic "major” to the
student. With this expanded horizon of activity comes concomitant stress or
stresses., Perceptions of students, of faculty groups (i.e., departments or
other academic clusters being represented), of full-time faculty (who may not
perceive the full dimension of the centralized academic advising role as
relevant or as important as the classroom function) may impact
sclf-perceptions of advisers, causing behavior shifts contrary to common
practice.

llowever, academic advising-—-especially centralized advising-—-is rapidly
ceasing to be an innovation, and advisers on some campuses already may be
encapsulated in their own boundaried units. There is some evidence that
faculty groups on campuses with long traditions of centralized advising are
resentful of discussions about the return of the advising function to the
teaching faculty. In a similar fashion, academic advisers arc sometimes
resistant to refer or to consult because of a vested interest in the student
and the unique shared respousibility for individual academic planning. There
appear Lo be few point-in—time similarities between and among campuses,
although the general trend, best represented by the interest and increasing
membership in NACADA, seems to be toward generalized and centralized academic
advising for the first two years or first-half of the wundergraduate
experience, and toward a coordinated advisement system for identifiable
clusters of students as they move toward degree completion. The definition of
“centralized” advising varies widely between campuses.

In fact, we may consider the current status of academic advising akin to
that of the relatively new printer's symbol, the INTERROBANG. The Interrobang
is a single and simple indicator of something incredible...it 1is a
combination, or overprint, of the question mark with an exclamation point. To
visualize the Interrobang, begin at the bottom of the question mark, using the
same “dot" at the bottom, then continue upwards on the bottom stem of the
question mark, but extend (upwards) the broader stroke of the exclamation
point into the semi-circle of the top loop of the question mark. This is a
legitimate and authentic printer's symbol, one of two changes endorsed after
210 years, and only recently utilized although endorsed in 1967. The single
clement is to replace the multiple use of question marks and/or exclamantion
points, and it denotes an incredible situation or statement, or pivotal

22
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point. Many of our academic institutions are at a pivotal point in financing,
in staffing, din meeting curricular obligations, and perhaps in acadenic
advising. As academic advisers, you combine the elements of instruction,
counsel, information-giving, identification with the institution and

professional staff, and you span the boundaries of "the system” in providing
services to students in a unified manner.

The President of NACADA, Thomas J. Crites, has edited one of the first
definitive works on academic advising, wutilizing ERIC documents, and in
conjunction with AAHE. In my role as doctoral dissertation adviser for
Richard P, Baxter, cited for his 1969-71 study of the emergence of centralized
academic advising functions in professional schools, I again noted the role of
the single-focus school or college (typically business or engineering) as the
initiator for centralized advising in the contemporary sense. Historically,
in this nation's post-secondary education, centralized or focused advising has
been closely allied with professional schools and with single-purpose
curricular offerings. The emergence of liberal arts, general education, or
individualized study leads to decentralized advising, usually by an individual
faculty member. We are now emerging from several decades of educational and
cconomic support for the generally and liberally education, and as we move
toward greater focus on the relationship of education and employment, with
specialized or pre-professional or professional education uppermost in the
minds of students and their parents, we see the rapid development of
centralized advising.

In many cases, the centralized advisement is staffed by faculty members
and staff members who have established reputations for "relating well with
sty 2nts”—~-faculty members who have channeled time and their energies toward
the advising relationship, and academic staff, many from student or human
services, who are known for generalist skills and student groups advising.
Initially, these individuals may maintain their boundary roles, each having a
special relationship with two or more major academic programs, though slowly
moving toward more generalized advisement as students, too, become boundary

spanners. By this 1 refer to the increasingly common practice of individual
students wishing to have two or more certifications (if teaching is a goal),
two or more "majors”, or combinations of academic disciplines with subjects

such as economics, marketing, journalism, computer science.

"Boundary Spanning”, when self-defined as duality, can have serious and
devasting impacts, especially from the faculty and staff point of view. For
the non-tenured or for the 1limited contract academic employee, serving two
distinctly different interests can be self-defeating. The well-educated and
dual-skill area new faculty member who assumes two part-time departmental
appointments is well-intentioned, well-utilized, well-regarded. However this
faculty member may not be tenured or retained in a period of instability or
retrenchment, when staff renewals depend upon student credit hour (SCH)

productivity, and a combination of departmental service, comiittee
assignments, publications, and so on. Vested interest becomes---just
that--vested. ~In contrast, in the case of academic advising, the vested
interest is in the student...orientation, ad justment, decision-making,

academic performance, retention, successful completion.

23
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That status relationship between student services personnel on the dean
ol students' staff and those faculty and staff who serve students as academic
advisers is uniquely similar. Regardless of the history of the institution,

the stated philosophy of education, the location of the campus, the age of the
“parent” college, or the rankings of the athletics teams...there is a visible
but unstated "status” accorded to the functions assigned to faculty and staff
within  the  acgis  of  "education”. Nonclassrcom and nonfunded research

activities are not  regarded or accorded the same status as the full-time
faculty member's activities., Further, within the activities circumscribed by
the concept  of "faculty member”, we must accept the general notion that
“advisiong” was and is something that anyone can do, that completion of the
advanced and discipline-oriented degree and assumption of teaching
responsibilitiecs somehow prepares the new faculty wember to “advise”
students,  The advent of centralized advising removed this time-consuming and
low=status activity from many faculty schedules. It did not, hcowever, change
the status of the activity in the collective faculty mind.

The resurgence of orientation concerns, retention activities, and the
remarkable growth and development of this national organization and others
with similar purposes are clear evidence of the importance of the activity at
the administrative and management levels of our post-secondary institutions.
By organizational patterns, we may have the opportunity to witness the
changing status and power accorded to advising students at all levels.
Creation of centralized advising, the linkages of advisers with other offices
within the institution, (e.g., admissions, career planning, housing and
{inancial aids), the involvement of academic advisers in academic retention
committees and with developmental education speak for themselves. The
literature of the profession frequently speaks of academic advisement centers
as "the Registrar's right arm”.

tlany consider academic advising a “powerless" profession, and nothing
could be further from the truth. Centralized advising, and decisions by
individuals who advise have unique collective power within the curriculum. I
believe this is the reference to the "Registrar's Arm" frequently noted.
Sclections of general education classes, suggestions for electives, election
of physical education or "equivalent” courses-—all contribute to the filling.
of classes. Within established guidelines, academic advisers can redefine the2
curriculum. As you assess study skills and other academic tool skill levels,
your vreferrals to developmental programming can assist, build, sustain or
withdraw support. Centralized academic advisers collectively can be the
Retention Officer. Two recent articles in the Journal of College Student
Personnel, authored by officers in this NACADA organization, speak directly to
the role of advising in retention, from an admittedly different point of view
from that just expressed. 1n any event, advising-—good advising—-can reduce
attrition. As an academic planner you can increase, maintain and reduce SCH
for colleges and impact the competition between and among departments,
divisions, colleges, and majors. As an educator you impact student decisions,
as a manager and administrator your impact is exponentially described. How
uwany boundaries do you, can you, should you span? Is it possible to describe
or explain the influence which it is possible to exert as an academic adviser?

In assessing the power and scope of academic advising, perhaps the
Catastrophe Theory developed by Dr. E. C. Zceman has practical and workable
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implications. One of scven clementary models described initially to explain
the catalytic role in chemical reactions—-the "Cusp” Theory--seems to have the
pgreatest application in the collegiate sector and for ucademic advising.
Again, let me use words to describe a visual model of unexplained, and in this
case, social “change". Imagine a scries of undulating or folding pleats or
ruffiles...the "action-reaction” surface. At the lower, or outer edge, is the
"rut fle” or pleat, at the upper end is the flattened edge of that pleat, or a
relatively smooth surface. The Cusp theory is unique in that it provides for
a4 two-dimensional action-rcaction, without the algebraic notion that we
typically encounter (e.g., if action occurs in a right to left manner, then
there is an equal reduction in right to left). The Cusp theory accounts for
two and non-linear actions. The Catastrophe Theory, Cusp bModel, can
graphically explain and describe a dramatic change in curricular patterns, in
enrollment figures and economic factors, and, in the results of particularized
academic advising, as an example.

Figure 1
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This  wodel is offered as a  result of personal curiosity about
cross—discipline applications of this theory. The ma jority of
cause—and-cffect models are based upon a smooth, and dependent relationship
between variables in which continuous levels of change in one dimension lead
to similarly smooth change levels in another. Catastrophe Theory is a method
to display discontinuous processes and changes in structure and response
(usetul in complex organizations, i.e., collegiate institutions). Catastrophe
Theory describes situations in which continuous changes in one variable may
produce discontinuous changes in another vector. The theory is based on the
principic that systems including a wide variety of forms can be graphically
desceribed by a relatively smooth (top) surface of equilibrium, The breakdown
ot the surface, or disruption, is called a "catastrophe™. Such a catastrophe
could be the impact on the higher educational institution such as (1) the
shitt in a nmathematics education wmajor to computer science and (2) "transfer
shock™ as experienced by the student.

Figure 1 describes the "ruffled surface” resulting from the undulating
cusps...while the behavior or action surface appears to be smooth. PMoving
tromw A to B moves the impact of that decision further toward the “cusp”,
accordingly as C to D is enacted (the second variable), the degree of impact
is variably determined according to the infriating point on the A to B vector,.

Therefore, (Figure 2) if an ests 'ished mathematics education program

with tralling or stable enrollment shif'* (A to B at mid-point) to a computer
scienee major to obtain more students, 'nanticipated cost factor A to C can
occur almost immediately due to the o or microcomputers, cards, computer

time, cte. (X to Y). Similarly, any 1t.du. fon in total curricular offerings
from a broad liberal arts curriculum to a wore closely defined professional
curriculum can produce an "unexXplained" catastrophe in a trajectory of costs,
enrollment and staffing implications, which could be described as Y to X. A
brand new program, which does not wutilize currently enrolled students or
retrained faculty or existing equipment (U to V), can be described in a
predictive manner since it is less likely to encounter “cusps” in early
stages, or until enrollment builds (A to B).

This two-dimensional model has interesting ramifications for observable
(and oftentimes difficult to explain) behavior. Another example might be
"transfer shock™. A student may or may not respond according to the
anticipated academic performance, depending upon the prior institution, the
student's personal maturity, chosen major, intelligence, and so on.

A freshman enters at point A (Figure 2) and progresses to graduation,
point C. A transfer student enters as a sophomore or junior (close to point
B, -senior status) at point X and immediately encounters a cusp—-—-arriving at
point Y after one semester--not a smooth transition.

Perhaps you can utilize this model to assist students in academic
planning or in your interactions with faculty, as they project curricular
modification that you question as a “clinical hunch”, Catastrophe Theory
merely graphically indicates disruption in an understandable form. In the
event that economic or political factors impinge upon the planned continuance
of advising as a centralized function, utilize the Cusp aspect to demonstrate
the possible impact on student curricular planning, on retention, etc. (Y to X
as an example).
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Boundary  spanner  academic  advisers  have  informational access, and
therefore shared power, in the management of higher education institutrions,
Curricular erosion is a quick and clear sign ol collepiate dry rot--when 5CH
generation takes precedence over quality and cohesive programs of education.
A uational trend is reflected in most institutions...a redefinition of liberal
ecducation, a withdrawal of support for liberal education and the humanities,
and a redefinition of genceral education. Nationally, there is a concern for
the quality of cducation and the competencies reflected in the high school
diploma. What can you assume about a graduate of an accredited high school
in terms of the assumed science and mathematical knowledge, the understandings
of the hwian condition, the awareness of the social sciences, English as a
tool subject, an awareness of another language or culture, or general maturity
expected of the legally determined adult? lHas the awarding of the high school
diploma signalled “commencement™ as an adult who 1is well educated or well
prepared?

an adaptation of the “SPAN PLAN" developed at Purdue University is the
final "mini-model” which may be of assistance to academic advisers. Again,
your mental imagery is requisite. From left to right, draw a straight life
line. Individuals under the age of 20 are projected to live to nearly 100
years of age, in reasonably good health and with the physical and intellectual
vigor of a 65 year old in good health today. At the beginning of this
horizontal line, place a small veitical line to indicate birth. A short
distance to the right (a quarter of an inch), place another vertical line for
kindergarten. You can project when the first ability test, reading readiness
test, interest test might have teen administered,; eighth grade or sixth grade
graduation and some decisions about the "pre-college” track of courses. High
school graduation is another short vertical line. Our college student has now
been chronicled to the apge of 16, within the projected lifetime expectancy of
100. You can place vertical 1lines for changes of major, transfer of
institutions, drop-outs and stop—outs, full-time ewmployment, marriage,
children's birth, geographic moves, and re-entry to higher education.
Planning for the span of lifetime activities of adults in our culture is an
integral aspect of academic planning, certainly demonstrating “boundary”
spanning.

liany of the active participants in higher education appear to "talk” or
write about the so-called nontraditional returning adult and education in
descriptive terms, with greater success than performance or experience may
support. The entire area of the returning and mature adult student, the
re-entry of students over 40 years, remains well described. However, this
area is under-researched and with spotty demonstrable results. The human
services for students——including nonintellective aspects of admissions,
financial planning, residence life, campus transportation, “student
activities”, health services, insurance and other special service
programs-—classroom instruction, and academic advising are all geared for the
18 to 25 year old. a unique article was published in the September 1979
Journal of College Student Personel entitled "A Septigenarian in the

Sequestered halls of Higher Learning”. This descriptive article chronicles
the computer generated letters and regulations encountered by a 74 year old
former university educator as he returned to formal undergraduate collegiate
educatior as a student. Courted by the ROTC and fraternities, hounded by
insurance companies, pitied by freshman students who wondered why he had no

27



O

ERIC

Aruitoxt provided by Eic:

1o

"hib  overalls", bedeviled by ereative writing instructors who expressed
coucern that his stories had no sex and drug themes, and threatened by
residence staff whe noted he was living off-campus illepgally, this author made

a4 strong  comment  about  the structuring of collegiate education for an
ame—prouping, with less appropriate and adjustive mechanisms for the returning
adult. How have academic advisers tailored their activities? Can the

boundary of age be spanned as easily as race, gender, or geographic background
implications? Studies by astin, and a recent doctoral dissertation by Deldin
report  that nontraditional (adult) students who are dissatisfied with the
post-sccondary experience most frequently note that additional or better
academic advising would have been helpful. Maturation and sophistication of
student  groupings do not satisfy the need for qualified and appropriate
academic advising.

The topic of your annual conference appears to be right “on target”.
Acadewic advising is the pivotal point, for student retention and
satisfaction, for faculty and curriculum development and balance. 1t may be
that the concept of centralized academic advising is at a pivotal point within
your institution. Academic advisers, as entities, could be at a critical
pivotal point in the acceptance of professional skills and services or in the
development of a professional body of skills for implementation. The highly
professional publication, the NACADA Journal, will have a positive impetus in
the recognition of advising services within the educational context, cost
benefits will be addressed at an early stage within each institution. 1f
economic concerns remain paramount, centralized advising will phase down.
However, demonstrated cost-benefits to the institution by academic advising
will be a significant persuader. Accessing and processing information to
students, and dissemination of benefits and results of quality academic
advising to the institution will be necessary.

It is not your role to define and describe the incoming student.
liowever, you know the student, far beyond the descriptive profiling. Because
of boundary spannirg you have better insight into level of preparation, in
contrast to test score performance. Informing faculty about anticipated
performance beyond test scores will be helpful information for classroom
interactions. What can you share about student life styles, aspiration and
inspiration levels? How far can you project insights about the young people
who will be in the classroom? The realities of coping behaviors extend beyond
concern for students. Contributing survival is a concern for academic
advising, as an art, beyond an add-on to a typical faculty teaching load.

Boundary spanners, pivotal people who are academic advisers, may stem the
tide of erosion of curricular integrity which is becoming visible in the
liberal arts. Academic advisers must interact responsibly with students and
instruct campus managers and faculty about the living-~learning nature of their
students. By utilizing the concept of Catastrophe Theory, we can anticipate
or describe some uncommon resuits we all observe. To span the boundary of
information and access may be your next pivotal play in the instructional game
of our post-secondary collegiate challenge.
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"Legal lssues in Academic Advising” (Panel). Dr. D. Parker Young, Professor
of Higher Education, University of Georgia, Dr. Joseph Beckham, Associate
Professor and Senior Research Associate, Institute for the Study of Higher
Education, Florida State University; Mr. Cliff K. Travis, University Counsel,
Indiana University. (Complete texts of each panelist's remarks follow, having
been vdited only for clarity.)

Remarks by Dr. D. Parker Young

1 am indeed honored to have been asked to be with you today. At the
University of Georgia, where 1 work, I spend a lot of time in our law
library. 1 do so because I teach in this area, and quite frankly, I live in a
publish or perish world.

1 tiave found that the law can be very technical. In all of my
publications 1 try to brief court cases so that educators can understand
them. You look like a very sharp group this morning, and I am sure you could
read some of those court decisions and understand them the ficst time around.
But sometimes I have to read the decisions several times be.ore I can fully
understand them and put them into language that I think most educators can
understand.

This morning I also want to avoid the technical aspects of the law so
that we can all understand what we are talking about. Since 1968 1 have been
reading and briefing both state and federal cases. Over this perioed of time
I've found that the trend in court decisions has changed somewhat. The trend
today is more toward cases involving academic matters rather than cases
involving students; student disciplinary cases are especially occurring less

frequently. Students are beginning to look very seriously at the decisions
that we are making in the academic arena. They are challenging those
decisions when they feel there is no real justification for them. There is
also no lack of cases 1involving employment issues. It 1is absolutely
imperative that educators, regardless of their positions, know the basic legal
parameters within which they can make decisions and take actions, When

Virginia Gordon [Conference Committee Chair] contacted me and asked me to
speak to you this morning, she asked that I give a general overview of some of
the issues in higher education that would be pertinent to everyone, regardless
of whether or not they were in academic advising. She said there would be all
different types of people here--some who are strictly in academic advising,
some who wear "two hats”, some who are student personnel administrators, and
some who are strictly academic administrators. Therefore, I am going to give
a general overview of some of the things of which I think you ought to be
aware, and particularly point out ome of the basic parameters regarding
liability. In a later session, Joe Beckham is going to present in great
detail some of the legal issues affecting advising.

We say that we strongly cherish the concept of academic freedom. That
concept has had a long history in both European and American colleges and
universities. If higher education is going to remain that free marketplace of

ideas that we say it is, then that concept must remain healthy and vibrant.
But, along with every freedom is the responsibility not to abuse or misuse
that freedom. Today, I think there are many who are quite willing to charge
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that we have tuo ol ten stoed behind academic frecedom to cover up VYor some
alleged, arbitrary decisions and arbitrary trecatment of our students. We see
this today in the multitude of court decisions which affect every aspect of
the academic arena. Today there are relatively few students demonstrating on
GUT  CATpUSCeS. Where are the battles being fought today? They are being
fought today downtown in the court room.

1 think our students are just as concerned as ever, but today they are
more concerned with finances and especially with the quality of campus life.
They are calling for academic responsibility to be a partner with academic
freedom. 1 think most of all they are calling for a concern for the worth and
the dignity of the individual. flany of our students today have a fairly high
degree of sophistication in regards to legal concerns, and it seems that they
are quite willing to go to court today when they think that some decision has
been arbitrary or capricious or presents some barrier to their academic goals

without any apparent justification. The confrontations today on campus are
increasingly between students and faculty, rather than between students and
the administration. In the academic arena, all the prerogatives of the

instructor and educator have long been held to be hallowed ground and courts
have been very, very reluctant to enter into this area. Even today the courts
are somewhat reluctant to enter into that area, but they will do so if there
is sowe evidence of arbitrary or capricious treatment toward the student. The
most recent court decisions reflect a growing judicial sensitivity toward the
recognition of student rights in the academic arena.

One of the first things of which you ought to be aware is that in the
acadenic arena it doesn't make any difference whether you are in a public
institution or a private institution. There is a great difference between the
two when we talk about many issues. But in the academic arena of both public
ana private institutions, a contractual relationship exists between the
student and the institution. The basic provisions of the college catalog, the

recruiting brochures, the various bulletins, the student handbook,
etc.--become a part of a contract between the student and the institution.
The institution sets forth certain’ requirements for continuance in programs
and for graduation. If the s'udent does not live up to those standards, the

institution is under no compulsion to grant that student a degree. But on the
other hand, if the student does live up to those standards that we outlined to
him or her, then we must grant that student a degree when s(he) completes
those requirements.

There are a number of court decisions which point out this contractual
relationship. It is even possible for a student to enter into a contract with
the state to offer a program. Fairly recent decisions have involved students
who have been enrolled in programs which were dropped because of lack of
money, etc., and thus the students were left with no program and, in some
instances, could not transfer credit into another program. The federal courts
have ruled that it is a contract between the student and the state to offer
the program. Either damages will have to be given to the student, or the
institution will have to continue to offer the program. Also, there are a
number of cases where students have been advised to take certain courses in
order to meet certain requirements for graduation. As the students appreached
graduation, however, the faculty changed graduation requirements, and the
students were allowed to graduate. The courts have actually ordered
institutions to grant degrees. There are even cases where medical schools
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have been  ordered to  grant degrees  to  students  when  they have been
mistreated. A very recent case in Oregon illustrates that students are really
concernced that they receive what they pay for. 1In one of the Oregon community

colleges a student was told that, if (s)he would enroll in one of their
technical programs, (s)he would be highly qualified to enter the job market.
When (s)he finished the program, (s)he said "Wait a minute, all of the
equipment that you promised to be in this program wasn't really there; it was

on order; it never came.” The student has now gone through the state courts,
and the Oregon Supreme Court has wupheld a $12,500 judgment against the
institution for misrepresentation. The point is that we can't make promises

that we can't deliver.

Another point I'd like to make is that different colleges (different
divisions, different departments) within a university can have different rules
and regulations as long as there exists a reasonable and rational basis for
those different rules, regulations, and standards. Normally, students will
satisfy the degree requirements that are in effect at the time of their
entrance to the institution. Certainly, we can make changes; we can modify

our changes as we go along. But if we make drastic changes, requiring
students to stay at the institution an additional year or additional
semesters, courts are not likely to show us much sympathy. It is appropriate

and desirable to have statements saying that as of a certain date all entering
students must fulfill certain requirements.

Today people will go to court for almost anything. In Washington a woman
went to court because she was dismissed from a law school because of academic
deficiencies. She charged that she had not been warned that she might
possibly fail. She said that "When 1 entered this institution, my grade point
average and my test scores were slightly below the average of those students
who graduate from this institution. Therefore, you should have warned me that
1 might possibly fail.” She lost the case for, of course, it's obvious that
people might fail when they enter into institutions of higher learning.

We also have to watch what we publish, because courts will construe mnany
documents to be a matter of contract between the student and the
institution. One of the most recent cases comes out of I1llinois. The
Department of Psychology at the University of Illinois published a document
which stated that students who had been accepted under an affirmative action
adnissions program would receive special treatwment by having their course
schedules adjusted and by being allowed more time to finish the program. One
student was dismissed for academic deficiencies and went into court. The
federal court has now ruled that the document published by the department
constitutes a contract between the student and the institution. The
institution had not made all of those provisions for him, and so therefore,
that student must not be dismissed until he was afforded all of the services
to which had been alluded in that document.

aAdvisers' obligations and responsibilities usually appear in an advisers'
handbook or often in publications readily available to the student.
Increasing emphasis on quality advising to enhance retention brings more
responsibilities to the adviser. More and more advisers are not only expected
to understand such things as scheduling and registration procedures and degree
and program requirements, but they may also be expected to function as a
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refoerval servive  or pussibly  as  career counselors., Thus, if institutions
promise  such services from their advising systems, they should ensure that
their advisers can deliver these services. Where an adviser did not or could

not perform his/her contractual obligations, then there could possibly be
liability present. Thus, institutions ought to be very, very conscious of an
adviser's  obligations  which might be created by unequivocal statements

regarding adviser's responsibilities.

