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- SUMMARY

The‘Sﬁbject of the gehéréi education component of cbmmuﬁity
college and institute programs has been debated since the colleges,
were established. In recent years the.debate has become more
urgent as the skill requirements of many programs increase, and
the tinancial resources of‘%he.colleges decrease. Very 1;ttie
Eééééréﬁ has been conducted to date in this important area; yet
decisions are being made.

With funds F?éa the Department of Secretéry.of St&ﬁe; the
Canadian Studies Bureau of the Association of Canadian Commufiity
Colleges commissioned this nat10na1 survey to study present
educatlonal practlces across the country w1th regard to the
generatl educatton comporent of cqgllege programs and to ascertain
the opinions of faculty and administrators about what these
practices should be. By means of a questionnaire mailed to a

sfratified ciuster sampie iequai probabiiity of seiection methodj

" the Study, conducted 1n October 1982 - May 1983, cSllected data on
‘aims; organization; amounts; pollcles and administration of
general education. Data analysis included tabulation of S1m5ié
frequencies, ratings based on means, and crosstabulations which
were tested for statistical significance ﬁéiﬁé't-fééfé and F
tests. | ' L -

Eﬁﬁortéﬁt discrepancies were noted between aims of coiltege
education which were considered most importantbby respondents, and
how well these were addressed in the curricula of college
,programs. Erom a 1lst1ng of 21 aims of commun1iy college

ducatlon, "desire and ablllty to learn" was chosen most important

by a w1de margin over the second most 1mportant “career skills"x
Career Skilis; however; is the aim best addressed in the curricula
of college programs. "Llfelong 1earn1ng" and "cr1t1ca1 thlnklng”

were listed among the six most 1mportant alms, yet were said not

al .
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.to be well addressed in college curricula. "Artistic
appreciation" and "family life education” are aims which should
not be attempted, according to respondents, while "ecological
responsibility" and “informed citizenship" are often not attempted
at present but should be. . '

general educatlon course organlzatlon 1n th% colleges. General
education as a preparatxon for lifelong. learning as a style of
course organlzatlon is second but 11felong learnlng is slightly

more highly rated than are introductory courses., The 1ntegratlon

of stidents' ediucation should be planned for in the curriculum;
I not left up to students. Respondents favoured the inclusion of a
seminar of at least a semester s duratlon to help students
.1ntegrate theIr education. '
While not often done at present, general education should be
specifically desxgned to meet the broad aims of general education,
_ not chosen among offer1ngs originaltly desxgned for other
" purposes. ~
: College staff want more general educat1on in the programs
than they have at present. ‘This.is true for the group as a whole,
and for breakdoWns by di%isional and regional groips, except

Quebec; which now has more and Still wants more than any other

regional group. Communications is the subject area most commonly
‘offered as; general education in the colleges, but mathematlcs,

'sc1ence, and humanities were rated "Very effectlve" at méetlng the
aims of general educatlon as often as communlcatlons.
‘General educaglon is adm1n1stered by a s1ngle adm1n1strator
, in 36% of colleges, while in the remainder it is administered in a
'? variety of other ways,; most commonly by progra heads.J In
- '~ . colleges where it is centrally admlnlstéréd there are higher
;percentages of general educatlon in ‘the programs. . C
Aecordlng to faculty and admlnIstrators, students are more in

favour of general ediication 1n their programs than not.’ They also

i
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others to formulate valid concepts, analyze arguments, orient

themselves maturely in their world and relate épécific skills
‘with theoretical concepts: '
In concluSion; it is§.clear that on a national scale there are

31gn1f1cant discrepancies between actual practices with regard to

general ediication and what faculty ‘and administrators think should
be done:. The recommendatlons (page 114) summarize these
discrepancies and offer suggestlons for the review of local g

college programs in ltight of the national survey,; and suggést ways

in which tkis review could be fac111tated.

Al
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DEFINITION OF GENERAL EDUCETION o

"USED IN THE SURVEY QUESTTGNNATRE
General Education is the educhtion offered to students which “is

genera1 as opposed to spec1allzed. Spec1allzed education can mean

either an academlc major in university transfer programs or
specialized vocatlonal tralnlng offered in career programs. :
General education may, but does not -necessarily, include siuch
fareas of learnlng as communlcatlon SklllS, learning skill,

‘self-understanding, social awareness, understanding : of culture and

i

01tlzensh1p, as well as learnlng(based on traditional academic
disciplines; snch as science, social sciénce; humanitiés, where
the empha51s is on broad principles which can be appiled in a/

varlety of sxtﬁatxons, and be useful to & pbroad spectrum of the

]
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INTRODUCTION

a

THE OBJEETIVES OF THE - SURVEY

.There is a dearth 'Of research about Canadian community
colleges and institutes ‘and much of what does éxist is ot of

date. In the area of generat educatlon, there is no comprehensxve

overview or in depth study of the toplc from a natlonal
perspective. ' ;’f ‘ B
- General education, nonetheless, was seen as an important

':éémpéhéﬁt of the education to be offered in the community colleges

and institutes when they were established. In'Cntario, to cite on

7.
example, the Coumneil of Regents, the prov1n01al body governlng the

colleges, spec1f1ed that "all programmes of stuqles should conslst

and a max1mum of 2/3rds of the subJects studled be1ng of a

- - — - -0 - - - -

spec1f1c vocatlonal nature"’ (G
Currlcula in Ontario Communlty Collegés, 1968) This ideal has

been reIterated.over ‘the years, but there is in practlce a' wide
disparity among,the colleges in the province as to the general
éaﬁééfion’éomﬁonéﬁf of college programs. Beflnltloﬂs ~policies,
amounts of general education- vary W1dely from coflege tQ college,

and :the issue continues to be widely

in'recent years, the increasing

“reqnlrements in most career programs,coupled with decre351ng

f1nanc1al resources in many. aurlsdlctlons, has made the debate,

LY

over the place ‘of genegal education more urgent. Should the
amount of- general education be decreased to allow more t1me for

spe01altzed skiil tralning? Conversely; should the general

s | S 18



oo

education component be strengthened in view of soée predictions
‘that Stuch generallst skllls as problem soiginé; critical thinking;
ana1ys1s and syntheS1s, #will be more and more needed in the future

3ob market as partlcular JObS with theIr specxallzed skills- appear
and d1§appear with increasing raprdlty? What is the relat10nsh1p
of general education to the ideal of llfelong 1earn1ng which is

seen as cruc1a1 in the educatlonal phllosoph1es of many of the

colleges? DO the colleges have any responsibility to educate

students as persons and as citizens of Canada and the world, as\r
well as to train them for the job market? ’ EE
These are philosophical issues and &s such are not

susceptible to answers by the ‘methods of survey research.

Ndnetheless, it was felt that to ascertain what was actually
happening in the colleges today, and what college faculty and
administrators thought snouid be happenlng WOuld §ﬁéd lxght on- the

decisions. The tw1n goals of the survey are .to provxde, by the
methods of SOClal research a genera112able study of 1) present
' educatlonal practices across the country wﬂth regard to.the
_general education component of college programs, and 2) the
.opinions of faculty and admxnxstrators about what these pract1ces

shoiild be.

THE CANAQIAN STUDIES BUREAU OF THE ASSOCIATION OF CANADTAN
COMMUN1T§ COLLEGES

The Canadian Studies Bureau of the ACCC was established in
1978 to encourage college personnel to develop Canadian content
and teaching materials for college courses; and to help
‘disseminste such materials. It acts as a clearing house of
information on Canadian Studiés and produces a monthly Bulletin .

" and a subseription Series resource journal Communique which

.- ."\v

\
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focuses on
sponsors conﬁerences, semlnars, and research progects, and

operates a Quehec biureau for d1rect llalson with college level

specific themes and. areas c¢f interest. The bureau also

educators in Quebec. : _ ,
The Canadlan Stud1es Bureau is principaiiy funded hy a'grant .
.from the Education Support Programs Brancit of the Bepartﬁent of

Secretary of Stat e. - The 1nterest of the Secretary of State's

People in the Canadian Stud1es Bureau and its Adv1sory Committee,
of State's Educatlon Support Programs Branch

and in the Secretar
saw that; to a large
adian Studies._

d1rector of the Canadian Studies Bureau was

extent, as general education goesgﬁn the
" colleges, so go Can . '
In 1982= 83 th

et

Roger Elmes. It wa.: pr1nc1pally at his 1nst1gatlon ‘that the

survey was undertaken. When the prOJect offlcer,'NathalIe
Sorensen; -an’ English teacher at St. Lawrence éollege, Klngston,:
_ B 3 ) o Ll .
Gntaric, wrote; to hﬁm enqu1r1ng 1f the~CSB had ‘any funds to

with, enthuslasm, and suggested a natxonal survey. The Educatron
Support Programs Branch includag funding for the survey in its
grants “for-1982- 83 "and 1983 84. The project offlcer received a
year's sabbatical leave from her college to conduct the survey
from the €SB offices in Toronto._

o

METHODOLOGY -

The Advisory'éémmitiéé

i

In August, 1982, letters co- signed by J. M. Befgﬁaﬁ;.
President of the Association of Canadian Community Colleges, and
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W. W. Criden, president of St. Lawrence College; : (Kiﬁégféﬁ;
Cornwall; and Brockville, Ontarlo) were sent to college presidents
and government officials inviting them to serve on the Advisory

Céﬁﬁittéé for the généfal eduéatibﬁ sirvey. The following

J(w

Advxsory GommIttee

»

GeheralgEdncailonglngﬁan&da S Commnnity Colleges and Institutes

Survey Progect

-

British Columbia Mr: Paul Gallagher, Principal,
Capxiano Coliege o

Mr. A. S. Manera; ﬁreéidéht;
Vancouver Community College

Dr. Barry Moore, Principal,_
— Fraser. Valley Community College
Albertas . Dr. W. G. Forbes, President
: - ' Red Déer College

Saskatchewan . Mr. Jim Sellers, Planning Analyst
} Government of Saskatchewan
) / EN
Manitoba " Mr. Ted Ramsay, Director, Programs, : “
: Deptartment of Education, SR
Community College Division,
Government of Manltoba ' e

Ontarib_ ) Mr. W W Cruden, PreSLdent
St. Lawrence ColIege

Mr. D. E. Light, Pre81dent
The George Brown College

< Quebec : M: Jean- Marle Bergm&n, Prestdent
B C ACcE

R M. Denis Latour, Directeur generai,
BN , ;College Montmorency ,

6

A
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Atlantic ; - Dr. D: E. Glendenning, President,
: - Holland College - ) -

ﬁr. Wllllam Reld Academic V1ce pre51dent
Un1ver51ty College of Cape Breton

through its various stages, ana advised the staff by letter and

telephone. In November, 1982, a group met at Capilano College,
North Vancouver, to revxee the questlonnaire in detail and to .

£')

The Consiiltants : ' S :

Thé Instituté for Behavioiral Research at York Universityj- .
Toronto, was éngagéa as consultants in social science research .
methodology for the progect. Staff members of the Institute gave s
' the progect officer  expert adv1ce on questlonnalre ‘design, sample
constructlon, data analysis and .other aspects of research design
and advised her throﬁghont the survey process:. All statistical ————

Aprocedures were carried out by Instltute-stafﬁ.

The Questionnaire - o : E e T X .

The educational bhilosobhies—'organiiational structure,
goals, and” styles of colleges and 1nst1tutes dlffer greatly, not

‘Thls posed a major problem for the content of the® questlonnalre,

Awhich had to be appllcable to colleges and Jurlsdlctions across .

the aéaﬁffy; and yet be specific enough to be relevant to any one .

college. , : , o -
Fortunately, despite very consxderabl% Varlatlon, community

23
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colleges also have much in common, and face similar eduéational

sues wherever they are in the country. A study of college »
calendars from most of the colleges and 1nst1tutes in the country[.
as well as position pespers and statements of phflosophy issued by
college personnel— produced a set of common themes which formed . O

the basis of the draft questtonnalre. The générai education to be
LT BETESES T e e

‘studied was the general education component of career programs, or

of academic specializations in un1vers1ty transfer programs. This

draft questlonnalre was- exhaustlvely rev1sed to Incorporate the

_suggestions of the Adv1sory Committee, and of the consultants at

the Inst1tute foraBehaV1oural Research. About sxxty college

staff, members of “the Canadian Stud1es Bureau Adv1sory Committee,

1ts iiaison group, and other college staff members throughout the

couqtry participated in a pllot study and thelr suggestlons were

also incorporated into the guestionnaire: <t

_ The questionnaire was deslgned to elicit infermation aboutd
partlcular programs in ‘the colleges.. Faculty and admrnlstrators'
were 1nv1ted to name the program to which they were attached or to
which they made reference in their answers. Those for whom
Identlflcatlon of a partlcular program was dIfflcult,"such as
senior administrators, were invited e1ther to choose a program

with which théy were familiar, or to answer only general

_questions; (See Appendix B for a copy of the questionnaire:)

-

The Sample

at the lnstitute for Behav1oura1 Researah., An EPSEM sample (equal
probability of selection method) was chosen, 1.e. any college
faculty member or adm1n1stratqr in. Canada had an equal probability

‘with any other of being selected in the sample.G A stratified

clustef samplé was selected in the follow1ng steps.



1)

2)

3)

~to the total populatlon, 1t was necessary to saumple a high

'proportlon of admlnlstratore in ordel to arrive at an

-7= -

< -

>

o

The country was d1v1ded 1nto 51x reglons, Brltlsh Columbla,“-F
' Alberta, Manltoba/Saskatchewan, Ontario, Quebec, and\Atlantlc

(Nova Scot1a; New Brunsw1ch; Prince Edward Island; and
Newfoundland). ' ' ' ‘ '

it was decided to sample eIght colleges in each reglonv,and to
sample 24 faculty and 24 admlnlstrators in each college.
Although thxs meant that a much hIgher proportlon of

adequately thh absolute number for each region so as to
produce statlstlcally valld f1gures. Tnis samollng design;

2 304 questlonnalres malled oiit. , c -

" All the colleges . r; éach region were listed, and stratified if

each region according to size (small and 1&fgé5; and
geographlcal location. Size was determlned by consultlng

Statxstxcs Canada fIgures for number of staff at each

Vocatxonal Schools,; 1980-81, (Statistics Canada, May 1982);

,,,,,

which gives figures for colleges in éi) provinces except

Quebec. Analogous figures for Quebec

-Quebec Government:, In zach region, very small colleges (under

50'5taff).Wéré grouped tdgétﬁér.ana considered to be one

college for samnllng purposes. The group of small colleges
turned up in the °ample in the Atlantlc reglon.‘ The group aéﬁ
a whole received the same number of questlonnalres (48) as a

51ngle college would have done.

24
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coileges were selected from these stratxfxed lists by

éj Eight
: 1gn1ng a numbeér for each staff member as. follows:

1

[ X

eg. Alberta <
7 7,u g . . Total Staff Stagf Numbers
North  Fairview College, ., . 32 ; 1 - 32
Keyano College 70 - 33 - 103
Grande Prairie . | - ; S
'~Reglonal College - ..'86' 104 - 184
Mid-Alberta Lakeland Commurity o o
. . Colliege 79 185 = 264
Grant McEwen , : e R
3 = 388

Communlty College 123 - .o 265
: . ) .

and So on until a%} the colleges in Alberta were 11sted. The

. total .number of staff members in Alberta, 2337, was then d1v1ded

{ |

_w1th any other of beiﬁg seiected (the'EPSEM sample) . This

r_
by 8 (the_number of colleges in the sample) to arrive at the skip -

Interval which was 292. . A table of random numbers was consulted

to get a ran&om number between 1 and 292 Which was used to arr1ve

rat the first college in the sample. The skip Interval of 292 was’
" then used to arrive at the seven other colleges on the list::. iIn
Alberta the relatlvely large 51zes of the Northern ‘Alberta

Institute of Technology and of the Southern Alberta Instltute 8?
\
Teqhnology meant. fhat NAIT recelved three tlmes the normal sample

(144) and SAIT received . tw1ce the normal sample (96), thus NAIT

”ounted as three colleges and SAIT as two. @hls was necessary. lf.

every facnlty member or admlnlstrator was to have an equal chance

0.

. &
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* It is to be noted that the Statistics Canada tigires for
number of staff in'éééﬁ,éoiiééé were .used only for purposes of
comparing the size of colleges in each region. For this
purpose 1t was 1mportanti;o have flgures for all colleges
collected from one seoiurce. These f1gures played ‘no part in-.

selectxng the actual sample from 1nd1v1dual collegesy, s

P -

65 Gnce the 1nd1v1dual colleges had been - selected the éﬁrrent

| calendans for each’ college wé‘e consulted for lists of’facuit&
and admxnlstrators; In the cases where the calendar d1d not

iist"faculty}'the college was contacted to prov1de llStS. A11

colleges which turned up on the sample partlcxpated In the

4 -~

survey. . i . . 7
- . L 4

ﬁ

members and admlnxstrators as had been used to select

colleges, except .that the total number for_each group was
- ‘arr..ed -at by acdding the names on the staff lists. Most

colleges llst;faculty by program area; so stratification was

inherent‘in the process. For the purpose of the survey,

faculty. . o .

é; ) . .';'. .

Letter of refEFral* with many varlatlons to suit the needs
_ of d1fferent respondents-were composed (see examples, Appendlx B).
The - questtonnaxres-and letters we&e ‘mailed to most colleges on
February 2 and 3 1983. ~ Self addt essed envelopes were prov1ded

for the return of the completed questxonnaxre. Remxnders were ""

sent in early March and agaln ‘in Aprll to’ those who had not yet“

responded,.. A total'oY 798 .responses %ere recelved maklng the
response rate 34.6%. Table 0 2 shows the distribution of"

'responses by program area. o B .

— . . -

A 1




;gégiéé
- British_
Columbia

o

-

Alberta

’

Manitoba/
i+ saskatchewan

Ontario

Quebec

Atlantic

. Camosun College. . .

"Newfoundland- and Labrador eollege

-10-~-

TABLE 0:1 ~ ;

&

SAMPLE COLLEGES

Fraser Vaililey €Coillege

‘€ariboo College

Okanagan College ° A
V&néoﬁvef Community College
British Columbia Institute of Technology
New Catedonia (College of)

-

Grande bfalflé Regional . College
Northern Alberta Institute of Technology 'S

Lethbr1dge Communlpy College '

A551n1b01ne Communlty Collegé

Red Rlver Community College ' - :
Wascana Institute of Appligd Arts and Sc1ence
Saskatchewan Technlcal Instltute

N1agaragcollege,of,Applled,Arts anmeechnology

. Mohawk College Jf Applied Arts and Technology
"Fanshawe College of Applied Arts and Technology

St. Lawrence College of Applled Arts and

N Technology
Algonguin College of Applled Arts and Technology

" Cambrian College of Appl1ed Arts and Technology

Seneca College of Applied Arts and Technology
George Brown College of Applied Arts and )
Technology v ; &

College De L'Outaocuais

College De Maisonneuve v ~ B,
Cegep Du Vlenx Montreal v ////
College Levis-Lauzon ° ) . .

College De Saint- Hyac1nthe
Cegep ‘De Trois-Rivieres
Vanier College :

College D! Almaﬂ

Bay St. George Commgn;;yicollege -
of Trades and

Technology ' i ' P

" Holland College .

-y

ﬁ
!

T .




- TABLE 0.1 (cont'd)
&

Region " . Colleges ' '

Atlantic , Un1ver51ty College of Cape Breton

(cont-'d) ‘New Brunswick Community Col, gygodspgcgfiif
- Moncton, Saint John, St.\4 gggw§, Miramichi,

Bathurst, Campbellton, Edmonston, Grand- Sault
- Sud. Est,' campuses) - :
Very Small Colleges

Nova Scotia® Land Survey Institute

Nova Scotia Nzutical Institute

School of Medical Laboratory Technoiogy (N.B )

Maritime Forest Ranger School (N:B:)

L1
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TABLE 0.2

DISTRIBUTION OF RESPONSES BY PRGGRAM AREA
_ for the o
. GENERAL EDUCATION SURVEY ST
Attached to a specific program ;;;;;;;;;;;;;;;;;;.&;f.:;-'a;.‘.:. 704"
Not attached to a SpelelC program cesssssssesesesesssces 94
(e.g. High administratidn not. . ; o ~

attached to any one program area)

4

Divisions
Applled?m-s;’.;;;;;;;..................... a;é%
(eg. fasion, journalism, broadcastlng)

I;C&demi'c.iii;;;; :;;;iiiiiooooooooooooooo iéoé%
(eg. math, language,; university transfer

subjects, associated studies)

CQn—t—i—n-u—i—ﬁ—é—EMfiéh ;35ooo‘n‘ooo‘gooopgoo,o;; 7%
(including BJRT, adult basic education)

Tl’ ] E:S; ;;;;;VV.V.....,,,.Q.é/l.oooot°°°“‘.15;7%

X ___ . e
BLLSM&SS...;'-'-'.'.........o........;;;;;;;; 10;9%
(including secretaridl) — ' o

—H—é—miéﬁééé .............’....;;;;;;;;;;"i'zoi—;g%
(including dentalt Assistant and - '

. Auxililiary Health Programs)

T—rades ...............................-.... g.s%
(eg; - apprentipe programs,; motor -

vehicle repalr, carpentry, etc.)
Human Serv1ces teeeesesiiicsessirsasasaans _2;4%
(eg. ChIld care, Justlce administration,

Non_AcademlC OOOOO0.000000000.0,??,’:OOOOOO 555%
(eg. learning resources, counselling
student services)

Not attached to a spec;ilcgﬁrééiaﬁ,.“;;;aaf11.8%
(eg. high admlnlstratlon not attached
to any one lelSlon) . - : IR




" Data Analysis :
: ‘ _ i ’ J

Data Analysis was carried out by the project officer with the

ass1stance of the staff at the Instltute for Behavioural Research
York Unlvers1ty uslng tlhe Stat1st1ca1 P&ckage for the Social
Sclences (SPSS) data analysis ‘'syStem. 'Once the simple frequencies,
had- been examined by the prOJect offlcer, breakdOWns ‘by reglong by
program area, by sex, and by educational background were obtaa 1ed

-

for certa1n questions. Tests of stat1stroal slgnlflcance, -

specifically t-tests and F-tests were done for all cross- e
tabulations:- The results of these tests are reported oh the

7:

appllcable flgures and tables in the repor-t. ‘ Co A

_f\\-
. . o ¢ o
Note on4thegﬂiéééﬁi&iibngoigResults \ )

- 'Tﬁe gaaig of fﬁé'éa;6é§ aéfe'to present a pictﬁré of

,,,,,,,,,,,,

what LS, and what should be.

- General education can be~icoked at: from many p01nts of view.
'Th1s study- has devoted a chapter to each of six broad themes: the
a1ms of college and 1nst1tute education; course and c&;rlcular

organlzatlon of general educatlon, the amounts of general
ediucation as proportions of career pfagfaﬁé; poticies- and

T adminxstratlve structures for general educatlon, and the att1tudes

-

and performance of students. K

Cow Within these broad areas, many toplcs are treated in tﬁ“””“”“ﬁﬁ

réport. The style of presentation is to "headllne" the maln




-14-

_Breakdowns by d1v151ons or program areas (e 2. techﬁblogy,
'bus1ness, app11ed arts, trades, etc, were done for many’ toplcs.
In a remarkable number cf cases the breakdowns produced
statlstlcally 51gn1f1cant dlfferences of oplnxon among d1v151ona1
groups. Similar breakdowns by reglon;_Bpltlsh Columbla,_Alberta,

Manitoba/Saskatchewan, Ontario; Quebec; and Atlantic; were’domew ———

Thus for many topics; the variation in opinion and practice from

region to region and from one d1v1sxonai group to another can be

compared.
Crosstabulatlons were conducted for some toplcs and were,

L

according to sex; level of educatlonal attalnment the

geographlcal reglon in which they were educated and p051t10n
(facuity or admlnlstrator) at thelr college. These results are

often very suggestlve, ‘and throw Iight on some 1nterest1ng

:correiatlons with oplnlons about general educatxon.

