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INTRODUCTION

Oral questioning can be one of the most versatile

and effective teaching-learning technigues. Due to

the nature ¢! the cfassrocm situaiion, oral activities
ohen comprise a ma;cw portion of the total student-

To be effective; you neec 1o know how o yse the
time spent in ora! communication profitably. You need
o develop good questioning skills 50 that the ques-
tions you ask will {1) require studenis to thnk criti-
cally ard (2) provide you with feetdback corcerming
student understanding of the topics being dis-
cussed:

Good quesmaris require caretul thought and pre-

cise wording. Itl may be easy 10 ask questions re-

quinng only a simple yes or mo answer. However
such questions can also be answered without
thought on the part of the students. To ask good
questions, it is necessary for you 1o be aware ol

tectmuesfo:devetopmgquesbmsﬁvatdomefod-

s Ask the stulent to describe how, state why, in-
dicate the circumstances, and so forth

» Motivaie the siudent to use hugher thiriking pro-
cesses [analysis and synthesis, not mere re-
caily

» Require carefully thought-out responses by the
studem

Mocﬂernbem flactive oral questioner, you need

‘ erstand the characteristics of and techniques

involved in effective oral questioning. This module is

designed to give you that understanding and to heip

you develop skill in employing oral questioning tech-

nques.




ABOUT THIS MODULE

Objectives

3 . Your
b6 Essesses by your 56 person, using the Teacher
Performancs Assessment Form, pp. 3940 (Learmsing Ex-
perience IV).
4. 1t comietTy the requined reading. demonstrale
Wi of the techniques and procedures nvoived
pestioning (Leaming Experience /).

i etiective oral |

2. Using & selected student performance objectve from

your owm occupational specialy, develop & senes of
vl grestons relating 16 that objecive (Leaming £x-
ieoriamce 1. S

fioning techrsques in a lesson (Leaming Expenence
1.

Preredquisites
“tp complete this module, you must have competency in
dovelopng a lesson pian. if you do not siready have tus

mine what method you will iSe to gain this skifl. One op-

4on S 1o compiate the infarmation and practice activities

1 the following module: _
« Develop 8 Lesson Plan; Module B-

Resources
A list of the oulside resources that Suppfement 1ose con-
tamed within .. —~rule follows. Check with your re-
source person (1) 10 determine the availability and the lo-
cabon of ihese resources, {2) 1 locaie additionsl relerences
in your occupational speciaity, and (3) 10 get assistance
in sefting up activities with peers or cbservations of ski'ed
teachers, if necessury. YOUr 18source person may also be
cortacied # you have difticully with directons of in as-
sessmvgr SSH ’ your progress 8t &y tme.
Lasrning Experience |

Raference: Sanders, Nortis M. Ciassroom Quas-

tions: What Kinds? New York. NY: Harper 8 Row

Publishers, 1968.
Learning Experience H
Hequired I
A resource person to evakiate your competency in

preparing a series of oral questions.

_eaming Expecience ill
Requird
2-5 peers 10 rolg-play students 10 whom you are pre-
senting a lesson; and to critique Your prformance in

sentabon. :
A locally produced wideatape of a teacher employing
5 echniqes hat you CBn view for the

oral questioning techniques |
purpose of critigiuing that teacher’s pes .

Videctape equipment 10 LiSe in viewing & viceotaped
preentation involving the use of oral Guestion®3

A resource person 10 835053 your Competency 1

ompsZying Oral QUETHIONIG 18CHNIQUSS.

Geoneral informaticn

10 & the modules, see About Using the National

Cente's PBTE Modies on the inside beck cover. For more
in-depth INOMation 0 how 1o U3 the MOOUMS in teacher/

1r8inet SCUCALioN Programs; you may wish (o refer o three

related documents:

The Student Guioe 1 Ueng Perormance-Based Teecher
Ecocaicn Radona’s i Seagmed 1o Ho'p oriurt presenics and
iNSeTvice teachars and occupstionsl trainevs & PBTE in gen-
oral and 10 he PBTE materisis.

The Resoarce Person Guide © Using Perlsmance-Based
Taacher Educawon Materials Can help prospective rasource
persons 10 guide and assist Preservics and iNservice 1SaChers
a7 GOCOpEtiona! trainers in the development of prolessional
isaching competencies twough use of the PBTE modules. K

als0 inciudes kists of all the Mmodile competancies, &8 wet a3
QWWNWWMMM

The Gurde 1 the implementaton of Perormiance-Based
Teeche! EGUCSbon is GESKNed 10 heip 1hose who wil admin-

ister the PBTE program. N cortaing answers 1o impiementa-

0N qUeStIoNS; possidie sokstions 10 problems, and aiteative
courses of action.



Learning Experience |

GVERVIEW

After completing the required reading, demonstrats knowledge of the fech-
niques and procedures involvad in effective cral questioning.

¥ Bbrewwigmemfomabonsheet,Emrﬂbymgeraxeuesmmwm-
niques, pp. 6-11.

)bumaymshtoreadmaiolbwmsuppfemenwyr elerence: Sanders
Classroom Questions: What Kinds?

You will be demonst ating Rnow!idgo ot the techniques and procedures in-
vdvodmeﬁecuwaalquasnomngbycomp!atmmsw-eheck pp. 12-13.

will b6 evaluating your competency by comparing your completed Saff-
th the Model Answers, p. 15.

w



For information comcenwsg (1) the purposes, limitations, and characteristics

i, of oral questioning .and (2) the techniques invoived in empioying oral ques-

tioning, read the following information sheet.

EMPLGYHNG ORAL QUESTIONING qiﬁ'ECFINIGUES

“To auestion well i3 to keach well.” Sbcriwswomd
have agreed with this staterrant. He used guestion-

ing to the exclusion of all other methods. in teaching

today, however, we recognize that oval quasbomng

is one of sevaral importarnt teaching methods

Advantages

Oral que‘suomng is an s’ﬂoetxve Wi)‘ ) smma
stugent motivation and parnt '
prwﬂestmmmmmdsastmm énaddmon

S L e A e T T

it focuses student atiention and deveiips interest and

curiosity.

