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ABSTRACT e
Project BABS, in the second of a three year funding

cycle, provided career counseling and job internships with business
enterprises, in addition to a computerized reading program, to
approximately 600 limited English proficient (LEP) students. The
students--nf Chinese/Vietnamese, Greek, Russian, and Hispanic
descent--attended four New York City high schools. The major
instructional objectives of the program were to provide participating
students with instruction leading to the development of basic skills

in both English and the native language; to develop students'.

business and secretarial skills; and to allow students to apply those

skills in after-school or summer job internships with local =
businesses. Title VIl funds supported all program staff positions.
Due to efforts of the job developer and the curriculum specialists,
12 program students were able to serve as interns with various
businesses and agencies during summer 1983. In addition, these staff

members met with school personnel and students and gave class

presentations dealing with career orientation. Curriculum development
efforts also were carried out. Parental involvement; on the other
hand, did not reach expected levels. Analysis of student achievement

indicated variable levels of attainment of program goals. Data were

not available, however, for all students at every high school.
Finally, a number of problems were noted in the areas of staffing,
use of the computer, program coordination, student scheduling, and

inservice teacher training; (GC)
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A SUMMARY OF THE EVALUATION
FOR PROJECT BABS

(BILINGUAL ACADEMIC AND BUSINESS SKILLS)
1982-1983

This program, in fts secomd ypar of a three-year funding cycle,
provided career counseling and job internships with business enterprises;
in addition to a computerized reading program; to approximately 600
limited English proficient (LEP) Students of Chinese/Vietnamese; Greek,

Russian, and Hispanic descent at four high schools in three New York

City boroughs. Ninety-seven percent of the students were foreign=born,
35 percent in the People's Republic of China. Overall, 57 percent of
the students were overage for their grade. Tke students varied in English
Tanguage proficiency, ability in the native language, and overall academic

preparedness.

The major instructional objectives ¢f the program were: to provide
participating students with instruction leading to the development of
basic Sxilis in both Eng!ish and the native !anguage' to deve]op srudents

au?énasses. Those schoois selected for inclusion in Project BABS con-

taia@ﬁ overrepresentativns wf LEP students in need of speciai services

WII Juring the first year of fﬁﬁding, program activities focused on
planning; the program was partially implemented: Full program implementa-

tion occursred during academic year 1982-83. The structure of the p-rogram

was such that the job developer or curriculum specialist made weekiy

site visits to offer counseling, {ntroduce speakers, and conduct lessons
on _career orientation. The program was coordinate] with each school's
£.5:L. classes and;, where available, with career classes.

Title VII funds supported all program staff positions. the program

director; a job developer; two curriculum specialists; and a program

secretary. Twelve businasses and agencies were contacted about student
internships during the 198283 year and, as a result of the efforts of
the curriculum specialist and job developer i{n thig direction; twelve
students participated as interns during the summer of 1983: In additiun;

the job developer and curriculum specialist were assigned two schools

each and met with school personnel and students and gave class presenta-
tfons dealing with career orientation.

Davelopment activities for staff wembers included attendance at works

shops, conferences, and university courses in the areas of career counseling,

exploration, and development. Curriculum materials were developed in

the area of career orientation for each of the four participating schools.



Additionally, a handbook was developed and translated into Spanish, Russian,
and Greek; a glossary of business terms was davelaped in Vietnamese; and
an E.S.L. business curriculum was developed in English. Parental in-

volvement did not reach expected levels; however, the project staff

hopes to increase parental invalvement during the 1983-B4 school year:
Students were assessed in English language development (Criterion

Referenced English Syntax Test and teacher-made examinationsy, Quantita-

tive analysis of student achievement indicates that:

--At Julia Richman High Schoo?!, program students mastered 1.52 CREST

objectives per month in the fal! thus meeting the prgpq;gdfi

criterion level. Spring performance came close to but did not
reach the criterior, with a mastery rate of 0,94 gbjectives per
month,

--At Lower East Side Prep, progran students met the progran objec-

tives with CREST mastery rates of 1.59 and 1.17 objectives per
month in the fall and spring semestérs, respectively.

--Pragraa students at Franklin D, Roosévelt who were tested on CREST

Level I1l mastered 0.59 objectives per month in the fall and 0.33

objectives in the spring. However, a test-imposed "ceiling effect”
limited the possible manifest gains at this site.

month in the fall and 1.0l objectives per month in the spring,

-=Students at Long Island City High School enrolled in E.S.L. courses
achieved overall passing rates which ranged from 84 to 98 percent
passing in the fall and from 78 to 100 percent passing in the
spring,

~ The following recommendations are aimed at imuroving the overall
effectiveness of the program:

--Staffing the program as funded, in a timely manner;

--Continuing site visits on 2 weekly basis ir an effort to maxinize
the benefits for all participating students;

44069516ﬁ1ﬁ§ a plan for effective use of the computer;

--Implementing the parental involvement component as proposed

and seeking creative means for contacting parents and providing
them with information;




--Holding periodic articulation meetings to increase communication
and coordination of the proaram tetween and wi thin sites;

--AdJustiﬁé students’ schedules to facilitate their participation
in the irternship program;

-—@evotlng‘txme to the tralntmg of teachers at partiﬁimating schools

to ensure that students continue to receive proper guidance and

counseling services when the program has ended.

