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ABSTRACT

~ This module, one in a series of performance-based

teacher education learning packages, focuses on a specific skill that

vocational educators need to be successful in the area of

instructional management. The purpose of the module is to prepare

teachers to deal with students who are using chemicals--alcohol &nd

other drugs-~-to an extent that their performance in the classroom 24d

laboratory is adversely affected. The module also helps the teacher
to define his/her feelings sbout chemical use and gives skill in
using prevention and intervention techniques and in providing
support; reinforcement, and alternatives to students who are

struggling to recover from chemical use. Introductory msaterial

provides terminal and enabling objectives, a list of resources, and

general information. The main portion of the module includes four

learning experiences based on the enabling dbjectives. Each learning

experience presents activities with information sheets, samples,
worksheets, checklists, case studies, and self-checks. Optional

activities are provided. Completion of these four learning =
experiences should lead to achievement of the terminal objective

through the fifth and final learning experience that provides for a

teacher performance assessment by a resource person. An assessment
form is included. (YLB)




CENTTZ (FHaGL"

gt NATIONAL INSTITUTE OF EDUCATION.

= f}ﬂ-ﬂaq%}h, o0 4 9° DUCATIONAL AESOUNCES INEORMATION
e Y N CENTER (BRIC)




Q

ERIC

Aruitoxt provided by Eic:

FOREWORD

Ttus,modp,lgg@eo‘la,senes ohz? periurf*’ rce- fe
educaton (PBTE) leamurgpackages!owsngwmspeoﬁcpro-
fmmmamuo@xém Tmm

theough reseazcnasbengnwm%s:mssuvocawnal
teaching at both the secondary and postsecondary lewels of in-
structon The moduiles are suitable for the preparation of teachers

an~ other occupational traimers n all cccupationail areas.
Emmmmmemmwem

and_appbcation, each cutmnates with criterion-referenied as-

sessment of the téacher’s (instructor's, trainet's) performance of
the spetified competdncy. The materials are designed for use by
teachers-in-trainng_ working ndwdualy or in groups under the

duection and with the assisiance of teacher edocators or others
acHing as resc: wce Persons. R’esmxoeperﬁmsmbé*;klﬁedn

the teacher competencies b

oughly oriented to PBTE conrepts and procedures before usmg
these materials

The design of the matenals provdes consdderable texibeiity for

planning and conducting perforinance-based tranmg programs
for presefvice and inserwice teachers. as well as business-

ndustry-labor tramners, 1o meet a wide vanety of indnadual needs
and mterests. The materials are ntended for use by oniversties
and colieges. stale departments of education, postsecondary -

sttutions. local education agencies. and others responsible for the

professipnal cevelopment of vocatonal teachers and other occu-
pationd} tramers

Trus PETE cumculum package. Module E-10_is designed fo_en-
abie vocational teachers arxd other occupanonat trainers to deal
with slugernis who are using chefricals—alcohol and other

drugs—to the extent that therr performance in the ciassroom s

aagversely affected. The module 1s based opon competencies Kien:
tified as essential for vocational teachiers to effectivety combat
wudent abuse of altohol arid other drugs.

Iﬁany ndividuals and institutions have contributed to the research,

develpoment, wrfg.andrewsaonoﬂmssmmtrammpack
age. Appreciation i extended 10 the foliowing sdivicuals who, as

members cf the DACUM arialys.s panel, assisiactiational Center

Staff in the dentfication of the teacher COMPEECY Sements
upon which this. modisle is based: Eanl Emeny. B RN,
Thomas Lively, Olive Miller, Thornas Murray. Wikham
and Mike Stecyk

ﬁeﬁ!esungo!mema!emalswrasrcwnedwm%easm
field-ske coordmators, teacher educators, students, dir

stafdevebpmentandmersatmwowmgnsmm

‘College, PE 1., Canada; wmversnyofswxmnm

Special recogm:on for nmprmauaﬂ rbiéssn the sevaiopment of

these matenals 1S extended i the fobowng Natonat Ceriter Statt:

sion; and James B. Hamuttons; ngrachreaor 1orlaadersmomd
dwection of the project, Lz G Haimnglon and Michael E.
Wonacott, Program Associates, for module quality controi: Cheryl
M. Lowry. Reszarch Specialist, for developng iligstraticn specﬂr
catons; Barbara Shea for art work, Adoma
Graduate Rese »rc*; Assogate. for assistance m_tieid-test uata
sgrramarization; and Catherine. C Kirg-Frich and Muchasl €.
Wonacott, Program Associates, for revision of the matenals tofiow-
ng feld iesxmg

recogmm iS also extended 10 the stafl at AAVIM for their
mvaluab?e contributions o the quakty of the final prtled products,
particularly 10 Dorina Prichett for module layout, design, and final
art work, and to George W, Smuri Jr. for superwvision of the module
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ocational Educaton
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ThoNimCimorfovadl i Vocationa! Educatron's mss-

8100 13 10 increasa the abiity of diverse agencies, nettutions, and
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o Instaling educational programs arnd products.

o Operating :nformation systeme andservices.
o Conducting bmwmmmummgmm

AMERICAN ASSOCIATION

FOR VOCATIONAL ____
INSTRUCT/ONAL MATERIALS
The. Navonel ingfite lor insiruchonal Materels

Athens, Georgia 30602

_The Amerncan Association for Vocations! instructonal Matenals

(AAVIM) i 8 NOnOroft national insthae.

_ The_ inatitiste 18 & cooperative effort of unwersites; cdmw

divisions of vocational and lochmcsl SAUCELON i 1 Urved States

ang CAnaaa 10 provids 1o XCeeNncs n INSTUCHonal Matenals.
Direction s given by a representatve rom sech of ihe siates,

provinces and lerritores. AAVIM aiso works Closely with teacher

organizatic. 4, government agencres and mdustry.
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INTRODUCTION

 Alogho! hias been declared the world's number one

Umted States. alcohol is involved in 50 percent of

mator vehicie fatalilies. Chemical use is the third
cause of death in the tnited States.
#n average of 6 out of 10 high schooi students have

used an illicit drug. Approximately 1 out of 3 young
people between the ages of 12 and 17 have used
marnjuana.  Depending on the definition. between
5,000 and 20.000 drugs are used in our country. vele-
VvISIGn inewers are ied to believe that beer is the good-
time beverage and that there is a pilt for every prob-
lem.

\We ave a drug-dependent nation: our young pecple
have been brought up in an age of chemical use and
abuse.

 Your major responsitility as a vocational-technical
teacher is to prepare students 10 be successful em-
ployees in 'he world of work. When students are no!

chemicais; they canrsot be successtul int the world of
work. Chemical use and abuse then becomes your

This module is désigned to prepare you to deal with
students who are using chemicals—aloohoi and other
drugs—to an extent that their periormance m_the
classroom and laboratory is adversely affected. This

‘modute will help you define your own feelings about

chemica’ use. It will also give you skillin using preven-
tion and mtervention techniques and in providing sup-

port, reinforcement. and afternauves to students who
are struggling to recover lrofn use of chemicals.
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WL@MMM the Teacher Per-
formance Assessment Foem, pp. 57-59 (Learning Experi-
ance V).

'Enabhng Ub;ecmun

After completny % requred reading, HEMONSEWEE
knowiedce ol chermwal yGe and he considerabions i
volved n combaling coeimical-use protierns {Learning
Exper wncé Y.

Aftet completing the recuered reacng. plain a partahpro-

grmdwwm tectvmarpies Iat you Could USB itk yile

h3 i

Qwn VDEALONA!-teChnl progr & (Leairing Exparience
£y,

Aner compleung the requred readdg. critque the per-
formance of the taacher descrived n 4 | grven case study
¥h uSing imervention techniques (Learning Expenegmce
my.

After comple g the requaed reading, crtique Ine per-
tormarce of fhe teachers described M given Case sikdey
W providing contrwing SuUppOTt 10 recovenng Studens
(teamang Experence 1V).

Resources
Ahs(o!!hemmfmmasmf'” o
tained withn the module 1follows. GWWWrBWm

person (1) to Gelermng the avalabikty and the locabon ot

these resources, (2} ‘o locate asational references M your
occupational Spacia.’y, 8nd (3) to get assistance i seting up
achivibes with paers or observaticns ot skiled teacrers, i
necessary. Your resource person may also be comtacted o
you have any diffcutty with directions or m assessing your

progress at any tme:
Learning Experience |

Optional
A group of Ige;grfswygn whom you could discuss your
reacthons {0 given hypothatical stuations relating to st~
dent chemical use.
Issues of the Journal of Aicolo! and Drugs that you can

examing as possibia resources for Keeping Up 10 dats.
Learning Experience Il
Optional
Ralersnce: Smon Scdmy 8 Howe. Leland W and
Kischenbaum, Howard. Values Clarificaton. Revised
Edition. New York, NY: A&W Publishers: 1978
Relerence: Knowledge and Attitudes of Drug tsage:
Grages 4-12 Los Angsies. CA. Instructional Obpec-

tives Exchange. 1973

An setial ?aachmg Studtion m wiuch you can combat

fprobiems of student chemizal Use.

A resource person o  AS5esS your competency n com-
bating problems of student chemwcal use

‘General Irformation

Fm nformabon about the general orgarzation of each
periorerani;e-0356d teéacher educaiion {PBTE} moduie:
fgeneral procedures for Hs use. and terminciogy that 1s com-
am o ad the modules, see Aboutl Using the Natonal Cen-
fer's PETE Wodukes on the inside Dack cover For more
w-gepali inform v on how 1 use the modles n teacher/
Tragisr BOUCALON Programs, you May wish © refer 1) three
r&igied documants:

The Student Guide ™ ising Periormancs-Based Teacher
Ecfocaton iMaterialy 13 383gned 1o heip oriert preservice and

HISErVice 1Dachers and occupational traners in PBTE in gen-
oral and 1) the PBTE matenatls.
The Resource Perion Gude 1o Using Performance-Based

Tescher EQucanon Matenals Can heip DIOSPECTVE resource

POrsons 1o gunie and assifl proeservice and wserve teachers

and oczupalional ramners 1 the development of prolassonatl
f2aching competencies through use of he PBTE modiles. it

&30 miclucies ksts of al the Module COMpetencies. 23 well as a

hstrgy oA The_supplerentary resources and the addressas
wher thay can be cbianad o
The Guide to e Impiementaton of Performance-Based
Teachee EUcabion i3 desgrad) 1S M1 N0 Who will adrrinig -
ter the PBTE procwam It contang anawers to implementation

Gueshons. possiie soubons 10 prodlems. ard Alernative
coursey ol achon



Learning Experience |

OVERVIEW

andﬂwmnemmmvedmmﬂmmmm

Activity _  You will be reading the information sheet, The Problem of Chemical Use, pp.
6~16:
« 1
v
? Voui iy wish IG [6v-aw Saveral Given hypothetic! Situatons relating to student
3ptoonal chemical use and to consider how you would react to each situabon: You may

Actmty also wish to meet with a group of peers to discuss your individual reactions to the
‘i :’ situatons.

‘(oumaymshtoexammoissuudmmnddmmngsasa

possible resource (o us? in keeping up to date withthe problem ol chemical usa.

You will be demonstrating Knowiedge of chemical use and the considerations of
combating chemical-use problems by compieting the Seli-Chéck, pp. 18-20.

You will be avaluating your competency by comparing your compieted Sew-

‘ 7Fudbicki Check with the Model Answers, pp. 21-22.




Fof information on what chemizals are, who uses tf

-

n an how, and um,v.::rs

handiing problems of chamical use, read the foliowing information sheel

THE PROBLEM OF CHEMICAL USE

The probiem of chemical use receves considerable

attenton from many quarters. Magazine and news-
paper articles depict the international drug traffic. Na-
tional safety organizat.ons run ad campaigns portray-
ing the danger of drinking and driving. The television
news announces the detai: of narcotc raids and ar-
rests

On top of mat. ytsucanoverhearparemsa;soaal

gatherings discussmg the possitelity that their chiidren

may be using drugs wr drinking aicohol. You might go

to a party where, n adcuon to the usual menu of
aicohol, marjuana is passed around: For that matter,
i some places, you can See people smokmg
marijusana on the streets and in the park——and in
SChoot.

The prabiern scerms lo be that many people around

appear to be using mem mn duﬁerem ways, undef dif-
ferent crcumstances, and for different purposes. You

have almost certainly seen avidence of this in the

medtia. You may very well have seen it yourself.
What Are Chemicals?

People, in_general, use a wise range of chemical
substances. These include prescription drugs (€.g.. an
antibiotic for a cold) and over-the-counter remedies for

many common ailments. Coffee and cigarettes are all

around us. People €rink many alcoholic beverages—
hQuor, beer, wine, and so on.

Cannabrs and its derivatives (@ g , marijuana, hash-

ish: hash orl) are widely used. Cocaine, "the rich man's
pleasure;” 1s expensive but fashionable in some cir-
cles. Barbiturates, amphetamines, haliucinogens.
upiin, heroin. and many other drugs all iigure in the
list

_ Ourconcern, of course, does not cover those drugs
that are used, as directed. for legitimate medical pur-
poses Nor does it include toffee and cigarettes.
Harmful ot not, coffee 1S not commonly seen as a

deadiy menace in the vocational taboratory, and smok-

ing 1s probably alreadly prohibited in the lab.

Our concern does, however, cover alcohol and the
NUMEIcUs iegal substances that are usuailly just

caileddrugs: It also covers the misuse of prescribed or

patent medicinns (e.q ; tranguildizers; diet pills):

These chemicals—aicohol and other drugs—bring

about an altered state of consCiousNess in the user.

Most people are familiar with at least one altered state

of consciousness—daydreaming. When ycu are day-
dreaming. your CGNSCIOUSNesS—your mind, your

attention—is elsewhere. SunslarﬂanScénr\appenm
you when you dream; sleepwalk; get very dizzy. or

hoid your breath a long time. They can also happen
when you are drunk, stoned, or high.

) Anaﬂaedstmeofconsmusn&ssmbepeﬂectﬁ
harmiess and gwen fun_ I you are sitting quietly in your
armchair, daygreaming about taking an island cruise

or being a Broadway Star, thisre is probably 1o harm

done: When you were a child, did you ever spin around

in crcies untl you couldn't stana up? H you did, you

probabi:* thought that was perfectty acceptable: For

that ma%er, many people feel that taking a drink or
Smoking a jont in the privacy of the home is perfectty
_ An altered state of conscousness can be very
dangerous, however. Peopsa generally agree that it is
dangerous 1o crink and drive. Your docior might sg+
ofically warn you cever 1o drive wheri you take a

particutar prescripton medicine. An allered state of

coNsCiousness carres risk whenever the user ‘might
need 1o concentrate his or her mind and atlention—
which, in the altared state. may be dithcult or impossi-
ble.

_For that reason; chemicals that induce an altered
state of consoousness-~&icohol and dther drugs—
can be quite dangerous in the classroom or laboratory.
Your students work with tools. equipment. and

machvnery hat demand cmcemtauon and careful at-

tention. One moment's inattention, du4 o 8 wandering

mind. can cause serous injury 1o students and ruin
expaensive equipment.

Furthermare, students are Iess 3vkely-~oerhaps

urable—to learn and perform successfully n the

classroem or lab d their consciousness is altered: With
their minds and attention clsewhere, how can thyy
possibly devote their energy 10 absorbing the vitil

technical content of your occupational area? How carn

they gain the knowledge and skills you are attempting

1o providie if they are busy building castles in the air?

For that malfier, how will an employer react to workers
with altered states of consciousness?
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a ldéaofwhouses

Many peog!é have a ste’r” Nty p¥
chomacals Accordng to jhis s!ereoty'pe _chemical

users are winos and vagranis. the alcoholc house-

wite; heppres smotang marjuana and poppmg pifis;
and marginal underworid types stealing car radies to
tnance thear heroin habits. The stereotypical chernical
user is someone on the fringes of society —Someond
from a “bad background,” from the other side of town,

from a different social group entiwely.

However, this sxereoiypocal picture of chemical
users is false. There is no one set of peopie most ikely
1o use chemicals. Thete is no particular background,

side of town, or social group that makes @ person more

or less kely to become a user. Rather, ali_kinds of
people; with ail kinds of backgrounds; from all parts of
town angd society. usé chemicals.

_The tact that anyone can use chemicals means that
any of your students might be using them; too. You are
not safe in assuming that students from well-to-do,
wing, and concerned iamlies are _myvung 10 he
temptation of using chernicals. Media coverage of
chemical-use problems contains @ common refrain.

Parents say over and over again, "But, I've worked so

hard to give my chiltiren everything—love, attention,

support. all the advantages that | can aftord, Why
would they want to use drugs?”

By the same token, there is no justification for 8-
suming that students from lower-income or minority
families are uscng cheriicals. Th@y ‘may be using

these categones who do m)t use chemscals never

have, and never will.