Many institutions' catalogs state that the ultimate responsibility for
knowing degree reugirements rests with the student. This type of statement
would normally protect advisers if they make advising errors. Generally, the
adviser is not going to be held personally liable for erroneous advising in
the abscence of pross negligence, irresponsible behavior or arbitrary or
capricious treatment towards a student. I think advisers should keep notes of
their discussions with students during advising sessions. An accurate record
ot advising sessions would help solve any disputes over the content of
previovus advisement and also serve as a legitimate protection against claims
of erroncous advising.

We also want to avoid the charge that we have been discriminatory in our
advising. A consistent paitern of advising certain minority groups or females
to take certain courses or to pursue certain fields could be construed as

discrimination. The same caution holds true regarding the handicapped. The
handicapped constitute another topic on which we could have a lengthy
discussion. But suffice it to say that the Supreme Court has ruled in one

case, in a unanimous decision, that we can look at a person's handicap; we
must mainstream our students, but we are not required to drastically alter or
dilute programs just to accommodate a handicapped student.

I think it is very interesting to note that there exist a couple of
recent federal court decisions which have held that the state vocational
rehabilitation people should assume the primary responsibility of paying for

the various services that are required in mainstreaming the handicapped. The
money to pay for it ought to come out of their budget rather than the higher
education budget. I suspect we are going to see many more cases regarding

that particular issue.

Another thing of which you have to be aware is the Buckley Amendment. I
won't go into this in great detail, but you ought to be aware that students do
have a right to access, a right to see all of their official files that are
kept on them, and a right to challenge information in that file. Certainly,
we are not allowed to divulge any information to others unless there exists a
legitimate need to know. There are times, in trying to do what is best for a
student, that we have to talk with other people about the student. We need,
however, to be careful of what we say about students. Certainly, if there is
a real need to talk about our students with others, then discussions should be
held in a confidential and professional manner. If there exists a legitimate
need for the discussion and if conducted in the in the proper manner, there
certainly won't be any problem concerning defamation. To determine the
appropriateness of a confidential discussion, an adviser should simply ask if
such a discussion would serve the best interest of the student. There are
times when students come to us, and particularly to advisers, with personal
problems. Normally, these ought to be kept confidential. There are sone
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times, bowever, when o student might tell you things such as "1 broke up with
my girhiriend/boeyiriend last night.,  Life holds nothing for me anymore, and
I'w just golug to commit suicide.” Or the student wmay come to you and say "ln
Protuessor Smith's class, my work is certainly equal to or better than all
these other students in there, and they all got A's and 1 got a G,  T'm just
poing over to shoot him.”  When students tell you things like this you ought
ta  report  that  information to the appropriate person such as an intended
victim or a next ol kin.

Another issue of which you ought to be aware is the concept of due
process.  ['m not going to pursue that topic in detail, but you ought tou know
that students have a right to notice and hearing prior to their dismissal for
any sort of disciplinary action. However, the courts have not yet said that
we have to afford the same degree of due process when students are diswissed
for acadewmic deficiencies. I think that an institution would be wise to
implement a grievance procedure which provides some sort of committee to hear
student complaints regarding instructors, academic decisions or any alleged
mistreatment. 1 think that the implementation of this academic grievance
committee would not open a Pandora's box with a proliferation of complaints by
students. Rather, I think that educators would maintain a more responsible
attitude towards the student, particularly in the classroom. The students
would more clearly understand their responsibilities. The channeling of
grievances through an appointed committee would formalize a fair and
reasonable procedure which does not exist today on many campuses.

1 think there are two elements which have combined together to cause a
great increase in the number of academic affairs decisions. One of these, of
course, is the arrival of consumerism on the campus. Students want to make
sure that they get what they pay for and that they get what we promise them in
our various publications and oral presentations. The other element is the
fact that most of our students today are legal adults. I don't want to imply
that once a student reaches the age of majority that (s)he is going to file a
law suit. But I think that legal adults are much more concerned about
finances. Since students are clothed with all of the responsibilities of that
status, I suspect that they, in all probability, will be more zealous of their
rights. The ultimate in consumerisum is the liability--the personal liability
that you and I may possibly face--and also institutional liability. 1 want to
shift gears just for a moment and point out just a few of the basic parameters
regarding liability. Today when somebody takes you to court, (s)he is really
asking for four things: (s)he is asking for a court order to order you do
something or to refrain from doing something, (s)he is asking for actual
damages; (s)he is asking for punitive damages; and (s)he is also asking for
attorney's fees as well.

There are two types of liability of which you ought to be aware. One is
the old, traditional tort liability. A tort is defined as a civil wrong
indpendent of contract, for which the courts will provide a remedy in the form
of action for damages. We are not talking about a breach of contract here. A
tort is some wrong independent of contract. There are a number of torts, but
in higher education we are concerned primarily with two--negligence and
defamation. Many tort suits are brought in higher education, particularly
regarding negligence. Negligence may be defined as conduct falling below a
prescribed standard for the protection of others. Defamation is a tort which
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holds another person up Lo hatred, disgrace, ridicule, or contempt, 'The Lorts
of libel and slander are based on defamation-—tibel belny written delamation,
stander being oral defamation,

public institutions in most states enjoy what 1s known as governmental or
sovercign  imounity. However, the trend in  this country is toward the
abrogation of sovereign immunity to some degree. Many states have now allowed
suits to lie agalinst the state and against state institutions, in such areas
as proprietary functions (i.e,, functions that are normally carried out by a
private, profit-making corporation). A couple of court decisions throughout
the country have now ruled that big-time college football constitutes a
proprictary function. Therefore, in states where those types of suits are
allowed to lie against the st:cte, those injuries coming out of that situation
could possibly be grounds for a lawsuit.

Even though public institutions may have sovereign or governmental
immunity, you and I as incividuals are not clothed with that sort of
immunity. You and I are personally responsible for our actions; we can never
escape that responsibi'lty. £11 educators need to realize that the law
recognizes three basic dutic. that we have. One 1is to provide adequate
supervision. I realize that most of the groups for which we have
responsibility are legal adults. Still, some of our students may be minors,
and I don't think we can ever fully escape the responsibility to exert a
minimum degree of supervision for our students. The second basic duty that we
all have is to provide proper instruction. That particularly falls in the
area of the laboratories, the cl.ssroom, and the physical education classes.
If we don't fully or pruperly instruct students about how to do something, and
then they are injured as a result, we might find ourselves on the end of a
lawsuit. The third beic duty that we have is to make sure that all of the
equipment and facilities that we wuse are kept in a state of reasonable

repair. That doesn't mean that you and I have to personally repair all the
equipment or facilities that we use, but we ought not to be negligent in
reporting repairs that are neceded. If ever you are charged with negligence,

your attorney is going to try Lo raise two defenses for you. One is going to
say that the individual assumed a risk when (s)he engaged in the activity, and
the other is that the individual himself or herself contributed to the
negligence.

There are numbers of cases that I could tell you about, but our time is

fairly short. So let me move on. I do, however, want to make one important
point. When you take groups on any sort of field trips, you ought to make
sure that you take all appropriate and proper precautions. Before you leave

make sure that you attend to anything that ought to be considered concerning
the safety and welfare of the students. You have to take all proper and
appropriate precautions before you take groups on any sort of field trip.
Make sure you get students to sign waivers of liability. Certainly, you are
not going to get people to sign away their liability regardless of how grossly
negligent you may be. But at the least have them sign waivers of assumption
of risk forms, because that allows your attorney to successfully raise the
defense of assumption of risk if there is a suit ever filed against you.

1 said earlier that we have to watch what we say and write about
students. We don't want to be like the professor on my campus who charged, a
couple of years ago, that one of our students was a thief and a liar and that
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he was in trouhie with the Internal Revenue Scervice.  The accused student was
Pound  fnnocent and  he, o turn,  brought  sult  against  the professer for
detamat fon, The case went all the way to the Georgla Supreme Court, and
ubt tmately the protessor was stuck wlith a $200, 000 defamation sult.

The other type ot Plabitity that 1'UL qulckly mention to you is civil
rights  tiabilivy, There Is an old, 1871 civil rights law which says that
vvery person who Is acting under color of state law, custom or usape, who
causes  the deprivation of  somebody else's rights will be held personally
Liable. I think wmost of you in the audience are employed by public

institutions, su you are covered by that law, As far as private institutlons
are  concervned, you never know until after the fact whether or not the
institution is going to be declared to be engaged in what is known as state

action, I[f that turns out to be the case, then you would be subject to the
sime parameters as those employed by public institutions. 1In 1976 Congress
passced the Civil Rights Attorney's Fee Award Act. Under this act, if someone

alleped that you had deprived them of their civil rights--that 1is, rights
sceured under the federal constitution or rights secured under federal civil
rights laws—-tlien you could also possibly be held liable for attorney's fees
as well., A lot of people have called that the “"Lawyer's Relief Act of 1976".
Suffice it to say that I read no cases today involving alleged deprivation of
civil rights without the plaintiffs in the cases asking for attorney's fees as
well.

Since June 25, 1980, instead of talking about civil rights, we can talk
about federal rights. On this date the United States Supreme Court said that
the old, 1871 civil rights law really applies to any federal law and not just
simply constitutional provisions or provisions in civil rights laws. The
United States Supreme Court has said that educators can be held personally
liable in those instances when they make decisions or when they take action
and they know they are violating somebody's rights. For instance, a dean
knows that in 1981 (s)he can't walk up to a student and say "I'm sorry son, I
just don't like the way you wear your hair, you'll have to pack your bags and
go home.” ($)he would, of course, be held personally 1liable in such a
situation. The Supreme Court has said that you would also be held liable in
situaions where you reasonably should have known that you were violating
somebody's rights. Certainly, the president reasonably ought to know that
(s)he cannot dismiss a student editor just because the editor writes an
editorial about him/her in the student newspaper which is not very flattering
to the administration. There are numbers of court decisions regarding civil
rights deprivation. Suffice it to say that today we are really living in a
legalistic society.

We are also dealing in risk management. 1 think there are sowe things
that we can do to minimize or manage the risk. First, no matter what we are
doing--whether we are advising, whether we are involved in student personnel
aduinistration, or whatever—-we ought to make sure that we 1live up to the
standard of care that is required for the position. We ought to always take
proper precautions--you ought to make sure that if you are the dean your
science teachers post safety rules for the laboratories, and so on. I think
there are also times when we have to weigh the risk. Sometimes you might have
to run the risk of a law suit. But if you act in good ‘faith, have a good
factual basis for your decision and feel it is the right thing to do, then I
think the chances of your successfully being sued are going to be very, very
slim.
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Moy Cimes yvou o have  Ltoooslgn forms or contracts and when dolng o you
shonld  always wake sure that  yon slgn with your aolitcelal titte.  Thereltore,
yvou become an agent of  the ITostitatlion, and you are not juat onl on your awn,
so bu npeak, I (hink that you should have your attorney review any changes
that  you  way  make inooyour vules,  your repulations,  your catalops,  your
londbooks,  your vecrult b brochmres, and so on.  Also, you shonld have your
Attorney review any chauges made Tnoyour pobleles and procedures, 1o think you
oupht Lo dostall  gricvance  procedures, b think that 1s one of  the best
protections we have, pavticularvly In the new arca ol sexual harrassment,  Toat
is another topic entirely, but 1 think that 1f we have prievance procedures
fnstatled, the courts will  look tavorably upon  that situation, Lthey are
probably  not  going to interfere o wmost  cases  unt (1 the Individual Thag
cxhausted those gricvance procedures.

I think one of the best ways to minimize or manage the risk that we face
today is  to know the legal parameters within which we may act and make
duecisions, tow do you keep abreast of  that?  There are several ways. ofr
course, you attend sessions such as this, and you attend the next sesion with
Joce  Becekham, Also, there are other seminars which you can attend. Your
faculty ought to be wade aware of basic legal paramcters. 1 think 1 probably
speak to as many faculty groups today as 1 do groups of administrators,
because today a lot of administrators are becoming very aware of the fact that
their faculty also ought to know the basic parameters within which they can
operate. That saves the institution, and also the individual faculty member,
a4 preat deal of grief--"an ounce of prevention is worth a pound of cure". Of
course, there are a number of publications that you can read to stay abreast
of the law.

It is true that we do live in a legalistic society, and we are forced to
consider the legal consequences of everything we do. 1 think probably the
best advice that we can utilize is to treat others as we would like to be
treated. 1 think that if we follow the Golden Rule, chances are, we are not
going to find ourselves on the end of many law suits. If you will follow that
rule, 1 think you will create and maintain those policies and practices which
respect the worth and dignity of the individual. By doing so, I think that
you will help to create a better world in which the incentives for legalism
are reduced and where the rights, freedoms, and responsibilities of all are
respected.

Thank you very much for inviting me to be with you today.

-~

Kemarks by Dr. Joseph Beckham

To set the stage, I'd like to identify the participants. I've Dbeen
spending a lot of time talking with the members of this organization. I'm
very impressed with the knowledge that you  have as professional
practitioners. This convinces me, in part, that the real reason you are here
is not so that you can identify what your potential legal liability is.
Rather, you want to determine what the aspects of liability are so that you
can use that as leverage when you return to your campuses. You want to induce
your faculty and administrators to recognize that if they don't cooperate with
you, they will be sued.
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One partbeipant du o sort of problews thal yvou arve involved with s he
alloriey, bobeave G0 o CHEbE Travis do dettine the role ol the andverslty
attorney  in these kinds of probloems,  Bat b owlED wmentbon e attorneys vt
by wdy ol o dawyer's joke attributable to an ancedote about Abrabam Lincoln,
Lincoly in supposed  to have teaveled  over nlpht o Lhe dead o winter to
attond o elvenit Jodge's hearimg,. he o pot to the Toan o very late ot alpht, Mok
O the attorneys hoad alrveady arelved, and they were wiarmlng thewse bves around
Phee  Hire, e wan an exvecdlingly  cold  ovening, Apparently,  the  lTunkewper
buvited Lilneolu Tu and sald, "ty Lincoln, Tt must have been awbully cold oul
Phoere”  Llncoln Is allepml to have sald "Yes, 1t s cold as hell" One ol
Lhe alttorneys, who was Lincoln's adversary, asked "You've been Lo hell have
you, Hre Lincoln?"  Lincoln responded "Yoeus, and Tt's pretty near the sane way
fL Is ripht herve-=all the attorneys are closest to the Cirve,'

Another participant Is the student. The student that you arve dealing
with today is less likely to pursue a route that would dinvolve revolutionary
zeal on o behalt of  an alternative outslde the system. We gee less 1960y
radicalism  on  campus. lonstead, we hear student demands tor thivd party
participation In collective negotiation, for the hiring ol an attorney to
represent students and to represent the student association., We see students
lobbying before the state legislature and demanding participation in the
governance of  the dnstitution. We are dealing with a different student
clientele in terms of the strategics that students are using to realize their
goals and ambitions. Furthermore, the diversity of students today, in terms
ot age and ethnic and other identification, is so broad as to compel an
academic adviser to be sensitive to individual needs that prcbably were not
issues on campuses several years ago.

A third participant is the adviser who is engaged in multiple counseling
roles. You are not just providing information on the policies and programs of
the institution. You provide career counseling, you recruit, and you
undertake community and regional outreach. This leaves you open to legal
issucs related to marketing programs, as well as advising students, and there
are concomitant risks associated with potential misrepresentations in cach of
these areas.

You appear to be engaged in numerous activities within and outside the

‘institution that involve building services and client networks for those whom

you serve. you are both service providers and managers, PR personalities,
with the qualification that those roles are going to vary with the particular
institutional type you represent. Here are some of the major legal issues
that you may confront and some little devices that you might use either as
leverage or as a method for dealing with these issues.

In most consumer protection cases (and I am now referring exclusively to
cases involving allegations that you misrepresented a program of the
institution or that you or the institution breached a contract with regard to
the student) the damages involved are relatively slight. This means that the
potential for settlement is very large. My own notion is that so many of the
suits that are brought aghinst institutions and their agents--that's
you--reflect nuisance suits. They are brought by the individual who has a hot
head, who reacts very strongly to what is perceived as wrongdoing, and who
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challeyes yvon anag The Tnst it ion thraugh the conrd syaltem, The eantl sy sbeg
Pnoan dnatitation that we have evolwal tov dealing with dinpntes and wlth
Pesobition ol contdbiet, There T been o vise bo the pmamber ot Vhesie Bibnds of
sits over the Last tew yvearvs, ot they doopot represent the Tarpest auinher ol
ettt They are prohabily oot thee  H T priovity  that Chee unlverstey
attorgey s ol baee s Hikedly to odeal with, Yoy vole anoa baellitator amd o
pediator T disputes van be il teent Dal I redue oy the potential o tov
Oyt iom,

Of  convie,  an oo servieo provider Tnothar tactlitative role, one ol your
bipaest progvams s deeiabng whom you do represent,.  anoan adviser there s a
viry  virone tendoney toowant to baek yonr advivee Inoeevtabn mattevs,  There
are ocvastons whon (0 b dn the best futercat of the ITnatltution that you do
o You peviarm o donal o vele as oan apent ol the fnstlntion and asoan advecate
tor the stuadent. In that vole, It ds possthle for you to mediate o such a
Wiy an o too mltdpate  the  dastltutlon's  Liablility as well as  reduclug  the
potential injury to the student. MWy rveduelny any potentlal injory, In terms
ol loann or credit bours, in terms ol dismissal Trom the institution, In terms
Ol lons ol tuition or tees, you wmitigate the potential tor a tegitimate legal
vlaim  bevause  those  losses  ave  the predicate for an award ol danages,
Faphasize your rvole as a mediator to rveduce the fikelthood that your clicnt,
the advisee, will develop a hot head.  We prefer that the person who starts
with a hot head develop cold teet before deciding to contact an attorney,

Our institutional velationship Lo students, in particular, has changed
signilicantly, We began wlth the position that we stood in place of parents
in serving the student. That gave us a tremendous amount of control, because
it wis control commensurate with the countrol the parent would have in many

instances. As a consequence, arbitrary or capric’ action was less
susceptible to what we would call judicial scrutiny. « we moved away from
thit notion in some cases. We began to suggest that we have a fiduciary
respon.ibility-~-that we  are the trustee for the institution. The

beneficiaries would be the student and the public at large. Of course, this
kind of conceptualization of the student-institution relationship breaks down
when you begin to realize that a student may be disciplined and then expelled
from the idnstitution. What do you do when the trustee gets rid of the
beneficiary? 1t doesn't quite fit with our notions of fiduciary obligation.

Then we went into the late '6Us and early '70s, broadly defining
constitutionally protected rights of students in many spheres. Institutions
have adapted very effectively in developing procedures to recognize and
respect the constitutionally-protected rights of students. Having done that,
we now seem to have moved into the area of consumer protection issues.

We are about to move into another phase. 1 suspect that you will see a
yreat deal more emphasis on institutional self-regulation. Courts will be
reluctant to interfere in the area of academic decision-making, especially in
those cases where there are administrative procedures to deal with problems.
institutions must evolve the kind of grievance and administrative procedures
that allow students to have a hearing before any prejudicial action that might
injure their reputation or inflict any kind of damages or injury on them. As
long as your advising role is cast in terms of "academic advising™, 1 would
say that the most important thing you can do is to put the student on notice
of what institutional policies are, no matter how arbitrary they might
appear. This suggests that you need to have written policies and that you
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need o ewphaniae those polieles, One  message  youo can convey Lo Faculty
colleagnes who disdaln the avademte adviner's volu ds that the pgreatest rlak
of  Hlabibiey  way  be the  falluwre  to  propoviy  lufovm students  of o the
institntlon s procedaren and acadomle vequlrement s,

Conslder o few legal countruets which, L they don't stand you la good
dtead oo oany  other venpeet, witl perwlt you to engage o Hvely cocktall
conversation with colleapues and attorneys,  The flrat construct s reasonahle
prudence. Rensouable  prudence  refers  fn large part  to cancepts ol tort
Plabl ity and negllpence, swoontially, reasonable prudence means that we try
to detevmlne the approprlate standard of carve for your performance, based on
whit  we  wauld  expeet  of o reasonably  prudent  person, Firast, reasonable
pradence would reguive that you act In geod falth with an absence of mallice,
Second, that you hold out as having only that level of ablility to provide
advice and  counsel Lhat are consistent wlith your expertise and tralning,
Wever assert that you can asslst an advisee to overcome his/her suicidal
tendencies. 1t puts you In the dangerous position of having presumed that you
can  provide assistance  that  may, in  some lustances, be beyond your
professional capabllity, As a result, you may be held to a higher standard
than you reasonably would be expected to meet, Wow, what does that mean in
terms of what you are doing? Reasonable prudence would require that you
provide proper advising to the student, that you maintain adequate records,
that you insure confidentiality, that you arrange for a valid evaluation of
the student's academic performance, and that you avoid arbitrary or capricious
action. This reasonably prudent person standard simply means that you
exercise your professional judgment in a way that is consistent with the
standards of performance that you are developing as an organization and as an
association.

A second construct is that of reasonable reliance. This is a contract
notion. I emphasize reasonable reliance because, of all the contract notions,
"reliance" is both a measure of damages and evidence of a contractual
obligation. 1f a student relies on your assertions, and your assertions turn
out to be false and that student suffers some injury based on that reliance,
then the institution or you as an agent may be liable. Put yourself in the
student s position when you examine the written policies of the institution
and your oral representations, and then think about what is reasonable for the
student to assume and rely upon. Draft clear and specific policies for the
institution. Ekmphasize periodic notice to the students of what those policies
are. brovide adequate facilities and services consistent with the program
that you indicate you are making available to the student. Finally, keep
accurate records of these activities.

Let me emphasize this final point. If you are engaged in litigation on
these questions, it is extraordinarily helpful to maintain what an attorney
would refer to as an evidentiary record of what you do. Do you recall John
Dean s testimony during the Watergate hearings? Dean was very convincing. He
had a notebook that he referred to at regular intervals. His testimony
corresponded with what had been previously known with regard to the activities
of the President and his advisers. Dlost of his testimony was corroborated
after admission of the White tiouse tapes. If you are going to litigate, it is
useful to have a record—~—from your own notes-—-of how you advised the student.
Keep that personal record in order to establish your efforts to provide proper
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ot by o Lhe shwbent and toinadeate that oyon have eopaped o connse b i ang
advinioy senndons wikn that o stodent o You way biave ba ey boo it at a datey
Clme o cimphiasd e the bact That you add gebe an el bort to be vorponsive aud 1o
conmbind cate Dastibrot fonal opolieies,

o b Ine i G K Tvavig

et e pive vou a0 Hherte move Tatorvmeat Ton about wyse bE o thilt youw  van
Citowhal b o pobyy to say foto the context ol wha b, Voam Undversity
Connsic b tar o Tavpe anbversity  syotem we have about 88U, 000 stadents,  and on
aut i coampus o we have about 32000 stadents,

B tie vanpbdy T4 years sluce 1 ohave boen at badiana Unbverslly, we have
Lod only o cave thal has pone Lo court cand really only one sltuation that
even approached pobgy Lo court oswiiieh 1ocould Tatriy defbne as one Toavolving
aviadenic advislog, Tt was not a0 case which probably itnvolved the kinds of
people who are amony you,  post of you, I gather, are people who ave regularly
advisers aond are not primarvlly taculty wembers.  The struation did not tnvaolve
people who o dnowy  estimation, had glven a lot of thought to the kinds of
things that | cousider to be iwmportant,

The catalog (or the bulletin) 1s an lwmportant consideration,  Now, that
in whnere you starl whien planning o program for a student who ls already In the
itustitution. You are trying to work out a match between the student’s
iuterests, tue student's abilities as shown by various kiuas ol tests and so
tortn, and a curriculum which presumably leads to something--a degree or a
coettiticate,

Yo toe next matter. The curriculum and how it really works--—knowiedge of
all  the negotiation that gocs on, Uuless you come from a swmall, highly
structured institution, you have many kinds of informal pathways. ‘There nay
be  deans who  will  waive this  requirement or permit a substitution,
chairpersous  who will waive or permit that one. lt is the friendliest
datmosphere you have ever seen until somebody, and it is probably a recorder in
sone school, starts adding up courses and reviewing requirements and says "You
have only got 34 hours instead of 40 hours counting toward your major, because
this course that you took in your sophomore year is one which so nearly
duplicates this one you took in your senior year that when you took this one
you don't get credit for that one. Now you took it, but you don't get credit
toward your major.” Have you ever heard that? Now you are sitting there with
such a student who is saying, "I just found out about that. It's May 15th,
and commencement is in three weeks. What am I going to do?”