SIE
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PROJECT BABS: BILINGUAL ACADEMIC AND BUSINESS SKILLS

tocations:  Julia Richman High School Franklin D. Roosevelt High Schoo)
317 East BZfﬁ Street 5800 20th Street

New York, New York Brooklyn, New York

Lower East Side Prep Long Islaad City High School

169 William Street 28-01 41st Avenue

New » New York Queens, New York

Year of Operation: 1982-1983, Second year of a2 three-
year cycle

Target Languages: Spanish, Chinese/Vietnamese, Greek,

Russian

Number of Participants: 1,100 students proposed/

approximately 600 served

Projert Director: Florence Pu-Folkes
131 tivingston Street, Rm 511
Brookiyn, N.Y, 11201

1. PROGRAM DESCRIPTION
o

Project BABS is a Title VII-funded comprehensive project designed to

students of Chinese/Vietnamese; fhireek; Ryssian, and Hispanic descents

rogr ties include: career counseling, job intern-

Mpior propused program activit
ships with business enterprises, curriculum development, a computerized
réading program; and parental involvement activitiss. Activities are
carried out by centrally located staff members who visit the participating
schools on a regular basis, and who coordinate activities with regular

stalf members in che cooperating schools, #s well as with businesses and

10




other divisions of the New York City Public Szhools which are concerned
with 96téfibﬁéi znd career education, The project initially served $ix

high schiols. However, due to the closing of one (Benjamir Franklin

High School) and a change in the student population at ansther (John Dewey
High 3656615; the project now serves four high schocls.

PROGRAM OBJECTIVES
A change in the scope of the program from that originally planned

resulted im the amendment of some of the program objectives. In 1982-83,

Project BABS propesed to address the follaulng needs of LEP students

and of bilingual personnel:
A. Instructional

1. Development of basic skills in Engiish and in the native

lanquage; acquisiticn of secretarial and business skills

of the participating students,

2. Application of business skills learned by the participation
of students in an after-school or summer job 1nternship

program,
B. Curciculum
1. Development of curriculum in business ski)ls education
emphasizing the development of English language skills,

2. Bevetopment of curriculum on career exp]oration opportunfties

which would orient the students to the career world in
the American society.

Development of bilingua) curriculum in substantive courses
which would improve English language skilis,

2|
L]

C. Affective Domatin
1. Advisement of LEP students with the aim of assisting them
in adapting themselves to the new enviromment.

2. Advisement of students with the aim of helping them resolve

their emotional and academic difficulties,

-2-



3. Advisement of students rn tneir college and career choices,

on the availability of scholarships and financial aid,

and in locating and utiiizing the resources of various
social agencies.

D. Fersonnel

1. Strengthen1ng of personnel's awareness of tne emerging
trends in bilingual education, its philosophy and metfiodology.

2. Familiarization of staff with the pr@gram 's objectives;

its scope, and the articulation of serwices with the

participating schools.

testlng, and career gu1dance activities,

RATIONALE FOR SITE SELECTION

Site selection for Project BABS centered on high Schools whosé
target populations contain overrepresentations of LEP students; who have
been historically underserved or who have never been served under Title
Vii; and are iri need of spéciai eCycational services.
linguistic minority students largely from Spanish Harlem. It has
develsped bilingual education programs for Hispanic students with prior
assistance from Title VII, but has a number of students not previously
served under the Act. Some of these are new immigrants, new entrants,
and transfers. Others were not served by Title VII because of staffing

limitations: All did not receive Services which addressed their needs
for developing career awareness or vocational skills.

At Lower East Side Prep (L.E.S.P.), there has been a stcady increase
in the number of LEP students of Chinese and éﬁiﬁéSéjViétﬁaﬁéSé descent.

-3-
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They are greatly in need of special assistance as they tend to have
suffered considerable interruptions in their educational experiences and
are often considerably overage for their grade as a result: L.E:S:P;
has developed a bilingual program for Chinese=speaking students under a
previous funding cycle, but services for students in the areas of career
and vocational education were limited. Vocational education is a
priority for these students, because of the special population served by
L.E.S:P. The school is a unique and altérnative high school many of
high school-aged students), mostly drop-outs, and are not able to
function in a regular academic high school: This school; located near
the Chinatown area, continues to serve students with a bilingual program,
but there continues to be a waiting list of eligible students who desire
to attend the school and the bilingual program; of the 350 eligible LEP
bilingual services.

At Long Island City High School; there are about 80 Greek-speaking

LEP students who participate in the umbrella project. The school also

Croatian backgrounds: The school has not been previously served by

Title VII funds, but it has already provided LEP Greek students with a
basic skills development program and native ianguage and cultural
awareness classes. However; additional assistance is required to provide
students with career guidance, English language skills development, and

curriculum development.

)
o




LEP students of Hispanic, Russian, and Chinese/Vietnamese backgrounds.
The school is committed to educating LEP students and has already

asic skills courses, even with limited resources. Biiingual

o

established
classes for Hispanic students were established under a pravicus funding
cycle. The target population consists of LEP students who have not been
previously served by Title VII assistance in the schools

This high school is equipped with facilities in business skills
development. Nevertheless, additional assistance was required to hire

resource teachers to develop appropriate curricula for LEP students, and

the participating sites in tabular form,

STUDENT CHARACTERISTICS

Ninety-seven percent of the students in the four Project BABS schools
were foreign-born. Table 2 reveals that of the students reported, 228
were born in Spanish-speaking countries, primarily Puerto Rico, Ecuador,
and Colombia; Two hundred fifty students were born in Asian countries,

students were born in the Middle East. Only 16 Students were born in

the United States. Project students represented over ten native languages

including Spanish, French, Haitian Creole, Greek, Italian, Portuguese,

5.