One flnal note. the results have been presented as conc1se1y

'ong01ng debate about general educatlon. There is ample scope here

- for discussion of how these results are to be reltated to thé  broad
iphllosophxcai issues of general 'ediucation. This has not been
attempted here; 1nstead the results have been explalned réiatéd
to each other and to what they all add up to as a p1cture of '

cciiége educatlon in Canada today.

)

N
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- . THE AIMS OF COLLEGE AND INSTITUTE EDUCATION f\ . ‘
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RATING THE AIMS' OF COLLEGE EDUCATION

Twenty—one aims of communlty college and 1nst1tute education were

ilsted in the questionnaire; as follows

,Iﬁééiﬁ&tiéﬁ,&ﬁ&,éiééiIGijy'

Ability to identify and. make use of inspiration and-originality;

willingness and ablilty to develop 1deQ§7wh1ch go beyond
established patterns of thought and action.

- Desire and ablilty to iearn-

!

'Abtllty to effectlvely apply 1earn1ng skills to new tasks;
development of wide ranging interests with an ability to identify

relevance and to connect and relate ideas.

Ability to problem-solve

Ability to find resources a'n”d to use résexar'ch ﬁietﬁbds, '1"cs"g'1'ca1 n

problems.

Informed c1tlzensh1p

Ablllty to part1c1pate\act1vely as ‘an 1nformed and respon51ble i
¢itizen in Solving social, economic, or polltlcal‘problems of the
community, province, and nation. ' ’ :

gffectlve readlng and wrltlng skllls

Leadership

Ablllty to recognlze wnen one s sk;lls are needed, ablllty to

group efforts. . ) E -

I'\-'




e R _=17=

one's 1deas while seeking solutlons‘and resolving conflicts

Ablllty to evaliiate both sides of a situation; ability to urhold

EcologlcalAxeépéﬁéiﬁiljjﬁi : | S .

protect the earth s physical and bioiogicai systems.
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Understandlng 0

peoplp s lives:

;ﬂndersiandlng Canadlan soc1etgf % e

Knowledge of the Canadlan herltage and contemporary 1ssues,,
understandlng economic and political 1nst1tutlons,‘such as law,
various ‘levels of government and corporations.

Artistic appreciation

Ability to understand and enjoy literature, art; music and other

cultural act1v1baes as expreq51ons of personal and social
experience. . ‘ . _ :

Famlly llfe educatlon

. Acqulsltlon of the knowledge ind attit hdes basic to a sattsfy1ng
family - llfe. . .

‘Critical thinking

critical and constructive thinkings

Acqulsltlon of and usé of the skliis and habits 1nwolved in

S 3.
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Understanding of the interdependence of all peoples on this pilanet

and awareness of other cultures and values.

'

Acquxsxtlon of cleariy defIned skxiis which w111 permxt the

student to functxon effectxveiy in his chosen VOC&tIOﬂ-

-

‘the student has been educate . : :

Understanding of;pr1nc1ples underlqug the sﬁeéifiE;ééreer skills

Knowledge of theoretical background as the context and
underpinning of specific career skills. .Understanding the
rélétidﬁShiﬁ of Sﬁééifié skills with underlying theory.

“Lifelong IEarning

Ability to cope with the rapid pace of change in today's world, by
the acquisition of the skills needed for lifelong learning, such
- as critical and constructive thlnklng, research skllls, -
"communication skills, and the habit of learning as a pro cess
cont*nulng throughout 11fe. : :

Three of these aims, career skills, flexibiiity within the chosen
career; and understanding of ﬁfiﬁéipies underlying the specific
career skills are aims of career education, while the others are
genweral. ' S '
Aims of career and general education were dellberately llsted
Amjogeiher so that a plcture of communlty college educatlon as a
whole could emerge. ' Respondents were asked to rate all these aims
as either "Essentlal"— "Good to Have"— "lelted Usefulness"— or

"Unnecessary".

o
ct
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CLEAR PREFERENCES SHOWN IN RATING OF AIMS

o

aims of college educatlon, as shown in Flgures 1.1 - 1.4, It is
interesttng to note that the three a1ms which were most often
rated essential by respondents could be descrlbed as aims of:
general educatlon,'"Des1re and ablllty.to learn" (85%), "EffectiVé
reading and &fi{iﬁg" (80%); and "Ability to problem-soive" (79%);.
Career skllls is fourth (75%). ' A : - S
This is a significant finding: fDesife and ability to learn”
is a broadly. defined aim. It is the "ability to effectively apply
learning skills to new tasks; development of wide fahgiﬁg 7

relate Ideas"* It xnvolves several 1mportant aspects of general
educatlon and is closely related to "Reading and erting" and
"Prpblem Sotving" which-were next on the list. The fact that’
respondents put these aims at the top of the list demonstrates a

wide recognition of the importance of key areas of general

S

educatlon in "the total Spectrum of. college programs. Note that
ge educatlon,

"De51re and Ablllty to Learn is ‘an a1m of col
;’not an

v

entrance requlrement.
There 1s a clear consensus of OpInIOﬂ here. Gclleée

"Good to Have"“and show high levels of agreement‘about the aims

placed in each category. This means' that the results here give

directions about the importance of aims whlch can be relled ‘on;

when program currlcula are des1gned.
There was,; on the\cther hand 1ittle differentlatlon between

the"categorles "Limited qiefulness" and "Unnecessary"; "Artistic
Appreciation™ heads both lists, and the order of. the other aims——
listed varies little. N ’ :

. - \.\ N
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)Ae pldce the categories "Limited Usefulress" and
"Unnecessary" togethier as siéﬁifyiﬁg disapproval, tﬁe statistics

ednc&tlon. An 1mportant dlstlnctlon is drawn between what is

"Essehtlal" and Wﬁét'is "Good to Have" Both these categorles are

consxstent w1th the negatlve categorles (Flgures 1:3 and 1. 4) in.

‘their ratlng of aims which are given low ratlngs. "It is

interesting to note, however, that more aims were chosen
"Essential" than "Good to Have", and there is a sigﬁificaﬁt'agbp
ed Usefulness", and still more’iy”

‘

in the number of ratings "Iimit

the "Unnecessary" category. *
S ) _ Lo = .
’ . FIGURE 1.1 _ L
Aims Rated Essential .
DESIRE AND ABILITY o LEARN: 12eisiiniviiis - 852
EFFECIIVE _READING AND WRJTING....;.;@.;;..ﬁ 80
- ABILITY TO PROBLEM SOLVE, v uuan v nas e SO 79

CAREER SKILLs,,,,,:;;;;;,,,,,,;;;;;;,,,,,,____7 5
"EFFECTIVE LISTENING AND SPEAKING;,; ;; ;. . . N 68
LIFELONG LEARNlNG,”.,,“,,,,,,“ | ,,ﬁ: — -

CRITICAL THINKING: oo aa s renonsnmiesers s s O —— 60
UNDERSTANDING OF PRINCIPLES UNDERLYING .» : N - 55 .
SPECIFIC CAREER SKILLS...-............~a-- — ]
- MORAL RESPONSIBILITY —_ 48
UNDERSTANDING CHANGE.....-;;;;;;-;;;;;;.;;_ S 37
[MAGINATION AND CREATIVITY viververser,,, S ——— 3 36
CONFLICT RESOLUTION: i:iiisssiaineivroiii:, N ————— ‘. 24
INFORMED CITIZENSHIP. ivivuvsvavrnrsess s, | S — : : 22
EcoLoGICAL RESPONSIBILITY i iiiiiisiii:, ., S— o ' ' 22,
UNDERSTAND NG CANADIAN. sochTY.....:..;...iiiiiiiiiii : : ‘. 19
FAMILY LIFE EDUCATION: , D — 18
Z-UNBERSTAND ING- PROVINC AL SOCLET V.o racsoros oo . NN~ . . 17
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Aims Rated Good to Have
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Aims Rated Limited Usefulness
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FAGHETY AND ADMINISTRATORS

.

R N =
"’ Six aimssof college education were highly rated by the

" respondents as a group of the whcié;_ The ratings of these aims by
j faculty were compared with the ratiﬁéé by administrators.: For’
T this and all similar comparisons in the datw analy51s, tests of’
statlstlcal 51gn1f1cance were carried out. and*the results® are - .

o reported in the approprlate tables and f1gures.~ In this case;the.g

difference between the ratlngs for flve of these aims (ability to

problem solve, effective reading and writing, crltlcal thlnklng,

career skills; and llfelong learning). There was, however,; &

statlstlcally 51gn1f1cano dxfﬂ‘rence fof "desire and ab111ty to;

' learn®, F(1,756) = 6.45, p..= 0.011. If we a551gn the'value 1 for

the rating "Essential®, 2 for "Good to Have . 3 for "L1m1ted U

‘ _ ﬁéefulheééﬁ;lahd 3 fbr-fUnnecessary " the means of these ratIngs
) i are’as follows: _ A a - o : . ,
, Desire and ability to_learn ' - )
Admxnlstrators 1.19 -
Faculty 1:12 .
Faculty appear to favour "Desire and Ability to Learn" .

slightly more than administrators:

WOMEN RATE CITIZENSHIP ARTISTIC AND FAMILY LIFE AIMS HIGHER
"THAN MEN DO ' _

e @

)

—~——

The ratlngs of six aims of education, (informed 01tfzensh1p,

éééloglcal responsibility; uriderstanding Canadlan 5001ety,. '

--understahding prOV1nC1al society; artistic apprecxation and <
famlly 1ife education), were compared with the gender Tof

respondentss These six aims had ranked lowllhithe "Essenttai"

© . '% h ; »‘ | i 417,_ \‘.\‘f,”l
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whole.
ratlng reflected a general consensus or whether there were
of the s1x, theré

"dlfferencesobetween groups of respondents.

There was, on. the other hand'

The: comparison was made in order to find out if this 1ow , -

—4q

drfference for the flve other aims as Figure 1.5 shows. This
figure compares the meansf of- ratlngs between men and women.: The
‘means were computed for the,values 1= Esséhtial, 2 = Good to
Have, 3 = ﬁlmxtedfﬂsefulness,'and 4 = Unnecessary. The lower the
ﬁééh; the hlgher the alm is rated. } o
- Flgure 1. 5 ‘
) MEAN RATINGS GF FiVE AIMS OF EDHGATION BY SEX
;- , . .
Unnecésséry 4 -
7 ’ °
" Limiced 3-
Usefulness R
S 2.59
s 2 2.28 2.31 2:35
N 2.04 . -. o/ L 1:96 2.05
Good to 2- ‘g 1.81 5 1.96 . A
Have 5
e
Essential 1-
7 . A a 4
T | ' o o o 1 i '
M F. M F - M F M F M F
- _ - :Informed. Understanding Understanding Artistic Family Life
Citizenship Canadian Provincial Appreciation Education
: Society Society " .~‘ -
i N .
A - t(760)=3.98¢ t(761)=5.37 . £(758)4:73 t(?Séh&;ﬂj - t(751)=3.96
) "p = 0.000 p =.0. ooo P = o\goo p = 0.000 p = 0.000 .



. BN | ~-25-~; .

Does: this.d: fference reflect the "traditional” difference
) between men 's and women_s réieé in éééieti¢ ‘It would séen so for
family 1ife education and artiétlc apprec1ation, perhaps less so
for the ¢itizenship aims: In any case the difference is )
interesting. -

3

RATiNG%sOﬂ,AiMs OF EDUCATION BROKEN DOWN BY DIVISION

°

3

divi51on; Applied Arts;~Academ1c, Contlnulng Educatlon,
Tec?nology, Bu51ness, Health Trades, Human Services, an Academic
(see Introduction for explanatlon of d1v151ons) ﬁreakdOWns for

‘thls_and other ratlngs_ln the’ report were conducted in order to

‘ ascertain whether there: was'a;significant‘dlfference of opinion

" among d1v151ona1 groups. 56 personnel in Technology hold oplnlons
about general edication which are signiflcantly different, for
1nstance from those of personnel in Human Services of Applled
Arts? In this case there were no statlstlcally 51gn1f1cant ’
differences in the ratings between d1v1510n groups for' "Desire and
Ability to Learn“— MAbiIlity to Problem Solve"’~"Understand1ng
;Change“1 and "Llfelong Learning" . 4 . | .

Figures 1.6 = 1. 12 on the following pages show the means'of

ratlngs whicHK showed: statxstxcaily significant dlfferences, i.e.
1nformed c1tlzensh1p,4read1ng and writing, understanding Canadian
soc1ety, artistic apprecxatxOn, famlly 11fe, crltlcal thinking,

: and career skllls. Though these differences are statistxcally

SLgnlflcant* they do rot 1nd1cate a wide dlfference of oplnlon,“

though some patterns do emerge, as can be seen xf the figures are

.

examlned-

42
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FIGURE 1:6 | -

MEAN EVALUATIONS OF INFORMED CITIZENSHIP AS AN EDUCATIONAL AIM
BROKEN DOWN BY DIVISIONS F(8,688) = 4.95;.‘ = 0:0000

7/

Unnecessary 4=

Limited : o
Usefulness 3- -
_ [ ' o 2,24 . S v
coodto b o,o T s ne2 ] . . ey L9
Have z l_r7q = = 1.98 ) 17.86 . i 17'84 L=
. : v ' : } -
Essenctiat = 1- § . B ' : A '
o o i : . __,_ﬂ;__A . . L. .. IZZ o — =
i Applied Academic Cont. 166}1:1616;,;: Busmess Health Trades  Human _  Non-
Arts R Ed. . . Services Acad.

S FIGURE 1.7
MEAN EVALUATIONS OF READING AND WRITING' AS AN EBHGATIONAL AIM

BROKEN DOWN BY DIVISIONS F(8 682) = 2.8, p £ 0.0047
UNNECESSARY 4 ° . o
" LiMiTeD :
USEFULNESS: 3-
f .
Gooo 10" - _ ‘
¢ Have 2- ) : B :
: - : : . ° 3 ' . ST
Ly 18 B
o =~ ‘ 14)8 :
ESSENTIAL i- I
6,,,,!,,,, - L "
" Applied ' Academic ConE Technoloby Business Health Trades ‘Human Noun=
Arts Ed. L o Services _Acad.
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Y% ' / FIGURE 1.8

MEAN EVAEUATIGNS/éT UNDERSTANDING CANADI AN SOCIETY

- éﬁdkEN DOWN BY DIVISIONS F(8 690) = 4.93, p € 0.0000

L B

Unneé?;é'g/é”i'y G-
Limited . . (/J
Usefulness E . ' : : o
| 2.4l 209
o -z o ne = 2.06
_____ Gosd-ts 205 193 2,08 -
"""" Hive
. Essential
Y,
!
\
Applied Academic -Cont.  Technology Business Heaith Trades  Humam . Nome
Arts Ed. . : : Services 'Acad.‘
FiéURE 1.9
MEAN EVALUATIONS OF ARTISTIC APPRECIATION AS AN EDUCATIONAL AIM
: BROKEN DOWN BY DIVISIONS F (8,688) = 8:02, p £ (B 6666
| Unnccessary s 4+ . | B o /
) b;z;ﬁineqs 3= : ] ) 2}79 i '1" 5;66
- . : S 2.37 2,55 1 Ty
e T Sy 2.26. -
-~ Good to = B : “
: Have - co )
fssential 1 | - B
. V\_ rkgg%ée& Teaderis ngt:”.,‘TeChn;TDgy Business HeaItR Traqes gggéices 2223; )
4 . . ; . ‘ N T .
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FIGURE 1 10

'MEAN EVALUATIONS OF FAMILY LIFE AS AN EDUCATIONAL AIM
BROKEN DOWN BY DIVISEONS “F(8, 681) = 2_71 p g 0.0059 .

HNNECESSARY & -

LiMITED

USEFULNESS ~ 3 - ' . : o ; . o
& X 5 R ' ' ‘ 2.57
Y - 2,48 é é}" |
e 22 213 - 217
Goop To . ' g
_Have 2"
EssentiaL  1- :

0 ! ! ;

Applied Academic Cont. Technology Business Health ' Trades Human . Non=

Arts . ‘ . Ed. Services Acad:

FIGURE 1.11

MEAN EVALUATIONS OF CRITICAL, THINKING AS AN EDUCATIONAL AIM
'BROKEN DOWN BY 5iViéIONS F(8,689) =" 4.36, p < 0.0000

Unnecessary 4 -

Limited \
Usefulness- . §-
‘ <
Good to ;- - o . =
Have o 2 - . 1ss 1.71
o S L3 “ "
136 129 - ’ L3i L% LW
Essential  1- : l )
L ; .
— Applied Academic Cont . 1echnology Business “Health Trades - Human____ Non-
Tt TA¥ts Ed. ’ ) Services Acad.
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: | FIGURE 1:12 | ;
'MEAN EVALUATIONS OF CAREER SKILLS AS AN EDUCATIONAL AIM
BROKEN DOWN BY DIVISIONS F(8,688) = 5.67, p £ 0.0000

UNNECESSARY & °

EimiTED . - . _
UseFucness 3 - -
Good 70 . - ‘ S -
HAVE 2 : o - ' .
, L 1.52 - - : ' -
. 1,34 K- o . - 1.23
o , 1.18 1.18 1,17 1,17 t:16 .
ESSENTIAC 1- ‘ o I '
' o—n W - ] — =
AApplied Academic Cont. Technclogy Business Health Traae_s Human Non-
rts ) Ed. ) . "Services Acad.

Again, though the differences in means between divisions are
stétiétiééii§ éiéﬁifié&ﬁt’ they do not Indxcate large differences.
" of opinion. Many of the flndlngs are what one could expect ~such
as that 5é6§ie in the Ac&demlc dxvxsxon rate career skills less
hlghly. If there can be sald to be a pattern it would seem that
‘Technology and Trades most consistently rate aims of general
. education idwer, though not much lower,. than ~ther divisions, and

that Human Services and Applxed Arts usually rate them highest.
“The differerices of &\tlngs, however, among the d1v151ons are not

.

remarkabie. ' S
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_"DESIRE AND ABILITY TO LEARN"

EDUCATION

¥

e .

RATED MOST IMPORTANT AIM OF

’

Questlon two‘of the questlonnalre asked respondents to choose

. the‘kpree most important aims of college and institute education:

-"Desxre and Ability to Learn" came out on top by a cons1derable

margin.. Figures-1.13,

chosen,; first, second and .third:

DESIRE AND ABILITY TO LEARN:::i:i:i:is::s,
CAREER SRILLS......;;.;;;;;......;;.;;
LIFELONG LEARNING: 15 :5iiiivrrnrrnnrnss
ABILITY TO PROBLEM- SOLVE.iiiiiissiiiis

CriTICAL THINKING;;;;;.,.............K
IMAGINATION AND CREATIVITY v i vunvnvns

EFFECTIVE READING AND WRITING SKILLS::
MoRrAL RESPONSIBILITYiii;;;........-...

UNﬁERSIANDlNG OF -PRINCIPLES "UNDERLYING

THE SPECIFIC CAREER SKILLS..iis:i3:31;
EFFECTIVE LISTENING AND SPEAKING..-.--

ALL THE REST - 1 OR - az EE

‘1.14 and 1 15 show the aims most often
FIGURE 1.13
"AIM RATED MOST, LMPORTANT
_—— : L . - B 32% .
O ST 19
E——— 10
— 6
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r— . '§
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ABlLITY TO PROBLEM- SOLVE.........,......._..
DESIRE AND -ABILITY TO LEARN.iievivi ity

L ]
L
EFFECTIVE READING AND WRITING SKILLS. ..., S ——
-CAREER SKILLs...;;;;;;;;;;............;;;:';;— 9

I

"""" —

L]
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]

]

-

CRITICAL THlNKING.......................;;;;
FLEXIBIL{TY WlTHlN CHOSEN CAREER............

Uiy .00

UNDERSTAND;NG,QF,ERJNClPLES UNDERLY ING THE
SPECIFIC CAREER SKlLLS.............J..i.i..

'IMAG!NAT{ON AND CREATlVlTY--.........-.-.-.;

N e

L

. 20 30
7 % OF RESPONDENTS

_ , FIGURE 1.15°
AIMS RATEB THIRD Mes$ IMPORTANT

LlFELONG LEARNING.....................ﬁ
EFFECTIVE READING AND WRITING SKILLS .4

]
B
ABILITY TO PROBLEM- SOLVE.......-......;; EEe— 12
- ]
[ ]

'CAREER sKlLLs..........,....;;;;;;;;;;;;

DESIRE AND ABILITY- TO LEARN it vvvusansis

CRITICAL THINKING: oot tvrvnevor o, T
EEE—

AUNDERSTANDlNG OF PRINCIPLES UNDERLYlNGA
THE SPECIFIC CAREER SKILLS...-.......... -

~

EFFECTIVE LISTENING AND SPEAKING SKILLS.
lMAGlNATlON AND CREATlVlTY.-...........i

h , LEADERSHIP.....................,....;.;. -
UNDERSTANDING CANADIAN SOCIETY...isvvi., Hum
FAMILY LIFE EDUCATION. vevvvvvrsnsrvees, ™8 ; o

ROIRD. RD W W U O

ALL oTHErs 1 or 0% ; ' ' o 10 .. ,,éo o '36.
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TABLE 1.1

AIMS CHOSEN MOST IMPORTANT, 1ST, ZND AND 3RD PLACES, CUMULATIVE

TOTAL
_ . Absolute Frequencies.
N = 794 | |

- Total

_ Desire and ability to learn - .- 258 106 , 62 .426
Career’ SklllS ' - | 152 75 74 801

. Ability to problem solve : 62 138 - 94 294
Lifelong learnlng 81 - 48" 117 246
Reading and writing - 37. - 77 9l 205
Critical “thinking . 46 62 62 170
‘Listening and speaking o 24 71 35 ° 130
Flexibility within chosen careers 9 59 i7 115

5 Understandlng prInctpies underlylng B
career skills : PR .20 36 54 iio
Imagination and cre&t1v1ty - . a7 29 25 - 101
Moral respon51b111ty, 26 33 41 - 100

' Understanding change 6 19 20 45
Informed citizenship o - 11 7 10 28
Family life education - : 4 6 13 23
Leadership ' 2 8 12 22
Understandlng Canadlan soc1ety 1 3 .10 14
Confllct resolution 2 1 10 13

' Ecological responsibility 3 3 5 - 11
'Qrtlstlc &pprecxatlon 1 2 a. . _7
2 0 o 2

Understandlng prov1nc1a1 soc1ety
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Table 1.1 shows an amalgamation of these statistics. Here the
results are glven in abSOIute frequen01es, i.e. éSé’respendénts
¢hose Des1re and Ablllty to Learn as the most important aim of.
-education and 426 respondents chose it as one of the top three:
‘alms.: ‘ . '

Tﬁis ié’a ﬁést intéréstiné fégaif; if the questien Were,,
"Desire and Ablixty to Learn" could be éiﬁeéted to be chosen
bften; As it is, anever, th1s quality ‘'is what faculty and
:adﬁinistratérs most want theIr students to graduate w1th.“ It is a
choice which accords well W1th the aim of llfelong 1earn1ng, and

CAREER SKILLS IS THE EDUCATIONAL AIM BEST ADDRESSED IN THE
CURRICULA OF COLLEGE PROGRAMS

While' "Desire and Ability to Learn" was unequivocally chosen as
the most 1mportant aim of collége and 1nst1tute educatlon, "Career
. SkIllS" was clearly the aim most 6ftén well addressed in ‘the’
'currlcula of college programs. Questlon 3 asked reSpondents“tb
rate the 21 aims of college education on a scale of i- 5, with 1
representlng aims well addressed and 5 alms poorly addressed.

