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ABSTRACT T

The 11ter§ture on socxalxzatxon of nursing students

for prbfess16nal commitment is reviewed,  along with the literature on -

nursing as a female: profession. Concerns addressed by the literature

. include the followxng students' self-images over the course of their
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nursing edu ion, nursing leadership, the conventional orientation

of many yefing nursing students (i:e:, traditional feminine life

goais); and the less than full professional status of the nurse.

ased on_the review; implications for nursing _education are

considered. It is suggested that. thhxn the educational prggram, _
nursing students need: experiences 'in setting their own goals and

being responsible for meeting thém, faculty role models who show "and

discuss the combination of home and career roles,

and democrat;c

models of shared decision making. They need experiences in
colleg1al1ty,-éééétt1veness, and leadership, as well as opportun1t1es
to discuss chang1ng sex roles and the consequent stresses and
rewards. Many writers emphasize that nursing's educational programs
are not providing students: with:the learning experiences reguired, to_

---—ensure.- career commitment .

‘Féculty7n§§d:cthc1bu5hess—fai51ag~to alert

~ them to the effects of their own socialization and the’ ways in which

they 1nfluence students. (sw) . .
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‘Introduction , N T

‘ ' This paper developed out 6f a project undertaken during am
ihtroductbry caurga,fﬁ thé-étﬁﬁagfaaﬁ§ of education: 'Over the._

a e

-~ /

affecting the nursing profession. Two asgéEvaiiaﬁé seemed
: . 5 L oo
particuldrly.Significant. Fir't; thé students verbailiZed muny

x

.

boring and a waste of théir“tiﬁe. The studeqts aaﬁauaiéa the

seminars dith the alleged purpose of discussihg issues.» However,

they demonstrated a variety of ways of avoiding any significant

. . L -/ - ' - <
discussion. . ) '
L] . B 4

el

The second observation was that, although nursing is
. e L T . - . . A ‘ e
overwhelmingly a female profession and all the étudénts in this
i
1y

‘ —

never mentioned during the semester. 3
Aware that nurses, as a group, are poiiticaiiy inactive and

was struck by the students' diginterest in professionai issues.
Was this something they learned in their educational program?

\
)

methodologies encourage or foster this student indIfference° Are
B . there characterlstlcs of students and/or facuity thch contribute

. - N
i b

to this soc1allzatlon-outcome? .In what ways do facuity functIon.

as'role models for students learning about profess onal issues?

> Of what significafice is the fact that.the‘ﬁiofessioﬁ is 7

i é§? overwhéeliingly female? How does that affect professionai ]
T - % L . s
- S | )
) . _ i p
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' ; 7 .Iﬁ an attempt to answer these questions; ? iitégétureirevieﬂ
'was Gonducted on the socialization of nursing students for ;
professional commitment. The term BEaféééiéﬁaiiféi;iEﬁéﬁi is’ *

. used as it was described by Coser and ﬁokoff'cisgia. They
a;atihgﬁiéﬁéd between commitment to one’s work; as aéﬁBBEEE&Eé&“
' 4 b;ri’cfaftéﬁéh Who shows pride in his/her work, and commitment o
; " other persons engaged in the shme work, which they considered the
hallmark of a professional. The professional is committed to
' his/her colleaguesf shares common values with them, and is
' concerned about issues Which”affect their joint welfare.
P ’ Review of Studies , .
. | ‘ ches (
) Numerous studies have been published on the socialization of

nursing gtudents. Most are dross-sectional studies in which the
. v : ) i

N\\ ©  attitudes and/or values of & convenience sample of students are .

assessed using instruments with igﬁited reiiabiiitﬁﬁiﬁé validity.
- S 77- o o 7 7 : . .7 7 ) 7- ) ‘;(; 7 7

" Stedies of this type which assess respondents at a sihgie point
_iﬁwfiﬁé,iéwaéEéEiiﬁé their degree of socialization ignore the

. process of socialization which is perhdps of gréatest

- interest to the éEB#BﬁE&BBéE; Many writers seem to view
< o . : ; ; R
 v§6EiE1iE5Ei6E as a fait accompli at the completion of the first

educational program rather than viewing the student’s education

\ (Conway; 1984). - L _— ' .