The effective use of oral qgostboqgng techiigues
provides students with to practice seif-
expression. Al the same time, it allows variety t0
be added to the lesson.

togically sequenced questions can stimulate log-
ical and critical thinking and serve as a guide 10
reasoning. Aiso, use of questions diracted at differ-
ent levels of knowledge can lead students into the
different lavels of thinking.

An important outcome dumgquesuonszsmax
ﬁiipidﬂabﬂuiiﬁdlmﬁmohndﬁma!w
déntsim 7bewdt§covered Students oﬁen acquae

special abidlities and interests as an additional class

mmcetopmmoteleanmg

™ Tomoduce sumnmze crrevnewaiesson

o To clarily points s previously made

* To bring up poinis omitted

& To bring reading assignments into focus

o To develop in students rew insights

s To promote students’ understanding

o To develop students’ Enﬁwesamvalues

o To teach students to uss ideax rather than (o
simply memorize them

Oral questioning can pravide important evalus-
tion Information. Students’ preparation for the les-
son ~an bo tested {e.g.. through questioning, you
can ugterming. if they read and understood an as-

W) Quastiorss during the iesson introduction

can serve as & pratest of students’ knowlecige level.
Als0, using Guesiions duning the lesson Cait pro-

vida imimadiate feodback on how well studenis are

progressing. Incorporating questions in the lesson

summary and revisw can provide At least a partial
Graiuation ol tha extert {0 which the instructional

‘objectives have been achieved by students.

Limitations

The use of oral questioning has 3ome limitations.
Questions directed at large groups may be difficult
to hear. The same is true of student responses. One
way 10 overcame this difficulty is to repeat the ques-
tions and responses that may not have been heard
bylumrsms

LAY g invoives considerable ciass
time as cg@pgrgd to other techniques requiring less

studess involvement:



The individual charscteristics of students can also

affect the success of oral questioning. Shy stugents

are sometimes reluctant to participate in question-

and-anwersessvons Your role in providing a se-
al classroom environment is impor-
taruhere lftrishyﬂuﬁmbmwéwIEMM-
able and unthreatenad. he’she may be mora willing
to participate.
Therealsomaybeatendéncyforasmaagrwp
ol students to doreinate the discussion. This can be

prevented by distributing the «uestions gmong all
students.

Characteristics of Good Questions
Stisdent feaming can be: grmm? stiruiated by the

use of oral questioning techniques. In addition, Use

of these technxques can provide you with continual

feadlback'azsmmlammisbamotanm

use of oral questioning may be dastmyodﬂgooq

questions are not asked. You should carefully plan

your questions and should write them outin the les-
son plan. This pianning, howeves, shouid not be 50
rigid tha! it does not allow you to ask spontaneous
ques' Jns in response o student interest.

Agab’dqumﬁmﬁdhavemefdbw\gmar
acteristics:

& Concise, including only one idea
e Short enough for students io remember

s Timely, interesting, thought-provoking, and rel-
evant 1o the lesson being taught

° Slatedmléﬁg’dégéfamharmsumus(aqu&s
tion s not the place lo introduce new terms)

e Stated to stress the kay points of a major les-

answer

-Smednmawaytha!ndoeswtsﬁg’gést
the answer

f;rm md Levels of Queiti?onsf”* tions

of knowledge rex
Biaunimny’"”’”’dw xations dm ’”‘canéEo’
be applied to qt 1S, Each level is progressively
mmwmmmmwmm
lt

mamﬂmmbum

__1._ Knowledge. At the knowledge levsi, students
are askod onty 1 recall or recognize the correct re-
sponse from memory; for example:

s What is the formula for computing board feet?

+ What ig the definition of viscosity?

e What are the main parts of a Business lstier?

s Whn! grs the four ingredienss Leed o make
concrote?

& What are tha common and scantific names of
the flowars Pow being shown @0 tha opagque
projectos?

. Shoufdﬁ@iibénmgﬂarﬂodduﬁmmm
dw

lngmmqmmmqwhglwnﬂimmm

atiswer (6.9.. the iast axampie above o transplant-
mmes)mmqumemﬁmhqm
tions, students have a S-50 chance of guossing

zhowﬂwnswm thair actoal knowiedge isn't

1 ngn 5. Dioom, e Texoromy of Edusebonsi Objecires
Hgnmwmmnavnmcmm NY: Devid McKay Company,
1058). Repriritsd by permissioh of Devid McKay Company, Inc




_ Simple recall questions can be used in introduc-
ing a lesson. Or a recall question can be used as
the first question in a series ot questions that pro-
gress fo a higher ievei of difficuity. in agdition, in sit-
uations in which a student gives an incorrect re-
sponse 1o a higher-level questiory, you may lead the

student iogically to the correct response by asking
simpler questions and thus reviewing the informa-
tion necessary to answer the initia! question.

~ 2. Comprehension. Three subleveis of knowi-

edge are involved in comprehension as follov-s:

a. Teanslation—The _translation sublevel in-
voives asking students to transfer knowiedge
from one set of symbols to another. for ex-
ample:

o State in your own words the definition of
merchandising given in our textbook.
Paraphrase the directions for mixing con-
crete given in the bulletin.

« Draw a pictiire to illustrats strip-cropping:
b. interpretation—The interpretation sublevel
invohi@s asking students 10 explain the mean-
ing ol something; for exampie:
« What does the graph show to be the point

pf diminishing returns? S

e What does the table show would be the
curing time for concrete poured at 60 de-

c. Extrapolation— The extrapolation sublevel re-
quires swdents (1) to infer, project, or ¢xtend
trom known information into an area not known

or expetienced or (2) to extend the meaning of
major idaas beyond the limits of the information

presented; for example:

e What is the general need for water con-
servation, based on our study of the pres-
ent supply?

« -Considering tha properties and price of the
new synthetic oils. what would you predict
10 be the uses thadt wil be made of Syn-
thetic 6il?

¢ What ®i¥li bxa the trend in jcb opportunities
for gractical nurses, given the general
forecasts in the Occupational Outlook
Handbook?