When ratxngs cf 1 and 2 were added (representing aims weli

resulted.
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- FIGURE 1.16 ;
AIMS RATED. AS WELL ADDRESSED IN CURRICULUM -
' ) N o . 4 - . ' : :
/ : A‘\'\ .
, ~
AN S * | .

CAREER SKILLS.aaa;i;;.;;.;;i..;;;i;;; 752

L~ ]
PROBLEM SOLVING. . vvvvuinscnnsesiis,,, S = - 52
-DESIRE & ABILiTY TO LEARN. 11uis s, SESSarie— 55
A
L}
|

UNDERSTANDING OF PRINCIPLES UNDERLYING N

CAREER SKILLSiiiiisiiiiiiissihineres o LS

FLEXIBILITY IN CHOSEN CAREER.vssnres 54
4y

READING & WRITING.....-............. 4t
43

——— :
LIFELONG LEARNING....................'ﬁ _ S 38
CRITICAL TRINKING, vvvseiriesrniiaiss SO — ' 36
IMAGiNATibN’éEﬁéA?iVi??;;;;;;;;;;;;; ——— g 28
— 21

'—_LEADERSHIP...........ia;ii;....--.... — = ' 20
\\§ONFEICT RESOLUTION: i3 iiiiiisiiis,,, TES— 19
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]
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COLOGICAL RESPONSIBILITY.:iviiiisis
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16
B | 13
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ARTISTIC APPRECIATION...............-

10

GLOBAL PERSPECTIVES.........-.-.-...-

10 20 30 40: 50 60 70 80 99 100
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2

most 1mportant in questlon 2 (and essenttal in questxon 1) &nd
the reports of how well these aims are addressed in actual college
curricula.’ The.questlon_asked was,,"If the aim is attempted in

the curriculum gf your program, please indicate. (on the scgié of -

45i
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1 = 5) how well ‘the curricylum of your program addresses this aim,

given the time frames and resources available". Respondents were
‘not being asked to estimate how well the aim was attained by the

students, but, given the resources avaiiabié,ehgw adequately
 provision was made in the curriculum for students to master the

aim as well as reasonably possible. : e

'SUBSTANTIAL-BfSCREPANeY BETWEEN IMPORTANCE OF AIMS AND

? N ~
Most respordents (75%) felt that career skills was well
addressed 1n_the eurrlcala of their programs. "Problem Soiving"
was next with 62% and "Desire and Ability to Learn" a low third
with 55%. The next two aims on the list - reported as weil
addressed by 55% of respondents - were both career-oriented skills
' "Understandlng the Prlncibieé Underlying €areer Skills" and .
"fiexibiiity in Chosen Career" .Clearly; ‘then, career skills -are
petter addressed in the currlculﬁﬁ of college programs than
general education skills. The top six aims of college education,
ih order, were: Desiré and Ability to Learn, Career Skills,
'Ablixty to Problem Solve, Lifelong Learning, Reading and Wrifiﬁé'
and Critlcal Thlnklng. The aims most often reported as "well
,addressed" in college curricula are, in order, Career Skills,
Problem SOlVlng, Desire and Ability to Learn, Principles
Underlying Career Skllls, Fiexibiiity.in Chosen Career; and

Readlng and ertlng.
There is a 51gn1f1cant dlsparlty here which shouid not be

dﬁ&érestlmated. Reading and writing was listed second in the °

1ist of aimS‘eon31dered to be "Essential®s How much wrxxxng

is actueilily Beiﬁgrdbﬁe by students? How Cbulq provision .
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for acquirlng this sk111 be better promoted in the currlcula of
the programs?

The dlsparlty between the two 1IStS shows up most sharply for
Llfelong 1earnxng (said to be well addressed by only 38% of . ’
‘respondents) and Critical thlnklng (said to be well addresded by'
only 36%) Crltlcal thinking has long been reoogniied as &a;

pervas1ve obJectlve"' i:e:-.one which can be met in a number of
ways and through the vehicles Jf many disciplines. It is also
‘considered a key skill of any generally educated person. .The

concept of Llfelong 1earn1ng 1s more and mgre recognlzed as;

v

essential if people are to cope with the. 1ncreas1ng rates of
chahgé in todéy's society" It is 1mportant that educators .

reevaluate their curricula to ensure that these aims, whose value

they-have clearly recognlzed are well prov1ded for.
Stétistioéiiﬁ sxgnxfxoant dIfferences betWeen d1V1sxon éroﬁﬁi

‘learnlng. Note that the hlgher the me&n, the less well the atm is

. thought to be addressed in the currlcula of . -programs. “The' '
strlklng thlng here seems to be the markedly dlfferent perceptlon

of the non—academlc personr.ei (counsellors, 11brar1ans,, o

vstudent—se rvice personnel) from the others as to how these aims

are addressed 1n college curricula.

-

w
Lo
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FIGURE 1.17

BREAKDOWN BY 01VISION
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ARTISTIC APPRECLATION AND FAMILY LIFE EDUCATION ARE AIMS

WHICH MANY THINK SHOULD NOT ‘BE ADDRESSED IN COLLEGE CURRICULA
‘Resppndents were also asked in Question 4 to indicate aims of
‘education which were not addressed in college curricula; and which
should not be addressed: Figure 1.19 shows these aims in rank
'order. Artistic Appreciation and Family Life Education top the
list: ' ’

FIGURE 1.19
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: CITIZENSHIP AND ENVIRONMENTAL AIMS SHOULD BE ATTEMPTED IN )
¢
COLLEGE CURRICULA :»v
Flgure 1.20 shows the aims . whlch respondents say are not
attempted in the currlcula of the programs, but which should be
addxessed, It is Interesting that aims to- do with social and
env1ronmental respon51b{11t1es head this lists
5 'FIGURE 1:20 y
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Chapter 2

THE DESIGN AND ORGWMNIZATION OF GENERAL EDUCATION

° The survey collected considerable data about how general
,eduéation is designed and organized in the colleges. These
: results will be dlscussed under the headlngs of Course

Organlzatlon, Currlcular Organxzatxon and Desxgn for General

. :’ . /"
< - i " '

Education.

COURSE ORGANIZATION

Introductory courses in tradltlonal academlc d1sc1p11nes, and

Respondents were asked to Indlcate their experIence with seven

styles of course organlzatlon as listed.

(z) Introductory courses in traditional -academic disciplines;
C such as séiénéé, humanities, mathematics, religion; social,

""" 3

(b) Interd1sc1plinary courses, e.g. Canadian Culture and Society, .
Twent1eth Century Issues, Intzoductlon to Women 's Studles.

(cjn Courses built around classic works of llterature or :
phllosophy, e g. Twentleth Century Thought Studles in MaJor
erters, War and Peace Don Quixote. ‘ |

(d) Theme courses, e.g. Conflict in Twentleth Century, Inuit and
Contemporary SocIety, The hxterature of Travel.

Medlcal EtthS, Hlstory of Technology.

iproiess;onsf e.g.. The
Body and its Health, Parenting, Schoollng and Adult

Development.

(gj' General education as preparatlon for Llfelong Learnlng with
emphas1s on skills .such as critical and constructlve
thinking,; communlcatlon SklllS, research skllls.
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A Table u’l shows that introductory courses and general

education as preparatlon for llfelong\;earnlng ‘are, the most

commonly uaed in the cotleges. The 1east commonly used are

and theme courses:

°

TABLE 2.1

HAVE - EXPERIENCE L
HAVE NO ~ BUT=NOT - USED IN .

EXPERIENCE PRESENTLY USED MY PROGRAM

" INTRODUCTORY o S o
corses | 2uf 0 7

GENERAL EDUCATION
AS PREPARATION FOR - i o ) B
LIFELONG LEARNING =~ |~ 297 127% . 59%

GENERAL EDUCATION
COURSES TAILORED _ , o
~ TO PROFESSIONS 487 wzE T 38%

GENERAE EDUCATION

COURSES DERIVED"

. FRom PROFESSIONS | 563 127 32%
INTERDISCIPLINARY 1 - D B
: . COURSES : BUg - : 13% " 23%
5 - - = -
" COURSES BUILT L o L
AROUND CLASSICS 72% - 13% 2 - 15%
THEME - COURSES '. 743 : iéim_ | ©o14%

A

1
5l
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Table 2.2 shows how these courses were rated as meettng the

alms of general education by the respondents as a group of the

whole.

* TABLE 2.3
EFFECTIVENESS OF -GENERAL EDUCATION 666&5& ORGANIZATION 3

VERY ... NOT_ _ .. VERY
EFFECTIVE EFFECTIVE SURE POOR POOR

K

PREPARATION FOR _ .

ciFeLons tARNiNG | 30 | 2z | 198 | 6% | 31
’ INTRODUCTORY s o N R
CouRSES . 283 467 | 167 | 6% | ug

a : _ _

GENERAL EDUCATION | ,
COURSES TAILORED : : : B
_TO PROFESSIONS |- 22% - Loz 247 7% 7%

GENERAL EDUCATION
COURSES DERIVED

FROM PROFESSIONS - 197 | - 381 | 273 | 8%z | 8%
1N?E§BISC1PL1NARY N -
COURSES : 12% 292 312 | 167 |.12%
THEME COURSES ' 5% 222 | 302 | 202 | 23%

COURSES BUILT ﬁ o s o
_AROUND CLASSICS - 3% 12% 297 | 257 | 31%

It is 1nterest1ng to note here that the hlghest ratlngs are
" .given to types of courses in most common uéé, 1nuroductory courses
_and general education as a preparation for 1Ifelong learning. One

‘wonders if this correlation is a cause and effect relationship and

53
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if . so in which direction? Note that while 67% of the respondents
said introductory courses were used in their programs; only 28%
said'the§ were very'effective; &hile 59%'saié géneral éaﬁéation as

and 29% said it was very effective (the highest rating of any
style of course organization) The style of courses least often
used in programs, theme courses and courses built around classic
Works; were also those which received the lowest ratings. Not
surprisingly, ﬁérhaﬁs, general education tailored to professions
and general education derived from professions were also highly

‘colleges: 1If general education is primaritly organized in the
style of "Introductory Courses"— ‘the reason for this should be 3
ascertained. Is this because of traditional practice which has
never been critically examined, or is it really because other

styles have been tried and - rejected?

ALL DIVISIONS AGREE ON HIGH VALUE OF GENERAL EDUCATION AS
PREPARATION FOR LIFELONG LEARNING

Both the fréiﬁenéi of use and the ratings of géﬁéfai
education course organization were broken down by division.
Figure 2.1 shows the variation among divisions in the frequency of
use of the seven styles of general education course organization.

Not onily was iiféiong tearning given the highest rating by -
\_respondents (Table 2. 2) bit it was the only style of course |
: organization which received unanimous support among all divisions.
'There was no statistically significant variation’ among divisions
, variation for the other styles of course organization. Table 2.3
gives the means for each of the seven styles, broken down by

"diViSion. The higher the value of the mean, the lower the rating
of the course organization.' A ‘
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TABLE 2.3
INTERD1SCIPL INARY
COURSES

INTRODUCTORY| INTERDISCIPEINARY| Crassic|  THEM Gen, Ep.
Courses TAILORED

PROFESSIONS

DERIVED

FROM

T0 ° PROFESSIONS

\PPLIED ARTS

2.05 2,13

210

\CADEMIC

1.86 2.75

2.70

.ONTINUING
DUCAT I ON

4 1.93

2.48

| ECHNOLOGY

" 9.75

USINESS

2,38

[EALTH

2.02

'RADE S

[UMAN SERVICES

ON ACADEMIC

2.41 3.77 2.33

307 3,38

"4 = poor,

F(8,660)=2.84 F(8,659)=6.84
p = :0041 p = .0000 p = 0000 p = .0000 p = .

Mean evaluations; broken down by division; of seven styles of course
organization. 1 = very effective; -2 = effective; 3 = not sure,
5 = very poor '

63

F(8.659)=5.68 F(8,659)=6.37 F(8,656)=9.63



LEAST USED STYLES OF CURRICULAR ORGANIZATION ARE DISTRIBUTION
REQUIREMENTS AND FREE ELECTIVES

Questions 9 and 10 of the questionnaire asked respondents to
indicate how. general educatlon was delivered in their pnograms

The choices offered were : : . : ;

(a) Core curricuia.” All colleges in the province of Quebec -and
Someé. colleéges in other provxnces require all students to take
certain -components siuch as communications skills; phIlOSOpﬂY,
-literature, biolog?, sociology. There" may ‘be some ch01ces
but; these are usually restricted according to =z structured
curriculum deemed to be applicable to large groups of
:students from a variety of programs.

N:B: We are interested here in general educatlon core

B vcurricuié, not vocational core currlcula.f

(b) D1str1but1on requlrements.b This method of“organlzatlon
occurs more commonly in un1vers1ty transfer programs._ One
such program for example requires in Semester 1; "é credltS
in Engllsh 3 credits in Modern Laﬁguagés, 3 credits seiected

from soc1a1 sciences; humanities,; fine &rts;'mathematlcs‘br

(c) Free electives. Students may include in their programs ahy
course offered at the college for which they are ellglble and
which fits thelr.tlmetable., - -

(d) Restricted electives. Students may choose an elective courSe
from a list restrlcted by certain cr1ter1a decided

beforehand.
General education composed of top;cs within courses. 1In some

colleges the general educatlon component of programs is
composed; entirely or in part, of topics or units within
courses already prescribed for academic or vocational ,
programs. Jn such a situation; for instance; & unit of study
on problem-solving techniques as part of a course in
instrumentation or a sét of lessons on economic ideas as paft

Iy
(¢
Nt

»of & course in retail merchandlzlng is considered to be

ST e e

T T general educat1on.‘“'
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Table é;é_éﬁbW§;fﬁé frequencies of use for each style of
curricular organization; féf‘ﬁﬁé sample as a whole. . ' \
Figures 2.2 and 2.3 show the breakdowns by division for these-
styles. of curricular organization, and Figures 2.4 and 2.5 show |
the breakdown by region. Clearly curricular organization varies

more according to region than it does by division.

D TABLE 2.4
CURRICULAR . ORGANIZATION OF GENERAL EDUCATION -

,,,,,,, HAYE - _

L EXPERIENCE BUT ‘USED
~HAVE NO  NOT PRESENTLY . IN MY_
EXPERIENCE - USED " PROGRAM’

.~ come cumricutA . - | 391z | 10.67 50,3% .

GENERAL .EDUCATION
COMPUSED OF TOPICS : :
WITHIN COURSES | U5 % 7:12 | 47.9z

RESTRICTED : ’ - N R
ELECTIVES | - 42:5% .52 | 43,17

'FREE ELECTIVES - 50,42 | 15,97 33.6%

DISTRIBUTION .
REGU IREMENTS 58 % IRUEE S 27.,9%
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CURRICULAR ORGANIZATION OF GENERAL EDUCATION
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COLLEGE FACULTY AND ADMINISTRATORS TEND TO APPROVE .THE STYLE

OF CURRICULAR ORGANIZATION IN PLACE IN THEIR PROGRAMS

ifvtabié é.é which shows the ratings of these styles of
6ﬁrriéﬁiér 6?§éﬁizat10n, 1S compared with Table 2. 4 'which shows
their frequency of occurrance, the fact that people tend to favour '? ;
_the style of currxcuiar organlzatlon which is in place in their
programs emerges. Core ciirriciila of. general educatlon is the moét
- frequently used form and IS aiso the most hlghly rated.
lestrlqutlon requlrements and free electlves are the leaet

frequently used and also recexve the lowest ratlngs.

TABLE 2.5
CURRICULAR ORGANIZATION OF GENERAL EﬁbiAEiéN

__very . NOT_ VRV
EFFECTIVE .EFFECTIVE SURE PUUR  POUR

CORE CURRICULA:. - 41437 , 2§4 | 17% 6:.82 | 5.9%

GENERAL EDUCATION.
COMPUSED OF TOPICS |. N R R
WITHIN CbUﬁSES oo 26.6% - 36.9% | 23. BZ SQIZ_ ;8%

"RESTRICTZD o o
ELECTIVES . 17:8% |- 4047 | 20:1%|10:6%°| 7 %%
. FREE ELECTIVES 16.7% | 27.8% | 2u.2%|21.12 | 10,48 -
3 _J__ O B -

- DISTRIBUTION
'  REQUIREMENTS 15:5% ©27:8% | 34.4% IG;QZI 11:47

74




INTERESTING VARIATIONS | -~ - = 0 e

approve the style of curricular organlzatlon used in one's
'program. Restrlcted electlves were used in 43. 1% of respondents
' programs, which is not much less than the 47.9% for general

educatlon composed of topics within courses (see p- 46 for

deflnltlon). " There is; however,'a greater difference in theIr

evaluation by respondents, who - favour general educatlon composed

of topics Wlthln coursess . - ' |
Breakdowns by d1v1s1on and by reglon were done’ for each of

) these styles of currlcular organlzatlon, which produced

statistically significant results for all.except 2, restricted/ L

electives by division; and general education composed of topics

Within coursés by region. | Figures 2.6 = 2.13 show the results of .

these breakdowns, comparlng the means of ratings 1-5.
FIGURE 2.6
EVALUATION OF CORE CURRICULA BREAKDOWN BY DIVISION
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FIGURE 2.7
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// | | FIGURE 2.11
| - EVALUATION OF FREE ELECTIVES, BREAKDOWN BY, REGION
F(6,627) .= 4.04, p <:0.0005
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" EVALUATION OF RESTRICTED ELECTIVES, BREAKDOWN BY REGION
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 FIGURE 2.13

i ' EVALUATION OF TOPICS WITH;N GGHRSES AS GENERAL EDUCATION :
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Currlculum organization conststently shows more variation by,,
regxon than by d;v1s10n- The grcatest ver oo™ among,reglons is

for distribution requxrements, with the n..z anr1s1'g resiults

.that this Style- is most approved in Britisn Columbig and Quebec
;%hf'h have -a high proportion of university transfer Programs.
Alberta, however, though it has a smeiler proportion of university
transfer ﬁfééféﬁs than either British Columbla or Quebec, shows |

greater approval than all other reg;ons except Brltlsh Columbia

. for dlstrxbutlon“requ1remonts.
There iS5 less dlfference in- evaluatlons of styles 6f

currleular organlzatlon among divisions than}ambng régibns; Some
' Technology and Trades favour General
Buslness and- Academlc

tfends can be noted such as:
Educatlon composed of toplcs within courses,
“favour, by a smaller margln ‘the core currlcuium

B . ) . /

t




.. 58~

s e —— : — 4 :
: THE INTEGRATION OF STUDENTS' EDUCATION SHOULD BE?PEANNEH_FGR .

L;:INVTHE CURRICULUM

The integr&tion of students‘.educétion‘is énximportént and
controversial issue. Educational programs in the tast decades
have moved toward Increased sp601allzatlon so that they often
present students w;th cu1r1cu1a cons1st1ng of many disparate
parts. Does the college have any responsibility to help the . /
student make sense of his education as a wholey fitting the  /

varicus parts into some sort of coherent scheme? If so, thls‘f
integration could 1nvolve -exploration of ‘Such matters as (1) ﬁow a
partlcular speclalty flfs 1nto the total scope if 1ts partlcular
?;?ield; (2) how the general education component relates to the
speclallzed stud1es in a program, and (3) how the student can

contlnue to ’ntegrate his learnlng and his experlence throughout
iifé., Respondents were offered three mutualiy exclusive ’ °
alternatlves on th1s issue as follows' : ‘
(&) There is no plan 1n my program to help students 1ntegrate
their éducation. : '
(b) Integration of studentsi educatlon is 1mp11c1t in the
curr1cu1um, whlch is planned so that the pieces fit together;
but nd efxort is made to provide an opportunlty for students
to rocus on the 1ssue expllcltly.
‘(c)' Integration of students' education is m&de expllclt in my
program by the inclusion of an 1ntegrat1ve seminar or other
_ leaxnlng experience »f at least a semes*er S duratlon in
. Vthh students are- askea\to reflect on the totallty of their

coherent scheme. ) ; A

Respondents were asked to respond to these three alternatives in
one of four ways which. are also mutually exclusive: This resulted

-
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the 12 ééiié‘diéﬁié?éa iﬁ T&Eie 9. é; An example of how one

Iather .complex s1tuat on. ’ , L,
If & respondent's program at present makes nr attempt.to

integrate students' educatxon, but he thinks this .~ »suld be 7

iiplicitly: Structured in the currlculum, he would check (a) under
"Bone in my program"; (b) “'Not done .but should be done" and. (c)

"Not done and should not be"’ It is to be noted that the -

dtfference between "dorne in my program ‘and "done and should be '
done" is that "done in my program means this-is done but I do not:
approve; and "done and should be done" méans this is done and: I
thlnk it should be doae. : : : : . _

. - Thus, alternatives 15'"done in my program ' and 4 “not done:;
and-should not be" indicate dlsapproval and alternatlves 2;. "done-

and should be done" and 3 “not done but: should be done"— 1nd1oate
approval.. °

The four ch01ces add up to 100% horlzontally on the table,l
and the respondent 1s asked to indicate the situation for each of
the three alternatives (a), {b) and (c)-: ' '

Table. 2.8 shows that respondents favour the pianned

é\\"\of students educatlon as opposed to 1eav1ng this task

_integratio
to be accomplished 5§_students on their own: = Thus,; if we add
categoriies 1 and 4, disapproval and categories 2 and 3, approval

the following results in % of respondents are obtained:

Approve Disapprove  Total

(a) In my program, the . | ) . : :

7responsxb111ty for .the

gintegration of their . - .29% : 7i% 160% . -

education rests with thg’

students.

*

N
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@l

o

pprove Total

U)‘ ‘
m\

‘ o Approve  Di

(by Integration of students!
5 . educaticn is planned and
| structured in the 43% 57% - 100%
Curr;cuium of my ' '
program.

program 1nc1udes an

B —

“1ntegrat1ve semlnareor
other learning exﬁéfiénéé ' 47% s 523% 100%

of ét lééét a Semester's

tduratlon in whlch

‘-reflect on the totalxt/ <
of thelr ooklege S ‘ <o
experienoe &nd to fIt the’ . CR . o,
pleoes together into a 'm: o ”A : .

coherent scheme.’ - A :
,_.'*“ . . AU

kY

-

This shows a strong d1sapprova1 (71%) of the idea of *eaVJ

students to integrate thHeir’ educatlon on thelr'fown, (a); a;d

S ‘mlld disapproval. {(57%) of implicit- Integratxon of -education
iii;\\\’»structured in the’ program (b).- The result for (0), tné oiosest

was—the most approved method of handllng the 1ntegratlon of
students' educations This questlon posed a complex, probably too
-.complex set of: ch01ces for _respondents. 1t seems clear v
.nonetheless tﬁét respondents favour the 1nteg“atlon of students'
education. '

hd ” . ; D T ‘ . . .
) HESvT N
'

’ - n
. o«
. o, K . (3 . L4




(a)

(b)

- (c)

INTEGRATION OF STUDENTS'
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‘

TABLE 2:6

Done In | Done And
My
Program

EDUCATION

_Should
Be Done

Not Done.

