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INTRODUCTION. e )

e B . N - ' -

-

Congress and ‘the courts,haVe mandated that instruction 1t the public ) .

schools take into account student's language abilities. Educators have
respondpd to these ‘mandates and‘are seeking’knowledge of instructional |

r'4

pract1ces that w11? foster acqu1s1t1on of Eng]1sh 1anguage sk111s in stu-

-

dents who speak 11tt]e or fo Eng]1sh SO that these Students can eventua]]y :
)

funct10n 1n Eng]1sh-speak1ng c1assrooms Research to date, ma1n1y from

areas outs1de the- Un1ted States, suggests that the acqu1§1t1on of a second
[
1anguage may best ‘he. ach1eved by cont1nued deve]opment of the student's S

e,
) . 8

f1rst Tanguaoe, 1nc1ud1ng 1n1t1a1 1nstruct1on and 11teracy tra1n1ng in that
1 4 -
Tanguage. However, a dearth of Un1ted States-bdsed research on b111n?ua1

/A

in tr§:t10n and 1earn1ng leaves educators aqd po]1cy makers with 11tt1e

~

: emp1r1 al ev1jénce to he1p gu1de educat10na1 programs for 1anguagerm1nor1ty
students who enter U. S. schoo]s wlth 11m1ted Eng]1sh 1anguage sk11ls

e ‘ Regzogmzmg the need for a national research program for b111ngua1 } . ‘

educat1on, T1t1e VII Part C, of the" Educat1on Amendments of 1978 ca11ed

for‘i'Eoord1nated research agenda to be deve1oped “Explicit author1ty and
'.,f respons1b111ty for 1mp1ement1ng and carrying out such a prograr -f (esqllch
was g1ven td the Commlss1oner of Educatior &z-.d the Director of the National .. .

Institure of EducatiOn tIn response to this legislative mandate,'the Educa- -
a .
tion D1v1s10n of the Department of Health, Education, and Helfare organ1zed )
A3 .

an 1nteragency comm1ttee knowin as the Part C Coord1nat1ng Comm1ttee for .
BT11ngua1 Educat1on. This comm1ttee drew up a research agenda whose compo-

a nent ‘studies were organized around three concerns: (I) assessment of
| nat1ona1 needs for bilingual educat1on; (2) 1mprovement in the effectivgness

nf services-for’students; and (3) improvement in Title VII program manage-

3




ment and operations Subsequent1y, requesti.for prbpo§a1s to carry out -,,
Y
these studies were issued by\the Nationa1 Institute of Education Inc1uded J}’!

he mandated studies related to imprOVing serVice-effectiveness

a -above) were a c1uster of studies whichpwere.intendgd to prOVide information \f

°

-about bilingual. instructiona1 practices “that cou]d be used.in. designing better

'educationai programs for students of 1im?ted Eng1ish speaking abi1ity * The .

major study is a despriptive study which identifies Significant bi]ingua1 in-

. I3

_structiona1 features and their outcomes Ihree speCial studies, intended as

Y
comp]ementary t the maJor study, prOVide information to help educators and
-, ,

poligy p]anners understand how bilingual- instructiona1 practices ooerate
& =7 . “
’ and how these are related td student and program outcomes " The research

L)

"discussed in this document is ‘a set of descriptive‘studies of services

- . ‘
delivered to 1anguage-minority students in,sF1ected districts and-is a major
' PSR ,

-

compenent of one of the specis¥ studies. =

Special Study: Language and Literacy L!rni_n'g in Bilingual Instruction

In the Fall of 1980, the Southwest Edacationa1 Development Laboratory
A(SEQL); under contractfwith the Natipnal Institute of Education.4NIE-Re804
0026) imp1ementyi the preliminary phase of a three-year study designed to
examine the relationship Petween first- and second-language and 1iteracy:
acquisition ih 1ight of instructional practices experienced by studentsﬁ‘

A majorjfocus of’the.study is the‘deveiopment of 1iteracy ski]]s, i .
which are broadly defined to inc1ude schoo1 related 1anguage forms as well
‘as reading and writing. The goa] of the study is to describe and dotument
some of trne variation that eXists in* 1anguage and Jiteracy instruction in
bi]ingual p ograms and ‘to examine the effects of that instruction on .the

acquiSition of schoo] re1ated 1anguage ski1ls by chi1dren who enter school

With differing 1anguage ski11s and who speak diffenent Yanguages -Children - »

s ) N .
N ‘ . ) \

:
-2- ;
- .
.
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.- 1n se1ected b111ngua1 programs whlch serve popu]atlons.that speak Span1sh
;CantOnese, and Nava;o were originally. se1ected as the fotus of the study. . ’
However, the resu1ts of “the preparatory work carr1ed out in Year One. ;ndr-"

, cated that, since type of program offer1ng for ]1m1ted EngT1sh speak1ng :tu;

dents showed 11tt1e var1at10n within the d1str1ots se]ected éexcept for the
Cantonese s1te) the goals of the study ‘could best be met by concent;at1ng
on a one-site'study of 1anguage and 11teracy 1earn1ng and-by carrying out
?‘l an expanded study of services- de11vered to 1anguage m1nor1ty students sin
. all three of the s1tes or1g1na1{y se1ected for the stgdy In keeping with
- the joint concerns of N}E and.$EDL staff "that the most efficient use be
made oﬁ'the resources available and that the study yield restits for assist- |
.ing {n guiding poﬁdcy decisions relative to thé improvement of services to
children of 11m1ted Eng11sh speak1ng-ab111ty, a techn1ca%kred1rect1on was
agreed upon at the end of Year 0ne by the fund1ng agency (NIB and the con-
tract1ng agency (SEDL) ' Thus two strands of research have emérged and .
. have been carried out by SEDL in the study entitled "Language and L1teracy

-

Learn1ng in Bilingual’ Instruct1on

;

* One strand of the research has been carried out  in on1y the Cantonese

.

site and has been gu1ded by the fo110w1ng quest1ons

'
~

1. What bilingual 1nstruct10na1 practices: best foster the acqu1$1-
P tion_.and deve1opment of school-related language skills in the
second ]anguage of. bi]ingua]-students? N
S .
2. Nhat student language characteryst1cs interact with bilingual ‘ )

instructional practices to affect acqu1sit10n of language skills?

The results of this strand of the research are reported in a separate docu-

b

ment. <« : ' . EE o o
The second strand of the research is a descr1pt1ve study of serv1ces é
de11yered to 1anguage m1nor1ty students within the three s1tes (As1an, ] B
\ . o &
b . v B> - 1 . ‘;)

. { .
Vi _‘3_ . . ‘s
- i °




Span1sh NavaJo) or1g1na11y-selected for inclusion in the%Language and

L1teracy Learn1ng 1n-B111ngua1 Instruct10n study The descr1pt1ve study at

!
each of thé s1tes has as 1ts goal tp prov1de 1nformat1on, in j/pgstor1ca1
context, about “the nature anE extent af serv1ce§ prov1ded for/language minor-

~

ity students w1t in the d1str1ct. The study-gons1§ts of three components:

.

© (1) demograph1c data and historical contexf of the present program, (2) in-

formation about curnent student popd]ation'and instructional practices,_and ‘

4

.(3) 1nformat1on about program eva1nat1om and student outcomes The follow-

S —‘\’.‘ .

N‘«,v A
-

1ng quest1ons have guided the descriptive study at each of the sites:

1. What are the genera] Characteristics. of the-region and population
served by the school district?

&

-

2. What are the characteristics of the services presently provided
by the district to students of no or 11m1ted English- soeak1ng
ability (NES/LES)?

3. What changes have occurred 1n ‘type of services delivered by the
district to language minority students? What has influenced those
changes7

"4, What Tevel of academic achievement do students, Current1y enrolled¢
in the schools and who have participated in the district's program
for limited English speakers, obtain as measured by standardized
achievement tests7

~ The remainder of this document presents (1) the prooedures used inlthel

conduct of the research, (2) a narrative description of services de]iveredfgsi P

at each of the s1tes, (3) a synopSis of the study at each of the sites, and

-~
1N

(4) an 1nte?pretat1ve summary of the findings across sites.

\ ]



« - L PROCEDURES ~ -~ - L : y
A The-genera] approach used in the ‘conduct of the research has been f1rst ‘ o

-

to generate a comprehens1ve %1st of tqpics and quest1ons which were ant1c1-; R

;pated to be relevant to understand1ng and descr1b1ng (1) the gervices «" e
. ' .

; delivered to language minority students within a school district and (g)lthe K

~conditions and evedés that ‘gave rise to such services. - Next, four research.

questions were formu]ated to guide "the study. These are stated in the

‘o

“Introduction to this document. ' " L . -
\ : . . v - .
Information already collected relevant to site selection for the: first .

'year,of the "“Language and Literacy'Learndng in Bilingual Instru:t?on"-study

was then reviewed, and areas were noted where additiona] information was
needed to address the research questions for the descriptive strand of the

resdarch. Date rdquirements, sources, and method of‘co11ection“werelthen

gspecifted to obtain the‘adthiona1 information. These are summarized in

s

TabTeﬁlt R o | , - . . oo PR
" Data collection followed a similar pattern at each of the sites.’ How- -

éver, the design of the ‘study and the_nature of the data sources varied

among the sites. 'These‘are diseussed beldw in tions relative to each

site. Nonethe]ess, in general, data co]]ect1on7?:c1uded the fo]]ownng

1. Pert1nent school documents were obta1ned and reviewed.

2. . Interviews were conducted with schoo] administrators, supervisory '
" - personnel, teachers, paraprofess1ona1s, parents, and community
advisory board members.

3. The programs were - observed in the schools, and representative
- classroogs were visited. Formal observations were carried out in
- - a 11m1ted number of c1assrooms in the As1an and Span1sh s1tes

. 4. School records were exam1ned to comp11e summary data in cases"
where such data were not'ava11ab1e 1n school documents




ot 3 . " Table g

7 : qf!- Data Requ1rementsg Source;, "and, Method of Co]]ect1on . y e | <} K
! _~_:-L-.. - P for: the Descr1pt1ve Stud1es - ‘

I. Demograph1c Data and H1stor1ca1 Context of PrESént Program: .. . T o
' . + . T - . .

_Data-Qequ1rements T . Data Source B Method of Co]]ect1on

pN .. 2. - K . ' s
1.AGenera] Descruption of .‘\ School dOCuments
the region and popuJat1on~' Adn1n1strat1ve pergonne]
. < servéd by the distgict,- Parents ‘
size. 6? district,dis- -

t1nguzsh1ng features *

Collect and rev1ew
Interview - :
Interview (limited to
those conducted in Year I)

-~

" School docuﬁents;

2. Educational. practices’ - " Collect and review
in previous years . .~ Administrative personnel Interview
.ol e -Supervisory personne] Interview

.Interview (limited to

" - Teachers . .
those conducted in Year I)

LIS B .

: )
‘School documents

3. Changes 'in services avail-- Collect and review ' .

‘ “able to LEP students in , Administrative personnel interview
recent years: -When? What gSuperv1sory personnel Interview . -
influenced the changes?-

‘Advisory Board Interview. ;

II..Information,About Current Student Population and Instructional Practices:
1. CHaracteristics of student - .
population = . _ o ‘
A. Number of langfiage groups - School documenks Collect and review - )
served and their con- School record Examine .
~ centration 1rx var1ous T o : N
schools ‘ . ) : ' -

Collect and review o
Examine
Interview (limited to

* those conducted in.Year 1)

* School documents
Schqgol records
‘Parents

B. Birthp]ace_of students
(primarily native-born .
or. 1mmigrant) _ﬂ\\

C. Wob111ty of the popu]a- School documents
tion ' . Administrative personnel

Co]]ect and review
Interview

. -

D. Socibeconomic status of School doeuments .Co]]ect\and review

Y T ogroup : . Administyative'personnel Interview ?*
2. Description of educational ’
services avawl#le to ¢ _ . '
language minority studénts . =~ .~ C T )

Collect and review
Interview
- "Interview

*A. Onganization for: intro-. School .documents
~duction at the district. Administrative personnel
-‘and schoo] 1eve1s School pr1nc1pa1 .

e . . v

Collect and rev1ew

- B. Language services

provided o
». 7 (1) -How is English
° ., Ctaught

-8

Schoo] documents
Supenv1sory parsonnel
Teachers :

4

12

~
- -5-

Interview A

-'vInterv1ew/0bservat1ons
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»

Yo

Daﬁa Redh1rements L

(2)

(10)

3y

Serv1ce ava 1ab1e to
deve]op or utilize Ll
skills N -

How are students
identified for
special language

..assistance . o

¢

Extent to which
proficiency in the

home language is

measured and con--
sidered in program
placement-

How language profi-
' c1ency is measured

in English and the
home language -
Extg (éﬂd of serCice)

criteria and proce-

dures

Goals of Special
lang®¥age program

”,

The range of,instruc-
t1ona] approaches_

, -cons1dered in devel-

oping, the Speéecial.

language prodram'.H“:_

,&.»

Description of
1nstruct1ona1 modél

H

Extent of 1atituder

xx permitted in carry-
“=ing out the_adopted .

.'_;';'mod_e], of tns,trllCt»]‘ on

Déta‘Source

'Schod] documents: »

Supervisory personnel
Teachers o .

Schoo? doCuments -
Supervisory personnel -
Pr1nc1pa1s

Schoo] records

" School documents

“Supervisory personne]
Principal 1

Spec1a1/B111ngua1
teachers . :

v

School. documents

'« Supervisory personnel

Principal
Spec1a1fB111ngua}
teachers

Schoo] documents

- Supervisory " personne]

Principal .

Spec1a1/B111ngua1
teachers

‘School records<

School documents - _
" Administrative personnel

Supervigory personnel
Pr1n;7vr”6's .

Teache
Parents

Adv1sory Board

Adm1n1strat1ve personne]

Superv1sory personnel
_Principal -
Spec1a1/B111ngua]
teachers

Schoo] documents

-

“Administrative. personnel

~‘Supervisory personne] "

~Principal ,
Teachers I

Superv1sory personnel
"Principal
Teachers

I3

]

Wethod of CoTlect1on

Co]]ect and revﬁew
Interview - '
Interv1ew/0bservat1ons

Collect and rev1ew
. Interview _
Interview !
Examipe, s -

;'c61]e2t and'review .

ﬁnterv1ew
" Interview
Interview

Collect and review
Interview
Interview

- Interview

Collect .and review
Interview
Interview
Interview Y

Examine

A Co]]ect and rev1ew

- Interview""
Interview.
Interview
Interview R
Interview (11m1ted to

- those conducted in Year 1)

Interview N

1 ¢ N
Interview

Interview
Interview

Interview

Co]]ect and rev1ew
Interview -

‘Interview

Interview
Interv1ew/OHservat1on

“
¢

Interv1ew
Interview » - .
Interv1ew/0bservat1on g



Table 1, page 3= .

(N

~

Data-RequirementS : Data Source ‘. Method offCollection

C Other educat1ona1 Serv1ces : . -0

-

(1) Provigions made “to
. -assur academ1c
progress in content .

areas L S o o .
a.: b111ngua1 educat1on School documents Collect and review
’ 3 ‘ Administrative personnel . Interview
: Supervisory personne] - Interview -
Printipal ' Interview ‘
, Spec1a1/B111ngua1 ~ ,InterView/Observat}on
, . teachers - . :
b. Compensatory edu- School documents Collect and review
.. cation services Administrative personnel Interview .
) " . R Supervisory personnel Interview °
. : : Special. program personne] Interv1ew/0bservat1on
L . - (limited)
' . c. Special educa- School documents - Collect and review
tion services ‘Administrative personnel Interview
Supervisory personnel . alnterview
Special personnalt " Interview )
School records * Examine . {
. d. Special or dif- 'School documents @ Collect and review
ferent services Advisory Personnel Interview
‘provided for " . Superyisory Personnel Interview :
immigrant popula- "Special/Bilingual ~+. Interview/Observation
tions compared to teachers ' , o : :
native-born~ " .
D. Availability of Appro- Supervisory personne] - Interview - o
priate materials - Principal. Interview
s . o .j Spec1a1/8111ngua] : Interv1ew/0bservat1on
} o ' teachers i , . - .
¢ E. Persomnél’ B - School documents Collect and review
) ' ’ ‘ " . _Administrative personnel Interview
. ’ ) ' Supervisory personnel Interview . )
Mid-management personnel Interview
Special/Bilingual teachers Interview.
, _Paraprofessionals - Interview -
- F. Finance : S
(1) Funding source Schoo] dOCUments - : " Collect and rev1ew
: ‘ 3 _Adm1n1stra£1ve personne] ' Interv1ew
(2) Distribution and use ~ School documents -~ = Co]]ect and review
- of special funds Administrative personnel - Interview = = .
‘ -Supervisory personnel ~ Interview .
Y PrxnC1pa1 . ~ Interview ke
\ -




‘Table 1, page 4

Ir. Infornat1on About Program\Evaluat1on and Student OUtcomes o ; .
Data Reqy1rements . ‘Data Source . Method of Co]]ect1on
1. Frequency and type of ~ School documents - - Collect and rev1ew.
: program'evaluat1on . Administrative personnel Interview .
: Eva]Uators Interview
2. Extent to which program Adm1n1strat1ve personne] Interview -~
evaluations are used to . Evaluators . - Interview : .
modify program design and’ Supervisory personnel Interview s
kinds of. mod1f1cat1ons made ~ Principals A : Interview ~
3. Length of stay of - students School documents . ' Co]]ect and rev1ew
' in bilingual programs and/or Administrative personnel Interview
duration of special 1anguage Supervisory persognel Interview .
hass1stance/1nstruct1on : Principals Interview
~ School records R Examine
4. Match betweéen services as - . School documents Co]]ect and review
~administratively described . Administrative personnel  <Interview’ 'J*W
and actually delivered within Supervisory personnel Interview o
the school and classroom Principals . Interview
' ) . Spec1a1/B111hgua1 teachers Interv1ew/0bservat1on
Students , ‘Interview (limited to

‘those conducted in Year I) °

5. Proportion of students whd -School. documents | Collect and review

achieve grade level in School” records Examine
English reading and math 1. Enrollment data - e
after receiving different 2. Entry and exit
types of special services  “language scores<
for varying numbers of years - 3. Program assignment
and for different -initia] 4. Standardized test .-
English language levels "~ -scores ‘ d
2
I ’
¥
\‘-“" . i ”




v Data were ana]yzed and summar1zed Draff reports were prepared and . 1
.were subm1tted to schod] personne] and: adv1sory board members, estab11shed‘
| in each of the. sites, for the purpose of prov1d1ng to the pro1ect feedback

re1at1ve to the accuracy and comp]eteness of the reports The reports were
~— A

rev1sed -as necessary, these rev1s1ons are ref1ected 1n the present draft of

‘the report. Respons1b111ty for data co11ect1on and preparat1on of the pre-
N .
- sent draft of the report spec1f1c to each of the sites was ass1gned to.

nnd1v1dua1 pro7ect staff as fo11ows As1an s1te = Dr Betty d Mace Mat]uck

Span1sh s1te - Dr. Domingo Dom1nguez, NavaJo site - Dr. Wayne Ho]tzman, Jr

1 |

Last1y, the prOJect staff worked co11aborat1ve1y to summar1ze and 1nterpret

o

the f1nd1ngs across the sites.

o

[ - .

e
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A.  ‘Asian Site , T

1. Ssample = - , - . ,’, R “" h

Dur1ng the f1rst year of the study much»]nformat1on was gathered 1fh
'abou& the schoo1 district's past and present programs for 1anguage m1nor1ty |
students and about the reg1on and population served by the d1str1ct Spe-‘ |
c1f1c 1nf6rhat1on was gathered about six schoo]s din wh1ch two-thirds of the
total Cantonese speak1ng student popu]at1on was enrolled. Those six sphoo]s
(Schools A, B, C, D, E F) represent the fu]] range of services offered.
,W1th1n the d1str1ct for NES/LES students of‘that 1anguage group (1. e ,
‘Regu1ar B111ngua1 programs, Newcomer Centers, pa1red and triad schools in
A whach busS1ng forlde“egregat1on occurs, ‘Early Childhoqd Educat1on schoo1)
G ey

;Q;ég i tIn addnt1on, one o# “the .schools (Schoo1'F) conta1ns a‘Newcomer Center wh1ch

‘ serves Laot1an=and Cqmbod1an students as well as Cantonese- §peak1ng V1etnamese

k"-

- ;‘z

. "4‘-{;‘\‘\‘,&‘

pr1seé 10 of the District's 23 e1ementary schoo1s which offer special

‘;ﬁ e 53§v1ces for all 1anguage m1nor1ty students. The sample of schools-is shown
in Tab]e 2 'A |

: The number and distribution of school personne1 interviewed and class-

rooms observed is shown in Table 3:as_is‘the number of parents and students

&

% -
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oA o Tab]e 2 .
Samp]e of Schoo]s for the Descr1pt1ve Study of Services

Prov1ded to Language Minority Students - Asian Sfte

v

S o A..vj o Pr1mary Language Concentrat1on of . ‘ :
School Type: of Service = _ Group - NES/LES Students* ?ussinq
5chool R féntér o Chinese . | High | Yes
Schoo! R Center | | Chinese " ' Lo J Yes
SchooT R Cehter ' t Chinese "Low Yes
School R Center (Early Childhood) Chinese & Other Asian '1 High Yes
School R Center i | Chinese & Other Asian ;»«High No’
Schod] | Newcomer Center, R Center Chinese & Other Asian . Medium Yes
School Orieﬁtatibn Center Asian and Otﬁer o .High Yes
School .Newcomer Center Vietnamese, Laotian - High - Yes

‘ - ,‘and Cambodian i
Schoo] ESL.Eénter V: F- Laotian and Cahé%dian : Low Yes
School R Center | Vietnamese & Other : Low Yes
‘ Asifly - . .

v

Concentratibh within total school population.

r-//
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Tab]e 3~ '
Numbe; and D1str1but1on of School Personne] Parents, and Students in The,

T

EYx)

Descriptive Study of Serv1ces Prov1ded - Asian S1te

T - 3‘ C]assroom ,~Adm./Sup.~ o ?' ‘
School - - Grades SpeciaTl Teachers Ieacher S Persovnej' _Parent/StudenF Totalsl.
School A 4-6 N 1. izl 1 o5 Yy
School B k=3 1 JEEEE S 4 g
School C k-3 1 31 9 18
School D K2 . .1 1 1 4 7
School E .~ " K-6' > 2o 1m .1 52 66
School F k-6 5 | R D 52
School 6 - - k12 T «3 , 0 | 1 -0 4
School H ™~ K6 L. 3 L3 1 0 T g
School T k6 2 " 3 ! 0 5
é;hao]’d L k6 .2 ' ¥ 3 x 1 0 6
TOTALSY. . - - 0 51 10 158 239

R _— / : - - ‘




interviewed In add1t1on to those shown 1n Table 3, other’ ¢1str1ct personnel

S

and communi ty representat1ves were 1nterV1ewed as fo]]ows

Coord1nator B%]1ngua1 Programs

Assgstant Coord1nator, B111ngua] Programs : o )

Project Direétor,'ESEA Title VII, Newcomer Center Prnigcf?”
Bilingual Desegregation Project . .

. - Chairperson, Bilingual Programs Assessmen§ Commi ttee

District Evaluators (2)

Title VII Evaluator

. -.Advisory Boand MemQers (2)

2. . Instrumentation
: ; -

. . ) i . . . .
_A]] interviews were conducted face -face, -ing < 1n1-rv1¢w

outline containing open-ended questions. Fo]]ow-gp te]ephone ca]]s were

1

made as needed to® c]ar1fy or to obtain add1t1ona1 1n¥grmat1on, Except for"®
the parent and student interviews (wh1ch were conducted_by two b111ﬁgua1

Speakens from the Chinese community),'a]].interViews were %onducted by thé
SEDL staff member responsib1e¢fo} the gafa coﬁ]ection‘in'that Qite. Copi€s

. . L 4
of the interview(s) outline are.included in Appendix A, as are copies of the

- parent and student interview forms.
Field notes taken by the SEDL szsz member who.visited the classes were

the primary §burce of data for certain of the classroom observations. Formal

observations,;u§1ng the Reading and Mathematics Observation'Systen, RAMOS,
were cdndUcted'fn se]ectedbregu1ar and spétié] classes in Schools A-F:

~ These were conducted by a bi]ingua] data co]]ectdr'trained by SEDL staff.
The RAMOS system is a method of recording events occnrringvnithin,tne e]é-
mentary classroom. It provides_rea]-time doclmentation of classroom
instruction ana_is’designed to .answer the fo]fgwing questions abdut.c]assroom_z

.
» . . .
- w I
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’ A ¥ codes were transformed into ordinal numeric codes. Scales were then derived
for each of the RAMOS‘categor{es'as out]ined be1ow:

k

a. Classification: level of 1nstructor s forma] tra1n1ng (from
m1n1ma1 to substaht1a1)

“b. Rote: 1eve1_of;1nstruct1on providedf(from non-instructdona]
¢ _to_direct instﬁuction)

“ubject matterl amount of.reading requ1red by. thq subJect

c.
being taught (from minimal to substant1a1)
d. Instructional Focus : level of 1anguage usage demanded by the
task (from, m1n1ma1 to substantial).
ce. Language of Instruction: level oijnq1ish'usage by the
) dnstructor (from'a]]lhome lahguage to alt: English).
ol " f. Matelials: level of text uSage (from non-text to text.
L , . ‘mategfials). .
) .- g. Activity/Tash: Tlevel of formal.language demands {(from minimal
¥ ’ to substantial) ' ' ' S '
; h. Productivity: level of students' productivity during the

activity/fask (from Tow to high). ) \!
R SR ed

_ i. % Noise:: 1eve1 of no1se occurr1ng dur1ng the act1v1ty/task
¢ (from 1ow to h1gh) \ , _ o .

The raw RAMOS computer f11es were next "rect1f1ed" by a. computer program_.

. 4that generated a line of d1g1ts for every m1nute of the observat1on per1od
S Ed )
' which’ ref]ects the codes in effect during . each m1nute for each of the RAMOS

.categories. Thus, the raw- RAMOS protocols wh1ch are filled in whenever a
change in a RAMOS category OCCUrs for a g1ven group are expanded Qy the
‘program to reflect the minute-by- m1nute record of the groups under observa-
:t1on " The final measures are based on a weighting of each RAMOS category

according “to the number of students 1nvo1ved in the 1nstruct1on be1ng <

i

.t

described. : S
Field notes on the classroom visitations were summarized to provide a

statement characteri?ﬁng instruction in the cTasses yisited. It should be

-16-




O

ERIC

Aruitoxt provided by Eic:

- [ o or ' .

kebt {h mi?g;that the primary purpose ofithe classroom observatjons and

N D

. visitations was to verify the extent to which the-services as administra-

tively described were in fact being delivered and to assist in describing
. -4 , _

in a genéral way the servLng provided within tHe, classroom.
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B. Spanish Site: o - o .

1. Sample

1

K ”' E1 Paso ISD has 50 elementary schoo]s that serve 1anguage minority

students These schoo]s bre c]ass1f1ed as Priority I (95% Htspan1s stadents),

a

Priority II (6"”—95” H1span1s students) ‘and Pr1or1ty IT1 (32%‘65% Hispanic

ustudents). In order to have var1at1on we se1ected c]assrooms from all three :

v

types of schoo]s : It1s 1mportant to note that certain schoo]s (i.e., C]ardy ;

t

'and HehderSOn, and Lee and Magoff1n) are companion schools'

As ShOWn in TabTe 4, we 1nterv1ewed a total of 19 c]assroom~teachers and
A} \

14 support staff 'In add1t1on to the teachers and Sppport staff, We also
1nterv1ewed the pr1nc1pa1s at each of the schoo]s and three non1nstruct1ona1

members of the B111ngua1 and T1t]e 1 programs . '

\
2. 'Instrumentatich

.
I

The des1gn of the study ca11ed for ver1f1cat10n of 1nstruct1ona]
ser 1ces through the use -of formal observat10ns, face-to- face 1ntérv1ews
w1tz teachers, pr1nc1pals, and program administrators; and a rev1ew‘of
schoo] district records and documents. Atﬂthe Spanish site, we conducted .

formal observations in selected classrooms using the 'RAMOS - (Reading and

Mathemat1cs Observat1on System). Th1s 1nstrument is descr1bed in the pre-

- ceding SeCtTOn on the As1an s1te For the purpose of this study we were
part1cu1ar]y interested in ver1fy1ng the language of instruction, and the
type of service the students,were receiving. .

The-main intent of the'face-to-face‘intervieWs was to dather information
on a var1ety of re]evant topics 1nc1ud1ng entry/exit cr1ter1a, program goa]s,
extent of 1at1tude in modifying the program, availability of mater1a]s, and
the mgtch between serv1ces as adm1n1strat1ve1y described and actually de-

~

]1vered. Prior to conducting the interviews, we developed an interview

-18-
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PRIORITY 1
Clardy (K-4)

‘ Henderson (5-9)
Crockett (K-8}

" PRIORITY I .

Mesi ta
Lee
Magoffin .

PRIORITY III-

Newman (K-6)
Park (K-6)

TOTAL

Bilingual
Title I ¢
ESL
Resource
Spanish’

»mwxom-—w

| ki
| Tab]e 4 C
.~ Distribution of Bilingual Teachérs apd Support Staff T - "
: .. by. Grade and Schools " . o
X Teachers Support Staff*’ |Total ./
2 3 4 .| - A1l Grades ~
n‘ r‘ | \l -
18) | 1b) [ - | 2m) RN
» C T 3(E) 3
2(B) -1(8) 1(S) 3(T),.1(E) 8
h ' S o
. "“ ‘] L
1(b) | 1(B) - 2(s) | 1(R) 5
1) | 1(8) | 1(B) | 1(Tg "
o - (T 1«7
’ _ . ‘ \ 3
18) | 1(8) | 1(8) | 1(s) |~ ) 4 -
1(B) o T 1(S) 1(R). ' "3
7 3 5 14 33
% ‘ v
-
¢ ’
[ .
-19- .
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e e - " ‘-. ; l\’ ':',‘
out11ne wh1ch conta1ned open-ended quest1ons, to ass1st in. gu1d1ng the °
* ‘r . . W™ LI -~ .
v 1nterv1eW’ .The 1nterv1ew outlines.are 1nc1uded in Append1x A

3
” -
. . .

'

z 3. Dat# Ana]ys1s"

-
e

The ma1n task of the_data ana]ys1s was_ to. exam1ne and’ summar1ze
i A
ugh the 1nterv1ews,vdocument rev1ew,and forma]

the informat;dn_co]]ec;ed‘ _
bbservatjonsl In analyzing the data we were'comp111ng descr1pt1ve Jnformaf ’
‘I. V

1nformat1on for)cgbgruence 9nross the various

1

v

tion relative to each of the. researchiguest10j§ and were exam1n1ng the
S

ources. ~
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' C_-::"l‘: Na\-lé‘gl'o ‘§1te . o g . " ‘ o s _ . T
‘. ‘t-;;.:}tf:c-«,a, . o . SRR
; z\_ S chg "of th ;dﬁta needed for the de;cr1pt1ve study of serv1ces in

 the two schogjé,fd?strwcts) in the NavaJo s1te were coIIected 1n Year-I as~a

_ part of tZ;h§1te seIectnon process for the’ "Language and L1teracy Learn1ng 3

~

. .

.2'1n B111ng 1 Instruct1on“ study In Year II some add1tiona1 data were

'fcollected and further observa¢1on was carr1ed out in the schoo]s and cIass—

@

:'rooms. Iﬁ1s JncIuded some furthen 1nterv1ew1ng of teachers and adm1n1stra-

e

'n”“t1ve pers nneI, as weII as a’ member of the CommunIty Adv1sory Board and a ..

§ commun1ty 1a1son person;, 7:' . j ft',s&

1

.- In Sc oo] #1 a Contract schooI, there ns one»teacher per grade IeveI
AI] teachers in- grades ‘K-6 were 1nterv1ewed as were four a1des,and v1s1ta- )

t1ons were carr1ed out 1n each of those cIassrooms. -School #2, a Board1ng R

5

SchooI has one teacher for each two grade 1eve1s Four teachers who teach
T grades one through e1ght were 1nterv1ewed as were three a1des and v1S1ta-

. _tions were carr1ed out 1n each of those cIassrooms Number and dJstr1but1ong

\

of teachers, a1des, adm1nt§%rat1ve and superv1sory personne], and parents
. . . » . B '.,
* 1nterv1ewed are shown ;n TabIe 5.0 3 o o R
.o oL v s 2] .

a%ﬁ' ~2, Instrumentat1on I-,~ f': _
. . AII’fnterv{ews were conducted face to face, us1ng an 1nterv1ew '
out11ne conta1n1ng/op/n ended quest1ons FoIIow-up caIIs were made as needed 'Q
to c]ar1fy or ‘to obta1n add1t1ona1 1nformat1on AII'interviews were con-vt "f
dUcted by the SEDL Staff member responS1ﬁIe for the data cb]]ect1on at that :
. s;te. Cop1es of the 1nterv1ew(s) out11ne are 1nc1uded in Appendnx A.
?1e1d notes taken by the SEDL staFf member who y1s1ted the c]asses were.
the pr1mary source of data for c]assroom observat1ons. §choo] records and
v& documents were rev1ewed by the SEDL staff member who- was responS1b1e for
- data coIIect1on in the NavaJo site. R f._.{' .'m“h
R T ¢ PARTERE
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- Table 5§ N '
' Number and D1str1but1on of Teachers,- Aides, Adm1n1strat1ve and -
" ., Supervisory‘ Personnel and Parents in the Sample for the

Descr1pt1ve Study of Serv1ces Prov1ded - Navajo Site. i
N ' i Adm. & Sup. ' 3
-1 School _ Grades - Teachers . _Personnel ~ ° Parents Total
|schoote#1 | k-6 - 11 l 3 .. 3 a1
 |schools#2 - K-8 S 2 S §
ITotal : < 18" s . ..5 .28
A : o




3. Data Ané]ysis 0

A1l interview forms were first perused and responses to each item

-were categor1zed and ta111ed to determ1ne the range and frequency of each
type. Field*notes on the c]assroom v1S1tat10ns Wwere summar1zed to prov1de '

-

' a statement charaqter1z1ng the 1nstruct1on observed in those classes.

.
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1. DEMOGRAP'H_IC DATA AND HISTORI‘CAL CONTEXT OF PRESENT PROGRAM,.'
| > -

A. General: Descr;ption of the Region and Po ulation Servedggy the District,_
Size of the District, and DistingUishing Features ~ )

' westwood USA, is a large west coast port city which serves as the entﬁy
point each\year for a.large number of~immigrants from various parts of the o
world, particularly From ASia and the Pacific Islands. Historically, the _*
'city has been composed of a multiethnic population, with: identifiable com-

' munities representing a wide range of ethnic‘groups (e.g., Anglo, Black
'-Chinese, German, Italian, Hispanic, Japanese Jewish, Filipino ScandlnaVian).
'Over the years it has not been  uncommon to find, in any given year, some 30

~ to 40 different language groups identified.within the school population.
Beginning with maior changes'in the immigration laws in the‘late:1960s and

= continuing more recently with the admission to the United States of large

| nUmbers'of.war.refugees from Southeast'Asia, the ethnic population of the
'city-has changed dramatically. 'This is due in great part to an influx over

| the past two decades of’new arriGals from Asiaf?Hong Kong, Mainland China,
Korea, Southeast’ ASia) and the Pacific Islands (Philippines, Samoa)

The Westwood Schdol District is the public school district for the City'
of. Westwood. 'It encompasses 81.72 square miles and serves a population of h
approXimately 50,000 students, with a trend toward declining enrollment. In
1979 the district owned and operated 112 school sites: 12 high schools, 16
middle and Junior‘high schpols, 1 special education school 77'elementarY"'_ o
schools, and 6 alternative schools However, declining -enrollment has re-

" sulted in the closnng of 10 elementary schools to date. Nonetheless; growth
inanew students from non-English language packgrounds has been Signjficant.. The
ethnic"student"distribution over a recent four-year period is shown in Table 6.

)
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e | “Table 6 - - :
Ethnic Student Distributlon bx Nunber and Percentage, 1977 through 1980
Ethnic Categories 1977 8T e 9w 981
Black 10,788 - 18.3¢ 10,699 -19.3 10,365 - 20.6% 10,309 - 21.03 10,357 - 22 |
Asian 5,608 - 9.5% 5,486 - 1088 6,025 - 1L.9% 7,105 - 15.03 8, 334 - 17.8% 1
Hispanic 2,144 - 3.6% 2,131 3.9% 2,130 - 4.2% 2,023~ 4.0% 1,972 - 4.2

Arerican Indian 1,649 - 2,88 1,580 - 2.9% . 1,981- 3.1%  1,412- 3.0% 1,322 - 2.8%
Caucasian 38,736 - 65.8% /33,629 -'62.6% 30,389 - 60.2% . 27,700 - 57.0% 24,938 - 53.1%

t

TOTAL 58,925 {53,886 - 50.490 48,549 46,923

2. | .. 33




c e e . —

In 1976, students.froh noneEnglish Tanguage backgroundsccomprised 4.2%
" of the total.district enrol]ment. !By 1980 this popu]atiOn had7increased to
12-8% In 1981, approxig?tely 15%"of the student population (N = 7,396) re-
| ported that a language other than English was spoken in the home. 0f the '

7,396, approx1mate1y 45% (N =_3,335) were of 1imi ted Engiish-speaking abiiity.
‘In the 1981-1982 schoo]<year, newbstudents of.no or limited Englishespeaking

ability (NES/LES) were enro]]ing-in the district at the rate of '80 to‘96

students per month. If this trend continues, the enrolliment of NES/LES stu-

dents willtdouble'by>1984. Table 7 documents the dramatic growth within the
Westwood Public Schoo]s of its NES/LES student popu]ation (broken down by ° A >
f]uenc categories) especially within the last three consecutive schoo] years. -

4rre than 80 different 1anguages and dialects are now spoken by ‘the

estudent popu]ation of the Nestwood School District. However3 NES/LES stu-, -
dents present]y are’ concentrated in nine maJor groups. The najority of these
are Asian and ere primarily Indochinese refugees. Aﬁcomperative distribution

of NES/LES students enrolled in-the Westwoodgchools. in 'March 1980 and March

1981, as shown in Table 3,‘demonstrates the‘dramatic growth of Asian student’s
entering the schoo]s within recent years.

Located in the centra] area of the city, bordering the financial d1S-‘
trict on the south, is a’small but vibrant international district which has
existed since the turn of the century. The area abounds with smell grocery
stores, restaurants, and gift shops in which Asian languages are spoken and
whicg provide foods and products traditionally associated with Asian popula-
tions. The district also includes an international branch of a major bank-
ing system, a b?anch post office,'and'a community meeting.hali which, as a
part of its function; houses and operates a school that provides Chinese
Janguage and literacy instruction for community residents in the late after-

noon, evenings, and on weekends.



‘Table 7

a"

Total Numbers of NES/LES Students by F]uency Categories: (A B C D, & E)*
From 1976 77 to 1981-82

Year
76-1977
77-1978
78-1979
79-1980

801981

»

'Fl uen cy'

1,086
1,465
1,749
2;435

A & B NES/LES

o

F'luency
C. D. E.

4,18
3,311
3,513
3,905

- e o — — . ——

. Gain
Per Year

720 Projected
Data

'« : tegor1es A& B

;Categor1es C- E

S

Dominant in a Non-English Language

"b

‘

B1]1ngua] in English and Another Language, or Eng]lsh Dominant
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e . Table‘%~

‘ A Comparative Language Group Distribution of NES/LES Students Served -
: March 1, 1980 and March 1, 1981 N
» ' March 1, 1980 March 1, 1981 Net Change
Ehinesg] * o . .t 559 CoL 747 +188 -
Philippine Languages 226 . 212 - 14
- Korean ' - léb : - 173 - ) -9
*  Spanish 99 . us + 47
. Japanese ‘. | 3 82 | 73 - : -9
Samoan : ' _ 92 . 58 ' - 34
Vietnamese 448 g - 685 .
Indo- ¢ . o '
Chinese | Lao/Hmong/Mien . 240 791 ¥l
Cambodian o 86 175 + 89
Other | ‘ 235 - 188 T - 47
(/TOTAL - | 2,249 3,248 999

‘Approximaée]y 250 students are Vietnamésevrefugeés.

-
O




The majority (approximateiy 60%) of themnon-English-dominant'students

in the Westwood schools 17vi ' ‘the” predominantly minOrity-impaoted oentral

and southeastern parts of city, and many live in c]ose'proximity to the

international district.

-

Te]evision in Eng]ish‘ﬁs widely available in all communities of Westwood.
In add1t1on te]ev1s1on programs in Cantonese are,ava11ab1e in the form of
v1deo tapes that can be rented locally. ‘Also c]ubs have been-formed which

provide the Chinese fami]ies with video tapes in Cantonese on a regu]ar basis.

'»

e

Some 20% to' 30% of the Cantonése-speaking fam111es in westwood are reported
to make use of these video tapes (Mace-Mat]uck Hoover, Lu, & Dong, 19827

A local pub11c serv1ce rad1o at1o as for the past three years provided
public service programs (e.g., news reports, discussions of community issues,

drama, ethnic music) in Cantonese. At present, one to one and'a half hours

per day is devoted to such programs, w1th_much of the programm1ng aimed at ” L

' adult 11steners Both da11y and week]y new5papers 1n Eng]1sh and- Ch1nese are

— SRS sz s s zende no e — =

ava11ab1e 1n westwood Ch1nese language new5papers are d1stributed primarily

in the 1nternat1ona1 dnstr1ct Until recent]y there was no Chinese language
newspaper published locally Such papers were e1ther pub11shed overseas or

pr1nted in other American coasta] cities w1th 1arger Ch1nese popd]at1ons )

Within the last year, however, a weekly newspaper in Ch1nese has been pub-

‘lished loca11y .Books and magaz1nes, pr1nted in Ch1nese are w1de1y avail-

able in the shops and stores in the 1nternat1ona1 d1str1ct.v K .

B. Educational Practices in Prev1ous Years, Changes in Services Ava11ab1e ™ f/
in Recent Years s

.} o

Pr1or ‘to 1970 no Spec:al serv1ces for 11m1ted Eng]1sh prof1c1ent stu-’

~oents was author1zed by d1str1ct po11cy or fund1ng-categor1es Children of

f}1m1ted English-speaking ab111ty attended the1r‘ne1ghborhood schoo]s and were

- enro11ed in the regu]ar mainstream c]asses taught: 1n English.

e « Loer ~

1Mace Mat]uck B J., et al., Language and l1teracy in b111ngua1 1nstruct1on.
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. The first bilingual program in ‘the Nestwoqugchool D1str1ct, in the form
of English-as-a-Second Language (ESL) classes was impiemented in 1970 in one
. high school in the-southeasternrpartwofgthe c1ty. Funding assistance for’
this initial prograh'effort was provided by Title I sources. The student

population served by this'program was predominantly Chinese and Philippine
\ - . . . M
Island origins. The offerings consisted of one hour of regularly-scheduled

]

ESL instruction.

-

In 1971, the program was expanded to include four additional ESL itin-
erant teachers and a program coordiﬁator This staff provided service to -

approx1mate1y 200 Students. of an e11g1b1e pnpu]at1on of approx1mate1y 900
students. In the elementary school, 1t1nerant teachers provided 30 m1nutes
of ESL 1nstruct1on daily to pull-out groups of e1ght to ten students. At y'
the secondary 1eve1 the ESL c1a§sesnconformegvto the regular sehoo] schedu]e
~of 45 tfo 60 m1nutes daiiy, and with the:exception of thegprOQram in the ane

high school the prev1ous year, these classes were a]so taught by itinerant

‘teachers who Served two or more schoo]s . '

In 1972, theﬂbrogram‘staff was 1ncreased to eight ESL teachers. 1In
1973, State URRD program aed Model City program:funding allowed the prograﬁ
-staff to exPand to 20. Ittwas at this. time that the‘first Cantonese/English
dual language prqgram waé‘begun in gne elementary schoo].' This program com-
ponent is discusséd in greater detail below. In 1974; with receipt of Tit]e‘
Vli ESEA funding, pregram’staff increased to 30, and modest beéinnings»were
made to include instruction in the home language (e.qg., tantonese, Mandarjn,
Ilqkano, Taga]og; Spanish) in other schools where staff was available along
with special ESL instruction. Tﬁroughout:the 197%—19?5iperiod, bilingual:
program operatioes were expanded in order to provide ESL and bi1ingua1 assis-
tance to Westwood's‘traditionaﬂ'Asian imh{grant population, ife., primarily
y : o : . o 5 ‘ .
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‘h':;pese and thl1pp1ne Island.origin students. These were students with

genera]]y narmﬁ?@éducat1ona1 ei32r1ence and background in the1r country of

YT L ' S . .

th;iate 1975 the nature of sgydents requiring language ass1stance, -

both in numbers and as regards the educat1ona1 background of many new arr1v-
9.
als "began to change dramatically. " The fa]] of Sa1gon in 1975 resulted in a

large 1nf1ux of students from Vietnam many of whom had m1ssed long periods

S

N oﬁ,sfhool1ng._ By the 197€aschool year, thg‘1nteract1on of the increased

i - -4 . : . ‘
desegregation efforts, and in turn,, the implementation of Westwood's Deseg-

. < Id
. -;g:i;students e]ag1b1e for language ass1stance and the’ effects of the
: 4 S Lad Comp11ance Plan (wh1ch was accepted by the 0ff1ce for C1v11
R1ghts'in'the sumﬂ@r of 1975) resu]ted in a B111ngua1 Program staff of 60

'.educators From 1976 to 1978, the incredased flow of students contrnued In

1979, this- f%éw was further 1ncreased due to the exodus aof Laot1an and Cam- ,
bod1an peop]e Students from this group had also exper1enced 1nterrupted

schooling. The~resu1t has been a rap1d]y 1ncreaS1ng population e11g1b1e for,
and requ1r1ng provision of, B111ngua1 Program services under the terms of the
district's Lau Comp11ance agreement. For the 1980-1981 schoo] year, 100 cer-

t1f1cated stiif and’ 63Lc1ass1f1ed staff were emp]oyed to aam1n1ster, support

w-

 and provide 1nstruct1ona1 serv1ces to a biltngual student popu]at1on of 2,416
'Etudents, IngJune of ‘1982, some 3,300 students were receiving services from

.the~Bi]ingua]dbrdgram.staff;\ The rapid‘growth of bi]ingua] programs has had,

1

and will continue to‘have,'sigééf1cant igpac on other d1str1ct programs, and/

.

operations. For example, ‘the addition of la numbers of rac1a1 m1nor1ty/£

. w\ N . . .
Bilingualxstudents-per year has 'had a significant impact on the district's
regation Plan has had considerable impact on the nature and organization of
the district's Bilingual Program since the 1978-1979 school year.
C

P
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g The Westwood Desegregat1on ‘Plan was conce1ved and deveToped as a two- L

o Y]

7,}phase two- year 1mp1ementat1on p1an to desegregate rac1a11y 1mba1anced schoo]s

dur1ng the 1978 1979 and 1979-1980 schoo]_years Phase I (1978 1979) 1ntro-'.¥

duced (1) pa1redaand tr1aded e]ementary schoo]s, (2) f1xed student asstgn- .

-’ments, and (3) voTuntary educat1onaT program opt1ons to promote student move- ’

”ment Phase 1I (1979- 1980) cont1nued tq»ut111ze and readJust these student

_ movement strateg1es and prdv1ded for further readJustment 1n the years to

3 ’

come to eliminate any rema1n1ng rac1a1 1mba1ance w1th1n the part1c1patJng .

schqo]s or w1th1n any new schoo] wh1ch may have Become rac1a11y 1mbaﬂanced

=

' The Desegregat1on P]an had 1ts f1rst fu11 year of tota] 1mp1ementat1on and ,

o operat1on in the 1980 1981 schoo] year. At: that po1nt some 23 659 students

' were moved for desegregat1on purposes with- an expected 1ncreage in movement
"of an additional 1, ,632 students the foTTow1ng year. . "‘:J-
| w1th the 1mp1ementat1on of the Desegregat1on-P1an, reorganization‘ofithe‘
‘ ex1st1ng B111ngua1 Program occurred and concom1tant w1th that reorgan1zaf1on,
‘the nature of the popuTtt1on to be.served was a1so undergo1ng change Thus
,programs in ex1stence pr1or to the reorgan1zat1on may be v1ewed as “past
’.programs" with those 1mp1emented s1nce that time be1no representat1ve of
current programs.“ - o c - S S : : &ff*
-5 .

“In summary, spec1a1 Tanguage programs serv1ng NES/LES students dur1ng

the per1od of 1970 1978 cons1sted of ESL 1nstruct1on de11vered by bilingual -

program staff on a. regu]ar scheduTe in the home schoo]s of the students with :

"~modest beg1nn1ng toward the use of the-home 1anguage in 1nstruct1on 1n schoo]s

~ where qua11f1ed staff was ava11ab1e In add1t1on, a Cantonese/Eng11sh dual
Tanguage program was 1mp1emented and operat1ona11zed 1h one e1ementary schoo]

- Following. is a descr1pt1oh of that program

P



Cantonese/English Dual Langiage Program

J - - ] " J
. T \
L4 ' ) )

| Year One: 1973-1974"

In December 1973; a Cantonese/Eng11sh dual-Tlanguage program was 1mp1e-

K ' mented in Schoo] A which supp]emented the ex1st1ng ESL prpgram 1n that

_ bu11d1ng The dua1 1anguage program was supported ent1re1y through state .

;(URRD) and local funds The staff ¢onsisted of ‘one cert1f1ed b111ngua1

. nteacher and two bilingual 1nstruct1ona1 assistants, A]] of the - ch11dren in.

L(’ :
k1ndergarten and grade one were 1nvo]ved 1n one/or more of the components

-of the program The program conS1sted of the fo]1OW1ng

1.;_ : Cu]tura] component: . One to one and one half hours per week; a11

g ) children in K and 1 were involved: (appraximately 100 students)

In this component, the children learned about Chinese customs,
_ Chinese food, Chinese music, folklaore, etc. The students in .this
- ?gcomponent represented the ethn1c makeup of the school, thus ‘in-
" cluded in the class were Ch1nese Black, Anglo, Span1sh Japanese,
Filipino, and Korean’ children. - _ 3 '
2.+ Oral 1anguage deve]gpment of Cantonese (Ll and L2):. Forty-seven
percent of the chiidren took spoken Cantonese as either a first or

T ~ second language; 95% of+those children were monolingual Chinese

speakers (most]y Cantonese or Toishanese); some monolingual speakers

of non-Chinese languages were enr511ed (e g., Eng11sh Korean, \{ :

Japanese Taga]o, ITokario).

" 3.% English-as-a-Second. Language: These were classes for children of
: . Timited EngTish- speak1ng ability, 95% of whom- were Ch1nese ethnic.

The cu]tural.component dons1sted of a fu11 c]ass presentat1on to a11

grade 1eve1/mn1ts each week and was usua]]y schedu]ed for one to one and one

R A

e

~half hours The bilingual staff and commun1ty ‘members served in the pr1mary

’ f1nstruct1ona1 roles.

The Cantonese oral 1anguage’c1asses:were'schedu]ed for”15,minutes each

day for the k1ndergarten children. and for 25 m1nutes per day for f1rst

',graders The pr1mary emphas1s was on develop1ng oral f]uency and on voca-

_ bu]ary enr1chment in the f1rst 1anguage (Ll) c]asses . The Second 1anguage

(L2) c]asses attempted to 1ntroduce the ch11dren to the sound system.of

L RV
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. , - .
‘Cantonese and to a' T1m1ted number of basic structures In both L1 and L2
classes, a few Ch1nese characters were 1ntroduced The ch1Tdren Tearned to

_recogn1ze themvand to‘wr1te them The pr1mary materia]s dbns1sted of flash

& )

1
. The ESL: cTasses were taught by the b1T1nguaT staff and cons1sted of

" cards ahd'iTTustrations o

"~ pull-out cTasses wh1ch were scheduTed for 30 m1nutes per day The students

@

were grouped by ab111ty The gqa] of the cTasses was  to ass1st the ch11drenw

[
4

in Tearn1ng spoken Eng11sh S . )

e
i
|

Year Two: 1974-1975 -
: /
In the Fall of 1974 the program was expanded to 1nc1ude ch1Tdren in

kindergarten through gradegthree. At that po1nt some 216 students were 1n-
., cluded in the program (36% Chfnese 64% . non-Ch1nese) The program content

and format were s1m11ar to those of the prev1ous year, but - some changes were'
ve .
made in t1me aTTocat1ons -

1. Cultural component A1l ch1Tdren K-3 (214 students) part1c1pated
in the cultural component. ‘The-presentations were scheduled for
one -hour per week for each of the grade level units. Two students
were echuded at the parents request.. '

2. 'Cantonese language cTasses One hundred and forty children were
' enrolled; of these 68 were Chinese. The classes were scheduled
. for 30 minutes :per day The first-language classes were designated
. as beginning, intermediate, or advariced. 1In the beginning and
intermediate classes, the ch11dren could recognize .and write some
 Chinese characters. In the advanced classes, some children could
read sentences. Third grade classes used a Chinese reader. Other
" grade levels used flash cards, ditto materials, and the chalkboard.
A11 children in the advanced classes received systematic writing -
instruction. Second language classes continued to focus on the ~ . {4
sound system of - Cantonese and basic structures of the Tanguage

3. 'ESL cTasses. Children in kindergarten through grade three_who wereh
Timited in their ability to speak English were scheduted for -30
~minutes per day of English Tanguage develgpment with the b111ngua1
‘ program staff. 4 .
- During the second year, a concerted effort was made to, acqu1re and/or o

deveTop appropr1ate mater1aTs for the expand1ng grade TeVeTs An,art1st/

2



illustrator was hired and the bi]inguai teachers worked during the summer

‘j deve]oping materials The Golden Mountain Series, a Chinese 1anguage arts

textbook series deve]oped in the San Francisco Unified Schoo] District, was
purchased. Various materials used in the schoo]s in Hong Kong were purchased
and were adapted by: the bi]ingual staff for use in the school!’ S biiingual

program. _ . - ' -

" Year Three: 197%-1976

The program was expanded in Year Three to inc1ude grade four. All
}students in kindergarten through grade four participated in the cu]tura]
component of the program the Cantonese 1anguage c]asses and ESL program ]
involved 173 students, 48% of whom were Chinese and 52% non- Chinese "The .
-content of the program and the time a]]otments were’ SimiJar to those of Year
\Two. Chi]dren in the fourth grade continued,reading instruction in the . ;
Chinese reading series which they had begun'thejyear'before.} éhi]dren in
grade three, as,did.third graders theﬂyear‘befn{<, began'reading instruction
~in the Chinese reading books.‘ Reading.and wri.ing instruction in Chinese was
provided to all children enrolied.in the Cantonese ianguage classes, with
content adJusted to the .ability of the children at each grade level.

i

Year Four: 1976- 1977

Grade five was added,in the«fourth year, thus'thevprogram that.year
spanned kindergarten thrdugh grade five.-»Some 155 students were enrolded. in
the Cantonese 1anguage_ciasses and‘ESL components of the program. The con-

tent and format of the program were similar ao‘thOSe of the previous year

< . with curricu1um extended to include. materials and-activities appropriate to .

the deve]oping abilities of grade five students, many of whom were entering
- their third: year in the program - With the implementation of the district S

Lau Compliance Plan in the fall of 1976, children with greatest need were}r

1
I
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given fir§t priority in;assignment to the program. Thus,'the number~and_
. nature of the students participating in the program changed someWhat;
An additional instructional component wasfadded during- the fourth yéar.
Social stud1es taught in Cantonese was offered to fourth and fifth grade stu-

dents who were, enro]]ed in the Cantonese L1 1anguage c]asses

Year Five: 1977- -1978
The program, was expanded to include grade six. At this point, in.keep- :
ing w1th the d1str1ct s Lau Com911ance Plan, some major changes took - Place’
"~ both 1nvthe 1nstruct1ona1 program and in the staff. The program that year
| was'1imited to4150 students of whom 125 Were éhinese There“were 92 students
'enroiled in the Cantonese 1anguage arts c]asses and 39 s¥udents enrolled in
ESL. SubJect matter taught in Cantonese was extended to include both social
studies and math. Twenty- four students were enro]]ed in those classes. The
b111ngua1 staff dur1ng Year F1ve 1nc1uded a certified teacher and five
“ 1nstruct19na1 assistants.

