DOCUMENT RESUME .
ED 245 244, S ; - Cs 208 357

AUTHOR ‘Berger; Allen - _ L |
TITLE . What Do Governors and Educators Recommend to Improve

o Reading and Writing? = - = = , _
SPONS AGENCY '. Pittsburgh Univ., Pa. School of Education:
PUB DATE 84 ; . . o . s

L

NOTE v l6lp. ' P A
PUB TYPE Reports - Research/Technical (143)
EDRS PRICE MF01/PC07 Plus Postage, ST
DESCRIPTORS  Educational Research; *Opinions: *Professional =
: Associations; Questi¢nnaires; -*Reading Improvement; - -

Reading Skills; *State Government; State Programs; .
*Writing Improvement; Wrjting Skills | S

IDENTIFIERS International Reading Association; National

s

P E Conference on Research ‘in English; National Council
_ of Teachers of English ' L
'ABSTRACT - o ) S - e
R The responses of approximatély 150 political and ¥

educatibnal leaders to the question, "If it wefe in your 'power, what,

one thing would you do to improve the reading and writing skills of

boys and girls?" are presented in-this report. Their views, along ~
with original lettérs, are alphabetically arranged according®te group-

represented: (1) state. governors; ‘(2) superintendents af schools; (3).
past presidents of the National Council of Teachers of English’ -

(NCTE); (4) past presidents of the International Reading Association ,

(IRR); (5) state officers .of NCTE; (6) state officers of IRA; (7)-

international members of the National Conferenee on Research in
English; (8) members of IRA provincial councils and national .

affYliates; (9) executive directors of NCTE and IRA; and (10) '
unsigned replies. The report concludes with a summary article, "W
Do Governbrs and Educators Retommend to Improve Reading and Writing.
~ in the United States and Other Parts of the World." (HOD) o

Yo

rs ¢ @ )
! * 7 - ;f
y . -y :
.
R S e P Y Y Y S T St T I I
* Reproductions supplied by EDRS are the best .that can be made * .
0 B - o T g g —- — —— e ——
YT TIITIIITY from the original document. =~ o *

'*****?*************fi*****iiﬁ;**********************t******************

v . -

Q

Y



» M . 1
. ' 4 - N
1o . N .‘ .., a

C T D0 GOVERNORS. AND Enucgnggs LE

’RECOMMEND TO0 IMPR@VE READIHG AND ¥ ETING? Y

~t
=
od .

(o o .t . us. onnnﬁngm oF r.ouc:mog‘ s
—— .- N < : . NATIONALINSYI'[U'[E OF EDUCATION _
= : . E ; : EDUCATIONAL RESOURCES mFonMAnons.\__

N ) o ’ CENTER (ERIC)

)éhu documam has been raproducod ns
(=) t
L

< ongmalmg Il
Mmor changes havu beon made to |mpvove

: re})roducnon qualll .
B gy S S

or opiniona slaled in Ihls dgcw
*  ment do not necessarily represont official NIE , 1

<. N " i ' ~ posmon or palicy. o { o~ e
¥, - ¥ v X _ : ,“ ) . )

- . e - .1 B .

W L - L ' R . %

v . . . B

A&7

T BERGER.

a T Ly N PERhlSSlguqugpnoouceTHls -
: L T . MATERIAL HAS BEEN GRANTED BY -

\ N * y, - PO . ' o
P / ‘ N _Aller Berger :

s N TO THE EDUCATIONAL RESOURCES
= : INFORMATIONLCENTER(ERIC)

DEPARTNENT OF INSTRUCTIUNAL STUDIES
SCHOOL OF EDUCATION

UNIVERSITY OF PITTSBURGH

1984

L

w2



g
Table of Conteits Foo

. . / | g . ; . : - . .
Acknowledgments....7.s:::... Ciiiieiiiiietaiivaiiisieseeiiaaas iii
Introduction..........c... ..., A iv
Letter exp12in1ng arch..... e, o ) v

Responses frbm ) ‘;

Governors of the U:.S .....fl ...... Sieaeeaes e R L 1
Superintendents of Schoo]s, PO eenn ‘f.}.ﬁ:.};..; ....... .; | 2?7

Presidents of Nat1ona1 eoune11 of Teachers of Eng11sh;;5;i . 57

Presidents of Interﬁat1ona1 Read1ng Assoc1at1on..; ........ 68
State Officers of Nat1ona1 Counc11 of Teachers of , 3 _
English............:.. SRTEEE EEREEEE P r eiieeaes eeeed 83
State Officers of International Reéding Associétion:::;::; - 97
~ International Members of Nat1ona1 Conference on o
- Research in English.............. ,?....,....;.:.Y.: ...... . 1M7
International Reading Association Prov1ne1a1 Eounci]s | : '
~and Nat1ona1 Af?111ates....::;: ..... cisien ,,.,..,..:;;5; - 133
Executive D1rectors of National Council’ of Teachers ' L
of Eng11sh and of International Reading Assoc1at1on ...... ; {147
Uﬁs1ghéd Rephes ..... -;;;;;E;;;;.;:;;;;;E.;;;‘.;:;;“i;;;;;;;i;‘;;" .. :|4§
{
x\\ Summary Article: »What Do Governors and Educators Recommend
to Improve Reading and Writing in the United States and o
Other Parts of the. World?.....vvvnnennnn. besieseanronne 151

ii




Acknowledgments

I wish fé.fﬁéﬁk the educators éﬁa'PGTitiéiéﬁ§ at the state, national
and, international levels for expressing their views about education.
© . Their thoughtfulness reflects their dedication. 1-also wish to
¥; aékﬁbw1éégé<ﬁy §iﬁééfé appreciation to Régiﬁé A. Rattigan for assisting
,‘ﬁé in the régéarch and Angela Napoleone for typing the manuscript.
V.. 7. This résearch was supported in large part by a grant from the Faculty |

.Reseérch F?jé 'School of Education, University of Pittsburgh. - ~_S

, : , N
e Introdu‘tion

|

éh ?éSruary'i 1984 three hunéred eep1es .of a one- quest1on

quest1onna1re were ma11ed to po11t1ca1 and educat1ona1 leaders: About

t

f1fty percent ‘of the rec1p1ents shared their v1ews about read1ng and

LY

’ wr1t1ng edueat1on' Their v1ews, a]ong w1th the or1g1na1 1etter and
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University of Pittsburgh "

DEPARTMENT OF INSTRUCTIONA}. STUDIES

School of Education « Lang\jagb Corrimumcatlons

» ~ | | February 1, 1984

-

T
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~

~_You can help eliminate the confu51on re1at1ng tQ _
reading and writing, two crucial communlcatlon“tonce;ns‘Pﬁ -
millions of people. \ :

What confusion? Two examples‘ Manyﬁexperts believe

that readlng is learned before wrlting, others say just the
opposite is true. Many experts believe that clear writing

leads to clear thinking; others believe that clear thlnklng

r-¥-Y, N

leads to clear’ writing. S

guestionnaire which is be1ng sent to a seleet group of - key

7,7,41

people interested in_ improving the reading and ertlng
skllls of boys and glrls? . Sl )

To thank you for your t1me and to keep you abreast of,

the thinking of others on thls toplc, a synthesis of re=
sponses w111 be returned to you as soon as poss1b1e. T

! Thank you for: youx lnterest in furtherlng educatlon in ¢«
reading and writing. .

¢

Sincerely yours, Ks ;éti

L ) T &/é{(ad /é’;/w

”p, ~tAllen Berger

! o I © ip ~ Professor
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If it were in your power, what one thing would you do to

improve the reading and writing skills of boys and girls?

|

t\

-~

1

-~

please inditate if you wish your reply to be confidential:

Yég I ——. 1 ﬁ05 i,

Name

'k o

Position .

-

Address A . , . T

Pl

ity - State . . . Zip Code

Thank you for your cooperation, The self-addressed, postage-

 .paid’ envelope is provided for ybu;«CChvéniéhCé. e \

Allen Berger, Professor of Reading and English Education,

‘University of Pittsburgh, Pittsburgh, Pennsylvania 15260 - USA .
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STATE OF ALABAMA L

GOVERNOR'S OFFICE . -

GEORGE C. WALLACE MONTGOMERY 36130
" GOVERNOR - ’ L S

-

]
- ‘ - -

¢

f Professor Allen Berger

- 4HO1 Forbes Quadrangle o
University of Pittsburgh : -~

,'Plttsburgh "Pennsylvania 15260

Dear ﬁrofessor Berger

~

Thank: you for your recent letter: Your survey . in-

quiring about practices to improve the readrng and writing of

Alabama students arrived at a most opportune time.: Action.was
taken by the Alabama State Board of Education on ebruary 23,
1984; to adopt strategies for educational improvement in our
'state through a de31gn known as the Plan for Excellenéf hlS

four maJor areas’;(l) Learnihg, (2) Teachrng, (3) Leadershrp,

d (4) S 776EE
zan (4) Supp !fy«

the length of the 1nstruct10nal year, full day 1nstruct10na1

time, time-on-task’ requirements, homework' and study hab . ful-

1y fﬁnded kindergarten, a broadenrng of the basics, any,v

many other aspects of educational settings, funalng and

policies. This plan represents a 31gn1f1cant step forward in
Al abama educatlon and can result in far, reaching outcomes that

- will address not only. reading and writing.skills, but education

in its fullest d1mens;on Therefore,,lt is a pleasure to re-

» Excellence is the one tElng that I am stroﬁgly supportrng to

‘improve educatlon in our state: - ; , ﬁ
i ’ e

™

I am

- George™C. Wallace
Governor
GCW:alg ' c : ,
. L. )

J
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RIZONA N

Bruce Babbitt Co8

Governor' of Arizona
1700 West Washington
Phoenix, AZ 85007

el

o

CIf we ane te 1mprggg readthf‘and wr1t1ng ski11s for our ch]]dren, :

1t is time to recogn1ze that teachers parents and students are a]]

part of the process. - N _~‘ . .
Teachers r1ghtfu11y complain that we blame them for our own _
?é?]ures at home. aBy the time a ch11d enters k1ndergarten many‘basie
patterns are 1 eady set What a schoo] ch11d does outs1de the classroon
Fs just as 1mportant as what he. does “in that c]assroom‘ . o
As parents, we ought tq ask.ourse]ﬁest "How often do I participate
in school activities? How often do I encourage,my child to read a book?
How often do 1 initiate discussions about books that are read? How
often do I agk'ny child to express his S? her views in writing? And
finally, how often do I encourage good study habits?" :
Our children must_remember that good reading and writing skills

are commodities that cannot be 6UFéhéséd off the shelf: ;Eaﬁ§ét?6h is

~ a habit of mind and, like most good habits, is acquired by hard work.

! , ~ -

»!
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GOVERNOR s OFFICE X

. SACRAMENTO CA 95814

seorce DEUKS e S A
{, ™ . < ~
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: /
L ] 7 . o 7 7
February '15, 1984 : \ ‘
L B . ' i ) - - . , 7 , . ‘
Allen Berger ., ) 3 7 \
Professor T B : -t : \
University of Pitsburgh L .
Deptartment of Inétruct:.onal o ; C
Studies : T L
4HO1 Forbes Quadrangle - L . '
Pittsburgh, PA 15260. ) o : : : B
Dear Mr. Berger: ; IR
The Governor has asked fie tosrespond to your letter 6f February 1; 1984
régardmg read;tng and writing. | - ‘
’ \/—/ - \ .
I wxsh to thank you for taking the 'time tg yfrﬁ;;ﬁeﬁ g}@d to include the -
Governor among those asked to £ill out a questionaire. mfortunatelyp I
+  trust you may rp&hze that the demands on the Gavernor 8 time make }t impos-
sible for him to eomply w:Lth your request. : . _
. Respectfullyp : . 7. C .
- . é‘ ' \E - ‘
: 3 If..fCunmngh ' i -7 . ‘ P4
- istant to the Goverrior : ) :
for Education R ~ o 3
WLQimjw T : 'L M=

(3
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SMTE OF COLOKADO

;tEXEGUTIVE GHAMBERS

136 State Caplt01 e
Denver, Colorado 80203 o
Phone (303) 866-2471

€

Ap r‘i] iO 1 984

Allen Berger .
Department of Instructionai Studies

School of Education

University of Pittsburgh
4H01 Forbes Quadrangle
" Pittbsurgh, Pennsylvania 15260

Dear Professor Berger:

q , ’77._7; : ) ) ) ';. . T .
I apologize for this late response to your questionnaire, ‘I hope
it is not too late to be incorporated into your synthesis of the
other answers you have received, : ,

I have given quite a bit of thought to your question, "If it were ' -

in your power,.what one thing would you do to improve -the reading
and writing skills 'of boys and girls?" On its surface a fairly

straight?orward question, it 1is actually very eomple b 1 @M not
sure_ that _any one step taken in isolation could fress this.
problem.” However to answer your question -- I would emphasize- the

taught in school. Parents need to Tearn more abouty actively
encourage and even participate in the chiid's 1earning process. = &

I would tike to add one thought, - f'infer from your letter that the
concern underlying your question is: @he*vgiationship of that which

we teach our children to thedr -ability to communicate
effectively.” You define the problemiin t yms of the ‘relationship
of reading and writing to clear thinking] however you make - no
mention of speaking .skills. I feel that the ability to express

~oneself clearly in active diaipgue is intrinsic to the capacity for

critical thought: The way we teach our children to speak and¢ how

we reinforce- that is. also wonfﬁy of our attention.

I wish you “the best’ of Tyck in your research.

; Sincerely,

Richard D Lamm,
Governor *



FLORIDA

~

-Educat1on Po11cy Ceord1nator'

v!

Goyernor's Office; The €apitol”

Tal]ahassee F1ok1da 32301

We wou]d prOV1de the eapac1ty for the a11ocat1on of a greater

L]

- W



[LLINOIS | | - e

Ll

James R. ih'o'mpson' L
Governor/State of I1linois
207 State Capito]l
Springfield, I11inois 62706

If it were in my power to improve reading and writing; I would
see that every parent spent time reading to his or_her child from )
4

their earliest age forward and that there be an abundance of children's

-

books in each home-

/

- o

i




anses LN
Bob Wootlon
Aid to Governor
. State House {
Topeka, NS 66615 - .

Upgrade the quality of instruction provided by pédpié who

teach reading and writing: S

-

~
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g' . OFFICE OF THE GEVERNOR

AUGUSTA: MAINE
i ,. 7 01388

77777777777 8.

JOSEPH E. B%ENNAN A

GOVERNOR

: ¥ ' € March 8; 1984

Alien Berger; Professor o
University of Pittsburgh
4H01 Forbes Quadrangle

P ttsburgh P;;HQSZGO ‘ . : -

Dear Professor Berger: N

‘Thank you for yonr recent letter asking what one thing I would

do to improve the reading and writing skills of boys and girls.

, I would prbvidé training fbr béth teachers and administrators in
: - . ;
1. They wouid explore with their peers the question; "Why
1y " do we want children to learn to read and write?" ant
then examine their programs in 1ight of their answers.’
é B

creating instructional groups of various sizes

for various purposes in their schools.

3. They wauid make ccﬁnéctibﬁé with uﬁiVéréiti’prbgrémé

with research results and model programs.