And

" Should
Not Be

Total

In my program,
the responsi-
bility for the
integration of
their education
rests with the
students. .

30% 147,

15%

41%

100%

Integratlon of

students' edu-

catlon is

planned and
structured in
the curriculum

of my program:

p

429 29%

14%

15%

The curriculum
of my program

includes an

integrative
seminar or othier
learning exper—
ienice of at
leas; a
semester's
duration in
hl:h students

. are doh°d to

reflect on the
totallty of
their college
experience and
to fit the
pieces together
into a coherent

schemé -

~

I

10% 9% -

- 38%

43%
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»were found ror parts (a) and (c) of this 1ssue ‘(Table 2. 6)

.Flgure 2.14 shows thé: breakdown by d1v151on for "Respon51b111ty
for the 1ntegrat10n of their education rests with students" and
Figure 2.15 shows the breaxdown for the inclusion of an .

-= . 4ntegrative seminar. No statistically significant differences . _ ..
among divisions-were found for "Integration of students' education
planned in curriculum". The integrative seminar is most often
offeréd in the curricula of Businéss, Health, and Human Services
programs, while it is most desired, though not offered, in '

'Academic programs. - Technqﬂogy and Trades are clearly less in

‘avour of the 1nuegrat1ve\sem1nar than other divisions;

FIGURE 2.13 ,
RESPONSIRBILITY FOR INTESRATION RES%S WITH STUDENTS

7-.
) F(8:601)=6:35: p = 0.0000
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FIGURE 2:15.

R CURRICULUM INCLUDES INTEGRATION SEMINAR
1o  F(8,607)=3.91,. p=,0002
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GENERAL EDUCATION SHOULD BE SPECIFICALLY DESIGNED TO MEET THE
l AIMS OF GENERAL EDUCATION ' ’ '

Figure 2:16 shows that respondents think the genes: il
education componeit Of the cuvrricula of their programs should be y
specifically ~esigned to reet ihe aims of general education,

courses originally desigicd for other parposes. The dichotomy o
intended here was hetweelrr generai education Sﬁééiéll? déSigﬁéd to g;




Soq}ology" or "Canadian Eccnsmlcs"; which were de51gned for sther
purposes - programs n Human Services or Business, for instance.
When aékéd to rate first/the situation is it viists at present in
théi~ programs on a scale of i'— 7 and théh‘égéiﬁ to indicste what
should be the case, respondents showed a clear preference tor
ciurricila speclilcally de51gned to meet agreed aims of genersal

education:

PIGYRG 2.16
DESIGN GF GENERAL EDUCATION
1 OF RESPONDENTS ‘

26 _. e .
SITUATIGN AS IT »

25 — SHOULD BE

24 —
23 =
22
21 —
20 —
19
18.
17
16
15
14
13
1’7
11

SITUATION AS IT
IS AT PRESENT

| 5N
. T _
-

GENERAL EDUCATION - * GENERAL EDUCATION NOT

SPECIFIFALIY DESIGNED ©© SPECIFICALLY NESIGNED
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Chapter 3
AMOUNT OF GENERAL EDUCATION IN PROGRAMS ' t‘

o ¥
[' COLLEGE PERSONNEL WANT MORE GENERAL DUCATION IN PROGR?_J

Une of the more startling and consistent fimdings of this
study is that people waiit a greatgr proportion of zeneral
education in .their programs than &hey have at present. Question
16 asked responderits to estimate Y e proportion if general
education as Qpposedﬂ%e“specializzg ¢ducation at present in their
”*béraMS-and thein to indicate what the proportlon shou4d4bef Flve
categories were offered: 0%, 1-10%; 11-20%, 21-30%; and over 30%,
to 1nd1cate the prcportion of general education as opposed to
speciaiized education.

Figure 3. 1 gives the results for the sample as a whole:. The-
bar graphs in this section ;ndlcate what proportion of respondénté
indicated eaci of the five categories listed. Thus the bar graph
which indicates the situation at present (is) demonstrates that
8.9% of réépbndénté say there is 0% of general educat1on in their
programs at pr :sent; 30: 40 say there is 1-10%, 17.7 say there is

21-30% and 18.5 say there is over 30%. This is to be compared
with t:e bar graph 1nd1ca*1ng what respondents th*ni;; inldfbe,_l
ine. 3.6% think there shc 11d be 0%, 20% thin ' t-sre siould be
1-10%; 28.2% for 1:-20%; 535:5% for 21-30% enc z!:7% of responde-its
think there should be over 30% of general edication in their
programs. Note that all baur graphs add up to 100% in thi.
section: The bar grophs indicate clearlr tunat as a whole group,
respondents want greater proportions of genérzl education than

they have at present.

87
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Figure 3.1

COMPARISONS, IN ESTIMATED PERCENTAGES OF ENTIRE PROGRAM, OF
AMOUNTS OF GENERAL EDUCATION IN PROGRAMS AT PRESENT, WITH WHAT
PEOPLE THINK SHOULD BE.

\

is should be

wn O %22%

267

e
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247

same: SR 287

30%
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Crwn

complece sampﬁé,
!

0%  1-10% 11-20% 21-30% over 30%

R - E;y
I"iu'Vi Ll -,
o 95‘7 v rj/

Y v e vy Rz

Legend

T

What is true of the sample as a whole is true also of division
sroups as demonstrated by Figure 3.:2: Here cherg is =z
con~idarable variation among groups as to how .iuecii general
education chere isz nd gﬁéﬁia,Bé; All groumns,; however; want more

general eaucatior than they have at preseat.

85
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Figure 3:3
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-..than .any.other_region.. . .. - 22 ;o0 o

Z89=

Figire 3.3 shows the breakdown by region, and gives us the one
zroup which does not want more generatil Sducation than they have,
Qiebec. Note, however, that respondents in Quebec report having
at present higher proportions of general education éﬁéh aﬁy other
region. The propcrtioa they indicate should be is also higher

The quest:ans about amounts of general education were
crosstabulated with several other factors: position in the
colleges (adniinistrator or faculty), gender, level of ecucation,
year of birtn,; and the province in which the respondent rece:wved
hié édhééfiéh; Figuié'3*4'§hGW§ that fhefé ié ohiy a éiig '

Figure 3.4 .
AMOUNTS OF GEVERAL ENUCATiO: IN PROCRAMS AS PERCEIVED BY TWO
GROUPS ADMINISTRATORS,AND FACULTY
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There is also no Significapt difference between the opinions of
male and female r;pondenbtfsl as shown by Figure 3.5:. There was no
significant difference of opinions about general education among
age groups. ‘ , ‘ -
‘ Figure 3.5 :
CROS* rABULATION- BY GENDER
OF OPINIONS AR AMOUNT OF GENERAL EDUCATION
THF.... SiUL.D BE IN PROGRAMS
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,degree wvant more general educaticn than tliuse with a first

- T A
THE HIGHER THE RLSQDNDENT S LEVEL OF EDUCATION THE MORE GENERAL
L EDUCATION HE THINKS THERE SHEGHED BE

Statistically significant aifféFEHéés were found between
gEroups when oplnlons about hiw much General education there shouid
be in programs was related to the 1eve1 of education of the
respondent. Levels of educatlon were defined as follows:-'Group
1, sgmé high school, compleied high schbol, completed
appreﬁt}ceship, technical training beyond high school, and some
ccmmhhity college or ihstitﬁté; Gfoﬁb 2, éampféaéd community

college or institute; Group 3, some universfty; Group 4,

university degree; and some post- graduate wDrk Group 5, Master of -

.Arts; Group 6, PhD; Group 7, Master of Business Administration;
Group 8 Master of Educatlon, ar.d- Group 9 Master of Sc1ence. The
TUKEY-HSO procedure; multiple range test, was used to find which
groups were significantly différent from others at the P < .05

‘tevel: Figures 3.8 and 3.7 show the groups thal were found to

have these differences. Figure 3.6 Shows that respondents with
tﬁe M:A: degree though! there ~hon!'d be more general education in
programs than-did membprs of five other groups, gfoup 1 (somé hieh
school; completed hxgh school; ~apprenticesh®n; technical traxnxng

beyond high school, and some comma\5:5 coingé)i community. éollege

graduates, 'some nniversity, unzve: :: ty deg: , and Master _of

Science: With the exception’ of the Master of Science degree,, all
those groups fépféSéhtnleVélS of education lower than tht M.A.
Similarly Figure 3.7 shows that respondents with the Ph'.D.

uulvers1ty degree, some universify, or the levels of educavien in

group 1. The difference hers is also statjstically SighifioahL at

the = < :05 levels Finally; fuose holding tre- M Ed. degree want

more tﬁah tho with some un1vers1ty (p (’ 05) ‘hls finding ‘is

intrigying and merits further exploration. -
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Figure 3.6

ROSSTABULATIONS BY LEVEL OF EDUCATION OF OPINIONS ABOUT AMOUNT OF GENERAL ELUCATLON %HER;
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e ~Ta-
RELATIONSHIP BETWEEN WHERE RESPONDENT WAS EDUCATED AND HIS/HER

OPINION _ABOUT AMOUNTS OF GENERAL EDUCATION

L

'r9°pondents were educated: The TUKEY-HSO proceduro' multiple .

. range test; w as agalﬁ sed to find the groups whlch were

Figure

should be 51gn1f1cantly more general educatlon in programs “than )
, Saskatchewan, and
Alberta. Statistically significant differences were not found
between any other reglonal groups fér this aUéStibﬁ.
x _ e
: Figure 3.8

CROSSTABULATIONS BY WHERE RECEIVED PRIMARY AND SECONDARY
EDUCATION, -NEWFOUNDLAND COMPARED WITH PRAIRIES, OF OPINIONS ABOUT

AMOUNT- OF GENERAL EDUCATION THERE SHOULD BE IN PROGRAMS
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Flgure 3.9 shows that- péople who received their poet secondary
education in Quebec want s1gn1f1cant1y more general educatlon than

people in Manltoba and Alberta.

. . , Fxgure 3. 9

CROSSTABULATION BY WHERE RECEIVED POST-SECONDARY EDUCATION QUEBEC .
COMPAREB WETH MANITGBA AND ALBERTA, OF-OPINIONS ABOUT AMOUNT,OF .

- ! GENERAL EDUCATION THERE SHOULD BE IN PROGRAMS
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Figure 3.10 shows that people who received their primary and .

secondary education in Quebec want s1gnf1cant1y more general
education than people educated in Nova Scotla!.New Brunswick,

9%7
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Ontario, Manitoba, Saskatchewan or Alberta. One should be wary of
éttributlng a causal effect f6 this ée;féiétiéh. It could be that
education 1n Quebec predlspoééé one to favoun general educatlon,
on the other ‘hand it may bé& that the majority of those educated in
Quebec are still 1n that prov1nce and glven the fact that
Quebecers have and Want higher proportions of general educatlon
than anywhere else in the country, Quebecers are merely indicating
that they favour whatlthey have. ‘It is, nonetheless,'éh
interesting statistic.

P s -

Figure 3.10
CROSSTABUEATIGN BY WHERE RECEIVED PRIMARY AND SECONDARY EDUCATION

QUEBEC COMPARED WITH OTHER PROVINCES, OF OPINIONS ABOUT AMOHNT OF
GENERAB EDUCATION THERE SHOULD BE IN PROGRAMS
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To recapituiate, then, 1esponaents as a thle, or in divisional or

general edacatlon than they have at present. Respondents'

programs 1s not affected by their pos1t10n at the oolleges

(adm1n1strator, faculty), their genders,; or their ages: It is;

however, ,affected by their: levels of educatlon and the 1oca11ty

where they received their educatlon.

REASONS FOR TOO LIlTLE GENERAL EDUCATION IN PROGRAM

In view of the fact that; with one éxceptibn, 411 groups want ore
general education than they have, it is perhaps surpr1s1ng thﬁf

~only . a th1rd or sllghtly fewer of .the respondents volunteered
reasons’ why there was too llttle general education in oo%;ege

programs.' The reasons cited are listéd in 2:ble 3.1 and 3.2. The
nds of vocational .or

most. frequently cited reason is that the der
academic major courses are so time consuming tbat there is little
time left for general education: This is echoed by the most
\frequemtlynwrltten in ans%er to the same questibn; ﬁbudgétary?

emphasis on careér training". | j jf

&
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TABLE 3.1

REASONS;EgﬁgAMQﬁﬂigﬁF GENERAL EDUCATION

WY 1S THERE
(PLEASE RATE THE REASONS BELOW.)

ANSHER

TOO LITTLE GENERAL EDUCATION IN YOUR PROGRAM?

- No
ANSWER

-

A) THE DEMANDS OF VOCATIONAL
OR_ACADEMIC MAJOR COURSES_
ARE SO TIME CONSUMING THAT;
THERES 1S LITTLE TIME LEFT"
FOR GENERAL EDUCATION

67%

VERY
IMPORTANT

76%

FAIRLY
IMPORTANT

21%

- Notr
"IMPORTANT

37

B) CoLiLEGE ADMINISTRATORS
DO NOT GIVE HIGH PRIORITY
TO "GENERAL EDUCATION

70%

36:5%

- 36:5%

27%

. C) FacuLTy OPPOSE GENERAL i

EDUCATION 71%

427

Lg%

- - -
D) SoME FACULTY DISCOURAGE
STUDENTS FROM TAKING
OPTIONAL_ GENERAL

EDUCATION

73%

252

E) STUDENTS DO NOT CHOOSE
OPTIONAL GENERAL
EDUCATION

73%

F) PoL1cY AND CURRICTULA
FOR GENERAL EDUCATION
NOT YET FORMULATED

72%

292

28%

NOTE THAT

THE-THREE F
To_suM_To 100%. THUS_FOR_A ABOVE
ANSWERED: OF THESE 33%; 767
IMPORTANT AND 32 NOT IMPORTANT,
A . »§| :
o ’ : :at —s

O

ERIC

Aruitoxt provided by Eic:

N

\

-THREE PERCENTAGES UNDER ANSWER HAVE BEEN ADJUSTED
B6/% DID _NOT ANSWER AND 33%
% SAID VERY IMPORTANT. 21% FAIRtY
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" TABLE "3.2

' Other Reasons Cited As Reasons For Too Little General Eucation:

Absolute
Frequencies

Budgétgfy emphasis on career training : , 10

Provincial governmént does not place high

priority on general education 7

Lack of skills in designing curricula to
achieve general education objectives ‘ 3
Technological changes o ) . 1
Desiré for complete pawer over total
curriculum by some vocational areas 1
. =S . /
Bback of sympathy for goals of general education 1

- . . hd -
- . . 3

* —

'Lack of an integrated approach . R 1

Hysteria re job market - backlash against
imaginative and critical skills ... ) ' 1

<.
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VERY FEW OFFER REASONS FOR TOO HIGH GENERAL EDUCATEFON

The striking feature of the results shown on Table 3:3;
reasons for too much general education, is that only about 3% of
respondents answered this question, which indicates that 665& few
hold this opinion. There were no "other reasons" written in by

respsiidents for this question.
TABLE 3.3

REASONS FOR AMOUNT:- OF GENERAL EDUCATION

!
‘e

WHY IS THERE TOO MUCH GENERAL EDUCATION IN YOUR PROGRAM? K
(PLEASE RATE THE REASONS GIVEN BELOW.) o )
ANSWER

- No |- Very | -FAtrLy |  NoT
ANSWER || IMPORTANT | IMPORTANT | IMPORTANT
A) ADMINISTRATORS SET [ —- - o e _

. TOO HIGH A PRIORITY 96.7% 117 35% 54%

ON "GENERAL EDUCATION . . . .

B) FACULTY SET TQO HIGH | el -
. A_PRIORITY ON GENERAL 97% - 17% 33% 50%
EDUCATION .

C) GOVERNMENT REGULATIONS o . A o
REQUIRE TOO MUCH 96.6% 37% 22% : 40%
GENERAQ EDUCATION" . . .

D) STUDENTS CHOOSE Too | . .- , , o
MUCH OPTIONAL GENERAL - 97.1% 22% 13% 65%
EDUCATION . - )

"REQUIRES TOO MUCH 96.9% 362 287 367 -
GENERAL EDUCATION . o

— S 7. S
NGTE THE PERCENTAGES HERE ARE To BE READ As IN TABLE 3.1,

C -

102




~ AMOUNT OF GENERAL EDUCATION HAS CHANGED IN 26% OF PROGRAMS IN
PAST TWO YEARS . ' ‘ -

/ .
Lo L L hpl L
When asked if ihe amount- of genetral education in their

pr‘ogr‘ams had changed.: 51gn1f1cantly in the past twy years; o

;Tespondents answered as follows:

increased . 10% .
.decreased 16%
stayed the same 74%

Respondents were asked Eé’éiﬁiéin ithe reasons for the
1ncrease or decrease. The written in answers to these questwons
are given in:Table 3:4 (Increase) and Tabie 3.5 (decrease). The

few respons s glven are shown in absclute frequenc1es.

= STATUS. QuUO OF GENERAL EDUCATION MAIN%AINED UNDER DURESS IN
14.4% OF CASES . Do v o .

A ' o ' ( 5
‘same in about 74% of cases: Respondents were asked if th;s

situation was maintained w1thout dlfflculty, or if status quo was

maintained under duress, despite oppos1t10n. The results were as

follows: o - o
siéiusgquo,malntalned;ﬁifﬁbﬁf difficulty ‘ 85.6%
status gquo maintained dnggr auress, desplte

opp051t10n

},
1

;1
aR!

explanatlons about the natire of the dlfchultv and What was doneA
to maintain tus status quo. Table 3. 6 and Tabide 3 6 (B) 1ist the

reasons given. Again the most frequent cause .of change cited

(which in this case was,rGSIsted) was desire to include more

skills tralnlng at the’expense of general educatlon, followed

closely by budget constraints: — - N ' ’
| = 103

L]
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TABLE 3.4

Reasons c1ted for 1ncr’é§ of ge eneral educaiton

ety

f

h

Need for courses dealing with specxfxc skills

(eg. communlcatlons) ' s

Faculty have added general education to programs

builAd the concepts of thelr field
Commltmentrof college administration thpt more_
general educalton was needed ’
various prograiis
Student interest in general education increasing
Total program hours have been reduced by college

but genera1 education requlred to remaln .

unchanged -

Need-for communlty actlvitres
Needed as pre requ1s1te for unlver51ty tqansfer

program
Moved to different mode of déiivery (centre for
. 1ndependent study which largely dlS ”1nates

general educatlon)
Addition of ‘second year

&

in programs.

Abgolute

Frequencies.

e
i

N

W W

ST
'

c'_“

=

.
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. TABLE 3.5° - J -

Reasons cited for decrease of general ;educaiton in programs.

S ’ - . . . .

. ) Absolute
\ S : <. % - Frequencies.
- Budget constraints = ' o ' 'iﬁﬁ 22
High demand for skill tra1n1ng o S
Number of' hours per subject reduced I D
Adm1n1stratﬁén sh1ft to career preparation : ’ 7
Some courses deleted from currlculum . o ';_ -7
ﬁéduction of’ number of class hours per week forced -
removal of general education electIve to 7 :
ma1nta1n sgeclallzed training B 7//\ \ 6 =
Hours cut inxtotal program length SO 556@5&&5
. took time from "service" of general education- , ]

' courses - ' ' . i a o o : 5
Some subJects made optlonal rather than- compulsory 4
Cutback in facuity concentrated in general® -

educatlon areas ’ 2
Proportlon of general educatlon in- program decreased
.because total program hours increased W1th no
1ncrease in general edgcatlon v _ 1
.Improved curriculum éfféct;venesg s . 1
Entrance requ1rements changed to . requlre mo;e hlgh B
1

school credlts ‘
The Parti-= Quebec01s governme 1 t Spends pub11c money to
propogate its- xdeoiogy, rather than maintain

the“quallty of education . R 1.

;:,'.
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-In cases where amount-ofﬂgeneral educatlon'stayedithe same,
5 but status quo was maintained under duress, the faQllowing:
explanatlons of the nature of the dlffrculty, and what gas done to

malntaln the status quo were - offered.

-

" i . Absolute -
_ ) 2 Frequencxes.
T N - ': - )
DesiTe to Inc}ude more skills tra1n1ng at T S e
,expense of general educat:on resisted o
¢ o by presxdent~qr senior adm1n1strat10n - 11
Budget constralnts | o \i S o i@~
To reduce costs, pressure was' placed to . . 7' ‘
reduce 30% prOportldn of general educatlbn -
and increase proportlon of sp901allst -
courses.  This was’ reJected by senior: - ;f L
- management and others. R - ? i
Students dlSllke generai educatlon,-féeuity -
think'it is necéssary A T S . 5

Pressure from mxnxstry to 1ncrease JOb

:

. - preparatlon and reduce. general educatxon f_ZF~<\_.; ?
Polltlcs and lobbying of faculty 7 . N ' 2: °
%dmlnlstratlve control Uy angther leISIOH Wchh . ,'

reduces flexibility .. 2 . S
Changing staff requlres considerablie traxnxng: 2
Seﬁe opposition to general education, but so far |

1neffect1ve - perhaps gOVernment wxil LI
: in troduce m0d1f1cat10ns in near future (Quebec) - 2
Students COmplaln of poor quallty of general

3,7 education coursegs . : . ‘ o 1~

c)— ) ) .. . ;

. / \ p - A N
. 7 .

£
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Suggestlon made that program faculty teach

<
s

Pl -

com@ﬁnxcatron skxils, xr&nsformlng .them into

,speclallzed education. 'ReS1sted by chairman.

