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'94t home, I kept to myself. I couldn't talk with
members of my family, especially my father. In
elementary school, when I stated schools they
put me in EH class. I stayed there until I
began in the Foxfire class.

"I didn't read or anything. School was boring.
M father was always on my case until the fifth
grade. He thought it was important. But then he
didn't bother anymore; and my mom didn't make us
go. In junior high I missed a lot of school. I
just stayed home.

"Foxfir6 was hard at first, but once I realized
I had to do it, to get my story done, I liked it.
There are so many things to do. They don't give
me enough work to do in my other classes.

'Wy mom notices the changes. And teachers who have
heard about me . . . my brothers' teachers, they
notice. They teZZ me that I talk more and that I
listen better. If I would have stayed in EH, I
would be at the same place. Foxfire moved me on.
It's helped me to take notes in other classes. I
remember things because of the deadlines.

'try dad wants to send me to college next year
I'll graduate this year and I think I might like
to teach cooking."

Karen, Wickerwire Student



EXECUTIVE SUMMARY

As you read our magazine you will find that it is a different kind
of world than ours. The handicapped have problems just like every-
one else, but their problems take patience . . . It takes a lot of
caring and concern.

An Aspen Glow Student

Much of the concern regarding the education of handicapped youth has been based
upon a recognition that truly effective program efforts need to provide basic
skills acquisition in a manner that is attentive also to affective development.
To the extent that a relationship exists between cognitive and affective growth;
innovative approaches to the education of the handicapped which address both
areas in mutually reinforcing and individually motivating fashions are in
particular demand;

"A Sense of Pride;" IDEAS' three-year Office of Special Education-Handicapped-
Children's Model Program was designed "to develop and refine a community - based,
experiential learning model based on adaptation and modification of the Foxfire-
Learning Process to service special education students who are often not reached
through conventional classroom instruction." This goal was to be accomplished
by implementing adaptations of Foxfire in three school districts in Ccilerade
which in turn would serve as national model projects from which dissemination
and replication would originate;

The need for innovative approaches to career education; basic skills attainment;
and affective development of handicapped students was addressed through this
adaptation of the Foxfire concept. The adapted model involved handicAPPed high
school students in community research; interviewing; writing; publishing; and
marketing of their own magazine. Students were staffed into projects concen-
trating upon Foxfire techniques and received academic credit for their
participation in such activities as photographing and conducting interviews
with working handicapped adults who achieved successful career and lifestyle
adjustments in a wide range of endeavors. Articles produced by the students
also profiled service providers to the handicapped, as well as local community
members with experiences particularly relevant to the individualiSrouths involved.
Students_returned to the classroom; developed their photographs; transcribed
the taped interviews, wrote their articles; and arranged their layout of the
magazine. Once printed, the magazines were marketed by the young people through-
out their community, as well as nationally.

Total program development time was forty months (including a four-month no-cost
time_ extension). During this time period, IDEAS initiated three separate and
distinct projects, servicing a range of handicapped youth.



Aspen Glow, th-! first program implemented,_ is now in its third year of operation

and is financially and programmatically Self-sufficient. The project isaful-1-
time, district-wide, alternative curriculum offering, currently serving fifty-
one students in the Arapahoe-Littleton school district. These students attend
one of two program sessions (two class periods) per_day. The project is
adequately staffed by three teachers, two aides, and part-time_support staff
(psychologist and language specialist) and enjoys strong administrative and
parental support. Aspen Glow has provided training and technical assistance
to other, more recently developed projects in Colorado and elsewhere.

A second project, Wickerwire, is in its second year of operation. Considered
successful by the teachers and administrators of the Pueblo School District #60
in meeting the special edileationiCareer education needs of the educationally
handicapped student, plans are currently being made to expand the project's
servicing capabilities. During its first year of operation; the project served
the needs of educationally handicapped students in one highschool,Centennial;
During the second_year it was determined that an insufficient number of
educationally handicapped StUdentS existed at Centennial to adequately staff
the program. ConsequentlyplanS are being made to move the project to the
Keating School, a magnet Sehdbl housing other alternative and vocational
programs for the district. _This change will allow the project to

involvement
handi-

capped students from Puebla'S other SchOO1S while permitting the nvolvement

of other categories of handicapped students.

The third project is also in its second year of operation; During the first

year the project was developed as a collaborative effort between Special
education students at Englewood High School and returning dropout special

oducation studentsat the Colorado's Finest Alternative High School. Although

the project enjoyed successful firstyear;programptatic changes were deemed

necessary diit'ng the second year due to a high turnover among the returning_
dropout special education students; The project now serves fifteen in-school
sp,cial edUcatiOn students (two sessions) at Englewood High School and includes

a separate Satellite mini-project at the alternative school. As in -the case of

Aspen Glow; the project enjoys excellent administrative and parental_support.

The project is staffed with one teacher and one aide at Englewood and one

teacher at the alternative school;

AS is evident in this report; dissemination activities concerning the model

projects have been extensive and include wide distribution_of the student-

produced magazines; national and local exposure through media coverage (articles

in newspapers and trade publications), presentations at_national conferences

and to state and local community/civic organizations, site visits by interested

educators; and various project-initiated activities. A summer 7oxfire workshop

for teachers; conducted in collaboration with Lewis and Clark College in

Pbttland; Oregon; generated additional dissemination/replication of the adapted

Foxfire model The response from special educators has been significant.

Nationally; several school districts have indicated interest in replication of

the model.

Divided into four parts, this final report discusses, initially; the operational

progress to date (February 1981-December 31, 1982)._ A second section concerns

dissemination activities, and the final portions address program evaluation and

conclusions drawn from the project's operation. _TWo earlier documents dealt

with the program's progress through February of 1981.
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I. PROGRESS TO DATE: February 1981 December 1-1, 1982

A. Arapahoe-Littleton (Colorado) Sz_hool_D_i_s_t_ri-ot #6 (Aspen Glow)

I think a handicapped person has to come around and
say to himself; "This is the way I am, and this i8
the way I'm going to be. Now how do I find other
ways to make up for what I do not have?"

from Aspen Glow

1. Summary

The FOkfire-adapted program for special education in Arapahoe-Littleton
School District #6--named Aspen Glow by the students--is in its third
year Of Operation and continues to demonstrate significant impact upon
student learning_and behavior; retention of special education teachers
and preVentiOn of_teacher burnout; parental support and involvement,
and in educational programming and attitudes of school district
administrators and school building personnel. School administrators
and project Staff have expanded the project into a full-time; alternative
curriculum offering. In- addition; the project focus is being expanded
to in-chide:Other fOrms_of media such as video/film; Aspen Glow's teachers
have already attended inservice training provided by KMRA (Channel 6) in
Denver. Depending on available school district resources and resource
development activities, plans are also being made to utilize microcomputers
for project business/Operational use; as well as a means for job related
skills training.

Despite some initial obstacles (the project was staffed with severely
emotionally disturbed, motivational problem students and had inadequate
facilities for program activities), child change was pervasive and all
encompassing. Some child change vignettes follow:

One hearing-impaired student who came into the program with a
record of D's and F's in school work and poor communication
abilities was headed, according to school personnel; fbr continued
failure due to Skill deficiencies and a negative attitude. Since
his involvement in Aspen Glow, his speech has improved, he displays
self-confidence, and he can boast of all passing grades.