« Use your knowledge about hairstyling to

predict the relativy time required to create

each of the basic styles:

3. Application. The application level requires

students 1o solve practica! problems through the se-

crete situations); for 2xample:
« Use the principles of induction and magnetism
@'cfiﬁéﬁi;;ﬁh how & generator works.
s Use vour knowledge of the basic colors to ex-

piain how secondary colors car be made.

& Using your knowledge of what makes a good

fertilizer mixture for com planted atter sod. ex-

ptain what fertilizer ratio and rate per acre you
would recomimend.
__4. Analysis. At the analysis levei, students are
asked 10 break a whole down into its component parts
and to determine the relationship between the parts;
for example:
« Which of the statements in the article on fioral
design are inconsistent?

s What is causing the car we have fested for mal-

functions to fail to star?

e What relationships exist among the different

synthietic fibers used to make cloth?
5. Synthesis. The synthesis level requires Stu-

dents 1o put together parts and elements to form &

cipies; or ideas already leamed %o make a new prod-

s Wrat overall widide consenvation pian will meet
the needs identified in the community survey?
s What type of management plan is needec 19

profitably integrate ali the crop and animal en-
terprises now grown on the farm?

Using current prices of different feeds. what
would be a least-cost hivestock ration for a prég-
nant 1,000-pound cow producing 50 pounds of
milk daity?

6. Evaluation: The evaiuation leve! requires stu-
dents to make judgments based on specil'c criena
rather than epinions; for example:

o Appliying the criteria provided. which of the fol-
lowing three wildife conservation plans would
te most effective? o
How would you evaluate the proposed farm
management plan; using the profit availabie for
tamily iving as the crierion? .
Given the following criteria; how would you judge

and rank each of the ten displays.



Oral questions at the analysis, synthesis, and

evaluation levels can be used very effectively to
summarize class activities. Questions at this level
ments and problem-solving activities.

The levels of questions provide guidance in de-
veleping a logical sequence of guestions. Because
each fevel is based on all levels below it, you can

plan the seguence by moving from lower-level to

higher-level questions.

~ For example. ihe application leve! is based on the
knowledge and comprehension levels. Thus, the
questioning sequence woukl siart with a question at
the knowledge level, followed by a question at the

comprehension level, and theri a question at the ap-
plication levei:
One final comment shouid be made on leveis of

questions: The focus of this module is on the effec-

live uses of oral questioning as a teaching tech-
nique. Although you need o be able to recognize
and write questions at the various levels, your em-
phasis should be cn achieving compeiency in the
use of oral guesticns ir thie classroom.

Good Questioning Techniques

. The general sequence of oral questioning shouid
be as follows. You (1) ask a good question of the
total class (e.g., "How .does texture in ciothing ma-

tenials affect color?7), (2) pause to give students time

to formulate their answers, {3) direct the question 1o

a specific student (e.g., “Cari?"), and then (4) give

the student time to reply and give attentioni and con-
sideration 1o his/her response:

The reason that a question should be directed to
a particular student after the question has been asked
is simple. If you first say “Cari” and then ask your
question, every student in the class except Carl is
off the hook. The other students do not need to try
tg formulate an answer.

_ Ideally, Carl's response will Stimulate other stu-
dent questions that you can, in turn, direct to other
members of the class.

Questions should be distributed among class
members so that each student has the opportunity

to participate. Orie way tc assure that a student who

generally has cifficulty in responding 10 guestiorss

can participate is to ask a question based on his her
past experience:

Questions should be asked in a normal conver-
sational tone, loud enough for ali ciass members to
hear_ You should reward correct responses (e.g.,
“Yes.” “That's right." *Good.” or "Correct™) and avoid
being critical of incorrect o incomplete answers.

Questions should be presented in a logical se-
quence, aridt you should repeat student responses
for special emphasis or clafity. You can bring other

students into the discussion by asking them to react

to ancther student’s answer.




You should encourage students to go beyond the
first answer—to expand and clarify an idez and 10
corroborate it with the facts and iflusirations. In-
clude why and how questions with yes and no ques-

tioris. Strike a balance between fact and fhought
guestions.

Student _inattentiveness can be discourdged if
students know that you frequentiy ask guestions.

Some educators suggest that inattentive students can
ohten be brought into the discussion by dirscting a
question to them. However, use caution here. To ask
a question and then cafl on the daydreamer almost
ensures that he/she will not have heard the ques-
tion. You will get his/her attention. However, by em-
barrassing the student, you may lose his/her future
cooperation. Get this student's attention first; then

ask the question:
— .

In general, you should not repeat a question un-

less thie question was directed at a large group and
might not have been heard. Repeating questions can
encourage inatiention and poor fistening habits. An-
other student can be asked to repeat the question,

if necessary.
_ Finally, avoid asking questione of the class in gen-
eral: This encourages several students to speak at

once. Rather. ask for volunteers and select from those
students.
Hangling Student Answers

Constructing a good question and asking it in the

correct way are the first steps in effective oral ques-

tioning: The next step is the proper handling of stu-
dent answers.

10

Sroisser? believes that the handling of student an-
swers is the real test of the good teacher. He cate-
gorized student responses into (1) correct answers,
(2) partialiy correct answers, (8) incorrect answers,

and (4) no answer at all: The following suggested
teaching practices for_each category of responses

are synthesized from Groisse”.
~ Correct answers. You should reward correct an-
swers with responsas of recognition or praise (e-g-.

