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ABSTRACT, ..~ =~

A Study of the éelatiye Inf]uence of Fagtors Underlying the Rarticipatfon
and Expectations<of Minority Handicapped~Adolescents in School ActiyitﬁeS'

Cu]tura]]y d1fferent q.blescents who are’ a1so hand1capped represent a
. spec1a1 group for wh1ch unique services must be prov1ded “f There is ‘a -

s1gn1f1cant 1ack of research’ data from wh1ch educators can deve]/}fpol1cy and

<
_ make educat1ona1 dec1s1ons 1qbprov1d1ng an appropr1ate and effect1ve educat1on~

* for the m1nor1ty hand1capped ado]escent - fﬁ - © IR}_
N 61 The research pFOJECt described here1n attemptdé to asses¥ the effects on

persona11ty cwvelopment and school or1entat1on of part1c1pat1on in schoo]

i

act1v1t1es by B]ack Mexican’ Amer1can,’and wh1te ‘youth, Its part1cu1ar focus
was on the 1earn1ng disabled, the emot1ona11y hand1capped and/the educabIe
lfxx‘ menta]]y hanchapped ado]escent " The d1scuss1on is based on.a representat1ve

T4y &
sample of the v1ew&‘~f teacher spohsors of schoo] activities (n = 209),

-

‘;& clasdsroom teachers 1n_genera1 (n = 217), and ado]escents (n K 1 632) Four-

v
. A

)hundred-seVenty were hand icapped (306 wh1te, 58 Black, andv96 H1span1c) and-n
1,162 were'nonﬁandicapped This final repont describes'(l) the expectations

that teacberfsponsors and teachers 1n genera] have about the part1c1pat1on of
hand1capped youth in scho&1 activities; (2) the re1at1ve 1nf1uence by. sex,
ethnﬂclty, and type of hand1cap of persona] background att1tudes toward |

schoo] act1v1t1es, expectat1ons of peers, and beliefs toward sle and.pthers,

fiespect1ve1y, upon ado1escent part1c1pat1on nn schoo] act1v1t1es andn(3} the

A,

‘ »parameters GT schoo] activities that 1nf1uencﬁ either participatiof or non- :

;part1c1pat1on in sc¢§§EXact1v1t1es of adolescents by sex, ethnicfﬁ&;,and.typei

o . e
- . e B . b :

o ‘of‘handicap.

, . Lo ‘,
~ ‘ c N v 4 . ]’»,d.
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A separate self-report questionngi(g:'com ised of individuai desc+iptive

items and summated»Likert scales, wasfdeVeloped,for.each.Of*the four

constituencies whose views were assessed teacher sponsors of school
~a *
’\actiVities, teacher- -nonsponsors, adolesqpnt participants in schoo] actiVities,

and adolescent nonparticipants in schoo] actiVities; Seven high'schoois in

the Phoenix Union High Schoo] District participated in this study. _ fi Ce
N i

i A summary of the data indicates that teacher nonsponsors see activities
v}as more formidable and inacceSSibie fo(’hand;capped_youth than do teacher-;;zf
sponsors who are working with y0uth‘in,activi§iesc Level of experienceg:nd_”[. P

expertise in special education have no effect on views of teachers toff§ d

participation in school activities =for poth students in general”and o
B - '.., "

handicapped studeats.” - R L ’

T - s

The. data re1ated to _perceptions of nonparticipants in school actiVities
A o

'revea1 that the adoiescents have positive attitudes toward school activities, 2 ;'-

a

but do not JOin beéause membership is unimportant to them, and many perceive

existing actiVities as not being relevant to their persona] interests.- They
: perceive sch001 actiVities as accessible, but uninteresting. B]ack and

Mexican American youth indicate,a stronger desire tovparticipate ?n-schooi

activities as compared to White‘youth.' However, the minority youth also feel
] moaeéconstrained toward joininglactivities because of other commitments to

--both work and famiiy as compared to white youth Almost all of the
'nonparticipants,'inc]uding handicapped students indicate that handicapping ;

condition was not an important determinant of participation. -

-
N

. Adolescents who participate in schoo] actiVities agree that interpersona]
re1ations and persona] growth are the most important benefits of -
e participation. Many participants are active in two or more activitie. and are

impeded from @reater participation by other commitments e.g., work and

- . . . <
! e Lo ' . ¥ - -
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T fami]y.' Ado]escent part1c1pants d@‘Eot appear to. d1ffer in their out]ook

toward s;hoo] “activities by sex, ethn1c1ty, or. hand1capp1ng cond1t1on.

: S M1hor1ty students who are hand1capped do not differ -markedly from o

3
-
-

{ﬁado1escents‘1n genera]'re]atiye to- the importancé )

. ?

® factors that affect their

. participation'id schooT’attivities. Future sch

-

rp]ans--yOuth s asp1rat1ons
L T ¥
for further educat1on’-1s the best s1ng1e pred1ctor for both groups.
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R . « \
“ _ . AR .ot
Statement of the Problem’ _— °‘ T o By

«,47) i

The 1954 Supreme Court mandate to end segregat%g educat1on based j

4

‘ethn1c or1g1ns inspired hope among hand1capped young peop]e that*they, too

WDU]d enJoy equal access to the resources of the pub11c schoo]s Why should

»

. not the due process and equal protect1on clauses of the Fourteenth Amendment

'funct1on on beha]f of the hand1capped? The passage‘in 1975 of the "Education

for All Hand1capped Ch11dren Act", Pub11c Law 94 142, s1gn1f1ed the extension 7
of the c1v11 r1ghts 1agTslat1on for wh1ch theyfhad been waiting (P1ttenger &

Kur11off 1982) Pub11c Law 94- 142 prom1sed the hand1capped that the

opportun1t1es schoo]s ‘provide: for academ1c and soc1a1 growth wou1d now be.

o

ava1TabJe 89 them ‘ .

3

Pub11c schoo1s are among the most stgnificant’ 1nst1tut1ons in Amer1ca,

L

and ostens1b1y, they ex1st to he]p young peop]e cope with compkex1t1es 1n the

wor]d beyond the1r fam11y by offerl;g/spec1f1c 1nstruct1on in Titeracy,

ﬁ'sc1ence, techno]ogy, fine arts, huma tges, and so forth Schoo]s today are

é
also asked to be agenc1es for convey1ng to young people %he values, att1tudes,
\

1

' and be11efs that under11e concepts of soc1a1 Just1ce however, schoo1s have

.r

trad1t1ona1]y served to sort 1nd1y1dua]s accord1ng to the1r abilities to-

“ach1eve 1n the 1ndustr1a1 wor]d and th1s funct1on is st111 extreme]y

1mportant Dur1ng e]ementaﬁy schoo], for examp1e, ch11dren are expected to.

_.internalize the mot1vat1on to ach1eve*and are selected for h1gh schooJ

programs on the ,basis of that capac1ty In h1gh schoo] further d1fferen-_j"'1«°jbﬁ
,.__w/ oLt

‘t1at1on occurs as career asparat1ons wh1ch stem part]y from the encouragement-

of parents peers, and teachers~ 1ead youth to choose spec1f1c goa]s

- ) . . . v o EUCEA .
S . . oo : . . . . .



- . o ¢ . L. L
- Although one.of the basic purposes of the high schooi'is to prov1de
;, opportunities for all, students to deve]op their taTents, its resources
= ,genera]]y ha¥e been‘organized to rewazd.the‘adoiescent‘who has learned to

‘ \ fIlfill the’ro]es»expected-by teachers, to be goal-directed. to understand
what is 'reouired for success, and to have developed reasonabiy strong
‘ékpectations ‘of succeeding. éuccessfui'students plan their study periods
ef@ectiveiy, show interest,in_schooi;wprk, persist in compieting assignments,

» and are di]igent in-pursuing high academic standards. And these youth usually
have 1earned to accept authority, .to be socially mature, cooéerative, and
senSitive about the rights and fee]ings of others. . As a consequence of the
-civ11 rights movement in general and PL 94-142 in particuiar, minority and ]
handicapped youth today possess the same opportunities to deve]Op their skills
and to engage themse]ves fully in school activities. éut competition is sori
much axpart of the school environment that these youth may, in fact, 1ack'the
background experiences and preparation necessary for participation in sports
-honors programs, student offices, academic and sociai c]ubs, and other schoo]
actiVities that‘foster good citizenship-and, in_turn, promote an orientation
toward academic attainment. Neither minority nor handicapped,youth_have had
modeis among parents, peers, or teachers to encourage and heip them acquire

X ekpectationS'and aspirations regarding school activities. “
What,’then, are the particular "challenges" faced by youth who have been
traditionally -underserved by the'American'high school? Specifica]Ty,that
challenges face the'ladoiescent who possesses both ethnic minority pand
handicapped status? Special educators insiSt that providing an appropriate
and effective education ﬁpr minority group students who are‘ both exceptionai
Nand who come from cu]tura]]y diverse backgrounds must be a maJor concern of

’

educators in the 19805 (Baca, 1980). Unfortunately, extant know1edge is -

(P i
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wholly inéufficient toﬂqescrtbe what genera]izationé might be drawn fron the..
ourrent experiences of these young people on what steps might be taken to'.

. augment_thein orientation-tonard schoe]ing. The research project oescribed
hereini'therefore, was.ﬂesigned to inve§tjgate theée issues. It is a reoort
aBout ‘the effects on personatity‘development and school ohientation'of

By part1c1pat1on in schoo] extracurr1cu1ar act1v1t1es by Black, Mexican Amer1can,

Land White youtfh.,’ Its part1ru1ar focus is on learning d1sab1ed, emot1ona11y
'handicapped, ano educable menta]]y handicapped adolescents. The discussion is
based-upon a repre;entative sample of the views of several hundred teaoher-
Sponsor; o% schoo] aotivities, classroom teachehs in general; and adolescents.
It describes (1) the expectat1ons that teacher -sponsors and teachers, in,,k*‘
general have about the part1c1pat1on of hand1capped youth 1n school - v
.activit1e§, (2) the parameter%\of school activities that 1nf1uente either
participation or nonpégticipation in schoo1 activities of add]esoents by sex,

- ethnicity, and type of handtcap; '(31 the relative inflbiences of sex,

g ethnacity, handicap seuerity, personat backgrounq, attitUdes toward schoo]
activjties, and beliefs toward self.upon ado]escen;/ participation in sehool
activities. . ';

Rationale

¢

Schoo1 extracurricular activities. Table 1 indicates that in both 1972

and 1980-three-fourths of .the high school seniors in America partﬁcipated in

‘at . least one nonath]et1c schoo] activity. And approx1mate1y half of the youth
part1c1pated in an athletic act1v1ty. TaQ]e 1 i's drawn from a survey of

4 %8 000 secondary schoo] students, which was conducted by the National Opinion

Research Center under the direction of the"Nationa1 Center for Educational

Statistics‘(NCES, 1981). .The data presented in Table 1 emphasize empirically,

o ) e,
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'Table 1 : ‘ ' ' . ,
Percentages of 1972 and 1930 Sen1ors who Part}cﬁpated Act1ve1y or as a Leader
in Various Organized Group Act1v1t1es, by Sex* =.

o

.

T o

9 . : ' . ’4‘
. PR
) .

1972 Senfors .~ 1980.Seniors = - ..
Activity 1/ L L g s
R Al o AT,
9 seniors Male Female senmiors  Male Female
\ — \ o '
Athlétic teams .45 58 . 32 . M 52 o e4 a4l
Pep cTub, cheerleaders _ .17 ' 5 2% - 15 5 25
Debate, drama, band, chorus . 33 27 39 ., 3% 7. 28 44
"Hobby clubs , 19 24 13 . 23 - 27 - 19
Honor Society 14 11 - 18 17° 14 20
Newspaper, yearbook : 20 15 - 26 20 15 - 24
Science, history, or art c]ubs - .26 20 ° 31 - 24 19 28 -
Student government 19 18 21 18 - 16 21 .
Vocational education clubs 22 15 29 - 23 19 0 27
Any of the above except athletics 73~ 67 - 80 75 69 ' 81
Community youth clubs NA~  NA NA 2 24 21’
Church groups E . NA NA NA .39 35
Junior Achievement . T NA NA - NA 6 6 &9

= A Fed

1/ Descr1pt1on% are abbrev1ated ‘The sufvey item§ were slightly different in
1972 and 1980. . ) o
NA 1nd1cates 1nformat1on not ava11ab1e. . ‘\xr
*From NCES (1981) I o .
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that school extracurr1cu1ar act1v1t1es a(e 1mportant to ado]escents School ¢

T L 0 <
extracurr1cu1ar act1v1t1es, thgrefore, have been selected as the target of
e o e ! . b '
concern of this Jnvest1gat1on because of their s1gn1f1cance in the. soc1a1

““lives of add]esCents. " The question, of course, is: whether they are a i
- s1gn1f1cant factor in the personal deve]opment of hand1capped youth?

" High school extracUrr1cu1ar act1v1t1es rose to prominence dur1ng the
Sy
“6h1losophy of "learning by do1ng“ encouraged educators to
) A3
create commun1ty" exper1ences within the h1gh schoo] environment. The

“19209;_ John Dewey 5

TR
BT E
™

adolescent Dewey‘(1909 P 14417) said, ought "to be judged by the same

' ?standards 1n ‘the schoo1 asfthe adu]t 1m the w1der soc1a1 life to which he -
i ‘-!'.'. Py
helongs.ﬂﬁ Extracurr1cula “ﬁt}1v1t1es would prov1de a means by whih. youth
.‘ al -

E?tracurricular act1v1t1es would offer young

%

Qou1d deve]op social sk1lls-
v

peop]e opporﬁun1t1es }o atta1n 1ndependence from adu]ts.° Peers wou]d offer .

»

‘ado]gsnegtkgnew pétterns of rec1proc1ty, ¢hey wou]d reflect to one another S
I
houghf%g fée]1n§§ expectat1ons, and" demands. Peer 1nteract1on would:

-ncouqage-exam1natmon of new values and fr1endsths. " The cont1nuous feedback

S

ot aﬂgl99ceno$;would re&@nve from peers would help/them develop 'a sense of
‘ *so\m“ :
g _

o ye;and¢ ach1eve cons1sten* and stable- ro]e identities. .

l;ricular activities, especially of small size, wpu?d“"\

Part1c1pat1on in schoo] extracurr1cu]ar act1v1t1es today offers
e .
- adolescents opportun1ty to practice and learn mature social’ sk111s in a ben1gn

Iy

and support1ve cultural context.

: Y o
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Self-concept development. The rationale for analyzing the effects on
persona]ityhdéyéﬁopment~and school orientation 'of Jparticipation in school -

*extracﬁriicuTar'activities is grounded in a serigs “of assumptions about
. - ‘ _ _ - :
self-concept development:? (1) Belief systems, comprising attitudes and

>
perceptions toward self and others, constitute a /hierarchy of increasingly
o : s . ‘ .
abstract levels. Concrete beliefs pertain to specific individuals; more
L4 .

abstract beliefs or impligit theories about geupélare often Steﬁaotypit. (2)
¢ g g : ‘ .

“ Participants in the schdol environment function together more effec%%ve]y wheh

>

the beliefs that they hold about characteristics of other pérsohé are accurate

1

and based on.actual experiences with others.’ . (3) The developmental process

o . ' ; .
‘resembles . that of inductive reasoning; generalities are formed as situations
recur and present common elements to be catqéfrized. LmaQes of "who I am" .ang,

L
"who others are" emerge out of myriad discrete acts which are ‘'successively

ey

integrated to form a hierarchy of belief systems, Nﬁich become relatively more .’

sfab]é at. increasingly integﬁated 1eve1si' Ipferenées dérivqutﬁé*ggy‘becoﬁé~m
. global feelings of either positive or, negative self-esteer, Tﬁévdevelopmehta'
| process is largely cdgpitive, and une major aspect _6f 'jtf;féfjecf{ng
.apppajsa]s--is'theore£fc611y re]evaﬁf for our purposes. CooTéy (1902);noted

that the reactions of others function like a mirror in reflecting toward

?

1I-ndividua]s attain conceptual bases for establWishing the characteristic of
themselves and others by using data in generalized form. Images of social
reality are preferably based on direct experience and- systematic, analytic
reasoning. Effective generalizations may be contrasted with stereotypes or
faulty generalizations, which often are derived from hearsay, rumor, or:
anecdote. A stereotype may indeed contain a "kernel of truth," but when it is
induced from incomplete reasoning; it leads not only to poor judgment and
erroneous conclusions, but to over-generalization, that is, to the belief that
all. members of a category or group, whether judged to be good or bad, are all
equally good or bad. Furthermore, stereotypes function_as "rationalizers" for -
prejudicial attitudes and behavior (Glock et al., 1975). :

v,
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a person images of self, and he descr1bed the appra1sa1s that a persen thus

obta1ns as const1tut1ng the "1ook1ng glass selA;" Mead (1934 gmbsequent1y
'deta11ed the extent to which belief systems are affected by 1nterpersona1

b\hav1or. An individual's initial reSponse to .any situation, he'said is to

"define‘ it; that is, on the basis of expectations of Judgment and actions, to

ass1gn and categor1ze role character1st1cs both for oneself and others. ©

The handicapped adolescent and self-concept development," Handicappedv .

. .aoo1escents, like others, form perceptions aboutVthemse1ves based upon their >~
] interaction within a socia] context Handicapped agolescents, however, ,; s'
‘present a perp]ex1ng-array of persona11ty character1st1cs--short attention c T
spans, <ﬁoor memories, and def1c1enc1es in verbal express1on that genera]]y
confuse other- persons who seek to help them reach "their potent1a1 as young
r citizens (Kron1ck 1978) These adolescents may be unable t- ize the ,(
smile or a tduch as an exuression of affection or approval, and they may
uesoond inapprppiately to negative and posftive feedbach from both;peersvand
teachers (Wigg”8& Semel, 19&6) 'kronick (1978), for example, has described
'many hand1capped adolescents as lacking the ﬁnteract1ona1 sk111s necessary to
' produce behav1or requisite for soc1a1 approval, as be1ng rigid about

»

!!’f behavioral changes, and as acquiring new social sk111s with d1ff1cu1ty.
The ability of handicapped ado]escents to process env1ronmenta1 cues to
é- form responses w1th1n a. social context is 11ke1y to .be 1nf1uenced by labeling
. (Chapman & Boersma, 1979; Garrett & Crump, 1980; We1sz, 1979)- (b) internal-
/) fzation of experjiences (Bende]], et a1., 1980 -Pearl, et a]., 1980; Sabat1no,
1976l‘Thomas 1979); and* ( ) expectat1ons of .others (Bryan, 1974; Bru1n1nks, | ‘IF
1978; Johnson, etral., 1979 S11verman & Z1gmond 1981; Smith, 1979): Each of |

these factors is reviewed br1ef1y below:
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1

Labeling and soc1a1 status. Hand1capped ado1escents oiten make .

(Garret & Crump, 1980)..

!
attr1but1ons about themselves fr0m 1abe1s applied to them by,peers,

teachers, andwparents. These persons use the 1ab9¢s to stereotype w
hand1capped ado1escents on the basye of genera11zed character1st1cs.’ The—\
connotat1ons of such labels may be both erroneous and unfair (Weisz,

1981). Characte:1st1cs of low academic ab111ty, for examp]e, may be
genera11zed to descr1be all hand1capped “adolescents regard]ess of :-.' .
d1fferences 1n ability 1eve1s. Iherefore, handicapped students may ‘be
perceived by themselves, peers,,teachers, and parents as hav1ng low (
abilities overall on the basis of 1abe11ng-(Chapman & Boersma, 1979). “Th.
feedback wh1ch handicapped ado1es e *s receive from oeing 1abeled by

peers, teachers, and parentg”and from be1ng ass1gned to spec1a1 learning

programs 1ead them to rece ve the message that regular act1v1t1es are too

“difficult for them. They Fell less capab1e and less worthy (Weisz, 1981).

Hand1capped adolescents have been shOwn to be sensitive to the impact of
peJorat1ve labeling that teachers and peers use to. make determfnat1ons of
social statu@' Hand1caﬁped adole§cents appear to be s;gn1f1cant1y more

LY
.

aware of the nature of their o é} oc1a1 status than are nonhandicapped
ents are able to descr1be th

peers; moreover,;handicapped stu perceptions
of Others toward them with greater accuracy than nonhandicapped students
4 -

The formation of stereotypes by ado1escents on the basis of 1abe11ng
appears to be a reflexive-act, wh1ch often occurs without a great dea] of
forethought Ado]escents readily appear to emu1ate the att1tudes of

others 1n the format1on of the1r own soc1a1 status ascr1pt1ons (511verman

& Zigmond 19819 Teacher behav1or serves as a maJor referent‘for student

20
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judgments. For examp]e, when teachers were to]d that certa1n students 1n

a classroom were hand1capped they rated these youth dur1ng c]assroom

L 4
‘ observat1ons accord1ng to prevﬁous]y conce1ved stereotypes (Jacobs, 1978)

Labe11ng an adolescent as hand1capped thus appears to be sufficient to
prodgcevnegat1ve eva]uat;ons by_teachens (Foster, Schm1dt, & Sabatino,
IQzG; Foster & Salvia, "1977; Smith, F}exer15&_§1§e]man, 1980).
Stereotypes based.on.1abefs aré,resistant to extinction on

because. they characterize stable condi'ion: hac]escenw",«ho are b/th
hand1capped and aTso of hnnor1,y ethnic background,ape oub]y penaQ1zed
They must cope w1th the poss1b111ty of oe:nﬁ\relegated to an inferior
status through the stereotyp1ng of\others. Both hand1capp1ng cond1t1on

F'y
hand1capped adolescepts tend tb be: s ereotyped peJorat1ve1y on the basis

»

ethn1?1ty are negat1ve1y perce1k:d .by. teachers and peers. Minority

of labels as..less capable, powerfu], or acceptable (Rueda & Prieto, 1979).

N S . - o .

1nternalizatipn of expefriences. Indiyiduals perceive their'fnteractidn

with the environment as experiences which lead either to success or to

failure.. When~handicapped‘students process information about themselves,

they deal with their perceptions of success and failure by locating the

source, assigning responsibility,.accepting consequences, and determining

_ new strategies. Successful experiences are related to increased

achievement orientation (Weiner, 1972). Experiences of bo%h success and

/

fa11ure are necessary for handicapped students o formulate new strateg1es
for 1earn1ng. Failures which cannot be inte rated‘1nt9 new strategies for

learning may lead -to poor motivation, low self-esteem; and depression,

The manndr in which minority handicap ado]escents@interpret the

consequences of their experiences depends upon their locus of control;

- i

3
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K‘adolescents'when giving feedback (Chapman, et al., 1979). Although three .

¢ T ' ’ ’ T
that is, whether they perceive the outcomes of their experiences as

resu]ting from their contrel or\ the contro]“‘of others” over their

?

env1ronment. The term “1ocus ‘of contro]" is used’ to describe two sources
)

of controi--intérnai or exterﬁa]a Indiv1dua1s wha* have internaiviocus of
e A .

control attribute -the outcome of events td their own efforts. Individuals

’

L ' -

_rathe- than to “their own effort. They perceive controi Kf their

e

. p |
environment to bé governed by forces. outside their control (Rotter, 1966).

s

Handicapped adolescents. are often unable to meet the expectationSrheid for

them by themse]ves and'others. Indeed they are porthayed in the

s 3

literature. as pass1ve, eas11y frustrated, and un]ike]y to initiate social -

1§%eractions\(58batino, 1976). Since they experience a dispropprtionate
share of failure, handf&apped students are -more likely than nonhandicapped

youth to perceive that they lack control over their environment.‘j
\ f‘%o a f J' >
S . . - } , .
Perceptions_of'oth@rs, ’Pegrs,,teachérsd administrators, and parents form

expectatiohs about handicapped adolescents. Expectations represent norms
‘ e

held by others _gbaut how indiViéuals will act in given situations and what

the resu]ts of .such interaction will be. The formation of expectations is

a®cognitive coping ‘strategy.

Teachers have been shown . to hold ‘different “expectations for

nonhandicapped students ‘than for’ handicapped students. Handicapped

students Qre criticized more often for their behavior, especially during '

performance tasks, than are nonhandicapped students. Also, tEachers tend

to focus” upon the academic qualfty of the performance of handicapped :

investigators that_studied nonhandicapped peer attitudes toward the

L
. o

1

who ha¥e externa] 1ocus of controi attribute suceess or failure to 1uck“'

«
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‘handicapped focused on the effects of labeling, the evidence implicitly

\\\

>

. . - .
suggests that Low expectations arise when (Qe handicapped are labeled

] negatively (Bryan, '1974; Bruininks, 1977; Novak, 1975).
i T B S o
Summarx . : v ) - .
\ : . e . . : o ; ?

, ) ~ One . mfght expect then, that opportun1ty to part1c1pate in peer
¢ - % «
act1v1t1es would have a salutary 1nf1uence upon the social deve]opment of

learntpg d1sab1ed, educable menta]]y hand1capped\/and emot1ona11y hﬁnd1capped

3

ado1escents.- In school-actiuities han?1capped aa’ﬁescents have opportunities

. to 1nteract w*th students of d1fferent ethnicity, 1anguage, sex, and’ family 4
c s L N \ . 4 Ry » 4 N
1 background. School activities may.be a potezfﬁsource of positive social

. , A . _ ‘
experiénces for handicapped adolescents. Feelings of acceptance generated by
5‘ . -

peers and sponsors should ré}u]t 1n 1nc}eased parE1C1pat1on and involvement in

schoo] act1v1t1es, the deve]opment of ° pOS1t1V3 att1tudes toward the group, and

f:r
" . the groch of self- .esteém among hand1capped y0uth : 7 ‘;<;',f'
3 )
& ‘ | E
\/.
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(\ A 1. METHOD ¢ - oy - ¢
. ' s .
, ///‘. poo e R Co
L ] A . . . . i I/ B ' = ) %
Subjects 3 '» L . _ ' U // .
r‘ “~ . . ) . /, . v

“ . )

. —
'Studenquépulat1on. 'Ihe~students who. part1:%§?féd in"this study were
(PDHSD)

¢/ senrolled in Phoen1x Unian High School, District ; The PUHSD is  the

i\

e e s
largest metr o11tan high scho&W d1str ct ,in Arizona. ., it  enrolls 25,000
: / :

'studintS'Tz 8 eaen'h1ghjgchoolsn th1rty-six percent of the student popd]ation
i 2 [ 4 -
. ' s K '

represents members of m1nor1ty groups whi¢h include Native ,Ameritan,
H1§pan1c Black, and 0r1enta1 youth The handicapped popu1ation nuﬁbered in
41980 82/approx1mate1y 4-022 studehts across nine hand1capp1ng\cond1amons.-
thesoﬁrce rooms const1tuted the extent of ma1nstream1ng for the maJor1ty of
these youth howe;er: the educab]e menta]]y hand1capped part1c1pated so]e]y 1n _
! sebf conta1ned c]assrooms. Students classified as 1earn1ng d1sab1ed
emotﬁona]l _hand1capped,<and eoucable mentally handiéapped were en11sted'for\

the purposes of this study. -

The tota1 number of h1gh school students who part1djpated igitially in
'the data co11ect1on was 2,038, This number representS'both handicapped and
" nonhandicapped students in seven high schools. (Four high schools. were -
omitted from.the study because‘tqo were about to be c]osed.and.two were
specfa] purpose\schoo1s.%“ Four hundred and six suoﬁects were deleted for
purposes of‘ana]ysis after the data were coi]ected. FTrst 239 Nat1ve
Amer1cans and - 0r1enta1s were exgjuded since too few members of these
ethnicities appeared among the_subJects, In add1t1on, another 59 subJects
‘were de1eted'because they(responded inconsistently to thefquest1onna1re§. For
’enample, stuoents who inditated that they strongly agreed that they were. both
1eader and a fo110wer, frieno}y to others and stuck _up, or strong and weak,

etc., were dropped from the analyses if they COmn??$ed three or more
(‘ - £
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g isdch inconsistenéies F1na11y Six hear1ng hand1cappedj‘tudents were not. used

22 in the study d&e to the1r small number, and ‘102 SUbJECtS s1mp1y fa11ed to

.- comp]ete the qn:f§1onna1res as directed. erefore, 1,632 comp]eted profocols

were ava11ab1e or analysis. Of this number 470 were hand1capped tﬁOG Anglo,

68 B]ack and 96 H1span1c) and 1,162 were nonhand1capped. Tab]e 2 presents

ﬂemograph1c 1nformat1on perta1n1ng to subJects by age, sex, and hand1capp1ng

cqnd1t1on, and Table 3 presents “the d1str1but10n by sex and,ethn1c membership
“of the 1,632 youth. | ‘ - : ( S

The extent jto wnicn‘the subjects in the studyxparticipated‘in schod*
activities is shown in.Tables 4 and 5. Table 4 shows the distribution by

school, and Table 5; by sex, ethnicity,‘and handicapped -status.