. - 4. They would discuss and plan for ongoing teacher training

and Btaff ‘development in the areas of reading and writing
r- \i& 1n order to support a system of teacher-as-researcher

Again; thank you for %ficing. I hope my letter will be of

assistance to you.

Sincerely,

Gavernor

~

JEB:mas
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THE CQMMGNWE‘ALTH OF Mi\ééi&éﬁUééﬁé
" EXECUTIVE DEPARTMENT ~

GOVERNOR'S OFBICE OILEDUCATIONAL AFFAIRS

STATE HOUSE e+ BOSTBN 02133 ;

- e

MICHAEL S, DUKAKIS : ' .

GOVERNOR ‘- i . ~ J .
GERARD T. INDELICATO . . _ . . AREA CODE (617)
SPECIAL ASSIS‘TANT' ‘ - 7 \ ) 727.0;70
i .
[4
. 7 May 8, 1984
Professor Allen Berger e - ' - a
School of Education *= = . S oo . \ 3
University of Pittsburgh : 5 Lt
4HO01 Forbes Quadrangle . s , N .
Ptttsburgh, Pem'rsyil:vam;a 15260 ’

Dear Professor Berger-

please forglve the delay in respondlng to your létter and questlonnalre.
The Governor has referred your letter to my offlce.

. Obviously the necessxty of acquiring readmg and writing skills

is the is for all education. The issue is not Wthh comes first -
- ‘reading/or writing - but beginning the development of these pre-reading
ol and pre-writing skills at an early age, “hrough. cooperative home

and school programs, and ensuring early childhood evaluation

progréms tb discover possible handicaps in those areas. '

I am enc;os:mg a copy ©f the proposed educational reform J:egisiatton,

parts of which I enthusiastically support. These mandated local
curriculum plans, developed cooperatively with parents and the

; comuunity, outlive the requirements for reading and. wrltlng competanc1es .
mcludlng geading skills. .

‘Thank you for ask:tng f'o'ia our thoughts.

Spec1al A5515tant to the Governor
for Educational Affairs

GTI/jc

i

enclosure

(VA

e |
Ty




A
vo- 'STATE OF MICHIGAN
) - OF‘FICE o? THE GOVERNOR :
‘ v L ) .» . LANSING ,
JAMES J. BLANCHARD - o =
 GOVERNOR | ) - .
Professor Allen Berger <
. University of Pittsburgh
‘Department of Instructional Studiés .
.4HO1 Forbes Quadrangle . , -
P1ttsburgh Pennsy1van1a 15260
Dear’ Professor Berger:
Thank you for your letter and the chance to participate in your
qu@stibhhéi?‘é :
Since you haye a]ready received a reply frgm the M1ch1g§n
- Department of Education, I feel a reply from me would onky be
redundant. ;

I - -
I do wish you success in your project, however.

* " Sincerely,

ommes aVeianerare

Governor

\ |

FLIN
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L L ) EXECUTIVE OFFICE -
. X , : STATE OF MiSSOURI ) i
F - . - , P.O. BoOX 720
{ Lo ‘ JEFFERSON CiTY .
, - 65102 : )
;;CH‘Q"ST?,P?,E,? 5. BOND B b v, Do R oz . - @
R C ' February 16, 1984
e . ) : v
< .
N ’ .
. S _ ~
i % :
f—Prof $sor Allen Berger o 7 p
¢ . Unlverslty of Pittsburgh ’

4HO01 Forbes Quadrangle
Plttsbqrgh Pennsylvania 15260

Dear Professor Be;ger.

~~"% Thank you for yqur letter I am always glad to hear the
concexns of citizens ‘and to be of ass1stance when possible.

Because the matter addressed in your letter falls within

the jurlsdlctlon of one of Missouri's state agencies, I

have forwarded your letter to the approprlate authority

for response:. You should receive a: reply in the near

future. -
> o

If I or my staff may be of asslstance to you in the future,

- please feel free to contact my office:.

§

/ : . GOVERNOR - . -‘
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Robert Kerrey

. Governor of the State of Nebraska

I

t1neo1n, Nebraska [68599 e

If it Were in my poWer, I Wou]d make certain that each boy and
girl in the Un1ted'Stat has access to good books.
A I-believe that we, 1mprove al] of our sk111s by us1ng them and by

observ1ng good mode]s Read1ng and wr1t1ng are no except1ons ;wa

i : X
'

&

becorie better reader by reading; we can become better Wi ters by

readfhg those who | have mastered the art. Furthermore, good books have

a hapit of drawing young readers in and captivatihg them so that the

proceSS of 3mprovement is st1mu1at1ng fun rather than drudgery

* Books have a]ways been an 1mportant part of my own 1ife-~for

re1axat?oh; for refiéétioﬁ; for 5ér§oha1 §rthh; If itewere in my

power, I would make books an 1mportant part of every child's 1ife.~

5

S I

ﬂ\'



ew
. Trenton, N.J. 0862

CNEWERSEY it
Thomas H. Kean . S
Governor , e 8

State of Ne

?

Give them appropr1ate 1nstruct10n and hold them to r1gorous

] standards, in the firim belief that they are capab]e of Yearning tor :

'read and' wr1te effect1ve1y to serve their own needs and the;needs

- . / - [ - rd N \. . B
', of our snc1ety ‘ K o
1
’ R :
. |
_ , -
; ’5<<‘ N
N
r :
. .
~
\ 5
. o .
= - ‘ ]
4 ~ '
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'New YORK

Mario M. Cuomo | S
Govergor ‘ | ; .
State Capitol, Execut1ve Chamber , 7 /

" Albany, New York 12224

L 4

Reading and writing skills are the foundation of education. Mastery

~

/of these skills is essential to any advancement education.. Without a

Titérété papuiétioh' we cannot have the hopé‘of an informed and centri-
but1ng c1t12enry An our representat1ve democracy . ';

New York a1ready spends more for educat;ggﬁper pup11 th@g any other

state except A]aska - A great dea] of our ex1st1ng expeditures are used

\.to teach read1ng and wr1t1ng I”/ p1te of our efforts, many pup11s
© encounter d1fT1cu1ty in aequ1r1ng these sk111s A1l too often these "

| sté&ents are not given tutored assistance until later in schoo] when

unfortunate]y, much' time has been 1ost There is héedéd a;eategoriea1

\4approach to reach pup11s in d1ff1cu1ty Aﬁoﬁ% the many 7ﬁiti§ifues I

“have proposed in the Execut1ve Budget for 1984 85, there is a spec1f1c

$16 m1111on program to 47 schoo1 districts wh1ch demonstrate a h1gh
degree of;pup11s with 1earn1ng prob]ems to target these resources to

,such pup11s in grades R- 3, the ear]y grades It is my hope that these

X

monies, targeted to such pup1ls in the ear1y grades w111 he1p them b

acqu1re read1ng and wr1t1ng sk111s to be used throughout the1r schooJ1ng

and lives.

A 1}

15
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 NORTH CAROLINA ' | |
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N

Governor; State of Nortd Cirolina . .- . <

State Capitol
Ratefyh, North Carolin

»

I would 1mmed1ate1y reou1re th&t public school teachers be : ;

\

~ highly competent, R R E ; | ;r~;<\

I wou]d requ1re them to annua11y demonstrate their teach1ng

rl

competence,

I would reduce c1ass size to levels that would allow apprapr1ate | -
1nd1¥odua1 student 1nstruct1on, ; |
I wou1d’requ1re students to demonétraté their competence before -
promotion and enroiiment in-eiective'courseé
\In North Caro11na we are pursu1ng these goa]s through the full

S deve]opment of the North earo11na Qua11ty Assurance Program, the State

Test1ng Program, The Pr1mary Read1ng Program, etc " The further reduction
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f COMMONWEALTH OF PENNSYLVANIA
OFFICE OF THE GOVERNOR 2. .
. o\ s

HARRISBURG:
‘0

.
february 9, 1984

= : : , ‘ .
' . ‘$" a \';

Mr'AﬂeriBergsJ' . 3 o S

Professor
Department of'Instructlonal Studles
School of Education .

{ Unlwer51ty of Plttsburgh ‘

\ 4HO01 Forbes Quagﬁrangle R
""""""""" sylvania 15260 -

t | . Pittsburgh, Pen

~

\ o . [ ’ . .
Dear Professor Berger& I : ‘ S . 1% =

a

As you can Imagxne, the Governor s schedule

is quite full, and he is unable to devote the tlme .
necegsary to answer your guestionnaire in a_ thoughtful -

and meanlngful way. At the same time, the’ vaernor is
committed to ‘ensuring excellence in education. 'In this \ ;

|

1 1

regard, he has recentlx)Eggpggegignr'kgen&a for_ Excellence"”
for our school systems,” and he ﬁas asked me to dend you
~a copy of this initiative, . . : . 3

Thank you agaln for your ]nterest in wrltlng .
~to Governor Thornburgh, ‘ ' -

Deputy Executlve Assistant

o . to the Governor L

v , o N /’
= 7T a




L

! , : - ‘) - LT
TEXAS - g o
" ) - R
Uns1gned ‘ e ’ )
’ . . . - ; P »
State Cap1tol 7 (‘ ’ . . ‘
- Rustin; Texas - ; \ . . L >
':; ' ’. ’ ’ - : | l '
IR . 7 N '

It is imperative that Wé ééhééhtk g,fﬁ necessary resources, )
. f1nanc1a1 and human, at the early years of 1earn1ng to ensure that

a]l children obtain the‘ba51c skills neeessary for continued- 1earn1ng

’He musw cap1tag1ze,§n new téthnology)

and we must. prov1de ear11er 1earn-
ing experlences for ch11dren who lack t

".
ﬁt proper éducat1oha1 st1mu1at10n
“and direction at home N . o

’

[y

e
r\4 .T ‘

pe . | \\\f | -;

l
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*.% Scott M. Matheson - |
- -Governor of Utah -
State Capitol =
Salt Lake City, Utah 841[)3
t L Jtah B4 o
S . |

3. Require, encourage and facilitate more reading, both in
schod] and at home. —

importance as a means of learning to write.

L1

v

fl

Thé pleasyre and importance of reading is matched by “ts

19



" Montpelier; Vermont 05602

VERMONT
(

Dean B. P1ne1es

Counsel to the Governor. o |

109 State Street :
- " N ‘ R

Governor Sne111ng has proposed 1eg1s1at1on to create within the

Vermont - Department of Education an early: edueaﬁ1on program. Thé'i

. ,ﬁrbgram wou]d prov1de proaect grants to those schoo] d1str1cts that

2W1sh to offer new programs or ‘improve ex1st1ng ones for children from
age 3 through gradev3'\J;regrams it the local level would émbhaéiié;»

4ﬁmong other th1ngs,‘read1ng and Wr1t1ng skills. In addition, children
who appear to be deve1op1ng probIems in these areas wduld be identi-
fied and prov1ded with- add1t1enaT Yssistance. ' Suecessful iMbiéMéhtatioh

of this ear]y educat1on initiative wou]d be the one th1ng Governor

Sne111ng would do to 1mprove the read1ng and wr1t1ng sk111s of bqys

e e
t

26

20






T

21

~ WASHI N"TON

e
€1~

Phillips Rockefeller. e
Assistant_for Education/0ffice of the-Governor - -

The Legislative Building
Olympia, WA. 98504 .
e -

I would require local school districts to adopt after public hearings
The plans wou}d define goals for deSired outcomes: for example 90% of stu-

dents in grad@§“X" will be able to demonstrate reading skills at a

'f minimum competence level in the follQWing a s . . as measured by a

variety of assessment” and testing procedures

The plans would define strategies For pursuit of such goals, starting
with initial student assessment as soon as feasible after enrollment or
transfer. Based on sich assessment; individual plans for student learning
and training would be prepared; then aggregated into logical clusters of
students having similar needs or readiness for further challenge. #An essen-
tial element of any student's plan would be a "contract” with the parents;
parent or guardian to, prOVide hoffie-based supplemental learning The teacher
could give directions or advice to the parent for parent- -child activitie;
or, if this proves impractical; call upon valunteer tutors to enrich the -
learning opportunities of children in one-to-one relationship, such as
thiose of the HOSTS program; pioneered in Washington State some years ago.

The plans also would establish performance requirements, or functional
skill and knowledge levels, derived from the core curriculum that each

district is required to offer; and associated with the award or denial of

. a high sehool diploma At the same time, students who distinguish them-

selves by exceptional results should be recognized through a voluntary pro-

‘gram of testing and rewards and recognition, including scholarshipﬁtar

tuition waivers for ‘study at public institutions of postsecondary education'

in the state: ;
My pOint is that only a deliberate multiple agenda, integrated effort
can result in specific performance gains that will rafse the average level

:of capability Expectations must be made clear, progress measured, gains .

rewarded:

@

&
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JOHN D.RROCKEFELLER IV
GOVERNOR

P

22

STATE OF’ WEST VIRGINIA

OFFICE OF THE GOVERNOR s .
CHARLESTON 25308 ,3._3

#

Dear Professor Berger,

Governor Rockefeller asked me to respond

to hHim.

However, due to the demands on his time

he has held a policy of not responding to
questlonnalres and wh11e we reallze th1s

the Governor hopes you will be understandlng
of his pos1tlon :

Thank yoyi very much and the Governor

did want me to be sure to give you his best

. wishes.

Sincerely,

L 1

'Sandra W Lopinsky . .
Administrative Assistant’
to the Governor

Professor Allen Berger

Department of Instructional Studies
University_of Pittsburgh

School of Education -
4HO1 Forbes Quadrangle

Pittsburgh, Peznsyivania. 15260
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HISCONSIN '

finthony S. Earl , :
Governor of Wisconsin )

Post Office Box 7863

Madison, WI 53707

I would encourage boys and girls to believe that reading can
be a most pleasant experience. I would make the case réading offers

writing will naturally flow from an interest in reading. Thus,
I believe that once you get a youngster invoived in reading, it's
not difficult to encourage good writing. |
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HYOMING i

Ed Herschler _
Governor . _ :
State Capitol T
Cheyenne; Wyoming 82002

: . 3\

iy

twenty or fewer pS%i?s.

3
|

S
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ach child an experienced, teacher and a classroom w
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Anonymitﬁ ﬁequéstéd
N I o o
Included “in the plan for educational reform 1i5 a proposal to

o 4 ’
require all local school districts to encourage the expectat1on

that éﬁér§-éfu&éﬁf in éredéél7;12 have regular writing assignments.
Financia?ﬁsupport ﬁiii be prévidéd to employ teaching assistants to )
work with students in relation to these assignments, In the first
year of the ﬁrééréﬁ;;féééﬁﬁﬁé assistants will be phased into grades
7-8. Funding is provided to expand th1s program to grades 9- 12 in the

second year, One teaching ass1stant would be prov1ded for every

~

two Ehgiiéﬁ teachers;

A
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“Anonyirity Requested

[

N
'j : H )
. . o .