There have been a few longitudinal; qualitative studies of

\ . . nursing students. Most noteworthy is the study”done by Davis,
: - . - . L ¢

v

Olesen; and Whittaker at the University 6f5C31if6iﬁi8 in San

-1

. ' ) . _ .
b : 2 ; ‘
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Eancian Th.'the eariy 1960s. They foliowed ‘a class of students

3

t
[

‘thfough thelr educationai program ﬁsiné observational field Work,

‘\

< -

YDabis.h1§€ ; Olesen & whiﬁtaker; 1968)>. Davis (1968) described

&;ptbée§é<6f'dédtfiﬁél'éBﬁVéf&iBﬁ which he i&éﬁ%i?iéi‘&é;iﬁé;ﬁoéé
cruciai and problematic aiﬁaigiaﬁ in Bééaﬁiﬁé a 5;afésgiaasi;
Y

and Eééﬁﬁé those the profession ascribes to itself. Students

éhterihg the program envisioned caring for sick people and

comfertable and well. They believed that when thy could

aonstrate proficiency at skills and procedures, patients would

recognize their caring:and accord them emotional gratifications.

The professional imagery espoused by the school included

'S

providing nursing iﬁtér??ﬁtigﬁé for patients during all phases of

their illness, ndét just during hospitalization. fﬁé patients’ ]
- 7

EEEiEﬁaé toward Illnese, fheir health practices, and their

-

interventionsin Students were expected tc-viéw themselves as a

ﬁﬁ;;éééfﬁi iﬁé%rument in the therapeutic process. Mastery of

technic§1 sk:iis and pr0cedures was considered less important

N

than learning the princxpies upon thch skIlls were based.

DEVié aeééfiﬁéa the Efﬁégﬁfg’ experiencé of cognitive

between their inltlal expectations aﬁd those of the faculty.
Thls dlscrepancy was most exp11c1t1y spelled_ out in their first

»



? .

‘thing about this kind of role simulation is that the more

- TR 'v:. ' . ;7\;‘ i
clinical evaluations: The students began “psyching out™ éthé

students’ .term) instructors to determine what was expected of

them and how. best to go.about:aatisfx&ng those expectations.

»
I

They carefuily notéd; dﬁriné their: everyday interactions with

facuity, when the instruetor brigEEEned and when she

v

perfunctorlly passed by one student s Yecit&tion to 1inger over

-

that of another. Theee_students then fasbioned performances to

EEtiefy the inétructor. These role-simuiations caused _some
+ N

“"putting on a front" for instructors. Davis said the 5555&6;&&51
successful the actor is at it, the less s/he feels &/he is:

simulating, and the more s/he becomes convinced that hik/her .

Berforn&nces erefauthentic; Buring the thééé;yéar program the

students’ self-images ‘became firmly those of professional nirses

oi's doctrinal persuasion. Nonetheless, eome aspects
4

of tﬁeir'iﬁitiii concept of nur51ng 'ere"ﬁot'cnahged duriﬁg the

0l
H
+
o 4
v}
ot
[}
n

educational p?ogram. ' ) - B ' ' .
The theme o{ nuréinécieiaereﬁip was emphaeize& B? tﬁe

- ! ) . '.,— I
fore%sn to the 5tudents; it was not part of their 1ay\imagefof ' :

¢
o _ . ) «
nursing. /Ef fEcUIt? stfégséa the idea of becoming nurSIng‘S
< . _

leaders in ‘talks w1th students an& in courseslon group dynamlcs.'g
4

Y

~6d06ncéd ﬁuréihg, and the ecology of the professxons. in'the

. . .
.