Year Six: -197° © 9 - : o,

During Year Six, the school district entered into a program of bussing
to achieve desegregatdon. ﬁ system of paired and triaded échdo]s was devised.
Schooel A, 'a1ong'with'School B and School C, 'formed'one triad: There was'
three -way buss1ng of\ch11dren in grades one through six. Kfndergarten'chi14
dren rema1ned in the1r home schools. School A housed all fourth f1fth, ‘and
'g°s1xth grade students from the triad schools, as well as k1ndergarten students ‘
~from the 'Schoo’ vice area. ‘A]] first through third grade students were
housed in School B and Schoo] C. A mod1f1ed bilingual program was cont1nued
at School A and was 1ntroduced in the other .two schools w1th1n the triad.
At School A, the certificated teacher and one instructional ass1stant remained
to provide ESL {nstruct{on to e]tgib1e éthdentséfrom;a1lj]anguage groups and’ .

'r';_'_:’ ) ) . N
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to-provide bf]ingua] supportvfor the Cantonese-speaking students. The cul-
tural component was retained but the teachfng of‘Cantonese language arts

and formal classes 1n soc1a1 stud1es and math taught in Cantonese were elimi-

nated Two of the fqnmer-1nstruct1ona1 assistants who had obtained teaching

certificates for this yeafl provided ESL instruction for all NES/LES students

and bi]ingual support for e]igible Cantoneselspeaking chitdren in the other
. . Y e ) . . N

two schools. While there was some teaching of Cantonese here and there, the

pr{hary emphasis-of~the bilingual program within the three séhools was Chinese

culture for all students and ESL and bi]ingual'support for NES/LES students.
During the 1978-1979 school year, some 328 students were involved in ‘the
bilingual program offerings; At the end of the 1978-1979 school year, the

bilingual program5¢of the - district were rede?dned in light of the passage of

a transitional bilingual instruction legislation at the state level in 1979

“and a formal policy statement issued by the district ih 1979 1in keeping with

. on current b111ngua1 programs

T{“:

‘that 1egis]ation The original Cantonese- -English Dua]’Language Program was .

off1C1a11y term1nated and replaged by the program described in the sect1on .

R

)
-

~ After-School Private Chinese School

A number of ch11dren from the Cantonese Eng11sh Dua] Language Program
descr1bed above, as we]] as ch11dren enrolled in other schoo]s bordering the
1nternat1ona1 d1str1ct attended the Chinese schoo] sponsored by a local
Ch1nese organ1zat1on. Ch11dren attending th1s school pay tuition and attend
c]asses for approximately two hours per day between 5:00 and 7:30 p.m. ‘Read-

ing»and writing are taught by one or two paid.staff and volunteer assistants.

'
i
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" II. INFORMATION ABOUT CURRENT STUDENT POPULATION
AND INSTRUCTIONAL PRACTICES

A.  Characteristics of Student Population' : " - *

The westwood School D1st$1ct serves approx1mate1y 50,000 students. The; .
'~ethn1c compos1t1on of the current student popu1at1on is approx1mate1y 60%
TCaucas1an, the rema1n1ng students, some 40% are m1nor1t1es (e. 9., B]ack
'As1an, H1span1c, and Amer1can Indian). Approx1mate1y 15% of the student
body, some 8, 000 students, come from homes where a 1anguage other than’
Eng]1sh is spoken within the family. Of these, some 3,300.students or 7%
are NES/LES students. f.‘ ' x§¥¢‘
More than 80 different languages and- d1a1ects are represented w1th1n
.the:schoo1 popu1at1on. However, NES/LES_students are Concentrated in nine
major groups. Over.three-fourths (approXimately 77%)lof all bilingual stu-
dents-(f]uency Categories A-E) are Asians; Asians comprise.approximateTy 90%

-of the students 1n f]uency categor1es A and B. Groups w1th the- 1argest num-. - -

- .
- .uxﬁd' >

¢_ibers of-students in those tWo categor1es, as of March 1981,are Lao/Hm ng/
Mien (791), Chinese (747), V1etnamese (685) Philippine 1anguages (212)
Korean (173), Cambodian (175), and other 1anguages (188)
Recent gruwth in the numbers of f1uency categor1es A andstudenﬁtks is
prooduced pr1mar11y by the 1mm1grat1on of Indochinese refugees Lao/Hmong/
Mien, V1etnamese, Chinese, and Cambod1an language groups-are growing rap1d1y

in those categories, and growth in those language groups is expected to -

continue at least through‘the next few'years. ' Conversely, relatively little
“\A . . ) .
~ growth is observed in fluency categories A and B for Spanish language

lA portion of the Vietnamese refugee students speak a Chinese language.

- . J
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students. The number of category A and B Jtudents from _Philippine 1anguages:
Korean, Samoan, dapanese, and I'Other" groups has. actua]]y decreased in recent
yearé; Therefore, the focus of th1s study is on. serv1ces prov1ded to the
1argest‘and most rap1d1y growing As1an groups 1n the westwood School Dis-
triet:' Chinese and Indoch1nese students.

o) As of January 1982, 42% (1,285) of the NES/LES students receiving
-seryice were in the elementary schools (grades K-6); 10% (312) students
nere”in middle/junier high sthoo]s; 40% $1,213) were enrolled in the High

_ schools, and the remaining 8%,(250) were receiving imstruction in: an
Orientat{on center which serves grades 1 through 12. J

The majority of the NES/LES students (60%) Tive in the predominantly
~m1nor1ty 1mpacted centra1 and southeastern areas of the city. However, to
ach1eve 1ntegrat1on under the\d1str1ct s desegregat1on plan, approx1mate1y

| »two thirds of these students are bussed to schoo]s outs1de of their resi--

: ~denee area. The net effect of the present p]an of student.ass1gnment and
program offerings'regults in sdme~sphoo]s havfng a higher concentration of
language minority students“than do others. The distribution of students by
'Eﬂngram sites and languages served is shown in Table 9.

‘ At present, only f]uency categories A and B students are e11g1b1e for

the d1str1ct S b111ngua1 program serv1ces V1rtua11y all of the Asian stu-

dents in these categor1es are fore1gn born and are e1ther 1mm1grant or

refugee ch11dren The population is stab]e, as opposed- to migrant. The

general pattern is for the family to move into a:particular area of the
city and to remain there for an extended period.-of time.

A relatively large proportion of the bi]ingual students are from low

@ \

income families. Almost one half of these students (approximately 43%) are

3 : -
eligible for free and reduced-price lunch as compared'to'approximately 33%
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Table 9 ' ‘
By Building Assignment of NES/LES Studeg;s as of January 15, 1982
, i No. of Type of
ScHooL * Students fenter* | Language Service

Elementary " i N B o«
School 30 , ~r. Vietnamese _ T

1 R
-School: 2 116 R, N Chinese, Laotiapg
School 3 .55 R Laotian, Cambo@n, Vietnamese
School 4 35 R Chinese
ochool 5 86 R, N Japanese
School 6 \ 60 R Cambodian, Samdan
School 7 30 R Vietnamese !
School 8 60 R Vietnamese, Philippine 1anguage '
School 9 31 R Chinese-
'School 10 - 117 R, N Laotian, Vietnamese
School 11 : 55 R Chinese
School 12 ' 86 R, ‘N Laotian I
School 13 60 R. Chinese, Laotian, Korean ’
School 14 N -1 R Korean, Spanish
.School 15° * 30 R Chinese.
School 16 . 60 - R Chinese -
School 17 - 60 ‘R Laotian, V1etnamese
School 18 - 25 R Chinese
School 19 56 N Cambodian, Laot1an
School 20 56 N " Laotian
School 21 56 N Chinese, Vietnamese
School 22 ' 56 N "~ Cambodian o ﬁ
© 1,285 (42%). , )
o L¥
M1dd1e/Jun1or H1gh , . N T I .
School 1 30 - R . Chinese, Korean -
School 2 30 R s Vietnamese 1 !
School 3 40 R Laotian,"- Cambod1an V1etnamese,
. Korean, Samoan .. .
School 4 40 R Chinese, V1etnamese, Korean
~.School 5§ 82 R, N : Laot1an, Cambodian, Philippine
_ _ - language, Vietnamese
Schdol 6 . 30 = R ' ‘Chinese : L
Schools 7 B 60 N - Ch1nese, Cambod1an, Laot1an .
‘ o 312 (10%) - |
High School . -
School 1 135 - R, N Chinese, Vietnamese, Laotian
School 2 _ 75 R Ch1nese, Vietnamese, Ph111pp1ne
A ' S _Tlanbuage .
School 3° 60 R . Chinese, Laotian, V1etnamese,
- ‘ L - Philippine language, Samoamn
School 4 . : . 108 . R, N - Chinese, Laotian, Vietnamese
School 5 110 R, N Ch1nese, Laot1an, Cambodian,-
‘ ) Vietnamese, Korean
School 6 : 168 - R, N Ch1nese,,Laot1an Vietnamese
School 7° 100 R _ Chinese, Vietnamese, Spanish
School 8 - 188 Ry, N, V1etnamese, Laotian, Chinese, Spanish,
L : ' A R P Philippine language, Korean,Samoan
‘School 9 178 R, N Chinese, Laotian, Cambodian, Vietnamese -
R

School 10 91

_ . Chinese, Vietnamese, Philippine language
1,213 (40%) , ' :

Q
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Table ¢, page 2 ' - .o

o . No. of . Type of
SCHQOL Students .Center*

Orientation Center 250 (8%)

rd

» . L N '
Language Service

¥
TOTALS:  Elementary - 1,285 . i
Co .‘M1dd1e/dun1or High 312 1 o
. High School - : 1,213 . 3
~ Orightation'Center 250 ; '!
: > } 3,060
' i
*R = Regular B111ngua1 Service Center
N = Newcomer Center . -
% y
. ,w
p
™ :
- ¥
‘s
R . )
* .
¢ |
) %
. ﬂ; “~
S g ,
@ -
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districtwide. Further broken down, over one half of the students in fluency
; categories A and B'are<e]igib1e‘for TuAch assistance as'compared to 35% of the

dzEvcategory students.

B.” Description of Educational SerVices Present]y Avai]ab]e to Language
: Minoritxfstudents :
; (€S 7 i
1. Organization/for instruction - district level

|

s In the‘1979-19&0 skhoo! year, the Westwood School District imp]emenked'
its‘present comprehensive service program for NES/LES students. ‘Services
are included in the following areas:

a. Registration, placement, and transportatiGn of students

) o~
b.  Home contdct
c.. Bi1ingual/ESL resource center
d. Work-training _ , | s

e. -Language assessment
f. Diagnosis/prescription \
. q. inseruice training for school personnel g
" h. Data gathering | ‘
/ T i Tutoring'
. Summer school” for NES/LES students

?{,_Bilingual programs in schools

L;:niealraffjcueducationmprogramvfor~bi1ingualﬁstudentsr

The above services'areranministered througn‘the Bilingual Program
Office Wh1Ch is embedded within® the»schoo] district's management structure

. as shown in Figure 1. }he Coordinator of Bi]inguaf\Programs is responsible
for the coordination and supervnsion.of,aII‘nrogram activities. ‘An ASS1S-
tant‘Coordinator works directly with the ESEA Title VII Proiect Direptor and '
the.ESL-Manager and has.direct responsibility for the supervision and manage-

_43_ o _ ~ ’x"




§uperintendént

) B _ Ass't. Supt.

o Assoc. Supt. for Inétructiona1 Services

| Program Development v
: Director

Grants Managément ‘ | 4 Budget and Accountjng }|
Services : ; -

T

Bilingual Programs Office o ,
, Coordinator ) . ' ‘

o

Aésistant Coordinator

~ [Title IV, CRA
ESL Manager ) Lo ESEA Title VII © , Inservice

L .o Project Director \\\\\\;& Programs.
3 ' . ' . . \ ‘ \ ’ .

: , | District, State
, Peer - o) Newcomer ” " and other
English as Tutoring " Centérs Project ‘Federal Programs
A Second 1980-83 _ 1980-83 ’
Language | ' -

. o S . ESAA - Désegregation
\‘\“iP‘t"f’// \ 2 - |__Bilingual Program

o - - . - PR N . o

v Bilingual
Desegregation Project

\_

Figure 1. Ofgan)zat1ona1 structure of the Westwood Schoo] D1str1ct S. b111ngua1

< programs servi CES ' "\/
N n~ L e 1.
s ., ] : ) . e
- R | T
) = . 2 . 02 .




- ment of:project aéd.

thies prouided’under certain of'the funding sources
(i.e., Title IV, District, State, ESEA Desegregat1on, and federa] monles
£

other than Title VII).

Fund1ng Sources

~In the 1981-1982 school year, the operating budget for the bilingial
programs was approximate]y 4,2 mi]]ion dollars. ‘The Tevel and type of grant
funding which has supported the b111ngua1 services over the past five years .

is shown in Tab]eﬂla Service. prov1ded through the various fund1ng sources a

- 1in the 1981 -1982 school year 1s shown -in F1gure 2. T

Support Services - Bilingual Student Serv1ces Assistants

" The Bilingual Student Services Assistants, a staff of five FTE's, =~ = .
provide home 1anguage assistance for Chinese, Korean; Philippine, Samoan, '

Spanish, Vietnamese, and Laotian students, Part-time assistance’ is also

.avai]ab]e‘for,Cambodian-speaking'students. Assistance is,provided«in’the

! . e ’ s

following areas-

(1) Cultural and academic adJustment -*Assists school staff in working . -
~ . with bilingual students experiencing social, cultural or academic 4 °
~ adjustment difficulties. ‘Assists schools in implementing attivi- -
‘ties for students and_ staff which enhance intercultural unde=--.' ,
_standing. ’ . -

‘(9) Home 1iaison - Acts as iiaison between home and school.

(3).rInterpretatwon - Provides. 1nterpretat1on services to-schools in- ,

- ,cTud1ng emergency*native_language assistance, translation.and. .
1nterpretat1on of student transcripts, explanation of schoo] :
rules, procedures, district po]1c1es, etc . |

(4) Student p]acement - Prov1des the fo]]ow1ng p]acement serv1ces

, Reg1sters b111ngua1 students ¥ Y
Assesses students' English proficiency S )
Informs parents/students of results of 1anguage asseSsment and
eligibility for program services, . i _
Explains bilingual program options RIS L g -
Secures ‘formal acceptance/waiver of program.services’ ‘. '
Contacts” schools to clear ‘individual bilingual ‘$tudent p]acement
Makes necessary student transportat1on arrangements

-




Descriptive Elements: of the -

N

Tatﬂé 10

Descnp_t,mn of Nestwood School Distmct Student Data Bilingual’ Grant Funded Prog(ums - 1977 1982

-

g JIndo ChmesexNewcomer
- Centeri

- | l.‘,’ ..

3

© . 264,875

| : ‘Base Year- . ... . Implementation of ‘the Desegregation Plan
. District & Grant Programs o 1977-1978 1978 1979 1 1979-1980 - - #%1980- 1981 - 1981-1982> -
o Numbar of. Students Entolled . 58,925 ‘:¢-553 885 | - 50,490 -; 53 si9 1 ?46,4aﬁllt
i Ethmc Composmon :, ', w 0 N N ( .'-‘ :-‘ I_
. Majority s ¢ o7 R N SR ‘-52.5% 1 6022 510 s s
. Minority % | S s s | 39.8% ,um “ﬂ?,dfﬁﬁ
Level/Type of Grant Finded . ' N
; £1hngua] Programs : . ) ' . S \/ -
- L-ESEA Title VIE: dﬁ ’ R
.. Deseg. Support Serv1ces n-=- it N e $ 337 204 LR
*" Basic Bilingual Services $27l 350 | - $262,928 $2Hl 724 $292 484» L e §
_Bilingual Pger Tutoring =~ | - ' ----. ian ' - - 36,026 " 34,211

u00 L

e

$ nEse |

B (Tbtai Tit]e vfx) ) “v,$27tr3§oﬁ [ ses2.028 | sa1,728 | 4593385
.,_Other Blhngua1 PrOgrams R . o - L &/ AR - o
“h@ml&ﬁme%ﬂnmm' 187,440 f?a 121,050 . 350,903 | . 459,305
State Bilingual Funds —m— Dmmmn 466, 280 ro 833, 200; o e )
. State Inda-Chinesé. Funds -imn -nen —.——s amen - ;. 669,000 .
- Title VI.ESAA Bilingual mame p- IR [ - 537,547
“| . Deseqregation = o o
Apporttonment/Levy ------ ————- — Eden - » 1,764,119
. Technical Ass1stance ] e - g - . 81,027
M1n1'Grant (State) » YT e =z e i . 809 ,
. (Total Other Bilingual = | - $187,420 [ $g'y \‘~'$587 310 7% 884,103 | 83,517,907 - |
© Programs) ' Y : | R s
TOTAL BILINGUAL PROCRAYS | - $458,790- | $262,928 | $869,034 _ $1,477,488

L 84,031,823 . |

:ii‘: " ‘ ! 2 N
U, Sy et Yy :
b . 9 ‘. . v ~
. : . . )
‘,, 4 - + .‘ v i ll “ ' .‘ “ e
o 54 A ¢ J SD
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2. Basic Title VI ESAA

+* 4Title 1V CRA National

)
E-S
I

1

R

Stafﬁ

5 Bi]ingual Student Servicefr
* Assistants (BSSA) (Laotian,
~“Chinese, Vietnamese, .5 Korean
. .5 Japanese, .5 Spanish 5
tFi]ipino)f : -

' ESL teachers“

Source o ‘s", e
l District (Loca])

(Federai)

3. Title VI Indochinese .
gewcomer Center .

.~ 2 bilingual- resource -téachers’,
roject (federal)

- . 2 bilingual resource aides,.
“and 8 1/2 bilingual instruc~

+" tlonal assistants (Vietnamese,” .

" . Canbodian,- Chinese & Ldotian)

k 2 inservice trainers
.~ Origin Desegregation’- N
(Federal) SR : "

5. Title VII Peer Tutor-

1 enrollee specialist and
ing Project (Federal)

‘part-time tutors, (4.25 FTE)'~

N

»'.-6. State Block Grant'

7. ¥ederal Refugee

. 9. Title VII Bilingual

.. This source funds ESL teachers,
- Basic Skills-teachers, and
‘ Bilingual aides :

(Bilingual and State
Indochinese Refugee
* funds}

-

This source funds ESL teachers
who serve refugees and bilin-
gual (Indochinese) instric-
tional- assistants

This ‘source funds adminis-
' . 1tration and instructional staff

Assistance (Federal)

8. District (Local)

al ‘2 resource teathers 1 resource
_Desegregation Project aide, 8 bilingual instructiona]
R S : »a551stants and- 5 FTE tutors

1 Program Managert 1 secretary,

. -z cross-cultural unders!

Descrigtio T

BSSA prov1dos home ‘language ass1stance to parents
districtwide In-addition,they assjst counsglors

. and assist new students in the regigtration process;’

‘ . ] .\‘..

.

‘ { tudents with little or‘hO'past schoo}ing);

~\and ai--s in§developing bilingua1 curriculum and
delive ing services :

Biling al inservice trainers provide regular teachers
bilingual staff and paraprofessiopals with insérvice
" training regarding bilingual/ESL methods & techniques

. Bilingual- student tutors are paired with bilingual

- work training students at work 'sites after school.

. Tutors are paid by Title VII and Federal- CETA and

' tutees are’ paid by CETA while they. learn job skills.

The instruction varies “from ESL to bilingdai re-‘
quired subject matter areas.. ' - v

, The’ instruction varies from ESL to bilingual required

subJect‘matter areas.

: 4 v
| )

The instruction varies. from ESL to bilingual required
subject matter areas.

Provided instructiona1 ‘services and support services

" for small and medium concentrations of students. .

Pilot program- in-.tWwo %econdary schiools ' for promoting
nding and apprec1ation of -

various cultures for both- NES/LES and general stu-
. o .dent population L
Figure 2. Funding sources and types of serv1ces provided during the 1981- 1982 schqdl year
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»

(5) Nork with counseﬂors 4!'d1ssemxpatihg career information; Career
p1ann1ng - 4 o LS R

: - Adv1ses students on graduat1on requ1rements
Assists in filling out forms for trade schoo1/co11ege adm1ss1ons,
* “financial aid, job- applications ) S
Provides orientation to new-students’ I
; ~ Assists in choosing -class schedule - . : _
_-t . Recommends referrals to other resources - - .- -,

Reg1strat1on and Ident1f1cat1on of NES/LES Students-4

B111ngua1 students new to‘the d1str1ct may . be registered at the B111n-'
o gua1 StudentaServ1ces Ass1stance 0ff1ce (BSSA) or at the home schoo1a N1nety
percent of the students are reg1stered through the BSSA 0n 1n1t1a1 enro1]-

ment, parents fill out the Student Reg1strat1on Record which conta1ns a

section ent1t1ed "Home Language Ident1f1cat1on. In‘that sect1on the

parents 1nd1cate the fo11ow1ng )
- Language FIRST spoken by the student
Lariguage the.family wusually speaks. at HOME
-Language the student usua11y spedks with friends SOCIALLY .
-A comparison of the student's knowledge of English-with her/h1s
knowledge of the first/home”language - FLUENCY. , o

v Students whose FIRST, HOME or SOCIAL language is ‘a. 1anguage other than
Eng]rsh are scheagigﬂ for forma] 1anguage assessmeni” If the student is
reg1stered “at the EEE?P she/he is forma]]y assessed at the time of reg1strat1on.
1f the student -is registered 1n1t1a11y at’ the home schoo1 the centra1 Edu-
cat1ona1 Data System Office is-notified. In this case, the BSSA is notified
about one week later of the‘student S need through a computer readout
There is usua11y about a s1x-week delay before forma1 assessment can be
carried out In the meant1me, the student is enrolled 1n the home school
.and attends regu]ar c1asses unt11 such t1me ‘that, she/he can be tested and v

\an appropr1ate aSS1gnment be effected.

| Formal Language Assessment and Ass1gnment

Students 1dent1f1ed at the time of reg1strat1on as potent1a11yequa11fy-

: 1ng for serv1ces are f1rst adm1n1stered a locally- developed state- approved

v

..ﬁ - -48- :
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- . N :
ora1 1anguage prof1c1ency test}1n English; no. forma] test in. the home 1an-r
guage is adm1n1stered for. ascerta1n1ng the child's oral 1anguage ab11hty
There are four verS1onsi.f the test (Test A B, C and D). In the Nestwood.

_ Schooi D1str1ct the E]ementary Vers1on, Test A (Short Form), 1s used for.
students in k1ndergarten through grade six; the Secondary Vers1on, Test c
(Short Form), is for use with students in grades 7 through 12.

Each test is adm1n15tered 1nd1v1dua11y. Adm1n1stratjon time ranges from.

“approximately two to 10 minutes. Scoring is carried out‘sjmultaneously with

" the testing. Test materiais consist of (1) one~sheet of test questions.With ..

| some small pictures on the reyerse side, (2) a large (11“ X 17“) two co]or

story p1cture“ wh1ch dep1cts in considerable detail a scene’in wh1ch a number -

' of act1v1t1es are occurr1ng, (3) a score sheet- for each student, and (4) a one-

- page instruction sheet for test administrators. TR A
| Each»version of the test consists of‘three-parts: PronunciatiOn, Compre-
hension .and §tructure" Story Te'l'l'ing Part I is a pronunciation task.. The

9

student is shoWn a ser1es of s1ng]e&ob3ect p1ctures and asked to prbv1de a 1abe1
‘ for each p1cture If the student is unable to supply a’]abe] for the p1cture,
L she/he is prov1ded the label by the test adm1n1scrator and asked to repeat.
l-t One or more, phonemes is 1dent1fﬁed for scoring in each 1abe1. Student response

1n this sect1on is recorded but student performance on this seci1on is not con-

sidered in arr1v1ng at an overa11 score! This section is used_prtmar11y as a

warm-up task and to.relax the student Part I examines comprehension and

grammat1ca1 strucggres The student is first asked to.view the “story p1cture“

and to responﬂ to 16 quest1ons wh1th are des1gned to elicit Spec1f1c grammat1ca1
v structures For each of the 16 quest1ons, the student's response is scored

dicotomously as success or fa11ure for either comprehens1on product1on of the

spec1f1ed structure item, or for both Thus the student may rece1ve one point

o | '
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. to create a

for understanding the quest1on and one. for producing correct]y the spec1f1ed
‘grammatical item in her/Mis response depend1ng upon what is be1ng scored 1n a. s

part1cu1ar-z:em, Part III is an oral combos1t1on task. The student 1S'asked

story” based on the Iarge’p1cture The student s “oral compoS1t1on

-'rece1ves a subJect1ve gIobaI score, -based on m 15 -point scaIe A set df de- o

) scr1ptors is prov1ded to assist in arr1v1ng at the gIobaI rat1ng The maximum

score-a student may rece1ve 1s 40 points (12 for-comprehens1on, 13 for structure, :

and 15 for oraI compos1t1on) In ‘the eIementary schooI, students who score in.

the range of 0-35 on Test A are eligible for serv1ce At the secondary IeveI

- students who score in the range of 0- 37 on. Test C are e11g1b1e for servioe.

In_summary, students who score below 35 on the oral language proficiency’
test in the elementdry school or balow 37 in the secondary school are auto-

matically eﬂigib]e for services.. Parents are informed of their students' g

e]igibi]ity for‘BIIinguaI services and'are given. the option to'reouest or - .-

»typ1ca11y requested B111ngua1 serv1ces

decline such serv%tes Approx1mate]y 80% of the total NES/LES popu]at1on has

3

Once 1t'has been determ1ned that a student iSveIigiBIe for’services

three other factors come into cons1derat1on for ass1gnment . First, if a

student has had little or no prev1ous schooling or has had her/his schoo]1ng

1nterrupted (m1ssed at Ieast two full years of schooI1ng), which is often

" the case with the Indoch1nese refugees, a Newcomer Center ass1gnment is 1n-

- temporarily In a ReguIar Bilingual Center or in a'reguIar,CIassroomquntiI_

"~ such time as proper placement can.be made.

d1cated Second the home language of the student 1s cons1dered and an.

v

ass1gnment 1s made to a Newcomer Center wh1oh serves that part1cu1ar Ian-‘

guage group. Th1rd ass1gnmemt is made on. the basis not only oF need but

o

also on the bas1s of ayailability of space w1th1n the ex1st1ng centers. A

student who qualifies for a Newcomer Center, for examp1e¢ may be placed

1

RN :



NES/LES students ‘who have’had normal school1ng in the1r country are
as51gned to Regu]ar B111ngua10Centers Every effdrt is made to ass1gn them
_ to a center where the1r part1cu1ar 1anguage group is served. If this is not‘
L.poss1b1e, becaus: of 1ack of ava11ab111ty of space in’ the centers serv1ng

their language group, they are as51gned to a Regular B111ngua1 Center where

K

they rece1ve ESL 1nstruct1on along with a heterogenous 1anguage group
?a child cannpt be placed 1|2ned1ate1y l}pon 1n1t1a1 enronent, she/ e : '
he is 1aced in a ho]d1ng pool andsass1gned to the home school temporar11y
. NES/LES students are arr1v1ng»1n the d1str1ct at the rate of approx1mate1y
100 per-month. Between Deggmber 19, 1980 and January 14, 1981, some 80
ehi]dren were ass1gned to a ho1d1ng poo], Qew classes were-opened shortly
thereafter to accommodate those:children. However,'students somettmes stay
in the home sthool'for'a year’before'they~can be.assigned to a bilingual
program, but Ch1nese and Indoch1nese refugee ch1ﬂdren are norma]lz\assjgnedv“—Him#éﬂ_‘
rather quickly because of the ava11ab111ty of programs in their 1anguages
. The district maintains one 0r1entat1on Center (grades 1-12) for incoming
,xregu1ar‘b1lnngua1 and nEWcomer statug students. The*purpose of”the Orienta-‘. B
" tion Center is to prov1de temporary placement for a 1imited number of b111n- :
'Agiauafnstudents who enter the d1str1ct after October 1. Students attend the
0r1entat1on Center unt11_the natural semester or quarter break, at which
time they are reassigned to existing Nencomer or Regular Bilingual tenters.
Fo]]owing placement, the bf]inguayfteaching staff'carries;out informal
. observatfons“for approximately one week, focusing primarily on the‘stUdent's
oral skills. If properly placed, the teacherhprescribes'ﬁnstruetjonal o
i treatment'and the'student‘remainsbin the assigned program; if the student
is deemed b;“the bi]ingua]jtea&hing'sta?f to be improperlynplaeed, she/he -
ds referred to the Bi]ingua] Program Office for re-eva]uation.

Ly
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- Bilingual students who are not eligible for NES/LES services (category
C, D and E students) are ass1gned to ma1nstream, Eng11sh-med1um classes in

' their home schools. The student may request transfer to other schoo]s, but

" she/he is not e]igib]e for b111ngua1 educat1on ar Spec1al English classes.

ol

2. Organization for Instruct1on - Schoo] Level

B111ngua1 1nstructnona1 programs were offered in 40 schoo]s in the

Nestwood School p1str1ct dur1ng the 1981-1982'school year: 17 secondary,

e . . . . -
. 22.elementary, and one Orientation Center which serves grades-1 through 12.

_and the Orientation Center. Some buildings housediboth a ‘Newcomer CentEr

' and a Regu1ar Biyingual program- See Tab]e "9 (pp 41r42)/fbr lTocation of

4

program 51tes, types of programs housed, and languages served by each.

b2

Newcomer Center .
, > Y

‘. .' Newcomer Centers are present]y 1ocated in 15 schoo]s f1ve h1gh schools,ww

one middle school and one Jun1or h1gh, and eight e]ementary schools. These

at. least. two years of school or who have’ had 11tt1e or/ho formal educat1on
!

In add1t1on, if a b11f%gua] ch11d who 1s be1ng served in any other of the -
d1str1ct s bilingual programs 1s not mak1ng norma] progress, the ch11d is
| screened by a school psycho]og1st and may be ass1gned¢to a Newcomer Center
uAccord1ng to district personne],va551gnment of under-ach1erng ‘children to

the Newcomer Centers is rare. o

EN

- )

to a spec1a1 program for one -half of each school day and the other ha]f to a
regular mainstream class w1th1n the same schoo] building.

a. Special one ha]f day program

,Students are grouped for instruction on the basis of age/grade level

Within the center, one-half of the day is devoted to students in grades one '

-52- C i .

‘ Thrze program models;were in operatfon: Newcomer Centers, Regu]ar Bi]ingua1

..
Y

: centers are deS1gned for 11m1ted English prof1c1ent students who have missed

) s Typ1ca1 1nstruct1ona1 program - elementary 1eve1 . Students are. assigned °

‘
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through three, the other half to students 1n grades four through Six. When“
the ch1ldren are attend1ng the': spec1al one- half day classes, they are rotated
through three per1ods of instruction taught by staff ‘mehbers who spec1al1ze
in teaching ESL ba51c skills (read1ng ahd language arts), and b1l1ngual
:subJect matter content Generally the program 1s as follows.

“ESL - 45 minutes; taught by a cert1f1cated teacher w1th ESL qual1-
fications. _

Basic Skills - 45 minutes; taught by a cert1f1cated teacher with
" specialization in the teaching of read1ng and/or language arts;
all basic skills ‘classes are taught in Engl1sh only..

- R B1l1ngual Instruct1on - 45 m1nutes taught by a b1l1ngual ‘speaker " L
who may or may not hold state cert1f1cat1on Instruction is pri-
“*marily in math and soc1al studies. ,

_b. Regular half-day program -

The population of the regular mainstream classes comprises monolinguat

English-speaking students and a var:ety of other language speakers ; " New- _
N . e —— e
comer students are—aSS1gned to ‘the regular classes on-: the bas1s of age, not : ‘

grade.level‘ab1l1ty. vThey,may‘be assigned one age/grade level below their

normal age/grade assignment but this.usually does not happen. The students
,'. h . /‘

_-are general1 kept w1th others of the1r own age They‘partlcipate'in the

~ régular curriculum offered during the half of the day they are assigned to

-

the class. - | e

L S o ~

, Exit criteria and screening procedures. Students who meet the ex1t
i S
cr1ter1a for Newcomer Centers are reass1gned to one of the Regular B1l1ngual"

Programs. The Newcomer Centers have been ih operat1on for two years At

the end of the first year approx1mately 25% of the children were reass1gned.5 '

"

Those that exited were mostly the younger ch1ldren

& .
In the spr1ng of each year the follow1ng students are formally screened

for ex1t. )
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- students the school 1dent1f1es as ready for exit, ‘
- students who have been in the dTStT1Ct three or ‘more years, e

- students who perfonn at the spec1f1ed Tevels on either the oral’
1anguage prof1c1ency test or, Ca]zfornia Achievement Test (CKI) .

A1l students in the Newcomer Center program are administered ‘the ora]
1anguage prof1c1ency test in the spr1ng of each year.< They are a]so adm1n-‘;

_1stered the California Ach1evement Test in the fall and spr1ng of each yearf’

Classroom teachers ‘pnd the b111ngua1 staff meet in the early spring and «
1dent1fy students who, 1n the:r Judgment have'made good progress in. learn-

. ing English and have made up skill def1c1ts, primariiy-in math.‘ Those stu-
.dents,.aiong'with othér‘studénts uho haVe been in the district for three on :
more years or have performed at the specified levels on the oral language :

' prof1c1ency test or the CAT are* recommended for screening. Formal screening -

1nvo]ves the comp]etion of the “E]ementary Newcomer Transition Form“’(see

' Appendix BY. Students who accumu]ate 80- 100 p01nts on th1S fOrm are gener-

a]]y recommended for ex1t, unless the staﬁg prov1des -a satisfactory Just1f1-

¢ i

cation for: reta1n1ng a student in the proggam for another’ year. Cr1ter1a

-for transfer to regu]ar bi]ingua] programs are based on obJective test data

\'a

. and’ teacher recommendation as follows:

' : - oral 1anguage'proficiency test score of 28+ (10 points);-
- CAT Reading.Comprehension at 23+-percentiie‘(20 points)j

'1- Level of academic Performance, at grade level 1n Reading, Lan-
guage Arts, Math, 0ther (20 points);

- C]assroom.Teachen Recommendation, positive (20 points);
» . . » ’ .

-;NeWCOmer Staff Recommendation, positive (30 points). |
. Newcomer Center students are of NES/LES’status when they are enro]led .
~and usually are of that status when they are reassigned, in keeping with

4

the above criteria for exit. : | I

'\:, - @ e
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Typical 1nstruét1ona4;program - secondary level Eng11sh-as-a-Second

.

t Language (ESL) Ba51c Skills and Genetal Stud1es in the areas of math

f'sc1ence, and soc1a1 stud1es arewproV1ded by. cert1f1cated teachers and bilin-,

-

-qual 1nstruct1ona1 assnstants In1t1a11y, students are enro]]ed in four

‘classes in the’ Newcomer Center and in. two regu]ar contact c1asses out51de

!

the center - As the student s Engf%gh ‘and acadech sk111s 1mprove, contact _

t1me 1n reguldr c]asses 1ncreases. S L

Ex1t cr1ter1a and screen1ng;grocedures (secondary) Students exit

from a Newcomer Cen;er to a Regular B111ngua1 program. "The Same'general

/Vscreen1ng procedures are used to exit students as those descr1bed above for

elementary school students. Spec1f1c criter1a for ‘exit are found onuthe :

- *

“Secondary Newcoqer Exit Form" fsee Appendix B) S

- Administration of the Newcbmer Centers Each bu11d1ng w1th a b11ingua1

u,,prdgram,has a bu11d1ng adm1n1strator who_is. respons1b1e for coord1nat1ng e

'bngo1ng bilingual servaces . The bu11d1ng adm1n1strator is appo1nted by the

prmnc1pa1 At the elementary level the pr1nc1pa1 usually f1115 this pdsf-
/
t1on, but it may a150 be the vice- pr1nc1pa1, or counselor The dut1es-are

a part of the staff member's a551gned dut1es. Approx1mate1y 10% to 30% of

the staff member s t1me 1s devoted to these dut1es D

-

- "The building administrator- coord1nator, in cooperat1on w1th the»b/11n-

gua] office staff;o1s respon51b1e for delegating tasks in the areas of:

- reg1ster1ng and enr0111ng new bilingual students,

- structuring student course scheﬁules ‘to meet credit requ1re-
ments, ‘

- estab11shing tutor schedules and reponrting time,tolpaerII;
. : . e - — .
., - negotiating space alloc¢ation for classes and-tutors;

H
Lo

_ - orientating tutors to-building;'

\
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. regu]ar c]assroom program, ESL and b111ngua1 1nstruct1on _ESL instruction

~

v . " : S W, L7 - > % .
.. - appb1nt1ng superv?51ng teachers for 1nstruct1ona1 ass1s¢ants, o

S, re1ated to b111ngua] program

- , L:f¥;}~tk . N : éﬁ;
The coordinator.awm;g“‘QJ 1son a apokesgprson for b111ngua1 ‘n ds
D 1&
.« within -each bu11d1ng “iEﬁ?rJ -
Regu]ar B111ngua1 Programv - ,‘ "‘;‘ o .

.".\‘.,

- In the Q981 1982 schoo] year heguLar b111ngua1 prognams wére in opera-

tion 1n 34 schoo]s 10 high schoo]s, s1x m1dd1e and Jun1or h1gh schoo]s, '

¥

and 18 e]ementary schoo]s ' Students w1th 11nnte3 Eng]1sh p£0f1c1ency who *

have had norma] schoo]1ng 1n thé1r céuntry are eligible for Serv1ce from )
A

these programs. A1so, studgits~off1c1a1]y exwted from a. Newcomer Center are’ '

e11g1b1e to enro]f/1n a Redﬁ]ar B111ngua1 program

-

Typ1ca1 1nstruct1ona1 program - e]ementarx,]eﬁth’ThE Régular B111ngua1 L

“program offers students two serv1ces* Eng11sh-as-a_Sé%"i‘tanguage (ESL)
c1asses and b111ngua1 1nstruct1on "

a. Kindergarten. .The’ NES/LES ch11d 1s aSS1gned to a homeroom wath a
~ 7

Ps

heterogenous population. These students are offered, in add1tJon.to tﬁ"

is prov1ded in pu%grout classes of five to ten students which are schedu]ed

;for 15 to 20 m1nutes per day Oral language deve]opment and,apprec1at1on of

cu]tura] s1m11ar1t1es and d1fferences are the focus of this 1nstruct1on

These classes are taught by a certificated teacher W1th ESL qua11f1cat1ons

(a major or minor in ESL or one Full year or equ1va1ent of contracted teach- .

ing of ESL in ‘the public schools or Peace Corps).

L7 ' . £

A
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) - obta1n1ng requxred ciﬁssroom texts for bu]1ngua1 1nstructors
and tutars to use with’students; . . SRS e
h‘ - refe1v1ng and c1rcu1at1ng to staff the month]y;pr1ntout en ‘?45;' -
b111ngua1 students, o : A S r-i'f s

Y
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. B1T1ngua1 instruc;1on is also provxded in pui] out c]asses scheguled g
4 . % % ’J, '
' for 15 to 20 nrnutes per day ) Instrud%1on is %rov1ded “aither by certﬁf1- R

N Lote B

,'cated b1T1ngua1 teachers or 1nstruct1ona1 ass1stants or h1red ty;ors Pro- .

- grams w1thsa Tayge number of one Tanguagé group may have a cert1f1cated ) r‘i"

T ‘btl1ngua1.§Pacher or an, 1nstruct1ona] ass1stant B111ngua1 tutors ére re-'f

i :".'—\",'_.' N

- quested for small numbers of‘students of a ﬁanguage group BzT1nguaﬂ staff-‘°;:
members éssess the student and consult’ w1th thé cTassroom teaoher to deter-.

m1ne the student S 1nstructlona1 program The'b111ngua1 staff then sets up,'

N3

_oa schedule of puH-out c1asses that, are formed on the baés of need, ab111ty,‘~

o

and c1assroom ass1gnment consnderat1ons < The b1T1ngua1 staff member respon-
s1b1e for thehch11d s 1nstruction meets weekly, or da11y, w1th the classroom -
- teacher to p1an for the chi]dren s 1nstrudt1on ’ The b111ngua1 1nstructor‘ ',“(/
~\.he1ps students w1th classro‘m ass1gnments in the areas of math, sc1ence,

?spcaai stud1es, and heaTth They zlso, ass1st students w1th cu1tura1 adJust- ;.

ment andemake home contacts when necessary Except for the pul] out classes

(a tota] of 30 to 40 m1nutes per day), the student spends the ent1re day in

. (. -~
| D . Ce e -

a regu]ar Eng]1sh-med1um classroom.

'b. Grades one through s1x The program 1s es%ent1a11y the sime as

14

T'for k1ndergarten except for ‘the fd]Towﬁng

. '- pu11 out classes (ESL and b111ngua1 1nstruct1on) are scheduled
! for 30 to 45. minutes da11y, for a total of anprox1mate1y one 4o
~one and a half hours per’ day. ‘. . UK /

“4 -'in the ESL c1asses students are provided maximum opportun1ty
‘to use, oral 1anguage,,1mprove reading skills, practice writing
and composition, and appreciate cultural similarities and
d1fferences , 7

o Ex1t cr1te ja and screen1ngfprocedures Students who me e exit
‘ ‘:4%14 £
cr1terre for Regylar B111ngua1 programs are reass1gned t;‘EngT1s -medium,

-

X o~

. . .
} - 3 v -
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' mainstream'classes in their assigned'schools;' The same.procedure'is?used L

for screening fhese students for exit as is used in the Newcomer Centers

» e 1

However, the cr1ter1a for ex1t Tequ1res a h1gher 1eve1 of performance 1n a11

areas than do the exit cr1ter1a for the NLwcomen Center These cr1ter1a are

‘ ¢: .

spec1f1ed in the ”E1ementary Regu]ar B11fngual‘Ex1t Form" (seeﬁAppend1x B)
In genera] the student must score’ above the 35th percent11e in read1ng -com- °

prehens1on (as measured- by ‘the CAT), rece1ve a score of 36+ on the ora]

L

language prof1c1ency ‘test, and be recommended for ex1t by concensus of the

3

b111ngua1 staff and the classroom teacher..

)

Typ1ca1 1nstruct1ona1 program -- secondary 1eve1 Bi]ingual programs

,\ .

;}" at the. secondary level typ1ca11y offer one. per1od of ESL 1nstruct1on daily

(schedu1ed 1ike an e1ect1ve), one. or more class periods of b111ngua1 instruc-.. -

\

 tion, and four to five: per1ods per day of contact c1asses The b111ngua1

1nstruct1on may be de11vered either 1nfa regu]ar]y schedu1ed b111ngua1

. @, -

class, or within a regular ma1nstream class in which the b111ngua1 1nstruc-
*  tor provides_ assistance as needed during.c1ass'asvinstruction is being
| carried out by the regular, mainstream teacher, or fn‘pu1i—out tutordal
sessfonsbk The ESL and regu]arly-scheduled bitingual c]assesnare taught by
qua11}1ed cert1f1cated teachers ' Wﬁthin-class supportfand tutorfng may be -
prov1ded by cert1f1cated teachers, 1nstruct1ona1 ass1stants, ar paid tutors

-

Exit cr1ter1a and screen1ngfprocedures Students who meet the ex1t

cr1ter1a for Regu]ar B111ngua1 programs are reass1gned to the Eng]1sh—med1um |
t ma1nstream.programIw1thfn'the1r assigned school. iThe same procedure is used
'-, for‘screening.these'students for exit as is used invthenNewcomer Centers.
However,'the Criteria forpexit gequire-a"higher']evel of performance'fn.alT
~areas than do the exit criteria for the Newcomer'Centersw;~These criteria .

~are specified in the "Secondary:ReguIar Bilingugl EXxit Form for ESL.and/or

"rﬂ
e




ﬁfor heabth "f; . 'j' SR

;§i1inQUa1 Service“ (see Append1x B) In genera] fhe”student must obta1n a

C - - .
Voo e
l has .

-
A

'{f“ m

: Grade Equ1va1ent s;;:s oﬁ»approx1mate1y 640 1n read1ng comprehensaom (asr

measured by the CA R rece1ve a score of 38+ on the ora] 1anguage prof1c1ency

.test, and beqrecommended for ex1t by concensus of*the b111ngua1 staff ESL

teachar, and a c]assroom teacher 1n the areas of sOC1a1 stud1es, sc1ence,

* ;

<

Adm1n1strat1on of the Regular B111ngua1 program Al Regu]ar Bilingual

[t

programs have an in-building coordinator, appo1nted by the pr1nc1pa1 -who-

serves the same roles and functions ‘as those who serve the, Newcomer Centers

0r1entat1on Center

K

The district has one 0r1entat1on Center (grades 1- 12)\for incoming

'~regu1ar btlingual and newcomer status students. The purpose of the Orienta-

tion Center is to provide a temporary placement fpr a limited number -of NES/
LES students who enterithe district after.October 1. Students‘attend the
Orientation Center until the natural semester or quarter break at which time.
they are reassigned to either‘anNemcomer-Center or Regular Bilingual program.
The Orientat{on Center;'npw in its second year of operation, is housed
“in a school building a]ong'Wﬁth.two other special programs (an alternative
high school for students who have had trouble adjusting to the regular high
schdo]}fProject Interchange, a program for school-aged parents). The_drienta-

o

tion Center is served by a Fulltime building coordinator and one fulltime /
secretary. The'Center is at‘present staffed}by 20 certificated teachers and
f1ve bilingual 1nstruct1ona] assistants. A11 of the cert1f1cated teachers

,are nat1ve English speakers with c]assroom experience. A small core staff

of these teachers have had spec1a1 tra1n1ng and experience in ESL. The five
instructiona1ﬁassistants are native speakers of one»or more of thé following

&

languages: Chinese, Vietnamese, Laotian, and Cambodian.- These languages are

(%1
- i
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the most common1y spoken by the students in»the Orientation'Center Students‘-

> -

are bussed to the center from a]] over the c1ty, only. about 20% of .the stu--

dents served there res1de 1n the ne1ghborhood Students in the center range :

> o ‘ - s ..’ . o - .-~~;,.'
- N . . .. .

1n age’ from six years. to 20 years old. T ’ A
.+ On 1n1t1a1 entry into the 0r1entat1on Center, ‘the, students\are ass1gned :
to one of four age/grade group1ngs pr1mary, 1ntermed1ate, Jun1or h1gh, and
high school. Within each age/grade group1ng, the students are ass1gned to
one of five sk111 .levels. The assignment to sk111 levels is based on aw
~screen1ng test deve1oped by the staff at the center The screen1ng test
examines the student's ab111ty to recogn1ze 1etters of the a1phabet know]-
edge of beginning and final consonants, recogn1t1on of s1ght words, ab11%2v
to read as measured by cloze passages, and computat1onaj,sgj1gs in math.
The ‘student's ability to speak ﬁno1ish, as ‘well as number of-years'ot school-
ing completed and 1iteracy»ﬁn the natfve language, is:also considered;in
‘placement within the ‘program. N , -
\»C]ass size and composition %f the classes change almost dain)as the
influx of new students‘continues throughout each'semester A modified
system ‘of team teach1ng has been 1mp1emented wh1ch a11ows for frequent re->

L

‘group1ng of students to accommodate the1r 1nstruct1ona1 needs

Instructional program . The 1nstruct1ona1 program i$§ des1gned to pro-
vide intensive lessons in surviva]VEng1ish and. in the basic skills. . Al |
students spend two hours daily in ESL c1asses where the empha§1s 1s on
_ 1earn1ng to speak, . read, and wr1te Eng11sh ~ The rema1n1ng two and one- ha1f
-'hours per day is devoted to instruction in subject'matter content (e. g ’
math, sc1enc§, social stud1es, hea]th). Every six weeks certain ‘subject
. matter offerinqs are changed -for each stUdent: Typica11y, each student

._withfn one semester will be enrolled in three of the fo]]owing: physical
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'eduCat1on, typing, hea1th, sc1ence, ‘art, and drama. Attentibn is also giVen“

to" he1p1ng the students 1earn how to part1C1pate and succeed in Amer1can f
'-'schoo]s and to'surv1va1 sk11ls*outs1de of sch501 (e g., how to shop, pay

-

.rent,. app]y for jObS, career opportun1t1es,Qunderstand1ng the Amer1can

]

cu]ture)(‘ The b111ngua1 1nstruct1ona1 ass1stants work d1rect1y in. the

s

°c1assr00ms alongside of the English-speaking teachers. ,They as51st ‘both the

teachers and the students in understanding each other;,they assist students,

A %

as needed, in interpreting instructions and in completing assigned work.

'!.:

Thiey also assist’students with cultural adjustment and make home contacts

when necessary. N ‘

Exit criteria and screening procedures. Students in the Orientation

tenter normally stay in thejprogramhunti1 the end of the natural semester or
quarter break. They are-reassigned to either a'NewcomeriCenter or a Regular
Bilingual program. At the end of fall Semester, January 1982, the Center was
~ serving 320 students. ATl but 80'(25%) of thdse-students were reassigned at
that time. Factors cons1dered in retaining those students in the Center for

another semester included: ~ N oL

- some had enro]]ed in the Center only a few days/weeks pr1or to
the end of the semester, )

-a few had not made satisfactory adJustment and/or progress (i.e.,
- "sthool ready"), in the Judgment of the center staff;

- for some, space was not available in an appropr1ate Newcomer
Center or Regular Bilingual program;, ,

- .families are tfansferred as a unit; in some cases a proper

- assignment could not be made at that time for one or more family
members, ‘ .

~

- ma1nta1n1né racial balance in the receiving schools affected the
S retention of some students in.the center for an add1t1ona1 semes-
) oo - ter or quarter.

- -61-
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' Adm1n1strat1on of the 0r1entat1on Center The school principa] serves
,va, K fg_’ A .
o as the 1n bu1]ding adm1n1strator/coord1nator of the center Program He
- W _

P serves the same ro\esA%nd functions-as descrfbed for those of the in-building ﬂ? A
Y ° . 5 4 -
adm1n1strator of the Newcomer Centers. - o _-'

3. Goa]s of the - Spec1a] Language Programs

’As early as 1971 a need was recognized by the.schdo] district for

spec1a] language ass1stance to he]p a growing popu]at1on of NES/LES students
‘acquire Eng]1sh as rap1d]y as poss1b]e This gave r1se 1n1t1a]]y to the
implementation and spread of ESL classes to fill thh§ need. Fo]]ow1ng the
'passage of the B111ngua] Educat1on Act in- 1967 and Subsequent growth in proJ .g
grams nat10nW1de which jncorporated the use of the home language to ass1st_
NES/LES students to continue growth in'concept development and academic o
]earning while they were acquiring Eng]ish,'the school distriot also imp]e-°
“mented-a dualélanguage program in Cantonese and English in one schoo] fhis
program was,. for‘a]] pract1ca1 purposes, a language ma1ntenance program in

v

“that all students, both Eng]1sh proficient as well as NES/LES students, for
a part of the1r school day rete1ved instruction in spoken Caqtonese and |
Ch1nese ]1teracy W‘At the same time, in keeping with the grow1ng 1nterest
both locally and nationally, part1Cu]ar]y among 1anguage m1nor1ty popu1a-\}
tions,-in maintaining and fosterino the home 1anguage*and'cu1ture, biiingua]
education spread to other schools in the district. For ekamp]e, bi]indua]

] -teachers-were.hired to teaCh ESL qlasses,ﬂprovide bilingual support in
academic areas, and to validate and support the home cu]ture of bilingual
students. In some cases, ]1teracy tra1n1ng in the non- Eng]1sh home language

Hwas proV1ded in these schoo]s and some SubJeCt matter c]asses (e.q., math

science, social studies) were taught in the home language.




“In 1974 the U.S;,Supreme Coth handed- down a.decision in the Lau vVs.