We ‘are very proud of our educat1ona1 system 'ﬁ%t i:beiiev* we

' must continue to strong]y support-a high 1eve1 of per pup11 a1d o)

very student 1s g1ven a full opportun1ty to 1earn to ‘read and wr1te

7 to the best of hﬁs/her ab111ty I-believe we must pay our: téachers

adequate]y, and allow them to keep up with changes and deve]opments

- in-their fields so they can pass\on that new know]edge to the1r students

I be11eve monetary support for schoo1s must also $nclude access- to
computers and ;iher learning t601s == and aga1n we must g1ve or

teachers adequdte tra1n1ng on such equ1pment as well: “” '

r
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Montgomery; Alabama 36193

" education that is q shared value,fog/4/;ress1ve collect1ons of beoks

'ALABAMA

William C. Ward
Coordinator, Basic Sk111$/Ear1y Ch11dhogd Section
Alabama State Dept. of Education

111 Coliseun Boulevard

m_

o -/ \,
¢ The Magic Thread

My act of wizardry gn behalf of better wr1t1ng and readﬁng skills

for students would focus on the weaving,of a thread in the f

in classrooms displayed in 3 most appealing fashmn; bljended with
activities.that stimulate purposeful writing. The resilient twine

B .
dramat1c artist1c, and mus1ca1 express1on Cencept deve1opment wou]d

be a strand parallel to sk111 development

The classroomf1tse1f would be a myr1ad of f1laments réf]ect1ng the

imagery of a learning laboratory w1§? its’ carefu]]y seleeted sqpp11es;

materials, and equipment and its artfully arranged instructional centers.

 The masterful weaver naturally would be" the teacher handling her
dval ro{le of 1nstructor and classroom manager with all £\g:f£t1stry Qf

a skilled, puppeteer

28

would include 1nterd1sc1p1fnary 1earn1ng opportun1t1és replete w1th ;,;f“‘°’l
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ALASKA S I
Haro]d Rayno]ds, dr

-

e

Juneau, A]aska299801 = For Governor B111 Sheff1e1d

r

Ut11121ng such progkams as the Bay Area Writers Project”== niakg
certain that every teacher in A]aska has had the oppertun1ty to

part1c1pate 1nrthe A]aska Writers Eonsort1um; The effect.on

gt P T L o, T
.students; teachers and classrooms is remarkable. By improving the
writing of all Eé@ééihéd; reading is improved.

<
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-
ARIZONA
.~ ‘ .
Dr. Veronic® H. Zepeda =~ ; , 7
State Testing Coordinator o .
Arizona Department of Education o ‘

1535 West Jefferson

Each exb?essidﬁ of the language arts should not be treated as - a ;
;séﬁaiaté ékiiihtéU§ht ihA%S61ation during a certain‘perieé;ef the day.
These arts are distinct but not separate when they are used to disclose,
- J study; examine; conceptualize the student's environment. '

* For this reason, every content subJect in the school's course of

stuﬁy Becoﬁes an opportunity for expanded language 1earn1ng Reading,

writing, listening and speaking competencies have a natural and signi-

- ficant reason for developing as those abiiities'eﬁe actively engaged

* in receivigg‘and preducing ideas. The one thing e would do is té" x
teach classroom teachers hpw to integrate the reading éﬁa'writing pfo:
eesses so0 that théy can help the boys and girls how to 1ntegrate these

processes. A

- Two projects 1n Ar1zena carry out this concept. Oqe is the Greater *

Phoen1x Wr1t1ng Progect which is under the direction of Dr, Robert ,

4

Schae?er English Department, Arizona State Un1vers1ty, Tempe Ar1zona

85281. The other 1§ the Southern Arizana Wr1t1ng PrOJect 3

-

¢



HAWAT I

i
Dr. Lloyd K. Migita
Deputy Superintendent/Departiient of Educat1{n

|
——

P.0. Box 2360
Hono]u]g,lﬂawa11‘96864
A - s

Tﬁi"ﬁkihé’; ’lic'grﬁprehén_ding; 'and information 6?’0"céssin'gi skills are

' bas1c to both reading and wr1t1ng, Beve10p1ng and strengthen1n9 this

base w111 prove most eff1c1ent and effect1ve in 1mprov1ng readlng and_

writing. : T B B

The ab111ty to ana1yze, e]ass1fy, compare, formu]ate hypotheses,

make 1nferenees, and draw conclusions is essential to the reason1ng

3.2

s 3%

WER

processes of a11 adults. The caiac1ty to solve prob]ems, both rat1ona11y, M,'
. L 7 ) " ¢

successfully w1th1n the schoo] setting and 1n real life.
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<,,€‘; LN : - o , J
~ INDIANA , o '

Déborah §. Be1gh - ﬁ v% '

Language Arts Consultant » & !

Indiana Dept. of Public Instriction

Room 229, State House

Ind1anapol1s, IN 46204

. -,""" r
' B
" I"Would réqu1re a SEquent1a] 1anguage arts curr1cu1um which
emphasized wr1t1ng about read1ngf A student s Tog1ca1 tﬁ1nk1ng sk111s
are 1mproved by constant pract1ce requiring a student to write - i -

“according to a logical process is a necess ty in deve10p1ng the

reading, thinking and writing skills necessary to béébiﬁé:-;.a literate ©

g

" and respon51b1e member of society. . \\*~——x,>v//—;:\;*~r-—

AS a former Eng11sh teacher. I rea11ze that fq}f1111ng the goal
is d1ff1cu1t; however; there are teehnlques which would s1gn1f1cant1y ]
further this skill and not create a tremendous paper overload for the

teacher. o i L . [

Y




KANSAS

Topeka, Kansas 66612 ' o 7

Mel Riggs -

EnglishsSpecialist .

Kansas State Department of Education ‘ , _
120 E. 105h ‘ , X :

I would see that reading and writing were taught together and
that the reading and writing tasks given students were interesting

L - . ,.': ' . - -.,‘,-_. . N .', .
ones: : : TR S




MAINE e

Miriaim Remar
Reading Consultant

- State of Maine/City of Portland | B - o '

+ 22 Anson Road o~ i ' )
Portland, ME 04102 NSNS ‘ .f“')

& -

. /”pgyf would give read1ng and wr1t1ng the h1ghest pr1or1ty in schedu11ng:

-of time (and add math as another key Eoﬁponeﬁt) That is -- eliminate
.t1me spent in other subaect aréas unt11 these skil]s are solid. Grades
»} 1 § - eurricu]um - rdng, wr1t1ng, math (art miisic= phys ed) - grades
‘d;i 4 on up content subJects wou]d be introduced (sc1ence -social studies)
i -{\-ﬁ ~as an extension and app11cat1on of content =area and study rea%;ng sk111s.
‘l; .I 11 grades reading and wr1t1ng wou]d go ‘on simu]taneous]y - With
n_da11y exposure to d1rect teaching of sk111s (phonics, comp, grammar) and
- daily app1jcat1on of sk111s - s11ent read1ng, writing thoughts;'d1rected

. veading and writing. Students who were deficient in both areas would

get aaaitioﬁai time in the c1assroom With well qualified help. At the

elementary grades = other- subJects added to curriculum s1ow1y, but

~_mastery and continued dev. of rdng & Writing as necessary. . R R




MICHIGAN

Judy Hood oo ,
Language Arts Specialist .
Michigan Department of Educat1on : o i

P.0: Box. .30008 o LT %

Lans1ng, 'MI 48909 : ’ :

To 1mprove readmg6 I wou]d prOV1de more opportun1t1es for students
to read for p1easure, us1ng a language: exper1ence approach with Tess
emphasis on basal readers, testing obaect1ves, phonics dr111s workbooks
and dittos. . ‘ !

_In;-regard to writing; I am attaching three pages from Michigan's
1A "Aggram s 1982-83 Wr1t1ngﬁEducat1on Interpret1ve

“Report. I don t be11eve that one idea can 1mprove the teach1ng of writing,
un]ess that one 1dea is to prOV1de profess1ona1 development so that

. educators will incorporate all of the e]ements in the attachment 1nto

their writing program. ' : Lo | ,
L
b 7;":{?‘ -
. LA
\
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MINNESOTA

e g .
Alton L. Greenfield; Ph.D:
Reading Unit, Minnesota Bept: of Education

Room 681; eap1tol Square B1dg » / N

550 Cedar Street -
St Pau] MN 55101

N

ﬂié one t’ﬁih’gf I would do is invest. money in the human Fééé""éé,
[ .

ile: ,» 1 would have a knowledgeable. curriculum coord1nator for the 1anguage

arts in évery d1str1ct w1th &elpers in every bu11d1ng . H1th that human

woven know]edge, skills and att1tudes of the language arts through 1n-

service and mode] tee/p;ng in the c]assroom I-be11eve teachers teach

what théy khe;/§hd can do best: Therefore, 1nvestment in the human

e N
resource is the key to the improvement of the readmg and writing skillgs

of boys and girls.

\

36

" resoturee; I could prov1de direction and structure to the integral, 1nter-"



NEW JERSEY

Mrs. Harriet Doss Willis.

'Ass1stant Comm1§§1oner ]
. N.3. Dept. of. Edueat1onr
225 West State Street
Trenton, N:J. 08625

Make reading and writing a meaningful part a' the everyday lives

of boys and g1rls, by relating literal and 1nferent1a1 comprehension

-w.f to their exper1ent1a] backgrounds, their present’ 1nterests and prob-

lems, both in. sc(ao] and out of- sehoo], and thevr future aspvratwons

He]p theri to understand the essent1a1 ro]es read1ng and Wr1t1ng p]ay

opportun1t1es to read and understand another S po1nt o? view and
similar opportunities to transmit their okn ideas. to others. Thrbugn
the teaching strategies which we now know from research and inforfied
praaticaypbfbe effective, require them to aévéiaa and exercise reasoning

‘processes and proble-solving in their reading and writing.

-



NORTH DAKOTA
" Ethel J. Lowry o

Assistant Director of .Elementary Education .
Department of _Public_ Instruct1on, State Capitol
Bismark, ND 58505 0164

e

believe that/fhey must realize (1)'That read1qg and Wr1t1ng are
important to me as an adylt, (z) That reading and writing can be
. S : e
-enjoyable, and (3) That reading and writing are important and necessary

sk111s to possess in our soc1ety

1l

L4

38



L |

N : . ) | E _ . . 33

77777 /'1 . 3

ORIO - .,

Dr. 6. Robert Bowers

Assistant Superintendent of Public Instruct1on ' ,

0hio Department of Education .

Columbus, Ohio 43215

Leadership ééf%ﬁifiéévfibm the Ohio Department of Education would
support a philosophy that states that reading A aviting skills are
related as receptive and expressive components of the larger communi~
cations ﬁiéfﬁ%é' Furthermore, the developmental nature of these skills

would be emphasized .Schools would be eneouraged to prOV1de ciritical

/ |

experiences for all students basgd on what we know will foster high

) interest and high achievement. Tﬁefe experiences would include 1) access

to literature as it represents a model for Writing, 2) response oppor-. .
tunitiés after exﬁériéneihg Baaks; 3) biéVigiaﬁ of compos}tion bbbékfuniiiés,

re

-




OREGON | | o s B ,
N B S . ~
'Ninette F1orence - '

Speciatist; Reading Education ; -

Oregon Department of Education N )

700 Pr1ng1e Parkway SE - ‘ .

Salem, OR "97310 C

- e

. & To improve writing skillsy I would require students to spend sofe :

time every day on the writing process; with constant feedback dn their
progress. | ' P

- To improve read1ng, 1 wou]d amass a concerted effort to conv1nce

parenits to assume the1r respons1b111t1es toward the read1ng ach1qyement -

iand love of reading of the1r ch11dren . )
RS NS
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: RHQBE“IS”f” ' R LA - f -
. - : i . o o . . . ) . \
Dr: 7@77Iroy Earhart .
: Commissioner of Education e
= State. Department of Education ., f': S A
o Roger. W1 11iams B1dg.; 22 Hayes Streot e
+ Providence; Rhode Is]and 02908 ‘ o
s ‘. '-g'”'“ 7 . » | 7 B
Reading skills of students can be improved by schools génuinely’
ad’ius'ting the time available for students to achieve mastery \n accord-
@, ance with their own individual achievement ra'tesr ' ' ’
Wr1t1ng sk111s can be 1mproved by schoo]s estab11sh1ng a c1e}§_r:j
scope and’ sequenee of compos1t1on sk111s, assess1ng student s writing
Samp1es for mastery of these sk114s and prov1ding cont1nu1ty and ‘ '
ﬂ,*?: ;follow-up throughout the curr1cu1a . '§.? \ -‘;
PR / . o 2
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- are exprssed - And when,a child reads; heis ableto aiaw'u5aﬁ previous

SOUTH CAROLINA T o
, | o N \
‘Dr ‘Charlie G. Williams o % \?f

State Superintendent of Educat1on
Rutledge Office Building . .
Columbia; South Carolina 29201

5

The one thing I would do to improve the reading“and wpiting skills

“of boys and girls is StFéss¢tﬁé4iﬁté??é15t?66§ﬁ?ﬁ of the language arts ;.

» [

(1istening; speak1ng, read1ng, and wr1tlggj - For it is when a Cﬁiidai N

" listens that vocabulary can be bu11t- When a child saéaks; his théﬁﬁﬁt§

knowledge; -build new concepts and express his thoughts in written, . .
. @ . _ . ~_-" f o
language. ‘

Attention shou]d be g1ven to the deve]opment of 1anguage for
!l

- children 1earn the spoken system of 1anguage b ore learning the graph1c

system {nvolved in read1ng and wr1t1ng.

. - | . o
Finally, if we could get parents to read to their child in the

, Home and have teachers continue this practice in the school, reading

would become the springboard: for students' writings. = - (;7h,
C e
g \*?
L . .
48 a



TENNESSEE . .-

[
obert L. McElfath - o . | N
issioner of Education N \ { —
Room 100 Cordell Hull Bldg: & -
Nashville; TéhhésSéé 37219 . - 7
B " N . ) \}

The State of\TennéSSéé has éddrgssed this cr1tica1 issue by deve]op1ng
an object1ve based mastery learning reading and 1anguage arts prggram -
ca]]ed Basic Skills F1n§; There are four maJor components of this e
~,5pro§bam Eacﬁ}fomponent is essent1a1 to 1mproving the teach1ng/1earn1n§ *
process. The: ‘components are as fo]]ows A

(1 L1st§bf Tearnér obaect1vés 1dent1fy1ng sma]] bits of legrping

| “in logical, sequent1a1 order. - i

(é) Hastery tests spec1f1c to the 1earn1ng ob3ect1ves and Benchmark

=

tests wh1ch ?ocus on compreh@ns1on ‘ :

( ) Récord system wh1ch charts progreSs for each tndividual:

i
Lo

43



VIRGINIA

»

Kenneth Bradfords R
Assoc. Dir. for English Language Arts/Reading
Virginia Dept: of Education, P.0. Box 6Q
Richmond; VA 23216

I'd encaurage the maximum.reading unbound by specific objectives

or.skill charts, a great deal of writing in all three of Britton's

v
between these activities. In other words, 1'd promote continual
/} awareness of the interconriectedness of reading, writing, oral language,

and higher thought processes.

