R "DQCUMENT, RESUME
. ED 245 503 - -~ o w .. ' EC 162887
TiTLE T Research Integrat1on Project Recreation and Le1sure
Education for Special Populat1ons. Final Report.
'INSTITUTION . Institute for. areer: and Le1sure Development

_ -Washington, DC,~ :
,SPONS AGEKCY Specgial Educatlon Programs (En/osans) Washlngton,_:

: DC. K
: PUB DATE . . [82] E
NOTE ..~ 95p. . ' - o
" 'PUB TYPE . Informat1on Analyses (070) .
EDRS PRICE : -MFOl/PCO4 Plus Postage. ST
sF\DESCRIPTORS Couns;l;ng Technigues; *Disabilities; Elementary

'+ . Secondary Education; *Leisure Time; Policy Format1on-
- - *Recreation; Becreat1ona1 Activities; State ‘of the )
' ,Art Reviews T

7

e

ABSTRACT ‘ Y " ' '
: . The report presents f1nd1ngs of a. rev1eWAof/ﬁE§£ rch
on recreation and leisure education for-handicapped child if‘
youth and an ana1ys1s of policy 1mp11cat1onsv Reseaxch
via.facet analysis; the facets were speC1f1ed as: actor v, OF "
popu1atroh (handicapping condition), setting, ‘and descri tor %
‘categories or types of actions or products——matbr1als, mpdel. ¥
programs, interaction of leisure with education, polic **ssues,'
interagency cooperation, and funding ass1stance. Details’ -
. .literature search process (screen1ng, assessing gxternal,and intems
" validity) are presented in a section that also includes summaries
. studies on,leisure skill assessment, leisure skill acqu1s1t1on" ‘
community. programm1ng, ‘leisure counse11ng, social skill development
- through leisure participation, and school- based leisure education. A -
state| of the ,art paper follows with information .on research and-
tra1n1ng proJects promoting leisure, education for handicapped -
students. Results of a De1ph1 Survey of. professionals are reported
‘regard1ng Critical issues or .gaps in the .literature that were
. considered pertinent to facilitators of leisure education and T
- retreation .programs for handicapped persons. A final section presents
recommendations for future research in recreat1on and leisure '
educat1on for special pépulations. (CL)
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A -growmg body of Jpohcy relevant research on Tecreation énd leisure
education for the handicapped. has emerged in the* last quarter. century.
This body of research has not been- evaluated comprehensively with re-
spect to technical quallty, utility  for policy-makers,’ and potential for-,
codification and wider diffusion, This body of research is difficult to
locate, evaluate .and use in decision-making. Systematic and rlgorous VL@
evaluations of: this. literature and experience are required to-aid in the : f
planning’ and ‘definition of research programs concerned with handicapped _ ‘
: children- and youth and to provide a synthesized base of %valuated 1nfor-“_ T
- 'mat’lon@ potent1al use by agencies at all levels of government and . '

_+. tije private sector ' = .

The -specific purposes of thls researc‘h prOJect were to 1dent1fy, re- o
trieve, organize, evaluate and disseminate (1) pollcy—relevant research o .
primarily on recreation and-leisure education for Randicapped. children iR
and youth and (2) research from the larger body of studies on hendi- .
capped childgen-and youth which can-be applied. analogously to dec151ons
affecting poFlcy effectlveness, effncnency and equity.-,. v
2 Y a, . ’
, The lnformatlon provnd'éd in this report will be useful.to_ therapeutlc
" recreation pradtitioners, leisure educators, school admlnlstrat,ors, regular 1
~ -and special classroom teachers and significant others whe work with, .
" handicapped children ‘and youth.  Students prepatring forcareers in serv-.
.ing the handicapped should also fihd ‘these results usefyl. Lastly, gov- -
“ernment officials at the Offite of "Special Edutation will be  better pre- -
" pared to judge the. 1mportance of unsoli¢ited proposals| and the formula-
tion of more professnonally relevant and necessar uests for proposals

" This 1nvest1gatlon 1dent1f1ed those po 1cv ins ruments currently and "~ |
potentially available to decision-makers.  In this context these specnflc
1ssues .were addressed: " :

. Pr1ncnples and crlterla for evaluatlng the lnternal\valldlty,
strengths and weaknesses, and internal corsistencyl of individual
studles : ,

b

° Pr1n01ples and crlterla for evaluatlng the external valldlty and
consisteney of results of different studies bearing- on ‘the same
subjgect

3

¥ ‘e Principles and cr1ter1a for judging the pollcy relevance of
\ particular studies. and of sets of related research bearing on -
given pollcy 1nstruments p - e . L -

This proJect focgsed on an asseSSment of the researeh hterature per- - - %
~ taining to ‘a number of significant areas for which personne! in recrea-

.. tion and leisure education for the handicappedare responsible. It _ .

) assessed . the actual and potential usefulness of r~search findings for : ,
s _ appllcatlon to practical situations by separating unproven theory, opinif n T~
and rhetoric from valid findings of research. /
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\ : Due toglimitations of time and ‘money, it was not .possible to explore - e
. ~ . indepth all policy areas for which persons require supporting research =~ . ’
: ‘ findings upon which to base their decisions. For-these reasons, re-  * -«

) trieval and evaluation efforts concentrated principally on those areas.’
: most directly bearing on the intemt of PL 94-142, The Education for
r All Handjcapped Children. Act of 1975. Specifically, the rules and .
regulations for PL' 94-142 state .that recreation includes: - e T

< ’ s p [ , »
N , . 1. assessment of leisure! function - !
- 2. therapeutic- recreasio services S ’
3. recreatjon prograrﬁg'ih schools and community agencies IR
. W 4. leisur;ei ducation ) : . Lo
’ The _final organization and ‘analysis/synthesis of- the research Was die- -,
' tated somewhat by the nature and scope of available research bearing . .
. on that subject” In any event, attention was given to the following
" -categories: » N R 2 {
. L o available /materials : e ‘ S e
: e model programs oY : ' -
: < e interaction of leisure’ with education. ° )
i . . o policy issues . . N S o .
. . - e interagency coordination o T (l.
e funding assistance ' ' ’

< In “the final,ana,iysis, a form of facet analysis was employed to spéeify

N the boundaries and structure of research problems within the sphere - of
. investigation. > } : . :
“. Facets are categories. For the model that was employed by this pro=
S . . jedt, they-were specified as: ’ .
. . . Ched o : R . ‘
e 1. the ac‘tor‘sﬁ or population (handi_c‘apping conditions); )
’ 2. the setting or form of activityor service .(taken from. the . -
v four components described in PL,694-142 as being .a part of
S  fecreation—assessment of leisure, functior; therapeutic pecy
: - PO . reation ser_:vices; recreation programs in schools and ¢
AN ¢ nity agencies; leisure ~education); -*
° . ) . . 2 , o, . ' . : R - - . - .
Foa - 3. the (escriptor categories or types of actions or products
<« & . . . (materials, mode’l‘pr{o{grams‘, interaction of leisure with ed#ica~
" tion, policy issues, i teragency-‘cooperation, and funding assis-
) .-, ' tance). L ' S o
; : L T : L ) . IR ] ‘
. Figure 1 illustrates the general framework of facet analysis that was
"', < .gmployed in this inv tigation. ’ o o »
LY ’ {“' a":' ’ .. 1 1 ‘ !
4 /*/4his project concentrated heavily upon an an S .coonily. sources
"7 faloer than upon printary ‘research. For ti i part, the literature ’

' s¢reening was delineated 1 pesearch. forfhal Saflies #nd documented,
authoritative writings; statpments’of philosophy ot ‘pdlemics were gen-.

L ’g‘r,ally ckeluded. However, certain exceptions were made,.e.g., if a .

& particalar work in the litfarature was- frequently cited or used as ‘the

» \“-/ i ‘._?'?"?‘ iz;_ . : ' N “a ‘
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(IGUREL: Facet Analysis/Synthesis of Research . . - ©
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basis -for ag¢tion_or decision-making.- In these instances, such documents

. were included with-appropriat_e .comments provided. -
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It has only been within the last

enty-fi¥e years that many opportuni-

ties have existed for handicapped persons to engage in recreatio ‘and
leisure activities. Individuals who were able to find opgortunities were

generally those wlﬁéd the capacity to generate opportunities for
themselves and to overcome the many bargjers and obstacles placed
before thém. Yet.as early &s 1918, the Commission on the. Reorganiza-
tion of Secondary. School Education (National Education Association)
iSsued the Cardinal Principles of Secondary ‘Education, which inctuded <

. "education for-the worthy use o

Association and entitled, Policie

f leisure™ ‘as an ‘objective-of the 'sehool~
ing process. In 1946, a-report prépared; for the National Education

s for, Education in Amegican Démocracy, -

re-examined and reaffirmed the

“of  leisure time. Despite these

cardinal . principles,* especially the use
emphases on 't.he' subjects of recreation

and leisure, it was not until.the early 1960's that theffederal govern-
ment began to recognize the value of these aspects in the' lives of

handicapped persons. “The' firgt

federal dgency  to ,[:e}:ognize the need

for education for the handicapped‘was ‘the Division of Vocational Re-
habilitation. In the early \19’60"5, the Vocational Rehabilitation Act

identified’ recreation and feiBure

for handicapped persons as.a specific

target for training funds. -In 1967, the provision er}r}itled "Research

and Training in Physical Educatjon and Recreatif
d Children" was included in Title V of
> séction ‘became ‘the single largest funding ~
ted'to physical education and recreation for

tarded gnd Other }aosigdpps
Public Law 90-17
.source, specifically ™™

handicapped children and -youth.

Chilcren's Act of 1975 comits

of recréation and leisure ¢

or Mentally Re-

k]

_!,c;

This overall statute was again amended
in 1975 in the form. of Public Law 94-142. . . ’ -

The language of Public Law 94-142, the Education for All Handicapped

the Federal government to the support

ducation for all handicapped children, ages

three through twenty-one Special Education has been defined in the: :

N . . P
legislation as: N

. speéially designed in

-

4

struction, at no cost to parénts

or guardians, to meet the unique needs of the handicapped
including classroom instruction, instruction in physical edu-

cation, home instruction,
institutions.

The Act funther defines related

and instruction in hospitals and
Y . . , -
'.- ' ’ . X.’
servicess as: . SRR \

P .

. transpo_rtatipn, and such developmental, 'cqrrecti-ve; .
and otler supportive services (including occupational . .
therapy, Tecreation, medical,. and counseling services)-. . .

(which is defined to include leisure)

-
P

~

iid related activities are to be

. The C_ohgi'e's‘s has made its intent élefr~-physical education, recreation "
&

SN
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* pecreation opportunities. Further lltlgatlon over the past ten years

———

. 0

N

‘Information Ilesources and 1Resc.aal\"c,;"h Techniques .

.’

less ef the type or severlty of the condlt‘lon

Further, Publlc Law 88 -29 approved by Congress in 1963 afflrr)1ed
‘policy that all Americans should.bk assured of adequaté outdoor recke-
‘ationsresources. There has been no question that the words, "all-
"Americans,” referred to handlcapped perspns-and their rights to outdo

has. included recreation and leisure services as par‘t of the "right to #
treatment" decisions: Needlesg to say, ‘therg is a new and developmg
interest in the field of leisure agd: recreation for the handicapped.

Though less .than twenty-five years old, legislation has rnandated, and
practitioners have* begun to pro¥ide services for the handicapped popula-
tion after receiving specialized pre-service. and’ inservice training. As a-
result, there has been an influx of research on the ippact of particular
recreational and lej act—1v1t1es on the handicapped children and adult .. _
population. The ffl of Special Edication has funded research for
the development of curriculum models, assessment techniques, educa-
tlonal approaches that are new and/fﬁnovatlve in -these fields. - - .

In order to." make changﬁs in the lives of handlcapped ‘individuals -in
accordance with their. lefsure needs, purposefud intervention must_occur.
The conSequences of change, the impact upon an “individual, g'roup
situatijon, institution, concept; or process—can be negative, ne},ral, or

IR

pos1t1ve Professmnals and practitioners in the field have use many \
approaches in undertaking ‘Pldnned interyention to- achieve charnge

. However, it is safe to yassume that- the Better the diagnosis of the ‘
_situation, identification)of the ‘type and_extent of the change: sought,
*and develdopment of’ a ropr1ate str tegles~ the better the outcome. |

&>

One of the ways to approach useful- int rvention is through research
Spécial educators, therapeutf& recreatons, and researchers have played
a substantial role in improving the leistire lifestyle of handlcapped
populatxons by adequately ‘defining problems, formulating_appropriater
hypotheses conceiving valid and., rel#ble -research des1gns, d applying
the resultant data to bring about the type of change regulred for a
more effectlve service dellvery~sy‘stem .

‘8
.
~

~

" .

To be of value, research flndlngs must -Be applied to programmlng and
operational settings tc initiate changes. Researchers. must be aware of -
the avenues for dlssemlpatlon of results, and pract1tlone,rs must be ~.
aware of the systems which-include ‘the type ‘of research. information

they require in their operatlons Many information systems now exist
which can be’ utilized by:both researchers and practltloners

//‘ : s
Research technlques should also be shared and r’ef:ned to 1nsu1c the L
validity and reliability of instruments. P . “ o ) ‘
} ; Ve . - - ,
- e ) k T
- /. . - o )- ' I'S ’ <. ‘ \ ‘
W - C .
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. GOALS AND OBJECTIVES T
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The overall goal of 'this research integration report was to provide the
~ ‘field with &n accurate assessment of the current state-of-the-art of
- ' sregSeirch on the imgiortan-t,components of recreation and leisure educa- -
e tion for the handicapped. Secondly, it was a goal to identify gaps in
> _.™ ' tife research in _the, field and Brovide recommendations for- closing those
? \ .gaps through irected empirical investigation which will expand ,thg
. & "body of knowledg bsequently improve service delivery to handi-

R capped -children ,and youth, : o~ .
-+ The specifig bbjectivqs of the report are as follo‘vgs: o ‘
. 1.0 To conduct a systematic é‘earch and review of tHe research
literature in the~fields of recreation and leisure education.

~ v

-

S 2.0 To‘-classif)"/codify the above research by generic topics of
. : ~ ‘,concern. .
‘ : 3.0 To conduct a detailed analysis/synthesis of the above body of
- - literature to- determine internal and External validity of studies.
v .‘ 4.0 Toprepare a draft state-of-the-art paper. _ ' . u
- O S t' M M ’ . t

5.0 To converfe a panel to review thé state-of-the-art and identify’
"critical gaps/issues-in the literature.’ :
X .. I 'fl
- 6.0 To conduct ;Delphi-surveys of professionals- and practitioners in
© . the field to formulate rating/ranking, of research issues/needs.

. ' . 2 ' . : ..
. 7.0 To convene-a "writer§~workshop" of select experts to review
R D~blphi results and gerierate recommendations’ for future re-
¢ - search. N -
. . ’
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O " - .'. . PROCEDURES/METHODS
v _ P ~ T
‘ - : s - ] - » .. ‘_, . q
ot Below is a relteratlon of the rincipal objectives of this research inte-
e S <. gratiofl report -and “a narratlve ‘of the- major, procedures that were
M ' .undertaken, - | . . . . _ . -
c . Lo e Vv, ’ = : v
L Conduct a Search and Review of the Literature -
I In the Flelds of Lelsure and Recreatlon .0 ' .

ii.'

Based upon the model discussed earlier, project staff conduected - a search
. _ ) “of the empirically based research in the, areas of leisure educatlon and
v . /recreation programs, leisure counseling, ‘educational assessment in the
’ /areas of leisure ‘and recreation, and, interagency coordination. Within .
edch.of these -topical areas, project staff looked for evidence of research- .
PN based materlals, model programs, and discussion or posntlon papers which
relatﬁ\ tQ pollcy issues’ in the targeted areas. .

\) In addition tothe search ‘of the literature, a review of the prevnous

- , " “and currently funded projects related to recreation and leisure in the
“ . files"of the Office of Special Education was necessary. The staff at

& - . the Institute for Career and Leisure Development, -in their work over

‘the last five years, has received funding for the development of a lei- ,
. sare currlculum for tfie handicapped and: also for inservice trainiRg in
: the field of leisure education under the title Special Education for Lei-
{ o - sure Fulfillment (Project SELF). Consequently, the staff was familiar
_ D with much of the work in the field of*recreation and leisure which has
- been conducted and which is currently under funding. Examples of .
o “'these include the System's Model. for Developing Leisure Education Pro-
T - grams for Handicapped Children and Youth, the task analysi work com-=-
‘A pleted by Berryman, Nesbitt's model progrant in special therapeutic -°
recreation, the Leisure Dlagnostlc Battery, the document,- Careey Educa- .
, tion in .Leisure Occuypations developed by the National Recreation and
St T Park Association, Wehman and Schleien's ‘Leidure Skills Curriculum for
N Developmentally -Disabled Persons, and the leisure skills program Tq,r
the -severely handlcapped at «he University of Hawaii.

»

Finally, in completmg the search of the literature that is policy rele-

Lo vent and utilitarian, doctoral dissertations from colleges and universities

that have graduate- programs in the fields: of therapeutic recreation or

) emph’asns in specjal education on leisure for the handicapped were ac-

. cessed. The State Departments in Special Education or Physical Educa-
tion® or Physical Education and Recreation also proved beneficial in pro-
“viding infornfation ©n model’ programs, relevant research, or other
activities currently happening’in their states. .

. i - 4
¢ 1 1 P *

g : N S ‘ A
: "¢ . 'INITIAL SCREENING PROCESS

<

oA large number of research works whlch were uncovered in the segrch
process had llttle or ‘no pollcy utlllty to project .focus. Consequently,

.‘ - ~ ’
v . A " $ o~ )
. N ) ) - t.\". » . ‘ - * Y . ) \ :
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‘ early elimination of these' items facilitated the indepth review of ’
per-tinen,t.iiterature.'. The -following initial screening procedures ‘were -

" .emplpyeds to eliminate the research of little value to the study.
v T A : : |

An index card was campleted for-each. item as it was identified,‘ in-
cluding such data as (a) standard bibliographic information (author,
- publisher, date, pages); (b) a notation of the policy category area;y/(c) a
- one-sentence description of content;.and (d) an initjal value judg¢ment
of. utility based upon the abstract or actual document content—/little,"
« ' " "some," or "great" utility. For those appro'priate‘ite‘m,, a{ted in bibliog-
' raphies (for which no abstract wag: available),” the. value ‘judgment was
, _ made on the basis of the title alone; the 'studies wet‘; then retrieved
N for further screening. - R :" . ' R
Documents which, upon the initial review, were deemed to have:poten-
" tial policy utility were retrieved and more cdrefully scrutinized accord-
ing to points on a "Sereening Research Review Form," an instrument
~ developed by the project staff (see’Form 1). Those studies which.were
; rated as having "some" or 'great" policy utility as a result of this pro-
o ~ cedure were set aside for a more intense evaluation for internal and
oo external validity. . - = - K - ‘

'/\ .
a POLICY UTILITY' DETERMINATION
’ o As described abave, a."Screening Research Review Form" was developed

~ and used as the instrument’ to determine the policy ‘utility of studies re--
viewed.. The criteria basis for’ determining the policy»gﬁl;ty, developed - -
by the project team was: ' o ' . o )
1. Was the study’under review timely? That is; was it relatively
.« old with yegard to its usefulness or was it a relevant study
now -an ?r_for the immediate future? o S

o S 2. -Did the study have sufficient scope to have géneralizability to

T , - a larger population of edugation  and recreation systems, opera-

' ' tions and services? Were the conditions or circumstances sur-
rounding the study unique in their contribution to the "success"

. . or "failure" of .the study so as to prohibit the results from

. ~ ' ocecurring in.other. agency systems, operations dr services

e . . (e.g-, political influence, climatic conditions,. geographic ‘charac-

‘ © | teristics, etc.)?