~ . v
3 ‘ ' . W
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! Tab]e 2 . e ' ' .
Age Sex, and Hand1ca—pped Status of Student SubJect Populatlon (n =1,632)

Ty . A _ ; . . , -
. » . l‘..' . . . B « . Fi o N ) - s R . . -
Characteristi¢ . ‘ Frequency - s Percent

-

)
o®

.« s14 gr younger ‘ s 185 : 11.¢

P R B 26.3

’ 16 A < 2146
17 e | i! 232
; ; _ )
e 18-or older . - 11.0
C o Sex:. ’ .
© Female. - 50.6 -
o ) , _
o CMale - v g 49:4
Handu:apped StatUS‘ ’
Nonhandicapﬁedj:r | | 0 71.2
Handlcapped . - 470 ' - 28.8,
~ \ N -7 . - . ‘
117 . 7.2
g ! > b4 ' . i
67 o 4.1
. w575= 286" 3 S 11
’ “ )
N B . . '
. / .
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. Table 3 s Yo, e T - o
.. Sex and Ethnic Membership of the Student- Subject Population {n = 1,632)%
S Sex V‘Ang]o}» N “Black* ’ \% Hispanic % . Total™ % |
Y7 Fémale - 454 -7 2708 "132-- . 8.1 239 .J14.7° 0 825 50.6
. PR P . » ‘ ¢ i ’ F\’ ) ~ 7 4
T Male 482 .29.5. - 120, 7.4 205 12,5 .. 807 - 49.4
P ‘ ] ) | N | . | ‘ oo ‘ q . . ‘ \‘ - . »
.. Total 936" 57.3 252 15.5° ' 44 27.2 1,632 100, -
- « ; ‘. R
oo : . ' 1
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" Table 4 — - ' ' S
, * Number of Student Part1c1pants and Nonpart1c1pants in Schoo] Clubs and}
Act1v1t1es by PUHSD High Schoo]s (n =1 ,632) -
- < _ x — — -
. SchooJ, ‘Member % Ndfimember % . Total . %
~ South Mountain ¢ 4 . 777 1048 248 15.2
West 7 4 137, 8.4 " 214 13.1
2 Alhambra 118 7.0 " 18 T9.5 269 16.5
Central 59 36 111 6.8 ¢ 170 10.4,
Maryvale 106 6.5 229 14.0 335 20.5
i Carl Hayden 67 (4 1 13 . 82 | 200 12.3
Trevor Brown’ - 53. 3.2 - - 143 © 8.8 186 - 12.0
’  Total , 547 . 335 1,085 © - 665 - 1,632 100,
. ) ) ) ‘ Yo
- . ~
("
B | : ' h . - ,
v . . 5 .
. . : [ e ) ‘,. .
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- lgzzlﬁﬁsof Student Partiéipéﬁts and Néﬁpartjcipaﬁté*in School Clubs and |
-~ Activities by Sex, Ethnicity, and Handicpppey Status (n = 1,632)
. Characteristic = Member . " ) Nonmember % Total | %
Séx: - . |
Female =+ 282 '.',_;""._;18.3 | 543 33.3 825
& Male 265 - 16.2 542 3.2 0 807
bEthnicity: * ' - . - J
~Anglo . L e3le - 19.4 620 38.0 936 57.4
Blachy o 5.6 - 161 9.8 . 252 15.4
Hispanic 1{0'3 .86y 304 18.6 446 1‘;27'.2.
: = ~
Hindicapped status: - b '
Nonhandicapped 472 . 28.9 690  42.3 1,162 71.2
Handicapped %5 4.6 - 395 24,2 470  28.8
EMH . 14 .9 103 ,6..3. 117 7.2
R 5 B9 3.6 63 4.1
\ W . - 53 | 3.2+ 233 14.3 286 17.5 ..
- | \
v
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“‘fgi‘ ' Teaoher'population. Four hundred forty -three teaEhers from, the Phoenix

. ; Unmon High School District participated in the study. Two hundred and
seventeen of the teachecg,were not cﬁrrently sponsoring a school related club
‘or activity; although their contracts specify.that -they are expected to
;"participate'on a rotating basis; 226 of the groé!puere sponsors of_sanctioned
< school clubs and actiVities. " Ninety percent o?ﬁthe 226 teacher-sponsors%of
“ 'Sschool activities indicated that_they were not teaching in special education

-

classes; ten percent, however,.were special education teachers. &

PR

< + _Summary. Tables 2-5 indicate that ,the 'sample is representative of the
PUHSD student body. Approximately 16 oehcent of the students‘overall are
handicapped whereas 29 percent of the sample is handicapped The youth are
distributed equale by sex and by age, especially from tenth through twelfth
z.' grades. The sample is also representative of the district's ethnic mix. It
is noteworthj; however, .that in comparison _ w1th Table 1, which'shows 66
percent of high school students nationwide participate in school act1v1t1es,

Y
the data shown in Table 4 reveal that about two-thirds of the‘PUHSD students —————

do not participate§in extracurricular school activities.., Both sets of data

are derived from self- reports, and they are presumably equally reliable. One
may conclude, therefore, on the assumption that the sample is representative

of ‘the 'PUSD student body, that the high schools of the district uni formly |
fall below 'nationali norms jn attracting students to extracurriiular- .
activities. KA | . RS

Instrument Development and Research Questions

- The research project was designed, as -stated in the Introduction, to

... describe (1) the expectations that sponsor and nonsponsor teachers have about )

the participation in school’factivities of “‘adolescents in general and

-
<
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handicapped youth in oarticdlar; (2) the relative influence by sex, ethricity,
N and type of hahdﬁtap, of such factors that under11e adolescent part1c1pat1on

in school . act1v1t1es as” personal ogﬁkground att1tudes toward school

-
il

“activities, expectations of peers, and beliefs toward self and others; and (3)

’ the parameters'ofvschool activities, by sek, ethnicity,\and type of handicap,'
that inf]uenceueither participation or nonparticipation ih school activities.
Overview of instruments. A separate se]ffreport questionnajre,‘cohprised
of fndividua]ﬁdescriptive items and summated.Likert scales, wasvdeVeloped‘for
each of the four constituencies whose views were assessed: teacher-sponsors -
of school activfties, teacher-nonsponsors; adolescent ;nonparticipants in
school activities, and adolesceht‘participants in school:activitfes. Brief
outlines of each of the questionnaires are oresented below: . .
* ). Teacherlsponsors of school actiV*gies (see Appendix A) ‘
Section 1: Each sponsor's perceptions”of the characteristics of student
participants in his op her schoo] activity. ‘ .
Se ction—2:—Fach—sponsor's-perceptions- of—the—anst1tut1on features of —
‘ his or her schoo] activity. _ : N
Section 3: Attitude sca]e pertaining to factors that may encourage or
o . discourage part1c1pat1on of students in the schoo] activity.

Section 4: Attitude scale pertaining to factors that may affect the
vpart1c1pat1on of handicapped studénts in the schoo] activity.

Section' 5: DescriptiVe itéms perta1n1ng ‘to background of teacher-
At - sponsors in spec1a1 education.

2). Teacher nonsponsors (see Appendix, B) .

Section 1: Attitude scale pertaining to factors that encourage -or
' ' wdiscourage participation of students in schoo] activities.

Section 2: Attitude scale. perta1n1ng to factors that may affect the
' participation of hand1capped students in school activities.

Section 3: Descr1pt1ve items perta1n1ng to background of teachers in -

special educat1on. .
¢
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3). Student Survey--Nonparticipants in scﬁbo] activities (see'Append{x C)

) \ — . &
Section 1: Descr1pt1ve items perta1n1ng to -age, sex, ethn1c1ty, scheol
' performance, and soc1al c]ass. o ._‘f
B " section 2: Attitude scales compr1sed of personality measures, of jefs
R ) . .‘toward se]f , '
) ) Section 3: Attitude scales comprlsed of measures of se]f esteem and
: locus of control. . N
. LR »' s )
+ Section 4: Attitude scale compr1sed of personality megsures of be11efs
' toward others.* .
= Section 5: .Descriptive 1tems;“pertaining to the nonparticipant's
oo . .orientation toward- school activities. L
. ‘ . ' ' - : oo
, - Section 6: Descriptive items pertaining to the feelings of nonpartici- -
. - pants about school activities.
4). Student participants in social activities (see Appendix D)
¥ / Ny '
Section 1: 'Descriptive items perta1n1ng to age, sex, ethnicity, school
: performance, and soc1a1 class. , ‘
Section 2: Att1tude scalas compr1sed of persona11ty measures - of belief
toward self : ‘
Section 3: Attitude sca]es compr1sed of measures of self-esteem and '
locus of control. e
. B S »m—w—w»-,ﬁh_\-g_,—___———/—— .
Section 4: Attitude scales comprised of personality measures of beliefs o
: toward others.*
Section 5: Descriptive items pertaining, to the part1c1pant s orientation
. - toward school activities. / -

j Section 6: Descriptive items pertaining to feelings of the part1c1pant
about school act1v1t1es.

*When the questionnaires were handed out to both’ nonpart1c1pants and
participants, they were distributed serialTy via a color code. scheme to ensure

that approximately one-fifth of the squects respect1ve1y, would indicate *
their beliefs toward shigh school students in general, handicapped students in
general, Black students, Mexican American students, apd White students.




Development offlnstrument Parameters t\ _ .
. . *
!

! Extracurricular school activities. In the" past decade we-have witnessed

a shift among social scientists from preoccupat1on with individual d1fferences
to 1ntereSt in the dynam1cs of person -situation interaction. The new, .

emerging mode]s of persona11ty are based on the not1on that behavioral and

environmental events affect one another and that both 1nteract rec1proca11y

with emotional states (Bandura, 1978). The rise to prominence of s1tuat1ona1 -

factors in psychological research has ]ed to a surge of interest in behavioral
settings, as analyzed by ecological psychologists (Kelly, 1979; Rutter, et
al., 1979). A behaviora]-settingg they.argue, functions like a questionnaire
in a survey--it elicits béhavio} (Gump,\*sgg).- Jhe generé] approach,- however,
"has dealt with the hiéh school.per se as A behggﬁoral.setting (Kelly, 1979).
quever, becausé we weﬁe interested 1in *how participatién in particu]ar schod]
activities affects the attitudes*ahd-pérceptions of adolescents, the frame of
reference in our research was sh%ftéd féom the high'school in genaral to the
myriad .é.xtr‘acdrricula‘r‘activif:ies that exist within the high §chqﬁ. '
'Séhoo! acFivities arﬁféasily named by persons familiar with high schools.
Activities, such as the Key Club, library aides, and student council, may be
defcribed as ﬁobjectige; hard, empirical realities" (Gump, 1979). They are
“natural units in the sense that their boundaries are se]f-generatedf'and
“each has a particu]ap notable locale in space and time" (Barker,,1968; Barker
& Gump, 1965; Barker & Schoggen, 1973; Brbnfénbrenner, 19793 Schoggen, 1978;

and Wicker,r1979). School activities thus &ppear to constitute legitimate

) B i : . ”
behavioral settings. Table 6 lists school activities ip the PUHSD high
- L\—{' . .
<~ ’
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. L ; . . - .
schools as identified via a p11Qt-test, 1980-81, . by 100 teacit?-éponsors in
T thg district., The activities dgs?ﬁibed by the teacher-sponsors have been

. » R f

categorizZed by function as shown in Table 6. _ -
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Table 6 o : ,
Categories of School Activities - . ) '
< - Athletics
Badminton Tennis 7 .
Football ’ - Volleyball - .
. - Martial-Arts Cheerleaders -
‘ Softball Pep @
) IBusiness and Vocational ,
COE FFA .
« DEGA . HERO o
FBLA : ‘Med Start
Auto », ” Radio and TV * b
VICA . ’ :
. ' . SR .
. . Culture, Performance, Art, ,Hono:%
I . . T
Art Club -~ .~ National Honor Society ¢  Band
Book Club . Quill apd Sqroll 4 - Speech : .
French Orchestra MECHA e
Gifted . ‘Chess e " Native Amer. Relations
* Spanish . - Drama - Scienge Club
! : Ecology °
Student Government and Service . = :
B Model U.N. ) Student Government Letterman ’
Model™Legislature  Newspapers : ' Library Aide
Publications/ Press Club Special Olympics
Lit. Magazine Mat Maid Service )
Yearbook Key Club . . o
“Military | }
Drill Team
Rifle Team ‘ '
ROTC
J b4
. ‘ 25
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Spec1f1c procedures for operat1ona11y def1n1ng the propert1es of the

>

-behav1ora1 sett1ngs in particular activities ‘have yet to be set forth. We
were cha]]enged, therefore, to develop operat1onaf def1q1t1ons that would "
enable us to determine empirically how participation Varies'as a fuﬁction of
the diFferent chéractéciétics of school acti!ities.A-Hence,LWé formulated
variab]es thaf collectively would descéibe each of the school actﬁvitiés. We
were guided directly by the pr1or research 1n eco]og1ca1 psycho]ogy in
der1vnng these characte51st1cs (cf. w1cker, 1%79). . At the outset é} the
research d?ojeqt we anticipated that we could déve]op "co&Zinuous“ or "linear"
rating items for each variable representative of the characte}%stics. Pilot-
testing demgnstrated, however, that only a few {téms could be so’ordered.‘ For

example, the item, “how much time do you spend week]& . . . ." enabled us to

write stubs from two hours to nine hours, but\the itém, "“why did you.become a

member . . “ required such categorical stubs as "to have fun," “to learn

SN .- A N
somef%ing‘new,“ “to give a performange," etc. Thetefore, on the basis of data

provﬁded- in pilot-testing by teachers, sponsors, administrators, and
adolescents, individual, non-additive descriptfve items wereganeloped.

Six charécteristics of grouﬁs serve® as guideliné§ for 1tem development:*
structura]--phys1ca{ size of group, ethnic mix of group,, ‘sex - m{x,
membersh19--type of entry (voluntary, e]ectes? appointed), prerequ1s1tes for
entry (intellectual 5%kills, social skf]]s, athleticsskills), maintenance
(se]f;sqstained, group sustained,,authority—sustained);-status--patterns of
regognition (impoﬁtaﬁré of activ:ty to parents, teachers, administrators,
community), « §roup ‘structure '(imposéd or se]f-generated, leadership
opportunities), iEadership statuses (sponsor, group membérs, offjcers); tasks

and goals--activity.(long or short term), botindaries defined or i11-defined),

compétitive vs. cooperative; norms--authoritarian vs. democratic, functional

24
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'va]ue of ru]es #and . sanctions; 1nvo1vement--1ntens1ty or magnitude of

part1c1pat1on, cohes1veness (pr1de of members in part1c1pat1on)

-

The above gu1de11nes were used to- construct sections 1-4 of the teacher-

éPonsor survey, Sections 1 and 2 of the teacner-nonsponsor survey, Sections 5

and 6 of student-nonparticipant survey, and Sections 4-6 of the student-

participant survey.
LN A - Q9

Attitudes toward self and others. The measures of attitudes adolescents

-~ - , . [N
hold toward~themselves and others were modeled after Leary & Coffey's (1955)

4

Interﬁi?sona] Check List. The ICL was introduced as an instrument to analyze

beliefs aboot the behavior of both self and other. A ratiogaje for

_c]assi?ying tra%t-attrioutions in a meaningful framework originated in the

jnterpersgnal‘theory of Sullivan (1953), and procedures for operationa]iztng

“the judgments were set forth by Guttman (1954). Guttman sought to devise a

methddey which to analyze the structure of interrelations among tests of
inte]iigence, per;onaTity, and the Tlike.® He distinguished between the
s1mp1ex, a simple rank o;der or sca]e of closely related attributes, and a
circumplex, a structured framework of[the s1mp1exes that had neither beginning

nor end; i.e., a circular order. Guttman suggésted that researchers who want

to employ the c1rcump1ex model shou]d first define the1r Homa1n of interest im

the real wor]d--the1r “superun1verse," as he put it. Second simplexes or

variables then may,be selected as different subuniverse§ representative of the
superuniverse. Byvstructural analysis of the circumplex, one may determine
the relationshjpsi of the éimp]ek subuniverses to the more abstract
superuniverse. | ’
Figure ‘1 111ustrates the perfect c1rcump1e{!mode1 for personality

variables (Leary & Coffman, 1955). Eight simplexes are perfectly spaced in
&



(1) Dominant/Status

Popular N
With it

Leader o,
Entertaining
Strong
Powerful
Lively -

g.

(8) Respohsible/Concerned

, HelpfuT
Honest
Sharing
Fair-minded
Sensible
Generous
Tender
Gentle

(7) Warm/Loving

pers

(6) 07

ns1ve/Inco;petent

Figure'li

(So]1d lines signify derived adjective var1ab1es

AN

(5) Subm1ss1ve/Se1f effacing
(Mistrust)

Weak .

Boring - e )
Dull T
Afraid of people
Follower

T,

,' (2) Sociable/Competent

*

3
’

(3) Aggressive/Maldcious
. (Rejected)
Smart mouth
Stubborn
Rebellious
Likes to fight
Pushy
Gets back at others
Mean
Hot-tempered

k4$cIrresponsib]e/Unconcegged'

Miserable
Disgusting

Messy : ' R, »

Sloppy

‘Inferior ,/

Stuck-up, N
Inconsiderate <
Retkless

"

) . 9 R : .t Tel
Quasi- c1rcump1ex structure of five interpersonal variables.

dotted

11nes denote hypothet1ca1 adjective var1ab1es )

%
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eight octants to produce an interpergona1_circ1e1: Cirtump]ex theory Euggests
that adjacent variables in the matrixishoﬁ13'be more highly correlated than
nonadjacent variables, and the degrees of correlation between any two var1ab1es
should be a direct fUnZt1on of their ‘distance from each other as they are
p]ot on the circle (Wiggins, 979). Since the variab]es are distributed on
the circ]e.%§>'a two-dimensional| space, their structural re1at1ons may be »
explored by factor ana1yz1ng the ‘Tntercorrelation matr1x and p]ott1ng the

!
1oad1ngs of the var1ab1es on the orthegonal axes represent1ng the first two

factors. The structure will form a perfect circle to the extent that the
1ntercorre1at1on matr1x approx1mates the 1dea1 whether a circumplex can be
created by rotating the first two factors of "a universe to orthogona]
structure, depends upon whether ite elements have mean1ngfu1 re1at1onsh1ps. A
two-d1mens1ona1 space works f1ne.wheQ all of the variables 1oad primarily on

two orthogonal axes. When three or more orthogonal dimensions are in fact in ..«
. " A . .

the superuniverée, increasingly iess of the tota] yariance wa] be accdunted.r
for by the mddel. ;Ihe'univeree, therefore, must -be defined in advance and -
subsequently evaluated for the amount of cumulative variance it explains. |

On the basis of the theoretieal rationale described above, a circumplex—
- model was Eetelopen and refineg.to assess gyghe interpergonal repreéentations of
‘adolescents. Aqolesbents‘themselveimwere asked to produce the words and
phrases that would constitUte the variables or subuniverse s;nplexes. k -
Researchers circulated themselves in school cafeterias, classrooms, halls, and

parking lots. They would say: "Please think of a kid whom you like (or

'dislike). Please tell us all the words and phrases you can think of that

describe thjs persgn." Or they wduld be asked: "Pkgase list all the words' and

- phrases that you .can think of that descr1be yourself.“ The words and bhrases

were poo]ed, those that were obscure, amh1guous, phys1ca11y-re1ated, and -

. . . .
~ - ¢ ' N )

&
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tﬁéreby created and administered .in the pring of 1981 to.approx1mate1y 400

youths & The ado]escents were told that e reseafchers were interested in
learning, more about the bel#efs of high school students and that they would
- - S - . _ o

Tike them to think about how much they agreed or disagreed with each word or

;~$5§¢ phrase as . 1t represented themselves. They rated the words on a Likert scale of

T
L

1 to 4 with 1 be1ng "Strodb]y Agree“ and 4 be1ng "Strongly D1sagree".

/‘

1‘ The pr1nc1paT components were extracted from the 1ntercorreTat1ons‘9f the
"and rotated _orthogonally to a two-factor solution. words dssocaated

fdom1nance “%pstd and.subm1ss1on (m1strust) loaded heav1]y on the two-

.x.a»,

poles, of the f1rst factor whereas: words.assoc1ated with aggre551veness (reject)

-

.g Toaded we]] on- 6ne po]e of the second. However, all the words the ado]escents

\ supp11ed rhat were oppos1te aggressiveness saturated at one end or-the otheron
the d0m1nanc$éfubm1551veness ax1s. Therefore, after talking with young peopTe
again; woras T1ke gcyrni ing," “tender,“ "gentle," “conforming," and the like.were
added,‘words that appeared unreTated to either axis were deTeted, and in. the
Spr1ng of 1981  the new 1nstrument was administered to a samp]e of 540

-

adoTesdEntsib. L*%E ,. " . ' : ’

On the basis of factor loadings of the new sample, clusters of words were
grouped”suqussiVeTy into eight,'seven, six, and finally, five interpersonal
.adjective variables. The five variab]eshare denoted in Fiqure 2 by the solid
'Tines: This;combinatdon'of adjective variables provides the best approximation ©
'Jﬁtaihablef of the cichmpTé§ structure :reTative to the perceptions of
‘adoTescents The two pr1nc1pa1 components accounted for seventy percent of the

) var1ance. To assess the stab1]1ty of the new c1rcump1ex structure, the sample
was split in han, and a separate factor analysis was conducted for each ha]f
- - The factor Toad1pgs of - the.- twﬁ haTves Were V1rtuaTTy 1dent1ca] Therefore, as

[ VR S . R . .
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‘aﬂo]escents toward self and other. L ';T'} R -

re11ab111ty (coeff1c1ent alpha) of each scale on the bas1s of self-

. represéntat1ons for 1 632 ado]eScents, Spr1ng, 1982 " As shown in Table 7, ﬂhe

’ alphas indicate sat1sfactory stab111ty, espec1a11y s1nce the sca]es are:

'a consequencg‘of theyextensive p1lot testlgg, the c1rcump1ex mode] was emp]oyed

- (R

in the current research pPOJeCt to assess- théﬂwn¢erpersona1 representat1ons of =

-

. L3N
\ . i

Tab]e 7 shows the emp1r1ca1 re]at1onshigs among the f1ve 1nterpersona1

‘"~adJect1ve var1ab1es, coeff1c1ents of re11ab111t1es of d1fferences, and the

M \
33

e
corre]at1ohs of the oppos1ng var1ab1es 1nd1cate how d1ff1cu1t it is to attain-

-1. 00 corre]at1ons, because as: Laforge and Suczek (1955) observed Iong ago,

rat1ngs of persona11ty tra1ts tend to‘be pos1t1ve1y skewed The coeff1c1ent

,

-compr1sed of on]y ﬁ1ve to e1ght items. However, fourvof-the coeff1c1ents of 'r'

the re11ab111t1es of the d1fferences between the var1ab1es ‘shown in Tab]e 7 are

be]ow .50, and these data suggest that w1th1n prof11e contrasts between

v ot

adJacent var1ab1es would be quest1onab1e._ Nonethe]ess; the f1ve Interpersonal

AdJect1ve Var1ab1es, as shown by the so]1d 11nes Hn Figure 1,,and ‘as preSentgd«"

. dn. Tab]e 7, const1tute a nomo]og1ca1 network wh1ch may be the maJor strength -

le3

-1rrespons1b1e/unconcerned < and aggress1ve/ma11c1ous var1ab1es.; Moreover,__hg'

tof the C1rcump1ex. For ~example, subJects whose respbnses are high: ‘on thf

s

A dom1nant/status var1ab1e Should also be h1gh on the respons1b1e/concerned s

~ -

var1ab1e, s1m11ar1y, patterns should hoid among the subm1ss1ve/se1f effac1ng,

A

,reSponses to. these" three var1ab1es should show a negat1ve patter

‘ "the ana]ys1s of se]?‘ind other representations the structura]'

Sectlons 2 and 4 of the student survey.

-

with the

dominance and respon51b111ty var1ab1es. These patterns appear sbe;pected,in
songistenicy they
. N .

revea] enhances the construct va11d1ty of’ the overa]] c1rcﬂmp1ex \ e].

The 1tems for the 1nterpersona1 adJect1ve var1abLes were used_ to deve]op
FRARE : . —.' : .
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~Table 7 ' / ) ) _ S
Correlat1ons Aniong - the F1ve Interpersona] Var1ab]es S : : .
" . s . .~ 0® b J-'
'E\\ ' Vériab]e Dominant/ Aggress1ve/ Irresponsible/ SubmisSiveV nResponsib]e/
' , ”. Status Ma11c;ous Unconcerned . Self-effacing Concerned
- N =540
‘;Dominént/ N o | o -
Status v T 04 ¢ -.20 : -.43 . .34
S (. 00) (- 50) - ( 1.00) - ( 50)
B Aggressive/ : - T L ‘ | g
"» Malicious e 2 ’ o 42 . +,015 -.26
‘ : (.50 , (.00) © (-.50)
Irresponsibte/" e ' S o ;
~ Unconcerned 3 Y T .39 -.38.
_ . . e ‘ o (.50) ( 1.00)"
Submissive/ . Co e .
Self-effacing ..44 .68 .39 : .21
- o *ﬁ R (-.507
e Responsib1e/‘ - 3 , . & oo
- Concerned. . . .60 .63 .48 .60
. v . o . . "'ﬁﬂ

‘
v

Note: Data above the diagonal are correlations based on subject raw scores.
. Correlations in parentheses indicate hypothet1ca1 expectations from a perfect
' “circumplex.. s
Data-below the diagonal "indicate coeff1c1ents of the re11ab111t1es of
. the differences between the 1nterpersona1 variales based on standard
. scores,

Coefficient alphas are 1dend1ca1 for both raw and standard1zed scores,
N 1 i.e., Dominant/Status = .74; Aggress1ve/Ma11c1ous = 723 -

. ’ Irrespons1b1e/Unconcerned = ,63; Subm1ss1ve/$e1f effac1ng = ,63;
Respons1b1e/Concerned 73 e
Low mean scores correspond to pos1t1ve tra1t attributions for the
Dominance and Responsibility variables; high mean scores. correspond to
positive trait attributions (negation of traits) for the AggresSive,
Irrespons1b1e, and Submissive var1ab1es. ‘

i .
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Se]f-estéem and . Tocus of control measures. Thg sta]es used to measure

seLf esteem-and 1ocus of contro] were drawn from the Un1ted States Department
i

o ‘of Education [1977) study, Group Prof11es on Self-esteem and Life Goals. The}

self-esteem scales cons1sted of four items; each item contained four response.
.choices which' ranged on a cont1noum from- "Stnong]y Agree" 'to "Strongly

Disagree." Corresponding numericals score$ for the rasponse ‘choices are 1-4,
. . ) ‘,,”:' . R .

with 4 ‘indicating strong dﬁsagreement The four items are:
‘(1) I take a’ positive att1tude toward myse{f
(2) 1 feel I am a person of worth, on an equa] p1ane w1th others.
.. '(3)‘ I‘an able to do things as well as most other peop]ef
(4) On the’whole, Itm‘sa@isTied with-myself. ' | . .
Like theigelf-esteem scale, the.iocus of control scale consisted of four
items, each with'four response options ranging from "Strongly Agree“ to
"Strongly. Disagree". Items were scored so that-disagreement; indicating'an'

N — : Q
internal locus of control, was scored "4", Thus, high scores on the 1ocus of

1:

contro] sca]e indicated "1nterna11ty" wh11e Tow scores indicated “externa11ty“.

1 a

" The items are: - o ‘ . -
(1) -Good Tuck is more important than hard work for success.
- L .

'(2) Every time I try to get ahead, someghﬁng or ‘somebody stops me.
(3) .Planning only makes a person unhappy since plans hardly work out

, anyway. , ‘ i : )

.. - (4) People who accept their condition in life are happier.thansthose who
try to chahge things. .
A two- factor varimax solut1on on_ the 1tem 1ntercorre1at1ons strongly

conf1rmed the existence of ?Wb d1st1nct sca]es correspond1ng to the se]f-

»
esteem and 1ocus of contro] sca]es.

-
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The self-esteem ahd_]btus of .control measures constituted Section 3 of

'

the student surveys. = . . g -

Student background character1st1cs (def1n1t1ons)

1. - Definitions of Hand1capped Statuses and Serv1ces

i
&

" Handicapped %tudents--those students receiving-special education .
services within the regular high school sett1ng and restricted to the
categories of #ducable Mentally Hand1capped ‘Emotionally Handicapped;

_ ~and Learning Disabled. An adolescent's handicap is manifested by his
P or~ her 1nab111ty to achieve otherwise attainable progress or
deve]opment in the regu]ar education program. ,

§pecia15Educationvespecifica11y deS}gifd instruction,'at no cost to é{l

- . the parent, to meet the unique needs of a hand1capped child, L3
~ifncluding classroom 1nstruct1on, instruction 1n phys1ca1 educat1on,' '
"and home instruction. . B : -

Educable Menta]]y Hand1capped--"Educab1e menta]]y hand1capped"*
(EMH). means a child who because of his/her intellectual
deve1opTent as determined- by evaluation pyrsuant to ARS .
15-1013 is incapable of being educated effectively through: v
regular c]assr00m instruction without the support of special
classes or' special services desirad to promo*e his/her

‘ educational development. . ‘

s 4

Emotionally Hand1cap9ed--"Emot1onaHJ hand1capped" (EH) means a Y, a
child who becau$e of serious social_ or behavioral problems, as

\ determined By evaluation pursuant to ARS 15- 1013, is unable or
incapable,of meeting the demand of - regu]ar classroom programs in
‘the pub]ic schools dnd in the op1n1on of diagnostic and
instructional personnel the child requires special classes or

2 special serfvices designed Yto promote his educat1ona1 and -
emot1ona1 growth and development. :

Learn1ng D1sab1ed--"Learn1ng disabled" (LD) means a-child with a
; . disorder. in: one or more of the basic psychological processes
. ' involved in'understanding or in us1ng language, spoken or
written, whig¢h may manifest itself in an imperfect ability to
listen, think, speak, read, wr | spe]], or ,to do mathematical
ca]cu]at1ons, The term incluue. such cond1t10ns as percéptual
handicaps, brain injury, minimal brain dysfunction, dyslexia,-and
developmental aphasia. The term does. not include children who
have learning problems that are primarily the result of visual,

% 0 a N N : R . § : .~
P s

lAr1zona Department of Education, Division of Spec1a1 Educat1on Cond1t1ons and
Standards Relating to Ident1f1cat1on and Placement. :

! ..
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4. hearing or motor handicaps, of mental retardat1on, of emot1ona1
disturbance or of environmental, cultural, or economic
disadvantage. -

~te

- Resource ClaSses1 --A supportive class &nducted: by a special

C * ‘education resource teacher that assists the student in meeting
regu]ar class requirements. The student remains 0ff1c1a11y enro]]ed

. e . in the regular class.

Self-Contained Classes--A specialized class conducted by a special
education teacher providing direct instruction within a subjeet area.
The student s reg1stere€ d1rect1y to the spec1a1 education- teacher.

' 2. ‘Definitioms of bas1c demograph1c var1ab1es

‘. " a)"Ethn1c1tx--_r o | g \‘ ~

1) Hispenic or Mexican American--an adolescent of Mexican,
. Puerto Rican, Cuban, Central or South Amer1can, or other
Spanish-.culture or origin., -.

2) " Black--an adolescent having origins in apy of the black

racial groups of Africa. )

53) White--ar adolescent hav1ng origins in any of the original
peoples of Europe, North Africa, or the Middle East.

b) Sex--male Oi male \

;o . c) Soc. .3S--a summary score ranging from 5 (low) to 10 (high) -
‘ ' deper.sing on level.of parental education and on whether the home
' *contains two. or more cars, a typewriter, daily newspaper,
e]ectr1c dishwasher, and private place to study.-

.The definitions of the handicapped were used by the special edhéation
teachers at the high schools tOnplace the students in the categor1es used
in ana]yses (see Results and Discussion). The demographic vartables were:

used to develop Section 1 of the.student surveys.

