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attended ESL classes, a civics course for new Americans (which

incorporated native language studies through class and homework

assignments), and mainstream academic courses. A major program goal

was the acquisition of enough English for full mainstreaming.
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this area vere vaguely worded. It was found that (1) gains in New
York City reading and math tests were nmot significant; (2) passing
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passing rate of Hispanic studeants in native language studies exceeded

90 percent; and (4) program attendance rates were significantly.

higher than general school attendance rates. In addition, existing

curricular materials were translated and adapted to supplement.

courses developed during the project's first year, and appropriate
supportive services, staff development activities, and parent
participation were maintained during the year. Overall, the program

was effective and efficientiy implemented, resulting in a Supportive
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A SUMMARY OF THE EVALUATION
FOR THE RASIC TRILINGUAL PROGRAM
FLUSHING HIGH SCHNOL

1982-1983

vided instruction in £.S.L. to 185 Rlsgan1c and 51 Korean studemts of

limited English proficiency in grades nine through twelve, WMative
language studies and bilingual courses were only offerad in Spanish
since the Korean student population was too 3mall to make bilingual
subject-area classes feasible for them. Rilingual courses for Hispanic

studeits included social studies, mathematics, science, art, music, and

typing. The Kbrean students attended E S. L. classes, a course in czvnts

maxnstreaw. Host program students iere imm1grants whose educationa]

histories varied greatly: approximately seven percent were functionally

or totally illiterate in their native language. Most of the Korean
students, on the other hand, attended schools in their native country
and had mas;ered,at Teast besvc academic skills. Thus, many came to the
program with a high level of academic preparedness.

Mne of the major program goals was to expedite the acquisition

of those Zngiish lanquage skills recessary for full mainstreaming. Once

mainstreamed, program students togk some courses designed for linguistic
minority s t"deﬂt? #hich utilizad an £.S.L. approach, The pragram's
philosophy was to support studenis fn a7y p&ases of their academic pro-
grams until they were ready to functic® in mainstream courses. Transition

was emphasized for all program students;

~ Title VII funds suppurted all acministrative and support services
staff with the exception of the principai ﬂhOSé position was supported

and P.S:EsN. monfes; pafaprofessional assistance was also provided by

Title VII. Curriculum materials were translated and adapted to supplement

courses developed during the first year of the program. These included:

civics for new Americans; native language arts; language arts; typing;
biology; and E.S.L. Supperg!ve services to program students consisted of
individual and group counseling; mecting with parents, referrals to outsidy
agencies, as well as career information and orientation. Deveiopment
éé@i?iiiéi,fﬁf,étéff,ﬁéﬁﬁéfi,iﬁ@lﬁ@é@,ﬁﬁﬁiﬁli,ééﬁéff@éﬁ?,éﬁd staff

lessnns conferences, and symposia. Parents of participating students
were 1nvo1ved through a Parent Advisory Committee, attendance at “school
weak" meetings, and through telephone calls,; letters, and the program
newsletter, '

Students were assessed in Eng]ish language development (Ctitﬁtinﬂ

Referenced Enqlish Syntax Test and the New York City Reading Test); growth

Tn their mastery of the native language (teacher-made tests); DI 1inaual
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content-area courses {teacher-made tests and the New York City Mathematics
Test); and attendance (school and program records). Quantitative analysis
of student achievement indicates that:

-~In the fall, program students mastered an average of 1.99
CREST objectives per month on Levels I and Il ard 0.652 objec-
tives per month on Level IIl. In the spring, Levél! I and
I1 students mastered an average of 1.17 ZREST objectives per

month, and Level 111 students mastered 0.41 objectives. iigh
pre-test scores on Level IIl in both semesters resulted in

the Tower mastery rate on this leyel,
--Gains made by eleventh and twelfth griders on the New York City
Reading Test, were not statistically significant.

~-Results of eleventh and twelfth graders on the New York (

Results of eleve Nex ity
Mathematics Test were not statistically significant; eflect
sizes were small but positive.

--In the fall, passing rates of program students in content-area

Subjects exceeded 80 percent passing. In the spring, overall
passing rates declined und ranged from 67 percent passing

in mathematics to 87 pervent passing in business/vocational
subjects.

--The overall passing rates of Hispanic students in mative
language studies zlasses were 92 percent in the fall and
90 percent in the spring.

--The attendance rate of program students was significantly
higher than the ganeral school attendance.

Overall, the Title VIl Trilingual Program was effective and

efficiently implemented, resulting in a supportive learning environment

for program students. It {s recommended that the school continue its
efforts to meet the needs of those Hispanic and Korean students requiring
bilingual services.

SEE
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THE TITLE VII TRILINGUAL PROGRAM
AT FLUSHING HIGH SCHOOL

Lecation: 35-01 Union Street
- Flushing, New York 11354
Year of Funding: Final year of a three-year grant
Target Population: 185 Hispanic and 51 Korean students
Target Languages: Spanish, Korean
Principal: Mr. James Costaras
Project Director: Ms. Joyce Thompson Grabowsk$
I. DEMOGRAPHIC CONTEXT
Flushing High School is located on Northern Boulevard, a major
thoroughfare in Queens that is two blocks from the heart of Flushing's

ea that is becoming

commercial distriet. The school serves an attendanzs a

fncreasingly diverse: The northern sector is characterized by private

houses that would not be out of place in a middle to upper ciass suburban
setting. Some apartment buildings also exist within this area. South

of this region 1ies Corona-Jackson Heights, a somewhat inteqrated middle-
and working-c1ass neighborhood where most of the school's Hispanic
students 1ive,

The schcal's attendance district has undergone major changes,
Extremely accessible to public transportation, it has become the second
largest Asian-American commsnity in New York City, with Koreans comprising

’ the largest single graup accounting for this infiux. In addition to

=
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living in the area, the relatively new Korean population has affected

wiiole by purchasing stores; consiriucting new buildings,

(1]

the area as
and operiing new businesses. As a result, they have contributed signifi-
cantly and visibly to the commnity's economic viability, While they
sidents, the Hispanic pcpulation represents a §f§ﬁifiééﬁf population
shift since 1970. During the following decade, the Hispanic popuiation
in Queens doubled. The Corona-Jackson Heights area served by Flushing
High School is the fastest growing Latin American commnity in New York
City and one which contains one of the two largest communities of im-
migrants from the Dominican Republic,