“Very good” or “That's correct”). Rewarding correct
answers encourages subseguent student participa-

tion and establishes the answer as being correct.
Lengthy answers covering several key points can

tie sroken down by asking other students to explain
or expand on individual points in the response. Note.

howeygt, that if student responses are frequently
lengthy, it nay indicate that your questions are 100

_ Partialiy correct responses. When a student’s
answer is partially correct; you should give credit for
the ccrrect part and work to improve the incorrect
part. You could say, “You are correct, Mary. Let's see
it sameone can enlarge upon your answer” You could
then ask another student o expand upon the re-

sponse. For example, “John; can you add anything

to Mary's answer?”
_ Incorrect answers: When a tetally incorrect an-

swer to a question is given; you should give a non-

eritical respense: For exaimple; you could say, “A good
ty, but the main point of the question was_over-
looked." You could then vefer the question to another
student. Or you could choose to ask the same stu-
dent other questions that would logically l2ad the

Student to the correct answer. g,

2. Philip Groisser. How to Use the Fine Art of Questioning {New York; NY:
Atherton Press, 1964). pp. 5-20, 38-53.

12



A third technique is to tell the student who gave
the wrong answer that you will come back to him/
her later for repetition or restatement. This is effec-

tive for the students who learn less rapidly; it makes
them equally responsible to contribute a correct an-

swer—but later in the period.
'Occasionally, a student will misunderstand a

question and give an irrelevant answer. You can
handle this by pointing out, “That would get us off

the topic,” or “The answer was good, but it didn't an-

No answer at all: If one student is unable to re-
spond at all; you should direct the question to an-
other student. If several students are unable to give
a response, try rephrasing the question into simpler
terms. If there is still no response, you may want to

reteach that concept or ask the students to find the

answer from reference materials:
__ If you frequently nieed to rephrase questions, it may
indicate that you need to be more careful in the

planning and construction of your questions.
You should never use sarcasm in questioning.

Never label a students response as “stupid” or ‘what

might be expected from someone who had not read
the assignment.”

All sincerely offered answers should be accepted
as contributions and used as an opportunity to de-
velop further learning. Remamber, if students knew
all the answers, the subject would already be taught.
Using wrong answers to pror:ote learning is part of

good teaching.

Handliizg Student Questions

. Questions from students are a_sign of a healthy
learning environment—one in v’hich students are
inquisitive and searching for answers. Your lesson
planning should include anticipation of student
questions.

You can handle student questions that are off the

topic by offering to discuss the subject with the stu-

dent on an individual basis after class. This avoids
moving the lesson off on a tangent (which may have
been the student’s intent). At the same time; the stu-
dent’s question is accepted as a contribution.

b |

s |
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_ Referring a student's question to the othar mgm-
bers of the class for an answer is a good teaching
technique. For example, you could ask, “Bill; what is

the answer to Mary's guestion?”
Whenever neither you nor the class can answer a

relevant question, you should admit that ycu do not
know the answer and promise to find it. At the same

time, you may ask the student to look up the answer
him/herself. You can then compare answers during
a later class session.

~ Occasionally, a student will attempt to stump you
by asking difficult questions about the topic. You can
respond with, “The class would be interested in
knowing the answer to your question. Please look
up the answer in reference and report

back to the class tomorrow™
Students may sometimes use incotrect grammar

in their questions or answers. When this occurs, you

can tacttully indicate the correct grammar usage by
restating the student’s statement in correct grammar
by saying; “Youmean " Be careful not to
discourage students by interrupting them before they
are finished or by using a critical tone.

_ The principle of positive teacher acceptance of all

guestions, as well as to student responses to teacher

questions: The challenge to you is to encourage stu-

dent participation and to use it for the development
of further learning.

13




/ wish to read Sanders, Classroom Questions: What Kinds? Chapters 1 and 9
Optional irv this text explain the need to develop questions designed for more than
Activity 1B memory and how to plan for questioning. Each of the intervening chapters

~ For further information on employing oral questioning techniques; you may

Aatity (2-8) covers one of the categories of questions—memory, translation, inter-
2 pretation, application, analysis, synthesis; and evaluation—in depth: Ample
definitions; explanations; and examples are provided.

The following items check your comprehension of the material in the infor-

mation sheet, Employing Oral Questioning Techniques, pp. 6-11.

SELF-CHECK
i; ﬁéiti’iiﬁg:
On the line to the lett of each phrase in Column A, write the letter of the term in Column B that best
matches the phrase.
Column A S Column B

— 1. Student makes a judgment based on criteria Krowledge R
—— 2. Student changes information into a different Comprehension—translation
symbolicform Comprehension—interpretation
____3. Student recalis information Andlysis

— 4. Student discovers relationships Evaluation

~o a0 o

___5. Student solves a problem Application

Il. Multiple Choice:

Each of the incomplete statements listed below is followed by several words or phrases. From these, you
are to choose the one that completes the statemer: most correctly. Place the letter of that answer (a, b. ¢,

or d) in the blank at the left of the item.

___1. The type of question that is otten overused by teachers is—
a. knowledge level
b. application level
c. evaluation level

d. analysis level |
___2. The taxonomy should be used—

a. 1o classify evety question info asingle category .
{0 select simple questions from lower categories and harder guestions from higher categories

1o select questions from all categories at appropriate levels of complexity

all of the above

apop

14



i —— 8. Oral questions should be devised to take into consideration—

a. students’ inteliectual processes
b. emotional atmosphere of the classroom

c. students’ in-school and out-of-school experiences

d. all of the above

4. Oral questions are an important aid in stimulating thinking because they will—
a. arouse interest
b. promote undérstandmg
t. develop new insights

d. ail afthe above

—.. 5. Oral qusaicns are used—
a. in all situgtions
b. to lead students into all kinds of thnnkmg
c. o get students justto recallfacts
d. toermwragébngm students 1o answer difficult quesbons”’" O

___6. The purpose of a que:ntron such as "Why would a writer choose to publnsh under an assumed
name?" is—

to stimulate interest

to stimulate logical or critical thmkung

all of the above

rone of the above

nnqp
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Compare your written responses to the self-check items with the model an-
swers given below. Your responses should exactly duplicate the model re-
sponses.

L ﬁaiémﬁga Il. Multiple Choice:

DB =
~ Qe oo
DOV B IN =
cgaaow

model answers. If you did not have all 11 correct, review the material in the informatiom sheet, Employing

Oral Questioning Techniques, pp: 6-11, or check with your resource person if necessary.

AT
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g Experience

=]

OVERVIEW

8 Enabling
Cojective

Using a selected student performance objective from your own eccupational

specialty, develop a series of oral questions relating to that abjective.

You wil be setecting & student performance objeciis® in your occupationa!
specialty @ﬁjﬁtﬁ outlining the meterial you wouid tip covering in esch of

the major lesson components: introduction, lesson content, and summary.

You will be preparing a se<ies of oral questions relating 1o the material in

one or more of the lessor components, as appropriate.