Ny
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msHvTon

Dr. Les Franc1s -
Supervisor of Read1ng/tanguage Arts

Stuperintendent of Public Instruction
01d Capitol Bldg., FG-11 -

01ymp1€ WA 98504
d
. ':'1-5 '

Ensure that all e1ementary and secondary teachérs have a comprehens1ve

praet1ces by 1nd1v1dua11z1ng and conduct1ng 1nstruct1on at. the dh11d S

. N
" instructional level in all of the bas1c sk11]s areas;

i
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) MESTVIRGINIA | — L
/ ] e A BRI S
- Roy. Truby r'*? ' | . v 'N o
State Superintendent of Schools . ( L,
West Virgin1a Department of Educat1on - 5 o

_Building 6, Capitol Complex
Char]eston, W. Va. 25305

I would _have %ﬁeﬁ write more. I wou]d requ1re that al] teachers,
~ regardless of,thefr subjegﬁ, éive more attent1on to wr1t1ng and speak1ng "
skills, Wi«itiﬁg is. be’cémiﬁg a lost a’i‘tlf To accomphsh th1s we ‘Would |
have to unqrade the wr1t1nq sk1]1s -of many of our teachers The "Bay4.

Area Proaect" is one examp]e of a. program 'that may be used to 1mprove

v

' "the teachers’ ComBOSTtT/ﬁ/Sk111S and the1r teach1ng of wr1t1ng 1n the

classroom: ST C ';7'
: P ' N »

v/

5

%




HYOMING o ;
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Lynn S1mons . = ) ‘

Hathaway Bu11d1ng

—— s Vo

Eheyenne wyom1ng 82002. 'gf g B i '

, - 8
R . !
Five each ch11d an experienced teacher and a classroom with
f
twenty or fewer pup1ls
) - -
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Anonymity Requested

|
o

o ' bR

It is my belief that writing and reading are thinking processes
and’ that ¢lear thihkiﬁg is basic to both reading and writing. Since
cod1ng, and decod1ng are 1nvo1ved in wrwt1ng and read1ng, I be11eve

that it is important to heTp students learn these sk1115, but 1 a]so‘

.be11eve that eomprehens1on and critical thinking skills are wvital.

:
It is my wish that a well-rounded program of read1ng 1nstruct1on

(based on mastery 1earn1ng) be made avaf]ab]e'to.a11 students, and

be directed to this end,

.J‘

®

P

L.E
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v
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e
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Anonymity Requested ' :

-

X

I believe thés are related 1tems ‘Good readers are genera]]y

good writers because they ve o”erved many good examples of writing.

Good writers are genera]]y‘go readers because they haVé an apprec1a: :
tion for 1anguage and its USés The one th1ng that I think wou]d

1mprove the read1ng and wr1t1ng sk111s of boys and g1rls 1s to reducé”//f\
class sizes in the primary grades, part1cu1ar]y, and to 11mit the

number of students sgéondary writing téaéhérs have. A student 1oad of

not fiore than 50 students (seeondary schoo] writing courses) is’ necessary

if we are going to 1mprove writing skills at that Tevel.

;\i\'
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I wou1d prov1de intensive tra1n1ng to teachers of read1ng and

writing K-12 in order to update the skills of teachers. Teachers need -

to know the findings of the research of the last . decade, espec1a11y 1n

the field of wr1t1ng They need to app]y that re%éarch to their

elassroom aét1VTtié§; In particular, teachers need to p1an learning

activities that involve the students in the process of learning.

Teachers. need to diffeiehtiéte between the leafing abiiftiés; styles

and motivations of §t§aéﬁt§ Above all; teachers need:to remain active

~readers and writers themselves if: they are to be effective, enthusiastic

leaders -in the classroom. . o av
> : | (c
i L '
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Anonymi ty Requested

g

~ The question yaa basé is difficult to address because of the phrase
_“6né thing". I would do a number of th1ngs, for any “one thing" would
'not be enough ‘

First; I would provide more reading and Wrting time during each
school day: daily sustaifed reading and writing.

All teachers would receive tra1n1ng in the teaeh1ng of read1ng,
;study and th1nk1ng skills w1th special emphasis on teach1ng comprehen—

sion. Each c1assroom would have an ‘extensive 11brary, including the

-=pub11shed works of students

T Nationa1 Wr1t1ng Project 1nst1tutes and rece1ve spec1f1c training and
assistance in deve10p1ng & comprehens1ve writing program for their e]ass-

room and schqp]; Wr1t1ng yeu]d be scheduled every day and;students would

work 1’ a studio-1ike atmosphere. There would be fewer workbooks used

X
and fewer objective tests given. e
; : r . ,'ﬁ-a’ o
4 . ] v‘:‘_.\'.- " .
e
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Presidents

of

National Council of Teachers of English

(presented by year in office)

except for those
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’

John Warren-Stewig, Professor ‘ 1982 X
Department of Curriculum and Instruction . '

; University of Wisconsin/Milwaukee, P.0. Box 413

Milwaukee, WI 53201

Helping teachers understand the need to build programs of reading/

L Y]

writing instruction on children's own language, and on the enriched
language of real literature, is the most critic\\jegsk 'instructibﬁ?is ?
now supported for the most part on one "leg“ aduTt's language speclf1~ :
cally tailored as a teaching tool. ) o ' '
Instead; we need to conceptualize the base of instruction as a tri=
béd; ihéiudinq the two othér leds mentiéned in thé fifst séﬁtéheé— eﬁiia?éﬁi
censidered; to the task expanding language.skill. In our awareness 0f this
“inherent ab111ty,‘we have depended too mueh on mater1als prepared- by a&u]ts,
us1ng lanquage samples unrelated to ch11dren 's llves and\concerns The
rich lode of language found in the best“of childpren‘s books 1s too seldom

a central strand in 1anguage/read1ng 1nstruct1on. In our compu1510n for

common in the insightful writing of creative authors,'
Until Tanguage/reading programs include all three sources of instruc-

tion, they will remain ineffective for too many children, The problem {s

ot the development of basic.literacy. In fact, programs as they now
_ekist are successful, largely, in making children literate; The problem

'at once 11terate too many children seldom use these skllls un]ess

I

th'y must. Bas1ng programs on children's" own, language on ch11dren s

»

L Y

gkills they have mastered
3

U“M

1

»
e
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Naghdd Purves L | S
Dir ro 7 ' | |
Currifulum Laboratory - |

1210 W. Springfield
Urbana, IL 61801

o

1 would make sure that teachers gave students the éppébp@iaté
strategies for organizing their thoughts and for comprehending

‘texts: Students. just don't have the repertoire.

Tk
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Marjorie Farmer S . 1978 : e
Curricylum Consultant : R g

8343 Mansfield Avenue ’ g
Philadelphia; PA 19150 : v s

- - ?Only ome thing? 1'd promote—the wTde—desemTnatTon—and—“"*““"“), B
-d1scuss1on o? THE" ESSENTIALS :OF ENGLISH as a means of encourag1ng .
‘and 1nform1ng cont1nu1ng dialog among Spec1a}1sts in the comprehen-
sive field of Read1ng/Enq11sh/tanguage Arts/E?mmun1cat1on |
, 1'd hope that th1s d1a1og would. Tead to ? cont1nua11y renewed

'understand1ng of the synerg1st1c 1nteract§on‘%mong the e1ements of

p1ann1ng and eva]uat1ng the1r work together, they woqu be rem1nded

| ‘that no aspect can be taught effect1ve1y w1thout attent1on to all

1nterdependence

In short, 1'd do whatever‘I cou1d to advanee the cause of the
holistic teaching of 1anguage/commun1cat1on sk1fﬁs ‘Sécoﬁﬁiiiﬁé the
| strength of the human 1mpu1se to seek ascendancy-—(My specia]ty is moref
1mportant than your spec1a1ty A EST d pro%1de a "safe" base for d1a1og '
' throughout the English- teach1ng eommun1ty in order ‘to "correct"

" imbalance as it occurs e




: , _ s
Cﬁar]otte K. Brooks L 9977 ?/f
Consultant .* "~ | ;’“-: i ?,, e o
472 M Street W BRERRC I ra
Washington; D:€. 20024 poe T L

I Wou]d order parentss teachers, and 11 who 1nf]uence the lives

| of 1earners to observe how ch11dren learn to walk and to ta1k e

,,,,,,,

wou]d then 1ns1st tha y 1earn to read and wr1te 1n the same ways.

: proV1d1ng qood mode]s andvhaV1ng natura] settings.

1 wou]d demand;xea1 books, not basa1 readers, real wr1t1ng, not S

iblank= f1111ng "

,;7' I ‘:é
& o
’ ﬂ
, 7 '
»
/)‘ g
7 X
- 7 g
LR N\
g
.
"

o »

I wou]d show these ‘1nf1uencers" how‘té a]]owﬁand encourage this . )

reading and erting by prov1d1ng books and paper,‘Bra1s1ng all efforts,

56
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. Richard €orbin * T ‘ ;7 1965
- English Chairman (Ret ) - : Cs e o
= Hunter College H.S., NYC -«
:“E-Home 50 0akr1dge /Peeksk111 NY 10566 .

[ J

Which came F1rst _the chicken or the eg g? Anjone with a provable

answer to that mossy . conundrum is 1n a pos1t1on to reso]ve the.}hre

qiv-current puzz]er - wh1ch sk111 1s 1earned F1r$t reading and wr1t1ng7

'\.proof that the coro11ary 1s true7 As a 1ong t1me teacher of both I

- where the needhtd read and wr1te are ‘patent]y ctpar to the sté%en?@

And though fuzzy th1nk1ng never produces c1éar Wr1t1ng, where s the

Xy

Once this attitude 1s 1mbedded tke JTement of pleasire fo]]ows quite .

natuiél1y:( IGﬁéVe never expecte my~student& td/;ead and wr1te with

il
S

areun
Efe

éduéT ?ééiTity,'h'WéVér and have} never panﬂpked at ‘those who somehow ;55f

ﬂ‘l i

1earn to survive bqueans of oral 1anguage only, though obv1ous1y they

-J

are’ ‘more to -be pitied than sgfrned.




Shg]]afﬁg Webb (For G.R.- Carlsen) . 1962

~ Assistant Professor in English Education - ' .
N285 Li qu1st Center, The University of: Iowa
Iowa C1t ;. Towa 52240 2 3 y

B i
* o o

Today s 3 R's are read1ng§ wrltlng, and reason1ng Slnce read1ng ?nd
g . writing ph1]osoph1es vary and form camps ; i.e. ‘data based holistic, -
' -«

-,(\\ eplstemlc, rhetor1ca1 etc s the;!ne straight shot at improving readlng

k

and wr1t1ngwsk111s and malntainlng a d1ver51ty of approaches lies 1n~a
~ Tearning env1ronmgnt rlch in re]at1onsh1ps and open to individual
R student growth in reason1ng sk111s _ .
;3 ? The u1t1mate goa1 in thlS approach is 1o foster cr1tica1 thlnklng
skills in thé IEarner For the reader; th1s _means dlstingu1sh1ng fact .
| from oplnlon, 1dent1fy1ng tone, é?nthes121ng severa]Lplpces of wr1tvng _':
into an exc]us1ve category, etc. The WT_}EF may tra?%]ate critical ~

thinking sk111s into an ab111ty to dlstance hlm/herse1f from h1s/her \

P writing and conceptua11ze revision- (re ~seeing the work) Wthh 1nvo1ve$
oy *order1ng, coord1nat1ng, contrasting, om1tt1ng, and maklng 1mp11catlons S
k2 . s L o S : ' N
9 N ( ' . L S \ 3 - B 1 . : ‘E) ,u
_ o 1 - . v ’ -
3 '; .
/ - . ’7\ K
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oo Harold B. Allen - - 1961
8100 Highwobdd Drive .
Apt. B-342
Bloomington, MN 55438
Y 1 . )
S \ ,
(- §orry; but I do not fee1 that I can fil1 this out. For Uﬁé thing,
/ " 1do not cons1der myse1f an expert of any)kind with respect te “the
{
. \T1e1d of language acquisition-whether speak1ng or wr1t1ng--1n ﬁhe
' beginning years. o . L
?;; . b For anbther, I think that a]mOSt sure]y the sftuation is much too
Yk ' comp]%%ated to warrant the suggest1on that fhere m1ght be one tﬁ1ng

e

;that I (or an expert) could propose as the onefthing I would favor f1rst

L
B
~Ln . S -
. =I am not sympathet1c w1th what wou]d have to be s1mp1fst1c reply
‘o an extreme]y comp11cated 1earn1ng prob]em - ] '
' . : : ?:.*’
,.;; " ;‘ ' - -
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John C. Gerber - - 1955

Professor of English. - - : 7 T I
State-University of New York . T \‘5 TR

~./ . . —

Have them read and write daily. : ,
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" Lou’LaBrant ' - . ' 1954
Retired Professor of Eng11sh Education . - ‘
New York Univ. and Dillavd Univ.
. Home: 32 Orchard, Lane Apartments
;ﬁ Baldwin City,- Kansas : o
To gall ﬁir "one thing" is to call for a-generaﬁizatién if one is
dea11ng with such a eomplex act1v1ty~as reading an& wr1t1ng Eng11sh and

* American ch11dren My generalization is therefore Remember thatgno

o

e

two are al1k£( ,,A' ‘- : . ) : B '
N

Note: Obviously I do not be11eve that any oné’procedure will be success-
ful 1? followed as a cure-all. Nor do I be11eve that the order'1n which
one introduces reading and writing is to fo]low a universal rule. -What ’
“you do f1rst depeﬁds on the backgroun& of the pupil or pupils. ProBéEiy;
Most ch11dren are more fam111ar wlth pr1nt as they have noted it in
‘periodicals; their own books , b111boards, and ads Perhaps then one
Q1]1‘beginvw;thlpr1nt* My teacher uéé& both, side by side, and we got
thé?béiht eaEiiy' Some children have, however, watched their parents wr1te

and have scraw]ed in 1m1tat1on and. want to 1earh how tq write. Probab]y

o If;lhewever, the teach1ng 1nc1udes wr1t1ng by the pup1ls, there is

Boys develop the small muscles a 11tt1ev1aterlthan

B Consequﬁn Ly, wr1t1ng €or pr1nt1ng) is harder for them than 7
" for girls and ;olgar1§ tend to be super1or in th1s f1e1d feaéherﬁ should :.g:
N not reward this phys1ca1k\vper1or1tyj - ?:hf‘ ' | N g '
‘ ; ' : , ;‘ i 7@;: < s
. @ , o | I; e ,4 S l »
: : : - , g
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_growing ch11dren Fine 11terature37‘Then he]p the ch1]dren Wr1té

their own st0r1es ' IR ‘:f“ T s;;i”?;‘"w“““?f‘

Harlen M. Adams N 1953
Retired-Calif. State Univ. Chico

e dl

' 555 Val]owbrosa Ave; #73 : I o

*Ehtburégé (réquiré) paréﬁfs to read aloud to_ young and . ..
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Paul Farmer LR et 1.7
{retired) - g R . ‘
4410 Skyland Drive o S ‘ '
Atlanta; GA 30342 R ~

and g1r1s to one th1ng is 1mposs1b1e In the first p]ace d1st1ngu1sh1ng

A

bet%een the mechan1cs of read1ng and wr1t1ng and comprehens1on and

‘comi§$1ng is most 1mportant } The mechan1cs of read1ng and wr1t1ng a]one
e

are ¥ery dnff1cu1t AaRudo1ph 1e1sh in "Why Johnny Can't Read" fa11ed to

make this,d1st1nct1on. He: seemed to be not concerned with eomprehens1on:
Failure to recognize the f‘élation’shib'bétween éﬁéaking and read’i)g -
f

and‘WFiting ié-éfitiéaT; Read1ng and Wr1t1ng involve the recognition/o

It follows. natura]]y that- re]at1ng read1ng and wr1t1ng to speak1ng 1s

1./'“;(

. it comes €losest to Speaking.