TABLE 1
Selected Characteristics of Participating Sites’

o o bercent
Total Percent  Percent Percent  Percent  Fercent  American

Schov! Register Male Hispanic  Black  White  Asfan  Indian

Julia Richman 3,522 0.0 389 56.7 4,2 1.2 0.1
Lower East . o f o
Side Prep 504 54.0 - 127 20.0 2.8 645 -

Long Island City 2,603 50,1 22,2 15.4 54,0 8,3 0.1

Franklin b; o
Roosevelt 3,214 48,6 21,2 15.5 55:5

-~ |
-
-~ |
[ =3
L X
~N |

dSource. Pupil Ethnic Composition Report, October, 1982, Office of Student Information Services,
Board of Education of the City of New York,




TABLE 2

by Country of Birth

Country of Birth Rumber Percent
Philippines 2 1
Korea 2 less than 1
Vietnam 20 4
India 2 less than 1
People's Republic of China 190 35
Taiwan 10 2
Hong Kong_ _ 19 4
Other “Asia“ 3 1
Africa 1 0
Total 250 37
Puerto Rico 49 9
Dominican Republic 12 2
Haiti 4 1
Cuba 6 . 1
Other “Caribbean* 2 less than 1
Mexiro 3 1
Honduras 3 1
Guatemala_ 3 1
Costa Rica 1 less than 1
E1 Salvador 11 2
Panama 6 1
Colombia 35 7
Ecuador 46 9
Peru 16 3
Chile 7 1
Bolivia 3 , 1
Paraguay 1 less than 1
Argentina 2 less than 1
Portugal 2 less than 1
UsSs 16 3

. Total 228 43




TABLE 2 (continued)

Country of Birth Number Percent
Italy = 2 1¢5s than 1
Czechoslovakia 2 less than 1
Hungary 1 less than 1
Yugoslavia 1 less than 1
Greece 21 4
U.S.S.R. - 27 . 5 )
Other “Eiuropean” 1 less than 1
Total 55 10
Ispaed. . 1 less than 1
Other "Middle Eastern® 1 less than 1
TOTAL 535 100

-0f the program students reported, 47 perceat were born in Asian

nations; of this group over 76 percent came from the People's
Republic of China,

‘Forty percent of the students were born in the Caribbean,
Central or South America. Sixteen Spanish-speaking students
were born in the United States.

[y
~}!




sex
Male and female students were evenly distributed in the program.
As seen in Table 3; 51 percent of the program students are male; and
the remaining 49 percent are female. Long Island City and Franklin
D. Roosevelt High Schocls were the only sites at which female program
students outnumbered the males. Most program students were in grade

10, while twelfth graders formed the smaliest group served.

Age and Grade

Table 4 presents the number of program students by age and grade
and a breakdown of overage students by site, Overall, 57 percent of the
program students are overage for their grade and most of these overage
students are in the ninth grade. The percentage of overage students
differs, sometimes substantially, from schoul to school. At Lowg Isltand
City; 24 percent of the students are overage, In comgarison; 99 percent
of the students at Lower East Side Prep are overage.

The various percentagzs of overage students may be attributable to

ethnic and linguistic groups served by the program. Table 5 presents

the time spent by these students in the bilingual program.

-9-
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TABLE 3

Nunber and Percent of Students by Sex and Grae in Project BABS Schools

Jita Mehman  LESP  Long Island City Rk Total Percent
F

i KOF N NF ! NP Total  of Total

9 5 n 8 0 0 16 936 16l 2
10 7 2 19 2% 5 15 % 7 106108 2 %
1 g u 1 TR, §10 & 7
12 2 0 5 8 19 9 17 85 85 90 15

Tatal ,
Nunber 52 40 11 103 9% 107 0 5% 07300 607 100

-0l

Percent o o L L L
by Sex 5 4 53 4] 48 5 44 56 51 49

‘Data for over 600 students were reported fn this area: 92 at Juifa Richman;
220 at L,E.S.P,; 205 at Long Island City; and 90 at Franklin D, Ruosevelt,

‘Overall, the progran studeats were alnost equally divided by sex,

'Thirty-five percent of the students were in grade 10,

20




TABLE 4

Number af Program Students by Age and Grade

Age | Grade 9 | Grade 10 | Grade 11 | Grade 12 | Total _
w ol e 2 o 8 _
15 a3 Fise a9
18 s letil S T
1 12 43 (13 _n 137
18 17 22 20 » 85
19 27 13 1 10 | s
20 2 15 12 6| __n_
21 i 21 0] 3 8 a3
22 7 2 Tﬁr;s ii T —
23 5 i 2 8
28 1 - 1
25 1 1 -
TOTAL | 161 207 182 88 598
Note., Shaded boxes indicate expected age range for grade.
Overage
Students
wurber | 142 | 107 | 82 - 37 38
Percent 88.2 51,7 6.6 | 40,0 | - _56.5
Julia Richman High Schoal
Number 9 25 - 1 L 42
Percent 50.0. 56.8 68.2 50.0 48.8
tower East Side Prep
Namoer | 129 | 43 24 23 | 219
Percent 9.3 i 108.0{ 100.0 ! 100.0 i  9%.5
Franklin D. Roosevelt High School
wmber | 4| 11 | & L& i
Percent | 301 36.7 21.0 33.3 e
tonq Islang City Wigm School
Ngmber | , 28 i 172 } 5 50
na%ingﬁgggggggfiiggji;i 1 221 i;, 12.8 28.3
=Overall, 57 percent of the program students are overage for
their grade.