1

Nichols case that required that special Jlanguage assistance be provided for L
‘1imited Eng]ish proficient‘students'invorder to aSSure equality of educa- -
.t1ona1 0pportun1ty for -this’ stuﬂent popu]at1on While the Lau decision re-

"qu1red that spec1a1 Tanguage ass1stance be prov1ded, it gave ‘no substant1ve

gu1dance as to what would, or wou1d not,_const1tute acceptab]e special

bl

ass1stance 1eve1s To‘th1s po1nt what are known as the “Lau Remed1es"

(gu1de11nes) were 1ssued by the, Office for C1v11 R1ghts 1n the summer of

1975 In order to qua11fy for T1t1e VII ESEA fund1ng support, schoo] di's— f-@.

tr1cts were requ1red to develop what have come to be known as Lau Comp11ance

.p]ans in accordance with the‘Lau”Remed1es/Gu1de11nes The westwood Schoo]

D1str1ct s Lau Comp11anee P1an was accepted by the 0ff1ce for C1v11 R1ghts ‘

as of June 1976 D]str1ct b111ngda1 programs have, since that t1me, been -

¢

structured in accordance w1th the d1str1ct s Lau Comp11ance P1an
Essent1a11y, the agreement w1th the 0ff1ce-for C1v11 Rights requ1res

the d1str1ct to

. .o . -
L r ’ »

(1) Ident1fy :non- Eng]1sh dom1nant students S | .u N

(2) . Provide. spec1a1 1nstruct1ona1 serv1ces, i.e., English as Fe
second - 1anguage and b111ngua1 1nstruct1on in required sub-
jects. : . o _ . .

(3) Implement diagnosis and prescr1pt1on services tor C-E»égte- :
gory students below the 23rd percent11e on a standard1zeg

test.. - - U ¢ C U Y )
(4) 'Operate 1nstruct1ona1 programs at: predeterm1ned statf1ng .
: levels. o N
\ (5) Implement staff training. - iR ;\b A } b "}_f

. 3(6) dImp]ement a staff recru1tment program o °: P 1:'_‘fﬁ\%b':
\ “(f) ~Prov1de b111ngua1 home commun1cat1ons "«1';H' ‘ ';V . "
' (8) lEstab11sh a b111ngua1 adv1sory commission. - "

(9): Conduct an evaluation of services. ’ o ¢

A Q C 3



Under the district's Lau Comp]iance P]an, NES/LES (categories A and B)
students are to_be prov1ded services aimed particularly at developing Englishl
language proficiency and are, in additlah, to receive coursekcontent assis-
tance in the home-language in required subject areasv(math, science, sOqial
studies, and health). Where predictive data‘are‘aVailabie to show that
students initially identified,in‘thesevcategories can'bev"mainstreamed" for ,
their entire instructional,program, participation in the transitional bi]in-
gua]:edutation program is to be discontinued. Predictive data are defined
as academic achievement test results that indicate that the student is
functioning within or above the “norma]" range for the student's age and

,‘gradeaplacement (23rd through 70th percentile) At a minimum students are
no 1onger e11g1b1e~for service when they can perform at or above the 23rd
percentile on the standardized achievement test adopted by the district

.-Students 1nﬂt1a11y 1dent1f1ed as categories C D, and E students .are to be

, “mainstréamed“qunless they vo]untar11y~e1ect to part1c1pate in Bi]ingual ‘
Program services offered by the district These students are a]]owed to
’partipipate in these programs when there is space available that-is_not
Jikeiy to.be?ﬁeeded byfstudents-with a 1anguage barrier, and'where one of
'the foliowing conditions is met: " ) : o a

- the student w1shes to maintain, acqu1re, or 1mprove skills in
" the non- English 1anguage

- . 1
-

: g
~ - the student 'S vo]untary part1c1pation w111 enab]e the district,
to offer bilingual program services by adding to the number of.
students avai!yble to enroll in the course of study' or
- the student's voluntary part1c1pation w111 be of direct assis-
™tance in helping .other participants make an effective .and ’
- effiCient transition to English-]anguage communication.

@b : Underachievypg students 1n categories C, D ands@ are to be assessed

and an ana1y51s Jf their reasOns for the1r educationa1 def1c1ts 1s to be “#'.

Y N ., ’ . . - . . ) -




‘tive to the goa1s of the. special language programs-.

) . ’ ! - - - - N ‘~—;. . N '
V'They were transitional and'ass1m11at1ve in nature As the b111ngua1~educa-

" aga1n sh1fted somewhat toward the pract1ca% necess1ty of Tntegrat1ng\the
' students as, quick]y and as effﬁc1ent1y as posS1b1e 1nto the ma1nstream of

f ‘ : ‘. _ —_65-0 ' - R

—

‘1fmade Treatment for the educat10na1 deficits is to correspond to ‘the ser-

3

vices'provided to other underach1ev1ng 'students:in the.students' schoo]s

'S

More recently concerns of a practica] nature (1ntens1f1ed by the

increased number of students needing service as we]] as the character1st1cs

* of the students-to be served) has furtherx1qf1uenced-d1str1ct policy rela-

Pe

Historilcally, the goals of these programs appear to have emerged under- -

gone change, and evo]ved to the1r present state as a result of a series of

"societal events " For examp]e, the f1rst programs in the ear]y 19705 resulted

from a practical need of a grow1ng segment of the school® population to learn . (

~ English as rapidly as possib1e. The prevailing practice of the times was .

ESL classes for most populations, partiCu]ar1y when dealing with a number
of different 1anguage groups w1th1n the same schoo] population. The goais

of those programs were to assist the students in 1earang Eng11sh so that

3

they could as qu1ck1y 'as possible function 1n~a11-Eng11shfmed1um ‘classrooms :

~? =Y

t1on movement took root and blossomed nat1ona11y in the late 1960s and early

'19705 (in keep1ng with. the soc1opo11t1ca1 climate of the~times),. so d1d

~.

1nterest 1n€§P1nta1n1ng the ch11d S. Egme 1anguage and Cu1ture At that ‘ o

‘jpo1nt the goa]s of the special 1anguage programs 1n Westwood also.began to

A
sh1ft toward 1anguage maintenance programs (as. ev1de d by the programmat1c

changes in the Westwood schools in the period of 1973 1978) Wh11e thé '; Sy

programs, ma1nta1n1ng and foster1ng the home 1anguage and cu]ture othhe stu-
dents was a]so seen as a va11d and pos1t1ve feature of spec1a1 1anguage programs

t_ In the per1od*of 1978 th the present thzﬁgoa]s of the ‘program - have

'g.«m
‘..

- - = -

’
- D7 R
o .
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devggopment of Eng11sh language proficiency was still a maJor goa] o?>those e
t

s
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' T1t1e VII), (2) 1eg1s]at10n at the gtate 1eve1 prov1des for trans1t1ona1

the schools and of socﬁety,»_The-district'isifaced)ﬁith the ledal mandate of

providing services to a large and diverse population of NES/LES students in

f a sociopolitical climate in which-Kl) emphasis at the national Tevel is on

the delivery of services to. those 1n greatest need (c f. 1978 Amendments to

b111ngua1 1nstruct10n, and (3) d1str1ct policy specifies a trans1t1ona1 b111ngua1
A

-~ program w1th the goa]s to develop English 1anguage proficiency and to enhaqﬁﬁ\\

the positive self image of NES/LES students.

8
)

Teachers, adm]n1strat1ve and supervisory persdnnel, and community
members alike cite. three goals for the present program: Q’

(l)k to help, students to become prof1c1ent in the English language.

¢
(2) to help students to make the adJustment from the home culture to
that of the wider commun1ty _ :
(3) ‘to prOV1de support in .concept development through the home 1anguage
: dunzng that period of adjustment. .

Many see ' the ma1ntenance of the home 1anguage h1gh1y des1rab1e but not,

'feas1b1e under the present conditions. Most see the fostering of cross-

cu]tural-dnderstanding as.a very positive and integral part of the‘WestWOod'

- . *”» s . . o
biTingual program..- -
: . B v
3 “g'\y' ,
\ ; N
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. . . ’ .
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4. Instructional Mode‘!&é# W B

The instructional model presently in place in theiwestwood Schools has
evolved over the years and has been mod1f1ed by a program of 1nserv1ce tra1n-
~ing in 5eep1ng with both the changing needs of the students enter1ng the

-d1str1ct,and advances in curriculum and instructional pract1ces within the

9

. profession. The district's instructional model has three’hbmponents: ESL

5

instruction, basic skills development in English, bilingual support in sub-

ject matter areas. T,

: ESL instruction 1s prov1ded in small groups wh1ch are formed on the. basis
"of age and level of Eng]1sh prof1c1ency In the beg1nn1ng c1asses, there is
“a heavy emnhas1s on spoken English. Students f1rst deve]op 11sten1ng com-
prehens1o%!through association with act1ng out, real obJects, and pictures.
Speak1ng sk1115 are pract1ced thro gh experience act}V1t1es, 1m1tat1on,
songs,'s1tuat1ona1 d1alogues, and dramat1zat1on and games . Read1ng is 1n-
troduced us1ng the visual 111eracy/1anguage exper1ence approach Basic
_phon1cs and hygh frequency words are taught. Sequentia] wr1t1ng oractjcei .!

'begins with cooying-numbers, letters, words, and sentences and moves to

paragraph forms and basic punctuat1on

B

tudents cont1nqe to develop understand1ng

. . In the 1nteqyed1ate classess
) T

'_thr0ugh assoc1at1on,w1th hand -on act1v1t1es, real obJecE? act1ng Out and

,&_' pictures ) They are provided oppor un1t1es to pract1ce speak1ng through

1 <

1abe11ng and descr1b1ng obJects, chora] recitation, re1at1ng exper1encesa

Js1ng1ng, and playing games( Initial reading is based: on student-d1ctated

r

sentences and paragraphs-and progresses to printed paragraphs and passages,

& -

short stories, poems\’fables and sk1ts w1th control]ed vocabu]ary/,\Sral

o

o

read1ng emohas1zes p s1ng and 1ntonat1on dgﬂent reading emphasizes c6m-

prehen§1on. Letter formation focuses on improving cursive wzytqng ‘ Students

ER) . N -
~ . S . - D "
5 _ . 1\ .
) ) . . ‘ -62- L’ﬁ'_'. . . - ,rf." ;
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maintain a Jjournal, compose friendly letters, and write short -paragraphs on

°

oral language and reading materials. Corregt spelling and punc¢tuation are
. . R ° . ‘e . y

taught. | o | | o
~In. the' advanced c1asses students continue to 1mprOVe the1r 11sten1ng ;°

'and speaking skills by participating 1n small group and d]ass discussion,

'ro1e p1ay1ng s1tuat10na1 dialogues, recitat1on, dramatizat1on and sound and

v1deo recordings. Syntax in bas1C'sentence patterns is reviewed and sentence

| expansion:is taught' Students refine the1r use Of English morpho]ogy and
phono]ogy, vocabulary is expanded A var1ety of extua1 mater1a1s are in-
troduced' short stories, anecdotes, folk and fairy ta]es, b1ograph1es sbngs,'
and verse *The students study the structure,of narratives, factua] reports,
and letters. Eng11sh reference mater1a1s (d1ct1onary, encyc1opedia thesaurus)
are used as a resource in word study, speak1ng, and wr1t1ng In compos1t1on,
students_]earn to apply bas1c writing skills (chrono1og1ca1 order, summary,
description, comparison and contrast, cause and etfect)

Basic sk11]s instruction (read1ng) in English is a1so prov1ded in small

- groups In most cases, standard American reading textbooks are used Stu- o

dents are 1ntroduced to the vocabu]ary conta1ned in the 1esson word ana]ys1s

sk111s are taught, students read a1oud or s11ent1y, and comprehens1on 1s

. A

,%ghecked through both spoken and written act1v1t1es ’ ‘
v | n

T .
B111ngua1 support is prov1ded in subaect’ﬁitter content Small groups

of students br1ng to the b111ngua1 c]ass their texgtooks and ass1gnments from
"\\
the1r regu]ar mainstream Blassés. The b11Lngua1 teacher uses the home lan-

\ >

guage of the students as necessary to exp1a1n conoepts, to- c1ar1fy 1nstruc-

A

2

tions, and to assist the students in understand1ng and comp]et1ng the1r v
@s51gnments, usua11y in the areas Qf math sc1ence soc1a1 studtes,,and '

_ : e ~
~hea1th e - o =
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Teachers reported that the t1me frame for the program c]asSEs is set as
is the content area to be 1nc1uded in each time frame. However; there 1s>
much f1ex1b111ty in"how the content is ‘taught as well as to what is to be..
taught w1th1n a content area. The d1str1ct prov1des curr1cu1um guidelines,

. but’ each teacher is free to adJust her/h1s c1ass content to meet the needs

the students. Mon1tor1ng of the c1asses is carr1ed out by the in-building

coordinator and proJect staff fr0m the Bilingual ?rograms Off1ce. aThi.
appears to be occasional~and informa] as'no set schedule of visitation is-
‘formalized, | ’

Three types of inservfce training are provided for the Bi]ingual fro?
grams staffE-_credfted courses at one of the local universities, workshops
‘planned by the Biifngua] Prograﬁs”Office and by the Tit]e VII Technical_
Assistance Team, Tocal or out-of-state conferences. In the 1980-81 school
yearfproject;staff from the‘Newcomer Centers partfcipated in 11 courses‘ 5

- offered for cred1t f1ve two hour workshops and one full day workshop were'

. N :
held for the T1t1e VII staff s1x two -day workshops were conducted for the”
d1str1ct S ESL/B111ngua1 staff Typ1ca1 topics incTuded «in these workshops

A}
and classes are & follows:

Cu]tura] -Background of the Refugees - | e

< _Individualized Instruction in ESL.and B111ngua1 Classes
YN " ESL Approaches - "An Overview

\é.‘ Measuring.Student Progress in the B111ngua1 C]assroom - Informa]

) . Procedures RN
(3\\$c27j'" Incorporating’ Subject Matter in ESL {nstruct1on R
~ Teaching Reading to Every Student °' -

- Use of World History. and .Reading Mater1a1 Deve]oped by the Pr Jett
taff ’ N
Computer Education : z:_

5}-. Other Educat1ona1 Services © : - _~7ﬁﬁ"':'

z ’ ‘AgmpenSator Educat1on. As 1ong as students are enro]led in, one of the
. \ —_—
: d1str1ct s bilingual- programs, they.are fiot e11g1b1e, by d1str1ct po]1cy,
a;q - s . - . -
BN : A — - - . e
.« ’ ) R . . ‘ - (’
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_ ak weTT as a Techn1ca] Assistance Team which deve]ops 5upport mater1a]s for

regu]ar‘d;str1ct pnocedures (wr1tten app11cat10n, 1nterv1ew w1tH&seTect}on. ;T,v.gm_

N Lo - - . - a . e TR o8 4
1 - o . ) . . _’fs' K KA

of

for other compensatory ed0cat10n programs, except at the d1scret10n of the T .
bu1]d1ng pr1nc1pa] However, in ‘some bu11d1ngs«where staff and_space is . "o

ava1]ab1e some oOf the b111ngua] program students rece1ve T1t]e’I serv1ces

The d1str1ct ma1nta1ns two preschooT programs (CAMPI Sate]]fte PreschooTs, j AR

Head Start). These programs are available to b111ngua1 students who qua]1fy
D 5
§pec1a] Educat1on. B1T1ngua] students are referred to the Spec1a1
¥ )
Educat10n 0ff1ce for a§sessment when deemed appropr1ate by B1T1ngua1 Pro-
P ) -

Py +

grams instructional staff. ft is, however, often d1ff1cu1t to 1uent1fy . "

‘possible - spé/hal educat10n needs of many students 1n such categor1es as

‘o o
m11d]y retarded or spec1f1c 1earn1ng d1sorders unt11 Eng]1sh Tanguage prof1- e

c1ency reaChes m1n1ma] Teve]s ' Therefore, students who are stiﬂl rece1v1ng

bilingual program serv1ces generaTTy are not placed 1nto spec1a] educat1on
£

prograer It fs expected, however " that the b111ngua] student popu]at1on v

wilT conform to the genera] population expectation in that approx1mate1y 5% S

.
. oo

of the students w111 have spec1a] education needs, and 5% W1TT qualify for
gifted program p]acement. ) . “ ) “r v '_ , ﬂ': e
' . : - - ’ o ).1

b

Ava1]ab111ty of Appropr1ate Mater1a]s

The d1str1ct ma1nta1ns a re50urce T1brary of ESL-and b111ngua] mater1aTs R
o " .

the content areas of math, soc1a1 stud1es, science, and read1ng Theé g‘f 7

L4
2

s

te chers surveyed reported that mater1als for ESL were genera]ly»adequate
ZrealAneed was felt for appropr1ate beg1nn1ng readers for young Ch1ﬂdren. AR

s1mp11f1ed soc1a1 stud1es and sc1ence bookjr .books and materﬂaTs adJusted

_;for part1cu]ar cu]turgs and appropr1ate b111ngua1 aud1o v1sua] ma%2r1als
R 4 .

’2_7. ' Personne] : fjn,. . -‘L' .- S s S
- 8, b ) ¢ . ". - e N .

. Teachers.» Cert1f1cated b111ngua] and ESL staff are se]ected thr0ugh ! J/i? v

’ - ‘& '
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committee) ' At a m1n1mum tﬁe qua11f1cat1ons of b111ngua1 1nstruct1ona1
- staff must reflect the fo]]ow1ng L . R t

B, A. -*degree R :
’%Jﬁk? A Valid State Teach1ng Certificate

’ Experience at the appropr1ate 1eve1(s) -preferred ,

. Fluéncy -and ‘literacy fn the native 1anguage and regional d1a1ect
AR or.variant gf target.students = .
"7 7s .. Cultural awarerfess anhd sensitivity and a thorough know]edge of the
-;uéair . cu]tures reflected 1n the two 1anguages 1nvo]ved

»

VA

-

'ﬁﬁiﬁr&ﬁqi and respons1b111t1es of the cert1f1cated b111ngua1*teachers are
”-!é&]ﬁn@ﬁ be]ow o ' |

- : -
' . . . -

. Ass1st ch11dren 0 ma1nta1n and’ extenq command of the nat1ve t0ngue
- +xand the second 1 nguage 1n 11sten1ng, speaking, reading and wr1t1ng

B4 T “ o,

. App]y teach1ng'strateg1es‘appropraate t6 distinct 1earn1ng modes
*” 7 and.developmental slevels’,  taking .into consideration how d1fferences
§ . in.culture affect them ?

o T ' P
I : ﬂ.fOrgan1ze, p]an and feach spec1f1c 1essons in the requ1red curr1CU1um
. 5., - areas/using ‘both 1anguages and follow1ng the d1str1ct curriculum

gu1des .f._ AN *

‘x,' . '.. p

L ; .. Work- effect1vely w1th 1nstruct1o al assqstants, team teachers and
e L _vo]unteers to carry out 1nstruct na] ct1v1t1e§ . :

. Devélop ways in wh1ch 1earners CU1tﬂre can affect areas of the
o d1strict curr1cu1um _ : g

1?f f~. Ident1fy and utf]nZe ava11ab1e commun1ty resources in the c1assroom
o -s-and outs1de of the c1aSsroom .

Yogas T .
I A *

;,;3~ R Acqu1re, evaluate, adapt or. deve]op 1nstruct1ona1 mater1a1s appro-
et Hpr1ate to the b111ngua1/b1CU1tura1 c]assroom ..

'ESL teachers The qua11f1cat1ons of ESb teachers must as :a minimum °

reflect the fo11ow1ng.“ 733_;" T i'f s e

.I T ,aB A. degree BRI T ' S S fx;-'
2. . Nalid State Teach1ng Cert1f1cate ' -
oA Experfence at’ the apPropr1ate 1eve1fs) preferred

s F]uency and ‘1iteracy in,the native languages andvreg1ona1 d1a1ects
KA .. or-variants of target students preferred At a minimu
Yoo 7 teachers! mustdhave ‘satisfactorily. cpmp]eted nine weeksmdf\ y
T spéc1a1?2ed training in.ESL: teaching.methods and in the 1¥n- .1 .
PR _;~" ‘guistig and cultural background of‘the1r students or equ1va1ent
L "training,: '
S Cu]tura1 awareness~and senS1t1v1ty and a thorough know]edge of the

L u]tures ref1ected ﬂn the, 4anguages 1nvo]ved

N\ - N

v,
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The ro1es and responsib111t1es of the ESL teacher are out11ned below.

“Assist ch11dren to acqu1re and develop command of Eng11sh sk1115 in
. Tistening, speak1ng, reading; and wr1t1ng
| :; App]y teach1ng strategies’ appropr1ate t0 distinct 1earn1ng modes and
*  developmental levels, taking into cons1derat1on how d1fferences in
culture affect them. : : :

-

.‘ .'.Organ1ze, pJan and teach spec1fﬁc 1essons in the d1str1ct s Tequ1red
Eng11sh language arts%curr1cu10m.‘ .

. Work effect1ve1y W1th paraprofess1onals to carry out 1nstruct1ona1
act1v1t1es _ ) #.; y

. Develop ways in wh1ch students'

y]tures can affect‘areaS'of the
_d1str1ct curr1cu1um - : N :

.f‘Ident1fy and utilize ava11ab1e COnmun1ty resources in the c]assroom
~and outside of the c]assroom. L :

) Paraprofess1ona1 1nstruct1ona1 ass1stants. Instrucw Ass1stants

are se1ected through regu]ar dlStrlCt procedures which. requ1re a wr1tten

app11cat1on and a screen1ng 1nterv1ew ‘ Prom1s1ng‘caﬁdqdates are: then 1nter-

-

'v1ewed by a se]ect1on comm1ttee made up of Bilingual Programs staff In=--

struct1ona1 Ass1stant%“are requ1red to have the fo]]oW1ng qua11f1cat1ons

o
P

M1n1mum of two years of co]?ege 0 . . o
Experience in work1ng wschool-age student »
“Fluency’ and Titeracy 4
or variant ‘of target s ts
Cultural awareness and SEnsitTVJty to_ the re1at1onsh1p between
g, language and cul ure,: : A v ~ SR

,

5he roles and respghs1b111t1es of~ the‘Instruq§1ona1 Ass1stant (under the .fe“,,j

1S

superv1s1on of a cert1f1cat;d staff member) ara ds fo]]ows = “'; T

v
-
AR

'}? Ass1st students in ma1nta1n1ng and.extend1ng command of” the nat1ve
' 1anguage and Eng11sh in. 11sten1ng, speak1ng, read1ng and wr1t1ng

 Assist 1n app]yTng teach1ng strateg1es appropr1ate to’ d1st1nct

tive 1anguage a negiona?-dia]ect _?

T

';v‘ - learhing modes and developmental }&ve] s,.tak1ng into CqﬂSJde”at1°"
T how d1fferenq$s in culture: affect them P - ,
eos ‘e bl ’ﬁ» 4 4“, b ' > ~
--~\A;f; Ass1st i organlz1ng, @Jann1ngﬁ and*teach1ng spec1f1c 1essons in . e
T rEqu1red subJect areas, us1ng both ‘the- students nat1ve 1anouage and'
f’ English.®” .. S e e e e e T T .{u
. A "u.. . o = ’. o : " .. _» S —\ .,_—. %.' o . K L .‘: .A .
;ii‘ _ ASS1St 1n*1dent1fy1ng and us1ngmava11ab1e commun1ty resources 1n the Ny
'njsj_w-" t]assroom and outs1de of. the c1assroom v ' S

i
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]
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. *#- Office in-deyeloping. and implementing.an evatudtion design for all :H;: g

hProm1s1ng candidates are. then dinterviewed by a select1on comm1ttee made "up

"representat1ves. Typ1ca1 of the requ1rements for these pos1t1ons are those '

-z . .all components of the ﬁjposed prOJect . oo
' e

R .ﬁfAssist in acquiring,.a t1ng and deve10p1ng mater1a1s appropr1ate' '_ki -
- to transitjq R bilingua and bﬁ]1ngua1/b1cu1tura1 .classrooms. _

: «_'l_!, .

"o Assist in counseling~s tudents and their fam111es 1n prob]ems of
- . personaly school, "and cu1tura1 adjustment. ,

"

. Ma1nta1n and report. data on NES/LES studentS\ S o

Mid- managenent, superv1socy, agg adminlstrat1ve personne] Personne1 tw;~i

1n these categories are se1ected through regu]ar d1str1ct procedures (wr1tten

application, screening 1nterv1ew by the d1str1ct S Personne1 Office staff)

of d1str1ct adm1n1strat1ve personnel‘?B111ngua1 Programs staff and commun1ty‘]

i

specified for the title of PrOJect D1rector.

M.A. degree R C < ' i&.
Valid State Teaching Cert1f1cate . : SR .
‘Two yedls administrative ekperience ... : :

_ Exper1ence in working "in bilingual éducat1on ‘
Fluency and literacy in the 'standar var1ety and reg1ona1 d1a1ect
or variant (one language) of targt students -
‘Cultural awareness and sensitivity and~a thorough know]edge 'of .the

cu]tures ref]ected in the: two ]anguages involved.

~

. e
se

AN

' ~
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Typ1ca1 of the ro]*\% respons1b1'l1t1es of th& personne1 in the above

. R f o .

-(ategor1es are outTTred below: ' - R ‘f R ;t
o ' ' o1 o

. ',°. Assumes d1rect respohs1b111ty for 1mp1ementat1on and.manageme \E i

‘
> -

(

‘=J"Superv1ses and prov1d irect ass1stance to prOJect 1nstruct10na1
< - 'staff, prineipals and ‘reldted staff in .the planning, 1mp1ement§t1on o
o 5.and operation of;n]ot schoo]s A , RS Y 4
.;[“Superv1ses and coord1nates the deve]opment and 1mp1ementat10n T
" insérvice tra1n1ng for program staff. .Coordinates with loca d‘- o
i national agencies,”institutions or individuals to pfbv1de inservice ~ “E
tra1n1ng for 1nstruct1ona1 staff.. -*".. . EA st .
,. * R B
o J‘,Superv1ses and coord1nates the development and ma1ntenanqg of act1ve

vgpmmun1ty 1nvo1vement , R R , .,A,_ e
N . . wt . - e * .’- re BRI .
‘ L

.- $uperv1ses and.prov1des d1rect ass1stance to the d1str1ct Eva]uat1on

Q"»-P.‘\"’ul‘ R
: \

e,

‘“,,components of the program to deb@rm1ne program effect1vene$s "

T 's v "- "': *- ] «-’.": '(.
cose, Voo e ,(a_.._-
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Ma1nta1ns data and records requ1red for report1ng purposes R
B '-; o Estgnhes and ma1nta1ns a p01nt of contact between program staff,
'Vconcerned d1str1ct personnel and the pub11c.‘; ; o e
. Interprets the program and/d153em1nafes 1nforﬂ!t1on to the pub11c
© and- the ’d1str1ct\staff ‘ e T e < |
. _Develops proaect proposa]s for fund1ng f };n" o S ,_h o y

.

. Ass1sts in the recru1tment and se]ect1on of gand1dates for pos1t1ons.”p5

e Ass1sts 1n the formu]at1on of d1str1ct goa]s for b111ngua1 educat1on..‘ =l§

- Y

2 8. Information Ab0ut Program Eva1uat1on and: Student 0utcomes

IS o A

» .

Program Eva]uat1on'

~n .

R EvaJuatTon of serv1ces occurs: in two forms 1n the‘Nestwood Schoo]

.".. .

- D1str1ct J1str1ct level eva]uat1on of services de11vered to b111ngua1 stu-

Lot .8

dents,_spec1ffc proaect eva1uat1ons. o ~;d : .-

District- level evaluat1on. The d1str1ct s Department of Planning, ~,__5?”
Reseg;ch and Evaluat1on proV1des ong01ng eva]uat1on of servnces de11vered to '
students, and reports summary stat1st1cs~year1y to the d1str1ct In‘add1- ‘ i - f
t1on, sma11er substud1es (product eva1uat1on) are carr1ed out per1od1ca11y |

(usua]]y yearly) as requested by the- d1str1ct adm1n1strat1on. TWo recent

A3 \J
éf;vstud1es are typ1ca1'of the substud1es carried out in the d1str1ct' o -
' An Investigation of. the Effects of Backgrou Character1st1cs and .--7f' 3(
Special Language Service on the’ Reading Achiefement and Eng11sh F]uency L
of B111ngua1 Students (November 1979); o : . .
- Spec1a1 Language Programs, 1980-81 Instruct1ona1 Charagter1 ts;“ fj,"'\
> Relat1ve Instruct1ona1 Costs, and Student 0utcomes (vaember 1 1) ’

©

The goa] of the d1stﬁ$§f 1eve} eva]uat1on is to prov1de 1nformat1on to-.uﬁ'

b ass1st in dec1s1on mak1ng relat1ve to desegregat1pn, program 1mprovement,"~ :

» 3

,1{s and budgetary matters Informat1on from ‘the Qvaluat1oh\efforts As d1ssem1-lnf' f}%
-t.'ﬁpatéd,'bUt theLd1sgrfct’doesﬂnoﬁsma1ntafh aﬁy’forma] mechamisti for deter-:, : :.f;&?_
;féi“an1ng the extent to wh1ch:the infor@ft1on ]s.usfdﬂto.mo?1fy“?ggggré?iéajéﬁ’:f;:gf'

. . . a . N . < .
P . . . —— . N 1. . . e
. - AN A 4 . .- . oo 8 P |
- 7 . . 74_ JEEN A . K . .
. ) , - . - B - - LIRS A~ .
R \_-'» LS ) . : . . R i MY 2
- . : : . X s N . . ) : PIEE .
o ’ . - - . L . e L
f . d .
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. Sk .
.'de51gn "and tha kan#s of mod1f1cat1ons, if any, that are made on the basis
N
of th1s 1nformat?bn -tIn genera], school’ personne] surveyed reported that

‘ d1str1ct 1eve1 eva"lyatfon was d’wptwe and was he]pfu] '|n descr1b1ng what -

.fthey were do1ng, but that mod1f1cat1ons were genena]Ty made 0N the bas1s of

) o - '- e ’U ! @ . ! B .
. -schoot, d- classroom leile]s <L ';4:“‘-», e e T ST

.t ST L e
RPN RN . &,‘_ . P e
.

. fund1ng ava11ab1e and chang1ng needs of the students as Observed at the 'vé? L
| &

MSpec1f1c prolgctlevaluat1on ' ProJect evaluat1ohs are-carr1ed)0ut 1n

~keep1ng w1th the requ1rements of the fund1ng source. The§e arevusua11y con-

A

Hdutted annua11y hy an externa] eva1uator The focus of these eva1uat1ons is

'y . . a

0.
the extenﬁ"to wh1ch stated obJectaves have been met Typ1ca11y, the extentm

~

- {-»to wh1ch 1nStruct1ona1 obJect1yes have been met*1s estTmated through student
performance on standard1zed tests and Eng]1sh 1anguage prof1c1ency measures{
3 BN :

|

Sch001 personne1 Surveyed reported that they were not aware of any program'

: mod1f1cat1ons made on the bas1s of these extérnal eva]uat1ons

s

- 9. Length of Stay in Sp#c1a1 Languagé Programs T S

3

-

r

k ~v_ Change in Engl1sh 1anguage f]uency over t1me has been an issue of con?

& :
tﬁnu1ng concern to the d1str1ct Table 11shows the pereentage of Tower =
N,

“

' f]uendx students (A and' B). who moved to f]uency 1gve] G er above. by year‘

2

;;)-'1 (data are from 1975-76 to 1978 79, 1nc1us1Vé’) “For ﬂuenc}' A St“de"ts’ ‘f‘m@ S

\'3" “EZ e

preSumably started w1th no Ehg]1sh f]uency, 1ess tha:g _ mﬁVed to categor1es

. ,c D or, E w1th1n one year N1th1n ‘two years about 1::{rﬂ d fo C D,«o§'E .f;
o i p G .
' .and w1th1n three years about 38% - of the eategory A students d1d‘so Note G

- <

L that the maJor1ty of these students requ1re .more than three yéars to move to
h l . i Y .

'C 0: above ~For. f]uency B students, abdut 25% moved to C‘or abQVe thh1n

.one year, approx1mate1y 407~moved 1nu}wo years, and over 70% d1d so w1th1n,' N

S .p e s ' s
nfmu'three years Genera]Ty, theSe reSu}ts uggestathat HPPVOX1m3t81¥ tWO thf"ﬂ A
fihfof~the low. f1 ency students move to adéquate Eng}lshof]uency levels (C D,ﬂ ;55;?3
Je for E) within three years L *._;' - g‘ﬁ;_ f'f “’“_f, fEi:f'ff.al}ff;r B
SRR . o ST T P e o _'.0"7"9 ke D e
> T 1: EE fe Y L f‘ ’ -a -’-"-T:f:'ﬁ..f‘; N
. 5 3% ) ;“__} a 5 - . . :
~..v . “. S . e " . ", .‘a e L wn 85"(( &“' .
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AR ' Table 11- | - ©
Percentage of F]uency A and B Students Nho Progress .to Levels C D, or E
R od N N 2 Moved :
) to C or o |
R o Above - °. Tota] N
ONE YEAR MOVF‘!‘NTS “ o - T .
‘Fluénc_y A T . . o
-7 Status of 1975-76.F1 uenc_y A Students n. 1976-77 1 24.8 210
‘Status af 197€ -77 .Fwency A s®idents in 7778 ".4.3 " 162
e % :
'Sta'tus of 1977- 78" F]uency A studg:nts in 1978- 79, 1.9 215
F]uenc_y A - ?J::;{, R L , _
sv?atus of ’%muency B. students in 1975 77 4 569 576
L.___‘Sta‘tus 6-77 F1 uen_cye‘s:cgdems in 1977-38 257" 6707
|4 ‘Status-of 1977 78 F1 uendy B stud@@?‘ ln 1973? »-2()_.2' 925
Sﬂa». Do I TV N T . o
Two YEAR MOVEM Q; PG - O N v
IR R '3‘-%‘.\ T
| F]uencyA R SR
. Status of 1975-76 F]uency A s{:udents in 1977-78"- D231 . 186
‘ étatus of 1976-77 F]uen,cy A studénts in 1978-79> ~15.0 . . 144 |- .
‘e LA v . L ‘ v ) .-.‘.“‘V ® h . :. ’ -$ o " ;.- '.p-
F]uenc_y B- ; : ’ g T R
|- . Status-of 1975-76 Fluency é\udents din 1977278 634 T azs | /
. Status of 1976 77 F]uency B students 1n 1978 79 433 . 543
- N T g . : ) “ . , Lo ? . "-y:
THBEE YEAR MOVEMENTS )oY C B o
F]uency A ’ ‘ ¢ T AN
- Status’ ofgi%%‘-’—;ze;-.ﬁ-lixén- A students in 1978 79 38.2 157 ¢
. o EEENRE -2 RACOL 1 SRS S ) : o v o
Lo ( B %gents -in 19?8 79,; 73 9 399
..\ »‘ el "'.-."b . L L s Y ‘){/ - . _ _ '
. Note: Samp]es for "Sach, comp‘amson/ ave based- upon students in’ the’ d1str1ct‘ :
'F,_ -+ 'during 4b}‘ith dates of copcern, i. e. three 'year movements are based oL
o upon students “in the d1st§1ct in 1975- 76 and 197.8 79 e
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When cons‘idering OVeraHfachieveme'nt' (as opposed’ to En'gHsh language X -

quency onIY), informai observat1bn df‘the Bilingual Program staff suggests -

that approx1mate1y 40% of the students rimam in: the program for about four

[
years, regardless of the1r po1nt of. entry The- younger st’udertts reach cr1- o

&

&
ter1on sooner than- ch11dren enter1ng at more advanced ages 0ver the past

—-m,mgth of stay "L ‘ . !

£
-

years the foHow1ng pattern has emer,ged,m&gespen‘t

the program: . - ET =
.‘:-.'.{ s Kmdergarten -one year v e T L |
7.7 Grades ¥-2 - - one.or-more years’ g @ P .
w7 Grades 3-4 ..~ two or more“years S T’-Lvéa' - f" B
~v o« . Grades 5-6 - two to three _years . - - ' ' o

. ,,Grades 7-9 *- four to six years (dependmg om-grade at entry)

.‘10.' Match Between Services as Admimstrat'Wer Descr1bed and ch:uaﬂy
Delivered . . B o ’

a i R A

.8 7 In generaI, schooI person'neI surveyed felt -th("at' there was-'a-fairly good

>,

... match between serv1ces,§s aﬁ1n1strat1\7e1y descr1~b and those actuaIIy de- - s
. € % , L
,;-‘t‘\-i;:' hvered In a;II cases, the seIect1on process and t1me, aﬂoc*mns were

,),,-" % . ER A ) ’ L

the 0r1entat1on Center and the Newcomer Centers
n . ‘5 "

“f1rm1ytma1nta1ned . In
‘vi ‘ﬁhe Staff unanimous]y agreed that they were abIe to serve aH students |

A )

N Y

: g ass1gned’ to them'anﬁ*tﬁc&rr o‘t the program as descr1bed In the ReguIar
Y 5

B'rh ual programs, adth g,‘x staff appears to be needed In aII except Y
¥

one schooI, aH categ,pry, apd: Estudents w‘ere be1ng prov1ded ESL év’T"sses

P In the %he schooI, approx1mate1y is students (deemed by the pr1nc1pa1 to

PEEE e 3

' need such serv1ce) were not;*bemg prov1ded, ESL, ﬁé’?ructqon due ,toa shortage .
-

—

s

of»spec1a1 staff in the bu11d1ng I ve of the seven Regu]ar Bﬂmgua] :

S LRy

centers st{rveyed teachers and prmmpa]’s re 'd that ﬁhere were a nu@er -t

; %f, stddents (rang1ng from"5 to 52" per buﬂdmg) who couId profut from .' ;ﬁ* : ’ ﬁ

b1‘hngua'l Support but who,,,they were h&@)e t@serve because~ of (1°) {ack of &' &

¥ Iy SR

staff (present staff servang those vugh xhwgreatest«need or LZ’) ]ack of*’ T *

. : * ‘ ; b ‘M'- -

.x§taff Ivho speak the Tanguage of thg studeLn.t.s .need1 ng bﬂ'mguaj support ;»i,_ LA

L.‘.’ . L v; - &7y . ..' < ,.q a qﬁo' "4.';1' 'd f‘? l\ it f'";'-‘-':y' v " . s 9Ly .
. - .r ‘-,( - “_ "‘,gt;t - , . i s (: 3 Fyms e JRtEN

DeR L ~’: ST T iy "’ LRSI NR E
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service’ In" two of the bu1’|d1ngs students Were rece1v1ng bﬂmgua] support o

3,

serv1ces two to three t1mes a weeg as opposed to daﬂy serv1ce. Three

. *achers reported that the time aHocatwn of 30 m1nutes for pu]] out

e

c1asses was 1nadequate, two pr1nc1pa1s felt. the need for add1t1on&? bilin-

) gua] "staff to ass1st in. cdrrmun1cat1ng with parents an‘to hand'le emergenc1es

.2

1n the schoo1 1nvo]v1ng NES/LES students In a11 cases, for the students

be1ng served \the serv1ces dehvered appeared to match c]ose'ly the k: nds of

services spec1f1ed in sghgl documents 'v o 2--'*‘."5" e o o
’..'

11 Student Ach1evement m Engljh Read1ng§ Language, and Math -

v : _@nt achievement data from the Sprmg 1980 adm1n1strat1on of the oo

Cahfo‘f‘ma Achﬁevement‘Test as shown in Tab]e 12, 1nd1cates that %S/L;

. . Y

students of yar1ous 1anguage groups are overrepresented d1n Jibe 1ower t_

! N Vg
stan1nes (23rd percentﬂe) as compared‘ to the nat1ona1 norm gﬁps in thc‘i"

~ x ;
v T »
s L .

“ areas" of tota] read1ng, total 1anguage, and total mafﬁ‘ C e L

. .An- ana]ysus of the read1ng scores* show that for certain 1anguage groups

(Ch1nese, F111p1no Cambod1an, V1etnamese, L&ot1an ‘and Samoan) 43 to 89 7%\’/

3 +
( ‘are'in the ower three stan1nes in tota] Teadmg as cqmpared to- the nat1ona1 -L_

- group of wh1ch 23% ie ‘1n thb th‘f-eeﬁlower stan1 nes. The Korean gro@ has ‘ﬁ
. : i~ .
“ the sma]]est percentage 1n the 1ower (three stamnes T LT

o y Ve

pw.

A s1m11ar patte‘rn ho}ds for the abo\ﬁe 1angu¢ge groups on Tota] gan,guage

a-

The Ch1hese students show a s-omewhat 1esser representat1on in the‘i@er “

' XN &,
- three stamnes in Lahguage than 1n Read1ng, EO ¥ Q-.‘:

g ; TA co‘ﬂsmérably d1ffere'h=t pattern emenges for é@ above ‘ngua‘ge groups ‘
P : W -o,-' Sy : _"',?:L_.I

‘,\ _. Tn 'T'ota] Math~ On]y' X S

'e Cambqﬁ‘an,. 1_a 'ra’n"x and Samoan SﬁtdentSv are os?er-_- ‘.

o
R/

I )

reprgsentie "_"? ﬁh%"'lospr thﬁ&e s‘gémnes" The Ch ese, Vjetnamese X Koreanq,,,z

L "

\e'.i-'fo,, LB v T .
gndgFﬂtrﬁ %uc’ieﬂ‘tse app%dr rto aeh"ie'%n_g at a'lgovert‘hﬁ ﬁ‘atwna] nor'l‘if’ s

,4 ¥ T rd & . :v“" ”‘
N ey L \% o L
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_,;-:;;r .f'::-e - y
L Percentage of NES/LES Students NrthrnLanguak Groups by Three

./'_ )

L Table

.Q[ “-_ \
| SUBTEST

o ota] Readrn?

,%L3S**
s -
W5

N

o,

g

s
Ll
)

B ‘ . '
[ ’ R @
! N L)
, .
.

" [Tots] Math
L 9L3s,

s
s

o ¥
R‘ A
n‘t, ¢
. 1
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Mota] {anquage -

w'%r_"nei
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)

10
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IV )
o BE 3

»!r'twfwj
- Hnong'.

Chmese Phrhppme Korean pamsh JJanese Samoan Vretnamese C’a/rnbodran M.ren
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- *Scores are from

g v

the Sprrng 1980 adnnmstrat. an-of the. &a]rforma Achrerlementdest grades 2 8
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at- the end of sixth grade and ‘at the 8
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' T.. DEMOGRAPHIC' DATA AND HISTQRIﬁL_ CONTEXT OF;;THE PRESENT PROGRAY-

.; - -
.2 . . .- . « -
- <

- A, Generh1 Descr1pt1on of. the Reg1on and Popu]atzon Served by the D1str1ct, :
., Size of the D1str1ct ’ﬁ?stfngu1sh1ng,Feg§ures I _ oy e

Do e

The City of El Paso (once«known a]so-as Smxthv11}e and/or nkJin)
,dates back to 1827 when ranchos north of the R0 Grande were suburbs df -.'._.

©  Paso del Norte (today s C1udad Juérez Mex1co), the then dom1nant commun1ty i—z, .
% . .t
| 1n the 10ca1 va11ey Today El Paso is a thr1v1ng community cons1st1ng of I

- C ..
st

“over 475 000 1nhab1tants Its s1ster c1ty, C1udad Juérez »has grown even ]'“%é.- T
_ e AR

~

1arger and compr1ses oyer 856 000 inhabitants.

) | -The c1ty s growth hassoften been cred1t'm to the 1nf1uence of the four
- C' s--catt]e, cppper cottdn, and c11mate.‘ The. four C's prov1deﬂ“an“ear1yf- o

and cont1nu1ng 1mpetus for . growth Se]dom mentnonqg,1s a fifth:C (Ch1canos)

whose 1ow cost labor has been a strong factor in ¥,r1ng employers to. the

reg1on. Major 10ca1 1ndustr1es that have evolved over the decades 1nc1ude :" }%
Vi ore sme1t1ng, oil ref1n1ng, and leather and c10th1ng ﬁhnufactur1ng Producf . -
. ¥ 20N . L
tion- and d1stibbu91on»of natura1 gasI cement, and 1umber have also beqnf

1mportant. Wholefg%eaand retam] trade have flour1shedwdue to the c1ty s . 'f‘: ft

large h1nter1and wh1ch extends far 1nto Mexico Large financ1a1 1nst1tut30ns
have developed to meet 1oca] as well as‘reg'lorral heeds: E1 Pas‘?tdntmues
to be a maJpr ra11way and truck1ng term1na1, and re1ated secendlry 1ndustr1es | »; i
have evo]ved from them Heavy federal 1nvestments 1n the form of m111{ary c
1nstal1at1on and -border re1ated agénc1es (e. g,,.Cﬁstoms, Imm1gra¢1an-§erv1oe)fa§ oy
\have alsox spurred 1oca1 growth J’F1na11y, both‘the 01d West ?ront1er her1tage{{') .;}

}" !
. £

and;Juénez across the R1o'Grande have,made EhrPﬁso a magor tour1st attract1on,- .

H P . o
A 9,7 & X A

{g"}- FEl Pasoans are proud ‘of. the,achrevements, ahd.they often speak of the1r ggfft; \
; towﬁ'as "the best keptﬁyétret 1n’Amer1ca " Po]1t1cnans and other civnc };‘h?iej‘I_ :
N .l.‘ ;_}'}I.’f_.~d{ A j'-?f;!iiﬁ° 'i'ﬁv‘ ;2. i;.i?:t‘“]f” S f“';';i'~;’ A

_
o

EMC . .l , o .' : _A‘ B . . ;.~ "‘»". . . ()‘:F . ‘ QQ:-:-' L o .:,»h ) "- '» v ;,,.: .’.' ?, .
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Ieaderﬂe]dom m1ss -an epportumty’to extoT the Ind1an, Spaanh and Mex1can

- .
L

<" g

?’: her1tage, frequentTy US'Ing Spamsh phrases to stress the 3”1{; Invar1ab1y,
.y cormuents are made concerm% the TocaI hgcultural and bﬂ ngﬁaJ trad‘itwn,

TocaJ ﬁ

and- the almabIe re]atwns between Angﬂos and Mex1can i\mencaﬁs., 43.

>0

'.ents feel that persbns ogem can extracf.;on haV'e T1ved a happ'h

is. desert oa51s ,,and that, unhke other c1:t1es, ET Paso has prov1ded

£

o __.\._\ - S
v equa] opportumty for all 1ts c1t1zehs Most recen‘tTy., the c1t1LceTebrated e
L 400- years of contmuous settTement in the area 1n spectacuTa'r fash1on pomt- )
, ) S , . ‘. r
mg w1th pr1 de at 'rts many accomp11shments L o -, -'-" ot Vf'

[

The E1' Paso Independent Schoo] 1str1ct (EPJSD) s ttre Targer qf two s

d1str1cts servﬂfg the c1ty of - ET 'Paso Texas The schooI d1str1 ct S bound- B
._': ar1es ﬁompass the greater parst of the current terr1tory of the c1ty The :

d1str1ct consysts of 43 eTemen‘tary schooTs foug eTement‘ary 1@rmed1ate o :&‘

schooTs, three 1ntermeid1a¢e sthop]s, e1ght Jumor fngh schooTs, e1ght ~h1gh
schooTs, one speciat edugat1on schooT, and one .Vocat1ona1:. schooI _ The dis-
tr1ct is split. by Mt Frankhn 1nto al shape. It 1s bord d by the YsTeta @ ‘ e
ISD to the southeast t% Canutﬂ]b ISD to. the northwest 4‘the st&e of New ' e -

Mex1co to the west the R1o Grande ana' the Rep?hc of" Mex1 co to the south T

and Fort Bliss to the north and eas:t Its prox1m1ty to C1udad Juérez has .',,"‘.:.-

. contr1buted‘fo the un1que probTems fhced, by t'he d1str1ct It 1s the source “ \

e ~_ ‘.,

v ‘_ . S e s .
“, of a constant fTow of Mex1can peoale 1[1110 ET Paso a : ) ,% .
. u o - -
: ', - The, d1str1ct serves-a student ,popuTatwn Of 61 359 of \tcﬁ 42 194 or
4 68 77% are of H1s

+

'r1glh The per' ntage ofsedonommaﬂys depr1'9ed J'T

. 0
chﬂdrem res1d1n Based oh the dﬂstrw.'t s cdm-

e L3

prehep'sive needs assessment the ET sPaso‘Pulghc SchooTs Current}y servem

N % ‘l-\_,,.

: e‘ d%stm ct g 4

‘o

10k 738 eduaca%'ipnaﬂy depr1 \red 'students in ‘32’ Tltle I campuses These same . 1-‘
v

,,.‘0«.

'_,v»_

TIt]e I campuses form part of the 52 campuses prov1d1ng&b1hngua1 1nstruct@6n
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| 4, Agfidegts ~only 1,164 are, -

.:_".’; - . “ ¥ b 3 N
:,:-’- «a?mo or ]1m1ted‘ £nghsh proﬁment’ (NES/].ES for re1mbursement from L f
- ¢ 3 . - .

. A Q . . .

- state"bl"l mgua] i*Funds.:, An add1t]ona1 -1y 031 N‘E'S/LES-stQients are served in "
T‘«f& gracfes 7&12 py Enghsh as a Second Language 1nstruct1on. T . .

- ucat1ozj Prachces 1n Prev1ous Years as Re'Pated to Dehver_y of
'Servf ces to Langua@ M'm'om ty. Studé'nts o

..  {- . ._‘ . . P
O,‘,‘ -,

_,,-The d15t?‘1Ct m‘lfnated mstruct]ona] offerangs geared spem f1ca11y to o~
5.

fan e X/ .

@ ’t Qrowde for the need»s of‘.]anguage m1,nor1ty students As ear]y as 1947gbefore > o

‘q? era] ﬁmds became aVa1‘rab1e, i e., Enghsh-as a;Second-Language (ESL)‘
- ;'a" [ 4 .
1n§t’rg;txoni The 1nstruct19na1 offermgs were not cal,‘1ed ESL c]assgs,

A
S

rather, they were\cal*l'ed by a var1ety “of names--Spec1a1 Enghsh Oral ‘ _"’_-.

Eng’ﬁs&, Engpsh for Non-EngT1sh Speakers, etc. hhth .the advent of federa‘f ‘j‘

tag . g,

i momets, the .'ed1str1ct began. q?fermg a var1ety o’F &pproaches to address these @

.\'_ A.....&. 1;..

‘,,_"}‘.needs.- ‘Thetldffer‘}n,gs mc]uded a short-l‘ived,.e&perymntal bﬂmgua-’l program ’

" | furaed wgth Educat1on Prbfes‘swnsvt),evelopment A“ct %n’res m tth]ate ‘1960_s.

i \.‘Also. ;n\;fhe,'e1960s the d1str1ct began offem qg Enghsh a?a Second Longuage "‘ "f.y. ) a
iy e3/and. ‘remedi al read1 ng: 1nstrUct1 on go'i" tﬁose students ‘who expe?'abeneed ,}d A
'.-h':‘f:';:;'_d’jfﬁcv]tWes mth readmg £nghsh' after the')l/ ;md 1earned to speak 1~t 1and to P‘»’d’
;wr1te 11:;J Ihere were a]so‘a nﬂmber of' &wuage an_d read;ng Seru1‘ce$@affered

through a progra;n known aas Setond Chance. Then .mWD the d*lstcht began Vv ji.:
. pfferfng b=| hngua] 1n§‘twctlon in three@ampuses co?np-msed ef 100% Mex1can '.'7: e
= e - : -

W Amer‘icgn students. Th‘ls;b‘lhngual program nwas f,undeek Jnde)‘ E&EA T1 t]e \LII

11
.‘ . ."
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. district as»part ot'its participation in a‘federajly-sponsored efforthknown f?"‘am
i as Project TREND (Targeting Resources on the'Educ;tional Néeds‘of the'Dis? |
‘ advantaged) ‘The other study was the two-year 1nvest1gat1on of the dlstr1ct
.~by the Office for Civil R1ghts o _ ,7- | ‘
‘~The TREND study bears eJaboration N1thout it the d1str1ct would not

ha!e been in a. pos1t1on to respond aggress1ve1y to the cha11ange posed by

the f1nd1ngs of t

Office for Civil Rights.. The;djSt?]Ct began its part1ci-
.’».pat1on 1n;Pr03ect TREND in 1971. Project'TRgND was supported with discre-i_‘ 3;

;j_; tionaly funds availablexto the U. S Commissioner, ot the Department of Health,

~-Education, and'welfare, I S bas1c des1gn called for a coord1nated effort
on the part of HEW, the
'd1str1ct. The effort as'to focus on hav1ng the d1str1ct design and carry
out a comprehens1ve asses ’nt of its- needs, plan and‘develop the requ1s1t%4

programs to address those needs, p1an and develop a budget and eva]uat1on

. des1gn for the requ1red programs, and develop a consol1dated grant ‘applica- .

v;t1on which would enable the 'district to apply for all federal funds (regard-

" less: of source) it m1ght requ1re to carry out the plan. The state and. . ‘
federa1 role was to be to oversee the operat1on, prov1de techn1ca1 ass1stance,
and make the conso]1dated app11cat1on a rea11ty once the school d1str1ct was: R

)‘;thrOugh with 1ts protion of the project. The d1str1ct carr1ed out 1ts
comm1tments to the project. Nonetheless, the federa1 government was unable |
to cut through a11 the red tape required to make a consol1dated grant app11-
cation a reality. o ' .

At the conc'lusion of its investigation the Office for Civil Rights
presented its f1nd1ngs to the d1str1ct s adm1n1strat1on and called for

correct1ve action. Because district personne1 had Just completed their

work under Project TREND, not on1y were they aware-of the existence of the

L4
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de51gned to ‘address the fo]]pwi ;Q

1. Subpar performance ‘on sité
_.reading, and mathematil-f

ar Schoois: averagif-:_"

7 [ O
0L

T -1;a' N fzﬂnent of s
) @ " scored near the dift f*,'-;de mean wh
~ ‘grade level;, i :

*‘,a tud nts consi
;y slightiy

>
iy

% oy F
ci'\.schoo]s averaging 32% @ ~§§é” of_s 5..2 S
| scored at or above grade“Te % -“*'Mx

" 2. Over representation of national origin muho7}t g --u 1:ﬂ§i t3a 1

“in classes for ‘the menta]]y retarded, .

*3.; Under representation of national'origin, m1nor1;> gr- p members
' “in the" teaching and administrative ranks of the district

'¢. Over representation of nationa] origin, minority group students
and teachers in many of the district s schoo]s '

of part1cu1ar 1mportance to the district s p]an was the overa]] re]ationship

of certain factors to the student re]ated findings outiined prev1ous]y-- »

1

. there was simultaneously a ‘direct corre]ation ‘between the number and percent-'

age of Mexican Americans and the incidence of poverty and an 1nverse corre]a-
tion between the number and percentage of" Mexftan Americans “and high achieve-
ment. That re]ationship meant that there were more. resources ava11ab1e

precisely “here there was the greatest need for .more effective programs

-86-
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R , o ,
In fina]izing'theQomp?&hen51ve Educat1ona1 P]an, d1str1ct ﬂ!rsonnel

' organized its contents acco ng to a schemat1c of Cérdenas and‘tardenas

. Theory of‘Incompatibilities. The major deC1S1ons_wh1ch_§ave substance to -

s

the pian were as fol]Ows- |
1. It was’ determ1ned that the district must be adm1n1strat1ve1y :
reorgan1zed A .

o a. A decentra11zat1on plan was designed to make the schools more
‘accessible to the people they serve.