The school population is only partly representative of its
attend private ECHBbiS; travel to schools in éﬁiﬁét6ﬁﬁ; or go to nearby
Newtown High School, where a large Asian bilingual program serving Koreans '

has beei in operation for years. The etnnic breakdown of the student
SITE CHARACIERISTICS
# comprehensive high school, Flushing ﬂiﬁﬁ School has 2,260

students in grades nine through twelve exclusive of special education
programs. The decrease in enrcllment over the past few years is apparently
due to the resolutfon of the status of long-term truants. The percentage

ﬁggurcé. Pupil Ethnic Composition Report, October, 1982, Office of Student
Information Services; Board of Education of the City of New York:
-2
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of Asian and Hispanic students has beer increasing each year. Ia rec-
ognition of this trend, the administration hopes that one result of its
emohasis on English language acquisition and career orientation will be
an increase in the size of the studeat body.

Originally built in 1875, Flushing High School had a new wing
added in 1965. Both the exterior landscaping and the interior of the
building are well maintained. The program office is located on the first
floor and is adjacent to the resource room where materials are kept:

Theé resource room i§ also used by program staff for individual and small=

group instruction, student and parent consultations, and class preparation.



II.  STUDENT CHARACTERISTICS

COMPOSITION AND DIVERSITY

The tMilingual program's target population consists of 185 (78
the program students by country of origin and Table 2 breaks down the
students by 5€X and grade.

pistinct differences exist in terms of linguistic and academic
preparedness between the Hispanic and Korean students. Among the Hispanics,
academic backd™Ound varies greatly,; ranging from those who have had no
formal schooliM® and have been placed in high school because of their age
to those with SOMmg preyious high school education. Approximately seven

in their native language, a fact that presents a major obstacie to their
learning both ENg1ish and the subject matter necessary for high school
graduation. The staff feels that the previous education of the Dominican

students is €5PeCially poor; many come from rural areas whose dilapidated
schools reflect the general poverty of the inhabitants. The staff ob-
served that stUdents from other Latin American countries seem far better
prepared than those from the Dominican Republic:

The KOrgan students, on the other hand, have attended schools in
skills: As a "®Sult, many begin work in the program with an already high
level of acadeMC preparedness. Even while they still lack English proficiency;
many of these Stidents are enrolled in advanced classes in mathematics and
sciences in whiCh they excel: By the time they are promoted to the advanced
Tevel of English as a second language (E-S.t.), they are already studying

=
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TABLE 1
Number and Percent of Program Students

by Country of Birth

. o o Percent of
,,,,,,,,,,,,, Country of Birth  Number  lanquage Group

Puerto Rico 4 2
Dominican Republic 95 51

Cuwba 3 2
Konduras 4 2
Guatemala 3 B 2
Costa Rica 1 less than one
E1 Salvador 5 3
Panama 1 less than one
Colombia 35 19
Ecuador 13 7

Peru 5 _ 3
Bolivia 1 less than one
Venezuela 1 less than one
Argentina 1 less than one
USSQ 13 7
Total Hispanic 185 100
Korea 51 100
TOTAL 236

sFifty-one percent of the Hispanic students were born in the
Pominican Republic.

-Thirteen prograr students were born in the United States.

fod |
|




TABLE

Number and Percent of Program Students by Sex and Grade

| Number Percent | Number Percent | - )
Grade | Male of Female  of Jotal  Percent
| students Grade | Students Grade | Number of All Students

9 40 52 | 37 a8 77 33

10| 28 82 39 58 67 29

1L 32 53 28 4 | 60 25

12 12 39 19 -6} 31 13

_ToTAL | 112 agd 123 52° 235 100

3percent of all program students.

sFifty-two percent of the program students are female.

Most program students are in the ninth grade.

-6-



calculus, Beginning with literacy in their native language and a grasp
of basic skills, these students transfer this knowledge with relative ease.

Whereas the Korean students come from an extremely stable
community, the Hispanic students come from a highly mobile one. The staff
noted that many Hispanic students' ed: :ation was interrupted because
families returned to Gheir homelands for various reasons. In additfon,
economic difficulties in their families increase the likelihood that
the Hispanic students will ieave school to supplement their families®
inadequate incomes. The staff felt that the academic performance of
some of the Hispanic students might be hindered by their proximity to
Jackson Heights; a neighborhood that borders Corona and is a major drug
dealing center in the borough. They felt that all of these factors might
have a negative effect on the Hispanic students' chance for success in the
program,

Most program students; as has been indicated, sre immigrants,
Their educational histories are considerably varied; Many have suffered
interrupted schooling, or a lack of educational opportunities in their

" countries of birth: Table 3 presents the program students by age and
grade.

The high proportions of overage students suggest that special
consideration should be made when setting standards of performance for
these groups and interpreting their gutcomes. Many students have been
placed in a grade because of their age, not their academic preparedness.
As a result; they may lack cognitive and linguistic proficiency in their
native language, which has implications for their ability to acquire
oral and literacy skills in English, Table 4 presents a breakdown of
the time spent by students in the bilingual program, by grade level.

-7-
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TABLE 3
Number of Program Students by Age and Grade

__dqe | Grade 9 | Grade 10 | Grade 11 | Grade12 | Total
14 6 7
15 2 36
17| 1a il B
| _

18 | 3 52
— =
191 1 15
20 'y
21 1
TOTAL 77 215

Al
Overage
Students
Number | 42 |3 | 26 7 [ 109 - -
| 54.5 50.7 43.3 22.6 | 46.4

Korean
Overage
Students
Naser | 2 |13 8 2 | 25
Fercent enos | &0._0 | TS 22.2 49,0
Spantsh
Overage
Students
Nomber 40 21 18 5 84
Percent | 54.8 51.2 36.7 227 45.8
Note. Shaded boxes indicate expected age range for grade.

Forty-six percent of the program students are overage for their

grade.