You shoutd always remember, as you deal with the
problem of chemical use, that any of your students

could be using chemicals. The young black man from

wfvors?rmmxgiaaﬂewoccupam—aidmaw

any others could be using chemicals: Not one of them
1s any more likely than any of the others to be a user.
Perhaps rione of them use chemicals, or perhaps all of
them do.

Why Do People Use Chemicals?
Different peaple. of course, may use chemicals for

differert reasons: Many paople use them; i the first
place, simply because they enjoy having an alered
state ¢f consciousness. This reason is not really 1o
difficult fo unserstand, within reason. After all, who

doesn't enjoy daydreaming?

Theve is @ point, owever, at which the enjoyment of
an attered 81ate of consciousSness oloes not SUiCe a5 &

reason for chemical ise. Anyone who has ever had

one drink $00 many;, taken heavy sedation on doctor's

orders, of aven awakened in & cold swest from a
"eiinowsmatanaltocedstatgoioomaous

peOpie 10 USe ChemiCals ifi spite of Mese muﬁvé
effocts?
Pressurecmcausammypaopﬁtousedmm:cats
Many of your students; for example, may use chemi-
cals because of peer pressure. Al humans nadd 1o e

accepted hy those around them. The need for accep-

tance by peers is perhaps strongest durnng the leen-

ago years and young adulthood: Many of your atis-
dents are probably in this staga of their kves.

Q@@QWMprwmomevﬁg
these years; students may be led o chemical HES in
order 1o be accepted by their peers. in ofer 759%ds,
students whe probably wouldn't ever thinik o using
chemicals on their owh might do $0 because their

friends do and asrl tham 1o,



Otrer external pressures can also aﬁecx studénts

use of chemicals These pressures may come from
socly at farge How often have you seer television
commergials portraying beer as the favornite drink of
arhletes™ How often have you seen magazine articles
ac.:omr:.wq a pil for every ailment unger the sun?

« Tred?-Constipated? Headache? Runny nigse? Try

cne of these! )

Students may also be aﬂCC!Ld try pressures from

fam:ly frends cmp!oyors nameless strangers. ot
movie stars The use of chvmncals in one form or

anothier. 1s accepted and even promuted by many

Self.imposeq. internal pressurés can also play a
partin chemical use Gome;mdonts may be 5o eager
to succeed in your wcanornl program that they take
amptietamines o stay .Jp ail mght studying for a test
Otrers may be eager to piease parents or teachers by
doing well or may be motivated by a competitive spint
10 outdo their peers Students tiay be strugqghing to
work part- or full-ime while in schioc!

Thinsi And oiher seltirnpesnd pressures may lead
studdenits to usechemicals The chemical may function
Js At enEger foor sotie studerds. counteracting
Ay For orhvrf ‘e Themical  prowvides dn escape
from the stress ar tension caused by such pressires

How Are Chemicals Used?

As stated previously, thete are as many diferent
witys of Using chemicals as there dare peopis using
theom This person drinks rarely and only at parlies.

that person «ills. and SIMUKES a joint the first thing
cvery morming One person iakes amphetamines for
CXTL PNeTGY . SOMeene plse snorts cocaine (0 escape
from an unipleasant reaiity Some people only want to
1«\t amild efoct oMers want 4s exag ggcrated an oflect

s poassible

ERIC
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) In short, there iSno slereotypncaJ)anern of use: |ust
as there is no steréotypical user. There is not: at the

nm@efﬁucwmmn 2Ny consistent evidence that exper-
imenting with ch@mtcal use leads to dependency

Many people expeniment with various chemicals but

never progress to regular use. In spite of this. iowever,

many pecple o become dependent on ane chemical
or another. How can this happen—how does ex-
perimentation become dependency?

Expenmentatmn. The first stage in the use of

chemicals is experimentation. Students might be

prompted to experiment with chemicals for a number
of different reasons. Curiosity, peer pressure . the sim-

ple desire to feel good or 10 &scape probiems. and

easy access 1o chem:cals can all lead to trying them

out that first ime: in addition. the exarriple of chemical

use that is set in our society may lead students to feel
relatively safe in experimenting.

inthe expenmemanon stage the use of the chem:-

cal is usually postive—cr at i2ast not negative. The

student can usually achieve; eventually if not at first
the desired effect of teeling good. Given this positive
effect. the student may come to trust the chemical and

feel comfortable with its use.
Many Students. ot course. may never get beyond

the experimentation stage. They may have taken a
arink or two. smicked marijuana & couple of times. or

popped afew p«Bs and decided they didrit care for tha

experience very much. They may have had a negative

expenience with expermentaticn. with urpleasarit
physical or psychological side effects. For whatever

reason. many students discontinue chemical use after
expermenting a lime or two.

Use. Not all students, however. stop with experi-
menting. Some students go on to regular use of chem-
IC&IS. using the chemical more and more irequently

They may begin o value the effect the chemical pro-

duces and !ook forward o using the chemical

In the usagfs{me 0 CROSTICE! UsLEY y 1A as
sociated with good times—friends, parties. celebra

tions: freedom trom responsitility and stress. The ef-
tect of the chemical 1s stil positive gverall and. thus.
reinforces students’ positive feelings toward it In this

stage. the use of the chiemical “oes not generally
intertere wath studends’ Wofmat unctioning

Just as “nany s'udcnls never get beyond ex-
penmentation. rany never go beyond use. They may
use chemicals for years without your ever knowmg it
Such studerits are like social drinkers. who drink only
in_what tiey consider to be appropriale circum-

stances: Students may, in fact, stay in this stage of use
torever

Abuse. Orithe o!her Harid, some students dogoon
to the next stale of chemical use—abuse o this
stage: the chemical assumes greater and greater im-

prortance in the student s Ide. Itis used more frequentty

10
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and. often. in farger doses as the student's tolerance to
the drug increases and its effect of altesing the con-
sciousness decreases. As frequency and dosage in-
crease: th2 chemical may begin to intertere with nor-
mal tunctioning.

Farthermore: stedents in this stage of chemical use
may begin to aiter their lite-styles in order m accom-
modate the increased use of the chemical. Students’
performance. behavicf. and attitudes may change.
Studerits may even begin to notice harmful conise-

qguences of use but disregard them Iin favor of con-
tinued wbuse

_ When students’ performance, behavior, ang_atti-
tudes begin to show a change, they are likely to D re-
cewve negatve feedback from others. Family.
teachers. or peers, for nstance. may react negatively
to this change. Th:s negative feedback can then cause
further change —&iudents may become Hostile toward
others and detfiant of authority.

Also:. as studi s receive negatve feedback and
react with hostility and defiance; they may experience
considerable stress. This stress can lead to even
nraater abuse. Use of the chemiical is less andiess for
4wod times in a pleasurable context. Instead. the
chemical comes to be used in a negalive context as

an escape from an increasingly unpleasarit reality.
Uependency Although agaln ‘many students

final stage ¢f chemical use——-dependency In this

stage. students hecome dependent ori hatitual; re-
peated vse of the chemicl. Crawing for the chemical
fnay be continuous, even if unpleasurable effects re-
suit from its use. The chemical generally becomes the
most important part of life for those who are depen-
dent

Dependency can bé either physical ot psychslog-
ical Commonly called addiction. itis characterized by
greatly ircreased physical tolerance to the chemical

and strong physicit! withdrawal symptoms in its ab-

sence. A dependent user may be totally preoccupied

with the chemical and its effects and may behave
rrationally and inappropriaiely.

Thus, when stutients are dependent on a chemical;
they experience an overwhelming physical and/or
psychotogicai need for it. All other aszects of life can
become subordinate to it. The desire to obtain and use
the chemiical may completely disrupt normal furiction-
ing.

A Viéibi.é behavioral circle—student iré’c’e"iiéés 'riegé'

stress and turns to Lse even mole Strongly-—can also

geeur in dependericy. If anything. students are more

likely to receive megative fecdback from others who
carg about them.

use is not. of course:; cér%/ed in 'stone. Many students;
having experimented; stop at one stage or another

without ever going any further. The us€r does not
necessarily become an abuser, for example. Other
factors can cormie into play——students own values

personal expectahons pastexperience. presem situa-
tion, and so on.

 There is, however, an urideniable risk involved. Al-
t’iough experimentation does not always—or even

often—lead to dependency, every case of depen-

dency does; in fact; begin with experimentation.

Hence; those that experiment should beware. They
may be gelting more than they tyargained for.

~ Thereis further risk; also, in the vocational-technical
classroom or lab f a student is under the influeénce of
Cﬁii'rﬁi'célé Whélhé'r élehbl bi bthéi 'drugs ih Y'O'U'r

the studem s in. The studenl can be 1ust as danger-

ous, to himrerself and to others. regardiess of

whetner this is the very first attempt at expenmenta-

tion or the pracuced habit of dependency Use of chem-
icals, no matter whkat stage. becomes your concern.

There may be a risk involved to students’ fatures in

the world of work as well. This is especially true if
students have a legal record of arrest or conviction for

alcohol- or drug-related offenses. Many employers are
less likély to hire someone With such a fecard. Even
more important is that, in many states, such a record

cari disquanty an applicant for licensure o certification
in some occupali s Health care occupanons (e. g
registered nurse; hicensed practical nurseé) are one

exampie.

Wi
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What Are the Symptoms?
_ The symptoms of chiemical use are easy to observe.
You riave probably. at some point, seen someone who

is drunk. You could probably sit down and write a list of

Symptoms of drunkenness—-siorred Speech exag-

gerated and gncontrolied movement; vision problems
(e g : seeing dounle): nausea: and so on. Alse; many
people undergo changes in their behavior when they
:i'ré ernR Thé ti'rm'd 'pe'rs"o'n 'r'n'ay become filted With

ous munker may guggle mcessantly
Noiie of the ;mptoms of drunkenness presented
above can be taken to mean-—necessarily—drunk-

enness. Any or akk of those symptoms could indicate

something else entirely. Your speech might be slurred
because yoa just went to the dentist and the anesthetic
hasn't worn off yet. You could be nauseous_because
vou ate something that disagreed with you for lunch.
You might become unexpectedly filled with bravado
becaise a thrilling speaker stirred you with visions of
the future.
The same is true of almost alt the symptoms of
chemical use. In general, the sympioms are common

physical or behavioral phenomena. lndnvtdually they

riedn riothing. Together, they may mean that the sto-

dent exhibiting them is using chemicals. With this con-

sideration firmly in mind: the foliowing are symptoms
of possibkle chemica!l use:

Poor performance
Detenoration in performance
Falhng asleep in class

Resentment of authonty and rules
Aggressiveness toward peers
Withdrawal! from peers

Leaving class often

o e ._t

s Frcquent restroom breaks

s Tardiness

¢ increased iliness

e Increcased absence. especuatly neaﬁrfweekends

s Patlerred apsence (e.g., every Monday)

e lLethargy

& High emchional level (e g. frustration, arxiety.
anger)

e lrpatience

e Apathy

¢ Negative personality change

Dropping out of extracurricuiar actlvutnes

increase In accidents and mjunes
Obvious physical signs (e.g.. bloodshot eyes, di-
jated pupils. slurred speech, rnausea. steepiness,
poor motor control and coordination, hyperactiv-
ity. runiny riose. constant appetite or tack of appe-
tite)

Obviously. not every student wha perlorms pgorly in
your classioom or lab will be using chemicals. You

should know parfectly well from your own experience

theni. Sortie students, in fact, perform poorly all the

time. The symptoms in thig list indicate possible chemn-

that any student cari perform poorly, at least now and

ical use only when they represent an overall change

or pattern in student performance and behavior. Only
then are these possible synipioms reliable.

Why is this matter of reliabifity so important? As-

sume, for a moment, that oné of your studerits is the

son of your department chatrperson Assume also that
you observe ihis young man falling asleepin class one
day. That's ali—you just saw him fall asleep one day.
Do you want to be the one to rush to the chairperson

with the news, based on this slim evidence, that her

son is a doper? While this example may be somewhat

exaggerated, it ilustrates a pcint—that chemical us2
is a serious matter and one that you would not treat

casually.
What Are the Effects?

The particular danger of chemical use in the

vocational-technical classroom or lab arises from the
effects of chemical use. When students use chemicals
that induce an altered state of consciousness, things
happen to them physically and mentaily. Having used
the chemiical, the studeint becomes sIrunk or stoned or

up (exhilarated) or down {(depressed) or whatever.

Each chemical causes its own particular state of al-

tered censciousness. These effects of chemical use
have tmphcattons for satety both in occupational train-
ing and in the world of v-nrk.

In an altered state of consciousness, students’ at-
tenticn is: frankly, elsewhere. They may have a differ-
ent sense ot ttme——your block of related lnstructton

attentton is wherever thetr consceousness IS Hence

concentration on the task at hand in the classroom or

lab becomes less likely and more difficult for students

under tne influence of chemicals:




Some of the specmc effects of this altered state of
consciousness may be physical in nature: Students
may_experience problems with vision {e.g.; altered
depth perception, double vision, poor color discrimina-
tion, hallucinations). They may also have slurred
speech. impaired reflexes, or nausea. They may be

nonresponsive, fall asleep; or even pass out. Any one

or more of the symptoms presented previously could
show up as an effect of chemical use:

These physical effects could cause great difficulties

for the individual student; of course: In the classroom
or lab or in the world of woik; perfermance could be
drastically impaired. If depth perception is affected by
the use of chemicals; the student might walk into a
piece of equipment or trip and fall using a ladder.
Impaired reflexes and motor ¢coordination could pre-
sent great dangers in operating machinery. Slutred

speech could impede commaunication with super-

visors. co-workers, or the general public:
Other specific effects of the altered state of con-

sciousness could be behavioral. Operating u quf}!le
influence of chemicals; students may have inappro-
priate emotional reactions (e.g:; frustration; anger.
hypersensmvnty) to situations or events. They might
experience abrupt or extreme mood changes—-happy
one minute, sad or depressed the next. They may
suffer from impaired judgment or delusions.

Wh t Can You Do?

Such behavioral effects could; agam cause serious
difficulties for the individualin the lab or ¢lassroom or in
the world of work. A student with impaired judgment
might decide that it is not necéssary to observe stan-
dard safety procedures, which could cause serious
injury to him/herself and others.

A retail clerk might respond inappropriately to a
demanding customer by becoming angry and rude,
thereby losing a sale and endangering customer rela-
tions. A worker whose mood ﬂuctuates constantly

tnons with peers and supervisors:.
'Long-term chemical use produces the same effects,
intensified, sustained, and reinforced over time. Thus,

long-term physical and behavioral effects of chemical

use have the same implications for performance in the
classroom; lab; or world of work.

These effects also present the same kinds of safely

problems. As reflexes and motor courdination become

more and more impaired over time. for example, the
risk of serious accident or injury increases propor-
tionately. If mood fluctuation becomes more extreme
and pronounced, the worker's relationships with peers
and supervisors may deteriorate to the point of job
termination.

Given that student use of chemicals can be a seri-
ous problem in your classroom or lab; what can you do
about it? In all probability, you are not a trained coun-
selor in alcohol and drug abuse. You probably don't

have the medical background to pinpoint specific
symptoms of the use of specific chemiczis. Nor, prob-
ably. do.you want to devote limited instructional time to
combating the problem of chemiical use.

Yet. you do have the responsibility of ensuring that
learning can occur safely and efficiently in your class-
room or lab. We have established that students in an
altered state of consciousness may not be able to
learn either safely or efficiently in your program. Thus,

part of your responsibility for ensuring safe and effi-

cientlearning involves handling the problem of student

chemical use:
Realistically, your role in combatiing the problem of

chemical use is a simple one: You should be a link

between students who need help and the sources of
that help: As such; you do not have the sale responsi-
bility for helping students who have chemical-use
problems. You are, in fact, only the first link in what

couild be a long chain leading to help for your students.

Herice, your specific responsibilities for handling the

problem of student chemical use; although vital; are
limited:

You will ot be expected, for instance. to be a

watchdog of your students’ private habits and doings.

You are concerned with chemical use as it affects your

students, their performance, and their safety in your

classroom or lab:
Thls does not mean, however that what happens

outside the four walls of your classroom or lab is none
of your bosqness—qmte the contrary. If a student
smokes_a joint on the way to school in the morning,
that student's performance and safety may be o less
affected than if the joint were smoked right in front of
you.

. For that matter, you should be concerned with Stu-
dent use of chemicals as it affects their performance in
your overall program. If your students are placed into
cooperative work settings, you should be concerned if

they have begun to show up for work hung over.
Or, if a student abuising chemicals has a personality
change for the worse, becoming generally frustrated

and resentful of authority, you should be concerned

about that student's prospects for getting a job. None
of this; however, means that you should go around
investigating what your students do on Saturday night.
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Nor will you be expected to be able to look at a
student and comie up with an immediate diagnesis of
specific chemical use. in other words; you don't need
to be able tc iook at a student and say, "‘Aha! | see from
the extent that your pupils are dilated that you've had
th hits bf Sbééd Withii’i tl’ié last three h"o'U"rS " As stated

have taken:
anally you wnll not be expected to offer tfeatment to

students who need help with chemical-use problems.