‘b, A department was organized'at the district level to lead the

i e develqpment of new_curricula and staff training_ programs. .

T ‘ ' requited to address’ pr1or1t1es enumerated in the plan.

(1) The basic English language arts curriculum was to be
‘modified and curricular additions made, i.e., Eng]1sh-
as-a-Second-Language, Transfer of Reading Skills, etc.

(2) The elementary Spanish curriculum ‘was to be modified and

curricular additions made, i.e., Language Arts in Spanish,

Spanish for Span1sh Speakers, and Span1sh as-a-Second- -

Language. '

o (3) Correspond1ng supplementary curricular offerings were

to be developed for 1mp1ementat1on W1th federal funds,

i.e., ESEA T1t1e I.

c. The new departmentg®f curriculum and staff development was .
charged with the tdsks of garnering additional fiscal resources
and ‘'coordinating the use of existing and any future federal and

. state funds to supplement local efforts :

2. It was decided that a d1str1ct-w1de K-12 b111ngua1 program would
" be systemat1ca11y developed and 1mp1emented over a 15-year period.

a. The bas1c tenet of the program was that ch11dren were to begin
language arts instruction in their native language and con-
tinue to improve their sk111s in.their native language
throughout the curr1cu1um, s1mu1taneous1y, they ‘'were to begin

to study a second 1anguage, eventually ach1ev1ng adequate
performance in both . .

b. ° The basic plan ca]]ed for student 1anguage assessment,
curriculum development, materials acquisition,” and staff
development to precede 1mp1ementat1on of the b1l1ngua1 pro-‘

" gram by a full year. o

o

.

_The sc 's were to be phased in in croups according to;need.

. ']‘a::.,
_idents were designated .

K2hools averaging ga*,iﬁng
j~ipation the first ~

P Priority I and were toues® &
- year the plan went-into ei fect
-87-

ro



" e Lo e
: L B ) q
.- : h

>

e ' L L
(2) - Schoo]s averag1ng 62% m1nor1ty students were des1gnated .
“Priority II and were to. beg1n part1c1pat1on the second ‘ 1
year. v R i '»‘~ . PR

L (3) Schools averaging 32% m1nor1ty students were des1gnated _
. . Priority 111 and set to phase in the th1rd year. .. P

" d. Studenis also were to be phased 1nto the program des1gnated
by grade levels. ) , B

(1) The first year of part1C1pation for any g1ven set of . 1.-Vﬁia
schoo]s, a11 students 1n Grades K-1 were to be-1nc1uded

f(2) Each succedd1ng year, the next h1gher grade 1eve1 was to.
: be added until all students in all grades were part1c1~ L
paJJng in ‘the program.: o B

e, S1nce'the main goa] of the program was to cIose the 1dent1f1ed
achievement gaps in English between various groups of students,

- the implementation pattern would fac111tate the eva1uat1on of S

the 1mpact of the %gogram C A Co T -/

f. Federa1 resources were to be used for start-up costs on1y, .-f"
with the district scheduled to take over maintenance of. the
program bEg1nn1ng the second year of 1mp1ementat1on. Ty ’

3. ' It was - conc1uded that operat1ona1 orocedures wou1d be deve1oped b '
for Spec1a1 Educat1on._ : .

a. Special Education support1ve staff was to be centra11zed to .
f1t the new area super1ntendent concept ' :

b. 'Spec1a1 Education staff was strenghtened by the ass1gnment -
' of qualified and certified bilingual, biculturai_ appra1sa1 A
'specialists to each area super1ntendent S staff o

c. A1l Spanish surnamed students enrolied 1p Spec1a1 Education o
were to be re-evaluated to ensure none were assigned due to
a lack of English skills and to establish. procedures which
. would assure that no students wou1d be misassigned 1n the
future ,

4. It was determined that changes wou1d have to be made. in personne1 _
practices in the d1str1ct. N o s

‘a. A concerted effort would be, made to recruit m1nor1ty person-‘, N
' nel, especially b111ngua1 personne1 ‘ .

b. ‘Teachers were- to be reass1gned to reduce the number .of m1nor1ty

~teachers in -schools which exceeded the system-wide average of.
,minority teachers v . o

- -88-
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ST K ffffg ;’(1)';The only exception to the. new pol1cy of ma1nta1n1ng .
S f-iun1form’proport1ons of minority teachers would be those
e R v;who were néeded for 1nstruct1onal program purposes.

STV (e)vaor b1l1ngual educat1on, a staff1ng pattern was dev1sed
vo - 7. «wWhich required set ratios of b1l1ngual (B) ;o monoTin«
‘gual {M) teachers. : o .

R R ) al(a)- Ratios would prov1de a permaneht locally-funde
I R staff, avoiding a continuous: need for external ™
AR S ‘anding to maintain the program. ;

L [ ]

S :(b)ﬂ The rat1os would ensure enoogh b1l1ngual teachers
IR " for ‘the. components requiring Span1sh language

L el 1nstruct1on J
. g, 4 : s e 3 . . ’ .

- .- i{c) The ratWar teachers to work together in
) T (A ,teams 0 ooperat1ve teach1ng arrangements.

T - {d) The ratios were based on the needs of .the groups of
4; ' REX T schools and kgyed to the number of sect1ons per grade.

o e T _. “Priority I * Priority II/III
‘i ,1_ L : S e Eé}i§§; ,.";iffg 53312§f

i ' ?ll,sectﬁon’ﬁ ' 1B:0M ‘v‘; " 1B:0M |

.sectlons .t»ZB:OMi’ ' lB;lM' EER A

‘3 sections i/ 2B: 1M R .1B:2M ‘

."

2
3

4:sect1‘o_ns<,X,,[llB:OM; 28:14 - 1B:1M; 1B:IM
5;sections ,‘h‘ZB:Oh; ZS:IM" 1B:1M; 1B:2M
6

~sections | 2B:1M; 2B:1M  1B:2M; 1B:2M

c.. A long-range plan was to be developed to. fac1l1tate the o
1mprovement of. stqff1ng patterns by providing the needed tra1n-. i
ing through paid preservice training and/or released t1me in-
serv1ce tra1n1ng . .

d. A long—range plan was to ‘be developed to prov1de and support
' .+ the identification, multi-level entry, and placement of Mexican
' 1Amer1¢ans and other minority group members into all levels of

.the;sdbqpl system

: &
In the years fbl’b{
Plan by the El Paso Board of Trustees nd its negot1ation Wit

r

“for C1g;l é ghts, manykleg1slat1ve, execut1ve, and Jud1c1al decisions have
h . ’? i ii,/ < ,'/ T .
' “","(1‘ ' ’/‘ _89_ . .

L

L3
¢
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- had an 1mpact on the d1str1ct s bilingual program:

1.

The Emergency School Aid Act. Its passage enabled the d1str1ct to
secure funds to cover the developmént. costs of its program.

Senate Bill 121 (Texas). Its passage enabled the distr{ct to
rece1ve some state funds for the ma1ntenance of its program.

.Lau vs. N:cho]s - The Supreme Court's dec1s1on in this case helped
to justify the district's somewhat controversial actions 1n the
Comprehens1ve Educational Plan of 1972.

House Bill 1126 (Texas). 1Its passage ensured continuation of state~
support for bilingual educat1on plus 1n1t1ated state funds for
compensatory educdtion.

A]varadd vs. E1 Paso ISD The Court ordered the d1strict'to-(a)'

" initiate student movement to bring about a balance in the ethnic -

composition of«its schools, and (b) to develop a plan for meeting

. personnel -goals first articulated in the CEP; the Court dismissed.

charges of discrimination through its 1nstruct1ona1 programs, .

citing theé achievements since the implementation of the CEP as one
- of the reasons. o

?

Senate Bill 477'(Texas). Its passage enables all school districts
to implement the dictates of the Federal Court in US vs. Texas.
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~II. CURRENT STUDENT POPULATION AND INSTRUCTIONAL PRACTICES

. . -

A.  Characteristics of the Student U’:ulat‘ion - {

The district serves a. number of 1anguage groups w1th its instructional:

.

programs. The greatest number of NES/LES students served‘are those of
# Hispanic or1g1n. 0f. th1s group, 11 164 participate in b111ngua1 ‘education
- fin 1981—1982) in grades K-6 in 52 of the d1str1ct s campuses. Qn additional -

973 rec’ﬁved Eng]1sh -as<a-Second Language instruction in grades. 7-12. There

L

are alsg 58 students that were served 1n ESL wh0'are nati've speakers of a.

number of 1anguages other than Span1sh These are d1str1buted as follows

) Toa

'1.. Arab1c - 16 students in 4 schoo]sfand 6 grades.’

2. - Chinese - 4 stxdents 1n 3 schoo]s and ‘3 grades )
/ - z

. ;ﬁs Dan1sh - 1 student in 1 school and 1 grade.
.

Dutgy -6 students in 1 school and 4 grades o r

F111p1no - 1 student in 1 school and/f grade,

5
6. . ‘Frenph - 4 students 1n 3 schools and 4 grades. ' .

7. 'German'éd3 students in é schools andv2 grades.

> gﬂ—; Greek - 1 student in 1 school and 1 grade.
/ 9. Koréan - 13 students in 7 schools and 9 grades. ) ¥ iél
10. Lebanese - 1 student in 1 schoo} and 1 grade. . S
‘11.  Russian - 2 students in 2 schools and 2 gradesi
12. Samoan - 1 student in‘l‘schodi and 1 grade. i
13. Vietnamese - 5 students in 2 schools and 4 grades.
Most of the students reported in these programs are native born. The
numbers reported as bejng served pr1mar11y through ESL .instruction are *

prwmar11y 1mm1grants Many of the students in grades 3-6 are also
s T | v -91;

« o . 102




‘1nm1grants, the younger s1bI1ngs of those be1ng served by the ESL program,

" mo nts are W1th1n the d1str1ct.boundar1es or thg™city I1m1ts As reported

have wrought. Chief among the benefits

1't1onaIIy, the d1str1ct was able--to take fuII advantage of state categor1caI

dents The percentage on free Iunch for.the 1981-82 schooI year was reported

- of b1I1nguaI education. .This was .possible" onIy after the district had

-
\ o <\’
AN

LN

£

however, ‘they are not normaIIy kept track of in fh1s manner. These studedts

are a h1gth mob1Ie group, but not like m1grants _ In other words, . tho1£/

N
prev1oust, the d1str1ct has a high percentage of econom1caIIy depr1ved stu- .

at 48.92%. Based on th1s d1str1ct-W1de f1gure, a totaI of 32 Title I eI1g1-
bIe campuses were 1dent1f1ed and uIt1mater seIected to rece1ve the correspond-'

ing Serv1ces S : . - F
= A ] : - - o

B. Educat1onaI Serv1ces Ava1IabIe to Language M1nor1ty Students

1. 0rgan1zat1on for Instruct1on at the D1str1ct and Sch001 LeveI
N
The d1str1ct S organ1zat1on for ihstruction was- descr1bed in the

preced1ng section of this report Because oA its approach,@the ‘.ﬁtFICt has

managed to cope successfully ‘with the jiy

) ;WE which the last ten years'
this g:groach was the flexibility
to maximize the use of the funds available to the district. It was -one of 3;‘ | -

the f1rst d1str1cts in Texas to use ESEA Title 1 funds extens1ver in support | -

tw

‘deveIoped and.1mpIemented a basic program “of b1I1nguaI 1nstruct1on Addi-'

‘u. ‘ =

"aid as soon asl1t became available. ' .

. The Court's decision in Alvarado vs. E1 Paso ISD presented_the district.

with a challenge. The instructional offerings fmpIemented as a'result of

E 24 0] . ‘ L. v . - .
the Comprehensive‘EducationaI-PIan-were desjgned t6 extend equal educational .
opportun1ty w1thout student movement The” Court S orders requ1red that stu-

dents of Pr1or1ty I, II and/or III campuses be brought together for instruc-

t1on after the d1str1ct had rezoned attendance areas’ or inst1tuted buss1ng to

: . . .
sa N v
- \

92- . | N
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'vestab11sh a“ balance in ethnic group compos1t1op The 1mp1ementaf1on .of the

Court s orders requ1red ad3ustments in staff1ng, staff tra1n1ng, mater1als )

d1str1but1on, etc. Hawever, 1t required no change in the~bas1c program .

- S
4

offer1ngs set out in the CEP

L] . - - .

Un11ke other d1str1cts _who have suffered from compet1ng annovat1ons,
'the E]‘Paso‘ISD has'succeed in coordinat1ng seeming]y competing prqg;ams and
funding'sources by focusing'its deve]opment'efforts on the needs of students
& and staff at the campus level. Each séhoo] 1s staffed according to the -
'aforement1oned ratios. ‘:;he bas1c program is taught by the regular'classroom
L teacher Schoo]s may use a number of approaches to 1mp1ement the program--
some use a self- conta1ned approach, others comb1ne a self- gﬁiained and
: cooperat1ve teaching approach; still others use a departmEnta11zed approach,
o espec1a11y in grades 4-6. Regard]ess of the approach, 1t‘gs the respon§Qb111ty
of the regu]ar c]assroom teacher to teach the bas1c components of the program |
--read1ng in Span1sh transfer read1ng, and English or Span1sh as-a-Second »

&,

s Language.. In e11g1b1e schoo]s T1t1e I. funds are then used "to supplement the
read1ng 1n Span1sh 1n grades 2-3, transfer of reading in grades 2~ 6 and
Eng11sh -as-a- Second Language in grades 1 3. State Compensatory Educat1on i
funds are used to emp]oy Eng11sh -as-a- Second Language teachers in grades 4- 12:
State b111ngua1 educat1on funds‘and 1oca1 district funds are used to purchase
'1nstruct1ona1 mater1als and supp]ementary texts plus to underwr1te an on- ‘
going staff deve]opment program. ’ ¢ ‘,

I S

'Language assessment. of students is.carried out with a districtfwfde_
approach The assessment: is conducted by‘trained staff'at each of‘the k B
part1c1pat1ng schools. The tests used are the "Oral Language Dom1nance ' o .,
Measure" (in- grades K-3), the "Oral Language Prof1c1ency Measure“ (1n grades
4- 6), and the “Comprehen§1ve Eng11sh Language Jest“ (in grades 7- 12). This
_ o |
| -93r | . ‘ . : . . ’ '
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approach enables theq cﬂmus to carry out 1anguage assessment of all new

7

A students W1th1n two weeks of enro]]ment

>~

Language profic1q§qy assessment, in both Englnsh and Span1sh is conducted‘

v“ in grades K 6;  tHis assessment‘fs‘éonducted onTy’Sn Eng]1sh 1n/gyades 7-12.

This is because th} district .is prepared to respond’to student needs in both ‘_

. 1anguages in the elementary grades but in on1y~0ne in the upper grades Each

measure has 1ts correspond1ng cr1ter1a for determ1n1ng Tanguage prof1c1ency
Based on the resu}ts of the test1ng, students are prov1ded 1nstruct1on in’
the program components appropr1ate for the1r category

2.. Language Serv1ces ‘Provided

The language services proVided each category of student may be

generally described as follows: -

a. English Dominant Students receive the typical all-English
: instructional program; however, in grades K-3\they receive
30 minutes daily of Spanish-as-a-Second Language (SSL)
instruction ; .in grades 4-6, they receive 45 minutes daily
.of SSL instruction or S anish for Spanish Speakers (which
" includes reading in Sp nish), whichever is appropriate; wh11e
. in grades 7-12, Spanish becomes an e1ect1ve
3
b. B111ngua1 Students receive the same curr1cu1ar offerings
of fered to Eng]1sh dominant students; except that they
-participate in Spanish for Spanish Speakers (SSS); SSS begins
.as an oral Spanish language program for _speakersof- the 'lan-.ﬁ _J
guage and becomes a reading-in=-Spanish program once the L.
students have 1earned to read in Eng]1sh . ‘

S C. o Span1sh Dominant Students participate in a 1anguage arts in
Spanish comparable to that offered to English dominant‘and
bilingual students; they receive 30 minutes daily of English-

“as-a-Second Language (ESL) instruction in grades K-3. They
. receive instruction.in mathematics, science, and social
- . studies in English," us1ng an ESL approach or Spanish. language.
preview/review techniques. In grades 4-6, these students '
" receive 90 minutés. daily of instruction” in-ESL plus 45 .
- minutes of SSS instruction (usually reading in Span1sh and -y
.concept deve]opment) The rest of the curriculum is presented
“in English, using-an ESL approach. In grades-7-12, these
students receive 90- }00)m1nutes daily of instruction in ESL.
N ’1 . . ] - . -
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d. - B111nguaj Transfer Students were once c1ass1f1ed as Spanish
. dominant and have met the criteria for transferring fheir -
5 *  reading skills from Spanish 'to English. They begin to read
_ S < in a read1ng series-designed to bridge the gap between the
o . Spanish basals and-the regu]ar English basal- readers. They
/ « ~ continue to read ig\Spanﬁsh in their SSS class. The time
s ~  devoted to each su Ject matter area depends on the grade

level of the stdent, i.e., 60 minutes of language arts in ﬂ<,':

English in grades 1-3 plus 30-minutes of SSS, or 90 minutes
gf language arts in English in grades 4-6 p1us 85 m1nutes of ’
SS, etc. :

b4 . A

) | .y
Bes1des tht;basic services generally described above, the students
a

may rece1ve add1t1on instructiona1_services from staff avaidlable at'many\‘ '
of“the district’'s campuses'who qua1ff§ for state,or federa1 categorica1
funds. These instructfonat‘services were deQe]opéd after'the‘basic program
and wereldesigned to supplement the.services provided by tegular teachers

_.to Span1sh dom1nant b111ngua1 transfer, and b111ngua1/Eng11sh dom1nant

' students. Because the first two student tategor1es are educat1onal deprived

: by definition, thex do not perform at grade 1eve1 in Eng11sh the students/

: are systemat1ca11y scheduled to participate 1n the fo11ow1ng Title 1 c1ass§s

_.1n grades 1-3: o ‘ ' N : o . r\ﬂ i

: (1) Language Arts in Span1sh

Part1c1pants receive sma11 group Tnstruct1on in vocabu]ary
'deué1opment, word ana1ys1s skills, word recogn1i4:n skills, structural .

\ana1ysis, comprehension skills, 1iterary;deVe1o
. ) ;:ﬁ. -

nt, and study skills for
e \ .
read1ng in Span1sh

(2) Language Arts, Engﬂ1sh--$tage 1

Part1c1pants rece1ve small group 1nstruct1on in Eng11sh -as-a-
Second Language Instruction includes vocabulary deve1opment, morphological
- development, syntact1ca1 deve1opment and oral comprehens1on

’

. (3) Language Arts, Eng11sh--Stage 2

-—

Part1£1pants receive sma11 group 1nstruct1on 1n decod1ng and |

encoding skills. Instruct1on 1nc1udes the deve1opment of the oral pre-
95 T
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. transfer sk111s, vocabulary¢deve1opment, phonolog1ca1 developmeﬂt . s | <}"

- morphoTogzca1 developmenti syntact1ca1 developtent readlng comprehens1on

‘ and compos1t1on e A .
. Add1t1ona11y; b111ngua4 and Eng?lsh dqm1nant students who exper1ehce
N d1ff1cu1ty in readtng in- Engl1sh are-schedu]ed to part1c1pate in the

¥ - . .
folf§w1ng claSs An grades 2- 3 : ' . o .
’ (4) Language Arts, Engl1sh-—Stage 3 .

Part1c1pants reée1ve smal] group 1ﬂ5truct1on in decod1ng and

encod1ng sk11?s Instructlon )ncludes vocabulary development, phonolog1ca1 1 -
deve]opment, morpholog1ca1 deve]opment, syntact1ca1 development, reading B 0
comprehens1on and compos1t1og _ ' .-;\\

In grades 4-6, the acquisition of Eng11sh language sk111s is given_
?.greater emphas1s The 1ncreaS1ngly small number of Spanish dom1nant and

: ?111ngua1 transfer students are scheduTed f r small group 1nstruct1on in

the fo]]oW1ng c]asses R . . . B
(1) Engl1sh -as-a- Second Languagg - | - - e
o /f> ' Part1c1pants receive small group 1nstruct1on to facilitate the e

acqu1svt1on of English language skills, i €., 11stening, speaking, compre-
hbnd1ng, and th1nk1nq\ Students are also taught to read and wr1te the
structures they can say and understand Students are he]ped to -acquire the'
funct1ona1 Tevel. necessary to part1c1pate in the content classes in the |
regu]ar classroom. ’ o SN

' ) 5

(2) Transfer of Read1ng Skills R ‘ o

Pare1c1pants rece1ve smal] group instruction in decoding and

. :f encod1ng skills. Instruct1on 1nc1udes vocabu]ary deve]opment phonolog1ca} e

g

development, morpholog1ca1 deve]opment, syntact1ca1 deve]opment read1ng

comprehens1on and compos1t1on

- . e, ! : . ' - . ®
. / : : Ce , ‘
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N (B111ngUa1 and Eng]1sh dom1nant students who exper1ence difficulty in

wread1ng in Eng11sh are scheduJed for the fo]]oW1ng c1ass o v l

(3) Read1ng AChvevement Laboratory

Participants receive sma11-group 1nstruct1on in word percept1on,

—

vocabu]ary development read1ng comprehéns1on, and study sk1115 Th1s is a.

~ d1agnqst1c prescr1pt1ve approach which uses a var1ety of mu1t1m§dra instruc-

~

tional-aids to help the students. - SR

. Ihe cornerstone of the schoo1 d1str1ct s’ b111ngua1 prégram 1s the

‘ 'or1g1na1 dec1s1on that students were to become 11terate in their dominant

.1anguage prior to read1ng the second, even though they were to be taught \

the second 1anguage at the same t1me they were being taught 11teracy sk1115

in the dominant one. " A part of that decision was another wh1ch ca11ed for
students to continue toudevelop-the1r 11teracy sk1115 in both 1anguages

, &
through grade 6. ConSequent]y, there exists no co]]ect1ve set of var1ab1es

'wh1€h can be. referred’to as "ex1t cr1ter1a“ in, the d1str1ct Students do

not-ex1f’ In El Paso, students transfer Even after they transfer read1ng
sk1lls from one 1anguage to. the other, they continue to receive 1nstruct1on‘
in read1ng both. R ‘ ) i S

The estab11shment of transfer cr1ter1a .was the d1str1ct s attempt to

.estab11sh thresho]d 1eve1 cr1ter1a.- Accord1ng to Cummins (19799‘ thresho]d

{

'1eve1 1s the 1eve1 wh1ch must be atta1ned in a 1anguage in order to prof1t

'from 1nstruct1on in that 1anguage“ Cumm1ns suggests that the development

of second.language competence is a funct1on of the 1eve1 of the ch11d'

f1rst 1anguage competence Th1s 1mp11es that s1nce competence in the second
.~

1Cumimns ‘J. E?ngu1st1c 1nterdependence and the educat1ona1 development

of b111ngua1 ch11dren Rev1ew of Educat1ona1 Research 49 (2), 1979, 222-

_ 251 | o B . .
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1anguage epends on the level of competence. in the first language, attain-

ment of the threshold level in the first 1anguage must be ‘ensured.” I a
> v

. number of studies--the Finnish 1n Sweden (Skutnabb -Kangas & f0ukomaa, 1976)2

3.

Frankophone m1nor1ty gr0ups in Manitoba (Hébert et al., 1976)3 and A]berta

'(Cummins, 1979) , and. NavaJo children in Rock Point . (R0551er & Fare]la,

1976) --1n1t1a1 teaching in the mother tongue p1us second 1anguage classes

_has 1ed to higher levels of 11nguqst1c performance 1n both the f1rst and

second 1anguage.re1at1ve to those students rece1v1ng Jnitia] instruction
only in the second language. ‘ | ’

The district's plan called for the establishment of thresho]d 1evels
in»both Spanish and English. Literacy in Spanish was the program developers'.
threshold 1eve1 to be attained 1n Spanish The English 1anguage threshold
1eve1 ‘was the atta1nment of a 1eve1 five on the English pprtion of the Oral

Landuage Dominance Measure or the Ora1 Language Proficiency Measure.

l Establishing a definition for‘literacy was a'complei’process After numerous

attempts, the district's personnel settled on an approach which ca]]s for .
the.c]assroom teacher to have the final say. Teachers are asked to assess
mastery of a_ number of'language arts and reading skills in the following

areas: phonetic analysis, word analysis, structural analysis, comprehension

-
<y

2Skotnabb'-Kangas, T., & Toukomaa, P. Teaching migrant children's mother
tongiue and learning the language of the host country in the context of the

~ear]y_re5u1ts. TESOL Quarter]y, 10, 1976 379- 388

sociocultural situation of the migrant family. Helsinki: The Finnish.
National Commission for UNESCO, 1976. - o

3Hébert, R. et al. Rendement académique et Tangue d* enseignement chez

.les &l2ves franco-manitobains. Saint Boniface, Manitoba: Centre de recherches
du College Universitaire de Saint Boniface, 1976 ' : :

5Cummins, L1ngu1st1c 1nterdependence

5R0551er, P., & Fare]]a M = Bi]ingual education at Rock P01nt - some

\ i ,v-9\8—, . . .. . .



and e;pressibn, writing and'composition, and study haBjts. Thase skills

were identified and selected by teachers of reading in Spanish and represent

the minimum set of sk111s necessary for Titeracy. | -
3. Ava11ab111ty of Resources and Appropr1ate Materials

g ' ' N
when the district deve]oped 1ts Comprehens1ve Educat1ona1 P1an

there_Wés,]itt]e or no support ava11ab1e for its efforts in areas wh1ch are‘
éssentia](for‘thé typ]gmantatidn of a new curriculum. There was no bilin-
xgua'1 teacner prepanatidn prugfan available at thé‘1oca1 unive}sityf There
were no state-provided or recdmmenﬂed 1anguage proficiency assessment 1nstnu-
ments. There ware no state-provided or récommended cuf?icuTum materials.
Consequent]y, the first task fac1ng d1str1ct personnel was the acqu151t1on '
of those fiscal resources which would make possible the mpb111zat1on of’ 4*
human resources to carry out all the,tasksA1mp11ed by .the scarcity of
rdso;rces stated prev1ous1y \

First, the district began the planned rea]]ocat1on of Minimum Founda-
tion Funds to assure staffing and<g§plenishment of instructional mater1a1s
(the plan called for the cost of.the development of materials to be borne
by externaj funds to be garnered);\ Secondly, the district began the search
for externai_funds.' Since 1972, the district has successfully competgd for
a variety df federal funds. 'The funds weére used to develop or acquire the
necessary staff deueiopment components, assessmént materials, 1nstructionaT

materials, and evaluation materials. A’ summary of’those funds acquired and

their use fo]]ows _ )

yig, ' a. Progect TREND. funds (which continued to be available for three

- years after the completion of the needs assessment and program - . -

planning phase) were used to develop and carry out the staff
development act1v1t1es required for the effort.

b. Emergency School Aid-Act: (Basic and Bilingual) funds were
successfully competed for continuously from 1973 through 1978.

-7 7 99-




' - These were used to -employ teachers as staff trainers and
and curriculum.developers under the direction of district - .

- supervjsory personnel.  These funds were used to evaluate
available curricular materials *and thus minimize the sungct
areas for which deVelopment activities were ‘'required...’The -
funds were used in:the deveTopment of, the. first version. df

" the Oral Language‘ Dominance Measuve. The instructional pro-
. gram was served by the use of these funds to acquire materials
for use in the cTassroom the first year of implementation in
. any school and in -any grade level. F1na11y, these funds were
used to employ- b111ngua1 ‘teacher a1des,for the first two
years the program ‘was 1mp1emented

: .

c. ESEA T1t1e IV c funds were used for the deveTopment act1v1t1es
wh1ch produced the Oral Language Prof1c1ency Measure .

d. ESEA Title I funds have been used to provide teachers,

.* instructional materials, and evaluation materials for the
supplementary programs which were developed and 1mp1emented
in support of “the new bilingual curr1cu1um..~

e. ESEA Title VII funds were used to prov1de staff deveTopment
.. activities and instructional materials deVeTopment for the
district's program in grades 4-6. This ‘has' trad1t1ona11y
been the d1str1ct s smaTTest grant

f. State Bilingual funds were used to prov1de instructional
' materials, some staff deveTopment support, and evaTuat1on
materials. .

g. '~State Compensatory Education funds have been used to prov1de

staff and instructional materials support for the EngT1sh-as-
a-Second Language components in grades 4 8

The passage of Senate B111 121 by the 63rd Leg1s1ature assdred the
‘district of state support for’ 1ts bilingual educat1on efforts and promised
to increase that support in v1ta1 areas. such as the provision of state-
supported textbooks and the deveTopment of b111ngua1 and ESL teacher prepara-
t1on programs 1in Texas un4Vers1t1es

4. _ Informat1on About Program EvaTuat1on and Student Outcomes f

a.. Frequency and. Type of Program Evaluation o -

Because aTT the 1mp1ementat1on efforts were supported'by federal

funds, each year s 1mp1ementa KOn act1v1t1es have been accompanied by pre-

and posttest1ng. The test1ngghas involved Tanguage prof&ﬁhency assesfment, *x
\l(.' .' ’n ' -' ._ ) - . ’\"L‘:u_.
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‘but a]so a1] the supplementary 1nstructlona1 programs G1ven the nature

criterion-referenced testtng and achieVement’testing Not only has the

d1str1ct s basic instructional program been subJected to such scrut1ny,

' h

of the district's program, there have been no trad1t1ona1 control, groups

¥

&l

B
. i

&;f$, ugier and fﬁh@xpf supp1ementary teaching staff which each schoo1 is e11q1b1e
b .-_j}:: ey £ i
Q&Qﬁ@fol'ép aw1§1 rg@e1ve from each fund1ng source.

for whnch students have been targeted

td

a;- guages throughout their e1ementary school career. The usua1 time a student

aga1nst wh1ch to measure the success of current efforts. Instead, the P

year]yﬁtsgtjngia11ows-d1str1ct personnel to compare. the performance;of°ifs
students dcross time and supposed -cumulative impact of the various prpgrams

~——

v b. Extent to Which Program Eva]uat1ons ‘are Used to Modify the
Ll Program Des1gn and Kinds of Modifications Made.

L The var1ous eva1uat1on results are Shared with program deve1opers
" AR

R - w?l\‘.z
1nd1cators of areas gk1ch require strengthen1ng This -has -been true pri-

mar1]y of cr1tér1on ﬁ&ferenced test1ng Norm-reference ach1evement test1ng

,s
M J«’.~

ha tbeen used for\both overa11 program eva1uat1on and continuous ﬂpdates of
*p" oo
;hé&d1stm§ct-w1de nedds assessment. - The number -and percentaﬁe-of under-
3

xigé%h1evers by schoo1 ahd grade level is. compiled and used to det@rm1ne the

. ‘1

reqU1res to meet the transfer cr1ter1a and be he1ped to transfer his reading
sk111s from Span1sh to Eng11sh is .three years. The resu]ts of 1anguage pro-
f1c1ency test1ng show that in most of the Pr1or1ty I schoo1s (which have

better than. 60% Span1sh dominant students in grade one) better than 85% of

101~
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the students have become b111ngua1 and have begun to transfer the1r reading
fsk1lls to Eng11sh by the start of grade three. This does not mean that the

d1str1ct does not cont1nue to have Span1sh dom1nant students in grades four

and and above Some students transfer in grade four and st111,others‘i%

,subsequent grades. This latter group, howéver, mostly consists of those"
who’are new students to our schools from other countries, primarily Mexico.
The supplementary programs described previously are availabie throughout‘the

grade levels because students needing the services they offer may be found
9 . b . h -~
in all grades. ' \
.d. ~ Match Between Services as Adm1n1strat1ve[y Descr1bed and
Actually Delivered Within Schools and Classrovms,

' The match between services as adm1n1strat1ve1y descr1béd—aﬂd _
actua]]y delivered within schools and c]assrooms%has been assured not only
by-d1str1ct monitoring, but a]so by the yearly monitoring of district '

. activities by the Office for Civil Ridlls, the appropriate federal program.
officers from either the Dallas.Regfonal 6ff1oe‘of HEW or Washington, and/or
_thévTekas Education Agency. Additiona]]y; the district has participated in ;
a few national studies and an.even greater number of 1oca1/s;udigs;/ondu§ted
by unfversity students. A]] these have prov1ded the district with amp]e
y ev1dence that . the program has been by and 1arge implemented as designed.
o Wherelthere have been prob]ems, action has been taken as prompt]y as poss1b1e

to effect corrective act1on

e. . Student Academ1c Ach1evement 1n Read1ng, Language, and Math

Ad

"The E1 Paso School D1str1ct uses a’ var1ety of measures to document)
and report student ach1evement data. For the purpose of this study,-the

results of the Ca11forn1a Ach1evement Test (CAT) are the most appropriate "

for the d1scuss1on of academic student ach1evement The CAT is present]y

adm1n1stered in both the fall and spr1ng in grades 4, 6 8, and 10. on]y
e
Q (' .’ . i . -
ERIC | | - 113




‘Summary statistios'are reported by gradelieveT withfn schools and across
; schools. Unfortunate]y& they are not broken down by categor1es of students |
4(e.g:;,T1t1e I, Spanish dominant, b111ngua4 transfer Eng11sh dom1nant,
| }bi]ingua1) nor by students who have undeﬁgone_partjcular‘programmat1c treat-
ments. However, as can be‘seen.in Figure 3, E1 Paso students in grades 4,
and 6 in 1981 were performing below the national median in Reading‘and |
Language and‘near the national median in Math “fn grades 8land 10 they are
near the national median in a]]hthree areas. Summary statistics over the
past five years show steady progress tpward the nat1ona1 median in grades 4
4, and 8 in Reading, Language, and Math, only s11ght gains have been made in
these areas by 10th grade students (see F1gures‘# and 5).
| Data from the 1982 (Spring) adm1n1strat1on of ‘the CAT in schools - ~<
se]ected for the study are shown in Table 13 These include median scores
k1n'Read1ng, Language, and Math for 4th and 6th:grade'studentf “n those
schools, - The table also includes informatior an the pusec. .age o, students .
in thcse sche. . who are receiving ESL, bilingual, and Title I servipes.,
Both Title I and non=Title I schools are included. when’considering student‘
performance in these schools, it is important to remember that Tit]e-I ‘
schools have a large number of .low income youngsters.and that students
-.' 'selected for-Title I services are by definition'performing.be1oW'grade 1eve1;‘¥
It is also important to point out. that the median scores presented in this
table are for all students in a part1cu1ar grade 1eve1 and not those. of NES/
LES students exc]us1ve1y In examining the 1nformat1on presented in Table 13,
it is not surprising to f1nd that students in non -Title I schoo]s are out—

perform1ng those in T1t1e I schools in Read1ng and in Language Th1s f1nd1ng .

N

is expected, gtven the‘nature of the student population served in these

schools. Similarly, non-Title I schools have a small percentage of students
-103-
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“TABLE 13

e o Distribhtion of Scores on the California AcMevegnént Test 1g Selected
. Schools 1in the°El Paso Independent- Schoel District in the Spring of 1982 _
l' N . n( \ .
, ‘ CAT Scores
. ] b R % of '
Total . Hispanic Title I ; Students Students in| Grade Four : Gru‘de Six ;
s . Students  Students Students 1in BiV, Ed. ESL Classes| Reading  Lang. Arts  Math | Reading Lang. Arts Math
k-5 | ®e | .o 2 3 0. 39 50 52 - . o _—
son 6-8 1 ‘1339 - 95 .36 - 5 E - - 3 42 - 65
tt k-8 | 1150 91 26 .20 1 38 44 46- 41 2  |'53
k=5 1166 " 3 31 |- o B o M 54 - - -
en 7-8 | 554 . 82 39 K4 0 - - - 3% 42 .3
elt 4-6 398 99 |- 48 50 .0 2 . 7. | ® bl 2 51
k=7 | . 584 47 7 li 55 66 67 68 84 74
k-6 629 39 "3 0 62 0 . 60 63 68 - 74
k=g 973’ " 56 14 0 48 53 51 48 45, 57
\ | ;
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who are in need of b111ngua1 educat10n and/br Eng11sh -as-a-Second- Language

v" L |

1nstruot1on In Math, students in both Title I and non T1t'le I schoo]s are
&
e performmg at’ or above the nat1ona‘| med1an T ) !

3

when compamng student performance m “the T1t1e I SchOO]S“ln the study

¢ vwith d1str1c;t norms, om‘s that these students are performmg in genera]

- c

at about the d1str1ct med1an, they are, however, somewhat be]ow the nat1ona1

L4

med1an, part1cu1ar1y m Read1ng and Language 0f the three non- T1t1e I

"‘ qscho’ols 1‘n tJh)Zi §¢udy, a]];r:i at or abOVe the d1str1ct med1an 1n Read1ng,
L‘anguage, and Math, and tm‘_' ‘bﬁve the uationa] median-as well. One of
the schoo1s 1os;_be‘1;oé(¢§;thetanat,1;ﬂ med1an in Read1ng and Language W1th math ) ’
. scores companmg fa‘_w!gabie'mf the schoo] popu‘bat1on‘at1onmde
g T8 A

s In summary, stud‘g\,t acPﬁ-gvement in this’ heavﬂy 1mpacted Spamsh-.
speak1ng area, whﬂe ‘qpt at‘@ie nat1ona1 median at th1s point 1in t1me, is
oy ;4; .

show1ng steaﬂy progressntowag -?that goal. School d1str1ct off1c1als

attr1bute much ot;nf_v ;'i,'épﬁmg"gsg 'Eo d1fferent1a1 and appropriate programmat1c
/ 'treatment of thewgﬁtuﬂ@ﬂ”@s '.“,“?the various 1anguage categories. @ -
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.. .- """ GENERAL DESCRIPTION

3

e.The Rew Mexico public school system serves one of the largestnpopula-

tions of njnority group chi]dren ofjanx‘state in the nation, with a

substantial number of. limited Engiis “roficiency Ten years ago’ 40, 8%'were
¢ h"of Span1sh surname; 2.2% were B]ack rand 7. 5% were ‘American. Ind1an. O:gy ’
s1x gears later the percentage of Amerﬁ;an Ind1an ch1]dren 1n the public

schoo]s of New Mexico had r1sen to, 15 2%, With a 1arge number of them en- N

(S

rolled 1n certa1n schoo] d1str1ct§ _

- The. largest group of Ind1ans current]y res1d1ng in New Mexico is the
NavaJo tr1be After years of f1ght1ng and mistreatment. by the white man
dur1ng the front1er era, these peop]e were made m1]1tary pr1soners and in-
terned at Fort Sumter in eastern New Mex1co for a period .of years. Surv1vors ?

. were_a]]owed to return to the reservat1on under terms of a treaty conc]uded

in'1868 It is from th1s group, and the few who managed to e]ude capture and

¥ rema1n fn the reservat1on agea, that the pﬁ@%ent Navajo nation has deve]oped
*Most of the NavaJo Ind1ans today live 1n the mounta1nous area encompassing
northeastern Ar1zona and- northwestern New Mex1co,,and much of NavaJo ]egend
centers arOund sacred mounta1ns and d1fferent w11d11fe=;1v1ng 1n the area.
~ Because of these ]egends and the fee]1ng of a strong unified bond w1th nature,

ot

Vthe‘Navajos»have come to love their Tand dear]y

N

"\ Even_today, many of the Navajos are sheepherders, and status in the.

B

Q communfty'depends .to a large extent upon the-number of sheeb that an individf7

ua] oWns dea] med1c1ne men st1]1 ho]d much respect-in Nauajo communittes K

P

1 and licensed phys1c1ans in th1s 1so]ated area are scarce e 1$V
But making,a living as a NavaJo in today s wor]d 1s a d1ff1cu1t under- i

tak1ng "It i$ estimated that more than 60% of the,Ind1an populatron ]1v1n%li;
-110- e . >
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on the: reservation are‘unempfoyed ‘with a suhstantfa1 number of the'remainder;
being underempioyed Thus, in order to #E:;1ve the Navaoo reservat1on re-
ceives a large chunk of federa] money each‘year, much of it com1ng from the-'
Bureau of Ind1an Affa1rs Th1s-money‘T9#targeted for a variety of purposes.
For examp]e, it provides a1d to 1nd1gént fam1]1es offers frée schoo] lunch
| programs, and provides operat1ng funds for day schools as. we]] as board1ng . *
schools. . R n ’ o
Whereas pub]1c schoo]s are by - far the most common -source of education
for ch1]dren 1n the Un1ted States, tbere are a total of four main types of
”schoo]s that serve children who, res1de on or near the NavaJo reservat1on
(a) BIA schoo]sq?(b) contract schoo]s, (c) public schools; and (d) private
church schools. The Bureau of Ind1an Affa1rs (BIA) supports both day schools
and boarding schoo]s, with the money be1ng channeled through a NavaJo educa--t
tion agency. Funds for contract schools also come from the BIA under the |

A

provision of se]f—determ1nat1on, schoo] off1c1a]s have the responsibility to

1n<ug9—*h=+ +he_srhools__opecationa:pollcy_and_practlce -are consistent with ... _ .

a wr1tten tontract which is negot1ated through: the BIA. Both public and
: pr1vate schools serve the reservation as well. Many of the private schools -
are church operated and have been’in operatiOniforhmany years. Parents haVe f
considerable flexibility in deciding whether their children should attend a
BIA school, contract school, pUb]ic or privatevschoo], and although fami]ies'
on the reserVation are very'stab]e in residentia] mobi]ity, it is not un-.
common for children to transfer back and forth from one schoo] to another

‘The focus of th1s study is on two schools serv1ng NavaJo ch1]dren who
reside on or near the reservat1on ~ One of these schoo]s is a BIA-operated
. board1ng schoo] while the other is a contract day schoo] A deta1]ed ‘

N
' descr1pt1on of each of these schools is presented below.
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PR I.' DEMOGRAPHIC'DATA AND'HISTORICAL LONTEXT OF PRESENT PROGRAM/

_ A;' -Description of the Region and Populat1on Served by the Schdol - School #1.
f School #1 is 1ocated in the northwestern sect1on of New MEX1CO in an
isolated. rura] area access1b1e dnly by dirt gi'H Two NavaJo chapters are
served by -the school. " The nearest town is 12. mf1es away over a mounta1n pass,
while the neareSt city is 35 miles away. The school ‘services a 125-square
mile area, and the school's veteran bus driver transports 88 children to and
from school on 93 miles of bus route mostly on unpaved roads Many of these '
roads become totally jmpassable at certa1n t1mes of the year because of rain
or me1t1ng Snow. Approx1mate1y 23 ch11dren,are driven to the school each day
by their parents, with six children of staff members 1living on the school
compound. | | |

The school sits,on reservation land in an area often referred to as the
i"cheCkerbdard" area because of the existence of priygiely-owned,ipublic1y-:'
owned, and Ind1an land all within the: same geograph1ca1 area. It is possible
‘to drive only 10 m11es or so and pass through all of these types of land.
‘The reasons for the "checkerboard" area are complex ‘and have a def1n1te Tink
to the h1story of the reservat1on. how it was created and haw the land was
part1t1oned many years ago. Many of the Navajo peaple own - the 1and on wh1ch

~ their homes were buiTt- however, in past years it has been 111ega1 to sell -
any of this Ind1an land outright, although it could be traded for other types
of+land. 0n1y very recently has it been.possible for the Ind1ans to sell
their land,.if they desire, and it is unclear what effect th1s may have on
the future of the reser:at1on, espec1ally since numerous compan1es could

. benef1t greatly from the natural resources in the area.

One of the main problems of 1iving in th1s jsolated rural area is the

-~

,llack of JObS. Except for a trad1ng post with- gasol1ne pumps which is owned
. , | | . -l12- 7 | c
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By an elderly Mormon couple, no other businesses are within about a 15-mile

radius from the school. The.only_other nonresidential boilding near the
school is a sma1%§0hristian church which serves the communi ty . .Consequently,
most‘of the Navajo adults in'the area are either unemp]oyed~or'are'sheep;-,.-~
herders or weavers, 511versm1ths, or 51m11ar craftsmen -In the past, there |
was a]so a substantial number of resi/ents employed 1n nearby mines or.in ‘
the closest c1ty which is referred to as the - "Uranium Capital of the World .
Today many of the mines are closed down,and there are fewer opportunities-
of obtaining a job.

In Sp1te of the Tack of job opportuﬂq%ies, the NavaJo population on the.

',reservation has remained surprisingly,stable for many years, with the vast

majority of adult re51dents having been born’in the area. Although many of

‘the Navajo peop]e of the community are of a very 1ow soc1oeconom1c status

and depend upon the federal governmént for economic aid, they are proud of

their Ind1an heritage and feel a strong 1ove for their land. The Navajo

' 1anguage is st111 the dominant language used in the home, and many of the

adults speak 11tt1e or no English and have had Tlittle or no formal education.

Much of the reason for ack of education among older NavaJos stems from the

‘isolation of their life style and housing patterns. Roads were primitive.

‘School buses were nonexistent, and it was a real hardship for'Navajo families

E]

to transport their own children to and from school. Most schools were board-
ing'programs, and the children were separated from their families for months,

or even years, once enrol]ed and many families re51sted this disrupt}on in

'traditional family 11fe.' Now, however, parents have more: optTons concerning

both where and how to send their children to school. When parents were in-

terv1ewed earlier this year many of them stated that they wanted. their

children to be able to become speakers of both the English and Navaao -

-113- )
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1anguages, thus they are concerned about the qua11ty of’ educat1on for the1r

ch11dren b o - | -

B. Historical Account of Past Instructional Practices

School #1 has been serving the two Navajo ‘communities in the area
since at least the'mid-19605, at which time it was being operated directly

through the Bureau of Indian Affa1rs (BIA) However, it was serVing chil-

_‘dren in k1ndergarten through grade 3 bn]y, while the school currently serves

| _ch11dren through grade 6. w1th 1ncreaS1ng competition from -other schools in

the reg1on, enroliment gradua]ly d1m1n1shed until there were on1y 32 students

¢

The decision of the BIA to close- this school caused nany members of the

vcpmmunfty much dismay. Rather than close the school, community support re-

‘sulted in the school receiving “contract® status. Under this arrangement,

a local school board wa$ formed which consisted entirely of Navdjo tribal
members from the two local chapters. Beginning with the'1972-1973'schoo}

year, the school board took control of the school under the Johnson O0'Malley

‘and Bery Indian Acts, and cont1nued this contro] with the passage of the

. Indian Self Determ1nat1on and Educat1ona1 Ass1stance Act 1n 1975. The

school's contract still had to be authorized by the BIA, but the local com-
munity now had acquired considerable control over the directions that the

school's policy and practice should take.

1. Funding _

One administrator who was hired by the school board in 1972 has
been very active over the years in acquiring base and supplementarf tunding
for the school; he is currently employed as the Director of Special Projects.
Depending upon the amdunt and types of funds received,‘the staffing‘patterns

v , .
have changed somewhat at the school during the last ten years.

-114-
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. Initially, funds were acquired in é§75-75'for a Title VII cuﬁ}icuium
'deVelppment planning grantﬁand the next year a three-year gf;nt was obtained.
throuéh Title IV-A to‘ﬁjre spetialized_;urricu]Um‘resoufce peop1é'to work
with Fhe teachérst From 1ndividua1'ihtefviews'conducted witq segsral of fhe
school personné], it seems that during this period of time an emphasis was'
placed on hiring individual specialists to help teachers with their p!anning
of curricq]um. During the past six years, however, this persoﬁnel-based
apprbach gradually thas changed to an ;mphasis on the active development of
innovative curriculum. A separate curricu1uh department with writers and
artists has been developing cu]turhlly-relevant materials in both the Navajo
and English languages. '

An ddditioné] sotirce of funds for the past ten years has come from
Title I,v These funds have been used mainly to‘hire Title I.reading and math
ieachers who work with Tow income students who are having difficulty pro-
gressing in their reaéjng skills at the %ntermediate to upper grade 1e§eis,
Unlike most schools with bi]ingﬁa]_programs,‘except for a one-year planning
grant, there has been gimost no support at the federal level from ESEA |
‘Title VII. A summary of funding sources that have been uti1izid by the i'
school is.shown in Table 14. ‘

-

2. Instructional Model

Previous to Becoming a contract chgag in 1972, the instruction
‘provided to'chi1dren was virtually all in English. With the new administra-
tors and.sghodl board members, however,-a bilingual emphasis was proposed.
Specialists were Hiréd to teach Nayajo literacy, Navajo culture and Anglo
culture, and the school board'enéouraged the hiring of more local people

fkom the community.

-115-
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e T Tab1e14

MaJor Sources of Fundmg Buring the. Past Ten Years for School f

19727 '1973-74 197475 1975-76 1976-77 1977-78 197879 1979-8) 1980-81 198182

~ Reading Specialists

CTitlel. % v S - - o ’

. Curriculum Resource People . ' L e

-911-

" English Language Deve]opment ) o ’ : SRR ’.’

Planning grant

Title VII o i.

Title IVA B S B

Personnel Based - E S : > '

Title IVB o _ . _ _ -
English Language Department . . -
Demonstration Service. a . : ' ) ‘ ‘

Title IVA i . . ’ :
Planning- grant . T ‘ »
Curri cu]um‘ Development A - ) .

Title IB . .

Curriculum Development . e

‘Title IVA

Navajo Cultural And . ' . I o >
Literacy: Curriculum : . P o
Development

25,  , % | | | o .130'
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* During the first year as a contract schoo] an audiolingual approach
‘was pilot tested at the school to teach English-as-a-Second-Language (ESL)
in grades K-3 - However, the use of this approach required the children to
engage in much dr111 ‘and oral repetition which tended to 1nh1b1t them, ¢
embarrass them or'make them ashamed whenever they made any mistakes. Many
peop]e fe]t«that'this approach was fot working, and:in fact, was a vioiation
of Navajo cu1tura1 norms . Consequent]y, this approach was dropped in 197%
and the current instructional model was begun. A description of this mode]
is presented in the next section of this report.

Regarding,the grouping of students, there were three different approachez3
that have been attempted. Beginning in about 1§72 and lasting for three
years, the local school board sought to keep the graduating” c1ass as part
of the student body, by adding a new grade each year, despite the 1ack of
additional classrooms for these new groups. In order to accommodate the
additiona] ‘grades, a1l c1assrooms.were "semi-open” whereby two.successive
grades would share a classroom and children were free to work at learning
Centers and- to move around the room w1th much f]ex1b1]1ty’; This arrangement
did not work out very well; the children had much difficu]ty learning se]f—
discipline. Readily available materials were misused and sometimes des-
troyed. Moreover, both grade groups tended to achieye at the sane level.
-Therefore, a modified approach was imp]emented in which more heterogeneous‘
_groups of chi1dren would be assigned to the same ciassrooms. For example, -
it was .decided that'in order to &erve as positive peer models, 4th graders
would be assigned to classes with 2nd graders and 5th.graders would be
assigned to c]asses with 3rd graders. Unfortunately, this approach was also ’

N~ less than effective. Teaghers became exhausted trying to'manage their classes,

and coordination was a problem. Thus, a‘third approach was atfempted which

-117- 2
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is still in use tdday A means was found, using d1scret1onary grant funds,

\to lease add1t1ona1 classroom space, and to develop additional space in an

outbui}d1ng for k1ndergarten use, so that by 1975 each grade group could
again have a classroom of its own.. Each grade was ass1gned at least one
NavaJo speaker and one ‘Anglo teacher ¥u11 t1me in the classroom. Although
the phys1ca1 arrangement of the classes was not totally "open," children: were

1nstructed in small groups so as to rece1ve the optimal amount of 1nd1v1dua1

-attention, and they were allowed some flex1b111ty of movement.

o-us-
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IT. DESCRIPTION OF CURRENT INSTRUCTIONAL PRACTICES .

Current]y, School #1 continues to 1mp1ement an 1nstruct1ona1 program
wh1ch school personnel feel’is very appropr1ate to the needs of the children

?5 the community, v1rtua11¥ a]l of whom come from homes where the dominant

anguage is Navajo. - ; .

A. Components of Student Services

~

The comprehensive educational Bnogram‘addresses four key student-needs:
aéadenic, social, emotional, and physical. The academic needs are met-in the
-following instructional areas: English Language Arts; Navajo Language A;ts;
Navajo Cultural Studies; General Mathematics; General Science andAEtdlogy;
General Social Studies, Career, and Health Education; Music Art and Art
Careers; and Compensatdry Instruction for theoacademically deficient and the.

Gifted and Talented. As summarized in the most recent T1t1e IV proposal sub-
. , »

mitted by the school board: ‘

Instruction in each of these areas 1s biTlingual jn the early grades,
making a transition from Navajo as-the principal means of instruction,
to English as the principal medium of instruction in all areas except
Navajo'Language Arts & Culture, at the third grade level. Literacy
Instruction is b111terary throughout the program, with_initial instruc-
tion in the student's native language (Navajo for all but a- very small
minority), and introduction of English literacy as soon after initial.
~success in Navajo literacy & English comprehension skills permit.
Navajo Titeracy skills are taught with full emphasis up to the end of
second grade, and taught on a maintenance basis from third grade up.
Social studies instruction,is bicultural, with additiqnal resources .
devoted to the development of community- based cultural ‘content for the
Navajo cultural instruction, beginning with a general out11ne of obJec-
tives from anthropo]og1ca1 and un1vers1ty sources

" The soc1a1 needs of the students are part1a11)fnet by the academic N
* . - q . )
‘services-p?ovided (particu]arly,the Navajo~cuftura1 instruction), and these X

.are supplemented by human relat1ons tra1n1ng and the d1sc1p11ne procedures

of the schoSﬁ The emotional needs of the students are servedQW1th counse11ng

-

Lo -119-.
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seryices, he]ping students to deal with both hoﬁE?and schoo]”behav1ora1 ’ -“fi )
’ prob]ems as well as decisions about future educational plans. The physical

needs are_served with a deve]oping-ppys}cal and health education program,

with direct student health monitoring, and transportation to medical ser-

vices‘as needed. Also, food serv1ces are provided (two meals a day plus a
b}

late afternoon snack) as we]] as clothing throughjigmin}stration of the

-~

Tribal supplemental c]othing program.