'laater course the hlstory of the natlonal nursing organxzatxons,

e
the place of future leaders, professxonal issues, etc; Qé?éi . i
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reviewed: N
" :
Students compiained about the ecoiogy Eeﬁﬁie. " The faculty
v 3 >

. - -

direétiéﬁ of the profession. The students reacted negatxveiy and

“r
.

were only interested in,their own immediate ééﬁéé;ﬁé€ they saw
marriage aﬁd a family in thelr futures; not a career. i

and chlldren. When they were‘fonfronted by the faculty wiEE

:‘A*\‘

larger 155&654wh1ch concerned th'e nursing profess;on. these
studéht5<took thé attitUdé that those wéré matters Ghichllay4

7 L e .
outside their potentlal to. infliuence or control problems which

- v
P

would somehow right ‘thémééi\’nfeé or, 1f they failed to.vwould -

hardiy affecﬁ thelr acheme of personal llfe relevancies (Dav1s.

‘Olesen, & 6hittaker;.1966);l - _ B

Faculty, perhaps sensing they waged a 4oSing batﬁie;,did not:
) ] & .7 - ; . .
closely examine the. students’ outldok or the cultural forces

" underlying their reality. Some seemed res;gﬁed to the students’

indifference. Most assumed that exhortatipn was enough, that'if
_— v . P .77 e 7 o o 7 b [
the ﬁréﬁiems of the profession were set forth piainiy; students

. : ‘to take fully 1nto account how much the reformistic profess:onai
S : ®
posture Qﬁiéﬁ it ééﬁéﬁt to inculcate in students aeﬁariéa from -7

the latter’s preSent -lived concerns and involvements. Hardly,; any

-

-




- sué&ained thought was given t§ ways of- modifying the program’s

approach in order to elicit "fom the students more professionailly

cvnébnant'Vérgr””é of realaty (Dav;s, Olesén, & Whittakéf; 1966)
. y
The researchers go on to say that leudership in a profession

would seem, at minimum, to ihpl? péréohé"ﬁho are strongly

identified with aﬁ% committed to the field, interested in
 fie :

-

developxng long tern- careers for tnéﬁééiVé§ in it, and prepared
to make major life adjustments in behalf of it. On these

grounds, their findings raise serious doubts abbut whether ' :

coiiegxate schools succeed in 1nstill;ng a professional

- . - - —

1eadersh¢p orientation in students - @ven though_the schooi tnéy

studied made a vaixant ‘effdrt to do mo. The ©verall picture

emerging from their data is that the stndents were conventionaliy .
[

4,§§Eéntéa young women, much ‘more heavriy invested in tradItIonal

.

llfe goals than in career pnrsuzts and reluctant to make

s iR i oL . o . _ ___
more than incidental concessions toward professional Invoivement;

in-né6f1§ éﬁéi? respect,athls essentlaliy conservatrve ontiook

e

.. held firnm throughout the students .nursing education. ‘Tﬁé
2 _ ; :

réséarchérs concluded tnat;tné solution to the ‘cafeer- commltment
At * problem in nursing resides much more with Américan culture at

larges particularly with the mores governing adult s;gfféiéé;r B

than it doesfith the pgafésgiaﬁ as such. Nursing is not jas£ a

feminine profession, but the most feminine of all. The problen

of géhératiﬁg prbféssfbhai:caréér cSmﬁitménté in cdiiégiaté .

S———

Olesen; 5 Wnittakér; 1966) . L . \

Y




followed successive cohorts through their education and Intp

N \ - . - -

their first year of practice (Simpson, Back, (ggies, Kerckhoff, &

' Hékinnqyp 1979) -Data was collected via questionnaires filled

*

. ' rout annually by the students, interViews with students; diaries

: kept.by oné class of.s;udents; and faculty questionnaires. '}

., kep 3

- The primary obJective of this faculty was to encourage ‘
N

hndiVidualgzeq patient care. The a?ility to reiate to the

_;Sﬁient ‘was a critical component of .such care. Because the

‘ R

studenits entered with an orientation«similar ‘to th&t aesired by«

. faculty, little redirection was necessary and the faculty couid
iy =

. N —
I . concEntrate on teaching the sRills that' would enable the students

iaculty s method of teachiq’Iunintentionﬁlly encouraged

'bureaucr&tic orientationsﬁiﬁ.e.. students were to talk to

patients and buiid rapport*after-tasks were coﬁplétéd (In
\

'éaﬁiiaéi; the Caiifornia students had been assigned to talk with

ks or procedures )