This, again, is probably outside your area of expertise:

You are not supposed lo psychoanalyze your stig-
dents; detoxify them; or personally reform their errari
ways.
~ What you can do, however, is simply to act as the
link between students and sources of help. You can do
this effectively and efficiently by taking action in the
foliswing ways:
s Use prevention techniques—You can set
stanidards for behavior in your own iprogram and

How Can You Prepare?

enforce those standards. You can provide infor-
mation about chiemical use to your students and
keep the lines of communication open. Finally,
you can help your students self-assess and dis-

cover alternatives to chemical use:
Use intervention techniques—You can, first,

identify students displaying persistent symptoms

of chemical use. You can then intervene to refer

students to the help they need:

e Provide continuing supportw—For students
who are recovering from chemical use, you can

create a nonthreatening environment. You can

meet their needs in your own instructional pro-

gram: Finally, you can hélp make the community
aware of chemical-use prcbiems.

Betore you are ready to take action in this manner,

however. you probably need to do some preparation:
Handling the problem of chemical use can be delicate.
Therefore, you need, first of all, to ensure that you are
fully equipped for your role in handling problems of
chemical use among your students.

if you are going to act intelligently. effectively. and

legatly to combat the problem of chemical use; you
need to have a solid base of accurate; up-to-date
information. You should gather information on
chemical-use problems as they occur in your | Own

commiunity, and you should review the poucy of your

school or college for handling such chemical-use prob-
lems: You may also need to identify local resources for
handling this probiem and the legal implications of
acting in your local situation.
~Furthermore, you may need to evaluate your own
use of chemicals and your aftitudes toward such use.
Finally, you should determine local attitudes toward
chemical use and toward your responsibility for han-
dling this problem.
Gather Information

The first step in your preparation should consist of
gathering relevant information. The information you
gather should be reliable above all else. It would
probably not be appropriate, for exampile, to ask the

attendant at your local gas station what kinds of chem-

icals the young people in your community use: Nor

would it be wise to rely on a colleague’'s memory
concerning school or institutional policy for handiing
chemical-use problems. Your information must also
be accurate; your colleague’s memmory may not al-

ways be accurate.

_Local chemicak-use prob!éms. Information on the
kinds of cherricaluse problems that commonly occur

in your own school or community may be of great use
to you. You need to know if there are any specific
chemicals that are popular with students at present, or
whether a number of different chemicals are com-

monly used. You should also determine whether there

are any specific symptoms, physical or behavioral;

associated with the chemicals used locally.
You should be able to obtain this information by

talking to knowledgeatie people in your school or

community. You might contact the narse or other gual-

ified medical personnel in your school or college. Per-
sons working at a community drug crisis center may
be able to inform you about the local situation. Finally.
many local police departments maintain a drug infor-
mation unit of some kind.

You should also keep your ear to the ground. so to
speak, in your own school or college. While it may be

neither necessary nor advisable simply to ask

teachers or students about chemical-use probiems,

you might hear a lot of information if you just listen. You

could pay attention to the conversations in the taculty
jounge. You couild alsc ksten to student's conversa-
tions in the halls, the cafeteria, the student lounge. or
your own classroom.

it would also be helpful for you o know some com-
mon street names of drugs, especially those drugs
that might be in common use MONg your own stu-

dents. Student conversations and remarks you over-

hear would, again, be an excellent source of this in-

formation. Sampie 1 ksts many such street names for
common drugs.
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SAMPLE 1

STREET NAMES OF COMMON DRUGS

Amphetamines:

Beans; Bennies; Black Beauties, Black Birds, Black
Mollies, Bummble Bees, Cartwheels. Chalk, Chicken
Powder, Co-Pilots, Crank, Crossroads, Crystal; Dex-
ies, Double Cross, Eye Cpeniers, Hearts, Jelly Beans,

Lid Poppers, Lightning, Meth, Mini-Bennies, Nuggets,

Oranges, Pe) Pills, Speed. Roses, Thrusters, Turn-

abouts, Uppers; Ups. Wake-Ups, Whites

Barbiturates:

Barbs, Black Busters, Blue Birds, Biue Denies, Bliie
Heavens, Blues, Candy, Christmas Trees, Downers,
Downs, Goof Balls, Green Dragons, Marshmaliow

Reds, Mexican Reds, Nimbies, Peanuts, Phennies,
Pink Ladies, Pinks, Rainbows, Fied and Blues, Red

Birds; Red Herils; Reds; Sieeping Pills; Stumbles, Yel-
low Jackets; Yellows

Heroin:
Big H. Boy, Brown, Brown Sugar, Caballo, China,

Chinese Red, Crap, Doojee, H, Harry. Horse, Joy

Powder, Junk, Mexican Mud, Powder, Scag, Scat,
Smack; Snow, Stuff; Thimg

LSD:
Acid, Beast, Big D, Blue Cheer, Biue Heaven, Blue

Mist, Brown Dots, Cakes, California Sunshine, Choco-

late Chips, Coffee; Contact Lens, Cupcakes, Haze,

Metiow Yellows; Orange Mushrooms, Orange Sun-
shine, Orange Wedges, Paper Acid; Purple Haze,

Hawk, Trips, Wedges, Whits Lighting, Window Pans,
Yellow

Marijuana:
Acapuico Gold, Broccok; Bush, Dry High, Gage,
Ganga, Grass, Griffo, Hay, Hemp, Herb, J. Jane, Loco

Weed, Mary Jane, Moto, Mutah, Panama Red, Pot;

Reefers, Satina, Smoke, Stick, Weed

Policy. It is absolutely essential that you find out
whether your institution has a set pokcy for combating
chiemical-use problems. If your school or college does
have such a policy, written or otherwise, you must
review # carefully. ensuring that you understand every
portion of it. However. even if you find no written policy.

you shouid always talk with an adminsstrator in your

mstitution and determine what guidelines there might
be for your action.
The policy for handling chemical-use problems may

spell out, in great detail, your own role. it might give

you great leeway in dealing with students directly
when you identify a possible chemical-use problem.
~On the other hand, the policy might require you not
totieanyadimyowsel:hsomejgﬁtgpogﬁsigy:
vidual instructors are required to refer all possible
chemical-use problems to more qualified personnel
for action. As you review your local policy. you should

make careful note of the role assigned to you—whiat

you can do, what you must do. what you must not do.
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The pk ' y will also very | Ilkelypgtfllngﬁapy groups. the
mstitution nas identfied to handle problems in this
area. There may be a drug action task force to hel: Zyou
of to act in yourt place. A specific administrator or other
trained professional (e g.. the school nurse) may be
named coordinator of information and efforts in this
area.

Commurmy'r'cso .rces may be idéhtifiéd égéﬁéiéé

chemncal use problems sources of mformdtlon foryou

and your students. personnel who could give presen-

tation+ 1o you. other staff. or students on chemical-use
probie-s

Finally_institutional policy may spell cut student
rights i this area that you must respect. For example,
the policy may state that students have the right to
have a witness present—perhaps parents or
guardians —at a4~y conference on possibie chemical-
use problems Or. Students may have a specitied right
to documentation of symptoms you migtit have ob-
served or of helpirg confémnces you might have held

also be repeated in your local policy.
) Légél rrﬁ'plai:étlb'rié Chemical use is closely regu-
fated in our socrety Use of alcoho! is generally re-

stricted to those over a cerlain age—i8 in sorie
states: 21 in others: for exampie: Use or even posses-
sion of many chemical substances is ifiegal in aimost
all states. Likewse. acting to combat the problem of
chemical use can have legal implications.

_ Your students have certain rights; for instance: to
due process. This may mean that it would be illegal
for you to search a student's person. possessions. or
lock o for illegal chemical substances, no matter how

strongly vou might suspect the student of illegal pos-

session and use: For that matter, it would probably be
best for you to take your susmcnons to an administrator
i your school or college. He or she could then decide
what course ¢! action would be best. including contact
with local law enforcersnent agencies.

Likewise: in some states. you might be assuming
fegal liability by giving emergency medical treatment
'0 a Studéht th S'Uffé'ré é 'd'rU'g’ 'o'Vé'r'do'Sé Oi ydU
you have specific knowiedge of possession of an il-
legal chermical and do not report your knowledge.
Also. some states have their own laws defining stu-
dent rights to privacy or confidentiality of information.
You could violate such legal rights by sharing informa-
tiorr apout student chemical use indiscreetly.

Consequently, you must familiarize yourself with
state and local laws relating to possession and use of

chemical substances and to actions that you might

take in handiing the problem of chemical use. You

might begin by talking to an administrator in your own

school. He or she may be able to supply the informz-
tion or refer you to a reliable source.

You could also contact the drug information unit of

your local law enforcement agency to obtain this in-
formation. Other sources might be your state depart-
ment of education, legal ofiicers or advisors for your
own institution or district, or the iocal district attorney's

office. Regardiess of which source you consult, you

must have this informatior: o ensure that you act
legally.
Local resources. Depersdmg on the specific fe-

sponsibilities assigned to you by your schiool policy.

you may need information on local resources for han-

dling chemical-use problems. You may need, for
example, tc identify agencies and persons {0 whom
you could refer students for help with chemical-wse
problems. You may need to know now to get
emergency mednca assistance quickly,inthecaseof a

possible stuadent overdose.
_ In_addition, you may want to know where to get
bruchures or oitier materidls on chemical uge and its

associated problems. You may want to identify a

speaker to address your students on the topic. Thus.

you should determine what resources are avarlable in
your own school or community. You can do this as you
contact the personnel or agencies listed previously.
Keeping up to date. A final consideration in gather-
ing information is that you must keep your information
up to date. The chemicals that students commonly use
may change. Your institution's policy for handling
chemical-use problems may change. Your school or

community may develop new resources for handling

the problems. Legislative bodies may pass new iaws
governing possession and use or your actions in¢om-
bating the problem of chemical use.

Thus: you should stay in periodic contact with your

sources of information: You can also simply pay atten-
tion o media coverage of chemical use. associated
protilems, and reiated developments. New state drug
laws would probably be described in your newspaper
and on the telewision news. A new driig treatment

taciiity would iikely receive publicity in the community.
For that matter. student or faculty conversetions you
overhear m your building may tell you a lot about new

trends in focal chemical use.
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believable, and it must be consistent with what you do.
Why is this so?

Many or most of your students are probably teen-
agers and young adults. These young people some-
times have a skeptical attitude toward their giders.

What you need to do, consequently, is to convince

your students that what you do and say about chemi-
cal use is in their own best interests. You must present
a consistent, believable approach to the subject of
chemical use in both word and action. This approach
miist Y& objective—based on accurate, up-to-dats

information. And it must apply across-the-board—to

you as weli as to your students.

Toensiure that your approach to the subject of chem:
ical use fulfills these two requirsments, you should first

consider your own use of chemicals. Then, you should

consider your attitudes toward such use: Finally, you
shoulid determine whether your use and your attitudes
maich.
Your own use. You can evaluate your own use of
'chem*' nicals quickly and informally, in mé'p'i'ivafc? of your
own lving room. Ni you need o do is asR yourself

How often do you use them? How do you use them—

tor fun; for escape, for medical purposes on a doctor's
orders?

~_Are you dependent on them? in other words, would
you have a strong reaction, physically or psycholog-

ically, if you stopped using them ali of a sudden? Do
you ever attempt to perform your duties as a teacher
while under the infiuence of chemicais?

~ As you consider your own use ol chemicals; you

chemscalsmyouroonsodérahdnﬁ You should include
such things as coffee and cigarettes, prescription
drugs. and over-the-counter remedies. Although we

stated previously that student use of these chemicals
is mot our concern; ¢ would be advisable for you to
include them in your self-evaluation because your use
of them does form a part of your overall approwch to

chemical use.

How can we reconcile this seeming
tion—not being concerned about stiudent use of these
particular chemicals, yet being conceamed about your
use of therm ? The answer relates to your credibility and

the consistency of your approach. What you say

needs to be consistent with what you do and must-

apply to you as well as 10 your students.

Picture, for a moment, this situation. A student of
yours asks one day why there is all this fuss about
students using chemicals such as n'aruuana ‘Why
worry about students becoming deps t on chemi-
cals when students can see teachers racing for the

lounge between classes for a cup of coftee or a
cigarette? If you are one of those teachers racing for
the lounge between classes; what will your answer
be?

Or for that matter, assume that an automotive repair
instructor is tatking informally to some ot his/her stu-
dents about chemical use and the fact that it can affect
workers ' performance on the job. One of the students
efully puts the instructor on the spot by pointing
oul :a bothersome fact. A person can visit Joe's Tavern

evary night and meet all the mechanics from the local
garage: Yet these mechanics remain empicyed at the
garage. What shouid the instructor respond?

_There is an arpropriate answer for each question.
Firat, there is every difference in the world between
colfee and cigarettes, on the one hand, marijuana and
alcohol on the other. Coffee and cigarettes do not alter
your consciousness; alcohol and marijuana do. Be-

cause they do, using themm can be dangerous, either in

the lab or on the job:

There is no denying that dependency on any one of
these four chemicals may be the same, in Some re-

spec&BdﬂwuseadMeﬁemdﬁwusem

vastly different and should be approached
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Second there is a world of duﬂerence between

mechanics who drink at night and students who come

to your lab under the influence of chemicals. What

those mechanics do on their own time is their own
business—unless it affects their work:

It the mechanics can drink everyn rlght anid still show

up for work in the morning sober, not hung over, and

able to operate at peak efficiency, then more power to

them. You could; however, point out to students that it
is unlikely that those mechanics are actually able to
operate at peak efficiency when they have been drink-
ing heavily the night befare.

Your own attitudes. Your attitudes toward chemical
use are simply your own private feelings about
whether using chemiicals is good or bad. You can
evaluate your own attitudes tcward chemical use by

simply considering how you feel about using the dif-

ferent kinds of chemicals we have been discussing.
Do you feel that using cliemicais is a good thing or a
bad thing? Or, do you feel that it doesn't really matter?

Are the people who use them good or bad or some-
where in between?

Ofice you have become. consciously aware of your
own attitudes, you should determine whether they are
consistent with your overall approach to chemical use,

in both word and action. Do you live tip to your own

attitudes. or do you aliow yourselt to dc things that you

condemn other people for? Are your a'titudes consis-

tent, or do you feel that what is okay for teachers is not
okay for students?

You should also determine whether your attitudes

are founded on a solid base of accurate; up-to-date
information. You might be of the opinion, for instance;
that using marijuana is bad because it inevitably leads
to the use of hard drugs—opium and heroin, for

example. This attitude is not founded on a solid base of

information: There is no consistent evidence that use
of manjuana leads to use of hard dnigs:

Some of your students will probably be well enough

informed to know this: Others may have direct per-
sonal experience that contradicts your attitude. They
Mmay_Use marijuana themseives and know perfectly

well that they have never been even tempted to shoot

anbd

heroin. Cbi"séijﬁéﬁii’y if you broadcast this kind of
attitude to your students; you are likely to lose your
audience because they know better.

It you should find that your attitudes are not consis-

tent or not based on accurate; up-to-date information;
you may have a problem. You run_the risk of losing
your credibility with your students. Should that be the
case. you should make an honest attempt to seek new
information on which to base your attitudes.

In the meantime; however, you should ensure that
your actions in handling the problem of student chem-
ical use are appropriate. You should not interact with
your students on the basis of your attitudes but on the

basis of objective, cold facts.
Determine Local Attitudes
_ The information you might need on local attitudes
does not need to be a sophisticated: random-sampling
survey with data analysis—tar from it. All that you
need is a general idea of the kind of overall environ-

ment in which you will be operating as you handle

student chemical-use problems. You should just get a

good feel for the lay of the land, so to speak:

It would be helptul, for example, to know what the

attitudes are in your school, college. and community

concerning the use of chemicals: Do the peopie in the
community and the staff in your school or college feel
that chemical use is good. bad, or a matter of indiffer-
ence? Do they think that users are good. bad. or

somewhere in between? Are students likely to be

preached at about chemical use, or do people gener-

ally take an objective approach to the problem?
Having a general idea of local attitudes toward

chemical use, you may be able to tell what kind of
support you will find among your professional col-

leagues and members of the commaunity. You may find
out, for gxample; that credibility with students is a
serious_problem. because other teachers approach
the problem of cheniical use without a solid base of

‘nformation or with incorsistent attitudes. You may

gather a more accurate notion of how to handie this

problem with your own students:

18
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As an aid in reviewing your attitudes toward chemicai use; you may wish to read
and react to the following hypothetical situations: As you read each situation;
make note of your reaction to it. How do you feel about the people in the situation

and what they are doing? What do you think you would do if you were there?

e You are circulating among your students as they work on equnpment when
you notice a pack of czqarette papers in a student’s shirt pocket.

e You are driving Zown a street on which many of your siudents live. There

are three empty liquor bottles in a trash can at the ciurb.