.The highest percentage of overage students occurs in the ninth
grade (55 percenit).
Klaost half (49 percent) of the Korean students and 45 percent of

the Spanish-speaking students are overage for their grade:




TABLE 4

Time Spent in the Bilingual ﬁrbgramé
(As of June 1983)

Time Spent in ~ MNumber of Students. - . . _  _
Bilingual Program _ Grade 9 G __Grade 12 Total
<1 Academic Year 3 7 2 0 13
1 Academic Year 48 31 12 1 g2
2 Academic Years 20 20 20 5 65
3 Academic Years 3 8 24 13 48
4 Acadenic Years” 1 1 2 12 16
5 Academic Years® 1 0 0 0 1
Total 77 67 60 31 235
pounded to the naarest vear,
brefiects participation in previous bilingual program,

-Forty-five percent of the students had been in the program

for one year or less.

sTwenty percent of the students had participated in the

program for three years;

-9.




111. PROGRAM DESCRIPTION

PROGRAM PHILOSOPHY

The philosophy of the program, as stated by the project directur;
is to meintain the students in all aspects of their academic prcgram until
they can function in mainstream classes. Transition is stressed for all
program students. Program staff and school administration share the view
that LEP students should receive instruction in their native language;

hile they learn English. Once they become proficient in their second

X

language and seem able to function outside the program, they are main-
streamed. Such an eimphasis gains support from the existence of some
mainstresm courses that are designed for linguistic minority students and
use an E;S:L: approach to facilitate their siuccess: A list of the program's

specific evaiuation objectives is included as Appendix A;

The trilingual program has emerged out of a history of support
for bilingual education on the part of the school administration. Prior
to the enactment of Title VII, the principal iaitiated a tax-levy program
that stressed E;S:L: and eventually provided full bilinguél instruction
for Hispanic students. The trilingual program extended the scope of the
earlier tax-levy program by including Korean students, expanding course

offerings; and improving such areas as identification and placement of

and supportive services.




FUNDING
Table 5 ¥ndicates funding of the jnstructional component.

Table 6 6F6€idés‘thé same information for the héh:instructionai component.

TABLE 5
Funding of Instructional Services to Spanish-Speaking Students
_ , Funding Number of  Number of
__ Component __ Sources{s) _Teachers _Classes
E.SiL. Tax-Levy 2 3;5
P.S.EN. 1 5
Writing Lab Tax-Levy 1 1
Native Language Tax-Levy 3 3 each
Mathamatics Tax-Levy 1 3
Social Studies Tax-Levy 3 1,2,4
Science Tax-tevy 1 3
Other - _ L
(Voc. Ed., Etc:) Tax-lLevy 3 1,2,3
-Korean students participate in E;Sit. classes, the Civics for
New Americans course, and academic courcses offared in the
mainstream.
zﬁnégoréan;ﬁ;ééﬁﬁgjﬁd three Spanish-speaking ﬁii‘éﬁi‘ﬁf@SSibﬁéig
assist in the bilingual program classes.

-11-
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TABLE 6

Funding of Non-Instructional Component

Funding _ Personnel

Administration &

Supervision

Curriculum

Development

Supportive
Services

Staff N
Development

Parental &

Community

Involvement

Source{s) _____ Number __ Title{s) __
Tax-1evy ¢ Principal
Title V11 1 Project.

Director

Title VII 1 Resource
Teacher

Title VII 1 Bi1ingual Guidance
Counselor

Title VIl 1 project Director
and Rotating

Teacher Trainers.

Title vII 1 Project
Director

-12-
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PROGRAM ORGANIZATIGN

Within the school's administrative framework, the assistant

principal in charge of social studies has supervisory responsibility for
. the foreign language, E:S.k., and the trilingual program. The program
director has direct responsibility for the smooth operation of the bi-

1ingual program. She attends reqular meetings with the principal am

other department heads.

Figure 1 depicts the program organization within the school as
a whole. FIGURE 1
The Organization of the Trilingual Program at Fiushing Nigh School

TTTTTes S e~ mme-=- PRINCIPAL | —

] :
]

AP, PUPIL Ii.r.suvsmsxo«
S

SOCIAL STUDIES

BILINGUAL GUIDANCE BILINGUAL RESOURCE S
COURSELOR TEACHER ‘ BILINGUAL TEACHERS

k] I

pe—

: ]
S l SiLIRGIL

PARAPROFESS IONALS I

S Formal supervision and/or administration
,,,,,, _ Collatoration and cooperation
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IV. INSTRUCTIONAL COMPONENT

Placement of students in the trilinguai program begins in Some
instances at the junier high sctiool 1avel when the staff visits feeder
schools near the end of the schoo! year in ordér to administer ﬁiéééﬁéﬁt
tests in E.S.L., native language arts, and mathematics and to observe

prespective program participants, The score on the Language Assessment

Hispanic and Korean students who score below the twenty-first percertile
are eligible for the program, Students are also eligible 1f they score

higher than this, but are two or more yéars below grude level on a

standardized test of English, A1l students are then interviewed by the
guidance counselor who examines their test scores and school profiles in
order to confirm piacement and devise an appropriate individual program;

programming remained unchanged,

AT T AMAL TR e
H GCEED 'ﬂf!(

Six levels of E.S.L. class®s have been scheduled. After com-
pleting level six, 2 student is mafnstreamed or, if necessary, put into
mainstream Engiish class, In additica to the entrance exam for E.S.L.
classes; the program director devised exit examinations for students before
advancing to the transition Engiish or mainstream clasces. Table 7 lists

coursas in E.S;L. offered during the 1982-83 year.
=14=
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In its second year of operation, the progrem expanded its offer-
ings tn Spanish native-language instruction to 4 ten-ters sagiience. Thig
was continued during the third year. This sequence includes the advanced
language program design. These classes include some non-LEP Hispanic
students who Have advanced fiéiliij with Spanish. In addition to their
gaining experience from taking ciasses designed for studemts for whom
Spanish is not a “foreign language,” their presence provides program
students with valuable contact with the sciool‘'s mainstream population,
thereby decreasing their fsolation from the school as & wkole, Table 8

lists native-lanquage courses, a1l of which mest five times a week.