*Eighty-eight percent of the ninth graders are overage.

~The percentage of overage students varies by site and ranges

from 24 percent at Long Island City to 99 percent at L.E.S.P.
-11- L
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TABLE §
Time Spent in the Bilinguai ﬁragrama

(As of June 1983)

Time Spent in Number of Students

Bilingual Program Grade 9  Grade_10 _ Grade 11  Grade 12  Total

<1 Academic Year 12 5 1 2 20
1 Academic Year 142 155 67 27 391
13 95

n
-3
N
[
oo

2 Academic Years
3 Academic Years® 3 23 30 56

b

12 12

(=3 [}
[
(e ]

4 Academic Years

5 Academic Years® 0 0 _0 1 1

TOTAL 156 205 129 85 575

®Rounded to the nearest year.

o J g < S S-S
Kefiects previous participation
individual sitess

e i
[R]

=
&
[ad
v
-y
cr

«Seventy-one percent of the students reported had been in the
program for one year or less.
*Sixteen percent of the students had participated in the program

for two years.

«]2-
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11; PROGRAM IMPLEMENTATION

Since program activities in 1981-B2 cantered on program planning --
identifying and hiring staff, coordinating activities with other officss
and agenci@s concerned with vocational and career eaucation programs,
and beginning the delivery of services to participating schools -- full
program implementation took place during the 1982-83 vear,

The program is structured so that the job developer or curriculum
specialist goes once a week to each site to offer counseling; introduce
speakers, and conduct lessons regarding career orientation. Teachers
are also hired to develop materials on an hourly {per session) basis.
The program is coordinated with and through existing E.S.L. and career
classes, where avatlable. According to Project BABS staff, each school
is very cooperative and interviews with the ssistant principals at each

TAREFE 20N

STAFF IRG

The staff positfons funded by Titie VII include the project director,

a job developer, two curriculum spectalists, and 2 secretary. Staff

coordination with school principals and assistant principals, supervision
and training of field staff (the job developer and curriculum specialist),
curricsium development, and parentai invoivement activities. The

project director assumed the position in tha ¥all of 1981,

-13-




agencies; and participating 3choois. This person develops and plans
workshops for students ana teschers, to be conducted by business rep-
resentatives and commnity resource persons. It is the responsibility
of the job ceveloper to orgenize job interaships for students, con-
tacting and coordinating with businesses and schoo! gounselars. Other
responsibi}ities include preparing updates on business and labor develop-
ments, and compiling data on students and participating agencies for
evoluation purpases. (ia fact, shs also performad the functions of a
curricilum specialist, #isiting schools, giving presentations, and

tounseling students,)

developing and disseminating materials io students, making presentations

wia LAl aad Aol maesd e Ko f st bme woam conmmdldoantbad 36 Gha ncadabansd
or imdividual basis, Activitics ore coordinsted with the assistant

principal (for foreign languages or cooperative &ducation, as the case
may ba) At the partizipating sites. The schools are visited by the
curricutum specialist and job 35%&?55&? en a weekly basis,

Although tvo curricuium specialists were funded by the project, one
was reassigned by the Givision of Parsoanel of the New York City Public

the rest of the stiff because of the scope of the program. The job
deveioper and the curriculum specialist have had to divide the four

participating schools betwean them: They each hold classes a minimum of

=14.



once a week and at some schools twice a veek depending upon the student
population served. The assistant principals at each school indicated
that the program could be even more effective if these two individuals
could be available at the schools three times a week. Since these two
staff members now have the additional responsibilities of contacting

students individually for initial interviews at each prospective business
site, as well as scheduling related confarences and workshops, this is
Secretary - The secretary performs the normal office functions,
including typing; receiving and transmitting information, and record
keeping. She also assumes routine administrative responsibilities
delegated by the project director,
The backgrounds and qualifications of program staff members are

summarized in Appendix A,

JOB DEVELOPMENT

During the 1982-83 year; the following business/agencies were
contacted about internships: American Management Association, Port
Authority of New York/New Jersey, New York Hospital, New York Infirmary-
Beekman Hospital, Northeast Center for Science and Engineering, Brookliyn
Union Gas Company, State Education Department, Bureau of Bilingual
Education, G.A.L. Mirketing Corporation, Elmhurst Hospital, Chinatown

The job developer and curriculum specialist have been successful in

setting up internship programs for the students, This year they planned

-15-



a special conference “Networking Between Schoois and Corporations" which
served three purposes. First, special recognition was given to program
students who had been especially successful in their career crientation
and after-school intern projects. Cooperating businesses and agencies
were also recognized and special awards were given to those individuals

who had been most supportive in providing incentives and guidance to
program students. Second, other businesses and agencies in the New York
area were invited to speak at the seminar, It was hoped that the
success of the internship program at other companies would encourage
their own participation. Third, 13 teachers were invited to the seminar.
For many; this was the first time they had baen in a corporate setting

offered the students; as well as understanding a little more about the
corporate world. As a result of the efforts of the curriculum specialist
and the iob developer. there are 12 students participating as interns
for the 1983 suamer months.