The facuit#gg}:pproach’.coupied With the sta'us Vstem of the

- I ‘

hospital which was muéh ﬁore bure&ucratic than p}ofessional -
r K - »

vréSulted in stﬁdents iearning the bﬂreaucratic view and probably
. ,.«7777;7 V/
decreased their attractxon to nursing as a profeesion. The

P

'z

_étUdéntS' EttractiOn‘tﬁ nufsiné,{as it was measured in this

-

’A*.;' .77~ X . . P S S
the profession Aas a COllGCthlth There was one course. in the

2 . . ] ) ) . . .

- & R
- - »
. Y .
: M '

The Duke program ga[e little attention to matters rei&ted to.

A‘ﬂ




Fo <. »
- ; A

. ," AN .
senior year which pertained directly to nirsing as an

occupatlonal group. . Simpson et al. s&y that iearning rodé
1 ‘. .

définitiene and Eﬁilié éﬁasiés\atuaéﬁts to 56;?6?&'5 role but is
. ? . - - . .'L’. - \"

- .

. secialization includes. relating th& self to the 6géu§a£i66*§6 .

) - s N
o . B et . \';,
that it endures in the person. '

in respOnding to questionnaires, the Dike students in&iéatéa

a high evaluation of profess;onal actxvities such as keeping ufg
~" with current nursing rESEarch and, te g lésser extent, . :
' . Y S S -
contributing to professiénal meetings and cbnfereé:e;i The

e

may have been interpreted as’ gettlng together in a sociable way
L o _ _ oo \

with other nurses: to talk about nurslng ax p"rlences rather than
the solitary 1nte11ectua1,effo€£ involved in reseatch, writing

professional articles; or teaching cclie;gues; Simpson et al.

L o
noted a massive erosion of reiatednesekto nursing occurring among
€ , : .

the alumnae of the ﬁfagfaﬁ. “These women Virtuaiiy aii)ibeked_tb
R i - -

marriage and family life as: theit pPrimary source of -
‘ gratlflcatlon (p. 150). )

Bucher and étéiling;i1§77) conducted a longitudinal study ofn

’ the . sociallzatlon o graduate'students in biochem1$try and:

re51dents in internal medic1ne and psychlatry. Like the nursi g“w;

Studeﬁts these traid%ég were aétiﬁé'iﬁ ﬁaﬁagiﬁg their own
S A S . h
.socialization.* Thé.réééérchers reporte¢ on the use of roile

1

6bdels by the graduate students. “Bucher and Stelling anticipated
that the students would pick scméoag'ig a nodel and attempt to
. 7 s : PoReone as 2 t

the occupation and are attracted and  committed to. it. Fulil R <

’



replicate that model in themaelves: The data indic

a modeling process is extramely rare. "Iﬁiiéaa;_iﬁé'tfaiﬁeest

;aiéclaa particular charaetérigtiea or traits which they admired
." 7_

-

encountered; Optibh ﬁbdéi% were individuals who pursued

aIternative or dev1ant career patterhs, aiiféréht'fréﬁ those 6f‘
A . S B -
most faculty and staff; Fbr;éxamplé; évféﬁélé pé9ch1atry

ways to manage being s psychlatrlst wife, Ehd mother E

Siﬁaiiaﬁééﬁéazz bpticﬁ‘mcdais were chdsen by both fmen and woméen;

Ky

/;ﬁiﬁaéﬁis CBuche% & Steiling; 19775 : Relatively little attention

‘is given to the way students perceive anmd useyevaiuation, or to

N e . » 1
’fhow the students evaluate EﬁéﬁééiUéE. The researchers in this ‘J

study found that Eheseﬁstudants developed numerous rationales to K

’ . o S
discount negative eva{uatfons‘or feedback from their superVIsors.
They discredited or disparaged the source of the feedback; .they

argued that t?i\cr1t1c1sm focused on 1rreievant or unImportant B

~

Ll
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e

,,,,7‘, I

1aauea' thay diicounted crxtzciam as reflectlngﬁt difference in

t
etyle Jr phiioaophy. etc. Light (i§79) belleves that trainees’

dl&COunt criticism as a mechanxsm to Cope Wlth the uncertalntiee

of professional practice. gray Sneas where pre sent Rhoﬁledgexié'
Y T ' . .
insufficient and occasions when practitioners must make decisions

WIthOUt full knowledge of tﬁe caBe or the client.