Your questions will be evalliated by your resource person, using the Taxon-
omy of Guestions Checkdist, p. 19.

[ Y
Q)
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Feedback —

C 3 j*:

Seiact a student performance objective in your occupational specialty.

Then, briefly outline the material you would cover to introduce, present,

and summarize a lesson designed to achieve that objective. You may use a
lesson plan you have developed previously.

Prepare two or three 'oral guastions at each of the six taxonomic levels that
could help you introdiuce, present, or summarize the materigi in your lesson
plan. When writing questions at the comptehension level, write oné question
at each of the three sublevels. Number each question for easy reference
during feedback.

person review and evaluate your questions. Give himher the Taxonomy of

Questions Checklist, p. 19, to use in evaluating your work:



TAXONOMY OF QUESTIONS CHECKLIST

Namae
Directions: Place an X in the YES or NO box to indicate whether ali ques-
tions met or did not meet aach applicable criterion. For any question that did  Oae
not meet a criterion, specily the number of the question(s) in the space pro-
vided for comments. _ Retource Parsan

Yes No Comments

1. The knowledge questions involve the recall or recognition of D D

IO R ON ... e

2. The comprehension—transiatinn question requires stu-
dents to transter kniwledge from one set of symbols to an- D —
OtNer . e i D

3. The comprehensfon—rmerpretanon quesuon requires stu- Ej ﬁ

4. The comprehension—extrapolation question requires stu-

dents to infer, project, or extend from known information mto D D
an area not known or experienced ...................0

5. The application questions involve the solving of practical
problems through the selection and use of ideas, principles,

and theones—apphcatton of what has been leamed to par- Q Q
ticular concrete situations :.:::::::iiiiiiiiiiiiii.iiiiiiiiiiia:

6. The analysi¢ questions requir2 the breakdown of a whote
into its component parts and the determination of the rela- D D
tionshipbetweenthe parns .....................cccevvvnunnnn..

7. The synthesis questions involve putting together parts and
elements to form a new whole or pattern—the use of con-
cepts; principles; or ideas already leamed to make a new D D
PrOTUCT ..o e

8. The evaluation questions require the making of judgments—
good or bad, right or wrong—baised on specific criteria rather Q D

than opInIONS |1 il il il il i aiiiaanaiens

Level of Performance: AlmemsmustreoecveYESresponses lfanynemrecewesaNG'esponse review
the materiat in the information sheet, Employing Oral Questioning Techniques. pp. 611, revise your ques-
tions accordingly, or check with your resource person if necessary.







Learning Experience Il

OVERVIEW

in a simuilated classroom situation, employ oral questioning techniques in
a less0

Activiy o You will be selecting an objective in your oocupations! spacialty and select-
. . p ing, modifying, or deveioping & lesson plan designed to achleve that objec-
S | j tive, giving speciai attention to the use of oral questioning techniquas,

You may wish to have your résourcs person review the adequacy of your
plan.

You will be presanting the lesson to 2

You may wish to record your prasentation on audiotape of %dwape for

seif-evaluation purposes.

wwmwwpmmmmdmm%

sentation Checklist, pp. 25-26.




evaliiale your own parioriance, using a copy of the Lesson Presentation
Checkiist, pe. 25-36.

 you record your presentation on videctape of audiotape, you may wish to

You may wish t¢ view a iscally produced videotape of a teacher employing
oral questioning techniques and to critique that teacher's performance.

22




—
i Optional

develop a detailed lesson plan fot achlavmg that ogectiva As part of your

plan, develop a series of oral questions to direct and motivate students’ think-

ing throughout the lesson in a well-organized and meaningful way. Be sure
to include questions at the hhgher taxonomic levels. instead of developing a
lesson plan; you may select a lesson plan that you have developed previ-
ously and adapt that plan so that it inciudes the use of oral questioning tech-
niques.

You may wish to have your resousce person review the adequacy of lou!

plan. He/she could use the Teachser Performance Assessment Form in
Module B-4, Develop a Lesson Pian, as a guide.

In asimulated classreom situation, present your lesson to a group of two to
five peers. These peers will serve two functions: (1) they will role-play the
students to whom you are presenting your lasson; and (2) they will evaluate
your performance. If peers are not available to you, you may present your
lesson to your resource person.

If you wish to self-evaiuate, you may record your performance on videotape

or audiotape so you may view/iisten to your own presentation at a later
time.

Miultiple copies of the Lesson Presentation Checklist are provided in this
learring experience, pp. 25-26. Give a copy to each peer or 10 your resource
person before making your preseritation in order tc ensure that each knows

what to look for in your lesson. However, indiczate that, during the lesson, all

attention is to be directed toward you and the! the checklists are to be com-
pieted after the lesson is finished:

Nywmmmmmgggbmwmmmshmself

evaluate using 2 copy of the Lesson Presentaticn Checklist, pp. 25-26.

WWWWWW a m,,f,m,_k,,m 7777 ofteach-’* -

i’- 2 - . ! lii 1
mwmmmammammw
YOur resource Person.

s 25



NOTES




i LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO. PARTIAL. or FULL box to indicate that

each of the following performance components was not éééeﬁiﬁiisﬁéa;
partially accomplished, or fully accomplished. If; because of special cir-
cumstances, a perfermance component was not applicable, or impossible

to execute, place an X in the N/A box. Resource Person

LEVEL OF PERFORMANCE

’ |

The teacher used oral questlons that were:

1. clear, definite, and concise, and included only one idea................

. interesting, timely, and thought-provoking..........oc..iiiviinianen...

N

. desugned to requare more than a s«mple yes or no answer:::.::: i

DO O O

| 000
0000 O0Oo0oOO0 goodgds

. édébtéd 10 individual JitfereNCeS .............eevvveereneeeenennnn...

[S LI - SR N

O

. challenging and NOt OBVIOUS ..........uouvvnrnienrniinineeenenenennnne.
: written at a variety of taxonomic leveis (i.e:; questions requmng stu-

— dents to demonstate knowledge, eomprehensaon application, analy
‘ SiS, and evaluation)...........cceveverinnnneneinniniisosiiiiiiaiiiiiiiiii:

(o2

7. related to the lesson being taught ................cceeunereneenneennnnnn.