-

1. Planned Methodo ogy for Oral English Instruction

Oral English 1nstruction in grades K-2 1s taught by native speakers of <
English through activities planned around settings in which both the student \\’
and instructor’ haye a need to communicate with each other (thus, drill and
repetition are to be minimized). In the NavaJo culture, attempts to perform
in front ‘of others before one is able to produce an acceptab]e ‘product , are
regarded as 1nv1tatipns to:shame and rtdicule; especially if one's perfor-
mance 1is judged'inadequate by its being commented‘upon or corrected by‘a DN
better performance-by‘someone‘else. Thus, the primary concern in these
early English instructional communicative exchanges is with the‘transmission
. and comprehensionvof meaning, and not with the'correctness of the form of .-
~ the exchange. In'kindergarten, ?nstructors are allowed to accept and use 1‘&
non-verbal means of making meaning%‘ETear.. However, they'are not to respond .
to or express an? meanings transmitted through Navajo or through a,Navajo'
interpreter (except in cases of-true emergency). At grades one and above, o
these non-verbal communication means are phased out, and=students are expected 1!
'to rely on Eng]ish verbal communication, with the same constraints imposed _ .
on Navajo exchanges as in kindengarten. : -ﬁ_ - | o . .

The activities found amenable . to this\methodology (derived from the

work conducted. under the three-year Demonstration Project) arefas follows:

A}

> - y 9 }
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7‘&?’, a. -Unfocused Mode11ng of Eng]1sh in_a Two-Way Communicative Context

: 4
_;,.ﬁ&,_ - _ﬂln sf"tuatwns off th1s type, the communicative fynctions of Enghsh
. asgge are stressed The gOal is to deve1op communicative exchanges para]]e]

to*those between nat1ve English- speak1ng family members,' Thus, a key element

»

is that’ the 1nstructor become a va]ued compan1on to each student, and that

the act1v1t1es chosem as a sett1ng for this 1nteract1on be interesting to

“
W,

the student and 1nvolve'two-way commun1cat1on.;
- >

] ééﬁgfnb. Focused Mode1i g of g]1sh 1n‘g Two-Way Communicative Context

In th1s c0ntext, the goal s the mode11ng of spec1f1c Eng11sh '

~ forms, and/or structures (which ‘have prev1ous1y been identified as
do

-

prob]ematfc fovﬁg%ung Navajo speakers acqu1r1ng ‘English as a second 1anguage)
_— Here' the 1nstructor 1s to. 1nnt1ate exchanges wh1ch focus on those® aspects
| of;rea11ty¥§arked by the problemat1c English 1tems and to mode] these target
..forms dur 1ng the act1v1ty - Comprehension, rather than corgect product1on,
of the- targeted forms is of paramount 1mportance for these act1v1t1es

c. Focused Elicitation Act1v1t1es in a Two-Way Commun1cat1ve Context

Activities of th1s type are designed to enhance student oral

produc¢1oniaf specqﬂlc Eng11sh usages, forms, and/or structures by. involving

j the student in the repet1t1on of patterned‘responses to playfu] stimuli fro\\‘\
zv the 1nstruc;or Certain rote-repetition act1v1t1es such as songs, verses,

‘chants, rhymes, and choral games are included as a means of pract1ce in oral

product}on.'\Add1t1ona1 game;:ar: used whic requ1re s;udents to generate ,

%

. B . B . //

ffheir own English communications. As the dents' English literacy, skills.-
adVance;“E]oze techniques_aretto be introduced for eliciting student

. writing of the particular English forms.

d. Corrective.Mode]inq»of English in a Two-way Communicative Context

This actjvity set will build on the activities defined in (b)
above . by using the,same material setvemployedithere;~butvin"avdifferentr~u—»¥""~
.. . : o ¢ ’
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' model1ng correct usage . c

h2: ‘Planned Methodology for Engl1sh L1teracy Instruct1on

| context' Here, for~¢hose students who have cont1nued d1ff1culty w1th cer1a1n'"

Qi

s Engl1sh forms, such 1tems W1ll be. subJected to analys1s rather than s1mply

.
. A

- : . v -

vt

A' é;l Cognnt1Ve Foundat1on Exper1ences rn a Nat1ve Language Sett1ng

Th1s act1v1ty set is des1gned to a1d the comprehens1on and produc-

: 'A,t1on of spec1f1c Engl1sh usages wheneyer tﬁgre is reason to bel1eve that

' there is a cogn1t1ve 1nterference reflected by d1fferences 1n the NavaJo

v

and Engl1sh languages (e g., tense d1st1nct1ons; possess1Ve, gender) ¢ Such

act1v1t1es w1ll be used to prov1de theacogn1t1ve ‘foundation exper1%nces

~ -~ -

‘related to the Engl1sh usage pr1or to its actual 1ntroduct1on.

“"The methodology recogn1zes an 1nteract1on between the development of

'dAEngl1sh l\teracy sk1lls and the development - of Engl1sh oral product1on

sk1lls, and attempts to take advantage of th1s relat1onsh1p in the follow-

‘1ng ways' Initial read1ng exper1ences are~presented to the student in the

native language and are developed in both wr1t1ng and read1ng usnng "language

I

. exper1ence“ and "key word“ methods. The, nat1ve NavaJo-speak1ng student: is L
~ “encouraged to’ develop funct1onal read1ng sk1lls 1n NavaJo wh1le develop1ng

English- comprehens1on sk1lls As the latter develop, wr1tten Engl1sh of

forms now comprehens1ble to the student are introduced and used in student

,wr1tten compoS1t1on work Formal reading: instruction us1ng novel materwals

is begun in Engl1sh for NavaJo speakers once the student has demonstrated

" in NavaJo l1teracy the knowledge that read1ng is a proCess of gett1ng mean-

ing from wr1tten sound related symbols - Initially, the maJor emphas1s had

[

been w1th the wr1t1ng and read1ng of one's own wr1t1ng, but w1th curr1culum

N

'Tmater1als developed (under the Demonstrat1on ProJect) t1me is now: nearly .

equally divided between these act1v1t1es and formal methods of 1nstructlbn
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3. Instructiona] Time A]]ocations in English and Navajo

S

In grades K~ 2, 1nstrgct1on is b111ngua1 in réad1ng, mathemat1cs,

.mus1c,sc1ence, and soc1a1 stud1es W1th ha]f the 1nstruct1on in NavaJo (by -

'”cert1f1e3'b111ngua1 teachers) and half in Eng11sh (by nat1ve Eng11sh speak1ngu

a1des) ‘Only content dea11ng W1th bas1c concepts is g1ven in both 1anguages,

N

w1th a]] other spec1f1c content independent (but coord1nated) across the two -

-fanguages (e. g » NO d1rect trans]at1on between 1anguages of 1dent1ca1 non-

: -;ba51c mater1a1 is prov1ded) In grades 3- 6 a]] 1nstruct1on is in Eng11sh

. "(by cert1f1ed ‘teachers, ‘none of whom use NavaJo as a 1anguage in the class-

_room) w1th Navaqo~Cu1ture and Language (including read1ng and wr1t1ng) taught‘

‘v4. ‘ C]assroom Staff1ng : ‘ {

by nat1Ve Navajo- speak1ng aides for 60- 90 m1nutes per day

\ .

-~

The ‘School #1 c]assroom staff1ng plan ref]ects the maJor emphas1s
p]aced on NavaJo 1nstruct1on in grades K- 2 and the sh1ft to Eng11sh 1nstruc-

t1on 1n grades 3 6. Al grade 1eve1s, however, have at least one Navajo
and one Anglo-teacher or teacher aide working with the children.

A1l Of the Navajo aides currently particibate in the Navajo Teacher

_ Tra1nung Program, a joint effort conducted in conjunction with the Un1vers1ty

.miles fromathe~schoo1) to hold classes on one day per week throughout'a

of New Mex1co at A]buquerque. Professors from the A]buquerque campus traVel

to the town near’ the schoo] (about 130 m11es from A]buquerque and .about.11

y

semester " A1l participating NavaJo a1des are allowed leave of absence for

’the day .to attend the training’ program classes.

Additional 1nstruct1ona1 staff1ng 1nc1udes an Eng11sh 1anguage arts

: '1nstructor ‘a T1t1e I mathematics- 1nstructor a T1t1e I read1ng teacher and

.2 spec1a1 educat1on teacher. The school currently is doing its best to.con-

1wv1nce the BIAvto accept the‘special education teacher_as ﬁanﬁ'of'the school's

-123-

137

. ' . o
(e LN . o “



staff but it has run into problems. Unfortunatelw, the BIA does not approve"

,Jof th1s teacher bECause she is not cert1f1ed however, cert1f1ed Navajo

special education teachers are extreme1y~scarce,and no one could be found to
W . : : - - ! ’ .

.ff11 the positibn ~ Even:a more serious:problem occurred this year when a
b11nd student enroTTed at the schoo] and no one had the spec1a11zed tra1n-

B 1ng to deaT w1th his Spec1a1°1nstruct1ona1 needs Eortunately, this type of"

situation does not occur frequently ¢ T e

5. Adm1n1strat1ve PersonneT

b
“Besides the,teachers, spec1a11sts, and teacher aides, there are a
U
number of adm1n1strators at the school, aTT of whom were hired by the schooT

board. The pr1nc1pa1 s role is that of 1nstruct1ona1 Teader and 1mp1ementor,

Ry

and he 'is supposed.to work directly W1th the teachers. The Director of -

Sp?ciaT_Projects, on the other hand;lspends much time with internal eya]ua{” .
tions of the school and'needs;assessments' “He is also responsibTe for '
seeing that grant proposa]s get submitted, and conducts contract negot1a-
tions. The curriculum coord1nator is respons1o)§ for superv1s1ng a group

of artists and writers who create cuTturaTTy-appropr1ate mater1aTs, in
English and NavaJo; for the teachers to use. Other adm1n1strators at the
school ‘include the director- of the school and_the:business manager. _These
indivfdua]s form the core of the administrat%ve strﬁctore, and they meet ;

reguTarTy at staff meet1ngs to d1scuss strateg1es for the schooT

6. Entry/Ex1t Cr1ter1a of the B111ngua1 Program

[l‘

‘The concepts of-entry and exit are not viewed in the same“way as they

are in other bilingual programs for severaT reasons. First, since no ESEA

"~ Title VII funds are‘being used ‘by the schooT,'reporting of how entry'and .

" _exit into the bilingual program are handTed’is not required Consequent]y, _

ch11dren do not have to be g1ven a Tanguage test.upon entry into the program,‘
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nor do they have to achieve a speqified minimum score on ‘a standardized~.
‘achievement teSt in"order to exit from the program Moreover, no phys1ca1
separat1on exists between the b111ngua1 and regu]ar programs, and since |
each classroom has a bi]ingua] teacher or: a;de, even the. Ang1os are exposed
to instruction in Navajo.: Thus, in this case, the bi11ngua1 program is also

the regular program, and exiting from the program would be equ1va1ent to
_ ! - o U«

1

~exiting from the school. . S o .
I It shopld be noted, however, that the‘schoo1'does have an ihforma]
' system of assess1ng the language dominance of students when they. f1rst are.

. -enrolled in the schéol. Parents comp1ete a form in wh1ch they are to rate'
their ch11dren s Tanguage dominance as be1ng mono]1ngua1 in NavaJo or Eng11sh,
dom1nant in one or the other of the two 1anguages or. equa11y sk111ed in

B using both. In addition, a staff member from the curriculum department
perwod1ca11y administers a test to a11 ch11dren at d1fferent grade 1evels

to assess know1edge,of basic concepts and vocabu]ary words in the NavaJo _

Tanguage.

7. Teacher's and Adm1n1strators Perceptions of the Schoo]ﬁand Its*Bi]ingual
‘ Program. - ' - ‘ : :

The vast maJor1ty of teachers as we11 as several adm1n1strators were
1nterv1eWed to determ1ne their percept1ons toward a var1ety ‘of . factors rer
- lated to the school.. .§ome of the most interesting resu]ts dealt w1th
,_“__mquestions,concerning;their_goals;£0n~theﬁbilihgualfpregram,—the—degreeetniw—;;——ew
f]exibi1,ty alTlowed in‘%prrying out the adopted model of instruction, the "
avai]abi]ity otdapproprdate instructiona . .sterials and the match between
serv1ces as adm1n1strat1ve1y described and actually de11vered in-the school

[ Rl

.and c]assroom AR o R

”~ L

a. - Goa]s for the b111ngua1 program. ’A totaT'of“IO Navajo and Anglo =

teachers and teacher a1des were asked to exp1a1n the nature of the goa1s

-;2§-‘ -
" T




"1mportant secondary goa1.

-structional practices ot e school and with the goals cf one of the main

oy
o,

that_théy,have for the school's children and the bilingual program; several

A administrators'a1so‘were asked about their goals for the program."No one

spoke out against biTingua] education as a concept, although several ques-
tioned”its real value. Most of the teachers'seemed to support the idea of

the children being instructed in Navajo 1iteracy. ‘However, one teacher '

~ suggested that the children have not been learning enough concepts and

skills in either language and'that‘more 1ntensive 1hstroction shou]d.be
carried out in the earlier grades Other teachers stressed the need for
more oral 1anguage deve1opment in English so that the ch11dren wou]d be
better a#]e to commun1cate with others As m1ght be expected, the b111ngua1
NavaJo teachers and a1des part1cu1ar1y stressed the neeﬂ for the ch11dren

to be able to speak ‘read, and write in NavaJo and English equa]]y well,

'h‘Most of them a1so emphaS1zed that the deve]opment of b1cu1tura11sm is an

!
:

The goals of thé school staff gre congruent with the bilingual in-" .

hY

“administrator. _«pressed hisfgoa1 by saying that “each child should

Tearn to speak and read both English and Navajo-to.become'bfliterate, co-

ordinate bilinguals. They should also acquire more than just"school' .

English."

. b. Extent of latitude permitted in carrying out the instructional

model. Most teachers and aides reported that they are given much flexibility

in carryfng ou* *hes » dajly. c1assroom 1'nstruqt1'on except for having to teach
certa1n obJeClees provided by the curr1cu1um center. The‘schoo1 staff was-

d1V1ded concerning, the utility of these objectives. Several teachers said

. that they are very -appropriate and he1pfu1, and shoon be used by all

- teachers. Severai‘others,.howeyer, resented the.fact that they were being
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“forced to use objectives which they did not feel were appropriate One
‘,teacher also said that, the, ob3ect1ves are appropr1ate but that it'is d1f-

’f1cu1t to know how to teach SO thatathe children can master them.

-

Th1s=schoo1 provides much f1ex1b111ty for Navajo teachers and aides who.

ta

are work1ng towq;d cert1ficat1on as teachers. Every Thursday they are T
a11owed to travel to the nearby town where they attend c]asses accred1ted

by the Un1vers1ty of New Mexhco at A]buquerque * As the Director of Federal
Programs. po1nt out these c]asses promote the tra1n1ng of commun1ty people,

and therefore w111 better prepare the school for future 1nst1tut1ona]1zat1on .

of its bilingual program.. -

c. Availability of*appropriate materials. -Regarding'the appropriate—

J/ ness of the mater1a1s used to teach the curr1cu1um, school staff give vary1ng
| op1n1ons In the case of materials 1n the NavaJo 1anguage, a core of art1sts
‘"and wr1ters were hired within the 1ast several years spec1f1ca11y to deve1op
. these mater1a1s Whether or not teachers like the materials, the, schoo]
" vnonethe1ess ‘has been ab]e to use them for all grade 1eve1s, and before they ,
| were deve]oped there were very few NavaJo mater1a1s ava11ab1e at the §chool.
'?ﬁ"Severa1 teathers pra1sed the mater1a1s as being appropr1ate for the ch11dren,‘
but severa] others said that they were_on]y«appropr1ate for.some of‘the chil-
) dren ~ The most common view was that the naterfa1s‘were appropriate and
apprec1ated but that there was st111 a need for. the deve1opment of additional
materaa]s.vssevera1 teachers stressed that they have to spend entirely too
much tfue*in preparing their own teacher-made materials because’the adminis-
tration will not order any books forythem, perhaps because of a lack of funds.
This. is true for English as we11 as Navajo mater1a1s BudQet constraints
and 1so1at1on a1so hamper them in other ways,_for 1nstance there are never
nough;supp11es and the Xerox mach1ne.often breaks down for-extended periods
of time: | | |
| ~127-
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1

' room - It seems that most pe&p]e at the schooT are work1ng toward the same

d. Match between*serv1ces as adm1n1strat1ve1y descr1bed and actua11y

M -

de11vered in the school and c1assroom In genera], the vast majority of

teachers be11eve that there is a very good match between what administrators

would Tlike for teachers- to do and what actually 1s 1mp1emented in the#class-

TN

A

o

“igtrators are too isolated from the classroom.and do -not really know what.

]

goes,on; Another teacher fe]tythat_more-communjcation should take Rlace

famong sdhool personne1 and that more WOrkshops and inservice programs should

Ay

be made available for teachers. Budget constraints also were noted as
limiting the teacher's instructional role. For'example; one teacher said

that the lack of ava11ab1e materials and equ1pment”§ych as tape recorders,

te1ev151on sets, may affect‘the quality of the 1nstruct1on that the children

\

Y‘ECE'I ve.

o

When administrators were asked to give their comments as to how good

_was this match, several 1nterest1ng p01nts were made In most, but not all

. c1assrooms, the Jmatch-is’ verxwgood X 1§ poss1b1e that Fhe match va§1es

J
" from c1assroom to classroom and may be a funct1on of the degree to which

_basic~goals. Nonetheless, severa]vteachers suggested .that the school adm1n-

teaohers be11eve in the 1mportance of b111ngua1 1nstruct1on. A second factor ‘

that was mentioned as being a definite h1ndrance to the succes@ft! implemc. -

>

tation of the program is the turnover of teachers. Singe the school is in

o

an iso]ated area it 'is difficult to keep teachers“for more than two or three

years, and to orient and train new. teachers each year is time consum1ng

Sch001 #1 has conducted a comprehens1ve study of staff turnover that « ®

occurred during the past ten years. From Table15it is clear that Navajo
teachers and specialists,.both from within and from outside the communi ty,
remain employed for 1ongeh periods of time than non-Navajo staff from outside
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- Tab]e 15

' Staff Turnover Over the Past 10 Years at Schoo] #1

" - Outside ~ Outside  Community
v ~__Non-Navajos - * -Navajos _Members
Teachers and Spec1a]1sts : - : : .
N (in-10 Years) = ' 39 > 9 5
Mean years of service = S 1.9 - 3.5 5.2
1-Range of years of service = ©41-7 2-6 1-10
1 Teacher Aides/Aides ' _
N = ' , 2 -2 - 21
Mean years of service = 1.5 1.5 3.4
Range of’years of ,service = , 1-2: .1-2_ 1~10
Curriculum Development . '
N = W . » .1 o1 2
‘Mean years of-service = - 3 3 | 5.5
Range of years of service = 3 3 1- 10;
Administrative Services: : \
N = _ - 10 - 4 0
- | Mean years of service = 3 . , 5
"Range of years of serv1ce = 1-9 » 1-10 .
Support Serv1ces
YIN = , 3 8- 11
. | Mean years of service 1.6 3.3 3.7
Range of years of service = 1-2 1-8 1-10
| Total Employed- -~ L 55 24 39
Mean : 2.1 3.5 3.8
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the community. In fact the average 1ength of employment for NavaJos from
the commun1ty is more than {1ve years wh11e for the non- NavaJos it is less
than -two years. The non-NavaJos, however, are almost always cért1f1ed while d
the Navajos from the'community are rarely certified (see‘ipble 16) Thus,

the school is trying to encourage commun1ty members to cont1nue their educa-'

tion so that eventua]]y, the schoo] will have a stable staff which comprises

mostly certified Navajo teachers from the community.

B. Program Eva]uation and Student OQutcomes

The adm1n1strators at School #1 seem to be qu1te 1nterested int conduct-
ing-on- go1ng eva]uat1ons, both externa1 and internal, to determine which
. program components -are funct1on1ng well- and wh1ch areas are in need of
1mprovement |

1. External Evaluation

Each year in the spring, children.are.administered one‘or'“ore.tostsﬁe
o ‘of-academic'achievementh _fhe scores car tt be'used to seport to varfious
funding sources such as Tdtie iV and Tit]emI However, accord1ng to the
Director of Federal Programs, one major problem in eva]uat1ng the b111ngua1
program is the tota1 lack of”’ standard1zed tests ava11ab1e in the Navajo
1anguage ,To adm1n1ster on1y English ach1evement tests is unfair to the
~ch11dren and does not show the1r progress in NavaJo 11terary sk1115

Teachers must rely, then, upon their on-going 1nd1v1dua1 assessments of how ‘

well the children aregdo1ng in the Navajo content areas.

1

The‘mean grade equivalent scores of children from School #1 on ,several '~

¥

ach1evement ‘tests. adm1n1stered in English from 1977 to 1981 are presented in

"Table 17. In genera1, mean grade equ1va1ent scores on the Comprehenstve

Tests of Bas1c Skills (CTBS) are several years below grade level, with the .
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. Current Stagliing of Staff at School #1

Table 16

Position Certified. "Non-Certified
Conmunity Wenbers jNavaJos) CN=13 Mean =6.5yrs.  Range.= 1-10 yrs. Service at School #1°
Teachers & Specialists 1" | 2 ‘ |
Teacher Aides & Other Aides 7
. Curriculum Developgent 2
" Librarian-Trainee | , 1
%-of Certified Positions 8 ' .
% of Non-(ertified Positions R 67% - . o
Navajos from Outsi}de" the Cormunity: N= 4 Mean = 3.3 yrs. Range = 1-6 yrs. sei'rvice at School #(1
-. Teachers & Specialists 1° #
Teacher ﬁides & Other Aides 1
Curriculum Development 2 ‘
% of Certified Positions 8% /
% of Non- Certzﬁed Positions % 179
-‘Non-Navajos from Qide the N=14  Mean =.2.5"yrs. ’ Rangé = 1-4 yrs. service at School #1 |
Community: . ‘ ‘
.
Principal * i ‘ .
Teachers & Speciulists , 8 ot ,
Teacher Aides™ 2 A
. Curricuium Development 2 1 -
% of Certified Positions~ 85% “ . \'D\
% of Non-Certified Positions . 17%
~> L] ' .‘ Z '.
L
' - r ¥
- 140 (




Table 12
. Summary of Grade Equivalencies for the CTBS
e R and SESAT, by Grade Level for ,the period
- FY 77 - FY 81 for School #1
o | s
Grade Levels - 77 78 79 8¢ - 81
. A : i
6 2.9 3.4 3.3 3.4 .0
5 2.0 2.9 3.3 2. .7
4 2.3 - 2.4/72.4./’72.5/’3.0 ;
v 3 1.6——>1.9—>2.z;41.7—+>1.9
v 2 1.6 1.0
mE 1 . 0.2
52
2 ° 4.0 4.2 .94
= 1 1.42 2.6 2.?}?.27 .
= K 0.92 1 F=—20.6=—50.7—0.913
v S °
v [
\ .
- :
3 . ‘. ) ‘;‘
. ~
! ._9 v ) K ‘},‘| L R \/
¢ ; . -;..,—‘ 1 32-
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biggest-ddscrepa;%gh except for 1981, occurring at sixth grade level where

the medn grade equiva]ent scores are at mid-third grade ieve] Surpr1s1ng1y,
the scores were much higher 1n 1981 for both fifth and s1xth graders 7A '

breakdown of the CTBS 5ubtest scores. 1n Table 18 revea1s that a s1gn1f1cant

’

gain in readﬁqg OCCUrred at the sixth grade 1eve1 from'a G E. of 2.8 in, ~
1980 to 6.1 in-1981. Substant1a1 ga1ns a1so OCCUrred at the f1fth and sixth
grade levels in math but not in Tanguage -It‘1s not knownI@hy these gains
occurred. One pgssible exp1anat1on is that if theibi11ngUa1 pro§ram and
instruction in Navajo 1itera¢& were successful, perhaps?these chi]dren were
able to ‘transfer skills Tearned in Navajo to EnQ]ish_by the time they got to
fifth or sixth grade. One exp1anation for the lower achievement -of sigth
graders in prevjous’years is that when these chi]dren first enteredrffrst
grade, somet1me before 1975 the bilingual program was JuSt getting started
and was not yet being effect1ve1y 1mp1emented

2. Interna1 Evaluation

It is the use of internal eva1uat1on of the whole .school through per1od1c

needs assessments that is va1ued most by the adm1n1strat1ve staff Eyery‘ ﬁ:’
three years a comprehens1ve needs assessment is conducted in wh1ph teachers

and members of the two local communities are-askéd to.prioritize needs and '4

state how well ‘the school js meeting needs in specified areas.: They are

4 asked‘to,comp1ete'an instrdment which'taps a wide variety of needs in dif-

i

ferent areas- Bes1des basic content areas, reSpondents are asked ‘to rate s
the qua11ty of transportat1on services, physical and:soc1a1 deve1opment of

2 .
chi]dren, CUrr1CU1um resources, food serv1ces, extraeurr1cu1ar activities,
PR ~

ete.. R -

The needs assessment that was performed‘1n 1978 1979 was very he1pfu1

in p1npo1nt1ng spec1f1c areas which needed 1mprovement - As a result of th1s

. . ~
2 B . ) }

€ . - : -
-t
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Table 18

Y of Grade Equivalents by Subtests’

Summar. |
for the CTBS by. Grade Level for the Period

" FY 77 ~°FY 78 for School #1
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- perfbrmed thns year prom1ses to be va1uab1e as We11 _A'sma11"portion oféthe .

.

‘” r1a1s thcevthat t‘me, tHe curr1cu1um center at the schoo] has deve1oped 1?

1
4
1
L]
[

P . - L e X N
‘

needs assessment the schoo1 1ncreased its empha51s on NavaJo 11teracy and

2 R S

began to p1ace a h1gh pr1or1ty on the deve1opment of new curr1cu1um’mate-

- ‘.

4

umerous books°and mater1a1s for use in the ckassroom The needs assessmentr

[

ta

pre11m1nary resu1ts can be found in: Tab]e 19 The-respondents séem to feel.

that the schoo1 needs to make ‘a. stronger effort to meet the needs ofi%h11-

"f, dren in the areas ‘of . 0ra1 Eng11sh Eng11sh Read1ng and E\%?1sh Nr1t1ng As

a resu]t of these pre11m1nary f1nd1ngs the adm1n1strat1on is a1ready con-
s1der1ng tﬁ% poss1b111tyrof order1ng a standard commerc1a1 read1ng ser1es to -

supo1ement the ser1es that 1s current]y}fe1ng used
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( R ¢ “i % mehng fhat schoo'l has met ;;,,g S
,‘ T e TN the need well to date , o
T A < ) . .1 SRR ". ~', . .
Enghsh Comprehenswn S ' o 60 _ B PR
-~ -Oral English -~ < - ... 7~ 36 C e
. English Rea;hng b e 14 - :
~ English Writing S - 32 B o . i

= Navajo Comprehenswn T T ' o
Oral*Navajo - e : _ . S o -
Navajo Readmg o : .. 64 e A R &
Nav‘aJo Writi ngn . - . .53 ' c h e
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A. Descr1pt1on of the Reg1on and Popu]at1on S-" -

h1ghway with sect1ons of d1rt road The.terra1n,around School #2 is s ndy,
rocky and more desert 11ke than that of School #1 but a sma]T beaut1fu1 :

e schooT grounds

Take lies adjacent to

\ School #2 is'part ¢f the Eastern NavaJo Educat1on Agency (D1str1ct) of _>

the‘Bureau of Ind1an Affa1rs, NavaJo area. The entire’ d1str1ct encompasses

approx1mate1y 4, 688 square m11es w1th1n the state of New Mex1eo In 1977

-

it was serv1ng at Teast 14 board1ng schools, 4 day schooTs, 2 boardertowo

L dorm1tor1es and one reser at1on dorm1tory At that t1me¢ the totaT enroTT—

1 ment be1ng served by th1s branch of the BIA field off1ce was 4, 868 NavaJo

Inﬂ1an children. j S W - B, . ;_/

The economic p11ght of the two NavaJo commun1t1es of 600 1IH1V1duals

J.served by School #2 1s s1m11ar to that: of the popuTat1on served by School #1

o It is. common for families to make Tess than $1 000 annual 1ncome and more .

than 60% of the adult NavaJo popuTat1on 1s unempToyed “

Fam111es 11ve e1ther 1n sma11 wooden homes or 1n hogans, one- room stone -

homes shaped 11ke 1g]oos They heat their homes in the W1nter by. us1ng

wood-burning’ stoves. o .

a BeS1des herd1ng sheep, some reS1dents work at a nearby mirne or w1th

. smaTT bus1nesses and schooTs in a ne1ghbor1ng’town S1x years ago the ‘

: NavaJo Irr1gat1on ProJect some 50 miles away, aTso proV1ded empToyment for

* some of theéékres1dents The "piick-up” truck-1s an 1mportant-Means of

-9
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transportat1on for most NavaJo fam111es and even some .of the‘poorer fam111es

own.trucks S1nce the maJor1ty ofvthe peopTe 11V1ng on=the resérvat1on do’

-

' not have runn1ng water or E;ectr1c1ty, often they use the batter]es of these:

trucks to connect onto the

portabTe teTev1S1on sets _
Like - Schdo] #I the 4and near Schoo] #2 is: of the "checkerboard"

var1ety, W1th pr1vate1y owned ]and as wed] as‘state and reservat1on 1and

ex1st1ng in the area. A,m1ss1on schoonfor'eJementary aged children is

located Just two m11es from'the-school down a dirt road. -The- only other

‘landmark in the vicinity is a smal] trad1ng post and gaso]1ne station

‘located several miles from the schoo]fon the ma1n h1ghway

The 1anguage of .the conqnurﬁty is Navajo with f_ew,-i'f any, ex_ceptions...

In fact, 98% of the children enter schoo]vspeaking no Eng]ish at all, accdrd-

ing to recent records.. Consequent]y, all school business between parents
LA »

"

More than two- th1rds of approxnmately 115 ch11dren who attend Schoo] #2:
are prOV1ded W1th room and bé&?d at the school dorm1tory 0n1y about 18%

are bussed day students w1th many of these being. k1ndergartners -Less. than

and schoo] personne] is conducted through the use of a b111ngua1 }nterpreter.'

”

15% are ch11dren of staff members 11v1ng on the schoo] compound A]most'a]]"

a few of them commut1ng each day froﬁfhomes in the nearby town

Since Schoo] #2 is a board1ng schoo], 1ts popuTat1on may be- s11ght1y
different from that of Schoo] #1 in at least one way--ch11dren often come
from -homes whegg ‘one or, both parents are absent . A ‘common pattern is for

the parents to 1eave the ch11dren with the grandparents or other re1at1ves -

" to go Took elsewhere for work. ‘Even if they do find work, they do not

necessar11y ‘return 1ater to the commun1ty The principal bf the-schooT

be11eves that the parents do not feel gu11ty about 1eaV1ng the1r ch11dren"

*
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beh1nd because the NavaJo culture says that -no matter where they go they are

. . >
t . " . -

all "part of the same land." - . '7. R . T

B. Historical ACcount;of Past“InstructiohaT Practices.r

School #2 has served the two NavaJo commun1t1es in the area ever s1nce

, I937 At that time it was a one- zroom rock schooThouse in wh1ch 60 - cherren :
~of d1fferent ages were 1nstructed together by a maTe teacher who aTso served '
-as pr1nc1pa1 Bus service was_not ava11ab1e, and the schooT was def1n1te1y

' quite'isofated It was not until 1955 that a new pr1nc1paT and add1t1ona1

staff came to the schooT Then in 1963 the Bureau of Indlan Affa1rs (BIA)
finally converted it 1nto a board1ng schooT Pr1or to 1972 it was serv1ng

onTy.grades K-3. Then beg1nn1ng in 1973, a grade was added each year SO

. that by 1977'the schooT‘was serving grades K-8. According to the pr1nc1pa1

the add1t1on of- these new grades prevented many children from dropp1ng out

of schooT, since the nearest school" that they coqu attend was, 40 m1Tes away .

( 1. Fund1ng ' S S

'

For the past 19 years the school has rema1ned a BIA board1ng schooT, _

with most. supg’ﬁ!‘ﬁtary funding from Title I not U€1ng soT1c1ted unt1T the
19705 ‘The f1rﬂ§§3ht1e I grants, however, were proV1ded dur1ng the Tate :

1960s. UsuaTTy the Eastern NavaJo Educat1on Agency woqu soT1c1t m1n1-

) proposaTs from BIA schooTs wh1ch it woqu integrate 1nto Targer proposaTs

to be sent to Wash1ngton If funded, the agency woqu take out some of the

\money for 1nd1rect .costs and funnel the rest to the schooTs A typ1caT

grant woqu _range from $20 000 to $3O 000. A maJor d1st1nct1on between these

earT1er and Tater T1tTe I grants was that’ the earT1er grants were targeted

pu‘-.

“only for school supp11es and - equ1pment and not for heTp1ng to improve the

instructional serV1ces¢prov1ded tq ch1Tdren. Moreover, adVTSOPy counc1Ts.,

»

were not common,‘andjparents did not have much influence in determing the
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types of" proposa]s that shouid be wr1tten Later'fit1e I proposals from: the
" -ear11er 1970s up unt11 today have focused more on the dcademic needs of the}fj
%NavaJo ch11dren in thin?reas of read1ngg 1anguage and mathematics.: ‘The - -
‘Tgschool board dec1ded tq place a T1t1e I b111ngua1 NavaJo aide in each c1ass-
i'froom, if possible, so ‘that ‘the ch11dren S 1anguage needs would be better met;-
> -Bilingual ‘education as a pract1ce; howeVer, did not beg1n unt11 the
first Title VII funds were received in 1975-76. Prevfous to that t)me, the -
_schoo] funct1oned bas1ca11y.as a monolingual Englfsh school. Title VII‘
funding has:been-continuous since 1975, but the ouality of its bilingual
'program may ‘haveé var1ed Cons1derab1y over the 1ast seven years. For example,
©.1978-79 was a p]ann1ng year only; funds were not proV1ded to hire any Navajo
teachers or aides. Moreover, during 1978-79 and 1979-80 no T1t1e VII direc-
tor was emp]oyed by ‘the sch001 because of a 1ack of available hous1ng '
Instead -a member of the school board volunteered to serve as ac?1ng dfrector;
of the proJect The f1rst'years of Title VII funding provided teachers for
grades: K-§ on1y, and it was not. unt11 the 1981- 1982 school year that’ the
' - services were expanded to 1nc1ude grades K- 5 A |
E Additional funds were initially prov1ded three years ago in the area of
'b espec1a1 educat1on “The school.hired a special education teacher and created
a makesh1ft c1assroom in one’section of the game room of the school d6rmftory,
None of the ch11dren were severe1y retarded and 1n fact, they were to spend )
1ess than 50% of the 1nstruct1ona1 t1me in this special education resource

room. The rest of ‘the t1me they would remain in the1r regular ass1gned

fclassroom. S . S e /.

-
-

3 S
2. , Instructional Models Used in Past Years
. _ _ o ,
According to the principal, the original emphasis of the Title VII
bi]ingua] program was maintenance of the Navaje .1anguage and itsfculture.c

]
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However, because of changes in federal gu1de11nes and the chang1ng pol1t1ca1

‘rea11t1es, the ma1ntenqpce ph1losophy gradually gave way to a more‘trans1-

tional ph1losophy in wh1ch NavaJo 11teracy sk1lls were not g1ven as h1gh of

a pr1or1ty s Engl1sh 11teracy sknlls. Even from the beg1nn1ng, the propor- '
. gt:on of t1me devoted to Nava;o 1nstruct1on was greater in f1rst and second
. grade as opposed to the h1gher grades B

= The 1nstruct1ona1 approach to teach1ng Eng11sh 1anguage development
followed a s1m11ar course as that exper1enced by School #1. An aud1ol1ngua1
approach was attempted_1n the classroom during the early and ‘mid-1970s, but
it was soon Judged to be a fa11ure because of be1ng in direct conf11ct ;dth
_Nava]o culture Teachers were later encouraged to use techniques such as
modeling and unfocused'corrective feedback so that the children would not

feel ashamed'by having to perform in front of their peers.

- -141-
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IT. DESCRIPTION OF CURRENT INSTRUCTIONAL PRACTICES

As stated 1n the. school s recently pr1ntcu curr1culum guide:

The maJor emphas1s of the . e e B1l1ngual Project, funded
through ¥itle VII, has been the tra1n1ng of young Navajo adults
as credentialed’ e]ementary school- teachers. Two other important

support and parent involvement in the local school program, and.
the development of materials and instructional plans. for the '
b1l1ngua] curriculum inYgrades K-5.

The goals the program strives .to ach1eve and its ph1losophy of oral language
development are also described in the 'same manual
w -

We expect a b1l1ngual program to bring th1ngs to our ch1ldren that
have not been available at school for them. We expect a good early
‘education program for b1l1ngual“th1ldren to at least:

1) ~support and extend our children's knowledge of the Navajo
language, ‘ _ .

2) reSpect the value and maintain the 1ntegr1ty of the Navajo

. _culture, { i j\

Navajo; -

4) acknowledge the r1ght of parents to 1nfluence the1r ch1ldren s

5) provide an env1ronment wh1ch assists children in mak1ng appro-
) priate choices and growth within both Tanguages and.cultures.

-Almost all the children . . : . . begin school understanding and
speaking Navajo. Many of them understand and use some Engl1sh
even though Navajo is their first language. Because it is not
sensible to try to teach children to read in a language they do
not understand, they must first learn to read in Navajo or delay
reading until they have a sound foundation in English. As we
build the oral language needed for. lTanguage development we can
cons1der these things as helpful:

1) Start children to school and to school tasks in’ the1r own
language;
e

%) Use Tots ‘of . NavaJo with ch1ldren at first; o .

3) Allow ch1ldren1$'lot of talk time, speak1ng, and l1sten1ng--
: s1lence does not develop language,

LR
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aspects of this program are the development of extensive commun1ty T

rmé)r-prov1de an opportun1ty for ch1ldren to learn to read’ and write .

. B educat1on, and, v . . b £ .



" . interns' role is a1so

-~ .4 Use reading, writing, and speak1ng together to he1p ch11dren

B

»
S

get a unified <idea of 11teracy.

5) Pay attention to whatech11dren say, and
* -3
' 6) Show respect for their efforts in both 1anguages, and reward
their efforts. . - '

ks

Staffing

. The sch001 faci]ityiis organ32ed7with'tWo grade 1eve1s per classroom

with grades 1- 2 "3- 4 5 6, and 7—8 being housed together, respect1ve1y

K1ndergarten has a c1assroom 1ocated in an adJacent bu11d1ng Each c]ass-
room is self-contained and each child has his own desk. ~ The c1asses are .
staffed by a certified teacher (monol1ngua1 Eng11sh in each classroom except
for grades 3- 4 wh1ch 1s staffed by a b111ngua1 teacher), a Title 1 aide (all

'/.

are b111ngua1), and a T1t1e VII aide (a11 are b111ngua) interns who, soend

~ four hours per day in the1r respect1ve c1assrooms) The Title I aides work

ma1n1y in the English LanLuage Arts areas (oral 1anguage and read1ng), w1th

_ the T1t1e VII interns ma1n1y responsible for instructien dealing w1th NavaJo

" culture (wh1ch 1nc1udes soc1a1 stud1es and science) and mathemat1cs .The

)extended to a somewhat broader domain, as stated in

-

7

‘the Curr1cu}pm Gu1de¢ _

' One of the’ important dimensions of this program is the c1assroom
role of the intern who is in the middle of a teacher-training

© program. : v ) “

1) Interns prov1de the constant source of Navajo 1anguage and
information in the classroom. - They need to be used conspic-
uously to provide 1anguage and cultural informatiop.

2) Interns need to share planning t1me with the teachers so they
know what to expect and what 1sexpected of them.

3) Interns need to take the lead ro]e in some S1tuat1ons -primarily
Navajo in nature--and wil] need to p1an w1th non- NavaJo peop1e
o for both roles. _

4) NavaJos and non- NaVaJos will want to work'at establishing a
classroom-environment which shows ch11dren a model of mutual
respect and reSpons1b1|1ty :

1
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: ;Instruct1ona1 Time A]]ocat1ons in Eng11sh and Navajo

.stud1es/hea1th/sc1ence (approx1matefy a5 minutes per day) are taught using ;)

In all grades, instruction in soc1a1 stud1es (ma1n1y NavaJo cu]ture) 1s

Ed

7g1ven pr1mar11y in Navajo (approximately 30 m1nutes per day), with mathe-
- matics and spe111ng taught in both Eng]ssh and NavaJo (about 30 m1nutes per

- day). In grades 3-4, mathemat1c5'(about 45 m1nutes per day) and social

both-languages.  In grades 5-6 and 7-8, both Navajo culture (about 55 minutes
per day) and social studies (approximately 25 minutes per day) are taught
using both .1anquages. '

Range of Extracurr1cu1ar and Commun1ty Act1v1t1es and Serv1ces Provided By f ‘

‘The SCth]

Because of the 1so1ated geograph1ca1 area in.-which School #2 is located,.
as we11 as its status as a boarding schoo], 1t can be 'said that the chil-
dren's education continues on a 24-hour basis, not Just from 8:30 a'm until’

3:00 p.m. There are nume rous extracurr1cu1ar act1v1t1es ava11ab1e for the ‘..

'ch11dren to part1c1pate in,. including gu1tar c1asses, dance- c1asses, basket-

Sk
ba11 games, f11ms, parties, etc. The school dorm1tory has avb1111ard table

and television that the -children use in the evenings. It shoull be stressed
that the teachers at the sthoo] vo1unteer much time and energy in organizing
these extracurricular activities for the children. o |

The,school not bniy provides extracurrtcu1ar activities_for.the children,

but also -functions as an educational and recreational center for -the community.

Basketball games for adults usually attract many'peqp1e, and the'chderen

.make money for the school by selling food and drinks. . Parents. are invited

ith at 1east one teacher OnEMondays,'educatioﬁa1

to the school often to’participate in_home-sty]e lunches in wrﬁch they eat
with their children andz

sem1nars are conducted for teacher aides and other members of the commun1ty

[

The focus of these seminars is usual]y on top1cs of a practical nature such

-144-
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as learning.how,to.prov1de-emergency.medical care, . .. S i._ 3

Adm1n1strat1ve Staff - 3 SRR ) e

the schoo] secretary, the Title VII director, is the,on]y other adm1nistrator

Schoo] #2 is not a large schoo] ‘w1th about 115 students, but the
adm1n1strat1ve structure nonefhe]ess 1s surpr151ngly small, - The two super- B

v1sory pos1t1ons are fﬁ]led by the pr1nc1pa1 and the dorm manager BeSidés

at the school.. Because there is a shortage of other staff ~such as~jan%tors
and maintenance per¥onnel, thg principal performs many of these tasks h1mse1f

in addition to his JOb Qf runn1ng “the schoo] f\>

D .

It should be ment1oned that a]] staff, incTuding teachers, are hired by

-

- the-school board based upon recommendation from the’ pr1nc1pa1 In generaT,
all prospect1ve teachers*should'be certified in the State of New_Mexico.

. The'dorm manager should have had at Teast a high school ‘education and should-

-

have a1ready had at 1east some exper1ence work1ng in.a school dorm1tory.,

Entry/Ex1t Cr1ter1a of the Bilingual Program . ' .A.. ' ‘

Un11ke Schoo] #1, School #2 rece1ved‘4hnds from ESEA Title VII and has

-

spec1f1ed cr1terJa that mu be met for entry 1nto and ex1t out of ‘the pro-

' gram In order to be p1ace in the program ch11dren in kxndergarten and

f1rst grade must have obtatﬁéd a score at. 50% mastery or below on the

Minimum Grade Criterion Referenced Test which is normed on Eastern Navajo*

. . ’ . ) v
District Schools. Once they can demonstrate 95% mastery on total Tlanguage
and academic-re]ated'scores on'this.test, they are exited from the program.
For children in grades two through five, they must score below the 40th’

percentiie in theaTotal Language Arts and Reading*sections of- the Comprehen-

‘sive Tests of Basic Skills (CTBS) in order to be eligible for the program.

If'upon later testing they score at or above the 70th percentile on this

test, they may be exited from the program.

% . .,,“.1'60- N
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‘In actua11ty, entry/ex1t cr1ter1a are of 11bt1e s1gn1f1canee to the
T1t1e VII director except as. a procedure that must be fol]owed and reported
to the federal government. There Ss only ane c1ass for every two grades at

the school, and a11 Ch11dren rema1n wwth.the same teachers and 1nstruct1ona1

Y

~ groups, regard}ess of how they perform on the CTBS or M1n1mum Grade Cr1ter1on

Refer;nced Test. In other words, aﬂl ch11dren are exposed to the same in-

structional treatment. o ; o ' ':- _‘, o ( '
Teachers - and. Adm1n1strators Perceptions of the School and Its Bi]ingyai
Program N - - T . '

~ ‘Goals for the bilingua]nprggram. A11 teachers at the schoo® as well as

.

- some administrators, Navajo aides, and a parent were interviewed to deter-

mine the nature of their goalS for the children and for the bi]jngan program.

“ig

Everyone seemed-to agree that the promotion of Navajo culture is an important
goa1 but there were d1fferent op1n1ons as to the role that .the’ NavaJo lan-
guﬁge should have for 1nstruct1on -in the classroom. The. parent said that

"to be ab1e to read and write in NavaJo is not an 1mportant goa1 because - of ‘
the tota1 lack of available books that have been wr1tten in Navajo; néﬁéi :
theless, th1s_person‘fe1t that Jt 1s'of utmost 1mportance.for_the chi]dren

to 1earn;how/to speak“Navajo,well 30 thatrthey moa1dﬂbe able to COmmunicate

with the elders of the community.  One of the admihistrﬁtors said that the

’ optipn to learn“to read in Navajo should exist, but that children shéuld be

free th choose whether or not they wdnt to become literate ‘in the Navajo

Jlanguage. Several of the' aides, however, felt that the children shou]d;be

" taught to read and write equally as well in Navajo as in English.

" There were other goa1s that'should.be mentioned as well. One teacher

expressed the'hope that the children would be able to compete in.highrschool_

‘and would not become dropouts. Another teacher wanted the children to be

' -146- )

¥

¥

-



L - _ R o
€ . ’ e : L . ‘\ Co. 7. .?‘-

- able to accept and use a sciént1f1c approach to robTem soTv1ngkwhrch 1s
.- : &
r.
- _d1ff1cu1t for them, ‘to reTate to»hecause it is not a,part of NavaJo cu]ture

She also wanted them to feeT better about haV1ng the1r own-ldeas rather than -
' ~ 5 ] =L e

a - .

always work1ng toward a consensus of’op1n1on. P . - ctE e
' B - - . .

out. theylﬁggruct1onaf Agge] AT

Y. 2

3‘-§,be veryﬁ;g;xsf1ed negardmng the exte t:of .
1at1tude wh1ch they are‘gi;'Bdtﬂtgsr y out in the1r daily 1nstruct1on The

Extent of 1at1tude 1n carr ing

;pr1nc1pa1 occaS1ona11y checE%.to see 1f they are wr1t1ng the1r Tesson Plans, .
but very ligtle mon1tor1ng goes on, other than the requ1rement of.wr1tten '

| reports that teachers send. to the Eastern NavaJo Educat1on Agency The
-teachers seem.to apprec1ate the f]ex1b111ty thatmthey aré given to teach
using thein own techn1quesxan¢eph11qsophy One adm1n1strator po1nted out, -
however, ‘that the: schqu does requ1re that: the teachers admtn1ster a teacher- _ f;

~f o »
made minimum grade. standagd cr:terJon test to the ch11dren each year as one .
of the criteria- for promot1on to the next grade Im order to be promotedg
.’ch11dren must also shoW'a certain degree of competency J. standardized

Tach1evement test, the Comgrehens1ve Test of Bas1c Sk11ﬂs (ETBS), and’ they

. must have been present at schooT for a m1n1mum number of days . L1ke at
School #1," some of the NavaJo a1des are perm1tted to travel to the neanhy
town every Thursday throughout one semester to attend educat1ona1 workshops 5

and sem1nars conducted through the Un1verS1ty of New Mex1co at A1buquerque .

R l

These sem1nars have proved to be qu1te vaTuabTe for upgrad1ng the tra1n1ng
: 4

" of the participants.

L4

Availability of appropriate materials. Teachers at this s$chool in

general seem quite satisfied with the quality.and quantity of materials,
especially those that are in-EngTish. ‘The DISTAR materials are quite ; |
popular, and the textbooks are viewed as being appropriate for.the chj]dren., ;g-.
. ‘ . K . ) | .' : & | |
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. The only suggest1on§was to order newer books in EngJ1sh since the %nes 1n,, C
. e .

use are raqher outdated espec1a]1y 1n SC1en;e. All teachers agreed that ;L -

4 3. 3 .

the NavaJo mater1als are appropr1ate, but some of them thought'that mbre ;ff:

.
s o)

'; mater\ars sﬁboldtbe made ava11ab1e.’ One of the schoo] adm1n1strators a]so i R

[

; poqntedliut that more teacher-made NavaJo mater1a1s should be created Et :
W LN "‘\_..‘5'. .

is 1nterest1ng to note that some of the teachers who felt that there.were v,

' alreddy enough NavaJo mater1als were also the ones who tended to de- emphas1ze

a

the 1mportance of acquirlng 11teracy sk:]]s Sn the NavaJo 1anguage

Match Between serV1ces as adm1n1strat1ve1y descr1bed and actuaﬂly -

. . - .
A\I;‘ R

\
de11vered }n-the schoo] and classroom'- AN teachers and” a1des that were

h a

1nterV1ewed seemed to‘feel that there is a good match between services -as _

e

adm1n1strat1ve1y descr1bed=and what actua]]y goes on 1n the c]assroom

» 5

MoreoVer, the staffcseem to th1nk that there is a good workt *qaimate at

; ~the schoo], and.pos1t1ve support from: tHe adm1nlstrat1on 1s goodffor morale.-
~ -l

ﬁany of- the prpb]éms that Were ment1oned had to do w1th bureaucrat1c "red oo

tape,“ Such as too much paper work for teachers One teacher a]so suggested

T

that the teacthg sk1lls of some of the NavaJo a1des are 1nadequate and that .

they def1n1te1y shou]d rece1ve more tra1n1ng The lack of exoert;se has

reSulted in one of the aides he]p}ng to prepare materials for the teacher

rather than 1nstruct1ng the ch11dren in Navajo 11terady p

< -

One of the school adm1n1strators said‘’that budgetany constraJnf§ is the . -
‘;rmost ser1ous barr1or to effect1ve 1mp1ementat1on of the program, and of the

schob] as “a who1e._ For examp]e money has yet to be appropr1ated SO that

the schoo] can prov1de a pr1vate room for its spec1a1 educatio teacher.
fThe 1n1t1a1 tquest was _‘made f'lVe years ago, and current]y th‘oo] &15
N us1ng part of‘the game ‘room at the dorm1tory for this purpose. Another

' po1nt ment1oned was that the schoo] cannot be as §e1ect1ve in 1ts’hqr1ng of

S IR v'T: M o
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teachers as can a d1str1ct wh1ch is 1ocated in. a 1arge metropo]1tan area. . o

A1though 1t is d1ff1cu1t to keep staff at the schoo] for 1ong per1ods

. of time, 1n the ear1y 1970's most teachers would rema1n at the schoo1 for

5 .

only about three years, but now they aré tend1ng to stay somewhat 1onger
In fact the seventh-eighth grade teacher has been at the schoo] For ten <

years now, the th1rd fourth. grade teacher has been there for s X years, the

first- second grade teacher has been there for f1ve years, and on1y the f1fth—w

- sixth grade teacher has been at the school: for 1ess than three«years, As‘is o

\true for Schoo1 #1 -the Navajo teacher a1des who were ‘born in the nearby
communities’ tend to be employed for 1onger per1ods of t1me than non- NavaJo

personne1 from ‘outside the commun1ty

Program Eva1uat1on and Student Outcome L

Externa] eva1uat1on Eva]uat1ons of the Title VII project are conducted

,annua11y, and the Comprehens1ve Test of Basic Sk11ls (CTBS) is used to collect

and report student achievement data to the federa] government Al]hchi1dren

in grades 2-8 are adm1n1stered th1s test once in the Fall and once 1n the

'~, Spr1ng Schoo1 personnel reported that the vast maJor1ty of .the ch11dren

score we11 below the national’ mean. In fact, 1n 1978, a11 children in grades

F2-4, obta1ned scores that .were one- half to two years be1ow grade lewel in the

»areas of language arts, mathemat1cs, and reading. Summar1es.of these data
are ava11ab1e.atéthe 'school, but were not made available to SEDL for inclu-

sion in this report.

~

L .
B A -
e :
. N @

Although ‘the Tlow scores are a source of concern for teachers‘and-parents,'

ft is'difficu1t to'kn‘ how to improve the ach1evement of the ch11dren It

'shou1d be remembered a]so that this test is adm1n1stered to the ch11dren

'on]y in Engl1sh, and yet the1radom1nant 1anguage even at the second and

”g e

third grade level is often NavaJo rather than English. Moreover the use

. -

-

b
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of th1s test w1th NavaJo ch11dren is not supported by many members of the

' conmun1%y The schoo] board s p]an of operat1on for example, spQC1f1ca11y

r.

States that- "standard1zed tests -are createg to Se]T and may not meet the

,

needs of our’ chlldren ,'f ,ﬂ Tfﬁ: . n7 o ﬂ.i o

Internal eva]uat1on ' Not much is known about how Sch001 #2 hand]es

i 1nt/\4;1 eva]uatlon of its var1ous funct1ons However, it seems that th1s

sch001 has not attempted the. types of eomprehen51ve needs assessments that

School #1 has pursued in past years. ?