Of course, the institution and its publications warn the student that the
curotlment in the required courses is the student's responsibility. It is not
much exaggeration to state that the student is supposed to know everything in
the catalog and bulletins.

But if that is so, why are many of you employed to spend time advising
students?  1f the institution really means "Hey, here's the bulletin, you are
on your own, kid, do it"--if the institution really means that--why are you
there?  You have got to be doing something. Things happen when that student
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meets with you, You talk. Decisions come out of your conversations. If
there are decisions that you have advised or have participated in formulating,
how can you step back--and really, in all fairness, how can an institution
step back--in a situation where admittedly (and 1 am saying “where
admittedly”) the student has fully disclosed, the adviser has understood, and

the adviser has not done anything but has simply let it go on. How, at the

eleventh hour, can everybody in the institution turn around and say, “Well,
tough: You have to know your graduation requirements. You could have added
them up. You could have found out that this course did not substitute for
that course, or if you took Chemistry 10U, then you could take Chemistry
200 -and it's a good idea to take it —but thereafter the three hours or five
hours in Chemistry 100 does not count toward your 40 hours or lzU hours.”
Now, Lhe message that 1 want to get to you out of this is that you are, in
fact, doing something.

The courts are going to look at such situations and ask--just as 1 have,
and you started laughing when 1 said it--"why are you there?” You are there
to do something. The student who comes to you for advice, if you are a
professional, has some right to rely upon what you tell him o< her, just as
the person who comes to a lawyer, or a doctor, or to a plumber has some right
to rely upon what that person does or advises. You hold yourself out as an
academic adviser. (Of course, the roommate may be giving better advice
because thie roommate took the course. The roommate says, Don't touch it.
Take it from Jones, not Swith, if you want to pass.”)

Now, from the university counsel standpoint, nere is what 1 would like to
see in academic advisement., First, 1 like to see a situation which is pretty
well organized in terms of what the academic adviser's responsibilities are.
1 would like to have academic advisers who speak to one another, so that you
do not just sit in cubby holes, but do get together in your institutions and
also at meetings like this. 1 believe an awful lot of learning takes place
here. probably more in the hallways than from the podium. 5o, 1 want that
kind of interplay. I want some kind of ability on the part of the academic
advisers, when there is a problem, to tell me, "This is what we do. This is
what we really do.” -not just the catalog statement. But what are the
responsibilities in your office? bo you keep logs? Lo you keep records?
Kecords were mentioned by br, Beckham, they are very iwmportant.

wext, advisers should try to learn the ropes of their institutions--to
learn how to negotiate witnin tie institution (networking, if you want to call
it that, but it is almost bargaining in a sense). 1 want the adviser to know
his or her limits. An adviser should not say “Yes, ok", if (s)he has
knowledge of one student's plan to diverge from the defined program. an
adviser should send the student off, uneuivocably, without any approval of a
particular step--but, when appropriate, send the student off to the place
where the student can get information and approval for the divergence if there
is a way to get it,

This raises another point which is iwmportant—--the frustration in an
institution the size of many of our institutions caused by not being able to
get an answer and of not even being able to get to somebody who seems capable

of giving aun answer. 1 appreciate a person who says to me, “Come back
tomorrow, 1'll have your answer.” but often one encounters people who say,
"Uh, I don't know where you go to get something like that done.” They do not

pick up the telephone, they don’'t help, they just say “Uh, 1 agon't know.’
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(A digression—-about common courtesy. 1 remember a person who sat across
the hall from where 1 once worked. This person was not in an office that
students should ordinarily have come to. But, when a student did appear the
ordinary rules of courtesy aid not work. "Nope, we don't handle things like
that.” iNever, "here's the phone book, this is the office, use my phone.”
Lourtesy will get you a pood distance with most people and often will
ostablish an environment that will reduce the persistenace of complaints and
contribute to later resolutions.)

No matter how careful you may be, sometimes you are going to make

mistakes. And sometimes you are not going to be able to correct those
mistakes by negotiation. When you do make a mistake, in some cases you should
consult with somebody rirst, before discussion with the student. Especially

when the student knows you have erred, adwit the error, for it does nothing
but raise the level of frustration and anger if you keep insisting that you
never said such a thing.

w6 one of us likes to admit that we have made a mistake. But in our
private conduct we generally do admit mistakes and do not conceal or lie.
Perhaps we admit error because we have the power to make amends or can
ourselves apologize. But people will lie for institutionms. The 1loyal
employec will try to cover up an institutional error when (s)he would admit
and try to correct and do everything (s)he could if it were a personal error.
I have encountered such behavior in a number of instances. 1 don't know why
it happens -fear perhaps--but it does happen.

Linked to the idea of admission of error, it seems to me, are other
characteristics iwportant in advising--honesty is one. The honesty of a
relationship will very much influence the attitude of the potential litigant.
Of course, when error occurs, if troublesome situations arise, by all means
report them to whoever is your superior.

Then, 1 am going to suggest something that has not been touched on.
Perhaps Parker Young mentioned-—or at least 1 think he mentioned--something
about risk management, preventive maintenance, if you will, preventive legal
advising. We do not want to go to trial with you. As counsel, we would much
rather help keep you from going to trial. It helps to have people who act as
listening posts. As advisers, if you become aware of situations which do pose
problems involving students, involving changes of curriculum (such as changes
in curriculum or degree requirements that might impact adversely on students
already enrolled in a program), see that the situation receives careful
attention, including that of your legal adviser when appropriate. In some
cases, curricular changes made in departments are not generally known. So,
call attention to such changes when you first become aware of them, because of
the potential problem they may cause.

I have listened carefully to Parker Young and Joe Beckham. They have
covered many of the substantive “do's and don'ts"”: the curriculum, the
catalog, the bulletin-—those are basic--the idea of a contract, the idea of a
student who is misled to his/her detriment, the student who takes action based
upon this informatin and loses time, money, job. There have been cases which
have awarded damages for lost work opportunity because of failure to award a
degree. There are also cases in which students have been awarded tuition plus
interest as damages, because of the collapse of an academic program. All of
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these kinds of things can happen. Many are unlikely to happen if the
institution provides advisers who are kept well informed of academic changes,
who know what they are supposed to be doing, and who in good faith keep
records and are kind and considerate.

The speakers who have spoken before me have very capably outlined much of
the applicable law. What 1 have tried to ewmphasize is the importance of
planning, information sharing and the kind of personal behavior that reduces
the likelihood of a situation ever going to court.

Aavising can be stressful, as can any occupation that often encounters

people with problems. It is important to .maintain a good relationship with
your student advisees. So, my final comment is to urge you to recognize when
you are becoming impatient, abrupt, and less effective. When you feel that
you way advise the next student to go out and shoot the professor, get away
from your desk. Walk around the building. Get =2 cup of coifee. The
short—-tempered person will generate problews. Finally, apply the Golden Rule
to situations. 1ry to consider carefully whether, in a particular problem

situation, you are treating the student as you would like to be treated in a
similar situation.

II. Pre-Conference Workshops
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"A Human Development Approach to Making Educational,
Career, and Life Decisions"

Presenter: Walten W. Adams, Assoclate Direcior, Lifelong Learning Progham
Appalachia Educational Laboratory (AEL)

Summary Author: W. W. Adams

Human development is approached in terms of the subconstructs of educational
and career development. Further, career is made the primary focus of theory
development and research because it provides direction to an individual's
educational experiences. Career is therefore considered as an effective modality
for the promotion of human development. 1In this context, the process of growth-
oriented or motivated behavior is conceptualized in the form of career development
tasks for postsecondary education.

Performance on career development tasks is the outcome of an individual's
personal initiative exercised with respect to meeting the requirements for
success as defined by each institution. Such success is contingent upon
satisfactorily completing preceding tasks, possessing the elements of the new
behavior required, and integrating already acquired competencies with the new
competenci - * needed for the more complex functioning required by the current
task. The sequence of tasks hypothesized for successful completionof post-
secondar{ education and entry into the next level of career development is as
follows:

1. Adjusting to the college setting.

2 Establishing a career direction.

3. Selecting a college major. _

4 Managing the learning process (planning and using one's time and
resources to accomplish career goals).

5. Integrating learnihguihto a career identity (anticipation of
entering and working in future occupation).

6. Planning the future (for employment and related life concerns).

7. Becoming employed (negotiating a work agreement and starting to

work —- this may be delayed if graduate work is planned where~
upon the student may drop back to 3 and move toward 7 again in
the same institution or drop back to 1 by attending another).

The precise nature of each career development task is determined by the
unique characteristics and requirements of each institutional setting. Career
development tasks at the postsecondary level are similar in type across relevant
institutions. Yet the precise requirements of each task will vary and must
be locally established. Some tasks may repeat throughout one's life (Havighurst,
1953) usually in more specialized or complex forms (for example, adjusting to
new work situations as a result of promotion, advancement, or new responsibility

requiring more complex performance, or as the result of employment changes or
displacement).

It is further hypothesized that an individual's level of intellectual
and moral development (Perry, 1970) will determine the nature of his or her
response in meeting the requirements of each career development task. This

1Tasks 2 and 3 are addressed through the AEL College Course: Career Plannning and

Decision-Making (Blocomington, IL: McKnight Publishing Company, 1980). Also,
the basic elements for Task 4 (managing the learning process) involve developing
new applications for the planning and deciding strategy taught in Task 3.
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will involve, for a 'dualistic" student, conforming to specified behavioral
expectations by adding the required knowledge and skills to his or her
behavioral repertoire, or for the "realitivistic'" student on the same task,
integrating new knowledge with knowledge already possessed and clarifying
personal value. Albeit additive for the former and integrative for the latter,
this constitutes the basis for personal growth and transformation.

The process of differentiation and integration -- or more popularly,
decision-making -~ is set forth as the psychological mechanism that gives an
individual control over his or her career (life) and facilitates the desired
growth or transformation. Essential to this approach is defining career in
terms that are integrative with both education and human development and then
developing strategies designed to facilitate overall growth through career.

"Discover I & II: Career Guidance
by Maxi and Micro Computers"

Presenter: Joann Bowlsbey

Towson State University and President, Discover Foundation

Dr. Bowlsbey discussed in detail career guidance systems which utilize
maxi, mini, and micro computers. She demonstrated use of Discover II for
session participants on actual hardware. Because the session was not taped,
no summary vas available.

"Modes and Models in Designing and Implementing
A Successful Advising Program"

Presenter: David S. Crockett, Vice Presdident, Educational Services Division
American College Testing Program

Summary adapted by the Editors from the presenter's handouts

"Good advising programs do not just happen. They are the result of
carefully developed institutional plans and commitments.' David Crockett's
pre-conference workshop dealing with designing and implementing a successful
advising program focused on the elements necessary for the establishment of
a viable advising program. A summary of the factors suggested by David Crockett
to be considered in developing an institutional policy on academic advising is
presented below.

1. Status and Needs. Conduct a survey of advisers, students, and
administration to obtain data on strengths and weaknesses of present
program and perceived need for change. Identify special advising
needs of student sub-populations (e.g., adults, high-risk, honor,
athletes, undeclared majors, transfers, freshmen, minorities,
foreign students, etc.). What {8 the state of affains in regard to
the deliveny of institutional advising services?

2. Philosophy. Develop a clear written statement of institutional
philosophy in relation to academic advising. What does the

institution believe about the rnole and importance of academic
advising?

3. Goals and Objectives. Formulate the major goals and objectives for
the advising program. What does the {nstitution want to accomplish
as a nesult of the advising progham?
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Organization and Delivery System. Decide on an administrative model

for the delivefyfof advising services including centralized vs.
decentralized, authority and accountability, relationships, etc.
How, and by whom, will the delivery of advising Zake place?

Adviser/Advisee Responsibilities. Develop and communicate a specific
statement on the responsibilities of advisers and advisees in the
advising system. What are the expectations for advisers/advisees?

Student Participation. Decide on voluntary vs. mandatory participation,

required contact times, and strategies that encourage adviser/advisee
interaction. How "Aintrusive" should the advising program be?

Adviser Load. Develop guidelines on the ratio of advisers to advisees

and strategies to deal effectively with adviser overload, if necessary.
What {5 a heasonable advisen Load?

Assignment of Students. Determine how students will be assigned to
advisers and procedures for students or advisers to request change
in assignment. What critenia will be empLoyed to assign students to
advisens?

Selection of Advisers. Decide on the criteria to be used in the
selection of those who will advise students. Should alf, or most
all, faculty advise on should advisens be selected on the basis of
desined chanacternistics and/on willingness to serve?

Information System. Identify the informational needs of advisers

and design a system for providing advisers with relevant information
on a timely basis, and in an understandable and usable format. What
are the information needs of advisens and how can we ensure that they
have the information they need when they need {t7?

Training of Advisers. Develop a comprehensive, on-going in-service
training program for those involved in advising on a regularly
scheduled basis. What are the developmental needs of adviserns and
how might these best be addressed in an adviser thaining progham?

Evaluation. Determine how, when, and who will evaluate the advising
program and individual advisers. What are the primary puitposes of
the evaluation program and how might they best be nealized?

Recognition/Rewards. Determine what form of recognition and reward
will be afforded those involved in the academic advising process.
How can we provide a tangible, meaningful, and realistic rewand
system to advisens?

Integration. Design an advising system that uses all the various
campus resources to address student needs. Develop a workable
referral system. What are the helationships between the advising
system and campus nrebdources?

Funding. Identify sources of fiscal responsibility for the advising
program and the necessary elements to be included in budget preparation.
What are the special giscal requirements of the advising program and
are they properly budgeted?

Implementation. Identify the person(s) who have responsibility for
implementation of your plan and develop strategies, time-lines, etc.
to ensure that implementation is accomplished. What do we need +fo
do and who should be involved in the actual implLementation of Zthe
advising progham?
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"A Compurer-Assisted Approach to Advising Administration:
_ Designing Your Own Program"

Presenters: Ealend D. Pefenson, Assistant Dean of Admissions and Reconrds/Registran

Gary L. Kramen, Coordinator of Academic Advisement
Brigham Young University

Summary Authors: E. D. Peterson and G. L. Kramer

Computer~assisted advisement is a tool which allows students and advisers
to monitor students' progress toward graduation on a continuing basis. There
are approximately twelve colleges and universities who have developed computer-
assisted advisement programs. These programs range from very simplified computer
printout processed in a batch mode to very sophisticated on-line CRT access
and immediate print capabilities.

Computer~assisted advisement programs can enhance dramatically the accuracy
of academic information needed by students. With the assistance of a computer-
assisted advisement program, advisers and students can quickly review a student's
major, in terms of the classes completed and those deficient. Computer-assisted
advisement can evaluate a student's standing at any point in the semester, so
advisers are relieved of burdensome bookkeeping responsibilities and can help
students with less mechanical matters such as career counseling. Computers take
the brunt of many jokes, but they also provide a tremendous service by freeing
people from paper work and giving them time to personally assist students.

In designing and implementing a computer—-assisted advisement program, an
individual might use the following tips:

1. Start small. Introduce the program in a department-by-department
or college-by-college basis.

2. Proceed slowly. Phase in new services gradually rather than intro-
ducing them all at one time.

3. Introduce the computer—assisted advisement only in those departments
where benefits can be immediately gained.

4. Consult with the department chairman and students before beginning,
so that they feel they are part of the system

5. Provide apgropriate training with the introductlon of the computer-
assisted advisement program.

6. Help the department and faculty understand the benefits of introducing
the new system.

7. Don't force departments or faculty to adopt the program unless they
really want it. If other departments are successful, it won't be
long before all department chairmen will also want to be part of
the program.

8. Start immediately in planning the design. It may be many years before
implementation is feasible; but the earlier the conceptualizing and
planning begin, the sooner the system will become a reality.

"A Creative Approach to Academic Adviser Training:
Individually and in Groups"

Presenter: Lowell Walfer, Director of Academic Advisding

San Jose State University
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Summary Author: L. Walter

The focus of this program was a presentation of the video portion of a
faculty development program entitled "Academic Advising, an Individual or
Group Training Program for Faculty Advisers." The video presentation was
supplemented by handouts which included samples of the instructions to trainers,
individual and group exercises, resource materials, and visual aids, all of
which are included in the training package which is available from the American
College Testing Program in Towa City.

The presenter emphasized that these materials are planned to provide a
training experience for individuals or groups of faculty. They are designed
to assist those involved in academic advising to become more familiar with the
process of academic advising and to master some of the skills related to this
service.

The presenter described a variety of ways in which these materials can be
used in creating faculty development workshops. The materials allow a maximum
of flexibility when used either separately or in conjunction with other materials
designed to meet local campus needs.

IITI. Topical Seminars
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"Advising the Undecided Student"

Discussion Leaders: J. 0. Beatfy, Iowa State University

Canof R. Patton, Texas Christian University
Elleen McDonough, Barry College

Summary Author: J. D. Beatty

The topical seminar on "Advising the Undecided Student' generated a lively
discussion and closed with a request to schedule the seminar again so the
participants could resume discussion ended by time constraints. Hopefully,
we can reassemble in San Jose and forge ahead. The discussion leaders wish to
thank all participants.

The discussion centered upon aspects of the following questions:

1.

N

10.

11.

12.

13.

14,

Is undecided advising best placed in the hands of professional advisers
rather than faculty?

How can the adviser of undecided students, when the adviser has a
faculty appointment, have the advising effectively considered in the
promotion and tenure reward system? How does the non-faculty adviser
fare in the reward system?

How does one overcome institutional barriers when setting up an
advising system for undecided students?

What are some of the special needs of undecided students?

Does the adviser have a responsibility to help the student take

a realistic look at the job market for majors the student is
considering, even at the risk of biasing the student against already
low enrollment majors?

What advising techniques produce the most effective results with
undecided students?

How can the undecided student be made aware of his/her assets/abilities
and then translate them into a career choice?

What means can be employed to assist the undecided student to improve
self-esteem and to see the exploratory stage as healthy?

What are the best methods for directing undecided students into
decision making?

What are sources of up~to~date information on the job market and how
can this information be effectively distributed to advisers?

How does an adviser balance the obligation to the student with that
to the institution when the student is considering a major that is
taught better elsewhere?

How does an advising system for undecided students balance its primary
mission to advise with the wealth of potential research studies that
can be mined from this extremely important population?

Which test instruments seem most effective in assisting the undecided
student to explore career possibilities?

What resources might be utilized outside the campus to assist the
undecided student and to assist the development of advising systems
for undecided students?

19
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15. What problems lie ahead for advising systems for undecided students?
How will these systems fit into the planning for higher education in
the future?

16. When should an undecided student declare a major?

"Advising the Minority Student"

Discussion Leader: Robexrt C. CLayton, Director of Marketing
Talladega College (AL)

Summary Author: R. C. Clayton

American higher education continues to recruit and enroll large numbers of
minority students. This diverse population of Black Americans, Asian Americans,
Hispanic Americans, and Native Americans enter varied colleges and universities
wiich have differing advising styles. 1In many colleges and universities, the
advising of majority students needs improving, so one can understand the additional
problems that minority students face. At some institutions, the academic advising
program for majority students is satisfactory, but minority students are expected
to "get the swing of things.'" Only a few institutions have adequate advising
programs for majority and minority students. All institutions can improve
advising techniques and strategies.

Early in the presentation the presenter made a serious inquiry regarding the
proper background and understanding of the minority student in colleges and uni-
versities. The world view facing minority students and their role as contributing
citizens were among the highlights. The unique offerings of public, private,
four-year, two-year, urban, rural, and small or large colleges were presented as
advising options along with philosophies for use with minority students. Parti-
cipants were then invited to identify their type of institution and the current
approach being used in advising minority students. The majority of participants
indicated the existence of limited advising programs for minority students,
which prompted their attendance at this presentation.

In the final segment of the program the presenter sought to provide, through
the use of overhead visuals, a series of strategies for improving academic advising
among minority students. - The strategies presented are designed to take-simple
things and organize them into a program of action. These included: 1) Who are
the minorities —- different needs for different groups? 2) How are they
classified? 3) What subjects are they taking? 4) What is the average class
load? 5) What is the course mixture (i.e., number of required courses, electives,
etc.)? 6)In which schools/departments are the minorities enrolled? 7) What is
the track record of minorities in each school/department? 8) In conducting
campus mapping of minorities, what do you discover?

The presenter concluded the session with some ideas and suggestions that
he had developed as a result of his many on-campus workshops in the U.S. and in
the Caribbean that addressed Academic Advising and Retention of Minority Students.
The presenter noted that, if the minority student meets admissions requirements
and the institution enrolls that student, then the institution is ethically and
morally responsible for providing academic advising support services. Minority
quest without minority success is hollow, and academic advising of minority
students is crucial for success.




39

"Adviser Training and In-Service"

Discussion Leader: Kitty Conak, Academic Advising Coordinator
University of Montana

Summary>Author: K. Corak

The seminar leader structured the session by prsing questions and summarizing
responses. Both questions and responses are presemited below.

Who should either provide training to facul:ry or be the responsible party
for doing so?

-+ One woman is 3/4-time teaching faculty and 1l/4-time coordinator/trainer.

. One woman had the responsibility added on to her position after a
proposal to expand services was approved.

- Person responsible coordinates workshops.

- Contracted consultants provide workshops.

- Support from the top of the administrative structure is neceésary in
order to get good attendance at such training sessions.

- A recognition and reward structure tied into the evaluation of advising
is also important.

Who are your campus resources for providing/planning training?

- A student-faculty committee was formed to determine what ought to be
included in adviser training.
- Faculty are a primary resnurce.

- It helps to have a pre- ..v..red agenda and to have high ranking adminis-
trators attend.

What do advisers need to know?

- How to help students develop their own planning skills or decision
making skills.

- Ways to improve their own advising skills -- must get them to accept
such improvement as necessary.

How do you get faculty to attend in-service training?

Can use only volunteers. )
Select those who are intrinsically motivated to assist students via the
advising relationship.
- Need to develop a definition of what advising is.
-The definition needs to stress the overviews rather than specifics
of the advising function, i.e., the O'Banion Model.
-Need to focus on the total development of the student a.d think of
developmental advising as an extension of the teaching role.

How do you determine what advisers need to know?

. Ask students to report back about good and bad advisers/advising.
Interview the faculty advisers individually.
- Develop a questionnaire that identifies problems in the existing system.

When should training be conducted?