“t

4 . 3. Did the cost-effectiveness of the results serve as a prdhi'bifivé.
s 7 .« .condition to the policy being initiated in a larger population of

* -agencies?

4. Were the resultant financial implications (for labor, facilities, -
. materials, ete.) reported reasonable enough to have generaliza~ -~
’ ,'ybi'l-ityv to most systems and pperations? ' : coe

[N

. = * . . S ’ . P Lo s . S -




> 5. Did the study have practlcallt That is, was it too esqteric

T by the natire ofthe group its initiation Would reach, or {id it
s have. potentlalafor serving a broad base of the population ;
o - ' 'B. Was there sufficient meanirigfulness to the study te warrant its
’ - _results' being put into practice?
S~ P) N : .
/ .

METHODOLOGY FOR ASSESSING ‘INTER.I“IAL VALIDITY

~Six prmclples or criteria were used to assess the mternal validity of
.each study revielved:
g ’ ) ‘ o
1. Were the findings backed up by data in the study" Was .an
c hypothes1s stated and properly tested" ' A '

2. Was the report self—consnstent w1th respect to varlous assump-
- tions and definitions?

3. If a sample was used to make general statements, tvas the
sample of adequate size and design"
4. If models were used were the’ dlstortlons 1ntroduced by simpli- .
fications so great as to invalidate .the results for use in prac-
o o tice? ~Were the models used mathematically and theoretlcally
sound? Were their mput% and outputs understandable and
relevant to policy makers?

- 5. Did.the study ‘take into account the practicalities of the real
: world 'and not “just theory?

.“‘ N 6. How might it lmpact the effectiveness, efficiencys and equlty _
e of operations?

These criteria appeared in a second form ("Research Review Report")
. devised by the project staff to evaluate studies (see Form 2). A-.more
o S extensive list of questions was developed, aimed at determmmg the
~. " 7 internal validity of a study; most of these were raised in VanDalen and
- Meyer's chapter on evaluation in Understanding Educatlonal Research.

¢ ' . . : 3 .

. METHODOLOGY FOR ASSESSING EXTERNAL VALIDITY

- Criteria employed: to determme the external validity of a group of stud-
= ies dealmg with a similar pollcy\érea mcluded

L "Were the’ various studles of a glven category of study consis-
' " tent in findings? .

-

Were dlfferences explamable by dlfferences in assumptlon ap- |
proaches, or errors" —_ , :
! R

-




| : / N
o - .
\ 3. Did sets of studies together provide a large enough sample to’
- - make findings more generalizable? : .
. . \
, * 4. What conclusions can be drawn-concerning the ;mpact on ef-
, . fectlveness efficiency, ‘and equity of operatxons" |
.1’ * , e
. . , s
~ . "
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* « s/ . PROTOTYPE REVIEW. FORM S
L s . ' (Prescreenfing) - ,
CY B LA . . . . \ o L " »
RevieWere e T : 7 v Daté: AT t -
Item Title: = e e -
Author: .= B T “Publication Date: .
: ' , t T gﬁ“ K N
.Item Source/Location: L - W . '
Subject Area: (). Assessment of%,Lelsure Functlon - - . v
' () Therapeutlc Recreation Services
_ () Recreation Programs in Schools and Commumty Agenmes
( ) Lelsure Education ' Lo
/Content Are : ( ) Fundmg Ass1stance o , : .
( ) Interagency’ Cooperatlon I : oy,
. o -~ (.) Policy Issues . e S : - ~
: S ( ) Interaction of Leisure * with Educatlon ' L A
‘ oy (.) Model Programs T R
. (») Materials - - . S . Q; -
A ".. Item Description: .. o, S - /
. . T ) . ! |

¢

Rate this item's effecti veness in meeting the following' c%eria, using the scale’
.0 (hlgh) to 1 (low) .to. indicdte the degree of adherence to each criterion measure.

> o /-_ B ﬂ‘.&ﬂ Low  Comments -
) 1. Relevance™ o 5 4 3 2 1 L
| 2. Technical quality .~ 5.4 3 2 L ' |
“3. Clarity 5 4 3 2 1
4. C'o"mprehe‘nsi'veness f5 -4 3 2 1 v
/5. Usability ‘ .5 4 3 2 1 | )
6. Adaptabifity .5 4 3 2 1 ‘ .
LT Feas1brllty ' .5 4 3 2 1.
§\ Content lével - 5 4.3 2 1
9. C_on'tent va«hda__tlon J 4 3 2. 1 - "
© {0. Empirically bééea, 5 4 3 2 1 /.
| T . J -_,;({
. or inclusion imr blbllography
LT JYES () NO %‘@ Comments - |
L P v ~ T
W e 16 ,
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| i N - - ‘“ - . i . \ .
IE o - é | ; & '.,_. et < / e
T A
. B oy - FORM 1 ;

‘ . Screening Research Review Form
N A‘ ¥ » . | | R ) . . <, . ;}, L L4
Reviewer: = ' Lo .‘ 7 b_ Date: .~ .
o ‘Subject Area: ~ L ' e P
" _ -l . ' ~5 1
_fs - " .1 BIBLIOGRAPHIC INFORMATION .-
: A. ~Author(s). ‘ e - L .J %
B. . Title _ L B | ‘ C
C.  Publisher (Ethy and Firm) © St
- " : o ; ' ’
-7 D. Date: _ : E. Page Numbers
. -‘] ~ . RS -
- F. Ferm (m~imeo, book, journal, article, ete.)
G Ayéi,:la_biili;ty (where obtained) . .

v H. Sourzﬁggg'ﬁéi‘:tbook, journal, report, gtc:') : , ~

o . L Basisf:;_fﬁn'f,‘Literature: - (Check one)- K o ' f\«@b
AT R A . . -

1 Réjealeh

LB ;_'_Pra.'c;titioner_’s' writi'ng A s o
: . 3,_'_-'_P”olé?nics L - ' - y .
TR '.“ A _‘;’I“extbook‘s‘ a - o o IR )
. \ -5 _'__Other. . ' | '

A - | A POLICY/UTILITY—INITIAL RATING | D

¢ t-"""‘.z‘.:ﬁ‘melihess: Study results ire:  (Cheek oné)

a Rélevant now g .
? televant for’"thé ‘imm’ediate future ‘ .
"5'§r15robably toa old t,b be useful A . - -
.ff_:Probably too futuristie' to be- useful o | ‘ e

Generalizability: The study. is: (Check one) L

| | Of sufficient scope to have relevance to other recreation and ‘parl& opera- .
T i : tions, systems, and services. BT
Ty Affected by unique' factors and ci{éumstances (political, ‘climatie, §eo-. .
_ graphie, ete.). which may prohibit the results (successful or unsuccessful)
from eccurring .in other agency systams, opérations, and services.
4 S a .5

“
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J' C. Fihancial ir'nplvivcatlons .The financial 1mp11catlons for a mumclpallty adoptlng
, study results are: (Check one) -
A Reasonable ewugh to sugg;est generallzablllty to many munlclpailtles
- n = .2 Reasonable enough to suggest generallzablllty to’ some munlclpalltles
A 3 Not reasonable enough to suggest generallzabllrty
D.’ Prac,tlcahty The 'study results (Check one) \ _‘
‘.l . Have potent1al for servnng a broad base of the pop latlon

2 _ Are to esoteric or limited regarding their impact.
E. - Importance The study results are: (Check q‘ne)

1, Of sufflclent importartce to warrant conSIderatlon and appllcatlon

2 Not of sufficient importance to ‘warrant application.

. ) : -

F. Are there’ any unanswered questions or particularly perplexing points that
would suggest the need for additional reviews before the final decision is
made regarding the policy utility of this study? Yes No ° If YES, -

- please explain. If possible, suggest addltlonal réviewers: -
- _G.  List policyb issues t't-the research or writing would help answer: -

g

H. Overall Rating: (Check one) |

1 -_'__'G:reat Policy Relevance ]

2 __ Some Policy Relevance

3 __ Little or No Policy Relevance .

. &\N-N-OTATED BIBLIOGRAPHY o \
k4 - . .
If. the research or wrltlng has l"great" or "some" pollcy relevance write a brlef
abstract to include: =~ '° | M
~ 1) stated purpose

_ 2)" principal questions examined;
3) pr1nc1pal research method employed;

A TY major conclusions; and
'5) .new research issues identified.
Please restrict to ‘100 words. : S E : _ 4 R BN

k,

18

)



"Check approprlate\blanks and |

&

. .
A .
RIS
e s ‘

ovide brief narrative explanation if necessary for

clarlflcatlon o ) coE . . 2
AR 2 Lo "q N
Timelinegss: The 'study, is, = . . . £ -
a. relevant now ‘ \ L . T e
. A 4 . L - - N ) ) ' s
. b. relevant for ;che immediate future. ’ : o .
aa— 1 .

___c. too old to be useful. '

‘Relevance: The study is

a. of sufflélent scope to herve relevance to. other recreation and pafk
operatlons systems and serVLces -

b.. affected. by unique factors and’ c1rcumstances (political, cllmatlc geo-
graphie, ete.) which niay prohibit the results (successful or nsuccessful) B
. from occumng in other agency systems, operations ahd- “Serviges: T T T

Explanation (if necessary):’ - v ) o

-

.‘,Cost and Effectiveness: . The cost and effecti- nrss of the results: T
A would serve as a probilitive S e .U L. poliey being:(nitiéted in
‘other-agencies. L
bl would, not be ‘prohibitive. - )
Explanation (if necessary): =~ ] . g
Financial Implications: The financial implications for labor, faéilities, mate- -
rials, ete.: . . e S,

__a. are reasonable enough’ to suggest generallzabxlxty to most municipal- sys-
tems and operatxons o S

' _ ; - .
b. are not reasonable enough to suggest generalizability.

. —b. are not > ene ~ A v -



% \“

| . '
* . \ . - s _ “-Ré.se‘arc_rkl Reviéw ‘Rclaport-, g
| Relvievfel""‘ B K o ‘ - __ Date;___ s

My overall recommendatlon for the study in questlon is: (Check one)

Has pollcy utlllty and meets criteria for valldlty_ ' .
, Has little me)}lt for professnonal demsnonr-maklng .
I. BIBLIOGRAPHIC INFORMATION - | (
" A. Thitle ”
B Author®) . .. Y, L
- . : . . Y . . . B
C.  Dublisher | | '
T . - A
D. Date, - . » .. Leng.. ’
K : - _ -
F. Form of avajfability: ’ S v
- 1. Book: available - ___ out of print
2. Article® i periodical SN )
3. Article in edited colléction: ____-in print ‘ ___.out _o'f print -
4. Government publication (specify source). ' X
2 R S ‘ S - T
. _ : 7 e - _ 7 '
e 5. Private_organij}ion (specify source) = - -,
¢ . b . S )

6. University (specify source) ., >

7. Manuscript from autﬁo_r

3. Prepublication form (specify form and estimated date available

Explanation (if necessary) {




E..

G.

-

Practlcallty The study results -

;a. have potentlal for servmg a broad base of the populatlon

e b are too esoterlc or. llmlted regardmg theu‘ lmpact . S - ‘ y

ted
- AL . . ' : T
Explanatlou (1f necessary) et Coe ) . /\‘/

- ../' - ) .

Importance: ,The étudy reéUlts- : ] o | o

a. " warrant, consnderatlon and appllcatlon

__b. do not warrant appllcatlon o 4 R

P:

Explanatlon (if necessar\) ' \ A

- . . . . .
. . [ T
- . - . PR - - R e ' R, ;
»

A

1 Are there any unanswered questions or partlcularly perplexing pomts that

would suggest the need for additional reviews before the final decision Is made
régarding the pollcy utility of _this study? "Yes ___No If YES, please ex- ‘
plain. If possible, {uggestp additional reviewers. - ’

s
Y W ' T :
L 4 - ) A _ - v'i
LY . A & . N -
- - N - . - . -
e - — .
- . ’ ! * LI X RV .

£ _ : FANEEE
( . 1 * . . ' ‘ .. ) - ' ' Y ’ ’ PO
. IL DESCRIPTIVE INFORMATION ° | SRR
“o i . R : .
Subject of Research ’ ~ - o . - s s
Author(s) Perspective (if discernible) ° » ‘ R S .
1. Participant observer - - __ 3. Third party -pafticipant -

v

____ 2. Third party researcher

__4. Third party consultant
___ 5. Other (specify) ' ' '

Primary Disciplinary Orientation of Research

: , o : . o
___1. Special Education ' 7 5. So‘cio[ogy
___ 2. Recreation o J__G Psychology A
___ 3. Leisure Education ' ] . 7 "‘Counseling R _
4 Rehabilitation . . 8 Orgamzatlonal Decnslon Makmg_"
9 fnterdisciplinary (specify\if possmle)

. : ‘
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10 Other (specnfy) : L ' . |\
[Are ) (A ’ .
' _ Not reaﬁll 1dent1f1able . " L L : o
C e y . ’ . ’ < & d '
D. Lecus ,of' the Method Research@d . : % o
. ‘ . ’ . ‘> . . 4 ‘3' . \ " ¢ o ’
4 1. Governmental o : o : , N
- ©__a. Gty R e Regiohal N
*__ b.Tounty | . ___d. Stater L e T
. oo ; e il‘ederal s 7
1. _» 2. Non—goevernmental (specify) - : ,.
. e ¥ - E)
. g : £ * .
_— ] - - p ) . ¢
E. Time Period Covered by Evidence R
... .l lLess than 1 year " 2. 1 to 2'years B :
3. More than 2 year?g - S e

o

F. - Direct Cost Requnrements of Research (if dlscernabley

-
v

A

< 1. Flnalc1a1$ o 2. Manpower $ . ' o o~

-G Aspecﬁls ofOrganizatiorral Behavior Discussed

Problem finding and stracturing.(defining) . !i o o Lo

Goals, obJectlvesgand prlorlty sétting » ) i o L

[N

Altagnatwe (option) generating, seBmparing and selectmg
Program formulation and (fe51gn

e -

Operatlopal manacrement -

=

|

Perform ance mea surement

-
—~ e ow

. . ‘ . -~ ~ 3
E‘hvnronment scanning and-forecasting

|

e

. Budgetary

|

_QQm

u

‘Other (specnfy) -
__ 1o Mix (specrfy) '

v | V. WRITING . )

A. A Brief Description of Writing (if not s'trictly research); primarily

Cohceptuai-‘-descriptive B

Conceptual--analytlcal/crltlcal

Technical--analytical/critical»

1
2
3. Tec_hnvlc_al--descrlptlve (e.g., of a méthod)
4
5

Empirical—descriptive oV

— . A

/ Co . ) ' . 22 o r K




. . '; ] ° o ; .
\ ) -{ va - ; B '

Emplrlcal-—analytlcal/crltlcal T : . S

6

7. General literature review (specnfy sub]ect) " ;L s
8. Annotated blbllography/‘ _ '
9, Anecdofﬁl/lllustratlve K ’ . ‘ .
1o, Mix (specnfy) N ' <

+ B. Purposes of ertmg) S

"o
Conceptual (l.e , how to thmk about a method)

1
2 Procedural (1e , how to apply a method) . - _ T N -
° : 3. Results (i.e., results when a method s applied) S :
. ) - . A % £ - , ‘/7

4. Mix (specify) ' ' ‘ . S
Y ’ c T N ' oo

«
a . s
A

. - . N ” : c . - B Vs .
V. ORGANIZATIONAL "pROBLEM™ AND METHOD ADOPTED x L -
SN e ‘ '

) A.  What basncv decision processes or methods ex1sted at the tlme Ule method un-

i -der study was adopted? . : v . . .
- \ : ‘ c N e ’ - i

v . . “\(‘?‘ BN ; .
' . & . M 7 C ' : ,' . 2
:. ’ .\‘ ’ . :./\‘ . ’ _
' e L ) ' . g
‘ B. Wh_at‘j-!q:roblems," ineluding precipitating events, led to adoption of the method?
i - a i i . J . . ) , .*,- . / )
- | -
- ’ - e - .'1; 4 . ‘o, IS
| , ;3 s ' ' ‘ o
.C. What method was adopted to-address that problem(s)?
»
D.” What are the in;ended (attributed) "eoping" characteristics of the method? v
’ ‘ . ’ . ' ' . - . - =
3 .
E. What ratidpale or justification was gi\ien t%: ‘adopting the method?
¢ , I . . . ) . - ‘ . ;\
23 .




. . g .
> Fy ol ’ ' ' : .~ - ~

"F. Under what condltlons was the method adopted?

/o . . . | .
_ 1 ’L}/ternal initiative: ‘.’ o B - Yooty
(’ "' a,full supports - b. mixed.supgort . £ c. opposition ¢+
L] ) _—" . — -~ q [ ,
- . 2.¢Internal ipftiat_i#e: : - B : .
e . . \) .

: / J‘ __a. full support P b mlxed sub ort . T e opposition .

. :'.(.\
(J G. For What perlod was the method adopted"

- @_-, - ’ g

. 1L Permanent L .- Ce L=
- 2. Permanent pendi negatlve feedback . ’
& X ' :
; - Demonstratlon/e eriment ar :
v A . -
3 o . 4 Tempora[‘y but ren\)Nable . " - \ _
5 ’ ) ‘, ¥ s — . ‘ »
[ o R . \ . } .
S -, VI. VALIDITY ° é . : -
When appropgiate for clarification, give brief nart'atlve explapation et
| . : e . !
A. nternal v :
1. Can the flndmgs be backed up by data in the study" ;Yes __No
‘ Is-a hypothesis stat d? ___Yes No .
Is the hypothesis tested properly?- ____Yes - No R
- - 2. Is,the report self-consistent with ‘respect to varlous“-assumptlons and defini-
' ' tions? __ Yes __No . g7 o .
’ 3. If a sample is used to make general statements, is the sa'mple of adequate
size? _ Yes = No Of adequate design? . Yes  No
4. If models are used, are the distortions introduced by simplifications so
'great “as to, invalidate the results for use in practnce" ' Yes ___No
Ape the models used- mathemat'lcally and theoretically .sound? _ Yes ___No~
‘ Are the mputs and outputs understandable and relevant -.to pohcy makers? .
: ___Yes No e -
5. Does thez:udy take into accout the practlcalltles of the real world and
, + not ]USt theory? ~ Yes  No° .
! R . a N . .
6. How n;ight the study impact the’effectiveness’ and. equity of operations? -
¢ PR b - .
h. - Tl
< )
v

o
15N
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B.

Content: Validity- (Curricular\l R o o - S

3

1. Did the researcher(s) analyze the‘!mtent of the factor he 1ntended to ap-’
\pralse dnd structure a representatlive instrument to measure théc varLous }
-0 * aspects. of the content? _Yes __No y
. ' J
, ’ . 2.. Did he examlne textbooks, courses of study, —and olf]ectlves prepared in the -
- field to deterniine content of the 1nstrument" . Yes __ No N
. + . 3. Did he ask quallfled experts to rate items as to their lmportance and, de-. ) W
' vise a method of . poollng thegr ]udgments" = Yes _ No g '
e - ¢ AN
4. Do the 1tems represent a sample of ‘the umverse of the content that the o
instrument was designed to measure? - Yes No =~ T
C. Predictive Validity : - ‘ / - S -
. ’ ! c 4 , ‘L i 4
) 1. ‘Does the study have predictive validitgz? Rhat is, diq, it accurately predict - o
\ * performance? |  Yes :  No . A P ' - 2
N A : - : T B ) S
D. Concurrent Validity i : o .
l; How do the results of this study correlate with the present condition it-
o N was purportlng to predlct" _ w » -
‘ T g - Lo ' #
E. Construct Validity g’ , Vo ) o o
. . . e . o A.;A, “ i
1. How well did the study understand the nature of, the propertles being stud—' ‘ J‘f“
ied? - A .
- ] - -
— N ' : . <R
2. To what extent is the study consistent w1th a given theor@ under cons1d.er—
ation? - .
&
N
VIL .OVERALL EVALUATION OF RESEARCH
!
Note: The following questions’may be answered by a "yes" or a "no." = However, A
when addltlonal clarification is requlred please use a brief narra:tnve expla- ", .
nation. . A o v o e
l A . I s ‘ . ! K‘%
A. Description and Statemert of the Problem , ':.,,;. e :
1. Has a thorough analysis been made of all the facts and explanatlons that b .
: might possibly be related to the problem? _ Yes __ No_ . o
- %
2. Are..the arguments that were used to isolate the -pertinent variables, .ex- - j”

planations and relationships logically sound?> _  Yes - . _No

: T R



'/ . . '_ - ., - . : . W/ . . . ~ : " . ../){

o
‘ = ' 3. Does the statement of the problen/ encompass and agree with all the rele-
. ’ vant facts, explanatory concepts and relationships that the analysns mdl- T
) - ~ cated had a’ bea.rmg on,the probl)n ___Yes, — No ST e
- e 7 -
B. Scope and Adequacy of the Problem ' ‘ e .
‘Was the problem sufflclently delimited to permit an exhaustlve treatment O
. , yet. sufficiently sngmflcant to warrant mvestngatnon" " __Yes ° No
v C. Stat<‘of Assumptlons . , - ! - o . /
.~ N ._' . . v . “ . 1 f ) .