ACTIVITIES IN SCHOOLS

The job developer and curriculum specialist were assigned two

schools each. In each site visited, the Project BABS representative met
with the responsible assistant principal or other staff persan, and gave
class presentations. In addition to these presentations, each met with

-16-



Presentations were made in a variety of classroom contexts, depending

on course offerings and student schedules. For example, presentations

. were made in all E.S.L. classes at Lower East Side Prep and in advanced
E.S.L. classes at Franklin Delano Roosevelt. At Julia Richman, E.S:k;
and native language classes were visited, while students at Long Isiand
period,

Topics and activities developed for the 1982-83 school year were
carefully pre-planned to provide the student a comprehensive career
orientation. Since curriculum development and implementation was a
November through January, presentations at each of the schools covered
three main areas. The first (preceded by a program orientation session)
was an initial self assessment which was provided over a period of three
lessons. The first lesson included self concept and personality charac-
teristics and personal style, The second lesson concentrated on values
clarification and the third lesson covered motivational patterns,
four, five, and six. The fourth lesson discussed personal and educational
background, work history, and experience, The fifth lesson covered key
accomplishments, successes, and peak experiences. The sixth lesson

. discussed significant 1ife decisions and satisfying and dissatisfying

experiences.




The third area of concentration was "Where am I now and what can I
do?" This was covered over a four-lesson plan, including lessons seven
through ten. The seventh lesson covered an analysis of current status
in school and/or job and benavioral demands. The eighth lesson discussed
the importance of various educational and/¢r job elements and student
likes and dislikes. The ninth lesson discussed personal valued skills
and abilities and special knowledge and capabilities. The tenth lesson
included a discussion of personal qualities and developmental needs.

From February through June class presentations covered four main
areas. The first area of concentration was "Where do I want to be?”

This included discussions of occupational daydreams and ideal job
descriptions, desired future accomplishments, preferred working en-

The second area concentrated on "What is out there?® Included in
this were career explorations, career clusters, filmstrips, question-
naires, discussion, field trips, etc,

The third area concentrated on “Hhat is the next step?” This
included identifying long-range alternatives, specifying short-range
alternatives, establishing career steps, setting priorities, and contingency
planning (i;é;; what do I do i?;;;?;:

The fourth area concentrated on "How do 1 get thera?® This included
forms, job interview techniques; closing interviews; thank you letters,

self evaluation, and self reassessment (qualifications, future goals,

and strategies).

=18=



Each of these presentations at all of the school sites were conducted
in English; An evaluator observed class presentations at each of the
schools., The presentations observed concentrated on resume preparation
and job applications. Overall, the students were attentive and interested.

Since many of the bilingual students' work experience had been limited
to fanily businesses, it was difficult for them to grasp the idea behind

a resume or competition for employment. However, many were guite

detemined to understand the necessary procedures. The presentations
were extremely useful for these purposes. The assistant principals at
each of the schools were very supportive of the program, They stated
that there was a great need to provide these students with career

skills, The only complaint, which was reiterated at each site; was that

the students needed more time than the present staff could provide.
They said that students would come to them with questions which arose

between visits which no one at the school could answer. By the time the

Computerized Reading Program

A commercially-ceveloped computerized reading program (Holt Rinehart
Basic Reading) has been purchased and was to be offered on a pilot basis
to schools desiring it. Anticipated as a supplement to existing reading
programs, the project director planned to disseminate materials to
participating schools, and have students use the computer centrally. To

-19.
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OTHER PROGRAM COMPONENTS

The program proposed to implement staff HEVEiéﬁﬁéﬁt ééti?ftiéé; as
well as activities to encourage parental involvement in addition to the

earlier discussed curriculum which was developed for this year:

Staff Development

Because the central staff members had backgrounds outside career and
vocational education, workshops were organized to strengthen their
preparation in the field. Staff members were trained in career counseling
and “he use and interpretation of the self-assessment materials, The
Office of Career Education (0.C.E.) at the New York City Public Schools
offered workshops which focused on career exploration, and career and
vocational counseling. Staff members also attended career education

conferences at the Bilingual Education Service Center at Hunter College;
and worked with Metroguide, a job orientation system for students.
Specifically, the job develaper studied career development at the New
School for Social Research and the curriculum specialist attended
courses in international business at New York University. The project
also held technical assistance sessions and workshops for non-program
staff members working with BABS students in the participating schools:

and used at each of the four participating schools. Additicnally, a

-20-



handbook was developed and translated into four languages (Spanish,
Russian, Greek, and English) and is awaiting printing. A glossary of
business terms was developed in Vietnamese and an E.S.L. business

curriculum was developed in English: Each of these needs to be edited.

tion about the program at city-wide parent conferences (April) but

parent participation has not reached the expected level. The project
staff attributes this, in part, o the family-owned businesses of many

of the students. It seems that the parents just do not have the time to
get involved. The project staff does hope, however, to increase parent
involvement this next year. Since the parents must approve and authorize
their children's participation in internships, it is hoped that parent

involvement will consequently increase (see Table 6):

Both school and project personnel interviewed expressed enthusiasm
about the project and felt that it was addressing pressing student
needs.