Onie of your studc .15 seems listless and apathetic one day. The next day
her eyes are bloodstiot.

Two students are walking anhead o y you in the hall. They are talking about

plans to "cop a lid."
You may wish to meet with one or more peers who are also taking this module to

discuss your reactions to these situations. As you discuss with the group, t?y fo
determine the adtitudes that underlie your own reactions #nd those of the others

in the group.

One excellent means of keg’{p:ng up tc date is tcs read relt:-lbie p!ofGSSloﬁal

journals and publications. Thus, you may wish to examine issues of the Journal

of Alcohol and Drugs. This excellent journal can provide accurate, up-to-date
information to you and other concerned staft members. You may wish to sub-
scribeto sucha iGut nal Y OuT rseforic e enCOufa 3 YOUT SChOOl OF cdﬂége libfdfy t0

subscribe o that it will beé available to all staﬂ



The ioupwmg itemns check your comprehension of the material in the information

sheet, The Problem of Chemical Use, pr 6-16. Each of the ten items requires a

short, 2ssay-type response. Please explain fully, but briefly: and make sure you

respond to all parts of each item:

SELF-CHECK

1. I a student in your program always has a runny nose and is resentful of authority, what does this indicate?

One of the maintenance personnel in your schaol tells you one dav that several of your students are using
amphetamines. What should ytur reaction be?

g\o:

3. Which one of the following three terms does not belong with the others: aspirin, heroin, hemp. Explain your
answer.

20
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4. It acolleague tells you that she isn't concerned about chemical use because her students are all serious and

mature individuals, what might you reply?

5. If you discover that your school of college has o formal, written poficy for handiing chemical-use problems,
what should you do?

6. Ifone of your students experiments with chemicals, goes on to use them regularly, but does not progress inte
abuse, is there reaily any risk involved?

7. If you use a nasal decongestant spray a ot in front of your students, what difterence could it make?

21
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8. A colleague teils you that students who come 1o his class stoned on marijuana dont bother him all tha!
much—they re so mellow they just sit there causing no trouble at all. Would you agree with this attitude?

9. Another colleague tetts you that she can't understarid why peopie diirk—why they need to get drunk to
escape from reality. What might you say to this colieague?

10: How should you prepare to offer counseling to a student who wants to recover from chemical use?

22
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Compare your written responses to the seif-check items witt: the model answers
given below. Your respenses need not exactly duplicate the model responses:
however, you should have covered the same major points.

MODEL ANSWERS

1

if a student always has @ riinny nos?a and is resent-
ful of authority. it doesn't necessarily indicate sny-

thing: The student might just have problem si-

nuses and an gnpleasant disposition. However,
may ndicate a possible problem with chemical
use. You might want to observe this student's
performance and behavior to see if there are any
turther indications of possible chemical use.

. It the mainienarice personnei tell you that your

sti-dents are using_ chemicals; you. should be
concérned—this iformation may be correct.
Again. you would wart to observe your Stuidents
for incications of possible chemical use. But t you

should always be caretul not to take someone’s
opiruon gs fact.

Of the terms aspirin_heroin, and hemp, aspirin is

the oddball: Hemp 1s one of the common street
names for marijuana. So; heroin and hemp are
both chemicals that bring about an aitered state of
consciougness. Aspirin, &itthough certainly a
chemical, does not ordinarily alter the conscious-

ness. You should be concerned abosit student use

of either heroin or hemp; but you probably don't

need to worry about student use of aspirin:

. Serious and mattire though your. col*eagues stu-

derils may be, she should still be concerned about
the possmnhty of thetr using chermicals: Anyone
can use chemocals—-you don't have tc be from
the ghetto. on the fringes ot society. or foolish and

frivolous.

. W your schoal or coliege has no formal, written

policy for handiing chemical-use problems,; you
should definitely tatk to an admunistrator. You mmust

dtetermme whethef there are any gmdéunes 1or

and what those guidelnes are.

_ Therexsalwaysnsinvdvedwhansudentsuse

chemicals. regardiess of which stage of use they
may be ir. It Joesn't matter whether siuderits are

hardened addicts or novices: If ther conscoas-
ness is altered under the ifluence of chermeals;
they can pose a safety nsk; both tc themselves
and to others around them.

7. 1y You use a nasal decongestant spray a lotin front

10.

of your students, it coutd make a great difference.
Sortie student. some day, may well ask you why
you do something tha! you advise your Students
not 1o do——use chemicals. You woluld then need

to be adle to explain to your students the differ-

ence between being dependent on nasal spray

and using chemicals that alter the consciousness.

. You should not agree with the attitude that stu-

dents stoned on marijgana are rno trouble since

they te so mellow. It may be true that marijuana
‘usually produces a meliow effect in users; so that
they might not Usually present serious betiavior
problems. But their consciousness is still attered,
amd they coukd easily be a safety risk.

Flirthermore, these students are not going to be
abie 10 kearn efficiently if they've So meliow that

they re wmrng m ;ust kst fife tiow ngm past them.

becawfetfwyneedtoescapeﬁom anf’
reality, yuushouldta&ﬁermameram:snot
founded on a solid base of accurate informaticn.

Therae is; of cowsse,; nodenymgmtmpeopie

de use chemicals; including aikcohot, as an es-
cape.

However, many peaple do, and always will, use
chemicals of many kinds simply because having 2
shightly aftered state of consciousness can be
pleasant. Yuu might ask this colleague if she ever

déydrééms

Yousnodfdnotayhpreparetooﬁercomsebngto
a student who wants fo receive treatmenrt for
chemmical use. Treating students with chernical-

use probiesms is not your responsitility

You are not likely 1o hawe the training and expet-
tise that this would require. You a'e piobably not
qualified to_accept any fegal Eanmyyou msght
incur by offering treatment. Your fe

temwmmmmwum

chemucal-use problems they may have:



Level of Performance: Your written responses 10 the self<chieck items should have zovered the same major
pornts as the model answers. If you missed some paisits or have questions about any additional points you made;

review the material in the information sheet, The Problem of Chiemical Use, pp. 6~ 16, or check with your resoirce
person it necessary




Learning Experience I

OVERVIEW

:EiBijﬁi A After completing the required reading, plan a partial program of prevention

Objective techniques that you could use in your own vocational-techrical program.

\ You will be reading the information sheet, Prevention Techniques, pp. 24-27.
\: 1 )

—
i Optional You may wish to read all or part of the following supplementary references:
R Activty gg  Simon et al, Values Clarification; and/or Knowledge and Attitudes of Drug
g 2 J Usage: Grades 4-12.

You will be using the Worksheet, pp. 28-30; 10 plan & partial program of
prevention techniques that you could Use in your own vocationaktechnical
program.

You will be evaluating your competency in planning a partial program of preven-
tion techniques that you could USBiiﬂ your own vocational-technical program,

using the Planning Checidist, pp. 31-32.
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Activity

following information sheet.

For mformatton on how you can set standards communtcate openly and Ilelp
students to seli-assess and to discover alternatives to chemical use, réad the

PREVENTION TECHNIQUES

The idea of stopping a problem before it starts is

familiar to many of us: This is called prevention. The
good defensive driver prevents accidents from hap-
pening by leaving enough room in front of the vehicle
to react and stop in time. Many people; concerned
about their health and teeth, visit their doctor and

dentist regularly as a preventive measure. The old

saying that an ounce of prevention is worth a pound of
cure is still true:

The old saying is especially true when we speak of
preventing chemical use. Current informed thinking

focuses on the active prevention of chemical use.
Prevention however, doesn't include preaching or
exaggerating—trying to frighten students with mortal-
ity statistics, for example. Nor should you_ plan and
deliver units of instruction on the danger of chemical
use. It is judged more effective, for the most part, to
work with students individually to prevent chemical

use.

__The Presidents Commission on Marijuana and
Drug Abuse recommends that chemlcal—use preven-

dents—especially adolescents—develop the skills
they need to cope with the problems of therr lives:
Prevention techniques should focus attention on the

individual. not on the chemical. Techniques should

give students an opportunity to explore and express
their own feelings, to gain a sense of self-worth and

self-respect, and to communicate operily with tthers.
_ It your prevention techniques give your students
these opportunities, the theory goes; students can
know their own feelings and worth and feel comforta-

ble with both. Aware and secure, students are then

more likely to make their own tndrwdual informed
decisions regarding chemical use. They are less likely
to base such decisions on misinformation; peer pres-
sure. or lack of alternatives.

You can present your own students with these op-

portunities. You can set standards for behavior in your
vocatronal-technrcalﬁprpgrams - Youcan keep the lines

alfow you to provide information as students need it.
You can  provide your students with the opportunity to

self-assess: Students who do _not yet use chemicals

can discover alternatives to using chemicals, as their
peers may urge. Students who do.use chemicais can
reconsider their own values and decisions; if they
choose.

Set Standards for Behavior
The first action you should take is to set clear stan-

dards for student behavior in your program: Your stu-
dents should clearly understand that the risk to safety
is toogreat to allow participation in your program while
under the influerice of chemiicals. Studerits should be

aware that it is wrong and dangerous to come to class

stoned or intoxicated:
Students should understand furtnermore, that

these standards of behavior apply to all of the activities

of your program: They should know that it is inappro-

priate to show up hung over at a cooperative work
station; a job interview, or a meeting of the vocational
Student organization. You can remind students that
Iearnrngoccurs much more efﬂcnently when their con-

sciousness is where the learning is.
You don't need to make a production of sefting and
enforcing these standards. They are certarnly impor-

tant, but exaggerating their importanice is probably no

help: You should treat them as part of all the standards

you set for student behavior. They are a part of your

concern for student safety and learning:
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Keep Lines of Communication Open

You will need to keep the lines of communication
open with your students. If you are going to provide
information and help your students self-assess, you
have to be able to talk with them. Some of your Stu-
dents may have attitudec toward and ideas about

chemical use that are difierent from ygg@ Students
need to feel that they can discuss their opinions with
you, even if yours are different. Thus, what you com-
municate and how you communicate are important.

What you ccmmunicate shouid be accurate, reliable
information; Your attitudes toward chemical use may
be largely negative—and rightly so. Yet, you can
alienate your students by constantly commun:catihg
negative attitudes to them. You should. instead. give
them facts about chemical use. Being objective allows
you to be more effective.

How you commumcate 1S just as important. If a
student wants to talk to you about such a personal
topic. you should ensure that the student has your

whole attention. You shouldn't be listening with one

ear whlle you go through paperwork or observe stu-

dents in a practice activity.
By your é'cti'o"n’s’ a'n”d 'y'o'U'r Wo"rds’ yau 'réh’ s’h"o’W 'y'o'U'r

comfortable posture; facing the studem and maintain-
ing eye contact: You can make small comments now
and then ("l see.” "Go on”) that let students know you
are following what theyre saying. These and other
active listening skills will help to keep the lines of

commuriication open with your students.

Provide Information

Students’ approach to the subject of chemical use:
like your own, should be founded on a solid base of
accurate, up-to-date information. You can provide this
information to your students—information on chemi-

cals, who uses them and how, why they are used, and

how people can progress from experimentation to

You can Help your students find out about the physi-
ca! and behavicral effects of chemical use and how

these effects can be intensified through long-term use.

You can help your students understand what might
happen when they alter their consciousness and why
that might affect their safety.

_ Itwould be a good idea to coordinate your provision
of information with that of other teachers: if six different
teachers present units on the dangers of drugs and
give attitude and use surveys, students may overdose
on informaticn. You can avoid this bv consulting your
colleagues and spreading your collective effortsover a
reasonable period of time.

~ You probably have neither the expertise nor the time
to offer your students planned, formal instruction on
chemical use and its effects. Besides, if you try to, you

run the risk of losing your audience. A formal lecture

on “Implications of Chemical Use/Abuse for Safety”
might sound dangerously like propaganda to studerits.
Hence; you should use other, informal means to pro-
vide students with this needed information.

You may; for instance; be able to use visual means
to provide information. Posters illustrating the risks
inherent in chémical use might work very effectively.
You could use your bulletin board to illustrate t¢ stu-
dents some of the effects of chemical use.

You could also provide information to students in
response to a specific question or situation. For exam-
ple, a student might offer the comment that a friend

was fired for showing up at work drunk and ask

whether you think this was fair. You could respond by
providing iriformation—in a matter-of-fact way, without
sermons—on the effects of chemical use in the world
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You «:0uc p'o.nde mformanor in response to this
xina of situation as you work witn students indwvidually

or in groups. You could provide 1t yourself or by refer-
nng stodents 1o other resources. You can work very
inforimatly to help students ind out what they need to

know

_ Finally. ycu can provide information by using a re-
source center You can easly create and mantain a
resource center in your classroom or lab containing
accurate. up-to-date literature and other resoisrces for
student use. You right Stock your resource center with
free pamphlets. brochures, magazine articles. books
fitmstrips. gudictapes. or even movves——whatever you

can obtain. as iong &s it ﬁfﬁeﬁfs Teiahe TioTmanon

in a nonjudgmental manner.

Help Students Self-Assess

shomd be to help students serf -assess. You should

help them to examine their own use of chermicals and

clarify their own values concerning chemical use: You

should also help your students explore how external

and internal pressures can affect their use of chemi-
cals.

_ Their own use. You might begin by helping stu-
dents to examne ther own use of chermicals. The
chemicals students use may range from l=gally pre-
scribed substances for med"* ical purposes {e.g.. 'c’o'l'd

mclude beer. wine. hquor or substances tike maryoana
and heroin.

You should assist students in determining what
chemicals frofi this broad range they individually use.

In addition. How often do they use them? In what

circumstances do they use them—when they are

alovie or with others: to relax or to get started in the
mornmg” Bo they combme the use of dxﬂerent chemn-

rettes)” How does their use aﬂec* their safety and
performance in your program.

It would probably be best 1or each student to exam-
ine his or_ her own use of chemicals as an individual

activity. You might, in_your resuirce center, provide

copies of an informal mventory-of-use for this pur-

pose. for example. The inventory could cover the var-

ious factors discussed previously.
Regardless of the fmeans you use to help students

examine their own use of chemicals, you should re-

member that you are only helping students to self-
assess: You are not asking them to tell you anything
If students are to be honest in their self-examination.
they need to be sure that the results will not be shared.

Their own values: You should also help students to
clar |fy their values concerning chemicaluse. What are
therr values; their feelings. their attitudes toward using

| 26
RIC

Aruitoxt provided by Eic:

chemicals? What 0o they tink about taking aspirin.
drinking beer. ¢r snortng cocane”? Is it Oxay 10 use
tnese chemicais or not? Do they approve or cisap-
prove of pecpie /. ho use them?

Linked with stucents values concerni .g cnemical
use 1S tbqr response to mterna. and extemal pres-
shomd give _student‘: the opporzumtg to d.,scove( no;v
these pressures can affect their use of chemicals.
~ Externai pressures. for exampie. may lead Students
to use chemicals. Their peers may use ~hemicals and
urge others to do so. Tnus. students may feel pres-
sured to fall in Wlth the peer group's chem:ical use in

order to gain acceptance Individuai stugenis may not

really want to use chemicals bat feel that they must do

so if they want to have fnends
You may be able to locate values clanfication activi-

ties or materials to use in your classroom or lab. Or. it

you prefer. you can develop activites or matesials

yourself to help students discaver their feelings and
att*udes toward chemical use. These activities or ma-
teniais need not be compl:cated. Their purpose 1s sim-
ply to provoke thought anid reaction in students. alfow-
ing them to become consciously aware of the values
they have.

You mfght for example, use a questionnaire that

presents hypothetical situations for students to react to

{e.g.. "What would yoii o if all the people at a party

were passing joints around?’). Or. you could present
stereotypical statements about chemical use (e g..
Maruuana add»cts have to steal to support their
habits™).  Swc > d respond by indicating
whigther they think these statements are true or false,
and why.

You can provide students with opportunities for val-
ues ciarification either individually or n groups. Group
discussions can give students the opportunity to ex-

amine both their own values and “ne r:rnsastency of
those values. As you provide these opportunities; you
should keep the lines of communication open with
ycur students by gving them your honest. objective

atiention.
Help Students Discover Alternatives
At thls pomt yOu \ will have provided studems with

accurate, rehable information on chemucal use. You
will have helped them examine theirr own use and
clanity their own values. Your next step. then. will be to
help students discover alternatives to chemical use.
You can help them make individuai dec:sions, in ugnt
of their new information and their own values. about
using chemicals.

- Some students may need to develop persond. 5Ri|l<

may need to develop their own sense of self-
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responsibi. iy—that s, before they can mare their cwn
cecisions. tney must realize that tne decisions are
theirs 1o make Further. some students may need to
gaveiop their f*ec sign-making skills so thai they can

1ZHe  app ropriate gecisions

Lncerstand that the feuponabmzy for dec:dang whemer

10 use Jrugs is theirs and theirs alone. You can he!p

them develop the atttude that they can and should be
N&ir own masters. in helpeng students to develop this
sense of self-responsibility. you need not lecture or

morahize: in fact. you should not.