Bilingual Instruction_in Content Areas

1982-83, With an average glass register of 24, classes met five periods
per week and carried credit leading to an academic diploma. Studests were
selected on the basis of counselor ang teachier recommendations. Materials
ised were appropriate to the students' reading ability.

White bilingual courses are offered only in Spanish, the course
in civics for new Americans imcorporates native language studies for Korean
students through ciacs and homework assignments, 19a civics courses are
grouped by nationality. The civics course observed by an evaluator
consisted of ninth- 2nd tenthograde Korean studants. The Korean parapro-
fessional works closely with the teacher; providing imviediate assistance
to Xorpan students during the €£1ass, and deveinping review material and
assigrments for them ia Korean. The class uses an E.S.L.-orienced book,

=15<
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TABLE 7

Instruction in English as a Second tanguage

) ~ Number of Average ~ Class Pds,

Courses | Classes | Class Req. | Per Week |Description

] 211 SpringiFall Spring | eginning C

ESiLe 1 1 1 |43 17 10 glg,jectiveslemphasizing

£.5.L. 2 2 1 19 - 30 ~10  |oral skills = _
— ) - — - ermediate CRES

E.S.L. 3 2 1 26 40 i0 abjectiveslemphasizing

E<S.t. 4 | 31 2 |31 25 ; 10 ding g

ESil. 5 2 1 ]2 24 5 object ives/emphasizing

E.S.L. 6 1 2 32 21 -5 _ |writing skills

- instream English fbr

English . . _ ex-E.S.L./emphasizing

Transition 1 1 24 30 5  |writing skills =

TABLE 8

Number of  Average

- — — —

Courses - - -j Classes | }
- all Spring|Fall Spring rundamentaTs of
Basic W.L.A. 2 2 30 24 writing, spelling, and
S ; grammar
Trtermediate - - Intermediate grammar
N.LCAC 2 2 |33 28 jand introduction to
I iiterature
duanced ] vanced granmar and
N.L.A. \ 1 o
S B B B dvanced literature
N.L:A: 8 yr. 2 2 |30 28 |(Spain, Latin American,
NtAc Syra 0 1 1 3R 18 World Literature)

3411 courses use Title 1 Curriculum and in-house courses of study.




TABLE 9

Bilingual Instruction in Content Areas

Courses

Number of
_Classes

Language of
Instruction

Percent of
Materials in

Native Language

No Materials

Correspond to

Mainstream Curriculum 7

World History

a pring
2

N

100% Spanish

-100.

Yes

e eiis

100% Spanish

Geography
— -

75% Spanish _

Civies for
New Americans

100% English |

Bilingual Civics

Math
Fundamentals

N
N

Spanish

. Spanish

Pre-Algebra

[y

% Spanish

Alegbra

Spanish

General Science

N
N

Spanish

Bitingual

N

% Spanish

Biology 1= =

EsS.ts Biology | O 1 |100% English | 10 Yes

tanguage o )

Arts Art 1 1 100% English a No .
Language ] N B ”,

Arts Music 1 -1 1100% English 0 4 N

Language

3 3

1006% English

No

Ai‘tS,ﬂEiE‘i ng

*No equivalent exists in mainstream classes; special orientation course



although many of the units in it.are made available in translation for
the students in Spanish and Korean. Two E.S.L. classes, two math labs,

a science class, a music class, and a calligraphy class were also observed
by an evaluator. Most of the classrooms were large and well-lighted.

In each, the bulletin boards were artfully prepared to teach all students
a little about the countries represented by the student population. The
students in each class were well behaved, and there appeared to be a
genuine warmth among the students, teachers, and program staff. The

school administrators at Flushing appears to be exceptional. The success

Since their numbers are too small for it to be feasible to

organize bilingual subject-area classes for them, Korean students take
most of their academic subjects in the mainstream, In a course in which
they are heavily enrolled, l1ike calligraphy, special attention can be paid
to English-language skills. More than fifty percent of the Korean students
tested for inclusion in the program take advanced placement tests in mathe-
matics and science, and, for the most part, are placed in such courses.
Many of these students take a transitional English course of fered by the
department prior to taking other mainstream English classes. An evaluator
obsérved one such class, which was made up of both Korean and Hispanic
students. Table 10 lists mainstream courses in which Korean and Hispanic
students were enrolled during the 1982-83 year. As may be seen, bi-
lingual students participate in a broad range of mainstream classes.

-18-
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TABLE 10

Student Enrollment in Mainstream Courses

Fall =~ Spring

Spanish  Korean Spanish  Korean
nts s  Students _ Students
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General Mathematics
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V.  NOR-IRSTRUCTIGRAL SORPOMENT

CURRICULUM AND MATERIALS DEVELOPMENT

The program staff strengthened the ceurses that had been
specifically developed and adapted during the first year of the program
by translating and adapting existing materfials and texts. These included:
Civics for Hew Americans in English and Spanish; Rative Language Arts
in Spanish; workbooks to accampany texts for Native Language Arts:
Calligraphy {Language Arts = E.S.L. approach); typing (Language Arts);
Transitional English; curricilum for E.S.L. 1 and E.S.L. 2; cou se outline
for £.S.L. 3-6; math lab; and Korean translation of civics and biology terms.

The resource room is exceptionally well-equipped with books,
filmstrips, cassettes, maps, and various audiovisual and instructional
materials to supplement classroom activities (see Appendix B).

The program has added significantly to the school library by
purchasing reference materials -- cookbooks, the classics, as well as
general reading, in Spanish and Xorean.

STAFF CRARACTERISTICS

Appendix C indicates the characteristics of professional and

paraprofessional staff, Many have extensive teaching experience in and
outside bilingual education. Unfortunately, it has been necessary for
some of the bilingual content-area teachers to teach subjects outside
their area of license. Special workshops were held in an attempt to

less formidable.
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STAFF _DEVELOPMENT

As a result of past staff development activities; teacher
attendance and enthusiasm continued to increase. The peer group work-
shops with di fferent teachers taking responsibility for introdicing a

particular topic were considered by the staff to be so effective in
meeting staff needs in 1981-82 that in 1982-83, they were replaced
by more general meetings. Appendix D lists the staff training activities

that were conducted during the year.