- When the information is needed most; in a timely fashion.

- Autumn term is likely to generate greatest interest in and attendance
at advising meetings.
Can determine which hours of the week will lend themselves to faculty
attendance by checking with the Registrar.
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- Evenings and weekends are not good choices unless there is monetary
incentive.
-We often spend more time talking about rewarding advising than we
do trying to provide good advising.
—~Contracted (union) faculty can consider advising recognition as a
collective bargaining issue.

- We need to determine our priorities. Is advising more or less important
than public service or research?

‘nes anyone here have a formal system for evaluation?

(Several examples were given. Consideration of advising in promotion/
tenure decisions was prominent.)

Faculty are not automatically good advisers anymore than they are auto-
matically good teachers.

As teaching became more and more important, the evaluation of it became a
threat to faculty; as advising becomes more and more important, the
evaluation of it becomes a threat. Research poses no threat, because
cach is the expert in her/his own field. Faculty have to be good at their
jobs -- and at whatever is considered to be an important part of it --
because they (we) are often not employable outside the institution of
higher education.

Demonstrating the relationship between advising and retention and between
retention and the number of faculty positions will help to cement the
importance of advising.

How can campuses raise the "level of consciousness" about the importance of
advising?

. Form small group lobbies.

. Demonstrate quality in advising programs (show how they assist students,
i.e., advising centers, programs for certain groups of students or for
majors.) '

Provide letters of recommendation for quality advising.

Print a newsletter for advisers.

Have the/a responsible party appointed to faculty committees to voice
advising concerns.

- Work with the faculty development committee on program planning.

Questions about where to conduct the training (on campus/off campus, class-
room/the student union) and provision of food/snack incentive vs. none were
abandoned to allow participants to raise any remaining issues:

l. We may need to explore alternative means of providing advising to
students (group, peer, centralized systems).

2. Students need to be educated about their responsibilities to advisers,
just as is the reverse true.

3. Perhaps optimal faculty advising can be done when scheduling consid-
erations are handled by other groups and faculty are used primarily
as career information resources.
~The Alumni Office can also identify career information resources

from records of past graduates.

"Advising for the Future"

Discussion Leaders: Thomas J. Grites, Stockton State College
Michael E. McCauley, Ball State University

Summary Author: T. J. Grites
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"Advising for the Future" suggests a multitude of topics for discussion by
those whose professional endeavors concentrate on the process of academic
advising. Although this range was suggested by the presenters, the actual
discussion seemed to focus on three primary areas: faculty development; general
education; and NACADA's efforts as a professional association designed to
improve the status and quality of academic advising.

The general concept of faculty development was discussed as a means to
generate support for the recognition of academic advising as both a legitimate
and an important faculty responsibility. Several participants indicated that
the designated faculty development officers at their institutions had sponsored
adviser workshops. When sponsored, or at least endorsed, by this office the
expectation, participation, and outcomes of such programs seem to be more
positive than if simply designed by an advising office.

Related to this concept was discussion about the quality of some advisers
and whether or not they should be included in this important process. Several
references were made to "them," i.e., faculty advisers who were not performing
adequately, and those faculty members in the session took issue with this
apparently generalized criticism of faculty advisers. The moderators clarified
that the reference was only to those who were not performing adequately.

There was general agreement that faculty adviser training programs should
be developed and promoted as faculty development efforts. Where available,
the faculty detelopment office should be consulted for assistance in developing
such programs.

The second major topic of discussion related to general education, particu-
larly as it is related to Paul Dressel's remarks during the opening General
Session. There seemed to be general agreement that the adviser is becoming an
even more important element in the general education of students. Where
flexible requirements exist in general education, the adviser must help the
student identify the most meaningful educational experiences that will complement
the student's major. Perhaps the adviser's role is even more critical where
a prescribed general curriculum exists and course scheduling has been computerized.
In these situations advisers must concentrate on maximizing the advising contact
time to help students understand that general education is more than the
prescribed set of courses displayed in the catalog and on the computer print-
out. The adviser is both'a coordinator and integrator of all learning experiences.

The third area of emphasis in this Seminar focused on NACADA's role and
impact, especially on individual institutions. It was generally agreed that
the Journal and the National Conference have helped to stimulate interest and
concern about the advising process on many campuses. It was suggested that
the Association should develop consultation teams, perhaps by Region, that
would visit campuses to encourage increased effectiveness of faculty advisers.
This suggestion was made in conjunction with the discussion of faculty development
projects. Regional activities of the Association were also discussed, and
these will be addressed by the Board of Directors.

Other topics that were mentioned, but not discussed at length, included:
stimulation of more experimental research; the continued prospect of a changing
student clientele; enrollment management strategies; contractual obligations
for faculty advisers; implications for funding of advising programs; and student
consumerism/legal rights. Many of the participants reacted to various topics
by indicating how they were/were not addressing the concern on their own
campuses.
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"Advising the Adult Student"

Discussion Leader: Thomas J. Kewt
Northeastern University

No summary is available for this session.

"Advising for the Liberal Arts"

Discussion Leaders: S{ster Mangaret Ann Landry, Marymount Manhattan College
Brian L. Schnann, Academy of the New Church College

Summary Authors: B. L. Schnarr, Sister M. A. Landry

Academic advisers are having difficulty seeking an acceptable definition
of the "liberal arts" while being confronted with a dramatic decline in the
number of students electing these majors. Unable to defend their recommendations
in the face of pressures from parents, corporations and students demanding
immediate gratification in the job market, advisers have attempted to satisfy
these directives with a barrage of interest inventories, card sorts and early
predictions of a narrow specialized career. The goal of becoming a literate
person is all too often abandoned in favor of large salaries and job security.

Perhaps the expectations of faculty and advisers in the liberal arts are
paying the price for living too long with a single goal. The term "liberal
arts' may be overworked and worn out. The primary objective of higher education
must be the development of a maturing individual who is sensitive to values and"
who can communicate. The adviser must discover positive methods of achieving
this through a balanced curriculum., Advising workshops, trained peer advisers,
and core curriculum requirements can contribute to a heightened awareness of
these goals. Career role models utilizing several liberal arts graduates and
meetings with parents and peer groups are other possible approaches.

The wide-ranging group discussion uncovered considerable optimism for

the survival of the "liberal arts." Recent evidence identifying the long-run
progress of "liberal arts' majors was cited, including recent publications by
Charles Brown (American Telephone Corporation), Roger Smith (Executive Vice-

~ President of General Motors), and David Rockefeller (President of Chase Manhattan
Bank). Alumni surveys have also shown that "liberal arts" majors attain'a
higher level of self-fulfillment and job satisfaction than those in narrow
technical fields. A graduate with a broader based education more easily
accommodates to increasingly frequent career changes.

[pra—

Some seminar participants questioned the assumption that professional
programs are unable to produce liberally educated graduates. They pointed out
that "liberal arts' institutions are also turning out illiberally educated
citizens. Participants felt that the public's loss of faith extends beyond
the inability of the "liberal arts" to guarantee a large salary and immediate
job security, to widespread illiteracy and national apathy.

The seminar concluded with several suggestioné that faculty and advisers
adapt to the challenges of the current educational climate. Suggestions were
made that the term "liberal arts'" must be abandoned in favor of a new language
which asserts and articulates the aims of educating the whole person.

"Evaluating Advisers and Programs'

Discussion Leader: Beth Ann Pleins, Coondinaton, Academic Advising and Onientation
The University of Michigan - Flint

Summary Author: B. A. Pleins
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The purpose of "Evaluating Advisers and Programs' was to provide a forum

for the exchange of theory, rationale, and instruments used in the evaluation
process. Participants were encouraged to discuss their own evaluation programs
and to ask questions about those whose programs which piqued their interest.
The following is a summary of the two major foci of the discussion, types of
vvaluations that can be used and the purposes of using evaluation.

Many forms of evaluation are utilized by those who participated in the
seminar. A partial listing of the types of evaluations follows:

1. Evaluation by advisees prior to graduation. This evaluation was
turned in directly to the adviser, but it could also be collected
by the coordinator/director of advising.

(2%
.

Evaluation by advisees (semester or annual basis). Options included
printing the evaluation on the back of each registration form, hand
and computer scoring, and returning the evaluations to either the
advising coordinator or to the individual adviser.

3. On-going evaluation of each advising interview. Reports were turned
in weekly in this particular institution.

4. Faculty evaluation of advisees. Questions were asked to ascertain
if advisees were adequately prepared for the appointment and if they
were familiar with the general education and other important

requirements.
5. Faculty evaluation of peer advisers.
6. Student evaluation of peer advisers.
7. Supporting staff evaluation of- the advising system. Open-ended

survey (what went well/what did not go well) on the mechanics of
the advising system. Advising Center support staff (clerical and
work-study) participated in this evaluation.

8. Faculty adviser survey of advising. To indicate arvas where faculty
need training, suggestions for changes, clarification of the faculty
role in advising, and so on.

The purposes for utilizing advising evaluations were almost as numerous as
the types of evaluation instruments. Each purpose may be achleved by more
than one of the evaluations listed above. Purposes included:

l. Improvement of retention.

2 Assessment of the effectiveness of current programs.

3. Justification for new programs or changes.

4 Assistance in pay raise/promotion decisions.

5 Evaluation of the effectiveness of pre-advising programs (such as

orientation, peer advisers, etc.).

6. Feedback to advisers and administrators concerning individual effectiveness.

"Advising Students in Academic Difficulty"

Discussion Leaders: Donds Twiner, Southerr Illinois University
A. Lesten Robents, University of Wyoming

Summary Authors: A. L. Roberts and D. Turner
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The presenters opened the seminar by providing information about some of
the research and published literature relating to the topic. The discussion
centered around some causes of academic difficulty, suggested sclutions (tried
and untried) to these causes, and the necessary qualities of advisers working
with students in academic difficulties. Highlights included early identification
techniques, early reporting systems, and intrusive adviser techniques.

Approximately 50 conference participants were in attendance and many
participants contributed to the discussion.

IV. Roundtable Discussions
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“Current Legal Issues Affecting the Role of the
Academic Adviser"

Prescnter: Josepht C. Becklam
Florida State University

Summary Auther: J. C. Beckham

This scminar focused on the rise in the number of legitimate and nuisance
lawsuits against inétltutions based on claims of breach of contract, fraud,
nepligent misrepreséhfation, or unfair trade practice. Most of these suits may
be characterized as "student consumer" cases, involving the risk of individual
as well as institutional liability. 1In all the cases presented, the mediating
role of the academic adviser relative to the student (or prospective student)
institutional relationship was emphasized.

Several hypothetical problems were circulated to seminar participants.
Based upon an actual judicial decision, each hypothetical case contained a set
of facts and a question for discussion. Seminar participants were organized
into problem-solving groups and given six to eight minutes to resolve the problem
presented. During the remainder of the seminar, groups responded to the hypo-
thetical situation, shared their conclusions with the audience, and received
feedback from the seminar leader (an attorney) and members of the audience.

Three generalized concepts were emphasized by the presenter. First, the
academic adviser must adopt the legal standard of the "reasonably prudent person"
in dealings with students, holding out to the student only that level of knowledge
and ability that the adviser is trained to provide. Second, the adviser must
emphasize the contractual nature of the student-institutional relationship,
recognizing that a student's reliance on the written and oral policies conveyed
by the institution may establish a contract and influence an award of damages
in an action of law. Third, it is important to maintain accurate records of
conferences and other meetings with student advisees in order to preserve a
record of the adviser's actions, in the event litigation is threatened.

"Model Programs for Specialized Advisement"

Panelists: Dennis Devlin, Grand Valley State College (Chairperson)
Mary Joyce VeVerka, Towa State University
Ada B. Thomas, University of South Carolina
Canofyn Jones, University of South Carolina
Chantes Sorensen, Grand Valley State College

Summary Author: D. Devlin

The focus of the roundtable discussion was specialized advising, especially
as it pertains to problems and approaches in advising undergraduate professional
and pre-professional majors. Panelists represented the areas of business/
economics, architecture, and allied health/nursing.

Ms. Jones and Ms. Thomas of the College of Business Administration at the
University of South Carolina reported on the use of a centralized advising
system utilizing peer advisers. Ms. VeVerka of the School of Architecture at
Iowa State University reported on a faculty advising system for upper division
majors and a centralized professional system for freshman/sophomore majors.

Dr. Sorensen of Grand Valley State Collzge reported on a faculty advising
program for nursing/allied health students and the fundamental problems of
relating liberal arts curricular foundations to the needs of specialized majors.
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(nest ions and discussion centered essentially on the following points:
1) delivery of advising services to students who must master certain skills
and content courses before proceeding to the core of the major; 2) problems
involved in keeping a student on a proper program for graduation, given the
large number of required courses arranged in a hierarchy of prerequisites;
3) difficulty in integrating a professional curriculum with liberal arts
requirements and content courses offered outside the major unit; 4) high
attrition rate of students entering the program who lack the necessary back-
ground or ability required for successful completion of the program. Members
of the audience and panel agreed that these points were the major issues involved
in specialized advising, regardless of the delivery system or of the particular
program of studies. Other concerns raised included remedial work to reduce
attrition and the high number of students usually assigned to individual
advisers in such programs.

The last part of the discussion focused on ways of dealing with these
issues and some potential solutions to the problems raised. Most of the suggestions
were based on personal experiences —- some of it successful and some unsuccessful.
These suggestions included use of group advising when practical, increased use
of pcer advising if compatible with the present or planned delivery system, and
employment of various testing or screening procedures to decrease the number of
students in programs which require certain skills or abilities not common to
all undergraduates. The general conclusion was that there is no particular
advising system, procedure or solution to deal with many specialized advising
problems. These probloams vary according to institution and major, and therefore
need to be addressed locally. There was agreement, however, that some general
approaches to common problems can be adapted to any specialized advising program.
Several individuals indicated that they might try out some new ideas at their
institutions.

"Training Future Advisers - Academic Advising Credit
Courses for Graduate Students"

Panclists: Vinginda Gordon, The Ohio State University (Chairperson)
Dan Wesfey, University of Oklahoma
Joan Mongan, Bowling Green State University

Summary Author: V. Gordon

The following questions were addressed in this Roundtable Discussion:

--Should graduate level courses in academic advising be offered?
(Is this a bona fide topic for graduate level credit?)

—--1f so, what should the content include?

--Who should enroll?

--Who should teach these courses?

Representatives from three universities with graduate level courses in academic
advising provided descriptions of their varied offerings.

Oklahoma State's course is a seminar designed for four groups of students
and professionals: 1) Personnel who are already involved in academic advising
but who wish more knowledge and in-depth skills; 2) Graduate students who aspire
to become teaching faculty and who thus may become faculty advisers; 3) Profes-
sionals in related functions (such as counseling) who interface with academic
advisers on a daily basis; 4) Graduate students in Higher Education Administration
who hope to assume positions where they may administer and/or support academic
advising services. The Oklahoma course is offered in the Department of Educational
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Administration and Higher Education for two semester credit hours. Topics
include advising philosophies, students' changing needs and expectations,
development of advising systems, and research and evaluation.

The Ohio State University offers two courses in academic advising for
graduate credit. One course is an extension of adviser training within University
College and is offered as a three credit "Field Experience in Counseling" by
the Counsclor Fducation department. For graduate students emploved by University
College as academic advisers, the course is intended to provide a very practical
approach to the daily tasks involved in advising. A second course is offered
through the Student Personnel Department. It is designed for a broader audience
and offers a more general approach to advising. Typical enrollees are graduate
students in Student Personnel, Guidance and Counseling and Higher Education
Administration. Course content includes practical and philosophical issues
about advisement and the role of the adviser. Sample topics include historical
perspective on advising, organizational models, advising for special students,
carcer advising, and adviser evaluation. e

Bowling Creen's seminar in academic advising is taught within the Department
of College Student Personnel and was originally designed as training for graduate
students who were employed as advisers for undecided students. Basic concepts,
skills and competencies associated with advising as they relate to the general
education curriculum, procedures, university policies, and basic skill development
are among the topics covered.

All four courses require extensive reading in the academic advising literature.
Required written reports and oral presentations on advising issues and topics are
based on library research. Two of the courses include interviewing assignments
and field trips.

The Roundtable Discussion focused on the importance of initjating courses
in order to increase awareness about quality of advising. institutional responsi-
bilities for providing such courses, and how a course can reflect the uniqueness
of the institution. The group agreed that there are many commcn elements in
advising that should be included in the content of any such course  The group
also agreed that student development concepts, career advising theory and skills,
advising philosophy, and research topics and practice should a1l be part of
courses on advising. There was unanimous agreement that the Jinitiation,
development and implementation of advising courses at the graduate lavel should
be encouraged and nurtured on a national scale.

"Advising Ideas for the Older Adult Student"

Panelists: M. I{feen McDonough, Barry College (Chairperson)
James Andenson, Assistant Dean, Continudng Education, St. Xavier College
Julie Feltens Hook and Terwwy Johnson Chambens, 1lndiarna University -
Purdue University at Fort Wayne
Canol S. layne, Coordinator, College Adult Re-entry Services,
Jefferson Community College

Summary Author: M. E. McDonough

In an era of declining enrollments among tradicional-age clientele, there 1s
evidence of a growing number of baccalaureate programs for adults. Oftcn these
programs do not incorporate an adequate advising sysitem that attempts to address
the adult student's needs. These needs include academic survival skills (study,
test—-taking, reading, writing, and math), flcxible counseling, out-of-college
experience credit, financial aid, speedy registration. and stress and time
management skills. Campuses must be sensitized to these adult needs, expand

services to evenings and Saturdays, and develop adult support groups.
Q .
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Project HELP (Helping BEducate Learners Program) represients the effort of
St. Navier Collope, a small, urban liberal arts college, to develop a peer
advising svstem to support the adult student returning to college. The plvotal
polnt in their academic carcers §{s the first semester in college, a time when
their peers can have a most encouraging effaect on them in terms of advice and
support.  Students partieipating as peer advisers were sclected and tralned
during the summer for advising duties during the academic year.

-

At Iudiana University - Purdue University at Fort Wayne, traditional
advising svstems did not succeed., The commuter student body had the following
characteristices: average age of 26, mostly part-time, and 407 married. Because
of the concern for the adult student and due to limited staff, three group
programs were developed. New student registration was designed to alleviate
some of the {rustration new students experience when coming into the university
svstem. A separate orientation program was designed to meet the special needs
of the returning adults. The program consisted of mini sessions on communication
skills, stress management, career planning, assertiveness, how to use advisers,
note taking, study skills, campus services, and balancing multiple roles. A
nanc] of currently enrolled adult students talked about what coming back to
school meant to them. The third group session focused on choice of major.

Jefferson Community College, an inner-city, two-year institution, has
established a center for returning adults, the College Adult Re-entry Service
{(JCC CARES). The CARES Center offers complete information, advising, referral
and support services.

The poals of the Center are three-fold:

1. To ecnable the adult to have access to the information, advising
and support needed to overcome potential barriers in the
re—entry process.

2. To provide information to groups, agencies, and businesses in the
community whose members would benefit through an Outreach
Program.

3. To previde service, including advising and special programming,

for currently enrolled adults in order to enhance their chances
for acedemic success.

"Model Advising Program Ideas for Retrenchment"

Panelists: Gedfrey Robents, Assistant Dean of Instruction/College Lialson,

Rutgers the State University of New Jersey

Walten R. Eanl, Dinecton, Academic Counseling and Tesiting, 01d
Dominion University

Chantes S. Powelf, Arizona Western College

Thenesa M. Reddy, Assistant Directon, Academic Counseling, 01d
Dominion University

Summary azdapted by the Editors from materials provided by the presenters

In a recent reorganization designed to improve the quality of teaching,
research, and utilization of resources, Rutgers University is working to
develop academic advising as an aspect of faculty responsibility. Important
elements of directing advising in the reorganized system have included: identi-
fication and distribution of advising responsibility among department faculty;
careful supervision of record keeping and office hours; and developing innovative
programs without adding costly new offices and advisers. It has become evident
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thit the tollowing aspects of advislng ave especially lmportant:  recopnition
of academic advisiog as a part of teaching and rescarchy making advising
visible activity among faculty and studentsy decreasing the role of required
signatures; and inercasing the opportunity for dialogue between the faculty
memboer and the student.

At the Arizona Community Collepes, a computerized academic placement
system (CAPS) dirvects students to the most appropriate beginning courses in
reading, writing, and arlthmetic. Mationwide studies indicate that properly
placed students persist in the institution at a much higher rate than those
who do not receive solid advisement based upon data. The system includes two
other tools to monitor student progress: 1) a data card to the adviser at the
end of the Drop-Add peried which contains the student's name, address, phone
number, major, and scmester courses; and 2) a data card to the adviser at the
end of each semester containing items in #1 in addition to grades, GPA, cumulative
credits and cumulative GPA. Resources required for the system include a digital
computer with sufficient memory to sort and store the program, an optical scanner,
a CRT input terminal and output printer terminal, one terminal operator, one
placement exam proctor.

At Old Dominion University in Tidewater, Virginia, the advising model used
prior to retrenchment resulted in 1) initial student contact with%verworked
support staff who lacked time and training to appropriately deal with immediate
problems; 2) individual advising causing students to exaggerate problems and
counselors to burn out; and 3) the necessity for each counselor to see 16 students
a day in order to meet case load demands. These problems were alleviated by
several changes in the advising system. Counselors began intake responsibilities,
and open advising and special group sessions (e.g., provisional students, ROTC)
were added to the previously available individual appointments and walk-in
arrangement.

"Developmental Advising - Theory Into Practice"

panelists: Ethel Feike, Illinois State University

Sana C. Looney, George Mason University
Judith L. Sanford, Pine Manor College

Summary Author: J. L. Sanford

Dr. Sara C. Looney of George Mason University indicated that hers was more
a "practice back into theory" approach. She indicated that advising and
orientation ought to be viewed as a four-year, 'cradle to grave' process,
continuing in a variety of forms during the student's tenure in the college
or university and meeting various developmental needs. Projects which seem
to work well were cited, including orientation programs for credit at Heidelberg
College, the University of Oklahoma and the University of South Carolina;
residence hall advising at Miami University; the teaming up of academic and
student affairs at S.U.N.Y.-Oswego; and the combining of career and academic
services at the University of Utah.

Program participants agreed that territoriality and in-fighting are major
blocks to this kind of approach, though it is still important to work toward an
holistic view of students. It was thought that making advising a high priority
with top administration is an important first step.

Ethel Feike of Illinois State University discussed the comprehensive system
of advising at her institution. Meeting an adviser is not mandatory. However,
it has been determined that students who utilize the services offered through

S -
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Provicw-1800 the Academle Advigsement Conter | and thelr departwental advisers
in their junior and senfor years become thoroughly conversant In the academte
regulations of the Institution,

Preview=18U 1s a two-day, intenslve summer orfentation for Preshmen awd
transiors (P39 students are serviced in each two-day pertod), during which
students mect with Academic Advisement Conter stalff, individually and in groups.
Requirements are discussed, as well as programs, placement tests, ete., and all
students repister for the courses of the first semester at the end of the two-
day Preview program.  Students with less than 45 semester hours and those who
have not declared a major are later serviced by the Academlc Advisement Centery
those who have carned more than 45 semester hours work directly with departmental
advisers,

Duestlons centered around the success rate of this advising system and the
methods used to insure that students actually seck advising and know institutional
repulations.  Ms. Feike Indicated that the program scems to be 907 effective.