' o I. Were the assu}ptlons on which the hypotheses were predlcateé made ex-, o
oo pllclt for thg™eritical inspection of ‘the rea‘der" ___Yes No :
- 2. Was the statement of the assumptlons and the epr?anatlon of the theor(}

C _ “ical framework within which the 1nvest1gatbr worked presented in" a logidal

0 » _ and;pme.lusnve chain of reasoning? - Yed _ No .
L D Statement" %ﬁypotheses and Deduced Consequences .
L - IS #;- ‘ “4& . — [ B a . -
: ~'“" ypotheses in agreementwith all the known facts and compatlble
) ' » ttested theorles‘7 ___Qes No -
‘ }"’,": 2 ?«v%re \‘t'e hypotheses ,l.estable‘7 - Yes __Np
S o Were lgg deduced consequences loglc"ally implied by the hypotheses"
-'v R '\YeSQ R .,NO ,
IR . qf.q‘ig-‘:T—" Cor
" E. ﬁeneral O@nslderatlons
&' o A N ) v
g Dlﬁ?«ﬁl& orted procedures adequately and correctly represent the partic-
ot~ & fa,g.?prs condltlons and relationships of the consequences tested?
e ‘”ﬁ'f ¢ No . ‘ .
g N : ¢
; 20 ‘Did these procedures collect the evndence with a’ m1n1mum of effort?
.o _Yes " __'No - o :
- o \ i . :
7T 7 TR,3, Weré the assumptlons that underlie the use of the data gathemng devices
' fully met Jn “this study? Yes __No .
. 4.
‘ n 4Y Did the report descrlbe where and when the data were gathered" ___Yes
et , ‘. :, _‘;,N‘?V'_‘ ' '
vg ;Igrd the report describe preclsely the number and klnd of sub]ects ob]ects
- o and materlals used in the’ 1nvest1gatlon‘7 ___Yes No
e * 6. If a pilot study in . _
explaln the procedures or 1nstruments that were employed. _ Yes _No
) 7. Were c'0p1es of ,the oral and written directions and the printed forms and
questionnaitrés used in the investigation included in the report? ___Yes -
) No ! . ’ ‘
’)’ i . J t . . ’ . - . ;




. . - . “:
, ) o .y
1 Drd the report describe w1th precision the populatlon that was mvol\Led 1n
___Yes No et _ .
'Dld the sample come from thls bpopulatlon" t_f:Yes ____ﬁo
.-_2 Was the method of drawmg the sample clearly speclfled" _Yes No -

’Z’ , '3.. Did the eontrol and experlmental groups come from the same populatlon" )
% - __.Yes ' No- . g

~ —_—

NS Wereé'andomlzatlon technlques employed to select subJects from thls popu-"

S ».‘.-latlon" Yes _.No = - . . .
. - - .. TN e o ) )
"4 5. Was the sample sufflclently large" Yes . :No

r

And drawn ina manner to represent the characterlstlcs of the populatlon

_ ___Yes NO ’.» T ¢ W - . . .
'G'-.-.'-’;Analysw of Datﬁ» SR '_""“.";_ B S
sf " - L) Was the eV1dence colfected to test each deduced consequence of a hypoth— |
- e, esis adequately and loglcally analyzed" i Yes ‘No : .

1

' 2. Was the analysis obJectlvely stated and free from mere oplnlon and per- -
_ sonal .pre]udlces" __Yes . 'No o .
3 Were. broad generalizations made wlthout SUfflClent ev1dence to support

‘7 . v -
‘__them : Yes ‘No : R S i

4.* Did the an'\lys1s contaln anY contradlctLons" " Yes No. . .-
Any 1nconsnstencnes" T Yes> _ No o o

Any’ mlsleadlng, vague or exaggerated statements" _ s« Yes '_"_'No

, ¢ N ’ .

5. Did the researcher confuse facts W1th oplnlons and inferences? - Yes

r __No o S :

’ R o 6.> Did the researcher omlt or 1gnore evndence that did not agree w1th his
' hypothesls" __Yes. No & . B S S v

. 1. Was attentlon called to unpredlcted relatlo\s as well as the hypothes1zed
. o relatlons in ‘the data? Yes No -
.', PO ) o, 7 “ . ‘
' 8. Were Uncontrolled factors that may ha

‘affected the results discussed?-
'Yes . No -

Lo 9._‘~‘_.W'ere" any’ _'w_ aknesses in the data’ hoh‘estly?l'miltted ‘.and discussed? __ Yes
'k ) No ‘._:"{ S 3 A .; -... ] . . K . . T

.
ER . M

B Y

. U HL ,Summal and Conclusmns - L4

. . ..
e e o LI

N -

N 1. Wére the summary and: conclusxons conclsely and pfeclsely stated" <«  Xes
T - NO _: . oo vt .

R .
. s -

s - "
¢

0 . -
. . . - . . . .
. . K .. . R ) .
. B ' . R N <
. . R
L (. ) . o o .2,
. . . . E : - .
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AP .< 2 ".Were the conclusmns JUStlfled by ‘the data gathered" Yes No

3. Were the conclusions qualified to show: the limits xw1th‘i'n wtuch they -ap~-

, phed" Yes : No .
- . 4. Were the conclusmns stated in terms that make them Verlflable‘7 ___Yes
: No :
; . . 5. Did the resear?r state slfemﬁcally what emglrlcalgghvei'if_iable evidence’
: has been provided tg, conflrm or disconfirm the, hypothesis? Yes __No
6. Pld the researcher make a concludmg statement in Whlch he accepted or .
re]ected the hypoi’hesm" __Yes _ No : ~
a i e : 3'"‘-\ - i
4 . . c .
- 4 VI ) N :
* R - - . O

" Provide a brief synopsns of the Research in the space below. * Include. in your sum-
‘mary the following: . stated purpose; principal questions examined; principal research
method empl(oyed; ma]or conclus;ons -reached; new research issues identified.
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This research trends project in recreation apd leisure education for
. - special populations was delimited to includ¢ a review of the current -
research available in 1) six professional journals including: Therapeu-
tic Recreation Journal, Journal of Lejsure Research, Leisure Sciences, . .
Education and Training of’the Mentally Retarded, Journal of the As- !
sociation for the Severely Handicapped, and Mental Retardation; : o
2) previous and currently funded projects related to recreation and oo
leisure' education in thé files of the Office of Special Education; and » 2
, _ 3) doctoral dissertations from colleges and universities that have grad- - - ‘
’ uate programs in recreation and leisure services with an ‘emphasis area y
~in special ﬁopulatlons

In reyiewing the data based studies in recreation and leisure education
for  special populations which were conducted over the past ten years,
six Jprincipal content~areas were identified. The six content areas in-
‘cluded: 1) leisure.skill assessmént, 2) leisure skill acquisition, 3) com-. ' r
\ munity programming, 4) leisure counseling,- .5) social skill development .
' . through leisure participation, and 6) school-based leisure education. Al- -
. though many papers have been written and published regarding recrea-
tion and leisure- education for special populations during the past dec-.:
ade, only those ‘papers which were data based or provided “future pro.‘l :
gramming directions for the therapeutic.recreation discipline are’ o FANRS
reviewed here. Pertinent 11terature falhng under each primary category ’
appears below: g R e
R . - J ;!,.",§
s - , : .f!-";j,'l e !
Leisure Skill Assessment . - , o - i B
.

3

Assessment is a critical process in planning and implemeriting leisure_’
skill training programs for handicapped individuals. Two major forms:
of assessment .influence the-sugccess of-an individual's program. The ~
first is baseline assessment, an initial observation of the _client's ablllty .
level before actual implementation of a program. A second form of * ER RN
assessment is instructional assessment, an ongoing evaluation of the ST
progress which the client is making throughout the program. Both- ’
 forms of assessment are crucial in a leiSure skills program becausg
a) without baseline assessment, ‘it will be impossible to determine the
individual's skill level on the attivities or skills which are to be taught,
and b) without instructional assessment, it may be difficult to verify
" the progress made by clients.  Recent special education legislation :
. (Public Law 94-142) has also created a heightened®awareness of the
importance of assessinént by mandating that evaluation data must be
provided in the student's-Individualized Education Plan (IE@) and
penodlcally updated (Wehman. & Schlefen, 1980) ‘v

1 RN




Yu, Jih-Min and Mendell, Ron ' o '
"Development and Utlhty .of: a Leisure Behavior Index," Research Quarterly (51)3,
October 1980 : " t

. o ’_‘3;'

- ¢ "

T

Hypothesis: . Paper deyelops a leisure behavnor index (LBI) for rankmg respondents’
accordmg’io the degree of their participation in a glven set -of leisure activities.
Investlgates relatlonshlps between the LBI and each of six socio-economic variables,

Method. “ S ' . | ‘?!

'Sam[;le: Data uéed in -study providéd by continuous National Sur:vey undertaken by
the National Opinion Research Centér, University of Chicago, 1973.

A
Research Design: ~ Principal co
mg factors of the given set 6f reported lejsure activities.

,v'General Flndmgs Result of dnalysis of variance tests indicated that age, size of
household, income and education were useful in measurmgL varlablllty in lelsure be-
havior. =

Implications (policy relévancy):

alysis was used to determine the undefly’-
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Parker, R..A.; Ellison, C: H.;_Kirby, T."F.; and Short, M. J.
"The Comprehenswe Evaluatlon in Recreational’ Therapy Scale (CERT): A Too‘for

Patlent Evaluation," 'l‘herapeutlc R

{n’ﬁw i

.

tion Journal (9)4 1875.

<

Hypothesns

. VAR, . . :
Com.prehensnve Evalﬁatlon in Recreatlonal Therapy Scale (CERT Scale)

4

identifies and defines bgaawors Televant to recreational therapy and .provides, a more °

,objective means' of rating clients on these behaviors.

short-term acute care psychiatric settings.

S

" Method:
Sample:
Research Design:
" General Findings:

(1) General
' a. attendance
b. appearance
c. attitude toward
‘recreational
therapy -
d. ‘coordination of
.gait .

aegoe

0

D

* Implieations (policy relevancy):

.(2) Individual Performance

résponse to structure
decision-making. ability

judgment ability

relationships -

.- ability to form individual

expression of hostility
performance in organized

‘activities

performance in free ac-

tivities _
attention span

+ frustration level
strength/endurance

/.
/

It was designed for, use in

The different behaviors on this scale fall into several categories:

t,

(3) Group Performance

a.

b.

memory for activ-
ities

response to struc-
ture

leadership ability

.. group conversation

display of sexual
role
style of group in-

.teraction

handles conflict
competition in
group .
attitude toward
group decision
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Wehman, Paul and Schlelen, Stuart

"Assessment and Selection of- Leisure  Skills for Severely Handlcapped Indxvxduals "

Educatlon and Training of the Mentany Retarded 15, 1980, 50-57.
: £

M o

i . ) ‘ ’ - \ ': v - » ‘
Hypothesis: o - ' . ‘

Method: | R L Q . ‘
Sample: g ) o i .

Research Design: =~ - )

.General Findings: ‘Purpose was to describe se?eral types of leisure skill competency
areas which could be'assessed in severely handicapped individuals. These included
proficiergy with which objects were engaged, the length of self-initiated action,
materials preference by dlients, and frequency and direction. of social interactions.
In the second half of the article, guidelines for selecting leisure skills were pre-

"sented. A variety of areas were identified as critical to the skill Selection pro-

cess, including leisure skill preference functlomng level and specific educational

needs, physical charatteristics, age appropriateness of the skill, access to materials .

and events, and participants' home environment. - ‘

§

Implications (policy relevancy):

L.
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‘Voeltz, L. and Wuerch, B. . |
"A Comprehensive Approach to Leisure Education and Lelsuré Counselmg for the
" SHP," 'I‘herapeutlc Recreation Jbumal October };981

-,

HypothesiS: - : ' | *
Method:

Sampie: -

&

i ‘e -

Research Design:’
General* Findings: Paper outlines (de'sci'iptive—conceg tual)’ a leisure education pro-
cess -which allows for major input into leisure educafion programs by both SH learn-
ers and their caregivers. Procedures to assess leisure actlvity and materials prefer-
ences and to select approprlate instructional objectives receive @rn'nary emphaSIS

-
’

Implications (policy relevancy):

Y
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‘Tinsley, H. E. and Kass, R;chard A.

"Discriminant Validity of the Leisure Activity_ Qu tlonnanre and the Paragraphs
About Leisure,"- Educatnonal and Psychologlcal M ment (40)1 Spring 1980

°. . - . _
Hypothesisé# To describe the disecriminant validity of the LAQ and of an alternative

form.

Method: (a) administered LAQ to 41§ students, (b) administered to cross-validation
sample of 209 students, (e) PAL, alternative™ form of 'LAQ, administered to 215
students. )

Sample: - Developmental Sample: 418 undergraduate college students. Cross- vahda—
tion sample: 209 students. Second cross-validation sample: 215 students. .

Research Design: Dlscnmmant Funection Ana.lysns

Genera.l Findings: it was concluded that the use of the Paragraphs About Leisure
(PAL) Questlonnau‘e with results reported in terms of factor scores .is the’ most
valid and parsnmomous measurement strategy of those mvestlgated

Imphcatlo@ (policy relevancy):




Lelsure Participation and Skill Acdiusttnon ‘ 4

As It Relates to Human. Growth and Development

participation and such factors as development of self-image®an 1f-
awareness; positive self-regard; socialization;, physical fitness; coping
ability and.perception of reality; self-care and maintenance; indepen-
dence; self-actualization; employability; development of perceptual-motor
skills; intellectual fumctioning; and family unit bghavior and acceptance -
of handicapping .conditions. Considerable investigation of the interre-
latedness of these and other variables and assessment of the validity of
conclusions drawn from research are required before service delivery
can adequately meet the needs of handicapped persons.

Many have seen a relatlonshlp between the types and quahty of l?:lsure

*

One of the antecedents of adult leisure patterns is' the nature and
quality of play patterns exhibited by infants and children. The handi-
capped child is often hampered by inadequaté opportunity for a variety

of developmental play experiences. Many ramifications of this experien-

tial deficiency-hgve been identified by researchers and educators; jf-
more implications®were understood the full impact of play deprlvatlon .

' would probably be profound

Considerable rdsearch has been undertaken in the arga ‘of play, and

~-.many theories and concepts have grzen proposed about the benefits and

functions of leisure skill acquisit play behavior. To‘ some, play is.
education, one of the primary rheans for maklng contact with people
and things d&hd 1farning abqut one's place in the world. ‘Play is also
seen. as a humanizing. agent through which the individual becomes a
human being and‘®learns to live in a social order and in a symbolic
‘qultural world. Play is seen as an activify understood by the child, as
an integral part of his/her world, and as hls/her method of communica-
‘tion and means of testing and masteril#ig the external world. Play is |
also consideréd a chiid's way to deal with experiences by creating S
model situations and mastering reality by uexpepimentation)and planning.

In another context, play is v1ewed as a means of channeling and ex-
pending surplus energy, a way of practicing instinctual behavior which

H

will be necessary in adult life, and a means to achieve catharsis. Play-

has been utilized as a therapeutic medium to achieve a diagnostic
understandlng of the child, establish a relationship, break through de-
fenses, relieve tension and anxiety, and, importantly, to develop a
Chlld'SJﬂtG[‘GSt in play which can be carried over into daily life.

Most theorists agree that play behavior is part of a developmental se-

_theorists also agree that attitudes and interest concerning play, recrea-
tion, and leisure develop early and when’ accompanied by appropriate
skills development, set the foundatlon for behaviors continmed through-:
out llfe

Since play behavior is dependent upon physiological, psyehologlcal and
intellectual processes, it"is understandable that because of their handi-
cappmg condition, children may be deprived of or limited in early play

. experiences which form the basns for later leisure patterns and

35 )

quence and that play, itself, progresses through different stages. Some .

¢ =
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behaviors. However, lighitations imposed. by factors other than the . .
disability can be lessened.by the understanding and intervention of sig-
nificant persons ‘in the life space of the handicapped.child. And, tod;-

the.child can learn to lessen the mterference of the_ dlsablllty in the

performance of lensure Skills. i _ -

A sngmficant issue in leisure time activity for the handicapped is the
investigation of many ways’in which leisure behavior patterns are
acquired or developed and the ways in which famlly, school, commumty
“arid helping ‘professions cgn contribute to, the provision of environments
and experiences to faci

capped children. -

36

ate leisure Sklll ‘aequisition and play for handi-



Wambold, Clark and Bailey, Robeﬁta
"Improving the Leisure Time Behavior of SP MR Chlldren Through Toy Play,"
¢ABSPH Review, 1977

L4

‘ ' <
Hypothesw. Descnbes procedures that were desighed to promote the toy play of -

SP MR children in an MR settmg g

Method: Study -was part of a classroom curriculum and took place over one aca-

<demic year.- A 30-minute group, toy play was scheduled four of the five school

days The flfth day was field trip.. : . ' | \
.

Tlme samplmg procedures were used to assess the student's play behavior durmg a

‘30-minute plag period. Group and individual interventions were established based

on pretests and probe tests. . Changes ®ere made according to student needs, based
upon data collected.

& .

Sample: 6 ‘children in state institution for SP MR in Madlson, Wlsconsﬂl Chlldren :
attend a full day educational program.
Research Design: o »

General Findings: Indicated c¢hildren's toy behavior?nprc')ved in several ways: -
a. ¢hildren remained in play area for longer period of tlme on post test . /
b. played with a wider variety of toys
c. play with-a single toy sustained over longer period of time

Implications (policy relevancy): MR children can learn to play independently.

[ 8
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Schleien, Stuart J Wehman, Paul; ang ‘Kiérnan, John

"Beaching Leisure Skllls to Severely Handicapped Adults An. Age Appropriate )arts ~
Game,;" Journal of Applied Behavior Analysis, 14, 1981 513-519

re

Hypothe51s Study demonstrates the acqu1sntlon gnd genexyatlon of dart skllls by

'thnee severely K:I adults. ! ﬁ ) -
v 1_ L ~
Method: Progr took place in adult communif%y development center! By identify- /

ing the motoF responses required to play darts, a seven-step task analysis’ was
»generated to- -facilitate instrudtion. Applled behav1or analysis in systematic instruc-
tion was utilized. : h : ‘ < !
. ] * . y
Sample: 3 multihandicapped adults

»
-

Research DeSIgn LA combmatlon multiple baselme across subJects and changing :
criterion design; was employed. . . v

General Findings: Results indicated not omly could this supposedly difficult task be
acquired by several SH individuals, but they could also generaljze to other appro-

priate ‘environments. Acqu151t10n of this'skill could help optimize their use of free
time for leisure pursuits in a variety of settings. ¥

Implications (policy relevancy): -

e ' o .