&

1aEiceptfona'x _.uv 1t Programs Service Models, Phoenix Union High School
District. _ /
T . , 3
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Research questions.« A ‘ E - .
~1, Do teacher- nonsponsors and teacher- spongors of school act1v1t1es

.differ 1n the1r views toward the participation of hand1capped -

L

students?, - . .
Expectations: Teacher-sponsors w1]1 view the hand1capped more
like mainstream youth because they will have had opportunity to
observe similarities: ‘between them in a wide var1ety of settings.

-

2. What contr1but1ons do hand1capped status and ethﬁ1c1ty var1ables make
to 1nd1v1dua1 differences in part1c1pat1on in schoo] act1v1t1es7
Expectat1ons One “in six handicapped adolescents versus one in

two nonhandicapped adolescents participate in school activities.
(cf. Table 5, p. 18). Do the two groups of youth differ in.the’

factors they see. as jmportant in influencing their participation..

Presumably the handicapped have not had models among parents, ;
peers, or teachers to encourage and help them acquire expectat1ons‘.
and -aspirations’ regarding school acfivities.

3; What contr1but1ons do baskground variables make, relative to
hand1capped status and ethn1c1ty, in 1nd1v1dua1 differences in
part1c1pat1on in-'school activities?.

Expectations:. Variables associated with orientation toward schoot
(social class, future p]ans, etc.) are expected to be: pos1t1ve1y
re]ated to part1c1pat1on in school activities. -

am o .
™

Procedures:f Data Collection

k]

‘The sohool pr1nc1pals of the seven part1c1pat1ng PUHSD high ‘schools
superv1sed data co]lect1on procedures. Separate procedures were established
for the three popu]at1ons employed in:the study the facu]ty (including both
sponsors and nonsponsors of. school activities), the nonhand1capped students,
and the handicapped studenzs. Each of the three procedures is deta11ed below.
] "Faculty The procedures for assess1ng participation of Phoenix Un1on

_ High' School D1str1ct teachers var1ed across the‘ seven h1gh schools.

Part1c1patlon in, th1s study was voluntary, and each pr1nc1pa1 encouraged
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part1c1pat1on by d1scuss1ng with h1s/her facu]ty the purpose of the survey and
. . 1ts s1gn1f1cance to both the school and the d1str1ct-

Teacher-sponsors of school c1ubs/act1v1t1es. The principa]s determfhed

-theé number of teacher sponsors 1n the1r schoo]s, and ASU project personne]
delivered to them\{he number of survey quest1onna1res they requested. The
. Dpr1nc1pa1s then distributed the quest1onna1res e1ther rn facu]ty meet1ngs or
.v1a campus mail; they subsequent%y co]]ected them via campus mail.” The data
co]]ect1on per1od extended from February to April, 1982,
Teachers. All classreom teachers not~current1y°sponsoring-a school

. t ) ‘ ‘ »
activity‘or club were requested by their school principa]s to complete the
quest1onna1re, which for, these- teachers, dea1t on1y with factors that m1ght

- encourage or discourage student part1c1pat1on in schoo] sponsored act1v1t1es.

-EAS',w1th the teacher-sponsors, the principals determined the number of : .

-

v

tEacher-nonsponsors in their schools, and ASU project personne]_de]ivered‘to

them the- number of survey quest1onna1res they requegted The principa]s then

ap

. vt - ;» —\c«u )

>7;;‘. -they subsequent]y co]]ected them via campus ma11 The data co]]ect1on per1od
e<tended from February to April, 1982.

Nonhandicapped Students. = The data co]]ect1on procedures fcr

nonhand1capped students were standarduzed across the seven h1gh sghou 5. ﬁ%ach
-s¢hool pr1nc1pa1 exerc1sed his or her>judgment in se]ect1ng, across age
levels, content area classrooms that wou]d be representat1ve of the student
body. The data co]]ect1on act1v1t1es were directed on site by a faculty
research associate with three graduate research .assistants. A member of the
project, teamrremained jn'the(classroom while the students responded to the

questionnaire; classroom teachers stayed in the room only until students

began. Student participation in the-survey was ‘voluntary, and initially
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everyone participated. The jinstrument took approximdpg]y 50 minutes to

complete.

Procedures were standardized as follows for administering the
questionnaire: . _ - , T . _ ‘i -

SAY: Hello, my name is . I'm from Arizona State
University. We are here today to conduct a survey that will help your .
school plan future directions. §t -will take all of this period. You will
need a pencil and a survey form which I will give to you. Everyane~here
will get a ggsxey to comp]gte. :

ASK:. Does everyone have a pencil? (Hand out pencils to those who need '
them) i ‘ '

SAY: _How many of you are now in an athletic, performance, academic, or
social school activity or club? Please raise your hands and keep the
raised until you receive a survey form. Please do not open the $urve
form until asked to do so. ' ' : -

@

_HAND OUT PARTICIPANT SURVEYS (Form 1)--all colors TO THOSE STUDENTS WITH
RAISED HANDS. | - -

-~ < .
When participant surveys have been handed out, distribute NONPARTICIPANT

' SURVEYS (Form I1)--all:.colors-to all other students. (Check nonpartici-

. pants as’ surveys are being passed'out--i;g. JYou're not in-an activity or
club?) Check after surveys are passed To be sure students have the proper
forms. (Form I~for participants, Fort II for nonparticipants.)
When everyone has,a survey and a pencil, SAY: We are ready to®egin.

Take your answer sheet out of the packet. (DEMONSTRATE). .

SAY: Do not write on the surveyrform. ATl @&nswers musts be placed on your

answers on the sheet go across from left to right.
\ . S .. . . )
ASK: Ready to Begin? . .
SAY: . Find the top.of the Answer sheet where it séys IDENTIFICATION
-NUMBER. In ‘the first four spaces, write in the last four numbers of your
phone number. If you do not have a phone, write in the numbers 1,1,1,1.
In the next space, right under .the last four numbers of your phone number

writ® the number 1 if you are female; Write the number 2 if you are male.

When students have finished with the identification numbers, SAY: I will

read the first four questions aloud with you. SAY: Turn the page on-your

survey. Now find the number -1 on your answer sheet. This is the place

where you will put your first answer. READ: Student Jnformation Survey,
. Part I: Student Information, etc. _ ' 5 ‘

"When you get to'the first question, read theyétem'(first part) aloud.
“Number 1, What is your age?" Then say, Number 1, 14 or younger. If you-

a«
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[BM Answer’sheet. (Show the IBM Answer sheet again). SAY: Note that the
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are 14 or younger, blacken the space number 1. Cont1nue, number 2, 15
1f you are 15, blacken space 2 of question 1. Continue on with a]] »
choices. Do this for the first four: ﬁuestwons. CHECK' TO BE SURE STUDENTS:
*  ARE WORKING ACROSS ON THE IBM SHEET.
‘ ~ When you have read the first four questions, tell the students that they
! . should continue working on their own through the rest ‘!’tpe questions.
. . . - - /°
\ SAY: ' If you have any questions,,raise your hand and I will try to help
you, - ,

NOTE: AS STUDENTS ARE COMPLETING THE SURVEYS, CHECK TO BE SURE THAT ALL
STUDENTS WHO ARE PARTICIPANTS IN ACTIVITIES/CLUBS HAVE WRITTEN IN, THE.NAME h
OF THEIR CLUB ON .THE ANSNER SHEET IN THE SPACE MARKED "NAME." . ’

Part1c1pants will have Form I of the survey.

As studenE c0mp1eted the quest1onna1re§, they were requested to. study or
read qu1et1y in their seats unt11 the end of the c]assr00m per1od. The above

.procedure was fo]]owed at each h1gh schsyi% one morning at each school, between
AN . ) -
February and April, 1982..

! ‘G

Handicapped student;pqgulation. ASU project personnel met uith each higt

g,

schoo] cha1rperson of the Except1ona1 Student Program. Dates v sche aled
to include one 1nserv1ce tra1n1ng day for part1c1pat1ng teachers and two
consecutive days for data co]]ectgon. Genera]]y, the data collection '
¢ .activities for both the handiCappedsahd nonhandicapued were schéduledufor the
“same week. ‘ | : : l
> o .
}._'Project personnel et prior to the data collection with partiqipating f
special ‘education teachers to discuss the survey\forms,.use of TBM score -
‘sﬁeets, amount.of time needed,.apd standardizatigh of protedures.n Six_of the

.

participating’high schools requested that the survey»of handicapped students

be conduéted by thevsbecial education teachers. In order to standardize- :*
procedures,,an inservice meeting was conducted by project staff for the |
'teachers prior to the data collection. (Two deLartmenta] chairpersons,

however, conducted their own inservice after meeting with ASU project

237,
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_pgrsonné1.f One higﬁ school e]e;ted to collect daEE in two large gro@p
sessions, undéf ASU=personne& gupervision. At this school, the Schia]
edugation teaéheqs assistéd WSU personﬁé] during the data collection by
'answering student ’questjons, co]]écting survs “orms, and  nonitoring
actjviﬁie§; At ti- other . . schools, ¢ -ta were co]lectgd 1d.resour2e
classrooms by the spe”}af education teacher with the assistance ‘of ASU project
per;onqg]. Tehghers followed the same procedures for admiﬁ%stering the survey

that were standardized for the nonhahdicapped stydent data collection.

Genera]]y, data‘co]]ectio&?}ttivities.for the handicapped took two class

periods for comp]etidn.of the Student turvey. ,those schocis collecting
« : S o '
‘ data with educable mentally retarded students’, the Student Survey'was read to

the entirg class by the s “al. gdud-ior ° er, . .r.dents then marked
their responses 7n the Student Survey irstead of the IBM data sheet.

e : : 1

A
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| = ©© III. RESULTS AND DISCUSSION o /

/s . o

¢ .
' see many more female than male

‘thought to be involved in Busines

Teacher Perceptions

Teacher-sponsors views of characteristics of school activities. Table 8

shows the perceptions of the 209 teachef-sﬁonsors' views of the character-

. [} : : . .
istics of student participants. The data reveal that teacher-sponsors see the

1argest-humber-of students participating in Student Government, ‘and the second

Targest number in Art and Performance.' Athletics, Buginefs and Vocational,

~and Military, respectively, £ L]owéd‘in number of pa¢%icipants. They also see

participation deEreasing by r§de 1eve1; with the exception of Business and

Vocgﬁé@na] and Art and Performance. The two sexes are distributed equally

within Athletics, Student Govegnment, and Mih’téry, but the teather-sp‘onsors

™3

articipants in Business and_Vocatioﬁd]fénd Aft
and Pefformancég Further, teacher-sponsors view: Anglo yduthV§S‘proporticna-
te]y'mor;e act1;\);e than miaity outh, espécially in Art ‘and 'Perfaormance.w
A]though they aéknow]edge that‘h\ndicapped youth barticipate i; both StUdent
Government and Art and Per{prmaﬁce,-re]étivé]y'few;handiéépped ;duthiarev
and Vdcatjona];

E / 'T#&;a'chei‘-séqnsbr:s' §-ay thét'youth “learn about joirling *from othef'

N -y

members ‘and t]ub pybliéity._ Mpgi.actiﬁities méet after school in a c]ass:EOm,

and meet two hours or less weekly, except for ath]eﬁics. The minimum time

- [} ' !

students spend in activities on thé-average is about two hours, but the

LR

minimum time shows considerable |range--from two  hours for Business and

Vocational to over nine hours fop Athletics. ' Teacher-sponsors see lack of
skills and other cqmmitments-as the main reasons that youth do not participate

in school activities. Mémbership is primarily on a vqﬂunpary basis in all

/__' 39
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Table_8 . ) ‘ g o \ ..
Teacher-Sponsor Views of Characteristics of School Activities (n = 209)

Extracurricular
Activity

- : . ' ; @

Activity : . - Business & - Art & Student.
Characteristics . Athletics Vocational Performance Government Military
1. Members of each grade =
: level: . : _ . gf/
9th . - 213 : 4 - 447 2,144 ‘9
10th =~ . 298 66 - 413 - 1,061 6
11th ' 296 149 " 563 730 -7
12th . 251 535 - 785 - 1,509 2
Ungraded ) 67 99 - 135 11 Y0
2. Sex of members: . i
: “Female - 414 416 1,241 - 2,058 12
. . Male ; . 49 259 922 1,761 12+
* 3, 'Ethnic or racial back- . e
+. 2 ground of members: S . -
. Anglo o 471 397 1,426 1,828 ° 18
Black L . 152 117 179 - 573 7 0
Hispanic > 268 4142 .~ 7382 1,362 6
Native American . 27 .. "2 96 - 93 0
Oriental : " Qe T 5 . 50+ . - 84 .0 \
. 4. Members having handicaps: 55 .35 352 ’ 422 "0
5. Handicapped’ students by- o S
' category: . : - , o R )
Y Educable mentally T : -
f . handicapped (EMH) - 0. . & 43 101 0
Emotionally . : - -
- handicapped (EH) 19 5 . 367 - 77 0
Hearing’' , ’ S
handicapped (HH) -2 1 - 10 12 0
Learning . . -~ . N e .
‘disabled: (LD) 47, 30 » 255 237 - 0
’ Speech. '~ - B _ ' )
handicapped (SPH) . 2 0o . 5, . 45" 0
6. Handicapped students by. - S ! »
ethnic group: T . '
Anglo . T 62 35 245 45 0 -
Black : 26, - 6 44 - - 154 .40
' Hispahic -, - .49 o 9 57 81 0
~Native American .- SN 16.- - 0 - 70« 9. - 0y
Orientad B <1 7 -0 0 1. 0 "4,
. . - : i PR
. 4_\,\ ¥ 40 ’( il
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Table 8 (Cont1nue

.Teacher-Sponsor Views of Character1st1cs of School Act1v1t1es (n =.209) K /'
— 4 — > \ — .
. Extracurricular ot "( .
. Activity ‘
Activity S L  Business & Art &  Student
Characteristics . Athletics Vocational Performance Goveﬁzment Military.
- ?, . , . . . “ .

" 7. How studeﬁts learn
‘abo#it joining:

] Schagl counselor .0 5 .3 2 0.
Other members of ' Lo ' - .
the club 12 v 8 23, 15 0
School newspaper/ . ; _
 newsletter - 10 b1 2 - . & .0
Teachers and/or . - e ) .
administrators 5 8 15 ) |
Club publicity . ' - .
on campus . 4 "4 - 20 -0
8. When the act1v1ty/
. club meets: . - .
Before~school 1 ' 3 9 . 7 0
= During school 1 14 ' 5 4. 5 0
" After school w30 2, 32 S 24 - 0
Both before -and o ' } :
. after 'school™ . 3 1 4 5 . 1
Both during school and. : ‘ ' o o -
either .before or = =~ : o
after schoo] : . 5 " bs 7 8 . 0
. r A
o Where the act1v1ty/ , : )
- club méets: . S ST S <
. Classroom ' g7 29 64 43 . .0 .
Room other than class- T . .
room on campus A '
“(1ibrary, etc.9 11 . 0 ' 5 10 0
On campus outdoers ¢ 23 0 0 2 1
© Off campus-~_. o4 0. 0 -0 0
10. The average time that S
. students spend weekly : [
in meetings and - , . - .
activities: e ' o
~ 2 hours or less weekly 8 - 24 . 54 36 0
. 3-5 hours .weekly -7 0F o, L 2 4 0
oo 6-8 hours weekly 7 0- ~ 2, 4 0
- 9+ hours weekly ' 27 0 3-/_ 2 0
.11 The minimum time students - - -
- spend weekly ip the : - -
-activity/club: : : g o e
2 hours.or léss weekly 7 - 27 59 42° 0
: .3-5 hours weékly - . . .10 . 3 7 ¢ 10 1
-+ 6-8 hours weekly - 12 - 0 1 3 0
| L 0 0 T2 0

kS

~ 9+-hours weekly 16




TabAe 8 (Conpﬁnued) .
feachervSponsor Views of Character1st1cs onSchool Act1v1t1es (n = 209%

- .. . - . . - . . )
v e . a. : - P E - L : . . s .
- . - - B . . . . o
S L . A .o o , . ] \ .
: o - S : e
. o T . K i .
.

3 ". o . Extracurr1cu1ar
' Coa Activity
© Activity R ) Bus1ness & Art & Student

- Characteristics Ath]et1cs Vocational Performance Government Military

~12.  The maximum time
P stpdents spend o : ke
~weekly in the o '
cactiyvity/club:.
2 hours or 1ess
weekly
5 3-5 hours weekly
6-8 hours weekly:
4 9+ hours weekly- - - 3 10 . 10
13. The main reason stu=
g _ dents-do not join
- . - the.activity/club: .
ot “Lack of necessary oo ' :
' L oskills 27 5 17 . « 8 7, 1
- Lack of money - 4 . 1 : 1 1 0
o Other .commitments " <o
- «  {Work, family : »
"7 responsibilities, g . 4
. -n,etc)-/ 97 10 33 < 25 -0
. .~ Lack of ‘information .
oo % about activity/club 1 3 5 .6 -0
Transportat1on to. andtr . .
a fYom schdol . Y0 4 1 1 0

3
er
)

38 o

A O .
~
—
w
coro

s 14. How membersh1p in the .
' group is determined: , . 3

o Voluntary . .29 11° 42 36

o Honorary . (by ~ s T

< ‘invitation) . 0/ -
Appointed or sgtected 13
Elected . ! ‘
Required (as.credit ‘ ‘ : ' ‘ .

or related to I

another class) 1 : 14 - 1 0 0~

—
~

= wo

F NS
LS

oo

C : . \

15, Sk11ls required to enter -

.the act%v1ty7c1ub . s

Interest, only--no : : S

skills needed L 16 « 22 . 42 - 36-

\Scho]ast1c skills . .0 . -5 : ,

Athletic skills .26 0 - 0 . 2
. Performance/art1st1c A0 . ‘
4 ~ - .skills & o3 -1 : 9 4 |
“ T _ o ‘ o s

—
[2)}
—
ard

OO0
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Tab1e 8 (Cont1nued) : ' R
>, Teacher- Sponsor V1ews of Ch racter1st1cs of School Act1V1t1es (n 209),
Yo T - ‘ﬁf ,’ - - v .._;‘.. :
T T T e “Extracurricular . I )
R S BRI ActTV1ty T o b
F R ' 5 ‘ _— o0
Act1v1ty o Business & . AFt & Student” I
- Character1st1cs ' Ath]et1cs Vocat1ona1 Performance Goverﬁment M111tary
";\16 ‘The largest expend1ture - AR ) Lo T
. .. members must make: , . R o T ;
. 3+ . Equipment  * 9 .t 5 0. %9 ‘
"~ Transpdrtation’ to or o R & -
from activity 9 2137 7. -0
. -Dues, supplies, or .. - ’ -0
~"admissions  ». 6 21 9 0
Uniforms*, = & . 2. 4 0
. Ngne .= . .18 25 - 32 L
R :Number of members” . . @ . - ' '
Lo ‘reqularly attending e NN SR :
T scheduled meetings: a . B = ' N
v 1-5 . . 1 9 14 0 -
I L 17 16 ~.0
/ J11-15% 3 1k 10- 0
L. - 16-200 0 - . 8 5 5 0 . )
21 % 12 218 7 1
" 18. .The primary purpose T ‘ o .o
U of the act1v1ty/c1ub ) : _ ‘-
o . To_have!fun =~ U6 12 17 - o
ER. Tq enhance knowledge . - .. N Coae * .
Y or learn a skill 3 23 27 ‘.ﬁ [
L4+ Té produce a. product - : e -‘-' B
R .(a yearbook, -arts . - S .
T projects, cookbooks, “r - - - :
; _etc.) or provide'a : . L -
. e “servide © . S A 18 18 - 0 . R
To give an athletic . - . % Lt s
., .-+ _performance. " " <. 32 0 .0 L3 0.
= ~. . To give an artistic c ‘ L J :
.o performance """ 2 0. 3 0 i
~A9. jEthnnc group mainly B . N
LT holding Teadership o ‘ _ S
positions:’ : C o . Vo o
“Anglp - - o 23 13 + 36 30 ° -0,
. Black R 2 s 4 "5 0" -
. \\H1span1c w9 3 10 11 0
“Othery -0 1, T 1 0
No pré nant group .9 - 4 13/ 5 1
M . e .‘ . . \' * Ca
‘ . /// } R -4 :
'.;" . . o . % :
430 : .
. T




Tab]e 8" (Cont ued) IR T S v%; O
" Teacher= Sponsor V1ews of Character1st1cs of Sthool Act1v1t1es (n =.209%;.
'iiﬁ%; N ‘; S | Extfacurr1gu1ar : | -
L g S S A Act1v1ty D .
-)-‘--E’ g . . . ‘.‘- .,_-_'_E . - - ’ - e /‘ . -

Bus1ness & Art & ", Stydent.

= T X

. : Act1v1ty e C : ) :
- # :§’Dracter1st1cs 'R ,_\2% ¥§71c§ Vocational Performance vaernment M111bary R

. (N . -
‘o

2

20.- Sex mainly ho1d1qg,4 _ . - ' . - S
: -leadership pos1t1ons: L éaagnamggaf’ Sl
) Female - ~ - 23 - 12 - 28 - 29 0.
- - "Male - " o lzy, 5 19 S b [
Nedither sex pre-. « % N _r . : ﬂ,'
.:dominaf§s‘ o -8 8 - 18 - 12 1
21.. How leaders aré : ,
‘selected: . ' - L ’
Vote by members . 26 o 24 64" 41 0
~Senjority , ) 3L 0 1 .0 ., 0~
3 " Sponsov. gr N ’ * '
. administration - -~ 6 0 21 4 L
: _.Volunteér 3 2 0 2 0
_ "Committee of -
a : members-- - . ; 0 0 1 1 0
22.. Who' decides what the - - R > o
official activity/club y, - ¢ oL
activities will be: l<?g S S , ST
! Each member. acting ' ST . L
.. alone - o , . 0. 0 1 0
© Al1Y members together +10° .18 81 .31 0
s Activity leaders 0 2 -3 6 0
s Sponsor or schodl T . Y . A
*  administration o307 - 5 8 : 9 - 1
: Committee of o S L e " L e
- members L ‘\ S0 2., . 5 -l . .0
R . . . . - [N ° . D ! . i e +
,““f’"_23.},The rewards»for pért1c1- ‘. , C : : o
. .-*  pation are: e * C ) S £
- g *  Personal success _“ 13 . ‘14 - 49 11 -0
? Trophies, letters,. ' '
. . certificates® badges, - . = * '
« 0 etd. 18 2 2 -1
s -“~ Recognition ‘(peers, - . o ) ; . st
. parénts, etc.) . . 4 0 15 0 20
. Relationships with RPN 0 S :
others T -3 3~ 23 . .16 0
24 Pkpgects change or . _ . o, _ o S
‘ remain the .same-: ﬁg : o 4. -
- Remain the same year . ‘ : T
: after year _ 3 .. 4 . 13 12. 0
* .0 . Change with.new S AL TR A
members -and/or =T ' : . 2
..sponsors . 9. - 18 - 45 .33 1
'

Y
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E Tab]e '8 (Cont1nued)

Teaéﬁbr Sp0nsor Views of Character1st1cs of Schoo] Act1v1t1es (n

Act1v1ty

Character1st1cs

LY

26.

27.

25.

Hohfmembersiadhieve N
the goals of the

.activity/clubs: <R

Compete more than’ , , A

they cooperate - .10
Cooperate mpre than =~ -

‘they compete. . -9
Compete and cooper-.

te about equa11y~ 28 .

PrOJects are pﬁ1mar11y
.. long or short term:
- Long-term«(weeks or’

months) v 28

Short: term (hours orf.

days) - 18

Rﬂ]es of the act1v1ty/
club are primarily
formal or informal:

Formal (written)~ . .37

Informal (made up

along the way) .. 9

Who usually enforces
the ‘rules: - .
.-Self-imposed : 2
‘A1l members together . 9
_.Sponsor or school N

ddministration 31

"Activity. leaders 4

Committee of - . . =
-members . -0

The pr1mary‘&1sc1p1:nary
action of the act1v1ty/
. club:

"Expulsion from the,-
. jactivity/club
- Reprimand:
Exclusion from

P participation A 25 .

oo

_ “Self-caiticism T 6

15 . - 28 11 0

"0

13 - 3. 3 - sl -

14 . 28 7 L
13 3. 3% 0

b

16 - 3’ 27 1.

SRR ( IERRIREY (A
1

o1
I VA T A
11 B T

~N W

0., . 4 0
157 13 o
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Table 8 (Contmued) : : R ' ' o
-Yeather- Sponsn,r_l@gm of. Characteristics of School Activities (n =

209): PR
‘v\ ) “xtracurricular = ¢ : ]

« . B N L o Aetivity o
. S B ; L
_ "~ Activity - ‘ : ‘Business & Art ¢  Student
_'_Char'ac—teristics_ ' ¢ ‘ Ath]et'lcs Vocat1ona1 Performance‘ Government M1htar'y

e

: = N e g = —¥, — 0
30. How members work when

the entire group is . . < . -
. ~ involved in a common ' rt
el -project: . oL ‘ - s
’ Alone : oo 1 P 1 - - -2 0
With orre other T e > - .
"~ person : 4 1 9 _ -3 07
~In small groups 15 15 - 23 .30 0
In the whole group 23 . N 7 26 15¢ 1
‘ A o~
v T A\
1 ) -
é ~ *‘ X
R s ’ ) ; '\_./—\'
B . \ ’ ’ v v e, ’
. .
‘- - -\‘ h; \
' “,,"" ok | | . . \
’ , ;& . .
¥ ‘ _
. N - / *
: & oY L
' N
- o f ‘ . “’ P
: e
o l 46 4 N -,
-
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activdties; The teacher-sponsors maintain that interest, rather than'skill IR
v » ‘
is«reqdired to join the act1v1t1es, except for ath]et1cs, where ath]et1c .

.

>=sk111s are perce1ved as necessary for membersh1p. Dues and expend1tures for ’

‘supp}1es are important - adm1ss1on requ1rements, espec1a11y.1n Bus1ness and

[

Vocational and Art and Performance.

Member attendance at activity functions is- re]at1ve1y heavy, accord1ng to

-

teacher SpOnsors.. The pr1mary purpose in Ath]et1cs is to g1ve an ath]et1c
- performance; in Business and Vocat1on, to enhante know]edge or 1earn a sk111
in Art and Performance, to 1earn a- sk111 or prov1de a service; in Student
Governmeht to -have fun or to prOV1de a serv1ce. It is noteworthy that -

1eadersth pos1t1ons are v1éwed as be1ng held by: White youth ~who are

primarily g1rls

“Leaders_are generally selected by vote of members; members work together

_Wtocdecide‘aCtiyities the,rewards foﬂ'part1c1pat1on -are- pr1mar11y persona}~forﬁm“’*f“
: b
Bus1ness and Vocational, troph1es\for ath]et1cs, and "reTat1onsh1ps w1th

others" for Art ang Performance and Student Government PrOJects remain the
same_year‘aft; year in Ath]et1cs, but. they change in the other act1v1t1es
with the coming of new members and‘teacher-sponsors.-

_Cooperation prevails'in Student Government, but the youth c0mpete and

r ' cooperate abouf/equally in other activities; Ru]es in most 1nstances have .
been formally estab]ished, and they are Enforced by the teacher sponsors or ///:
~the school adminjstratorsL Youth -are d1sc1p1qned in Ath]et1cs by exc]us1on

frdm participation, but by self-criticism, expulsion, or réprimand in other

activities. ¢ ;”‘-' o A
a‘ﬁ 5 X 3 . )
Teacher attitudes toward factors that affect part1c1pat1on in schoo]

act1v1t1es as a _function’ of (117sponsorsh1p of act1v1t1es and (2) involvement

in spectafggducat1on.;” Teacher-sponsor andKEeacher responses from the two

o
o

e T gy Ny J

R T

%
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. quest‘ibnnaires (see Appendices A and B) were comb1ned for purposes of -

conduct1n mu1t1var1ate ompar1sons of tdher att1tudes tovvard part1c1pat1on '
g

~1in schoo] act1v1t1es when -"students in genera]"'and hand1capped students,
respectwe1y, is taken as the referent group. Var1ous- items wer‘e scaled onr.
:»_._,, - the basis. of the1r conceptua] re‘lat1onsh1ps. These sca]es _were des1gned to
reflect \h‘ree character1st1cs of act1v1t1es _that med1ate student&
part1c1pat1on 1) status an% prestige of membersh1p, 2) organizational
~structure and types of tasks,_and 3) anbersh1p vamab]es related to. degree\ of

o hand1¢app1ng conditions,. Each scale was tested for 1nterna1 reliability wsing

: Cronbach s Alpha (Cronbach 1951) TofTaxméze scale rehab.;h.ty, items that

£)

-

d poor corre1ation with the sca1es weﬁ removed The means, standard

dev1at1ons, and Alphas "of the f1na1 version of the sca]es are presented im
b

Table 9. I - X PR Lo,

a

\‘1.“- ., ’ ) v.., . 6‘) o .
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Tab]e 9 N . . . . . . e ) -

> - -+ Means, Standard- Dev1at1ons, and- Alpha Re]ﬂab1l1ty~Measures for’ Comb1ned o
a Teacher/Teacher -Sponsor Attitudes toward Factors that Affect Part1c1pat1on i

School Activities (n = 426) .