Collegé policy currently under review, expected

to recommend 1ncrease in- general educatlon

?
Attempt presently afoot to establlsh a degree

Lack

program which will be very largely only

genera education B
-4

of 1nterest by admlnlstrafors

courses - eg. replace free ch01ce thh

""spec1fled coursé such as psychology

Mission statements - stajce by coiiege

Little 1nt~rest in general educatlon

What

[

little general educatron exxsted
maln programs; 1.e. Engllsh was removed and

'replaced with communxcgixons desxgnéd for: the

Some

-
.

workplace
e“fort has been made by faculty to Introduce
a gcneral educatlon program. No progress

has been made at present.v Dean 0f Inst.
nas no 1mag1natlon - is 393 antadmlnlstr&tor;
outside institutions pressure; however,
college ma;ntained,supporf

-

NI SNy

Al

1 J



TABLE 3.6. (C)

. | | Absolute
¢ o S - Frequencies.
s : o )
Pressure from employers to 1ncrease graduate nurse
clinical skills in exchange for general
y education courses I 1
';Imp0351b111ty of addxné necessary staff A 1
" An attempt was ‘made to make some of courses in
general educatxon more relevant and meanlngful
. to our students ‘ " 1
There has been in the past two years pressure to ' 3

redice tpe number of program hours. S
Approximateiy sii years ago general educatlon course
hOurs were cut by 25%; however,_at that tlme

program career hours weére not cut.; The status

quc was maintained based on the fact that course

S . - . - .
hours had been cut prev1ously. ’ _ : 1-

pPressire from the union to ayoid- the establlshment ’
of short programs . _ 1
P




- educatlon in the1r programs accordIng to broad subJeét areas asr

follows
- Commun1catlons (readlng, writing, speaklng, grammar, etc )
o Social Sciences (socjiology, psychology, economics, etc.) »

' Humanltles (llterature, phxiosophy, history,; etc.:)
Science (physics, chemistry, geology, biology,; etc.)
Physical Education (fitness, Sports, swimming) = o
Mathematics (algegraj functions, calculus, computer literacy)
Rellglon (Chrrstlan doctr1ne, great relrglons of the world)

Fine Arts (palntlng, sculpture, dance, mus1c, h1story of art)

Languages (French Engllsh, Spanlsh, etCa,,when not mother

_ tongue) : . \%? . -
Canadian Studies Courses (Canad1an literatur , poiltlcs)

Canad1an Studies Modules within Courses (eg. Canad1an

economlcs in a general econom1cs course) ' , K
- ’ - -
« ‘ o

rate the courses llsted as one of very effectlve"— "falrly

effectIve"fr poor" or "very poor". Respondents were cautioned not

to- confuse general educatlon and career educatlon when ratlng

could be considered caréer education 1n one program and general
educatlon in anotherwz The example given in the questlonnalre was
that of a psychology course, eg. child developmentA which could be
spec1allzed -careeér educatlon in an Early Childhood Education

program, and generatl educatlon in a Data Processlng program

Because of the wide var1ety of course names and descr1pt10ns
in colle €s across the country, evaluatlons of these courses had.

-

to be grouped in the broad sub3ect areas. _In fact more than one E

3 105
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b4

communlcatxons, and even here, ratlngs were almost a}ways the same

ﬁor all,courses named.

1]

L COMMUNICATIONS MOST COMMONLY OFFERED TYPE OF GENERAL EDUCATION

Courses in communications were the most frequently named
general éauéatiohﬂéompohént oi college programs; 64% of

respondents listed a course in this subject area, "followed by )
mathematlcs (50%), 3001a1 301enoES (47%), and science (42%). ﬁoté

1

of college programs offer communlcatlon% courses. The flgures are
rélevant only as compartsons of .one subgect area and another.

Table 3.7 shows the order by frequency of mentlon.

~ : : -0
. TABLE:3.7, ‘
! , . GENERSL EDUCATION SUBJECT AREAS IN paééﬁAms
| ’ Frequency of Mention
 Communications. o | 64%
Mathematics T o 50%
Social Sciences ~ N , : 47%
Science & ' o S 42%
Humanities S 30%
Physical Education ST .- 3a%, :
. Canadian Studies Courses | —  24% .
Languages ‘ I . o= 25%
Canadian Studies Module Wlthln Courses " 20%
Fine Arts ' . - 21%
"Religion h S 17%
o e :
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MATHEMATICS JUDGED MOST EFFECTIVE OF ALL GENERAL EDUCATION
SUBJECT AREAS ’

N ot

to the ratlng "Very Effectlve" however, the order changes
éoméwhét. Mathematlcs is. iﬁdged the most effective subject area:
Table. 3 8 lists the general educatlon subJect areas accordlng to
how frequently courses in these subJect areas were Judged'"Very .
Effective. Communlcat;ons, which headed the llst&ln Table 3.7;'
- is now third-and i§ not rated very differently from either science
" or ﬁﬁﬁéﬁifiééai The . ﬁmpllcatlons of these ratlngs could be tpat a
more varied: offerlng of general educatlon subgect areas shonid be

Impiemented in the programs.
TABLE 3.8 -

‘

KINDS OF GENERAL EDUCATION IN PROGRAMS

.
#|

o Very Fairly " Wery
, Effective Effeotive Poor Poor_-
Mathémat;és _ ~ 43% 41% 11% . 5%
Science - e 39 . 42 ‘13 6
Communications 38 . 51 9 2
‘Humanities -~ . 37T . 37 13 13 7
Social Science 31 © 83 - 11 . 5
Canadian Studies Courses 30 - 37 "9 24
Physical Education .25 - 42 33 11
Languages R 24 a2 12 - 20
~ Fine Arts ' Co 24 81 kié ' 26
€anadian Stqdles ' . _ ] : '
Modules Within Courses - 22 - 36 -7 13 - 29
Religion . - 15 E 28 - 17 a0

111
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deh by d1v151on, those for sScience, soc1al Sciences; and : -
humanities. There was no statlstlcally si®mificant difference in
thé ratlngs for science, but the féfiﬁéé for social science and
humanities wére sagnlf;cant at the p £ 0.0001 level. Flgure 3. 11

- Shows the breakdown by d1v131on of the means for these two subJect

areas. N

Figure 3.11 _ a

v - i ?

- €O\ PARISONS OF MEANS OF RATINGS OF SOCIAL SCIENCES AND HUMANITIES
‘ ] BROKEN DOWN BY BIVISION

’

Qery
é Poor 4 — -
o ) N .
= R
poor 3 = 5 25 , - 9
] ; 2.79 5 o ea
, ' 2.57
. » E
F7I’I ‘ . 2.15 - o=
... Fairly _ S a1 - o T-gq - --2% p
Effeccive 2 — _  1.84 1,87 . 1;_91 1:88 '1.89 ;.55 00 s
: 1:75 . R 1275 § 1:67 ¢ 1.61
< o & ¥ R
’ .
L : .
.. very 4 — :
‘Effective = ~ , ) ) -
. H .
- - :
. J A : .
: I8 .
0 = , , ,
Y ss W - ss H sS H SSH ~ SSH $S.H SSH. SSH ss H
. Applied Academic Cont. Technology Business Health Trades Human . Non.
Arts © Ed. o Services . Acad.
$ocial Sciences, F(8, 330) - 4.27, p = .0001 S F
Humanities, ) p = .0001 - - . . .
. . ;

§

2
boed |
b
m‘




. Zg1=

WOMEN RATE SOCIAL SCIENCES AS A GENERAL EDUCATION SUBJECT AREA
HIGHER THAN MEN DO : L ' -

The ratings of general education subject areas were broken

down by géhﬂer. Statlstlcally S1gn1f1cant results were found for

oniv one of the subject areas,; social scxences, as shown. below:

Social Sciences as General Education

Means of Ratings (1 = very effeective, 2 = effective,
. 3= poor; and 4 = very poor)

Men 1:96 - o |

Women  1.71 't<s¢g; = 2.90, p ¢ .005 -

This result shéild be compared w1th the fact 'that women gave
a higher rgtlng to aims ©” college educatlon which: deal with
socxety, Informed Cltlzenshlp, Understandlng Canadlan Soc1ety, éhd

Underet&ndlng Provincial Socxety. (see pp._24 and 25) \

YOUNGER RESPONDENTS RATE EANGBAGES AS GENERAE EDUCATION MORE

'HIGHLY THAN DO OLDER ONES

\

RS

Ratlngs of general educatlon subaect areas were broken down

<

"by age of respondents, grouped into four groups as follows:

Group 1 Ages 52 ;'66 22% of total
. Group 2 Ages 45 - 51 23% of total - -
. Group 3 ~ Ages 37 = 44 ° 35% of total °
Group 4 Ages 24 - 38 20% of total

7777777777777 a ’ A}

found =t the p .05 level for only: two general education subject:
areas, Canadian studies coursgs, and 1ahguagés., Figufe 3. 12'Sh6Ws
these results. For Canadlan studles courses the group of. oldest

?
respondenté'rates Canadlan studies courses ieéé hlghly than“the
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o '
second oldest groﬁp;‘ For languages, the oldest group rétes
}anguages less hlghly than elther of the next two younger groups
of respondents. It would be Interestxng to explore the posslble
reasons for this result. The TUKEY-HSO procedure was used to find
' which groups wege different from others in a statlstlcally

S1gn1f1cant way for comparlsons shown 1n flgures 3. 12* 3: 13 14

(4v]]

and 3:15. D x L

. . , //
Figure 3.12

i BY AGE LEVELS OF RESPONDENTS p (e .
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RESPONDENTS WiTH THE MASTER OF ARTS-DEGREE RATE SOCIAL
SCIENCES; LANGUAGES; AND CANADIAN STUDIES COURSES MORE HIGHLY
THAN OTHER GROUPS WITH LOWER LEVELS OF EDUCATION

A

down by level of eduoatlon, statlstlcally SLgnlflcant dlfferences_‘
at the p(’ 05 1eve1 were found among\severai groups. No -
St&tISth&lly SIgnlflcant dlfferences were found for |
communlcatlons, sc1ence, or phy51ca1 educatlon,vbut interesting
differences were found for other subJect areas. Figure 3.:13 shows
that respondents With the M.A. degree rated social scieﬁeéé more

htghiy than did respondents with some- unlver51ty, -and they rated

languages more hlghly.than respondents with a first university
degree. . ' _ o '
: . D . N £
FIGURE 3.13

CROSSTABULATIONS OF EVALUATIONS OF GENERAL EDUCATION SUBJECT AREAS
BY EEVEES OF.. EDHCATION p. <'05 '
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‘

Figure 3.14 shows that respondents with an M.A. rated
Canadian Studies Courses more highly than respondents with a
community college diploma; some university, or a first university
degree. o

FIGURE-3.14
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RESPONDENTS WiTH THE Ph.D. DEGREE RATE MATHEMATICS LESS HIGHLY
THAN RESPONDENTS WITH LOWER LEVELS OF EDUCATION

Perhaps the most surprising result of the breakdown by

education is the facf that féspdﬁdéhté with thé highést level of

lower levels of education. Flgu 3.15 shows these results.
While mathematics was rated "Very Effective” by the largest number
of respondents of the sample as a whole, Ph.D.'s as a group differ
'in gthis rating;a This result could be_:ar further expi_c_:;;ation.

2]

»,

, FIGURE 3:15
CROSSTABULATIONS OF EVALUATIONS OF MATHEMATICS AS GENERAL:
EDUCATION, BY LEVELS OF EDUCATION p ¢ .05 _
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Chapter 4

é?j' GENERAL EDUCATION POLICY AND ADMINISTRATION
. ' , . ' S -

It is not news that policies and definitions of general -
education vary widely across the country. - This chapter presents
data on definitions, policies, and styles of administration of

general education in the colleges: s

~ | . MANY €OLLEGES DO NOT HAVE A FORMAL DEFINITION OF GENERAL-
EDUCATION |

Table 4.1 shows that only 34% of respondents resported that
there Wéé:ée formai definition of general education’ operating at
their colleges; 39% report that no definition exists at théir

question of the existence of a mission and goals statement, the
‘results demonstrate the striking diffeérence bétWééi’i the two
situations: o o o

TABLE 4.1 IR

<  DEFINITION OF GENERAL EDUCATION
[S THERE A FORMAL DEF IN{TION OF GENZRAL EDUCATITN_ FOR YOUR
COLLEGE? . (THIS COULD BE EITHER A,LOCAL COLLEGE IR A i
,, _PROVINCIAL GOVERNMENT DEFINITION),
: e 3
No - 397
Don’'T KNow — 272 .
o . D - v .
MISSION AND GOALS STATEMENT
) IS THERE A MISSION AND GOALS STATEMENT AT YOUR COLLEGE?
R " Yes 78% v g
" ' . . ) 7% -
N o S B -_ .

Don’T Know _ 15% *~

11g

N
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X*%%e breakdown by regLon demo$§trate§ a great disparity across

'

‘the country on thxq gquestion. Flgure 4.1 shows that the Prov1ncek.;

;,Dof Quebec, as might be expected in view of the 1nvolvemegt of thé

Quebec government shows the highest reponse (80%) for* the
exitence of a formal deflnltlon of general education: Ontario. is

next with 55% of respondents; while Manltoba/Saskatchewan 1s1
o,‘

lOWESt of the six regions. . -
S . R P

-

FIGURE 4.1 |

CRGSSTABUtAT&ONS BY REGION o K
100 ~ FORMAL DEFINITION OF GENERAL EDUCATFON AT YOUR COLLEGE . S

80 - P (6; 745) - 16.166; p = 0.0000 A
75 . : ot : ' ij?‘

~
1O
N

-30 E

: T T R
British Alberta Man./ ontario Qaebec Atlantic
Columbia o Sask. - L
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SLIGHTLY MORE COL LEGES REPORT HAVING A POLICY FOR GENERAL
EDUCATIONJTﬁAN HAVE & BEFINITION FOR GENERAL EDUCATION

!

Table 4:2 shows the data collected about pollc1es of general ;

education in the colleges; 43% repo. %ed that pollc1es ex1sted at

whlle 34% reported the ex1stence of a formalj
and E are reported in

their colleges,
definition:  The. data for parts B, c D,
relative frequencxes demonstrating’ that more than half the

reepohdents did not answer this questlon, whicii-corresponds to the
Table 4.3 llsts the

"ho" and "don't know"\c&tegorxes in-Part A;
answers given to an- open~ended 1nv1tatloe to descrlbe the

ant1c1pated changes to the general educatlon pollcy ‘at the’

respondent's OWn_college. The numbers here are absolite

frequenc1es i.e.; thirteen individuals reported ¢hat a change of

pollcy at thelr colleges would recommend a decrease in the amoun t

;ﬂ
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, ; , TABLE 4:2 : ]
- _  GENERAL EDUCATION POLICY B
_ - ' v , .-
(A) - Is there a policy operatlng at your college with - féé&?& to
8
- Vthe ginrai education component of the’ currlhulum of your® i
. :'program?
< ves . %4 | o
No , 37% - - - .
5 Don 't *Know’ 20% '
;
' (B) Who fomulated this policy? , g -
Provincial Government -13% e , —
" The College itself - 19%
Other governxng ;body 3.5%
_ (spe01fy) : . -
- “No Answer - . 58.4%
(€)' This policy is written C . 30% | v IE
; po or . - | Y
A Géneraiiy understood S ' '
unwritten tradition C11%
Nb Answer o o 59% ¢
_ 2«7 ] . - - - b, R
D) The prov151ons of - thxs policy are ca?riéd out. - s
' 'Thoroughly o S12%. . e
- To a large extent . .. 24% R . .
. TG & small degree - 1 5% ; -
: - 7 -l
Not: at all S 6% 7
7 No Answer . . 58% ' " S
e '.f . ;-
(E) Do ‘you anticxpate mibor changes in this policy? :
e L Yes ‘ - v 10% , R
, . ) ST -
‘¢ Lo i NO - . - 36;% B
| No Answer & . 54% , :
; . & . ;’ < '
© 121
.. » '7i
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TABLE 4.3
7Descr1be anticipated changes: B ABSOLUTE.NUMBERS
Recommend decrease due to budget cuts 13
; Trend toward career programs 10
- Government developing a position (Quebec) 10.

Substituting courses in Quebec culture and
Economics for ﬁhiibéophy ana ?rench (Quebecj:‘ 7

ducatlon expected to be in efﬁect 1983 84 6 7
Prov1nc1a1 Government empha5121ng vocatlonal ~ ’

‘educatién 5
Rebeéféd recommendatlons for decrease 3
ngh technology will demand a broader overall
' view of education - S ) . ' 3

. Continuous upgradlng of courses - ' - 3
Making dlpioma dIVlSlonS respon81ble for general
education dellvery rathe” than 1ndependent

academic divisions B 2
'P0551b1e reductlon or e11m1nat10n of academic s

support courses. These are belng . | R
) 1nd1v1duallzed o e : 2
Generai educatlon courses open to technology

and concéerning local rather than universal ,

issues will soon be introducedad . ’ 2
Some courses may become optional in the near -

Cfuture . . . - . o®= o 3

-~
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Figure 4.2 shows the results of a breakdown by region to the
question of the existence of a policy for general education. The
results here can be compared to those given in Figure 4.1:. Not '
sirprisingly, Quebec and Ontario have the highest number of
respondents reporting a policy for genefal‘educat-iéyhich
corresponds eéxactly with the situation for defiqij::; of general

cducations The notable difference between these two situations is
the fact that in Alberta considerably more respondents report a

policy -than report a definition. - =~
FIGURE 4.2 o
i EXISTENCE OF A POLICY OPERATING IN THE COLLEGES REGARDING
'THE GENERAL EDUCATION COMPONENT OF THE CURRICULUM OF PROGRAMS

—

;%iéé
95 ,
90 - o I it
85 , o &
80 . . ' .%_
- 75

70
65 ~—
60
55

50 No
45 -

40
35 -
30 _ i
25 : Yes —

20 : ' -~

5 Don’T Know
10 B

s . §

0o ——-

L I N S ' S
British Alberta: Man./ Ontario "Quebec - Atlantic

. Columbia . Sask.

~




~102-

S

' GENERAL EDUCATION CENTRALLY ADMINISTERED IN SLIGHTLY MORE
THAN ONE THIRD OF GGEEEGES B

Tables 4.4 and 4.5 show that in a large majority of .colleges
there is no centrdl administration of general education. Only 36%
of respondents reported that géﬁéféiréaﬁéétiéﬁ in tﬁéif:ééiiéééé i
was admlnlstered by one admlnlstrator. These findings were
"If there is no administrator in your college.ln charge‘of general
education,; ﬁléﬁéé:déééribé How it is administered" ETéblé;4.5).
The most frequent feépo%ge was "program head" (108). ‘

TABLE 4.4 S .

ADMINISTRATION OF GENERAL EDUCATION
(AS Is general education in. your college the respon51b111ty of Ohe
particular administrator?
Yes : X 36% .
. No : - Bé%f(édgﬁétéa frequencies)

-

(B If yes, ﬁiéééé indicate the levei of admxnxstratxon and -
whether or not general educatlon is his sole respon51b111ty.

‘
GENERAL EDUCATION GENERAL EDUCATION
ONLY RESPONSIBILITY =~ ALONG WITH OTHER  NO
. o d RESPONSIBILITIES RESPONSE
(i)  Dean . . ‘ 4% or ii% } " 853
¢ii) Chairman ; a% or 8% .- 88%
(iii) Department Head 4% or- 6%  90%
(ivy Co-ordinator = ~ 1% _or 5% 94%
(v) Vice-Principal . 1% . or 1:4% "9"8:';5%

124
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TABLE 4.5
o 7 :
(C) If there is no administrator in your college dn chargé of
general education; pleéase describe how it is administered:
p A _ *\Absolute Frenquencxes_
Program Heads “ o 108
Pivision Heads ‘ i : ' 42
Not Administered o ” u a1
fndividuals in Program " 38 s
°  Combination of Personnel | ‘23 L
' ‘ By Agreement through Committees . ' ' 187
- _  General Education integrated with aii . .
N aspects of curricului - i7?ﬂ
. Outside body sets amount d& general éduéatlon 17
7 Advisors poard or d“mmlttee 13 :
"Service" Department e*ga Math and. Lahguagé 12
"Divisional Director and Program Head Make- '
,'recommendatxon to academic commlttee h 11 -
7 Through associated 'studies department - ' 9
" Chairman of Academic Studies and Chairman of -
English . o ' 6
7 President's Executlve Council i 4
" Academic Committee of the Board “ 3
(D) s there a committee iﬁﬁ§6ﬁf_éaiiégé'wﬁich has resgonsibility-
to advise the administrator in charge of general eduoatioh?
' ; Yes ——— 36%
No ———  64% e
p . : . . ‘ .

;; 1__ 1}25
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"COLLEGES. WITH A SINGLE . AbMiﬁISTﬁATdR OF GENERAL EﬁUCA*iON
REPORT SLIGHTLY HIGHER PROPORTIONS OF GENERAL EDUCATION

. - - . N - - ) o [ }
In ordep_ to determine if the style. of administration - i. e. '
general educatlon centrally administered by one admlnlstrauor or

not = had any relat on to the quantlty or percetved quaiity of

-

colleges where general educat;on is centrally admxnxsteredxand
where it is not. The ratings very effective, fairly effective,
poor; and very poor; for the broad subject areas of 6éﬁﬁﬁﬁiééfi66;
social sciences,_sciehce, physical education, mathématlcs,h
Canadian studles, and 1anguages other than the mother tongue,; were
all correlated w1th the questlon of central administration or not,
éhd no statlstlcally 51gn1f1cant dlfferences were found between
the grcups.

‘ There waé, ﬁdWéVér, a st;tlstlcally 51gn1f1cant dlfference

proportlon of the total currlculum. Table 4.8 shows that where
, - .

general education is centrally administered; there is a . o
51gn1f1cant 1ncrease in the proportlon of general educatlon
: offered in programs. This is an interesting result and Warrants

further 1nvest1gatlon,

TABLE 4.6

GROSSTABULATION-OF PROPORTIONS OF GENERAL EDUCATION -

: EXISTING IN COLLEGE PROGRAMS WITH WHETHER OR NOT
GENERAL EDUCATION IS ADMINISTERED BY ONE FARTICULAR ADMINISTRATOR

:GENERAL EDUCAT 10N 3 2 3 i . ;g

Ohe RbmiNISTRATOR 0r | 1-102 | 11-202 | 21-308 | * Over 304
: A s L '
Yes 5.4 | 239 | 26,60 | 21,6 | . 22:5
No 7.6 | 328 | 24:9 181 [ 165

F(1.613) ='8.05, 5 < .005
- Do . 12¢




Chapter 5
-EXTRA€HRR§€HLHE ASPE€TS_6?,GENERAL EDUCATION
Eitracurrxcular activities can provide many opportunities fqr

'general education at a communlty college. The questlonnarre
prohed this area briefily; thouéh no attempt was made to give
anythlng like a compreheinsive pictures Twentyaone typical
extra-currlcular act1v1t1es were listed and respondents were asked
to,check them under two.headings, "Occur at my collegegp but not
planned for general éduéa;ibn“; and‘“épécificaiiy plannad for
general educatlon" ‘ : s ' '

the act1v1tles of 5001o-cu1tural anlmators in Quebec colleges: As_

part of their profess1ona1 act1v1ty, soc1o-cultura1 animators helpv

students to plan extra-curricular learnlng projects which are

carr1ed out by the students s1ng1y or im groups. These act1v1tr
" are often dellberately planned to fulfill aims of generatl

educatlon.

In other 1n%tances, when lectures,; seminars, concerts; or art

v .
exhlblts are brought to: a college, part of the purpose may be to
" enhance the general educatxon of students. : Respondents were -asked

to reflect. whether extra-curricular act1v1t£eS;Were deliberately

planned to fill the aims of general education, or whether they
. simply occured without such consideration. Tabie 5.1 gives the
results of thls questlon. ‘ s : ) .

In a second question, respondents were asked to check those
eXtra-CUrricular activities whigh occured inatheir colleges which
had significance for Canadian studies, i.e., which had a
significant reference to Canadians, Canada, or Canadian
situations. Table 5&? gives the results of this question. S

a4 -
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_ g | TABLE 5.1 ‘
- EE S e mJj
EXTRA-CURRICULAR APPROACHES TO GENERAL EDUCAZION &\\j

The distinction which is made in these data'is between
‘extra- curricular activities Wﬁiéﬁ are consciously planned in
‘advance to promote general ‘education, and those which are planned
s ' prlmarlly for other purposes, but during which general educatlon'

may occur.