Parents of one Aspen Glow student stated that they have seen their
son do things he never did before: "He's starting to do his
homework without being told; he displays a tremendous sense of
confidence about himself and his relationships with other peol..Ze."

A mother of another Aspen Glow student said that her son previously
became very frustrated academically. Thi4; inert aced level of
j'rustratIon led, in turn, to a poorer record of academic accompli-ok-
ment and further frustration. Aspen Glow croated for the- a otHJent
moments of progressive reinforcement of his ekilZs and abilitit's.
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One Aspen Glow student began the year hyperactive, anti-social,
and prone to fighting physically with his peers._ He was easily
distracted and uncooperative. Towards publication time, the
teachers reported that he had made considerable adjustment. He
would slip away to the library in order to complete his work
and communicated more with his teachers and peers. He exhibited
increased self-confidence, as well as trust in his teachers and
peers.

IDEAS initially felt that the project might lose two of the three teachers
due to "burnout." However, all of the teachers continued with the program.
(One teacher is currently on maternity leave.) One of the instructors
began the program with the intention it would be her final year of
teaching, but has changed her mind and is now continuing postgraduate
studies in addition to fulfilling her instructional responsibilities. All
have stated they would not return to the resource room situation from which
they were recruited.

While the school district was reluctant in the beginning of the program's
implementation to commit resources and facilities, the Office of Special
Services is now providing the project more than adequate staff (three
special education teachers, two full-time aides, one part-time psychologist,
one curriculum and diagnostic specialist), supplemental resources (word
processing support services, inservicing training for teachers, printing -

and graphic arts equipment), and a separate facility for program'operations.

Finally; an unexpected outcome of this project was a high level of
parental support and involvement.

Program Structure

Project StafF

As mentioned, the three special education teachers responsible for Aspen
Glow's operation are supplemented by two teacher aides. A parent of one
of the original students functions in this capacity; having volunteered
for the position. In addition to the project staff, a school district
psychologist conducts group sessions with students on a weekly basis, and
a district specialist conducts diagnostic service':, and develops Foxfire-
related activities on the basis of the test results.

b. Student Participants

For the balance of the 1980-81 school year, twenty special education
students and seven regular education students continued in the program.
It was intended in the original proposal to involve some regular education
students for mainstreaming purposes. The cost of servicing the regular
education students was assumed by the school district.

During the 1981-82 school year, thirty-nine special education students
and one regular education student participated in the program; twenty
attended during the morning session and twenty in the afternoon session.
Of the twenty original students, eleven continued in the program for a

9



second year. Nine of the original students matriculated to the Area
Vocational Schools or continued enrollment on a full-time basis in their
respective_ schools, attending regular education classes. Participant
makeup during this period consisted of seven girls and thirty-three
boys_; thirteen students were in_the tenth grade and twenty-seven were
ninth graders. All of the special education students were diagnosed as
having specific learning disabilities (primarily perceptual/communicative
disorders). Thirty percent were also emotionally/behaviorally disturbed.
The degree of handicapping severity ranged from moderate (seventy percent)
to severe (thirty percent). Four students were also physically handicapped
(visual and minimal brain damage).

During the current school year, the project is serving fifty -one students-
forty in special education and eleven in regular education. There are ten
girls and forty-one boys. All of the currently enrolled special education
students have specifically diagnosed learning disabilities; and fifty
percent are severely emotionally/behaviorally disturbed;

c. Projec-t Act-iv_i ties

During the remainder of the 1981-82 school year; students continued to
develop their stories and interviews for the second issue of their magazine.
Each student was responsible for his/her own story. With increasing
confiJence and newly acquired skills, students produced a second issue (see
Appendices for copy of Aspen Glow, Vol. I No. II). Unlike the first
semester, there were minimal behavioral problems. Behavioral modification
techniques resorted to during the first semester were abandoned because
they did not work, and because they were no longer necessary.

IDEAS' technical assistance during this period focused on marketing/sales
strategies and dissemination activities, with a marketing and sales seminar
being conducted by IDEAS' staff. Students began making presentations of
their project to various community groups, including a presentation to
probation officers and correctional personnel in the Denver metropolitan
area A brochure concerning the project (see Appendices) was developed by
the young people as well as a slide presentation and a mailing list.
Brochures were sent to area handicapped organizations and community groups.
Newspaper articles concerning the project appeared in The Littleton
independent; The Denver Post, and the nationally circulated special
education publication; Counterpoint (see Appendices).

As of this date, the first issue of Aspen Glow is sold out. Student

resource development activities included production of_Aspen Glow T-thirtS,

also sold out; Over and above these marketing activities, students_sold
their magazines door-to-door throughout their neighborhood. Most_of these
students were previously shy and afraid to talk to other_people, by their
own admission; One particular student, with minimal brain damage, a lazy
eye; and a history of failure in school; sold thirty magazines during a

door-to-door campaign.

Resource development activities for the 1981-82 school year included
publication of Great Chefs of Littleton, a cookbook featuring favorite
recipes from the community and from foreign students at the Springs



Institute for International Studies. Foreign students visited the project
for one-on-one interactions and_ camaraderie. Great ChefS of Littleton is
also sold out. Through such efforts the project raised enough funds to
underwrite production/publication of their third issue of Aspen Glow (see
Appendices).

The teachers and students devoted time during the beginning of the 1981-82

school year for organizational activities, including developing a bookkeeping
system and a circulation/subscription/filing system. Students began to
move into new areas of learning and increased levels of responsibility.

Finally, another significant activity which illustrates the ever increasing
and broadening areas of involvement characteristic of the Foxfire process
centers upon peer learning_and teaching. Two students from Aspen Glow
assisted in the training of educationally handicapped students who were
beginning their own Foxfire project in Pueblo, Colorado (Wickerwire). After

a hectic week of training a dozen "acting-out," behaviorally disruptive
students, one of the student trainers from Aspen Glow asked an IDEAS' staff
member, "Were we .0-sat bad when we first started?" IDEAS' personnel responded,

"What do you think?" and the student replied, "Yes, we were." Students

began experiencing the "other side." Another student trainer's reaction
was, "I would hate to be a teacher. It's terrible when they don't pay

attention."

By the end of the 1980-81 school year, students began to call their teachers/

advisors by their first names. Once the students began experiencing "the
other side," teachers began to be seen in terms beyond simply that of

authority figures.

In March 1981, a student and teacher from Aspen Glow spent a week of

program insJrvice at Three-Wire Winter, a Foxfire project in Steamboat

Springs, Colorado. Students from Three-Wire Winter had helped train the

original group of Aspen Glow students.

During the summer of 1981, another Aspen Glow student assisted in training

thirty teachers, including special education instructors, enrolled in a '

Foxfire seminar offered by Lewis and Clark College of Portland, Oregon in
collaboration with IDEAS. Needless to say, it was a valuable learning
experience for this student.