Project staff members felt that the greatest need LEP students
seemed to have was for bilingual counseling, exemplified by the fact
that students sought them out to talk. Students exhibited an eugerness
to learn, and requested services more often. Mainy have had little

college or career orientation, and did not know how to apply for college

21~
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TABLE 6

Parital Iivolvenent Activities in Schools

 Deseription(s); Gaals;

or Titles

Strategy

umber of Pareats and
Others Attending

~ Frequency or

Speaker or Presenter

Humber of Sessius

Advisory
Council

Citywide Bilingual Parents
Advisory Committee to inform
of the various bilingual
programs

8

Project Parents
Staff Project
Directors and Cen-
ter Dirs, of 0,8.t,

once 3 year

Workshops

Parent s Rights to the
Child's Schoo! Records
(Gféék Parents' Céﬁféiéhté]

18

Project Staff

once a year

Biingual Students' Work
Prospects (Chinese Parents’
Conference)

12

Project Staff

once 2 year




involved in a career choica: they had high, unrealictic hopes, and
profited from being able to clarify their desires and needs. In these
ways, the program seemed to be offering positive experiences for students.

By the end of the school year 71 students had left the program --
fifty-nine percent of these were twelfth graders whc graduated. Table 7
presents a breakdown of the nusber of students who left the program by
grade and their reasons for leaving.

Participating assistant principals and others at the schools expriossed

satisfaction at those services offered by the program. As mentioned
earlier, the mjor concern expressed was the need for more time from
of the schools suggested a permanent workbook be developed for the

students rather then just xeroxed handouts. She felt that this would
make the students feel that the program was a more permanent part of
their curricuium and they would consequently take the coursework more

serfously and therefore get more out of it.
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TABLE 7
: Number of Scudents Leaving tne Frogram

Reason For D R A R R
Leaving Grade 9 | Grade 10 | Grade 11 | Grade 12 | Total
Discharged or
transferred to
alternative B , B _ )
program - 0 : 1 0 : 0 1
Transfterred to , ~ B _ _
another school G 2 2 0 8
Graduated B i} 1 31 32
Returned to - - )
native country Q- - 1 - 0 4
Discharged ] B ] j
(Reason Unknown) 2 5 5 4 16
Other 0 1 3 0 3
TOTAL = 10 14 45 | 11
w282
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ITI. FINDINGS

The following section presents the assessment instruments and pro-

cedures used in evaluating the attaimment of program objectives:

ACHIEVEMENT IN ENGLISH AS A SECOND LANGUAGE

(CREST) was one of the

instruments used to measure achievement in this area. The CREST was
developed by the New York City Public Schools to assess mastery of
There are four items for each objective and mastery of an objective is
achieved when three of the items are answered correctly. The test has
The maximum score on Levels I and II is 25 and 15 on Level III.

A gain score was calculated by subtracting the pre-test mean score
from the post-test mean and an index of objectives achieved per month
was then computed. As the test's levels have not been vertically equated
students must be pre- and post-tested on the same level. This results
in a ceiling effect for those students who achieve high scores on the
pre-test, In those cases where pre- and post-testings are on different
levels no gain scores or objectives per month index may be computed.
Information on CREST objectives and psychometric properties appears in

the Technical Manual, New York City English as a Second Language Criterion
Refarenced English Syﬁtzz_iéstj'

“Board of Education of the City of New York, Division of High Schools,
1978.

~25- )
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Program objectives in this area called for the acquisition of one

CREST abjective per month by E.S.L. studenys. The test was administered
at the beginning and end of each term, Tables 8 to 12 present the test
resalts by school for each semester, Test data were not availabie for
all E.S.L. students: at Long Island City High Schoo! the CREST was
administered to only a smaii number of students. For these students,
passing rates in E.S:k. courses were provided and are presented in Tables

13 and 14, Additionally, some students were given the New York City

Reading Test. There were an insufficient number of dats reported to

warrant an analysis,

School; CREST data were missing or incomplete for 40 students in tne
fall term and 20 students in the spring term. Students on CREST Levels
I and Il mastered an average of 1.7 objectives per month in the fall
and an average of 1.09 objectives in the spring. Students tested at
Level Il mastered an average of close to 0.6 objectives per month in
both semesters. Students at Julia Richman who were tested at Levels I
and 11 acquired CREST objectives at a somewhat higher rate in the fall

term than in the spring semester.
Table 9 presents the CREST results at Lower East Side Prep. Test
data were unavailable or incomplete for 105 students in the first term

and for approximately 45 students in the second term. Several students

were pre- and post-tested on different levels, as presented in Table

10. From CREST results in Table 9, it may be seen that students

on Levels I and Il acquired an average of 1.7 objectives per month in

the fall and an average of 1.87 objectives per month in the spring.