@ -
v 80O .
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e - o
. "0 D o H
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L o 934 - d o
Cultural- programs, e.g. concerts; . OD . » e A
plays, films ' : 58%° 24% 18%
Lectures; seminars; conducted by -
visitors . L ' 36 53 ° 11
Community action projects . 46 3 31
Retreats ' - 29 12 .59
Programs organized for college - '
residences,; e:.g: fIreSBde talks, ' D
performances , , S , 25 . 9. 66
Social issues seminars. o 3¢ - 28 . . 38
Women's issues éeﬁiﬁafs ' 35 34 - 31
Career planning workshops . 30 = 46 24
Training of peer counseéllors = . . 24 19. 57
'Leadership training _ ; 29 .. 28 43
Interpersonal skills training - ' 27 39 . 34
Other workshops (specify) _ . : 7 - 6 8T
Work—study or co-operative eddcation L R
programs of general educatxon 24 29 47
Organized student exchéﬁgés 1ﬁV01v1ng B - “ -
travel, o . 31 31 38
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TABLE 5:1 (Continued)

Travel and learn programs

Occur: at my!

colllege but: not
planned. for

general education.
Specifically

planned for
general education.

27%

Does not occur

3o
O
N

Other travel (specify) -

J ool £
[e)}

Student government

o
o

35

)
I W

Student clubs/ e.g. drama, music

30

N
1o

Other -student organizations

22

N

~
0

oy



or to Canadlan 51¢u"txons,

"Have Significance

Fotr Canadian Studies

" Non-credit learning projects

) significance SIgnléigéi
‘Cultural programs, e.g.| concerts, . B
plays, films ’ ) 4% 53%
Lectures, seminars, From visiting R o
professors and others T L _ 61 _ _ 39
Community action projects . . T 34 66
Retreats - R 7. 93
Progggmgféfgéﬁiiéﬂ_ggr college o o
residences; e:g: flreSIde talks, - _
performances ; ' 7 93
Social issues semlnarsg[ 35 65.
Women's issues semtnars/ 48 _ 52
Career plang;gg4yggk§hgps 45 55
Training of peer counséllors. .14 86
' Leadership training | 26 74
Interpérsonal skills training 26 74
Other workshops (épééifi),f 5 95
Work-study or co-operative education o o
programs of general education _ 19 81
Organized student exchanges ' '
involving travel 43 57
'-Travel and learn prograis o .. 28 72 .
Other travel (specify) 5 95
- Student government . <40 . ) 60
Student publications, e:.g. newspaper ] 44 56
Student clubs, e.g. drama, music 28 72
Other student organizations 13 87
15 85

(No Answer 26%) ' _ P
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) o . CHAPTER 6 :

, ATTITUDES AND PERFORMANCE OF STUDENTS
. \ WITH RESPECT TO GENERAL EDUCATION

STUDENTS MORE IN FAVOUR OF GENERAL EbUCATiON‘THAN OPPOSED,
Aé@@ﬁbiﬁ@iiéVABMiniéiéniéﬁé AND FACULTY - -

(o4

report theIr perceptions of the attltudes of students toward
general educatlon. A survey of students themselves is . planned for

the near future, pbut in the meantime It is Interestxng to note the

perceptlons of college personnel with regard to students and - 3

general education. Table 6:1 shows that most college.personnel . b4

think students are more in favour of general education than nots
TABLE 6.1

-

ATTITUDES OF STUDENTS IN RELATION TO GENERAL EDUCATION

WHAT 1S THE ATTITUDE OF STUDENTS__IN. YOUR. PROGRAM
TOWARD THE GENERAL EDUCATION COMPONENT OF THEIR
PROGRAM?

A

ALL OPPOSED .................}. % Z . i
20%

AgouTt EVENLY SPLIT- ¢iiaiiiiiins . 31%

MosT oppossn .......;..........'

MOSTLY IN FAVOUR ::iiiiiiiiiiii 38 %
ACMOST ALL IN FAVOUR :iiisiiisi 10%

- a ' N

\“ii
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SOME/ETUDENTS LEAVE PROGRAMS BEFORE GﬁAﬁUATiNG HAViNG
COMPLETEB Ahh 'REQUTREMENTS EXCEPT GENERAL EDUCATION

[

their programs haV1ng completed all requlrements except general

;o

educatlon creths. - The resuilts:

Yes = 33%
No - 47% _
o -~
Don 't Knbw = 20% RS
_ Those who responded "vesy were asked to estlmate the ‘ ,.7;
percentage-or students who leave a program. Flgure 6.10 shows the
results. Administrators and faculty pereeive that not many leave
their programs®before completing general education requirements:
Figure 6;1 '
7 PERCENTAGE OF STUDENTS WHO LEAVE_AaPRGGRAM HAVING COMPLETED ALL
- : REQUIREMENTS EXCEPT GENERAL EDUCATION :
. 7 . B
50_ | | s
45 _ - .
w 40 _ e i
=35 ‘
5 30 — B
2 (EACH. OE _THE FOCLOWLNG.,
ggl 20 - ¢ PEREENTAGEZ \;ERE ESTXMATED
& - . _ . BY 1 RESPO DENT
. w15 - R B o : ; Qé 18, 27, 50, b5.
o 5 0= . : ‘ -
=} = - = — -
2 5. i _ ' I l : l _ - _
<< i . FE .

0—m — & - _
0 1.2 3 45 7 15 20 25 30 40 80
- ESTIMATED % WHO LEAVE AS PERCEIVED BY ADMINISTRATION/FACULTY MEMEERS

&
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RESPONDENTS FEEL STUDENTS WITH GENERAE EDUCATION CREDITS
PERFORM BETTER THAN THObE WITH NO GENERAL EDUCATION

i credlts and others thh ixttie or no general education,; were asked

to compare the performance of the two groups.» Table 6.2 ShoWws.

better than those w1thout 19% thought thére was no dlfference,P
‘while only 2% thought they performed worse. 1
e
. TABLE 6.2

THE - PERFORMANCE OF STUDENTS WITH GENERAL EDUCATION

A) Do You THINK THE PERFORMANCE OF SENIOR COLLEGE STUDENTS WITH
"GENERAL_EDUCATION CREDIJIS_DIFFERS.FROM THAT_OF STUDENTS WITH.
NO GENERAL EDUCATION? ° JHE PERFORMANCE OF .STUDENTS WITH GENERAL
EDUCATION A #S%QM—PA—R—EQ fO THOSE- W*iHQU-T—;—IS

RELATIVE % ADJ. %
BE?TER ....................SH vieiiaeiiiaa.Sh ‘
12 oo 18
. : isl;;;;;;;;;;};;QS *
Coeen 380

" 8) IF_vOU THINK THE PERFORMANCE OF SENIOR COLLEGE STUDENTS WITH
GENERAL_EDUCATION_ IS BETTER THAN_ THAT OF COLLEGE._STUDENTS WITH
NO GENERAL EDUCATION, PLEASE_INDICATE INy WHICH AREAS THIS
SUPERIORITY IS MANIFESTED. PLEASE CHECK/ ALL WHICH APPLY,
(ADJUSTED PERCENT)

i .

~ Yes No Y YeEs No
ABILITY TO FORMULATE VALID CbNCEﬁ?ﬁ!&72, 28 ABILITY TO ORIENT 71 28
' o THEMSELVES _ _
******* e ‘ _ MATURELY IN THEIR
: WORLD
ABILITY TO ANALYZE ARGUMENTS 72 28 ABILITY TO RELATE 71 28

SPECIFIC SKILLS
WITH THEORETIC
CONCEPTS

&

ABILITY TO DEFINE THEMSELVES - 68 32 OTHER (SPECIFY) 70 30

N
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- " TABLE 6.3
S
h . B .‘ :
-',) ' . . . - ) ) \ - T g
ConT'D) - . S ¢ o N
OTHER (WRITE IN ANSWERS) = | , ABSOLUTE FREQUENCIES
[MPROVED COMMUNICATIQNS.SKILLS . o 11 _
’ [ .
DISPLAY SKILLS OTHER THAN THO®SE OF SPECIAtIZEB ) -~
# TRAINING . ‘ . 9
" BROAD FOUNDATION OF LEARNING 7
IM#thEb PROBLEM SOLVING 7 o
| | L y
ABILITY TO CONTINUE® LEARNING - - b o
DEVELOPMENT OF SELF WORTM , -3
[ . ' . . . . -o 1 ' ‘
" ABILITY TO DEAL WITH CHANGE = . . 3,
JABILYTY TO {TRANSFER KNOWLEDGE IN GENERAL_TO - __
"SPECIFIC SIVUATIONS., THUS ENABLING THE GRADUATE
TO BE EFFECJIVE IN A WIDE RANGE .QF "SITUATIONS .
FOR WHICH HE HAS NO SPECIFIC TQAINING 2
CRITICAL THINKING ol , ] 2 o
—STBGNGER-ETHiCAt VISION P S 2
1 MORE TOLERANT OF OTHERS ' 1 ~
/‘ DECISION MAKING | 1
/ IMAGINATIVENESS, ééEA?iVi?Y : - ' ; 1

¢) IF YOU THINK, THE PERFORMANCE OF SENIOR COLLEGE COLLEGE STUDENTS
" WITH GENERAL EDUCATION IS WORSE THAN THAT OF COLLEGE
STUDENTS WITH NO GENERAL EDUCATION, PLEASE EXPLAIN IN WHAT
WAYS THIS IS SO. o ,

USUALLY AIMLESS WANDERERS, UNABLE TO DECIDE WHO THEY ARE AND
WHAT THEY WANT TO DO 1

TIME SPENT ON,GENERAL EDUC‘§ION REDUCES T IME SPENT_ON
SPECIALIZED STUDIES , E;

DEPENDS ON ATTITUDE.,, MOST ARE SO HOPEI:ESSI:Y ACADEMIC THEY i}
CANNOT RELATE TO SPECIALIZED PﬁACTICAt AREAS : 3 i
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. Those who answered that students . W1th general education
performed better Were asked to check six qua ities which were 7
suggested as-possible outcomes of general edication. Table 6 2
shows that all these,qualities were checked gbout eﬁﬁ&ffi (about
- 70%). Téble 6.3 lists the qualities written in by responden té.
Flnally seven respondents felt th&t students thh generai jk
""" and wrote ' in Why'
(see mable 6.3 part Cy. Clearly these are a very small minorlty,
however, and on the whole college personnel percelve general
educatlon as improving the performance of students even before

-

‘they leave cofﬁege. 7

.
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CONCLUSIONS AND RECOMMENDATIONS
Much data has been presented in this report: What does it
-all add up to? The picture that emerges could be Summed up as
follows:. o : S
S - - ° T S S
1) While there are important differences in the practice and
gopxnxon about general educatlon 1n the various 3ur1sdlctlons
across the country, the survey reveais s1gn1ficant areas of
agreement about what general educatlon should- be: There was
»substantlal agreemént about a1ms. prlnelples of de51gn, and
: amounts of general educatlon 1n college programs. There was also
college personnel th1nk~shou1d exists These d1screpanc1es in’ flve'
broad areas are outlined in Recommendatlon 1.
wf : ‘ '
leducatlon 1n many Jurxsdxctxons. Iif the .consensus of oplnlon
' revealed in this study about 1mportant aspects of general
education is to have any Impact én practxce, colleges must prov1de
gsu%port for change. Su ggestlons about how this mlght be affected

are out11ned in Recommendations 2; 3; and 4

Recommendation 1.

Each college and institute snould examine the general
educatlonccomponents of its own programs to determine if reform

and_ deveiopmentslsgneeded

on a national scale, the present survey indicates five broad

'.areas'Whioh deserve spéoial atténtion bééausé majéf diséféﬁanéiés




i

a

there is at present. Respondents as a group of the whole, in all
divisional groups, and in all‘reglonal groups except Quebec,

reported that there should be higher proportlons 'of generatl

educatlon in the1r programs.
(b) The aims of college edication as a whole should be defined and
Ehé éuffiéﬁia'éf ﬁiééféﬁé éﬁéﬁia féfiééf thééé aims. ‘The survéy_~

between the alms llsted as most important and those whlch were
sa1d to be well addressed in ‘the p“ograms. Spe01f1cally, "desire
and ability to learn" was chosen most Important by a wide margin
over “career,skilis“ yet "career skillS" is.the aim best addressed
in the college curricula: "Lifeleng learning” and "Critical
thinking;'wele 11sted among the six most 1mportant aims, ‘yet were

spec1f1cally des1gned to meet the broad aims of general educ&tlon.
This means that each college and program should deflne the alms of
general educatlon for its students and deS1gn general education
components’ from the ground up to address these aims. This
redesign of general educatlon should also consider the questlons
of courses organlzatlon, curricular organlzatlon, and the subject
areas of general education. The national survey noted
diScrepancies in all of these between what exists now and what
should be: - |

L 4 . Lo

(d) °The currlculum of college programs should 1nclude prov1s1on

' gor the 1ntegratlon of all aspects of the student's education:
:Aboutbhalf of the respondents thought this integration should

include an integrative seminar or other learning experience of at

least a semester's duratidn in-which students would be asked to-
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a1

iéét on the totality of: ‘their college experlence and to fit the

®

r
p 'és together into a coherent scheme.-

(e) The definitions; policies; and, admlnlstratlon of general
education in each college 'should be rev1ewed. The survey showed
that deflhltlons and p011c1es for general educatlon on many
ééﬁpﬁéés were elther non—ex15tent or not known, and there seemed -

—

Reooﬁﬁéﬁdétioh-ﬁ

Oﬁbortﬁﬁitiés;for.ﬁiofessioﬁéioﬁéiéioﬁﬁéﬁf 6f‘£&éﬁj£§ should

'be provided; Tﬁe design’of générai éducation coﬁponénts, with

v
task. N : - :

*

planﬁlng ‘for general educatlon.: S o

¥

~ Recommendation 4

. o

" YA national support centre for generalaeducatlon should be
.- N

established.
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Though the general education components of college programs

vary from provxnce to proV1nce, and from college to college, there

are common elements in all as the survey demonstrates. Much time

and effort could be saved 1f a meChanlsm ex1sted for sharlng

~1de_asi materlals, and expertlse. Such a centre could be
established at the Association of Canadian Communlty Colleges, for

instance, and could:engage'in fne3§olloﬁing activities:

1] =~

Publish a newsletter w1th substantxve art1cles, program

examples, information about upcomlng events etc.

Gperate a clearlnghouse responS1ve to 1nqu1r1es about aspects of

general educations
Organize conférénces; workshops, seminars on general education.

Produce bibliographies on topics of general education:

Conduct focussed studies of general education as needed.

‘

serV1cés, reports, and papers.

139
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DEMOGRAPHIC DATA

Data concerning the educational and work history of the
respondents; théir ages, sex; number of years on staff,
‘educational background, and ianguéges spoken, were collected and-
is fébéftéalﬁéfé{ Efééétéﬁﬁiétiaﬁé of substantive questions with
ageé, educational level, ‘sex, etc. of respondents have been

\ . N U _

AY

‘ﬁNUMBER OF YEARS RESPONDENTS ﬁAVE“SERVED ON STAFF AT THEIR

COLLEGES '
Number of Years ‘Absolute ' Number of Years Absolite -
Served at College Frequencies Served at College Frequenci'es
T . o2& T - .21

& . i . 18
52 T 11

6 20, - 23
33 - .21
31 | 23
23
38 . 24
| ‘ - 25
|10 o 58 26

o 30 ' 28

12 40 ;29

13 .. 39 ~ . 30

14 . 35 31 ,
G 50 . © Valid Cases 699
16 . 27 Missing Cases - 99

N

e TN NI« "R NI SR A
S o %
o o

NN N
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HIGHEST LEVEL OF EDUCATION REACHED BY RESPONDENTS

b : : /  Absolute

Level of Education | | ' . . Frequencies
Completed primary school | . 0
Some high school ' . » 3
Completed high school - 3
Completed apprenticeship S i 6
Technical training beyond high school .10
Some community ‘college or institute , ' o 3"
Completed community college or institute
program :
Somé university . - | - 82
_University degree | . ' _ : ' 258
Some post-graduate work - . ; 19
Master of Arts S - L 148
PR.D. " _ , : .- 89
Master of Business Administration - 17
Master of Education ‘ o o 1 . 65
R.I=A. : T , 3
M.D. | S g
Master of Science o a1
Other post-graduate degrees - = o a
vValid cases 774
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| AGES:OF RESPONDENTS | &

Year of Birth- Frequencies Year of Birth "?fédﬁéﬁéiés
| 1917"7 : 3 ' - 1939 . 35
ie40’ . 37
1941 , 28
1942 37
1943 36
1944 . 36
1945 35

1924 - 18 1946 - 32

[

©

X

o
N0 N G

1925 13 T 1947 38
1926 18 1948 22
1927 12 11949 17
1928 19 1950 16
1929 21 i951 18

[
[{}
W
($)}
N
©
[T S Y
(v} 1O .
Il el
D q

= = N O W

Valid Cases 756
Missing Cases 42




~\l"‘

. SEX, OF RESPONDENTS -

Absolute Frequency | B
Male o 578 . ’ - 75.2%

Female : 191 ' 24.8%

Valid Cases 769 ‘
Missing Cases 29 o

WEERE;EESPONBENTS RECEIVED PRIMAR? AND SECONDARY EBHGATI@N

| S | . ‘Absolute Frequency

Ontario . - 2% 1e2
Alberta o o 10% . R 3!

" Quebeec . - 9% N -
Maiitoba o | 9% N 72
Saskatchewan B 9% T
‘New Brunswick . : % . - A 53
Great Britain S % 52

- British Columbia . 6% - 1

~ United States ! . 4%
L. . Nova Scotia- - - A%,
~ Newfoundland and Labrador . 3%
' Other 5 - - 2%
Prince Edward Isl&nd - 2%
India - 1%
Germany L | 1%
Netherlands - | ' 1%
. Francé - - 0%

W Gl
[, e

=N
LG

U
(S0

NI T o o N

Pakistan. L - . 0%
italy - = o oo 0%
Ireland . S 0%

o= N W W
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Apbsolute, Frequency

Ontario s 181
Alberta S 11% . et
Quebec ' 8% 72
Manitoba = . 9% o 70
British Columbia L 8% 64
saskatchewan -~ = : B T . 57
‘United States o 7% 57
. New Brunswick - - ‘ 6% . 46
~ Great BI‘lEE{n ‘ : 5% - o 38
Nova Scotia _ 4% - - 29
Newfoundland and Labrador - 3% ’ 23
Prince Edward Island ' - 2% . 1
tadia = | S -
Other. ‘ | 1%
France = - : . 0%
‘Netherlands =~ - : 0%
- Germany ‘ » . 0%

[T 4 TN & R O

Scandinavia L ' A 0%
Pakistan . | 0%

RN N
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_ LANGUAGES OF RESPONDENTS

Absolute Frequency
Speak English
Yes « - o : - 751
No 4 . A .22

Speak French | .
Yes' ‘ _ e 200
No - N . 572

Speak Other (first named) CL | o
Yes o . . ? ' 0
No A o 662

Speak Other (second named)

Yes , : ‘ o S : : -
No C ‘ - 7
Read English . - _
Yes . , : o

No - - - A o .1

Read French

Yes . - -

Read Other (first named)
~Yes : ' ’ ' i
No = : I . o _ . 672

Read Other (second named).
Yes : SR ‘ -+ ‘
No . : E , 733

Write English

Yes . ' - ' ,
No . o L 26

Write French |
Yes ; : L1
No - A o o 596

Write Other (first named)
Yes - - R ; 73
No : AP R : 699

Write Other (second ramed)
- Yes | o | _
- Yzlid Cases 798 e | - :

Missing Cases 0 : ; ; Ar':"" - R

I
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REGIONAL REPRESENTATION IN THE SAMPLE

/-
Absolute - Absolute
Region B : . Frequency Frequency %

British Columbia - 130 . 16.3%
Alberta o S 124 ° °  15.5%
Manitoba/Saskatchewan - ' 123 15.4%
Ontario o - | iel" . 23.9%
Quebec - " : " o _ 74 9.3%
Atlantic o : L ' 145 O 18:2%

Unspecified 1 o i1.4%

.v&ifa,qases 798 - : o |

\\
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POSITIONS OF FACULTY AND ADMINISTRATORS WHO RESPONDED

Absolute

Frequencies
President or Principal of a College (CEO) o 19
Principal of a campus - . | | 46
bean or Director of a division of program area . 59 '
Other senior administrator ' o : 40
Chairman .of a Bepartment with several programs . 175
Chairman of a Department of General Education ‘

L ””ﬁ?gsz}P?ral Studies) : o ??
Program Head 33
Faculty of a career program ' - . 200
Faculty of a trade program B 42

‘Faculty of a Service Department, eg. Math, English . 70
Faciilty of a university transfer program , - .31
Librarian .18
Counsellor ‘ 10
Health Service Profe551onal 2
Information Service Professional . o b 3
Student activities co-ordinator. ; ' 2 .
Program develcpment offlcer 1
Athietic co-ordlnator 1
Co—ordlnator of: Support Serv1ces ‘for Disabled Studénts ] 1

.2

'Consultants




-
 DISTRIBUTION OF RESPONDENTS AMONG SAMPLE COLLEGES
S : ~_ Absolute
Region *  €ollege S - Freguencies
" British Columbia Fraser Valley College . S 23
Carlboo College ’ _ ¢ éﬁ
Okanagan College ' 16
Vancouver Community College 28
British Columbia Institute -
of Technology L 11
New Caledonia (College of) : i3
Camosun College . : Wr';:"lé
Alberta . Grande Prairie Regional Cblleée - Lo21
' T Northern Alberta Instltute of
Technology S 47
Lethbrldge Communlty College l'i17
. Mount Ré?&l College : 10
Southern Alberta Institute of
] _ - Technology <14
) Keewatin Community College ' le
Saskatchewan = "Assiniboine Community’ College 18
| | | Red River Community Coflege a5
Wascana Institute of Applied. -
Arts and Science’ . 13
Saskatchewan Technical Institute 15
Kelsey Institiute of Applied . -
Arts and Science s 18
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Absolute

"Region . College | . Frequencies

Ontario : ' Niagara College of Applied
' | ' Arts and Technology - 24

‘Mohawk Coliege of Applied ~ .
Arts and Technology 16 -
Fanshaw College of Applied |
Arts and Technology - 26
] St. Lawrence College of Applied |
d | Arts and Technology 24
Algonquin College of Applied |

Arts and Technology s 10
Cambrian College of Applied.