IDEAS began in September 1981 another Foxfire project for in-school speci61

education students and dropout special education students in neighboring

Englewood, Colorado; Aspen Glow students and teachers assisted in the one
week intensive Foxfire training workshop which Initiated this program. A

total of ten students were involved in this opportunity. Students from

Aspen Glow continue to provide technical assistance to students in the

Englewood project In October 1981; IDEAS started a roxfire/HEP (High

School Equivalency Program) integrated model in Woodburn, Oregon, which

combines the Foxfire process with GED preparation. Designed for out-of-

school migrant (Hispanic and Russian)youthsi the thrust of_the program

GED preparation, post- secondary access; and career exploration. Again, an

Aspen Glow student and teacher helped in the initial Foxfire training; which

provided the student exposure to different cultures_ while, at the same time;

moving him to other levels of learning and resporiSibility.
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Still another Foxfire program was started by IDEAS in January 1982. Serving
Indochinese refugees and other foreign students in Boulder High SthOol,
Boulder; Colorado; the objectives of this adaptation are to use the FbAfire
process in English As a Second Language (ESL) classes, to instill in new
immigrants a sense of pride in their ethnic heritage; and to dispel the
innocent ignorance of most Americans about various aspects of Indochinese
and other foreign cultures; Foilowing his role as a student Foxfire trainer
for_this project; the Aspen Glow student involved commented; "It transformed
my life. Look at all these -kids and what they've gone through in life. How
can I complain about my own?"

In addition to developing_a new sense of confidence for the students who
participate in such training workshops; these young people are given an
opportunity to examine_other cultures; other situations; and to gain new
perspectiVeS on what -lies ahead for them. There are new possibilities to
pursue, and new challenges to face. A growing network of young adults,
whether handicapped or not; in school or out; Anglo; Hispanic; Russian; or
refugee, sharing a common inspiration and vision is beginning to seed:
Participating students in the Foxfire-adapted model for special education
are joining this growing network of young people;

d. Facilities

FatilitieS remain adequate. The project enjoys the sole use of 3,200
Square feet of space_next to the Office of Special Services; _This
facility is located in_downtown Littleton; across from the post office and
bank and a block away_from the school district print shop. Public
tranSpOrtation is readily accessible. Two large rooms are used primarily
for publication production and a_professional darkroom and separate layout/
graphics area arefor_Aspen Glow's use. In addition; there are three,
smaller rooms available. One is used as_a teacher's office; one houses
the dictaphones and project telephone; the final room is used for storage
of magazines and other resources. The school district has provided a
telephone, furniture, typewriters, and -file cabinets. DUring the program
expansion phase, the school district also provided additional tape recorders
and other equipment. This expansion of the project into a full-time
alternative program serving twice_the number of- students (morning and
afternoon sessions) was made possible because of the adequacy_Of faCilitieS.
Students continue to be transported by bus from their respective SthoOlS.

3. Parent ParticipaCion

Parent participation and support have been excellent. Regular contacts with
parents are made, andparents_continue to provide feedback regarding the
progress of their children. The production of Great Chefs of Littletai'i was
a collective effort involving parents_and members of the community. ParentS'
Night is held regularly. During the_1982-83 school year; this event was
well attended not only by parents (eighty7seven parents in_attendance), bUt
also by school district administrators and advisory- council members. When
recent budget cuts threatened the project, support from parents and
administrators came to the fore.

12



4. Advisory Council

The advisory council continues to display a keen interest in the project.
Council members provide regular feedback regarding program operations, and
they also participate in Parents' Night.

5. Administrative Support

Administrative support and commitment of resources where necessary have
been excellent. The Director of Special Services, Dennis Svaldi, continued,
during his tenure, to be responsive to the changing needs of the project.
However, toward the end of the 1982-83 school year, Mr. Svaldi resigned
from his position. The school district is currently undergoing severe
budget cuts, and Aspen Glow was perceived by some to be threatened. Strong
parental support and advocacy for the program persuaded administrators to
maintain the program, however.

6. Community Support

Strong community support for the program exists. Publication of Great
Chefs of Littleton and the resulting involvement of local businesses,
restaurants, and community members have had positive effect on the project.
Materials collected by the students in preparation of their stories
(photos, artifacts, etc.) are being housed at the Littleton Historical
Museum, a fact in which students take pride.

7. Evaluation

A year-end teacher assessment of student progress was conducted (see sample
in the Appendices), using a rating scale and open-ended questions. Items
included in the assessment are:

attitude toward school/academics,
improvement in self-image,
personal growth and self-understanding,
ability to relate and communicate with others,
self-confidence and confidence in abilities,
sense of responsibility,
students' sense of independence and self-reliance,
overall motivation, and
what worked or did not work in the program for the student.

Teacher assessments of the overall benefits of the project for both teachers
and students, technical assistance provided, inservice needs, and project's
structural/operational effectiveness were also conducted.

Assessments of students' group and individual behaviors were conducted on
a daily basis (see form in Appendices). Behaviors monitored include:

punctuality (students use a time clock),
organization,

13



job performance,
completion of daily assignments,
following directions and program rules, and
appropriate interaction with adults and peers.

Teachers also developed a test to determine participant knowledge of
Foxfire-related skills (see Appendices). Regular staffings for each
individual student were conducted to determine progress of the participant
relative to the Individual Educational Plan, and/or to determine if
modifications in the Individual Educational Plan were necessary. A sample
Individual Educational Plan is included in the Aplendices.

Parental assessments were also conducted; Parents were asked to describe
how they felt their child benefited from participating in Aspen Glow and
to communicate other issues they felt were relevant.

Finally, consistent with responsive evaluation methodology, year-end
interviews were conducted with students, teachers, parents, and
administrators. Interviews focused on benefits of the program to students,
operational issues, management issues, and other issues as outlined in
IDEAS' responsive evaluation plan.

An analysis of teacher assessment and responsive evaluation data, including
self-assessment portfolios, will be discussed in a separate section. This
same evaluation methodology is utilized (both process and summative) for
each project's benefit.

B. Pueblo (Colorado) School District #60 (Wickerwire)

"I felt really strange going into the poZice station. For a
change, I wasn't under arrest! As I sat waiting to interview
Officer Leyva, I thought about the other times I had been
there under Zess pleasant circumscances."

from Wickerwire

1. Summary

Wickerwire, the model project begun by IDEAS in Pueblo, Colorado, is
demonstrating significant impact on student learning and behavior. Despite
an initial lack of adequate facilities, lack of school administrative/
school building support, and lack of teaching resources, the group of
twelve students initially involved has persisted. IDEAS' staff noted that
these students could have easily given up, considering the length of time
required to complete the finished product, the skill level with which the
participants began, and the fact that most of their teachers considered
them incapable of the task. The only truly demonstrable commitment came
from the students themselves and the Wickerwire instructors. As, one of

the teachers noted, "This program has worked something just short of a
miracle for almost all of the kids. They have all come out of themselves
so much that they don't seem like the same bunch we started with. What's

14



even more wonderful is that they know it themselves. There is a lot of
pride in these students now; there's even self-motivation and that was
definitely lacking last year._ 1 know that something right is_happening,
and I want to thank you for giving me the chance to be part of it."

As mentioned previously, plans are being made to move the project to the
Keating School which houses alternative and vocational special education
programs for the district. This change will allow the project to serve
educationally handicapped students from Pueblo schools in- addition to
Centennial High School while involving other categories of handicapped
participants.