<26-
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Students tested at Level III acquired an average of 1.15 objectives

per month in the fall and an avarage of 0,75 objectives per month in

the spring, With exception of students at Level [I, CREST achievement
slowed in the second semester: on Levels [ and Il spring pre-test averages
were lower than fall pre-test averages. This suggests an influx of
students who had not been exposed toc the program previcusly.

Table 11 presents CREST rasults for Franklin D. Roosevelt High
School. Data were incomplete or missing for approximately 25 students

f— o ——— — — — o

in both terms. All students were tested on Level III, as all E.S.L.
students at this school were on the acvanced E.S.L. level. These students

per month for fall and spring, respectively. These results, however,
are complicated by a “ceiling effect.” Several students scored at the
maximim on the fall pre-test and this number increased at the post-test.

Thus a test-imposed ceiling limited the possible manifest gains, This
process was more pronounced in the spring semester. These results,

this program site.

Table 12 presents CREST results for the few students who were tested
with the CREST at Long Isl#nd City High Schools All students for whom
CREST data were available were tested on Level '. Average gains per
month were 1.59 objectives in the fall and 1.01 objectives in the spring.
However, ds with students at Franklin D. Roosevelt; a relatively large
number of students scored at or near the maximum on the fall and spring

pre-tests, thus limiting potential manifest gains,




Judging from CREST results for Julia Richman High School and Lower
East Side Prep, the two Project BABS schools with relatively large
multi-lewel CREST testing results, it may be concluded that program
objectives in this area were met.

Most E.S.L. students at Long Island City High School were not tested
with the CREST. For these students the program provided passing rates
in E.S.L. courses. These are listed by grade and E.S.L. level in Tables
13 and 14, When examined for students of all grades, the results for
the a1l term are quite gocd; passing rates were high. Results for the
spring semester were also good; with overall passing rates for beginning
and intermediate E.S.L. courses dropping slightly from the first semester.
The number of students for whom results were reported were similar for

both semesters and the range of passing rates identical, from 76 percent
to 100 percent. There were no program objectives concerning passing
rates 1n the Project BABS evaluation design. Applying & generally used

criterion of 70 percent passing as acceptable, it may be concluded that
E.S.L. students at Long Island City High Schoo! performed quite well,
Tables 13 and 14 also present passing rates for “additional E.$.L.

courses.” These data represent passing rates in curriculum un

‘-\
fadl
W

empnasizing tne use of Englisn in business settings, as designed by

Project BABS. However; no objectives were listed in the evaluation
dusign for this program component, As above for Long Island City High
School, a criterion of 70 percent passing was appiied, As the passing

rates for both semesters were very high for these courses, it may be

concluded that the criterion was realized.
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TABLE 8

Results of the Critericn Referenced English Syntax Test

(Program Students at Julia Richman High School, Pre-

and Post=Tested on Same Test Level)

Fall

7 - Average Number of o Average _
Test Humber of Objectives Mastered Objectives  fonthns of

Level Students Pre Post Mastered* Treatment

Objectives
Hastered.
Per Month

I 21 8,00 13.81 5,81 2.97

11 24 11.83 16.42 3,58 3.10

11 9 10.11  11.78 1.67 3.00

1 24 14,25 17.17 2,92
11 2 10.95  12.67 L 2,99
TOTAL 73 11.68 14,52 2.84 3.11

1.86

*Post=test minus pre-test:



TABLE 9

Results of the Criterion Referenced English Syntax Test

(Program Students at Lower East Side Prep; Pre-

and Post-Tested on Same Test Level)

B o _ Average Number of Average  Objectives
Test N§@§§f7§f GﬁjéﬁtiVéS Mastered Objectives Hﬁﬁthg of Mastered
Level Students Pre Post Mastered* Treatment Per Month

Fall
1 47 13.45 18.96 5.51 2.96 1.87
II 33 14.15 18.55 4.39 2.99 1.46

2 8.10  11.43 3.33 2,93 1.15

1 30 12.60  18.17 5.57 3.83 1.43
FE _69 9.00 11.72 2.72 3.76 0.76

TOTAL 165 10.76 15.24 3.48 3.83 1.17

x- S S
Post-test minus pre-test.
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TABLE 10

Results of the Criterion Referenced English Syntax Test

(Program Students at tower East Side Prep, Pre-

and Post-Tested on Different Test Levels)

Number of Pre-Test Average Number of  Post-Test Average Number of
Students  Level Objectives Mastered Level Objectives Mastered
Fall
2 I 8 II 8
2 I 8 I 8
Spring
1 I 16 I 12
-31-



TABLE 11

Results of the C R Eng] S T
(Program Students at Franklin D. Roosevelt High School,
Pre- and Post-Tested on Same Test Level)
- , ~ Average Number of o Average = Objectives
Test  Number of Objectives Mastered Objectives  Months of Mastered
Laye] Students Pre Post Mastered* Treatment, Per Month
Fall
111 50 10,12 12.12 2.00 3.47 0.59
Spring
111 52 11.63 12.83 1,19 3.61 0.33
“Post-test minus pre-test:

Ny
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TABLE 12
Results of the Criterion Referenced English Syntax Test
- (Program Students at Long Island City High Sehool,
Pre- and Post-Tested on Same Test Level)

~ Average Number of  Average  Objectives

Test  Number of Objectives Mastered Objectives Months of Mastered

Level Students Pre Post Mastered* Treatment Per Month

Fall

S 16.33  20.83 4.5 2.81  1.59

Spring
I 23 16.70 20.57 3.87 3,79 1.01
*Post-test minus pre-test.