“Arts' and Technology 27
Sereca College of Applied :
o . Arts and Technology © 30
: ~ George Brown College of Applied

| Arts and Technology. . 25

Quebde ' . College De L'Outaocuais .. 13
) ' College De Maisonneuve .-+ 8 .
-Cegép Du Vieux Montreal - 9
. - _ L Lo e b 5
College Levis-Lauzon ' i8
College De Saint-Hyacinthe « 7
<gégéﬁ_bé'Trbié-Ri6iéf€§- : " 13
_ :Vanier College L ; 12
SRR College D'Alma ... a

)
i

feaa |
s\







Absolute

Region . College . ) , Frequencies

Atlantic = Bay St. George Community College 12
Newfoundland and Labrador College
, " Jf Trades and Technology 20
: | Holland College : 20
‘ ' University College of Cape Breton 20
New Brunswick Community. College =
Woodstock o : 0

New Brunswick Community College =
' Moncton . 10
New Brunswick Community College - -
Saint.John o0 .13
‘——. New Brunswick Community Coliege —
St. Andrews ‘ _ a.
New Brunswick Community College - -
Miramichi L
New Brunswick Community College -

W,

w
]
ct
jay
[=]
H
n
ctl
jury
jury

New Brunswick Community College =
. Campbellton oo 1
~.New Brunswick Community College -
 Edmonston. 7
New Brunswick €ommunity College -
"Grand-Sault | 1
New Brunswick Community €ollege -

Sud. Bst o .1
S Community College 4
' ) Very Small Colleges-in Atlantic '

Region L
Nova Scotia Land Survey Institute
Nova Scotia Nautic&l Institute 1
School of Medical Laboratory
' Technology (N.B. 5
Maritime Forest Ranger
School: (N:B:) - . .3

.;' ‘ ;‘ '?.'i 1;50

o> NI
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APPENDIX A
PERCEPTIONS OF COLLEGE PERSONNEL OF STUDENT' OPINIONS .,
| OF THE VALUE OF GENERAL EDUCATION

Faculty and administrators were asked if students and
grgduates commented to them about the value of the general
éducation component of their programs in meeting their own
educational aims. Figures A:1 - A.9 show the results.

This evidence iéﬁg;ééd on the perception and recall of
faculty and é&miﬁiéffétéré;“ The éﬁr&e& of Sfudehf opinion will
gather direct evidence which may be compared with these ‘ :
perceptions. At this éfééé all that can be said is that the

and administrators that students tend, more than not; to favour

the general education in their programs.

FIGURE A.1
23(a) Undergraduates who Report General Education is Valuable
as Perceived by Faculty and Administration
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ABSOLUTE ' -
FREGUENCIES § ’ FIGURE A.2
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23(a) Recent Graduates who Report General Education is ' Valuable
as Perceived by Faculty and Administration
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5. QQLL&SLQRGANIZATION OF GENERAL EDUCATION

Some of the ways general education courses are orgqmzed are listed below: Please

indicate which one of the three choices best describes your situation: (1) You have no

experience with this form of orgamzatlon, or (2) your program has used this form in the

_past; but not at present or.(3) it is presentiy used in your program: s .
= io)
18 8
g |G T
S le x|E
o a Xuwple E
S oA v 0 S|+ @
A I I - T IS 1
28125859
x| 83489
THlZa0lda
(a) intnodueiory courses in traditional academic disciplines, " [313

mi
I
[
M
R S
NI
M
idd

such as sc1ence, humamtles, ma;bematlcs, rehglon,

social scier~es: - 7 -
(b) Interdisciplinary courses: e.g. Canadian ,’Cujftur_e and Society, . [1L:T12 £33

Twentieth Century Issues, Introduction to Womeén's Studies. , S
(c) Courses buiit aro-r.: classic works of literature or phllosophv £11 .12 ri3 -

tierth (‘entu.y Thought Studies in Major ®riters,

1l 12 f3

(e) Geneéral education courses tailored *o professxons, e:g: Medical ™ 11 [12 313.
"Ethics, Hlstory of Technolegy. D

(f) .General education courses derived from professions; e:g. The = 1t 212 13

' Body and its Health; Parentmg, Schoohng,and Adu‘t Development. : '

(8) ‘General ediication as preparatlon for Llfeiong I:earmngﬁwrlth o 1 [] 2 [13
emphasis on skills such as. critical and eonstruetwe thinking, i g

communication skllls, research skills:

(h) "o.ther (spécify) . s t’j_i [12 13

6. Now would you 1nd1cate how effective these courses are or would be in meetmg the broad
goals of general education in your program. : :

ery N ; Not ) Very
; Effective Effééﬁiiie Sure Poor Poor,
(a) - ntroductory courses ,.....z:i::4: Eji E32*”'E]3;..; (1., ..., L35
(by Interdisciplinary courses.,.....-- [11..:..[12 [13§ 3 i pi
. PP i < PP 5 7 SR €35
(c) ~Courses built around classic works [0 R s T s | P o S LB
(d) Th?':n,eCOUrs,e,S;.-..s.;;;;;;;::;, []l;:;;[jé.l...tjé.... EJd.e.eoln i[5
(e) General education courses tailored : : , -
o 'TO,Ezgiessl,Drjs,.,-....'..;;;;;;;:;: Eji;li;tji....rr.:‘l.'... ;74. S W
(£) General educdtjon courses derlved t : . FH °°°°°°° L1
. from professions . .. ....%:; .o [J:iiirl2....03 [34...:% . s [T
(&) Preparation for lifélong learning. . [11... 5. . 1o, oo ca. .o o o L2
‘;(h? . Other (SPeCIfled above), ... SRR EE o I .ﬂ.i:‘_j3. I o - T L.[35
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7. EXTRA:CURRiéULAR APPROACHES TO GENERAL EDUCATION

Does your col!ege or institute attempt to promote the aims of general educatlon througH

the planning o1 extra-curricular activities? We are attempting to distinguish here

between ac\t\wltles which are consciously planned in advance to promote general

education, and ‘those which are planned primarily for other purposes; but during’ which
general educatlon may occur.

Please checR in the column mdlcated the extra-currlcular activities that elther (l) occur

at your college but are not specxflcally planned for general education; or (2 2) occur and are
specxflcally planned to promote the aims of general educatlon.‘

for general education

Occur at: my, college
but: not: planned fcr
general education

| Specifically planned

(a) Cultural programs, €.g. concerts, plays, - ,
films ......................;;;;;;;:;:::::;;;;;;;;;;:;;EJ1 []2

'(b) Lectures, seminars,; conducted by visitors ..........c.cou..n [J1l1 [12
(c) Community action pro;ects.;;;;;;;......‘ ................. (11 [J2
(d) Retreats ... ..:z:iiiizisscsisiieicecanacns P e [11 (12
(e) Programs orgahized for college re51dences, ' o o

: e.g. fireside talks, performances ;... ::icviviveenenanaanasal1l 12
(f) Social issues seminars; ;... i .. ciicecitiecociansavens ...l [12
(g) Women's issues SEMINArs .. ::c:ciciesssssssscsesoccananns 1l £12
(h) . Career planning workshops iiiiiiiiiiiziziiizessssiss.zee.ldl £12
(i) Training of peer counsellors |, .:i .0 ioississesasicccacanafdl [12
(j). Leadership training .......:i.::::::essssssszsacssacaccas.E3l [12
(k) Interpersonal skills training ... .....::.:ociiiiazziiaaansaa:BI] [J2
() Other wa‘i@hBﬁs {specify). ‘  iiiziiizisiasessasafdl Q32
(m) Work-study or co-operative education programs B -
~ of general-education . ... .... .. iiciiases :::;:;::E:;;;,rzfl:l . [312
(n) Organized student exchanges involving travel ; ;.. o0 :E1] £32
(o) T[E}\igifgnaiééEﬁﬁiograms,,_,;,“;;;-;;;;;;,;;;;;;;;;;;;;;Ej’l, E32
(p) Other travel (specify) - S liiiiiiiiiieiisaassscE3L £22

- (g} Student government _..... eeacaeeacan iiiiiiiiiseassaaaaE3l £32
(r) Student publications, e.g- newspaper ., . ....,:: i cceage00-001 i &
(s) Student clubs; e:g: draria; music e iiiiiiieiiisiiizardl " E32
(t) Other student organizations _ . ....... M eeiiiiiiiiiesiassardl £32
(u) Noncredlt1earﬁm§f>?61ects“““ e eeeeaeieiiiiiiiiasafal 32

N (v) Other: (SPEle)’)ir . LleIiiiiiasaardl o 32
N _ : . _
“. (w) Other (specify)____ ; ‘ I 1 B [32
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: APPENDIX B

'Féurteen varieties of the ietter df traﬁSﬁittai

here, 1) to department cha*rpersons 2) to faculty of
career programs; and 3) to faculty of departments of
communlcatlons, or associated or general studies. '

and letter . in French
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Letter to Faculty in Caréer Program

association of canadian community colléges 7
association des coliéges communautaires du canada

&

211 Consumers Road

Suite 203 - R ) - v .
Willowdale, Ontaric .M21.4G8 . ) . o .
Telephone (416) 497-6661 ' ) - . : . - I

. February 1; 1983

Dear Colleague: - | | .

 The attached qiestionnaire concerned with general education in Canadian community
colleges and institutes is. part of a national survey being conducted by the Association of .

Canadian Community Colleges. As you know, general education (defined on the front cover
of the guestionnaire) in community colleges and institutes is a critical issue today; this
survey will document both the present state of general education and what admiristrat:rs;

faculty, and students think it should be.” The results of the survey will be j::Liished in June
1983; and sent to each college and ih’%(itijt_é in the country. It will furnish important
information for educational policy makers at all levels. S -

_ Of the 162 colleges and institutes in Canada, your College was one of 48 selected in
our EPSENi sample (equal probability of selection method):  The questionnaire is being.sent

- to 24 administrators, 24 facuity and 2 classes of students in each college. {5 very large

colleges will receive a larger sampling:) The questionnaire has been tested with a sampling
of facuity and administrators and extensively revised to enable us to gbtain all the necessary -
data as efficiently as possible. ' ‘ : -

. ‘Please take the time now to give us your opinion of this critical issue in college and -
institute education from yourr perspective as a teacher of a career program. We would

appreciate ycur mailing the questionnaire in the enclosed self-addressed envelope by
February 21, 1983, o ‘ /f' ' . ' o
We welcome your comments on any aspect of general education not covered by the

haﬁk you for. your ﬁaitiéipatiéﬁ in this survey.
Y- ) N

R

(Mrs.) Nathalie Sorensen |

Project Officer

Enclosure
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- Letter to Faculty in a Department

*Af . . . " ‘of Associated or General Studies

_assoc;ation of canadian commumty colleges
assocuatvon des colléges commu::~utaires du canada

'211 Consumers Road

‘Suite 203 ' .

Willowdale. Ontario - M24 4(38
Telephone (416) 497-6661

February 1, 1983
Dear Colleague:

- . The attached questlonnalre concerned Wlth general edu,_atlon in Canadian commumty

colleges and institutes is part of a national survey being conducted by the Association of

Canadian Community Colleges. As you know, general education (defined on the front cover

of the questionnaire) in community colleges and institutes is a criticat issue today; this
survey will documerit both the present state of general education and what administrators; .

) ~ faculty; and students think it should be. The results of the survey will be pubhshed in June
1983, and sent to each college and institute in the country. It will furnish 1mportant

mformatxon for educational policy makers at all levels.

"Of the 162 colleges and institutes in Canada, your coiiege was one of 48 selected in

. our EPSEM sample (equal probability of selection method). The questionnaire is being sent
to 24 administrators,; 24 faculty and 2 classes of students in each college. (5 very large
colleges will receive a larger sampling.) The questionnaire has been tested with a sampling
of faculty and administrators and extensively rev1sed to enable us to obtain all the necessary .

data as eff1c1ently as possible.

As a teacher of a subject which usually falls under the classdlcatlon of general

education, your opinions are of special interest. If you are not attached toany particular
program, but teach students in a variety of programs; you may find questions 4 and 15;
specifically related to one program; inappropriately phrased. Please either choose one
program with which you are involved as a teacher, name it on page 3, and answer que-tlons
in relatlon to thlS program, or ansWer quesuons from a broader perSpectwe. 'f you choose :

Business, Technology, etc., you have in mind.

Please take the time now to nge us your opinion of this critical issue in college and
. institute education. We would appreciate your mamng the questionnaire in the enciosed
" self-addressed envelope by February 21; 1983. .

We welcome your comments on any aspect of general education not covered by the
questlonnalro. Please use the final page. Thank you for your participation in this survey.

Yours smcerely,

%Wwéa, §W

(Mrs.) Nathalie Sorensen
Project Ofﬁoer

Einclosure
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<

* association of canadian community colleges

association des. colléges communautaires du canada

211 Consumers Road

Suile 203 — e
Willowdale, Ontanoc M21 4G8
_Telephone (416),497-6661

XY
'

|

Letter to a Department Chairman

. ‘Enclosure . ' .
nelosere ~. 17

February 1, 1983
Dear Sir:

The attached questionnaire concerned with general education in Canadian community

- colleges and institutes is part of a national §Ui‘V_éYbéi,ﬁ§ conducted by the Association of =

Canadian Community Colleges. As you know, general education (defined on the front cover

of the questionnaire) in community colleges and institutes is a critical issue today; this
survey will document both the present state of general education and what administrators;

- faculty; and students think it should be: The results of the survey will be published'in June

1983, and sent to each college and institute in the country. It will furnish important

information for educational policy makers at all levels. . S e

_Of the 162 colleges and institutes in Canada, your college was one of 48 selected in

oir EPSEM sample (equal probability of selection method). The questionnaire is being sent
to 24 administrators, 24 faculty and 2 classes of students in each college. (5 very large
colleges- will receive a larger sampling:) The questionnaire has been tested with a sampling
of faculty and administrators and exterively revised to enable us to obtain all the necessary

data as efficiently as possible: S G

Yol may find some questions, such as % or 15 which ask about general education as
related to a particular program, inappropriately phrased from your perspective as

department chairman. If the programs in your department are very similar; these questions
may pose no problems. If there is a great variety among the programs in your department,

however, you may wish to choose one program and answer from this perspective. Most other

questions, however, can be answered with the department as a whole in mind. The

perspective of department chairpersons on this issue is, of course, very important.

_ Please take the time now to give us your opinion of this critical issue in college and
institute ediication. We would appreciate your mailing the questionnaire'in the enclosed
self-addressed envelope by February 21, 1983, ’ '

We welcome your comiments on any aspect of general education not covered by the

' questionnaire: Please use the final page. Thank you for your participation in this survey.

Yours sincerely, -

(Mrs.) Nathalie Sorensen . _ 7
Project Officer : o =




~ GENERAL EDUCATION IN CANADA'S

COMMUNITY COLLEGES AND INSTITUTES

3

The question of the place of general education in the curriculum of community

- college and institute programs has been debated since the colleges began, but never * .

-more urgently than today. This survey will document the present state of general
education in our colleges and institutes and what administrators; faculty and -
students think it should be. It is being conducted by the Association of Canadian
Community Colleges. o ‘ : :

. The survey is completely confidential. Individuals' answers will never be released,
but summary results will be published in a report in June 1983 and sent to each
college and institute in Canada. :

The survey will furnish im’x”o'rt'an’t information to educational policy makers at all-

leve /e ask you to be patient and to answer carefully. Your co-operation in this

study -is very much appreciated. ‘ , o

levels. \

General Education is the education offered to students which is general as opposed
to specialized. Specialized education can mean either an academic major in '

university transfer programs or specialized vocational-training offered in career
programs. General education may, but does not necessarily, include such areas of
learning as communication skills, learning skills, self-understanding, social
awareness; understanding of cuiture and citizenship, as well as learning based on
traditionat academic disciplines, such as science, social scierice, humanities, where
the emphasis is on broad principles which can be applied in.a variety of situations,

~and be useful to a broad spectrum of the student population:

Canadian Studies is the inter-disciplinary examination of a theme or subject with

intrinsic Canadian applications from the perspective of two or more disciplines
drawn from administrative sciences; social sciences; humanities or applied

sciences. (Examples would include: Environmentat Studies; Native Studies,

Women's Studies, Quebec Studies; History and Phitosophy 8f Science; Canadian
Studies, Labour Studies, etcetera.) c :

Please return before February 21, 1983, to:

Nathalie Sorenseri, Project Ofiicer
Association of Canadian Community Colleges
211 Consumers Road, Suite 203

- Willowdale, Ontario
M2J 4GS8




EDUCATIONAL AIMS

Listed below are some educational aims or eoals which have been suggested for
community college and institute education. Please read the list carefully; in order

to evaluate these aims in the first question.

() Imaginaticn and creativity

' Ablluy to 1dent1fy and make use of 1nsp1ratlon and orlgmahty, wdhngness and
ability to develop ideas which go beyond established patterns of thought and"

action.

<z

(b Des;’r:e and ability to i-aérh

Ablhty to effectlvely apply learmng skills ‘to new tasks; develop'nent of wide

ranging interests with an ablhty to identify relevance and to connect and
relate ideas.

(c) Arbmt%to& to ”mblern-solve

Abmty to fmd resources and to use research methods, loglcal analysrs and

Ability to partlclpate actlvely as an informed and responsible cmzen in solvmg

_social, economlc, or political problems of the commumty, province, and-
nation. .

(¢) Effective itstenmgaad@éékmgskﬂis

(f) Effective reading and writing skills :

' Ablhty to recognize when one's skills are needed; ablhty to give direction

when needed 'and ability to encourage and co-ordinate group efforts

> (h) Conflict resoiution ' Y

Ablhty to evaluate both sides of a s1tuatxon ability to uphold one's 1deas Whlle
seeking solutions and resolvmg conflicts:

(i) Moral responsibility

Atility to articulate and demonstrate a code of personai and profess:onai
ethizs. \

ey

(j) Ecolngicai responsibility

Understandmg of the consequences of actmg and ot act1ng to protect th'
. earth's physical and blologlcal ‘systems. -

(k); Un.dcrstandmgchange

hves
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1. Understanding Canadian society

' Knowledge of the Canadian her1tage and contemporary issues; !DC’EFS",?DQID,&
economic and political lnstltunons, such as law, various levels of government

and corporations.

' i}ﬁ') UnderStanding provincial society

contemporary issues of one's home province.

() Actistic appre ciation | N - |

Ability to understand and enjoy literature; art, music and other cultural acti-
vities as express:ons -of personal and socxal experience. .

Understandlng the herltage, economxc and political inStltU‘tio'\S, and '

(o) Family life educatlon :

(p) Cr1t1cal thinking

. Acquxsltron of and use of the SRlllS and hab1ts 1nvolved in critical and constiuc-
“tive thinking. -

(q) Global perspectives

Understandxng of the interdependence of- all peoples .on this planet and aware-
ness of other cultures and values.

(r) Career skills

Acqu1sxtlon of clearly defined skrlls which will permit the student to function
effectively in hls ‘chosen vocation: -

(s Flexibiﬁty within chosen career L 5

has been educated: ) .

(t) Understanding of principles aﬁaé@yihg-thé'spéafie career ’skiiis.

Knowledge of theoretical background as the context and underplnnlng of
specific career skills: Understandlng the relatlonshlp of specific skills with
underlying-theory.

o

(u) Lifelong learning

Ablhty to cope with, the rapld pace. of change in today world, by the
vau151tmn of the skills needed for lifelong learning, such as cr1t1cal and
constructive thinking, research skills; communication skills, and the habit of

iearnmg as a process contlnmng throughout life.
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1. Now please. Jndlcate 'your opinion of each aim of community college and institute =~

=+ education by checking the box beside the appropriate number. We are interested in your

2

opinion of the aim as stated in the list even if- you do not agree w1th every detail of the
- explanations given above: - . - . o

ST e -

< ‘ o 2 . i
. . . . ‘@ o .'.v,i'
-~ o) o o 1]
D o fifee Q
o 9 L& 9
0n Q E @ £
& 8 3% &
T}
(a) Imagination and creativity............. eeeeees 3 1 Ff12 [13 (14
(b) - Desire and ability to }earfi .. .iveeennn.. eeeeee [ 1 [12 13 [1¢%
(c) Ability to problem-solve ............c.vveun... £ 1 [Y2 13 ri& -
(d) Informed Citizership i veuueeeeerenoneenneneann ~ [0 1 [12 13 [1¢%
(e) Effective listening and speaking skills . ........ . 001 12013 1%
(f) Effective reading and wrltlng skills ......uenen.. 3 1. 012 (13 [1¢%
{g) Leadership .. .. iiiiviviveninnnnns. eeeseeene (3] 1 012 (13 (14
(h) Conflictresolution .. ...... ... veeeeeenennnn. - [3 1 012 313 14
(i) Moral responsibility ... ..., W... [ 1 7032013 [14
{i) Ecological Fé§;3éﬁsxb1hty e e [ (12 13 (14
{k) Understandmg Change . ... it eieeeeuennnnnns (] 1 (12 013 14
() Understanding Canadian §5cxety ceerecerereee.e. [ 10312 [13 [1%
{m) Understanding provmcmi SOCIEY . viveveunnnnnn (3 1 12 '[C13 r1¢4
(n) Artistic appreciation _;.,............ e ] - (12 [£13 (14
(o7 Family life education ;.. ... ..., e (] i (12 313 14
(p) Critical thinking ... i i iiiiiinnnennnnnn.. .0t 12 13 ¢4
(r) Careerskills | . .. ....i.iiiiiiiiviivannn.. .. [0l [12 33 14
(g) Flex1b111ty within chosen career i i eiie [] - 1 [] 2 '[] 3 [] 4
(t) Understanding cf principles under- S
. lying the specific career skills _;;:;:::::.:..... [0 1 [12 13 (3%
(U)-Llfelonglearnmg ..;;;;:;..;;;;;‘;;;;;;;.".... (11 tj-2 {j3 tj"‘

3. Many of the questions in this survey will ask you to refer to a program for which you

teach or hkave administrative reSpOhSlblllty. "Please name below the program with whlch

'you are mast involved and to whxch you will refer When answer ing guestions.

f-‘rogram Name _ _ in Dn ision - -

t

If you are a senior administrator responsible for a large number of programs, please

indicate to what program area this questionnaire refers,; and answer questions w1th this in -
mind. _ REUR

Name of division or program area

orR
_ whole college_-




i b THE FULFILLMENT OF EDUGATIONAL AIMS IN COLLEGE PROGRAMS

T educational simiistd i queston |ae listed agan below, This questin Is concend wih e degree o which e~
|, curriculum of your program is designed to ineet aims of general ducation. For éach aim there are three choices: Either the

cuiculum of your program does ot attempt tis aim, butyou think it should be attempted (8, or the ai is not aftempted
- and should be {7}, or the aim s attempted in the curriculum (1-5). 1 the aim i attempted; please indicate how well the-
\ curriculum of your program addresses this aim, given the time frames and resources available. |

h

J o o L S
- Aim attempted in the curriculum, | | o
| | |Ammet o F (At
L © | Aim vell Aim poorly | | attempted, but | (attempted, and
\ e addresed o [houdbe o |should ot be
- la) Imaginatian and credtivity i :50:iis Ol atlsannnllen sy o
(b} Desire and abilty to fearn +v:visiir EltesBlo Bl sBlsacnnlondly
(c)  Ability to problem Solve ... ivivass O LcsaslseBec B nilennninniy
d) - Informed citizenship ,..vivveinenns []1.;5]2};.;.[]3;;;E]4;;;;;[]5;;;;;;;;;_;HG;;;;;;“;;;;;;;;;;Efl"l |
() Effective listening and T
- _Spé@ki’rigs’kills’_,,'.'.-,._...._ ....... SO ) A R O O N S ORUP ORI PP P RPPrPrRrro st & I8
~ [f)  Effective reading and writing L
S skills cvvenenonnens DL W8O8 [17:
(g) Leadership ,.i.ovuiisesiivrense, LT Y O o JOUPOUPUN o VUV i B
() Conflict resolution ....cvevnivenn OLuE020 L05D 5l D, w17
(i) Moralresponsibility ,.......vvnns, D120, o030, 5, enllbiin, (17
() 'fE_'Cdlbgi'Cél_ké$§6h5ibilify Sunnan Ml as . ... vl
(| Understanding change: :;.::i:000es 5 8 PRt K P B TRPPH N FEIPPRPR N RO s
() Understanding Canadian B T
SOCIGTS"*\ 3SR TR 5 L AP P 1 L PP P PPN 3 TR N I
~ (m) Understanding provincial e e ,
CSOCIEEY s s [ji.-[]_Z-.-.-_[]_3...£J?l_.;'.;.[15;;;;.;;;;;[]6;;;;i;;;‘;;;;;;_;;H? |
(). Artistic-appreciation, ... ........... 01,002,008, 004, _[]5;.;...;._;';[]53;;;.;;;;;;;:;‘SE]?
- lo) Family life education . ,...vveeeie D0 000000 D030 000 T3S0 e DD a2
) Critical thinking L. [LE20 e D3 e [, SUN
Lo Globa'perspectives........cvvors LD T30 D [B5uase. Moo 7
00 Caree skl Lz T, [B5rveeenillbeniniininnn i
{8) Flexibility withi chosen ST o
C GBI []I;;[]Z;;;:;[]i;:;[]4;;:;;[]5;;;;;;;;;;[]6;;;;;;;;.;;.;..[]7“
(t) - Understanding principles - - o
.. Underlying career skills ..o DneDasn sl s et
Y Uifelong lerning v vs s FES 1 N PP 0 £ N L PO T PP o/ PP OOROPIPIs A A
PERIC - & 7 - o
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8. Now would you indicate those extra~curr1cular activities which occur at your coiiege and
which have a. significant reference to Canadians; Canada or Canadian situations. (Plzase -