8. geared to illustrate key points of major lesson topics...................

In the lesson, the teacher:
9: used the questions to draw information from the students ..:::::::::::

10. asked a dUéSﬁﬁﬁ; pﬁi.i,SEd to Qiiié the stiidents time to think about the
question, and then calledonastudent.................ccccevivinn.l.,

. after calling on a student, provided an opportunity for that student to

- |
- |

think about the question before requiring his/her response (and before B

answering the question him/herself or calling on someone else.).::..: =
12 presented the questions in an ’drderly SeqUONCA........cocvnveeennnnnns D
13. directed his/her questions so that each student was able to D
[oF: (g1 1e1 o - |- S S S PSSP SO PPPPUIRPPRI

0000 O0000 oogOooa
0000 OO000O0 gogooOs,

14: reacted favorably to students’ answers to questions (e.g., rewarded ]
correct responses; did not criticize students for incorrect responses)

25




16. asked questions that were clear and short enough to remember

17. required the student to go beyond his/hes first answer as needed (€.g.,
encouraged the student fo expand or back up ideas with facts and

iitustrations; brought other students info the discussion by getting them 1
mr&ﬁdwméfmmtS&w;e ............. W Loliiiiiiiiii g D E] ﬁ

Level of Performance: All items must receive FULL or N/A responses. If any item receives a NO or

PARTIAL response, the teacher and resource person should meet o determine what additional activities

the teacher needs to complete in order to reach competency in the weak area(sj.



s LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to md:mte that

each of the following performance components was not accomplished, —

partially accomplished, or fully accomplished. if. because of special cir-

cumstances, a performance component was not applicable; or impossible

14. reacted favorably to students’ answers to questions (e.g., rewarded
correct responsas; did not criticize students for incorrect responses)

to execute, place an X in the N/A box. Fo——
LEVEL OF PERFORMAN
T @ f,;
1. clear, definite, aogc?:;@ éndmdu'?godyorﬁldéa ................ Q Q Q Q
2. interesting, timely, and thought-provoking................................ D D D Q
3. designed 1o require more than a Simplé yes or no answer ............. D D D D
3 édéptédwlﬁdwtduﬁlm g g Q E
5. challenging and 11Ot OBVIOUS ... +vv.voeoeoeoooeooeooo O 000
6. written at a variety of taxonomic levets (i.e., questions requiring stu-
o dents to demonstat eknowledge,comprahensnon application, analy- [ B s B e |
. Sis, and evaluation)............ooociiiiiiiiiiiiiiiiiiiiiiiii: Q Q E] D
7. related 1o the lesson being taUGht .....................cc.coeeeeee..... [;] Q Q l;l
8. geared 10 iliustrate key points of Major IESSON IOPICS.................... Ooga
Inthel , the teacher: ~— e
8 use?;w:nquestvonstodrawmmauontronnmesmdems;;;;;;;;;;;;; Q Eg 9 B
10. asked aused 10 give the students time o think aboulthe — r— —
Bskex  dueston paiised 0 give the sadents e to think about the OO00QgoO
11. after caliing on & student, provided an opportunity for that student to
fhmkW@,@PBE&@QIM,M@M,@@WWO M e
answering the question him/herseit or calling on someone else.). .. .. Q Q E’ g
1é presentedthequesbonsinanordétly"soquof”’*ieo* eiieiiiessiiiiiasiseis Q Q Q D
13. directed his/hei fons so that each studen able to el e e e
1 5%%%55&5 ..... SRS 0 i B RS twesableto | O00d
00 8

O 0




.WWMMWSMMMM

16. asked

17: re

receive FULL or N/A responses. Ifanynemrecevvesa,NQp}

Level of Performance: All items must JLL or

PARTIAL response; the teacher and resource person

%
%'d/‘

s?
L

N
.

ogo

Mt@ﬁmwmmmwmmnmmmg
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should meet to determmine what additional activities



LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO; PARﬂALorFULLboxtomdocatethat
each ot the following performance components was not accomplished:
partially accomplished, or fully accomplished. If, because of special cir-

cumstances, a pedonnance component was not applicable, or impossible

to execute, place an X in the N/A box:

The teacher used oral questions that were:

1. clear, definite; and concise, and included only one idea. ................

1
Hin
gg

gi

g
i3
it
5

é.wnnenatavanefydtaxmkwls(e questions requiring stu-
dents to demonstate knowledge, comprehension, application; analy-
SIS, and evaluation) . ...........cooivvimiii i

7. refated to the lesson being taught . ..........................cooilL

8. geared 1o illustrate key points of major lesson tonlcs . i
In the lesson, (e teacher:

9. uéédthequéstmstodrawmtoﬁﬁiwdmmim .............

10. askedaau@stmpauwdwgwmsnmmsmwmmm

question, and then calledona stodent . .......... ...l ...

11. after calling on a student, provided an opportunity for that student to
think about the question before requiring his/her response (and before
answering the question him/hersel! or calling on Someone 8ise.)......

12. presented the questions in an orderly sequence.......... s
13: directed his/her quesbons so that each student was able to

14. teacted favorably to stUdents’ answers 10 questions (e.g.. fewarded
correct responses; did not criticize students for INCOMTect responses:




()4

A0 -,
[D D‘ Fuy

é

:

:

:

§

¢

|

]

¥
OO %
OO %

16. asked questions that were clear and short enough h to remember

17. required the student to go beyond his/her first answer as needed (e.g..
encouraged the student to expand or back up ideas with facsand
dustrabons; brought oher Stderts o e deassn by O O O
fo respond 10 the Tirst StUdent’s arswersj ..o iiiiiiiiiiiiiii.... LI S S

3

Level of Performance: All items must receive FULL or N/A responses. If any item receives a NO or
PARTIAL response. the teacher and resource person shouid meet to determine what additional activities
the teacher needs 10 complete in order 1o reach competency in the weak area(s).
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® LESSON PRESENTA TION CHECKLIST

Directicns: Place an X in the NO, PARTIAL, or FULL box to indicate that -~

each of the foliowing performance components w.__ :i10t accomplished, -

partially accomplished, or fully accomplished. if. because of special cir-

cumstances, a performance component was not applicable, or impossible

to execute, plaoeanthheN/A box. Rescurce Person

LEVEL OF PERFORMANCE
B i jv?