.is possible.

-very~1mportant Read1ng read1ness that 1nvo1ves comprehens1on depends

upon re]at1ng what 1s to be read to spoken exper1ences of the readen.‘,»

. 4k

Compos1ng, the process of express1ng thought in Wr1tten symbo]s, 1ik ’iseh

[

. & :
Thevane_ahing? Talk a lot about the subJect matter that. the boys

-t

and ‘girls aFe‘éﬁing to read about or Wr1te about that is, if one th1ng

5

involves: §£oken exper1enee§.»yWrJt1ng, as someone has Said5 is best when

'.wrltten symbo]s w1th the spoken. word P This recogh1t1on is most 1mportant:°”
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Sorry My s1ster Br Bora V. Smith, at the r1pe age of 92 is

in a nursing home in M1nneapo11s, M1nnesota. She rsvnot able to

' part1c1paté in any act1v1t1es requ1r1ng menta1 ceord1nat1on I'khéw
she wou]d have been de11ghted to part1c1pate in your study if she
had been able. o o S
Hope your responses corme 1n th1ck and fast - and usable: :
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Anonymity Requested = R S
I would ﬁéiﬁ'iéééﬁé%é 6fééhiié an environment -in which réadihg

‘the c]assroam and 1nvo1ve the ch11aren in those kinds of. exper1ences

This is based on the belief that chr]drén 1earn 1anguage 1éérn about

A
X /1anguage andf]earn ‘through 1ahguégé as they use language (Ha111day)
‘1§5f341 S Humans can read w1thout wr1t1ng but cannot write without
ok ;j“.: ; read1ng Eachs1mpacts the other& It isvnot Signif{céﬂt Which comes

; .
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& Anonymity Requested
«
Make those two (liberating) acts (reading and writing) have

the appearance of deep value - something(s) so necessary to have

ey
ered

that our teaching task would focus on finding materjdls.for reading

and writing, and talking with young people about phei

reading.)

.




ot théy’ learned to write could also dg so. In other words, -
I would recognize and provide for individual differencés in abilities; . °
~in readiness; etc. I think ihdividqairdif?éiéﬁééé in recent years

have not °i~'éa1-1'y’ been taken iﬁfa' ‘account. 1. certainly wouldn't become

o bogged down in genera] quest1ons abouf whlch of these sk111s genera]]y}, v
N ;"K" ‘ ‘ . R . te o = ey
s deve]op f1rst e E i
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Presidents 3
of = 7
International Reading Association
~ (presented by year in office)
o . except for one requesting anonymity.
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Kenneth Goodman :1.,.

. Pxbfessor
o University of Ar1zﬁha

e Tucson, AZ 85717

Use a whole language apgroach that keeps both in the context

g

of real literary events.
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~0live S. Niles , 1980-81
Professor of Education L
: University of Lowell
41 Sunny Reach Drive =
East Hartford, Conn. 06118 a'n}

I would expect more of them and 1 would do more to make-then A
feel good about their achiévemgnts. Nothing succeeds 1ike acknowledged .-

. SUCCBSS.
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"D, Strickland L 197879
Professor ' i o _
Teachers Co]]egeaCo1umB1a

- New York, NY 1GQZZ ,

(1 Wou1d) Mandate a systemat1c, p1anned T1%erature componéﬁf to
évery read1ng/1anguage arts program Wide read1ng in 11teraturg is

the best practice for deve10p1ng skill in reading. . Reading and discussing

Titerature prov1des mode]s for wr1t1ng and sens1t1V1ty to interesting

éfféctiVé 1é§guagé tse: t1té?atﬁ?é 6??éi§ exposure to 66éébuiary and

EConcepts in a variety of, eontexts, Th1s he]ps bu11d éhe 1anguage
: _«jand background know]edge requ1red for comprehend1ng pr]nt and express1ng

;onese1f through pr1nt

77
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Wa]terxH MacGinitie O 1976-77 ;& .
. P.oy~Box 428 L . =
Friday Harbor, WA 98250 - 2 -
S

I'm sorry but I an t believe dny one th1ng, in any practical

sense, would have: much effect: 1 can 1nd1cate the c1uster of th1ngs

_ that would make a big difference by saying that I w1sﬁ all children

had inte111gent know]edgeab]e caring parents and teachers, 1ots of

good th1ngs to read and 1ots of reasons to write..

.Iv§pec1fjca11y em1t any reference to method* For the occas1ona1

éﬁi]d‘metﬁbd'ﬁay be 1mportant but far most ch1udren, spec1f1c T

: i’
method--11ke the quest1ons you raised about writing before read1ng
: versus read1ng before wr1t1ng, etc ; are beside the po1nt.
: ’ }';". ; i :
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' &
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o biate com1ng loose. The referee S Judgements S0’ what will the

Rl
(. PR
a : 7 . 2
S i DE fai\ . & o ,.2 ,
Constance McCulTough e o l97ae75 T
1925 Cactus Ct. #4 .. ERRE i ;
Walnut Creek CA 94595 N s | |

I learned to read and write on a frostéd'window pane. I had
someth1ng to write about because my mother sa1d if I watched the rob1n

%R at the b1rd bath outs1de that W1ndow, I 'd see h1m take off his coat

3 _ -
. v

and pants 7 e ; PR
- “' TN o 'a : P ",'

match but didn't see the fin1sh The Frenchman had fa1nted dur1ng the

. second se%~and Jimmy Was upset by ainumber of incidents. His upper '

f,’ ?

w Q .-
) ! ; L b,
morn1ng paper say? o " AE,.,“ﬁ; 3
. vl';_‘ "\'l ». )
[ want. J1mm1e-to Win th1s time. 22,"8 2 T
s '."* b '53&-’ S

D1d the rest on the ground refresh the opponen’f,’P D1d d1mmy s temper re-

. N

the referee spoil his concentrat1on? B1d~exper1ence he1p more than

injur1es hurt in d1mmy s-case? f’ %
) -t ‘ ' : f
Pardon me 1f I read before I write tomorrow
P.S. To Questionnaire: : . L b .
Incorrect TV impressions (It bays to read) | | -
/

Cdanors s spe]]ed connors. It was aff?r the 2nd set that F f§1nted
It was dehydraton that made h1m fa1nt* It was a 1oosened br1dge not
‘ g . e

- R - ’ T
,ah Hﬁner,p1ate' Connors won the match P1eaSe 1ncTude th1s on the

c. .
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—/.. " Willard H.. Black’ - 5 _,
b A etired) Former.President, i
o - *31 Brig- Dean Road //)Z/ -
B " Rogerﬁﬁ AR 727%6 T
S D o L J_ 4
I wou]d by some mag1e, cause every eh11d to receive- 1nstruet1on '
- at his- aﬁﬁﬁaﬁiiafé levell oo u .
S‘ .\~: 3 .
;;% *f It has been my obsérvqt1gn that in most heterogeneous c1asses, "
perhaps no more than 567 are be1ng instructed in techn1ques, énd 7
- 1nstructed from materials, ét tﬁe correct 1eve1 : ' _
l “. L 7 . : 1:\ - "i.
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! . BRI
wmiam K. Durr R w7
Proféessor Emeritus L
-5775' Green Road " O
o Has]ett M1ch1gan 48840 coooa o

P M . E % o .

I wou1d have a mass1ve nat10nw1de, 1n serv1ce tra1m1ng program .

that wou1d 1nc1ude aﬂﬂ bu11d1ng level teachers and admintstrators They

Rl

c1ud1ng demonstrat1ons and d1scu551on$ concerning a11 that we now know

r

from researrh about the best teach1ng strateg1es and all that we,know

w‘

about the present teach1ng behaV1ors that violate that know]edge At

part of th1s proqram would 1nc1ude observat1ona1 fo11ow ups to 1nsure

»

'f not, add1t1ona] t?a1n1ng to. FEEt1fy the situation: This fou]d be an

rs,en»go1ng prpgram that wou]d 1nc1ude ?uture educators as ‘they cdme 1nto

-

8, _ ,
the professwon v s

’@/ s, . T, :
< /, .2
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.that the most productlve p?act1ces were be1ng used; and when they were
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. 197 72
¥ Theodore L. Harris .+ Home:
Emeritus Professor of Educat1on , - 1353 Heatherwood West
, . University of_ Puget Sound, ~ Tacoma, WA 96406
e Tacoma; WA' 98406 A o

e _
I Would use models of good reading as criteria for and as stepping-
stones into writing. Good wﬁtiﬁgg whether creative or expository, is

an ardaoﬂs taSR; Great creat1ve wr1ters, W1thout except1on, have been

A

,persons The read1ng of good mode]s of wr1t1ng not only 111ustrates

good patterns of th1nk1ng but st1mu]ates th1nk1ng 1tse1f wh1eh, if

-in good wr1t1ng A h1gh ca11ber of wr1t1ng wh1ch ref]ects carefu]

‘

th1nk1ng can’in turn 1ead on to further read1ng and st1mu1ate a cyc]e

N of read1qg-wr1t1ng exper1ences wh1ch re1nforce eaeh other
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4. Professor Emeritus . : e ‘,i'f—, A
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From the beg1nn1ng, 1'nto th}bmc of whatgyer structured read1rg

program 1 wou]d choose to usg! I would weave ‘two th1qgs (1) opportun- )
g :

ities. tB"devefbp chﬂd,@etate/ teacﬁer wnﬁten "StONes" to be read .
- By
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I don' t know whether you woqu qons1der that above as ane or two

things I ou]d do:- prmi tney are. mseparaB]e paigxfs of a tota] mééd@_’g’; o
% LA Lo ) "' ?% s e
: program B BC TR / P e , RLaPE
’ “An a& we j‘ o tﬁe question (?f there is, o””) of wh1cm§6@es "fn"st
. Yy - ,r,',_ _
readmg‘ or. wr1€1ng is ,qmte!agademc ant is that each onﬁtomp]e-
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Improve their me,ing eaéasuia@' fﬁiimé’h" 'Hé'ading aloud to them ,] '

W1th correct grammar and us1ng propek 1abe1s (e g: "ﬁéﬁ]é" ;5fhef o i-f‘
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. j" . to wr1te daiJ,, us1ng a var1ety of mater1a1s and opportun1tyes
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Phyllis Levitt -
Eha1rperson/Dover H1gh Schoo]
S 625 Walker Road.;

<i://\ . * Dover,. Delaware 19901

.? ChE e fee11ngs L1terature is the bes% s;zmu1u< For cvmpos1t1oﬁ§ Therefore

’

L& = I wou]d orgamze smaH Great*Books type seminars for diqswn to be

i | fo]]oggd by a wr1t1ng c]ass dévoted to the deve]epment of the mu1t1-

'n nce sfructu
b4 3

ﬁgthods of par i
) /r%w

Ny - these< p1cs wou]d constftute th ¢ as i
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L R I would reduce.class sizet: ﬁarticu15r1y71ﬁ‘writi@gg students o
'~heed more 1nd1v1dua1 attention and more opportun1t1e;j'j write: e

. R - =
Teaehers must have adequate time to'eva1uate proper]y students papers

5 " and to conference with students about their papers Teachers ais” S

ﬂ‘v o ‘/ & I
so ghat they will want to_read. ~ 7‘3Fakes much t1me and“ene?gy. 5
5 : Th1s fiﬁe should not have to com. from the teacher*s persona1 )
: o .

>

]

.Aigg,share a 1ove of read1ng and §

'.

j?;i§. Yo v1brant enthu51ast1§ teacﬁers w,

% I

“Ncreative Ways(/\Reduqﬁ(fv'.
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this posgible
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’ - Sister. Patrig1a Rae McNamara, 0.p. M~A o \
. Engl1s'lRead1ng Instructor/ L .\\\‘ )
i ‘ Immed{ate Past President, K.C.T¢ E ‘ ’
Chair of Ky. Coundil=IRA-Special Interest. Group - : ..
X St. Catharine Jr. College g . L F N : -
— . St. Cathar1ne KY 40061 . ’ ' : : '

7 The one fiost 1mpertant th1ng thad‘ would to to improv the read1ng
‘!( wr1t1ng sk1T1s of boys and g1r1s would be to he]p them to enjdz.we1k
wr1tten 11:J:ature through 11sten1ng, read1ng and shar1ng Hear1ng L -

6aien£s an

% a

eachers read to them as preschoo]ers as we11 as hav1ng . ,§3'*r

parents and teachers take them to the 11brary regu]ar]y as they grow

Sr pre
o]der Aw111 help boys and g1r1s @eve]op an appreciation of gaod th1nk1ng” . .
a and var1ed k1nds of words. 071y if boys and g1r1s are able to read, , i"
ST o o o SR
*”'v‘? ey uaderstand the poweriand use oftwo: rey-cle: S

'r-.i,

71 threughwsentences, paragrapn; and verséf ﬂFom readrng and Jqsten1ng 'gli 1%,
ah o & L) ] -

v T
Jto.ﬁhe mode]s bf gpod wr1ters GT 11terature, as we11 as. shar1ng the1r —
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e mass1ve change was. with1n my power to command, 1 would reque’t -
\ < -

Sheila Fitzgera]d

a reedpcat10n 1n the 1anguage 1earn1n§ of ch11dren for c]assroom teachers,
0 iy

%‘ , adm1n1st”§%ors andvteacher educators fncr 1ng1y in the 1ast twenty—f1ve
' ' 7 years, the tenets of behav1or1sm have narrowed many educator s perspect1ves o

on 1angpage competenétes and how they are. 1earned resu1t1ng in- 11m1ted

égb\]ectwe? for teaching, over emphas1s on pac‘kaged teacfnng mater1a]s‘,.and

be11ef in oaoer and penc11 tes
. ve
- s, and What shou]d be taaght

éd quate Mmeasures of what is 1earne§i-~'
- R vy

. U'N

’ ‘*i.". In the Jate 7956‘5 and, throuqhout the 1960's, theltheorv—of ‘learning )

based ke

:st1mu1ug response psycho]ogy g&ve an

apparent~se1ent1?ﬁc reséecta-

® . bi 1$ty to the ever popu]ar be11ff that j’g" C uaatgon of facts
{51..t_ | na11ed in;%ye memory %r111 and pract;‘- . i thesq\1deas ;i'”iia
| ' t1]1 prqya11 in Sp1 e: o% 10F§ stand1ng edge about Langaagé 1earn1ng i&“ G
] ';,\,,'.1 . S w o
ég ;' ::7 and exc%}dq@ ney rqsearcn su';fet1ngethe 1nt¥rre1atlon5h1p,and 1nterdegen-

?_ B den2e~o\jlon90age sk111%b , , —
v’ S ) ) S ; b ‘w .
i . Educators 1n t\e 1980"s n,”d a rgawaken1ng to. the p wer of the<j;r T

A 1ntegrated aﬁbud@e;curr1é¥1um /

nd 1ts 1mpontanoe for a]l subjects 1n the -;‘i,

: By ;:,,‘,’Z,,,seL‘sﬁff' R ""‘?J" vt

curr1quum. They* ne d;t' gaqn;a héﬁdrespect'fo}'chT]dren‘sﬁ% tej
. \ ; G e e g . F

S a. respect that expresses itse]f in programg

| ; - that afe f’]ex‘lb1e @ahced‘ chaHengmg. and ﬁpen 56 t”a‘ﬁ:ﬂ"d %”’"
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- St. Pau] kMN 5510 ‘ Do L B 0 ‘
—;‘\-' o ) o s ’ . i
34 . ' o P :
Sy §Y097§hgg1d know, that, despite my prominence 1@ “the, MﬁfE, I am a ;

: to]Tége teacher. of 11terature and writing with no training. in education
vanq no experience in teaching at the primary or secondary levels. What.