AN

I, _’

v




‘sample: 3 SR women (IQ less than 30)—all residents in a state facility for MR 2

e

. ‘-’f( . i ““:
Wehman, Paul and Rettie, Candy . o )
"Increasing Actions on Play Materlgggy Severely Retarded Women Through Socnal
Reinforcement,” Therapeut_ic Recradtion Journal (9)4 1975

7 . .
- -

, I = ' 3 e,
.Hypothesis: Present research to increase frequeney of actions on a broad range of . 4
play materials whlch were presented to three severely retarded women. . ,;;‘ .

Method: **The* play program occurred dally durmg the noon hour leisure time period
of a work activity program. Collateral data. was gathered on. frequency of Social
interaction between clients as well. Data was also collected on one woman who
displayed self-stimulatory behavior. -

':'_

Reséarch Design: Multiple Baseline Desigﬁ across individuals

U

General Findings: Data clearly mdlcate the functional effects of soeial reinforce-
ment contengency on play behav1or of eath participant.

Modeling and demonstration were best means of communication.’

\
Implications (policy selevancy):

¢

The general control o‘f the play situation could be maintained\by one therapist‘.

8
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Adkins, Joyce and Matson Johnny L.
. "Teaching Institutionalized Mentally Retarded Adults Socnally Approp[‘late Leisure >
»quls " Ment,al Rdfaraatron (18)5, October 1980. ;
L . .

' R - v ' .
Hypothesis: (I) to treat .chronic mstltutlona:hzed MR, (2) measure generallzation '
effects ,of training, (3) compare different treatment methods for measurmg/trammg
lexsure skllls for the first time. - .

R

Method Six severely ment&lly retarded females were exposed to a number of ex-
perlmental conditions -aimed at teachmg an active leISI{_/sklll (potholder making).

Sample: 6 chronically institutionalized females—severe range of mental retardation

- {
Research. ign:  An ABACADE multlple baselme format consisting of baseline,
mstr:uctlons attention SpGlelC instructions in the skill; and_ follow-up was used

\\/

General Findings: SpelelC instructions were the only co/nchtlon that increase con-
strucnve use of time dunng leisure penods
@émng ‘generalized to a number of related tasks- (drawing, colormg) and ‘was main-
ed during a snx-week follow~up -

. I;mpﬁcations (policy _relevancy): . v .
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' 'w'HS'poche's’is- Artlcle outlinés the lnstruetlon acqu1s1tlon and generallzatlon of three _ |
: cooklng SklllS by a. SH woman. . ~ v

v o ! 9

)' - . . ‘). . \

Schlelen Siuar't Jd.; Ash Terrl, Klernan, John, and Wehman, Paul S
”DeVelopmg Indepeh’dent Cooking Skills in a. Profoundly Retarded Woman," The JouF—
. nal yf the Assoclgtlon for }he Severely Handlcapped 6, 1981, 23-29. e

s A

¢ ol T s L-

g
LN v i -
.

Method Instructlon took plaﬁ at a commumty adult developmental center for 15
minutes per skill, five days a ‘week. Applied behavioral anslysis and a serles of -
specnal materlal and proqedhral adaptations were 1mplemented o :

Sample:_ 4 SH woman . . “‘ S \ b

d - / &) " .
Research Design A multlple basellneldeS1gn across 3. cooklng skllls was employed
General Fmdlngs (1) Within 36, 46 and 23. sesmons boiling an e bronllng an

English- muffin and bakmg a TV dinner were acquired respectivelyr: Generallzatlon
probes were carried out in different environments and acrogs materjals. (2) These

- probes exhibited a s1gn1flcant increase of task analysns steps performed indepedently

and they suggested the acqunsmon of . functlonal stove uses that could be utilized

for a number of other rempes o e T

Impllcatlons (policy relevaney)

3




Schleien, Stuart J.; Kiernan, John; and .Wehman, Paul ‘
"Evaluation of an Age-Appropriate Leisure Skills Program for Moderately Retarded
Adults," ‘Education and Training of the Mentally Retarded, 16, 1981, 13-19.

~

’

) PfypotheSls Study descrlbes development and 1mplementatlon of a leisure skills

program for MRsadults in a group home Settlng‘. ‘ , M/ ’ *
Method: Phase 1 of: the program- consisted of 1n1t1af baseline by observatl (0] de—.:v'- _

. términe extent of residents' leisure repertoires. Phase II involved a weekly leisure

counseling sessien, reinforcement training and as well as introduction to new recre-
ational materials.. Phase III entailed a return to baseline in which lelsure counseling

~ and reinforcement tralmng were dlscontlnued Instructlon was reinstated in Phase

IV- . tf_' . . - ' . R s ~
. “ . B

‘Sample Six: res1dents( (3 male, 3 female) of a communlty group home for mentally _

-

‘ ‘retarded adults Age range 27-52 .years.

_Researc Design: - Systemati’c observaﬁlons were used by nine rotatlng observers.

An ABAB reversal design was employed: (1) Baseline, (2) Instructlon/Relnforcement
(3) Return to basellne only, (4) Instructlon/Relnforcement

. General"Findings: Results 1ndlcate a high quality. leisure behav10r among the group .
- home ‘participants when .counseling, reinforcement, and exposure to new materials '

. were 1ntroduced A concomitant decrease in 1nappropr1ate social behavnors was
.noted as well.

.

Conclusion. Age-approprlate lelsure SklllS facnlltated a decrease in lnapproprlate :
social a,nd stereotypic behaVnors .

-

I,mpllcatlons (policy relevancy):
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v Reid, Denms H.; WllllS, B. S.; Jafrhan, P. H.; and Brown, K. M.
8 "Increasmg Lelsure Activity of Physncagly Disabled Retarded Persons Through Modlfy—
mg Resource Avallablllty," AAESPH Review (3)2, June 1978

- - _ . i _ .
A I . -

* - v . + . v . - ’
Hypothesis: Effects of Altering the availability of leisure/recreational.resources on
Zhe leisure behavior of 10 MH and MK adults and adolescents were mvestlgated sin .
state retardatlon center - e ‘ : o

Yy

-

. Method Follov«?mg baselme, a leisure room was'provided for voluntary use of com-
mon recreationdl ‘materials and equipment, and during a designated period in early .
evening subsequent reversals’ to baseline ¢onditibns and reinstatement of léisure
room condition$- replicated the results. Examples of behavior categorized as desira-
BN ble and undesnrable were soc1ally validated. through ratings of legal advocates of ‘%
resxdents - ' . e

B

Sample‘ 10 MH a'qd MR adults and adolescents in a state center for retarded

. Research DeSIgﬁ“ Time sampling procedures for observatlon A combination
“reversal, multi-element design was employed To evaluate the effects of leisure room
resources ‘and the ward ‘leisure resources. . . : _ ? '

General Findings: (1) ‘Al res1dents demonstrated large increases in desirable be- :
-haVIor (leisure) while in leisure room compared to baselines and times the resources '
were not- available. - (2) Prov1d1ng the same. leisure resources on the llvmg ward was
accompamed by increases in desirable lelsure behavior although less than when pro- .
, vided in the leisure room <

Impllcatlons (pohcy relevancy) - S , .o

~
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Rogers, Joan C. and Figone, Joanne J. '
"The Avocational Pursuits of -Rehabilitants with’ Traumatlc Quadrlplegla," Amerlcan

Journal of Occupational Therapy (32)9 October 197§

i

Hypothesns The pre and post avocatlonal pursuits of 35 . . ."(see sample) were
surveyed in terms.of frequency and participation and en]oyment of the actiyities.

-
A

Method Subjects responded to an lnterest survey desngned to tap present and.
retrospective levels of part1c1patlon and en]oyment in avocatlonal act1v1t1es number-
ing 19. :

cot &
‘Samplé} 35 persons with traumatic quadrlplegla were surveyed in terms of avoca-
tional pursuits--discharged from:rehab. hospital in California between 1973 and 1976
(30 males and 5 females) predominantly Caucas1an

Research. Design: ‘Descrlptlve survey approach. Sub]ects responded to an 1nterest
survey. . ,

General Fmdmgs (1) In general moderate to large decreases in p, rtlclpatlon and
no increases occurred for activities requiring physical exertion, mafual dexterity or
mobility outside the home. (2) In contrast, moderate "increases #hd no decreases
appeared for act1v1t1es that were home-centered and’ of .a solitary cogmtlve or
passive nature.  These trends are predlctable from restrictions 1n phys1ca1 capaclty
secondary to quadriplegia. . ‘ .-

'Impllcatlons (pohcyl relevancy): - . v e
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. Dziﬁ'/, Robert M. and Day, Michael

"Leisure Skills Instruction for Modergtely and Severely Retarded: A Demonstration
Program," Education and Training of the Mentally Retarded (2)12, April 1977

Hypothesis: - Two months ‘summer progrant was developed to prq_,vide students Witp '
independent recreational skills they gould use without benefit of 'a supervisor.

Method: A three-level curriculum was developed composed of eight broad areas.
Skills~were limited to non-work oriented activities. Prior. to curriculum, a survey
of house parents determined each student's strengths, deficiencies and interests.
Students were divided into three distinct instructional groups by level of child's

- °. adaptive behaviors. Students participated in the program for a pgriod of 6 hours;

" daily, 5 days'a week,' for 8 weeks. At conclusion, 133\iﬁstructional objectives
‘of 1,215 subtasks_had. been attempted. , 38 percent of all skills begun were mas-
_teyed and 66 percent of the subtasks were suecessfully completed. -

Sample:' S 3'0'moderately and severely retardegd-students whose age range was 7 to.
. © =(?) years. 1Qs were below 20 to 57. . .

'Research Design: o o ' ) ' ‘

Y - . . . .
hGener'al Findings: The project demonstrated that functional leisure skills cotld be -
systematically taught to the moderately reta‘gded . . . the same skills can be

- generalized to the living environmént. : :
Implications (policy relevancy):

)
7
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. Wehman, P. ' . . . T,
"Research on Lelsure Time and the Severely fDeve,lopmentally Dlsabled " Rehablhtatlon
'therature 38(4) April 1977 - . .

’ Research De51gn Multiple baseline data across individuals to assess sequentlally e
‘the effects of social reinforcement contlngency upon each cllent (Exp. 1 and 2)

s

. ¥ ' !

)

.~ &

@

hesis: Report two experlmel}tal studles des1gned to ameliorate the leisure
time- problems of a populatlon of institutionalized severely and profoundly retarded
dults partlclpatmg in an experimental sheltered workshop. s

A2

ethod Program was carried out as a part of broad work activity program Play
aterials were purchased. Physncal action on play toys and social interaction were
oBserved. All three clients were receiving social reinforcement for actions on play
opjects or with each other by experimentor.

Sample Exp. 1— 3 Severely retarded: your{g women in state faclllty for MR;

.Exp. 2—3 severely retarded adults (2 male, T female) all residents of state facility

for MR.

v

General Findings: Data from both studies mdlcate the functlonal effects that the

. social remforcement contingency had on play behavior and social interactions of

clients. Furthermore, it was determined that modeling and demonstratlon were -

g perhaps the medlum of commumcatlons

Implications (pollcy relevancy) (1) A direct mterventlon strategy of teachmg is
required to promote low-level play. (2) Teacher/trainer characteristies "that arc
lnfluentlal on "outgomg," "ability to get to level of client qu1ckly," etc

v

of
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" Rosenthal, S..R. ' l - .
"Risk Exercise and the Physmally Handlcapped " Rehabilitation therature ,(36)5, May
1975 ! . . N

Hypothesié Survey was made of the physxcal and mental reactlons durmg and after
horseback riding. . -

Method: A questlonnalre was desngned and sent to centers where horseback rldmg
is offered to physically handlcapped ,

-

Sample: 102 physically handicapped chlldren (75% were 5-15. years old) from centers.

in Ellgild Ireland, Wales, and Cdnada and the U:S.

DeSngEO B . g o G (

"Resear, s

‘General Findings: Results indicated that su\b_]ects experlenced posmve mental and
physical reactions associated w1th lncrease over tlme in motivation, moblllty and
courage.

Implications (policy relevancy):

e
[ s
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Wehman, Paul et al. . '
"Developing - a'. Leisure Skill Repertoire in SPH Persons," AAESPH Rev1ew (3)3,
September 1978

. . .. . N N
"\ - . . - : « 3
. ~ B .

thesis: Three exerclses and four table games were taught through task analy—
sis and data based instruction to severely MR and MH adolescents and adults.
. Specific instructional direction and appropriate task analyses were pro- | S L
vided in data-based programs involving the tra1n1ng of three exerclses and four [
table games.

Sample 3 severely ret‘arded and handicapped adolescents and adults

Résgarch’ De51gn , Results were evaluated in a multlple basellne des1gn

General Flndlngs Results 1nd1cated that SP‘H persons can acquire more diverse
lelstJre time skills than has been prev10usly demonstrated in the literature.-
Ability to use leisure tlme is seen as a cr1t1cal component in. the move toward
communlty reintegration.

s

Implications (policy relevancy): ‘
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Wehman Paul ‘ o
"Selection of Play -Materials for Severely Handicapped: A Continuing Dilemma,"
Education and Training of the Mentally Retarded 11(1), February 1976

- -’ LN - "
Hypothesxs. Reségarch regardmg toy preference wnth non-retarded mfants and- youhg
children is reviewed, and guidelines afe presented for toy selection and play mate-
rlals with severely retarded preschoolers. ¥ . v o i
/ ) )

Method: - . , - .
b ) Sample: ' ‘ ) o ' - A )
Research Design: | : ., ’

General Findings:
N Impiications,(policy relevancy): (1) Special educgtors need to develop more appro-.
riate play materials. - (2) Empirically validating a toy taxonomy could be of value
4 in programming different behavioral areas. (3) Research is requ1red to document
which type of materials, adapted or otherwise are most useful in developing play

7  skills of SH. _ /,, ‘ _ ) B
oo ] Ar ' % .
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Inhlbltors/Faclhtatops of Lelsure Partlclpatlon
" Programming in the Commumty . .

© e

. Enviropnmental barrlers have long been a conceérn of those worklng with
handic pped persons and are coming to the attention of the general -
public 'as ‘a result of the advocacy and consumerzmovements Success-

ful funetioning within this society requires-the ability to understand,
interpret, and act appropriately upon signs, symbols and communications’
within the non-human and "uman- environments; exert an influence upon -

external forces; have acr: o resources, move about with minimal
difficult . and assimilate experiences. Handjapped ‘children and adults
- .are greatly hampered in their daily living, k, and leisure participa-

tlon by observable -and subtle physncal barriers and attitudes.

Often handicapped persons are unaware of the causes of their frustrav
tion and limited participation in normal human activities, and it takes =
a degree of awareness and exposure for them to realize that they are

) . missing something which others have. Transportatlon to, entrance into,

- - and moblllty within recreation areas and facilities are important fac-

. " tors which facilitate or®mhibit leisure participation. Usablllty of ma-
terials, eqmpment and appasa‘tus is equally as significant in ?fostering
involwement in leisure activities. Handicapped children and adults are
-often excluded from mahy leisure optlons bec*uase of, the limitations

o imprend by ‘thegjr physizai imps isyoin general, programs do not -

. o thewdegae ¥ ,pes 7 wodifications and adaptation necessary
tc :~commodate these disabilities. The handicapped population is gen- o -
“erally not erlcouraged to achieve self-reliance and resourcefulness )

which '‘would allow “them to better utlllze the availabler opportunities.

: ’ One \of the prlme issues in increasing participation in the community is
" to study the need for special equiprgent and materials; rules' and regula-
tions; act1v1ty space and facilities, activity scheduling; and 1nstructlonal
styles, ' It is also lmportant to*determine what types of problems the
handicapped have in” part;crpatlng in regular programs and facilities and
. to see how they percelve so-called barriers:

( o Important in decreasmg éxvironmental barrlers is legislation (and strict
?enforcement) ahd the,work of architects, planners, and transportation
experts. The 1968 Architectural Barriers Act requires that structure

built or renovated with publlc funds be accessible to handlcapped indi-
viduals. Medical -technology and engineering fields also ‘can “contribute -

to increased leisure participation of ‘the handicapped by des1gn1ng safe, =
effective appliances to facilitate moblllty and .to correct physical im-
pairments. -

e , : C : L. )
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Reynolds R ‘

"A (Guideline to Leisure Skills Programming for Handicapped Ind1V1duals " in P. Weh-
man™and S. Schleien (Eds) Leisure Programs for Handicapped Persons:. Adaptatlons
Techniques and Curriculum. Baltlmore University Park /Press 1981, 1-13.

‘ * .
" '4\

A. Pomeroy (1974) 1dent1f1es leisure and education requnrements as develop—
/ ment of social, self-help, emotional maturlty and physical -mobility.
B. Forness (1977) designed a curriculum program for transition of handi-
S ' capped into community and is based upon four stages of educational
tasks.
C. Burdette & Mlller (1979) emphasize a model of recreation involving
' - stages of motor skill development: .
" 1. sensory-motor/self-help
2. fine and gross motor skills
o - ' 3. skill specific act1v1t1es--sports/games
* D. Hutchison & Lard (1979) view various settmgs in which recreation oc-
curs, as a progressnve and sequential procedure based upon . level of .
segregation. ‘ s . . !

I. Péradigms ,

- IL . Emerging Empirical Support ,

A.‘Recent review of recreation studies—1966-1975 (Matthews 1977) isolated
several instances in which the leisure involvement of handicapped, non-
handicapped children ‘and adults resulted in 1mproved ablllty to: '
1. pgrticipate in games )

2. participate in all appropriate sports = = -
3. gains in motor coordination and dexterity
4. increased purposeful and organized free play-

\ \
I1L islative Mandate S
~ A. PL 90-480—Architectural Barriers Act -
L B. Rehabilitation Act.of 1973—Amended 1978 C @
- : C.-PL _94-142 . , - !
{ " " IV. . Trends in Serviee ‘Functions and Challenges , /
B : o . A. E Provision of individualized lelsure and educatlonal programming

B. Medical model Teplaced by more approprlate or@tatlons{to develop- =
- meritally disabled persons .

C. ‘Reconciliation of behavior -techniques and normalization ’

D. Transfer of training must be ad'dressed . S

o
AN
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- ° f -
Edginton, C.; Compton D; and Hanson, C. . '
"Programmmg in Recreation, and Leisure Service Organizatio s " Recreation and
"Leisure Programming: A Guide for the Professional, pp. 270+280. .
N &a ) » s .
' y - L ,
o . I.. Community Based Youth Serving’ Org‘amzatlons A »
A. Slmple summary ‘of utilization® eight’ ma]or youth organizatfons in com-
munities as recreatlonal centers for prognammmg for youth. No re- "
. L search reviewed. . J N . . b
‘ e e o ) .
. i [I. Recreation Services for Special Populations : . .
A. Discusses and defines therapeutic recreation :
B. Discuss spectrum of services available but cite no specific research . .
C. Suggest Kraus' guidelines tor program objectives and pydvision of serv-.
. ices as well as conttnuum of settmgs for least restrictive environment.
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ﬁ%{s P.-and Renzaglia, A. . ' ’ e .
" munity-Based Recreation Programs, " in P. Wehman (Ed.) Recreatlon Program— -

ming for Developmentally Disabled Persons. Baltlmore Umvers1ty Park Press
1979, 97-125. !