Trere are many things that you can 0. n you’
classroom or lab. to help students devéiéb this sense
of seid-responsibility. For example. you could have
students taxke charge of your tool supply. It would be
their résponisitelity to ensure that 1ools and equipment
are checked in and oul actording to proper procedure.

Other management responsibiliies could be similarly

ussigned  All students shouid be given sach respon-
siilities on a rotabng basis.

 You can also ensure that each student has and
fUIfillS "TO féSpbﬁSibiliW fbf Clééﬁiﬁg up his or hé? own
work ared, obsetving safety procedures. and handing

N assignments on tme. Students can also assume
responsibility as members or othcers of the vocational
student organization.

You can use yqur own lmagmat»on to determlne
what other respons:bmtnes you could assign to stu-
dents i vour own classroom or lab. Experience in
accepting and fulliling minor responsibilities such as
these can help stidents to accept and fulfill other,
farger respons»bzlatnes-——such as deciding how they
want to live thesir hves

Decision-making skills. You can also help stu-
dents develop the deciSion-making sikills they will
need to fulfill their responsibility to themsetves.' You
can teach students the steps in the decision-making

process. You can give them practice in appiying these

technigues in simulated and real situations: You can
teach students to think critically about a situation,
apply their own values to the situation, and arrive at a
decision that {its both the situation and their values.

Once your stodents have aor‘epted thetr respons:bd-

ity for making individual decisions concerning chemi-
cal use and have gained skill in doing sc. they can
discover their own alternatives to chemical use. You
might heto by mmud:m thom w«h nformation on | DOYS-

sible atternatives. You might also set an exampie for

them to foliow m choosing an afternative. But most
important 1s that you will have equipped your students
to make this choice on their own; for therr cwn sake.
and to their own taste.

The alternatives to chrermucal use that yoar students
might consider are aimost limitless. Aimost any activity
couid serve the purpose —or: géhiZéd group éa'c‘lii'rmés

afterriatives Is quite Simpkf The? serve to arowde a

healthier. more constructive ouatlet for stodents’ en-

ergy They are another. different way of having tun.
tiling tme: and enjoying pleasant company.

You might suggest. for exampte, that your students

could engage in athletic activities. These might be

formalteam spons or s:mply going to the tennis courts
with a friend or jogging all alone. Students might par-
ticipate in club activities, eithér in or out of sSchool. You
might suggest participation in the vocational student
ofganization, the student council, or any other stuxient

group operating iocallvy
There are also many service act~ities in whicti Stu-
dems could participate There may Lic Service clubs in

your school or in your community. Stuidents could also

perform volunteer work at many community instita-

tiecns—homes for the aged. programs working with
disadvantaged or handicapped youth. or neighbor-
hood associations. Students could even start thew
own commiinity service projects.

Finally. each student will have individual Interests
that could serve as very effective alternatives to chem-
ical use. You could encu. 'age students to consider
those -merests whatever they might be—reading.

stamp collecting, craft work, cars, local or family his-

tory. physical fitness, or building a better mousetrap:

Yo shendd do whiat you can 1o ensure that your stu-
dents do not engage in chemical use just because they
think there's nothing else for them 1o do.

i 1o an skifl in helping students (o develop therr decision niasing skills,
you may wish 10 reler 1o Module C- 8 Drect Students i Applying
Probiem Solving Techmques
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et al.. Values Clarification. This book presents a very good treatment of yalues
clanfication—what it is, what you can accompiish with it. and how 10 go about it.

Part 1 (pp: 11-28) desrrnibes the values darification approach and tells how ta
use the remainder of the book. Part 2 {pp. 29-397) consists of ndividual
chapters. each presenting a specxﬂc strategy 10 use in values darificabon. You
may find it most helpful to read Part 1 for a basic foundation and then to look

through Part 2 for specific strategies to use or to adapt for use in your own

dlassroom or lab.

You may wish to refer to the reference. Knowledge and Atiitudes of f)rug
Usage: Grades 4-12. You mugt: begin by reading the introduction, pp. 1-8.fora
general overview of the book. Then, you may find it informative to browse

throuigh the rest of the book. Wmmnsmtenalsandacumasvou might

usemaprogramofpreverﬁonted’nmes in your own classroom or lab

The booR contains inventones of OPINIOLS CONCErning d'remacal use and inven-
tories of cher—cal use. It also presents sorrie values clarification activities that

you might be ble 1o use or adapt for use with your own students.

Use the following worksheet to plan a partial program of prevenbon techniques
that you could use in your own vocational-technical program. First, assume that
you are training students in your own occupational specialty and would like to0
use techniques to prevent chemical use among your students. fhen complete

each of the items on this worksheet to develop a plan for a partial program of

prevention techniques.

WORKSHEET

. To began tne development of a resource cerefr. ndent.fy at least two specufuc resources not isted in this module

that provide information on the continuum of chermical use: Your resources could be either print matenals (e.g .

a book or pamphilet) or nonprint matenals (e.g.. an audiotape or shde tape).

- -



2. Identity at least one specific resource o ) the eflects of chemica! use on safety. applicable o your own

b occupanonal speciatty. Your resource could. 3gam be either print or nonprint.

3. Identty or plan a specific activity that could heip your students examine mewpwn chermical use. Your activity
could inciude the use of written matenials (e.g: an inventory of use) if you choose:

4 Identi*; or plan a specific activity that could help your students clarity their valiues concerning chemical use.
This Courd be an individual or group activity. You may choose to include written materials for use as part of the
activity.




5. Igeniy ai leastfwo Speciic Gassioo inanagement 13565 hal Yot Couky 35Sgn 0 Studkis in rcer o e
trem cevelop their sense of Setf'fesm sponsibi l-'ty ‘

6 Identfy at least two spec fic nonmanagement activities in wiuch you could nvolve students in order 1o help

them develop their sense of setf-responsibility.

After you have planned a partial program of prevention techniques that you

could use in your own vocational-technical program. use the Planning Chieckist.
pp. 31-32, to evaluate your work.
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. PLANNING CHECKLIST

Directions: Ptace an X in the NO. PARTIAL or FULL bOX 16 #idicafe that each of
the foliowing performance components was not accompiistied, partally sccom- Dae
rhshed. or fuky accomplisned: If. because of special arcumstances. a perfor-
mance component was not appicakie; or impassibie t0 execuote; place an X m __
the N A box Resource Person
LEVEL OF PERFORMANCE
T - s
S S
The r2sources selected (o provide information on the continuum of .
chem:cai use: Q D
. explained the progression from expenmentation 1o dependency .. . . . e S S |
2 described the risk involved .n beginning chemical use ... . . . Q Q
3 presented informiation in a factud manner ... ........ ... ... .. D D

The resource selected to provide information on the effects of chemical

use on safety: i
3. explained both the p‘hys:cal and behavioral effects of ¢ use ..........

" 5. explained the effects in terms of the specific operations. machinary, D
equipment. elc., of your own occupational specialty . ... ... .. .. Ce

L0 O

6 presented informaton in a factual manner ... ... L. Q

The a*ttiiiit'yi planned to he!p students examine their own chemical use:
7 covered useé of a wide range of chemicals (e g.. from prescription to E]

BRIOINT . oo et
8. treated other factors of use (eg frequency. circumstances, combma- @
“onsofuse) o |
9. aliowed for private, individual self-exammation . ............. .. ... D

The actmtz pummd to help students clarify their values concemmg

chemicaluse: D
16 presented situations, statements, elc.. 1o provoke thought and reaction L

OO0 000 00O ooo oy,

U0 000

11. provided the opportunity for Students to become consciously aware of D
their own values and feelings ... ....... ........................ -

responsibility: -
12, prowded opportunities for staderts o understand thal they can ang D
should make theirownchoices . ........ ........ ... . ... ... ..

ASSUME . . . . e

0 &
uliw]

13 cncluded classioom management responssbmt»es that students could D




15 prowiced
siiities

Level of Performance: All ilems must receive FULL or N A résponses. If any ttem receives a NO or PARTIAL
reésponse. review the material in the information sheet, Prevantion Techniques, pp. 24-27, revise your plan




Learning Experience Il

OVERVIEW

Aftefcompléz.ngmeremnred cadmg mbquemeperformanceolthetead\er
descrided in a grven case study i using intervention techniques.

You will De reading the information sheet, Intervention Techniques, pp. 34-37.

You will be reading the Case Study. pp. 38-39. and critiquing the perfosmance of
the teacher descrived.

You will be evaluating your competency in critiquing the teacher's performance

nusngmewenhontedwquesbycompamgyoumomptetedcrmquewmme

!
n
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mation shee!

crevenion Forinformancnonnow yoacancooserve symploms oferiemiczalus
TECOra yOur CDServahons. and intervene a propnre', rezc the fIoiowng nfc

Stucent use of aicensl anc other Crugs may occur i SPHE Of 3 OUr program o

et

INTERVENTION TECHNIQUES

In spite of your own preparation and pfogram of
prevertion. you w.il probably suil need to intervene
with stucents using alcohol and other drugs. You may

snﬂ ouserve studenis ini your program who display

symptoms of cremical use i this occurs, How can you

intervenc? How can you act as a facilitator to link a

student who needs heip with the soarce of trat heip?
What techniques can you use”?

Identify Students Exhibiti ling Persistent Symptoms

_ The first Step in intervéning with students using
azco'\o! ana o her Jrugs is 1o identify students exhibit-

ing zersistent symptoms of chemical use. This is done
by oaservmg studems their behavior. and tmeir per-

tormance in your classroom or lab and notng any
patierns or long-term changes in their actions

Eooked atin this manner, identitying possibie users
does not seem to be a complicated task: There are.
however. two vital considerations to bear in mind as
you @entity poscible users The first of these is that
you must coliect and record objective data on student
symptoms The second is that you then must decide

whether these symptoms actually indicate a possidle
problem with chemical gse

The data on Student symptoms ot chemucal use that
you collect and reccrd must be as objective as possi-
bl That iS. data should provide an unbiased. factual
report of student perormance and behavior Your own
personal reactions (e g "John offended me’) to
student performance and behavior are not ob;ectwe
Nor is your interpretation (e g . "Anne arrived in class
drunk ) of what a student says or does objective.

_Objective data consist solely of a record of your
observations (¢ g.. ‘Anne arrived in class with siarred
speech ) of the student s performance and behavior in
your program. This is not to say that you should put on
your trench coat and slouch hat and {ake notes on

everything everyone does. This would probably be
counterproductive

n 34
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Aruitoxt provided by Eic:

Using intervention !echmques is la'gpiy a maner of

common sense and judgment You can icentity siu-

gents exhibiting persistent symptoms of chemical use

You can then take further action. within tne limits of
school policy and your owr: legal rpspons.bdmes Yoo
might corifront Sucn students with your observations.
You might participate in inteérvention conferences or

_make stgdent referrals

You should. instead. simply observe perlormance
and behavior as you carry out your normal instruc-
tional duties. As YOU interact with students, you can

note behaviors that are symptoms of possible chemi-
cal use To observe student performance and be-
havior in this manner is a standard part of good teach-
ing. for the sake of student safety ang efficient learn-
ing
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Students dlSptﬁylng phys.cal s:gns ot possibie
chiemical use fatigue. bloodshot eyes. eénlarged
m, s S! urred speech. impaired motor control or

cooranaton Many of these signs (e g . impaired

~acranation) coald indicate a potential for seri-
vt safety problems

When stu\l(-m dt<'ﬂny5 Sympzo'ns of poss:b!e

chemical use yOu shoald note the symptom and con-

tnue your observationr: of that student Remember that
4 »ngie isolated incdent means nothing In some
CASes yod May need 1o clserve students for several
weeks 10 delermine whether individual $ymptoms

constitule i pattern of behavior or change in perfor-

m.nce
In Gthir ciises, however a single incident might
dlert you immediately tc 4 possible chemical-use

problem - - yOou might observe possession of even use

of chemica's In either case. having seen the signsof a

prodlem you sr‘uu.d continge your obscrvation to nail
down the problem

You r m .’IISO collect data on s!udent symptoms of
rrniaiy Swoagh tevew of recoras
YOu mght beg:n with attendance data. How many
absences do atendance records show for the stu-
“ent? Is thete 4 record of tardiness ? Is there a pattern
in the absences of tardiness?

RIC

Aruitoxt provided by Eic:
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_ tis 2isoimportant tnar , u B8 rougn 2nd fa il
i C"“cC'i g ang reCoraing Ca13 on SYucent Symptoms
of criemical use Tne €2!2 you cG.ect and record will
"'m N Das:s for your Cesion concern ng whetner
yOd Shoud Atenvene with a siucert Cor seguently.
¥Ou SNOUC CEvEop the habit of noing Symptomanc
€h3vi0r reguiarly—as it occurs. f possbie 14 you
2annot recors cu'sgmdlc.e!, yOu shcutd 30 50 a5
In this Way you can
Shw=Ttive

300 as DOSSAOE aferwaras

ersure that yQur Gata are accuragte anc

- f"ldu y
NET TR N
o ‘,(

Finaly s vital that you maintan the - on
1y o y'<

of any caia you collect You Smould rémicr
the f-st place. tne data can _ ; lead you i< -
possible chemical-use proo; ems Ng mansr m,w

Convinced you mMign! be there 1s a'ways the chance
that you are ™.staxen in oo conc.asion G ven this
P0ss Dy twould be very unfair 1o studers for you fa

Droascast unconfirmea suspicions

Fu-thermore. even if you are correct—even f 3
studenit does indeed have a chemical-use problem—
you miustrespect students lega! nghts 1o conlidental-
ity of irformation Any such informaton yiou might

have is 1o be shared only wih other praficssionals

franed 11 handling chemic. use probiems Casual

conversation in the facuity lounge abouot a stutents
possible use of chemicals could result In a lawsant

Decide What to Do with the Data
As you corllect anq recovd objective data on

symptoms of chemical use you need o “etermine

whether the data indicate a possible chemical-cse
probiem Yo should consider all your data—obser-
vations. attendance and performance records. and so
on—as you make this decision

You should first analyze your data Do they indicate
a partem of performance or behav»or” Bo mcy refiect

betavior? Is there any long term change in the stu-

dent since you have kriown hil or hei > Remember

that a single incident of behavior does Not constitute a

change You shouid look. instead. across a history of
the student s performance and behawvior

It vou ronsyder these factoes —znd Yo ;,a'a ae

objective—you can identify students W,"O ﬁihnbat per-
sistent symptoms of chemical use: You will have ac
complished your first step in intefvention Your next
step— another decision—is what further action to take
if you have identified a studert or students exhibiting

persistent symptoms of chemical use.
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Take Further Aetien

lasiioinid

‘;':g .Gl
"Jr'hc{r act N Wen y"o'u'r observa:

. *;n a!O(y wiln very siurred speech. poor motor

! m;xgﬁqquggt nation. you should not aflow the
student io encanger r:m herself ana otners. You might
insteaa: send a stwaent with such severe physical
symplems to quali=2d medical personnel in the

SCHoCH

i Some Instlances. take immediate
rdhé in@cét’e a 505-

P

O /Uun—ng*nuabcf‘vc?‘q)p‘“&r‘éﬁ%ﬁfmnuxmwr
sess.on of chemicals. An obwvious Strategy in this case
~0uid be 2 report what you have seen to an admirus-
trator. who 13 more lkEly D have the expertise and
traning to hancie thss serous legal protfem.

Whatever turtner achon you might take. howevef. it
15 essental to keep in mind your school's policy for
comnating chemical-use problems and the role it out-

ines tor you You should also recall poss:ble legal

implications of your actions in handlmg the problem

and the local resocrces available 1o help
Within & these cons»derat ONs. you have three op-

1ions in taning furthier action 7You might, yourself. con-

front students exhubmng persistent symptoms of

cnemical use: participate i intervention conferences.
~ mane student referrals Your aim. again. 1S to act as
the ink between a student who might need heip and
the sources of help

Make Student Referrals

~ You mugnt take action by making student referrals
You miGht reter a student to a person or agency inside
,Our schbéi di Cdiilgé Oi y'o"u' CdUFd 'réféf a s"'u’d'e'n’t td

can use your own knowledge of local resources for

roferral You might also get input from your administra-

ign or from those spccmcany des:ignated to deal with
student gse of alcohol and other drugs.

Your »I()Cdl pGloCy may | prowde that referral be done n

a particular way of that referial be made to a particular
person or agency You shoaid: of course: observe any
soch pohcy as you make referrals. You should also
mvolve any other persons specified by local policy in

making tae referral it may be advisable to tell the

student s signiticant others of your referral. to keep
!hem abreast! of your actions

Once you have referred a student to a Specitic per-
son or agency for help, yo . should mairtain haison, as

nccessary. with that person or agency. The referral

program may require or provide for your involvement.
i this is the case; you will need to know what role you
are to play You may be asked for progress reports on
the students performance or behavior. You may be

::Se(ed 1o zlic. v reeased ume for the stucpm 10 partici-

pate in specific activiiies 3s part of anoverall treatment
program.