=" follows: thM areopinions only, uninformed by reading on the Guestion e

P you ask; fmuch less by research. You may, without qualm, s }op head1n _and

~consign tﬁi& to the dustbin now, as you.like, for I am typing -as I think
_ (and 1n that order) so my Tost tjme shou]d not trouble your consc1ence )

u»a

I would:Tike to seei?ead1ng afid wr1t1ng taught 1esa as d1screte‘§k111s ‘%¢E

K

S separated from a cultural.context: Selecting books bn“the baéis of read: .=
BN § abllity studies and breaking the writing process down 1nto~smaJ1.§teps e
First spé]]lng, then sentencesy then paragraphs, then ;hemes) ‘are symptoms
' what's wrong: Early on we need to put pgople in contact withcjdeas and = iy
-+ jattitudes impoftant to the culture that will provide a fra@e,of ference .
‘o fg[freaQ1gg and wr1t1ng‘ Reading. and writing shoqu hbtgb&ﬁ* '
mechanical skills because part of the. pleasures. and o
for both deoen

<on the writer and reader entering a share

:stoéd and fine dfstinctions made and reco

Cy e e T =

nstant contact’ ith-the same.;deas andrat]

.e1ng and qg; ing are seen as.someth1ﬂg mqre than mere.-. co

PerY _am su§§é§f1 g- "ThesGrpat Books" fop'e veryone*b&t
: i i2ing maxTpae a ms, éVEn\nﬁﬁsery rhymgs, at early agegis’
& © builg. this "'1”, of refevence, S - oo
o g§ X L * e ! , .
co o raen IFT ’é'gg enough and t1me, bqou]d do my r searchi‘é groups g
agsnhd Yave, m'11 finedgcultus hildren raised in-Prthodox Jewish T

fam1 ]e& haye the same fob] ms Wr 1ng and reading as othersz:wHa§7§’=fvir :
f ,1'7 fi -g,_g'. ty mth ‘a_gommon ]'7re gwen{ them the 'ability. to make faTstm HROWE «

e/Ahagsensitive to, tone and nuange .in Fééa1ﬁg7 Uil
~1" e AN not suf#er thg_prob]emsgthef I of the-~
or1t \non’iqlzere ST =’;~~ . ‘ T

F Sgrse ;- the rfse.f NI propog

:{;e pr ve fa]se hothl,/,
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Gwen Agne Thacker ' : ! 7
Pres. NV\State Teachers of Eng11sh //

~ Box 67 ]
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2 C%iangé parents’ attitudes.

If students were not ‘influenced by drugs, alcohol, uncaring -

_ i .
< N

parents; etc.; we wouldn't need more time’to teach ‘fthé basiess

' - 1

.'\r‘ o

Assure mie that my students will be in ETass every day, without -

1m1nds a1tered and that they 11 do their homework each nlght; and Ir1i

teaﬁ them . ‘, - ' ‘ .V | - » F ’ I;,
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Naomi Z. Catcher S S
Dept. Head ‘ . o : - ' . ,
Great Neck North Mldd]e School o L .
Great Neek NY 11023 S i ¥
,' 44; "-E;' :_'v : . ' .
* - Read1ng books and stories .of qUaliiy 3 b1t harder but exc1t1ng -
e ' doing research on tbp1cs of 1nterest to students - their chofce |

Wr1t1ng about what they know and care about

"Demand1ng" that they exp1a1n what they mean ”'° . '
Giving ‘them vocabu]ary and suggest1ons Wh1 help them "say" what they - .
4 ' - ] N W . ', o " ' _ .
A wish to say respnnd1ng Eg@thém L T o e
[ oo Lo IR ; DA : . o 3 ‘ : :
E R I'amnnoi" ‘@ gért" only a pract1t1oner whb§e7?§j¥garsrof work ”ith C
o aunior le. sehuo1 students ﬁave been successfu] years § -
/ he #1g.and no end in wr?tiﬁg and think1ngfi Tﬁe two, 7E0~0 1 .-}
~ ,”},and~1ntertWTned———ﬁn-Tdea—tomesjfnto—one*s- —
? . , by talking about it; by reading about it,. by lett1ngg1t _
S pefeolate 1n the {; by trying it out with-language, and by wr1t1ng it - ?ux
~ and §§a g its y@lddity. The actéof writing does many.thimgs: it R
fgr;esf@ég;fﬁ1nker:.» exaMine his/her ideas for flaws; it demands. logic; SEAES
. .. it is a tow] for: conysncing. the reader or the 11stener it he]ps the \\ R
T - B thinker o 'scus an!ﬁto move ahead: v . "”fff
e P S T o 5
2 Reading and‘w 1§1DS,mE§§,Q, taug t together. Gh11dren have language - ~
r. before they have the means¥®f. codifying language Teaching writing js .
«. - ' . hard\and~it _fequired teachers,ef intelligence and imagifiatien, who Know
‘ how -tp ege ch11dren to: exper1meqt and te fail before tﬁey reach _ N
- 6 | - V / &, - 5 . ’ ‘ A .
- B ”§~a117t9 gzam1ne ideas and. to 1mag1ne worlds we cannot
. gstand; these-'ideas 15 the provenge of- languagejgnd v
: ... hat we' have 1éarned and dreaméd, we make it OI)_Y‘S‘ - *‘M
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OHIO

Patricia F. Gilbert

Assistant Professor/Education
Wright State University

5840 Hunter Road

Enon, Ohio 45323

To improve reading skills, I would make sure teachers taught the
joy of reading along with basic skills. Allowing students to read
widely in their interest areas.should improve reading skill without
making reading a chore.

To improve writing skills I would want teachers to teach writing
as a process, emphasizing content first with mechanics being taught
as an editing and revising skill. I find secondary teachers marking
only mechanical errors on papers. Soon students feel form is more

important than content.

o
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NKLAHOMA

Linda Silver

Past President - Okla. Council of Teaching English
(high school English)

9400 S. Pennsylvania

Oklahoma City, OK 73067

Teach students to think and use their minds.

fall into place.

A1l else will
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SOUTH CAROLINA

Dr. Margot Rochester
Teacher & Past-President, SC Council of Teachers of English

Lugoff-E1gin High School
Lugoff, SC 29078

I would double--even triple in some areas--the number of teachers
ceaching elementary school language arts so youngsters could get a
great deal of individualized attention very early in their educational
progression. I would get rid of basal readers and use language experi-
ence and ti'ade books for basic reading instruction. I would have
students wi~ite purposefully every day, emphasizing process and discussion
of what students produc2. I realize this adds up not to one thing but
three--bi* U think the three add up to good sense, long-term economy

anu the promise of success.
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VIRGINIA

Dr. Betty M. Swiggett
Supervisor-English/Language Arts
Hampton City Schools

11 Lucerne Circle

Newport News, VA 23606

If it were in my power, the one thing that I would do to improve the
reading and writing skills of boys and girls would be to remove the arti-
ficial barriers popularly in place between instruction in reading and
writing--barriers of definition, of time schedules and of further frag-
mentation into isolated learning of subskills.

Students would view themselves as users of language and see reading
and writing as complementary aspects of one essential process. Reading
and writing would become interactive experiences, with students responding
to reading through talk, writing, and more reading, either of the
immediate text or other works. Students would have ready access to
pertinent books of all kinds. Instruction would focus on total tasks
with subskills learned in an applied manner. Thus, reading and writing
would work together as primary tools for extending all types of learning,

and in the process reading and writing skills would improve.

100
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WASHINGTON

Fred Bannister v
Prsident, Washington State Council of Teachers of English
English Teacher, Spanaway Lake HIgh School

3112 N. 28

Tacoma, Washington 98407

Teach them to read their own writing carefully, asking three
vital questions: ,

(1) What have I said that I did not need for this expression?
(2) What haven't I said that I ought to have included?

(3) What have I said that was Jjust right?
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Anonymity Requested

Eliminate workbooks and any textbook that ihc]udes grammar

drills before seventh grade.

102
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International Reading Association
State Officers
in

USA

(alphabetically by state)

103
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ALABAMA

Roberta Long
Professor

University Station
Birmingham, AL 35294

Provide time for reading and writing in a Tanguage rich,

supportive environment. (Children need something to read and write

about and opportunities to share.)

104
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ALASKA

Cristine Crooks

IRA State Coordinator
2124 Second Street
Douglas, Alaska 99824

I would spend considerable time fostering a love of reading.
I would have kids read anything they wished, encourage them to share

their favorite books and provide progfams that let kids own numerous

books.

I would also provide quality materials to let kids write their

own books that would look as professional as ponssible
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CALIFORNIA

Joyce M. Butlar

Reading Specialist/Kadena High School
(Okinawa, Japan)

APQ

San Francisco CA 96230

I always make an effort to respond to research questionnaires,
but this question hardly required a minute.

My work has been almost exciusively with students who are below
level two or more years in reading ability. Their lack of interest in
reading reflects the minimal 1ip service education and reading receive
in their homes.

Therefore, I believe a great service would be rendered to these
students if there were a r.tional campaign to emphasize reading. I
would seek to increase awareness of reading on every social and economic
level. Only through increased emphasis in the home will reading skills

improve.
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COLORADO

Betty Fannin

CCIRA Pres.

7015 Switchback Tr.
Colorado Springs, CO 80919

Increase use of children's literature in the classroom. Focus

on whole language using the literature as extension of spoken language

and writing as the natural intermediary.
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CONNECTICUT

Dr. David A. Monti
State Coordinator

71 Mariondale Drive
Platsville, CT 06479

Teach an integrated approach of speaking, 1istening, reading
and writing. There are so many skills that impact throughout all
the language arts. I would also ensure that thinking was involved in
all the areas that were dealt with. To me the most important part of
improving reading and writing is that teachers are given a structure
that they can internalize. Once this is accomplished, the teaching
can be quite good.

Teachers must realize there is a difference between product
(workbooks, etc.) and process (strategies, etc.). They must learn

to be more process oriented.

103
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TOWA

Darrell D. Bentz

Iowa State Coordinator
Heartland Education Agency
1932 SW Third Street
Ankeny, Iowa 50125

It is absolutely necessary that children have the opportunity
for more experiences in reading and writing. If we gave children
the additional experiences in the form of practice that we give to
band and athletics, we would have very few children with reading

difficulties.
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KANSAS

Lorraine Schreiner

Chapter I Reading Specialist
508 N. Fifth Street

Garden City, KS 67846

Train teachers to teach more effectively those children in
their classrooms who are not on grade level, such as slower and gifted
children and educate parents about the need for good attendance at

school by all children.
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LOUISTANA

Dr. Harry B. Miller

Professor

N.L.U./Teacher Education Dept.
Strauss Hall 221

Monroe, Louisiana 71209

If it were within my power to improve the reading and writing
"skills" of boys and girls I would first want to deemphasize the stress
on "skills" and concentrate instead on the improvement of performance
or abilities.

Far too much time, effort, and practice are devoted to the
acquisition of sub-skills of a rather questionable value that serve
only to discourage and frustrate the student. I believe we need to
devote much more time and effort to the practice of reading rather
than marking sounds of the vowels, writing words by syllable and identi-

fying the blend or digraph,
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NEVADA

Dr. Paul M. Hollingsworth

Chairman, Department of Curriculum and Instruction
College of Education, University of Nevada-Reno
Reno, NV 86557-0029

I feel that reading and writing should be a natural, normal
process for boys and girls. Reading and writing should be combined
as a skill development period of time called language arts or some-
think similar, where the children have an opportunify to write without
being critiqued in the "normal" English type course, where emphasis
would be'placed upon writing. Later on the boys and girls could be
taught to peer evaluate each other's writing skills, and eventually

the writing could end up in a fine product that would meet the standards

of English.
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NEW JERSEY

Dr. Richard C.. Shepherd
Supervisor, Graduate Developmental Reading Program
Trenton State College, CN 550
Pennington Road
Trenton, N.J. 08625

Encourage, motivate, stimulate the joys of reading and let
children read their hearts out. Do everything within your power
(USSR, Drop Everything And Read, Stop Talking And Read, etc.) to
stimulate reading. Motivate through example: be theatrical, be
dramatic, do whatever has to be done to encourage reading and thus
promote writing. Let children write of theif experiences, create

journals, keep diaries, etc. Read to chidlren; read to adolescents;

read to adults. Write, write, write; read, read, read.
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NORTH CAROLINA

Sara Simpson
State Coordinator, N.C.C.I.R.A./ Second Grade Teacher

518 Rhodes Avenue
Kings Mountain, N.C. 28086

If it were in my power to improve reading and writing skills the
first thing I would work on is attitudes. Start with administrators,
principals and then teachers. At the same time I would invite parents
in ior sessions every two weeks. Give them one idea to try witn them-
selves and their children. Let teachers show parents how - using the
wrong/right way, to handle situations. Beginning each parent session,
discuss problems, how it went. Be ready to encourage and have other
ways to try. When parents, teachers, principals and administrators
have worked for at least a year and feel positive it does work -
then teach it to the students by example as well as methods. When
teachers, parents and students have positive attitudes, students could

and would learn anything.

114




109

NORTH DAKOTA

Mrs. Cleo Kubish
Third Grade Classroom Teacher
1431 First Street West
Dickinson, N. Dak. 58601

I would begin by eliminating a 1dck-step approach to reading that
includes an adapted basal-text and workbooks. The workbook strategy is
carried over into the language (formal) development at most schools, and
it too needs to be left behind. Good reading and writing comes from a
strong language experience approach that allows boys and girls to choose
literature in their interests. This good reading material becomes the
basis for the writing experiences. Complete sentences are spoken and

so should they be written. With guidance sentences become paragraphs

and paragraphs stories.
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OKLAHOMA

Geneva Powell

Adm. Asst. (Dir. of Reading, Chapter I, Staff Dev)
500 S. Indep

Enid, O0kla 73701

In order to improve reading and writing skills, I believe they
should be taught together in order to develop a balance in communi-
cation skills. The power of punctuation should be taught in order to

interpret reading and writing.
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SOUTH CAROLINA

Mary A. Kelly

Reading Consultant/IRA State Coordinator
808 Rutledge Building, 1429 Senate Street
Columbia, South Carolina 29201

The one thing I would do to improve the reading and writing skills
of boys and girls is read aloud to them.

In the home, I would encourage parents to begin reading aloud to
their child at a very early age. This would help the child build a
vocabulary as well as expose him/her to hearing language patterns used
by various authors.

In the schools, I would hope that teachers would spend some tjme
each day reading to students. Again this practice would increase the
student's vocabulary and build background experiences which can be used
in personal writings.