Judith Sanford of Pine Manor College discussed her institution's Compre~
hensive Advising System for Students (''COMPASS") and distributed copies of one
tool used in COMPASS, the Master Advising Portfolio (''MAP"). ~OMPASS is a
goal-oriented, developmental approach to advising which atte ' ts to enhance
student motivation, direction and responsibility through the discussion of values,
decision-making and goal-setting. All faculty and many administrators are
advisers. Almost all Undeclared freshmen are assigned to their Communication
Skills (the interdisciplinary freshman English course) instructor as their
adviser.

Discussion focused on the difficulty many faculty experience in shifting
from strict academic advising to a more holistic, developmental advising approach.
Many see the shift away from academic advising as a move toward adviser-as-
therapist, rather than as one way to stop the fragmenting of a student and his/
her experiences, student dependence on them and high attrition rates. It was
agreed that adequate funding, on-going adviser training, and a commitment from
top administration to support the new system are crucial to the success of any
developmental advising program.

V. Paper Sessions
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"Student Adviser/Ombudsperson at Temple Univeraicy"

Proesenters  Fadth No Abbey, Academdie Advising Centen
Templte Unlversity

Summary Author: IF. N. Abbey

in cach department of the College of Liberal Arts, there is a Student Adviser/
Ombudsperson, These students are upperclassmen, majors (o the department, who
have been selected by thetr peers to advise both majors and other students.  The
Student Advisers are'familiar with the content and requirements of courses,
teachers' methods of presentatlon, and other students' evaluations. They can
offer an informed student's point of view.

In the Student Ombudsperson role, they serve as the "go-between'" 1In cases of
student-faculty grievances, seeking informal resolutions whenever possible. When
necessary, the Student Ombudsperson sees that formal grievance procedures are
carried out fairly and expeditiously. These students work also with major's
associations in planning programs. They present student views to faculty committees,
and participate in college decision-making, through representation on the Under-
graduate College of Liberal Arts Council.

Student Advisers assist at registration and have the authorization to sign for
routine roster adjustments. Some departments have given Student Advisers the
authority to also sign preregistration forms. Student Advisers work with the
full~-time Advisers in the New Student Orientation program conducted during the
summer. During this program Student Advisers work in both information sessions
and assist in the registration process.

Student Advisers are accountable to the Dean of the College of Liberal Arts,
not to the Department Chairpersons nor to the Director of Academic Advising. A
Student Coordinator, selected by the Student Advisers, reports to the Dean but
maintains an office at the Advising Center. Student Advisers are selected for
one year and may be rehired for a second year. Hiring is done by the Coordinator
for Student Advising and a committee of current Student Adviser/Ombudspersons
with participation by a full-time Academic Adviser. Student Advisers have an
office in their departments and maintain office hours for at least six hours a
week. Bi-monthly meetings for information update, problem-sharing, and training
are conducted. A monthly written report is made to the Dean of the College,
with a copy to the Student Coordinator.

Training is done by the Director of Academic Advising, the full-time Advisers,
and the previous year's Student Advisers. Student Advisers also participate in
training sessions held throughout the year by the Academic Advising Center Staff.

In this workshop, the Student Adviser/Ombudsperson program was described and

discussed and an opportunity was given for participants to describe other peer-

Q advising systems. 63

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

52

"Afdlag the Retentlon Process - Asalating Disadvantaped
Students with Selecting a Major and
Appropriate Carcer Optfons"

Prosenters  Mavg Smith Arnold, Dinecton, Special Seavdees Program
Chicapo State Untversity

Summary Author: M. S, Arnold

The Hterature suggests that collepe students have Tietle knowledge of the
currleatum and educational optlons avatlable to them when they select a college to
attend. It also supports the theory that retentlon rates are positively affected
when students have a clear carcer objective.  Yet, students traditionmally have
selected major courses of study with little knowledge of the possible outcome of
their choices,

Although this paradox has been a matter of concern for students and educators
alike, it has never been a critical problem. However, lack of knowledge about
cducational optlions, nebulous career objectives, and skill deficiencies compound to
raise the paradox to crisis proportions for the disadvantaged student.

The presenter shared an approach used at Chicago State University to help
disadvantaged students select a realistic major and explore the complementary
career options. Topics discussed and presented included (1) a brief review of
the literature; (2) an overview of the career component of the Special Services
Project at Chicago State University; (3) the special needs of students as they
explore their life choices; and (4) aids that can help professionals design their
own academic/career exploration program. Appropriate handouts were given to
participants.

The evaluation forms indicate that the workshop participants were very pleased
with the presentation. The exchange of information and ideas was important and
quite helpful to all who attended.

The presentation was based on practical experience with college sophomores at

Chicago State University; and the program format was lecture/discussion.

"The Two Edges of Advisement: Report of a National Survey"

Presenters: Josephine C. Bargern and Robernt N. Bangen
Eastern Illinois University

Summary Authors: J. C. Barger and R. N. Barger

Results of a research study on academic advising were presented and discussed
at this session. The study provided comparative information and opinions on the
state of academic advisement in higher education. The data were drawn from a

small national sample of students pursuing undergraduate degrees in four-year

b



O

ERIC

Aruitoxt provided by Eic:

(ot
-

Pt btut Tone o bogy the 1900 s, 197078 and 19805 and from the Dnstitut fons
whivh these stolonts at tended,

The returng of data soltelted Trom hoth students and Institutions produced
acnample thaty while relatively small (stadents n=1225 Insclitutions n=58),
ret lected an aeceptiable representatlon of bhoth studentys and Inseltutlons,
control ing Yor sach vartables as sex, race, peographlie distreibatlon, publlce-
private status and fonatltation siae and type,

A computer analysls of the data was done using the Statistical Package for
the Social Scivnces, with variables being plotted on chi-square tables through
cross=tabutation.  Some of the more gignificant findings are summarized in this
report.,

OF the students In the sample, 717 entered college (not necessarily as
frostmen) with a decided major. 1In every case, undecided majors were decided
by the junior year.

As freshmen, 387 of the students had a professional academic adviser,
while 397 had a departmental adviser. As sophomores, those with a professional
adviser decreased to 227 and those with a departmental adviser increased to 48%.
As juniors, the relative statistics were 8% and 657, and as seniors, 87 and 60%
(remaining percentages were "other" and '"no response').

The student responses indicated that 40%Z of the institutions had central
advisement for freshmen, but institutional responses reported only 37%7. A
similar disparity existed between student and institution responses concerning
obligation of students to consult with advisers. According to students, 66%
were ohliged to consult as freshmen, 55% as sophomores, 487% as juniors and 457
as seniors.

Students reported that they were helped in deciding their major according
to the following pattern: self, 39%; a teacher, 21%; parents/family, 14%;
other, 12%: friends, 3%; professional adviser, 3%. Students' ratings of their
academic advisement were as follows: excellent to good, 49%; fair to poor, 50%.
A difference occurs in these ratings between students in private and public
institutions. In private institutions, 577% of the students rated their advise-
ment as excellent to good, whereas only 48% of the public institution students
did so. Again, only 43% of the private institution students rated their advise-
ment fair to poor, while 52% of the public institution students did so.

Of the 34 public and 24 private institutions surveyed, 22 have central
advisement. Ten of the 22 are private institutions. Of those institutions with

a central advising unit, 38% have a unit staff of 1-3, 24% have a staff of 4-6,
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LAY bave o atal b of 7-10, and 297 have more than 10 on staff, Finally, of the
58 Institutions anrveved, onlty 12 have an evalonatlon procedure for thelr academic

advigement program,

"Ripple-tt"

I'resenters: Chenygt Beamen, Executive Associate, Sclection Research, Inc.
Lin Brommels, Academic Counselor, Wayne State College

Summary Authors: C. Beamer and L. Brummels

Everyone was talking about IT! Tveryone felt IT was necessary! [Lveryone
sort of had a handle on IT! Everyone knew they were supposed to be doing IT!
Someone here is in charge of IT! AREN'T THEY??

This session discussed the "ripple~effects' which have occurred on a small
rural campus as a result of getting the academic advising act together.

Two years ago, Wayne State College moved academic advising from the back
burner and set new priorities for IT. Monies and personnel time were committed
to the concept and several sequential steps were planned and developed in order
to clarify academic advising on the campus. Academic advising was defined,
adviser-advisee responsibilities were written, a flowchart depicting minimal
academic divisional expectations was drawn, and a handbook was developed. It
was this process of talking about IT, and clarifying IT that has brought about
the following ripple~effects.

A cooperative program between the offices of Academic Advising and the
Teaching Learning Center was established in the spring of 1980 entitled the
Early Alert Program. Through this program and with the assistance of the faculty,
students experiencing early academic difficulty are referred to the Teaching
Learning Center. Personnel from the center assess the student's academic
difficulty and offer study-skills assistance or refer the student to the academic
counselor or the personal counselor. The emphasis of the program has been to
increase student referrals. Its success is shown in the percentage of students
actually receiving referral services, which has increased from 36 percent to
65 percent during the past year.

A second significant ripple-effect was the creation of a retention-
attrition committee in January, 1981. One of the most frustrating and recurring
problems in clarifying a direction for academic advising was the consistent
lack of data. The retention-attrition committee has begun a series of research
studies involving non-returning freshmen and transfer students, and four and
five-year-student longitudinal studies. 1In addition, the committee has established
a procedure for identifying and surveying all non-preregistered students. This
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proup will hopetally provide signifieant data on the nature of the Wayne State
Colltege drop-out and/or stop-out student population.

The third ehange on the Wavne State College campus has heen the approval
in May, 1982 of a Life, Learnbop and Development Center.  Designed to unify
reforral services for the students and faculty, the center physically houses
the academie and personal counselor, academic advising personnel, career planniog
statt, and the Teaching=TLearning Center. The center provides a visible location
for the academle advising office In closer proximity to referral services needed
hy entering freshmen students. A recurring theme in writing and clarifying
adviser-advisee responsibilitics was the need to have appropriate referral
dvrvices,  This need was actualized through the approval of this center.

In summary, the pivotal position which has been ascribed to academic
advising on the Wayne State College campus has created three significant changes
on the campus within a relatively short time. These "ripples' of change have
come about partially through open communication and clarification of IT --

academic advising.

"The Mentor Advising Program: Mapping the Way for
Nontraditional Students at a Commuter Campus'

Presenters: James E. Blodgett, Director; Lesten C. Lamon, Coordinaton;

Karen LaMan-Clank, Executive Committee, Mentor Advising Progham
Indiana University at South Bend

Summary Author: J. E. Blodgett

The Mentor Advising Program (MAP) at Indiana University at South Bend
developed as a multi-faceted schéme to improve the educational experience of
the nontraditional students characteristic of a commuter campus. Many of the
values and enrichments associated with the traditional four-year education at
a residential college seemed diminished or completely lacking on our campus,
with a consequent impoverishment for our students.

One source of the problems was the students' lives -- complicated by jobs,
families, and other non-academic demands which affect the lives of students at
residential colleges much less. This problem was reflected in the high
attrition rate, the common inability of students to define academic goals,
and student skepticism about advising. A second source of problems was the
faculty who are largely isolated from students outside the classroom. Educated
primarily at traditional four-year colleges, the faculty are often unable to
understand the needs and demands of commuter students. Moreover, many faculty

lack both faith and expertise in student advising.
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fn vesponse to Chede problems, a small number of facalty and adiminis-
trators dn the Diviaton of Aves and Setencon coneelved of MAP, whilch they
fp tementod through general aupport from the Fund for the Improvement of
Pontsccondary Bducat lon (FTPSEY. The centrval foatare of the projuct Iy
several MAP groups cach compored of one Facabty mentor, two upperelass peor
advisers, and 10 to 15 new fredhmen,  These groups meet vegulavly for two
gemesters. burlog the firat sawester the proups foeun on orlentat fon, Informal
counsie luy,  Improvement of study skilla, and goctalizing.  The general Intentlton
of these sesslons s to provide a4 structure that encouragen studenty toomike
fuller use of the unlversity's vesources and foaters a feeling of belng a
part of the campus community. The MAP structure fostoers entablishing contacts
with other freshmen, upperclassmen, and faculty.

In the spring each MAP group organlzes Ltsclf Into a onc-credit-hour seminar
on a general education toplc. The credit does not count towards any student's
major requirements. However the seminar is intended to help our vocationally
oriented students appreciate early in their college carcers the joys of studying
an "academic' topic. It also assures students an early opportunity to be in
a class small enough to provide for significant personal attention from a full-
time faculty member. By the end of their first year, MAP freshmen are expected
to have both a solid academic base on which to build the rest of their college
education and a well established network of acquaintances among students and
faculty to provide cohesion and support during the rest of their college
careers.

Although MAP was designed primarily for new freshmen, it is also intended
to enrich the college experience of the upperclass peer advisers and to
encourage faculty development. To these ends, MAP includes workshops and
retreats to provide training for both peer advisers and mentors. In additiom,
the grant has made funds available to individual faculty members for developing
general education curriculum.

For the session each of the three presenters was responsible for various
topics, and, in particular, for discussing the difficulties that arose once
the project was in operation, responses to these problems, and plans for
retaining some version of MAP once the third and final year of FIPSE funding
elapses. We were able to abandon our careful outline halfway through the
session, as participants responded increasingly to our initial invitation to

interrupt with questions and comments.
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"Staff Development for Providers of Student Services"

Presenters: Wanda D. Bigham, Director of Developmental Studies and
Terny G. Blong, Information Systems Coondinaton
Morehead State University

Summary adapted by the Editors from original program proposal

This program presented a faculty-staff development model for professional
growth in the arcas of personality/teaching characteristics and instructional
strategies.

Students of every type deserve to receive the most effective program
instruction which the institution can provide. Today faculty and staff must
understand the multi-characteristics of many types of learners to insure the
sucecess of these students. Institutions should provide faculty and staff
every opportunity to learn to improve their instructional skills and inter~
action with all students.

Discussion included various goals, objectives, and specific activities
which can be utilized to design an in-service training model for faculty and
staff development of those individuals responsible for various student
services and instruction.

The goal of the faculty and staff in a university setting is the improvement
of the student's chances for academic success. Activities planned to enhance
success should meet the student's need for affiliation, structure the classroom
environment for optimal learning, and encourage ‘a shift in locus of control

from externality to internality.

"Educational Advising at the Work Site: Stimulating Worker Interest
in Education Through a Network of Educational Advisors"

Presenie.:  Tvan E. Brown, Department of Sociology
Boston College

Summary Auchor: TI. E. Brown

Workers' growing dissatisfaction with the nature of i ir work has
recently stimulated a variety of efforts to enhance the qu....ity of working
life in the United States. A central focus in this effort is the stimulation
of workers' participation in a variety of educatiornal forums. This is most
commonly achieved through training workers as “peer advisers" for their
co-workers.

One such project was inaugurated in 1979 by the Labor Studies Program at
Des Moines Area Community College. The primary purpose of the Labor

Educational Advising Project (LEAP) was to facilitate the implementation of
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educat fonal advising services within organized labor in Central Towa. Our
conference session described this project and analyzed the results.

Fifty-two advisors were trained in four workshops. The workshops covered
educational terminology, resources, and opportunities in Central Iowa. Using
several pedagogical methods such as brainstorming, small team work, and role
playing, participants learned advising techniques, referring, and educational
planning. Each advisor returned home with a practical guide to advising,

LLEAP Fducational Advising Handbook.

In the year and a half since the last workshop, 364 workers received
educational assistance from thirteen advisers. Confirming our original assumption
about the locality of the advising process, the majority of these individuals
requested educational assistance while at work and at union meetings: 111 and
149 respectively. Of the total receiving help, ninety-one actually went back

to school.

"The M.A.S.H. Unit - An Advising Intervention to
Raise GPA of Suspended Students"

Presenter: Ki{fty Conak, Academic Advising Coordinator
University of Montana

Summary Author: K. Corak

The MASH Unit is an advising treatment applied to a select group of students
seeking readmission to the University of Montana. A retention effort, the
Unit was initially conceived of as a method of assisting the deans of the
campus's largest college in their screening of suspended students for readmission.
The sheer force of numbers of students suspended from Arts and Sciences made
such readmission decisions a slow and arduous task. It was felt that if
graduate students could be trained to do initial counseling, remedial testing,
and academir planning with these students, the amount of time the deans spent
with each student would be both shortened and more efficiently utilized.

Cragiate students were recruited from guidance and counseling and clinical
psychoiogy programs. They were given group training in the interpretation of
transcrint data, computation of ('PA, referral-making for remedial testing in
reading, writing, and math skills, and analysis and synthesis of all this
information as a basis for selecting courses for the upcoming quarter. The
process worked as follows.

During quarterly registration students suspended from departments in the
College of Arts and Sciences would find a "hold" on their registration

materials directing them to the MASH Unit facility. Upon ariving at the MASH
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Unit the student was assigned to a MASH adviser who interviewed, assessed, and
worked out a clags schedule with the student. The MASH adviser then provided
written recommendations (to readmit or not) to the dean which were hand carried
by the student to the dean's office. At the dean's option, the student's
schedule was approved and the "hold" form signed, releasing the student's
registration materials. The student could then register for the recommended
classes.

After several quarter's use, it was decided to enhance the MASH treatment
by requiring more follow-up on MASH-readmitted students. The MASH advisers
initiated contacts with readmitted studeuts at regular intervals throughout
the quarter. The opportunity to participate in the MASH advising program was
offered to all other University deans. Some of the deans were interested in
participating, and as a result three more academic units began to screen their
suspended students through the MASH Unit.

Simultaneously, a ''quarter's worth'" of suspended/readmitted students--
those who had been readmitted via the MASH as well as those who had been
readmitted by a dean only--were selected for study. Longitudinal data was used
to compare the two groups. A quasi-experimental study was conducted over
several quarters. The data generated are consistent with the interpretation
stating that the MASH intervention had a positive effect on GPA and that when
intervention is withdrawn, though there continues to be a benefit, the differences
between GPA of the two groups virtually disappear. The graph below shows the

GPA history of readmitted students in these two groups
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Participants learned how to organize such an intervention. Copies of
training materials, forms, and procedures were available. Visual aids were
utilized to illustrate the data. A discussion of the findings and question

and answer period were included.

"Peer Advisers: Earning Academic Credit Through Training and in
the Operation of a Student Outreach Center"

Presenter:  Thomas A, Condgliane, Coondinaton of Academic Advisement
SUNY College of Arts & Science, Plattsburgh

Summary Author: T. A. Corigliano

This peer advising program started as a means of overcoming student
reluctance to come to administrative offices for necessary information and
assistance, in the areas of financial aid and academic advisement. The program
hegan with work-study assistants "dispensing information'" at a table set up in
the College Center. It has evolved and grown into a multi-faceted effort which
now includes: a mini-course for training peer advisers, for which students
carn one academic credit; a supervised practicum experience which places
trained peer advisers in various academic offices and settings, for which
students earn one academic credit and which can be taken as many as four
times; and operation of a "Student Outreach Center,"” staffed 30-35 hours per
week by trained peer advisors.

The training course titled "Communication for Peer Advisers' was developed
with the cooperation of faculty members from the Departments of Communication
and Counselor Education. After being offered for one semester as an experi-
mental course, it received formal approval by the faculty curriculum committee
to be offered on a regular basis. The course outiine includes: the discussion
of a helping model, discussion of communication skills such as attending
behavior, verbal/aon-verbal communication, and listening skills; demonstration
of interpersonal skills and responding behavior; discussion of a decision making
model, campus services and referral resources; preparation in specific financial
aid and academic policies and procedures; and role playing of various peer
advising situations.

Supervised practicum experiences have been arranged in the Academic
Advisement Office, Academic Dean's Office, Financial Aids Office, Registrar's
Office, Student Outreach Center and several Departmental Offices. Students
have been supervised by professional staff and/or academic faculty, and have
performed various advising functions. Plans to place peer advisers in residence

hall locations and in other academic departments are also being discussed.
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Current plans are to construct a permanent "Student Outreach Center'" in
the College Center building. With a permanent site, more materials (forms,
applications, etc.) can be available to students and as students become more
aware of the Outreach Center, various program additions ar= planned which will
cxpand the scope and role of its function. Some ideas for the fuiure include
special materials and programs for undeclared majors; a site for recrviters
and other visitors to campus to meet with students; and a place for depart-
mental representatives to explain new programs and study options or career
arcvas associated with their discipline.

Student evaluations, and a review of the pattern of student contact for the
1980-81 academic year suggests that this program is successfully fulfilling an
expressed need. Additional study is being undertaken to further justify

financial support for this project.

"Johnson's Decision Making Model: An Overview of the History,
Methodology, Research and Application"

Presenters:  William C. Coscarelld, Associate Professon
JaDean Johnson, Jenny Stonewater, and Sharon Shrock
Southern Illinois University

Barbara Ferrell
John A. Logan Community College

Summary adapted by the Editors from original program proposal

Since 1978 when Richard Johnson first described his theory of decision

making styles in the Personnel and Guidance Journal, there has been increasing

interest in the nature and application of these styles. This session provided
a comprehensive look at Johnson's work from a variety of perspectives.

JaDean Johnson described the historical evolution of the decision making
constructs and provided the audience with a summary of the decision making
styles. These styles can be categorized by the way in which an individual
gathers information and the way in which this information is processed. The

characteristics of these styles are summarized below:

SPONTANEOUS SYSTEMATIC
REACTION TO EVENTS Holistic Component parts
Summary reaction at first Summary reaction at end

Detailed information needed

COMMITMENT TO Qu-ck Cautious
NEW IDEAS Personalize each, then Gathers all data, then per-
gather more data sonalize only one selected
Change commitment easily Reluctant to change commitment
(GOAL ORIENTATION Flexible Deliberate
Thought-chaining Methodical
o N
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EXTERNAL INTERNAL
Talk and Think Think then talk
Feelings clarified by talking Feelings clarified by thinking

William Coscarelli discussed the nature of systematic and spontaneous
decision making from a theoretical perspective. While the processes of system-
atic decision making are relatively apparent, the spontaneous decision making
process is less so. On the surface, spontaneous and systematic styles are
completely opposite in nature. However, strong arguments can be made that
spontaneous decision making is the result of sublimated systematic analyses.
Equally powerful arguments can also be made that spontaneous decision making
is as opposite as it appears. Drawing on personality theory (Freud and Jung),

information processing theory (Landa) and using Berne's work (Intuition and

Ego States) as a bridge, the theoretical underpinnings of these styles were
examined. .
Jerry Stonewater discussed ways that the decision making theory can be

applied to on-line academic advising. His discussion focused on four conver-
sations between a student and an academic adviser. In each, the student is

one of the four decision making types and the adviser responds accordingly.

The presenter pointed out clues from the conversations that indicate the
student's type and then discussed appropriate adviser responses that facilitate
communication with the particular type of student.

Barbara Ferrellreported the results of a factor analytic study of four
learning style paradigms. The purpose of the study was to examine the nature
of the relationships among four learning style models. Over 400 community
college and high school students were tested using the Grasha-Reichmann, Kolb-
Gregorc, Dunn, and Johnson models. The commonalities associated with these
instruments were explored and the implications for assessment of decision
making style were drawn.

Sharon Shrock discussed the methodology used to develop the Johnson model
and discussed its applicability to the advising field.

For years, research in the social and behavioral sciences has been
dominated by methodologies inherited from the physical sciences. Practitioners
in education and counseling have often sensed the lack of relevance of a
research paradigm that likens human beings to chemicals and a rich social
reality to a controlled lab. Naturalistic inquiry offers an approach that is

more sensitive to this reality. The data collection methods of the naturalistic
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inquirer are largely qualitative, involving the skills, values, and opportu-
nities possessed by practicing counselors. Exciting findings have resulted

from applying naturalistic methods in the real world of day-to-day counseling:
Johnson's work on decision making styles and Perry's work on student development
are two outstanding examples. A familiarity with the techniques of natural-
istic inquiry and their justification as legitimate means of knowledge creation
can open up new and useful research avenues for the practicing counselor and

adviser.