. \ ) N -

<

v : N \ i ° .
. © Scale : ! Teacher  Teachers Total SD Al,pha
: ~ Sponsors ' T e

=. 209 n=217 n = 417

r AN . ° o

A11 Students* St
* Status (items, 15 20

teachers; 1tems 45- 50 : .
sponsors) : 3.10 . - 3.01 ’ QfOS ; .63° .87

E . v
~ >~ Structural -and Task (items \\\\ . -
) .~ 3-13, teachers; items . S ?
33-43, sponsors) . 2.96 - 2.48 2.71. 774 .84
¥ - . . .

e
3

.. Handicapped Students**
. Status (items 48-53, . - _
< teachers; items 78-83, R s o . -
~ sponsors) -7 . . 2.69 T - 2.90° 2:80 " .74 .90

- - ‘-

. Structural: énd Task™(items . — o T o :
- 27, 38-37, 39-46,- {ii_ . o IR

teachers' items 57 64-67 oo v : ,
69-76, sponsors) : 2.62 - 2.92 2,77 .75 . .83
T Handicapping Conditions
(items 21-25, 28-32, 38,
teachers; items 51-55,, - ; -
58-63, 68, sponsors). - 2,69 . ™ 2.8 . 2.78 .78 .87

-~

Ll

= -
*Low mean-gscores indicate that characteristics of school activities d1scourage
art1c1pat1on (range from 1 = strongly d1scourages to 4 = strongly encourages)

**High | mean scores indicate that characteristics of schoo] act1v1t1es
discourage part1c1pat1on (range from 1 = very unimportant to -4 = very -
1mportant) . g :

.
- - ”~ o
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A mu1t1var1ate ana]ys1s of variance des1gn was used to compare teacher'
responses on the five sca’]es in terms of two 1mportant background factors 1) ‘
level- of teachers' fo'r?mal invol ment in schoo’l act1v1t1es and 2) jevel. of |
'teache_rs' forma1°1nVo1vement witz ha'nd1capped youth (cf. Tqb]e'lo) For the
fg¢rst factor, teacher 1nvo]vement 1n school act1v1t1es was d1chotom1zed on the

basis of whether the teachers were sponsors of sch001 activities (te cher-'

nons;‘or n=217; .sponsor n= 209) For the second factor,_ teagther

1nvo]vement w1th hand1capped§youth was da-ﬁned on ‘the bés1s of formal

exper1ence in special educ §on. The fqur levels of this factar were created

frorq,data drawn) from sectLpn 5¢of the teacher- sponsor quest1onna1re and sectiod -
3 of the teacher- questionnaijre, Teachers were grouped 1nto four ordered

categories h1gh (current]y teach1ng a spec1a] education class, n = 27)., high-

medrum (comp]et d thr'ee ‘or more un1vers1ty re]ated courses Tn spec1a1 education
and/or attended three or more professional worksh0ps in spec1a1 educa\fnoﬁ, n =

: 72') 1ow'§ed1um (compnged dne or two courses . and/or attended one or two

workshOpsﬂ n = 282), and low (had not taught a spec1a1 education c]ass, not .

'com,p]eted 3 course, ‘and not attended’ a~workshop, n £ 45), e L .

q

Tab]e 10 shows that in respect to character1st1cs of activities re]ated to
students in genera] teacher-~ nonsponsors and teacher sponsors are similar in

their att1tudes tOWard status character1st1cs--whether prestlge of the activity

. e >

to var1ous const1tuenc1es dlscourages or en,courages part1c1pat1on--(however,

'the d1fferenc€_on the status scale did approach significance, p < .10).

*,

However, the teachers differ strongly re]at1ve to,structural char'acter1s1:1cs.
/-
‘Teacher nonsponsors see activities as much 1ess access1b1e relative to

structure than .do teacher sponsors. .The d1fferences between teacher-
\nonsponsors Qand teacher -sponsors -in respect to character1st1cs of act1v1t1es
‘related to hand1cappe_d stukdents%re consistent for all three scales. In‘ each.
S ES .

- 50 . ‘
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" Table 16 . . S CR P
Multivariate Ana]ys1s of Var1ance for Teacher/Teacher- Sponsor Att1tudes toward
Factors that Affect Part1c1pat1on in School Act1v1t1es [n = 426)
/ .
) - .- Scale
o ' R €A1 Students - - B Hand1capped Students
| . Status  Structural Status  Structural Handicapped .
I .SOOPQQ . F y F oo _ F e oo - F *
Involvement - ; ’ y _
in school = S _ . . " :
. activities (A)  3.04 97.51%** .. 9.53% 43.98%%% - 16,88%**
"' Invalvement 7 *
with handBcapped o ‘ : N : : .
youth (B) .45 .13 : 2.67 2.09 SN}
. 3 B . . _ ’ N
Ax8S, . - .22 - 2.63 59 . 124 2,46
$ - P
. %df=1, 418 Pdf = 3, 418 Cdf =3, 418 Y L
¥ <0l R R et |
P*kp <,.001 Lq : . : - ’
*x%p ¢ 40001 | Co : - ' .
- b @ ° o .
L
7 . . .
vl ;
51 -
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students. . -

-instance, teacher nonsponsors "see aclivities vas more form1dab1e and

LY

, 1naccessible for handicapped students than do teacher sponsors whp are workfng

w1th youth in act1v1t1es. However, it 1§ noteworthy that Tab]e 10 a]so shows

that the 1eve1 of exper1ence and expert1se in special educat1on has no effect
]
on views ‘of teachers toward part1c1pat1on in schoo] act1v1t1es for both

students in genera] and handicapped students. ~1 z.

We .may ‘assume, that teacher- -nonsponsors have a less d1rect, and therefore
1ess accurate percept1on of actual barr1ers to part1c1pat1on 1h School
act1v1t1es, perhaps ‘because of their unfam111ar1ty with the actu71 demands
that act1v1t1es p]ace on students. The data support, gthereforea the

hypothesis that teacher-nonsponsors ‘overest1mate the 1naccessibi]ity of

vactmv1t1es to both students in general; and espec1a11y, to handicapped )

1Y

- Our failure to f1nd a s1gn1f1cant d1fference on the status var1ab1e for

f
students in generaT may be as stat1st1ca1 artifact. (s1nce the F test approached

-~

gn1f1cance) A more conceptua] exp]anat1qn, however, fo]]ows from exaﬂundng
e means for that var1ab]e for thgjtwo groups of teachers, as presented in

Tab1e»9. Both teachers and teacher-sponsons‘rate status variables as

encouraging participation 'in activities. . Since status and prestige for

-

participation in activities’ is strong]y affected by the sapool m111eu, one

»

. wou]d not expect that these two groups of teachers wou]d differ on the genera]

significance of status.
. The failuré to find any s1gn1f1cant effect among teachers relative to

}evel of involvement in spec1a1 education is noteworthy. S1nce ne1ther the

v

1nteraqt1ons between the ﬂﬁz background character1st1cs:nor the main effect

\

for spec1a1 educat1on 1nvo1vement was s1gn1f1cant, it "follows thatjexperx1se

S
in spec1a1 educat1on does not affect the accuracy with which teachers perceijve

+
- e

&



general or handicapped students. - - ‘ N . X B
activities. Table 11 (Students in Gemeral) and Table 12 (Handicapped = " -
; 1views toward‘adolescent participation in school: adtivities. ™ Tab]e 11 was

¢ f
Section 3 of the Teacher survey. For items in Table 11, 1ower mean scores

involved with»them. On the other hand Tab]e 12 shows that teachers, more -
’ ' | &

. impediments to\membership.re]ated to structural characteristics of %chool

. : _ ) .
o L
Y -~ -
. - C

- HE.
-, .

<

barriers to participaE‘on in school activities-é@dﬁg either students in "~ . =~

. N B .
e . . R L

‘Teachers' views of- factors’ that" affeet participation in ‘school o

N -

nStudents) reveal differences between teachers- and teacher-sponsors'in their_

deveioped from responses to éfction 2 of the Teacher Sponsor survey and

A

R 1
correspond to perceptions that a given factor. discourages particiation. For h

. items in Tab]e 12, higher mean scores correspond to perceptions that a given

factor- discourages partichaiion, : - o .
'Table 11 shows that teacher-sponsors uniformiy see sfactors associated

with school participation as more important ih encouraging participation than

do teachers. A]though item -by- item differences are not 1arge, one might

assume that, teachers _are more neutral about the factors‘because they are 125//(_' .

than teacher sponsors, onifo ly regard the factors that are particu1ar1y
relevant for the handicapped as more important to partic1pation. “These data

suggest that teachers re]ative to teacher -sponsors see more impediments to

participation in school activities for the handicapped perhaps -because as

»

teachers. per se.they are not directly involved in conducting school activities

and, thus, fail to perceive how readily handicapped youth can, participate in
N y -
them. ' - a} .

»’

~ Summary of .teacher péerceptions. In general, teacher-sponsorsh and

S : . ..
teacher-nonsponsors tend to hold similar beliefs toward school activities.

However, relative to students in general, teacher-nonsponsors perceive more

. L ’ | : o , L{ E -' _.’ | i\ v.
o «. /IP . -: ¥ ¢ ' e L\ -
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Table 11 - - - ' o
Teacher- -Sponsor and Teacher Views of Factors that Encourage or D1sc0urage Part1C1pat1on
of Students in Genera] ..

.L’
Item - .Teacher-Sponsors ° Teachers . Teachér Sponsors and
_ . L n'= 209 n=217 . Teachers Comb1ned
R T, I R . 426
_ - S ;‘SD' L SD . M SD
] v iy R
31. Other commitments 1.89 §§{77 1.84 ¢ 70 ~ '1.86 J4
. 32. Meeting time. 2.81 - .77 . 2.63. . ;74 . 293 . .76
33. Learn about Jo1n1ng 302 ~+ .63 2,78 . .67 .. 2.90 .66
34. Method of selecting members 3.15- 71 2.63 » U71 2.90 N5 -
35. Skill réquirements 2.88 .86 2.27 .78 2.58 .86
»36. Financial corisiderations 2.84 . .82 2.08 .76 - 2.47 .88
377 Transportation 2.64 J9 . 2.05 .78 2.35 .84
38, Ethni¢ or racial mix 2.95 .62 - 2.51 .67 274+ .68
39. Acceptance by others 3.19 .60 2.86 .79 3.03 .72
40. Levels of cooperatio < 3.05 +.56 .2.54° .64  .2.80 .65
41. Levels of competitidn 2.84 .?\\ 2.33 .67 2.59 %74
42. Range of tasks 3.02, .58 2.65 .62 "2.84 .62
43. Length of tasks 2.99 .58 2.53 .65 " 2.77 © .65
44, Opportunity for ]eadershlp 3:1%; .54 2.81 A0 - 2.96 .64°
45. Prestige to members 3.23 .64 & - 3.12 .72 3.17 .68
46. Prestige to other students 3.07 .67 .3.05 .66 3.06 .66
- 47.7 Prestige to teachers and . - "
‘administhrators 3.04° . .59 - 2.88 . .59 -2.96 - .60
- 48, Prestige” to parents : 3.07 59 2.95 59 - 3.01, .59
497 Prestige to community 3.02 63 2.88 - .56 - - .2.95° .60
3.18 60 3.18 69 3.18 . .65
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":'Table 12 -° ‘ S ¢ : . a T

. .Teacher-Sponsor dnd Teacher Views' of Fac-mrs that Encourage or Di"s'g:o‘ar'age Participation::

of Hand1caQDed ‘Students - L ..

' g » Item Teacher-Sponsors ", Teachers . *Teactier-Sponsdys ahd.’
S 1 , ot on =209 - 217 . Teachers, Comb]ned
. T . TIR R TR 426
. ‘ . g M 5D M - +«SD i« M - s
- P Y, - . s - - R -
51. Write legibly L8 2,427 <76 2,20 - .83
52. «Organize information - "% -\ 2804 J‘%j_.86 2.76 .65  2.70 - ..77 ..
53. * Remember information/Tong y- =% " " -~ , K o
term | w74 .88 2,74 - .71 " <2.74 . .80
54. Follow d1rect1ons - 2.1y . .81, . 3.19 » .60 - 3.17 472
55. ‘Communicate using spoken oL - A
g » 1anguage - 2.78 83 #3.11 61 2.94 - .75
56. Pride in participation 3.24 77, 3.24 © .60 3.24 .69
57. Respect for authomty 3.13 . .74 3.05 .. . b3 3.09 .69 -
58. Hearing impairment 2.27-  -.78. 265 . - .76, 2.46 .79
59. Visual-motor goordination =~ 2.80 ..93. - 2.89 . .- .74 - 2.84 .84
60. Muscle control . . L2770 .98 . 2,827 73 2,79 .85 o
61. Work alone - 250 ‘d‘8€ -2.61 A3 ~.- 2.56 - .80 . ...
-62. Attention span . 2-89°7 . .80 2.99 62. - 284 . .71 )
63. Perceive appropriate behavwrs - - oL e o '
‘in a social situation ~ ~ 3:41 .7 76 3.19* .64 3.0 .71
64. How students learn about . - AT L ‘ R
. joining . . 2.64 .76 -2.80 . .6& - 2.Y2 T2 '
- 65. Other commitments - 2.9 .75 3.16 ¢ .72 -3.01 - A
- 66. Convenience of meetlng time 2,88 .79 3.10 .63.7 . 2.9 728
67. Selection of members - — ' .- D e J S
- (voluntary, elected," o s T . ol
appointed, required) . »2.70~C".85 2.86 - .63 - .2.,78 . .75
",68. Skill requirements - 2.74 .96 .91 . .65 - 2,82 .83
*69. Financial consideration., ./2.08 .81 .82 .78 2:44 .88
_70. Transportation o 2.45 .86 +3N4., - .70 2.79. .86
©71. Ethnpic or ratial mix 1.70 .64 2.39 1 .80 2.04 éli)
- 72. Acceptance by others - - 2:66 . -85 0 3.14 .69 " 2.90 .8l.
73. Levels of caoperation : 2.84 .73 2.94 .51 2.89 .63
74. Levels of competition Lo 2.56 .85 - 2.80 57 2.68 74
75. Range of "tasks, . . 2.66 .77+ 2.91 . 59 2.78 70
+ 76. Length of tasks - . - 2,66 .78 2.85 60 2.%5 70 ,
77. Leadership positions . 2951 ° .75 . 2.70 69 2.61 73
78. Prestige to-members ' - 2.77 .77 3.03 .67 = 2:90 73
79. Prestige to other students  2.74  ..77 3.01 .71 42.87 75
80. Prestige to teachers and . ' . ' . o
K * administrators 2.55 .76 2.66 71 2.60° .74
8l. Prestige to parents 2.65 .76 2.88 .66 + 2.76 .72
82. " Prestige to commumty . 2.53 77 2.61 .70 ~ 2.57 .74
83. Rewards 2.95 .78 -3.19 .66 °  3.07 .73
v ¢
\
N . &,
J o . . 1_.%
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” act1v1t1esias compared to- teach%r-sponsors). ThlS d1screpancy 1s nelat:ge]y

-'1 ) .. "' B . _-’ .- .. . A o :"‘ R
: ;;'ﬁ . ‘);_ ) . . . L \a"_‘_u _)1

large tn respect 'to. hand1capped students.'

nonsponsorsjpverest1mate the 1naccesS1b111ty 0

chooI\act1v1t1es to-students.-

Perceptions of Nonparticipants'ToWard'School Activities: —* - s I
S . . : .. . f A “q . B " T A T . . -“-,
Tab]e 13 1s from Sect1on V and Tab]e 14 1s from Section VI of. the
— - Dy

nonpart1c1 ant: survey.ﬂ Tab]e 13 conveys responsgs. perta1n1n to structura]
]

character1st1cs of aCt1v1t1es.“- Tab]e 14 cdrveys the attitudes of the - .

“r

. nonpart1i1pants to ard part1c1pat10n tn schooﬂ‘l‘t1v1t1es. Responses to the

<

quest1ons that\ const1tute the tab]es are orgén1zed separate]y_)ﬁ?”"é&,

‘ ‘..

ethn1c1ty, aid . handlcapping cond1t1on o ;

‘An exam1nat1on of Tab]e 13 reveals d1fferences apong the youth pr1mar11y
\..‘ k
by sexdand ethn1c1ty, but not o, -handicapping c6nd1t1on " In genera] the

honpart1c1pants 1nd1cate that thev could’ f1nd transportat1on to get 'to ‘a

»

T schoo] act1v1ty (#143), they go to counse]ors and fr1ends to get 1nformat1on

about act1v1t1es (#144), thg activ1t1 : are v1ewed as 1nexpens1ve (#145), and

they see that other comm1tm nts are tfeir maJor 1mped1ments to part1c1pat1on

(#146) They dou]d qutr1bute 1deastand “be. creative in act1v1t1és #147),

i 1nstead ‘of part1c1pat1ng 1n act1v1t1es, they work, hang around w1th fr1ends,

he]p w1th the - fam11y, or. have other hobb1es to occupy the1r t1me #1484: Most.

: could spend on1y f1ve hours or - 1ess per week in .an act1v1ty (#149), wou]d

-

4
become a memb r of an act1v1ty to have fun or ‘to. learn someth1ng new (#150),

°\

. and thought 1nterest alone was a11 that was necessary to Jo1n an act1vit§

£

(#151) . However, most’ said. that they would not,Jo1n becau

other

, ; |
COmm1tments (#152) Further g1rls more than boys and Mexican Mmerican: more
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athTet1c skills as most';mportant (#151)

V- Tab]e 14-reveals that, 1n genera], nonpart1c1pants would 11ke to join-an

. act1v1ty (#153) and thegr parents woqu like them *o0 be members (#154)

?“ji @ f , approagmately forty percgnt of the. nonpart1c1pants do not see @ny of 2y

A e e
‘the acbﬂv1t1es/c1ubs as be1ng 1nterest1ng to them (#155) - Nonparticipants are -

equa]]y spT1t 1n hav1ng fr1ends 1n act1v1t1es (#156) They‘say th?tework.

woqu not be an impediment to joining (;157). They are d1v1ded equal]y as to
T-whether"the':acttvfty is important to. schooT pr1nc1paTs (#158) ' They

overwhe1m1ng1y agreed that ethn1c1ty is of no cons1derat1on reTat1ve to the1r:

part1c1pat1on (#159) They do not see act1v1t1es as’ 1mportant to the1r

". parents (#160) They fee] strong]y that they woqu be accepted by others'

(#164) They sée rules of act;v1t1es as fa1r (#162) ?d-most know hdw to R

\-‘
become a member of an actrv1ty or club (#163) ; They are split even]yhomJ
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whether others wou]d lige” them.l to JO!R‘éﬂ act1v1ty/c'1ub (“164) Most d1sagree T

that takmg care of1s1b11ngs 1mpedes"chem f'rom Jo1n1ng _(#165) About- ha1f say

.‘ they know so’meth1ng about a c]ub or aetw‘ity (#166), and nearly aH of the .

- -

e~
youth say that they are‘-smart enough to become a mEmb&v(#167) %of the

students see a hand1cap as an'- 1mpedment ;o J{mmg (#175) They ag eé that

Y

they have a means of transportat1on (# 168) and that Vhey wou]d be 11ked by

f‘“- other members 1f they joined an act1v1+y (4}69‘ A]so they< s_y that hey o, o
. wou]d make new fr1ends (#171) that they have suff1c1ent taﬁent to Jo1n

(#170), and that they have enough money to join_ (#17‘3). #They see act1v1t1es'.' LoRs
- as 1mportant at the1r school (#177) and as 1mportant to teachers (#171), but N

: they do not see teachers as 4nterested in the1ﬁ Jo1n1ng (#174) Further,

- membersh1p 1s un1mportant to “the nonpart1c1pants (#172) I _"r- Q’ S S

° 0"

Spec1f1ca11y, B]acks and Mex1can Amer1cans would Bke to become’ membersﬂ :

of extracurr1cu1ar act1v1t1es, more than thtes. The gnhandmapped generally, -~
1

fema]es, and Mex1car’r Amer1cans. see act1v1t1es as more 1nterest1ng as compared

)

Y

- ~3 N

+to males, Blacks, and wh1tes. ’The hand1capped fee] (olﬂy 4shght1y more - »
. proport1onate1y) thatéthers wou]d not accept them 1f they Jo1ned an act1v1ty "

< 2 ' .
(#161), and that oth_g_,;s do not waot them to Jo1n ‘an act1v1ty (#164) 81acks e N s

fee1 ‘that they have somewhat more ta]ent ’chan Whites ‘and Mex:can Amer'zcans to ",, s

o contr1bute to .an aot1v1ty (#170); B]acks aiso see membersmp‘ as poﬂnt1a11y

more’ 1mportant to them F1na1\'5' ‘the hand1capped see money as more.1mportant

(#173), and see teachers as less mterested in the1r part1c1pat1on #174 EH ¢ ',,“

- . T
4

& and LD youth see the1r hand1caps as more of a prob]em to them than EMH ygyth

v . -$ ? . \‘- . .-
o) and the ha"d1capped beheve ‘that they would make fewer fr1ends as .compared . 0 4
S .. 4 l' ‘7 . ‘, o o . ‘,"- v . Lol
voe 7 - RS (0 LR Ve
: _,rw1th nonhand1capged youth if they Joined an act1v1ty~ (#176) L. T I S
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~ working at &

.
‘L

[y

. (#101-). whereas part1c1pants in AP a&i SG. wou]d spend" thefs tune soc1a]1z1ng

Jif they were ﬁot in the act1v1ty, those in, §V and A would spend the1r t1me

e - ) 4

and act1v1ty), many ceHs are empt;y. -,Therefore, Tab1e 15.w constructed from T
moda1 patterns revea_ie‘d in 1Append1ces {tg: _I,_and contams fourte%n d“ .
character1st1cs of act1v1t2 . Bach  "x' corresponds"’co ,the m05t freq ent—. :
res. onse for part1c1pants in each tivity. The“ pa;tenn Qf m1~11t~ar' - s
.-‘p'éclpatmh, althngh 1nc1uded as ?pendu .1, has b n excl-uded from Tab]e -. -
15 be?:ause of sma;l] cell. s1zes..__' e T o K

- »
-\-..’4.'-'"‘*—

P > v 5 B ), -

Tab]e 15 rele IS tnat- part1c1pants in A*h1et1cs (A) see themse]ves as

R
O

spend1ng much more %nne in the act1v1t)7'vs c0mpared to part1‘c1pants in Art and-\

Performance (AP), Busmess and V‘ocat1ona1 (BV)', and Sthdent Government (SG)

- : R

Teq - t

- -

b (#102) Students Jeined AP ang se to have. Funy BV ta‘]earn

someth1ng new, and A to g1ve an athletn’ performance (’%103) Pert1c1pant$ PR '-‘&

AP SG, and A 1earned about J:mmg from other‘ members of the club, and- those 4-_,_';
in BV Tearned about Jo1n1ng from teachers and/or adm1rr1stratpr:s (’#104) B :_,A-‘ ”
Part1c1pants in A perce1ve ath]et1c< sk1Hs as. necessar’fowmembership«,. w :
' .but those in AP BV an?SG see 1nterest a‘Ione Nas necess:y for' membérsh1p r -

- » -

(#105"). Whereas part1c1pants 1n ‘BY 60u1d drive’ the1P own car “to act1v1ty ’;;_i-"”

~ i '4 .

_' meeti‘ngs, those ’1n AP and SG would re]y on fr1ends and relat1yes for ., T *
’-‘transportat.fon Further, part‘1cvp§1ts #in A sa1d they d1d not need ~~
-8 . : Ts0 T - ‘s’ ‘
transportat1on (#106) : Part1c1pant$ .Jm~a11 four Kmds’ of. actm1t1e.s see '\ L

[
-

¢

-..'

~ f‘ e Yo ¥ £ - ‘
membersh1p as’ very 1nexpens1ve (#107) A] so, aH part1c1pantk‘1nd1cate thatl"_" ~

other comm1tments' to wor"-"-~ "-:;’f;almil_y__a_;r . the only sfattors #,hat wou]d mhimt

. . o Y
' mcreased‘ partlcmatwo,‘ ) 'Whe ,%articman,ts m; By and ,'A are’
a2 N 4 Rk . N i
I A i - A T .
motLyated to contmue the1r membersh,1p 1n‘the act1v1ty for persona? success,
PR ..-‘« L AURIYE S

those 151 AP 'and SG do‘ so beca;us*e ,of re]ataonshﬁps w1th other act1v§ty/ciub
- . ; \ ( .. }
sy

members (#109) Part1c1pantsn 1n BV SG and A rewardg, themse]ves for

yos <.




Table 15 |

£

A}

. 10%5

 $* " 1

)
!

4

Modal Participatio

I Patterns of Students 1n School Act1v1t1es/c}ubs !

l

Arts and

Performance
y

1

Bus1ness and
~Vocational

Student
- Government

 Metics ©

101. - Time spent weeHy 1n this drt1v1ty j/

N

3 68iwwswwﬂy

4

2

o

< N

Al

* 2. hours or less wackly -
35}mwsw%ﬁj

o
9 hours veekly

/

i

(.
iihat would you do W1th your t}me if
- you were not in, this act|V1fy7

PR D A P

work at-ajob. o

be with fr1ends1 | »" §

atch

i 1]

mmorbemmnvfm1

have hobbies or other interests 3

103, Nhy did you JO]H this actav1ty7*

o
L

.
[ 1
. y 3
B
oo

-

‘.‘ |

N
5

1o have fun
to Tearn someth1ng ngw .

to.make something or provide
“aservice

4

t0 g1ve an athletic performance.

to g_we an artistic -performahce

e

LS

i .

s

J
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Arts and

Performance

$

B Businass and

Vocat1onq1

 Student ,
Governnent

 Athletics

T

104, How did you Teard about joining?

1 .

.
3
!
i

105 What did you need apst to beeome i !

school coiinselor

other member of the club
school newspaper/nensletter
teachers and/difadministratoré

club publicity on campus

o wember7 .

“1,

N e
-z

- D

1nterest 0n1ye 1 skjlls needed
academ1c sk1lls /
athﬂet1q'sk11]s T
serformance/artistic skills

‘m&mewuwmem%MMMw
after school? A oo

.
R

3.

would dr1ve 1y Oun car. .

h vou]d take a bus‘

A friend or relat1ve codld
qr1ve me, .

L

Lol d not need transporlht1on

© 9§ 51 could ot get there.




¢

* Yy
/
i

Tableds (Contimed) s .

N  Mtsand . Business and Student | "A'thl‘etics

v, Performiance - Yocational . Government

U -

'.,10,7 “How muEh does it cost yowto‘belong‘ 3 - )
1o theact1v1ty/club? T S

| Z/ﬁhmg ! X
\ 1t0 %5 |  ’— '
3 S0 7 . o

s ey

5 416 or over | X . . : -
s ' ) ,’ l ’ )

y L
108 If you wanted to increase your .
participetipg, what would stopyou? .~ "o

1 Tack mgney or transportation

* " -other comitmedts {work, o
T ‘famﬂyresponsibﬂities etc, X otk
3 Tlack ofs information or clear ’
‘ chtmns

L« Yack'of acceptance fy other e .
.actmty/c]ub RIGRTS -

109 Yy do m stay i member of th1s club? )

v .

* 2 trophies, letters, cert1f1cates, L,
> badges, etce R : .

T . 3 recogntion (peers, parents, etc.) I 3

r. relatwnsmps with others A

. w1 personal success ,' *!‘fé' S S

75
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hrts and’
.\P_erformance

Busingss and

- Vocational
o

- Stnﬁf
 Governm

nt i
nt

X
1

110, Wng rewards you for yaur ach1evements

. in this club? /

el

! prts
3 ‘othernmmﬁers
5choo] éppnsors d
,"5 | téachers'éhdadﬁfnistrators.

E / !

et 15 the most important contrlbu-

AL

ST—

B Ieadersh1p abili LV . L,*";
2 physical strength |

It

{

-

 ,, 4 orea Hvity
b 1déas about what £0 do

"\ o ‘ ! T

112, Hoi do-you achieve the goals of
o the activity/clb?
" lcmMmmmwwmwm

vl mwwﬁemthnwuwmae

33wmmwdwmmmmmw

’.,t‘

' t1oﬁ you maxe to this auf~v ty/c]ub? '

3 foodlelge or'eperiise

.y

Aihleties
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" Téble'ls_(continued1

| - - Atsand ¢ Businessand [ Student,
e performance . - ocational 1 Governrent

. Athletics'
113, Hho 1ead\ the act1v1ty most of the tned '

A TR
‘< Al nembers together a_ | - oo\ ”
<2 sponsor or schoo] adm1nlstrauor . g SO N R ‘% w
3 actIV1tv leaders '. ' g N L 1 . " 3- ey an o X
Lo b comittee of nenbers R

. y
§ Vo . - . * ' ‘

\ o A B
S \ 'iil 2 - BN .
/// 114, How many act1v1t1es do ¥0u bélong 10 E, o |

- other than Lh]S me? o

o -‘
. "'. \.. | \

< ', ‘

~ 1 none
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ach1evements in the act:v1ty, but those 1n‘AP see rewards com1ng from other
members (#110). Nheneas part1c1pants in AP, BV, and SG perce1ve'the1r own
_1deas as their most 1mportant contr@butJon to the activfty, those in A see
physicai strength as their mo§t important contribution (#111). Participantsf;
in AP, BV, and A beTieve‘tha?'Qoals of'the activity/c]ub a;e\athieved bjian_
equal amounfsof cooperation aﬁd,competition among members (#112). It is
noteworth¥ that only those participants in_SG'see‘cooperation as more
importart for achievfno goals than competitionfw Partiqéoants'in AP, SG, and A
see activity 1éaders directing the act1v1ty wh11e those in BV see all members .

acting. together d1rect1ng the aft1v1ty (#113). %pereas part1c1pants ig AP,

BV, and SG tend to be1ong to two schoo] act1v1t1es, thoge in A tend to be]ong

on]y to a single ath]et1c act1v1t /club (# 114) a : e
Summary of part1c1pant per%hgt1ons. Part1c1pants join act1v1t1es tq ‘have

.

fun and learn new-'skills, whereas\\oc1a1 skills mayvbe moré necessary for
7 R

1 s

membership in AP, BV, ana‘SG than taskfperformance skills, athletic skills are

prerequisite qu membership in A. Development of interpersonal relationships
sy ! ) h‘ La $
and personal  growth are perceived as the most important benefits from

membership’across acfiVities. Comm1tments ‘to factors e}ternal to act1v1t1es

impede 1ncreased participation-, however, most participants be]ong to two

- . - o

activities. .
A s !

>

‘ Persona]ity Representatiqqérby Sexu‘Hgndicapping Condition, and Eihhicity,

The data from ear11er p1lot studies showed that ma]es and females often
differed 1n the1r se]f repnesentat1ons on the five Interpersona] AdJect1ve
Var1ab1es. Consequently, Ythe ana]yses presented in th1s section are separated

o

for each sex.



-'.-: h, .. ' . ' ’ [ 3 . . -’\ "
R Adolescents se]f representat1ons of - persona114y. Two-way ana]yses of.