2. Program Structure

. Project Staff

With a commitment from the school district of only one teacher and one
aide, it has been difficult to provide one7on7one learning situations,
particularly when such situations are required, such as in the trans-
cription phase of Foxfire learning activities. This situation was somewhat
abated by the utilization of undergraduate interns from the Education
Department of the University of Southern Colorado, through the support of
Dr. Margaret Miller. Undergraduate interns were available to work with
student participants on a one -on -one basis for a total of thirty hours per
semester for each intern. Nonetheless, this resource was limited and
fluctuated and created some operational problems, described more fully in
the project activities section;

To help alleviate this situation, IDEAS temporarily employed with grant
funds for the second semester of the 1981-82 school year an additional
part-time instructor, Ms. Kathy Davis. Ms. Davis had been previously
working with the students as a student teacher.

b. Student Participants

Participants are all diagnosed as special education students with the
primary handicapping condition being that of an emotionally disturbed
nature. Initially, twelve students were involved in Wickerwire, six
boys and six girls. Since the second semester of the 1980-81 school
year, three students have dropped from the program. One enrolled in
work study; one student married, and one became pregnant and dropped out
of school. Of this original group, ten were Anglo and two were Hispanic.
The age range was sixteen to eighteen. All of the students were three to
four grade levels behind in language and math skills. About fifty percent
of the students were moderately behaviorally disruptive.

For the 1982-83 school year, the group dwindled to seven students, o-
five are returning students. Consequently, plans are underway to relocate
and centralize the project in order that Wickerwire can draw participants
from all of the district's secondary schools and maximize its impact.

c. Project Activities

Second semester activities for the 1980-81 school year concentrated upon
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Foxfire activities including refinement of photography skills, conducting
community, career, and cultural research, interviewing, transcribing,
story development, peer training of new students and remediation of
specifically weak skill areas. Students also composed letters to friends
and relatives, explaining the project and soliciting subscriptions (see
Appendices for sample letter of solicitation).

Media exposure was arranged by Insights, the University of Southern
Colorado Newspaper (see Appendices). Supplementary activities were
initiated by the teachers and students. Wickerwire was chosen as the
name for the magazine by a student vote. Wickwire was the previous name
of the steel mill in Pueblo (now C.F.& I.). Students misread it as
Wickerwire, but liked the name.

During the first semester of the 1981-82 school year, students continued
the aforementioned activities, concentrating on transcription and story
development. Due to the low language skill levels, one-on-one tutoring
occurred as resources permitted. Transcription and story development
were arduous tasks for most of these students. To provide the students a
boost in morale, visits to the Littleton and Englewood projects were
arranged at the beginning of the school year. During one of these
experiences at Aspen Glow, Wickerwire students expressed frustration over
the transcription process and wanted to know what would make the task less
painful. The response from an Aspen Glow student was direct: "Transcription
is the hardest part of all you have to do to put a magazine out. Why don't
you just do it, and get it over with, so you can go to the other fun parts?"
At Englewood, Wickerwire students played volleyball with students and
shared similar experiences.

IDEAS provided layout training during the second semester of the 1981-82
school year, which allowed students who had completed their story
development to procede with the next phase of production. These students,
in turn, assisted others as they completed their stories. The publication,
Wickerwire, was published in February of 1982 (see Appendices). For the
balance of the 1981-82 school year, the emphasis for project activities
shifted to marketing and circulation, development of a recordkeeping system,
and development of participant organizational skills. Students also
continued to interview, transcribe, and develop stories for a second issue.
These activities continued into the 1982-83 school year.

An additional learning activity was made available, operating a word
processor. Access to the word processor is being provided currently as a
means of assessing its impact upon the teaching of reading and writing.
Wickerwire students enter their stories into the word processor and
edit their text on the monitor. The word processor is an interactive
machine and is capable of informing the user if a word is misspelled.
Wickerwire students often refuse this option, preferring instead to
discover errors themselves. This opportunity is having apparent
significant impact on student learning.

d. Facilities

ror the 1981-82 school year facilities were less than ideal. Students
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worked out of a small office as a group and were individually dispersed
throughout the Media Center, an open, semi-public space. There was no
"definition" relative to class space, making is difficu:t for participants
to identify with their project. During the course of the initial semester
of operation, students were required by Media Center personnel to wear red
badges while they were occupying the Media Center. This procedure labeled
and "singled out" the Foxfire students. While efforts were made by IDEAS'
staff to convert the badges into a positive honor, school personnel failed
to cooperate. Finally, through a series of negotiations and meetings with
building personnel and presentations by the lead teacher to other faculty
members, this situation was resolved.

By the beginning of the 1981-82 school year, with enough time to plan class
schedules, facilities were no longer an issue, and students resumed project
activities with minimal operational problems. Commitment and support from
administration and building personnel began to build following publication
of the first magazine issue. For the 1982-83 school year, the Wickerwire
teacher has been assigned to teach a journalism class. Foxfire students
now have access to the facilities of this journalism class, including the
darkroom, one large classroom, and a small adjacent noom, ideal for
transcription. With plans to centralize the project at Keating School,
facilities will again change and hopefully be adequate for the anticipated
expansion.

3. Parent Participation

Parent participation and support of Wickerwire has been excellent. Parents'
Night was first held on May 28, 1981, and scheduled_regularly thereafter.
Students plan the program and prepare refreshments for the parents. Each
student is assigned one table in the Media Center where they display their
work. They also teach their parents the film developing and photograph
development processes. Two bulletin boards prepared by the students
exhibit photographs taken during interviews and other activities.

Students and teachers were initially apprehensive about attendance for
these events. The lead teacher contacted all parents prior to the first
Parent's Night. One of the students called his parents to see if they were
coming and was told they were not. Disappointed, he responded, "Well, if
my parents aren't coming, I'm not coming either, because I already know
what's going on." However, during Parents' Night he appeared anyway,
nicely groomed. Total attendance surpassed eighty percent and included
parents, brothers, and sisters. Mr. Sel Elizondo, the Director of Mentally
Handicapped Programs, has also been present at these events and has
expressed surprise at the turnout which he place- at ten percent
for Special Education events in the Pueblo District. He has been impressed
even more by the extent of parental support. The programs include a brief
orientation by IDEAS' staff and the lead teacher. Mock interviewing is
coneucted by one of the students with a parent. Parents are then divided
into groups and taken to the darkroom where they are taught how to develop
and print photographs. A student takes photographs throughout the evening
and the students show their parents how to process and print the pictures.

Parents continue to be extremely supportive of the project; relating changes
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in their children's behavior and attitudes toward school. A most dramatic
transformation can be seen in L. Two of his siblings were also in the
program. The mother believes that participation in Foxfire has changed
L's motor coordination. The father has stated that all of his children
like the program--which surprises him because there has been very little
about School that they enjoyed previously. This family is of a low
income, r;,.7:1fare-dependent status. The lead teacher describes them as "so
poor that they sometimes cannot afford food and often go hungry." Parents
have offered to help the students transcribe and type their material.

In April 1982, another Parents' Night was held to celebrate the publication
of the magazine. Testimonials from the parents were again strong and
enthusiastic. They insisted that the program be continued and that their
children participate. Typical comments included:

kid is getting better grades in his other classes."

"The only teacher _I know is Manzaneras (Wickerwire's lead teacher),
because that's an my daughter talks about at home."

"My son has so much more self-confidence."