The guidance counselor provides individual and group counseling.
She handles discipline problems referred to her by the coordinator, as
well as doing both crisis and preventative counseling: While she works
primarily with the students, she meets with their parents when necessary.
She makes referrals to such commnity resources as the Flushing Mental
Health Clinic and Elmor Youth and Adult Activities; Inc.

In addition to personal counseling, she brings in outside
speakers from colleges to talk to students about career and educational
possibilities; Having received training from staff at neighboring colleges,;
the staff assists the guidance counselor in advising students on such
aspects of college applications as forms, requirements, and financial aid.

Additionally, the coordinator introdiced a greater degree of career in-

formation and orientation into the program so that students who are not
Only two program students have been identified as in need of
special education services. While in the past such students have ad to
travel to Eastern District High School in Brooklyn or Brandeis High School
-2}-
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in Manhattan for these services, beginning in the fall of 1982 they were
referred to William Bryant High School in Queens for full special education
prograns. Program students requiring partial special attention were served

in the resource room at Flushing by specially trained teachers: Two such
students were served during the 1982-83 year.
PARENTAL AND COMMUNITY INVOLVEMENT

Ongoing contact with parents is maintained through telephone calls,

letters, and the monthly program newsletter. In addition, a Parent

matters as planning for next year's bilingual program and submitting new
proposals. The program distributed information to parents about the
adult education courses at Flushing High School, the E.S.L. program at

Parents attended open school week meetings and frequently visited class-
room programs on an individual basis,

Student attitudes toward the program appear to be extremely
positive. Attendance is about 95 percent and program students have re-
ceived several awards, including the Queens College President Award and
the Art Award given by the U.F.T. Students are active im school-wide
clubs and athletics, although 30 to 40 percent work after school; It
was reported that of the twelfth-grade students who had made post-high
school plans, 27 hoped to attend college; two students desired addi-
tional vocational or career training; one intended to find amplayment;

-22-
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and one student planned to join the armed forces: No stidents were Sus-
pended during the 1932-83 year and discipline in general has not been a

problem among program students. In addition to the academic performance

of program students, all of these facts are indicators of the stvdents’

close identification with the program.
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VI. FINDINGS

-

The following section presents the assessment instruments and
procedures used in evaluatir ' the attainment of program objectives. These
objectives (see Appendix A) . 2 foind to be vaguely or inappropriatély

worded, making assescment difficult. Thus, repoited student achievement

often differs from the outcomes proposed.

ENGLISH READING AND COMPREHENSION

The Critericn Referenced English Syntax Test (CREST) was one

of the instruments used to measure achievement in this area. The CREST
was developed by the New York City Public Schools to assess mastery of
instruct snal objectives of E.S.L. curricula at the high school ievel.
There are four items for each objective and mastery of an objective is
achieved when three of the iteas are answered correctly, The test has
three levels: beginning (I), intermediate (II), and advanced (III). The
I

Pty |

maximim score on Levels I and Il i3 25 and 15 on Level I
 gain score was calculated £y subtracting the pre-test msan

score from the post-test mean and an inder of objectives achieved per
month was then computed. As the test's levels have not been vertically
equated students must be pre~ and pest-tested on the same level: This

results in a ceiling effect for those students who achieve high scores
on the pre-test. In those cases where pre- and post-testings are on

computed. Information on CREST objectives and psychometric properties

T




of each termm, Table 11 presents the test results by semester. Data

were missing or incomplete for 70 students in the fall ters and 63
students in the spring term. Examination of Table 11 reveals that in
the fall, program students mastered an average of 1.99 CREST objectives
per mﬁr;th on Levels I and I1. The rate of mastery for Level III students
was 0:62. In the spring; students on Levels I and Il mastered an average
of 1.17 objectives per month while Level ]Il students mastered 0.41
objectives per month., High pre-test scores on Level 1[I in both semesters
left 1ittle or no room to score higher on the post-test. Because of the
vague wording of program objectives ian this area it is not possible to
state whether proposed objectives were met,

The other instrument used to assess English reading and compre-

hension was the New York City Reading Test, actually two standardized

eity public sehochs,

Basic Skills (C T.B.S.) and the California Achievement Test (CAT) as follows:

) C.T.B.S. 3
10 CAT 18
11 C.T.B.S. 3
12 CAT 19

Téggcd of Education of the City of New York, Division of High Schools,

8 =25-
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Information on psychometric properties may be obtained from
the test publishers. New York City norms may be obtained from the
New York City Public Schools, Office of Testing, 110 Livingston Street,
Brooklyn, New York 11201.

Table 12 presents the results for the New York City Reading

Test: Results differed greatly for the eleventh and twelfth grades for

which there were sufficient numbers of students to 66?1;65 a statistical
test: Results were not statistically significant for either grade but
each showed a small effect size, albeit in opposite directions: The
pattern of achievement and generally low normal curve equivalents (N.C.E.s)
achieved by Flushing's LEP students suggest that the validity of a

standardized test may be questionable for evaluation purposes: the
test my not be measuring the areas in which these students are pro-

gressing;



TABRLE 11

Results of the Criterion Referenced English Syntax Test

Average Number of Average  Objectives

Test  Number of Objectives Mastered Objectives  Months of Mastered

tevel Students Pre Post Mastered* Treatment Per Month

I a2 8.29 14,20 6:12 2.85 2.14
11 42 13.79 19,05 5.26 2.90 1.88
111 37 11.00 12.81 1.81 2.92 0.62

TOTAL 121 11.02 15.53 4.50 2.89 1.57

Spring
1 30 10.90 14,57 3.67 3,70 0,98
11 56 13.87 18.45 4.88 3.77 1.29
111 32 1i.12 12.71 1,60 3.75 0.31
TOTAL 178 12.13 15.66 3,52 3,74 0.92

&
Post-test minus pre-test,
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TABLE 12

English Reading Achiévenent

Pre-Test Post-Test o
Standard  Mean Corr,

T- Lewel of

Educationy)

Sgnificance

o Standard -
Grade N Mean [Deviation Mean Deviation Difference Prejpost test Significance
g 1]
0 *

310 .06 963 26 12,04 -8 85 L5 L2

860 WA 10,0 2,82 5 LB

1l
12 # 3L
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STUDERT ACHIEVEMENT IN MATHEMATICS, SCIENCE, SOCIAL STUDIES, AND
DTAER CONTENT AREAS

The Rew York City Mathematics Test was administered to measure

achievement in mthematics. A statistical test could be performed for
eleventh and twelfth graders only (see Table 13). In neither case wrE
the results of statistical significance and effect sizes were small but
positive. Once again, a vaguely worded objective precludes assessment.
The N.C.E. scores obtainsd by program students were close to or within
students who were reported. The test apparently does not tap the domains
in which these students were learning.