&,
1j ,var1ance (ANOVAS) were used to assess the effects of‘hand1capp1ng cond1t1on

and ethnlc background on each of the f1ve Interpersona] AdJect1ve Var1ab1eS'

3 ._I(~ \

' (’v ;. (PAV) o~ Resu}ts of theSe ana]yses are shown in Tables 16 and 17. Tab]e 16:
AN

>

presents tng means on wh1ch they are based and Table 17 indicates the results

>

| 3of the ANOVAS The 1nterpretat1on of h1gh and 1ow fmean scores on the five IAV
var1ab1es 1s f{lven in Table g« S1nce-a11-students, regardless of-hand1capp1ng

' cond1tnon and ethn1c1ty were, asked to rate themselves on the IAV, all of them

7 ane 1nc1uded 1n thé;b analyses.

The ANGVAS reveal a deferent1ated'p1cture of self-representations among

» .

, .
”

- hand1capp1ng condat1on§ and ethnic backgrounds. Amdng females, nonhand1capped

(NH), emot1ona1Ly hand1capped (EH)g and 1earn1ng d1sab1ed (LD) ado1escents

T see “hemse]ves as less 1rrespons1b1e than eduCab]e menta]ly hand1capped (EMH)

e see 'themselves. EH and 'NH females. perce1ve themselves to be Tless

subm1ss1ve/sle effac1ng .than do tD or EMH fema]es. Converse]y, EH and NH

¢ X
females view themselves as more respons1b1e/concerned than do LD and EMH

: femaﬁes.. Ethn1c d1fferences among fema]es appear on on]y one of the IAV -

.sca]es--1rrespons1b1eAunconcerned B]ack females rate themse]ves as much 1ess

k)

1 1rrespons:b1e than Mex1can Amer1can fema]es rate themse]ves. Hand1capp1ng

) cond1tjon,on1y d1fferent1ates ado]escent ma1es on the respons1b1e/conoerned

.,

" IAV sca]e, LD males regard themselves 1ess pos1t1ve1y than do NH, EH, and EMH

'r. - males. Ethn1c d1f?erences among males emerge on two of the five IAV, scales--
N v . . .

3

aggressive/ma1icious and irresponsible/unconcerned. In each instance, Black .

e . . , »

- : males rate themse]ves more favorab]y'cOmpared to the self-representations of

Mexican Amer1can and Ph1te males.. ) =

Two conc1us1ons are noteworthy from these data. First, among females, NH -

.. '\and‘EH ado]escents'have more positive se1f-1mages:than do LD and EMH
" . . , o . . , . .
O‘f . e, " “ ’ " Al
h . ) / ° B 1 ) .' I: -~ ;! , ’ d
. S _ o ‘.;I’ 79 -, L~

S 107°
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Table 16 ‘ . W o ) L B v\ I 3
Heans and Standard Deviations within Sex for Interpersonal Adjective Vartables on Self-Representation by Handicapping Condition and Ethnicity (n = 1632)
- - ‘ 3

s V s -1 o of Handlcap , .‘ ‘Ethnidt'-, . e
Co T e, B | P Black  Mek M. fhite
S R A B T N . 0. . . O N I O
Interpersonal Adjective Variable o o TSR . -
fomles, % 5 PR % LS o o om o o)
' N i1 b ‘."/"‘ ! : ’ o ! . - .
o~ Dombnant/Status S VIR v/ B T ¥ B S ¥ T Y X/ B ¥ RN S A 1
Wgesshelllicos o8 8. a8 & 20 5 28 S0 a9 480 M s 2 8
v |rresponsible/Bnconcerned R KR 18 .30 0 18 .4 19 .3 A B L O
T SubmissiveSelf-ffacing (PO A X NS SN AN SRR X W K Y B RV U ¥
tesprsible/Concemed LB 1% 4 LB B LB LB L& M LB B
. A J‘ . - ! Y ’o‘
Males ' ] R A 19 120 Swm N m
. . /’\ \ ] ' . . ) . }' ; o
WSt 7 o0 A 0L M 22 a0 200 2 LB R A 2 A
C o ggressivefMalicioss, GBS 0 AR & I L R X I R & R ¢
Irresponsib,le/Uncbnéerned' R AT 319 " NN LR 18 St 3340 12 41 NI
! . o " 3 | [ ' o ' S - .
, SlsivefSelfeffacing 306 M 318 N I Y 36 80 A3 M M
 RpustblefConcerned _ RV I N R TR WX BV IR X S SR SR )
. ’ ‘
N ) \ "

——
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Two-way Analyses of Variance within Sex for Interpersona] AdJectwe Vamab]es on Self Representatwn by Handmappmg |
Condition and Ethnicity, (n = 1632) | | , o

,Infemerébnal Adjective Varfables
. Dominant/ Aggressive/  Irresponsible/  Submissive/ . Responszib]e/g |
. o Status Malicious - Unconcerned Jelf-effacing _ Concerned
" Source | “F‘ | Fooo F F - F.oo

Females n=85 N S - ‘ \ $o 1 D
Self-representations . ; 230 . Ay 981*** 366** ; 3,08
by Type of Hand1cap (A) (3 813) : - \

- Self—representatwns B RS b S Ty ‘*1.65" Y
by Ethnicity (8) (2,813) o » B . T
pRB - es) LB LR 2 1% 145 -

b - . | o ; f»‘f S : ,..l':

Males, n=807 ¢ ' I S o o
Self-representations 0 S S /A
by Type of Hangicap (A) (3,7%%) ~ ooy e

CSelfreesentations 28 68y 240 265 -

by E;hm'city (B) (2,795) | | ¥ ., | L
ks \*(6,799 ST e W s
Note: Figures ih parentheses are degreés of freedom, . ’ o .
f 05 ®p 00 ¥ 000 ,
N 111
lfil)'v 6 ‘ »
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ado]escents. LD and EMH fema1es as compared with NH and EH females exper1ence

more d1ff1cu1ty in 1earn1ng academ]c cohtent"may feel 1nfer1or 1n the o

(

cadem1c sett1ng, and thus th 1nterna11zat103 of these feelings may,resu]t 1n
1ower se1f esteem. Second, the civil rights movement and‘programs a1med at

V1mprov1ng*se1f-1mage5'among Blacks, 1ike Jessie Jackson's P.U.S.H., may
.account paAt]a]]y‘for the finding that B]ack Gguth have more favorab1e

sel f- Zimages within fema]es to a lesser extent, and within ma1e5/to a greater«~
: € @
@ €Xtent, than d/,Mex1can Amer1can or‘Wh1te youth =

-

e  ' L Ado]escent 4percept1ons of others. Of the 1,632 ado1escents who

e
B . 780 were asked to express»the1r percept1ons of
xf%@g ” 384) or hand1capped students in
g !
s O genera1 (n = 396) as reference groups. The percept1ons of these two groups
. . were méasured op each of the f1ve IAV sca1es. Three-way ANOVAS were used to.
%%f -3§§¥H%§E the é?fects of handlcapped status, ethnle background “and reference

780 ado]escents percept1ons of others, as measured by the f1ve

ngg’ L
"

handf%%pped and nonhand1capped youth could be compared. The second main
'~., ;. .
efﬁgct qpmpares the three ethnicities (Black, Mexican American, and White)- in

ke SO ﬁqterms ‘of .the1r persona11ty representations of both handicapped. and
S s : : , : |
nonhand1capped peers combined, - The third main effect coppares the ratings of .

. the two reference groups, ado]escents who rated hlgh schoo1 students in.
- J ‘

82
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Table 18 ’ .
Hearis: and" Standard Devrations for Interpersonal Adjectlve Yarfables, rlthin Sex, CInssifled by Raters Handlcap Status Ethnicity, and lgtings of

Two Reference froups, (N = 180)

. Interpersonal Adjectdve Variables |

83

o R Donfnant/ "vﬁggressive/ lrresponsible/  Subndssvef " Responsibfe/
' States - - Mallclous Unconcerned Self-gffacing Concerned
' : NN M 9, I |
' Females | ‘ o o 'ﬁ" ', - @ '.4“.
l ) . ‘3' - ! 7
Status o ' L u
| Handicapped (0 0h LY Ay w8 AN S Sl 0
7~ Konhand{capped 326 ‘2738 A2 7L 50 .82 Kl 2.8 i.'dﬁ \2.29 Al
Rhicity oy ‘ X o
t Bk S 7 .3 ¢ L AL .09 20 8 2.9 S Ll 5
. Mexican Amerfcan N L A LB S, Ll 29 50
e IR N X N A | A 1 R & | DR T & B
- . | ) b . »
Reference 6roup | L ) S ‘ \
High School Stydents in General AU/ N ‘ L% 6L, e v 2.9 A5 0l
Nandicapped‘Students n General ; 0 2.5 M 2. NIRRT | BRI | 415 A8 Ll 4
’ ‘ ‘ ! }; " | N
fles ¥ - t
s L | |
Status " : - ‘ |
wdied 132 PIREY TR NS S SR T R R X LN
Honhand fcapped Cwe o, R W \2.59‘ CE M. LR N 2B M
[N ' . : ‘ t ' ,
Ethnlcity ‘ b : ‘ :‘_ : . . '
' Black o S LB 2% S 3.04_‘ P/ PR
. Medcan Mmerican - w X Moo A% 4 Y 8. LY R
Nhite ' 233 2.3 S LRy RN ) Sl 075 BRI 9
. , ‘ , . oo ‘ \' “Q
Reference Group | ‘ 4 : T p o
“Hgh School Students In General 192‘ L 2.5 58 2.0 L. 2.0 VA B
Handlcapped Stufents 1nGeneral L 240 R B X S6 T M Ll ;55 AL R B

. . *Students included fn Table 20 are those who rated elther "High School Students in Seneral or "Handicapped Students In General”

11y
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" Table 19 ) ‘
‘Three-way Analyses of Var1ance for Interpersona] AdJectwe Variables, within Sex C]asgified by Raters' Handlcap Status,
Ethn1c1ty,and Ratings of Two Reference. Groups ("High School Students in Genera]" or "Handicapped Status") (N =.780)

R
" o ' o InterpeLsonal A_dgecﬂve Variables -
. /Domunant/  Aggressive/ - Irresponsible/  Submissive/ _ Responsible/
q , g0 - Status - Malicious Unconcerned Self-effacing Concerned
Source.. . 0o, R F Fo CF F . F
. : : o : R ,L . ’
Females, n'= 401 - =+ = - \ : T p ' Lo
Handicap Status’ (A) (1,389) .01 .07 . .07 .68 : .36
Ethnicity - : (B) (2,389) 14 - 2.93% .79 -' 44 o .96 -
Reference group (C) (1,389) 1.41 . 9.21%* . . T .08 1.16 10.16**
> AxB "~ (2,389) .38 .54 IR § - 1.06 . .26
A xC (1,389) , 4.45% 330 0 29 ‘ .03 : .04
BxC - (2,389)'. . 1.34 2.01 « - l.56 - . 1:35 ‘ L, 12
AxBxC (2,389) - . ‘ 27 } 1.41 .72 1.39 - g ' 21
. . 7 “ . . . . ) ﬂ . (’ L~ ¢
Males, n = 379 ‘ , ) , ' : e :
Handicap Status: (A) (1,367) — 06 ‘ .03 : RPN .63 1.04
~Ethnicity. - (B) (2,367) " 1.65 3.49. 4.13* g.27xkx . . 71
Reference group (C) (1,367) 18 ‘ 4.53* < 2,07 : (13 - 8.66%*

£

X
AxBxC (2,367) ; : 1.01 - 12 .31 . 203 . .03
.l ~ / , ! v ‘ . . ',V/ o " L] ‘

Note: F1gures in parentﬁeses are degrees of freedom ‘ L . : L .
&  Fp<.05; *p < .01; ***p<.001. - o g e e PR T 11
Y T i, ' . * s ' . 2 h - ' : ' . ) o
4 S / . ‘ X N SR - v

84

AxB ., (2,%7) 0 83 ~57 SR WA 33,

AxC (1,367) 2.86 5 .03 217 3G |
BxC  (2,367) 3.20% ! /v I (AT I

X X
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ﬂ’ genéra1 versus ado1escents who rated hand1capped students in generals as made ’

. > by the 780 subjects w1thout <jgard to the?r own - hand1capped status or
. ethn1c1ty . \ ‘
; . Table 19 ‘reveals thewne1at1ve 1nf1uence of. hand1capped status, ethnic .
| * background, and -reference grouo as assessed by the persona11ty representat1ons ”
?f that}ado]escents‘make of others. The f_assoc1ated with the test of the :1rst
' maun“effeCt indicates that handicapped and nonhandicapped youth of both sgxes ‘ A

P N - - . >
Ls

"do not differ on any of the- IAV sca]es in rating. the. persona1ities of other
youtH The F assoc1ated with the test‘of the second main. effect shown in
Table ‘19 indicates that ethnic” background d1fferent1ate§ ado]escent females in-
rating other ybuth on the aggress1ve/ma]1é1ous scale. As the means 1n«Tab1e
Y8 show, White females vtew other youtf~ Tess favorably thangdo B]ach and // ’;
4‘ Mex}can Amer%can femafes. horeover:-ethnic differences'appear on three of the |
A hj' five IAV-sca1es for adolescent, males. White adolescent males vuﬁw others less .
B ‘}avorab1y than do B]ack and. Mex1caﬂ- Amer1can ma]es ﬁn respect to -
'aggress1qeness, 1rrespon§1b111ty,->and subm1ss1veness An vintriguing
d1fference appears when the rat1ngs made’ by the 780 youth of high schoo]
students in general are- compared with those of hand1capped students in
‘ general. For examp]e ’ihe F assoc1ated with the test of the th1rd main effect
showsvthat_ado1escents of both sexes\see hand1capped students as s1gn1f1cant1y
more responsib]e.than they see youth’in general. Further, both‘seies a]so see
handicapped youth as significantly 1ess aggress1ve, and ado]escent females

4 “also sebc handicapped students as §significantly 1ess \irresponsible than

" students in general"‘ It 1s*noteworthy that the F tests for the interactions

regardihg images of the persona11t1es of hand1capped versus nonhand1capped

youth are largely nonsignificant. These data suggest that neither hand1capped

.
Y n
w ., . . \
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status nor ethnic backgro@nd affects personality evaluations of youth who are k

\
asked to ratefpeers either’ by hand1capped étatus or by nonhand1capped status.

v

Two conclusions may be drawn from these data. First;, for ma]es more than

fema]es, White ado]escents have féss pos1t1ve peréeptgons of others than do .

’B]acks and Mexican Amer1cans. Thése data suggestJthat'wh1te youth appear.to .

be mqle ethnocentr1c than B]acks and Mex1can Amer1cans. 'SecondA in regard to

-

‘the percept1on of the personalities of hand1capped youth, ado]escents see
\

LK
hand1capped youth more pos1t1ve1y than the\/go students in geheral, '¢mwever,

e Ly

. since the handicapped yputh are %een more po§1t1ve1y on the responS1b111ty and

aggress1veness IAV scales but not on the dom1nant/status IAv‘scale, this *'

4
pos1t1ve regard may be 1nterpreted ass er patronizing or based on the

hercept1on that the nonhand1capo%d are nonthreaten1ng. Thus, the pQ§1t1Ve B

' -regard’may be based %gss on respéEt of Skikls or friendship than on empathy

and car1ng. g . :
- / : n . v

L

"\ Summary of personality representations. As measured by the five ;

-

personafity variables, ado]escents' se]f repcesentat1ons (Tab]es 16 and 17)

are ‘charactenized b poswt1ve sel f- 1mages regard]ess of ethn1c1ty or -

‘handicapping condition. Whereas females' self-images differ pr1mar1]y by

handicappingroondition, males' self-images differ;primarily by ethnicity.
Among females, LD and EMH youth regard themselves less favorably on factors Rt

. A @ - )
related to responsibility and submissiveness as compared to NH and EH females.

These data suggest that 1abeling (qhapmanl& Boersma,‘197§Q&and Cooley's (1902) ~.
"lopking-glass se]f“ may, dndeed,_inf]uence handicapoed femaLes to vien 1
themselves as dnferior to others.. LD and EMH youth comprise the group‘ot
students who .may have been frequently'described as "slow" or Ldumb"~by
significant others. Further, these‘y0uth_may have not been given tasks that

require leadership or responsibility. Consequently, in lieu of evidence to

- ! 3
. “ .
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' th<<contrary, these youth ‘may pere1ve themse]ves as 1ack1ng pos1t1vg
personality characterﬂst1cs.\ whw these results were not found for handicapped
~ ] S, .
rma]es may be due to soc1a11zat1on patterns”open to ma]es ih our society'

1

/ - 'Malesgwéve greater }at1tude 1n demonstrat1ng 1eadersh1p and respons1b111ty

v

Many of these bccas1ons requ1re little or no’ scho&astrc ab111t1es. For 4

'example, Tusc11ng a footba11 across ? goal line- may requ1re 11tt1e scho]ast1c

b -

’;-yv aby11ty, .buty does,cesult 4n cons1derab1e pra1se from s1gn1f1cant others

Forums in which- to demonstrate skills aprelated to §fho1ast1c abz11ty and to - »
receive soc1a1 pra1se for. performance have not existed upt]] retently for ~_ -
] % [

B

¥
fema]es Thus, these youth have had 11tt1e basis for perce1v1 g pos1t1ve
7
ﬁfﬁ A tra1ts 1n themselvés -Recen€’1eg1s1at1on specificall y mandat1ng;equa1 access

for fema]es to athletic activitieS'may serve to improve se1f—images in these
; . v N A .

~ )

youth. Lo . "
« * ' Adolescents' representations oé‘others'(Tab]es' 18 and 19) follow a

pattern simiTar to seff representatfons That is; nhereas females differ in
the1r rat1ngs of handicapped students versus nonhaid1capped students, ma1es
differ 1n the1r rat1ngs of different ethnic groups. Spec1f1ca11y, fema]es~
perce1ve hand1capped y0uth as less malicious and more respons1b1e than’ they do .
.‘nonhand]tapped youth. .However, these patterns may be more-patrgn1z1hg than
genuine. In contraét tdzresu1ts mentfoned in the preceding‘section,-ma1es,.in
genera1 ~view Whites less favorab]y as compared to Blacks and - Me<\can
Amer1cans Spec1f1ca11y, Whites are perceived as more malicious and 1ess
responsible as compared to Blacks and Mexican Americans. S%nce results in the.-
preceding section suggest that whites are more ethnocentric than;Blacks or

. Mexican Americans, it appears that Black and Mexican American youth apparently

have rated White youth as more hostile and irresponsible than White youth have

T

.rated Black and Mexican American youth'to be. This finding indicates that °

e
i

\‘ . ‘ ) A W o
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ff minority youth hold relatIVAIy strong qegat1vp spe‘zofy 2s ,ward Nh1t9 youfh

S - ¢ s

Tnarefore,(wnoreas dnite youth may be<§haracf°r1zpd as Otthcentr1t Black and ,[
- . Mexican ATﬁEﬁCdn ‘youtn may be characterized as unfavorgbly stgreotypical
‘ ’ . ' I 20 .

toward wWhite youth. o

N
@

-1 ° Comparisons Anong Constituenci=s

Comparison of_ th3 views of tpachors wno are soonsors aqg f°ach9rs who are

not Spoqsors (comb1ned) with tho V1°ws vf students wha are nonpart1c1pants in

scnool actq01t1g§f’ (Tabla 11 compared with Tables 13 .and 14) Tha teachpr&
1 4

agree  wit tudents who are nonpart1c1pants 'in school activities

N
.

“{nonparticipants) that the potAnt1a1 for acceptancp of naw mambers by ex1st1ng
- ~

 manber's strdﬂgly ancourages part1c1pat1on"1n _school act1v1ti°s (Tabla 11, %39

<+ and fabla 14, #169). Existing members in scnool act1v1t1es arn parceived as ,
< W

genuinely acLept1ng of new members and Pagﬂﬁ to wn]cdmo them 1nto the . ¢

.

activity. Also, teachers agree with nonpart1c1§?ﬁts that "other commitments"
£~-3
_ tu botn work and family strongly discourage part1c1p tion in school act1V1t%es
/ N 4
(Taple 11, #31 and Table 13, #146.) Factors regarding respon51b111t1es #nd o

commitments unre]ated to activity characteristics, more than any negotive-

ottitudg toward school activities, keeps nonparticipants out of schoo} :

acpiviti . Interestingly,'teaohers see prastige of an activity to parents as

strongly ‘encouraging participation whereas students tend to sée“their parénts'
attitudas toward school activiti§5‘as'beiog negative,.i;g., thap schnol

activitias are unimportant to. parents (Table 11, #48 ano'Taole'14q#160). » o N
Tnase data suggast that while parents areloctUally ipdiffergnt or discouraging

toward tneir childrens' membership in sch001 activities, teachers are unaware

~

of these negative att1tudes and take parental support of school act1V1t1os for

!

grantad. . S1nca\§socﬁers expend m1n1ma1 éffort toward so]1c1t1ng act1vp »

L 4
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'_'obJect1Ves of partqo1pafqdh%

part1c1po1t10ﬁv ﬁm

.not- sponSors (comb1n

5

‘'

L4 . ,l v.: ‘\\3 . c . .." ' "A/ Co ’ e D .‘.

a

parental support for school act1v1t1es,‘tney thus may be 1gnor1@g an, 1mportant

P

factor related to why nonpart1c1‘pants do not Jom extracurr1cu1ar act1v1t1es.'

-, )

£ompar1son of the views of- teachers who ara sponsors and teachers who arn
- ' R v
1th the views of students $iho part1c,1pate an school

actn_n'ties. (Tanla 11 comparag swith Table 15) _Teachers agrae most with S -

e : he F3

¥ . ) .
students wt\o~part1’c1‘~pate iq-schr‘)o] activities (participants)that "3cceptance
o fto ¢ :
-1 &
oy ottvrs," relatmnsmps _With oethers, and persona] success” strong]y

¥ K : L.

encourage part1c1pat16r‘r*1g,,%é1 act1v1t1es (Tabla 11, 439 and 445 and Tab]e

15, fl’J9) : A]l"oﬁ..,tnese ‘Qactors suggest that part1c1pants apprec1at-& the v
"'-.=v'$"j“gﬁ3éﬁ_n.

i”opportumty Lo d@/?qg 9 1zat1on skills, exper1‘nce parsona growth and

."Ea #— Lo .'
rewards,)and rece%e”‘s?o@q@lurmse as a reSu]t of "thmr ’membersmp. This K .

ks o

"‘f1r\d1ng 1s no't surpmsmg@ﬁowwar, since these factors have Tlong been pr1mary

'vnth nonpartnwi"

.\J

Teachors also agree with particioants that

¢
250 wo'ﬂé’a"d family strongly d1scourage increased

ol ﬁ:sz*a :
'Wﬁ"a§tm'j1t1:s Table 1]_ *31 and T»ab'le 15’ 4108) 'AS . | k
¥ gL T .

S, réip ns1b111t1es to commitmants, unrehted fo activity

» \g,ﬂ"‘

' -character1st1cs* m3re than negatwa att1tudes, serva to moderate part1¢1paf1on

" ine scnool actwatﬁes.- Interestmg]y, teachers see f1nanc1a1 considerations as

d1sc0urag1ng part1c1pat1on wh11e' part1c1pants> see  school act1v1t1°s as
Y

re]at1vely cost free, ang therefore, see no 1mp°d1ment to part1c1pat1on
M-y e

re.lated to f1nancm] ‘(lgnands of school activities (Table 11, J;!"365’1and Tab1° 15 .
? |. -~

!1 -

76107) Also te hers see: prob]ems related to transportat1on a1s discouraging

px < “ *
part1c1pat1on w'nle part1c1pant5v relate that they have adequate means of

L

tranSportatmn to. 5ch001 me‘egmgs (Tab]efll, 437 and Table 15, %106). The
r'{(m ¢ R , . N

‘data -Suggest that -teachers "ho]d 'm‘ispercepﬁqns regarding structural ‘ »

,,ﬁgnaracteri'stj;cs.that_. mnay,-discourage participation. It is Jeasonable to assume ©
. e '

. . . ) - . - - B
i . .
.
.
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: :_A.that teacﬁérs share the1r be]1efs toward school act1v1t1es w1th students, and ,
o h thatftgey mmy anluence students to not part1c1pate 1n schodl act1v1t1es ‘on
\ . : LT, . L= o'.

SR the bq;'s of*théar m1spercept1ons. I .

',.7L‘~
R

'
s

- '.u~ Compar1son of the views of’ bart1cgpants and nonpart1c1ggnts toward schoo]

- o acf4):t1es. (Tab]es 12 and 14 compared with Tab]e 15). A compar1son of o
part1c1pant and nonpart?c1pant att1tudes toward strugtura] character1st1cs of

schoo] act1v1t1es reyeals that -in genera] nonpart1c1pants see schoo]

1'-
- ey

‘ac’ 1v1t1es as moderately more expens1ve, t1me-consﬁmrng, and 1naccess1b1e than

e ¢

art1c1pants. It s noteworthy that both part1c1pants and nonpart1c1pants _'

. see other comm1tments to a Job and/or the1r fam111es as'maJor 1mped1ments to '

'-\

' .' part1c1pat1on in an act1v1ty ' Interest1ng]y, nonpart1c1pants see. school -

* .' B

R counselons as maJor Source of 1nformat1on ab0ut joining- an act1v1ty wh11e

' L 1

§ part1c1pants see friends that are members of tpe act1v1ty as.. the1r most

1mportant source .of 1nformat1on. In genera], nonpart1c1pants appear to have R
. re1at1ve1y accurate percepttons of the structura] character1st1cs of school
. ’ _ ,'J & .

aet1v1t1es,° but =do not: Jo1n schoo] act1v1$1es/c]ubs because-.of other
comm1tments to the1r jobs and fam1T1es., A]so ﬂnonpart1c1pants see the k1nds

S of act1v1t1es aua11ab1e to them as un1nterest1ng and - are,_thereforé‘\not \

W mot1vated to pursue membersh1p in them. p )

~ S s

2 Tha? characterisths of schoo] act1v1t1es compared as seen bji°-

;part1c1pants, (Tab1e 15,.see also Pe 24). Exvracurricu1ar school'actinties

A

were déscribed in the method sect1on in term$ of six characteristics: -

. invo]vement—~ﬂALm~¥;--»;

2

tigated?' weekly

'strﬁcturé membersh1p, status tasks and goals, normS»tan:

"Two structura] character1st1cs of act1v1t1es were

1\

- /

. as be1ng re]at1ve1y cost- free,,AthIet1cs are seen as demand1ng more t1me per

week from members than Art-and Performance, Busrnéss and Vocat1bna1 " and




e

- Vocat1ona1 act1v1t1es, Student Government »and- Athlet]cs . Spec1f1ca11y,

oy \ )
~ degree, that activities meetin

.

IS
\‘.

Student Government Howevee s1nce many athletic act1v1t1es general]y meet
3

~for less than a full academ1c year, members in the other act1v1t1es may

———

actua]Ly spend as must time tn the1r activities over the year as do those 1n

Athletics. Further,. examination f Table)}s (#101) reveals,oto a moderate
g‘xnng c]ass periods (Art.and Peri%rmance)

demand less: time of their members-than-do those,meet1ng pefore~or»after class
. - K ( . . . 5 5! “

- periods (Business and Vocationak, Student Government, and Athletics).

Three membersh1p character1st1cs wére stud1ed 'reason'for joining
(#103), . whether membersh1p was so]1c1ted by teachers or members (#104), and
skills necessaqy for membersh1p (#105). For. all act:v1t1es,'the reason for”
joining is COnsistent ith the perce1ved necessary sk1lls for membership. For-
example, Art and Performance, Business apd Vocat1onal, and Student GoVernment
are perce1ved as requiring no spec1al skills for membersh1p. |
~ Two status character1st1cs were examJned; reason for'maintaining
membersh1p, and source of rewards for ach1evement The source of rewards is

cons1stent w1th the reason for ma1nt§§a1ng membersh1p for Business and

¥

'part1c1pants in Bus1ness and- Vocational act1V1t1es and Ath]et1cs ma1nta1n

membership for persona] growth and see rewards fo& ach1evement as self-

‘ ~

attained. Part1c1pants in Art -and Performance maintain membersh1p to deve]op

'relat1onsh1ps with other members and see rewards for ach1evement as arising

»

fr0m .those relat1onsh1ps. However, a d1screpancy exists for Student

deernment. &yembers in Student Government ma1nta1n membersh1p to deve]op

v

re]atnonsh1ps W1th other members, but see rewards as pr1mar11y self atta1ned .

- Thus, part1c4pants in Student Government may - define personal grthh relative

“to 1ncreased social skills and less on the bas1s of 1ntrapsych1c development

EECEEY
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C0mpet1t1ve versus cooperative means of goa1 achievement was studied as a

kg

task and goa] characteristic (#112) C0mpetition and cooperation are equally

Pd

operative toward achievement of actiVity goals for Art and Performance,
(3

Business and Vocational and Ath]etics, in Student Government cooperation is
more- 1mportant than competation. Perhaps these differences_foiiow because
members of Art and Performance,'Business and Vocationai' andethletics

’ g

continuaiiy cooper e and compete to achieve status as well as act1v1ty goals.

.

- Conversely, after members in Student Government compete for and are elected to
office, they may shift their energies toward increased cooperation in such

forms as co]]ective lTobbying with other members to ach1ev§{po11tica1 goals for

both'themseives and the constituents they were-e]ected;to‘represent. Indeed,
diplomacy and tactfu]ness mayrﬁesthe most imp8rtant social sEﬁ]]s students
gain as members of this school activity. ' . - -

- . . -

Authoritarian versus democratic leadership was studied ras’ a norm

LY

characteristic (#113). Whereas leadership is large1& authoritaiian for Art
and Performance, Student Government, and Ath]etics, it is-democratic for
Business ~and Vocational activities. Since continuity in -goals, procedures,
and purpose for existence is necessary for continued existence for the former.
three activ1t1es, activity leaders arg obliged to "carry on" traditions within
these activities: However Business and Vocational' activities~ must '
cont1nua11y revise goals and procedures consistent with changing bus1ness

i

trends in production marketing, and advertiSing. ‘ ' ' Y
" -One—involvement- characteristic wds’ examined “mediators Of’increased
partic1pation (#108) Part1c1pants in all act1v1t1es indicated that other
commitments to both work " and famiiy are the on1y impediments- to 1ncreased
'participation These data 'suggest that students who are.partic1pants in
school act1v1t1es have. strong personai investments in the‘activities to which

LT 192




4 '_. _.. V - ) . . .(
tnéy'belong. Thus, involvement j§ mediated more \by factors‘pxternallfo.
H R . ok -

o . activities thén by factors related to internal characteristjts!of.activities;_
k , 4 v ) > .
Summary of comparisons. - All constituencies concur that "other

'
commitments" to both work and, family most. s_?ngly discourage participation in

ﬁ; ‘< . schoo]'activit]es. Attitudes toward school actjxities are generally positive,
i and teachers,|/nonparticipants, and participants alike tend to hold similar
AT . -

v .views toward the structural characteristics of ;ghoo] activities. To a

-limited .extent, teachers see structural characteristics as mofe discouraging

< to participation in school activities than do either nonparticipants or
_ participants., All constituencies held similar views regarding the remaining
. b Y . .