Nuraiug/as s Fenmale Professxon

" Yeaworth ﬁrote (1578 that the most fundamental problems in |
nursing are; firat, that it is s woman’s occupatlon*and second,
that the majority of nurases do not perceive this as a probiéﬁ at

all. She aays wvomen in the United States may’ be educated for |

occupatlons or even careers; but they are ?fiii~effec£iééiy
socialized to be wives and mothera:'' - - R )
. .

Aéhiey (ié?é) documented - the subordxnation, oppresaion, and

exploltatlon of nurées hy phyeicpnns and hospitai administrators

in this country., She said that?;He role of nursing in the health

‘

fleld is the epitome of women’s”role in American QoéiEEi. 'Tﬁe

.y

- narse is not accorded full professional.status or EE& aﬁﬁaEEﬁﬁiii

to obtain it. Rathér; she 13 viewed as a worklng ?eﬁiie'éﬁo is

in medxcine and government (Davxs..1977). Roberts (1983) ﬂ‘r

believes that the Btyle of leadershlp uhlph has developed within

express their anger against their oppressors, Vént tHEir

T

L4

agéreééion agaInst other members of thelr own group._ There is

o Lo ".,‘.”"‘,...
M ' B ' L -






z;hutséé 16hd consu mers were brought together in groups of 18 6

miuch self-hatred and low self-e esteem within the oppressed group

" which cbhtributég to éuﬁﬁiééibh ts pbwériui oppressors. .Léaaéré

resemble those of the domiﬁhht culture, thé? are oftéh.

controllirg, tbércive; and rigid., Roberts says nur&ing leaders

have represented an ellte Sroup who have bééﬁ promoted because of

their allegiance to maintenance of the status quo. Grissum and

Spengler (1976) say, “Because of the rewards they receive, they

do not feel an1m051ty toward the E?Stem or the men in the system,

(p. 103>. To break out of the cycle of oppression requires
awareness and understanding of the mechanisms of oppression

-

:foiiowed by the development of prIde in one s own group with a

Sense of abiiity to function autonomously (Roberts, 1983) .

Host nurses ESVe not been actzveiy invoiVed in the women’s

movement. Leading feminists have generaiiy not been supportive

of tﬁe'ﬁuréiﬁé ﬁrofeééioﬁ (Craﬁe; Byer; Coughlin, & Sofréﬁko;

'1981). 'In many instances feminists vocally opposed the

11

- ’ ' ii
13 :

"



20 montha. ‘The purpose of the dialogue was to determine whether

.t

the participants could deyelop a model for more effective .

were administrators and -12 were practitioners. Two of the nurses

held aGCtﬁfatéé and S had master’s dégrees} . .Over’. the 20 month
<

[

period, the dialogue among the nurses; consumers, and physicians

the physicians. Of 1585 interadtions, only.342 actuaiiy involved

nurses. In the majority of these interactions; the nurses

functioned as glarifiers or facilitators rather than making

active and uniqgue contributions. The nurses could not identify
unique skills and responsibilities of their profession: rather,

when the physicians stated one of their professional

>,

B . : S oo e e
regsponsibilities, the nurses Eléid, “Nurses do that, too" (p. 83). -

The nurses’ statements of their professional opinions were
expressed as personal feelings, ag if it was not acceptable for

-

situations. These nurses uniformly described their ‘experience of
powerlessness in health care and they uniformly requested that

. physicians remedy the situation.by becoming 155s assertive and
relcia e s | = :

-

N
L s N
- S 12

14
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professipnalism.

N ] S o
consistent performance and reinforcement of these behaviors

p?é%éﬁtiﬁg-éﬁ? real .formation of ioré'pfcgresq}de attitudes. .