Wy kid used to sit in front of the TV and always kept asking
her father, 'What's happening?' Her father would get mad, saying,
'What's the matter with you. Why don't you watch what is going on?'
She wouldn't listen or pay attention. She missed things, but now
she's able to grasp what's going on. She doesn't ask, 'What's
happening?' when she watches TV. She knows what's going on, and
I'm really pleased."

"I don't know what it is about this program, but I want it to
continue, and I want my kid in it."

4. Adv_isoryCounc-il

Project staff continued to seek the advice and guidance of the Special
Education Advisory Council for Pueblo School District #60. The teacher/
advisor is also organizing an adjunct Advisory Council that will include
prominent citizens of Pueblo and local business people.

5. Admi nistratIveSupport_.

The degree of administrative support of the project, coupled with
apprehension and misunderstanding on the part of other faculty members
at Centennial High School, remained the greatest obstacle to the success
of Wickerwire. However, after the publication of the magazine, administrative
support increased significantly. With plans to expand the program and
centralize the location, administrative and building-level support will
prove essential.
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S. Community Support

initial community support has been good; although the project is still in
its early developmental stages. Community support significantly_i_ncteaSed
after publication of the first issue of the magazine in May of 1982.

7. Evaluation

An evaluation strategy similar to the one utilized in Aspen Glow is also
being implemented in the Wickerwire project.

C. Englewood (Colorado) School District #1 (Little Dry CreekY

"I love it, it's run," said Montoya, a WickeroLm student,
"but it's also a big pain. I never thought it was this hard."

But Chris, who dropped out of school five years ago and is
now thinking of college and a possible career in journalism,
is the first to admit it's been worth the effort.

from B:iglewood Sentinel

I. Summary

Negotiations with the Englewood School District #1 were finalized (see
Letter of Agreement in Appendices) in June of 1981, and orientation of
teachers was subsequently conducted by IDEAS. The School district
provided funds for one of the teachers to attend a Foxfire workshop at
Lewis and Clark College in Portland, Oregon during July. Participation
in this workshop gave the teacher initial grounding in the Foxfire process.

The Foxfire project in Englewood; Colorado (originally_talled_ErigleWbOd
Pj2azz, but changed during the 1982 -83 school year to Little Dry Cteek) is
showing significant impact on student learning and behavior. While
Structural problems in the program existed during its first 966t,_ee-
organization was undertaken at the beginning of the 1982 -83 Sthbeil'yeat.
Developed as a collaborative effort between special education students
at Englewood High School and returning dropout special education students
at the Colorado's Finest Alternative High School; a high turnover "rate
within the returning dropout group necessitated programmatic changes. The
project now serves fifteen in-school special education students (two sessions)
at EngleWood High School and includes a satellite mini-project at the
altettiative school. As in the case of Aspen Glow; the project enjoys
excellent adMinistrative and parental support;

2. Program Structure

a. Project Staff

For its first year of operation, the project staff consisted of three
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instructors. Two of the teachers had backgrounds in photography and one
teacher hac a background in media. All were responsive to student needs
and were well-respected by the students. Teachers demonstrated abilities
to respond to problems and needs as they emerged. With the project's
relocation to Englewood High School, staff now consists of one teacher
and full-time aide at the principal site. In order to minimize student-
teacher ratio, there are two class sessions. The satellite project at
the alternative school i3 staffed by one teacher.

b. Student Participants

The alternative school's policy allowed students the option of selecting
and participating in classes at any time during the academic calendar. This
open entry/exit format created a structural problem for the Foxfire project.
As the term progressed, IDEAS' staff noted that many of the students in the
original Foxfire Training Workshop had withdrawn, either from the program
or from the school entirely. On the other hand, new students continually
elected to participate in the program. These new students were trained
by the few remaining ones, a positive situation since it provided
opportunities for peer teaching. However, this flexible structure slowed
down operations considerably and created levels of frustration for both
the remaining students and project staff.

Participation by alternative high school students continued to fluctuate
with a total involvement remaining at about twenty students at any given
time. Enrollment and participation of the in-school special education
students remained constant.

With the transition to a new structural format for the 1982-83 school year,
many of these problems were resolved. Little Dry Creek is currently serving
fifteen special education students. All students have perceptual-
communicative disorders/learning disab:lities. Two are physically handi-
capped; fifty percent are also emotionally/behaviorally disturbed. Three-
fourths of the students are in the eleventh grade, and the remainder are
twelfth graders. The satellite project at the alternative high school
serves five students.

c. Project Activities

During the week of September 14, 1981, IDEAS conducted a Foxfire Training
Workshop for teachers and students with instructors and students from Aspen
Glow assisting. A total of twenty students participated in the workshop.
Twelve were selected from special education population at Englewood High
School and eight recruited from Colorado's Finest Alternative High School.
As mentioned; the alternative high school students were former dropout
special education students, returning to school in an alternative setting.
The workshop progressed satisfactorily in spite of conflicts between the
two student groups.

Time limitations for the workshop were imposed upon IDEAS' trainers by
the alternative,school's established schedule, and necessitated that the
workshop be flexibly organized in order that staff could be able to respond
to situations as they arose. Students ranged in age from fifteen to
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nineteen, with the group composed of twelve females (one of whom was
pregnant) and eight males. Grade levels ranged from the ninth to twelfth..
The students appeared enthusiastic, eager to learn, and were willing to
spend time during the optional afternoon portion of the workshop. A few
students not enrolled in the project were continually observed on the
fringe of workshop activity, sometimes participating and sometimes
distracting.

An eValuation of the workshop was conducted, utilizing IDEAS' Teacher
Assessment Forms (see Appendices). Teacher assessment of the workshop was
highly positive.

First semester of the 1981-82 school year encompassed project activities
including the refinement of photography skills, conducting community,
career, and cultural research, interviewing, transcribing, story develop-
ment, peer training of new students and remediation of specific skill areas.
Students also wrote letters to friends and relatives, telling them about
their project and_soliciing subscriptions. Media exposure was arranged
by the Englewood Sentinet Rewswer (see Appendices for article), and
instructors and students initiated supplementary activities. Stories for
Englewood Pizazz included interviews with a Denver Bronco football player,
a television personality, an Englewood police officer, a radio station
disc jockey, and a 101-year-old Englewood resident (see Appendices for
copy of the magazine).

A unique recent development in this Foxfire adaptation is utilization of
a microcomputer, purchased for the project by the school district; Students
are capable of producing their own copy on a word processor, and language
skill-building has been evident. The utilization of microcomputer
technology has enhanced the language skills intervention existent within
the Foxfire concept. Furthermore, students are provided job training in
a field that is increasingly in demand.

Activities during the 1982-83 school year include magazine production;
peer training of incoming students, and marketing of the first issue.

d. FacilitLes-

Facilities for school year 1981-82 were adequate. Student work was
concentrated in one classroom, but the entire alternative school was
available for use. Students formed teams and utilized different rooms
for a variety of project activities. While less than ideal, the darkroom
was workable. Transportation of students from Englewood High School to
the project site was provided by the district.

It is interesting to note the general environment in which the first-year
project initiative operated. The alternative school consisted of four
teachers and a curriculum that was very unstructured. Student involvement
in school policy was marked, as was noticeable student pride in the school.
Students interview instructors before they are hired at the school and are
involved in the physical maintenance of the plant itself, casually mopping
hallways, recycling pop cans, and cleaning bathroom walls. Student-comprised
committees literally govern school policy and formulate rules such as one
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forbidding smoking in the classrooms but permitting it in the hallways.