T o Getome, vt oo, ey oy o . ... Oooog

2. interesting, timely, and thought-provoking .. ............................. D D D D

3. designed 10 require more than a simple yes of no answer:............ Q 000

4. adapted 10 iNdividual CI¥ETBNCES ......................oueeennenenieins Q Q Q Q

5. Challenginng and NOR SBWIOUS .................crvvooroo oo s oo O0oaaga

6. written at a variety of iaxonomic levels (i.e:, questions requiring Stu- o
O L e o SR v [ [ [

7. related to the lesson being taught ....................ccceeveee..... l;l Q L_:] Q

8. goared io llustrate key pownts of major 9560 ODKS.................... Jodo0oagd

l%?s?m‘?&mmdmmmmm:::;::::::::: Q Q Q Q

T o e e bt on S oo oo ek ot 1 O O O

11. after calling on a student, £-ovided an opporurdly for st gtudent to
think about the question before requiring his/her response (and before

answering the question him/hersetf or calling on 3omeone else:)....::
12. presented the qUESHions i N OrdeTly SEQUENCS........................
13. directed his/her questions 5o Mat aach student was able to

DA DB . -1 . o il i it tiiiia i i e et a e
14. reacied hverabty to studorts’ answers {0 questions (e.g:, rewarded

COTECt reSpONnSEes; Gid Not crig.ize Students for Ncomect respoTass)

W
D!




S e F&S
15. asked quesmnsmaxstudentscouﬁafaswer*”””m A rrm
15 éﬁé%ge;:ﬁﬁllil ....................................... ?? cerreaeren g Q Q g
16: asked mmmmwmmtom DDDD

17. mmmw@wmﬁmmammgn

ENCOUTagex mmmmummmmmm

/6l Of Performaince: Al iems must recsive FULL or N/A responses. ga_ngp_emramwasaNOor

PARTIAL response, Mzemwwmmmw@mmmm

meteadvemeedsmwmpletammdmmreachwmetmmmeweaima(s)



LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that

each of the following performance components was not accomplished,

partially accomplished,; or fully accomplished. if. because of special cir-
cumstances, a performance component was not applicable, or impossible
to execute, place an X in the N/A box.

la
ww

1. dlear, definite, and concise, and included only one idea. ...............

2. interesting, timely, and thought-provoking............................., .

3. designed {o require more than a Simpie yes or no answer.............

8. geared to illustrate key points of major lesson topics...................

liitiil?sson;ihﬂudnri

10. asked a question, paused to give tha students time o think about the
question, and thencalledonastudent......................ceeevenn...
11. after calling on a student, provided an oppoTtunity for that student to
think about the question before requiring his/her responss (and before

answering the question him/herseif or calling on someone eisn.)......
12, D?éiéﬁtidﬁmﬁiiﬁiﬁmﬂyW;;;;;;;.;;;.;;;;;;;;::;:
13. directed his/her questions so that sach student was able to

PAIUGIDAIB. . ... ..o eeeeeeesseeeeeeeeee e et e
14. reacted favorably to students’ answers to questions (e.g., rewarded

correct responses: did not criticize students for incorrect responsas)




EXPENBIICE .. .....ccoeeteriiial i iiriiiriiieia oo et

3 .
2 &3
15. asked somo auestons thal students coid answer o pas oood
16, ssked quesions thai wers dear and short enough 1o remember 1| ] [ [
17. required the student to go beyond his/her first answer as needed (e.g.,

encouraged the student 10 expand or back up ideas with facts and

ustrations; brought other students ino the dscussion by geting them ] ][]

mm'bﬁﬁﬂm'SM) DIIiiiiiiiiieeeecseceaneaennns

Lavel of Performance: All lafhs must rocsive FULL or N/A responses. f any item receives a NO or
PARTIAL response; the teacher and resource person should meet to determine what additional activities

the teacher needs to compiete in order 1 reach competency in the weak area(s).

e | m e a am ee we



‘f LESSON PRESENTATION CHECKLIST

Directions: Place an X in the NO. PARTIAL: or FULL box 1o indicate that

each of the following performance components was not accomplished;

partially accomplished; or fully accomplished. If, because of special cir- ™

cumstances, a performance component was not applicable; or impossible

to execute, piace an X in the N/A box. Rescurcs Person
LEVEL OF

rmmuw b’l’ilqm*’ ”’ﬂ!!mf o

é desagnedtewemeﬂ\anasmpbyaormafm:::;:;::;::;:

OO000 %

3
5. Chalienging BNd NOL OBVIOUS ..............eeveoeeeeeeeeeesseennenn..
6. written at a variety of taxonomic levels (i.e:, questions requiring stu-

dents to demonstate nowledge. comprehension, application, analy- 1 ] ] Q

o
&g
g

8
7. related to the lesson being gt ................ooooeemenreneee ... D
8. geared o iustrate key points of Major 6SSON BOPICS.................... ]

In the lesson, ths teacher: -
9. used the questions to draw information from the students _............

10. asked & question, paused 10 give the Studenls 5me 1o think about the
question, and thencalledonastudent..................................

11. after calling on a student, provided an opportunity for that student to

mjjm]

think about the question befors requiring his/her response (and before 0
answering the question himherself or caling on someone eise.)...... L
12, p?ésémwmmhmmymﬁﬁci ........................ D

13. mwwmmmwmtwamwumw

3!
3
§%
O

.................................................................

14. reacted favorably to students’ answers to Questions (6.g., rewarded

correct responses; did not criticize students for incorrect responses)

| 0O ad
0000 OoOoaogo
0000 0o ooo
O 0O

D%
ODooo oo




16, asked questions thal were ciear and shol enough 1 remember ||

required the student 10 go beyond his'her first answer as needed (e.g..

" encouraged the student 10 expand or back up ideas with facts and
ﬁ‘mi'j;wmfmf’ %S indo the disclsSion by gettirg them —

Level of Performance: All items must receive FULL or N'A responses f any item receives a NO or

FARTIAL responise, the tieacher and resource person should meet 1o determing what additional activities

the teacher needs 1 complete in order 1o reach competency in the weak area(s).