Summ;;y and Conc]us1ons

A1though there are a number of differences between Sch001 #1 and 3
School #2 on variables such as boarding versus day schoo], amount of Navajo
language used and content areas. taught group1ng of ch11dren for 1nstruct1on,

past h1story of instructional practices, administrative 11nes.of'author1ty,_

. etc.; there are also important similarities. For example, both schools

appear-to‘be working toward similar, if not identical, overall goals; the

school population comes-from'NaVajo mono]ingua] home environments; geograph-

jcal 1solat1on exists-at both ‘'sites; both schools: have had to deal with

11m1ted materials "and supp11es, and both have had to operate on a limited
budget. Finally, it is c]ear that schoO] personnel at both sites are quite
ded1cated to the1r JObS and are. d01ng their best to meet the ‘special needs

of these NavaJo Ind1an ch11dren

-150- .
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* SYNOPSIS OF THE STUDY - ASIAN SITE v - - &

. '
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A. -Design = ' - ) : | : .
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t

| * The study was des1gned to prov1de 1nformat1on, in d- h1stor1caJ context,
'about the nature and extent of serv1dhs prov1ded for - Tanguage m1nor1ty stu-
dents w1th1n a Targe, urban, west coast d1str1ct that serves a mu1t1p1e Tanguage
school population. The study was guided by three pr1mary ques¥1ons

1. What are the general characteristics of the reg1on and popul%&ion
served by the district? # - ' .

-

2. What are thé character1st1cs of - the services presently provided
by the district to students of no or limited Eng]1sh prof1c1ency
(NES/LES) ) v @ﬁ

3. What changes have occurred in type of services de11vered by the
district for language minority students? What”has_unfluenced
those changes’ : . e oo 0

4, What level of academic ach1evement do students, current]y enrolled
~in the schools and who have participated in fhe district's program

for limited English proficient students, obtain as measured by .
standardtzed achievement tests?

The focus of the study were, programs prov1ded for the d1str1ct S Targest
and most r1p1d1y growing NES/LES population. TheSe serve an Asian popula-
tion made up primarily of recent 1mm1grants and Indoch1nese refugees repre-
senting Ch1nese, V1etnamese, Lao/Hmong/M1en, and Cambod1an language groups
A sample of 10 schoo]s, represent1ng a cross- sect1on of services prov1ded |
for this population, were 1dent1f1ed for in-depth study Descr1pt1ve data
were gathered from (1) schoo]vdocuments; (2) on- -site 1nterv1ews with school

. - M
administrators, Bi]ingual Programs personne],_c]assroom teachers, "and commu-

nity' representatives; and (3) formal and inforind1 ‘¢1assroom observations. H;flz

B. Summary of Findings

1. WHAT ARE THE GENERAL CHARACTERISTICS OF THE REGION AND. POPULATION
SERVED BY. THE DISTRICT’

~151-
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~a. The school district serves a large, urban, coastal city. - -~ . -

s Historically, the city has been composed of a multiple language .
‘population, with identifiable communities representing a, . :
wide range of ethnic groups who maintained some 30-to-40 !
differént languages. .- -;*i('_; SR

-7 b...Over the past several years, the school district has esperis- . » .
. - 'enced’a general decline in.student enroliment. . However, in .
the last decade the.NES/LES student population has more than’ \\\

. . . .
.. &

- tripled.. This is due primarily to two factors: (1) changes
in the immigration laws which has encouraged new immigration :
from Mainland China as wéll as from other parts of Asia and '
the Pacific Islands; and (2) the region served by the
district being a primary relocation center for Indochinese
refugees.'” . ) ‘ C e :

C. At present more than 80 different languages and dialects are

¢ spoken by ;the student population. Approximately 15% of the
student body, some 8,000 students, come from homes where a
language other than English is spoken within the family. Of
these, some 3,300. (7%) are NES/LES students. Over three-
fourths of all/bilingual.students.are Asian; Asians comprise
90% of the .NES/LES population. Groups which reflect the
majority of these students are Lao/Hmong/Mien, Chinese, ¢
Vietnamese,-Philippine Languages, Korean;, and Cambodian.
The most rapidly growing Asian groups in the district are
immigrant Chingse from Hong Kong and Mainland China and
Indochinese refugees..

d. Approximately one half of thé NES/LES students are from low
. income families. Virtually all of these students are immigrant
or refugee children. The majority live in the predominantly
minority-impacted central and southeastern areas of the city,
Approximately one-half of these students are enrolled in the
. secondary schools; several are young male refugees whoare
the sole members of their families in the U.S. ;
Many of the-Indochinese refugee students have had little or
no formal schooling or have had their schooling -interrupted
5+ for an extéended period (i.e., two or more years).

e. Over the years, Chinese languages have been maintained in the
home and fostered through a late afternoon and evening com-
munity school. Asian languages are widely used in ‘the city's
internatiaral district and in social gatherings of Asian '
groups. ‘ v < ’

2. WHATEARE THE CHARACTERISTICS OF THE .SERVICES PRESENTLY PROVIDED BY
g . THE DISTRICT TO STUDENTS OF NO OR LIMITED ENGLISH PROFICIENCY
- . (NES/LES)? L o ‘ ' | 3
o ’ ‘a. In the 1979-1980;scngl year, the distriét implemented its -
’ h present comprehensi servige program for NES/LES students. -

_ ~ .Inaddition to its.basic instructional program in schools, a
» variety of other services are provided. These include (1) .

Sy, ~ -152-
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reg1strat1on, placement, and transportat1on of students, (2)
home contact; (3) bilingual/ESL resource center; (4). work-
_ e ';tra1ﬁjng, (5) language assessment; (6) ‘diagnosis/prescription;
N . “(7) inservice training for school ‘personnel; (8) data gather-
LA T ing;®(9) tutoring; (10) Summer school for NES/LES students,‘
: o and (Fl) traffic educat1on for b111ngua1 students

TP

e ' These services are adm1n1stered through the B111ngua1 Programs o
c ' Q{;;;e which reports d1rect1y to,the district's- D1rector of
' P am Deve]opment . ,

b. A centra11zed d1str1ct Tevel service s prov1ded for the
registration, identification, and assignment of NES/LES stu-
dents, Students are identified at the time of registration
through information about the student's home language usage
obtained from the Student Registration Record and formal

~ language .assessment in EngTish condacted at the time of .
'reg1strat1on (a Tocally-developed qga] language proficiency
_test is used for this latter purpos On the basis of .this
information, Students are ass1gned to one of three program e
models. '

c. The three program models in operation in the district are -
Newcomer Centers, Regular Bilingual programs, and an Orien- .
tation Center. .

(1) Newcomer Centers are designed pr1mar11y for NES/LES
students who have missed at least two Vears of school or
who have had Tittle or nd formal education. ¢ Each of the -
centers serves primarily students who speak a designated
1anguage(s) : . ,

. In these centers, students are assigned to a special -
' program *for one-half of each school .day and the other

" half to a regular, mainstream program wzth1n the same
" school bu11d1ng

Students are grOuped for instruction on the basis of

age/grade level. In the special half-day classes, ‘the

students at the elementary level are rotated through

~ .three periods of instruction as follows:

ESL - 45 minutes; taught by a certificated teacher w1th
- ESL qua11f1cat1ons .

Basic Skills - 45 m1nutes, taught by a certificated
‘teacher with specialization .in .the.teaching of reading
and/or 1anguage arts; all basic skills classes age \
taught in Eng11sh only.

: B111ngua1 Instruction - 45 minutes; taught by a b111ngua1

speaker who may or may not hold state cert1f1cat1on In-
struction is primarily ih math and social studies.

" £~153-
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support in concept development and.academic learning through
“the.home language while ga1n'

.classes is one}of mov1ng children sequentially through “the

. At the secondary levil, students are scheduled. for two-
to-three 50 minute asses in which they receive ESL
instruction and bi. gua] support in subJect matter

‘content o v : ) .

" In the regular ma1nstream c]asses the Newcaiwer Center
'students part1c1pate in the regu1ar curriculum offered
"~ to' othér students in the classes.
“Students who meet the ex1t cr1ter1a for Newcomer Centers
are reassigned to one of the Regular Bilingual Programs.
Criteria for transfer to.a Regular Bilingual program are
“based on obJect1ve test data and teacher recommendat1on

(@) Regular Bilifgual Programs serve NES/LES students who

have had narmal schooling and. students who are transferred
. from the Newqomer Centers. : . .
. ' v

These - programs offer two Services: ESL c]asses and A

. bilingual instruction. At the e]ementary 1eve1 this
consists of two periods’ of pull-out classes ‘of 30 to 45"
minutes- of iAstruction per day. At the.secondary level, .

. students are scheduled in this program for two 50-minute -
periods per pay The rest. of the schoo] day 1is spent Ain
regu1ar, ma1nstream c]asses S

(3) The 0r1entat1on Center serves students (grades 1- 12) who
-enroll 1n the district after October 1. They remain in
‘the center until the natural quarter of semester break,
~at which time they are reassigned to-an appropriate New-”
comer Center or Regular Bilingual program. - The instruc-
“tional program ‘consists of intensive ESL.and basic skills

- instrugction.in-Ehglish. In(add1t1on b111ngua1 suppart
© .in subject matter content is provided to the extent that
bilingual staff is available. ‘The purpose of the center
is.to orient the students to the U.S. school system, to
equip them with some basic English skills, and to assist
them in maki g necessary cultural adJustments Since new
NES/LES studenhts have been arriving in the d1str1ct at
‘the rate of upwards- of 50 per month, the center.also .
serves to reduce -the disruption. of a continual 1nfTux of
» new students to 'all-ready fully. assigned c]asses inthe
‘Newcomer and Regulayr B11¢ngua1 programs. )

The goals of the special 1anguage programs are fﬁreefqld

(1) to assist the students to pecome proficient in the. Eng]1sh
Tanguage; (2) to help students to make satisfactory cultural
adJustments to their new env1rQnment and (3) to provide = - -

g Eng]fsh 1anguage sk1lls

The instructiodal. : adopted for the ESL and Basic Skills

fy

acquisition ofl -1¥sXeningd/speaking skills, reading, and writing -

- 1in Eng]isp; The ins ruct1ona1 focus takes 1nt0 cons1derat1on :

-
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... the student's age, prior expesure to Eng11sh and former
schooling.

" Bilingual support classes follow the regular.district
‘curriculum in subject matter content. The home language is
used to clarify instructions and to explaiu new concepts and
unfam111ar content.

'The school district makes ava11ab1e tp the b111ngua1 programs
staff a program of inservice training which consists of - :
-university classes (for credjt) and a series of workshops
yearly ‘based on needs-expressed by the program staff. The

district provides guidelines for.instructional practices and
content, but teachers reported that they have much flexibility
in what théy teach and how it is taught, within the confines
of specified content areas and time allocations.

f.  Personnel for the bilingual programs_are selected through
standard district procedures. Qualifications and role defini-
tions .are clearly stated.

) g. Appropr1ate matérials: appear to be adequate for the ESL -
: - classes. However, appropriate materials Appear to be lack-
ing.for young beg1nn1nb réaders, and for use in subject
matter classes. "A need is also. felt for appropr1ate aud1o
‘.‘v1sua1 mater1alsa -

h& The B111ngua1 Program serv1ces are funded by a variety of -
- sources. At present the opefrating budget: is approxmmately .
$4.2 m1]11on of which approx1mate1y 55% comes from state and
aJocal monies, 17% from.ESEA Title VII, and 26%. from other
: federal solrces (T1t1e Iv, Federal Refugee Ass1stance)

- 1. 'tStudents being served in the bilingual pxograms are not
) : eT1g1b1e for Title I services as a matter of district policy,-
"~ except at the discretion of the school principal and where
space and staff is available. .
' B111ngua1 students, who qua11ty under regulat1ons of the
funding sources, are e11g1b1e for the d1str1ct s two pre-
school programs : o

7 o :
e - Students who are receiving bilingual ‘program services are -,
v generally not placed in special education classes.. It is
, ) anticipaggdl:that some 5% of the b111ngua1 students will
’ require c1a1 education services in the future, and. that’
- an additional 5% will qualify for gifted programs .

J.-%?Evaluat1on of services occurs in two forms. The district's

: o Department Oof Planning, Research, and Evaluation provides on-

@’ . T going eva]uat1on of: serV1ces and repongs summary. stat1st1cs

B T Sériy to the d1str1ct In addition, small. substud1es are -
rried out per1od1ca11y -at ‘the request of the d1str1ct =

v ; : ‘.._ ) . . o 17() E uv’ . -




- -

" The goal of the district-Tevel evaluation is to provide in-
formation to assist in decision-making relative to desegrega-
tion, program 1mprovement and budgetary matters. .

Project evaluations -are’ carr1ed out annually by. externa]
evaluators in keeping witn the recyuirements of the funding
source(s). The focus of these evaluations is to determine
the extent to which project obJect1ves have been met

‘Information from program’ and proqect eva]uations appear to-
not be used to any great extent to modify programs. The
major factors affecting program modification appear to be
changes in'numbers and types of students enrolled and ava11-- .
ab]e funding. _ ’
. " \
k.” Length of stay in the bilingual programs is determined on the
_ basis of specified exit criteria. Younger students ‘reach
criteria sooner than older students. Approximately two-
thirds of the students exit the program within three years.
Some 40% of ihe students remain in the program for four or
more years. .

1. In general, there is a reasonablé good match between services
' ' ;adm1n1strat1ve]y described and those delivered. In.all cases,

"the selection process and time allocations are firmly main- .

. tained. In both the Orientation Center and Newcomer Centers
.a1l1 students assigned there are served, and the program carried
out as described. In the Regular B1Iﬁngua] programs additional -
staff ‘appears to be needed, particularly in the’ aréa of bilin- . .
gual support. In some of the buildings staff is not available
who speak the language(s).of some of the students. In most
cases,. ESL classes are available to NES/LES students. Lack -

of fund1ng, as- opposed to available qualified staff appears

s *to be maJor cause’ of Iack of service.

3. wHAT CHANGES - HAVEOCCURRED IN TYPE OF SERVICGES DELIVERED BY THE
STRICT FOR LANGUAGE MINORITY STUDENTS? NHAT HAS, INFLUENCED .THOSE
N%37_ S . _ , o

a. A series of legal and soc1eta] change’ have taken place over-
. the last decade at the national, state, and. local levels® which
1nf1uenced the evqut1on of the: d1s t S b111ngua] programs

(1) Changes in the 1mm1grat1on Iaws in the late’ 1960s gave ‘ 15”1%'_-2
. rise to a sudden and continuing influx of. NES/LES stu-
& : - dents primarily “from Asia and the Pacific Islands. .The . -
: '  practical need &o integrate these students resulted in - A

. .the 1mp]ementat1on and spread of ESL c]asses in the ear]y
- 1970s: to serVe these students :

&.; 2 ' ~: F51]ow1hg the passage of the B111ngua] Education Act in
S ' '4 1967, and subsequegt growth in programs nationwide which
] - ) 1ncorporated the’ use of e home language 'to assist- - -

oo =186
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NES/LES students - to cont1nue growth in-concept deve]op-
ment and academic learning while they were acqu1r1ng
English, the school district also.implemented in 1975 a
dual-language program in Cantonese and English in one
school. This program was, foq all practical purposes, a
language maintenance program in that all students, both
English proficient as well as NES/LES Students, for a
part of their school day. received instruction in spoken
Cantonese and Chinese literacy. At the same time, in
keeping with the growing interest both Tlocally and .
nat1ona11y, part1cu1ar1y among language minority popula-
tions, in maintaining and fostering the home language
and culture, bilingual education spread to other schoo
oy in the d1str1ct . . E
(3) 1In 1974, “federal legislation (Lau v§. Nichols) was passed
- that required that special language assistance be pro-
vided for limited English proficient students in ord
~ .. to assure equality of educational opportunity for t*‘
' student population. Subsequently, quidelines, known
the "Lau Remedies," were issued by the Office for Civil
Rights (OCR) to assist school districts in complying with
the federal legislation. In order to qualify for ESEA '
Title VII funding support, school districts were re-
" quired to develop and submit to OCR a Lau. Comp11ance
& -~ Plan. Following negotiations, the District's plan was:
. approved by OCR in the summer of *1976. - Under-this plan,
! NES/LES students are to be provided services aimed
_part1cu1ar1y at developing Eng11sh language proficiency
and are, in addition, to receive course content assistance
in the home language in requ1red subjett areas.' Students.
are to be mainstreamed when it #s determined that- they
are funct1on1ng,w1th1n or above the ."normal range" for
~ the student's age and grade placement on standardized
: achievement tests (23r3 through 70th percent11e) A
_provision was made for participation in the special:
: N “language prdégrams on.a voluntary bdgis: of a liited
- . . ‘ ‘number of English proficient studen}t,at the d1scret1on
: of the school district. : - P
1
However, other changes were occurring 1q the district -
during that period which Had significant 1mpact on the .
nature and .direction of the development of the d1str1ct'g />
bilingual’ programs . The-district was exper1enc1ng a
general, decline in total enrollment yet-in late 1975
' . . the nature of -the students requiring language assistance,
‘ o - . . both in numbers and as ‘regard$ the educational background
o of many new arr1va1s, began to change dramat1ca11y The
. . fall of Saigon in 1975 resulted in a large influx of -
SN Viethamese students. By the 1976 school year, the inter-
action of the- increased humbefs of students eligible for
1anguage assistance, and the Effects of the district's °
.Lau Compliance Plan, resulted in greatly expanded b111n-
93?1 program staff From 1976 to 1978 the 1ncreased o

Ce - /
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flow of, tudents cont1nued In 1979 this f]ow was

- further®fcreased due to the exodus of Laotian and

- Cambodian peoples. The net result has.been a nap1d1y
1ncreas1ng population eligible for, and requiring provi-
sion of, b111ngua1 program services under the terms of
the d1str1ct s- Lau Compliance Plan. It was during this
period also (1978) that the district implemented its -
Desegregation Plan which involved transporting students
in a system of paired and triaded schools. The net -
result of these events was'a reorganization of the dis-

rict's bilingual programs to (a) assist in achieving -

racial balance in the schools, (b) aTTow clustering of ‘
students by 1anguage groups and by un1que educational » -
needs, (c) provide differentiated services in keeping '
with the needs of different types of students, and (d)
to focus services on those children of greatest need,
w1th1n the 11m}tat1ons of available funds.

"

On the hee]s of these changes came the passage of the
Transitional Bilingual Instruction Act (1979? at the

. state level and the adoption in 1979 of district policy .

which specified clearly a transitional bilingual program
with the goals to:. develop English language proficiency
in identified students, and to enhance the positive self
-image of NES/LES students :

Thus, from the early 1970s to the present the character

of the district's bilingual program has shifted from

its initial emphasis on English language deve]opment

- toward home language maintenance and back again-to

. émphasis on Eng]1sh 1anguage prof1c1ency as its pr1mary N
"goal.
Legislative mandates, state and federa] guidelines, and

practical considerations related to fiscal constraints

have clearly been the most powerful factors guiding the

-~ develgpment of the district's bilingual program. . Peda-"
RS gogical consyderations have played a Tesser role and
«._"* have bee

t ev1dent at the c]assqgom Tevel.

WHAT LEVEL OF ACAD ACHIEVEMENT’ DO STUDENTS, CURRENTLY ENROLLED

. IN THE SCHOOLS AND WHO “HAVE.PARTICIPATED IN THE DISTRICT'S PROGRAM
FOR LIMITED ENGLISH PRQFICIENT STUDE TS OBTAIN AS MEA§URED BY

STANDARDIZED ACHIEVEMENT TESTS? ,

a. Student ach1evement data in the Spr1ng of 1980. showed that
the Asian groups studied were overrepresented in the lower
three stanines (23rd percentile) as compared to the national

“norm groups in the areas of total reading, total Tanguage,
‘and 'total math. . ~ . Pag

In“ ading,_certain'of‘the é*oups were more widely repy esented
"in the\Tower stanines: than were others. However, from'50%:to
~ 89% of these students scored at or be]ow the 23rd percent11e

ER) . B \ ) )
R
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_national norms in Math.

. A similar pattern ho]ds for scores on Tota] Language The

Chinese. students showed a somewhat le$ser representation in

-the Tower three stanines in Language than for Reading.

A cons1derab1y different pattern emerges for the language

groups studied in Total Math. Laotian and-Cambodian students °
are overrepresanted in the lower three stan1nes, the Chinese .
and Vietnamese students appear to be achiev1ng‘at or above the

MY .

Pred1ct1ons based on a sample of Cantonese-speak1ng students
currently enrolled in the bilingual programs place this
sample of students at the 46th percentile in Reading at the
end of sixth grade and at the 80th. percentile in Math.

- -
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SYNOPSIS OF THE'STUD} - SPANISH SITE

| The study was des’igned to prov1de 1nformat1on, in a h1stor1ca1 context,
. about the nature and extent of serv1ces provided for language m1nor1ty stu- -
‘ dents dttending the EI_ﬁfsfnSChool Dlstr1Ct. The study was guided by four
| primary questions: - ' | s

”

1. 'What are the.general Character1st1cs of the reg1on and pepulation
served by the dJstr1ct7 . _ o

S o

i 2. What are the Characterlst1cs of services presently prov1ded by- the
' C d1s§r1ct to students of no or limited English prof1c1ency (NES/ .~
LES)? .

3. v What Changes have occurred in- type of services deI1vered by the
district-for Ianguageﬂn1n9r1ty students? what has 1nf1uenced
those changes? ’ . -

~ .4. What level of academic achievement do student§ currentIy enrolled’
| : in the schools and who have participated in the district's pro-
gram for NES/LES students obtain as measured by standard1zed !
'ach1evement tests? _ _
_ i . N TSN .
The E1 Paso SchooI D1str1ct has 50 eIementary schooIs that ‘serve NES/

'LES students. These schools are CIass1f1ed as Priority.I schooIs (95%

\ _
Hispanic students), Priority II schools (65%-95% Hlspan1c students), and :

Pr1or1ty III schooIs (32% 65% H1span1c students) In order to document

LV var1at1on 1n serv1ces, the study gathered 1nformat1on on aII three types of
X;\\igioois and across‘a mar1ety of grade Tevels® Destr1pt1ve data were co]Iected.
’ from (1) schooJ documents, (2) on- _site 1nterv1éws w1th school pr1nc1pa S,

~»CIassroom teac ers and’ program adm1n1strat:xe staff 'and (3) formaI a

' 1nforma1 cIassroom.observat1ons.

| T

" B. Summary of F1nd1ngs o,

1. ° WHAT ARE THE GENERAL CHARACTERISTICS OF THE REGION AND "THE PopuEﬁTION
‘» SERVED BY- THE DISTRICT? -- /- . - R

*
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b
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'English-as-aASecbndVLanguagevinstruction.' o

‘ and'Ehglgsh,baégl'réaders“

=y

. El Paso is 1btatéd,infthe Westérnmdﬁt corner af Tekas and is

bordered by New Mexico on the west and by the Republic of -

cities have a total population im excéess of a.mizllion. *

reside in E1 Paso. Sixty percent -of ‘the E1 Pdso population

.

s,
P

, Mexico on the south.  The Rio Grande river separates E1 Pasp-»+.-
- from its sister city of Ciudad. Judrez, Chihuahua. These two *. .

Approximately 850,000 people live - in" Jufrez and about_ 475,000, +

is Hispanic. The major industries in ‘the area include: o

cantly to the economy d? E1 Paso.~ - *

- [N

The district serves a studehf,popuiatjon of 61,35§*3¥-whith"

~"clothing manufacturing, - farming, ranching, miping, and e
tourism.. . The military installations also - contfibute signifi- *

68% .are“of Hispanic origin. The pércgntage of ecogomically. ,

deprived, mostly Hispanic, is approxi ately 49%. The dis--*

trict currently serves. 10,738 educatiomally deprived students
“in 32 Title I campuses. These same ¢ampuses are part of 52

campuses. which provide hilingual instruction to 33,471 stu-
dents in kindengarten through sixth grade. *0f ‘those 33,471
students, 11,164 are 1imited:Eng]ish-proficient."An addi-

tiona1'1,031'LEP students are served in grades 7-12 by

{ :

CT TO STUDENTS OF NO OR LIMITED ENGEISH PROFICIENCY. - ¥

- WHAT ARE THE CHARACTERISTICS OF ‘THE SERVICES'PRESE.NTL"Y; PROVIDED®.
- BY ' THE_DISTRI
7 (NES/LES)?

Most services for NES/LES students-are offered through' the * »

istrict's bilingual program with some addijtional services
from Title 1. AT Students are assessed to determine, their
language proficiency. This assessment is -used as" a basijs
for placement within the program.” .. ) : U

Studénts-are c]éssified.as Eng]ﬁsh dominant, Spanish dominant,  °

bilingual,. or bilingual transfers. English dominant_students,

receive .all of their instruction in English plus Spanish-as-:

a-Second Language. - Bilingual students receive-all of their

instruction in English plus Spanish for Spanish,speaker§., -
Spanish~dominant‘students-receive ald of.their instruction -

in Spanish, with the .exception:that their science, math and -

socfal studies’ are in English. 1In additgon, they recefve ESL

n

instruction. Bi]inguaj‘trahsfers,qré“tﬁﬁée'stydents who., .
" starged out as Spanish dominarit and have been- reclassified as

English profiwient. For: these students the district has a °

LM 4

special program designed to by{dge,the gap betweén the1§panish

.. "

Y

o e T - A I
In TitTéﬁé,séh'sz.NES[LES Students who are not progressing .

" satisfactorily are given additional hedp in 1anguagpﬂarts\q

and math-instructjon.: "~ -

e

3." WHAT: CHANGES HAVE OCCURRED IN THE TYPE OF SERVICES DELIVERED-BY /

| ?jiE’DISTRICJT FOR LANGUAGE MINORITY STUDENTS? WHAT HAS JQF'[:"U,_E_N‘CEIJ;,
HOSE CHANGES? Lo SR S
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a. Many changes,haVe come about in services to NES/LES students
~ since the days-of only- fnglish-as- -a-Second Language classes
’ which"the district offered as early. as 1947, g,One of the . most
p

S ~ important changes has been the. inclusion of Spanish as a
R . ,medium of instruction and Spanish-as-a-Sécond Language
c A :};gg'f“. : classes. -Anothér important clange has been the expansion of
Do tnivo A, o services to“NES/LES students from a few schools to- over 50

© [ campuses. -Other chgnges included the development of ‘instru-
' -ments for assessing ‘Tanguage. prof1c1ency and the devélopment
?’of b111ngua1 qurr1cu1um for grades K-6. . -~

Changes in type of serv1CES that,the district prov1des .
presently to.language-minority students is significantly =~ =
'ﬁ-d1ffewent from those it used to provide. These changes have -
"been influenced by a-series of .legislative, executive; and
X .-« judicdal decisions; however, the most important factor that
o . -has influenced. the b111ngua1 program was the development and
ST adogt1on ofathe d1str1ct 3 Cqmprehens1ve Educat1ona1 Plan..
st The ComprehenS1ve Educational P]an was offered as a response,..
e, to concerns raised by the” Office for Civil Rights' investiga-
P tion 19??%, and this plan has been im lemented very faith-
fully by ‘the district. The .Lau vs. gho]s decision gncouraged
.o . the district’s use of native 1anguage Tnstruction and ESEA
M0 . as.well as Senate Bill 121 (Texas) provided the funds  to carry
Yo, -7 U out many ef the .activities specified in the Comprehensive ~

. Educat1ona1 P]an . ce -
4% &, WHAT LEVEL OF QQADEMIC ACHI@M&%&EE}E@STUDEN?S CURRENTLY ENROLLED
.+« IN THE SCHOOLS,AND WHO HAVE PA ATED IN THE DISTRICT'S PROGRAM
« *. ' FOR: NES/LES STUDENTS OBTAIN AS MEﬁSURED BY: STANDARDIZED TESTS?

T The E] Paso Schoo] D1str1ct uses the Galifornia Ach1evement Test .

i o -(CAT) as one .indicator of academic achievement of NES/LES students.
Lo . Howeyer, studeﬁt ach1evement ‘data are not broken down by students .

DR . of part1cular Tanguage categories nor by students who have under-
T T A gone a part1cuTar programmat1c treatment. Nonetheless, student
, acb1evement 11 ‘this heavily-impacted Spanish- -speaking area has”
" shown steady" progress toward the national median in the last five
~, . years. In 1981, the /district ‘median was .somewhat below the national
“fi . median-in, Read1ng and. Language, but near the na iona) median in

© ¢ Math, Student perfonmance in Title I schools sfudied, while com= . 4 .

SR paring. favorably with ‘the medjan performance disér1ctw1de in .
e " . .Reading, Language, and Math, is considerably lower than the
L+~ ’npational médian’y particular]y in Reading:  In the non-Title I
. ’schools “in the study, studént achibvement ‘generally . exceeds the

.

.t i ;dﬂstr1ct median- i all three areas, and 1n most cases, is at or -
$ LT u'-above the national medaan - : SN : c
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e OYNOPSIS'OF THE STUDY - NAVAJO SITE
A_ . |E S'ig n.~ ) .'1, ka - ) su,
?'The study Was.deSigned to provfde information, in a historicaT'context'

_ about the ‘nature and extent of serv1ces prov1ded for Tanguage m1nor1ty stu- »

dents w1th1n two séhooT d1str1cts that serve NavaJo students " The study

S

"'was gu1ded by three primary quest1ons

1. What are the generaT charatter1st1cs of the reg1on and popuTat1on
. -served by the district? 7. . , L ¥

A L J
2. What are the character1st1cs\, ke services: prov1ded by the dis-
i tr1ct to students of no or T1m YkEngT1sh prof1c1ency (NES/LES)’ ~

3. . What changes have occurred in type of services deT1vered by ‘the .
- district for Tanguage minority students? What» ]nfTuenced these

: - changes?- - )
4. "What TeveT of academ1c ach1evement do students, currentTy enroTTed
" .in the -s¢hools and who have part1c1pate the: district's program -
- for T1m1ted English proficient students, ob ain-as measured by o
< standardized ach1evement tests? : .

»

o

Descr1pt1ve datahwere gathered from (1) school. documents, (2) on- s1te

A

-1nterv1ews W1th sch001 adm1n1strators, b1T1ngua1 programs personneT, cTass— ‘

.- room teachers, teacher a1des, co 1t; representat1ve3$ and (3) 1nformaT

; cTassroom observat1ons

- . g » S I N
B Summary of Fggd1ngs - SchooT T )

. . - . N . o, c . - .,
& ’ e Tl vy
. 2 i

PR P WHAT ARE THE GENERAL CHARACTERISTICS OF THE REGION AND POPULATION
L ,SERVED BY THE DI§TRICT7 : _
‘a;  The d1str1ct %ons1sts of-one schooT (grades K-6); wh1ch serves
two. Navago .chapters. It.is situated on ‘the’ "Navajo reserva-
tion in New Mex1c0“1n an 1$oTatedAruraT "area.accessible onTy 3
by dirt road.” The school: rves a 125 square mile area.  The °
vast majority of the .schagl's-117 students - is. bussed to school -

T from aTong 93 m1Tes of bus*route, mostTy on unpaved roads -ﬂﬁg”?

Sra
sto C

,:j,g{:';ff;j;”“f;¥}AIT of” the gtuﬂénts are ﬁavaJo except s1x ch1Tdren of non- O
TRl e M NavaJo schoo] staff o TR R s
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.Eey.,L.'f' | b. A1l of the. children are from 1ow 1ncome fam111es Most of . o
. _ ~ the Navajo adutss dre either unemployed .or-are. sheepherders R
- .Theyqlppend upon the federa1 goVernmentsfor econonnc aid. - ..

. _-_'l.g,

The Navajo popu1at1on has remained stab1e for many years, :
with the vastﬂmajorxty of the adu]t popu1at1on having been
.born 1n the area _ 4\ .

The NavaJo 1anguage is the dominant: ‘language used in the hom -
and many of the adu1§s speak 11tt1e or no Eng]1sh and have hgq\*_
-Tittle or no formal schoo]1ng R N :

c. Parents expressed an interest in hav1ng their ch11dren become T
bilingual speakers of English and Navajo,-and they are con-
cerned about the quality of educat1on for their ch11dren .

d. In the past the school was run d1rect1y by the Bureau of
Indian Affairs (BIA), and with decreasing enrollment due to
- 5. competition from other schools in ‘the region, the BIA in
D 1972 decided to close the school. With community support,
the Navajo tribal members- from the two local chapters entered = *
into contract with the BIA to operate the school, and thus in
- 1972, the school became a "contract" school with considerable .
contro1 .over- school _policy and pract1ce fa111ng into the hands ‘5;,7
of a Tocal school boardz‘ ’ ' ’ T

AW

B . _
e. Pr1or to 1972 the 1nstruct1on prov1ded to éh11dren was v1rtua11y

- allin Eng11sh No spec1a1 1%iguage ass1stande program was _pro-.
v1ded ' ) :

. £ The schoo1 s b111ngua1 program began in the 1972-1973 schoo1
..+« " 'year in-the form of) ESL "elasses offered to students in k1nder-°

‘ I -gar. %hrough grade three An audiolingual approach was -
Y - . pi -gsted during that year .any was rejected after one year ’
* " . . Y ] On

bas1s of- cultural 1nappro r1atene§s L :, L

: The fo110w1ng year (1973- 1974) the schoo1 began to e
with organizatj sna] and’ ‘instructional models which: ha

into the. schoo present comprehensive educational program
which is multi eted and 1ncorporates the use-of NavaJo 1n the

f!?-?',- R 1nstructqona1 rogram. Yoo, 4 o : , iy
R o "progr . S L yp nj,.(.-

S In the 1974 1975 schoo1 year, the school received a one-year _
¥.r 0 ESEA Title VII planning grant to hire specialists’ tp t .
o teachers in".curriculum planning,.. Except, for-that onezzigiﬁ%' EEEA
i T no T1t1e VII monies have ‘been ut111zed by thé schoo1 district. =g -

. P
HfESEA T1t1e I fundJng has’ been ut111zed by the schog] over'the< '
.- past 10 years, ma1n1y to hire read1ng spec1a11sts L0 ass1st e
students at the 1ntermed1ate and upper grades who' were hav1ng~ e N

: d1ff1cu1ty progresswng 1n théhr Eng11sh read1ng skxl]s TN

Bl P .. R
. IR
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o ocare im “trad1t1ona1m 111nguaT proqrams rS1nce
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T WHAT
DISTRICT TO STUDENTS. o.lo OR LINITED £NeL

a.

'”Compensatory Instruct1on

' Beg1nn1ng in 1975- 1976 ESEA T1t1e IVA and” IVB have .been
“requested and received by the school to hire and maintain
staff to deve]op culturally-relevant materials,-.in-both the

r : . .
N e . .
: ¢ - . - A

-

Navajo and. Engl1sh languages, to support,the1r current]y-

1mp1emented program T T '

ARE THE CHARACTERISTICS 0F TFE SERVIC% PROVIDED BY THE o -
H«PROFICIEUCY (NES/LES)?

B Y

-The school prov1des a cpmprehens1ve educational program wh1ch : i;
" . addresses four. key ;tuaent needs: academ1c, 'sotial, emotional,

and phys1ca1 The academic_needs are met in the following

instructional areas: English-language Arts, Navajo Language - _
Arts, Navajo Cultural Studies, ‘Mathematics, Science and Ecology, - -
Social Studies, Career and Health Educatxon, Mu51c Art, and -

' .-

Instruction in each of the above areas is b111ngua1 1n the

early grades, making a trans1t1on from Navajo as the principal

medium of instruction to English as the principal medium of
jnstruction ‘at approximately the third grade level 1n all

areas except Navajo' Language Arts and Culture

‘with initial 1nstructTon in the student's native language

Literacy 1nstruct1on in b111terary throughout the program,

(Navajo -for all but a very small minority), and introduction’
of Eng]ush Tliteracy as soon after initial success in Navajo

.J1teracy and English comprehension skills will permit. NavaJoi'

literacy skills are taught with full emphasis up to the end
of second grade, and taught on a ma1ntenance bas1s from third =~ . -

_ grade up.

- - Social studies 1nstruct1on is b1cu1tura1 with- add1t1ona1

R S oy

~grade Teve}%

fEntry/ex1t cr1ter1a. re not v1ewed 1n he samd‘w%geas they

resources devoted to the development of communi ty- -based -

cultura] content.for the NavaJo cu1tura1 1nstruct1on _ .
N, v »

T A var1ety of support serv1ces are prov1ded which supplement

the “instructiondal program-to meet the social, emotional, and
physical needs of thé students: "human relations tra1n1ng ‘and
discipTine procedures of the school, counseling services,
mon1tor1ng of student health, transportation to med1ca1 ser-
vices, food services), and cloth1ng ass1stance‘

.
Pe B
.:\‘ . . s

1”n5'ﬂl Eng]1sh and- Navajo vary "as a fun Xion of |
% In grades K-2, instruction is bilingual.fn . - ﬁ'
read1ng, mathemat1cs music, science, and social studies w1th

Time alloc‘

 half in“English (by native" Eng]1sh:speak1ng avdes) “In grades
. 3-6, all instruction 15 in English (by certified teacher&, none e
- .of whom are bilingual) ‘'with Nawajo Language Arts :and Cu?ture ’ ﬁg
. tal (gh ht Qy nat1ve NavaJo—sper1ng a1des for 60 90 m1nutes per S M, {
da'y'zr e P M’“ 2 o .
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R pvqgram is the program of the schoo1, all ch11dren attend1ng
- - _«theuscho_T'part1c1pate in.all aspects of the program. Thus
. ' *tritar1a for entry is enroliment in the school. Since the
: programwextends roughout the school and at all grade levels,
':'ex1t from: the am occurs at the: time the student completes .
. sixth grade or inates ‘enrollment in the school. However,
student Tanguage, dominance -is assessed’ 1nforma11y on entry.
into schoot, and student ‘progresst.in the program;is. mon1tored
through fdrma1 test1ng carr1ed out perlodﬁca11y. v S
. : oy @ .
I The prmmary goa1 “of the, spec1a1 1anguage program current]y @
e . 1mp1emented is to. deve1op studentg-who are“bi. ing 1, and’ ' -
S b111terate in Navajo and Eng11sh - “The" develof of‘b1cu1-
: S ‘tura11sm is seen as an 1mpo¥tant secoptdary goa1 ' '

A - The goals of the program’prlor to 1973—1974 appear to haVe
8 been the deve1opment of-academic.'skills through the use of ,

T .. .. . English only.s’ :The-change in goal focus occurred @ the time .
B ‘when the cBmmunity took over the leadership of the school" and .
g s appears to-be. related to communi ty recogn1t1on of the de=? '
w7 v “-sirability:of and need to maintain and- foster the home 1anguage

' e ' '~and cuLture for both soc1a1 and academ1c purposes iq;

Cam . -g. ;The 1nstruct1ona1 model adopted for ora1 Eng11shf1nstruct1on
C : ~is one in which communication (transm1ss?on and:comprehension
~of meaning) -is: the major focus, as opposed to correctness of -
form. - The instructional tecKniques used are.those deemed ’
culturally appropriate for Navajo students. ' These 1nc1ude
L. (1) focused and upfocused mode11ng in a two-way communicative
s - context; (2) focused elicitation in a two-way communicative
' - context; (3) corréctive modeling of English in a two-way
communicgtive context; (4) cognitive foundation experiences '
S e _. . in native-language setting, which pfepare,ch11dren to -handle.
I : x, "English structures which differ-vast ﬁy from NavaJo structure -
L and usage (e 9.5 tense d1st1th1ops, ge"nﬂer) e »,,: o

I . Literacy skills are introduced in the ndtWVe Tanguage us1pg
o - "language expeirien¢e" and "key" word'mathigds. - Concurre y,_ N

R EngTish comprehension skills<are develgBed® ‘As the students BT
i % avajo, .they j\yJ”: M

: "introduced to written,English using at/are now, cm
- prehensiple to the; stuﬂ;nts Forma1 /Aedding instructicn’ of
s novel materials is begun«;n English only ‘aftar .the .studént . 'g )
. " - has demonstrated knowledge "that reading.js a process. of gett1ng o
R _mean1pg from,wr1tten sound-re1ated symbo1s . :
R IR - The schoo1 part1c1pates 1n the NavaJo Teacher Tra;n1ng program,
R S B - 301nt effort conducted in, qonJunct1on°W1th ‘the Un1vers1ty ' .
Y o .7 . of New Mexico~at A1quuerque These c1asses are held 6ne. day
C LTy RN per week throughout: gire ‘semester. ' Navajo aides are aTlDwed
-2 Y leave of absence t0vtr&ve1 to ;he nquhbor1ng ‘town: té partﬁ¢1— R
Rv pate 1n these c1asses; };;§ s T * yu?Qr ’;wg-ra-i' . ,Tﬂ_f

- * d . g : . . . . . ¢
2 - . o . .,..Q-rn_-' e ,3, Toren TE T xSt T T ey Y EE

-

demonstrate functional reading abtﬂ1f§
f
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l. . . . T b [ - . '.
TR Most teachers and aides reported that they Were g1ken much . Eh‘-(
- . flexibility in carrying out their daily classroom instruc-
. tion. , Their program is guided, however,. by certa1n obJect1ves
, o providedeby the curriculum center. - _ oo

.

h. Personnel for the schoo] is appo1nted by the schoo] board

}j. . There has been a concerted effort over the past severa1 years “&
- "' to prepare appropriate. curr1cu1um materials in both Navajo =
» and English. In sp1te ‘of this effort, the quant1ty of appro-
te: mater1als is;: still ‘in short~supp1y, in both Navajo and
néi Th1s is ‘e .in partgto lack-of existence of such
SR “ ma r1a1s ‘and #n part;fo lack of funds td buy a suff1c1ent
I ;-;1 quant1ty of those that\doﬁ;x1st : -

e "_5fgn.j. Supgj ntary fundnng for the-sehool s i struct1ona1 program
R er :the past 10 -years. has jcome primaj from ESEA Title I

d Title: IVAﬁgﬂd¢IVBuc-#1m1ted:ugp h#& ‘ een- made of ESEA- . . -f

. w‘ A
. k. The school a,g. prestmt has ‘e*%g“’%rhﬁcated Special Educa-

Title VII funds _f*p-

'iij < _gtion teacher.” The BIA has n proved the use of ‘this: - #"i-
R teacher, and thus the SpeC1a1 catTon services are’ 1n ot
Jeopardy A_=.' - _ RIS CL LT -

K

Lt 1. Eva]uat1on oﬁ.serv1ces :occurs in two forms._ external and IR L
- internal. External evaluation occurs yearly and is ds to S
N, report ,to Supplementary funding sources,(T1tie Jq-and T L' -

'~ - = IV). -Standardi: d achievement tests aré wsed.td measure [

- ~. .. ' 'progress in Engﬂ. hi A severe .deterrent to- thewmeaﬁurement T

T s ot - of progress inuNavaJo js“the. lack of approprﬁate tests in"

_ " - © that Tanguagé. At.present,'thie  school ralies on 1nforma1 ORN

. o iaSSessment by-teachers" of student progress A NavaJo S e

T ’ B [ 'ﬂ?

] ' Interna1 et 1uat1on‘occurs every three years._ Teachers and ‘

. .members of -two- focal communities are iasked to pr1or1t12e -
. heedsfand to state how well the school is meeting needs in - oL
i spact i gxar 33 The- resu ts of the internal evaluations

iuf LSC ool policy (i:.e., greater.emphasis .,

.ﬂg"§.11t racy to modlfy and expand curriculumand - = ..

" CUTIIRER dgvelo o ,

R P e b , g%;_ Ca

T S - am 25 Length df stay 1n-the program 1s determ1ned by,the 1ength of

et e e ~stay in: the’ Sthool.: Most. children, because of :the nature of

L R A {““ the program, rEma1n in- the program from k1ndergarten through -
R .grade 6. S s _

.
T

SRR i n. There appéars to bega reas;nﬁbl gooddmatch betWeen serv1ces
. , nﬂﬂ' ‘ .% .-as admi 1strat1v§1y describad aégb%hose actual] delivered
S - Whe regdgcrepancies 9 s hhey @
.o 3~i' \*constr nts, 1ack of ( imaterials, and turnoVer ofv'
Coo w e staffl, ity ‘o non-MEOWEFTI s ~diite high R(a‘/ez-rage |
\b;33~.f-f?;;'of;]ess;tha pRaTS ENG01) ;- 1eng§h of stay«ofa o




3. WHAT"CHANGES HAVE OCCURRED IN TYPE OF SERVICES DELIVEREDUBY THE  * -
DISTRICT FOR LANGUAGE MINORITY STUDENTS? MHAT HAS INELUENCED .
THOSE CHANGES? g A

..

2 ’ =

. a. The change from a BIA school to a "contract“ school in 1972
' gave rise to the use of the home 1anguage in the insiruc-
tional program. - Community. 1nterest in ma1nta1n1ng the home
B language and culture. was a prime factor 1n -br1ng1ng about
o th1s change Ce A : :

R D

o/

s o by The school 'spresent orgam ational- and 1nstruct1ona’l model _ -
R is an outgrowth of expegimed Fongwhich” k- into cons1dera- ,
S tion cultural and societal -factors wh: Fidverice- the Tedvn- .

. - ing behayiors of Navajo’ chﬂd-ren : ‘-’»‘ T

2’ l
¥
h)

e G The use of NavaJo in the- 1nstruct1ona1 _progyam has brought
ST o mowe Navajo adults into. an:active role in’ g schooT. Inser-
w7 T Tvice tradning progrants, provided: through schqgl Ffunding has
S : developed a-cadre of Navajo ‘teachers which "expands the 1nte1-
T * lectua¥® and econom1c base of the comnumtg . .

ST ey NHAT LEVELOF. ACADEMIC ACHIEVEMENT DG'STUDENTS CURRENTLY ENROLLED

e IN THE SCHOOLS AND WHO HAVE PARTICIPATED. IN THE DISTRIGT 'S "PROGRAM
., <FOR LIMITED ENGLISH PROFICIENT STUDENTSg OBTAIN AS MEA RED BY
Con X . STANDARDIZED ACHIEVEMENT TESTS? S 4

a, Standar zed f’test scores in Enghshter the past f1ve years
ghow- that, the students in: general perfor-m .several years below :
R e PN 3 . grade’ 1eve1 with a steady 1mprovement 1n over‘] scores ‘except
e T ~a't ‘grade three. - . ST e .

B - Y . . )
(R S .In readu@if h: and s1 xthsgrade st,udents have shown the
R AR " greatest’.prdgress, with sixth, grade students. perfbrrmng at
5’; C.e L ther nativval :noems in 1981.~ . 4 | .
’ ‘ ": Xd . s oy @ : ' e ,
" ¥ N oS wh1'l§su AN gam“‘has ‘been made in math 5cores :the

7« g . | students “} 41 perfonmng below natignal norms. =~ » - - v

L%

' " - In_Tanguagsh's he g dents at aﬂ grade levels are pe?“Formmg
Ve below the .national norms, and only dinor gains are evident™

A 'ﬁ\v. 7 at some grade Tevéls in- certam years. .Lack ‘of susta1ned
| . " exposure to English, exq:ep’tf ins 091, is’ undoubted]y a e .
I B contr1 buting- fagtor it N § o

: I e s LT
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Sumnar_x of F1nd1ngs - Sch001 #2

]

..1_. NHAT ARE THE GENERAL CHARACTERISTICS OF. THE REGION AND POPULATION
SERVED BY THE DISTRICT’? .

SN "“ . . 2 . M .
‘ * . Schoo] #2 1s a board1ng_ school operated b the Eastern NavaJo
e : "Education Agency of -the Bureau of Indian A¥fai rs\, Nayajo Area.
) The schoo‘l serves two NavaJo confmum ties 600 in V'rduals
. ) S »More thqn two-thirds of.'the student po%latum (approx1mate1y

~* 115 students) are provided reom and board at the School dormi-
. " tory. Only abqut:18% are bussed day students, with ‘many -of
S these bejng kindergarten students. Les$ than 15% are chﬂ-‘ ;
ot ' \ dren of staff‘members 11v1ng on the schooT compOund '

€

Almost ‘allgf the teachers and staff reszde in’ smaﬂ houses"

on- the ‘cbmpound,-with qnly a few gf them commuting each day .
_ from ‘homes “in. the’ nearb)ﬂ town som 40 'to 50 mﬂes away. -
[ - - - ' - ) ’ . R
NV @b A]’I of the: ¢hildren are from Tow 1ncome fam1 1.1es Some of T
.ot -~ .7 .+ the adults ar& sheepherders, some work at™a nearby mine’: -
€. 7% -with smAll businesses ‘and schools in the ne1ghbor1%to
“«p-- howevér, more than 60% of the adults are unemp]oye ;

“. . ’ ) Y
¢ Many of the chﬂdren come fFrom homes where qne both pareqts i
_"“are absent from the home and/or commun1ty ‘e % ‘ C““ o
L e

£ e ”r . The language of the conmumty is Navaﬁ w1th few, . 1f any
S -, exteptions. Some 98% of.the children enter $choo¥ speakfng
v . 'no ng']l? at all.. -AIT" ‘schoo® business between parents and.

_ s . school p sonne1 is’ oonducted through the use of - a b111ngua1
W K o & . 1nterpr er. , _ : o . \'_/
;.‘.‘:‘i‘v N 1 i . ! .'

L" BRI S The schgol has served the -twq- NavaJo communities in the' area .° .
e " . " since 1937. dimo %‘1963, a.one-room schodl house served. -~ .
- s Tme 0 someghl chitf aug t by one- ma1e teacher who also §erved‘ 7
et as p™M mpa] e & ;

EY .8

o ] ‘¢ -
sy o In 1963‘ the BIA aonverted the school into bOardnng »S!Bhoo'l
Priot to 1972, it seryed oh]y grages K-3.” Beginning ¢ :1973
X -7 a grade was’ added each year so that-by ., 1977 the-scho was SR
+..* "+ -serving grades- K-8; .Children from two grade Tevels B L
’ o ,c]ustered Ain one c'lassroom and. served. by ore teacheY% Th1s 3
RS o '.clustermg of students reﬂect,s the current or n‘rzat1ona.‘l Pl
P strﬂctume 2 o oL T
g’.“.,a L 4' e ' s * éa 7 (2
Sooow vt Tad. Pridge to th ear]y 19705«»&11' fhstru cn qu caeried- outﬂn *
R ‘1'-'Engl'?s only a'iﬁEA Tltlﬁ I’fUnds obtained. by “they séhoo}‘ -
. ‘-:»-..;-,‘- f‘ - thto ut the’ late 19605 waaf used- primari 1y*'to buy Schom,\a b
u mmnent’ Beg1np1n%n the early, 19705, > ./J.g:m '
ih &T prop salsy FRcuse’ cydemic: -needs: of: the&? i
R At cMTdren‘,"n id Bifd gu&T’“ 30, 3 aude uererm d“to assm‘t aci
-.-"». ;"qf.g-pgth'e.‘ghﬂdr a‘n’@ho l;;kassnoom e ,aw'} e
. VIR T g

5 i- A N .-
v o
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€
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* . 'In the“early and: mid- 197d§’ESL classes Were offered to the

N L »:" . '::-‘4',6 : o -__j_; -
e.. Bﬂmgua] educat1on as a pract'lce did. nof\)égm untﬂ the ’g\ i
the first ESEA T1t1e VII-funds were received <4n' the 1975~ .. ¢ .~ -
- 1976 school year. 'Title VII funding-has been continueus
~-$inee 1975, -but the quality of the bilingual. program has _ .
-varied cons1derab1y over the past seven years.-.- The .first . T
years of Title VII funding provided tecachers for grades K-3. B
@ "_Funds for the 1978- 1979 school year were u$ed. for planning - --
- only. It was not until the 1981-1982 school "year that: :
b1hngua1 serv1ces ‘were expanded to- 1nc1ude grades K-5 SN
f. In. the ear]y bﬂmgua] programs the emphasis was on ma1nta1n- C L
ing &he- NavaJo language -and culture. However, because of ST
.~ changes in. federal guidelines and the changing political = =~
realities, the ma1ntenanc‘e philosophy gave way to a more .- ‘
.-transitional phﬂosoph_y in".which.-Navajo. 11terac_y skills were
,~. ‘not given as Rhigh a‘priority.as Enghsh literacy skills.
Even from the beg1nmng, the p,roportion of time devoted to .
. Navajo inStruttion was gmater in f1rst and second grade as -
opposed to™ the h1gher grades. - B, . )

%..,,J—..._,‘., *‘-.: )

Jstudents using am audiolingual approach.- This$ was:. Judged to
* be cu]turaHy inappropriate and was rejected jn.the mid- . -

e :gOs, giving way. to' the use of techmques such~,as modehng

f . ugfocused corrective feedback. .’ - S
R - - - - V ..-
5 . ' 2. ‘WHAT° ARE THE: CHARACTERISTICS 0F THE . SERVICES PROVIDED BY THE .~ . a
N . o DIS')FB,ICT TO STUDENTS DF rgp OR LIMITED ENGLISMROFICIENCY (NES/ - .. .
o LES)?. = - - . B _
S “. o ‘ The schoo] facﬂ'lty is orgamzed with two grade 1evelsuper S N
L ‘classroom- with>gkades "1-2, 3-4, 5-6, and.7-8 house together, -
AT respect1ve1y K1ndergarten is housed 1&3 c]assroom 1oeated <
e ...' Jin an adjacent. buﬂd1ng , . - _
, Each classroom is seI’f ccgntamed and“is ‘$taffed by a cert1f1-
i R : - cated teacher, (monolingual :Enghsh-speakmg in each classroom X
R K . except for grades 3-4-which is staffed by a bilingual teacher), -,
ST e g Title 'l adde {all are b1hngua1), and a Title VII ‘aide .(all ~. =
a7 .- L.are bilingual interds who spend four' hours.per day in theﬁr R N
Y X z‘respectwe classrooms) e e

A . ﬁ'!: g - The: cert1 f’1cated teacherws responS1b1e for. aH ‘l stru
) e
Y

'\,e’ “ 'S ) h

RS

gt1 F,7

The Title I aiges: ‘wqur

inly in®the English aguage

'ﬁeadi ng, m.th the i

arcafilboral "anquage e VI :;;nterns

B .i;a.- _" . mainM&®responsible; Fo¢ instr uct1on deahng mth va:jq‘.cu]ture ; "J

R VIR (vgnch includes social “stidile and ‘scidnce _gpd themat1cs w T
LA, The. ‘Navaﬂo Janduage '{g@ised By the aldes: t6;Sybport -the s TR
D S LI SR fd nts' tmdg.;staﬁdmg tohcepts,ato de p“pn de in Vo

Y LR ‘Itt;r'e,,s ‘and-to. fostey A deveJop the?r u Nayd. is :

3 ‘f«fi» R N A RS ekl ; e

I AL < ~3“ "hme ,andcatlons An; '1sh . .Q;arl}y ‘as *a‘d-, afw. Vg

KRR s grade Jeved and sub3 c "‘ma:;te n the’ a ides:

BRI S'C)ﬂ!é gtte twh is ‘given., to" inge . ens i

hey -aré acq
;‘ &‘f'u" ' %‘

K a, ao0q = 'i
L, ;‘-'.1*11.70--"5'('
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However:, emphas1s is’ p]aced on- acqu1r1ng Eng'hs read1hg v L
L. .. - -:skill_at‘all grade Jevels, én all. grades, i ction in” e
s Ry ~'social stadies (ma'mly Navajd culture)sis given marﬂ_y
: © -7 L7 in Navajo (approximately 30 minutes per- da#-;ﬂa v
s 7 7.~ and spelling are®aught in both English and- Navﬁ {about 30" -
, I - minutes per. day). < grades 3-4, where there is a tilingual
“o/ 0 wov. teacher, mathematits (about- 45 minutes ‘per day) and $ociai
oL studies/health/science (approximately 45 minutes ‘per day)are -
N taught - using both ]ang’u‘ages In grades 5-6 and 7-8, both -~ =~
_ - - Navajo culture (about 55 ‘minutes per day). and. soc1a1 studies. . -
R -(gpproximately 25 mmutes per day) are taught d‘sing ‘both '
. T ]anguages . N -
d .. . ' - - .
. ;. S1nce most of the chﬂdren ]1ve in, the school' s dqrm1t9ry, :
R - their education continues on a.24-hour basis. There are
R , numerous extracurricular activities available (e.q.,. gu1tar
oY - classes, ddnce’ classés, basketball games, .films, panties):
: . . - The dormitory is equipped with a billiard table and a telew-
R "~ sion which the children have access -to 1n.theveven1ngs. The
school staff volunteer much t1me and end¥gy to orgam zing .