The involvement of "in-school" students from Englewood High School in the
operation of the project at the alternative school created obvious problems.
Alternative high school students were not allowed on the physical grounds
of Englewood High School and felt, therefore, students from Englewood
High School should not be permitted to attend the alternative school. While
the site had been selected because of a district perceived need, the
alternative school's structure and setting presented a unique and challenging
situation. Program staff decided by the end of the school year that
reorganization was needed, and the project was transferred to Englewood
High School as the primary site, with a satellite component remaining at
the alternative high school. Facilities at the high school are more than
adequate. The classroom is sufficiently large for various activities to
occur, and the darkroom is fully equipped and large enough for small group
work.

3. Parent Participation

Parental support for and participation in this project are also excellent;
Parents' Night will be held regularly during the 1982-83 school year;

4. Advisory Council

The Special Education Advisory Council has been regularly consulted For
guidance and advice. The Council has been fully supportive of the project.

Administrative Support

Administrative support has been evident. A school district administrator
working closely with IDEAS' staff is also the principal of the alternative
high school. He has been optimistic in his support for the project. Another
administrator working closely with IDEAS is Dr. James Walpole, now Director
of Special Services of Englewood Public Schools. Dr. Walpole assisted in
the implementation of Aspen Glow, while Assistant Director for Special
Services for the Arapahoe-Littleton School District.

6. Community Support

Initial community support has been good, although the project is still in

its early stages of development. Community support increased in the fall
of 1982, when students developed and began implementing a marketing strategy.

7. Evaluation

An evaluation strategy similar to the one initiated at Aspen Glow is being
implemented for Little Dry Creek. Responsive evaluation issues, however,
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remain project - specific. The following vignettes illustrate early successes
of Little Dry Creek:

One student, an Englewood High School junior, until this year, had
never developed a picture, never conducted an interview, never
written a news story, and never worked on a word processor. By
her own admission, she seldom talked to anyone. After asking
the questions in an interview with the Z01-year-old Englewood
reszdent living in a nursing home and writing the article that
appeared in Englewood Tiaasz, she attests, "You have to learn
to get over it. You can't it there and say nothing or else you
feel like a fool."

"I Love it, it's fun, but it's also a big pain. i never thought
it was this hard," explains another student who dropped out of
school five years ago and is now considering college and a
possible career in journalism. She's the first to adMit it's
been worth the effort. "I could hardly wait to see the finished
copy. I'm going to save it for the rest of my life."

One of the instructors summarized the project's impact as, "I'm seeing
kids who are more competent in dealing with people, who are willing to
pick up the phone and set up an interview. They're learning there's a
world beyond their world." The teacher said, "In spite of all the
frustration, it's working."
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II. DISSEMINATION ACTIVITIES

Aspen Glow is an independent magazine that kids with problems
are putting out to prove that they are just as good as the kids
that did it in the first Foxfire magazine . . .

Josh Berkowitz
Aspen Glow Staff Member

Dissemination activities for "A Sense of Pride" included participation_ in
special education conferences and handicapped/disabled coalition activities,
presentations_ by project students to Colorado probation officers; contacts
with state and local educational agencies and administrators, with
community and government agencies providing_ services to the handicapped,
with_graduate programs in institutions of higher education (both in Colorado
and Oregon),_media presentations, and requests for information and
instructional materials.

IDEAS' Staff, project instructors, and student participants attended a
number of conferences and gatherings including:

Colorado Council for Exceptional Children Conference in Colorado
Springs in February 1981;

Lewis and Clark Foxfire Workshop in July 198);

Coalition for People with Disabilities' planning activities for
Internat'onal Year of Disabled Persons (for which IDEAS is on the
Subcommi.:tee for Education) in Denver;

PDAS Tapical; which IDEAS hosted in Boulder on serving populations_
with tpecial needs in May 1981;

PDAS' Product Development Workshop, July 1981; in Denver;

Project Directors Conference in Washington, E.C. , October 1981;

Conference on Issues in Educating the Seriously Emotionally Disturbed
in Washington, D.C., March 1981; and

Conference on Replication and Continuation in Seattle, Washington,
January 1982.

Articles concerning Aspen Glow and the adapted-Foxfire program appeared in
several school district newsletters and school publications, including:

the Littleton Community Newspaper;
the PDAS Newsletter, Connections;
the Denver Post;
a newsletter called New Directions;
and Counterpoint, a trade publication for special education (national

circulation).
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An article on Wickerwire appeared in insight, a University of Southern
Colorado newspaper, and an article concerning Englewood Pizazz appeared
in the Littleton Sentinel, a local newspaper.

Other dissemination activities included visits to the project -site by
twenty to twenty-five graduate students of the University of Colorado's
School of Education (Social and Multicultural Foundations_program) and
teachers and administrators from area school districts. Foreign students
from the Springs Institute for International Studies also visited Aspen
Glow.

Expressions of interest regarding implementing this model project have come
from the following (partial list):

-Adelphi University, New York City; NY
.Board of Cooperative Educational Services of Nassau County, 'vision

of Special Education, Westbury; NY
Utica Community Schools, Special Services, Utica; MI
-Meridian Public Schools, Exceptional Child Education, Meredian, MS
-Hawaii State Department of Education
-Cuyahoga Special Education Service Center, Maple Heights, OH
Danvers High School; Special Education; Danvers; MA
Kansas State Department of Education, Topeka, KS
New York State Executive Department, Division for Youth, Rehabilitative
Services; Elmira; NY

-St. Paul Public Schools, Special Education, St. Paul, MN
-Orange County Public Schools; Orlando, FL
-Lincoln-Union Educational Cooperative, Beresford, SD
-Charles Steward Mott Community College, Office of Special Programs,

Flint, MI
-Intermediate School 174, Bronx, NY
-Dibold Mental Disabilities Council, Baltimore, MD
State Mental Health and Retardation Board, Richmond, VA
-State of Connecticut Department of Mental Retardation, Tolland Region, CT
-Gwinn High School, Gwinn, MI
-Green Mountain High School, Evergreen, CO
-Lake Washington School District #414, Kirkland, WA
-Louisiana Folklife Center, Natchitoches, LA
-Psycho-Educational Project, Hutchinson, KS
-Westside Community for Independent Living, Inc., Los Angeles, CA
-West Virginia University, Morgantown, WV
-Christine Clark Reid, Monroeville, PA
-Starr School, Windsor, CA
-South Georgia College, Douglas, GA
-Greenwood School District, Millerstown. PA
-North Community School, Lake Placid,_ NY
-University of Southern Louisiana, Lafayette, LA

Finally, as part of IDEAS' dissemination efforts, continued collaborative
relations with Lewis and Clark Col lege have been pursued. IDEAS assisted
the College in the design of an enhanced, refined Foxfire practicum offered
July 6-17, 1981, dealing with. the unique adaptations needed to cr'sate an
effective Foxfire program for special education students. This practicum
is offered every summer.
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Lewis and Clark is the largest private liberal arts institution in Oregon,
with an enrollment of 1,800 undergraduates, 700 law students, and 400
master's candidates in music, public administration, and education.