- Hodges (1981>, in her dogtoral dissertation, hypothesizes
that ﬁufsiﬁg.auiiiaaia;fﬁaéi and present; fbrﬁai and Biﬁ&éh;%ﬁﬁié
played a role in socializing ﬁﬁféééd’t'cs_accep't their current “

position sin the patriarchal health care system. Nursing

curricula have also had an impact onythe problems of establishing
Mursing’s identity as a discipline and its development of *

-
. . . e o .7';&
Hodges surveyed current nursing curriculum models and found
that they all clearly reflect: the impact of the Tyler rationale:
She criticizes the major assumptions underlying Tyler’s
educational model. For instance, according to Tyler; the
establishment of the program objectives is the most crucial and

first step in the curriculum development process because ail else

flows from' the objectives. This indicates that the skills and

knowledge to be learned are predetermined in. advance of the

learning experience by the teacher or some other authority. . -

' selected and arranged to produce the behavior in the student as

stated in the program objectives. This places the curriculum

developer in control of the students’ learning experience. This

creativity. fi promotes réiﬁiiéhshipsléf-dbmihahce,ahd
subordination. -
. )
Nursing' faculty impose the curriculum on the students,:
leading to a sense of powérlessness and self devaluation which

S : 13

15 s



leads to paasive EBE?BEﬁiﬁé behavier: ?his furthér'caﬁpbuﬁds'

identity by more powerful groups,(ﬂbdgés; 1981).
Hodges concerns are eaﬁééa by Strauss (1966) who says that

because teachers tightiy control their courses, students tend to

learn by ‘rote; as if knowledge were well establidhed for all
tife. , : :
Kalish and Kalish (1977) point out that faéuity members

oftén add to ﬁh?slcian domlnance in subtle. ways. Overly

I
quesﬁaoning and rebellious students haVe often been 1abe1ed as

troublemakers and dismissed from nursing’ schools: Fear of

physician critici&h i8s instilled in students; sometimes

unknowingly, by faculty who have been unable to analyze the

effects of their own earlier educatlon. S - ;

The personal characterlstxcs of students entering nursing

have changed in the last decade. More iéﬁéh'eurfeﬁtly entering

nursing are commltted to the xdea ‘of & career (Kell?}“f§78~

Willman, 1976). Leverson (1977) reported a study of the work

) - : - .

values and career orientations of 681 baccalaureate nursing

‘t

"students in New’ York City. She found-that 642_6f the students .

valued career and marrxage equaliy, 24% valued career ﬁeré than
marriage, and . only 11x vaiued marrIage over career.

More nursing students are older women who already hold
dégrees in other fields that have not ﬁéiﬁéa them in the job

market (6filﬁahl 1976>. This may pfove very beneficiai to the



4

model assimes

v ’ .

A

11ves uhtil they have experienced the life events that are Eégt

.’

radIcaixZIng for women & enterlng the pald—ldbbr force, and

discovering how women are treated thexne; marrylng and flnding out

‘that ii'fg not

,4\,,7

fepaftéa, . Bake

and leadershlp

?Eéﬁit? member

meny'externel

these schools

and will look

workers. fhis'

much dissatisf
] e
tend to anaiyz

rather than fr

Periodxcaiiy

’

yet an egual partnership; hav;ng children and .

dxscoverxng who is responsible for them and who is not. Older

-
.

rwomen who have had these experIences and then enter coiiege may

er (1 81) reports a nat:onwide survey of 375

of commitment to

in prof\e51onal orgenlzatlons in this group of

s.

pressures.ﬂ She descrlbed the orgenizetlon model of '

as a "tradltional famlly model” (p. 36). Thi§'

that management .Knows what is best fg{.aii parties

out for both the needs of the organization and the

results in administrative decisions being made

'

action,ebout wcrkloads; power, and trust. They {

e their problems from & péiéhéiégicai framework

om a socioiogica? or organizationai approach.

the frustrations erupt into a crisis. Facu}ty do

15

e
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‘-Eéﬁééié deal with tﬁése issues are determlned— to a large extent,;

o S 3Lk o

¢ \ + O

. not recbgﬁize the need to organize, debate, aﬁ&iiéé&i@é these

’ <

i L
LA

. 7 .

of—iarger, maie«organlzat;oﬁs.