Having made the re'erral. you will need to provide
such help as you can. if nequests for your help dre
made. you should honor tiem as fully as you can

without interfering with your reguiar dutes and re-

sponsibiities It 15 possible that one of these students
may return 1o your class. You wili be much setter

——mm oo ed S daal anty wrinme
PEPTTTS 10 GSa Wi that student o you have mamn-

tained contact wih the Stixdent and the agency.

Participate in Intervéntion Conferences
Another action you m:g’u taRe in d’eahrfgwfm stu-

dent iise of akcohol and other drugs is 1o particpate in

an intervention con‘erence. At such a conference; you
and cther professionals and the student's significant
others (e g . parents, gqusans) meet with the student
exhibying persistent § )ms of chemical use. To-

gether, you plan heip for the student.

Yoo mnght intate an mtervention conference. In-
stitotionat polvcy mught require that you do S0. of you
may preter to obtam other trained help n confronting a
possible problem. You could speak to an admurustrator

or other oecignated person 1o arra “ge for the confer-
ence

others in an intervention conference so that you can
gﬁanrj?thgr support for your plans 0 help the student.
invoiving them n conferences aiso ensures that they
understand what you are domng for the student. They
wili have the opportunity to see both your concern and
what your motives and actions are.
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Your participasor in intervention conferences may
be governed by insitutichal policy. You should ob-

serve this policy. acting in the rofe specified for you,

cooperatng witn all appropriate others.
Your own role in an mzervennon conféfence v.ul

probauly be to provide information—perhaps your ob-

sef /atons Ci the student's performance and behavior.

Otmer trained professionals; who will probably be con-
cucting the meeting, can use this mformation in plan-
ririg a program of heip for the student.

~ As you participate in intervention conterences, you
should remember your legal responsibiity to keep
informaton conbidential You Showd share wiormation
onry w:th othef conceme-d r*uahfaed profess:onals

probiem
Confront Students Exhibiting Persistent
Symptoms

The dcmnary 4sts several mearyrfgis,{or 'ne tefm
confront The fust vith  hos
Jehantly”is probabty the most common: But there 1s 3
second. meaning— come face to face with” You
shouid keep in mMind that latter meaning as you take
action. Your purpose 1S to come face to face with your

student. in a positive, stra:ghtforward mannier. You are

seeking to offer the student help with a problem, not to
threaten the student.

With that mean:ng in mind, review your school and

“face with hostiity, oppose

coliege policy. resources, and teacher responsipilities.

Pohcy or law may require that others be piesent or

even be responsible for the confrontation. Studemsr
signiicant others may have a right to be notified of
such a controntation and to attend it. An adminustrator
or other teacher might need to be present as a withess.

Cr. your confrontation could occur with you and the
student alone

You may be required to document your actions. You
may be required to identity possible referrals when you

confront the student. Your roke may simply be to act as

3 liarson between the studerit and a counselor or out-
side agency.

A confrontation does not occur in the middle of class

or i front of other students. You need to confront
students with this potentialty sensitive topic in a con-
ference setting. after classes; when you: the student;
and appropriaie others can speak privately
Furthermore. confrontation does not mean looking
a student in the eye and saying; "1 know you're domng
drugs —s0 what are we going to do about it?" Instead,
you should tell a student what you do know: that you
have observed particular behavior, physical signs,

and so on. that may cause serious safety ptoblems or

make fearring less likely and efficient.

As you tell your student of your observatons, you
should indicate how this behawvior can be a problem.
You could discuss conceivable causes for the be-
havior, including the possibility of chemical use. if the
student recogrizes the behawior you are reporting and
its possiole effects in the program, you can then go on
to tell ma student about sources of help ‘you have

pomtmem with 2 counselor or a wisit to a treatment

Soma students. on the other hand; will not acknow-
edge the symptoms you are reporting or their poscible
effects. They may ignore information you provide, or
they may fail to keep an appointment with a counselor.
In such cases. you will have to use your professional

judgment and take action in accordance with institu-

tional policy—Dby referring the matter to an adminis-
trator or other professional.

Regardiess of your exact role i a controritation. you
wil need to use your conference skills and active

hstening skills to keep the knes of communication
open with the siludent. You should establish rapport
with the student and help him or her to recognize and

cope with the “sroblem.

You should send nonverbal messages—relaxed
posture, eye contact, appropriate comments—=~to
show the student that he/she deserves and has your

attention. The student should know that you can be

open to other viewpoints; that you respect the student

as a human being. and that you act out of your sense
of responsibility for his/her own well-being and safety



Activity

The fellowing case study describes how a vocatnonal teacher used intervention

techiniques. Read the case Study and then critique in writing the perfcrmance

of the teacher described, explaining (1) the strengths of the teacner’s approach;

2 (2) the weaknesses oi the teacher's approach. and (3) how the teacher's

performance couid have been improved:

CASE STUDY

Mr Petn a teacher in a iocal vocational program

was concerned about one of his students, Fred Snow.
He nad noticed that Fred's eyes were bloodshot one
morning when Fred came into class. That jogged his
memory—didn't he nemember seeing Fred with
bloodshot eyes severai times lately? And hadn't Fred
peéen absent an unusuai amount i the past few
weeks?

Mr Petn decided_that he should check his at-
ternidance records. These recrnrds corfirmed that
Fred's absences had been incre asing in the past two

months. Chiecking his grade records, Mr. Petri noticed

that Fred s grades had been dropping markedly over
the same period:

Futhe more. there was no credat recorcied for a

special project, due the week before; Fred hadfailed to

hand tin. Mr. Petrirealized that this was the firsttime in
his memory that Fred had not handed in a special
project.

At that point. Mr. Petri decided that he should care-
fully observe Freds performance and behavior in the
classroom and iab. He observed. on numerous occa-
sions. that it took Fred much longer than usual to set
up practice jobs. Frec appeared confused and lost

when using machinery he had used skillfully many
times before.

He also observed severai mstances in whrch Fred's

mood changed drastically, from withdrawn to aggres-

sive. in a seconds time. He realized that Fred was

asking 1o be excused to use the restroom at least twice

during every class. Finally. he observed Fred sound

asleep on several occasions.
Mr. Petri carefully colleécted and recorded all these

observations, making sure that he was objectively
reporting what he had seen and heard. He continued
his observatiens for a penod of four weeks. recording
as he: wen! along.

Taken collectively, his observations indicated a
general change in both pertormance and behavior on
Freds part. Fred's grades and in-class performance
had both deteriorated. The records also indicated that
Fred s mood fluctuation recurred repeatedly.

Mr. Petri was positive that he could not remember
Fred having these drastic mood changes until quite
recently. As he analyzed the data, Mr. Petri felt more
and more strongly that Fred did indeed exhubit persis-
tent symptoms of chemical use.

_ Mr. Petri decided at this point that he should confront
Fred with his observations. He arranged for Fred to
meet with him, privately, in his office. When Fred ar-
rived. Mr. Petri told him what he had been observ-

ing—a deterioration in performance, a change in be-

havior, and physncal _symptoms that. together, indi-

cated a possibie problem with chemical use.
Mir. Petri was careful to approach both Fred and the

supject at hand in a nonjudgmental manner. He used

his active listening skills during his confrontation with
Fred to make Fred feel at ease. He communicated his
observations briefly and factually. He then kept the
conversation focused on the help that Fred could get.

Fred's reaction was positive and encouraging. He
appeared relieved when Mr. Fetri brought up the topic
of chemical use. Although he said nothing about using
chemicals himself, Fred did seem receptive to Mr.

Petri's offer of help. He left, agreeing to check in with

Mr. Petri the next day to see what was next on the

program:
It occurred io Mr. Petri, on his way out of the building,

that he should recheck the school drug policy to see if

he was supposed to get in touch with anyone else

about this matter. At the office; the secretary asked
what he needed. He answered; "Got a copy of the drug
policy? | think | may have a problem with Fred Snow.”

‘That evening; Mr. Petri reviewed the drug policy.
The policy required an intervention conference 10 be
held as soon as a student was identitied as exhibiting
persistent symptoms of chemical use. The policy
stated that individual teachers were not to confront a
stiident about pogsible chemical use.

The polncy strpulated that except under extraordr

ment the controntation was to occur at the Interven-

tion conterence Furthermore, the intervention con-

ference was to be arranged and conducted by the

school's Drug Action Task Force:

38 40



Mr. Petri sipped his coffee and drummed his fingers
on the table: He had forgotten about the Drug Action
Task Force. "Oh; well;" he mused. “No harm done. I'll
check i:: with the Task Force tomorrow.”




NOTES
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 Feedback

critique given beow Your response need not exactly duplicate the model

Compsare your \rritten critique of the teacher's performance with the model

response; however, you should have covered the same major points.

MODEL CRITIQUE

What Mr. Petri did well; he did quite well. He did a
good job of identifying a student exhibiting persistent
symptoms of chemical use. He carelully collected and
recorded his data. He appeared to ¢ making a great
effort to report only objective observations of Fred's
performance and tehavior. He included in his data

specific physical symptoms indicating possible chem-

ical use:
M. Petri also analyzed his data appropriately. He

did not focus on single incidents. He looked, instead,

for general patterns and changes in Fred's perfor-

mance and behavior. He checked his own records for
a history of Fred's attendance; grades,; and perfor-
mance. Recurring behavior and physical symptoms
were considered. He was correct when_he identitied
Fred as exhibiting persisterit symptoms of passitle
chemical use

Fred He was appar- ntly able to communicate and act

ina nonludgmental manner during their ta’. Judging

from Fred's positive; receplive reaction, Mr. Petri's
approach must have been appropriate and effective:

There was one possible weakness in Mr. Petri's

confrontation with Fred; however. It would have baen

better for Mr. Petri just to have indicated to ¥ jed that
there seemed to be a problem in Fred's performance
and behavior. At least inatially, he could have tried to
draw Fred out concerning possible causes of his prob-
lem. Fortunately. Fred reacted positively even though

Mr. Petri came right out and voiced his suspicion that

Fred was using chemicals:
M. Petri also acted carelessly by not reviewing his

school policy to refresh his memory about what he was

supposed to do. He failed to ensure that he wzs acting

in the role specified for him by the policy. He forgot to
invoive the Drug Action Task Force. There may have
been other lccal resources he co.:d :and shouki have

tapped.
In addition to school policy, Mr. Petn also failed to

réview his legal responsibilities. He may have violated
Fred's legal rights by confronting him alone-—school
or state law might have required a witness. In his state,

he might have been required by law to report any such

confrontation to a specified person or agency.
lw Patri mnde one nrhar sBrinys mistaka_ which

couid have caused serious harm. He failed to maintain

the confidentiality of the data he had collected and

recorded. Although his comments to the secretary in
the office are not specific; they at least indicated that
he was suspicious about Fred Snow. In_telling the
secretary this, Mr. Petri probably violated Fred's right
to confidentiality of inforimation.

. What should Mr. Petri have done? Obviously, he
should have reviewed the school policy as soon as he
identified a problem with Fred. Then he woulkd have

been aware of his precise role and legal respon-

sibilities. He could have acted appropriately by using
local resources, as pohcy stipulated or suggested. He
cotild have respected his student's rights by keeping
his data contic¢ential.

Had he done these_things, he might have done a
mode} job because of his skill in using interventon
techniques. He identified a possible problem. He
managed the confrontation—the one he _should not
have had—well. Using these techniques this skilifully,
he could become an expert at intervention and serve

appropriately in this role, perhaps as a member of the

Drug Action Task Force:

Level of Performance: Your written critique of the teacher's performance should have covered the same major
pomts as the model critique. If you missed some points or have guestions: about arry additional points you mada,

view the material in the information sheet, Intervention Techniques, pp: 34-37, or check with your sesource

person if necessary.
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OVERVIEW

Enabling
Objective

After eomplggng}ge required readrrg. critique the performance of the teachers

described in given case studies in providing continuing supcort to recovering
students:

You will be madmg the information sheet, Providing Contint Supporit'to
Recovering Students; pp. 44-50. win Suppas

You will be reading the Case Studies, pp. 51-52, and crmaumg the performaneo

of the teachers described.

Ybuwﬂlbeavahaungmcompeteneymamqumgthetem performance
J sutport B recovering S Satede

students by comparing your com-
pleted critiques with the Model Critiques, pp. 53-54.
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sheet.

You may have students in your vocational program who are recovering fror

chemical use: For information on how you can aid the recovery of these students

by supporting and reiriforcing their progress, read the following information

PROVIDING CONTINUING SUPPORT

TO RECOVERING STUDENTS

. As part of your overall program for combating prob-
lems of student chemical use; you may need to he!p
students who are recovering from chemical use. A
recovering student is one who has ’récb’g"rjiz”éd that he
or she has a chemical-use problem and is trying to
deal with that problem. The recovering student is gen-

erally involved in a treatment program with profes-
sional counselors; therapists, or other specialists: You
may have referred the student to the treatment pro-
gram yourself.

Some recovering students may have been in long-
term residential treatment programs: In such pro-
grams. students live in_an institutional setling with
others who are attempting to resolve chemical-use
problems. The length of time students might spendin a
residential treatment program can vary from weeks to

months (and sometimes years), ~pending on their

individual situations and the practices of the institution:
Other recovering students may_ be in outpatlent

treatment programs. In these cases, students con-

tinue to live in their usual settings. However, they
receive regular counseting from program person-
nel—individually or in groups. Such outpatient treat-
merit may be either lorg- or short-term, again depend-
ing on students’ individual situations and program

practices. In addition, some students who have been
in residential treatment programs may continue in out-
patient treatment programs alter they leawe the institu-
tions.

Most of the recovering students who might be in
your vocational-technical program probably will have
stopped using chemicals. But they may be pressured
by peers to resume chemical use. Curing recovery,
some may begin using chemicals again.

Each1 recovering student is; of course; an individual
with problems and concerns unique o his or her own
situation. It will be necessary, then., for you to approach
each recovering student as an individual. There are no
ttereotypes that apply to all recovering students.

There are, however, some common problems that

many recovering students experience.

Stress
It is not unusual for recovering students to experi-
ence considerable stress. The state of recovery itself

is a stressful one. Students are attempting to break a

habit that was developed and reinforced over time—

that of chemical use, with its resulting physical and
psychological dependercy.
The recovering student is also likely to b¢ changing

his/her life-style. He or stve may be leaving a residen-

tial treatment program and returning to hame, school,

and iriends. The student in an outpatient program may
be attempting to break one set of frisndships and start
another, to shed old habits while cumvatmg new ones,

dependency.
Another possible source of stress for the r recovermg

student is fear of failure in recovering. The  recovering

student is likely to have made some emotiona! com-

mitment to recovery. Having coricluded that chemical
use was less than ideal—if not downright bad—the
student has made the decision to reach for the goal of
discontinuing use or dependency. Having once said; “|
can do it and | should,” the student's self-esteem may

depend, to some extent, on his .or her success in
recovery.

Stress can also arise from being eager to succeed in
your program. A part of recovery is ofter a renewed

commitment to achievement in school. The recovering

student may need. more than other students; to suc-
ceed simply to provs that he or she can:

Furthermore, students who have been in long-term

residential programs may experience additional stress

upon reentering your program:. They may have been
away from school and leaming; in the formal sense; for
some time. They may feel that, in the meantime, they
have forgotten how to study.
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Alienation
Many recovering students have feeiings cf aliena-

tion. They may feel that they don't belong—eittier to
the "drug world" they are attempting to leave behind or
to the “straight world” they are attempting to enter.

They mav feel that they are between a -ock and a hard
place—leaving one world, entering the other, and be-
i longing to neither.

_Recovering students may, for instance; feel alien-
ated from their peers. Their former peers; with whom
they acquired the habit of chemical use, may no longer
accept them. The recovering student no longer fits into

their society and has, in fact, rejected it—or is, at least,
irying to do so:
_ On the other hand, the recovering studerits new

peers, who are not chemical users, may ot be accept-
ing either. They may be supicious of the recovering
student. They may do a lot of stereotypical thinking

{e.g.. "M you are recovering, you must have been an
addict, and we all know what kind of people become
drug addicts”).

This sense of alienation_can ex'2nd weli beyond
students’ peers, old or new. Some recovering students

Such students, in beginning chiemical use, may have

felt that they were rejecting the world they knew—

parents; school; careers, the establishment—in favor

of a newer, better world of good times and good
friends, ‘ree of carz and worry and the pressure to
succeed. So, when this world showed itseif to be false,
what was left to turn to?