"Using the ACT Student Profile Report
(SPR) in Academic Advising"

Presenter: David S. Crockett, Vice President, Educational Services Division

The American College Testing Program

Summary Author: D. S. Crockett

Good advising is based on the premise that an adviser can never know too
much about a student. The quality of each student's educational/career decisions
is directly related to the amount of relevant information available to the
student and the adviser. All good advising programs have an information base
for use by both advisee and adviser during the advising process.

The ACT Assessment Program, a comprehensive program for use by students
planning to enter postsecondary education, provides an excellent base of
information about freshman advisees. The ACT Assessment instrument consists
of four academic tests written during a timed test session, and a Student
Profile Section and Interest Inventory which students complete at the time
thev register for the Assessment. .

The academic tests cover four subject matter areas: English, mathematics,
social studies, and natural sciences. They are designed to assess students'
general educational development and ability to complete college level work.
The test items require that students demonstrate both problem-solving and
reasoning ability.

The Student Profile Section collects personal information; admissions/
enrollment data; and information about extracurricular achievements and
interests, high school course work, academic plans, and individual educational
needs. Self-reported high school grades in four general areas are also
collected as part of the registration procedure.

The ACT Interest Inventory is designed to measure six major interest

dimensions and to relate an individual's interests to those of college seniors
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in a varicty of educational majors. Results are also used to help students
compare thelir work activity preferences with activities which characterize
specific families of jobs.

The ACT Asscssment results are summarized on the Student Profile Report
(SPR), which ACT sends to institutions and agencies designated by each student.
The SPR represents the most comprehensive avallable source of information
about freshman advisees because:

It presents a comprehensive picture of a student's needs,
interests, backgrou and abilities; it is available before
the student's enroliment and advising conference; it is
easy to use and interpret; it helps the adviser match the
student's interests, abilities, needs, and plans with
institutional resources; it provides advising leads and
points of departure; it relates to common advising
concerns.

The ACT Assessment information can help the adviser answer the questions
freshmen are likely to ask:

In which subjects might I expect to do well?; in which

courses might I expect trouble?; how heavy an academic

load should I carry?; what major should I choose?; what
occupations emphasize work activities similar to those

I prefer?; in what areas do I need help?

The importance of assisting students in making cducational, personal, and
career decisions can hardly be overstated. The SPR has been designed to help
advisers provide students with relevant information that will be useful in a
wide range of decisions. It would be unwise to suggest that the SPR is a
substitute for a skillfully-conducted interview, the mature judgment of a
professional adviser, or the genuine personal interest that advisers usually
exhibit toward students. Tt would be equally unwise to suggest that the SPP
eliminates the need for additional information from the student. But arn & wr=
standing of SPR data can contribute significantly to the effectiveness of adviuing
sessions, and make any requests for additional information more precise and

therefore more useful.

"Perspectives on Advising: The Pivotal Points Between
the Professor and the Professional"

Presenters: Beverly Davdis, Administrative Advdiser, Towa State University
J. D. Beatty, Assistant Professon, Towa State University
B. J. White, Associate Professon, Iowa State University

Summary Authors: B. Davis, J. D. Beatty, B. J. White

Traditionally the university professor was hired to publish, to teach,

and to serve. Advising, when required, was classified somewhere between teaching

pe

)
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and service. Since most faculty felt that advising was not a significant
factor in promotion and tenure decisions (and many faculty didn't want it

to be either!), advising was seldom done with much commitment or pride.
Academics assigned advising in lieu of research and teaching responsibilities
were (and are) suspiciously viewed as 'closet" administrators, over-the-hill
scholars and teachers, and often pressured by colleagues to give up faculty
status "if you're going to do that!"

Since the faculty continued to resist administrative efforts to upgrade
advising, a new group of professional advisers was formed. At Iowa State the
group has been designated as '"professional and scientific" employees. Their
status within the upniversity remains ambivalent; while they are not clerical
staff, they are not faculty members or deans. They are placed into a category
according to their job description and, without a drastic change in responsi-
bility, they remain at the same level until retirement.

The perspectives, responsibilities and image of these two groups differ
in many ways, but when both are assigned to advise, a common goal is shared.
Both know that quality advising is often the pivotal point in a student's
academic and career-planning success, and that the degree of quality in advising
often pivots on the relationship between the faculty adviser and the professional
adviser.

The panel presentation included three segments: 1) a discussion of responses
from videotaped interviews of faculty and professional advisers; 2) an assess-—
ment of data gathered from a questionnaire which was distributed to both
faculty advisers and professional advisers concerning topics such as advising
rewards, evaluation, and the spectrum of advising issues--these responses were
compared with those from the audience who completed a similar questionnaire;
and 3) a description of the philosophy and procedures used in the College of
Sciences and Humanities Open Option Advising Center to integrate faculty and
professional advisers and to produce a cooperative professional environment.

The videotape used dramatizes the differences in perspective. The question-
naire highlights and compares such issues as recognition, reward and job
security structures; professional image; research opportunities; roles for
the adviser. The procedures used in the Open Option Advising Center to
generate cooperation between the faculty advisers and professional advisers
are practical, feasible under limited financial resources, and applicable to
a wide variety of institutional settings.

The session materials can serve as the basis for an intensive one-day

workshop on establishing an integrated faculty-professional advising system.

77

¢



66

"A Lively Approach to a Deadly Subject:
Faculty Adviser Training"

Presenters: Robenta Linnenbrink Geonge and James Henbent George, Jn.
California State College, Bakersfield

Summary Author: J. H. George

In this session a general approach to the training of faculty advisers
was explained. The approach, a product of the presenters' cfforts over a
five year period, grew out of the escalating attrition at Cal State Bakersfield.
Assuming advising could help reverse this trend, the college needed a cadre
of careful, well-prepared, empathic advisers. It was decided that a faculty
adviser needed to be able to do several things--provide accurate information,
be an empathic person, assist in academic decision making, and furnish useful,
albeit preliminary, career advice. The training program was designed to build
these skills. )

The session was devoted to explaining how other colleges might replicate
the training approach. The first topic related to building a training team--
draw from all areas of campus, allow adequate time for members to feel
comfortable, assign each member specific tasks, and do not insist on unanimity.
The second topic related to solving potential problems with the physical
setting of a training session--stay away from familiar and distracting locations,
break up groups of unfriendly faculty, provide rewards for participants, use
coffee breaks creatively, and do not bog down in debates about fundamental
principles. An overview of a four-day workshop was the final topic presented
in the session. Activities on 'general education and life skills," "career
advising in the facuity office," and others that the presenters had found
useful were examined. The preparation and use of video-tapes were discussed.
The utilization of career counseling materials and offices were discussed.

Session participants evidently found the material and ideas useful, as

over one hundred requests were made for material.

"Educational Planning Workshops: A Group Advising Program for College
Students Undecided About Their Curricular Program"

Presenter: Reginald Ghreen
University of Northern Iowa

Summary Author: R. Green

This program provided information about how Educational Planning Workshops
were developed and are presently operated at the University of Northern Iowa

(UNI). Development of the workshops was based on Reginald Green's experiences
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as an adviser for students undecided about their majors. He found that there
was common information, evaluations, and decisions with which all undecided
students need to deal. To more efficiently assist undecided students, groups
of students met together and advising concepts were presented in a more formal
fashion.

An interest inventory was developed for local use because commercial
inventories were not adequate for the purpose of discussing the local curriculum.
The method of inventory item development involved the use of the UNI catalog
as a resource of course titles and descriptions of activities. The Inventory
items were organized to reflect three major interest areas: people, concepts,
and things, then sub-grouped to reflect six personal styles such as social,
enterprising and creative. Combining the Interest Inventory and other materials
into a workshop booklet provided the materials needed for the Educational
Planning Workshop.

The Educational Planning Workshop has as its theoretical base the necessity
for linking three fundamental concepts: the individual, the preparation and
the life-style configuration. Before planning begins the students must first
understand tﬁemselves in terms of their interests, what they have gained from
previous experiences, and their skills/abilities both academic and non-academic.
Then they must connect these items to the right preparation. This preparation
is primarily related to academic curriculum, but can also include non-academic
activities. Finally the student must link these two concepts to the third

concept, life style configuration, which includes job, leisure, family, etc.

"What You've Always Wanted to Know About Advising Disabled Students"

Presenters: Richard W. Hauwis, Coondinator Handicapped Services

Jeannine Hannold, Dinecton of Carneer Ingormation Services
Ball State University

Summary Authors: R. W. Harris, J. Harrold

There are several unique challenges that face the academic adviser who
works with disabled students. However, these challenges are opportunities
rather than problems and are quite manageable with an open abbroach. Some
reasons for the increased number of disabled students participating in higher
education include: medical science progress, technological advances, main-
streaming, changing societal attitudes and legislation.

It can be argued that disabled students are not handicapped in an intrinsic

"

way. Rather "'society is a creator of handicap" by its poorly conceived
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attitudes, physical environment barriers and a pervasive portrayal of the
disabled as sick and dependent.

In preparing to advise disabled students, the academic adviser can
utilize resource materials that have recently become available. Particularly
important arc two publications which list educators and scientists with
disabilities. These dlsabled persons are available for advice and consul-
tation-- distinct help to many advisers who are limited in understanding how
a disabled person could pursue a given profession.

Several considerations to remember when advising the disabled:

-Academic advisers must not get caught in the '"rescue
trap” with disabled students. It is very important to
"empower' students to achieve independence.

~-The best source of information is the disabled student -~
Ask!

-Advisers have a responsibility to be as informed as
possible, to advise, to explain options and then to
allow the disabled student the maximum opportunity
to succeed or fail on his or her own.

Career Planning Services

The career development neceds of disabled students are usually different
only in degree, rather than kind. " Disabled students often have no work
experience, little career awareness, and very little understanding of their
real skills, abilities, and interests. Career planning services should
parallel the educational planning and academic advising approach towards
achieving power and independence.

Career decisions should be made on the basis of aptitude and successful
coping techniques, not occupational stereotypes for the handicapped. Disabled
students should be encouraged to explore options through a variety of assertive
activities such as interﬁships, part-time work, informatioual interviews, and

alumni contacts.

"Eastern Kentucky University's Nova Program: A Holistic
Approach to Undergraduate Academic Advising"

Presenters: Nancy S. Hindman, Jennifer D. Riley, Jacqueline R. Mak{
Eastern Kentucky University

Summary Authors: N. S. Hindman, J. D. Riley, J. R. Maki

The presenters discussed their experiences in establishing and developing
an experimental academic advising program for disadvantaged university students
with undeclared majors. While "Nova'" is based on the University's already

effective general advising program, it has been expanded and adapted to provide

O
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more comprehensive, individualized services for the "high-risk'" clientele
comprising Nova's population.

Nova is based on the principle that providing preventive, pfo—active
support for both the cognitive and the affective needs of incoming college
freshmen is the most effective way to enhance student retention. The presenters
related the theory and rationale of their program to such developmental
advising models as those of Abol; Dameron and Wolf, O'Banion, and Astin.

The 1978 planning stages and 1978-~79 pilot year of Nova were summarized
so that audience members might adapt such planning to their own campus situations.
Sample invitation and followup letters were included with a report of the
cligibility criteria and selection methodology for Nova participants.

Much of the presentation featured handouts and discussion to describe
the three main service components of the Nova advising program:

I. One~credit academic orientation course, based upon Eastern's
generally required course but modified to include a student needs
assessment throuvlh appropriate testing and interpretation,
mechanisms to m @ize interactions between students and their
instructors, and special emphasis on the development of
effective study skills;

2. Peer helpers to work individually with advisees as academic
tutors and as informal counselors to aid in adjustment to
campus life;

3. Individual academic advising strongly grounded in developmental
and counseling psychology, especially emphasizing realistic career
planning and selection of a major, along with active utilization
of developmental skills courses and campus services.

Administration of the Nova program was briefly described, with special
emphasis on the simple but essential network of communication and documentation
maintained among the professional and student staff members. Following this
was an explanation of evaluation procedures through analysis of both '"client-
centered" data concerning student achievement and retention and "program-~
centered" data about the quality of services and peer—helper training. The
presenters concluded by suggesting several changes planned for Nova's future,
including better integration of assessment instrument data into individual
counseling, as well as the potential adaptation of Nova as a conditional
alternative within the University's anticipated adoption of a restricted

admissions policy.

"Learning Styles: A Pivotal Point for Retention
and Career Decision Guidance"

Presenter: Jeannette Jenkins, Academic Advisen/Llecturen

Southern Illinois University at Carbondale
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Summary Author: J. Jenkins

Learning Style. The way one acquires meaning from the world is called

educational cognitive style. It is the way people nrocess information and the
way they solve problems. It is a person's typical ~u.e of receiving, storing,
and thinking about information as well as problem wsuivie:,

Career Decision. Can learning style be used as a pivotal point for

retention and career decision guidance? Some researchers have theorized that
learning style and mapping can be used to help determine the style of work
for which one is best suited. 1If students know their own learning styles,
they can have a better understanding concerning the type of work for which they
are most suited. In turn, retention at an institution of learning can be
strengthened when students are able to find, through their learning style,
the academic major that leads to personal success.

However, learning style is not immutable. Missing strengths required
for specific majors can be developed through coursework carefully selected by
the student and the academic adviser.

Instruments for Mapping. Some researchers believe that ways of learning

persist c¢ven if goals and content change, while others feel learning varies
according to subject matter and learner maturity. Important clues concerning

the way students take in and process information are being provided by researchers.
The most important efforts have established the identification of four major
learning styles. Some samples of these efforts were examined and discussed

by the participants. A handout provided descriptive information about the
following instruments:

Group Embedded Figures Test by Wilkin, Oltman, Raskin and
Karp; Learning Style Inventory by Dunn, Dunn and Price;
Learning Style Inventory by Dunn, Dunn and Kolb; Prescription
for Learning by Dixon; Learning Style Inventory by Renzulli
and Smith; Cognitive Style Interest Inventory by Hill;
Inventory of Learning Process by Schmeck; Learning Style
Inventory by Silves and Hanson; 4 Mat by McCarthy; and
Transaction Ability Inventory by Gregorc.

Research Findings. Preliminéf& findings from research being conducted

by the presenter and Tom Roy, Learning Styles: A Pivotal Point in Career

Guidance and Retention, were summarized in the session. The results from the

mapping of students' learning styles through Anthony Gregorc's Transaction

Ability Inventory were used to determine if there is a relationship between

learning style, GPA, ACT scores, attrition and choice of major.
There were two independent variables, GPA and ACT scores, used in regression

analysis. The dependent variables were the four learning styles: Concrete
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Sequential, Abstract Random, Abstract Sequential and Concrete Random. Since
major choice and attrition in the Teacher Education program were nominal data,
thev could not be used as variables in this stalistical procedure.

1t was determined that there is a relationship between ACT aud the Concrete
Sequential Learning Stvle. The ACT accounts for 10% of the variability in the
Concrete Seguential Learning Style Group, which is significant @t the .15
level in our example.

“sing the Pearson Correlation Coerficient procedure, the only factor
that showed a correlation variability was ACT and GPA, at +.51. Thir
strowg positive correlation.

Group Sharing & Adapting of Information. Participants shared inr.:. _tion

on learning style instruments that are being used 4t cheir institutions. The
group exchanged thoughts on how the presented material could be adapted as a
pivotal point for retenticn and career guidance in their specific institutional
settings. Many participants remained after tha session to ask questions and to

examine the sample inventories which were dispiayed.

"Attrition: Who is Leaving Volwntarily and
What Happens to Their Cruntarparts Who Stay"

Presenter: Charles A. Judge, Uinecton, LSA Counseldng
The Uuiv:rsity of Michigan

Summary Author: C. A. Judge

This study had twn unusual ieatures for attrition studies. First, it
assumed that students who voluntarily lcave college are nct essentially different
from persisting students, but that they are expeciencing different developmental
stages or similar stages of development in different manners. Second, it
compared leavers with two control groups of persisting students, one matched
on background data and one matched on expressed attitudes. This latter feature
allowed leavers to be compared to persisters who have similar attitudes rather
than to a cross section of all students. It also showed the efifect that staying
in school has on a group who seem prone to leave.

The attitudes expressed in the freshmen year by those who eventually
leave indicate that they are moving away from traditional constraints, are
more self questioning and consequently less certain about the future, and are
less involved in college. Follow-up data indicate that those who voluntarily
withdraw are searchers who have not found school serving their needs. They
associate college as a place to help them clarify vocaticnal decisions, and

that clarification has not happened for them. They are likely to lack direction
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and are less oriented to the future. Their majors are not related to possible
carvers, and they find course work less interesting. It is not surprising that
they choose to leave school.

The persisting students matched on background data are more typical
students. They are oriented to the future with a direction and a reasonably
clear work identity. Their college majors relate to their future careers,
and they find courses more interesting. TFor them college is a satisfying
eXperience.

The control group matched on attitudes began college as searchers. School
has helped them clarify their goals. Their self questioning has been channeled
into intellectual concerns. They tend to major in the humanities and often
feel rhat school does not challenge them. Their disaffection, though, would
not likely be addressed by being away from school.

For all the differences that are identified among the groups, there are a
striking number of similarities. Each group views college as an important
time to think through career choices. They have similar attitudes toward
faculty and courses. Their rank ordering of two sets of values is surprisingly
comparable. Likewise, they identifv with campus and cultural groupings in a
comparable way.

What implications for academic advising stem from these findings?
Obviously, leavers could benefit from effective advising. However, even then
many will be uncertain about their direction. Should they be advised to leave?
What arc the benefits gained by those who lcave? What are the roars for

those who decide to stay? What advice should be given to each .. sup?

""Midlife Career Changing: Implications for Career
Counselors in Higher Education''

Presenter: Afex Kacen, Kentucky Wesleyan

Summary adapted from original program proposal by the Editors

This presentation was based on the assumption that adults between 30 and
55 will constitute a growing percentage of the student body in institutions
of higher learning during the 1980s. Career counselors in such institutions
will, therefore, need to be aware of this midlife career changing process to
better serve adult clients.

The presentation included responses to the following subjects or

questions:
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I. What is midlife career changing? In what respect does it differ
from midlife job changing?

2. The frequency of midlife career changing in the U.S. since the
1960's.

1. The reasons for the phenomenon of midlife career changing (three

kinds of partially overlapping motivations for midlife career
changing were discussed: external, internal, and a combination
of both).

I~

Does the sc-called "midlife crisis" really exist? If so, what
are its characteristics? What implications does it have for
midlife career changers and for career counselors assisting
them?

5. What obstacles--~real or imagined--do midlife career changers
often face?

6. Can adults in their middle years successfully undertake academic
tasks?
7. How can midlife career changers initiate effective career

redirection? What occupational options are available to them?
8. Job hunting strategies for the midlife career changer.
The presentation drew on research findings of authors who have contributed to
the midlife field from the conceptual, psychological, academic, and vocational
perspectives. These authors include D. Hiestand, A. Pascal, W. Clopton,
P. Ferrini, A. Parker, G. Paltridge, M. Regan, A. Knox, M. Knowles, S. Tobias,

P. Robbins, J. Elliott, B. Neugarten and D. Levinson.

"Publishing and Prospering in Academic Advising:
A Panel"

Presenters: Mandie J. Kilken, Managing Editon, NACADA Newsletten, Genernal

Academic Programs, Research and Development, Southern Illinois
University at Carbondale

Lyte Knagt, Vice Presdident, Townsend/Kraft Publishing Co., Inc.

C. B. Dannetl, Associate Editon of NACADA Journal, Editornial Board,
Peabody Jouwwnal of Education, Kentucky Wesleyan College

Diane Tinsley, Editoniak Boand, Coflege Student Personnel Journal,
Carneen Counselcet, Southern Illinois University at Carbondale

Bob Clayion, Editornial Boand, Jowwal of the Association for
Measurement, Fvaluation and Guidance

Summary Author: M. J. Kilker

Marie J. Kilker discussed the needs of professional newsletters, especially
NACADA's, and concomitant opportunities to promote advisement. Dr. Kilker
emphasized how to deal with publishing in general and especially how to market
material. She suggested sending queries instead of completed articles as a way

to find a market. Also, she discussed how to get publicity to make the public
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and professionals aware of academic advising. A hand-out was distributed that
identified helps in writing and prublishing techniques and listed rveferences
to pubhlishing outlets.

In the absence of Lvle Kraft, a paper was read from Townsend/Kraft (T/K)
Publishing. Their publications are geared mainly toward incoming freshmen and
transfer students. Potential contributions should consider what students need
to read before admission and advisement. The paper also included subjects the
magazines would like to have covered and how to submit relevant articles.
Copivs of T/K publications were distributed.

Bob Darrell shared his experiences from positions with various scholarly
journals, not only those related to academic advisement but others which publish
relevant material. He drew attention to opportunities for publication in general
magazines and newspapers and through institutional outlets, which provide
opportunities tc explain and advocate the work of academic advisers, as well
as to obizin personal professional advancement.

Diane Tincley dincussed knuwlcdge she has gained about editorial policies
oF prolcreional @:isociatior journals and newsletters. Pinpointing reasons for
rejection of artirles, Dr. Tinrley stressed that attitudes and adaptation are
the key factors that can iead vo success in scholarly publishing, especially
~f research and zbnut wes.: . projects.

Fob Clayton pres:ntod insights gleaned as an editorial board member for
srofes ional associatic.us with interests similar to those of NACADA members.

The sessiecn wan interspersed with audience quirastion periods. Brochures

from the ERIC svsicr ere a2lso provided to pirtuclipants.

"Itilizing an Accreditation ¥odel to Evaluate
Academic Adv-senent"

Pres uters. Gaay L. K amer, Beverdy Chynoweth, and Lawny Tayler
3righam Voung Uriversity

Summary Authors :. L. Kramer, B. Chynoweih, L. Tarlor

4 anique and challenging metiiod for evaluating academic advisement at
Brigham Young Univorsity was iuntroduced during the 1980-1981 acaderic year.
After reviewing .any evaluation methods and instrumeunts, an accreditation or
sel” etudy node’ was developed and implemented. The concepts associatfi with
a regional accrediting association were used but redesigned to apply to
academic advisement solely. Accreditation procedures, advisement standards
and guides for writing and conducting a self study were developed and organized

in a booklet entitled: Coflege Advisement Centen Self Study Guide.
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The idea of each advisement center « ting and writing its ¢'m self
study (utilizing a set of guidelines). fo 2d by a review of the study and
visit by a review or evaluation team g¢ - «d high interest and enthusiasm
among, the College Advisement Center Sup. ..seors.  (BYU's advisement program

is delivered through ten college advisement centers (CAC) and one non-major
ad=isement center. The CAC's are given minimum responsibilities to be dis-
oarged uniformly.) The philosophy or purpose of the accreditation model
stens from the following statement:

"In American postsecondary education, accreditation performs

a number of important functions, including the encouragement

of efforts toward maximum educational effectiveness. The
accrediting process requires institutions and programs to
examine their own goals, operationc, and achievements, followed
by the expert criticism and suggestions of a visiting team, and
later by the recommendations of the accrediting body. Since
the accreditation is reviewed periodically, institutions are
encouraged toward continued self study and improvement. The
self study should be an on-going process for the purposes of
institutional improvement. Whether used for accreditation or
other purposes, it is an analysis by its own staff of the
institutions resources and effectiveness in fulfilling its
stated mission. The aim must be to understand, evaluate, and
improve not merely to defend what already exists. The fact
that an evaluation visit may follow gives added impetus to

the study, and the views of the visiting team sharpen the
impact. The self study is the part of the evaluation process
which has primary importance for the institution. Its benefits
will be proportional to the incisiveness of the inquiry. A well
conducted self study should result in a renewed common effort
within .he institution to consolidate and improve the whole."
(Northwes: Association Accreditation Handbook, 19¢4, pp. 1, 10,
& 11.)