~

five characteristics of school aCtﬁ#Etiés--membership, status, tasks and

[ t

goals, norms, and involvement. However, nonparticipants differ from
l . participants in regard to one membership characteristic--they perceive school

c0qnseloFs¢as §o]iciting participation.in activities. Perhaps, then, one
. . b . L4 )

" reason nonparticipants may not pursue membership in school activities is

>

: - . . ot S
because schoo]gcounse]ors fail to provide adequate access routes into’ school

~

activities.

The Relative Influence of Factors Underlying Participation in School

Activities.

. One -major aim of the’ investigation, as stated in Chapter 1, is to -
describe the rei%tive influence of factors underlying participat{on in school
¢+ extracurricular activities. The‘anaiyses réported intthe above sections were
intended to identify direct relationships between the main indePendent
‘yariab]és of the study and participation. Our purpose'{n this sectioh i§:£6
use se]ected indepghdentnxgriables amd specify their relative eXp]anatbry

»

poweF to participation in school activifies. We rely now on the use of

<
H

) '- ’ . 93 . : . o s -




.o

multivariate regression analysis, and we consider factors ;that” affect
v - ‘ ) . * .

participatiom of adolescents in general  and ‘of min6rity = handicapped

o

adolescents .ir particular. " 4 e L A -
- g \g{ N o
Our original intent was to.group several independent variables in terms >
‘ ‘ i N e

of five basic "blocks:"- (1) control (handicap condition and ethnic status); -
(2) - background (age,asex, academic aspirations, social c]assg-eté.); (3)
aftitudes toward béhavioral settings (membership costs, cbntribhtion to
activitié;, importance of activity); (4)'be11efs toward others;'and (5)
beliefs QOWard.self. ,Tﬁe b]ocks,_in ‘turn, Qe}e fo be used in régression
ana1y§és to predict the relative influence of th§ combined variables in

participation in school activities. However, for twolfeasons, the plan té

block the variables wa§ ab;ndonéd}j Firht,»seyeral'of thé background and -
activityﬂvariéb]es were So concep?ua]]y distinct fhat meaninéfu] groupings of
them into 11near?sca1es would havé been inappropriate. Sécond, each of the
variables wa; of\sufffcient inég;d;ic interest to warrant individual aha]ysjs
. of its particular contribut{on—to predicting participation in school L
activities. B i - '
fThe dependent variable, pérti&ipation in school activities, was derived
by comparing all of the’nonparticipénﬁs (grogp'oné) Witﬁ participants whose
. 1gvei of activity ranged from 2-5 hours (gfoup twp), 6-8 -hours (group three),‘
are - and 9+ hburs (Qroup four). The entire se£ of independent variab1e§ then was
regressed on level of participation in school activitiés, The - multiple '
regression strategy employed was based on the stepwise solution (Kerlinger &
Pedhazer,'19§3). In_the stepwise'éolution, variab]es;are:suécéssiye]y entered
soias tovmaxjmize.thein'combihed contributidn to the squared multiple
correlation wi£h the dependént vaFiab]e. In our analyses the.gglution'Wa; -

¢
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terminated when no remainino independent Variable made a signtficant _
1! T — _ #
contribution (p < 05) to the squared- muitipie correiation.

Tab1e 20 presents the means, s%andard dev1ations and” g‘pha measures
(where appnopriate) for each- ~of the predictor variables 1nc1ud§§iin the
regression analysis. All the var1ab1es were formed or drawn directly from
items contained in Forms I and 'IT of the student questsonnaires. Twenty-nine
' o; the questiobns asked of bothgparticipants and nonparticipants were identical
on both forms, and it is thesélitems that constitute those shown in Table 20.
The variabies are listed roughiy in the foiiowing order--background, actiwity,
‘and personaiity. _ . |

Table 21 reveals that the twenty-nine independent variables are
relatively uncdrrelated with one another. These data indicate(that mu]ti-
'collinearity'of independent variables, that is the extent to which they share
common variance, is ,not qa problem among the significant predictors of-
participation in school attivities. o

) Table 22 presents the regression analysis for the entire sample of 1,632
adolescents.” The ;ero-order corre1ations with the dependent variable, the = ~
size of the 52 increment produced by “each significant predictor in the |
stepwise soiution, and the F values for the contributions of siénificant
predictors are shown. The combined 32 fon a11:sidnificant predictors is .229.
Fourteen variables were retained as signiiicant predictors of participation in
schooi’activities. In this analysis, the fifteen nonsignificant predictors
together accounted for less than one-half of ope percent of the yariance‘in
the d‘pendent variable. , . . . . . ~aHy

fzhe findings}presented in Table 21 reveal that bacquound, activity, and |

. . ! .
personality variables are relatively important predictors or indicators of

school activities. An adolescent's future -school p1ans, which reflect
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- Table 20 ' ) e _ ~
_Means, Standard.Deviations. and Alpha Rel'lab'llity Measures for the Personal .
“and Social Predictor Var'lables of Particjphtion in School Actiities

2
»

Variable - Range M SD Alpna ]
I oo Handicap.'severity. - 1-3 1.40 .68 -
| Ethnicity--Black -+ Dummy - - - , -
“ Ethnicify--Hispan'ic : Dummy - - -
‘- Age ' s 295 119 -
. Sex . f'. - Duggny - ‘ -‘ . - i
' . Future ‘school plans [ 1.5 3.34 1.34 - .
S,oc*iarl class . . 5-10 . 8.18 1.39 - ) .
High school program of studies .]‘.-5 2‘..56 1.60 - \
* Family structure . ‘. 1-4 3.58 .63 -
Parental educational level 105 125 a1 - '
Work for pay 1-5 - 2.09 1.5 -
ﬁgmbersh'lp costs : 1-5 2.62 1.56 - _ "
' ' Membership desire » - 1-5  2.40 .92 - ‘ . )
Transportation 1-5 .3.28 1.21 - | .
Contribution to activity-- - 58 0 - ’
" physical,“strength ‘Dummy - .- -
) Contribution to activity-- ’ ‘ )
knowledge and expert'i_se _ Dummy - - -
Contribution to activity-- . . | : S
creativity. ~_ Dummy - - -
L Importance to students ‘ 1-4 2.16 .76 -
. Importance to parents . 1-4 2.60 . V .8}2 - L2 . ’ i
‘Importance to‘teachers }04 2.38 .73 - ’
! ' Importance to, principal .i-4 2.44 .85 . -
Sel?—representatiog--dominant 1-8 2.14 .42 .74 ’ )
Sel f-representation--submissive =~ _]-4 3.23 ‘ .47 .63
. sel f-representation--responsible 1-4 1.87 .36 .73 ) -
Sel f-repr:;entat'lon--'l rresponsible 1.4 3.26 .41 .63
) Sel f-reﬁaresentét'lon--aggressive . 104 2.83' .51 72 ‘ : v .
' Self-esteem 14 1.90 50 T .63 ; '
r Locus of conirol , 1-4 2.83 .51 .45
< *Scale variables only’ f _7 B -
' X . 96‘ ’
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Tble 2l ¢ |
Correlation Matrix for Independent Vareables which Contrnbuted Sngn1f1cantly to Prednctnon of Partncnpatnon in .

kMdAmwnus(n IMH

".

14

Yariable Y P78 (R VS A ¥
LNWNEﬂ%lMMs 0000 -8 0 A 0 I8 A3 070 A8
Ly §elf-representation-Tdonjnant o -0 .02 -0 [T/ R R A0 :;44 'ka - 10 -.08;
3. Contribution to activity-- B i | \ n :
physical strength o -0 -0 -0 e 08006 -0 -0 -0
4, hdicap seerity SN SN N RN
5, Membership costs \ 00006 0 0 06
6, Contribution to activity-- | o
knowledge and expertise A7 03 <00 000 .02 02, 08 .09,
' , ' . ! ' N
J, Contribution to activity.. o ' o
- leadership ability Yy 'a \ O -0 -0 1 02 060 .06
L ; " N
B, Social class : -8 -03 06 .03 .08 .10
9, Inportance to parents i n 2,00 -0 06 -0
10,” Importance to students | o 0 -0 0 -(8
11, Se}f-representation--subnnssive , - Q09 -
12, %HnwmwMﬁ%new&sWef \ , QV* 03 .18 “
ar \ | J
13, Age ' : e
14, Locus of control
B0
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Table 22

=

Regression Analysis Summary: Prediction of Participatﬁon in School

3

Activities, q}l subjects (n = 1,632)

O

ERIC

Aruitoxt provided by Eic:

Dsgfees of Freedom First Step: 1.636 3
RS for Significant Steps Only = .229

' Independent Simple R? fncnement F-Ratio
variable " r (Stepwise) [ (Stepwise)
Future scnool plans T am .092  164.69
Self:rqpresentation--dominant’ -.199 .027 49.19
Contribution to activity-- . : T

physical strength .150 022 . 40.82
Handicap sevegity ) -.212 . ‘ .018 T 34,24
Membership costs -.100 .012 ’?2)73
ééntr1bution to act1v1ty--' -
" knowledge or expertise’ . .108 .011 21.59
Conéribu£1on to activity-- '
leadership ability _.128 .016 31.33
Social class .165 .008 - 15,31
Importance to parents -.150 . .005 . 10.65
Importance to students .036‘ ¢ .006 13.20
Sel f-representation--submissive .043 2005 9.59
Self-represéntation--aggre§s1ve .099 +.005 9.72
Age A ) .052 .003 7.01
Lo;ﬁs of _control R 1 W142 .002 4.06
Ethnicity--Black ;ai;;~— . ;
Ethnicity--Hispanic : -.049
Sex * oos N
S . : .

High school program of studies . -.134 z— g ,f
Family> structure .038 7
Parental fducat1ona1 level .082 . ’ ‘
Work for pay .066
Transgortat1on T, .062
Membérshfp ‘expenses ;OUL

, Contritution to activity--creativity -.130
Importance to principal .009 )
Imﬁbrtance to teachers = - -.002
Self-r%presentatlon--1r;espons1b1e .950'
éelf-representat1on--Fespons1ble -.iZZ
Self-esteem -.130 . »
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in one's 'self as a leader and an internalized .locus of control are also

acadeﬁic asyirptipns and goals, is an espe¢ially strong indicator. A belief

-

<

imporfént factors. Ability to.contribute to ‘the activity--in_physical
strength, expertise, -or leadership is important, too. Participants are more

likely to be higher in social class thén.nonparticipants, to be able to afford

“membership costs, and to believe that participation is important'to their

3

peers but not to their parents. It is hotewoFthy, however, that thé.youth

view handicap severity, which was based upon a linear scale that,inc]qged
; . | “*
mildly learning disabled (group one), moderate to severely learning disabled

' (group ‘two), and the ehbtiona]}y handicabped and educable mentally handicapped

(gqoupothrqe), as a detriment to participation in schoo]'Eétiyities. In
brief, the analyses reveal that participants in- school-.extracurricu1ar
activities are those who possess the requisite resources in both personality
traits{and social supbort. Unfortunate]y, the data suggest, bonverse]y, that
less pu]ar,youth--those h01d1ng poor images of themse]ves, ‘those who are
handicapped, and those for whom a social support structure 1s 1ack1ng,,are
less llikely to participate in. school act1v1t1és.'

Table 23°presents the zero-é;der 1ntercorre1at1ons of the five variables

\

that contr1buted S1gn1f1cant1y to pred1ct1ng the level of part1c1pat1on in

4
school act1v1t1es of the 164 hand1capped Blacks® and Mex1can Americans. As
with the full sample, mu1t1c0111near1ty is not a prob]em among the pred1ctor‘

var1ab1es. Tab]e 2} reveals how these variables predicted part1c1pat1on in:

- school act1v1t1es for the 164. subJects. The zero-order conrelations with the

' f
dependent variable, the size of the B? increment produced by each.significant

predictor in the stepwise solution, and the F values for the contributions of
significant‘bredictors are shown.. The combined 3? for all significaht,-

predictors is .269. As these data show, handicap sevefity is not seen as

99
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Table 28 oo P
Corre]at1on Matr1x for Independent Variables which Contributed S1gn1f1cant1y to
the Prediction of Participation in School Activities by‘Hand1capped Students of
B]ack ‘and Mexican Amerjcan Background (n = 164) .

Variable, a 1 "2 3., 4 5 ~
1. Future school plans - .19 .04 .08 .03
2. -Contr1but1on to act1vnty-- - - | h

physical strength ‘ -.14  -.02 -.16
3. Contribution to activity-- : : _ .;

knowledge d&nd expertise ' : .13 -.13

<

4. Transportation * . . .13

5. Contribution to activity-- , .
leadership ability :

i

- // .
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Table 24 - : .o : L
Regression Analysis Summary: Prediction of Participation in School Activities
, ‘'by Handicapped Youth of Black and Mexican

R American Background (n = 164)
“:i Dggn*gf of Freedom First Step: 162 - T
f )S1gn1f1cant Steps Only = .269 o » '
Independeqt & . Simplel " RZ.Increment P-Ratio
variable . ' . .or, ' {Stepwise) (Stepwise)
. ‘ | ' - ,
Future school plans . .384 © .47 27.98
Contribution to activity-- o i
physical strength - .249 : <032 - 6.33
Contribution to activity-- - ' o o o s
7 knowledge and éxpertise ~ v .175 . .036 7.27
_Transportation * s 134 ¢ -034 _o7.11
Contribution:to actiwity-- C ) - .
~ leadership ability o ' .063 %020 - 4.32
: , . 2y : ' .
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s 1mportant "Sx the hand1capped youth themse]ves. However, ac mic aspi rations
: .--‘\,_‘\ - 'f'
",,%;e;“ and what one camr-contribute to an act1v1ty are as 1mportant to these youth as

%
tb ado]escents in genera] Yet, whereas transportation to the activities is a

nonsignificant pred1ct‘br among youth in general, it emerges as relatively
. L ' - _ g - .
significant among ‘the handicapped minority youth,.

- --Summahx. Mi-nbrity students who are handicapped do not differ markedly

from ado1escents m %enera] relative: to. the 1mportance of factors that affect

&

part.1c*rpat1on in sch001 act1v1t1es. Futuxe schoo] p]ans--youth S
- taons for . further educat1on--1s the best /smg]e pred1ctor for both -
f"_'dr"d’u*.' Hm?ver, whereas personahty factors are r/~e1at1ve1y more 1mportant
» for ado]escents in genera1 “the contr1but1ons ore can make to an activity seem

re]atwl‘y more 1mportant 'to the hand1capped And the handicapped are also

-

»

more ancerned about transportat1on than are adolescents in general.
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Aruitoxt provided by Eic:
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. ,: s > i . { ot
Sumgiafy of Major Findings . . - - :
— 3 ‘ - . : /\ . , .
. B AN v. . /Jﬁ ,,"’ : : . -
-oAmong Teachers' -1{ L S SR RN .
,‘ '-»- 4 .. ". ° . ‘ . s
;1.'.Teacher sponsors are re]at1ve1yvaCCurate 1n the1r percethons of the
‘tstructure of schoo] extracurr1dﬁiar act1v1t1es and of character1sths
of members; T \ X | L ‘
2."Teacher sponsors be11eve that youth 1earn aoout Jo1n1ng from other"'
y
members .ard c]ub pub}1c1ty, they sEe 1atk of skkéls and Q}her '
LL .
comm1tments as the ma1n reasons ‘that y0uth do not part1c1pate in school
‘=act1v1t1es- they ho]d that costs are 1mportént adm1ss;on requ1rements-
they see act1v1t1es as open’ to all and relat1ve1y democrat1c
) ~ .
' 3. Teacher nonsponsors, compared to teacher- sponsors, y1ew sthool extra-
curr1cu1ar act1v1t1es'as re]at1ve1y 1ess access]b]e'to students tn
genera].? .; _ . EI T
. 4. Teacher-nonsponsors, compared tolteachen-sponsors ;view more.
prest1g1ous and more structured schoo] act1v1t1es as- d1scouraging
. hand1capped students from part1c1pat1on- they are a]so 11ke1y to* v1ew
c1rcumstances that m1ght d1scourage hand1capped students from '
"part1c1pat1ng in school act1v1t1es as more d1scourag1ng than A o
. [ .- . . v' .';"‘“ &
. _teacher sponsors. ; : o e N
. s -/ .
5. Exper1ence 1n the field’ of spec1a1 educat1on does not affect the

:accuracy w1th which teachers perce1ve barr1ers for e1ther Students in

genera] or hand1capped students in part1cu1ar re]atf'e;to,participathn"'
A oo . .

in schoo] act1v1t1es. _




6.'ATeacher nonsponsors agree more than’ teacher sponsors that there are’

fagtors that are 11ke1y to 1mpede part1c1pat1on of students in genera]

u1n schooT act1v1t1es. Further, teacher- nqnsponsors, more than, o

teacher- -sponsors, are 11ke1y to - regard these " factors part1cu1ar1y L

associated with the part1c1pat1on of hand1capped students as

3 .

impediments. g . .
o, . . :

- : R SO , it ;

Among. Students . . : : A

7. Availability- ado]escents in genera] who do- not part1c1pate in school

PR E A-“:act1v1t1es be11eve that activities are available but that they are not
.- . Py s /
re]evant to the1r 1nterests. Black and Mexican Amer1can youth 1nd1cate

. a stronger desire to part1c1pate than do white youth but they fee]
part1cu1ar1y constra1ned by comm1tments to work and fam11y.' None of
the nonpart1c1pants view hand1cao$1ng cond1tﬁons as 1mped1ments to

. T T
,part1c1pat1on.

-~

-4

- - ‘ 8,_ Reason for Jo1n1ng radolescent part1c1pants in schoo] act1v1tvé,/agree
PR un1form1y across the d1fferent act1v1t1es, that deve]opment of .
k‘; 1nterpersona1 re]at1ons and persona] growth are the most 1mportant
’ benef1ts of :grt1c1pat1on. Many part1c1pants are- act1ve in two or more
activities; they say that they are 1mpeded from greater part1c1pat1on
bby other comm1tments, g;g., work and fam11y. 1bAdo]escent part1c1pants
} do not:appear to d1ffer in the1r outlook toward school, activities by
R . sex, ethnicity, or hand1capp1ng cond1t1on » v | A'
79, Self-lmages: a d1fferent1ated p1cture, by sex ethn1c1ﬂy, and®
Aﬂhandjcapping cond1t1on, of ado]escent se]f-1mages emerges from the“

\ -
analyses.A Among ado]escent g1r1s, nonhand1capped and emot1ona]1y

hand1capped youth have more pos1t1ve self- 1mages thanido 1earn1ng

d1sab1ed and educab]e‘mentally hand1capped youth. ‘Further, B]ack g1rls

v

\ o B |
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. €
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rate themse]ves more highly than dobMexican American girls (White girls
" do not differ from ‘either -of.. the two minority ethnicities) " Among
rboys, nonhandicapped, emotionally handicapped, and educab]e mentally

'handicapped students regard themselves more p051tive1y than do 1earning

o

disab1ed students. - And Black boys rate themselves more favorab]y than

9 . T 4

do MexicaﬁQAmeriean‘and White boys. S : : - C

’

10." Images of other youth nonhandicapped ado]escents and handicapped o
. ado]escents do not differ in rating the personalities of other youth on

the scales of the Interpersona] AdJective Variables.

[}
]

»Af_ White girls rate other youth less favorab]y than do Black and
Megican American girisi White boys view other youth less favorab]y
'than do B]ackyand Mexican American males.

B. nAdolescents of both sexes see’ handicapped students as 51gn1f1cant1y
more respon51b1e and less aggr9551ve than they see youth in:
general. Ado]escent girls see the handicapped s significantly

Ll

;‘_'} ’ - ' 1ess Jrresponsible than students in genera]

e
@

- Comparisons among constituencies

—li.ﬁlTeacher-nonSponsors, teacher-sponsors, and adolescent nonparticipgnts
and participants'in sch001 activfties.uni?brnly‘agree<that "other'
commitments"-to‘WOrk and family are the factors that-most strongly

o -'discourage participation in sch001 activities. ‘ ’

o l2. Teachers in general believe that prob]ems re1ated to transportation ‘
'.1mpede participation. However whereas minority handicapped youth‘
agree that- transpontation‘Hs a prob]em, nonhandicapped participants and

\\\C nonparticipants do: not see transportation as a critical issue in their

N ,

partic1pation.

. o ) .
A 105 S T ' c
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13. Adolescent nonpart1c1pants in sch001 act1v1t1es, in contrast to
teachers and ado]escent part1c1pants, view schoo] counselors as a maJor

- ~ source of 1nforqu1on about school act1v1t1es. . .

Relat1ve 1mgprtance of factors that affect part1c1pat1on

’

14. Future school p1ans, social class, belief in one's se]f as a leader, an',
L . internaliged locus of ‘control, and willingness to contribute to

activities emerge as'the re]aﬁively more important factors affecting

_participation in school .activities. It is noteworthy, too, that

',"1mportance to peers' is pos1t1ve1y assoc1ated with participation but

IS

- ~ that 1mportance to parents" is ﬁ’§Bt1ve1y assoc1ated w1th : éi

participation, - ’ .-

‘ » .
15. Minority students who are handicapped do not diffaf makkedly.fromv

LR adolescents in general relative to the importance of factors that

- i

affect their participation in schoo1 act1v1t1es. ~Future schoo]

plans--youth s aspirations for fu"‘ EdUCd ~i0n--.s the best s1nq1e
indicator of-part1é1pat1on for boti - wups. However, whereas oo

persona11ty Iactors are re]at1ve1y more 1mportant for ado]escents in

‘ general, sugh externa]rcon$1derat1ons as the contr1but1ons one pan make
to an act{Jin-séem fe1a£ivegyimoré importantrto the hand?capped. And
the handicapped are also more concerned about trangportaéion than are

'«r

o adolescents «in general.

LIS
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RECOMMENDATIONS

School entracurricular activities nere selected as the target of concern
of this 1nvest1gat1on because of their s1gn&f1eance 1n the soc1a1 11ves of
adolescents. The data indicate that students who participate in “school’

: act1v1t1es appear to stay in school .longer ‘and - ‘have future goals. to better
themsell ves educationa]]y and vocationa]]y - One might assume that handiCapped'
adolescents, if encouraged to part1c1pate in school act1v1t1es, ‘might commit
themse]ves to a greater degree to stay1ng 1onger in schoo1 and seeking stronger
vocat1onabfgoa1s for their future. A 11st1ng of . rec6hmendat1ons based on this .
project has been deve]oped for cons1derat1on. These recommendatvons are

presented in four “distinct areas: (1) teachér- sponsors, (2) teacher-

- nonsponsors, (3) student participants, and (4) general recommendations;

Teacher- sponsor Recommendatrons'

(1) Effort shoulc made to recruit mindrity’ part1c1pat1on in schoo] _

_ ‘e
activ’ inc. White youth‘are proportionally more active than m1nority
‘youth.

(2) Review ‘handicapped youth participat{on in Business.fand Vocational
activities. Th?ir re]evance to vocationa] needs. of the handicapped

should"be emphasized with part1cu1ar emphasis on entrance‘access1b111ty

:factors that might limit part1c1pat1on of this group.

'(3) Provide 1nformat1on to spec1a1 educat1on teachers and counselors re1at1ve,.

to ic c1ubs and ~activities, s ..o hand1capped1T}outh) seek
'information from these two sources. This information should cover §kills
needed‘for'nembership and approximate amougt of-ti%e.needed to be
involved in,sbhoolhactiyit{es.l .

’
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(4) Deveiop a rangd of activities within the ciub that can aCcommodate varing
amounts of time for partic1pation, ai well as 1nd1v1dua1 and small group
tasks. One of the primary reasons students do not join, ciubs or

activtties 1§tre1ated to their other commitments. .

"(5) Create awareness oarticqlariy of those activ1t1es/c1ubs where

1nterest in the act1v1ties 1s high and where minimal -participation skills

are required

(6) Seek: financiai resources . for handicapped students/minorities who do not

“have adequate personal funds to belong to a club or activity: subsidize

public transportation for club meet ings and'activities. Many civic

\

organizations will prov1de monies to act1v1ties/c1ubs that will encourage

participation of handicapped students. . . . v .

(7) Provide ‘group leadership experiences for handicapoed and minority

" students. . o .
of the responsibility for completing the task. : o

(9) Utiiize a "ouddy-system" between a handicapped student; and a

‘-?‘nonhandicapped student:to pr0mote-mode]in9, sociaiizatioh, and greater

.. ' .awareness of the strengths of the handicapped. . |

ﬂ‘(loju Provide inservice education reiative~ to the oarameters of school

activities so all school personnel will be aware of types of activities

. . : . ' 2
‘other factors related to participation. Demographic information such as.
sex and ethnic membership should also be provided as well as those clubs
and activities that have encouraged successful participation.of the

handicapped ’ ’

108 '

(8) Encourage tasks. that require each member of a small group to'assumexpart :

"available, entrance requirements, meeting time, costs, skills needed; and

s
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(11) Develop informational "f]iers" for parents re1ated to k]ubs and

act1v1t1es and ask them to encourage student part1c1pat1on.

Teacher-nonsponsor Recommendations

(1). Encourage, special education teachers to sponsor school clubs and:

activities. There is some evidence to 1nd1cate a greater number of

handicapped students will seek part1c1pat1on if the teacher is a spec1a1

) \ . '
education teacher. : _ y

(2) D1scourage clubs and act1v1t1es des1gned to 1so]ate the hand1capped
rather than ma1nstream“ them w1th nonhandicapped peers. -Seek

1

1nformat1on on those c1ubs and act1v1t1es that have encouraged “successful

_— part1c1pat1on of ‘the hand1capped

(3) fAttend- 1nserv1ce tra1n1ng, if prov1ded to ga1n awareness and 1nformat1on

e /of the clubs and act1v1t1es available in the school.
- .

Hand1capped Student Part1c1patlon ; R

Eoo8

Hand1capped students shou]d be encouraged to ... .s

R
v CesvirEes <o N

l"f(l)i seek 1nformat1on about school clubs and activities that are in their

areas of‘1nterest- spec1f1ca1]y, they should ask ‘the special educat1on
teache; or school counselor about clubs or act1v1t1ei¥1n l‘sf;ec trea of
]nL”"PSL a -well as those c]ubs or activities that encourage
—part1c1pat1on of handicapped students. ) -

(2) determ1ne if there are clubs or act1v1t1es that meet at times when they
have no other comm1tments; ﬁ |

(3) d1scuss transportation or money needs with the teacher sponsor or.specia]
educat1on teacher if these factors prevent the1r part1c1patlon.

(4) talk w1th fr1end(s) who are participating in school clubs or act1V1t1es

. and find out why the fr1end(s) enJoy participatign.
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3MEM0RANDUH

-CENTEZK FOR ADOLESCENT RESEARCH. EVALUATICN AND SERVICE

APPENDIX A - - R .

ARTZONA STATE L L L

UNIVERSITY _ S . 'n:'we. ARIZONA 8528}

COLLIAR OF ZOUCATION:

T0: Faculty Spensors of School Activities/Clubs .
FROH: L. e ¥ Fartwe‘?’ Project Co-Director (,/
. Robeart E. Grinder. Progect Co. Director o | . .

[DATE: JAN 1982 .. - B

P . , _ L ¢
, He éZe engaged in a joint research effort with the Phoenix Union High
School District to advance understanding of handicapped adolescents -of

- different ethiicities. As a sponsor (co-sponsor) of a school activity or

club, you possess 1nformation that is essential to the success of the -

‘study S RE : ,._N:e,. v e -".-

We are, seeking knowlodge abeut’ how participation in school activities

‘may be fTac iiitaced for handicappad youth of different ethnicities. The

handiczpped .youth who are the focus of our study are those who are
receiving specfal education services in your- school and being restricted to
the categories of the Educable.Mentally Handicdpped (EMM), Emotionally
Handicapped (EH), Hearing Hand1icapped (HH) Learning Disabled (LD). and
Speech Handicapped (SH) . .

Ne have ‘enclosed a questionnaihe that asks you to describe the _ .

- activity/club which you sponsor, to assess a.variety of participation

fattors that encourage or discourage participation, and to 1 dicate your,
general perceptions of how- important the factors are to the articipation
of handicapped students in your. activity/club.

- Wechope that you will agree that the. information will he valuable
to both your high schcol and the Phoenix .Union High' School District. We
will compile the data in summ’ry form and a. copy of the ‘analyses will be
made available’ to you through’your principal’s office.. The information .
will describe the cﬁaracteristics of the district as a whole and your
-school 1in particular. : ,

~ The data will not be reported on an individual basis therefore you ot
need not sign your name to the survey.g :

-

Thank you for your participation. Your cooperation- is critical to the ;.

. success of the project.

REG:SJU- L iy L o T L . X

- T L S \ o : A N

S _ A . T A
Enclosure - Q - A

v . ° . . 1 ’ ! A

i-U . . “..,. . ' 'A_'; A_114 - — T 147 c:.' .. - _. - 5



ACTIVITY/CLYUB SPONSORSHIP SURVEY*;% ; \

Part T: Descriptive Information About Your Activity/Club : ' ", “é

‘Consider ‘the activities/clubs which you sponsor in school. SELECT the gng
activity or club in which you are most involved. WRITE the name of that.

aCt1V1ty/c1ub in the following space: - - g ‘
Nagne of the School Activ1ty/C1ub - — g
f . . /’ﬂy’
' . Pldase respond to itens 1 through 6 by writing in each bhank the apprqpriate

_ HUMBERS for each question related to your school act1v1t<:c1ub

1. How .many members are in éach grade‘level?«-Best stimate by numper

9th . . : - £
| 10th | i;&f,—>
11th S
. 12th ‘ \\f§

ungraded

K

|~l|*

SN

What is the sex of members? Best estiate Qy numbér . ~

e e i s e <o e e __fema]e B . ‘ g - ‘---«. -
: - male;-- ' ' )

N S N Y

3. Uhat is the ethnic or racial background of members? Best estimate
A . number. S L - : ,
. - . Anflo - ; o ‘ S B
o . 7 Black - ’ , . S S,
’ . Hispdnic. e . . RN
‘lative American . . ‘ : g crowd e
Oriental . - s ’ o o !