_these activities. e L L A

A

‘s .4 . T i N ATEEINEN

.c.. Since the schoo] r-ecewe Title VII funds, it hasspecif“ied
~ .= -+ criteria‘for.entry into and exit from the program. - In order

%.- . . for-the students entermg at kindergarten or first grade t0 ,
. receiye bilingual serVices, they must score at or below 50% =’
. mastefy,on the-Minimum Grade Criterion Referenced Test which-
. .. - -is nogped on Eastern Navajo ®istrgct Schools. Once they can’
. Q " . demonstrate 95% mastery on ‘total #language and academic- related

. ! . areas of this test, they are-no longer, eligible for services. *

‘ ) Children in grades two through five who scoré below-the 40th
percentﬂe on the Tbtaﬂ Language Arts and Reading sections of

‘ CTBS in English are eligible, for. services. Students" who
sco e at or above.thé 70th percentﬂe on the -CTBS are no

]onger ehg1b]e for serv1ce o

,.Ip actua11ty, entry/ex1t cnte'na are, of Tittle s1g cance

.- " except as a procedure:for reporting to Title VII. /he rd is °

. only one. class for every two gpades in the school, and a1] oo

main with the same teacher and- aides” and-instyu

ps, regardless of how they perform on the standard- “ .

o . . S In.other words, all. chﬂdren are. exposed to t%e _ ’

T - - 'S me’ rns ructnd'al rtreatment > - o

- i R ‘m ¢: "w FEN "p R B ‘]f

S . d.. ' Parents, teachers, 5§1de$,,and admrmst il

.+ "¢ the-promotioniof the Navamf]ture 153

A R .. -are: d1fferences in 0p1n{1on ad, to -the’ rg

e . 1anguage sftbu]d have in Jnstructwa i’ th
. - afelt- that;maintaining and” developing. skfH -in-speaking NavaJo _"

- wa’S an 1mpprtant goal (so that chﬂdr‘é xan ‘communicdty with - -A.‘_

‘d1ders -of, :the communi ty) but that learning to: réax}.and 'L

g ") m-Na,ya\w s not -an mpq,i;tant godl becayse of ihe tota]— 4%

BR N FRER VRLi ‘Fack :of" ava'ilggfe books ‘written®in-Nav » Some™school-pep=*

ant,.but there - .
at the Navajo 4 = -
' },assroom. _Parents - 3

I/ A sonne] :felt, t st;udents shdu]d have%h opt10n to- ]eam to e
- 'l.fi’q '-.’Vl. ’ R ‘_ Fﬁ ¢ - . i :‘"‘ L i “"l":: .'
;"‘ : ' oxLe o :.' K . v ri')\/ vl o 7 ~"—,"' T ..7 oL “‘“'é 2 "',‘ ; '., e
o LT .‘ e LTSI I A TR Gy 70 S S Soa P
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- read in NavaJo and shou]d be, free ‘to choose whether t - 7

- they want to become literaté in Navajo. . The:Navajo . des‘ ' o

ithe other, hand, felt. _that”.children should’ ‘learn, %o - read LA
ahd write equa)%g well in Navajo'and.English.

At Y‘esent’ - o ""lv‘\
oo T w7t <there seems to-De o, Consensu¥-as .to what role A Do e
e T g - 1anguage*shou1d Tay in the 1nstruct1on of thy stude‘nts??*—--*'

KO “e.  Teachers’ and aides reported that

TG .. in carrying out their daily class program The principatl:
Len <" checks occasionally to ,gee if 'the teac .are writing their
e 1esson p1ans, but ve 14 1e mon1torin goes .

have much f1ex1bﬂ1ty "o

e The school part1c1pa n ‘the NavaJo Tra1n1ng Program, 3.
S joint effort conducted¥n-"conjunction with the University of
. "New Mexico at A1buquerque. These classes are held one ‘day .
N per week throughout one semester The Navajo aides are - |
... ¢v 7 allowed-leave of absenfe to travel td the ne1ghbo‘r1ng town

o - ‘ to pa\r%cipate in ;hese classes. - " S s
) Y T f Personne for tpe—bchbol ¢ hired by the- schoq-] board on. the

. - reconmendat1on of the schooT pr1nc1pa1 . ) i ‘

- & - i . v % *. -
oL g. The teachers Hin genera1 segmed qu1te sat zed mth t@; e
o e quantity and‘guality of t matenials;;- es c1a11y tﬁose 3n o4
.-+ - English. Al1- teachers agr‘eed that- the Navajo materials were
: PO appropr1ate, but that there, should be more avaﬂab]e
L '-h.” Supplementary fund1ng for the school's 1nstruct1ona1 program
Y - has come primarily from Title I (since the -1960s) and Frof®
: ! ¥ "+ Title VII (which has been continudus since 1975). B
H. ."@
1.\4 The school has maintained a Spec1a1 educat1on program for the .
) ~past three years. Serv1ces are prov:ded by one gpecial -

I educat1on‘ teacher in a makeshift classgpom in.one section of #¥
' .*  .the'game room of the school dormitory: %Notie. of the children
H presently served are.-severély. retarded. 'They spend 1ess than ~
50% of their 1nstruct1ona1 time in the program o i

Ce

J. Evaluation’ of serv1ces,, occurs in two. forms exterrra] and :
internal. External evaluat1on occurs yearly and is used to!
report to Title VII.. Standardizéd achievement tests are-use

measure progress in English. However, there is cofisider
_ . , _ sistance by the community to e of these tests and, -
X et " their validity and utility is se 1y questioped by the . .
Lo PO schoo] board. No, formal assessment of the ch1h}ren s progress :
S. dnm NavaJo is. unthake,n e o

w" e | Not much is "gwn aba how the schoo] hand]es its. 1nterna] y
e ;va'luatwn. “Mowever, it spems‘that needs assessment pas been ‘
B N carr1ed out per1od1chﬂy in the pastl years L o v 3
e EET - 'k“.* ‘lLength of“ stay in the, progra%n‘-rn reahty 1s deterrmned by the
e 3 length,of stay in the<school:  Although: exit’ criteria is R IR

"_b‘-‘ o spec1f1ed (79th pngen‘tﬂe or. above: on, the. CTBS) ‘children-"
Gelo e il se],dom reaeh “that cr1ter1a throughout thmr school exper1ence
. ,‘ . | " _...4{;:_-?_':... _172_‘ T .. .. f B \.' ‘:“'- _’. A l ;Tv,_&;. ~
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r,,,-?fT/J! There appears .to: be a’ rgasonably good matcﬁ between serv1ces LT

» 4

D, T as adminfstrat;veiy described and those-actually -delivered. e
o700 - " Where didkrepancies ‘occum,. thdy-appear tg be re]ated to budget
L oo - constraints, inadequaté:training of the Nav _aides, and- -
e '_' turnover of;staff. Howeyer, teachers ’ eénding to stay ' *i

oo S longer -than in:thé ‘past., Teachérs presently there in the = . .
T "+ . . school.have been in the. schooT from three to.10 yedrs Navajo - -

. . ~ teacher aides {most -of .whom. werg born in Ex‘ comnum ty) tend

to stay }onger than non-NavaJo personnel,. ™

Lo 3. WHAT CHANGES HAVE GCCURRED IN TYPE OF.. SERVICES«DELIVERED BY THE : -';
R . DISTRICT FOR LANGUAGE‘MINORITY STUDENTS7 WHAT HAS,I FLUENCED j f_f
. g THOSE CHANGES? - . St

. . . R " .

’ ) a. The major. changes that have occurred in type of serv1ces
deVivered gre. in the instruational program. . Beginning in
1975, with. the award of a Tifle VII grant, t@e school-has.
employed the use of.the Navdio language to suppore Tearn1ng

. in_the school instructionaY program. Community i t in
maﬂNta1n1ng ‘the home Tanguage.and-culture was a. pr1 factor

. in’bringing about this change. . Funding which magde 1; impas-

L . -- sible to tra1n .Navajo adults to.perform-a function in the '

jgwic. school" program was also a contr1but1ng factor

Y

o
-
"=

. b.. The schooT%§ present 1n§truct1ona1 modeh.for ch1ng'ESL is
- (an outgrowth of exper1mentatﬁon which took i consideration
cultural and societal factors which influence ‘the Tearn1ng
--behaviors of Navago ch11dren )
c. The use of Navajo in the 1nstruct1ona1 program has- brought
- : ' .more Na‘.ao adults into an.active role in the school. In- |
Lo\ : : - service training and intern programs provided through school
: funding has developed a cadre of Navajo teachers which expands
the- 1nteL1ectuaT and economic base of. the commun1ty

R

g PR ”W*HHAT\LEVEL OF ACADEMICyACHIEVEMENT DO, STUDENTS CURRENTLY" ENROLLED‘ e
. . n‘-ﬁlﬂ THE SCHOOLS AND WHO’HAVE PARTICIPATED IN THE DISTRICT'S PROGRAM -
A *"FOR LIMITED ‘ENGLISH PROFICIENT STUDENTS OBTAIN AS MEASURED BY
’ STANDARDIZED ACHIEVEMENT TESTS? - . Lotz
a. ‘Standard1zed test scores in Eugl1sh over‘the past f1ve years
show: that the students in general perform'well below the. .
. national norms. - This pattern holds true for mathemat1cs as
et E weTT as for Tanguage and read1ng
| a.. ] '; ;;" ‘ l / , v!-v, } , . ¥, . >
.';.,r' ; N o ..,‘ y R " .
- _'7 : » i -d . . "'-_[-" ’ ~ay
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;‘ factor to the compos1t1on and nature of the student populat1on t-’o be

.
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INTERPREJATIVE SUMMARY OF FHEQ§INDINGS ACROSS THE THREE SITES ) B
‘ ] R A 2 :

-

S1nce the - pass:ge~of the B111ngua] Educat1bn Act in 1968 b111ngua)’“

' educat1on programs and praetaces have become despread throughout the ,

Un1ted States. In the- 1980 1981 schpo] year, there were 516 b prOJects

programs serve Span1sh speak1ng students who are c0ncentcated 1n 11 states

.

Programs wh1ch serve As1an or NavaJo students .are not as numerous-as those -

serv1ng Span1sh speak1ng students. However, these greups represent a size--
P ALY N

ab]e number of NES/LES studehts,,and unlike the Span1sh speak1ng students,‘

they. are concentrated in part1cu]ar areas of‘nhe country ASTdn students
'
tend to be;concentrated in urban and coasta] areas, the Navajo’ ’tud&nts fﬁor

L3

the most part, res1de on reservat1on lands ot New ng1co and Ar1zona . The

three descr1pt1ve stud1es reported 1n th1s documeﬁ?’are case stud1es of

-«

se]ected school d1str1cts wh1ch serve As1an, Span1sh, or NavaJo students

F1nd1ngs from these case stud1es cannot be genera]izeﬂ beyond the spec1F1c

N

popu]at1on sg‘p1ed howeVer they do,serve to 1dent1ﬁy some.of the var1a-4

‘‘‘‘‘

~ *y . . *

which have shaped those var1at1ons ’;. Co ’ L I : LT
L o B T S
A ” Region'and"Popuiatfon ‘i. ’ | y | S

The geographic region served by the schoo] d1str1ct is’a- contr1but ngs -

served
o N ly

The 1arge, urban west coast port d1str1ct (As1an.s1te) sewves some 80‘d1f4¢»-'

o RV I

v A .5’0‘- >‘—

ferent 1anguage groups Nh11e the~maaor1+y of these are Asqan,.they speai

lv..,'

4

In add1t1on, the geographif reg1pn “in- wh1ch th1s-schooq d1str1ct 1s*’ocated
: B & . v Lo .«'f': . e ,‘.,__,;‘.-J :
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- in 91 Tanguages funded by ESEA T1t]e VII _ ApproX1mate1y 79 percent of these—

e-
,'0'
-
.

W
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avnumber of d&ffereht 1anguages &hd Fbr the most part are fdre1gn born .;;1:u¢”u

., v .’-
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has sww 1975 been‘&emgnated by the federa1 government as at‘mary . e

‘a

* re]ocatmn site for” Indochmese r'efugees This’ has resis

-

'd in not olﬂy a.

o Y &

Iy
1arge and rather sudden mcreaSe 1n numbers to be served

A B ~ u1

prevmﬁseducatwna] h1stor1isg ' The school d1str1c§ Serv1ng the S,p" T

| "jﬁsﬁqs also 1oeated in a 1a Urban area,%ut 1ts clase .prox1m1ty to the S

'_ U .S. \"Nex1co border resu]ts in. pr1marﬂy a s1n91e npn Enghsh quage -group

qu1r1ng SpeC1a1 1anguage ass1stance whﬂe many of the NES/LES students '

" were born in and Y;ES'lde permanent]y 1rfUthe area, there 1s \a conitant flow - - .
th students batk and forth across the border‘ Y‘F‘Su’ltn‘lﬁ 1n yet another set . v
+ of umgue educat1ona1 cha]ienges Y%e s;hool‘s in th.e NavaJo*s;te are : : ‘ __'
._: .1oca in an 1so]ated rura] area of an Ind1an reservatwn and serve a ]
. s1ng§non Enghsh nat1ve bo'rn 1anguage groupv Rura"] qond1t@s as. weH as .. A
a. 1bné h‘lstory of 1so]at1on I,rom Enghsh speak%(ng commum t1es create a“’set 47"‘ ‘k
of educat1ona1 needs that are” d1fferent t:;an tl;xose found in urban areas o -
Th'us,‘ there are a numbe:‘ of factors re]ated to‘ geodraph:c 1ocat1on wh1ch ‘.' 4;_%
N appear to have affecte@nd shaped b111ngu§'ﬂ pract1Ces Lﬁhe d-s.S‘trﬁcts
‘studied. These 1nc1ude o n. . S , r " '
- .- a single non- Enghsh 1anguage group vs. mu]t:ple non’ Enghsh 1anguage E
- ._ groups w1th1n the popu1at1on to be, served S R
. - urba’n vs 1so]ated rura]"eo‘ndw'ldns, : L 0,':; - ,; "‘ é
) :‘ = prox1m1ty to. the u. S boﬁier aré‘a. ; e f , : ezy _ | g\
' ' _ - =|mtmgrant/refugee vs u. S '.born students t" S
‘* The dens:t“‘""’"’z "'jsxr‘buuon of /LES sgyaen;s wi t‘hm the sc&"r?tm1 2

o

popu]atmn 1nf1 not on-1_y. who ge é’rvu:g, fﬁut alsos the orgj!'mzat%ona]

Y
91.

: stmcture of the b1hngua1,£:‘ograms z. In :two »of the srtes (Spamsh and"
' Na.va;o) v:she nﬁnbmty 'Iaryguage group" is actual'ly- the magorn;_y m t’mn “the 4
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Sehooi popu]atmn*(htgh aens1ty) In those two s1tes most chﬂdren, regard-

SRR, - : :

3; 1es§ oflrlhearfﬁnghsh 1‘aﬂguage prof1c1ency, part1c1pate 1n ah class -

- \. ?-' -n“ T . . - .
"‘"ﬁa“hﬂng 1 program and r'e.cewe 1nstruct1on in, thé m1nor1ty group 1auguage. : J‘ -

Inqthe,AS'lan s1te where th“e dens1ty of -thef'total NES/LES popu]atwn, as well

. ¢ i S
' _11 out c]asses are p-rov1ded and on]_y hmted Enghsh prof1c1ent stu-

-

L]

a!‘e frm\rrd,ed “bﬂ1ngua1 program servrces e -

'é'distfr‘ubutwn of the, NES/LES students w1th1n the d1str1ct In the two dis--
i SN O
- i{'1 cts mth htgh densa ty of the mmomty 1apgua‘ge, grd&p, desegregatwn

poh%y at ,the 1ot:a'k and federa],.leve]s ,has ‘nad ]1tt1e effeét on the d1st~r1-
bu\po:rl of §tudents -and COnseqUently on the for:m bﬂmguaT educatwn has .; :-"-,

: °takeh 1n those d‘lStl’“I cts Converselyy 1n the d1s‘tr1c’c w1th 1.ow dens1}ty of & o
Yeg T, ey, Ly

NE&/LES‘ stugents, desegregatwnk efforts Have r§5u1ted in 'a re]atWe«ly 10w

* target ponulatwn w1th1n a g_wén &hoo] Thus,hhﬁgua] educapon serv-‘ices

farﬁ thes’e ah1111ren have bécqme, ﬁor prattacal reasons, qu]ar ma1 nstream .. -

9 progrargs wft‘n pu1~]-out c]asses prdv1d1.ng‘ESL mstructwn aqg b‘ﬂmé,ya]l- g ;
LR Support ‘for on"ly those chﬂdren »of 11m1ted Enghsh prof1t1ency H ,_':
P . B ,_;gcat1oha'1 Pract1 ces 1n°Pney1c');ts"‘ ear ‘; b 'B' “ B v'"-"-?_-." a o
S wﬁrhgh to ’the ear']ya 197ds, Enghs!b wase the’ onl\?“;angaage used off1c1a11y v e

: 11n thg SChdoJ«s as the,medium of’ m&tri&ion W1 th the except;on of . a :s.hort- T’

Hved exPemment in. bﬂ%r),gual 1n}truct1on at Jthe Spamsh s:r.te;%h} .the ’ta“lte

,_'4. ‘LJ 9‘0 2T ?an%%ge,‘assjs‘tah::e "the{ -fom of ESL c'fa.s;sf;s preceded
LONeY ' ..ed' ‘cat1%e:°§6%;taﬂg.ram$, (g e. usmg tP;é non‘-thgl‘ish ‘hdme 1anguage‘ in- -
q*u’c‘ttoh)__ ‘krkg’gth c;%';tﬁe ,rhreg s:arittsl E}fdte'd:‘mdlcatjﬁ'jqi ’that schoo1s' wer'er
_ e o m R

- *
&

sehsftwe. eaMy o@“t‘o" the ?spéma] language needsaof the- §tudents and‘ha;d .i‘
s . '1“ " N ‘ ] ) . .. :

R e NES/LE’S’;populatﬂon of anyapartmu]ar 1anguage group, 1s re]atwe]y ’;

P “’The programs «m the three .s«wtes have aTso been affected by the
$on o TF v &2 B 2

‘_, ‘; Jb . f w -; . P ‘{' : , 1,
R s . R P N 4\'5 4 \. nu.
. PR - I , Y
S e - . R . .
RPN SV S R . e o ’ v 5
A S A a e . S 3,
R S A . * . -
o4 H Toa PR . - - %7
20T 176 S, e o e .
) : C. B g s v t -
- i! * ‘, _"_ '; \2% ¢ o L <+ . B o -
e o DN a T .- 5 3
By . * 0 ° J ‘ .
LR o " - ‘ . g . . o
: N

»n



L3

mechanism for respondfng to'those needs‘ In the*heav11y-1mpacted m1nor1ty
1anguage Spanish- s1te the forerunners of }SL classes were in operat1on as -
. early as 1947. However, ESL 1nstruct1on, as it 1s known today, came 1nto
f: use in each of the districts in the ear1y 1970s | |
B111ngua1 education pract1ces as defined today, undoubted]y were - AR
* g1Ven Ampetus by the [passage of the B111ngua1 Educat1on Act in 1968 and the iQ
‘e ~a¥a11ab111ty of .federal mon1es to 1mp1ement such pract1ces. ESEA Title VII
‘_;';)mon1es wereAused 1n poth the Span1sh ‘and NavaJo sites in the implementatfon" ;4
"75# of their first bilingual program efforts. However; state URRD monies Were T

- utilized initially in the A51an s1te for this purpose. Nh11e T1t1e VII . /@%w/Vf;

funds have prov1ded support to the bilingual programs.ln each of the S1tes, ;géggwr

'at present the Asian and Span1sh sites are rece1vnng only 11m1ted ass1stance Tffigf'
from Title VII (on]y 17% of the present budget for b111ngua1 services in Eg§
: As1an site is Title VII mon1es, in the Span1sh site Title VII funds are use 5
,only for staff déVelopment), and one of the schools in the NavaJo s1te is
| anot rece1v1ng such fund1ng. ‘A variety of funds from other sources is being
: used extens1ve1y at present to support the spec1a1 services de11vered to - N
NES/LES students. These 1nc1ude loca1 and state mon1es as wel] as federa1
sources other than Title VII (e.g., Title I, IVA, IVB, v, and Federal
fRefugee Assistance). One poss1b1e 1nterpretat1on of th1s f1nd1ng is that e
Tft]e VII‘fundsvwere used to 1mp1ement‘and develop b111ngua1-programs 1n
their early stages (in keeping with the federal intent of such funds), éha__
as programs were developed and expanded-the quantity of Title VII funds;was
not adequategto support these expanded services. Thus, a1ternative1sources
of funding were explored and in tfme schoo]’districts hecame.fess,dependent
on‘Title VII for the major funding source'to support special fanguage pro-

grams. Another factor which @ndoubtedly influenced the shift in funding

-177- o ) | BN




- away’ from dependence on Title VII ‘.

adH‘fTKna] poss1b1é 1nterpretat1oniﬁ

found [Tit]e VII gu\d ines. too rest;;-,f g i
.j i ‘4‘. 7 G
- gfeat” an’ emphas1s on a S1ngls\m°deﬁﬁi

,.w

-tional in nature) to warrant cont1%s\v?

- L. \l' .1:7’ i 1

C.~ Changes in Services Delive --;{"'2:

B

As noted ear11er, spec1a1 1angu “38

in the ear]y 1970s -as’ spec1a1 Eng

w1tﬁ'the goals of such programs iff?

| ﬂ!i§'v# */4
instruction came about as the resy aof ar *émt1ca1

g g%rve a?m}dl

of1t1ency T ?S“

grow1ng%pu1at1on of students of "Q* g '1ted

categor1es weré. a11OWed and ﬁncouraged to part1c1pate in? these programs / In
‘most cases, these programs were 1mp1emented in part1cu1ar.grade 1evels in
part1cu1ar schools w1th the intent of expand1ng yearvby-year to' other grades
vand to other schools. Imp1ementat1on and growth of such programs was un-
~.'doubted1y encouraged by the passage of the Bilingual Educat10n Act and the
‘i_ava11ab111ty of feder:T monies to support these programs, but they Were a}so
' encouraged by the sociopolitical c11mate of thé‘t1mes in wh1ch 1anduage E
m1nor1ty populations, as an outgrowth of th;'c:v11 and human r1ghts movement,
were examining their role in Amer1can soc1ety. Ma1ntenance of the home;]an- o

.

- ‘guage anp ‘tupe was Seen’as an,inalienab’s vight of these citizens. There

-178- *




N ‘ R I 'hf“
_ was also growing conce both at the 1oca1 and nat1ona1 1evels, thatf;
' NES/LES‘Students werenLelnngen1ed equa] access to<educat1on in schools
" where Eng]1sh was used as the sole means of - 1nstruct1of) it was in this

soc1opol1t1ca1 ‘climate that the Lau vsS. N1cho]s dec1s1on was handed down 1n

,1974 by the u. S. Supreme Court. Th1s dec1s1on gave rise to the 1ssuance of
) the Lau Remed1es by the‘ﬁce for C1v11 R1ghts (OCR) and to subsequent
;o 1nvest1gat1ons by OCR of selected school d1str1cts to determine the extent _ hv“
to wh1ch these districts were in comp11ance with the regulations set forth,//}//<
w_...,sw'm the Lau Remed1es To be eligible for Title VIlyfunds,?sch001‘dystrlcts

-were regu1red to submit Lau Compliance~P1ans and'to negotiate the details

';of those-p]ans with OCR. This led to 1ega1 manuever1ng, with the net result
—be1ng that sChool districts either (1)- for the1r own protect1on, proposed
~and negot1ated only those serv1ces for only. those categories of students

requ1red m1n1ma11y under the Tegal mandates or (2) desisted from further use,
or made on]y 1imited use, of T1t1e VII fund1ng in order to have greater
f1ex1b111ty in designing and delivering services to'language minority students.
Also.during the middle to 1ffke 1970s, a number 6f;states passed 1egisl |
1ation'decreeing transitional BilfnguaT’programs, wjth_concommitant goa1s
which emphasized the development of‘E'ngH'sh 1anguagesk.i'1ls " This led, in
some cases, to the adopt1on of district po]1cy 1n which the school district,
str1ct1y speaking, became accountable for the de11Very of services only to
students of greatest need (NES/LES), thus ma1ntenance of the _home 1anguage
through the use of public funds was’ not off1c1a11y condoned nor\encouraged

: w1th1nﬂ;h§§e d1str1cts In those cases, and in districts wherellanguage o

1fma1nte nce programs atready e ex1stedf these programs were d1smant1ed How- ‘

W I" !

.- ever, in two 'of the sites studied (Span1sh and Navajo), 1ocated 1n states

z1ng trans1t1ona1 biTinqua” 1nstruct1on, ma1ntenance

“ . Y PR
L 5 L
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=
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of the home: 1anguage and cu1ture cont1nuesAto bé-an 1ntegra1 partrof their "

v b111ngua1 programs. Nonethe]ess, ev1dence abounds that the former (trans1-

Yvowo T,

tional b111ngua1 educat1on) rather than the- 1atter (1anguage ma1ntenance~

. b111ngua1 ‘education) is by far the most typ1ca1 form of b111ngu U educat1on
in existence in this country at present o i -

oIt shou]d also be noted here that, at 1east in’ the case of the As1an B o
site, the pract1ca1 necess1ty of prov1d1ng even m1n1ma1 serv1ces to a rap1d1y-
1ncreas1ng, mu1t1p1e 1anguage popp]at1on of NES/LES students has requ1red an -

’Enormous‘1ncrease in expend1tures, resu1t1ng in-a rea]]ocat1on of ava11ab1e

resources, and ‘the adoption of a more realistic d1str1ct po]1cy,*thus render-}'

1ng the cont1nuat1on of home 1anguage ma1ntenance program at that
f1sca11y unrealistic. S

-

Current Student Population : ;\ o | »i o rhf
The maJor f1nd1ngs re1at1ve to the current student popu1at1on be1ng \\\

served in spec1a1 1anguage assistance programs across the three sites are v

1 ! :
that; ; o ) ' o ;’” AT \\\

1. there has been over the past years, and cont1nues to: be, a ,
substantial dincrease in NES/LES students enro]11ng in the R ,-\\
schools; : : ‘ o -~

. : o B Y

2. they are, for the most part, from low- 1ncome fam111es, ' e TN

[
3. erta1n/of the groups are primarily. native born and whose fam111es

are 1ohg time residents of the U.S., whereas others are children
pr1mar11y from new 1mm1grant and refugee groups.

A number of factors contribute to the 1ncrease in numbers of students
to be served The reality is that the NES/LES popu]at1on has actua11y grown
due not only to new 1mm1grat1on and the adm1ss1on to the U.S. of 1arge num-
bers of refugees,in recent‘years; but‘also'to a rising birth rate”among

P

‘Hispanics. The increase is'also,undoubtedly a function oftimproved.and more

-180-
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Lo

::"Asystemat1c effort and means on the part of schools of 1dent1fy1ng students o ;
“in need of spec1a1 1anguage services.
' NES/LES students come from homes where a 1anguage other than Eng11sh 1s o
o— ;';the pr1mary 1anguage of commun1cat1on Often the adu]t breadw1nner(s) in the

homes 1acks suff1c1ent command of the Eng11sh*1anguage and/or forma] ed

t1on to obta1n JObS w1th sa]ar1es commensurate with the1r needs and whi e

@ c

progress has been made in equa] emp]oyment opportun1t1es, certa1n 1anguage
'm1nor1ty groups (whether nat1ve or fore1gn born) have trad1t1ona11y been\ A
assoc1ated w1th 1ow—pay1ng jobs. Thus NES/LES students tend to be from 1 .

\

hv1ncome fam111es and to suffer from some of the educat1ona1 d1sadvantages that\,

“

accompany poverty However,~certa1n<of the~1mm1grant and-refugee groups -

b

wh1ch have prev1ous]y come to this. country have, wrth t1me, learned Eng]1sh -
© - and obta1ned suff1c1ent educat1on (while st111 preservyng the1r native 1an-
: ,: guage for some generat1ons) to ga1n econom1c,mob111ty. Th1s may we11 be

‘1the case w1th certa1n of the present 1mm1grant and refugee groups

+

/ o )
\ E.’ Educational SerV1ces Available to Language M1nor1ty Students

[ 4

/éducat1ona1 services prov1ded to language minority students cons1st not
,‘on1y of the 1nstruct1ona1 program offered in the classroom, but also 1nc1ude

a var1ety of support services of a non1nstruct1ona1 nature The programs _'

4 .
stud1ed maintain, for example, adm1n1strat1ve and superv1sory personnel "

iy

assume a variety of. dut1es, curr1cu1um development effortgL 1nserv1ce tra1n-

ing of schoo] staff, technical ass1stance at the bu11d1ng ]eve], resource

-

. centers or\]1brar1es, and commun1ty 11a1son activities. These support ser-

o 1T
,/v

one hand, a comv1éu ucat1ona1 1nnovat1on, and on the othh " .he nature

of ‘the wnn“vacxon bewng 1mp1emented (e.qg., categor1ca1 fund1ng 1nvﬁfe;s a

i ) ,.
: S ,

B - o . , .
e » : o
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host of‘gdm1n1strat1ve details; non—Eng1]sh 1anguages and’éu]tures present

-~

new and d1ff1cu1t cha11enges for schoo]s in terms of 1nstruction and currrc- ’

€

coulum). 0 - ,f e

- : * - o

| Procedures for 1dent1f1cat1on of students need1ng spec1a1 service has

‘.been forma11zed 1n each of t 1str1cts 'Genera11y, some sort of 1anguage
‘iassessment in Eng]1sh 1s a p:::dsf this procedure. However, in none of'the
d1str1cts studied were any of the commerc1a11y-ava11ab¥§ standard1zed tests
of. ora1 1anguage prof1c1ency used for th1s purpose. The two»urban d1strtcts
4(Asnan and Spanish sites) had deJe]oped the1r tests 1oca11y. In the Nava304 r
S1te, one school uses a 1aca11y-deve10ped 1nforma1-measure of 1anguage,
dom1nance, and in the other, a cr1ter1on referenced test deve]oped by the ’
.Eastern NavaJo Educat1on Agency is used w1th young’ch11dren and a commerc1a11y-

"
ava11ab1e standard12ed ach1euement~test 1s-used w1th o]der ch11dren for

‘f‘identification purposes. Except in the Spahfsh site, -&ormal assessment of

| the home 1anguage is not a part of the identification and/or p1acemént pro- ‘
,’Lt'cedures “In that site, performance on the1r 1oca11y -developed Span1sh

/ 7”,_.1anguage test 1s conS1dered for placement w1th1n a part1cu1ar strand of the

i .
"7b111ngua1 program It is 1nterest1ng to note that in the Span1sh and® Navaao

‘sites- all children, regard]ess of the1r 1anguage status, part1c1pate in the
b111ngua§glpogram!*'Thus, assessment serves - the purpose of. d1agnos1s/
prescr1pt1on rather than "e11g1b111ty for serV1ce.". 0n1y 1n the As1an site
,~and to a L}Eser extent in_ School #2 of the NavaJo site) was 1anguage
_assessment carr1ed out for the purpose of~deterﬁdn1ng e11gib111ty for :ar-
. Vvice. The reason g1ven "by the d1str1cts stud1ed for the 1dca1 development .
!Fd; of the1r measures of 1anguage assessment was d1ssat1sfaot1on w1t |

commerc1a11y ava11ab1e tests of .oral language prof1c1ency Thus, these

;d}str1cts have attempted to‘create a measure more, appropriate for thejr

- -182-
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¥
p0pu1at:ons “and the purposes for/which it is to be administered as weil

fgr practicai con51derations related~to cost in terms‘of administration time

and the purchase of - test umterials ) . \ '

. , The organizationai modei adopted by - the districts studied varieﬁffrom

'.

s1te to’ 51te. In t‘e high den51ty 51tes (Spanish and. Navajo), the generai ) -

-f’ pattern is that NES LES students attend “ne°ghborhood“ schoois and gre .

v

. ~assngned to ciassro

staffed w1th biiingual personnel Most_of the stu-

: 1dents 1nstruction xceptifor-compensatory education s €.G., Titie/I) is

'provided~by4homeroom staff. - This organizatipnal pattern is made p0551b1e

by the natura11y-occurr1ng ciustering of students of a single home language

in part]cuiar buiidings/ Since the minority ]anguage population is- actuaiiy L
the maJority 1anguage group 1n‘these s1tes, desegregatun:and movement of
students has not occurred and thus ‘has not been a factor 1n shaping the

J'org zational sthucture of the biiinguai program in those sites. ‘

anzsnversely’ 1n the Asian 51te, desegregation efforts as we11’as other”

factors, have affected the organizationai pattern ‘ In this site, buss1ng

to achieve raciai baiance in the schoois has resulted in 1ow den51ty of ‘ ‘

NES/LES students in each of the schoois. However bussing aiso permits
#tiueii!ﬁng of a particuiar 1anguage group w1th1n designated schools while
t still maintaining an appropriate racial mix. Each schood serv -g NESA.!S,

. students\is jesignated to serve students uf a particular 1anguage or lan- RS
guages.and'is'staffed accordingiy.* Thus, while maintaining Tow density in |
the total building population, a particular language group may reflect the

‘majority of NES/LES studentsfwithin,a given building. Centers are organized
withip each of these buildings i which special instruction is provided in

/ - pull-out classes of s ]"groups that are based on. age/grade and instruc
tiona] needs, Certain of the centers (Newcomer Centers) serve students w1th

‘ . g , .
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after the first month of school, (2) Spec1a1 intensive 1nstruction for, -

. - - - ) e -, \)
N -
<~ - - \J .
- e -

unique needs (i.e., primarily'Indochinese nefugees), whereas the other-
Centers (i .., Regu]ar Bi]ingual) serve the rema;ning/hES/LES stidents , wnth

the exception of those students housed temporarily in an 0r1entation C%pter’

" Thfgfcenter serves to. prov1de (1) immediate p1ace?ent of §tudents enrolTing

-

~

o 3new1y arrived immigrant or refugee students,;and (3) stab111ty in the other .

.educational histories S R

Acenters with the transfer of students from the Orientation Center occurring

on a planned schedu1e This organizationa1 structure represents an 1nnova-i.

> - a -

ttive attempt by oné Targe, urban d1strict to. respond to a who]e host of ..

educationa1 cha11enges brought about by the necessity to dea1 with deseg-

-

) regation, and at the same to serve a rapidiy-grow1ng muitiple 1anguage NES/ |

v , [ v _ A .. . .
LES population and a large and continual influx_of\studénts with,unique

Instructiona1 patterns a1so varied considerably across the!§hree sites

studied In all cases, EngTish-gs a fLanguage instruction is included
as a maJor component ‘of the services de ivered .as’ is\\he se of the home,-
1anguage in instruction to one degree or another Literaé: training in thef
home 1anguage is prov1dec in both the Spanish and NavaJo s1tes, 1t 1£ not

inc1uded at-present in the program in éhe As1an site. .In all three s1tes,

the hone Janguage is used to assist NES/LES students in’concept development

in the content areas. while they are in the process of 1earning English In

the Spanish and NavaJo sites, use of the home 1anauage is continued in one

- S
or more subjectvareas throughout the e1ementary grades \

However, the ext nt to which the "ome Tanguage is used in the instruction
of the students within the three <1tes and the type of instruction for which
it is used appears.to.be related ,to two factors: the ro]e of the home Tan-
guagevin.the wider community;‘the role of literacy in the home 1anguage and/

——— B ! IS 4
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the home languagerﬁs seen@is‘feas1b1e by.

< ‘\m L~ f&

as we]l as by school off1c1a1s. o f? v

prithe,extent to which 11teracy in

the target group{

The f1rst of these factors is related to denS1ty : In the.Span1sh and

%

/

Q

- NavaJo sites where the m1nor1ty 1anguage 1s spoken rather general]y thh1n

the adult popu1at1on (w1th1n the’ bus1ness commun1ty as we11 as 1n the home),

V

more opportun1ty 1s prov1ded for ma1nta1n1ng the m1nor}ty language and

motivation to provide educat1on 1n the non- Eng11sh 1anguage and for the stu-
&

dents to reach higher 1eve1s of prof1c1ency in that 1anguage is re]at1ve1y

greater there than in the 1ow density s1te . In the high density s1tes, the
/

‘non- Eng11sh 1anguage i's w1de1y spoken by adu1ts 1n the commun1ty and 1s used
for a]]‘manner of bUS1neSS“ In the Tow dens1ty s1te, the/F\n Eng]1sh 1an-

A.guages ‘are spoken by the respective ethn1c groups, ‘but these 1anguages are

seldom known or used- by other ethn1c groups within the district. The home

1anguage of Fhese groups are used for‘1nterpersona1 com;En1cat1on among
membeérs of the particu]ar ethn1c group . and to conduct soc1a1 affa1rs within
the ethn1c communﬁty, ‘but none of these Janguages)are used widely for'pro-
fess1ona1 or buS1ness affa1rs except w1th1n a re1at1ve sma]] sector of the
business commun1ty and in trade w1th the mother countrtes Thus, obtaining '
a rather h1gh levél-of Enﬁj:sh prof1c1ency is g1ven cons1derab1e 1mportance,
if for no other reason than'econom1c reasons. | .

The role of literacy-in the.home ]anguage within the wider conmunity, :
as well as the‘availability‘of wrftten-materials in'the'home‘language,

‘

appears to influence the degree ;o which literacy 1n the home 1anguage 1s

emphas1zed W1th1n the school curr1cu1um In the Span1sh s1te wr1tten mate-

| rials of various sorts are read11y available bpth 1n the c0mmun1ty qnd in

+
the schools. In that site, 11teracy Tn the home language is 1ntroduced

ear]y in the school curr1cu1um and is deve]oped to a rather h1gh 1eve1 I

q I~ IS
*' - . ¢ Iy a
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the NavaJo s1te there is an ora1 trad1t\on assoc1ated w}th the home language . ™
q -
-and re]at1ve1y few aduTts are ﬂ1terate in NavaJo (Eng]1sh 11teracy is’ more
bY '
common ). t1teracy i

_ the home.ianguage 1s 1ntroduced along. w1th 11teracy

trainyng in‘Eng]ish heav1er emphas1s is plgced ]earn1ng to

read in: Eng]1sh 1 In that s1te, 11teracy mater1a1s in NavaJo, as we11 as a0y

, teachers iuﬂ]y prepared to teach 11tera¢y‘4n that 1anguage,ex1st in 11m1ted
-3

supp1y In the Asian s1te 11teracy in the home language, while greatly o
valued by the ethn1c commun1t1es 1nvo}yed 1n the study, is not seen as a
feas1b1e goa] for students to-achieve w1th1n present-day b111ngua1 educat1on.

The wr1tten system of Ch1nese for examp]e, 1s such that it takes years of ';

-~

concentrated study to reach f]uency 1n read1ng and wr1t1ng;'wr1tten materials
s1mp1y.are not available to- teach reading and wr1t1ng in the V1etnamese, e
Laotian, and Cambod1an 1anguages. Wh11e use of the spoken forms of the As1an
1an§uages is encouraged 1n ass1st1ng students in achieving the1r academic

A "goals,nﬁth1n the'pub11c schools, literacy training in one of the-home Tan-
guages:(Chinese3'is provided only by the ethnic community‘dn'ciassesvheld

after school hours and»on weekends. ' ' ‘ v

F. Exit Cr1ter1a and Procedures, Goalg 0 f Spec1a1 Language Assistarlce _
Programs . v _ LT e ﬁ

Exit (end offSeruice) criteria-and[goais.of the prdgrams appear- to be

-

related to the type of program in operation in each of the districts. 1In
d1str1cts where home 1anguage maintenance programs are operat1ona11zed .
b111ngua1 program services are prov1ded to students throughout the1r ele-

| mentary schoo] exper1ence Cr1ter1a are couched in terms of student progress

toward stated ObJECt1VES and serve as a bas1s for prescr1b1ng programmat1c
S [N

,,

treatment rather than for termrnation of service. Thus, students in these

N . T ‘
programs‘are “tranSferred".to-d1f§erent.strands of -instruction within the
c v . . . . o \
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program as criteria are-reachedf The home Tanguage and cuTture, as well as

- Y .
. the deveTopgznt of Eng11sh sk1115, is V1ewed as an: intégral part of the .

]

chde's edu tion. The goaTs of ‘these programS»are b111ngua11sm-and bicul-
! ) tura11sm for Tanguage m1nor1ty sgudents - . o . p -
In trans1t1ona1 programs, cr1ter1a are spec1f1ed for term1nat1on of
service. Student progress is mon1tored and as{Students who¢Were prev1ousTy
_cTass1f1ed as NES/LEg\Bemonstrate suff1c1ent Eng11sh Tanguage sk11] and - !
“\ academ1c progress Qg ;eet predeterm1ned TeveTs of performance (ex1t griteria),

b111ngua1 program serv1ces are term1nated ~ Thes# students are then assigned -

w

to. the school's reguTar, all- Engﬁ1sh ma1nstream program, For students who

suosequentTy exper1ence academ1c difficulties, compensatory educat1on in =
Eng11sh is offered 1n the form that normaTTy 1s provided to other such stu-
- dents within the generaT popuTat1on * The primary goaT of these programs,‘:
therefore, is to ass1st the students 1n\acqu1r1ng sufficient English to func- .
- tion in an ‘all-English curriculum. . The development of the home Tanguage is
not a primary goal, .but rather is viewed as a. means of provstng support in
: academ1c areas onTy unt11 such time that aTT academic 1earn1ng can be under- _?
taken 1n EngT1sh | ' . !
Two d1st1nct educat1ona1 ph110$0ph1es along with concomitant goals,
under11e the two. types of programs d1scussed above. The former (home Tan-
guage maintenance bilingual educat1on) espouses tenets of cuTturaT and .
‘linguistic pTuraT1sm in which b111ngua11sm and b1cu1tura11sm are vaTued and
_promoted. They also espouse the Developmental Interdependence Hypoﬁhes1s‘
(Cummins;'1979 ), which pos1ts that there is a common under1y1ng dimension-’ of
cognitive and academic aspects of Tinguistic proficiency in the'first and

|"‘_.

. 1Cumm1ns, J.: L1ngu1st1c 1nterdependence and the educat1ona1 develop-
" ment of b1T1ngua1 children. . Reyiew of Educational Research 49 (2), 1979,

222-251.
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siudent atta1ns in her/h1s second language is part1ally

','type of- competence the student has develoed 1n her/h1s f1rst language“at the

e ° - «

sec0nd language of learners and that the level of compe?ence a bilingUal,'

funct1on of the

TN

»,time when 1ntensaVe exposure to the second ldhguage begins. Thus, 1n th1s

rd

v1ew, the development of the home language lays the foundatjon for and C ; )”

assfsts 1n the;gmccessful acqu1s1t1dn of Engl1§h

“as_the1r_goal, ‘They also appear to reJect the Developmental‘Interdependence

* Conversely, the latter programs (tranS1t1onal b1l1ngual educat1on) ' -
. ‘I / .
espouse tenets'bf cultural and l1ngu1stTC'mon1sm B1l1ngual education pro-

f >

A_grams are1:1ewed dg compensatory educat1on w1th 1ntegrat1on and ass1m1lat1on

¥ r

Hypothesls and'to vieWrthe'vauisition of EngliSh as a process independent

“of-previousplinguistic dev@lopment,/aﬁd/one which is related primarily to’

the amount and extent of exposure to English that thé-learner experiences.

G. Other Educational.Services ‘ : . —

Compensatory education in the form of Title l services (primarily in.
ESL, reading, anhd math) are used extenslvely-jn‘the Spanish and Navajo sites - '~ S
to'provide and eXtend bilingual’program servlceS‘to'NES/LES’students. In
the Asian site,-as a matfer of district policy, few NES/LES children are
served by T1tle‘I, and this only where space is available in the Title I
program and at the discretion of the school pr1nc1pal
| The need for Special Egducation serv1ces for bilingual students is :

recogn1zed by each of the dﬁstr1cts studied and is_available oh a limited

N

_\bas1s in the high density. s1tes (Spamsh and NavaJo) where\tra)ned b1l1ndua‘l

personnel age avai]able, Nonetheless, extreme care is taken to insure

B

proper placement In the Tow denS1ty,,mult1ple language s1te, NES/LES stu-
dents rarely are. placed in spec1al educat1on classes This is due in great
part to a lack of tra1ned staff who speak- the var1ous languages of -the

- S U - . - . ' .
- K, , Wt . . A .
. . : .
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oo grqﬁps serVed to assess, d1agnose and prOV1de serv1ces to these students .
~ v . L
- NIt s est1mated by one of the schoo] d1str1cts that their present NES/LES

student p0pu1at1qn W111 ult1mape1y conform to the general popu1at1on (5%

57 w111 have Spec1a1 Educat1on needs, and 5% will quality. for the Gifted and
]alented Program). ﬁv!? o, k S L
' ‘ B ) . ; .. . ‘: ‘;’é\iv\‘“ . :
M. Program Evaluation and Student Outcomes i v .
o Formal program eva1uat1ons are carr1ed out, usua]ly'annua11y, for the
Y - \

purpose of (1) prov1d1ng descriptive 1nformat1on to’ the d1str1ct for
?{accountab111ty and fiscal p1ann1ng purposes and (2) satisfying the requires-

ments of funding sources. - Informat1on prov1ded by such evaluations are : |

se1dom used d1rect1y to -modify program des1gn Mod1f1cat1on in program

des1gn at present appears to. be more d1rect1y related to 1eve1 and type’ of

fund1ng available. Lack of use of evaluatﬁon data for program 1mprovement e

»'«results from a number of factors two of which appear,to be primary. F1rst,

l
d1str1ct 1eve1 eva1uat1ons are c0nducted to serve a maximum of aud1ences

L For examp]e, ‘some aSpects serve to inform desegregat1on efforts some are -
P - -

a1med at fiscal p]ann1ng, and some - fOCUS on determ1n1ng the effect1veness of

8

W. var1ous forms of services prescr1bed by the d1strict s Lau P]an However, _' .
‘prog(om evéluat1ons are se1dom p1anned spec1f1ca11y for the purpose of - |

'u.mod1fy1ng and 1mprov1ng part1cu1ar 1nstruct1ona1 programs Thus, evaluation

data may\havb 1mp11cat1ons for program 1mprovement but ‘the data are se]dom

. e

o adequate to §pec1f1ca11y gu1de program mod1f1cat1on to any great extent.

Secondly eva1uatuon spec1a11sts are. seldom 1nvo]ved 1n1t1aT1y 1n,p1ann1ng

" the des1’n of the program or spec1a1 proaect w1th1n a program Thus, the
does npt benef1t from the evaluator' s observat1ons ‘of the re1at1ve
strengths and weaknesseﬁ of a g1ven program des1gn nor of a well thought- out

eva1uat1on p1an pr1or to. the 1mp1ementat1on of the program. 0ften the,program -

- -189-
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will have been operationa]ized to such an extent prior to the'ianlvement of

the eva]uator that there is not 5uff1c1ent manager1a1 f]ex1b111ty “to perm1t

.

~ the eva]uator or theeraluat1on to effect change within the program or pro-

Ject. T . X
o in‘the.diétriéts:studied there appeared to be. a reasonably good match
| between‘Serv1ces as adm1n1strat1ve1y described and those actua]]y de11vered
Schoo] districts were attempt1ng, w1th1n the Tintits of the1r resourceg to
comply with 1eg1s]at1ve mandates and needs of students. Monttor1ng‘from_
external sources (e.g., accountingArequired by .funding sources and. state
educationa] agencies, as nelf as threate of 1ega1 action from various .o
sources) undoubted]y keeps pressure on schoo‘;gff1c1als to eneure that
spec1f1ed serv1ces are de11vered . o

Length of stay of students in b111ngua1 prdgrams va51ed depend1ng upon
the goals of the’ program Genera]]y, in the various programs younger NES/
- LES students tended -to gain proficiency 1n¥Eng11sh and to reach satisfactory
academ1c.performance in English in relatively shdrter time than did the
o]der students. However,~on an;average across all grade levels, only abQut
\twbrthirde of the students are reclassified to Engliethrdficient with three
years of service. Others need f0ur-to;five years of service to become pro-.
ficient in.English. | |
As)a,gréup: across all sites, children from'the ethnic groups studiedA
(Span1sh NavaJo, Chinese, V1etnamese, Laot1an, Cambod1an) are presently
perform1ng below nat1ona1 norms on the reading and 1angUage subtests of
) standard]zed ach1evement tests. The range of»ach1evement among the'var10us
| grbnps studied is cgnsiderab]ez.,At}present ebme are closer to the nationalﬁ.

* norms than others. with a]].eXCept the bhinese’and Vietnamese, performance_

1s a]so low in. math

Voo, -190-
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However, whereJnu1t1p1e-year data are ava11ab1e, progress is shown 1n

the direction of the national norms. School district personnel believe,
] o . -

~and the records would seem to indicate, that this progress, while slow, is
related to the special language services delivered to language minority

students in\recent years. ..

, | ..
- Summarx

B111ngua1 educat1on takes various: forms in keeping with the necess1ty

-

to serve d1verse popu]at1ons under d1verse conditions and to meet the needs

-~

of student“popu1at1ons with varying unique ‘and distinct educat1ona1 needs. -

1

While some progress ‘has been made in the academic achieVement'of‘1anguage
minority.stddents in refent years, it is evidentlthatbspeoia1 language .ogl
assistance programs are stﬁ]] needed for a variety of 1anguage gro;bs ajii'
demonstrated by the academ1c performance\of the groups stud1ed which 1is
un1form1y 1ower than- the national norms on standard1zed achievement tests,
particularly in Reading and Language v ‘ R _ d=_
\' Although there are some features of b111ngua1 education practices in

~ common among the s:tes studied, these b111ngua1 education programsivary in
some important ways (e.qg., who gets service-and for how long; how such
'servjces are de1fvered). This suggests that no one'mode1 of bi]ingda]'edn;
cation can serve all NES/LES populations under a11rconditions equally well.
Federal and state po]fcies'which guide educationa1 practices for language .
minority students must.be broad en0ugh to allow school districts the'
f1ex1b111ty needed to tailor educat1ona1 programs to fit the un1due ‘needs

¢

of ‘their own school popu]at1on and the commun1t1es wh1ch they serve.

AN
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Appendix A
Interview Guides
‘Parent Questidnnaire

. Student Interview -
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INTERVIEW - Administrative/Supervisory ‘*I?erlsonnal " : . o
i = : District, Program

: , Date TTTiEe
Ao | L

1. Geperal descr1pt1on of the region and population served by the d1str1ct, size
of. t:he‘.dqstmct d1st1ngu1sh1ng features. . —

When? What

i’
<

. . . :
a . ° " . . L)

4] Mobility-of the population

R




. . : “

, »
v '5. Socioeconpmic statys of the, group | |
J. 4
6. Organization for instruction at the district level
. J
N, \ \/
[ " ) ‘il
7. Adm1n1strat1ve organ1zat1on - line of command
) . y . . * . ‘ e . .‘
8.. Goals of»Special»Langdage Program - : )

9.

Range of instructional approaches cons1dered in deve10p1ng the SpeC1a1
Language Program

-

209




10. Description of, instructional modélgf 

t
- . : () - -y
11. Provision made to assure academic progress in content areas -
Bilingual education . T : ' _ A{

Compensatory education services (Title I, etc.)

’ | \/ | ~ |
' > ' . ' . )

Special education services

 'Spec1a1 or d1fferent services provided for immigrant populat1ons compared |
to native-born . A

,f?;

12. Personne] (H1r1ng pract1ces, cert1f1cat1on requ1rements, ava11ab111ty of T]lii
' sppropr1ate personnel) . ~ :

oy




13. Funding sources '
.r‘ 2
' . A
‘ . , . < o .
| -~ :
ST )
14. Distribution and use of special-funds
w > . -
» ~ -
\ ~
- +
. L, ,
¢ o7 . 5
15. Frequency and type of program eval: ‘tions
" . - I |
< Y
N ! .
e : i .
gt . _ _' . . |

o

16.. Extent to wh1ch program evaluations are, used to mod1fy program des1gn
and k1nds of modﬁf1cat1ons made o




Length of stay of students in bilingual programs and/or durat1on of

17.
_ speC1a1 1anguage ass1stance/1nstruct1on

\182 Match between services as administratively described and actually dé]iyéred

' w1th1n the schoo] and classroom.

{

19. Proportion of students who achieve grade level in EngTTEh reading
s and math after receiving different types of special services for vary1ng
‘ numbers of years and for different initial English language 1evels. -
Y N /‘ ,

/




+

2 (Name )

~Oatey . o~

-

~{School) &

1. ORGANIZATION FOR INSTRUCTIQN .

Bussing .’
Crade levels served

r

How arganized (open.spage/se]f-conta?ﬁqu

ey
&

.
.
o

Assignment of students-(hbw they spend
their day) I

wly

Rt

BN

2.