Accreditation Procedures

The accreditation model was zdopted to maximally involve the CAC staff
in the review of their advisement program. Below &¢.e the guidelines that
describe the accreditation process and the conducting of the self study.

Self Study. Utilizing the self study approach, each CAC was encouraged
to prepare a self study report responding to the following standards. {The
guides and descriptions for each standard are contained in the Self Study
Booklet.)

I. Punpose (mission) cf the College Advisement Centfen. All phases
of the advisement program should grow out of a clearly stated purpose statement
that is published, distributed, and widely available.

I1. Onganization and Administhation. A carefully planned administrative

organization coordinates all of its resources effectively toward the accomplishment
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of its stated purpose.  There should be clear Lines of responsibility for
adviscement and orientation functions. The advisement center should svstem-
atically examine all of its policies to be sure that they arce commensurate
with stated goals and objectives and are communicated te all concerned.

[11.  Advdsing Program,  The advising program must be clearly related
to the CAC's purposc statement. This relationship between purposes and programs
must he demonstrated in the implementation of advising and orientation services.

V. Financ{at Resources. The adequacy of the financial resources of
the advisement center is to be judged in relation to the basic purpose of the
CAC, the diversity and scope of its programs, and the number of its students.

v. Faculty and Admind{stration. The retention of faculty in the advising
prograr is paramount to its success. The effectiveness of the total advisement
program is determined in large measure by the relationship faculty have with
students and the College Advisement Center. Faculty who are well oriented
to the purpose and functions of the CAC shruld contribute to the goals of
the advisement program.

Vi. Phuysdical Rescurces. The physical facilities should be designed and
maintained to serve the needs of the CAC in velat!on > its stated purpose.

VII. Specdal Activities. Many College #lviscment Centers have developed
a varietvy of supplemental and special advisemcai j.rrams in fulfilling their

stated objectives. They should be integra: - - onents of tue CAC's total

commitment. Recogrnitiosn, .- ort, and coordination of all such activities
should be achieved regardi- - of _.a: particular administrative framework.-

VITI.  Advisemer! + v, Recond:, and Informational Mateni{als. Adcequate
record keeping ana dissenine tien of informational materials to constituents is
basic to the proper function of the advisement center. The CAC should be
responsible to address the accreditation standards and involve others in the
college with the advisement program and the self study. A small steering
committee composed of faculty, stafr, students, and other CAC supervisors
was suggested.

Team Visit. The self study report is submitted at least two weeks prior
to the visit by the evaluation team. The size of the evaluation team varies
usually from four to five members. Normally the team consists of the Coordinator
of Academic Advisement {chairman), Admissions and Records administrator, one
or two faculty members appointed by the Dean of the College under review, and
a CAC supervisor appointed by the Dean of Admissions and Records. Before the
accreditation visit, the College Advisement Center receives sufflcient notice

of the visitation date.
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Following is a time line of the typical vvaluation process (adapted from
the Northwest Avsociatlon Acereditation Handbook, 1980).
DRAFT FINAL TEAM TEAM CAC ACCREDITATION
REPORT REPORT VISIT REPORT RESPONSE ACTION

Advise, Action,

Self-Study Reaction

Follow-Up

During the visit, the evaluation team reviews the CAC's self study report
with advisement-related personnel in the college. At the conclusion of the
dcereditation visit, the visiting team submits a report (normally two weeks
after the visit) containing findings, suggestions, recommendations, and
commendations (when appropriate). After review of the team's report, the
CAC is encouraged to respond to recom ndations aud suggestions in the
accreditation report. A certificate vr accreditation is awarded to each
CAC reviewed that is assessed to be in ompliance with the accreditation
standards.

Renewal. The self study should be an ongoing activity of the College
Advisement Center. Accreditation, however, is recommend:d every three years.
The CAC's arg éncouraged to participate in the Univeisi y's annual audit of

programs and services in the years when accreditaticn visits do not occur.

"Subconscious Characteristics of the
Coordinator-Adviser Interaction"

Presenter: Howand C. Kramon
Cornell University

Summary Author: H. C. Kramer

The presentation involved five activities described below.
First, the audience participated in creating lists of terms or charac-
teristics describing ideal and undesirable stereotypes of student-services

staff and faculty.
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Seeomd, o theorcetical framework, drawing on rescarch of psychoanalyst
Melanie Kledn, was presented,  Central to Klein's work are the twin psycholopical
mechanisms of projective and Introjective hdentification.

Third, a model for describing the fantasv and real-world demands of the
rotes of advising coordinator and faculty adviser were presented. The extenslon
of Klein's theory to the adviser-coordinator interaction suggested that each
participant in the interaction may encounter role conflict, due to the lack
of congrucnce between the fantasy level and real-world demand: »~F the job.
Furthermore, each participant may also engage in both projective and intro-
jective identification, making it more difficult for the role of coordinator
or adviser to be fully realized.

Fourth, data gathered from members «f the audience and from attendees
at the Cornell Advising Workshops were used to test the model. Although data
were available only from the perspective of the advising coordinator, the
summary of results appearcd to support the interaction proposed by the theoretical
framework.

Finally, three implications, or tasks, for the coordinator were advanced.
The first task for the coordinator is to help faculty advisers retain and
inrcorporate characteristics that are perceived by faculty to be undesirable
for the ideal faculty member. The second task for the coordinator is to find
support and assistance to help the coordinator retain and incorporate charac-
teristics that may be perceived as undesirable by the coordinator; e.g., some
aspects of managerial behavior. The third task for the coordinator is to
understand the implications for the advising program of the twin phenomena of
projective and introjective identification.

Questions, comments, and general discussion completed the program.

"pivoral Career Decision Points and Student Developmental Stages:
Hazards and Opportunities”

Presenter: Dean LaCoe, Academ:. Advisen

Boston Universit- 5chool of Public Communication

Summary adapted by the Editors from original program proposal

One student puts pen to paper and declares his/her major
without hesitation. A classmate, facing the same
question, spins into a full-blown life crisis.

-

A student eagerly searches out a career-oriented summer
internship, while the roommate returns to Atlantic City
to wait tables at night and develop a tan by day.

Ju
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Can Perry's boevelopmental Theory help explain diverse reactions te carcer
challenpes and opportunities?  In attempting to answer this question, the
1,400 students at the Boston Unldversity School of Public Communication (8PC)
were examined to determine:

--What does SPC's underpraduate professional program demand
of its students In terms of considering caveer information
and making deelsions?

-~What stage of intellectual and ethical development has the
"tvpical" student achieved by the time SPC makes these
demands (Example: where is the atypical sophomore 'at'
developmentally when a major must be chosen?)

--1f the individual is not developmentally suited to the
tvpe of challenges at SPC, how can the School be of
assistance to the student?

The project included assigning each class (freshmen, sophomores, etc.)
an average Perry developmental stage (based on work at Ohio State and University
of Maryland). Then, the challenges (choose first communication course, declare
major, declare minor, search for internship, etc.) were charted.

Findings were startling. An example is the first semester of the sophomore
vear. If it is assumed that most sophomore students are at Perry's stage
three, then they may be characterized by increasing conflict and anxiety, an
inclination to judge self against others, and a continued tendency to rely on
Authorities, -ad a budding analytic ability. At this point the SPC asks them
to declare a major, to choose between five degree programs. Thus a mismatch
between SPC's sequence of demands and the students' developmental level is
evident.

The developmental framework provided by this analysis not only points out
trouble spots, but suggests remedies. For example, the SPC has already amended
its sophomere carcer activities. To help with the anxiety and to let them
examine each other in an open and honest setting, all sophomores are invited
to join small seminar groups. Since '"stage three" students have a tendency to
look to Authorities, they are introduced early to '"proper'" Authorities who will
give the correct and timely academic and career information, and they are encouraged
to use these SPC advisers and counselors. Since parents and professors are
regarded as Authorities, SPC is exploring ways to get them bettcr career infor-
mation and give them a sense of how career decisions are effceci ively made.

The project analyzed the four undergraduate years at SPC and went on
to consider the transition to work and the early work socialization stuagec
A wide range of recommendations on how to work with the students who ar

developmentally ahead or behind their classmates were made.
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"A Hontraditional Approach to Pre-Coltege Counscel top!

Presenters: Moconda MePandet, LeCa Faatknen, Tatty Powel
Memphis State University

Sammary Authors:s M, MebDaniel, E. Faulkner, P. Powell

Students moving from high school to college are confronted with a myriad
of new Lterms and procedures, as well as a new environment. As o result, students
experience a preat deal of confusfon and frustration, One of the roles of a
college adviser is to ease this ctransitlon, Paramount questions are: How can
wi do this sooner?  How can students become better informed? How can a more
familiar and comfortable e¢nvironment be provided? When are students most
fmpressionable?

Most college orientation programs attempt to answer these questions: but
do they occur soon enough?  Our workshop, COLLEGE/GETTING DOWN TO BASICS, has
hoeen presented for two vears and has proven to be cffective in answering some
ol Lise questions and solving some of these problems. The intent of the
workshop is to involve any college-bound senior and/or high school counselor
in the advising, scheduling and registration processes, as well as to impart
other useful information about college attendance.

Prior to the on-site visits at primary feeder high schools, each counselor
was contacted and provided with explanation of the workshop's content and purpose.
During the one-hour workshop, appropriate college publications and other hand-
out materials were used as guides. Areas reviewed included college terminology,
academic regulations, and academic procedures. To encourage participation and
questions, students were given sample adviser slips and course listings and asked
to complete trial schedules to determine their first semester's load. To promote
fus ther student participation, time was allowed for guestions and answers,

Also, information about available resources, such as financial aid, residence
lifv, and tutorial programs was presented. At the conclusion of each session
student evaluations were distributed, and evaluations were sent to the counselors
and instructors several weeks later.

The discussion in the session included the materials, methods, and evaluations
from the workshop. The presenters tried to focus on how such a program can be
implemented and also why it should be implemented. Because of the adaptability
and low cost, this workshop is practical for most colleges and universities and
as a public service to the community. It also provides a necessary focus on
the transition from high school to college.

The presentation was directed to faculty advisers, coordinators, and directors

of academic planning units, as well as new and experienced advisers.
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“Dealing with the Masses - Individoatby"

Prosenters: ke dth e MeDonadd, Su, Patndeda Monalan, Marg Lo Rice o
Morthern PlHinods Unlverstty

Summary Authors: Ko He Mebonald, Srv. Honalian, Mo L Ricedo

The session presented an overall view of attempts to Indlvidual ize academic
advisement in a multti=collepe/university setting (Northern 111 inois Unfversiern).
Fmphasis was upon the differences botween new entering fresowee and new entering
transfers,  During orientation and in subscquent times, acado.oe advisers
explicitly related how a single collepe can operate independently, and at
the same time, work with four other colleves within a large niversity setting.

Major advisement aids, oriontation waterials, pre-advisement group sesslons,
and cvaluation of credit coordiration material were presented. These showed
the preparation required prior to the student's arrival on campus prior to
enrollment, and specifically to the College of Education's use of these aids
to facilitate individualized advisement. The exchange of advisement material
between colleges and academic advisers when the student changes his/her major
field of study was presented.

It was emphasized that more than course selection is needed to have a
successful academic advisement program. The relationship of academic advisement
to admission, orientation, records and registration, faculty, academic admin-
istration, and departments was explored. The principles of cooperation, sharing,
openness, caring, and responsibility established within this system would serve

in a variety of settings and could be adjusted according to institutional size.

"The Academic Advisor: Humanist = v~ ckster?"

Presenters: Joseph F. Metz, Jn. and Thomas K. Allan
University of Maryland

Summary adapted by the Editors from original program proposal

Reading the literature on advising, one must notice that considerable
attention and space is given to describing the characteristics of a '"good
adviser." This adviser is most often described as attentive, concerned, caring,
interested, knowing, patient, sensitive and understanding. 1In addition, being a
"good listener' always appears as a prime virtue.

There can be little doubt that these are desirable traits, although some
readers of the literature must question if it is possible to find all of them
occupying a single body. For as intriguing a question as that is, an even

more engaging question can be asked, one whose answer can be generalized and
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Bs mote praet feal fmpact o Phat question can he expressed dn the words of o
sony, popular geveral vears back -- "I That AL There s

m the world in which the stadent operates as student, foey collepe or
Oniversity, stress and fension von vampant. Pressures o cbound From every jvve
covercd witll, Tt s an ideal milica for insccurity to distort perception an
Cor drrational beliofs to wirp the Hmits of any student's characteristic
boelavior. Tt is also a time during which the student is asked to make complex,
difficnlt, far-reaching decisions,

Dovs the student, then, want/need/expect a large dose of "huamandistic"
advising?  Tn oan Intellectual atmos, herve, driven by a quest for rationality and
reasoned change, will a caring, concerned, sensitive listener make a whole lot
of long-range difference?

This program contrasted the humanistic approach to advising with one
similar to the rational-emotive approach advocated by Albert Ellis. The
presentoers emphasized the place that assertivencss, cajolery, coercion, confron-
tatin, persuasion, predcription, and suggestion can constructively occupy in
an adviser's response repertoire. A collegiate version of Ellis "irrational

beliefs" was offered as a stimulus for audience discussion.

“"A Structured Career Exploration Program
for Undecided Students"

Presenters:  Joseph A, Metz, Ja. and Mac Saddonis
University of Maryland

Summary adapted by the Editors from original program proposal

"Indecided students" continue to be the enigma of postsecondary education.
Phey have been characterlzed as anxiety-ridden souls caught in their web of
inde o ion, as middle-of~the-roaders looking for the best curricular ideal,
and as practicing proponents of exhaustive exploration and delayed gratification.
As matriculants, they have been cajoled, exhorted, ignored, venerated, and
relentlessly researched.

"Undecided students' are penple who have not yet officially declared majors.
Some already may have done careful educational/career planning; others will
have done little or none. Some could officially designate appropriate majors
given (literally) a mement's ootice; others will leave the institution -- even
by way of graduation -- without having chogen satisfying academic programs.

The point to be made is that considerable diversity exists within the

generic term "undecided student.'" Although not new or startling, it is a
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polnt that obten Ts not refiected in programs destened to hetp "undee fded

"This has been the case In the Undergradunt Sdvist g Center at

students,!
the Huiversity of Maryvland's College Park Campus,

The approach of the Ceater to cducationat/carcer plaoa e for "undee fded
students" has been Informal and relatively unstructured.  Students are scen
on a drop=in ov appolntment basis.  In spite of this individualtzation, the
statl tyvpically has used good conversation, shared planning efforts and referrals
with all "undeeided students" who chose to use Advising Center resources, This
approach, applicd to individual students, certainly recognizes the heterogencity
that exists within the undecided group. However, as an approach to this eroup
qua group, it provides no option for students who are reluctant to scck as  tance
and/or who need more structure in their educational/career planning.

To provide such an option, the Advising Center and the Career Devei
Center have worked together to develop a structured exploration proce s. D. ..inp
on U.S. Employment Service research and development efforts and the work of the
federally funded Appalachian Educational Laboratory, the process prov '« a
regulated means for exposing students to concrete and functional inf -tion
about the world of work.

Components of the structured process are 1) a mailed invitation to parti-
cipate in the program with the option of saving, "No:" 2) a commitment on the
part of participating students to attend a series of workshops and advising
sessions; 3) a unique workbook format developed cooperatively by the Career
Development Center and the Advising Center; 4) systematic evaluation to determine
the prugram's impact on student's persistence, academic performance, and satis-
faction wi:h planning efforts.

This presentation described the cooperative effort between the Career
Development Center and the Advising Center, tiie structured program as it actually
had Leen uscd with students eintering in the Fall of 1981, the workbool: format,
and student evaluations of both the program and their self-directed efforts in

the workbook.

"Advising with 20/20 Vision: Improving Student
Retention by Using Learning Styles Information in Academic Advising
for High Risk Student Populations'

Presenters: Jandice A. Nisbet and Vingif E. Ruble
Ball State I'miversity

Summary Author: J. A. Nisbet

A continuing frustration of academic advisers working with special student

populations is one that arises from academic failure and attrition -- stemming
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aot e mueh bron sieadem e ab i ETey, hot From o coltiafon of wnpereeivesl or
Didden learning style, anxiety, and control ovientatlon problems expevicneed

e thene stadenos. Althoneh adv faers lave tudividual stadent foldeva 11Tl
with traditional bits of information about national test seores, e lass vanlis,
Hivh sehool and tranafer course prades, tost Imonials from conpselors, and ind -
cations of academie earecr ITnterest, st the vinton ot the adviser may he
Blurred regavding reasons behilnd the succeesses and failures descetboed by thes
bits and pieced.  In spite of the most conselentious adviaging effortys, the
students vontinue to tall and to drop or stop oat.

An awareness of stadent Learning 0o les, toeng of control, and anxiety
thresholds for these adviscees can enhanee the adviser's ablllty to fnform
and dirvet students. For example, advising sesslons can be more effective 1€
if is known which students respond best to group sesslons and which prefer
individual attention. Counseling can improve 1f it is known that a student
avoids scelf-paced instructional situations like the plague. Additional advising
strategics are open when it is known that a prospective Accounting major resists
repetitive learning situations. Knowledge that a group of advisces in Nursing
panics at the thought of objective tests or that they can not synthesize infor-
mation will affect advising sessions with these students. Knowing that a Social
work major believes that he/she has no control whatsoever over life will make a
difference in carcer counseling with this student. The use of a team approach
which can test, interpret and precounsel or prescribe strategies to assiat the
adviser can provide these insights and assurc 20/20 vision in advising.

pall State University has developed this systems approach for use with
high risk students and the Learning Evaluation Access Project (LEAP) students.
luformation on student learning styles, locus of control, and anxiety levels
for 3,800 high risk, minority, and returning adults has been used over a 7-year
period. The data indicate that retention has improved, student attitude and
awareness of auvising benefits have been enhanced, adviser satisfaction with
the quality of advising information and with the response to advising by
students has been heightened, and academic department involvement and commitment
to these student populations have increased.

Appropriate screening, tesiing and interpretw.ions are accom; ‘shed by
Academic Opportunity Program and Learning Evaluation Access-Project ,ersonnel
along with the University Psychometric staff, Recommendatiors for remedial
and developmental classes, study skills workshops, and special counseling are

then made by the team and forwarded, along with insights about learning styles
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ard stratesien which might assist staff, to the University Academic Adviscers
for individoal work with students.  However, all staff are free to choose thelr
own delivery methods,  Kevs to suceess in osuch a project are the quality of
information flow amony all participants in this team effort, and the mutual
professional respect boetd by the participants.  The interaction is constant.,

At Ball State University techniques for acquiring this insight-producing
information have been perfected using the Myvers-Briges Type Tndicator, Study
Behavior Inventery, Rotter 1-FE, and Suinn Anxictv Senle. Methods of interpreting
data in terms of advising impact have been devised, and advising strategies
capitalizing on this input have bheen developed to enhance retention and success

amonye special student populations.

"Advising the Disabled: The Shadyv Side of Sec. 504"

Prescnters:  anda Oakey, Kaadn Lanchesten, Richand Oakey
Southern T1linois University &t Carbondale

Summary Authors: W, Oakey, R. Oakey

Tn compliance with Section 504 of the Rehabilitation Act of 1973, most
colleges and universities are now making their programs and facilities accessible
to students with disabilitics. While implementation of Section 504 has resulted
in ramps, wider doors, elevators, and accessible classrooms, it leaves certain
intangibles up to the conscience of each academic adviser —- responsibility to
disabled students; the misunderstandings and prejudices that can interfere
with advisement; or the sheer complexity of successfully advising a blind,
deaf, dyslexic, or quadriplegic student. With increasing numbers of disabled
students attending colleges and universities, academic advisers need to gain
knowledge about disability and to learn skills necessary for the effective
advisement of a special population. It was hoped that this workshop would
provide a beginning for, or more likely, focus upon a continuing effort in
accomplishing these goals. It was also hoped that learning together and sharing
problems and ideas would help us sce students with disabilities as students who
have abilities too.

As a foundation for discussion, four types of disabled students were
briefly described: the blind, the deaf, the learning disabled, and the motor-
disabled. Understanding the limitations caused by each type of disability
was emphasized, as was the importance of clarifying and understanding the
extent of each student's handicap in order to more effectively advise him or

her.
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In the secomd sceetion of the workshop the responsibilities of the adviser
both before and during an advisenent appointment were described. Problems
peculiar to various tvpes of disabled students were drawn from case studies,
along with suggestions of wavs to help each student solve problems and case
the difficulties of coping with an academic environment.

Some practical and mechanical aspects of advising disabled students were
reviewed also. A slide presentation provided factual information about learning
disabilities, while a handout of the sign language alphabet and a short sign
language "lesson" served to emphasize the necessity for total communication.
Braille methods and machinerv, as well as other mechanical details pertaining
to blind, deaf, and motor disabled students were also discussed.

At the conclusion, audience participation was requested in order to examine
vxpericences, misunderstandings, and additional information which can help in
advisement activities. Success in the endeavor of advising the disabled is
not dependent on large programs or grants; it is dependent on each adviser's
willingness to expand his or her knowledge and to dedicate the time spent
advising a disabled student to that particular student, who has unique needs

and goals.

"Using Fieldwork to Train Paraprofessional Advisers:
P
Everyone Benefits'

Presenter: Marnifou Osinske, Directon, Educaticnal Advdising and Onientation
University of Cincinnati

Summary was adapted by the Editors from original program proposal

The major focus of this presentation was on the fieldwork, training and
service delivery model used to train paraprofessionals to work in the Advising
Center at the University of Cincinnati. The way classroom instruction and service
delivery are planned was illustrated and the details of the operational contract
required for paraprofessionals was shared. Methods of awarding class credit
and contract grading for experiential learning were also discussed.

The Cincinnati program develops a close linkage between paraprofessionals
and professional advisers because agency personnel serve as both professors and
on-site field work supervisors during the training program. The problems and
benefits of both instructing and supervising paraprofessionals were outlined,
noting specific pitfalls to be avoided.

Session participants had the opportunity to hear samples of training

tapes developed by advisers and to listen to portions of actual client tapes.

Q QG
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The colvet v approael to training was described and discussed and specific
techniques were illustrated.  Paraprofessional and client evaluations which

indicate the success of the program were available.
¥ 2

"“etamorphosis:  Helping Advisers to Become Change Agents"

Presenters:  Linnr Pawldeké, Academie Advisdng Services Assistant
Chaw{ces W. Connell, Asscocdate Dean of Axts and Sciences
West Virginia University

Summary Autheor: L. Pawlicki

Because innovations are by nature creative and idiosyncratic, one may
appreciate an innovative success without understanding how to replicate the
nrocess that caused it. By specifying regularities in the process of innovation,
one can learn how to bring about desired change. This presentation demonstrated
one practical program in which advisers, who had viewed their roles as basically
information givers, moved to encompass more versatile, problem solving, effective
"helper" roles.  The program was then used as an example to explain the appli-
cation of effective principles of innovative change.

Advisers included in the program were six faculty and five graduate assis-~
tants who had been functioning primarily as information givers to students
regarding curriculum, course content, and University procedures. The goal
of this program was twofold: 1) to enable probationary students to develop
more realistic goals, plan ways to achieve them, and measure and focus on their
accomplishments as they adjust to the college environment; and 2? to enable
advisers to use self-management techniques to aid the students in accomplishing
their goals. At the same time the program enhanced the adviser's role through
learning of new tools which have great flexibility of application beyond this
specific program.