'

S

3,

~

o i i > T

. The rationale for the develbpment of community recreation opportunii;ies foE the .'de-

velopmentally disabled seems to be well established from both a theoretical and
practical perspective. - The influences of normalization and deinstitutionalization
(Nirje, 1969; Wolfensberger 1972) have contributed toward a positive atmosphere
for the development of community-based recreation services. In addition, several

- reports (e.g., Stanfield, 1973) have identified that the developmentglly disabled

adult has ample leisure time available, but rarely partncnpates in community recre-
ation during this free time. By hot participating in commumty recreation; the so-
cial isolation of the developmentally disabled individual is accentuated.. Further-
more, the potential benefit in overall social adjustment aceruing from such ‘partici+
pation has ‘been suggestedl by severdl community recreatlon advocates (e. g.,
Hitzhusen, 1975). :

Commumty Parks and Recreation Serv1ces--Several surveys have been conducted in
various parts of the country to assess the availability of community recreUn to
specna\l Jpopulations (e.g., Andres, 1967; Hayes, -1969; Thompsan, 1969; Edgirton, etl

, Compton, and Goldstein, 1976). Each of these studies relied extensively &q dis-
trlbutmg questlonnalres -to various professmnals withiri the community who might
be involved in recreatlon and/or programmmg with the developmentally dlsabled

In two statewide surveys (Hayes, 1969 Edgmton et al., 1975) and one national sur-
vey, (Lancaster, 1976), the needs assessment results have generally been ‘supportive
of one anotheg. The reasons that community recreatiomn services were nqt offered .

- for *the developmentally dlsabled in the Edginton, et:al. (19%5) survey closely paral-

leled the. program development priorities listed earlier by Hayes (1969). These in- .
cluded ldck of funds, inadequately trained professnonal personnel and unawareness
of need . . , _ . s

r . . L. L ' »g«l.'»'
Most communities surveyed in the statewnde surveys “and the national survey indi-
cated Lhat they accepted the responsibility for developing réereation services for
the developmentally disabled. Sihce the need to develop sefvices is accepted. ‘by
most commumtles, it seems that funding, expertlse and awareness are. the maJor
facto;s detractmg from expansion of ‘community recreation opportumtles
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. Eyman, Richard and Call, Tom ‘ > s
. /. "Maladaptive’ Behavior and .Community placement of' ‘Mentally Retarded Persons,"
American Journal of Mental Deflclency, (82)2 1977 >, , . -

b

Hypothesns Prévalenée of maladaptWe behavnor was 1nvest1gated for retarded indi- -
' erduals resndmg in ingtitutions, community facilities, and thelr own home. In addi-
" tion, the relationship between behavior- problems and sex, age level, level of re-

tardatlon and -race was examined. = /
Method: 'Data was obtained as part of a larger effort to evaluate services for DD
persons. ‘ s

-. Sample: Retarded 1nd1v1duals recelvmg serv1ces from two reglonal denters in
~ California-and Colorado institutidhs. From a total of 10,597, clients, complete )
information was avallable -for 6 870 individuals. .

.
4

AN

L Research DeSIgn; . Chrsquares were used to evaluate the degree of relationships
< among variables. ,

Genekal Findings:- Findings confirmed a much higher rate of behavior problems in

. . the institutions as compared to community pldcements. Data also suggested that

" the profoundly retarded lnd1v1duals, unless handicapped by not being able.to move
around, exhibit more‘ injurious behavior than moderately. and mildly retarded .persons.

Im 1catlons (polley relevancy) Suggest a need for intensified individual attention
and programmmg or retarded persons with behavior ‘problems if community place-
~_ment is to be sucCessful for large numbers of DD persons. '
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ot A e to 1n1t1ate l'elsure counSelmg as part of - the leisure servrces system to: ¢ W

LN
T [

-

o ’ r

Lensure Counselmg/Development of Lelsure Profxles ol R . B

| Lo "\ B

- ._One of the 1mportant contnbutnons whlch persoﬂnel can mak e to 1gereas—
~ e “ing leifure ‘time - activity participation by .the handicapped. population ‘s .

‘a . ~ N I P .
ass1st the Tindividual to malntaln and strengthen' his ex1st1ng '
afflllatlon with family, friends, and: Peommunity -groups; AR
help the individual ,form new. ties with individugls and. groups; R
teach the’ 1nd;v1dual ‘how to- make use of avallable community- ~

‘resources- for recreation; A .

stimulate the 1nd1v1dual sfawareness of his avn recreatlon rgaeds,

AT ) open new areas of recreatlon 1nterest a?d develop new recrea-
e . - tion skills; gnd, g . :

: . ' mobilize comn;:unlty resources to increase’ lelsure partlclpatlon
optlons.

» . N . R '-. .
. - .

-

Counselmg helps to m tivate the 1nd1V1dual to partlcl.pate m experlences o
" which will be benefi¢id§in light of his needs” and desires for growth -and
experlence. The leisyre counseldr utilizes all data’ and- personal know-
ledge abdut ‘the handzlcapped individual - to foster self—generated motlva— '
tlon and to achleve r stimulate pos1t1ve, outreach actlon. D
: Lelsure eounsellng is. espéclally 1mportant ‘w1th1n the famlly unLt An - .
- -"Act1v1ty Survey" undertaken by the . Mid-Missouri Méntal Health Center .
e . in 1971 indicated a hijh correlation- between emotional disturbance in_ we
"+ . children and inadequa parent/chlld relationship. One of the areas of
this 1nadequate relatj sh1p is’ that of farhily recreation -and leisure time
-activity patterns. ' ough counséling, family recreation habits may-be '
. C modlfled -to create a more positive chmate within. the famlly ce e
T . . 5! . e .
. Recreatlon couhseIlng attends to the: recreation needs and 1nterests of PR
the individual as they relate to age, educaﬁ famlly, socioéconomic,’ Z,’ :
and cultural elements; the recreatlon resourc yithin'.the éommunity;
' , “attitudes -toward recreation;. and contact with recreation personnel and
p - * facilities, in the" community. - The leisure. counselor seeks to help the
"~ 'individual establish a balanced leisure’ prograny,” mcludmg elements .for : K .
* - socidl interaction, creatlve expressidn, physical exerc1se spectator. ap- -
b {arecr.atlon, mtellectual stlmulatlon and solltary rélaxatlon. A

2 ;

" Leisure counsellng, coupled wnth vocatlonaL counsellng, allows the pro—'
fesslonal to serve the handlqapped 1nd1V1dual as a whole person.

’
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_ McLellan,= R W. and Pellett Lane , Coae ' '. T CL
"Lelsure Counselmg The Fl[‘St S}ep,'_’ Therapeutlc Recreatlon Journal (9)4 1975 o
. — 1 3 .$ - . ) '. :
ES ' ) . ) ' » 3
Hypothesns°' Descm‘bes how one’ lelsure c0unselu"g program based on values clarlflca- o
tlon strateé’fés was hmplemented and evaluated. -, - . . - ¢ _ o e

L % REARE] LR : : . .- o A.'.
. Method ~Goal@ motlvate patlents to deaI more’ constructlvely w1th lelsure flme ’ T
~afterteaving hospital. Six session ‘leisure counsellng program was des1gned for a
'._t short-term psychiatric hospltal where' an ayerage stay was 38 days. Sessions Were o
* held for one hour, twice a week, over three week§ Their behavior was evgluated -,

x '}

o Sample. - patlents partlclpated because they éduld - partlclpate in a group seftmg

« and had - been referred to alleVIate depressnon iy

. . N TAT g e .
Research Desngn Evaluatlon of patlents focused on patlent s partlclpamon m: ,avall- t '
able hospltal act1V1t1eS' and -attitude ‘change toward lelsure R

'General Flndlngs The part1c1patlon lndex showed patler]ts apparently 1ncre*ase¢ : i

" thelr partlclpatlon in programs to a greater extent T
' Results of sub]ectlve evaluatlon 1nd1cated positive  attitude change in 11 out of 14
: poss1blé‘ times 1n five of the seven patlents

s ¥ . - e
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Compton D., Witt; Peter A.; Sanchez B. D o oL :
;tate of the Art . .. Leisure Counsellng," Par , Recreation, 15(8); A,ugust_’-11980
o . e BN O . t q . - ' o o B . ’
[T -~ ; ~ ‘,"‘ L y . i : < ‘
. _Hypathesis~ To determine a State of ‘the.ari MfFINEEED xamlnatlon of, ‘the field's
. progress ovggp last five .years was- conducted™ &udy( ¥epied pn the review ,of litera-
<t . ture nd"bn personal intérviews. . . ¥ B - R
oy Method: L '
= - . . C— ‘ . :" ’ \-, .- s s ' .
. Sample: . . R T - : .
. s . - N Lo ) ‘
Research Design: _y :

. General Fmdlngs S
o 1. '__Lack of agreement on how to deflne leisure and thug the -purpose or aim_of-
3. "~ the counseling process-
' 2. Is leisure £unctlomng an mdependent or dependent varlable
3. Is intention of lelsure counseling rehabilitation or educ%tlon
_ 4. Research and emplncal eV1dence regardlng effectiveness® of leisure counsellng
. is lacking .

-

s . 5 L4
: > 5. Lack of lnstrumentatlon '
A . B
Imphcatlons (pollcy relevancy) Gives a good review of practice of leisure counsel-
ing in the field. | v ot i -
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Kmney, Walter, Jr. and Dowlmg, Dorothy

’ \
* "Leisure ﬁoun\selmg or Leisures Quackey," Parks and h"e@n January, 1981 o

. " . - . IR

'~ . ". . %

Metf\od R _

Sample_' . - 7 o . e . ‘ _ o

e

ResearchDes;gn-' '

o> N : i

. .
General Flndmgs Leisure counsehng suffers from disorganization characterlzed by
methodologlcal differences, semantic disagreemerits, and no deflned eithies.  There
is a strong dlsparlty between theory and practlce.

Emphasns in leisure.counsgling must shlft to the courﬁelor and the necessary coun-
seling relatlonshlp that should be establlshed

Focus qf article is on emphaSIS of"ymll -pf counselor to- upgrade professnonals in the
flelds = i

’ Implications-'(policy relevancy): .~ ) :‘ .
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, :Sessoms, H. Douglas & .. 4 ) .
. . "Leisure. Counseling: A Frank Analysns of,the Issues,",éParks Recreation, January
1981 ' ) , : ’ '
- 2 o ‘-
~ L ‘ - . T . .
Hypothesis: . : I ' T
Method: R I ) .-
* Sample: ‘ v
. Ly . - E ::e.?l &
Research Design: . i S " s .

X ’Géneral Findings Author's. vnewpomt is that leisure counseling has become a profes-
‘ s1onal issue for two reasons: : '
1) the need for a reason to éxist . o e
2) - increasing number of persons who want to play’ "mind games" -

/ " Basic to the assumption of the cou[nselor role is the resolution of three fundamental
»questlons . - . -

e
' ]
1) Do we have, mstrumentatlon necessary to assess recreation 1nterests"

2) Have we operatlonally defined the "ideal" leisure state? .
3) Does the public expect and mandate recreatién and park professnona,ls to be

counselors" o
C, ’ B -
~ Implications (policy relgvancy): . <
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' Soclal Sklll Development Through Lelsure Partlclpatlon

The development of leisure skills in severely handleapped chlldren ‘will-’

hance social,- cognitive, and gross/fine motor skill development ¢In-
\&vement in recrejffonal activities offers some of the most effective
méans- Afer children to ‘acquire and develop these skills, ’.v

N

Sbcml _skill development is facxlltated through group play. .Chlldren

. who fail to devetop the necessary skills to ‘engage in play are® .consid-"

. ered handlcapped The develppment of cooperative play behav1or‘and
participation in’ leisure: -activities will lead to making friends, getting
along with others, learning to share, compete, cooperate, take turns, -
and g .generally more satisfactory social adjustment. An adequate so--

-cial adjmstment is required for 'successful daily living, including time on

the- job, in thé ommunlty, and with friends and famlly (Wehman &
sSchlelen, 1980). T i - .

Addltlonally, severely handlcapped children (e.g., autlstrc) often ‘engage ‘

in' seemingly 1nappropr1ate, unacceptable Social behavior. . Children who-
“are constructively using their leisure timé do not exhibit the behav1ors

" (i.e., body rocking, head banging, violent. actions, social withdrawal) :
typically charactenstmf these individuals. Research has.clearly indi- K

cated that there is arNgnverse relationship between acqu151t19n of play
<kills and self-stimulated/abusive behavior. Recreational activity of a
social nature provides opportunities through which the participant can
learn to adjust to %he social demands of soc1et§ (Wehma’h»& hle1en,

;
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;Reynolds, R. and Arthur, M. o ' ' S
"Effects. qf Peer Modeling and Cognltlve Self * Gu1dance on the Soc1al Play of ED
Chlldren Therapeutlc Recreatlon Joumal ‘First Quarter, 1982 -

T ) . > .
'Hypothesis: Study ei(amlned efficacy of a peer modeling—cognitive self-guidan¢
tra1n1ng strategy on ‘the sogial play of 1nst1tut10na11zed be'havwr dlsordered chlld .

' Method Dependent varlable measurement was obtalned through the use of the ‘
Parten Social -Piay Scale.” Assessment of the potential of the treatment for use
’[\({ settings was achieved by determining the-amount of transfer of training on
selected cooperatlve play behaviors’ from an experimental to a free-play setting
"and by examining the amount of generallzatlon to other teys which elicit social )

- play. . ' . . BEENRN .
) Sample: 8 behav10rlally dlsordered children, ages L7-11n years from res1dent1al psy- ' .
ch1atr1c center . .
ER 3 N . ] .
Research DeSlng Inter and intra observer reliability were assessed by computing - ﬂ

Pearson Product Moment Correlation coefficients. Chl—square analys15 for comparl- :
son’of?-observer/experiﬂyxor and observer/observer agreement

General Findings: In gengral the techniqUe tested demonstrated potential for aiding” .o
emotionally disturbed children to acquire social play skills .in institutional settings. )
Several recommendations are made to leisure service practitioners concerning the -
implementatiori. of ‘this approach in residential ‘treatment sett1ng§
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LResea'rch Design: not ment'ioned T

@
- »
Quilitch, H. R. and .Risley, T. R.

"The Effects of; Play Materials on Social Play," Journal of. Apphed Behavioral
‘Analysis (6)4, *Winter 1973 -~ ~

a -

b4

l-lypothesns. Exammed possxblhty that childrén's social behavior .might also be
s1gn1f1&ntly 1nflur?nced by the nature of available play materlals .

a

Method Childrer -in an urban "’ recreatlon center were systematlcally prowded with
toys de51gned for ‘social or isolated play. Experimental sessions involved six sub-
jects for 45 minutes. Used tlme—samplmg procedures to collect data..;

. ~ e W

. Sample: Boys and girls averagmg 7 years of age attending Jumper Gardens Commu—
nity Recreation Center primarily black poverty neighbor T

e A\

. o s
General - Findings: ‘Social play occurred orﬁ 16 percent of the t1me when children
were prow@l ith ,'isolate™ toys whereas social play occurred 738 percent of the
time " when /chll ren were provided- w1th social toys.

13

Impllcatlons (policy relevancy) This selection of play materials should }be an im-

: portant con51deratlon in" any effort to teach children somal ‘behaviors:

f
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S Peterson, N. L and Haralick, J. G. - %~ o -
"Integration of Handicapped and Nonhandlcapped Preschoolers: ~ An Analy51s of Plaf
.. Behavior and Social Interactlon," Educatlon and 'l‘rammg of Mentally Retarded, ,
- October 1877

. . R
s : - -4

Hypothesis: (1) With what frequency do normal children in a preschool choos€ hand-
icapped children as playmates? (2) Do types of play‘°differ between normal/handl-
capped and normal/normal" (3):Is sex a factor"

Method: Sovial 1nteract‘mns between normal and handlcapped were observed durlng .
.,free plﬁy in a preschool classroom (twite a day) A tlme—sarﬁplmg observation che
was-used by three observers durgng two 30-minute sessjons. .

+

:'Sample: 5 normal children; 8 handicapped children. - L .

Research/Design: - . - I
General Fmdmgs Study generally lndlcajed true socml integration of handlcapped .
and nonhandlcapped children .even thquh theré was some discrimination by the
.nonhandicapped In favor of other nonhandlcapped children.

PRy
° .

Impltatlons (pohcy relevancy) | ’ o R
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Stokes, T F.; Baer, D. M.; and Jackson R L
- "ongrammmg the, Generalnzat‘lon of a ‘Greetmg Response in Foux' Retarded Children," ” -
. Joumal of Apphed Behavxoral Analysns (7)4 Wmter 1974 '

" Hypothesis: None stated, only descnptlon of study
- ‘_ . : . .
. Method: Remforcement techniques of. promptfng and shaping were empIOyed to de-' o
velop hand walymg 4in four lnstltutlonahzed retarded sub]ects -

Sample' "4 institutionalized MR subjects

Y

Research D&slgn A multiple basellne design across subJects or "sequentlal analys1s"

General Findings: Tralmng and mamtenance of the greetmg response by:one ex-
perlmentor was not usually sufficient for generallzatlon of the response to more

* than 20 Jther members of the institution.staff who had not participated in training. -
However, high levels of generalization to staff members were recorded. for three
subjects over a period of 1-6 months when a second experlmentor maintained the

vos response in con]unctlon with the first tram%r

\ /Imphcatlons (policy relevancy): . i S _ -
. A
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-Strain, P. S., Kerr, M. M.; and Raglan E. W. | :

"Effects of Peer-Mediated Soecial In't"a‘tlons and Promptmg—Remforcement Procedures )
in Socidy Behavior of Autistic’ Childr¢n,”t Journal of Autism and: Developmental Dis- SRR
orders, Vol. 9(1) 1979. ?

<

n 4 )
‘Hypothesis: PEer—medlated SOCIB.I mmatfons and promptmg/remforcement procedures ‘
. were ‘evaluated’ as interventions for lncreasmg the pos1t1ve social behavior of a-gt;lst.lc o
childeen-—also can it be generahzed . IO P . ’
Method: Subjects were taken to. experlmental setting for ‘20-minute tralmng sessmn
at 1:00 pm. At 10:30 am subjects were brought for 20 minutes for generalization *-
exp. setting. , An observational system to assess -soclal behaviors, as well as promptmg

and socxal relnforcement events were used. o . S v
Sample: 4 autistic children . o N\
Research Desxgn Study employedwg wnthdrawal-of—treatment des1gn (Baselltlle/I, . o

Promptmg and Re1nforcement Baseline II, Social Initiations)

General Fmdmgs There was pos1t1ve and comparable behavnor ‘changes in. the
treatment sestlng, but no increase in positive social behavxor was observed during
generallzat’ion assessment.’ -

4

. S o
Impllcatlons (pollcy relevancy) Remediation of social withdrawal in autistic chil-
dren requires a 1-to-1 techniqué. -Socially competent peers in the’ settmg may pro-
vide a skillfut resource for soclal behavnor interventions. ~

Fo
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Youhg, Clifford C. and Kerr, Mary M. ‘ . -
"The Effect-of a Retarded Child's Social Imtxat,lons on the Behavior of Sederely -

" Retarded School>Aged Peers," Education and 'l‘rammg of the M"entally Retarded,

\A.