Recovering students may even feel aiienated from

themselves. They may feel guilty over their own use of

chemiicals. They may feel that they are worthiess and
will never amount to anything. This low sense of self-
eslenn rmay not have originated in the use of chemi-
Cais, but it can be aggravated by such use nonethe-
less:
Defensiveness

Recovering students may be defensive about their

history of chemical use or about themselves. This
defensiveness may result from negative feedback re-

ceived from others because of chemical use: Many
people criticize not the behavior of using chemicais;
but the person using theni Recovering students may
have been told that they are bad—over and over

again, in countless numbers of ways, by people who

were supposed to care:

__The recovering student, ~owever, like any other
person, probably doesn't care to hear all this. Hearing
“Boy. were you bad!" certainly doesn't help the recov-

ering student to recover. The student is probably wetl
aware that some of his or her behavior was less than
wise; he or she is, after all; recovering and not using:
Thus, the stucent may become defensive, thereby
subconsciously transferring at least some of the “"bad”

elsewhere.

_ The recovering stident’s defensiveness may take
the form of reseniment of others. The studemt may
blame other people or things beyond his/her control

for the problem of chemical use. A student may feel
that parents or teachers were so nasty and unfair that

he or she was driven to drink; so to speak: Or, a
student may blame peers; saying that the oniy way to
have friends was o use chemicals.

_Detensiveness might also take the form of suspicion
of others. Since the recovering student might have
had so much negative feectack from others, the siu-
dent could come to suspect the motives of anyone not

acting in that manner. If encountering nonjudgmental,

caring. accepting behavior is a new experience for the
recovering student, he or she may well wonder what
the game is.

This kind of defensiveness, of course, often masks

the true problem of low self-esteem. The recovering

student may truly want to be “good” but be unabie to
believe that he or she is. On the other hand. the
student may simply be unable o accept the negative
feedback so cften received, because it strikes too

close to home: Deflecting t1is negative feedback onto

others allows the student 10 accept it, yet reject it, at the
same time.



~ Snime recovering students may continue to show
long-term etfects of chemical use, even though use

has ceased. Use of some chemicals can cause long-

term loss of memory. Use of others may cause long-
term; general debilitation; such as progressive loss of
molor coordination. Use of certain hallucinogens can
cause flashback (a temporary recurrence of the
symptoms of use and the "high” resulting from use)
years after use has ceased.

_It these long-term effects of chemical use continue
after recovering students reenter yaur program, they
could pose a safety hazard. It is unlikesy <8t arecover-

ing student will be placed into your program in such

poor condition as to be unable to function. However,

you should be aware of the possible implications for
safety of the continued effects of chemical use.

Your Role

Possibility of Reiapse

_ Finally, there is a possibility that a recovering stu-

dent miay relapse into chemical use. Chemical depen-

denEy can be an enormously difficult habit to break.
You may have experienced this yourself if you have
ever tried to Stop smoking. cut out your mortiing cof-
fee, or fall asieep without your regular sleeping pill.
Difficulty in breaking a dependency on chemicals,
combined with other problems associated with recov-
ery. may overwhelm a recovering student. The student

may become discouraged with the progress he or she

is making in recovery. The desire to use chemtcals

may persist for a long period of time: Pressure from
peers to resume chemical use may also occur. The
recovering student may have every intention of ab-
staining. yet relapse into old habits in response (0

these or other pressures.

_You can be a great help to recovering students in
your program. You can assist them in dealing with the
various probiems of recovery. You can al$o aid them in
their progress—both toward recoverv and toward
entry-level competency in your occupational special-
ty—by doing the following:

e Create a nonthreatening environment for the re-
covering students in your classroom or labora-
tory.

e Promote peer acceptance.

Egcgu;age student participation in support
groups.
Reinforce positive student behav'or

Meet the individua! needs of recovering students
in your instructional program.

o Identify stucents exhibiting persistert symptoms
of relapse and intervene approptiatety.

Help to make the school and community aware of

chemical use:

Create 2 Nonthreatening Environment
Students wil be iiore likely to succeed in recovery

and in your program if they feel comfortable and ac-

cepted in your classroo:n or iab. They need to under-

stand that. even though you set and enforce standards
tor behavior, you can stilf respect them as persons.

__If the environment does not threaten recovering
stucents; they will be less likely to experience stress.
alienation; or defensivenesz They will know there is
someone with whom they can talk, somg place whefre
they belong. something at which they can succeed.

As your first step. you should remember to keep the

lines of communication open with recovering Students.

46

As you communicate with thern, you can show them
that they have your attention, that they can interact
objectively with you. You can use active listening skills

to ensure that students know they have your attention

when you interact with them:
Promote Peer Acceptance

Another technique to use to help cieate a non-
threatenung environment is to promote peer accep-
tance of recovering students. You can promote peer

acceptance by providing peers with information; set-

ting an example of acceptance. and providing activi-
ties thar allow peer contact.

Provide information. You can, first of all, provide

the students in your classroom or izb with information

about a recovering peer. as necessary. You might
inform them that the recovering student has had prob-
lems with chemical iisé and is trying to deal with those
problems, if the recovering student agrees to share
this confidential information with others.

You might a'so tell them that the Student was or i in
a treatmient program, seeking professiona) help in re-
covery. You might indicate whether the recovering

student is retur ing to school or college after a long

absence.

You shoufo use your common sense n ij\(idI@
information to recovering Students’ peers. it may not

be necessary to describe a recovering student's past

use or treatment: If you do give such information; you
shouid do it in scme way that will not embarrass or
alienate the recovering student. it would prebably be
best to provide information to stuidents individually, as
you see a need for it.
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The information you provi fe. however should not

concentrate on the differences in the recovering stu-
dent's sitnation: You shouid eunphasuze the fact that
the recovering student 1s just another person; like all
the other students in the program.

Corseguently. you should tell students about the
qualities: intcrests; hopes; and feelings that they might
'share with the recovering student You can ensure
that students understand that their recovering peeris a
whole person -—that the student s recovery is only one
part of that person and not the only quality that de-
scribes him or her.

Set an example. You should also set an example of
acceptance for your students. showing them by your
words and actions that you consider the recovering

student to be just as worthy as the rest of them. You
can demorstrate your own concern and caring for the
recovering student by dealing openly and honestly
with the student and the student’s chemical-use prob-
lem

The example y0u set in showmg acceptance of a
recovering student gives your other students another
opportumty to see the real person. Through you, they

may see that the recovering student is not a
stereolype. ready to do anything for a fix.

This might help them to reall.  "at the recovering
student interacts with them *  .ke everyone else
does. Some students might .cover that it is un-
necessary to be frightened or ui.approving or to have

a “holier-than-thou™ atiitude. They will have the same

chance to understand. again, that this is a person,
perhaps just iike themselves.

Provide activities that allow contact. Perhaps the

most eﬂectnve means of promoting peer acceptance of
the recovaring stugent is to provide activities that aliow
meaningful; structured contact between the recover-
ing student and peers. These activities can give stu-
denrts the chance to ititeract, cooperate, and relate to

one ariother. This kind of contact will, once more, give

all students the opportumty to understand that the

recovering student is real and whole, as they them-
selves are.

One such activity could be group projects. in which

students cooperate to .achieve a common goal: You
can also involve all students in group discussions;
frrnishing the opperlunity for studenis to see the con-
tributions that a recovering peer has to make.
Brainstorming and buzz groups provide a similar op-
portunity for students to see what others have to con-
tribute.

Finally, you could have a recovering student partici-
pate in panel discussiorns, presentatioris, demon-
strations, or peer-tutoring, all of which jprovide the

same opportunity for peers to see the real, whole

Encourage Student Participation
in Support Groups

Support g oups can provude recovermg student*‘

with considerable help in dealing with the problems of
’ecovery Parnc'patmg ina support group made up of
others who are in the same situation can help a recov-
ering Student overcome the distressing feelings that
may accompany recoven,.

Recovering students in your program could partici-
pate in support groups either in the school or in the
community at large. Whatever the setting, a recover-
ing student can feel a sense of belonging. He or she

can be reassured that there are others whg have

similar problems, concerns; and experiences. The re-

covering student can a'so observe others who are
successtully recovering or reentering training or the
world of work,

Recovering students may also find. once associ-
ated with a support group, that they have something to
offer others. They may be able to share their own
experience and their own successes. They may be

able to help other recovering students to do what they

have done—break a habit of chemical dependency
and take charge of their own lives again.

Ancther methcd o use in helpurg recovering stu-

dents is to reinforue positive behavior as it ocours. You

can give recovering students positive feedbaqgftrggtr}s
realistic and mearingful. Positive feedback and rein-
forcement can help greatly to undo the effects of the

others.

2. To gam skill m pronding activitees to promote peer acceptance. you

may wish o refer to Module L-5. Promore Peer Acceptance of Exceptonal
Swoents
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Thus. when a recovering student exhibits appropri-
JAté behavior in your ¢lassroom or |ab. you Should be
ready to offer a word of praise or a pat on the back. |f
thi student is acting responsibly. you can gam much

hy sumply rmunq hum or her know that you are aware of
this and approc»ate the progress ¢ implies. You can
rmmrd astudent’s efforts in recovery by notrcrng proq-
ross and say:ng so

To be reaiistic and me’mmgful your reinfuicement
shot!d not be overdone or condescending. You don't
need lo praise a recovering student to the skies every
time he of shw comes to class on time. If you were to do
this, your actions would lose their effectiveness. But
reqlistic and repeated encouragement can be of great

[rgrp U ecovering students as they progress toward
recovety

Modify Your Instructionai Program

Recovermg,sxudems may have some specralhéédé
that you can till with minior changes in your instruc-
tionai program These needs can arise from problems

assceiated with recovery and the eflects those prob-
lerms can have on slodent s performance in your pro-
qrdm

Provide tor siiccess. Some recove-ing students

may need 1o experience soccess N thair vocational-
technical traiming as ourckly as possible. Surie may
have a low sense of self-esteem. Some m™ay be ap-
n’v’;hririér'vé ébbUi ré’Urhihg td SChtibl if ‘hé' héVé ’\ééh

Gram

Tb’ help rec Nénﬁa’ students. you sh"o"u'rd frovide

need to provide more frequent assﬁqsﬁsmgqtfoff the:r
progress toward their instructional goats and objec-
tives You shoaid also enscre that recovermg students
receive prempt and regu'a: feedback concerning the

resulls of assessment
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Assessment feedback needs to be provided in a
positive: supportive manner Y. 1need not: and should
mot, stretch the truth and tell recovermg students they
are doing well when they are not But you can first tell
the recovering student what he or she did right on the
dovetail joint. spot weld. pie crust. double seam. or
whatever: then what needs to be imprcved. then how
to rmprove it
 Foodback and criticism should. of course. always
be cunistriictive. But for the recovering student. receiv-
ing positive feedback may be critical.

You can also provide opportunities for success by
giving recovering students the chance to catch up i
they need to Some students may have been away
from the classroom or lab for some time. Others may

have suffered some memory foss as a long-term effect
of chemical useé These students may not have all the
basic knowledge and skilis that students in your pro-
gram usually have.

You can de! ermrne whether recovermg students
need to catch up on thiase occupational basics: Then:
you can provide activiies and matenals to aliow them
to do so. In this way. they can start their training on the
right foot. experiencing success from the very begin-
ning.

You should also be sure to provide structure for
recovering students. Th« stress. alienation, and fear of
failure they might experience can be minimized if you
provide a well-structured environment and activities to

help them learn This structure can give recovering

students a clear sense of direction. established goals
to strive for; and a precise detmition of success.

__ Provide released time. Sormie recovering students
may need released time in orderto parncrpate in activi-
ties related to recovery. Students in outpatient treat-
ment _programs. tor exampie. may have_reguiarly
scheduled counseling sessions to attend The need
foi refeased time will probably not be extensive. since
treatment program personnel will certainly be aware of

the student's gnroliment in your program When tie

need does occur. however. you shouid try— withun
reason—to accommodate it

If you pruvide releasect time. however. ycu shpuld

not simply excuse the recovering studen!'s absence
and let it go at that. You will need to make provisions for
the student to make up work missed during released
time. The student s overall goal remains the same—to
attain entry-level competency in your ccrunationat
specialty The student will still need the knowledge and

skiiis covered in missed sessions. and you will need to

provide materials or activities to help the student gan
the knowledge and skills mrssed

§¢ﬁ€99*,¢,, to ,59!7?9,‘?99',,‘3?, nor 9‘?',,‘9,3‘??9',“ ',“,99’3,‘9,?
recovernng student’s need for released time . Let's say,
for example. that one of your students must attend a
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group counseling session every Monday at 9 00 a m

You have always been in the habit of introducing a new
unit on Monday mornings

Since this student is out every Moriddy morning. he
or she aiw1ys misses the uiit introduction-—much to

his or her disadvantage To assist im or her. perhaps

you could changu your schedule to introduce new
units on Tuesday mornings

You should. fmally be sure that recovering students

understand that released time involves responsibilities

for them: it will be their respons:bgny to make up
missed work using the activities or matenials you have
provided Furthermore. it will be ther responsnbmty to
attend the recovery activity for which the reieased time
Is provided

You should also remember school policy—it may
spell out soriie requirements on providing students
with reledsed tirme for any purpose The policy may
raqurre that you or the student till out paperwork for an
excusod absence At the secondary level. the stu-
dents parents or guardians may be required to sign
reiease forms for the students to leave the school
qrounds You or the student may also be required to
verity his her attendance at the activity for which re-
leased time is provided

Assist in job placement. Almost all vocational
teachers play some partin assisting their students in
obtaining jobs at the end of training. Your own in-
volvement in job placement depends, of course. on
your local situation —what role your school assigns to

you: what other resources might be available to you.

what contacts you might have in the communlty

quilevu your own role in 1ob p.acement iS. you

shouid be sure to tulfilt that role in placing recovering

students 1nto the world of work. They. perhaps more

than most students: have need of the positive benefits
ot placement and employment—seif-esteem: futfill-
ment. success. and responsiility. Thus, it may be
crucial *or recovenrg students that you assist in the
process.

Yo can make recovering students aware of the
possibilitics tor employment localiy {i.e.. which local
employers might need the occupatnonal knowledge

and skills they will possess after training). You can

ensure that any placement counselors i your schoot
know about the quakiications of recovering students in
your program and their need for empgloyment: You
might use your contacts within the community to iden-
tify_specific positions tor which recovering students
might apply
Identify Relapse and Intervene

As state. prevnavsly there is the possibility that a
recovering student may relapse into chemical use.

Q
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Aruitoxt provided by Eic:
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Given this possibility. you have responsibility for ob-
serving recovering students fur sy.nptoms of chemical
use. just as you dn with all other students
~ This does not mean. of course: perrng over stu-
dents’ shoulders. anticipating ther relapse at any
moment. Your expectations can have a great effect on
what_students do If you'rz waiting for students to
resume use. this may become a self-fulfilling
prophecy

it will be necessary. as you observe students for
symptoms of relapse. to follow the sanie proccdures
you would use in identifying new users The idea in
identifying relapse 1s the same. You should not base
your identification on anv -ingle behawvior or occur-
rence. Rather. you neec :z look. for patterns of be-
havior and trends of CHahgé in recovering students

Once you have identified that a recovering student

1s_exhibiting persistent symptoms o relapse. you
should intervene appropriately The appropriate inter-
vention strategy depends. ¢f course. on your local
situatioh—local policy. your prescribéd role in dealing
with student chemica! use. local resources. and legal

3s. af ,you should re-
view all these factors in ‘youar own situalion to ensure

thuit whatever action you take is appropriate:

implications. Thus. after identification. ',

When you mtervene-appropnately-to help are-

covenng student who is in relapse. you should ensure

that your interventioit 1s conducted in the proper spirit.

ltis very important; here agau. that you keep the ines
of commu nncahon open The purpoce of your mterven-

not to judge propaganmze or mora'ize
Help Make Others Aware

You may aiso wish g hetp make others m your

school and community aware of chemical use. The
problem of chemical use is one that requires the con-

certed eftorts of all concerned if progress 1S o be

made. You carot expect to conduct a sophisticated

public relations campaign on student use of alcohol

and other drugs—tfar from . Your responsibilities to-

ward all your students will probably not atiow you the
time for this.

You can. however. make your own knowledge of

chemical use available to others in your school or

community. You can share this knowledge with them in

many simple ways. You need not preach or get on a
soapbox You mnght start by simply telling y your profes-

know and what your concerns are.

You can also make an eﬂort {o ensure that these
colleagues and your administration are aware of the

problers that exist and the solutions that dare possibie.

One means to further this awareness in your own

school or college could be to becomic a member of an
action group. it one exists.
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You co:i'd also share your knowledge with mermibers
of the ~ommunity. You might be able to Speak about

chemical-use problerns to parents and teachers at a

PTA meeting or dunng a regularly scheduled open
house. You mnght display posters or abultetin board on
chemical use during an open house. You couid also
share yout knowledge with groups or organizations
you b’el’o"ri'g to—community g’r'o'u"p's’ néighbb'rhdoa as-

‘You should alwa's remember. as you help to make
others aware of chemical use; that you should talk
about the general problem. You are not giving a report
on specific students who use specific chemicals. Youl
shouki never mention any student by name,; you

should never describe students in such a way that they
couid be identitied by your listeners. Students have a
moral and fegal right to the confidentiality of any infor-
mation you may have about them.
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Thé following case studies describe how two vocational teachers provided
CbﬁtiﬁUiﬁg S'u"ppo«’ ort fO 'récbiié'fih'g §tifdéht§ Rééd ééCh Cégé §tUdy éﬁd théh
of the teacher's approach, (2) the weaknesses of the teacher's approach, and
(3) how the teacher's performance could have been improved.