FINAL EXPERIENCE

In an actuzal teaching situation,” employ oral questioning techniques.

As you plan your lessons, decide when aalquemaoﬂﬂbeusedeifac-
aid you in meeting the lesson_objectives. Based on that decision,

&@!@j’t@mgtednquasﬂﬁww

¢ selecting, modifying, or developing a lesson plan that includes the use

of oral questions to introduce, present. and/or summarize the lesson

. m@mWWamdwmadﬂmm

pfesenung ”””””” iholm*”tomdass
NOTE: Your resource person maywatiyoub Submit your written 18sson
Mbhmwmmmipuﬂ?&im@tj@g’g

Your total competency will be gssessed by your resource person, usmgthe
Teadeerb«nmAssossMFormppSﬁ-w

orsl qmuoning tucrqum

*F5F 5 SEPN OF “BCYGE HHECHNG BAGSIION. 368 I8 N80 BACK COver
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i TEACHER PERFORMANCE ASSESSMENT FORM

Employ Oral Qu’est»omng Tchmques (C—1 2)

Directions: Indicate the level of the teacher’s accomplishment by placing
an X i ine appropriate box under the LEVEL OF PERFORMANCE heading.  ow

If; because of special circumstances, a performance component was not

appllcabie or impossible to execute, place an X in the N/A box. Resource Faraon

The teacher used oral quutlons that were:
1. clear, definite, and concise, and lricluded only one idea

9. used the questions to draw information from the students
10. asked a question, paused to give the stents time to think

&

2. interesting, timely, and thought-provoking .................. D

3. designed to require more than a yes or no answer Q

4. adapted to individual differences ..................cimeiii Q

5. challenging and NOt OBVIOUS .................eeeevnenerrnnnes Q

i 6. written at a variety of taxonomic levels ..................... D
7. related to the lesson being taught .......ccccciiiiiiinin Q

8. geared to illustrate Rey points of i ma:or lesson topies ...... Q

In the lesson, the teacher: El

L

11. af ity for that £
student to think abot the jestion before lifing hister 8 M
B L S e s ufialin):

12. presented the questions in an orderly seque."sn . ... ... g E} g Q

13. directed his/her questions so that each studentwas ableto — r— — r— Lr=
p'amapate (insofaraswassgractieal) ........... was.e g Q Q g

14 rsctt oty o st srswers o usstrs ... (] 0 O O

15. asked some questions students could answer from — M
eibéhe%?e-.q-;;;.;;;;;;.;;;;;;;;;;;;;;;:;;.;;;;;;;;;;;;;?f? Q Q Q Q ;::‘




17; required the student to go beyond hisher firstanswer ¥ 1 ] ] [0 O

MECOSSAIY ....c.ccvevverenrnenennraiinmiiiaeiararsssisiiiieis

Level of Performance: All items must receive N/A, GOOD, or EXCELLENT responses. If any item re-

coives a NONE, POOR, or FAIR responsa; the teacher arid resource person should meet to determine

what additional activities the teacher needs to compiete in order to reach competency in the weak area(s).



PBTE MODULES

Organization
Each mdulelsdosognodtohelpyougamcompetencyina
particular skill area considered important to teaching suc-

cess. A module is made up of a series of learning experi-

ences, some providing background information, scme pro-

viding practice experiences, and others c

two functions. Completing these experiences should en-
able you to am“memhlobpcw«mmohml

always roquwesi&utédemonsvaiemesidu in an actual
teaching situation when you are an intern, a student teach-
er, an inservice teacher, or occupational trainer.

Procedures
Modules are deﬁgnéd to allow you 10 individualize your

teacher education program. You need 10 take only those
modules covering skilis that you do not already possess.
Similarty, you need not compiete &y ieaming experience
within a2 module it you already have the skill needed to
complete it. Therefore, betore | .
should caretully review

mgyourpresamneed}andwnpewnaeswmwmfom\a-
tion you have réad in these Sections, you shouki be ready 1o

make one of the following decisions:
. Thatloudbndthmﬁmmww

shouid complete the entire module
Thatvouareco:npetemnmormgljg"' ing
wmmwmuwmmmmm
thus; can omit those learning experiences
maiyouarealreachonWﬁiiMWWm
ready to compiete the final ldarning experience in
order to “test out”

e That the module is inappropriate to your needs at this

Whehywa?egaygppmmmwmsnmm

ence and have access o an actual teaching situation,
make the necessary arrangements witlh YOur reSource per-

son: if you do_not compiete the final expenience success-

fully, meet with your resource person and arrange to ( (1)

repeatmeuma(ammwmw)prm
ios suggested

sections of the module or other related activities
by your resource person mémwtgbrwu
final experience:

Options for recycling are aiso available in each of the
fearming experiences preceding the final experience. Any
time you Jo not meet the minimum level of performance
required 10 meet an cibjective, you and your resource per-
son may meet to selec:t activities 1o help you reach compe-

Thséouiduwdw(t)cummdmm

Terminology

Actual Tsaching Situstion: A situation in which you are
actually working with and responsible for teaching sec-
mgfwmdemoc-

trainees. An intem; a student teacher, an in-
servica teacher, or other occupational trainer would be

functioning in an actual teaching situation: Hf you do not
have access to an actual teaching situation when you are
taking the mocule, you can comiplete the module up to the

final leaming experience. Youwwldmenmmg

leamning
to an actual teaching situation). -
Alternats Activity or Fesdback: An em that may substi-

tute for required items that, due 1o special circumstancies;
you are unable to complete.

Occupational W A speclhc area of pfw

Optbndk&ﬂvhyorm An item that is not re-
qummmanmndwwmmmu
requuedmmahmm

canplohﬂgmm)

N/A: The critenion was not met because **niismw-"

cable t0 the situation.

mmmmmnmum

m.,mbadnrismauobmmmiii&ﬁi’”
very limited ability to perform it.

Fair: The teacher is unable 1o perform this skill
mmmmmmbmt B
Good: mmbiﬁbbmmﬂnmm
tive manner.

in an ac-
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