Stated program objectives also called for adwinistration of
standardized tests to assess student achievement in content-area courses.
As standardized test scores were not provided, passing rates were computed
for students enrolled in content-area courses. Tables 14 and 15 present
enrollment and passing rates by semester.

The overall passing rates of students enrolled in mathematics
classes (including general math, remedial math, pre-algebra, algebra, geo-
metry, eleventh- and twelfth-grade math, computer and business math) were
81 percent in the fall and 67 percent in the spring. For science classes
{including general science, biology, chemistry, geology, hygiene, and
“other*) passing rates were 86 percent in fall and 76 percent in spring.
In social studies courses (fncluding civics; economics; world geography,

and world and American history) the rates were 88 percent and 78 percent



fur fail and spring; respectively: In business/vocational courses {includ-
and typing) passing rates were 92 percent in the fall and 87 percent in
the spring. Passing rates were generally lower in the spring than in the
fall. As the objective in this area was vaguely worded, it could not be

directly assessed.
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TABLE 13
Mathenatics Achieverent

Significance of Mean Normal Curve Equivalents Between Initial and
Final Test Scores of Students with Full Instructiona) Treatment
on the New York City Mathematics Test (P;S:E:N:); by Grade

Pre-Test Post-Test ” S -
. Standard ~ Standard  Mean Corr,  T-  level of Educat fona)
Grade N Mean Deviation Mean [Deviation Difference Prefpost test Significance Significance

g #

0 *

19 295 %8 258 %8 LR B8 LS 1
0 270 104 %50 L3 I I 15

12

36
0,60

" nsufficient nuber of students to perform t-test,
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Content-Area

TABLE 14
Number of Program Students Atténding Courses and Percent Passing
Teacher-Made Examinations in Content-Area Subjects (Fiii)

o

Grade 11 Grade 12
T .
Passing N  Passing N

Grade 9 Grade 10
I R N
N Passing N  Passing N

Science

Social Studies

% 891 4 84 19 8.5
""" o 85 3 909 A

25

% 935 4 89,1

Kathematics
Science

Social Studfes

Hispanic Students

3
75
36

63 82.4
88,0

86.1

60
51

Mathematics
Science

Social Studies
Business/Vocational

Korean Students

8.8 10 1000 8

923 8 1000 6
10 1000 9

13 100,0

N
S |
=3
[— 3
[ )
e
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TABLE 15

Namber of Program Students Attending Coursés and Percent Passing

Teacher-Made Examinations in Content-Area Subjects (Spring)

Grade 9 Grade 10 = Grade 11 Grade 12 Total
_ . % R 3 R 3
N Passing N Passing N  Passing

Nathenatics 65 68,5 8 6.1 §9 195 2 800 182 865
Seience 53 6.9 59 7.4 32 844 19 947 163 755
Social Studies 66 71,2 61 70,5 52 923 19 842 198 7.8
Business/Vocational 20 70,0 50 72.0 52 g8.1 44 97,7 166 B8h.1

Hathenatics 62 581 3B T4 31 742 W 186 142 66,9
Science 50 68.0 35 829 2 g0.8 15 1000 126  78.6
Social Studies 63 7.4 3 7157 43 9.7 14 1000 157 80,3
18 ' 974 29  100,6 103 91.3

Business/Vocati

Korean Students

Mathematics 3 66:7 23 47.8 8  100.0 6 83.3 40  65.0
Science 3 667 24 542 6 1000 4 750 37 649

Social Studies 3 667 24 6.5 9 1000 5 4.0 41 683

- 688 14 1000 14 93,3 63  79.4

44



NATIVE LANGUAGE ACHIEVEMENT

Table 16 presents passing rates for students enrolled in
Spanish language classes by grade and semester. The overall passing

rates were 92 percent and 90 percent in the fall and spring terms, re-
spectively. The strongest performance was made by twelfth-grade students
who achieved 100 percent passing rates each semester. No data were
provided for Korean students, as no language classes could be provided
for them. The program objective in this area could not be assessed as

it specified that pre/post tests be administered in this area.

STUDENT ATTITUDES

Progran objectives also called for measurement of improvement
toward school activities. Aéﬁiéééﬁéﬁi in the first area could not
assessed since no data were reported. In addition, limited funding
precluded the analysis of data obtained from a questionnaire (OUESTA)

used to assess attiiudes toward school activities.

W
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TADLE 16

Number of Hispanic Program Studants Atteading Courses and Percent Passing
Teacher-Made Examinations in Native Language Studies
Grade 9 Grade 10 Grade 11 Grade 12 Total

] I T T % ) ! %
Course N Passing N  Passing N . Pas: N

fall 681 28 93 39 % 17 100 14 92

Sorng 65 89 35 8 44 90 11 100 185 90
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ATTENDANCE
The program did not provide data to assess the objective in

the area of attendance as proposed: As a consequence; it was decided

to assess program attendance versus general School attendance; Attendance
data for program students are presented in Table 17, The z-test was

used to examine the difference in attendance rates of program students

and the general school population. A result {z-value) sufficiently

large to attain stetistical significance indicates that the program
attendance rate is not based on a representative sample of the school
population, 1.e., that the two attendance rates are significantly different.