: Volume 14, October 1979 Co

B

- . . s

. - * L
< -

Hypofhesw' L
a. can behavior, of severely retarded by improved through -peer ‘tra1nmg‘7 _
b. can a retarded child functloh effectlvely as a peer, trainer? -

Method A chmcalmvestlgatlon was@e&gged to involve a retarded child. as- the )

peer trainer for two severely, retarded target c¢hildrem in an’ effort. to increase their
social behavior skills. Each experimental day, experlmenter said it was play time )

*and took thq three children to the room. “An observation sg(stem was‘used to

measure dyadic interactjons. There were two classes of behavior: =~ motor-gestural

' and.yocal-verbal : . ®

Sample:- Jack {lQ=67; CA: 5 11) trained as peer tl'alner, Linda (1Q= 27 CA 10 2)

*and Mark (IQ= 34 CA: 6-11) were selected as target subjects -

I(esearch Design: Mult&s%e baseline de51gn was used to evhluate the effectlveness
of the peer interventjon procedure. Study employed a reversal design with impli-

_ catlons across sub]ects - 3 .y,

F

{ ,l‘

' General Fmdmgs Results®indicate that a retarded child can be trained to influ=

ence the social responsiveness of severely retarded, withdrawn children within an

_intra-class peer«—medlated format and with mlnlmal d1reet teacher 1nvolvement

s

Implgcat;ons (policy relevancy)..
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. Stamback W.,, Stainbdck, S.; Raschke D.; and Andéson, R J. - R o o-
"Three Methods- for Encouraging Interactjons Betweeh Severely Retarded and Non- . TR

Handicapped Studeglts," Education and Training of the Mentally#letarded October
1981 . - A ' S-S 3 -
. ‘_ - i . - .- - Fad = : . ®
Hirpomesisf ' e T e S . : ok
_-Method Three methods which classroom teacheps could use to gulde ;and encourage . : -
mteract" S, between severely retarded and. nonhandrca_pped students- m an lntegrated;,_ 5 b *
SgMpmtion are descrrbed /‘, o o AL EETR
, ,“-:_ Ta T n e P .
.~- qga’ﬁl;;tlon and_ structure T . : T I
} Jche ‘vétarded jn interactional skills -~ ¢ S T
ﬁé g the nonhandlcapped to:interact. with severely retarded ' .
."'__.' L, . ~ . & v—*; .
- &mple: . ) ‘- o - . ’: ) 4 - " . . ‘ "-’. - .. .. S ’ r ¢ ) ;: vu
< ' . ) " . N N . ’ . L . . : .
Research Design: General research supports each. method . : VoL e .
- ‘N. @ - .. N ‘ s N, _‘. ¢
: General Findings: In.conelusion, nere physwal placement of severely retarded stu- . °
.. dents in the educatignal . mainstrear may not meet goal of meaningful social inter—~ - .,
action, Physical placement coupled—w1th systematlc 1mplementatlon of ppocedurés '
to promote soglal u\teraétlons may be needéd.: e A ‘ :
Imphcatl_ons -(pohcy{relevancy): A » E ' e
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’ ‘ ’ ’ - .Y 5!..: 3 o b
\School-Based Lexsure Educt?txon e ’;&. - 'k
. . . /.L' v ' - ﬁ - . ST - ;
; N -Leisure educ,atlon is a more specific term Whlch ;encompa&ges the educa- .
1 ", tiohal_aspects and coricepts ‘of applied leisure theory,- It 1s“h1ghly . *
ST, - desirable 't mglhde withirt the school curricutum, expérienées wh’jch‘
oo create ‘awareness ‘of and positive attitudes about leisure which wgll <0
S facnllgte participation of the handicapped 1nd1v1dual in leisure tlme ’x’ﬁj
S e " activities. Intégrating leisure edication concepts, skills, knewledge, .
& a_nd attitudes into. daily classroom actlvxtles can_assist ‘handlcapped chil-
F' R dren to develop a positive regard ‘for’ use of lelsure' time and to achleye

a healthy balance betwéen w,ork t-asks and I’elsure act1V1tle.S-'=- .
' W1th1n the broad ‘gurvxew of le1sure ‘time act1v1ty and recreatlon and
o leisure .education for the handicapped exist a. myriad -of issues whiéh
PN , ‘lend themselves to 1nvest1gatlon. and disqussion. These have penodlcally oy
« . o % surfaced in lists- at various grofessno?thl—-conferences and/or in publica- a g
v . tionsgrelated to -research ang research. néeéds .of the field. Among the '
’ : .most recent includ® the Task Force Report on Recreation Needs of the ,
Handicapped (HCRS Natlonw1de Recreation Study,.1980) and Leisure -, - eyt .
Activity Participation and Handicapped Populations: - ssessm ent of i
- Research Needs 'QNRPA '1976) - ‘ A ) '
A . a 4 .
e eIt s poss1ble and hlghly Qeswable to. include within the school curricu- . : e -
- dum experiences. which create awareness of and positive attitudes o
“ o toward leisure and to develop within the students a variety of “skills e N
- : which will facilitate participation in*leisure time actijvities: Integratlng '
e e : le1Sure e<“ication concepts, skills, knowledge, and attltudes into daily '
e T classcoom activities can_assist handigapped. chlldren to.develop-a positive..:
' .- rer~.d for use of leisure time.ard to-achieve-a healthy balance between °*
_work tasks and leisure’ act1V1tles ' .
.Addltlonally, 1nst1tut1ng a- career educatlon framework for lelsure occu-
. patigns mray assist’ handicapped children in- identifying jobs within the ) .
S Hospjtality and Recreation Occupdtions Cluster. There are a wide , =~ - - _ ‘.
.= . varidty of jobs in this' cluster which are within the capability of persons ™ :
e dlsplaylng a broad- range of disability.. Leisure time detivity may be®
Ll '~,appropr1ately lmked to the world of work and may lea’d to satisfying
e ’ employment v ) ._ < ’ '

we

L Ihe lelsure _education and career educatlon concepts are appropnate
' . ways, of lmkmg the communlty with- the treatn?ent oor academic insti-

-\A

" tution to provlde a wider variety of pr ms and§ser\7’10es within-a
, ~ 7 locale and to .increase the handleapp chlld's ability and inter®t in -
be / T us1ng ‘the resources avallable
Y C y
] ’ - Ay
) - < . . . ’
} ’
@
: ;. '
N 5 4
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: A <
Paske, Valdimar and Welés Walter . ' ‘ R ' N
"A -Study of Leisuré Time Activities of, School Studen‘ts " AFB Research Bulletin
No. 25, -January 1973 . o o K ‘ :
Hypothésis: S L L - o

© 'Method: Students made’ dally entries on a questlonnalre from Monday through Sun- .
day about their lels%e act1v1t1es Questionnaires were' collected-each day.
Taking the grand . tot eisure time for all. students as, 100, the percentage of .
" time spent on each aetivity was e’alculbted - . LT,
Sample: Total of 78 students from -a municipal school in a metropohtan area.
State Instltute for Blind and State Mormng School for Deaf in Copenhagen
Research Design: ‘ ~
\
General Findings: T .
‘e, school for o% students spent ma]orlty of time at meals whlch is their
time for socializing and communlcatlng .
¢ household chores: girls hlgher than boys; School of Deaf, hlghest School

. for Blind, lowest W
e high percentage from publlc school students in- 11sten1ng to. raglo a
e -tlme used for passive sports very high :

’

Impllcatlons (pollcy relevancy) B L ,

.
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} Strandy, C McLaughlln “T.' F Hunsaker Don X . )
. .A_"Free”-"’Tlme as a Reinforcer for Asslgnment Completion W\lth High School Speclal
: ,-Educatlon Students," Educatlon and '}Teatment of Chlldren 2(4) Fall 1979

e

N B B v RO
] v . .

ﬂ-Hypothesw Purpose was to determlne if. free time could be an effective relnforeer
: for assngnment completton and accuracy .

fMethod Each dallMsmn lasted 90 mlnute\sy before which .each student was given
; 'four assignments. - Assignments were expected ‘to be completed at the end of the
.perlod '~ When the $tudents completed their work, assngnments were graded and

feedback given. Dependent measuré was number of assignments completed each
day. . ’ o : '

4
 Sample: Six_high school special educatlon students, age range 15. 5 to 17.9
Research De81gn ABAB evaluatlon/experlmental design ’

3

General Flndmgs (1) Procedure indicated that a greater percentage of assign-

ments were completed when the free time contingency was. in effect. (2) Accuracy ,

of performance was_fairly stable and- was not under the systemdtic control of the
procedure. (3) The use of free time was effective in controlling assngnment com-
pletion for five of the sic high school students -

Implications (policy relevancy): : B _ .
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el Voeltz, Luanna and Apffel, James A R - N0 .

"A Leisure, Activities Curricular Compoment for SH Youth Why ‘and- How," " View-
-;pomts in., Teachmg and’ Learmng, 1981 ’ : ' : B

. . °
- - Y . - .' .

. HypotbeSIS. *Presents a ratlonale for ll'LC_!ludl'ng’ a leisurestimg™aetivifges ‘curriculum -
component in educatlonal programming for SH children andfyouth. brief -descrip- ®
tion of a model demonstration pr01ect to develop an. mnoy tive lelsure curriculum
g:omponent 1s introduced.. “w
Method: | LT

. . ,
t ’
T .
] o, .(g;" ‘
& ¥
L - ’
\ & : ’
)‘) .
,‘?: . :
: LR
‘ . )
-y e B
s e ‘

ERIC - AN o

Aruitoxt provided by Eic:



'Ball Chasey; Hawkms D.; ‘and Verhoven, P

o - "The Need for Leisure  Education for Handlcapped Chlldren and Youth " Journal of -
. “;': } Physxcal Educatlon and Recr/eahon, ‘March 1976 o Co T

. o - R .. 2
o v o~
‘w Py . - . : )

o . . .

. . 6 . .

S HypothesiS' Presents a ratlonale for deallng w1th educatlon for- lelsure fer the. -
: handlcapped Discussion of enforced. leisure, need. for attltude change and discuys- .

sion of programs in leisure educatlon. ,
Method: . : ’ T N - o
. N a 3 . :
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'Eydg, Donna and Menolascmo Frank’ J.
‘) "PreScnptlve Play as’a Prelude to Maximizing Personallty Growth Afnong SH,"-

e Vxewpomts in ’I‘eachmg and Learmng, 1981 . _ . w< o
‘ . v L S \

= P —

vsv' R N _
" Hypothesis: . Co - 2
'Method: "
" Sample: . C e S _ ' ~
Research Des'igni .o
General I‘mdmgs The afticle reviews the role of play in educational programs for
nonhandicapped learners, the developmental sequence of play behaviors, and the
‘potential of play activities for fac111tat1ng gersonallty growth among the severely

handicapped.

Implications (policy relevancy): ‘
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NG . . A
Schleien, Stuart J. . oL s
"Effects of a Behavioral. Tralmn Program of Cooperative  Leisure Skills Activities
* on Severely Learning Disabled Children." - University of Maryland, 1982 (unpublished
_.~ yDoctoral Dissertation) -, * : _ < A

~ -

. Hypothesis: - Eva‘}uéte' ~¢effects of a behavioral training program on the coopera-
tive leisﬂre skill activit competencnes and lelsure time- use: of’ severely LD children.
: ] \ .. ,.
Method: Assessed children s level of play (1 e., mappropnate, isolate; parallel co-
- operative) and then ms;ructed with specific training methods and special materials
to facilitate student's acqunsltlon mamtenance and generalization of cooperative
5 lelsure skllls. e
-Sample: 23
" :
Research., Desngn : Statlstleal AnalySIS of a single. sub]ect multiple

<

~ “ 'mental design. i i
Results: Indicated a substantial 1ncrease .in ‘socially apProprlate and constructive -
< play and a concomitant decrease in mapproprlate and isolate play among a majority
' of the severely learmng disabled children.

WO élaSsrooms of a publiE school. \
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- (unpublished Doctoral Dissertation)
. clor:

4

‘Beland Robert M. v

"An Analysis of Role Perception and, Needs Assessment of Selected Speclal Educa—
tors Toward Leisure Education for the Handicapped." University of Maryland, 1980

. - - . s o ’ . “
, .
: ‘

A

Hypothesns Determme current role perception and competency of special education
teachers and administrators towards lmplementmg a school based leisure education -
currlculum for handlcapped chlldren S . o . @
Method A survey of 333 speclal education teachers and 57 special educatlon ad—
ministrators .was admnlstered to determine their perceptlon of their roles and  abil-
1ty in‘leisure educatlon Two separate survey mstruments were developed, using re-
view of . llterature panel of experts and pilot - tésting. - \

Sample: 333 special education teachers and 57 special education administrators

Research Design: Survey instrument: -Data analysis was cross tabulation and °
T- test‘ for significance. wh

N )

Conclusnons
- 3 -
- .1. There was a lack of proficiency in most competencies essential for imple-
menting leisure education programs for handicapped on part of teachers
~and’ admihistrators." a ‘ : . -

- 2; Leisure, education. ‘was rated as 1mportant
3. Older and more experlenced teachers percelved leisure educatlon as impor-
tant SRR T o . S %
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STATE-OF-THE-ART ' °

- : /
This literature_search for data based research 'in recreation and leisure —~——"
education p1np01nted a number of underdeveloped research areas. In
light of the fact that handicapped individuals, especially the more
severely handicapped, have an abundance of discretionary time,. this-
paucity of valid and reliable research studies becomes a serjpus prob-
lem. If anythihg has remained consistent in the few pieces of data
based literature we have found, it is the fact that without valid and
‘systematic leisure skill instructlon handicapped individuals will regress. €

further, exhibiting even greater frequenmes of inappropriate and unco-
operative free time behaviors.

The pﬁ/pose of this literature search was to identify and gfaluate
assessment techniques, instructional procedures, 'and intervention strate-
gies in leisure education programming in the current fiterature that has
! been utilized to facilitate leisure -and social skill develogment in handi-
capped children. The material identifiéd and presenteﬁjhls report
. provides the basis for the systematlc programmlng of 1ef5ute and social

sklll development,

N

One of the ma]or programming goals in a-majority of the literature
. found in the past ten years.was to contribute to the handicapped indi+
vidual's ability to function independently in the -ecommunity. By foster-
~_ing the child's capability for independent living, the need for institu-
e tlonallzatlon was significantly reduced.. Many of the individuals were
' found to be isolated from peers and the community in general because
of unacceptabIe social behavior, lack of any leisure skill repertoires,
and negative attitudes of community members. It was nearly impossible
for these youngsters to develop any social relationships, and they were
typmally exeluded from normal contacts. Mosa% recreational experiences .-
- had a'contribution. to make in social and leisure skill development and
R community living. “One of the more ‘effective ways ‘described to reduce
¥, ., the attitudinal barriers- prevalent within the mainstream of community
. . ‘ life was for handicapped. children-to play with normal peers, allowing
o ~ ~ * their friends and classmates to notlce the ‘s 11ar1t1es not the dlfferences,
o between them when they played _ . ,,__\‘-
. - . ‘,l‘ . . - ‘ {
Through analysis “of the recreatlon and lelsure educatlon that was con-
ducted -over ‘'the past decade, it becomes 1mlned1ately apparent t only
4 minimal quantity-of data based studies ‘describing leisure educat\ q
and ‘leisure skill development for handicapped persons ‘have beep -con
ducted. . Although several authors have reported an increase. ifi data
based research activity in this programmlng area (Lewko & Crandall,
1980;° Martin, 1975), to date, a limited number of valid studies have
been published. Several of the programs failed to provide ‘for mainte-
nance or generallzatlon of previously acquired skills on the part of the
handicapped youngster. It was also recognized that an even smaller
amount of research efforts have-been conducted for the handlcapped
adult and aged populathns
‘Articles were selected for review based. on several criteria. The re-
- qu1rement that each- article's sub]ects 1ncluded handlcapped children,
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ages 0z21 was t}]e initial criterion. A second criterion was that the
public®tions address ‘the leisure education a rétcreation disciplines::

The third criterion was that the studies had to“be either data based or .«
a phllosophlcal ‘piece with obvious implications fér future leisure educa- ' &
v tion programming direction. The articles selected represent an exten- .
' sie sampling: of th -therapeutic recreation and special education litera-
ture. T : SR R

In past: years the research act1V1t1es in lelsure s_kllls concentrated orr
recreation as a means to an end. As a Yhegapy, recreational act1V1ty
was used as’a treatment of illness or, sickness. This ‘approach is con-
/Slstent with the medical model treatm@t orientation to rehabilitation.
The individual was participating 1nuprescr1bed recreational actiyity with*
the ultimate goal of the alleviation of pain” and sickness and-a return
- to health. Recent research activities have taken a new direction. The -
research activities-represented in the current literature reflect a pre-
ventative, skill -acquisition, and community integration approach. Very '
little data baséd research has been produced reéently that was recrea-
~ tional actlvlty as'a treatment modality. ’'On- the other hand leisure
skills are currently belng selected for instruction to increase the leisure - _
skill repertou'es of handlcapped individuals and to enhance 1ndependent '
hvmg in the communlty :

. Handlcappcd'chlldren have received. instruction in ball skills (Kazdin. & .
® * " Ericksen, 1975; Whitman, et al., 1970), simple board and table games
R \ (Wehman, 197’7 Wehman, et al., 1976; Schleien, Wehman & Kiernan,
1981), independent free play (Wehman, 1977) and’social play (Palatznan,
et al\ 1971). Additionally, using leisure skills and recreational activi-
ties to teach skills -in other curricula areas has recently been docu- _
\ mented. Bates, & Reuzaglia (1982) taught verbal labeling skills to a _ ®
. profoundly retarded individual using a.sjmple bdard game; Schléién, i .
* Klernan and Wehman (1981) taught meal preparatién, cooking, and .num-
'\,_ ber identification skills using recreational activity as a medium to a k
similar hand1capped populatlon and several investigators have recently oy
developed SOClal skills in handlcapped 1nd1V1duals

cedyres 1 education and community settings thdt use play and recrea-:. : . o
interventions to develop! and maintain. peer intergctions. with the ‘.
use ‘of operant ~eonditioning theory thln a recreation ¢ontext; they o
" discovered ' that (1} social consefjuences (Gable, et al., 1978), (2) varia-
‘ - bles such as play materials (Quilitch & Risley, 1973); (3) peer instruc-
. tion (Reymolds & Arthur, 1982), and (4) use of task-specific situations
(Santomier "& Kopgzuk, 1981) were often used! to promote socialization
~and leisure: skill deMelopment. Also, the reduction of-self-stimulating '
‘and other 1nappropr1ate behaviors covarying with the ‘acquisitionh of toy
play and leisure skills has been documented (Hopper & Wambold -1978; .
. Sailor, 1980 Schieien, Klernan & Wehman, 1981). _— o ' pur

Cy . The challenge of meeting the é:omplex and changlng needs of society 3
(’ “\; as given an‘1mpetus td an in reasing interest in " leisure’ eounseling. :
his relatlvely récentgrend dates back less than 20 years. It was first

’

' L . mentioned in'the literature in the late 1950"s and early 1960's .and was S :
B i .. associated w1th the concept of rehabllltatlon It appears that the : : oo
. J . “ - . . _"( :’ - a . . ‘::‘ . . -. .‘\, R . ,
. oL i 5 ‘-‘:" . . i . \ RS . - : , ) ,.
Q . [ - e -
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interest in: lelsure“— counseling was the result of 1ncreased concern for
offering services which meet the-needs of the w'hol@ person—physical,
emotional, soclal, intellectual, and vocatlonal--as well as for planning
and 1mplement1ng services approprlate For 1nd1v1duals after discharge
from institutions (O'Morrow, 1970). Q

T [

K .More recently, a numbep of faetors (e g., shortened work w@ek) have

stimulated the development~of leisure coungeling as a service in settlngs
not speclflca,lly concerned with rehabilitation, .. Moreqver;- the llteréture '

d solely in hospitals. - Peterson (1977), in a reView of

_suggests that alyiew discipline of counsellng for leisure is,-emerging

all the definitions of ‘leisure counseling in the llterature, summarized
leisure counseling as a process. "Its ultimate aim is the development

of socio-leisure behaviors. It is predominantly a cognitive-process term."
The process utilizes verbal facllltatlon techniques from a vast array of
existing methodologdies. Its goal. 1s to help clarify and establish values
and attitudes which allow the 1nd1v1dual to develop lndependent meaning-
ful leisure behav1ors , \
Due to ‘the lack of data based research in’this program only; ‘a review
of sevegal of the more_ popular writings concerning ‘leisure counseling
are presented below. Dickason (1972) made one of the earliest attempts

to analyze the various approaches. to leisure counseling. He identified

"two major .approacheg to leisure counseling: = a client-centered and

" behavioral approacW The. cllent-cenfered &pproach- was,described gs

© whaving. the individual -express and ass€sdwhis interest, evaluate options

4

and alternatlves, and make self-directed decisions. The behavioral ap-
proach was viewed as being .more dlrected by the counselor who’ set .
goals for the clfent o _ L B \ .