I truly feel that reading and writing go hand-in-hand if children
are guided into developing a love of language--this can be accomplished

by parents/teachers who take the time to read to children.
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TENNESSEE

J. Estill Alexander/Linda Irwin
Professor/Instructor
The University of Tennessee, Reading Center
Claxton Education Bldg. Addition/Room 142
Knoxville, Tennessee 37996-3505

If we could co one thing to improve the reading and writing skills
of boys and girls, we would stress thinking skills and expansion of
schemata. Initially, our methodolugy would center on the child's own
language and experiential background. Because reading, writing, speaking
and listening are basically alternate methods for Communication of

thought, they should be taught in an integrated manner. Teachers and

their pupils should never lose sight of the purpose of communication,

the exploration, sharing, clarification, evaluation of thought.
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VIRGINIA

Dr. Robert Gibbons
Professor of Education
Longwood College
Farmville, VA 23901

A11 teachers would have high, ut realistic expectations, for all

students for all year.
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VERMONT

Rita G. Villemaire (IRA State Coordinator)

Reading Consultant K-12, Winooski Public School System
163 Malletts Bay Avenue

Winooski, Vermont 05404

I believe that reading and writing skills develop simultaneously
if allowed to. The key word here is "develop".

The one thing I would do to improve or to ease the process by
which children develop these skills is to remove tﬁe pressures of
being forced into adult standards of perfection while still in the
primary grades.

The developmen* of reading and writing skills could be a natural
evolvement in the communication process if we could eliminate the

stumbling blocks we throw at primary kids.
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WEST VIRGINIA

Dr. Mary Marockle

Curriculum Coordinator, kESA 6
30 GC&P Road

Wheeling, W.Va. 26003

1) Remove basal programs in grades 5 and 6 as the dominant thrust
of instruction. Substitute this process with wide reading of many
books - such as 12 copies of a famous literary work - focusing on

intellectual dialogue.

2) A developmental (does not exist by virtue of texts) program of
writing in K-8 to address the true sequence as

a - sentence
b - paragraph, etc.

Designated time a day in all subjects - 7 & 8 level - teachers

trained to follow the curriculum - in the content area definite formats.
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Anonymity Requested

Read aloud to them over and over - Preschool as well as after
they enter school - Develop a conceptual framework on which to build

later reading and writing skills.
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National Conference on Research in English

Members Outside USA

(alphabetically by Canadian
Provinces and England)
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EDMONTON, ALBERTA, CANADA

David Dillon

Editor, Language Arts

Dept. of Elementary Education
University of Aiberta, Edmonton
Alberta, Canada T6G 2G5

First, I would allow an increase in the sheer quantity of children's
reading and writing. To a certain extent we learn to read and write by
reading and writing and classroom research still shows appallingly low
quantitites of actual reading and writing in most classrooms.

Second, I would try to make the purpose of that reading and writing
as meanin-making, as exploratory, as wondering as possible. Again,
research indicates that the reading and w}iting done in most classrooms
is solely for purposes of publically demonstrating knowledge. Such
expectations prevent children from reflecting, exploring, taking risks-
fn short, from making their own meaning. I believe that using language
self-expressively to make meaning is the basis for sharing that meaning
clearly with others. In addition, children develop their language
ability only by making new meaning for self. All learning involves

language learning.
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EDMONTON, ALBERTA, CANADA

William T. Fagan
Professor of Education
Department of Elementary Education
552 Education South
University of Alberta
Edmonton, Alberta Canada T6G 2ES

Depends on the age and grade level, but in general:
I would strive to have the boys and girls see reading and writing
as interrelated activities. Reading cannot take place without
writing - the author is a significant part of reading. Likewise
it is difficult for writing to take nlace without reading (by the
author). This leads to the importance of comprehension in reading,
necessity for clarity, etc., in writing, functions of reading and
writing, etc. Making the connections between reading and writing
does not have to wait until the children are in school. An ideal

opportunity presents itself at the preschool as children interact

with books.
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EDMONTON, ALBERTA, CANADA

R. Jackson

Professor

University of Alberta

Edmonton, Alberta, Canada T6G 2G5

I would have them actually reading and writing rather than

learning about reading and writing.
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EDMONTON, ALBERTA, CANADA

R Glenn Martin
Professor of Secondary Education (English)
Department of Secondary Education
University of Alberta
Edmonton, Alberta, Canada T6G 2G5

Enable them to make an automatic connection between the ongoing
sounds of the spoken language and of its written counterpart. This
means "hearing" the written language, permitting the same sort of
competence with which they can understand their native tongue in oral
interchange. This in turn means that most of the mysteries of compre-
hending print are taken care of as automatically as they are in compre-
hending speech. The fact that the deaf have far -more severe reading
problems than the blind demonstrates the centrality of hearing in
reading. The last two or three generations of reading theory have been
largely irrelevant to what is involved in the comprehension of print.
Writing uses the same medium in the same way, i.e., as the representation
of speech. But it differs drastically with respect to purpose and moti-
vation; writing cannot be automatic in the way in which reading can.
Successful writing requires having something to say (as speaking also.
does) together with sufficient ease and "automaticity" of inscription

and mechanics, so that these less sophisticated processes do not get in

the way of the flow of the writer's thought.
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VICTORIA, B.C., CANADA

R.D. Armstrong

Professor

Faculty of Education

University of Victoria

Victoria, B.C. Canada V8W 2Y2

I would convince all those concerned. - students, teachers,
parents -- that reading and writing, 1ike listening and speaking, is
a natural developmental process often independent of specific and
arbitrary expectations, in which proficiency is arrived at through

a series of experimental approximations.
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VANCOUVER, B.C., CANADA

Jane H. Catterson

Professor of Education

Faculty of Education
University of British Col.'mbia
Vancouver, B.C. V65 125

I would ensure that there was available to all child. »

material that so interested them that they would want to "practise

reading" all the time.
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VANCOUVER, B.C., CANADA

Marion Crowhurst |
A.sociate Professor
University of British Columbia
Dept. of Language Education
Vancouver, B.C. V6T 1W5
I would have them constantly reading materials of interest
to them and constantly writing for real purposes. This is easy to
say énd more difficult to do, but it is by no means impossible.
The reading should be to find out things they want to know
about; to find out things to tell other people about; for pure enjoy-
ment. BUT NOT to answer questions to which the teacher already knows
the answers. The writing could be: to persuade real people of
things the writar feels strongly about, people 1ike principals, teachers,
etc.; to inform others about matters of interest to the writer, inciuding
how the writer feels about things--including how he feels about books he

reads; to produce pieces of writing for others to read -- e.g., classmates,

younger children, etc., etc., etc.

P.S. This is about 3 minutes' worth. But, of course, it needs a book

to answer the question.

130



125

VICTORIA, B.C. CANADA

John Downing
Professor in Psychological Foundations in Education
P.0. Box 1700
Victoria, B.C. Canada, V84 2Y2

Make sure that every child in the preschool years has a wealth
of experiences in sharing with adults or older children in genuinely
purposeful reading and writing activities. In this way, they would
begin school with well-developed concepts of the functions of literacy
and would have begun to develop some of the linguistic concepts that
are necessary for understanding how orthography is related to language.
With these functional and featural concepts, the children would more

quickly and with greater clarity comprehend their teacher's

instruction.
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VICTORIA, BRITISH COLUMBIA, CANADA

Norma Mickelson, Ph.D.
Professor

Faculty of Education

University of Victoria
Victoria, B.C., V8W 2Y2 Canada

Have them actively involved in both processes concomitantly--

i.e. ensure that they read and write (read to write and write to

read in an active, whole language program.
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WINNIPEG, MANITOBA, CANADA

Dr. Victor Froese

Professor of Language Arts & Reading
Faculty of Education

University of Manitoba,

Winnipeg, Manitoba, Canada R3T 2N2

First, of course, I must state that in my opinion no one thing is
Tikely to affect the achievement of literacy dramatically. However,
some things are more important than others, so here are my biases:

The single most important thing involved in improving literacy

is the complex interaction of truly caring individuals, a variety of

reading materials, and real purpose for using print for communication
pui‘poses.
One could fill several volumes elaborating these points, but it

is this complex interaction that, in my view, is the critical factor.

I see it in primary classrooms; I see itin university classrooms--the
exact combination is rarely the same, but the result is.

My "improvement" then is striving for the perfect interaction for

each learner.
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ENGLAND

Dr. Hans U. Grundin
Senior Lecture
Institute of Educational Technology
The Open University
Milton Keynes, England MK7 6AA

I would ban all early reading programs that fragment language
into meaningless abstract units 1ike ‘word', ‘sound' etc., and
allow only programs that are based on a ‘whole language approach',
which develops speaking, listening, reading and writing in parallel,
and which recognizes that children can become readers and writers
before théy master the intricate technicalities of fluent reading and
writing. The program must recognize that motivation always comes before
skills development. (And it is not enough to pay 1ip service to
motivation by glossy books with colorful illustrations: it is the
text that must be motivating from the very first book.)

The use of 'ditto sheets' would alsobe severely restricted, if
it were in my power. A complete ban might be going too far, but it

would probably be more beneficial than the current, absurd prolifera-

tion of exercises that both seem pointless and are pointless.
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ENGLAND

Coleman Morrison
48 Cadogan Place
London SW1 England

a) Writing skills. If by writing skills you are referring to the
mechanics of writing, I have 1ittle or no interest or concern as to how
children write. I am not conversant with any research 6n the clarity
of writing but couldn't for a minute believe that clear (?) writing
leads to clear (?) thinking. Conversely, if unclear writing leads to
unclear thinking, God help us!

b) Reading skills. I have been away from the American educational
scene for many years (8), but at that time felt that the only hope for
the improvement of reading skills was directly related to the quality of
teachers - which at the time was quite abysmal. Hopefully there has been
progress made in upgrading the conduct and content of course work in
reading instruction offered to teachers at the undergraduate and graduate
levels, that in-service training programmes in the schools have been
vastly improved and that tenure no longer protects the incompetent.

(I rather doubt if any of this has transpired and that the quality of

reading instruction is as bad over there as it is over here.)
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Anonymity Requested

Beginning with the young child, improve the quality and breadth
of experiences and orovide increased opportunities to discuss these
experiences. With the appropriate background of experiences, provide
some carefully guided, direct teaching and oppdrtunities to apply

skills in a functional setting.
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Anonymity Requested

The one thing I would do to improve children's reading and writing
is  to shift the perspective many teachers bring to teaching these pro-
cesses. First, it must be recognized that reading and writing are inte-
grated language processes although they obviously manifest themselves in
different ways. They are 1ntegrated because they share a common bas1s -
in the language competence of the child. And here is where I would like
to see a change in teacking perspective. Reading and writing are not
externally derived skills which must be imposed on chi]dren from the
outside. Rather, they are manifestations of children's inner language
experience and competence. They reflect what children make of the world
of their experience and the language through which they comprehend and
express the reality of this world. It is because language is within
children that we must unlock this inner resource through our teaching
rather than strive to impose some externalized concept of reading and
writing on children. For this reason, then, I would shift the perspective
from teaching reading and writing from the outside to teaching reading

and writing from the inside out.
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Anonymity Requested

Immerse them in a total language program. . . where all of the
components (1istening, reading, writing, speaking) are constantly inter-
acting. Children should have the opportunity to experience reading and

writing as parts of the TOTAL COMMUNICATION process'
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AUSTRIA

Dr. Richard Bamberger
Presiden} of the Austrian IRA-Affiliate

Rudol1f Barenhartg. 20 / A-1170
Vienna, Austria '

I. General remarks: 1) Abwechslung ist das Salz des Vergﬂgens - "Change

is the salt of pleasure", says a German proverb. This is why I would

say: what one thing would you especially stress (or so!). 2) I vould not
use one thing or one procedure to improve reading and writing skills, as
writing develops much slowlier than reading - (reading might get boring).

I would combine both only for a short period (language experience approach-
which also may get boring after some time.

IT. Answer to your question: I would try to improve reading by motivating
children at all stages to read as much as possible and so develop the
reading ability by reading. To reach this aim I would not do much in

the way of training the different skills (a boring task) for Good reading
is not only a "guessing game", it is something 1ike a "lightning-like
recognition of stored word and word groups". The process of storing is
the result of reading words and word groups automatically fifty and more
times. Reading development must be accompanied by experiences of success .
and joy 1) by proceeding from the easy to the more difficult; 2) by in-
volving the action or suspence of stories and books by telling 30 or 40%
of the whole; 3) there should be many class sets of many books (pocket
books with the same title), so that all children may at once continue
reading at school and go on at home. The result of this way of reading
motivation: a) The "storage or the practice effect" is fifty times as
high as that when reading dull short texts of readers; b) children get

accustomed to book reading (We are practising this method with great success in
Austria, I wrote a book about it: Zum Lesen verlocken - Involve in reading,

or Lure into reading.)
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BELGIUM

DE SMEDT, Albert
1. President, Belgian Reading Association - Dutch
speaking section
2. Director of the High Institute for Readaptation
Sciences
3. Head of the Child Guidance Center - Dpt. Learning Disabilities

Mechelsbroekstraat, 9 2820 - Bonheiden Belgium

The training of the teachers must be much better. Each teacher
must know that learn the mother-tongue is not alone the work of one
teacher, but it is the work of all the teachers they come in the same
classes.

Especially we think at the teachers in the nursery schools (prevention
and detection) and at the teachers in the primary schools (detection

and remediation).
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ST. JOHN'S, NEWFOUNDLAND, CANADA

Bill Fagan

Language Arts Consultant

32 Popular Avenue .

St. John's, Newfoundland A1B 1C8 Canada

I would place more emphasis on teacher in-service to enable
teachers to translate reating theories (skills) as expounded in -many
basal reading series. The in-service plan would cover practical teaching
strategies. I believe that basal readers are useful in teaching skills
but this approach is only one component of the total language arts
program. Our aim has to be to use skills (and give time) for children
to read (literature)and write in a meaningful and purposeful manner in
the school curriculum. It seems we are dealing with a more mature

(older) teacher force and in-service could consider this fact.
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MONTREAL, QUEBEC, CANADA

John Ryan

Curriculum Resource Teacher

5139 Alma Street

Montreal, Quebec, Canada H82 2M5

Children learn to speak in a natural way through a rich language
environment based on needs. We must duplicate this kind of learning in
our schools. To do this we must eliminate those determined structured

programs imposed on us by publishing houses. We must immerse learners

of all ages in a rich and secure literate environment. We must encourage
them to be risk takers and so discourage the notion that there is always

a "right" answer or that a piece of written works must be perfect the first

time around. We must really listen to what learners have to say and let

them know that we believe their opinion is worth listening to and thinking

about.
We must expose children of all ages to as wide a variety of printed

materials as possible and remove such traditional notions as reading

levels, high interest low vocabulary. . .A11 language related learning

(thinking, listening, speakinq, reading, writing) must be done in a

meaningful contexts and not a series of independent unrelated "dummie
runs" (duplicating masters, workbooks. . . )

Language Tearning should be fun!
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SASKATOON, SASKATCHEWAN, CANADA

Ronald B. Lamb

Teacher - Grades 6-8

418 Spruce Drive

Saskatoon, Saskatchewan, Canada S7N 2N4

The way I see it, the time factor is the most important one; in
other words, boys and girls rust be given the time to read in class
(15-20 minutes daily) and to write (again, 15-20 minutes). Personal
experience has shown that reading and writing skills will improve through
practice and encouragement. Children do like fo read and to write, and
to share books and compositions.