This session focused on the process used to entice faculty to choose to

learn new skills and cooperate in working with such "problem" students. There

were no external rewards given to enlist their support. Included was information
about faculty reaction to the training sessions.

For students, the results have been statistically significant, as evidenced
in their grade improvement. The interest, involvement, and support of advisers
have been most enthusiastic. Their comments and written evaluation questionnaire
were reported.

An analysis of the process involved in bringing about this obviously
successful change in the adviser's role was explored in detail, including

anecdotal case histories of several individual advisers.
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The momentum is now coming from advisers requesting expansion of programs
and expressing desire and need for a varieiy of professional training sessions.
The concluding segment focused on implications for future planning and training

as a function of this momentum.

"Interpreting Tests and Placing Students: Conceptual Strategies
for Academic Advising Dilemmas"

Presenter:  Thomas Redmon

The College Board, Southern Reginnal Office

Summary adapted by the Editors from program proposal

Regardless of the specific form of academic advising taking place on college
campuses, adequate decision strategies are essential to the development of
helpful, objective advising. The purpose of this presentation was to present
a general, conceptual strategy which might be useful to academic advisers as
they assist students with academic decisions.

There is a common dilemma inherent at all levels of academic advising -

i.e., the agreement and/or disagreement between the adviser and the student

regarding the use of test results for course placement.

The typological advising strategy described in this session is based on
a simple policy analysis typology suggested by Thompson and Tuden. Since it
is difficult to move from educational strategies to a concrete Lypnlogy for
dealing with advising decisions, this typology is derived from the policy
scicences literature in order to operationalize many of the mixed strategies
as they exist in actual circumstances.

For this session Thompson and Tuden's original four-cell typology was
modified and yielded a nine-fold typology of academic advising strategies.
The terms agreement, non-agreement (confusion), and disagreement describe the
relationship between the adviser and the student and are placed on both a
horizontal and a vertical axis. The horizontal axis represents preferences
about placement solutions, and the vertical axis represents beliefs about test
results and placement decisions. ‘

The presenter discussed each cell of the typology in the following format:

1. The decision issue (agreement, confusion, disagreement) facing
the adviser and the student.

2. The strategy employed in managing the decision.

3. The functional role played by the adviser in the placement
decision process.

4. An example of the decision issue in academic advising.
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This conceptualization offered models of effective advising stratepies by
which students and advisers may resolve placement dilemnas.  Solutions to these
dilemmas may contribute to the effective organization of advising programs and

may help students to achieve personal academic poals,

"S0 YOU EXPECT TO GRADUATE IN JUNE -- An Advising System
to Validate Graduation Requirements"

Presenter:s Dewdcs Co Rosenman, Coorddnaton of Specdal Projects, Academic
Advising Centen
Temple Universitw

Summary Author: D. C. Rosenman

Probably the biggest unknown (outside of chem lab) for many students is
"Will T really graduate when I expect to?" This problem is compounded when
colleges change degree requirements and increase the confusion of "Which program
am I in?" To assist students, departmental advisers, and the staff of the
college awarding the degree, the Academic Advising Center at Temple University has
devised a system which begins with new student oricntation and ends with commenceme:

In effect for six years, this system has been helping the advising center
prepare an accurate list of prospective graduates and validate their graduation
in a systematic manner. It has eliminated the frantic search for grades for
previously incomplete courses and the late addition of names to the graduation
list. It enables both deparﬁmental advisers and advising staff to be knowledge-
able about each student's program and requirements, and it provides reassurance
to students that they are taking the right courses and will indeed graduate on
time.

Because of the various program changes, the College of Liberal Arts is
presently graduating students according to three different sects of degree
requirements. Students admitted in 1980 were admitted under two different
programs determined by the number of credits the University accepted in transfer.

As part of the new student orientation all students attend a workshop in
which their particular degree requirements are explained. They are given
appropriate worksheets which are color-coded; students are urged to keep them
in a file the University provides. They also meet individually with an adviser
to select courses and resolve individual questions. Each academic credential,
filed in the Dean's office, is marked with an appropriate card to identify the
program.. When students complete 30 credits, a copy of the academic record is
sent to the department where they will be advised. An appropriate worksheet

is included with each file to identify the program the student is completing.
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A L podnt the stadent, department, and Dean's of Mlee are vach aware of tho
propram the student is completing. Stadents may be advised by their depare-
ment or return to the advising center for information.  Each office maintaing
individual files to enable advisers to provide accurate information.

When a student has completed 87 semester hours (of the required 128) and
is in the irst semester of the senior vear, (s)he is invited to meet with an
adviser in the advising center to review the remaining requirements for grad-
uation and to sign a summary sheet pertaining to the requirements already completed.
This sheet is prepared and reviewed by a clerical staff person prior to the
interview. Tt is clearly marked with the projected date of graduation and provides
space for many changes. After being reviewed, the summary sheet is signed by
the student and the academic adviscer. Two copies are made and sent to the
departmental adviser for a review of requirements in the major. One copy is
kept for the department's file and one copy is returned to the advising center,
where it is checked for any changes made by the departmental adviser. The date
and adviser's signature are typed on the advising center's copy to indicate
it has been reviewed and approved by the department. The copy signed by the
departmental adviser is then sent to the student.

To locate each student, an alphabetical card file of finder cards is main-
tained according to graduation date. This card is used to identify students
graduating in upcoming semesters. Using this file to leccate credentials, each
student in the first month of the final semester is sent 2 "Plans for Graduation
Form," color-coded for the appropriate graduation date. This form requests
the correct spelling for the name to be imprinted omn diploma, a permancnt address,
information needed for the computer system, a listing of courses in which the
student is enrolled, and information about courses not yet completed. The
office is then able to request further information abcut incomplete courses
from each faculty member about 60 days before graduation. This form, noting

' is used to

specific requirements in the space marked "For Office Use Inly,'
validate graduation. It is attached to the front of the credentials for each
prospective graduate, visually identifying the file and alerting advisers.

Upon satisfactory completion of course work, students who appear to meet
all graduation requirements are sent an approval letter supplying additional
information about graduation. Those who seem to have problems are sent a
nonthreatening question letter. The student's failure to respond in a reasonable

time to the question letter provides reason for removal of that student's name

from the graduation list.
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When transeripts are received, ecach transeript Is cheeked apainat the
requirements Dlsted oo the graduat fon form, 8 tudents who fall to mect the
spectfle requirements ave sent an "ol €Y letter.  Inosome cases the probilem may
be corrveted, and the student's name may be refnstated on the graduation Hat.
A appropriate letter s sent to the student vegarding this relnstatement.

The College of Liberal Arts graduates approximately 800 students vach
voar in three sequences -- August, January, and May. Crises and complaints

have been kept to a winfmum,

"Academic Probatinor A Student Profile"

presenters:  Pegay Co Smith, Cocndinaton, College of Ants and Scienccs

Clyde Jacob, Assistant Dean, Cotleae of Axts and Sciences
University of Oklahoma

Summary Author: P, C. Smith

Probationary students represented 7.25% of the 3,345 students admitted
ta the Cullege of Arts nd Scicnces at the University of Oklahoma. These students
cul across multiethnic, socinl, and geographic backgrounds. A profile of the
rypical probationary stud.nt was developed and compared to similar data for
all students within the College. Data for the profile were derived from 258
under araduate students whe had earned a grade point average of less than 2.0
and were therefore on academic probation in the fall of 1980. The probation
atiCep s werce also classified as to whether they were transfer students. The
Office of vtudent Affairs Research provided the multivariable ‘data base reflecting
the students' academic and nonacademic history.

Over one~half (52.54) ¢ the student body within the College were females,
but this group represented only a third (35%) of those students on academic
probation, suggesting a potential sex differentiation among high risk students.
Possible reasons for this apparent difference were discussed. It was speculated
that there were a number of traditionally male dominated areas, such as geology
and chemistry, that many male students enter without sufficient prerequisites,
resulting in lower grades. Other differences between probationary and non-
probationary students were discussed such as the variance in the ACT scores.
Only 23.5% of the total college student body scored 18 or less on the English
portion of the ACT while 44.5% of the probationary students scored in a similar
manner on the same subtest. 7The remaining discussion focused on the following
variables: age, classificati.n, marital status, residency, high school grade

point average, and ethnic background.
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Fach probat fonary stadent visiting the advising center wan plven a
quesit fonmaire to complete and then dibenses with an adviser.  The first three
quest fons were naed to abtaln Information concerning carcer declafon making.
Theyw wores 1) Why did you seleet ? as your mjor? 2) What s your career
objective? 3 Who has given the preatest oncouragement toward your degree?
fn many instances the First two questlons wvere left unanswered or they both
had parallel answers —— to make money. The third question was primarily
answered by Tisting parents,

Question number four queried thes students athout the number of hours they
were emploved per week. Almost all of the probation students were working at
feast twentv hours per week. The remaining two cuestions surveyed the students'
purceptions of the reasons for their acadenmic difficulty. The response that
was ranked the highest was the lack of adequate advisement concerning courses.
The second most frequent response indicated that they did not have enough time
to study. The final qﬁestion requested the steps the student would pursue to
remedy the probationary status. The first ranked response for correcting the

situation was to be employed fewer hours per week.

"Hearing How Students 'Make Meaning'
Listening Through Perry Ears"

Presenters: Jewny K. Stonewater, Assistant Professor, Instructional Development,

Research and Eva@uatcon
Kanin Lanchesten, Academic Adviser, College 06 Libenal Ants
Wanda Oakey, Academic Advisen, Co((cgc of Liberal Ants
Southern Illinois University at Carbondale

Summarv Authors: J. K. Stonewater, K. Lanchester, W. Oakey

The purpose of the session was to present a model that translated William
Perry's scheme of the intellectual development of college students into the
academic advising setting. Perry has shown that as they develop intellectually,
students move through four positions —-- dualism, multiplicity, relativism, and

"make

commitment in relativism -- and that the way students think about and
meaning" out of reality is qualitatively different at each level. Thus, the
model is important for academic advisers in that it provides a means of assessing
students' "thinking" levels as well as understandlng how students at each level
view issues of course selection, major choice, and career decision making. It
also enables advisers to respond to students and their concerns about courses,

majors, and careers in ways that are appropriate for their Perry-positions.

In short, the Perry scheme provides a mechanism by which we can better listen
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oo students and prespond Tn ways that are helpfol to thom bocanse onr rosponses
are conslatent with stwdenta! Tovels of development,

n order to explaln how students view the Tannes of major, course, and
cavecr selectlon at cach of the four Perey-=levels, o matrls was used, o oeacel
coell of the matrix, Porry theory was translatwd fnto setataments students might
mike about major, course and carever declstons, For example, o duallstic student
who i choosing courses mipht say to the adviser, "You tell me what course to
Lakes vou're the one with the answers.'"  0r cthe student may view discusslons
about carecer cholees from the perspective of what the "right" carcer (s,

To help partliclpants begin to develop facilitative responses to students,
student-adviser role-play Interactions were conducted. Appropriate and
inappropriate responses for the particular student's Perry-level were identified,

Finally, participants had the chance to role-play a student, an adviser,
or an obscrver for a common academic advising situation. The task for the
adviser was to identify the student's Perry-level and respond appropriately.

Copies of the theoretical paper, the matrix, and the role-play exercises

are available upon request from the first author.

"Developing a University-Wide Handbook for Faculty Advisers:
How to Start and How to Finish on a Limited Budget"

Presenters: Phyelds M. Thomas and Jude S. Fored
University of New Orleans

Summary Authors: P. Thomas and J. Foret

Although faculty advisers are expected to become familiar with numerous
programs and rules and regulations pertinent to effective academic advising,
this information is often presented to advisers in a disorganized manner and

thus remains unread. The University of New Orleans (UNO) Academic Advising

Handbook was recently developed in order to help improve the dissemination,

use, and understanding of advising information at UNO. This presentation offered
practical suggestions for faculty advisers, counselors, and administrators
interested in developing similar documents.

The presenters described the process of organizing and implementing UNO's
Handbook in the context of available time, money, people, and unanticipated
pfoblems. Participants received an information sheet, "Considerations for
Preparing a Faculty Adviser Handbook,' which detailed eight concerns:

1) Purpose and content; 2) Committee selection and division
of labor; 3) Format and style; 4) Cost; 5) Accuracy and editor's
responsibilities; 6) Timing; 7) Distribution; 8) Revision.

105



O

ERIC

Aruitoxt provided by Eic:

04

Al cons Bderat o wore dfscassed T depth with the goal of allowlng partl-

clpants to apply approprfate infavmit fon to the by v lons dnst ittt fonal sed g,

Doy the vema bnder o the program, materfals soleeted Trom UNO" s landdboolk
were distributod and speclal Foatures hilght fphted. Sample materfala foeluded
(e Vol Towing:

DY Statement of parposes 2 out ] Toe of adviiatopg vinless 3 1 Haeement
Informat fon charty 4) Supgestions for advising speelal student
populations (remedial, honors, and international); 5) Polutoevs

. an ful (11 ng vequirements and choosing electives; 6) 1roesahman
course descriptions; 7) Quick resource pulde (essential phone
numbers and rooms); 8) Descriptions of campus resources)
9) Handbook update form.

Participants were advlsed to consult other handbooks for additional ideas.
Ouestions and comments from participants revealed that many were in the
process of beginning, completing, or revising handbooks, and that they had
related concerns.  Following the formal presentation, several participants
who had already completed handbooks shared information and materials.
Additional information can be obtained from the Strengthening Developing

[nstitutions Program, University of New Orleans.

"Academic Advising of Student-Athletes: A Model Program
for Participants in Intercollegiate Athletics"

Presenters: James R. Tootle, Univernsity College, and Robent Gondon, Academic

Adv.isen
Ohio State University

Summary adapted by the Editors from original program proposal

This presentation described an advising program in the University College
of The Ohio State University. The program was begun to meet the needs of
student-athletes who must fulfill academic requirements which are not applicable
to other students. University Cellege has recognized the fact that student-
athletes face a variety of unique experiences, problems, challenges, requirements,
decisions, pressures, and opportunities. The College has, therefore, endeavored
to establish an effective and innovative program of academic advisement designed
to enable student-athletes to obtain the maximum benefit from their college
experiences.

The presentation focused on the following elements of this advising program:

l. Orientation: University College conducts an extensive orientation
program attended by almost all incoming students (and many of their
parents) for two-day sessions during the months of June, July,
and August. During this orientation program, prospective student-
athletes attend a special informational session. Representatives
from the Athletic Department and University College acquaint these
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stwdents with achlette olfpthit ey roquilvements and ostabllsh the
peneral tane and structare of fotare dntervaction hotween the
Collepe and thiin el Tenrele,

2, Adviser Asaipgimentus  Upow enrol lment, cach student-athlete Ia
anvlpned to oan acadomle adviger (0 the Collupge who Ta knowledgeabloe
reparding hoth e lenlar requivements mud athletle eblpglibitity
requirements,  The prosentat ion discussed the seloetlon and
trafudng of adviageras Tor this role and the peneral nature of
the advisor-adviaee velationahip.

1o Freshman Survey Coursetr  Unlversity Colloge offers a survey (or
"orfentation') course to all cntering students during thelr flest
quarter of conrollment, A speclal sccetlon of this courne han
been created to meet the needs of student-athletes.  To addlitlon
ta presenting Informatlon needed by all new students rvegarvding
University rules, procedurcs, and resources, the class for student-
athletes includes scveral specifically desligned compeonents:

a)  An activity designed to help students begln to share
information about themselves and establish a good
environment for future class discussions.

b) A lecture/discussion session on the scope and purpose
of student activities and organizations with emphasis
on opportunities for involvement.

¢) A group discussion concerning perceptions of student-
athletes held by various segments of the campus community.

d) A goal setting scssion on the establishment of long range
and short range objectives in the areas of career and life-
style planning.

e) A session on curricular requirements and the development of
a well conceived plan of courses to be scheduled during the
remainder of the freshman year.

f) Written assignments and group discussions analyzing overall
concepts such as the mission and purpose of an athletic
program at a University and the student's role in that
program,

g) Sessions on areas of personal development such as budgeting
time and study skills,

In addition to these elements of the advising program, attention was given
to recent efforts to expand and improve advising services by 1) cooperating
with the Athletic Department in the recruiting of prospective students;
2) providing assistance to student-athletes experiencing academic difficulty;
3) encouraging student-athletes of high academic ability to participate in
honors courses, to apply for various scholarships and awards, and to strive
toward academic excellence.

Tarough this program, University College is endeavoring to motivate student-
athletes to think in terms of their total development through involvement in

their academic pursuits and all other aspects of campus life.
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Goneapa has o Togyesitansling tradicinn bar academic adv isibmg that s
protnded fn the vetat fomshiip between the stadent and e Bl v idna b by s el
Vaenlty adviaer,  However, Instbiotbonal nepdect = the falluwre 1o provisdag
Cradnine, vecopnttion, fnesntbves aml vowards tor adviaers == hasal Tawed the
syvatom Lo deteriorate,

Recent of forts to fmprove stadent vetent bon have renowed Goneaga Intvernity's
fnterest In advlising of fectivenens, The Unlversity has undertaken a Tovr sl aps
progeam o asness amd renew underpeadaate adviising clteetivenens thiat may serve
as oa uselul example Tor other, simtlar private Inseltatfons, Gonzapn'n propgram
incliudes Institutlonal reassessment ol phiitosophical goala and faculty vedpon-
Gibilfties: careful Internal study of the curront qualfty of undergraduate
advising through surveys; sound appraisal and advice frowm an outside obuerver,
Dr. .clvene D. Hardees and implementation of suggestions for lmproving the
advising system.  The program has been initiated with minimal funding, and
improvements have been welghed carefully against the existing financial and
human resources of the University. TFollowlng ave brief descriptions of the
four stages.

Stage 1: Institutional reassessment laid the foundation for the study of
academic advising. A University Mission Statement, produced in 1979 with broad
participation by faculty and administrators, cmphasizes the concept of personal
development as essential to a Gonzaga education. A 1980 revision of the faculty
handbook for the first time elevated advising to a level with teaching and
scholarship as a "major faculty responsibility' and supported an holistic
approach to meeting student needs in which the faculty adviser was the central
figure.

Stage 2: The Academic Vice President appointed a committee of faculty
and administrators, including the Director of the Counseling Center, to create
awareness of advising through information-gathering surveys of both students
and faculty. Sevénty—seven out of 105 advisers of undergraduates in the College
of Arts and Sciences and the Schools of Business, Education, and Engineering
responded, and all 641 students asked (approximately one-third of the under-
graduate FTE enrollment of Gonzaga) completed the survey. Survey data confirmed

some assumptions but raised new questions about advising effectiveness.
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Stage 3: Several faculty members obtained a grant for $1,280, subsequently
matched by the University, that assisted in obtaining an outside authority and
in planning a two-day conference. Dr. Melvene D. Hardee informed faculty
advisers about the history, theory, and current practice of advisement nationally,
interacted with teachers who described their advising styles to their colleagues
for the first time, evaluated student perceptions of advising for the faculty,
analyzed the current statements in University publications about advising, and
raised questions about the intent, scope, and practicality of Gonzaga's goals.
On the second day of the conference, specialized counseling resources, including
the counseling center, campus ministry and career planning offices, described
their services and the functio= and importance of referrals in meeting total
needs of students and reducing demands on faculty advisers.

Stage 4:  Currently, administration and faculty are working to implement
sugpestions generated by the conference that include providing training workshops,

preparing an advising handbook, and developing a way to evaluate advising.

"parallel Programs: Academic Advising and Career Counseling"

Presenter: Lod(s Ko Wank, Science Counseling
Purdue University

Summary Author: L. K. Wark

"Why am I here?", "Where am I going?', "What do I want to be?", "How do I
choose a major?", "Where do I begin?'". These are the questions of frustrated
and disillusioned students who enter college either unsure of their career
choices or unrealistic about their educational goals.

Much wasted time and effort are spent by academic advisers attempting to
help a student plan a program of study when the student is confused about his/her
career and/or educational direction. Academic advisers are usually the first
to identify these questioning students and often feel very responsible for
obtaining appropriate help for the students.

A career counseling program has been developed as a parallel function of
the academic advisement office in the School of Science at Purdue University.
Trained career counselors are part of the Science-Counseling staff and therefore
afforded immediate referral of students for aid in making career decisions.

These parallel programs are cost-effective because appropriate use of the
highly specialized professional skills of both academic advisers and career
counselors is made. Wasted time and effort are reduced to a minimum. In addition,

vocational and educational reference materials inherent in any sound career
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counseling program are readily available to the academic advisers for use with
all students who wish to further explore their chosen fields.
When a student is referred to a career counselor by an academic adviser,

the student uses the Career Decision Kit, an inexpensive, effective tool developed

for use at Purdue University but appropriate for any postsecondary setting. This
tool utilizes astep-by-step workbook approach. 1In consultation with and support
from the career counselor, the student comfortably assesses his/her academic
abilities, special skills, interests, personality traits and values. After

heing introduced to bhasic occupational reference materials, the student does
his/her own research to play the "Elimination Game.'" After reaching an

initial carcer decision, (s)he 1is referred back to the appropriate academic
adviser for specific information about a program of study relating to this
decision.

Our society today provides a multitude of occupational choices for young
people. Difficulties in making the wisest career selection result from improper
solf-awareness and insufficient occupational information. The program at Purdue
effectively and efficiently provides the opportunity for students to explore bhoth
of these dimensions of a sound career decision within the structured framework

of a solid academic setting.

"profiling Your Freshmen: Basis for the Pivotal Point"

Presenters: Eadc R. White and Linda C. Higginsen, Division of Undergraduate
Studdies
The Pennsylvania State University

Summary Authors: E. R. White and L. C. Higginson

Retention literature indicates that the freshman year is critical to the
persistence of students in college. Students leave college because they lack
significant contacts with academic personnel and because they do not feel in
tune with the academic expectations of the institution. Effective academic
advising programs should respond to these critical issues for students.

In order to establish an effective advising program, academic adminis-
trators need to know the characteristics of their freshman clientele. Profiling
freshmen will provide both academic advisers and their institutions with the
data necessary to implement programs which support student persistence.

Along with the high school grades and standardized test results of students,

an instrument such as the Educational Planning Survey (EPS) used at The

Pennsylvania State University was suggesetd as the mechanism for collection

of freshman data. The EPS contains open-ended items pertaining to the student's
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family background, recactions to high school academic and out-of-school experiences,

expectations and concerns about attending college, dimensions of educational

and occupational plans, and reasons for choosing the institution. This instrument

provides preparation material for initial academic advising sessions with

freshmen as well as the data for creating a profile of the freshman class.
Profiling freshmen has value in various ways:

l. Farly projection of student enrollment in courses and majors
is possible.

2. Patterns pertinent to the institution's recruitment effort may
be determined.

3. Advising programs may be altered to meet the needs of students
as they change from year to year.

4. Various institutional programs and services can be altered, if
necessary, in light of data provided by the profiling.

The Educational Planning Survey was distributed to all participants at the

session. A report of data collected via this instrument from the sample of
3,200 Penn State freshmen was presented. This report indicated that well prepared
students were as undecided in regard to future plans as poorly prepared students;
that 417% of these students felt that no one influenced their choice of major;
that 72% of the students had decided on their majors within the past year;
that 827 of the students had little knowledge about their majors; and that 79%
of the students had spent little or no time in activities related to their
majors.
Various ways that data from an instrument such as the EPS could be analyzed

and used were discussed by the presenters and participants.
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