IDEAS assisted Lewis and Clark in the recruitment of special education
teachers and administrators to the summer course and provided resources
to insure its effectiveness in assisting educators design their own
Foxfire adaptations for implementation at their respective school locations.
Thirty educators enrolled in the summer course. Instruction was shared by
IDEAS, an Aspen Glow student, and Lewis and Clark staff. IDEAS and College
faculty designed the course to provide five graduate quarter-credit hours
to participating educators who elected to take the entire two-week offering.

The practicum initially involved the teacher participants in "hands-on"
activities typically undertaken by students in Foxfire programs, including
interviewing, transcription, story writing, photography, and layout.
Participants were required to produce an article of their own, just as
is required of students in a Foxfire program.

The second phase of the practicum involved participants in the planning of
their own Foxfire program adaptations for implementation in their respective
school sites. IDEAS provided program information, resources, and relevant
experience concerning the Arapahoe-Littleton, Englewood, and Pueblo,
Colorado program initiatives in order to assist these educators in program
planning strategies.

III. EVALUATION

Foxfire is idea of an ideal situation in which a kid can learn.

An Aspen Glow Parent

The following project evaluation is divided into two parts, the first
dealing with program assessments. Most of the data for this initial section
was utilized primarily for formative evaluation purposes. Discussions in
this section are based upon data collected from Aspen Glow during the 1981-82
school year; however, the evaluation mechanism has also been used for sub-
sequent projects in subsequent years of operation. The second portion of
the evaluation concerns responsive evaluation, a process described in
previous reports. This evaluation fromat is generic for all projects and
is intended to remain as an ongoing mechanism during subsequent years of
operation.

arogram_Ass_essmen-ts

1. Teacher Assessments of Student Progress at Year-End

Teacher assessments of student progress at year-end indicated that slight
change existed in student attitude toward school/academics, with an average
rating of "5" on a scale of "7". A rating of "4" indicated no change.
Specific teacher observations regarding student shifts in attitude included

26



-21-

the following:

7,, who was typical of our student population, called the Special
Services AdMinistration and insisted that she wanted to be in
Aspen Glow, or she would drop out of school. She explained that
her family history was one of dropping out of school. We enrolled
her in the program."

"J improved in his conffdence; his speech is clearer (he used to
have a speech impairment); his skills improved. Carryover is seen
in school, where he used to have failing grades."

"S was a good example of what makes Aspen Glow work. He has
progressed in all phases of project activities. This is
important, since it has carried over to his regular classes."

Teacher assessments indicated that after participation in Aspen Glow, the
students had gained in self-image. The teachers strongly agreed that
Aspen Glow was good for the students' personal growth and self-understanding.
The average rating was "2" on a scale of "7". A rating of "1" indicated
strong agreement and "7" strong disagreement.

Participation in Aspen Glow was helpful with regard to the students' ability
to relate and communicate to others, according to the teachers. The average
rating was "5" on a scale of "7", where "4" indicated moderately helpful.

Teachers observed that after participation in Aspen Glow, the-students felt
more confident about themselves and their abilities. The average rating was
"5" on a scale of "7", where "4" indicated no change.

Teachers were asked if participation in the program changed the students'
sense of responsibility. The average rating was "2" on a scale of "7" with
"1" indicating strong agreement. A student's parent reported to the teachers
that she was able to leave her child at home without adult supervision, for
the first time.

Participation in Aspen Glow also changed the students' sense of independence
and self-reliance. Average rating was "3" on a scale of "7", where "1"
indicated increased independence/self-reliance to a high degree.

The teachers reported that participation in Aspen Glow increased the students'
overall motivation. Average rating was "3" on a scale of "7", where
indicated strong agreement. A teacher related that one potential dropout
student, after failing a test on maintaining a checking account, asked to
take the test again. After passing the second test, she demanded to show
the results to the Director of Special Services.

Overall, teacher assessments indicated positive changes in student participants.
A typical comment from one of the teachers describes the progress of student
participants:

"The program gave K_the opportunity to plan his education. He
became very responsible in learning the various teaching them
to others, and trying to perfect them. He has improved greatly
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this year. feel Aspen Glow has given him a sense of accomplishment
and pride in learning. He's worked very hard to learn the skills
and teach them to others. He's also developed pride in his work
and a sense of fulfillment from his education."

Teacher assessment of the overall benefits of the project to both teachers
and students indicated that the project is a highly worthwhile learning/
teaching experience for teachers ( "6 ;5" average on a scale of "7", where
"7" indicates very high) and also for students ("6.5" average on a scale
of "7", where "7" indicates very high). A typical teacher comment was,
"Not only did I learn new skills personally, such as darkroom, layout,
etc., being on the 'ground floor,' starting a new project has helped me
grow professionally. Looking back to the summer of '80 and looking at the
students today, there have been numerous changes, socially, emotionally,
and academically."

In order to respond to the technical assistance/inservice needs of the
project, teachers were asked to rate the need for additional/supplemental
technical assistance and inservice. The following charts show the response
(average rating):

Low Mod High
-Interviewing Techniques 1

-Community Contacts 1

-Photography 1

-Darkroom Techniques 1

-Transcription 1

-Story Development 1

-Layout 1

-Marketing 1

-Organizational Development 1

-Resource Development 1

-Staff Development

-Behavior Management 1

0

0

2 3 4

2 3

20 3 4

2 3 0 4

2 3 4

2 3 4

2 0 3 4

2 3 CD

2 0 3 4

2 3 4

2 0 4

0 3 4

5

5

5

5

5

5

5

5

5

0 5

5.

5

Teachers were also asked what had worked, what had not worked, and what
they would have changed in the program. Sample responses included:

What Worked

-Team teaching.
-Being in a building away from the schools, an out-of-school setting.
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-Dividing time and types of exercises among the three teachers.
-Having each teacher "specialize" in a specific skill area, such as

photography or layout, in order to gain proficiency needed to
instruct students.

What Did Not Work (Responses to these issues are shown in parenthesis.)

-Slow periods when students run out of activities (more supplimentary
activities included).

-Some discipline problems (behavioral modification system enacted).
-Not being able to go to enough interviews with kids.
-Poorly structured 21 hour class period (structured individual

activities of 30 minutes to one hour duration).

What Would_You Have Changed

Coordination among the different schools, providing all students the
same days off.

Behavior modofication system (indicating rejection of same).

2 Ongoing_ Assessments- S turied_t_s!__Group_and Individual Behaviors

Assessments of students' group and individual behaviors were conducted on
a daily basis. Group behaviors monitored by the teachers included:
punctuality, organization, job performance, completion of daily assignments,
following directions and program rules, and appropriate interaction with
adults and peers. Results from this ongoing assessment were used to
develop instructional/intervention activities, provide support where
appropriate, and as a determinator of letter grade. Ninety percent of the
students performed well in all of the aforementioned areas.

3. Teacher-Developed Tests

Teachers developed tests to determine student knowledge of Foxfire-specific
skills. These tests were also used to monitor student progress and develop
instructional/intervention activities and as a determinator of letter grade.
A significant majority of the students (85 percent) did well on the tests,
with an average letter grade of "B" for the first and second semesters.

4. Analysis of Individual Educational Plan (IEP)

Regular student staffings were conducted to determine progress relative to
the student's Individual Educational Plan (IEP), and/or to determine if
modifications in the IEP were necessary. A sample IEP is included in the
Appendices.