I have also found that parental support is crucial, especially
in reading. I have given tips to parents to help their children to

read better generally.
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DENMARK

Mogens Jansen President

Research Director

The Danish Inst. for Educ. Research Danish National Association of
28, Hermodsgade DK-2200 Copenhagen N Reading Teachers

Denmark 31, Vejiemosevej DK-2640 Holte

In the old fairy-tale it was customary to have three wishes!
However, they were usually abuss ' as we know, so - - -

1. If so I would strengthen all the sides of the social 1ife based
upon reading and building upon skills in wr{tten language. - - - This
answer may not make sense in a society which is not - traditionally -
very literary, and which does not markedly build on texts and books. So
if I were to answer from Northamerican/English conditions, my answer would
be along the following lines:

2. In that case Iwould attach importance to a very secure environment
in which the learning of reading took place in the surrounding world where
the child felt that he/she needed reading and where only a few adults -
the parents and one or two teachers - were responsible for the child and
his/her learning of reading during many years - preferably during the whole
childhood.

3. If I were *o think within the quite traditional U.S. frame of
education, I would hardly have one answer. but would try this: In that
case I would create surroundings in the school and in the nursery which
were richly marked by texts, and I woqu see to it that TV sets, video
machines, and the new media - which we don't know yet - would also transfer
other things than pictures - and incidentally make use of th=m also in the
reading instruction.

I am looking forward to receiving the synthesis of responses.
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ENGLAND

Douglas S. Dennis
Past President of United Kingdom Reading
Association

'Somerset Villa', 59, Flag Meadow Walk
Worcester, England WR1 1QG

I would introduce an extensive (about 1 year) language experience
programme designed to en..re that the spoken language of all children
was sufficiently developed for them to embark on the reading and writing
programmes with some chance of success.

My experience with children identified as school failures suggests
that their language development was insufficient for them to relate to
the printed word intelligently when asked to read; and when asked to

write they found themselves unable to formulate their ideas for that

purpose.

146



141

FINLAND

Arja Huhtala

President of Finnish Reading Association
Vuoritie 41900 Petajaves Finland

In Finland we have a very good skill in reading and writing.
Our language is rather easy to learn. We write almost the same
as we speak. |

But if I could do something, I think I hope that we could start
reading already at 5 years of age. Mow we start school and so reading
and writing-at 7 years old. I think it is often too late. The best
age to read and write is already gone.

I would also give more time in school in reading and writing.
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GERMANY

Dr. Kurt Meiers, Prasident
Professor

Seitenstrasse 18

7410 Reutlingen 2 Deutschland

Thesis: Reading and writing are closely linked to each other.

Reasons:

1) Writing is a medium that expresses language. Reading and writing
are forms of language that should be considered parallel with
hearing (reception) and speaking (expression). Just as hearing
and speaking must not be separated from each other, reading and

writing must not be separated either.

2) As psycholinguistic processes reading and writing support each
other mutually through the acquisition of the ability to handle

the written word (psycholinguistic reasoning).

3) Exposure to the written word increases the ability to encode and

decode (reasoning oriented toward the learning process).

4) The simultaneous acquisition of tha ability to read and write makes
learning more interesting, more varied and more stimulating

(didactic reasoning).

Note: Translated from German by Helena Collins, Pittsburgh.
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INDIA

Dr. K.G. Rastogi
Professor
N.C.E.R.T

Sri Aurobindo Marg
New Deli 16 India

IT.

The three levels of reading are - recognition, critical and

creative.

The three levels of writing are - reproductive, compositional

and creative.

At the first level, reading precedes writing. At the second
level, written composition helps critical reading. At the third

level both help each other.

Writing has two aspects - mechanical and mental. The mental aspect
of writing helps clear thinking; clear thinking also helps the
mental aspect of writing. But both depend very much on the personality

of the person,
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ISRAEL

Dina Feitelson .
Professor of Education
School of Education
University of Haifa
31999 Haifa, Israel

Read to preschoolers and entice grade-school children to read

as much as possible.
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KOREA

Woong-Sun Hong
President
Duksung Women's College
114 Wooni-dong, Chongre-Ku
Seoul 110, Korea
Naturally reading should precede writing. When children are
exposed to many easy reading materials, they will develop both
reading and writing skills. Children's exposure to various kinds of

reading materials instead of "audio helpers" will enhance their

abilities in reading and writing.
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PANAMA

Leticia Liakopulos
President

Apartado Postal 1799,
Panama 9A, Panama

In our country, only the main cities have kindergartens, and a
good number are private institutions. However, in the interior of the
country these are not available in all areas. There is a notable differ-
ence in the achievement of the first graders who have been to kindergarten
and those who have not. Those who have not make the teaching of reading
and writing far more difficult for the teacher and also for the child.
There are, of course, exceptions. It would appear that the average
child needs enough time to learn the alphabet and numbers uat its own
pace, rather than under the first-grade pressure.

With reference to your covering letter, I sincerely believe that
reading is learned before writing. One example of this is that children
will recognize signs such as SEARS, BRANIFF, PANAM, etc. very quickly,

whereas writing takes a certain amount of skill, which comes with practice.
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John C. Maxwell

Executive Director

National Council of Teachers of English
1111 Kenyon Road

Urbana, IL 61801

Reduce class size.
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- INTERNATIONAL READING ASSOCIATION, 800 Barksdale Road, P.O. Box 8139, Newark, Delaware 19714 USA
I ASSOCIATION INTERNATIONALE POUR LA LECTURE Telephone: 302 731 1600
ASOCIACION INTERNACIONAL DE LECTURA . Cable: Reading Newark, Delaware

March 22, 1984

Dr. Allen Berger, Professor
Reading and English ZIducation
University of Pittsburgh
Pittsburgh, Pennsylvania 15260

Dear Allen:

I find your one-minute questionnaire intriguing, since in most countries
of the world, primary reading and writing are done in conjunction with
one another -- especially at the primary level. There is recognition of

the interrelationship of these %wo language abilities.

When William S. Gray wrote his bestselling book for Unesco, it was called

THE TEACHING CF READING AND WRITING. The people he worked with said that
he would have preferred just to talk about reading but saw the peed for

addressing both abilities.

I hope that this is of some use to you. I have been extremely busy the
last few days and have finally gotten to your questionnaire.

Ver, ordially yours,

a.—(bt‘/\
Ralph C. Staiger
Executive Director

RCS:vs
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RIC

Aruitoxt provided by Eic:

President

Ira E. Aaron
University of Georgia
Athens, Georgia

Vice President
Bernice E. Cullinan
New York University
New York. New York

Vice President-elect
John C. Manning
University of Minnesola
Minneapolis, Minnesota

BOARD OF DIRECTORS

Term Expiring Spring 1984
Phyliiss J, Adams
University of Denver
Denver, Colorado

John Downing
University of Victoria
Victoria, British Columbia

Sara |. Scroggins
St. Louis Public Schools

© 8t Louls. Missouri

Term Explring Spring 1985
Bobbye S. Goldstein

New York City Public Schools
New York, New York

Doris Roettger
Heartland Education Agency
Ankeny, lowa

Judith N. Thelen
Frostburg State College
Frostburg. Maryland

Term Expiring Spring 19868
Marie M. Clay

University of Auckland
Auckland. Naw Zealand

Dale D. Johnson
University of Wisconsin
Madison, Wisconsin

Barbara M. Vaidez

North Sacramento School District

Sacramento. California

Executive Director
Ralph C. Staiger

Letin American Consultent

Asociaci6n Internacional de Lectyri

Marfa Elena Rodriguez
CC 124 (1413) Sucursal
13 Buenos Aires, Argentina

Europeen Consuttant
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Unsigned Reply

1. Reasonable ability to understand and use the English language.

If as a second language, a preschool-kgn-Grade 1 program to develop
this ability. Initial reading instruction is based on it.

2. Reasonably rich background of experiences so that all reading
instruction will be really meaningful. Much experimential learning
may be called for prior to read. instruction.

3. Any large class is likely to have 1-4 children who need writing
experience with words and sentences. Their initial learning
requires motor-sensory approach.

4. Reading instruction is the basic reature. Writing is parallel,
simple, brief. It is reinforcement to‘reading experiences.

5. Systematic program for building word-recognition skills: likenesses
in the looks and sounds of words; phonics for those children who do
not learn word-recognition skills by themselves. Slow learners may
neea phonics.

6. Regular, incidental individual instruction as needed. Teacher-
training should prepare future teachers how to manage to teach

individuals without neglecting groups.
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What Do Governors and Educators Recommend to Improve Reading and Writing
in the United States and Other Parts of the World?

Allen Berger and Regina A. Rattigan
University of Pittsburgh

"If 1t were in your power, what one thing would you do to improve
the reading and writing skills of boys and girls?"

This question was asked of state governors and educational leaders in
ten countries in february.

Exactly half of the governors (or their offices) responded to the one-
item questionnaire.

Their recommendations fall into four categories: targeted monies,
teacher training, class size, and influence in the home.

Targeted Monies

Governor Mario M. Cuomo, New York, cited the need for an early "categori-
cal approach to reach pupils in difficulty." 1In his 1984-85 Executive Budget he
has proposed "a specific $16 million program to 47 school districts which demon-
strate a high degree of pupils with learning prob]ems to target these resources
to such pupils in grades K-3."

Governor Richard A. Snelling, Vermont, has proposed legislation to create
within the Vermont Department of.Education an early education program "to provide
project grants to those school districts that wish to offer new programs or im-
prove existing ones for children from age 3 through gqrade 3.

Governor George C. Wallace, Alabama, cited the need for a "fully funded
kindergarten" with attention to "other aspects of educationil settings, funding
and policies."

From the Office of Governor Mark White, Jr., Texas: "It is imperative that
we concentrate the necessary resources, financial and human, at the early years of
learning to ensure that all children obtain the basic skills necessary for con-
tinued learning."

A governor who requested anonymity stated: "Financial support will be
provided to employ teaching assistants to work with students in grades 7-12
with their writing assignments. In the first year, teaching assistants will be
phased into grades 7-8. Funding is available to expand this program to grades
9-12 in the second year. One teaching assistant would be provided for every two

English teachers."

From another governor requesting anonymity: "We must continue to strongly
support a high level of per pupil aid so that students are given a full oppor-
tunity to learn to read and write to the best of their ability. We must pay our
teachers adequately and allow them to keep up with changes and developments in
their fields. Monetary support for scheols must also include access to computers
and other new training tools--and again we must give our teachers adequate train-
ing on such equipment as well."

Allen Berger is Professor and Regina A. Rattigan, Research Assistant, University
of Pittsburgh. This study was supported in large part by a grant from the
Faculty Research Fund, School of Education. University of Pittsburgh.
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Teacher Training

Attention to teacher training was reflected in many of the responses
with the most detailed coming from Governor Joseph E. Brennan of Maine. In
addition to focusing attention on reading and writing, he recommended that
the education of teachers and administrators include "connections with univer-
sity programs and demonstration program sites for first-hand involvement with
research results and model programs." He cited the value of "ongoing teacher
training and staff deveiopment in reading and writing in order to support a
system of teacheir-as-researcher and teachers-teaching-teachers."

Class Size

A number of governors either directly stated or implied the need to
reduce class size.

From the Office of Governor Robert Graham, Florida: "We would provide
the capacity for the allocation of a greater amount of individual instruction
and expanded student practice."

Governor Ed Herschler, Wyoming: "Give each child an experienced teacher
and a classroom with twenty or fewer pupils.

Governor James B. Hunt, North Carolina, recommended reducing class size
"to levels that would allow appropriate individual student instruction.”

And from Governor Thomas H. Kean, New Jersey: "Give boys and girls
appropriate instruction and hold them to rigorous standards in the firm belief
that they are capable of learning to read and write effectively to serve their
own reeds and the needs of our society."

Influence of the Home

But the greatest number of governmental recommendations to improve read-
ing and writing focused on the infiuence of the home.

Governor James R. Thompson, Iilinois: "I would see that every parent
spent time reading to his or her child from the earliest age forward and that
there be an abundance of children's books in each home."

Governor Anthony S. Earl, Wiscornsin: "I would make the case that read-
ing offers a great deal more than television and the movies. An interest in
writing will naturally flow from an interest in reading."

Governor Scott M. Matheson, Utah: "Require, encourage, and facilitate
more reading in school and at home."

From Governor Richard D. Lamm, Colorado: "I would emphasize the need
for the home environment to reinforce those skills that are taught in school."

From the Office of Governor Michael S. Dukakis, Massachusetts: "Begin
the development of pre-reading and pre-writing skills at an early age, through
cooperative home and school programs, and ensure early childhood evaluation . . ."

An agreed-upon "contract" based on goals developed through-public-hear-
ings was recommended by the Office of Governor John D. Spellman, Washington.

The purpose of the contract between school and home would be to encourage
school-quided "home-based supplemental learning" activities.
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Governor Robert Kerrey, Nebraska: "If it were in my power, I would make
certain that each boy and girl has access to good buoks. I believe that we im-
prove skills by using them and by observing good models. Reading and writing
are no exceptions. We become better readers by reading; we can become better
writers by reading those who have mastered the art. Good books also have a habit
of drawing young readers in and captivating them so that the process of improve-
ment is stimulating fun rather than drudgery.

"Books have always been an important part of my own life--for relaxation;
for reflection; for personal growth," Governor Kerrey continued. "If it were in
my power, I would make books an important part of every child's life."

And Governor Bruce Babb*i:t, Arizona, observed: "It is time to recognize
that teachers, parents and students are all part of the educational process.
Teachers rightfully complain trat we blame them for our own failures at home.
By the time a child enters kindergarten, many basic patterns are already set.
What a school child does outsize the classroom is just as important as what he
does in that classroom.

"As parents," Governor Babbitt concluded, "we ought to ask ourselves:
How often do I encourage my child to read a book? How often do I initiate dis-
cussions about books that are read? How often do I ask my child to express his
or her views in writing? And finaily, how often do I encourage good study
habits? Our children 'iust remember that good reading and writing skills are
commodities that cannot be purchased off the shelf. Education is a habit of
mind and, 1ike most good habits, is acquired by hard work."

Conclusions

The governors' recommendations are in line with those received from state
superintendents of schools, educational researchers, state and national past
presidents (going back thirty vears) and executive officers of the National
Council of Teachers of English and the International Reading Association. Edu-
cators tended to emphasize as well the functional and social uses of language,
the interrelatedness of reading and writing, and the sequential and orderly de-
velopment of the art and skill of communication in all subjects in school. Only
one respondent (a governor) mentioned the computer. No reply to the questionnaire
came from the Office of President Reagan.

Concluding Remarks

It is encouraging to read the responses from the governors. Their rec-
commendations for better education are wise and interwoven. Targeted monies
will certainly improve what goes on in schools, and one important target is
the reduction of class size in order to give individual attention in the begin-
ning grades. For it is in the early years that children learn how to succeed-- .
or, too often, how to fail; if the latter, they will find it difficult to get
out of the trap. Money, too, will attract and maintain stperior teachers who,
1ike all bright people, will need to work in a challenging, invigorating environ-
ment, and that is why the recommendation to improve teacher education must not
be overlooked. Underlying all these ideas, as the governors observed, is
support from the home. Parents who read and write in front of their children
and who appreciate the value of education are a blessing to America.