CASE STUDIES
Case Study 1:

Mr. Chang was stumpe¢. He had been trying ever
since the beginning of the term to Smooth the way for
one of the studenits in his program, Sally Crandafl, who
was recovering from chemical use. He had been trying

to create a nonthreatening environment to;' Sally 50

that some of the problems she was experiencing in
recovery could be minimized.

He had also worked hard to promote: peer accep-

tance of Sally. Witn Sally's permission. he had given
his students information on her ten-month stay in a
residential treatment program. her progress toward
recovery in the pregram, her hope for empioyment,
and her interest in the occupational area.

He had been carelul to set a good example of ac-
ceptance for his students. He was always supportive
in the way he treated Sally He used his active listening
skills whenever he interacted with her He made cer-

tain that all students could see; from the way he
treated Sally; that he cared about her juist as much as
he did about any student.

He had also tried hard to reinforce positive behavior
on Sally's part. He gave her all the posiliive feedback
he could to help reduce the stress and alienation she
was feeling. He tried to make this feedback realistic.
too—he only praised her when she did something to
de%rve it.

ated in her sunoundmgs ‘She had foid. hum that she
didn't really feel accepted by the other students in the

program. Furthermore, she felt that no one around—
including Mr. Chang—could really understand the
kinds. ot problems she was_having. Mr. Chang won-
dered what else he could do 1, create a more non-
threatening envirortment for Sally.
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Case Study 2:

__ Margaret Culver taught in a vocational program at
Crooked Forks Skills Center. Orie cf her students.
Jason Gardiner. was in an outpatient treatment pro-
gram fur chemical use. Ms. Culver was doing her best

10 help Jason succeed in her program by making some

minor modifications in her instructional program:

She realized that Jason was quite coricerned about
making the grade in her program-—he seemed quite

frighiened. in fact. of faiing. So. she had been sure to
give nim plenty of opportunities for success from the
start Since her program was Iargely individualized. it
had been easy for her to assess Jason's progress

frequently

She also faithfully gave Jason prompt and regular
leedback on each assessment. and she gave it in a
positive manner. She told Jason what he did right.
wheére he could improve. and how he could improve.

She had aiso talked to the job placement counselor
at Crooked Forks about Jason's qualifications and

hopes for a job atter gradu:ating. She had suggested
some specific employers at she knew hired begin-
ning workers with Jason's skills. She wanted to be
sure that Jason wasn't lost in the shuffle at the end of
the ycar. when all the studenits at Crocked Forks wolild
be trying to crowd into the counselor's office at the
same time:

_ Ms. Culver was a little concerned about a couple of
things. however. Jason seemed to have a very poor

memory, perhaps as an effect of long- ta}rm pastchem-

ical use. Because of this: he seemed behind in some
knowledge and skills kasic to her program:

_Also. Ms.Cuiver usually gave group demonstrations

and shared information with students on Friday after-
noons: It was a pleasant change of pace at the end ot
the week. However, Jason had to attend a group
therapy session every Friday afternoon at 1:30: so he
misSed Some of the group demonstrations and infor-
mation sharing.



Compare you written critiques of the teachiers performance with the modei
critiques given below. Your responses need not exactly duplicate the mode!

responses: however. you should have covered the same major points.

Case Study 1:

. We should probably take about three-fourths of our
hat off to Mr. Chang. From what we read: he has
worked hard—and eficctively for the most part—to
Create a nonitireatening ervironment for Sally Cran-

dall The actions he has taken so far are praiseworthy.
aitnough he has forgotten a counle of things ttiat might

help him out of hus predicament.
__Onthe good side. Mr. Chaig's work 1o promote peer
acceptance ot Sally was admirable. With Sally's per-

mission. he gave her peers information about Ser so
that they could understand her situation. With this

information. the other students in the program had an
opportunity to see that Sally was. in the last analysis.
just another person training for entry into the world of
work—as were they all.

Furthermore. Mr. Chang seemed to be effective at
setting an example of acceptance for other students to
follow. He was careful to be supportive. He used his
skill_ in active listening. This example he was setting
gave Sally's peers. again. the opportunity 1o 5e€ that

Sally was really just another student. at least as far as

Mr Chang was concerned:
__Mr.Chang's concern for giving Sally reinforcereit
and positive feedback was 2Iso justified. It was good

that he inade an effort to keep this feedback realistic,
asweil He was probably correct in his assumption that
this would help to reduce the stress anc alienation that
Sally was experiencing.

Mr Chang did: however. forget one important part of

promoting peer acceptance: He fatled to provide activi-

ties that wourd attow mearmngtul, stroctared contact
betwecn Sally and her peers in the program. He might
have nvolved Sally arid other students in group dis-

cussions: demonstrations, peer-tutoring, or any num:
ber of other activities:
Such activities woufd have given both Sally and her

pecss the opportunity to get to know each other as
real. whole people. Sally would have had the chance
.to gain a sense of belomging through this contact. Her

'pééfs would have had the chance to see Sally func-
tioning effectively in a regular instructional activity.

~ Mr_Chang also should have encouraged Sally to
participate in a support group. éither in the school or in

the community. Since Sally seemed 15 fee! that no one
was able to understand her problems or situation, the
sense of sameness provided by a support group
would have been very beneficial to her. She would

have had the opportunity for contact with others who
shared her problems and situation. She coulid have felt
that there was someone 1o talk to who would under-

stand.
Case Study 2:

Aliin all. Crooked Forks was probably lucky to have
a teacher like Margarc: Culver. By and large. she was
concemed and conscientious with the recovering stu-
deni. The modifications she had made in her instruc-

tronal program were probably a help to Jason—they
very likely increased his chances for success ooth in

recovery and in vocational training. Her only fault was
that =1c omitted a couple of steps she could have
takaf.

Perhaps the best part of Ms. Culver's program was

her care in providing Jason with earty and freyuent
opportunities for success. This conssted of regular
assessment and feedback on Jason's progress in
trainirg. Furthermore, the feedback she srovided ap-
peared (o be positive and constructive, focused on the

performance and not on the person.

_ Ms. Culver also did well to assist in the job place-
ment process on Jason's bekalf. She apparently did
wha! she could to ensure tha! Jason would riot be
overlooked in the placement process.

_ Ms. Culver shouid have been more concerned
about Jason's memory l0ss, however. She should

have provided activities and materials to tielp Jason
review the knowledge and skills basic to the occupa-
tional specialty. This would have given him the chance

to start off cn the right foot. which could ultimately
contribute to his chances for success in training and.
later, in the world of work.




Finally. Ms Culver snould have resolved the confiCt  information that was shared. At best. She might nave
over Fricay afternoons. She should: at the very least:  been able to change her own schedule. giving group
nave provided Jason with actvities or matenials to  demonstrations and sharing information with students

make op the work he was missing and 10 gain the  at some time when Jason was able fo be present.

Level of Performance: Your written critiques of the teachers performance should have covered the samme major

points 25 the model critiques. If you missed sofme points or have questions about any additionai pounts you made.
review the matenai i the information sheet. Providing Continuing Support to Recovering Students. pp. 44-50. or

check with your rescurce person d necessary
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In an actual teaching situation,” combat problems of student chemical use.

As part of your disties as a teacher, combat probiems of stucent chemical use.
This will include—

preparing for the problem of student chemical use

using prevention technique "”ii

using intervention techniques ,

providing continuing support 10 recovering students

NOTE: Due to the nature of this experience. you will need t> have access to an
actual teaching situation over an extended period of time (e:g:; three to six
wWeeks).

As you perform each of the above activities rities. document your actions (in writing,
on tape, through a log) for assessment purposes.

Arrange 1o have your resource person review any documentation you have
compiled. If possible. arrange to have your resource person observa atleast one
instance in which you are conducting activities to combat problems of student
chemical use:

Your total competency will be assessed by your resource person, using the

Teacher Performance Assessment Form, pp. 57-56.

Based upon the Criteria specifiad in tivs assessment insirument, your ~source

person will determins whether you are competent in combating problems uf
student chemical use.

For a telnitun Ot aUtual 'mac™ng silualion  sex the insde Bace covar
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TEACHER PERFORMANCE ASSESSMENT FORM

Combat Problems of Student Chemmical Use (E-10)

Directions: Indicate the level of the teacher's accomplishiment by piacing an X ——
in the appropnate box under the LEVEL OF PERFORMANCE heading. If. )

because of specal circumstances, a performance component was not appli- ___
cztie; or iImpossibie to execute. place an X in the N A box. Hesource Person

In preparing for the problem of student chemical use, the
teacher: o , S
1. determined the relevant policy and regulations of his her D
schoolorcollege . ........... ... ... ... ... . ... .. ...
2 determined his her legal role and responsibilities . .. ... . [:]
3. venhied his her understanding of policy, regulations. and D
legal imphcations with appropriate personnel . ... .. ... ..
4. identified resources at his her disposal in the schoal or com- .
MOy . L d

6 assessed his her own use of akiohol and ther drugs . . ..
7 assessed his her values and attitudes toward chemical use

8 determined the attitudes of other teachers and others in the
communily toward chemical use ::::::... ... . .......

9 consulted reliable resources to: ,
a. dentfy symptoms and effects of chemical use . .. ... ..

b. keep up o date concerning trends in chemical use . . . .

In using prevention techniques, the teacher:
10. set standards for student behavior in the vocational program

11. used active listening skills to keep the lines of communication

open with StUdeNtS . .........oo o
12. provided students with information on the continuum of chem-

icaluse anditseffects ............. .. . i i

O 00000 oaoo

13. provided information in an appropriate manner (e.g., through
posters, in response to specific questions or situations. by D
providing a rescarce center) ................... .......

L]




heiped students 10 examine their own use of chemicals . . .
helped students to clanfy their values concerning chemmical
U . . . e e e e e e e e e e

helped studems to ew&me the effects of internal and external

PIOSSUIBS .. .. .. ....... 0. 011111111 711T10Iiiiiioc....
provided activities to heip students dév'éibﬁ a senze of self-
responsidility ...
'p’;r'o&-rcw 2L ses 1o help students develop their decision-

making skills .. ... ... .. ..ol DTl

provided information and activities to support students dis-
covery of alternatives to chemicaluse . .................

in usmg intervention techmques the teacher:

20

22

lu

23

wdentified students exhibiting persistent symyioms of chemi-
caluseby:
a collecting and recording objective data on siudent perfor-

mance angd BENAVION . . . . oo

b. consulting Sstudent records for a history of behavior and
perfOrmance .. . ......... .o e

¢ maintaiming the confidentiality of data collected .. ... ..

d analyzing the data for patterns and general trends “of
performance and behaviof ............... ...

intervened appropriately according to local policy, regu-

fations. and legal constraints (e:g:. confrontation; intervention

conference: referral) ... ... .......... ... e e

conducted intervention activities in an appropriate manner

promoted peer acceptance of recovering students by

a providng peers with information about recovering stu-

dents, DS appropriale ©. i:i. ...

:mdmg contmumg support, the teacher:

b setling an example of acceptance for recovering students

o provudmg activities 1o aliow meamngfut structured contact

between students and peers ... iiiiiiiiiii

v encouraged recovermg students to pamcupate in support

groups in the school or community at large .............

reinforced positive behavior of recovering students . ... - -

provnded early and frequent opportunities for success for

recovering Stodents & . o iiiIiiiii il

DO OO0 0O O%,
O OO0 0O D%
OO0 OO0 00O

0 oty o

O Ud o i

OO0 oo 00 oo

O 00000 00 OOoto




¥

27 provided prompt: regular feectack in a positive. supportive

manner ... ........ ... .. TlriToiiIiIiiiiiiiiiiioiL..

28 proviged activities and materidls tor reviewing the occupa-
Tiondl basics as needed . ... ...
29 prowided released ime. as necessary. within the kmits of lacal

PONCY . .. il

31 wentted. n an appropriate manner. recovering students
exhibiting persistent symptoms of relapse . ....... .. .
32 ntervened appropnately to help recovening students exhibit-
ing persistent symptoms of relapse - ..o

00 00 O 0
00 00 0O 0%
0000 0 gs

33 participated in activities to help m.ake the school and commi-
nity aware of chemicaluse ......... .. ... ... .. ... . ...

>
[
—J
L]
30 assisted in job placement of recovening students . ... . D
D
]
L]

Odg

NONE. POOR. or FAIR response. the teacher and resource person shouid m.et to detérmine what additional

activities the teacher needs to compiete in order 1o reach competency in the weak area(s).

Level of Performance: All tems must receive N A. C JOD. or EXCELLENT responses. If any item receives a
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Eadirnaﬂesdesgmedmhelpyougmwmna
' skill area censidered mportant to teaching suc-
ws Amsmmdamdl’emmi—

able you to ach-evethe terminal objective in_the ﬁnai
learrung experience. The final experience in each module

always requses you to damonstrate the skill in an actual
teactung stuation when you are an wdem, 3 student teach-
er, an mservice teachey, Of OCCUpRationgat waires.

Procedures
maemwfammmmw

tead\ereducabonptﬁgrm Yau need 10 take only those

Smdarty; youneed;uﬁwngﬂmearrylemm
mm»namodutedyoualreaayrwemesmneededm
complete it. Therefore, before taxmg ar Gule, you
shouid caretutly rewew(l)the:rstrodcctm (2)theob;ec

Ng expenence, and (4) the fmai expename After compar-

ing your present needs and competencies with the informa-
tion you have read in these sectons, you shoukd be ready 1o

one of the foliowing decisions:
Thatyoudonot have the competencies indicated anc

should complete the entre moduie ) }
That you are ct nt in one or more of the enabing

objectives leading to the final learning experience and,
. thus; can omit those leamning expenences
¢ That you are already competent in this aréa and are

ready 10 compiete the linal leaming experience in
order 10 "test out”

e That the module is inappropriate 10 ;, Dur needs at this
time

When you are ready to complets the final learning experi-

enoeandhavomsstoanactudteadvmsnum
make the rve nts with your resource per-
son: If you do not complete the final experience success-
fully, meet with your resourco person and arrange to (1)
repeat the expenence Or (2) compiets (or review) previous

sections of the module or other related activities suggested
by your resource person before attempting to repeat the

fnal experience.

Op*ons for rer:ygupg are also available in each of the

learnng expeniences preceding the final experience, Any
time you do not meet the minsmum level of pefformance

required (o meet an objective; you and your resource per-
s0n may meet to select activities to help you reach compe-

tency. This could involve (1) completing parts of the module

previously skipped; (2) repeating activities, (3) reading sup-
plementary rasources or completing additional activities

suggested by the resource person; (4) designing your own

iearning experience, or {5) completing sonie other activity
qumad by you Or yOoUr réSourcs pevson.

WTQOM g SimihonL” Asmanm* "'n\\hdufm are

cmwmnmamm anm

service .‘e,a”,‘?i‘! @,W "a"’["““'d!’e

taingmemotue you can compiete the module up to the
final learrang experience. You would then compiete the
mdlearrmgexpaneneelater(;e when you have access
10 an actuadl teaching stuation).

mmnw»mwmmmmmam
tute for required items that, due o special areumstances,

'youaremabietocomplece

Occupationai C~eZiaity: A specific area of preparatio-
within a vocational service area {e.g., the service area

Trage and irdastial Education inclodes occupational spe-
cialties such as automotsle mechanics, welkding, and edec-
tricity.

mamnmmasnam-

Opbonil

quired but that rs designed to suppiement and ennch the
requied fterms in a leamityy experv - ce

Resource Peracn: The person ir. charg: of your educa-
tional programi (e.4.. the professor, Nstructor, administrator,
instructicnal  SoPETVISOn,  COOPErating/supenismy/class:
room teacher, or faining supervisor who is guding you
completing this module).
swmﬂwepeysonwhovsrmg

structvonmasecomsarypostsecondayormuamm
program.

VocstfoulS?mcoka A major vocational field: agn-
cuttural education, dusingss and offics SCUCaLON, Market-

ing and distnbutive education; health occupations educa-
tion, home econemics wducation, ndustrial arts education,

technical edacation, or rade and indastrial education.
You or the Teacher/iratructor: The person who is com-
pieting the moduie.

Levels of Performanze ?or Final Aii?sim?ni

N7A: The critanon was ndt met because it was not appli-
cabﬁtolhasntua'non
X was made to meet the criterion, al-

Poor: ,EE@P@WWWWWWY
very limited ability to perform it.

Fair: The teacher is unabie to perform this s\ill in an ac-
Wmmmmwibmqwmn

tlvi minnor
Excellent: The teacher is able to perrsm this skillin & avery
sffective manner;

N
D
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