~ use lines +o describe actwmes more exactly; or give exampies) .
) Have significarice
-for Canadian Studies
(a) Cultural programs, e; g concer*s, plays, ' L
films ..ooo..s. c.iiiiiidis Criteiicerceseccaracanaarnaanae £l
(b) Lectures, semmars, fro;nivlsilting professors o
‘andothers....;;; .............. t ettt iac et e i e e £l
’(65 "Commumty aic;on prOJeCtS femeceearaenna S i |
(@ REFEAE oo e Il
(e) Programs organized for college resxdences, ) .
ewgifireside talksy parfermances. . - UL UL LoD U LT
(f) Soc1a1 issues semmars,,,,,,,,u.,,.,,,,.,,;.;,;-,;,;.;.;;;;;;;;Eji
(g) WPQ?DSISSUGS Semlnars ---------------- .---*6.-"-‘5-;.;;i;';;;;;;;éii
(h) Career planning workshops. . . .. eesesaiiscadaiiiiiscsaisiacasa.s.Edl
(i) Training of peer counsellors. . i eieiediiizesieieisiziiizizzizzaoPal
(J) Leadership training....... 'i.;.;;.:.,;.;;;.";';;;;;;:;g;:;:}:;::;::E31
(k) Interpersonal skills training ..,..;.;.';:‘;;;;;;;;;:;':;;;:::;:;;;:;E31
() Other Workshops (specify) CieiiisisiesssascacBILC
(m) Work-study or co-operative educatlon programs S ,
of general education ..;;;;;;.;;;;;;;};;;;;;;_;;;;;;;;;_;»;,;-::;;.;,Ejl-
(n) Organized student exchanges ith’iVihg travel - % .-.-:2=---:..-. - L[]l
(0) Travel and jéam Programs | it i e [
(p) Other travel (speclfy) ‘ S S )
(q) Studentgovernment;;;;;;;;;;;;;;;;;;;;_.;‘. ......... R i
(r). Student publications, e.g. NeWSPaPer | | . ... £3l
(s) Student clubs, e.g. drama, music | | . ... ..., ......... SRR s F
- (1) Other student orgamzatxons_ T e .b ....... ‘. i .;ijji
(u) Non-credit ledrping projects . e e e, 1l
- - - _— - ‘ = - i - z I _
(v) Other (specify)_ ‘ i, U S L
—_ o s . - 5 ¢ .
(w) Other (specify) ] T ~ .l
. ..-.\ . V\ _ L L R R I LI I i; ‘- .’..: N l
B ' * = ot o
. ,;
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9: CURI\ ILUL/\R GRGF\NIZATION OF GENER_AL_LDUEAHGN

The. gmerdl education component of the curricula of commumty Z:Q,llege and 1nst1tute

programs is often organized in the following ways: core " ciirrictila, distribiition

requxrements, and electives. In addition; in some colleges; portions of existing courses
in vocatipnal or academif disciplines are ciasoxfled as’ general education.

Each of these forms is deitned belo\T. Fox each form of or gamzatlon, please indicate
which of the choices best describes your situatieh: (i) You have no expériénce with this

Form, or (2) this form was used sometime in the past in a program with Which you-wete

{V’”\/’ T

involved, but is not used at present, or (3) it is used at present in your program.’ -

-

nry“

presently used|

experience:

experience
. butl not

Have 1  |
program .

T

(a) Core curricula Ali coiieges in the province of Quebec and some
colleges in other provinces require all students to take S

_certain components such as.communications skills, phllosophy,

literature; biology, sociology: -There may be some choices but these are

- mua’lg restricted according to a structured curriculum deemed

» be applicable to large groups of students from' a variety of

prograins. N:B. We are interested here in general educatlon core

. A = SN

curricula; not vocational core curr1cula

M -Have:ino'
= Used' in

ld
[—
—
ld
—.
W

. (B) 'Distribution requirements This method of orgamzatlon occurs £J1 E312 E3I3 .
* more commonly in umversxty transfer programs. One suchr program - -
for example, requires; in Semester 1; "3 credits in Enghsh T
3 crestits in Modern Languages, ,credlts selected from . = . . :
CL geography or geology, 6 credits selected from soc1al sc1ences, Yy oz
' \ Nmanltnes, f1ne arts, mathematlcs or sc1ence . v : s

— - -

Coursg offered at the college for which they are ehg1ble and : ,
Wthh fltS their timetables. . . _

“{c) ‘Free electives Stidents may mclude in their programs any - [31 E3+2  E33

from a hst restrlcted by certam criteria decided beforehan'i

_ (e) General ed melcs iwithin courses. In some i3 ] (3 2 E:;]J" .
colleges - the general education component of programs is ' ; :

cornposed entirely or in part, of topics or units within

courses alretdy prescribed f for academic or vocational programs.
‘In: such a situation, for instance, a unxt of,study on.problem- C:

solving techniques as part of acourse’ip instrumentation or a - .

(d) Restncted electives 3tudents may choose an-elective course ‘[‘:] ] 3 2 ,lf;]ﬁ

set of lessons,on economic ideas as part ¢f a coyrse in reta1l

o _merchandlzmg is con51dered to be genera{ educatton )
.
; .2 S . :.E R o

(f]) Other (pléase soeafy) ’ ' . [1i C12 [33
V(E)’l No genepaLeducaimmnﬁy coiiege (piea s¢ check buﬂ e 3
LS . .

T
0.

F[ERJ!:‘ ' . - : ST :
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10: Now we would like to know how effective ybdy think each form of organization is, or Wwould
be, in serving the broz< goals of general education in your prigiein. (Please check

> appropriate box):

3

. sure:

(d) Core curricula —
(b} Distribution requirements.
(c)- Free electives .
(d) Restricted electives _ ‘
(e) General education composed i o o B o
.. topics within courses — £ : :
(f) Other (specified above)

[y W

oo s Bffective
Not
Poor

[N Iy I S N gy \Erywpcbr‘

mErTre vy ]
mm Farily.
W An A Ao

/e, .
et ) e A
WA ) Ay

m

L

=
mrmmmm

e \éry :
e+ e . Bffective

. a0

[y S}
m
L
B g

[ W W

Sy

A\

MM
| S - |
NN
mrm
(S
m
(W
o

(o i |
[ Y
——

OTHER ISSUES €ONCERNING GENERAL EDUCATION

tl. iIntegration of students' education . /-

- There is a wide variety of practice in colleges and institutes with regard to the

integration of the students' education, both career and general. Please check one
alternative (a); (b) or (c) listed below which best expresses what is done in your prog:am,

then please indicate also which alternative be-t describes what you think should be donie.

-~

} i
-[ :
(a) Inr.; program; the res  -nsibility for the
. intégration of their edu ation rests with
N\ the students.

Done« in my-
‘ Not. done but
. should be:

- Program
one and. -

. shouldibpe:

dcne
done

™ D

rm
(W)
Lt
N
—
i
W

(b) Iritegration of students' education is
planned and structured in the curriculum o c
“of my program. . : — [31 (12 {13

(c). The curriculum of my program includes an
" integrative seminar or other learn..yy
eperience of at least a semester's -
duration in which students are asken ¢
reflect on the totality of their college
experience and te f't the pieces together ) )

into a coherent scheme. — - — (31 €] 2 1 3




ERIC - | g  .don't know []3
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{2: Design of Genera! Education

(a) Some geiierale . .tion is designed from the outset to meet specitic aims of general

éducation. In o ier instances, general education is chosen from existing courses

‘originally designed for other purposes, bat which are deemed to meet the aims of
general education. ' ‘ S

To what extent do you think the genera! ediication component of your program has
been designed specifically to meet the a::rs of general education? (Please check box

beside one numbei ): _ o .

v

- General education in my program | General education in my program

is specifically designed to mzet is not specifically designed to
~ the aims of general educatioi « meet the aims of general
' ' e -~ education;{e.g. chosei from
existing courses at my college).

1 {1 L £12 £13 - 1w F15° - [16 [y7

el _ - o m——— ——

(b) “To what extent would you say the general ed ication component of your program .

should be specitically designed to meet the sims of general edi. o thn? (Please check
box beside one number). '

General cducation in my program ¥ General education in my program
- should be specifically designed does not need to be specifically

to meet the aims of general : de.igned to ieet the aims of

education: ganeral education: (s.g. it may

be chesen from existing coarses
dat my college.

it 2 (13 3 SICHE S WA S

13. Definition of general adiication

Is there a forinal definition of general education for your college? (This could be either a.
local-college or a provincia! government definition).

yes ]
no —— [1
don't know []

L 1D

14. 1s theic a mission and goals statement at your college?

DR . yes —— 111 o
Q no ——— [12 150
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AMOUNT OF GENERAL EDUCATION IN PROGRAMS

5. Which courses in your prograrm (tie one you listed on p.3) do you consider to be general
education s apposed to specialized education? Please note that a psychoiogy course; .8
child development; raay be specialized education in an Early. Chiluhoo< Edication
program, and general educatior, in a Data Processing program. Please name (as i your
college calendar) the general education courses .inder each broad heading below:

Would you then rate the courses you have listed as to how effective each is in meeting the

aims of general education in veur program, (Please check box beside one number).[ g
14 .

‘|

‘ effécti:v

) Communications (reating, writing, speaking, grammar, etc:)
Lo E
3 L I i

.

L
(b) Social sciences (sotiology, psychology, economics, eic) * o
Lo o [l
(c) Humanities (§terature, piilosophy, history, etc.) |
i : ' e il

2. R L ol

(d) - Science (physics, chemistry, geology, biology, etc.)
} o 1l
2 3 [ ]
(e) - Physical education {itness, sports, swimming) |
2. | | 111

() Me zmatics (alzebra, f rictions, zalculus, computer lir  acy, etc.)

L ; 8L @l

Lo

ST

Full Tt Provided by ERIC.
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[
[ ]

Cffective.

§
oL
(5 IEEEE ol T oS )

[12
[12

[12

02

2

[12

2

(12

112
(12

Poor

[12

(13

(13
[?

[13

(13

(13
13
{%

o

&
.o v
o




) T

2,

Einie-Arts (painting; sculpture; dance; music; history of art; etc:)

Lo I T

2

Languages (French, English, Spanish; etc, when not miother tongue)

Lo

2

[}

Cariadian Studies Courses (Canadian literature; Canadian politics; Poverty

in Canadz, ¢tc)

L

2. '

Canadian Studies modules within courses (Canadian econorics in a general

economics course; Canadian art in a genera! art history course;
1.5, - Canadian auto pact in Auto Mechanics; etc.)

2 —
e L ~

(11
[11

(11

[t

111
131

s
(1
0l

(11

(12

12

(12
[12

12
[ 2

[12

n:

[} 2

[12

3
0

[13
[13

[ 3

[ 3

(3

3

[}3

(13

(14,

i

(14
(14

[4

NiL

J4
14
4




The following questions concern the propor tion of general edacation; as opposed to specialized

N

education, in your program. (The one listed on page 3).

16:

(a)

{b)

What is the total amourit of general education at present in your program.(Please

check one alternative);

Amount at present

cee. 31
cee. L11
cee. L11

What total amount of general education do you think there should be in your

a)

b)

d)

o)

program? (Please checi one).

If you think there is; at present,

-

too little general education,
too much general education,

amount of general educatior

| Amourit which should

be iri my program

~

————>| please answer queistion’ 17 on next page

———3 | please skip to question 18 on next page

B4

about T

3 | skip to question 19 on page 152

-




154 =
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17: Why is there too little general education in your program" (Please rate the reasons listed
below). ‘ . Very.  Fairly . Not ; ‘

impbrtéht 1mportant 1mportant

e ut,lh_md’x‘ c*f VOCEIthﬂ’-Il or academic major

CLurscs @ 2 5o irne corsuining that there is

little fi. e ieft f:n _gerieral education (11 L1372 £33

by Coliege admmlstrmo.s do not give high o B o

prioviy to gener «| education E—— £32. £33

" (c) Faculty oppose gener leducatro"n' . - [11 £3 2 [13

(d) S.Jme facully aiscourage stqdeﬁnﬁtﬁs from ‘ o I

taking optional general education - : Jr— Er2 3

(e) Students do not choose optional S I

general education ' 11 [1 2 Fr 3

(t) Policy and curricula for general education. i1 1 (12 33
not yet formulated : .

(g) Other (specify) y T F1l (12 [313

(h) Other (specify) | ) - 3l (32 (13

_ 18. Why is there too miuch general educatlon in your program" (Please rate the reasons given

below). Very 7§§;rly Not
1mportant important important

(a) Administrators set too high a prlonty on 7 , I
general education ' 11 El 2 L1 3

(b) Faculty set.too hlgh a priority on generat : R
education __ e e ———— ro E3 2 13

(c) C;iéEﬁﬁéﬁi regulations require toc : . - o

much general education . 31 12 £1 3.

(d) Students cl.7ose 00 ﬁiﬁch optlonal ' o o L
general education ve E3 1 - (12 13

-(é) College policy reqlures too muich general v o

educarion : : , : [l 1 [12 (13
() Other (specify) . {11 €12  [13
“{g) Other {specify) (1l [12 13

185
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- 15 -

). (a). Has the amount of general ediication in your program changed significantly in the

past two vears, or stayed thie same? (Please check one alternative below) : N
increased EV' 1 ——— If increased; please answer (b) below
decreased E1 2 ——3 If decreased; please answer (c) below

stayed the same  E1 3 —— 3 If stayed the same; pleaoe answar' (d)
below

a

(b) 1f general edication increased in your program; pleasé explain why on theé lifes béiow:

] ] T
7
(c) If the amount of general education decreased, please explain why on the lines selow.
(d) If the amount of generai education stayed the same, blééée indicate which of the
following conditions ap iy at your college.-
status quo main taine- without jxfflcuity, (11— [f”ljioidilfflculty, skip to
no opporsition to status g0 , question 20
OR ’
status quo maintained undar duress. 12
fvsTite oppositicn \ : '
“i./_::::i:::; — ———— - - : .
fod D sUites guorentained under duress, would you o xplain below the nature of the
@irhicuit and what oo done 10 maintain the status quo.

|

ERIC

Aruitoxt provided by Eic:
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20. Gerieral education policy

(a) Is there a policy operating at your c.ollege with regard to the general educatxon

component of the curriculum of your program?

' —  yes r71
: T R —————T[32
} don't know 13

" If yes, please answer (b), 7. Y. (di’?(E) ard (f) bei w

(b) Who formulated this paii. o~

provincial government E31
the college itself — — [12
othar goverring -
body. {specify) [13
{c) This policy is writtern - : -~ [11i

OR ‘ _
a generally vnderstood unwritten tradition [3 2

(d) The provisions »f this policy are carried out,

thorough'y =s——— ']

; to a large es. tent [1 2
A to.a sma!! degree — [1 3
i; not at all —_ — [] 4

(e) Do you anticipate fiajor changes in this policy?
— [1yes [1ao
- r . ,
~~ . 2

(f) If yes, please describe anticipate ! changes.




21, Administesto o eneral education

(@) Is generc'uow - ion in your college the responsibilit ty of one par ‘ticular
administrator?

— yes no -——3 If no please answer
' question {c)

S S
(b) If yes; please indicate the leve. o' .!ministration and whether or not general
- education is his sole résponsibility.

general education general education

: only along with other

' responsibility responsibilities
iy Dean - —, [l or £12
(i) Chairman I £J1 —_—— o ———— £12
(iii} ~ Department ‘-lead _—— [ : or - [12
(iiri) Co-ordinator - £1l or - []12

(c) If iNere is no admmistrator in your college in charge of general ediication, plcase
describe how it is administerec.

{d) Is there a committee in your colleze which has respon51b11ny to advise the

adrmmstrator in charge of general education?
yes no

OB C12

of thieir progiam: ? (Please check approprnte number)

al! opnoser! — F311
mcs . opposed — ER4
about evenly split — . EZ3
mostly in favour ———— . [Ju
annost all in favour —— . [E35




23.

<18 =
'-_ . . . : . > J .
o . : . . N U
Sometimes students and graduates comment to faculty or administrators about the value

of the curriculum in meeting their own educational aims. If your students have = =
commented on the value for them of the general education component of_their programs,
please indicate below the nature af thése commieiits. (Please estimate; on the lines ‘
provided; the approximate percentage who report). - . L '

thdergraduates ‘Recernt graduates Other graduates
B of & or 2 years 3 years or more
(a) Report general ; T
education is ) : : ' -
valuable ' . % % %

(b) Report general ‘
education is . . T
uséless . - % - % - __._%

{c) General education , o s
. is both good and : ;o
bad : % % %
(a) Do your st 'dents ever leave a program before graduating, having compietea all
requirem« .ts except general education credits? -
. . ]

= yes — — 11
no ———— [12
don't know — 13

(b) -If yes, ‘“~ase indicate approximate percentage of‘those wiio leave. %

if som. © f your students have little or. no.general education and some have a

significant amount of general education, please answer question 25. Others skip to
quesr:on 26. N " ' |
" ;
(a) Do you think the performance of senior college students with general edi:cation’
7credits differs from that of students with no general education?. Please check one
alternative below. The performance of students with general education; as comp:red
to those without is: S : ,

——————— betrer - ST a

about the same ——— []2 _ - R

- worse. _ L13—) if worse, please

don't know ~—— [1% answer {(c) on next '’
' o page '

(5) If you think the perfarniance 5f sénior college studénts with gereral education is
better than tha* of college students with no general education, please indicate in

* which areas this superiority is manifested.” Please check all which apply..

ability to formulate valid concepts [J1 abiiity to orient themselves S
) : e T maturely in their werld ———— — [134

ability to analyze arguments ——— [12 ability to relate specific

. skills with theoretic concepts —— £15

ability to define themselves i [13 Other (specify) _ - &]6

. ... 183
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Fd

(c) I you think the performance of senior collegm students thh general education is
waorse than that of college students w:th no general education; please expiam in what

ways thls IS SO, . o : . - o
EDUCA TlONAﬁ AND WORK Hisféﬁv
26. Please indicate your present position at your college or institute. ) ‘ 5
A’Ei[ inistration (Title)- : . ‘ Division: —e—w
Agiministration with some teaching duties (Title)_ -~ Divisions
Fuis tir: (aoitiy-(Title) - Division:__ - o
/ : -
Fart e faculty (TltlE) - | - weDivision: e
27. How rnany years have you taught and/or sérved as an admlmstrator at your college"
/ : , ) _ yrs
/o | o
28; What is the hnghest level of educatlon you have reached'?
/ Combpleted primary school T ~ ' % [T
/° Seme high schuol __ _ _ L12
Completed high schbol 4 B, ;
Completed apprentifeship _ [ 1 . i
Technical training beyc.ud hiah school ) o
(spec;fy)f - e £15
- Some community college or \stltute - tv]ré
- Completed commumrty ccltege or institute -
Program (spec:f[y) .y L17
Some university Y . [18
University degree . ) SR o L

Post-graduate wori: -
(speC1fy .ughesr ]. e L faio

Pleaqe name pnma. y\ area of study

(e.g. English, Mechamc:ai Eng:nee; g)

| 3 o

5

T
!
'
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PERSONAL DATA

29. In what year.were you born? 19 .

/
Lo .

30, | 'guale' CENL .

emale €12

/' 31. In what Canadian province or other country did you receive ‘the majority of your

/ education? Please indjcate (1) where you received your primary and secondary education
/ and (2) your post-secondary education. If you receiveo all your education .in one :

/ Canadian province; or one othet country; please check box beside 3.

ndary’

~ondary.
Both:.

o

aco

alt

e
ostk~

secondary.

Primary, &
Piri‘mary" &

Bott. .

Canada - S Other Countries :
EE— e . u

() United States ——___--——— [1] 2 £13"

(a) Newfoundland & Labrador” i 3 Elz
3 (h) Great Britain —— ~—— [31.032 [J3
3
3

“{b) Prince Edward'Island —— [
((E) " Nova Scotia —————— [l
(d) New Brunswick — —— [
‘e) Quebec - [
(f) ©Ontario : [
(g) - Manitoba - __ 1
(h) Saskatchewan _— "~ [k
(i) Alberta — ri
(j) = British-Columbia 4]

- (k) Yukon _ R i |

() Northwest Territories_ [Jt

{o) Ireland . - 31 032 £33

. (p) France — ——- [15 012,013

3. “(q) Netherlands — [J1 01z [}
[13- (r) Scandinavia -~ ———="[3] L3 E]13
[13 (5). Germany - , - (31 £32+C13-
[13 - (t)"Ukraine o E71 012013
[13 " (u) Italy —— - [t 032 £13.
(13 (v) India =— . EItTE3I2113
[13 - (w)Pakistan —— —{ [31 E12 C13

13" (x) Other i{specify) | _C31 012133

!
4
'

NLNININ N IR IR N RN 0 ROy |+ Secondary,

[anNanlan RanEan R el el an i anl el N an Bl p‘oszt‘_‘
e e e e b e e R e et d ' T

~

32. (a) What languages do you presently speak

-a) Engiish ‘ — - £11
-b)  French ——————— — — [
c. Other (specify) ——=——— : — L[ :
d) cher (specify) —n——— : SR 1 § O

7 (b) What languages do you présently read

a} English ———— — L1l

~b) French ————— —, — L1l
d c) Other (specify) ——— L1l :
o d) Other (specify) 7 -- ar o,

-(c) -r;What'ianguaééé‘cﬁié‘y’éd presently write ‘ ' - ) \

a) English = SC R . [JI
b) * French ———— : — L[Ji
c) ~Other (spegify) ———— [ - -
d)" Other (specity) —————— {1

7
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Please use the space below to add any comments about t0p1cs raised in the ‘questionnaire

or related matters: Al comments will be read; Thank you ver
much for our co-
operation in answering this questionnaire: d Y Y 9

- PRIE]® CLEARINGHOUSE FOR -
: ~ JUNIOR COLLEGES
UNIVERSITY OF .CALIFORNIA
JUN29 198’4
81 18 Math Sclences Butldlng
--las. Angeles;, California 90024
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