"How are studentsyidentified for special <
~ language assistance? . '

3..

... and considered in program placement

Extent to which proficiency -
in the home language is measured

213



’

4. How is 1anguage prof1c1ency S
‘measured in English and the - ' 5
home langtage?
.§ .
5. Nhat\do you see are the ,
goals_of the special program(s)? " '
¢ o a
. | ;
6. "How would you describe the instruetional

model.you have here as it relates'to = .
students of fimifed'English Proficiency?

T 3
3 - - h
. n

’l . . . . &. ) .

How much 1at1tude do you and your teachers have 1n carry1ng out
the adopted instructional model? ‘ ..



8. ~Were any other 1nstruct1ona1 mode]s cons1dered 1n the deve]opment of your -
program for LEP sfudents? Describe. :

- N

™ . ' - . . . L - ' .o , w
N . :
N
“ i Nd
. "
9., What criteria and procedures are.used for.Exit (end of servige)? -~ - .
“'- ‘ 9..’ "\
- ,r
LAY ) * ’ ! > arj
n N
* :
. ! ]
-+~ 10. In addition to what you have alr dy ment1oned are there any other

prov1s1o _made for assur1 acgdemic progress in the content areas?_

/n“. K . '&- |

Bilingaal education.. : ’

L . (‘ ) . T ’
Compensatory education (Title I, tutoring) J},
- Special education S . A
1
3 . A
a .,‘




>

-~ e ’ ’ -3
e '

-~ Special’or different services.pro¢ided for immi grant populations as compared.
- - to native born ; ’ Co -

1 < ’ : ' o . - ) T e X ‘ '\, N -‘\\, RE e '_:}.&gi ¢
-~ e . P | .
-~ » B
-_.- ; > - -
, ' ~ . ‘\ ) .
i o _ ; o .
: i ) P . N . - T,
"11. Availability of appropriate materials
o P - ~ .. b
English? - SN ) - _ - , )
L ) o g o : . L e
S ' - ‘ IR
Home language? - ' S - _
. ] . . '
v . Y ~ L] . -~ " . .
S ST .
N [
3 I . V . v - . ¥ ’ e
12. Funding sources for students-in your building (LEP students) - e
E
How are ‘these funds distributed and used? ™
!
-
{ . ®
1Y o
21 6 ' : ) " . ’



13. Your'spec1a1 programs are eva1uated per1od1ca11y Has 1nformat1on “fram those
, evaluations been used to modify youAr program in, any way'? ‘What k1nqs;of

mode1cat1ons have been made? AR , ’
) ‘\ ' TS P B &
i ) ' ﬁ - i Téﬂ‘ L4 . -,
- . N . ~~‘ ' ] J .4'\ )
.& . ¢ 3 2 . - 4 ! |
S ". = .
e
~
Ky
-
14;
‘ schoo] and c1a'ssroom 1ev%] as they are adm1n1strat1Ve1y descmbed
o g ~'-'+€-;--?t'$-¢ ¥
To ‘what extentulq,,y __;_.ee tﬁat you and your staff have been able to
unp1ement and da?“r‘y Ve A0 ‘,_spec1al program as described by the d1str1 ct
pohcy? How d1ffgr7 WW
* P e . N , ' /
& ' o !
‘ ;'.7'?{ ., ‘ ’
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“INTERVIEW - Special Teachers'q . e O .
S : B - (_SChOO]) :(NBB_E)
. [iiﬁaté7‘ - (Assmgnment)
15 ‘Extent“f& wh1ch profic1ency tn the hqme 1anguage is: measured and con51dered i,

Eng]1sh... o ) v
re ce -
i ’ hd . v
. | Yoo
; N - e
Home 7language... .-, . 7\ , K .
.' ‘ o - ¢ f . .r. .
. $ ] a oy T
. . '&
A . 0_ °
. . ) .
, . }). . P . )
v 3. Exit (end of service) . criteria and procedures,:
L S | R Y
./.' ) E . o ' ,
,": ) . . * > S -
' “u ¥ - . T ’
CTn g R e MR .
g If b , . ; .
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4. Goals of SpéCia]_qugramf

RS . - ‘ . .

w

5. The range of 1nstructiona1 approaches cons1dered in deve]op1ng the Spec1a1
. Language Program ; . &S _ _ . .

. N : R € . T
. . - . .
. . -
| . 5 . . .
\%_ *
. . - .
. =

©

4 } '. . Rl *
- , l:')
3 ) ' '
7. Provisions made to assure academic/progress.ih content areas
‘ . : , . " A . - . *gg ~ :
. s
“ _ 3 5_ N
8. Spec1a1 or different serv1ces provided for 1mmigrant popu]ations compared to
nat1ve born . A N S - S
! ) ’ .\)
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-

Avdilability of appropriate materials

+_in the school and classroom. ‘ . :
' N C{d ' o
] — o S
A3
) .
{
° 'kx_
. LY
< .
\\ hd v -'
Y ( . J

. English?” Home languages? -
. \ P _ ,
. " N ‘ -
£ )
10. Personne] (se1ection criteria, procedire, role) g
ﬁ::@?i : g., | . L. | _ Q
v , - v
\v
«
11. Match between services qa/adm1n1strat1ve1y descr1bed and actually delivered
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. NTERVIEW - Evaluator . ;
e L - o Program , Name
o . - v« Date - Assignment
1. ‘FrEquéncY and tyﬁe-bf program evaluation _'»A
L
. .T
. . B 1 )
2. Extent to which program evaluations are used to modify program des1gn and k1nds
jof modifications made
. N,
3. Comments: .‘ i
. ( ]
& ' .
, "y
W
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JINTERVIEW - Advisory Board Member

.. Name ' ~ Date
’:;, * .
1. Changes in services available to LEP ‘students in recent years? When? What
influenced the thanges? . - L _ . :
’ ¢ L
L ' ~
./ .
S * '.’ (
-/ ¥
' _ .
. 4 ) ) . . - . h
2. Goals of Special Lénguaée Program . ,”';_
3. Strengths;and'yeakhesses'of present program -
* . 1 .

R

- -
4. What"changes would you like to see made?

3 ' ( : : T /

R,




— S s august 1981 -
. .. ‘A ‘ . ‘ ) . . '. '_v-v "-_ -. ) ) . - '- . ~. .

rd i : ' : ’ ' =
SOUTHWEST EDUCAIIONAL DEVELOPMENT LABORA.an

. P QUESTIONNAIRE/ENGLISE VERSION B o -,
: _ - LN s : T o

INTERVIEWER . NAMEOF TS

INTERVIEW DATE __ . TIME OF INTERVIEW

PART I: TELEPHONE CALL OR HOME VISIT TO DETERMINE THE LANGUAGE OF TEE.

. POTENTIAL TARGET STUDENT (
. .. . ’ ® . . ) ) o

. Hello, I am __ ' .. I am working with _ v C.

o, (your name) = - (dame of school)

Flrst, “let me ask you if you have recelved a letter from

telllng you about the Study and 1nd1cat1ng

JOEN . i

that I would be calling you?"
. | IF YES, CONTINUE BY SAYING SOMETHING LIXE |
T —
..M &ouﬂhaveta few minutes,” "if it's convenient," etc., I would like
to ask you a few questions. - )

> . . ¢ «

IF HESITANE ASK IF YOU CAN CALL BACK AT A LATER DAIE. MAKE SURE YOU
SET A DATE AND TIME. "

+

fiF YES, ASK QUESTIONS 1, 2, and 9-16] Terminate Lntarvxew, say. Thank you. very
- much. You've been very helpful. If ydur chlld.zs selected for the sacond part
. of the study we will be calling you‘'again. ;
~ - ' [WHEN YOU COMPLETE THE TELEPHONE CALL OR HOME VISIT, CHECK ONE OF THE
FOLLOWING..

Parent Interview scheduled (by phone):. Time ' _ Date

Parent Interview coqpléted (by phone): R ) L h . _ »
;Parent.Interview's?heduléd'(hom:*visié)ﬁ Time : Date

Parent intefvieﬁ completed (h;mé visit): | .

/P;rént could not. be éqptéﬁ;ed: ‘ "

Parent refused to graét ¥;terview: ( )




- ]'V 4 ,
PART II -
o FAMILY INFORMATION
J
1. How long have you lived in ?
) 1. less than 1 year '
. 2. 1l to 2 years '
3. 3 to 5 years -
. 4. 5 or more years
2. Was enrolled-at .- last year?
' (TS name) ‘ ‘ ‘ (school) * ’ :
3. Besides : B do you have any other children?
(TS name) : : >
Yes . No
. / .
[IF YES, SAY: | . .
-+ 4, -What are-their.names? . - : o L
Name . . Grade C Age \
Sibling 1.
Sibling 2. T '
~ Sibling 3. L e &
_ »
Sibling 4. .
Sibling 5. ' ___ S L A : -
"Sibling 6. )
3
Sibling 7. ;
Target Student '
\ .« B ’ )
’ [NOW ASK FOR CHILDREN'S AGES. SAY: | S
5. How old is . . 7 And what grade is he/shein (1981-82)7

(IF CHILD 1S NOT IN SCHOOL, WRITE '"NOT IN SCHOOL" UNDER GRADE COLUMN |

[ 4
S

ERIC R 2%




P * '.’ ( 3
6. Were t;he\x\:e ‘other family mmnhéts iiving in the home before - __ - \/
a ) o ,‘J_ Co o . - (TS) ’
went to chool? TYes &  No . . R
[IF YES, AsK:] ]
How were they related to - ? ,
- ' (TS) )
1. _ 3. : 5. . '
. .2_ - - - 4. T 6.
7. Oh, how about you? How many years of 'school ‘'did you coﬁxp}.ete? .
[TF HESIIANI, SAY:] '. ) . ‘ .
"ell, leg's go on to the next quest:ion.“ ' $
‘8. How about your husband/wife? How many years of school’ d,;.d he/she .
‘;omplet:e? ' . - oo
F-4
[IF HESITANT, SaY: | .
- .
. . A4 \
"yell, let's go o 77 the next question }
© paRT IIA. LINGUISTIC INTERACTIONS \\f)
| PRE-SCHOOL LANGUAGE USAGE »,‘\<\\\~___”);

’ wet's get back to the time before your child went to school.”

. 9. Where'were you liw’ring approiimately two years before
' ' : ’ 1s)

entered schdol? ‘
p&. ’ (city, state, coumtTy)

a) In which neighborhood?

<

Comment:




10.

11.

12.

Very little of the time Very little of the time

‘Before s went to school, which languages did he/she use
with you? ' :

. _-"__E__—.—;-i— '*‘_ i
Qil-34% Ir TWER IS ENGLISHA, OR BOTH ENGLISH AND NATIVE LANCJAGE,

THEN ASK ABOU: ...cLISH IN THE FOLLOWING QUESTION. IF THE ANSWER IS VAIIVE
LANGUAGE, THEN ASK ABOUT NATIVE LANGUAGE IN THE NEXT QUESTION.

.

« ' N
P : .

How much of the time would All of the time

you say _ used . Most of the time
P (TS) Equal in both
with you? Very little of the time.

IIII‘I‘-Iz

LEEET b s

Never -

IF HESITANT PROMPT BY SAYING: ''WOULD YOU SAY HE/SHE USED "
(READ LIST ABOVE) ‘

How about you, which languages did you use with

wa much of the time would C v
you say ___ used All of the time
( . (TS) Most of the time

Equal in both
Very little of the time
- Never

226

with you?

[TTE
||l|.||z

- 4
What'languages were spoken at home? |
[IF_THE ANSWER Is BOTH ENGLISH AND NATIVE, THEN GO TO Q.10B |  ~
English - o : Native
‘a. Was spoken at a. ‘was English sﬁpken at home?
NL ‘ . ’ : :
howe? _ ,
_ - _ : ) No _ Yes
No- Yes . . ' Go to Q.%l . .
Go to Q.11 | : , ,
b. How much of the time would b. How much of thé time would
you say was spo“gn you say English was spoken
"~ NL in the home? X(Check the
in the home? (Check the" o "+ following:)
following:) :
IF HESITAN PROMPT BY-SAIING: ' IF HESITANT, PROMPT BY SAYING:
"WOULD Y : !* \(READ LIST BELOW) ""WOULD YOU SAY" (READ LIST BELOW)
: ,-’;. . o ) ‘ . ' ._ .
Most of the time : ' Most of the time
. Equal in both ) : Equal iIn both



14.

15.

16.

17.

Before - K went'to;schoél, whichlanguagesdid he/she use with
' -. IS : : o , ' ' ..

hls/her father/mother’ 7 ' - ‘ . :
How mnéh»bf e time ' - _E N

would you sa ' ' . : g

o TS : ’ ] :

used .’ :  with All of the time

. R - * Most of the time

his/her father/mother?. . >Equal in both .

Very little of the time
Never
How about her/hls mo:her/fa:her, what langua es d1d she/he use with : ?
o E N | =

How much of :he time would $ : _ L

you say she/he used ' —_— giitogfttﬁett?;e

with TS _ Equal in both

' ' Very little of the time
- Never .
1 P : R . : :
Before went to school, which languages did she/he use with.
TS

'her/hls brothers and 515ters°

How much of the time would you All of the time

[THE
|‘||||'|==-

say - used Most of the time
TS : : i Equal in both
with brothers/sisters? Very little of the time
: Y ‘ Never .
.4 . . o ' » . /
How about her/his brothers/sisters, which language«< iid they use with
- , . o TS
. | | © E_ N ‘ .
How much of the time would 7 ' o,
you say they used All of the time
w1th T ? Most of the time
TS Equal in both
: ’ Very little of the time
’ Never
. ) ” . i
Before ; went to school, which languages did she/he use with
TS ' .
her/his/friends? B o ' )
E N '
huch of the time wo:id ALl of t@é-time
y°u sdy S us ‘ Most of the time
v s . . 2 - Equal in both
? —_— —
with herlﬁls frlends.. Very little of the time .

Never

DO
N
\}




©

b}
4
_gﬁl
o

RY . N . -

18. How about her/his friends? Which_language did they use with
N . R . . 'C TS

\i .

a1} of the time

Most of the time

Equal in both

Very little.of the tlme

Never .

{; How much of the. time would you
say they used N with

TS

|'|||l [
T =

GO TO Q 23, PART. II—B IF THERE WERE NO GRANDPARENTS OR OTHERS LIVING
"AT HOME.

r

19. Before . went to school, which languages did she/he use with
- . . TS -
her/his grandparents?

All of the time

Most of the time

Equal in both

Very little of the time
Neveq A

How much of the time would igﬁ\?\
say used N
TS '

with her/his grandparents?

-

|||l|'"
[THH =

20. How §bout her/his grandparehts, whichilanguagés did they use with
S - o . TS

All of the time
Most of the time
Equal in-both

How much of the time would’yéu_
' say they used : with
7

TEEL

.||||I [

TS Very.'little of the time
Never
21. Before went to school, which language did he/she use with

S : : _ o
S

(Other from Q#G) 2 ;

e

Ail of the time
Most of the time

How much of the time would '
you say used

[T
EEEL |

TS Equal in both . [/
with | ? Very little of the tlme
Never

(other from Q6)

22, How about whlch languages di he/éhe use with

(=9

(Other from’ Q6) / TS

How much of the time would ‘All of the time .

TH e
LEH] =

you say° he/she  used Most of the-time
o ' Equal in both
with ? Very little of “he time
' . IS Never '

;m
=3
oo
Q")

Qo




23.

24.

25.

26,

- . : PART IIB.

-
’

/
CURRENT LANGUAGE USAGE

LINGUISTIC INTERACTIONS

Al
»

SAY: "NOW LET'S TALK ABO'T THE LANGUAGES

" USES NOW."

T

w

Leg

-
Which languages d¥<51

TS

How much of the time would
you say uses

.

TS
with you?

use with you -NOW?

*All .of the time

Most of the time
Equal in both

E N
_—
____ ____ Very little of t:he time
. Never
. L
How about, you?, - _E N : ..
. ] All of the time
How much of the time would = T Most of. the time
you say you  use — 7 Equal in both
. ” o —r — Very little of the time
with o , Never '
. TS -_—
Which languages does ' use with :his/her_ father/mother NOW?
' T8 s . . :
’ E N
How much of the time would =~ . *  All of the time
you say ‘uses ‘ Most, of the time
. 'l‘S ; Equal in, both
with his/her father/ Very.little of thé, time
mother now? Never '
— — a :&
Which_lang'uages, does father/mother use with ' “ NOW? v
. : o - TS

How much of the time would
you say -he/she uses - 4
. ) ~

¢

A

with NOW?

TS

[ LD
. 4

R29

All of the time
Most of the time™

. Equal 'in both .

Very little of the' time
Never ;

o



27.

- 28.

29.

30.

31.

32.

How much of the time would you say .
~ uses with

. TS
tpem?

- oy
R 7 B

|rl.1 ;

How much of the time would you say

5 - L
v { ‘ - "L_
Which languages does 5 _ fg?' .
—v-——'——,r s . 'E';?{ ¥ . ﬁ
use w1th her/his 51sters/brothers E 2
NOW? . _ - et —_— —
How much of the time would you Say o
. - uses with them?
TS - o )
.How about them? Which languages do they us with
How much of‘tﬁé time would you say. E N
they use with ?
- TS . .
Sp—
Which languages doeé' -~ use‘with her/h
- TS - -

[ |11 1=

" How about hef/his ffiehds?. What languages do they use with _~

‘|,z

they use with ?
’ ' o TS

LT

All of the time
Most of the time
Equal in both .
Very little of the
-Never - :

NOW?
TS | .

All of the time
Most of the time
Equal in both

Very little of the
Never

-

is friends NOW?

All of the time
Most of the time
Equal in both »
Very little of the
Never .

time

time

NOW?

TS

All of the time
Most of the time
Equal in both

Very little of the

Never

v,

time

HOME,. GO _TO Q-35.

el

" How much of the time would you

|IF THERE ARE NO GRANDPARENTS OR OTHERS LIVING AT

Which languages does _ S
N * oy
How muehfof the time would you say
uses '

a

TS
with them now?

e [ ]] -

Which languages do her/his grandparent use

<

Y

say they use with
. ‘ .

TS

RERRE
T

230"

N

with

use with her/his grandparents NOW?

Allof the time:
Most of the time
Equal in both
Very little of the
Never

NOW?

TS * ' 1"

All of the time’
Most of the time
Equal in both
Very little of the
Never

(Y

time

time



SR . ¥ T
‘ ( .
T K R |
W’hxch langu.ages does ‘use with. NOW? _ .
1T _ TS .- Other .-~ - N Do

. .
" s

How ‘tmuch of the time would Y

E _N
_ -2 . __._"All of the time
You 88y e 8ES ' Most of the time _
with® him/hér? — Equal in both - R
. _ - Co Very little of ‘the time :
T~ R ° — = flever
- 5

' ‘How about him/her? Which j.aaguages dgh_e /she use with NOW? =
3 " o v . - T

AT - TS

feuch of the time would

pissay he/ she uses
th 4

| N rsﬁALf

- All of the time

Most of the time

Equal in both
Very little of the time
. Never.

LT g
[T =

o

A W PRE-SCHOOL ACADEMIC ABILITY -

35, Before y;nr ch:.ld went to school, could ’he/she do somg things which are

usually ta.ugtg in school? _ Yes  No [IF EESTTANT, ASK: m
: m*@lsm 7"

(S —_

READ FROH LIST ON Q. 36

.l .

[ IF YES; ASK: | o ’ . -

36. What wie, ‘gome i those th:.ngs he/she could do?

PLACE A CHECKMARK (V') BY ANSWERS RESPOI@ENI—GIVES IF THEY ARE ON THE L '1‘
WHICH FOLLOWS. IF THEY DO NOT APPEAR ON THE LIST, LIST THEM IN THE SPA

| PROVIDED. IF PARENT DOES NOT RESPOND SPONTANEOUSLY TO Q-36, MENTION

ITEMS ‘E®STED AND CHECK (/) EACH I'IEM UNDER PROBE COLUMN. ’

A

P




o ) o ; ‘ :" ) -‘ ) ". b , .- . N . L
LT . REANTE L -
J_‘ . . B R . -~ . .
,

" e ey,

E;OI%E;,/-_-7'SUBJI§CT‘ R T LANGUAGE _ __PERSON WHO IAUCHT STUDENT ,
_;“ Count . _____ _;E ; __N‘ . .Mo'th Fath , Unc/Aunt Cparlent';' sib Q |
_; .V'S_ayjA.B'Cs f":n, i ____4 '__E ___N o "-‘Mof.h lv "Fz;‘;h “Unc/Auzit 'Gpar.iéx"xt,. Sib- 0
— ,.'--'R.ead, L ____ S, E- N , | Motﬁ Fath 'Unc/Autiﬁ" Gparent Sib 0
_ . write o :__ “ _E _N & Moth Fath’ .‘Un’c/Aunt: Gparent :"_si'bg‘o.’,'
_ ._i"braw Pic;ures.L;;J;; o B Moth Féth ug#¢/Aunt Gparent ;éib[!o'§
. Make Rhymes ___~ . _E _N ) Moth "Fath- Unc/Aunt Gparent  Sib 0.
. ,'f‘Sing»'so,n‘gs'._ o R E':"~ _N " Mth Fath *Ui;c/Aﬁn'i; jr.’Gp‘areﬁt -»S'ib‘. 0
___ ., Color | | | . | \ _’ Moth F;.th Unc/Aunt " Gparent Vs':‘:b. Q
. (uiscothers) - - - _E _w Moth Fath ‘Unc/Aunt Gparent Sib O )
. | ’ | ' __:E _;N e Moth ,fath_ | I{nc/Aun;' . Gp'arlent;. Sv:".b' 0{ !
. —E ¥ - Moth Fath Unc/Atmt’ Gparemt Sib O
. E LN .Moth""._ Fath Unc')Aun; Gparent "/'Sib ‘o'
| ,_ ‘ _E _N. °  Moth Fath ‘Un;/Aan', Gparent Sib 0 |- °
.. . A

Lo~ L X ' : - A -
37 .In what language(s) did . -~ *‘learn to count? | CHECK AND CONTINUE BY SAYING ]

. ‘ . ) ‘ ' '. | J‘ ] - .- - "\ . . /‘ . ” . . ' . . \ )
'38." Do you recall who taught him to coun&? [ REPEAT QUESTIONS-FOR EACH ITEM ON LIST |
. . e L . . ) : » . . ! . X : '-:_
, ‘ . ) L . 3 . ' . ' ) .( o a

PART ITI.. PRE~SCHOOL LINGUISTIC ENVIRONMENT (PAST USE) .
. . B by .

"39. At home, before your child went to school did pe/she watch television?
Yes T No e § "* ‘ N )
B , ; o to Q-40. - S o
[IF YES, ASK: | o R S
'a) . What languages were spoken on those N
s tefe‘?ié,ion’ programs __ . watched? . ° E s _N — '
. . ! e L. : . K TS ' . . DR ) . K . . °
. v . S v . 232 ] Y— - - . ? .




.’ b)

b)

D 2.

11

.

‘How much of thertime would you'say_ ’ . watehed television
programs- in qulish?' - - TS g " : _

.
-

= ST All of the time
Ty _ S Most of the time
T ' X ' Equal in both "
Very little of the tlme

father grandparents ’

o
At homej; before your chlld went to school d1d you suhscrlbe to any

magazlnes’ .
h

Kd

AR

N = oL ; e f—ff_'Never
. 40, At home, before your child'weht to school did he/she‘listee-tp'radio.'
© programs? . S BN ‘ e
Yes . No - :
. i E; Go to' Q-41 o o
S TR B @ o -
[TF ¥Es, AsK: ] SRR
a) In what 1anguages were -those radio programs _ o .kgstened to?
JE __ N ' ‘ ~ L
2 , <
How much of the time would you say - ___ listened to the radio
. ln Engllsh7 - . ( + TS - . <L -
' : , S All of the time L
7 - o o Most of the time S
. v L T s
' o . Equal in both
. Very little of the time
Never
Aly' At home, before your ehild weﬁt to’school;'did you receive any newspaper(s)?
] : , J . o . .
Yes _ . '
* g Go to Q-42 v
FT? YES AsK_J o
- a) How often.were thejnewspapers\delivered?k Once a day . Once a month
' C T - ' Once a week Tw1ce a month
b) What languages were the newspapers wrltten 1n° _ ,
~~~:—~~-— e e j--—-*_.»-_e. U S n---'»-A———AJ;l m EngllSh B R o r ~’~—>- e e
. - S ‘ ' . Mbstly in Engllsh ‘ ’
. 4 N , , Equal in both
oo : Very little English
. * C None 1n English '
_ ) Who read the newspapers? mother . slbllngs o ~ other’



‘12

[IE YES _ASK: l

a) About how many d1d you subscribe to?..

b) What languages were the magazines writtg§ in? . A1l in English

> I : ; Mostly in English
: S o .___ Equal in both -
. , : T ) ST o Very. llttle English
‘ L C : e G - T S ___None in Engllsh
3 ' c¢) Who read the magazines? mother sibiings_ ' other
- : ‘ father' . 'grandparents '
43. How about books? Were there books,in the home? - ___Yes ___ No .
, : S o u : EGO to Q=44
[ IF YES, ASK: | S . ,
a) What types of books did you = _ religious .
‘ have around the house? children's .~
’ 0 ’ - - movies
' encyclopedias '
E reference (dlctlonary, atlas)
_ ‘ ~other _ : .
- " fb)"What lanéﬁag!ﬁs) were the books @rftten in? A1l in‘English:
) / . : o . . Mostly in English-
. . . _ S . . Equal in both
. ‘ , 1 Very llttle English
A S 1 : v B _None in Efiglish
'c) Who read the books? ; mother - siblings - other
: s " father _ grapdparents .
PART IIIB. HOME LINGUISTIC ENVIRONMENT CURRENT USAGE
. . £ .-le - ’ !
44, Does your child watch television now? ___Yes No. . ’
) i R : - 4E§Go~to Q=45
- [TF Y5, ASK: ) . . L R
a) How mnch of the time would you say - E N )
N . - watches telev151on ! v All of the time-
) TS ——— —— .
. . : ' Most of the time
? —_— — il
lP_Engllshf ' — ___ Equal in both
___ __. Very little of the time
* — Never . :
45, - At home, doeglshe/he listen to rédiq'ﬁrpgrams? __;__ No o
R ' N . o [;co to Q=46
[IF YES, ASK: | : o A
! e ., ‘." R e - L o . . K J.‘-) - .




P :
a) How much of the time would you say __ o listens to the radio in
English? , TS. (. o ) ' .
' ' " All of the time

v . __‘Most of the time
-Equal in both
Very little of the tlme
- Never .

J
46. -Do fou receive the newspaper?\' Yes No ¥
. 7 - Leoroqur
- a) How often do you get the ‘newspapen? - Once a gzy ) On;e a month
‘ R Coe e : ____Once a week Twice a month
b) What languages are the newspapers _ All in English "
e wrf%ten in? ’ . . — Mostly ;ﬁ?Englzsh
: . : Equal in both ;
Very little Engllsh : %5
i . None in English v
c) fo reads the newspapers? mother ' siblingé_ . .other

father = grandparents |,

A

PART IVA. NEIGHBORHOOD LINGUISTIC \Eﬁv_):nqmm" PRESCHOOL . - f\/ ‘

. * ) ’

SAY:

"Let's get back to the past,"

' -

,47.A Before your C)lld went to school, what language(s) were used in your
1mmed1ate nelchborhood?

3

| IF THE ANSWER 1S BOTH ENGLISH AND NAIIVE THEN GO TO Qé7;bj o

:T‘. )
\ SN .

*.

English . . - .. T TNatjve R
v i | '
a) Was ~___ spoken, in the " ‘a) Was Engllsh spoken in the
NL/_ 2 .(" . 9 .
neighborhood?- . . ‘ qnelghborhood o)
“//rfNo ' Yes - . ' ; “ |  No . Yes
~" Go t:o;leS; S ;o . Go cé‘qas .
" b) How mﬂch of the time would you c f'b):_How much of the-’ time would _
say was . spoken 1n , : : ou say- English was spoken .° -
. ’ ?
the ne1§kborhood° | ' )  the neighborhood? -
(Check the following:) =~ . ‘(Check the following:)
Most of the time Ry o Most of the time
Equal in both S - . “Equal in both

Very llttle of the. tlme

S A,

23.’3 . ___Very lz.tt:'le of the time
3: : _

4 o




V4

~
~

/' -
Y 48. Before your child went t& school, what lénguaggs were used in the léca;
businesses (i.e., bakerv, store)? » L !
How much of the time would you E N v ' : .
say that wvas used? ' . " - All of the time
: ' : . Most of the time
Equal in both .
» . Very little of the time
Never '
49! Before your child went to school, what languages were used in churches
in the neighborhood?
) " E N -
, ; ' All of the time
. - How much of the time would you Most of the time
' say that . was used? Equal in both
: - : % Very little of the time
4 Never M
50. What ianguagés were used in various social gatherings (i.e., weddings,
o, ' Eif%ﬁaays,'parties, étc.)? E N .
| | , " All of the ti
_ How much of the. tlme would«you — T u Lo & tl?e : -
..say. that was used° —_— ———-‘LOSt“Ogithe time
R yl = —_— . 'Equal in both .
’ ‘ _.  Very little of the time ,
P Never - > : e
L]
.. PART IVB. CURRENT" NETGHBOREGOD LIVGUi%de“ENVIRdQﬁENT _ ‘ ,
K i ) . & o . ) o
fsayq:] ‘ '
~ We are just: about through I am going to ask you some questions about

¢ what lanouage is used in the immediate nelghborhood

k -
" 51, 'Vhat languages are spoken in the nelghborhood now°

fTF THE ANSWKR IS BOTH ENGLISH AND- VATI g HEN GO TC QSl b]

English . tiLve - a
a) 1Is spoken in the neighborhood? a)- Is Epglish spoken in the neighborhood?
No . Yes K _ No- Yes _ \/<
| é S to Q57 l' . ‘ Go to Q-52 ’ . L
A . . .
b) How much of -the tlme would you say . lﬁ How much of the time would you say
is spokeﬁﬁln the nelahborhood’ ' Engllsh is spoken in the. n21ghoornood“
N . i .
NL O (duECKk THE FOLLOWING:)- ‘ _ . (CHECK THE FOLLOWIVG ) -
' _Most of the’ time _ Wost of the time— . |
Qo - ___Equal in both ‘ ,»," _ : qual in ,both .
' 236 ___Very llttzle of the tlme -

IERJ!:‘ __Very little of.the- time




‘
.

t AN ) . . . . .
. b I T _ ) ¢ L
22 What languages are spoken in the local businesses now?
. ( . ! ) d ’ . .
How ‘much ‘of the tlme wou.ld vou. e E N _ N s
. say that is used” ' . '
: — : All of_,t:he time -
] cam Most of the time
, o « Equal in both '
- s ° a v . . Very little of the time
' Never  -.

-

*

14 : . a . .
53.+ What languages are spoken in churches around the neighborhood now?

. ; i ] ‘ E N ‘-.1
How much pf the time would you _— : .-
say that "is used? ___ ___ All of the time o
’ : . ___ ___ Most of the time
, ‘ - ; ___ __ Equal in'both .’
_ . . S > _--Very little of:the time
} : : - ___ " Never o
‘ / . » . .

What lanfuages are used in social gatherings (parties, weddings...) now?
< - " L 4 ‘ . .
EERY . » ' o

Y

. How much of the time woflld you

4 2" _ :
say that is use_d. A1l of the time.

Most of the” time

Equal in both

. Very little of the time
Never - : ' '

.

NERRN
TTTE b=

>

PART IV-C. PARENT EXPECTATIONS.- AND AT'IITU’DES

T o . 5
55.7 As parent:s, what: are the most. 1mport:ant: thlngs you would llke to see your
' Chlld learn in school" -

b
.

LIST .. -

7 Academic Subjects S "+ Attitudes/Social Behaviors

-4

Q . o . - - . . -

. _ . .
Aruitoxt provided by Eic: !
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ACADEMIC SUBJE

‘mentloned° nngllsh

¥

“CTS WERE MENTIONED. |

In what lanouaoes wauld you llke for your ch 1d to learn the 1t%?s you

Native

’

* | READ THE TOLLOWTVG LIST):

<IF PARENT(S) DOES NOT RESPOND TO Q—SS, THEN SaY,

THOW ABOUT..." (AND

In. what languages would you
like your child to lea

"these subjects?

o . . E J
a. ‘Speaking
} b. Reading .
: c.  Writing
‘d. Math
e. Social Studies .
. Music/art
SAY

I have just one.last, question.

. COMMENTS:
!
N A R a e
° R
SaY

"Thank you very much for your time and igformation.
help us learn more about language learning. '

W

L8

Is there anything else you would like to.
1 say about the languages you and yéuzj{?ildrEn use at home?’

L

e T a e B g

~wor

»

I am sure it . will

4

TERMINATE INTERVIEW

*

238

16



»
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. ] l@ . . 4 i ‘n . . 4 | » . . o . ‘\\ .
Southwest Educational Development Laboratory

STUDENT INTERViEN/ENGL&SH VERSION

Grade 4
. L -
Name ‘of Targef Student : ' -School o .
Homeroom Teacher S ' ) - Grade
© Interview Date L _ Interviewer: |

N\
\
O\

RY

INTERVIEWER INSTRUCTIONS ARE IN CAPITAL LETTERS. DO NOT READ THESE INSTRYCTIONS |

TO THE STUDENT. :
INTRODUCTION =~ o | ) b

LI

AT THE BEGINNING OF THE INTERVIEW IT IS ESSENTIAL THAT THEJINTERVIENER.PUT"THE

STUDENT AT EASE. THIS WILL BE DONE BY CONVERSING WITH HIM/HER ABOUT ANYTHING
WHICH SEEMS APPROPRIATE AT THE TIME. IT IS ALSO ESSENTIAL THA: THE INTERVIEWER
ESTABLISH VERY EARLY 'INTQ THE INTERVIEW THE LANGUAGE WHICH THE STUDENT FEELS
MAST COMFORTABLE IN. THIS IS TO BE DONE BY ASKING HIM/HER WHICH LANGUAGE HE/
SHE. PREFERS AFTER ONE OR TWO SHORT INTRODUCTORY QUESTIONS. SUGGESTED INTRO- -

&
a
'
. /

DUCTIONS ARE PRESENTED ON'P.- 2 (OVER).

o239



] | " I. INTRODUCTION

i
1

?ﬁi!, I'm - . . . What's your name?" .

How old are you?"

Where do you Tive?"

THE FOLLOWING QUESTION ON LANGUAGE PREFERENCE MUST BE ASKED AND THE RESPONSE MUST
BE RECORDED. THE. INTERVIEWER SHQHLD THEN PROCEED IN THE PREFERRED LANGUAGE.-

£

- "Jhich language do you prefer to speak?" E N No Preferenée

"How many brothers or sisters do you have?"

.

"0o you Tike to play _ (kickball, e.g.) pm

BEEN ESTABLISHED WITH THE STUDENT OR THAT THE STUDENT IS BEGINNING TO FEEL

~HETNTERVIENER SHOULD BEGIN WITH PART IT AS SOON AS SHE SENSES THAT RAPPORT HAS]
COMFORTABLE WITH HER.

-

I1. EDUCATIONAL HISTORY

[ THE PURPOSE OF THIS SECTION IS TO LEARN AS MUCH ABOUT THE STIMENT'S F j S _HOOLING
~~ L AS POSSIBLE. THE ~0QCUS SHOULD BE ON LANGUAGE RELATED AREAS .THE i NTERVRE ER-
| SHOULD TRY TO OBTAIN THE INFORMATION LISicu UNDER ZACH~-EOLUMN BELOW. PROBE WHERE
NECESSARY, BUT DO NOT LEAD THE STUDENT. - ~~ R :

. , - . IS Nt ‘
"I would like to learn as much as I can about your school. I want You to tell me
some things that you can remember- about school. Let's see how much you can remember—’

Can you tell me who your teachers were and what schools you.Were in?"

Al

U TeaEhers/Schoq]s . .. Teachers]Schﬁo]s
6r.K - - T era
. Gr.1 | | §
Gr.2 - ) :
. T '\ | h | | _./
UNow let'S start with first grade. You said Ms./Mr. o ‘ was,”

your teacher. Did you have any other teachers in first grade?”
, ! ‘ * '




"3
Year/Grade ' - - ~_ Teacher(s) a)' K ,-b)
' L (as named above) ' .
- . : . ' '’ %
"Now tel of the - Q b bout Ms./Mr. 's class."
ow tell me some e fﬁTngg you remember a ‘u s./Mr | s class
FTCL TN THE INFORWATION GIWEN IN THE APPROPRIATE SPACES BELOW. INFORMATION ON
READING IS PARTICULARLY IMPORTANT. DO NCT, “(i.i'.cR, INSIST [F THE STUDENT DOES
NOT REMEMBER OR IF HE/SHE .< UNWILLING TC TALK ABOUT IT. IF q'BE THAN ONE
TEACHER WAS MENTTON:D, ASK ABOUT OTHER TEACHER'S CLASS ASTWELLY,. :
. Subject . . . I Groups
. A B C D E F G J 7K N/A
0 f 30 60 99 150
Reading-E Yes | No
ReadingFNv B o Yes | No .
FSL/Eng. . : i ' . | Yes | No
Native Lang.Dev.| v , | ¢ | VYes | No
: e - T :
"Math-E N o .
- MathgN x :'T —
Science-E "7, : )
‘Science-N : (
Soc. Stud.-E . . i oL
Soc. Stud'.-N ’ R
- Culture-E ' i NEEE o .
Culture-N ' ~ )
. ‘%
Other (List). . ]
"4 - =0 L : ‘ S i : o
.- : o N
"What language(s) did Ms./Mr. - use with you most of the time?
JEON R |
"What language(s) did Ms./Mr. _ use with you most of the_tihe?"
S " ' . P . ' ) ' ' ; » -
(- _ * _ o o _ Y : . A | B )
.
- AY b




A | | i) o | | B .
Year/Grade -  Teacher(s) a) ) /;;\\\ o,

¥

N - (as.named above)

"Now tell me some of the things you remember about Ms./Mr. - 's class."

FTLL IN THE INFORMATION GIVEN IN THE APPROPRIATE SPACES BELOW. INFORMATION ON
_READING IS PARTICULARLY IMPORTANT: DO NOT, HOWEVER, INSIST IF THE STUDENT DOES
NOT REMEMBER OR IF ‘HE/SHE IS UNWILLING TO TALK ABOUT IT. IF MORE THAN ONE

|| TEACHER WAS MENTIONED, ASK ABOUT OTHER TEACHER'S CL4SS AS WELL.

3 — z
< Subject S : c | ‘ o . Groups
A B C D E F G H -1 J - K N/A
0 . 30 60 B 99 120 159
Reading-E : s o Yes |'No
Reading-N . IEE N ‘ Yes | No
ESL/Eng. . L 1 Yes | No
_ NatiVe lang.Cev.|| ' | | Yes |-No -
‘Math- . || | ' - , I
Math-N IR 1 ’ ]
Science-E - ' i , . SR R ;
Science-N e - ' 1 \
Soc. Studa-E ' | \;#
Soc. Stud.-N ‘ 1 )
Culture-t | .
bu]t fe¥N : ‘[/“ 'g
Other (List) IR
. : 1 4>;
€T ’

]
a

“What language(s) did Hs./Mr;*' " usé with you mest of the time?

2

v \ , - .
E N e -
: : , C

"What language(s) did Ms./Mr. use with you most of the time?"

e R

o



Year/Grade A Teacher(s} a7 b)
- . .. o (as named above)
"Now tell me some of the things you remember about Ms./Mr. _ ' 's class."

T FILL~IN THE INFORMATION GIVEN IN THE APPROPRIATE SPACES BELOW. INFORMATION ON
READING ‘IS PARTICULARLY IMPORTANT. DO NOT, HOWEVER, INSIST IF THE STUDENT BOES
NOT REMEMBER OR IF HE/SHE IS UNWILLING TO TALK 'ABOUT IT. IF MORE THAN ONE .
TEACHER WAS MENTIONED, ASK ABOUT OTHER TEACHER'S CLASS AS WELL.

¥

Subject , : GroUQ§
g ' A - B C D E F G H. I J K - N/A . T
: : 0 30 60 .99 * " 129 150
. , . ’ /
Reading-E. - o ’ T Yes | No
Reading-N- ” L ' | ‘| Yes | No
ESL/Eng. ' ‘ o . | Yes | No
- Native Lang.Dev. : ' IR ' . | Yes [ No
Math-E _ |
Math-N . "
Science-E
Science-N
Soc. Stud.-£ ||, '\
Soc. Stud.-N \ ]
Culture-E 1T\
Culture-N C e .
- Other (List) ! ‘ . &
Jgj N
"what language(s) did Ms./Mr. - ‘ use with you most of the time? |
R : s — o .
£ N P
"What Tanguégé(s) did Ms./Mr. | ' o use with you most of the timg?"\ :
E N LT o
'f’ ‘ $ . 73‘ o . / ." -, -“. . ‘ . . 2
e




‘ .' - \ . . ,’@
Year/Grade Teacher(s) a). b?)
' ] " (as named above) 8
"Now tell me somp of the things you remember about Ms./Mr. 1 é}ass."

“FILL IN THE. INFORMATION GIVEN IN THE APPROPRIATE SPACES BELOW. INFORMATION ON *
READING IS PARTICULARLY IMPORTANT. DO NOT, HOWEVER, INSIST IF THE STUDENT DOES
NOT REMEMBER OR IF HE/SHE IS UNWILLING TO. TALK ABOUT IT. IF MORE THAN ONE

TEACHER WAS MENTIONED, ASK.ABOUT OTHER TEACHER'S CLASS AS WELL. ' ¢
Subject - B . .. Growps - .
A+-B C D E F G H I J K NA . o S
_ 0 3 . 60 99 129 150 S S o
‘Reading-E . , | Yes | No__. '
Reading-N , i . : | Yes | No .
ESL/Eng. e . 1. - Ves | No |l
: - - — - : FEEEDEE ; S )
Native Lang.Dev. ' Yes | No -
Math-E
Math-N ’ T
. Science-E _
Science-N | . o I o o : s
Soc. Stud.-E '
Soc. Stud.-N
Culture-E , ‘ ‘ uiﬂ _
Culture-N ) ' I L - L,
Other (List) '
|/
. Z
\, ‘{‘_ ': | |
"What 1anguage(§)7did‘Hs,/Mr. ’ - use with you most of the timg?ﬁ_
BN C - (. L
‘ C : : o : , _
. . . . Rl & .ooe .- “ A
v “"What language(s) did Ms./Mr. __ s ‘use with you most of the time?" -
Y _E“ N' ' .\-> | N
‘ . S 4
A ‘ - -
I3 < . ’ S
' é - 244 .




v . . ) ¥

I CuRReNT fNSTRUCTiONAL.PROGQAM

THE PURPOSE QF THIS SECTION IS TO ELICIT A LANGUAGE SAMPLE FROM THE CHILD IN

ENGLISH. * THE INTERVIEWER SHOULD ASK THE STUDENT TO SPEAK IN: ENGIISH ABOUT
HIS/HER CURRENT PROGRAM.yx . v

"Let's ta1k'ébout‘your present grade level. What can you tell. me about your
_class this year? Tell me in English.”

4

" Year/Grade . Teagﬁsgiig_ a) b)) e,

(as named above)

Subject - . T - - ~»  Groups
- o A B ,‘C b E F G H I % K . N/A .
| 0 3p 69 W, 129 150

 Reaain§;E-;' . ' _ ' Yes No . &

‘Reading-N- . - B ) - . 1Yes | No o
ESL/Eng. « + -, ‘17 ' we |y N ' Yes | No
Native Lang Dev.]} - ' Yes | No' ,
Math-t ‘ 3
'Mat‘h-N' S | i
Scdence-E "' :.f 1oy : ' | ' _
S¢ience-N R 17 ] ' SRS (RN RSN o

(Soc. Stug.-€ || Y - .

“Soc.. Stud N ' {

“Culture- E . o ‘ ] :
Cultire-N - H | B | e 1 .
Otherf(List) L ) B I | ' _

" * 1

. ) . ) s o
"Uhat 1anguage(5) doeg Ms. /Mr B - _ use yith you most of the time?-
EoN T T e : |

. "What language(s) ddesst./Mr. e ) use with-you.hospgo?7the time?"

'E N . 5 '

) : . | N -‘.. . o - | | . X 24 5 ° B | V | . /ﬁ. | | N ‘~v .




SV ;Iv.fTLANGUAGE*REstRCES;‘ | |
.:‘ ‘ R} . “-"V . W ) -,’.‘u‘ ‘_ ,j P / ._.‘ . % . . - . . ‘(‘;!__

-~ | THE PURPOSE’ OF . 'THfS SECTION' s O TRY TO-DETERMINE WHICH: LANGUAGE(S-) THE STUDENT

| SPOKE ON ENTRY INTO SCHOOL AND WHICH LANGUAGE(g) HE/SHE SPEAKS NOW.

. ,-‘ e . . ( .- - . .. . __‘ . B o . e . __ < _". . ) .. E - e A
Ladl .,whieh 1a'n'gu'age‘(s) d1d “you speak before 'you came to sc,h__‘go’l? E N
;iHow much of the t1me would you ’ IE | N ' L o * - .
_ say you used ' . o - M1 of the"'. time S
St .- (lang. mentioned R T Most of the time .
. P above Q 1) — - Equal in°both
T —__ " \Very little of the time ‘
U - "’;:' PO N — ’__ Never _’ o 1 - C
T _ fe . DKL
T2 Wh°]'ch'1ariguage(s do you speak now'?“” E N’ | | o '
How much of the t1me woqu you BN B N
. . Say you use __ 7. Ty .AH of the t1me_.'._ .
SR g})gcg ngr)atmned o __ a___ Most of the time
b T ST Equal in both -
- S . __ Very little of the time
) . Never .
. R /4 S

QO
s

% . y.. INTERVIEWER'S- COMMENTS

- - . -
A ‘ N N . h
. . . . v - .
: X . BT
: . . . e : .
. - . [N . Y .
d - N : RS < R A
- . . . . . T ;
1 E e . . > . . v -, . . . e ¢
' . . ¢ P . v . Lo T Fd -, T @
. L. . . . X ‘. - el . - . .
. N 4 o . - ~
- L - B

~ INTERVIEW CONDUCTED IN:. E . N "

. . . - . -
e - ’ N L

] . 1 s

B S S P - - — N [ ——
. : . oy
) ~ b

a . -
o o T B
- o N
b . . ¥

.
- } -,
L]

-

ﬂ | ¢
- i o t
v - \'; R
" :“ , 248
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_.'G - ey e
“ '_,:(; .. : -’ .
( - : . I
PR /‘ T - )
- ] 2
. .0 A Append1x B V- ceLn
7 ,-,_ Newcomer Trdngition Form - - :
i : ' “Seconda y ‘Newcomer Exit Form . .
o ~ Elementdry.Regular Bilingual Exit Form
- .., :Secondary Regular Bilingual Exit Form _ _
B for ESL and/or B1hngua] Services . = - o
\ ) . .. ,(.."‘ . : ., ,-  ) ! ) . N
P "o . L :
: c ‘ | S (
e it e
, - ¢ - . .
. v . R . ‘. “
- ' [ ~ - -
~ ’ N . . . N .' i -
.. U - ‘ NT v
¢ . ¢ by . b » .
- N ¢ l.:*.‘“ N - l
- . £ » L
e -’.r . A
.
o . 5 . s~ E '
\) - : . > 3 - v

ERIC
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. ELEMENTARY NEWCOMER
. - (Grades 2- ). .-

‘w7 TRANSITION FORM 5
- : . ) . . :k. . » . . ' R |
- Name _ - ) ... e “School - o
Topl L T K Dite " :
) Grade . R A ;;Hf L. . OPT Code ‘- “,‘ [y 5 -
L Ce N . - . . ) e ‘ 1 - . . - —\ R
.Serv1ce Informat10n~' *" Number of - - Entry Date to District' :
.semester in newcomer program T v i -
-/™~(include current SEmester) : :
| -
‘Student is currently recerv1ng in newcomer center Y Y
. ESL ‘Math '
Reading _ Social Studies ° -
Bilingual Instruction. Other
JOBJECTIVE TEST DATA/ _ Points -
‘e SOFT Score .. . 0-16 17-19 20-27 28 + - -
. L /Points. - 0. - 6 8 .10/
e CAT Rdg Comp Percentile Score 0-9  .10-18 19-22 23+ -
S /Points 0 - ~-5- 15 .20 ./ }
/NEWCOMER & .CLASSROOM STAFF ASSESSMENT QF STUDENT S _LEVEL OF ACADEMIC - ACHIEVEMENT/
P o * . o~ -
, R Level of Academic. Performance i
Subject . At Grade Level. L -Below Grade Level . N . )
: _ : ' 1 -1 -2 =3 =4 "ﬁ-.\ - -6 g
' Reading . 7 6 | 4 L2 o | o 0
 L.a.- ‘1,8 7 ) “ 4 2 . o:. | 0 0
----- -{-Math - 1.8 3 3 2 1 0 ::Of 0
Other ™ e 3 "3 2 1 ‘r”Q 0 0.
(Sci,SS;ete.) 8 % ' .
' ~ .
. ; ; Y
- - . . . . s . '-.f,"'/-
/STAFF_RECOMMENDATIONS/
. Claééroom Teacher Recommendation . Exit ' Yes Marginal No
T ; b ./ Points - 20 . -10 0 /
: - i . ’ ,' . .
& . Newcomer Staff Recommendatibn ) . Exit *." Yes Marginal ~ No
' S, S ) '/=Points;' .- 30 ! 15 0 /

ot

! . : . Coe R

e

LI

Total Exit Score

.. Total Points., |{. L Recommended Action

v

(Enter on printout)

. 80-100 R

Exit == Unless staff prGV1de543ust;f1cat10n statément

_70-79 - Ty Exit or Retain %~ Joint staff decision

v

69 & below

Retain --vUnless staff provides Justlflcation statement .

/FINAL JOINT RECOMMENDATION Exit Retaln

—T ——

).“ﬁ.,_._'. \;/

-

+

‘f"stifiCation'statement (if necesséryl‘Write.on'Backfof this sheet. '

ERIC B 4R
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R . o SZCONDARY HIUCOMIR ZIIT . TORM ‘ . 5 ,
. . - ‘ N - ’ s s - Lot . ) oL . o t
. - . . ) . .
. - - . . G .
Studan: Neze e j -
PR 3 g o -
o - o . ' 4
. s ds - -
p
~ .
. .. -
Irzde - op~ . .
Zrace 0P~ A s !
' - ‘a
- : N )
. s . [:ad .-,
) . :
SEILL TISTE SC0R=3 . N
Ay
= InT™ . ) - - LN
A. 0 SCET . (score 22 or zbove zo consifer
OT=Ei; - N ) - ' ’
.0 ibral T z exiz
. ~orzl Scors ) .
- . ot ¥ - » .
)
-» -
J 3. AT (at grade laval ) ! .
_—mas T - < s =
(zeacing) | or g {G.Z. 5 <o consider Zor axiz)
N /“ (. - . - : - =
(at 'Level _3 ) Rig. comp. zrade - ,
- . _——— - -
. . 2quivalent :
. - . ] .
S e ° . . 3
-~ O — - ' d - = L. - "
C.  wWRITING - - 10 comsidar [or 2:i!
. an . ' = N N “T T
o« i e w X
¢+ Recog.. Cap. . Tctal -
.o Sexz.  Pupc. i
% A
- N (2o {12 o,

- Tt eeaint
- B e

OBSERV&TION T has “attzined senchmaris at zrade 5 lavel in ?:glish,-ieaéi:gn Maza.

Vo v m . . o ] ) I -

b . e Sl wRvy e .
Zs ra2zcvw Ior I3L II or %A - - C .
, : N ‘ . o 1 .
y L5 zbls o0 czions ‘
. . o)
- - . 1s =zble Zo ignments
_ . ,
. L5 zblz o taxke tests ) -
R . - L] ~
) ’ axhizizz -iesirz and ootiveacion:
. / . . ‘ B
. . .
S RECOMMENDATICONS: T . . ‘ . CSICNATTIE

N/C Reading

ERIC
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mAEY REGM BU.INGUAL
(Grad

m;‘ﬁini’

N3

Name ‘ - Scheol
%.p. 2 - Entry Date to District z :
S N H . ) N 9 B -
"Grade : : OPT Code ]
. : H Y ’ ’ L4 R
Service Information: Student is currently.receiving s o
ESL .
. Bilingual i’ .
- T - ) - Not in-Program - : .
- /JOBJECTIVE TEQT SCORE INFORMATION/ . - - ‘\ R Point Chart
o SOFT - ¥ Score 0-23  24-26 _ 27-29 . 30<32___ 33-35 . 36-40 ;
/Points 0 2 4 8 ‘9 10 / t -
e CAT Rdg. Comp. Percentile Score’ 0-14  15-22  23-28 __ -29-34 35 & above |- " )
' /Points 0 10 16 18 20 A -
/CLASSROOH TEACHER S ASSESSMENT OF STUDENT S _LEVEL OF ACADEHIC ACHIEVEHENT/
-_ Number of Crades Below Grade Level . ’
Subjece At Grade Level 5~ —1.0 | -1.5 | -z.0 | -2.5 3.0
' Reading @ 15 14 1 8 4 Q-
[ ~ E 10 > 9 6 4 0
Math . °} 5 4 4 -3 3 [+ I
“Other (Sci,SS,etc.) o] - 5. 4 3 2 1 0 0
Subtotals fa. .
/STAFF_RECOMMENDATTONS/ . . . . / ' ¢ ' ESL Bl
% o -
e ESL Teacher Recoauendntion: Needs. ESL |, Yés No . .
/ Potnts 0 20 / .. L
. Bilingual Staff Reconnend.tion. ® Needs Bil Yes No + s N
(Complete only if student is receiving '/ Points -0 20 /
b . —
, ilingual support) . Needs ESL Yes - No
T e ¢ /_Points 0 Yo / —
Needs B{1 Yes No * ' .
/ Points 0 20 /
r f : . o n
. ESL Bil
. B . Subtotalg 5. .
N . oo _ n
. v Total Ixit ‘Score- Eig ::c *
‘ A d . (Enter on printout)
l L
Points Action .
Total ESL Total Bil If no Bil Staff Reconmendat ion #* .
80-100 80-100 60-80 : Exit -- Unless staff provides justificacion statement
70-79 70-79 R 50-59 Exit or Retain ~- Staff recommendation -
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