4. How many handicapped students are members? Best estinate‘by'number. ‘. ‘ iy

-
r?
.

I--l I

-4

. 5. How many handicapped students from each of the following categories
~are members? Best estimate: by nuniber. : )

educab]e_menta]ly handicapped (EMH)

: emotionally handicapped (EH)

- .7 hearing handicapped (HH) . _ _ o

learning disabled (LD) N ' R
speech handicapped (SPH) ‘ i

J-'T

+

~

(s . - B How many handicapped students %iom each of the fo]]dw1ng ethnic groups, .
N .o "~ are members? Best estimate by number. )
-~ - Anglo . . . ) .
: ‘Black o '
" . Hispanic S L oei -
‘ Native American = - oo e s, -
. ___°. -Oriental ‘ s . -
_— ‘ PR : - .
, - ‘ R Y S - 7
= *Professors Robert E. Grinder and L.- Kay Hartwell Center for Ado]escent A
’Research Evaluation, and Service, Arizona State University ’ :
.- Lol T As G118 R
e . . - o . ' 14k ‘ L R




) : e . . K
. L W
. . « -8 .
LA / ,
N g + . -

s . .
[ ° ) . o P RS : : P
; L .

. Y tions Please mark your’answers for items 7 through 30 by marking an “X' 2
' next to the most approprtate anSWer. .

Please mark 'ONE cho1ce. When more than one choice seems appropriate. choose

 the most Tmportant. MARK ONE CHOICE ONLY. | \V
) "7. How do students learn about joining- 11, What is the minimum time students -
\ _@your‘activity/club?. _ 0 spend we»kly in the act1v1ty/club?

hours or less weekly .
5.hours weekly : .

c A- school counselor A 2
.o 8 3
C 6-8 hours weekly
D 9

“ B other members of the club

2
-~
v ..

- .C school newspaper/newsletter —_
s —_ D teachers and/or . . + hours weekly
V?* S addmtethators = . ¢
A . 2 ciub pub]icity on campus
. . : 12. What is the maximum time students
) ’ o ’ spend weekly in the activity/club?
B Hhen doe= the actlvity/club meet? -

A 2 hours or less weeklx

A before schodl B 3-5 hours weekly

—___ B during school — & 6-8 hours weekly/ ‘ :
e il —aftar schaol - L LT D9+ -hours- ,?'ek}ym o e o
— 0 both before and after . - . e
. .= = sschoot i o ) .
A -E.sboth'during.schooprand *13. What ts the main reason students do
» = . ,either before or after . , not join. the activity/club? -,
R , school - . T
o '-, . _ A lack of necessary skills
: e s : B Tack of money

‘9.'~Nﬁare does the activitylcluh meet? - C other commitments {work,

_f Ny family responsibilitxes,
. A classreom . s » etc.) o
= B room other than classrocm . .D lack o* informatipn aboutf
T on campus (library, etc. ) . T activity/club I ‘
5 C on campus outdoors I . £ transpartdtion to and from
—__ D off-campus . A — school .
. be 7 L ) :
16, What is the average time that - g 114. How {s membarship in tNe group
% students. spend weekly in meetings A - determined? N
and activities related to youry L ' - :
actrvlty/club7 - o voluntary °* -

A L
B honorary (by invitation)}

- A 2 hours or less weekly C appointed or selected

"8  3-5 hours weakly : D

C. 6-8 hours weekly . E

- B -9+ hours weekly .

elected Toer
required (as credit or
-related to another class)

5 i ) _.I. ‘ , ‘ »
~ . .9'\ R . N
D . . .

( »I\ N d :.... . ‘. - A"116




2

Hhat.skills ere

Y

- a

reguired to enter ’

A-117

Sy

; R o _: 15” .

,,“( L.

. 19. Hhich ethrric group naun'iy hofds

the §btivity/c1ub7 leadershjp p051tions7 =

A "interest oniy--no skiils ‘ Lt . AL Aﬁglo L e

T ' needed’ . o7 . B Black N Lo
-, -8B scholastic skills o "C? Hispanic

€ athletic-skills e .'___, D other '
D performance/artistfb' - SR E no predominant group
e ,skm I o . _
N E S *

RO . .- .. ao. Hhich sexfhain]y holds Ieadershi
Wit is the iarenst expenditure L o positions? o
inemEEfs-ant . - a : )

- _ L o, —_ N female
A equipment : ‘ © -+ . __. B male.
v ok :8 » gransportation to or frbm : i R .C~»neither sex predominates
LT activity ) ;;Sk_, T L
. C dues, 'supplies,. or - 8 ‘ .
T 7 -3admissions. - S .7 .2l. How are»leaders selected?
‘D uniforms S ‘/ : S ‘
R - nune T B A A vote by members - B
77f° . LT o — B seniority - :
‘ 5 — C sponsor or administreticn
How many members reguiar]y attend D volunteer : -
" scheduled geetings’ L - ‘;__..E committee of members
X 1. o N S e )
—__ B8 610 - - ST
—_.C 1l - AR 22.: Who decides what the official -
- g ,1§f20 L p LT activity/club activities wiil be"
21+ Lo .
_""" - I e . . ZWch member» acting aloné
; o —_ “members_tbgether - :
Wnat 1 the primary purpose of the - — ¢ activity léaders - Ry
actithy/club’~A L e — ' sporsof- or school o
R B .. 7. - adminiStration .
U A te have fun - - E commLttee of members g
—__ B to enhance knowledge or . = . o . |
e 1ga;:ogde; ;Iproduct (a 23, What are the rewards for FE
T - yearbook, art projects, , S p‘"t‘gipatﬁ°"’ R T

i - coskbooks, etc.) or provide - o “

( - a service . ‘ ) . A personal success

. D 'to’givé an athletic . ++ T B: trophies, letters, 5
p— performance : e e S Ty certifiqates sbadges, etc.

I to give an artistic . . - . e € ;gg:gg;tfgg (gbers., N
T L. ’ v . ’ C. ’ )

e performance SO ( x.D relationships yith others’
i . vt ’



. 2. 0 projects cbange or. rema, n the
. N . samﬂ? ha 2 . ',
' ".": . A .,rema‘ln the .:ﬁne year’ after
. 40T Lyear . .
S B chaoge with new members

(«m,pr sponsors .
TN v -

T
How - do member’s achieve the goals of

- %5,
: “the activity/cl ub?

-

e A ccmpete more than they

- -cooperzte T
" ___ _B--cooperate more than tr-ey
.t 3 Cmp&te ’ v
. w.’C compete and cooperate about
equahy o .
5. Are pro,;ects prmarily 'long or
' short term? . £ . o
LA long-tem (weeks or months),
B short .term (ho or days)
T Are rules of the. activ‘lty/c'lub ,
primari'ly formal or 1nf6m¢1? ‘.
3 - A formal (wr‘ltten)
‘ —__ 8 informai (made up along the
T way) o .
) . .}I .‘ il -

Who_ usua'lly enforces ru'l es?

- A. se'lf-‘lnposed . o
5 *al1 member’s - ‘together
sponsor or School
- administration
n ‘activity leaders
E

- r 2
. ‘-.

.Hhatfis the primary discipl}na;y
action of the activity/c'l ub:

A sel f-criticism i
B., expulsion from the e
! activity/club

-C -reprimand’

: D exclusion from

: particjpation ’

H 'H

- ogroup- s 1nvo'lved 1n 2 common
' proJect? o )
¥ : A a'lone .
S T B with one other: persom
L —_ T .tn'small groups
: — D-in the whole group

. B

comuittee of members 4' , '

How do members work when the entire
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3L

~your schod]acti™ify/club. Rate the 1

‘from 1 (Strongl!’discourages participationl
to 4 (Strongﬂy encourages’ participation)

s

The factors listed below may encourage or
discourage partic{pation of students, in-

fluence of &ach factor on their partici?.-
pation by ‘CIRCLING a number on the scale

3 : ) e . i ,
Students' otner cunnihnents 4 work R

Ty Fla’»”..ip..toJl

Stronol‘

wl

33

: ,‘sl

g-) I T

F 2R
-~ | B

9 .3 .

G0 AN -] 8»
[ (X

=

I~ ud v

family resgonsinilitfes, etcs) =, SR 3o
" 32, Conveni-nce of méeting time : - 3 4
33: How students-learn anout joinind' } - 1 %2 ‘3. 4
34. Metnhod of selecting members (voluntary, elected. d 2 :3 t4
appointed, required) . ‘ :
‘ 35.° Skili requirements for- membersnip o < 1 | 2 3 .iﬁ
) 36;; Honey or financial aconsiderations n'eeded by members 0 .:;1" 2- 3. :4 v
;37.; Transportation to and from activities . 1.2 3 &
38, ‘Ethnic or racial mix ofigroup» T e ! P2 -_3 4
:ﬁs. fAcceptance oy other group members : i'l_ 2 ;3 4
80 Levels of cooperation needed to complete a task‘j' . 1 '2‘ulé; 4
f 41. Levels of competition needed to complete a task 1 23 4
1. 42;v Range of tasks (botn easy and, difficult) _ ‘ s ?:-i<- 2 3 4
i<43§- Length of tasks (both snort term and ldng term) ﬁ_' X _Jl: é“ 3 4
. da. . Opportunity for leadersnip positions X . | ;ﬁl i 2 3 4
4s5. - Prestige of activity/club to memoers SRR DU 1 -2 ‘\3‘, 4
46; ‘Prestige of activity/club to otner students e 'l l 2\-'3-.'4
47, -Prestige of actiV‘ty/cluo to teachersxand adminqstrators 1 | 2\\;3  4 .
.~f:'i 4ét Prestige of actiyity/club to: parents . 12 5 4.
M 4§t Prestige of agtivity/club to community “ 1 2 3 4
| '_50. Rewards for participation h e : ".;,‘ 2 3 4‘;
Part III: Please select and rank in order frqn items 31 50 the three items

*

that most strongly encourage and the three- that mast_strongly

spaces velow.

-8

Strongly encourages-

Rank lgg" -

Rank 2 ST ' i
___Rank 3 - o ‘As.ildﬁ)

-tﬁ

»

1% discourage partic1pation. ‘Please th° numoers of tne items 7n tne
Y .

Vo e

Strongly'discourages.-

150 ——

Rank 1
Rank 2 -
‘Rank 3.



C et
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*

Purt Iv: Tne fa s listea béldv_a_may afféct tné partici- —~
T of Ma

pation ndicapped students in: your school

Knon the participation of HANDICAPPED students by

&
= #~ CIRCLING 3 number on the-scale from 1 (Very - .
N unanortann) to 4 -(Very_,imp'qrt.ant).l _ ‘g -
'-‘._;'s' LT ._ K =~ . L - - la' o ’ =
Although you may not now have handicapped youth 4n E 8 €
your activity/club, use your best Judgment to rate - £ § 8
- how mucn eacn factor would affect their partici- - . o §
- pation. - -. . - ‘ : S =
51. Ability to write legibly 1 2 3
52. Ability to-organize information ’ 1 2 3
. . N -‘ [ d” ‘ - . . . ) )
53. Apility to remember information on a long term basis 1 2 3
53. Mbility toifblloh’ .di}ections . » - .1 2 3.
55. Adility to communicate using spoken language 1 2:3
56.°. l"rme'i'n-partic!pation I N . 243
. ' : t:(‘ ' iy . . ' v I i .
57. ' Respect for autnority’ . - L 1,-2 3¢
r, .t . A ’ ! &, : .
'58._‘ ,Heqﬂ_ng'impatrmer’:t-(partial hearing loss) 1 2 3.
5'9; : Vij.sua'l-a‘sotdr cobrd%ati‘on w(abjlit_y -tq_coordinité eye . oL
» and hand movement)™® - ' e 1 23
6. ‘Muscle control (apility to manipulate small and large =
: objects) . .. . o _ . oo V20 3.
61, Ab1lity*to work alone Lt S| éas
Attention span (1ength of 't‘ime 3 person is able to work
. i.. At a given tasx) - . S s 1 2.3
”"63. AD_fH-ty.to pérceive apptopriate behaviors in a social '
;. situation . N .1 2 3
9 64. -How students learn about joining - N 2 3
65. Stucg‘nts' other commitments (work, family = . . s
. responsibilities, etc.), R -2
© 66. Convenience of meeting. time " R S 2 3
. N ) _"\A‘ 1 "
67. . Matnod of selecting members (voluntary, elected, A
~.© .  appointed, required) Te T S |
' 68. Skﬂ‘l"requi.rements for mempership | 1.2 3
A-120 7
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- 7.

69.;-Money'of financial consideﬁ?tiéns feeded by members 1 2 3 4
:'70.‘ Transportattop_to and from écti#it?és- : ‘2 3 a7
«. Tl. Ethnic or racié? mix of group 'r ., 1 .z 3 s :
. 72, Acceptance by other group members . - . - 1 2 3 s
< 73. Llevels of tcoperation needed to cumpféte ﬁ‘tﬁsiv .}. ' fl ) Z-- 3 | 4 .,
74, Levels of ccmpetition needed to CDmplete'a'tésf o :-' 1 2 " 3 4.'. K
. 75, _Range'qf.tasks (both easy éndlq1ff1cult)‘l - . 1 2 3 4;
.'76; fénggh'bfﬁta§ks (Qoth shoft term and-long'tefm) lli: ? 34
77. Cprortunity for.leadership_positicn{ ’. i | -1 'é. 3 ,;4’. .-
.78.' Prestige of'activity/club‘to members - v ‘1- 2" 3 &
78, }Pre#iige o:\BQsizify/cldb.to other students ) vl -1 2.3 Aé.
.80;-,Prestige of activjt}/c]up to téachers and’adminfstrators' 1 '2 3 4.
81, Pfgstfge of activity)clug“éo parents;fl' ) o Y- é 3 4
-_.82§ _Pyegtige_of aétf&ity/club to coﬁmunity' : - _j, 1 2 '.3 ' 1
?3."R?wards for paffiéipétion L - e .3"12 3.8 -

Part V: Pieéseis lect and ra;} in order from 51-83 the thregtifems that "are
most important and the three that are least important, to the partici-

L.s P of Handicapped Students., Place the numbers of the items in the
L JEPeEs below, - ' » S R
Very unimportant: L ;o Very important’ :
- : Ramk 1 - . | '~ Rank 1 T
‘ - Rank 2 _ Ny : Rank 2
o / Rank . C S Rank 3
L Part’VI: ‘ ' _/«&\‘-' | e Ty .
84. Are you currently teaching a class ,86. What is the number of Worksheps yoh
primarily in special education? ‘ ~ have attended in your school distric:
o o ' R or with’professional groups (non-
' ‘ yes . . . Lt ) ) university course related) on specia’
A _no o LR -~ educatjon? U
A ¢ - \"-. y) . . R }‘ ° .
« ~ 85. How many university related courses : none
have you had in special ‘education? : 1
hd T et > ' ‘ ——— 2.
none IR : - 3
1. 2 o : 4 or more _
: ‘ 2 < ’ a o "
—: . T
o 4 or more - - o ’ o L _ ®

*




- . - . S . T ] - o . &
Pl N \ . . - . '. * . \ . . . . -
U " Part VIl: Optional! Section . : : g -
- ‘ ) - ) L . ‘. ] : - ’A L. * 8
We would areciate your ansﬁfrs to the. three optional questions listed -
‘be‘ ow‘ .—. . ) .V - ° - ) N - ‘-.
The information that a'jbd,pr&vide’ tmay be valusble in enhancing the o
experisnces’ students. have in Sthool activities at yeur hign scrool.
a{ At your scnool, what specificaily helps you in your work as aﬁ .
o activity/club’spgnsor‘? : . o .
. . N - ) ' . X : '. ."' \(
" . A - -
.. 2. At your school, what specifically hinders you in your work as an LR
' © . activity/club sponsor? . 3 R /,_,g BN
. - e 4 - - “/‘ .
- -3 .
L ‘ N .
= .
3 - 9
. . ’.
! ,~ PN w ¢ : ’ * . . S ) : ’ ‘--
) 3.7 At your school, what ispecifically would help you in your work as an S
B activity/club sponsor? o - / .
Vs toe ’ ( )
' . ¢ a
> 7
o L A-122 |




" not s1gn your name to the survey.

I

MEMORANDUM - | . ‘ .

. "~

T0: Phoenix Unidh*High.School District Teaener§a; \
?ROM: L. Kay HartweT1 PrOJect Co Director - Qp“
’ . Robert g..Grinder Ppogect Co‘D1rector :~ - .-_; h \,“'- f_ s
CpatE: o e - - o

= _\_ . K ' . o

e are engaged in a joint ressarch.effort with tne Phoenix, Unicn High
Schaol District to advance understanding of handicapped uao.eacehts ot
differant ethnicities. As-a teacher in tie district, you posiess dnicrmation
that is essent1al to the suctes$ of the study. ~ oom

\,we are seeking- knowledge about how pgrticipation in school act1v1t1es may

be facilitated for handicapped youth of different ethnicities. - The handicapped

youth who are. the focus of ‘our study are those, who are receiving special

education services sin ¥our school and peing restricted to the categories of the

Zducable Meptaliy dandicapped (L), Enciionally Handicypped (EH), Hearing.
daxd1capped (HH), Learn1ng Dlaabled (LD), and Speech Handicapped (SH).
L]
v We have enclosed a quest1onna1re that asks you to describe. your
exper1entes with the handicapped, -to assess a vdriety of part1c1pat1on'factors
that encourage or discourage' participaticn, and to_ indicate your general

- perceptions- of how 1mportant the factors "are. to’ the part1c1pat1on or .
_hand1capoed students in >cnool act1v1t1es oi* tlubs. B , -

We hope that you W1|l agree that the information will be valuable to both

your high school and the Proenix Union High School ‘District. We will compile
the data in summary: form and a copy- of the aralyses. will besmade available to
you tnrough. your principal’ s office. “The information w11| describe the
characterlst1cs of the-district as a whole and your SChOO]-ln part1cu1a:.

The data will not be reported cn an 1nd1v1dua1 ba:1s therefore, you need

4

. . ,
Tnank you for your part1c1ua«1on Your- cooperation-is criticai to the”
: success of the project. . - ' : .
REG:SJP _ _ . . : , . 4
* Enclcsure ‘ . yo s = : .
' X
P ) G-
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14 1
HIGH SCHOOL ACTIVITY/CLUB SURVEY*
Part 1: -Thg.factorsvlistEd elow may encourage or discourage ~Participation .
P participation of students in school activities or- ST .
Clubs. ‘Although you may not now be the sponsor of " .
- a school activity/club, use your best judgment to s ]
v rate how much each factor would affect student , g -4
-participation. Rate the importance of each factor K - 3 . -3
‘- On their participation by CIRCLING a number on the - o _ §
P scale from 1 (Strongly Discourages Participation) 5 % & S
- to 4 (Strongly Encourages Particiration)., . = - > & & >
T R £ 8 8 &
bW ‘o 5> 5 & a
LS o : ; ‘
1. Stud;ntsf other commitments ( work, family responsibilities, 1 2 3 4
etc ’ : ' , :
¥ & Convenience of meeting tims N S 1 2 3 4
‘3. How students learn fbout joining N o1 2 3 4
4";Hethod of selecting members (voluntafy; elected, appointed, 1 2 '3 4
required) ‘ : - )
. ) |ﬁ R ' . . X ’ . - 2
\._; §.  Skill requirements for membership O o 1 2 3 4
P inoney or financiaIlCOnsjderations heéded by members “ 12 3 a4
' 7.'~Transportation to.and from activities - 4( ' 1 2 3' 4
- -. 8. Ethnic or racial mix of group . ’ AR 1 2 3 4
{ R . . . .
9. Acceptance by other group members - . 1- 2 3 &
10.' Levels of cooperation needed to cbmpléte a task ) 1 2.3 &
11. Llevels of competition needed to complete a task ' 172 3 4
12. Range of tasks (both easy and difficult)- 12 3.4
13. Length of tasks (botf short term and long term) .1 2 3 &
- " 14 Oppo}tunity for ‘leadership positions ' o ‘f 1.2 3 ‘s
\ J' . . ' ' . ) - . B
_ 15. Prestige of activityAlub to members . - : 1 2 3 ,a

\ ' s- )

r .

vﬁrqfessor§ Robert E. Grifider and. L. Kay Hartwell, Center for Adolescent Research,
Evaluation, and Seryice. Arizona State Udiversity : :

o . : . C o ‘(Vi ’ B-124 ' 15/
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°

16. Prestige of activ:ty/club to other students

1 2 3 4

17. ?restige of activity/club to teachers and eduinistrators 1 2 3 -4
e Prestiga of dctivitylc;ub to parents 172 : 3 &4

19. Prest?&e of activity/club to community ‘ -1 2_ 3 . s

. ‘20, Reuards for patticipation, 1 2 ¢ 31 4

] Péit fI: Please salect and rank in order from items 1-20 the three itens that

- most strongly discourage and the thrge ftems that most. stronglz
v gncourgae participation. Plage the numbers of the items in the spaces
' be1ow. o : b E .

7

~ Most strongly d*!courage - " Most strongly encourage’
’ ) ’ ‘ ’ : . # C TN
Rank 1 - . | * Rank 1 1T
Rank 2 ° 2 - Rank 2 v -
Rank. 3 : : Rank 3
. * . | | Al
R )
| . o . .
- | & ] \
' _ )
" 4 s N )
& » L
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Part I11: The factors listed below may affect the partic1-.

21. .

22.
23.
24,

25.

26.

28,

30.

31.

32,

33.

34.

L 3s.
T respons1b111t1es etc.).

36.

37.

' 3g.

patfion of hdﬁhicapped students.in your school *
activity/clubs. Altholigh you may not now be the
_sponsor of 2 school activity/club and you may not
nos have handicapped yduth in your classes,
please use ygur best judgment to rate how much
-, each factor would affect participation of" .

handicapped students. Rate the importance of -
each factor by CIRCLING a number on the scale

. f:em 1 (Very Unimportant) to 4 (Very Important).

Aility to nrite legtbry '
Ability to organize information

Ability to remember 1nformation on a long term basis

Abt]lty’to follow directions

Ability to cmnwunicate using spoken language

Prid° in participation

»*

Respect for authority

7.

Hearing‘impifrnent (ﬁhrtial hearing 1055){,\‘

_ Visual-motor coordination (abi]jty to coordinate aye

and hand movement)

3
Lol

HUscle control (ability tG:hanipulate small and large

»objects)

’ -

Ability to. work alone

Attention span’ (length of time a person is able to work o
“at a g1ven task) :

Ability to perce1ve appropriate. behaviérs in a sociat

. situation _ 4 J/

How students learn about joining

Students’ other commt;ments (work, fami]y

.Canvenience of mert1ng time ' . s

Method of selecting members (voluntary, e]ected,
appointed, requ1red)

N

\Ski]l requirements for membership

*

. " B-126
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2
2
2
2
2
-
2>
2
12
1 2
v 2

1 2.

1 2

1 2

12

12

1 2

W OWw W W W W W, W

W Wy W

w

w

, W
% .

- Important

F P R O R

' Very Important



.( - o 4%:
3 . B L

39. Honey or financial’ considerations needed by members 1 2 ;3 -;’ *
40, Transportation to and‘from activities 1 2 73 *,4* h
41.-'Ethnic or racial mix of group 1‘ 2 '3 g
42. Acceptince by other group members R 2"“'3' 4

43. Levels of coaperatioo Q‘eded to complete a task 1 2 3 4

44, Levels of compefition needed to cemplete a task s 1. 2 -3 4

45. Range of tasks (both easy and difficult) ; : 1 aZ—' 3:4° ‘ F‘
46. Length of tasks (both short term and Teng term) 1 2 3 4

47. ‘Dpportunity for leddership positions 1 2. 3 4

48, ‘Prestige of activity/club to members s 172 3 4

a5, Prestige of activity/club to other stuGents 1 ;2’. 3 3 )
50. érestige.of activﬁty/club to teachers and administrators 1 2 :3 4
51.-‘Prestige of activ1ty/c1ub to parents E N 1°2 3 4 .
52.° Prestige of act1v1ty/c1ub to commun%ty | . i o lt.qz '3 4
53;-'Rewarqs'for partlcipgtion ' ' | 1- 2‘ 3 4

Part IV: Please\select and rank in order from 21-53-the tnr items that are most
important and the three that are least svimportant t:}ghe participaticn -of -
Han%icapped Students. Place the numbers'of the it in the spaces beioy.

Least iﬁiportan't - Most i‘mportant .

Rank 1 - ' . - Rank 1
Rank 2 ' ' . Rank 2
Rank 3 : - ST Rank 3
N ' L L g . N .l.
ok - . e ' i 7y ..
)“ . N : - .
p ' B-127 . ¢




Part V: o T / . : N ' ’

- B
~ -

" 54, Are you Eﬁrrehtly'teathid§ 2 clgés_brimar11y 1n'§bécial;tducatiqn? f
yes T <’ A o , R
o . T e S e .

55, How many university Eel&;gd‘éburﬁés have. you- had in‘Special Education?. -
& i T . .g'- ] ) L P !
. . none - . - ﬁﬁf T € ol

2 S ot RSN D
i3 E S ’ ' : ' : AN .

&4 or more ' : : '

; - J ' ' . . _ E
56. What is the number of workshops you have attended in your school district
“or with professional groups (non-university course related) on Special b -
Education? . . . . . :

"éne B ' N . \ .hf -n .": i ’3' | . ) ‘ - ;
1 ) ] o . ) . ) ) o ., i e

4 o
—— : C
——— 2 * . . < ) . #
. 3 : -
.ﬂ N {.. N
' 4 or more . B X _
L — . N
. «
‘i. A
4 -
I'd / ST
° - N .
T
N '
e
. -
».;‘ -
& .
’
[ < .
L]
i - o ' P
- -
s
© ’ B e
K] r‘ ,
§ B
Qo
\ ' l '
<« \ :
r i
A
e L] } '
)
’ : .
- “ . ’ 9 -
- .
\ i '/ .
v \\ . ¢ ' * ot b
l\\ ‘ -
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"STUDENT SURVEY * e

;?-;ﬁigf T . .
PHOENFX UNION. HIGH SCHOOL DISTRICT
. \,.'- . -:'A . .\\ - P )
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- ” . . d ¢ -5
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: ) : :L !'i K4 1
] . ',‘-. ..‘. - 4; ~ { - ,’:j ) -—‘ ,0'_\ ".-".:_ o
ST oy TR Studeﬁt Info??at1on Survey AR !1 L
R SR SR #> s G
S Part L: Stu&%nt 1nformation . ;x ;}“f;l_ LT MR
~3le would, 1ike information ajjout you' 4n this part ‘of the survey. Please el T
N an§ e questions below on answer sheet. Do not sign your nameaeyoure et
?- g‘ ansu'rs w111 be combined with others. o e L
T ) /._. S <@ i :7'_.\"-._ - L r
1 - What 1s your age? ': v 2 Hhat 1s your sex? . oL ;} :
;f -1 13 or younger o [ § female . 'f.
S o218 ' - . 2 male o
*®3 5 LT A W
SRR N V. o ‘ f o .
‘ -ﬁfﬂT; _ 5' 18 or older - _ - ' i
'ﬁ_‘" . T a . . L% ',‘ B ." s
3. Hhat 1s your race or ethn1c1ty? ] A Hhich of the follow1ng best oot
e S Anglot - ., ~describas your program in. :
o glo - - LT high school? |
2 B'Iack L . | - 1, | 4'—9&"‘!"3] ' .
.7 7_? Hispanic N , - 2 .academic or college -
R A Native American S . preparatory o
M 3 0r1enta1 R _ 3" bisiness, office occupa-
- A , ! _ tions, distributive educa-' Tl
Lo T ‘tion ', .
L ‘ 4  trade or 1noustr1al
s y .. -5 Aexéept1oho] students program = .
_5 Hhat were most of your grades*]ast 6. What are your fqture’ﬁchoOl plans? -
. year?. ) t 1 to.leave high schoo] before
; 1 ;3 6--4.0 .. - . graduation.
;T 2..3.1--3.5 S . 2 . to complete high ;choo]
3 2.56--3.0 oot -+ 3, to attend teéin1ca1 or . »
- A 2. 1--2.5 o ‘ _vocational school after
- v, T ( high school
o ~-1,5 52 °‘°' less 4  to take some c6Nege work
. , 5  to compléte 4 or wore ;ears of
. p ‘ college

1

'ui‘;:u'v"\i

)
}

" fZ? With wbom do you111ve2 oo

nnther _
father -
“ both, parents
_Gther relatives

nc one related to me ‘

M
fan

i<

8, At your home  you - have two or
more cars that run?

1 no |
2 . Yes '

163 ) .-:.. ] : -

.C-130



1.

13.

. 15,

17.

An your home?

-

"'Do you havé a t,ypewriter 1n your‘
home? ‘ =

2 yés

Do you have an electric dishwasher W
1 no. .
yes
What is the-highest grade in school
completed by the aduit with whom you

1ive {the person who makes the most

money)? .

1 less than 8th grade

2 some high school »
3 high schiool graduate -
4

‘some college or technical .
school - o ‘

. 2

10. Do you have 2 daily newspaper in 2

yourvhome? | N
-2 yes'

L3

€

12 ﬂo you havé a priva&g place for
study in your home? ot

‘1% no . }

2 yes . B

14. Hhat language does yeur family -~ .
‘ speak at .home?
1 -~ Asfan
2 English

3 . Spanish

4

a form of Eng]ish that is
different from that used in
school classes

s _ 5 other )
-3 co]lege graduate - : 7,
How many hours each week do you 16, If you were to come early to
work for pay? - - school, or come-on weekends—
" 1. none to school, would you-have trans-
e u _ portation? ‘ . Lo
-2 1-5 hours "1 yes - I can drive my own ‘
-3 6~10 hours | car
"4  11-15 hours ? 2 yes - T can take a bus.
... 5 16+ hours '3 'yes - a friend or relative
R : . can drive me,
74 yes ~ 1 can walk.
5 no
. How manyvstudents 1h your classes 18. How'many o%vydur close friends Or'
are ailso enrolled in Special braothers and sisters are in ‘
Education c1asses? Special Education classes?
1 none A 1  none L
2 one ) ‘ S 2 one
3t ‘ Sw3 o
4 three : 4 three
5 four or more ‘. 5" four or more
e‘h;d
C-131



Part I1: Beliefs toward Zourself B -

ﬂ Ne are. intgrested 1n your beliefs xoward yourself Please feel free to expre$§

yoyr feel1ngs. o L s -

lng;Yuctjons,; 1. Read each word or-phrase belou. >~

' . 2. Think about how much you agree or disagree with the word or phrase
as it describes you. ‘ : .