Y~ 8
(Vo
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TABLE 13
Number of Students Attending Courses and the Percent Passing
: Teacher-Made Examinations in English as a Second Language at

Long Island City High School

Fall

Grade 10 Grade 11 Grade 12 Total
R T A 1
Passing | N  Passing

(L]

t
N
N
by
=
0
-

E.S.L. Level

-- 51 84

[y

Beginning 33 76 17 100
Intermediate 31 79 16 88 100 50 84

83 28 93

[
N
[y
(=]
(=}
oy L

Advanced 10 9
Mainstream 19 95 25 100 i 43 98

Total
_ Level | N Passing |

Beginning 26 88
Intermedi ate 21 95
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TABLE 14
Number of Students Attending Courses and the Percent Passing
Teacher-Made Examinations in English as a Second Language at

Long Island City High School

Spring
Grade 10 Grade 11 Grade 12 Total
o S T S I %
E.S.L. Level N Passing | N Passing | N  Passing | N  Passing
Beginning 23 76 17 82 1 -= 51 78
Intermediate 27 78 13 77 2 100 a2 79
A vanced 14 86 17 100 7 100 38 95
Mainstream 19 100 23 100 33 100

Additional E.S.L. Courses

Total
o i .
— —Level N Passing |
Beginning 28 82
Intermedi ats 34 93
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IV. CONCLUSIONS AND RECOMMENDATIONS

A member of the evaluation team cenducted interviews with Project

BABS staff and contact persons at all four participating high schools,
and participated in four meetings of school and project personnel.
Program actfivities were observed at each school and students were
interviewed as well. These interviews and observations reinforced the
evaluation team's conclusion that the program is both successful and
meeting a felt rieed.

Perhaps the program's greatest strength {s the notable commitment

ard enérgy demonstrated by the staff, which has made considerable

efforts to implement the program as proposed: The proje- : Staff members

have established cooperative relationships with personnel in the participating
schools; making efforts to integrate program activities with ongeing

services in the schools: New materials and program activities have been

well received, and considerable interest has been generated among

students. The project staff members have also established a strong

rapport with businesses and corporations in the New York City area which

has made an impact on employment opportunities for program students.

N
The program's principal difficulties ster from the fact that one of

the curriculum specialists, funded to work full=time for the project,

was reassigned to another unit. The program staff, therefore, added the

activities and responsibilities of this position to their own heavily

-36-
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burdened schedules, limiting the services available at each site. This,
. for example, contributed to the problems experienced in the implementa-

Project staff members noted thkat parental involvement was not high,
The student internships, however, offer hope to strengthen this component
participation,
The number of students participating in the internships continued

to fall below the 5F6§Fiﬁ‘§ objective in this area. It appeared that
Articulation between the sites was perceived to be a problem in
facilitating the implementation and planning of services.
Implementation of the computer-scored reading program continued to
be problematic, as software was not made available by the publisher as
expected. In addition, staffing limitations did not permit thie program

to operate the computer as ﬁfﬂﬁéSéa;

In 1ight of the above discussion, it is recommended that:

1) the program be staffed as funded, in a timely fashion;

2) the program continue to visit each school on at least a

weekly basis, to maximize the opportunity for e3ach student

to benefit:
. 3) the program develop a plan by which the computer will be

effectively utilized, including the zvailability of staff

and software;




4)
5)
6)
7)

the program seek to implement the parental involvement
parents and disseminating information to them. This should
include a bilingual advisory council;

periodic articulation meetings be held to increase communica-
tion and coordination of the program between and within
sites;

school staff and administrations make every effort to

adjust students' schedules to facilitate their participa-
since the curriculum has been fully developed, the project
staff should devote some time to training teachers at

the participating schools to ensure that the students

will continue to receive proper guidance and counseling

when the program ends.
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WPENDIY B

Staff Direlopment

(entral Activities

iyt

W, i Tikle of

Freqaeticy or

Coordinator's_Judgesent of
. Effectiveness

_Stratedy | grTitles Staff Mtending  |Speaker or Presenter| Mumber of Sessions| Mardly- |- Somewhit-{Very—
Pre-service Orientatfon sessions with | Asst, Principals « staft Twice X
school SLAfF beginning . Praject Stafl -3
of semester/Visited each 0.B,E Safl -2
school aed met with each | [Center Director;
principe) fConducted ortenta- | Executive Asst,)
tion session with staff fn | Q68 Stalt .1 o
Foreion Language Department | Visited schools dnd Project Staff | Twice Each Semester {
Nepartment Neekly meet Ings with project | Project Drector 1 | Program Director of Weekly
Heet ings staff Lo discuss program Job Develloper 1 | Guest Speakers -
activities, plan schoo’ Curticuue , (
visits, and establ{sh Spechabist 1
on-gaing staff training Center Director 1
3 L tvitles, {occastonally)
N Narkshops Techical Assistance Teacher | Staff As Keeded
fither: Cosmetology Classes Consultant and Staff | Consultant frow Once X
_ . _Nary Kay Cosmetics ]
Career Awareness Classes at | 7 Teachers Project Staff 1
§ schools, - o
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