-, imﬁii;atiéné for ﬁﬁrgihg Eaucatibﬁ and Research s
profesaion cahhét succeed wlthout pr;fessionals. ?éﬁﬁé

women being socxalgz;d 1nto n;r51ng w111 "in gll likelihébd;-ﬁé

éﬁ§E§éa in a duail career.l SUCCéss 1h;b6@6ﬁcihg cafééfmiha'faﬁiif

responsibilities is more iikéiﬁ~if tﬁéiEpGUEéﬂsupports the career

- s

goals ECiéiEﬁa Biéé, McHugh, & Montanb; ié?é) i An important

‘her abillty to free herseif from the rlgld female sex role

- R '
- —— — 3 &L .- K . N : . _ ’
: - .

stereotype of our soczety.v Lo . : .

Within the.education:ﬁ)ﬁrogram ﬁﬁiéiﬁé students need:
éﬁperiences in setting thelr own goals and being responsible for
L e e Tee
meeting them, fuculty role models‘whq:ahOW‘and difcus@ the', B S

. sk

combinations of home and career roles, and democratic models of

shared aecisiggqﬁakiﬁg (5éah, 1982). They need experlences\ii

cciiégiaiity;_asserti é”ééé, and ié&dérSHiﬁ.. They need ;

e

atresses and rewards. . | .. S \\ N
Many writers emphasize that nursing’s ediucational programs
P4 ' . N .

are not providing students with the lsarnigig, e

gpériéﬁ¢§§f7éqaiféd

to ensure career commitment (Dean; ‘1982 Fianagan, 1982;
. . o volbe B .

Lowery-Palmer; 1982; Mauksch; 1972): MNany faculty are not aware
- i . : . < S -

16 e fo%i'f
B ;, . o
7 . 18 - Lt
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~

o

~
>

,of the diécriﬁihatibh'ihhérEht in ﬁﬁfeiﬁg (DEVié; 1977>: They

need ceﬁscibusﬁegg he
, In view of the current icbﬁdﬁic éitﬁéfiéﬁ;,it<§ééﬁ§ highiy
- - - - 1 . . - . .

- unlikely that funds will be available faf,raﬁgituaiﬁai studies of '
nursing educatiehirfEthnographic research’ methods could .

effectiveiy be used to study smaller pieceS/of theasoc1alizatxon

process (Lutz & Ramsey, 1974) Studxes could beidone to answer
0 . N

xe: How overt are the faculty about the need for

.

questions )

professionalism? What studeﬂ% behaviors are.con51dered

-

“professional™? Does the faculty exhlblt them? Are independent,

SéhieVéﬁéntfériented behaviors recognized and rewarded, or are

they squelched?. Are students allowed to take risks and to fail
in 6;&65 to 1earn9 (Dean, 1982) What is the seciaiizatieﬁ
éiﬁériéﬁéé of older students with greater experxeﬁte in 11v1ng°

How do they affect the socxailzation of thelr younger classmat' ?

Ethﬁééraﬁhéré couid look at ciassroom and clinlcal teachxng
A 4 &: 777777
methods_ to determine«whether facufty encourage probiem Bolving or
™~

Studies could be done to determine how

’Emorxzatlon of facts.
7 - )

hursing students use role models and whether and how they

drscount‘negative evaluatloms.
7 Ethnography elicits'meaniigful input from participants in
the'ezucgtiohal.prbqpesiaha_offbrs the researcher unique iﬁéiiht£’4
;iqtgxthegaétaai“eutceﬁéérdf 1nstruct10na1 and so;iallzatlon
; o . i

“prbéesée*;; f edback of the 'ééé’rch findlngs to faculty could
lead to eﬁhancement of poait ive behaviors and amelioration of

v ~ . . . . _ .

. . L ’ ’ 9

‘ less;useful approaches.

Loow + ] S T
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