As the results presented in Table 18 indicate, the attendance rate of

program students was higher than that of the school to a statistically

significant degree,



TABLE 17

Attendance Percentages of Program Students

TABLE 18
Significance of the Difference Between the Attendance Percentage

of Program Students and the Attendance Percentage of the School

o o _ School
Number of School Program Attendance 3 i
Students Register Attendance Rate = 0° = 2° Significance

228 2,109 92,07  83.21 15.79  3.26 .0001

The z-test formula is:
where p=program attendance; P=school attendance rate; 0=(1-F)=the
residual of P and n=the number of program students.

-37- _
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VII.  CONCLUSIONS AND RECOMMENDATIONS

Flushing High School serves an attendance area that %as become
increasingly diverse over the past several years. Although previously
predaminantly Hispanic, it has become the second largest Asian American
comminity in New York City, with Koreans comprising the largest single
group accounting for this influx. The Hispanic population has also

experienced a significant shift since 1970, with the Hispanfc population
doubling: It is the fastest growing Latin American community in New
York City and contains one of the two largest communities of imr.igrants
fran the Dominfcan Republic.

The rising number +  LEP students, and their heterogeneity,
posed an increasing challer to the staff at Flushing High School.
Yevy classes were offered for Hispanics, and E.S.L. was offered for all
LEP students. Hispanic students could enro’1 in regular Spanisk classes,
but no native-language courses directly addresscd their needs. Nor were
courses of fered to bridge the gap between E.S:L. and English; Perceiving
a need for more extensive and coordinated services for LEP students, the
assistant principal for social studies and the school's “renewal coordinator*
(a social studies teacher whose responsibilities included proposal
development under privately funded “Project Renewal®), wrote a proposal
to serve these students under Title VII.
rst year of funding, the Flushing Trilingual Program
was successful in developing a substantial base, Courses were conceptual-

jzed and developec, material was located, resource center and library

=38-
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staff members, and staff development sessions were held, Trips, counsel-

ing; tutoring; and career activities were offered to participating students.
This extensive implementation in a short period was facilitated by the
support and collaboration of the school principal and other administrative
and pedagogical staff members. The use of high interest electives with

a language arts approach, as well as the creative use of the Korean
paraprofessional in the cultural values/civics for new Americans courses,

tion, The bilingual program introduced new courses which strengthened
the previous year's instructional progran, and developed and acquired
additional curricula and library and resource materials. Two COurses
were so well received that they were expanded to include not only program
participants but also the general student population. The civics for
new Americans course and Oriental calligraphy served as a means of
bridging cultural gaps and engendering greater cross-cultural under-
standing.

Buring its third year, the bilingual program continued to
provide the target population with quality instruction. The diversity
of electives of fered combined with the development of additional currie-
ula and acquisition of library and resource materials further enhanced

the praject’s effectiveness.

-39.
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The Title VII Trilingual Program at Flushing High School has
been effectively and efficiently implemented. In brief, the program
staff, encouraged by the school principal and supported by other adminis=
trative/pedagogical staff, worked effectively towards creating a warm,
supportive, learning environment in which students could make important
adjustments to a new setting and expectations. New project-developed
curricula and corresponding materials will be preserved for use in the
school even after this third year of the project. As the final year of
funding comes to an end, it is strongly urged that the school continue

to make every effort to continue serving these students. It {s also

o
e+ 2

recommended that evaluation objectives be developed to reflect instruc=

tion and testing as these are implemented in future bilinguzl classes

at Flushing.

|
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As a result of participation in the project from September 1, 1979 to June 30, 1980,

i ) APPENDIX A
Porforzance Objsctives

ve expect the following short-ters objectives to be achieved:

* Short Tern Obiectives _— %

a)

. o
N |

1)

compreﬁensionasneame&by)scores on the PSZY Reading Test (Pupils
e T s) . . .

. —E"'—?i—257
tos sy ffﬁﬂi.f.

By the ead of the project pericd, 70 per cent of the pupils participating

in the program will show at least a 25 per cent improvecent in reading

]

By the end of the project periud, 70 per cent of tha pupils participatirg _

in the program will shov &t least a 25 per cent improvement in Mathematical

ability as measured by scores on the PSZN lMath Tests
Dy the end of the project pericd, 70 per cent of tie pupils participating

in the program will show at least a 5O per cent improvezent in content
area ability (Sclence, Social Studies, etc:) as measured dy pre and post
test scores on standardized tests to be selected by the Project Directoz.
(Tests administered at the beginning (pre) and end (post) of the school

year,)

By the end of ths project period, LOY of the pupils participating in the
progras vill show gmowth in Zmglish larguage ability by scorizg in the -
21st percentile or above on the Znglish language Assessuent Zattery or
CHEST? examination, L : | - :
By the end of the project period, SU% of the pupils participating in the
progran will show a 25 improvecent in native language axts as measuved
by pre and pest test scores on & teachar designed test,

if ﬁi end of the project pericd, 70% of the pupils pa&iciﬁéﬁi:}éigfﬁé

progran will show evidence of improved attitudes toward culiural enriche
ment experiences as Geasured by Tesponses to a-locally developed ques~

ticanaire. ;

By the end of the project pericd, pavents of childzen in the progres
will dezonstrate greater involvement in the activities of the pTogram

as measured by a 100% increase in the mecbersiip of the Advisory Council.