3. Hark your choice on your answer sheet.

. 4. Mote that there are no 5" answers for Part II. v

1:Strongly Agree 2-Agree . 3-Disagree _ ~ 4-Strongly bisagfee

~1

. v

19. powerful - 20, hb;-tempereq : . 21. miserable
2. inconsiderate;' T 23, 1nfef10r o 24. ;enerous s
250 lvely 26. leader o am

28. .ent;Etaining ' 29. .gentle | . 30, stubborn’

31, sensible - - -;2. :pesgy“ ':f ' 33, .pppular
3. fair-minded 35, strong . ' 36, mean

37. rgckless " . 38. pushy B ,: . 39, afraid of people

40. §ioppy S 41. weak o 42. rebéil1ous |

3. Withett . 1 a4, Tikes to fight 45, smart-mouth
' 46, Yooked up_td,ﬁy'bthers 47. honest o ) o ;8. helﬁful &

4. follower -~ 50. stuckewp 51. sharing

2. tender - | . 53, bbring o ’ v. .54, disgusting.

’fSS.' qgets back at others. - ..

Cau129




o

Part~Ili ' Your attltudes’a” ‘*;; e et T _'f 4
Imstructions: 1. Redd each statement below. .. i - . J‘L

2: Think about how ‘much you agree or disagree wdt the statement
3. - Mark your choice on your answer: sheet ‘
4. Note that there are no ”5“ answers for Part I111.

1-StronglyrAgree Z-Agree_ 3-Diségree‘ 4-Strongly Disagrééé§‘

58.
59.
60.
61.
62.

&3.

aOOd 1uck 1s more important than hard worr for success.
I take a positwve attitude toward nyse]f

Every t@me 1 try to‘get ahead, something or somebody stopslme

I feel 1 am a person of worth on an equal plane with others.

Plann1ng only makes a person unhappy since plans hardly work out anyway.

«

I am able to do things as’%ell as most other people. >

People who accept their condition in ]1fe are happier than those who try to
change things. . S

sy

On the whq]e, I am-satisfied wigh myself.

7 ' C"l33 - ¢ 1 p:\ "®



”Part LV:# Béliefg towafé bla@k;;iéh sthgpfkg;ddeﬁts ;“  - ' ‘A‘:. w_fqu
T ‘ ffwé ére i6£é#e§fe&5in¢§6d}Zbeygefs;}oﬁa;d B]ééi h?éﬁzschobi - }.” f
L students. Please feel free to express -your feelings.. ‘
iﬁsirdétiohs: 1. éead e;éh work or pﬁfasefbe]ow.;x" e _
. « | 2. Thin;‘ﬁow much yéu ggree'éﬁ disagree with thé wo?d or ‘
' phrase as it describes black high schoocl students.
3. 'Mark yoﬁr choice on yourtahsﬁér sheet,
‘ 4. No}e that there afe no " s"angwers for Pagt 1V,
11$trongly Agree.. Z-Agree " - 3-Disagree "4-Strongly DisagreeA
64. with-it . -.. 65. ehterta{ﬁingn : .66: follower
, 67. sloppy : | 6?._=b6ring o . 69. gentle .
70. popular - 71. smart-mouth .;' : ;72; powerful
73." Tively | _ - 74 fair-minded ¢ - ~75. helpful
76, miserable : ' 7. leader . 78. sharing
79.  messy . 80. sensible ‘ ~81. iﬁferjo[_ N
'82. tender g 83. <stuck-up S ‘84; genkrous,
85. 1qﬁked up to by‘others. 86. 1likes to fight l .87; strong ’
88. honest . R Bé. pushy o . 90. inconsideréfe
91. mean - k 92. weak ﬂ | ' 793, ﬁo£;tempered
94. afraid of people‘ _ 95. reckless o 96. gets back at others
| 97. disgusting " ' 98. rebellious .‘ ' ,99; stubborn - ’
310‘0’. dull o . | - |

TR | o ca1
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z ° -~ ;V PR - 7 . . . -— o 300 - . -
by Part. v: - s T ' A e e ook . -
: Although you are not a member of a ch?)o'"l activity or club we wou]d hke t@km "
your feelings about school activities or clubs.- ,
Instructions. 1. Read each statement below. : -

2. Select the response that is most true for you.
3. Mark your ch01ce on your answer sheet STARTING WITH
‘NUMBER 143, 4 :

&
Xy .!

143. If Yyou were to join an activity/club which meets bgfoce or after school, how
would you get there? . - RS

3

1 1 could drive my own car.:

2 1 could take the bus. | o s
P '3 A friend or relative could drive me. N
4 }'could’not get to and from meetings. v
5 1 do not need transportation. ' B
' . . R

. 144, To whom would you go in order to get 1nformation about act1v1t1es/c1ubs?
' - teachers , ' o :
2 Special Education teachers
3' ‘counselors .
schoo] psychologist
; 5 fr1ends

W

' )
145, How much wou]d 1t cost you to belong to an act1v1ty/c1ub for one year?

1 nothing . oL
2 $1to s ’
'3 '%6 to $10 N
| 4 311 to $15 IR
, -5 %16+ T .

146.. If }ddywanted tb"be_in an activity/cfub,'what would’stop you?
1 lack of money or transportation R ° T :
2 other commitments. (&ork family, respons1b111t1es, etc. ) , .
3 " lack of certain skills . 4
4  Jack of 1nformat10n about schoo] act1v1t1es/c]ubs ‘
5 lack of acceptance by other act1vity/c1ub members
. o : : C-135 * .
Q : : o S 1R %
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137. MWhat skills or.talents do you_hav_
‘ 1 leadersth ab111£y ﬂ/

o 2 physical sxrength e N ' .
Gf:A 3 knowledge or. expertise - } { :
- L 4 creat1v1ty , /.
) 4£¥ 5 = 1dees about what to do : ,

<« 148, what do you do w1th your tbmea1nstead ofwbelnovln a schoo] act1v1ty/ETu§:

. - ‘1 -work at a job. ; ‘ !.' ';, | s ‘ ‘ 4 ¥
.2 be with friends ' . T
. :3 :_watch TV E , <. e A, /-
. 4 help or be wlth my fam11y .

have hobbies or ather interests
; e f > :

<

149, How.m0ch time c0u1d‘you«spend %Fekly in.an activity/club? R

1 . none ' — S ~ o R Lo
'2- 2 hours or less weekly - = - _“ - ‘ ' .
3" 3.5 hours weekly - - o R

. 6-8 hours’ weekly :f\' e N o o B AW
5 9 hours ‘weekly = <o R o N

[

150. VWhy wou]d you become a member of an a ivity/club?

1 to have fun / Lo,
-2 to learn someth1ng new . , o ; _—
3 to make things-or provide a service ~ B ‘ﬁiiag
s -4 to give an athletic performance - 4 e Y
-5 to give an- art1st1cvperforman;e o ' :
Lot . . "'~§ ;uf‘“"

151. if you want: d to be a member of an étt1v1ty/club wh1ch one of the fol]ow1ng

would you nee most? - TN } . o *\g',f

. “

.1 1nterzst«on]y~-no skills

2 academic skills = ©  »° o B o v

3 athletic skills - L e T e 1" ',-;

4  performance/artistic skills - : ' R -
O .

- .i;;: C-136+
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152. What is the main reason that you have not joined and activity/club?: s
" I lack of information about’ school activities/clubs

2 other commitments (work, family, respons1b1ht_y, etc. )
' 3. lack of money or transportation .
4 lack of necessary skills .
5 no activity/club interests me
~
I &
- "
l' \L ) P ) A, “

" Part Vi: ‘ ( T, * ' ' -

Below are some statements wh1c‘1 show how you m1ght feel - I S

”%Dout school. activities or-clubs. ~ , - : ‘ '

' -Instr&hqns. 1. Read each - statement below. co S
T ';;62;;' Think ,about hqw much you agree or o

- d1sag__r‘%e with -each statement as it o,

applies to you. e . @

= » - - ‘ o o

» .- 3. Mark "1" if you strongly agree, ¥2" L ‘; .

~ | if you agree, "3" if you disagree, Yy = T @

, "4" if you strongly disagree. E 8 @
. . . Q' . ‘ - ] . b é ‘2
_ 4. Mark your choice on your answer sheet. - A~

. a L . ' . : 7
153, I would 11ke to join an act1v1t_y/c1ub e - ) 1-2 3.

- 154, My parents would hke me to Jom an act1v1t_y/c1ub 1'-:' 2 ,3 ’

. 155. - None of the actw1@s/c] ubs at my 'school 1nterest me. lv z 3
“156. 1 have many. friends in act1v1t1es/c1ubs. | . 12 3

Q’. '

157, 1 can not join an act1v1t_y/c1 ub because I work ' o ' 1 _ 2 3
158.',Act1v1t1es/c1ubs arenmportant to my school 'prm‘éipa} 12 _3__
59 'Other students in. act1v1t1es/c1ubs wou'ld not accept me™. o PR

- because of my ethn1c1ty or race. o S S e 1 2003

. 16C. _Ac,tw_naes,/c}\-ubs are_1mpo:jtant, ,to.,m_\;‘pa'r:ents;" o - ' o1 2.3

. ) . J . R - ,‘ . ‘:‘_: - ,"‘ N /' - - »}{i} . .

’ - . . . {é . . hedd

(. , . - '-.‘ . P i . . .- -, ) ’. ) 1 ,\l'\’O - '

& & & @e—s—Strongly Disagree -

-

-

.



161,

162
163.
164.

"~ 170,
1L,

i72."
173,

‘4
‘4,

" bécause

\

Otfer students in éctiyities/ciubs would not acgept me
I am @#fferent.

Act1v1ties/ciubs at my school have fair rules for joining.

I do not know how to become a member of an activity/club

7

Students at my school would like me to JOln an activity/club.
i~cannot Join an activity/club because I take care of my
younger brothers or 51sters.

?

I'do not know very much about the act1v1t1es/c1ubs at my school.

I

[ am smart enough to be a member of an activity club.

b‘~I have no way to get to or from activity/ciub meetings.

. _I would be ]lkEd by other members if I joined an act1v1ty/c1ub

I have enough ta]ents or skills.to be a member of-a c]ub

.:nctivﬁag/ciubs are. important to teac%%rs at’ my schoo]

,Hembership in an act1v1ty/cin s inportant to me.

1 do not have.the ‘money to be]ong to an ac 1vity/club

My teachers wou]d like me to JOin an actiVity/ciub

75, \§0ther students “in act1v1t1es/c]ubs woaid not accept me . because

6. -

_&/7

: R -3

of my handicap. Co L -
I would make ney frieﬁds if I joined an act1v1ty/c]ub "

- 3

Activ.ties/clcbs ere 1mbortant to students at my school:

.c-138

h(sy

@
g
Q (=}
e v
< p=t
> gz
o S C
| ey [«8] (=] =
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e N
+ o - ot
nh < O
172 3 4
12 3
1 23 ¢
1 2 3 4
102 2 4
123 4
1 2 3 4
1 "2 3 4
1 2 1 4
1 2 3 4
1 2 3 &
12 3 4
12 3 4

4("
5
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12 '3 4
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Form I m'“

| STUDENT SURVEY

Lo
PHOENIX UNION HIGH SCHOOL DISTRICT-

)
B "L ) | ’
This is a.survey abqut your . %
activities and attitudes. . o
. S )
THIS IS NOT A TEST ‘

© Please'wait for imstructions



£

. . ~
. . .
. : E . ) .
) .

1‘5t043ﬂf’1nf¢rmatfon Survey = | _ ,

Part I: Stu&ent information K N‘V (

X

He would like 1nfgrmation about you in this part of the survey. Please

answer the questions below on the answer sheet.

~answers will be combined with others.

A}

“ 1. What is yeur age? S
1 14 or\xgpn'\r
2 15 ‘//ge
3 +16
4 17
5 .18 or older .

3. Hhat is your race or ethnicit/?
;1 Anglo .

' 2 Black
- \\\Ek\\ﬁﬁspanic
4 Native Amerfcan
§" Oriental .

5. What were most of your rades last

year?
| 31;5--4.0 ,
] .2 3.1--3.5 ~
3 2.6--3.0
<o 4 ,2.1--2.5 S
'5' 2.0 or less

o

© 7. With whom do_you Tive?

Do not sign ypur- name--your

2. 'What is your sex?-

1 femaje
2 fale - P
oS
- ..

‘4. Which of the following best

describes your program 1n
high school?

1 /genera] _
. 2 academic ar college .
preparatory

3 business, office occupa-
tions, distr{butive educa-
. tion

4 tradé or 1ndustr1a1 A

5 exceptional students_program
. : : '

¥

6. Hhat are your futfure school. plans?

1 . to leave high school before
. . graduation M

. toRkomplete high sctioo!

3" to attend technical or
.~ vocational school after
. high school :

"4 to take some colIege work

"5 to complete 4 or more years of
' college. .

T

‘§ At ,your home, ‘do you.have two or

by mothe;\vd 3 more cars that run? -
‘2 father N\ . 1 | oo o
. 3 . both parents 2 ?fs e .
4 other relativeg | :
. 5 'no one related to me _ o b ~ o ’
o i : D140 - L T e -
o ~ . . - ;/u 17d ’ -

K



- « - SR - . o L2
r N
9. Do you have a typewr1ter in your 10. Do you have a’ daily néwspaper 1n_

_home? o , | your home?
"1 ‘no - . - ' .1 no - X
2 yes , _ 2 yesj _ 1 ﬂ
111, Do you have an electric d1shwasher 12. ~Bb you have a prtvate place for
‘ in your heme? _ v study’ in. your home? ' :
- AS
e ' no . 7 o Lo T o
%2 yes : S .2 yes ‘.

'13 _What is the h1ghest grade in school 14. what Ianguage does your fam11y

%omplftéd by the aduit with whom you -  speak. at home? . .
L7 ive {the persgn who makes the most ‘ . ’
“roney)? # , oY Astan
1 less than 8th grade - . ' 2 ‘E?gl1sh Y%“ f
. -some high school¥" - 3 Spaqish , ) R
4 a form of English that is

2
: 3 high school graduate : . different from that used in
N 4 some college or technical )¢f S school classes - .
' hool B arhSs '
¢ . » 5  Othdry,
5 cq]lege graduate ‘ i

+ 15, How maﬁ@ hours each week do yoy 16. If you'ﬁere to cbme égrly to
wcrk for pay? - - .~ . school, or come on weekends
. ST e T s : to school -would you have trans-
L none * ) _portation?”
2 . 1-5 thours A 1 yes - I can drive my own
3 6-10 hours ° 2 . ¢ “car - _
@ 4  11-15 hours ' .2 yes --I can take a bus.
5 16+ hours . -+ -+ 3 yes - a friend or relative
. ) - ' can drive me.
, “o . o , ..4 _yes - I .can walk.
N 4 ey, " 5 no. - e -
SRR : ﬁ , . - e v
17. fHou many students 1n your classes Ql8. How many of your close friends or
" are also -enrolled in Spec1a1 : - brothers and sisters ‘are in
. Educat1on classes?ds - e Special Education’ classes?
| 1 none o A ‘1 none e ‘
‘ 2 one ' S « ", 2 one
%& - h ‘ ] Q . . ) & ! N
'3 two. ) 3 two
- 4. three ’ 2 4 three .
c A _ . C o .
S "5 four: or more S ,1four or more :
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_Pgrt 11¥ Beliefs toward !durself | ’ ' : ' éﬂ;/*/

f,'/ v/ﬁe are 1n¢erested in your belilfs ‘toward yourself. Please feel. free to ;xpress )
. your feel ings. " r .

»

4 -

/- _
Yy, Instructions: L. Read each word\or phrase below.

2. Think about how much you agree or disagree with the word or phrase
as 1t Qgﬁcribes you. i
" 3. Hark .your, choice on your answer sheet. '
4. Note that thgr; qre no '5" answers.for Part ‘11,
) L L
— N ,: 4‘7‘ - . -
g 1-Strongly Agree .~ 2-Agree 3-Disagree’ 4-Strongly Disagree ,
' e . T .
19.° powerful ©20. hot-tempered - . 21. miserable
22. inconsiderate i 23.‘ 1nfer1of o 24.  generous
R . ‘ ) K . ’ "_‘:,‘ - : e o .
25. lively - . 26. Teader . * Y27, ault
28. entertaining A\ 29. gentle: - 30. stubborn
‘31, sansible ‘5 : v 32. méssy o _ o ) 33. popular. . g
3&."fadr-minded o 35. &iroqg - ‘36, mean -
. ' . 3 i . . ‘ ¢ '
37.,freck]ess -~ 38, pushy - 39. "afraid of people
. ~ 40. s\oppy S AL weak 7 '42. rebellious
43. vith it 44. Tlikes to fight .. 45. smart-mouth -
"46. looked. up to by others 4. hone%t /o o o 48. -helpful
49, follow°r ‘ S -: 50; ‘stuck u& \ . 51. sharrng p
v ) R .\, . . L o | ::A
52. ;gnder o ) 153, bor1ng dfsgusting ‘
55. gets back\g;.othars : . SRRTEE " ’
. =R ) - ‘- N )
ot r
. o ' o
7 . , Q
! v ’ . \ S
o . / . . I
< N 1 , J :
DU S - .
B : » D-142 |
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Part III: Your attitudes  ° . . - Tk
' . : . v - . . ’
Instructions: 1. Read each statement below. L > . .
! . ¥
2., Think about how much you agree or disagree with the statement
‘3. Mark your choice on your answer: shee;t» ' ’ ) s _
, '2;4. . Note that there are no "5“ answersv for Part IIl. . e
1 St ly Agree /« 2 Agree » 3-D"i’s§gre°'e 4 Strongly Dlsagree -
' LI N ) va , f .- -
86, Good 1uck is more 1mportant than hard work for 5uccess. \ }
57. 1 take a positwe attitude toward myself
_'Sé; Every t1me I try to get ahead, somethmg -or somebody stops me.
.59. I fEel I am a person of worth, on an oqua] plane with others. ' Y
60, -Plon;nng on'ly makes a person unhappy since ‘plans hardly work out’ an_yway.. .
61, 1 am able to do things as well as most other people. SRR .‘} R
3 . -
62, People who accept their condition in 'er are happler than those.who try to )
. change things. : . o oo T
63. On the whole, I am‘satist\'ied with myself. . o
-9 . ' - o
) . <. . . . . ,, . A*\'. ?
' Lo o L ' Co 4 -
, ) S S - ° 7 N h
' _ T ‘"Q'f'.' b . " W -
’ ;." ! ) i‘ * ///‘/' - . s l
..‘ e . . :y // . -~ (% .
P ) " ""337‘ . ~/ :~ . ‘ g o -
s - } IR I . = ‘ ~".
s S B
\ hd b ! *, D-143 - {
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(A T ) -

r'fPart-Iv:- Beliefs towa

. black h1gh schoo] ;tudents v
. D, We are nnterested ‘in your beljefs toward black high scheol. o '
f_ ‘;ig@ ﬂh;f studentg Please fee] free to express yOur feelings. - R -

'l, Read each wcrk or phrase below. ‘j

T '2. Think how much you agree or- dlsagree thh the word- Dr
e . phrase as it describes black high school students.. AR

AR lnstructions..

5 4 . u

PR _ -
‘ '_3w Mark your cho1ce on your answer sheet . -
o  n4} Note that there are no " 5"answers for Part V. -t
. & ' ,
. cr /
*. — — ‘e o - . - .f“ - " - - e
¥ 1-Strongly Agree. ° 2: Agree ' 3-Disagree .  4-Strongly Disagree &
e e ok - .

7_ 6h.(ﬂw1th 1t - V.'if '_'.65.*’entertaining 66. follower

[N
b

~ e, Sloppy .- _B8i.boring (.69l gentle B
| 72.
75.

° 70, smartimOuth

;7.

Dopular '.13; .}:“., ‘71;( powerful

J%VEPM,; "74:. fain- mlnoed helpful ' L .

KYPN

-y
Aat
. 3‘.

o

8%

es.

honestf' .

1opked up te by othErs

86. Tikes té fight

\puShy

strong

- inconsiderate,

A T G"~-: EPE n : W
4 76. miserable ©T77. leader 78. %haring = - !
2 ) . ‘. e o .‘:‘ . ‘ T ] \ l oo -
©o#e790 messy o T o 80,:_sensib1¢; S 81. inferior
g 32; tender_f' N om‘f ';83§:fStUCkrupd 84. generous

91. mean ’ : wéak e : 95; hot-temﬁéred
) .»‘ N . . R . -
L ' C ) N 4 )
- f;94. afra1d of peop]e " 95.» reckléss _'. cm 17960 gebs back at of?ers
%, " : - N

2 97, @dJsgust1ng ';: PR 98. rebe1]1ous B . 99: .stubborn ,# L

. S R C e . . )
[ ERE . ) ~ [ Y
S1t0. duit St e L e S | | -
LR .. - e . - : . .
Ty R ) : s ko : oy .
- A . L = X e - . o, ~
. ) ! ' N - ey, ’
U : o Y . o
v K . s '«'"i: R T s 3 - / ) 4
A . - - S, . . 3
e o \ . R i . v ST E, - : R C 4
. . . - -
, " i o N .~ 5
- . - O R - & . . 3
P . . N . . : ‘ .
X 2 T : ; e .
v o . . . - O ¥ A v -
l : - &R : .
o 4 . . Vs “ .
s o . e .
- ‘i_ i e » - o IS .
kS . “%‘ ° T T v <
\ g .
! e 8 ‘- - . '
T . P PP ' S
!r ,‘v LA *9 i [N - 5 s
& SRR % . oo : - & -
.. 3 LA ‘ . Tt
'{' or.: . PACLAE T — N
""“a‘"ﬁi I _PP\L, o 1o £, - D 144 o 1 '7 . i
LA L R s i
- E ' SO - - ! i -~
a 9. - s . : ”
a~ 1%, - . : - 5 >




R - E R '_:.. -
<z ,: - ‘ .
- © ‘:‘. . « ) L . L = ., . -, = : )-:- .‘ ) ' ) o va.
. "‘--.' ) N ' ’ ’ ‘ s :’.,_ : 6 . B o
Part V: Your partwlpatmn in a school actwity/club T o7

- P1ease,«wr1..e where it says "name" on’ ‘the answer sneet “the name of the one M
-school act1v1ty or clup.in which.you part1C1pate the most. Now p]ease answer er the

fol?owmg questwns with that school-. act1v1ty or c]ub in mmd

.Instr_'uctlons: '1;_.=Read each statement be'iow. A e
2 ‘ 2 Se] ect the response that best fits thigiay_you see the_," .
P S . activity or c]ub. ' It .
>~ ‘. o
" ‘3. Mark your choice-on your answer sheet
101, About now mucri’ttme do -you spendg week]y in the acti\nty c]ub" o ,
1 . 2 hours or 1ess weekly ) . | T
2 .3-5 hours weekl_y . ' {
‘ © 3 6-8 hours weekly ’ c
. -4 9+ hours weekly .~ 7"_ . -
182 What would you do w1th your time xf you were not in tﬂ:twny/club?_ |
o 1 :-work at a JOb ' . : ~ -
2. be wllth,»__,f‘NghdS . - —~—
. 3 watch TV . ' . : ‘
A 4" help or be with ‘my famil'y : . E
5 have hebbies or'p_ther interests
. . Cf » . ' % e ‘
103. MWy "diid you beccme a member‘ of this activity/club? _ ’
- ' to-have, fun j q& { - '_-i £ .
2 2 to 1earn somethmg r{ewt (ﬂ‘ I - .
3 gto ‘make somethmg or provtde aqser\nce \ - o T v
. 4 to gwezgan athletic pe,rformance R R
5 to‘ g1ve an art1st1c performance SRV PR :
' 5.’. BN . T
| 104, ] 'wa-vd1d you 1earm about go-mmg the actWIty/clL.b? _ ' S L :
' 1: school counselor LT .b‘; o L | R *
2 othet-member-of therclub - R o A PR -
. | '3""‘schoo1 newspaper/news'letter /i" - . e ) . L B L e
a a 4" teachers a‘nd/or admlmstrators“ *“ T . PR 9", .
. usclub pubhcﬂ;y on oﬁmpuse o R oo g 4 ,
.-‘_- . -’.f.t. . TR ,::. &, . ';.-, ; : E
B O R s et . Yo ) .« ’
\ RS . ARSI
) LU D-145 ' | ) oy




r‘ 3 oL . o . S . |
105. In order.to cicome a me}ﬁi" of the Ch:b wh1ch one of the following did you‘ neecf
- .most? - | P o EER

, 1 mterest only<~no skﬂls needed
© 2 academic skills .
, 3 athletic skills ' ' I ‘< . |
. 4 performance/artistic skills U e t‘\_

“ ) . ¢ . ! . . A
@1860 iy - ‘.',‘J

Should your act'lv-lty!c‘l ub have meetmgs before or after schoo] how would you.

LA get ther&’ . - L SR e;’},
1 1 wou]d drive my own car. - - ’ A
2 1 would take a bus. y
} 3 A frlend or. relatlve could drfye me.
4 1do not need transportation. )
5 1 could not get thgre. ' h e
X 107; How much does 1t cost .you to. belong td the activxty/club for one.yeac? ’ '%%:'

2, _Sl— to '55 : S R
3 %6 to $10 . | - g ' T R
©4 $11to $15 .« . A
A - '$15}Qrfo~(,ér L
\? r . ‘ , '\("' Y i \vs ', :J'. o
108, If you want‘o parhcipate more in the actwity/c]ub what wou]d sf.op yod? .
o “1. lack of money or transportation ' g f P
Tl v ‘ "%
Coel 2 other com1tments (work famﬂy respons1ble ‘etc.). - ,{3 ]
o 37 lack of certain, %j‘ﬂs ' : '
4'° lack of 1nformat h or cledr dlrections A T
S 5 lack of acceptance by other act1v1ty/club members . - W

1 )

.. 108, 'Nhy do ydu ‘stay. a'r‘nember 1.n this ¢lub? -+ - . .- . B @\ R
a i - e e . i : by SR
7+ 1" personal success D _ Y
o { P e N ‘-
: ~2 (tropmes letters cert1f1cates Badges etc. ‘ L :
e " 3. .recognition (peens, parents, etc ) o e ‘f"‘)f-':; e
T . relatmnsmps mth others L ‘ " . AP
- A .:' ,\»:.'.‘“ ';_,7’,' ) o :h.‘:, ‘:."; )
s A i G
*. Lo ‘\- . 7" R . e L X o ;
- e - l‘, ) ;’. .“e' (A A ‘ : V
v -'i"‘ . L . :;w;




110.-

111, What

»

112,

113,

H;w do you achieve the goals . of the act1v1ty/c1ub7 . , -,
S | .compete more than you cooperate 7 ' ' -0 o

- 2 cooperate more than you compete. : s 79
T3 compete gnd coopérate eﬁual]y ) =

. I,

.o~

O B W N

vt B WwN

th 1eads the act1v1ty/club most of the time?

B W N

Hho:rewégli.yqu_for yourAachieVeﬁents in ihé activity/club?’ i
Y o T A

T .
N « -

other members - . i .= J{ ST
schiool -sponsors. - M. o SRR
'teachers. and admiﬁistratorsi“;  ’f’, ':} N - c
_ . , DE
1s the most 1mportant contr1bution you d?&e to'the actfvity club’ :;35
leadership ability v . o e e - T
_physical. strepgth- ‘ S - o . s
knowledge. or’ expertise . .. L L T
creativity ,ak A '
ideas about what to do

- an members together S o . ‘
sponsor or school adm1n1strat1on" S _
activity leaders IR St .

3

sty s et

e

e, . comm1ttge of.membefg' oL ) , N, o -
| . - Lo , o | SRS R
114. What is the togalinumber of school activities/clubs to whitsh you belong outsidt
o of athletics? = . . - L : e - ‘
e . 1 none E T v R
. 2 " one o . ST e ‘%%%- g(‘u'_ S
’ " ! - - " I . " . ) e * " » ‘ -. - . j"v. N o . 7
o 4 ".,three . .- " ; ,i X . o \ ". a_ . . ) .. . ‘.‘.; . . .

) ar R o
. . . v 4 L 4 Y 4 ¢ .
. Y - . x N ® . ""&'
. N - . . oy EE Vg TRy
: . » ‘f e R S h‘“’"a J‘ Cor
N . <L Coge N - A ‘i w PN N w0
TE e . » & o IR P et . & hg: & ~ ; MR v LTRra
N P “ - ~ A o . . a
¥ : 1o QRN SUHL - - *
‘ o R - - T . S e P . N .
UV - ! et P : . e fay e - 3 Q’ - T
u - - : R : < ’_,‘ . o B Y .
. e - . ) . EN Bl 1 Tl Ny hd fobg. -
S s ) P - Y, e y oty
DU a4 . 2 L R LA o ¢ - T ' . ] : s
Vo, B N _ PO ) 2'7 L ,- ~ N b - ," v
s -/ B . . : o ™ « % L3
) - 5 ¢ . . . N e © )
" < g . r o 3 .4\ W 1 R . - . o
T LR ¥ ‘ 1 - . ‘ } °
’oy - . .
‘ . R : 0y
Bp-1a7 . o v
N DA 1 y - . 1
. Lo oy !I
- - ¢ e 7 - v -

.5

four or more ~ =~ - e o
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Part VI: Below’%re some statements wh1ch show h0w members m1ght

feel aboui:‘p school act1v1t1es or clubs S

‘?
- ;Instructtons°-~l. Read each statement beJow.‘o SR [n g'A: -
’u N SR v St o
: ~+ 2. “Think about how-chh you-agree or <
. j’S.’j. ‘disagree with each sta;gmént as it % . > :
L R appIIes.tc your school activxty or 5 o¢eo@ M
. S U vfclub L ﬁtw PSS oy T e
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