MeDowell (1976)_ analyzed several leisure- counseling orientations and

_1dent1f?ed four. broad approaches or dellvery systems 1) leisure coun-

sellng as & leisure resource guidance. service, 2) leisure counseling as a . .
therapeutlc-remedlal normallzmg service, 3) leisure counseling as &
llfestyle development-“—educatlon service; and 4)° leisure S’klllS develop-
ment.

Hayes (1977), described a leisufe’ counsellng model for handicapped indi-
viduals which depended largely upon the counselor's initiative and ability

to develop the program in concert ‘with the goals, oB]ectlves and. pollcles

of the agency in which the program is, sntuated
/ 6

’Gunn (1977) emphasized that regardless of the degree of cOmplex1ty

lnherent in the coun%llng relationship, specific training in-verbal facik-

- tation techniques and®procedural strategles are clearly necessary in order |

téms approachto . Jeisure counseling which included! 1) general require
ments for counsellng 2) the process for 1mplement1ng a-leisure counsel-
1ng program and 3) general outcomes of "the counsellng program.

4 - . -
Ay &
It.is apparent from the llterature that_the concept of\lelsure counsehng
has been and- remalns the concern of a number -of human ‘'service. fields.

effeet. positive behavioral' changés. ~ Therefore, Gunn suggested a sys:‘

,Areas of rehabllltatlon counseling and hc‘alth educatlon, as well as recre- .
: atlon and psychology have adVOCated for the 1nclusnon of lelsure tlme '

~
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“use and counseling as an integralcompone:nt of the rehabilitation pro-

ceds. But even though several disciplines have demgnstrated a concern
for the leisure’ counsellng.process, there has' been llm/dlrect commu-
nication and cogperation among the various dlsc1p11nes resultlng in.a
parclty of datazgased llterature _in.the area.

/ P

'Although its status as a- legltlmate and lmportant content area in pro-
gram planning was reaffirmed in PL 94-142, only a few developed cur-

ricula and research and “trgining: prOJects promoting leisure educatlon for

_‘handlcapped students have been made available.

‘In L975 Florida State Un1versnty ‘was | the site for the initial Natlonal

_V1dual and society in general (Lancaster & Odum, 1976).

Leisure Education Conference. - At this conference, plans were made
for the formulation of a Leisure Education Advancement Project, to
develop ang field-test a comprehensive leisure education curriculum.

The curriculum included skill instruction and ‘eounseling in order for

.the recipients to appreclate the constructive use of discretionary time

and to understand the lmpac?' that leisure usage will have on the indi-

! » -

Project I Can (Wessel, 1976) is a complete adapted ‘physical education
curriculum, utilizing .a diagnostic-prescriptive approach to instruction.

The materlals were originally field-tested with mentally retarded chil- 32%\
drepg and 'alefsure sklll act1V1ty unltl has- been 1ncluded in recent years.

- s

RN

"A curriculum ent1tled Teachlng the Moderately and Severely Handi-

capped Currlcu.lum Objectives, Strategies, and Activities.included in 'y,
one of its three volumes (.e., volume I[——Communication, Sogialization,

Safety and Leisure Time Skills), a chapter on leisure. education (Bender,

Valletutti & -Bender, 1976). The authors insist that c¢lassroom teachers,
parents and" recregtion professionals have the respons1blllty for providing
leiSure time skills to h&ndicapped youngsters.. Specific objectives, sug-
gested acthtles,_and an extensive list of references and lelsure related

- materials aré provided. - -

*for: moderate

A. Systems ‘Model for Developing a Leisure Education Program for
Handicapped’ Children and Youth K#12 (Leisure Information Service, 1976)‘

retarded persons. A rationale for school-based leisuré

~provided gund%llnes for integrating leisure education into school programs

educaflon and\ a comprehenswe 11st of resources was addltlonally offered

&

PrOJect SELF a earriculum entltled Spemal Educatlon for Leisure’ Fulfill-

ent (Instltute for Career and Leisure Development 979), utilized the -
"Systems Model" d1scussed\above tq field-test & leisuge education cur-
riculum in four sehool systems throughoﬁt the natiorf by special” edu-
eatorsservnng the moderate and severely handitappe The curriculum - ..

* jdentified approximately. do leisure. learnmg units thdt were divided

into eight major activity areas. Each unit cont 'neg},a desecription of .>

"the actlvx.ty, 1nstructlonal strategles, adaptatlons and a task- analysns. .

Recreatlon and leisure - educatlon needs of the h ndlcapped were ad—
dressed-at ‘the 1977 National White House Conference on Handlcapped

Individuals. Speecific, implementatlon plans for leisure €ducation curric-

“ulum development,/ serV1ce dellvery and dlssemlnatlon were .addressed.s . .

. s
T ’\. v ) X .r B . ; ) .l v "
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Coyne; et al. (1980} generated examples of leisure skill *activities-.and’
materials arrangéd in a developmental format. Developmentdl levels

of play, including exploratory, practice (functional) play, preoperatlonal
(symbolic) play, and concrete’ operations, and -a breakdown of ages (¢ g ,
birth -to 6 months) within each level was offered : .

¥ ;

" Wehman and Schlelen (1981) developed a comprehenswe leisure eduéa-

* tion curriculum for developmentally d;sabled persons of dll ages to;in<

» clude school-aged children. Over. 600 skills were field-tested with
moderate to profoundly handlcapped chlldren throughout the- Greater ‘

" Riehmond, Virginia school"'system. ‘A dlSClJSSlon of leisure. skifl asséss-
ment/fe—chnlques, activity selectlon gulde-lmes, lnstructlonal strategies

- usihg an applied behavior analyS1s approach and a. leisure: skill® 1nventory/
checklist depicting the level of trainer. assnstance requfred to participate,
is included. Addltlonally, over 100; act1v1t1es were task analyzed fromr
four ma_]or category ‘areas, 1nclud,mg object manipulation,. games, hobbies
and sports. - The format of the currlculum included- the; major program

. clements required in individualized. _education plans (IEP's), sueh as pro-

gram godls, behavioral objectives, vert_)al cues and materials required’
for instruction, teaching procedures and special adaptations.

_.' »
-

" The Ho'onanea Projedt at the’ Unlversxty of Hawalii developed a leisure K

education curriculum .component for severely handicapped-persons . B
(Wuereh & Voeltz, 1981). It was field-tested - with over 50 severely
handicapped students in ‘schools throughout Hawaii. . The@tralners used .
systematic instructional strategiés to teéach leisure activities and skllls
related to generalization-of activities across home, school-and commu-'
nity enwronmehts The contribution leisure education. could make to .
community adjustment of severely. handicapped persons by developirg
leisure -skill repertoxres was emphasized throughout the: program
Strategies used to monltor student progress regardlng lelsure skill de-
veloping are available. In regard to- 1nd1V1dual short-term’ obJectlves,
~ .seléction of a particular, ltype of continuous or probe data collectlon
“strategy will depend onm the leisure skill being taught and setting in

which instruction is oceurring. Freagon et al (1981) developed a check- '

list in order to track student progress on skills and long-range leisure’

education’ curricular goals. established -for ‘a comprehenswe leisure edu- .

- cation.program. To ensure the: creation of service delivery "models

- that support the provision of instryction’ on both. school and commumty
settings, the authorS\.dellneated in their-curricular model those settlngs,
an- individual currently functions in, as' well- as, those’ fore$een- for- the -
future.. They. mcluded the areds of school communlty, vocatlonal set-
tlng and recreatldn enV1ronments g . .. e e
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S - Sl A panel convened to review the State—of—the-Art document !
v -t and. generate a list of critical issues m recreatlon and oo e s , :
- *_ . < leisure educatnon for the handicapped “* - ) Erara. o

-

50 0= Professlonal educators, therapeutic recreators and administrators in «
N both fields convened for a one-day workshop. The purpose was to re- :
- " "view_that research and literature discussed in the State-of-the-Art . ¢« . Ny A8
' document and generate a list of the critical gaps ‘in the’ 11terature sur- ?" e
vey.. Their time was devoted to bramstormlng what ‘they pérceived to
be .the 1mportant issues and needs in theis, respectlve fields. -~ e
. . e LY -\
. . Because the data - was ordinal and could. be classified and ranked, the
' project staff utlllzed . survey form by which the group rated the is-
sugs, needs and gaps identified into major categories. These categories
1dent1f1ed the: data as. crltlcal, 1mportant only relevant or not useful

-~

' .List of the issués R Y ified as critical and ‘important : . v
o : '-‘for a_Delphi 'Sur‘ve'y, o?‘*profesmonals in the field - .. . " oS

.‘The prOJect staff complled g list of those issues identified by the panels .

R . as the most eritical and also import hich were the .first two cate-
R Z_:"gorles of the panel'g survey form. 70 to 100 professors and ' . .
" : teachers on the coflege and umversxty Tevel were selected and asked to . ;g oo
~respond to’ these jbsues:in the same manner that the panel responded. .- = .°
This was the firsf phase of t elphi technjque, the purpose of whieh BRI
- - 'was to de"ter'm‘i how the leaders' in the institutions which provide the . = -_. &
R majority of the/research, and train the professionals to work in the sys- R
tem v1ewed' e 1ssues in relatlon to their md1V1duaI academlq settmgs . [

ities. " - : : ;
> o> . .'. : ’ 1' ! . : S
‘Second .phase of the Delphi teehnique -’ - . S

i rs in the respectnv%fne?ds, o R . RS

One hundred s were asked to. respond to the 11st of "the issues
o ‘identified as most érltlcal and ‘important by the orlgmal panel. A sur-
N 4 .~ vey form was again ySed, in asking them .to rank these issues decording * =~ )
‘ & to their partlcular setting and population. of handlcapped persons they. . . h R
B work with. They were also asked ‘to recommend from the-field'any ' ) )
o pohcy related 1ssues that seem wort'hy of fandmg to the attention.of =
Lo OSEU - o » , ) . :

ot

1
*
-

. The li‘st’ of 1mportant issues_and needs concermng therapeutlc recreatxon v
R and lelsure educatjon for, handlcapﬂed individuals was generated through T
W bramstormmg sess10ps of" seyeral profess1onal educators,” therapeutlé wl .
o . recreator$ and ddmi strators of recreatlon programs. The Survey of AR
. .- . Issues fourd below i&“the. culmlnatlon of a one-day session where 27 is-- " . T
e 4, “sues .or aps'm the »hterature that’ were considered pertl_nent to facili~
o ’ “tator® of feisure edu&atlon :and recreation ‘programs’ for’ handlc pped per-

V_.

T “'sens wétre - 1denti‘f1ed The two_sefs of respondents (i.e.,r 1mVers1ty per-
. 7 - _.sonnel-, pract1t1oners) were onlyrequired_to rate the- 1ssues rangm L
T LK ; “trom’ "crrtlcal" tq» "not useful ‘to. »the prof%ssmn[prac-tltloner at this - .. . . -"5 A
oL L timen o TR A N A RRC
e e . . v‘ . oo . 4.', 4 .'.‘ .o, _;'\,“ . ¢ . ‘.. 5 ’ S A ‘
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- \  SURVEY OF ISSUES IN ~ ~ % = 7
S . LEISURE EDUCATION AND RECREATION . = -

= . . ’ . L]

Part || Background Data

Name: ) o ‘ -
Address: S P Lo . T L R
Phone Number: () , ' T e : b
Educational Level: ( ) High Sehool “ - - - . e
o () Bachelor's Degree (Major: ' ' LT Yo
, ( ) Master's Degree (Major: , R
-’ ‘ (- ) Doctoral Degree (Major: ~ : ' ).
k ( ) Othe? (Specify- I )
Current Employment: (Check the one catedory whlch best descrlbes your posntlon)
( ) Special Educator S : .
() University/College Educator B o L
T © - (Specify level and subject: ' o, L) e
. : - :( ) Other Educator T . ﬁ RS
B . -~ (Specify level &nd sub]ect - B )
< o - (») Therapeutie Recreation.Specialist - . ‘
e () Adapted Physfeal Educator K
(') Educagipnal Administrator - "
. , ( ) Program Administrator . . e '
Ce \ *. ~ () Other (Spec1fy S : )
In lca@e your curpgnt 1nvolvement (if any) with each of the followmg populatlons
. M_ental I_{etardatlonv 4 ; () direet ( ) 1nd1rect o) no. 1nvolvenwnt . :
. b ‘_Heabrigg JImpairment . ( ) dmect ‘ ( ) mdn#eﬁt, () no ,1n(401_v_ement'
... Visual %di’cap P ( ) dlrect , ( )’mﬁrect () no involvement. -
d. Orthopedi® Impairmient . - () dl_rect = ) lndn‘ect ( )- np lnvolvement s
“e.. Erriotional Disturbance R )'di'rect ( ){‘-lndrr,'e_ct ( ). no lnvolvement
’ o -. 5;, _' - - _‘ ‘ : -
f. Learmng Dlsabled SR ¢ )'direct - (") indigget ( ) no 1[1301-vement
o Bnefly descrlbe the 1nvolvement mdlceted abdve: ' C 4 & S I e
* . 1 .. : - Y Lo - * &
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. ' ISSUES IDENTIFIED AS CRITICAL AND IMPORTANT
‘ T - - IN THERAPEUTIC RECREATION -

T~ Delph1 Two Phase Survey —

Purpose (Inltlal ase) to determlne how- the gaders in the institutions whlch pro-
vide the ma]orlty of .the research; andltraln the professionals to work in the
system view the issues and ngeds, that ﬁave been .identified by prOJect 'staff, in

. relation to their individual academic sattings. and tommunities. (Setond: Phase) .
Practitioners in fields of- therapeutic recreation, specnal education, and admin-
-istration will rank issues accorde#g ta ‘their partlcular settlng d Qppulatlon
of handlcapped persons they .1 work w1th

s

Part II Rate the need for data and research in each of the follow,lng areas by "
clrcllng the appropriate number us1ng the scale below N Lo

\

Llst of Issues/Gaps m Knowledge Related to Therapeutlc Recreatlon/Lelsure

. Education - _ s T
. SR : e Impor- Only. Not
@ : o ‘ . Critical tant - ‘Relevant =~ Useful
N . 1) (2) (3) (4)
1. Development. of leisure skill o s - .

sequences (e. g community based,

" .table games) : . - 1 2 .. 3 » - L4E
7.’ Development of self-initiated, . !
' independent and cooperatlve free : r ) o
play o Co : 1 - .2 - 3 4
‘3. Play materlals and. toy preferences.’ 1 2.3 4 O
4. -Malntenance and generallzatlon of o A ".‘ o A . L
~-leisure SklIIS . O : o 1, -« 2 3 4 -
P R -
\.J‘ *

B Play experiences, acceleratlng other
. areas of behavior development

\ (e:g., social, language - SklIIS) : 1 . -~ 2 3 !
6. Leisure partlclpatlon and normal- . ‘ v . ‘ -
: 1zatlon 1ntegr;ated settings. . -1 ) .3 4
. ’\ . ; . - ’:.ﬁ“ - . e . - .
o - T _Recreatlgn partlclpatlon observatlon-r LT % o oo -
. . e . -
%em\s and response measures, S el 2% * 3 - 4
. r ’ . . . . g . e . . ‘ - . -
8. Assessment of developmental play . , I T e
v levels. - > A 3 4.
o o . . ) Ly ‘_ o ) 2\‘\ T oo S
B 9 Use of teachlng strﬂtegles (modehng, ” N .
e hg .,'.‘.",;f-:.ﬁ' PhYMca]. prompt;ng)yn; lelsure prg— - P 4‘:“ o
P gram Tt A | O T LIs S
. Lol v : vt ﬂ: . . . s ? L
- Lo ' EEPEY A ._‘-_ . o ‘. ) R Pt <. . SR o . .
o ?2% wo _': SR BN > : s i < ﬁ": ."". K T X ~y ‘;) o H
. s - »‘,'. ,.'I-’ < ': ¢ . f' :-'u -}%_A:/- ’J ’ . > lg .‘55 .
pl e t : 5 .' J‘ * ‘Q}": T “f’al v 0” ; la N ) ) - o ! : s . »
“ - N 2 Lo . -
K - ) : “!:' < .
1B e :
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¥ L , i
R ‘uq ' '
* > e z ' - - s
E .
Yoo ot EF . .
e - S . _ Impor-  Only Mot -

- | <. . Critical tant - Relevant  Useful -
G er & S AR ¢ R ¢ B € @)
%, 10.- Constri®ing toys/games &nd . . - ’ P AR o
adapting commercially avallable o o S ' :
mmttays matenalf and equnpment B I S R S 4 9

N s S

- R

e

11 Parent/home tralmng m lelsure @ oy , '
L . edq,catlon T . L I 2 e B

CoeT o A P T j..-( S . e - -
T 12 Use of reinforcentent technrques o R L it T : é::'\V
S P (e, se],ectlon, imraediacy. sched=’ o ST e
s st L7 Lule of roinde erpent) in-leisure . s R R WL
- ing. - - P 2 3 .4 C
Y 4 o M . - . T N
A }’ ects of leisure activity partici- . -~ . Q oo . e,
& gV Sation upon cognitive, affectwe, ‘ R . :
Socna’l arld, motor development. -, -1 S N - S 4
‘ PRI s . R : ’ . 4 ' .
" - v 14 LelsLIre participation as it relates Co N
o ' to devleopment of self-lmage, y - SRR .
L. . self-awareness and se,lf~satlsfactlon o L T . 2 3 4 .
- L . - - . . . £ : ) . L .
. S 15. Attltudes of commumty recreatlon - . L

personnel toward hangdicapped per- Co RN s .
- 7. 7 sons in thelr ”normal" scommunity - . . ’ ) -
programs i" : . .10 R 3 .4

. 716, «Atltlt‘ud'es bf “leisure service pro- e, T ‘
'ﬁvi-'ders tow d handlcapged pe“rsons -1 - 2 . 3 =4
. : : ¢ T Oy, ISR
D * 17.. Attitudes of nonhandlcapped, *geers’ T, Y Lo
. “ . . . ,{T’ .
I ~ toward partlmpatmg with hdndi= = . N ‘ -
iR S capped children ‘in recx‘eatnonal Ak~ e AR L
' t1v1ty _' o, ,°-' éM 1, 2s 3. 4,
o . b L ' BN
o : 18 Attltudes of handlcapped mdiwcgalsg? L Lo Ryl
Y toward lelsure ‘ NG 1 2 3\;‘:'" 3, - .4
! a ) L. % ST ; k A .
. 19. Technigues fcﬁ' activity analysis/ . S .’ e
: ' . ' task_dnalysis it ‘secreation® 1 - 3ag 3 4

: ” v Th S Co : ; v
B .- 20. Selécting apprapriate leisuré sklll«» P . O @ -
s * " activities; for mstrﬂctlon ' S O B e

oA 21. Assessmg approprlateness of recre— e T
S ‘ " 8t10nal acthltleS 7 e~..' . Lo .. e . o 1; ‘ '2 A' ““ . \3 . ',‘, rr. 4 (99 ’4 \
.‘..{.v ' N S I N S A
ST A Assessmg sf{: eot preferencea for o , DL
R SE recreatxéna’l actl\ntles. vy T Tl g g RO LA .
SR O A o o B ,,\;:~ _“, &~ e v ‘ . ) e f .. .
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. . Only Not

Relevant Useful .