By the end of the project period, childven and parents in ihe progzan .
vi1l have Teceived icproved cutreach services as measued by 1) the mumber

of visits made by heme contact persconel and 2) by the mmber of bilingual
inforzaticnals sent to participants. - :

By the end of the project perfod 60% of the pupils participatirg in the
The progean will shov & statistically significant improvesent in the
ability to cope with everyday situations in urban sociely as measured

By a 10 point increase in percentile rank on the 3

Progrsa, 1977 (developed by Cducaticnal Testing Service, oriccetoll, Neds)

-"a2- 53 2



§) By the end of the project period, 605 of the pupils participating in the
program vill ohov evidence of an improved attitude tovard school as peasured
by pre and post test responses on the QUESTA questionBaires (developed
by ETS and Secopdary School Research Programs). |

x) By the end of the project perisd, 705 of the puplls participating in the
progran will show svidence of a more positive self concept as messuved
by pre and post test responses on an attitude suxvey to be gelected by
the Project Director. , '

1) By the end of the project period, 305 of the pupils participating in

. the progran will shov evidence of increased socialization with other _

Flushing High School students as measured by 1) student organization
membership and 2) participation in extra-curricular events.

m) By the end of the project pericd, students participating in the progrzm
-will have demonstrated an improved ability to adjust fo the rules and
regulations of Flushing High School as measured by the rumber of Dean's

. referrals for disciplinary infractions during & bese period selected
. by the Project Director, comparing it with the mumber of referrals for

the game group doring a similar period in the previcus year.

rated an izproved ability to meet attendance requirements at

n) 3By the end of the project period, students in the progren will have
o
Flushing Eigh School as measured by a L(f decrease in the number of

"j1* code marks received on their repart camds ("L1" code marks are

given o students who have been excessively absent {rom class).

o) By the end of the project period; teschers participating in the progran

vill have improved their ability to teach LZF students as measured by
student performance (prs and post test) on content area exams prepated
"Jointly by the Project Director and the apprupriate content area

. gupexvisor.
i3 a result of participaticn in the project and successful cempletion of %he
Program requirements, we expect the Iollowing lang term objectives to be
achieved. I% is understood that evzluation of how effectively tkese odjectives
¥111 be achieved is préd.icitéd on pmpér guidance and fdllbw-up'*"’ gservices.

ng-Ranze Objectives

E Ld

&) At least 50 of the students participating in the yroject will receive a
high school diploma as compared wiihk a 1979 city~wide average of 86.8%.
b) At least B5% of the students participating in the program will atply for
higher education-as compared to a eity=wide total of 80% im 1979.
o) At least 90% of the students participating in the program will pass the !
: Basic Competency Tests mandated as a Jew York City High School graduation -
.requirement.

R R ; 54
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. a) At least 6055 of the students taking the English gnd Social Studdes
City-Vide Exams in their senior year will achieve at least a mark of 65:

o) At least 50% of the students participating in the program vho do not
apply for higher education will become engaged in vocational training

or career planning progTamzs.
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APPENDIX B

Agdiovisual and Instructional Materials

Hathe Lo ige Aila_
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H IR 7T §
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- Finstas do Eaparia-Hustas &0 Codli- ) casiatte and 1 filasuely § gnm uly
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3 (Hlmstrlp 1a Spantsh,

1 116§ tatian by Mnyws- | camete
]: Coptave Aulla Beoquers 1 (imerkp ¢ Casiutie {n Spanish

£ o

e o 100G L foaf by itroste 26 e 1 itbeatilp v 0 aiiie i S0k,
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D fleitin & Gpikie Goaicia ¢ THIRTAEG 18 Spolak  Terts & Sevilla

- Fiesias @ Lipalae Caviotto ond Hiaacily 18 Spimtilh -Saairatues en Pomplons
19+ Bospecabezas pate satudisarca- (dicto masters)

20+ Passtlenpos pars smpliar ol vecabularie (dicte mssters)
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LA, - Spanish A LIl A, 4, 1S —
Bil, Mithewatics | 20 969 [mnspamisn | oMt | SeishHS. | Ayews S| tyars | 6yun
N, -+ 30 Spam. | NTS —Soan, L,S.L,
Hil. Scivice 0 8L | MK Sp, M| iS5 s Sraars |7 gears
WA, - Spanish | 40 VIR grad Sean.] WS !
L i e R
fod. I gl (B Usistics)  MC | ESL RS 13 yoirs 11 years
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LA i | B w8l | Bk WM K | %y Lyuars 1
T | WA s 0S| WS ;
NS, C Saion | 20 RN S wfr| NC | St dHS | 6 pears 1 pears |
W e | W0 | 28| Rk S B, |- WS | Fremh Db, S
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Ry T g
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B N, Linutstics e
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APPENDLX D
Staff Development Activities fn School
Description(s); Goals, ; Speaker or Presenter |  Frequency or
Strategy or Titles Staff Attending Number of Sessions

Aruitoxt provided by Eic:

Departrent Meetings | Articulation - progran | Principal, Praject Di= | U, Costaros, Principal | seni-monthly
planning, itplementation| rector; A,P.§, Resource
and evaluation | Teacher; Guidance
| Counselor
Dept; Meetings - super- | All Staff 5, Kallich (Eééf&iﬁéféf) nonthly
vision of academics
i Staff Meetings - Al Staff J, Costaros, Principal | monthly
2 acadenic, administra- and speakers
! tive upervision i
Workshigps Proféssisial Conferences| A1l Staff iast speakers sl -aifially
Other Supervised Professional| 7 Teachers J; Costaros, Principa! | one period per day
Demonstration | assignment : smmmmm  foratem |
lessons S S
Lectures, etc. Cléssraom observations | All Staff ), Costaros, Principal | once a term for
J, Thonpson, Project | a1l staff
0i rector
b o3 A AR
' rpom ARRI ) ' Xc”!



APPERDIX 1

Staff Developnent Activities Ditside School

% rateqy

Description(s), Goals,
or Titles

Sponsor/Location

Speaker or Presenter | Staff Attendizq

e,

|

werkshops held
gatside sthpol

Title VII Training
Workshop

NVC; 0BE; SEO

C; Faceio

Project Director
Resource Teacher |

Evaluatian Workshop -

| Hunter Colleqe BESC

Titie Vi .

R Irizarry

Resource Teacher

Title 1 72,0 B4 Torm
Work<4op

wr on

7

NC E.S.L, Offive

D; Keilick

__Paraprefessional

Project Director,
E.S.L. Teacher

-25~

Conferesces
ard sppnsia

| MSE Canference

msm

N . i

NABE - Hashingtan

Project Director

Albany

E.S:L: Teacher |

_ | Conference

E.SiLs Supervision

NYC E.S.L, Office

R Quintantila

Project Director

ther (Yorkshops) |_NYCLAB Workshop

NYC 0BE

Resource Teacher

WYC BESIS Workshiop

Praject Director

ERIC

Full Tt Provided by ERIC.

NYE Bl ingia]
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