) “u (8 o

. . . -2 '
- (1)
24, Desngn construction and renoVatlon :
. of physical structures to facnlltate

. leisure participation. I 3 4

\": By ] - K - ;/.‘, } A :‘J . ' .
2~_5.' Medlcal apphances, prostheses ete., - U . . .
A £ facilitate recreatlon act1v1ty : _ I i ‘ -
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e results of the initial phaseeof' the Delpm techhlque which attempted _
to determine how the leaders in th : :

viewed the crxflcahlssues that we

. : prevnously identifi N > S
' below: . e -‘_. . . IR
’ ' ‘Educational. level 10% of the respondents held docWR K
. Ia Involvement:. with the follownng p0pula§\onsv 90% of the respon- N
S ‘ & dents recognized at least indirect mvolvement through - '
¥ * teaching courses and developing curricula with the following ; = i
K special- populations: a) mental retardation, ¢) visual handi- Q
e cap,-d) oped;g}m nt, e) emotlonal _distprbance, - - o
.. B § learnlng disablet: 5@ £:10% ‘of those résponding identi- -, .
. . L . fied b) heas“mg lmpalﬁecF‘as a rec}plent of direct or indireet ~. . -
o . 1nvolveh1ent o . _ I o
i » " . . . .
& - The two .lSSlleS .or gaps in the llteratu@ that were mentloned most
’ ) ,cﬁrequently by*‘the university' educators.ag having the’ _greatest need-: for -
date and research included: 13) effects of leisure aetivity participation o
. ! %upon cognitive,’effective, soq1aI ands, motor -development; and, 23) em- . - -
s pirical -evaluation/data; collectlon of recreation programs. Both 1ssues L e, R
7w ‘were identified by . 100% of the respondents PR RPN T

NI . The followmg is' a llst of the 27 1ssues ‘that gere 1dent1f1ed in the L.

. , original survey angd the percentage of* respondents (1 e., university/col- 2

: - lege educators) who- rated the;rticular statement as a "critical need". % . L .

ﬂor déta ahd rese‘arch BEREE N N B v . IR
¢ : IR ST - : Lo >

C ,.g-’ ot _~ Issues/Gaps in Knowledge S P ‘% &f ™Critical" Rating

T " - Lelsure Skill Sequence/s - oL Lt 70% T {“ y

g : fDeyelopment ofsself initiated, . ' Ry -

L . "independent and’ cqopérative play PR 90% .. 4\’ AR

Wi ,*3;«'; 'Play" materials/toy -preferences : 70% IR L P
’ N I A .Ma tenance and generahzatlon C. . 80% ST e s
. v idhaaiiBe Wior deveIOpment in other areas: - a . 90% S ey .
. . e ,ormallzatlon/rntegl‘ated settings - . Syt 80% n& B

. N bservatlon -systems/response méasures Lo 90% - -, R
- R Pevelopmental play. levels - o g 60% - '

" e . “Teaching - strategles A o™ o - h90% - T . S
RO 10. SAdaptatiéns .’ -’ ) LT . 70% , A N e
B IR § Parent/home tralnlr\g e : « e, .90%. R T

S S A .-Relnforcement “téchn e‘ﬂ o T 80% S e e

ie - . 713.7 Effects wf gisure pa Qrpatlon SRR 2 1OD% Lok L
Lo v S "De\/eIopmei%selfﬂmage Co - N s C e e Rl

" .. 7 ' -awaneness “Bnd .saty jon . o e B R U

¢ T 15, Attltudes df 'com ) ,_recreatjio'n o g $ s L e
S A p’e,rsonnel 'k o el T Ll %, 900 2T o ‘ v Ay
T T 3 168 Attltlﬂdes 01‘ fetsures" servnce p[‘QVldet‘S I ;_-‘;80‘25‘;*,“' . o
CL e 3 17, >Attitudes of nonhahdlc ed" peer”s T ‘ '
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%

'Issues/Gaps in Knowledge - ~» % of "Critical" Rafing -

22. Assessmg student preferences ' T - 60%

23." EvaluaWon/data cdllegtion of S
, . - recgeltion 'programs . 100% -
o - 24, Des1gn/constructlon/renovation ‘ . ' ‘
AU of facilities . Y5 80%

’ 25. Medical appllénces/p;ostheses to . I U

. - -facilitate recreation participat : o 90% t o
- 26. "Leglslation ghd political deve pment . PR .7
o ~ in recreation” ° e T L T0%, - ol ¥
. 2-7; Le1sure counsellng technlques v o - 60%

IYEN
M

titioners ‘i he fields of special: educatlon .therapeutlc recreation and. AR
. .administgation. These individuals responded' to the identical list of is-~ oo o

sues concermng the importagee or need for researeh in the partlcular A T

areas. The resul of the f%:al phase of the survey appear below S

v \ . The 'secondfhase of the Delphi technlque 1nc1uded the survey of prac- o o

-~ .. T . .
e v

A
& e -Edhéat}onal level: 85% of the respondents held bache,Lor s degrees TN
AN . s 10% of the respondents held mag - degrees ' '

- L ‘ S, . 5% of th réspondents helc@ajngh ool - d1plomés |

s
ool

", 'y Involvement w1th the followm popul*atlol\fst 75% of.-Meé’ réspo'ndte‘nts
o £ ' were currently d1rect1y involved ‘with the f;ﬁ;wmg -spemal populations:.

. d) orthopedic ‘impairment, e) emotional dls ance; 50% were guycrrently "
’ ' involved with special populat;ons beled ‘afXtnental rg%datlon 1) learn— f:

. ing disabled; only 10% of those. rveyed were direc invelved with: 4"{; .o

J et b shearlng 1mpa1rment and (;) visual handlcapped poplilatlons . e

P . . L

: . . -
. , R E EE . C'-' v

o . . I LY S T
’ - .y AN

. A The followmg»*ls a s1mllar list gf the 27. issues that were i‘dentlfled m:»

T l the survey as issues or- gaps: in® knowledge and the reSpectlve percen- N b
?@ . o tages ‘of respondents (i.e., practitioners) who rated the statiaments as . e A
B ~ - leritical" regar.dmg the."need for addltlonal research- and da . TR
AT N B lssuesyGapS :n“Knowledge . - gé of "C§UCM" Ratlgg . » .
. ’ S - ’ fe - S -~ : _,“;‘ o,
T | “Léis re SHill Sequences R 80% it '?.‘.".'_ ' N
" % s % Development oré self-initiated, . TR T
RS . independent ‘arki“coopegative play, " R '90% ? S ;
v 3.»* Play materials/toy preferences T‘ e Ty 90%. | - T A
K ‘ _, .4, -Mainténance .and generalization- | = & Lan T0% LT e e L
S : . e Behawor development. in other areas B S T0% - @v T L
St 46 ‘Normalizatién/irtegrated spttings” VRPN 80%' .,*' PR Wy
Y RV 4 1., .Observation’ systems/resp nse meas‘ i 1%, 1.. RPELNE
o e L 8. "Developmental play level RS '9%" g LA AL
q_'.‘v . ) -~ ;I..c " 9\, Te&Chlng Stl‘ath'i&S \ . “ . ' QD% "',;ﬁi"‘ - \ s, "".:.~Q|'-‘:_\t
.-‘ e ey hd Ky . " e T R P AP AR
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Issues/Gaps in Knowledge,K = * % of "Critical" _ﬁ'\tinb .
- ' T . e . . - . -
15. Attitudes of community recreation: ) - S ;"1
: " personnel . -80% - L Al
16. - Attitudes of leisure service prohders 90% . »/ oL T
17. - Attitudes of nonhandicapped peers 70%, - . ~
18. Attitudes of handlcapped mdnvnduals e e ’
toward leisure : . . J90% -- - - .
19 Technigues+ for actwity analysns 90% ‘ . T
20.- Leisure-skill selection. - 100% ‘ >
21. Assessing appropriateness of recrea-- - PR o '
S tional activities - B - . . 100%-. .
22. Assessing student preferences oo - 809%_. _
23. - Evaluation/data collec;tnon of o s ol
: ecreation programs 5 0 - e LT 80% o
24, es1gn/constructlon/renovatlon s T . L s : .
g f facilities =~ - . e 60%'& et e e
25. edical apphances/prostheses to- R ' ot
. Jfacilitagte reereation pa[‘thngc{lﬁﬁ- e T T 80% v o
26. - Legislation. a,pd polltlcal developmen AR . : Lo
. in recreation = . N 60% .’ vi v
27. Leisure. c,ounselmg techmques BN A 70%. e, e ‘
Unllke the resporfses of the -university educators who unammously iden- . ¢ v, =
tified 13)3the effects. of leisure- activity.: partlmpatlon upon. cognitlve, - "\ L
,effectlve social and motor development, and 23) evaluation/data ‘eol~
ledtion of recreation programs as 'eritical’ research, needs, the: practis. ;"> o 7
" tioners rajgd:- the same issues as mamitical™. 90% and 80% respectlvely wr rmo - .
However, lelsure sKill selection for -instruction (2) and assessment of. g
approprlate rec¢reational activities were identified 100% of " the- time_ as . ¢
"eritical" needsﬂfor data, and research. . Question :24;udesign; construe- . .
tian’ and renovation of physmal structures and Questlo 26 \Jeglslatlon ’ .
and’ political development &influenging- recceation. programs Were identi- Ty
fied the least amount of times (% 60%)s1as the. most critical issues TR

and_needs ooy . o S )
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L _Convene a "writer's workshop of experts to pro -

‘oL ., - acritical review ‘of the results of the.Delphi twg survey
Tt e and generate recommendatlons for future rese i R
S ) - ‘- ) « T
e o T T, Fjve m%muals W1th1n ihe flelds of speela edOcatno’n leasure therapeu— %
- tic recreation and admmlstratlon convenod for purﬂoses-ef a "writer's ‘a' - -

. workshop " This three-day’ woykshep, attended by professnonals as- weill
. . .as- practltloners, ‘emphasized ga@th a critical review. of
T . _ date as well as<the generatl of recommendatlons

P The recongn endatlons were class1gd by |‘Starget 'subject ‘areas of lei-
K sure .educaijon .agd recreation for the ha apped, edu atlonal‘ assess-
' .ment, leisure '_ eling, and mteragency coprdination.
- is8ues where res

_ Key policy -2
p-. esults are needed support ‘policy decnsnons
: were hlghllghted ‘ .

- A 7

. ~"‘jny offer the excuse that the mteractlon between leisure educatlon/‘
- reation. for the handicapped and data based programming is & new"

- : -one, and as a’ coﬁSequence the severe paucity of- valid research pursu1ts
et T .. in the dlsclplme Thé field of therapeutic- recreation has nyt benefited:
- ' from any systematlc reSearch efforts, made apparent by the, literature

. o ‘ rev1e(~ed~ in this report The ‘purpose._ of. this sectlon is t ixmmarlze -
B . - the gaps in knowledge and pomt to n,ew p!“ram*xﬁmg dirge#ions in ’
S lelsuﬁa education. # . - '

P
.

RS

. 4’

-

It- has been argued that partlmpatlon in lelsure/recrkatlon activities ‘has
Y T : a speclflc impact on the growth deveiopment education and rehablllta- R
) . tion of disabled persons. As in any area of social or educational. re="
: search, it is,difficult, to empirically prove these theosies with any .
? # degree of accuracy However, professionals must begin a comprehen- -
) sive effort to assess and quantify the impact of leisure skjll programs
in order to verify the lmportance of this relatlvﬁly new programmmg
: ) area in the educational arena. _In an effort to assist professionals in -
s . future leisure. research, target jeet area$ of leisure e@atxon and .

: recreation forethe andncapped : ,1dFant1f1ed ' ) e

_ Flve areas of future research ‘were 1den‘t1f1ed as nece§§ary durmcr the :
critjoal review -of literature and two-pliase- survey. The gdps in know-- "
ledge or critical issues that were suggested repeatedly inecluded:, 1) pro-
vnsnonal evaluatlon of leisure education as part of the special educatlon .
-eurriculum, 2) thé use of: data collection techmques arid response ‘meas-
ures in leisure ‘education programs 3) behavior development in other.

. eurricula ‘domains resulti from Trecreation partlcipatlon 4) develop-
“ment of -self-initiated a*&pendeht recreation/play, and 9):instruc-
tional strategles related eisure partlclpatlon for severely handlcapped .

persons% SRR S j

S 1. @Provma.l evaluatlon U lélsure educatlon as part of the specnal

c ,'f",', a educatl'on cu::racul'um.'- < j‘ . N T _ .

R & 3 . " - .
T -Smce recrcatlon is; 'related‘ ser\‘nce, p@@ludmg asseSsment of leisure

e -e'functlomng, therapeytic recréation, reereation pregfams th' schools and

+, ~ communities,.apd Jdéisure-education’ was. includedfin PL 94-142, the Edu-

°* cat}oq for '-All Handlcapped Chlldnen Aét of 19 ‘ the, preparatlon for

oS}
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e ... - leisure- as: part ot; the special educatlon ourr;culum for- handlcabped L o e
S _-:chlldrep Was 1dent1fxed as gn-important programmmg need. Accordlng AT
- . - & the federsl lawxrelated- services such as reccreation, and. lefsure > ¢, “A
' .- - -gducation, should:be -provided when the child is ih.need and.gan bene- — «~ . o
L L fit” from that partjcular programmlng drsc1plme When assessment data - -
. _"‘ T “indicates such a-need, recreatieft services are provnded to assist the e ‘f._
_ special child_in school. Howevef,. “efforts to aciually provnde and S e
-evaluate le!sure .education prografns to school aged_ chlldren have been '
' /a( a mlnlmum .and of low priority (Welss, 1976). T
—— ' : -
A commlttee of the Natlonal Therapeutlc ‘Recreatlon Soclety. formus '
lated to study thé impact of PL 94-142 on recreation, ‘initiated .a na- . o
tional study to determlne the’ involvemeiit ‘of therapeut'lc recreation.« .
and leisure education in_state™and local education. agencies. In 93% of P
K . the states responding to the national survey, recreation services were |’ )
% - not mcluded(ln ‘the 1nterpretatlon of -the state plans (Coyne -1981). A
2. . ‘Use of -data collectlon techmques and response measures in - p N ?"-‘ .
T lelsure educatxon programs, . s . _ T
L : .- . , ~ A et .
) The majorlty of programs and studles concermng recrea ion pg,r,tlclpa— ' .o
T ~: tion and- lelsure education involved’ anecdotgl reports frédm participants. L.
© and programmers Additionally, .program. evaluation has relied heavily . - ez
on frequency counts of participants and &assessment of thé procedures c ‘b
- and input valtes.: We must be mope concerned with the -measurement o
. of’ output that is taq 'say, measura&e ta*t behav1ors. Criterion for Cow
-¥ program- sudcess must be-deseribed prior -to 1mplementatlon of the -
- aetiyity- through the use of operational performance dbjectives. Data B
collection techniques- such as time sampling methods, task. .analytie © - €
. and duration assessments could be used to measure the effects and
\geneflts acerued by- participating in the leisure skill programs. Addi-
ionally, the use of video tape recorders would be adyvantageous in re-
‘ cording lmplementatlon sessions. - This would facilitate instructor
k . ompetenciés, objective -analysis of part1c1pant play.pehavnors, and
‘ 1nterobserver rellablllty of recorded séssions..
g s e BN L8 ’
‘ 3. Beh&vjor developmen‘t in other curricula domains resulting from.
KT recreatlon parttcxpatlon. oot :

Y
v

-

* " . The. development of lelsure skills in handlcappeud chlldren could enhance
- “devélopment “in social, cogmtlve finé and dross motor skills. Reorea-
~ tional activity as a medium is -one. of the most effective ways for -a
R child to ,acquire and develop these SklllS. In addition te developing
o S coonperatlye .and constructive play among peers, recreational participa-
" tiort is a vehitle b.y which gross and fine motor, skills are. developed. N g
Inactivity usually results in poor eye- -hand coordlnatlon cardiovascular.
v ordlnance aglllty, “and strength. Since physical development is -essen- . D vy
‘.~ . 'tial .for a healthy body and,self- concept it.is  critica} that. handicapped.. = o
‘ 'chlldren be glven every opportumty to experlence play and develop PO
' .physlc'ally , o A T : e st Coney T

3 - O ,' - . - B < .
w- . . 4. : ‘. I . s . . R L.

‘Constrtlctwc play contrlbutes to cﬁgmtlve development "Durmg play T
U R ‘and. creative act1v1ty, 1nd1vnduals 11 commuhlcate with each: other” S :
- P _'and lcarn concepts related to language, arlthmetlc and othel‘ forms e

v _ . S ) ) N . v. . . ) ) _-\‘. )
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of learmng that fo&ter academlc ‘and vocational capablhtles EVen for,
“the nonverbal iridividual,- vast . alibu.nts of facial and bodily communica-
g;.tions are fac1l=1 ated’ during play, helplng to develop cognitive abilities

Y

and broadenfag he»-rang‘e of knowled&e and personal 1nvolvement of ..

partlclpants I .

AN | ‘ S ' Uy
There existSia crltlcal .need to evaluate cllent progress in all areas of' ¢
persoﬂal«-development resulting from recreational partlclpatlon, It is~ RN

program or on the en;oyment facter. Se pendent . variables must %
" be -identified for baseling and post-ingtructiona meaSurement when dé-
‘veloping leisure education programs. - Client - development “and progress
~must be documented w1th hard data, demonstratlng the functlonal con-
trol of the’ 'independent variable, the lelsure educatlon program, or the
multlple response meaSures A _ o S . 3

'not’ sufficient “to report only.on the numbers@t participated in.the-

. v
Y . [
M

4. Development of self—lmtlated and’ mdependent recreatlon/play

Many lejsuce skill- studles report the development any aqqulsltien of

- leisure skill repertoires and deménstrate specifie self—1n1t1ated and- m-’
- dependent 4dctivity. However, relatlvely few research . reports address
or dgcument skill maintenance over ‘a period.. of. time and generallzatlon
" across skills, persens or ﬁlaces The "frain-and hope" technique con- !.

*tinues to be the order of the day. Many handiégpp@ ¢ children ,who re-
ceived instructjon in leisure: education adequately’ ‘démonstrated self- :

" initiated free play skills in the presence of the instructor. But .the

“

» %"5 Instructlonal strategles related to” lelsure partlmpatlon for severely

N "‘2)17:

Ty,
Sy

maintenance’ of the skill does 8% occur or hds not been documented
sufficiently in "the. literature. ,ﬁesearch is necessary to determine which
_leisute activities and instructional strategles are effective in facnlltatlng‘
self-lnltlated and ‘independent’ play ‘in g variety of.environments following
leisure education:’ Training should, 1ncIude strategles for .response main-
tenance: and generallzatlon S e

‘ Lo e - - N
X .

~ handxcapped persons. . ~‘ . \—\ L N
o
It was feIt that future research,ﬁfforts should be dlrected toward the -
"development: .of spemflc techniques ‘o, facnlltate leisure partlclpatlon‘ by
severely and: profoundly handicapped persons. The more: physically~and
> cognitively involvedithe ‘participant’ is§' the ter. amount of -unobli-
‘gated time. he will have. . There efists a paﬁmty ‘of ,h‘terature concern-
‘ing leﬁure education for this population. . Pr fessmnals can no longer
ignore thls underserved populatl‘ogs}and 1nsnst hat the technologv -does ’
" not exist.® | -~ -] £ .

TN

Functlonal lelsure skill currlculum co‘ptent arfl. co .umty -ba recne-

. " . "~

ational programs must be~jntroduced to the sovm'elﬁ handlcap d to B 3 - -J'»';

£ i

o~ -

: facllltate dependent livifgs* Innovatwe methodS'must be ‘tried: “to get S
severely ’ndlcapped lndr\hduals 1nvolved in copsttuctivg. ang - en]pyablc

) ",m,ust be .ea efuljy selectel, ana1y7ed .and 'se,QUe’nced in manys lelsure 43
- skil) areas Bl order .to enhance partlmpatlon succc;,ss and- én_]oyment :
",‘Adaptathnso.r modl?,lcatlons‘ should be 1mplement;3d and evaluated and

'séa‘aus teachlng techmques mc*ludlﬁg promptlng, Iadlng, and modellng {‘-.
A , . : , - ’ g ‘_‘, - - R ‘
' LT R . : ~
T » ' -

activities, including leisure, bunséling téchniques. ..Leistire. actlvmes
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.7 ..+ - dcould be employed. Increased attention must ‘also be given !:o:the R ¢
© . ~-development -and evaluation of the function which tdys-and games ~ . :
* < .. could play ?n'facilitating appropridte play responses.’ e -0 A
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