IEP analysis with reference to instruments utilized by the school district
for initial screening/child-find, and initial diagnosis/assessment appears
below. The parenthetic number following the title of each instrument/
procedure indicates the following code of use of the instrument/procedure:
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I = Initial screening/child-find 3 Ongoing child evaluation/monitoring

2 = Initial diagnosis/assessment 4 = Overall program evaluation

Instrument/Procedure (Use) Avallabi 1

-Wide Range Achievement Test (2,3;4)

-Wechsler Adult Intelligence Scale
for Children--Revised (2,3,4)

-Peabody Individual Achievement Test (2,3,4)

-Metropolitan Achievement Test (2,3,4)

-Gates-McGinitie (2,3,4)

-Slosson Oral Reading Test (2,3,4)

Informal Reading Inventory (2,3,4)

Slingerland Screening Tests for
Identifying Children with Specific
Language Disability (2,3,4)

Sucher Allred Reading Placement
Inventory (2,3,4)

Tett for Auditory Comprehension of
Language (2,3i4)

Developmental Test_of Visual-Motor
Integration (2,3,4)

-Detroit Test of Learning Aptitude 3 i )

All

Instruments

Commercially

Available

A composite analysis of test data could not be conducted since each school
(five different schools) had unique initial screening/child-find and initial
diagnosis/assessment procedures. No compatibility of test data existed for
the five different schools involved.

5. Parental Assessments

Parents were asked to assess child benefit through participation in Aspen
Glow (see Appendices for sample form) and to communicate issues they felt
relevant. A sampling of parental feedback regarding perceived benefits
includes:

believe my son is communicating much better with adults, because
of the interviews, etc. I'm hoping this will help him when he
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applies for jobs in the future. I do know that the success he is
having with Aspen Glow has improved his self=image."

"Yes, definitely! We feel N has gotten invaluable experience that
he would not otherwise have received. He has learned to operate
a camera and develop film. He has had the chance to meet many
interesting people and learn first-hand how many of them have
overcome personal tragedies. He has had the chance to communicate
with people of varied age groups and backgrounds, to interview
these people and put their stories down on paper in an interesting
and informative way. He has had a chance to learn how to make bank
deposits, write checks, and balance a checking account. He has had
the opportunity to learn teamwork and the great sense of pride and
accomplishment in seeing the finished product of that teamwork!"

"When our son entered Aspen Glow he had lost most of his interest'
in school and had a negative attitude. Aspen Glow has helped
spark enjoyment in learning."

"R seems to like going to the Aspen Glow program. The only
negative thing I have heard is in regard to transcribing the
tapes, but that is because he doesn't like to write. Re really
seems interested in photography now He has also talked about
the different ways an article could be set up for printing."

Nost students are not self-motivated and need a little More
understanding and push than they get in structured classrooms.
Our son has received this help from Aspen Glow."

"Although these students are young adults, they don't always act
as they should. I think the teachers should be commented pr
their patience and support."

6. Participant Tracking and Program Impact

While resources are lacking for long-term, comprehensive follow-up of
participants, an attempt has been made to track a sampling of Aspen Glow
students after their program involvement concluded. Of seventeen cases
examined by Arapahoe's Learning Support Services, only one student had
withdrawn_ from school. Of those continuing in district educational
programs beyond Aspen Glow, the following characteristics were documented:

A. Enrolled in Area Vocational Centers 29
B. Attending High School Programs - --

With Continuing Special Education Servicing 35%
With Minimal (Itinerant or Consultative) Special Education

Servicing - 18%
Without Special Education Servicing = 11%

C. Current Grade Averages - --
Above Average 29%
Average 42%
Below Average - 18%
Failing - 11%
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Without the Aspen Glow program having been offered, these seventeen
students would have been placed in the following type of programs,
according to district officials:

A. Self-Contained Resource Rooms 35%
B. Resource Room/Basic Skills Programs 47%
C. Basic Skills Program/Itinerant Servicing 12%

(One of the seventeen students would have been serviced by a
regular school program.)

Documentation of previous negative behaviors displayed by this group
included:

A. Drug Use 18%
B. Truancy/Attendance Problems 23%
C. Potential Dropout Status 23%
D. Severe Behavioral Control Problems - 11%
E. Difficulty Accepting Handicap or Developing Coping Skills - 11%

While this sampling admittedly does not offer a complete picture of the
ninety-seven students serviced by Aspen Glow to date; an examination of
the group does demonstrate a positive impact resulting from participation
in the program. Additionally; Special Services personnel surveyed with
regard to their perceptions of benefits offered through Aspen Glow involve-
ment to the special education student population cited the following:

1. Attainment of Pre-Vocational Skills
2. Gains in Self-Esteem
3. Acceptance of Responsibility for Actions
4. Learning the Practical Application of Skills
5. Providing a Diversion to a "Regular" Classroom Setting (Through

Alternative Means) for Students That Otherwise Would Have Been
in Self-Contained Settings (Mainstreaming Objective)

6. Providing a Place Where Students Can Succeed and Feel Good
About Themselves

7. Providing Opportunities for Students to Relate to the Public
in Work-Type Settings

The Special Services Team from Euclid Junior High added, "We did not
anticipate that the success rate would be as high for these students"
(without Aspen Glow being offered). Over half of the seventeen students
included in the sample were seen by their teachers (regular school) as
having made significant gains in such affective areas as self-esteem,
confidence, and motivation. Only one student continues to display an
attendance problem, and none show drug-related behaviors.

Resp_ams_Vve_ Evaluatlam

Major issues examined within the Responsive Evaluation format include the
following categories: Experiential Process Issues; Operational Issues,
Expectations and Serendipity; Other Primary Concerns.
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1. Experiential Process Issues

eAre the qualities of student experiences appropriate for each participant,
and are they consistent with their IEP's? Are there opportunities available
for peer teaching? Ate tasks of appropriate size? Is there a proper effort
to build one experience upon another?

Qualities of student experiences were found to be appropriate for each
participant and were consistent with their IEP's. initial tasks were
appropriate and progressively increased as mastery of a specific skill
level developed.

Teacher observations, student interviews,
that many opportunities exist within the
of new skill areas. Students begin with
skills, progressively mastering new skill
the program. New opportunities, created
remain consistent with their 1EP'S, which
and activities. Many of these situations
learning.

and parental assessments indicate
program that encourage mastery
little or no knowledge of specific
levels as they procede through

to learn higher level skills,
include all Foxfire-related skills
require peer teaching and peer

The following illustrative situation demonstrates the appropriateness of
student experiences and the availability of opportunities for peer
teaching and learning:

"I can't always jump in and do the job for them. On a
one-to-one basis; a lot of times, you'll get impatient
with the way he's doing it and you'll say, 'Oh, let me
do that for you.' And you'll grab his work. I've found
myself purposefully sitting back and watching a kid fail,
knowing he was going to fail, and then coming in and
saying, !you need to do this, need to do that,' and
watching him go back and do it. A good example is J.
The kid went out on an interview and didn't plug the
recorder in (laughs) . . . J has difficulty maintaining
eye-contact because of a vision problem, and he turned
off the man he was talking to. The man was a little bit
annoyed with him during the course of the interview. We
sent another student out, B, with him. B was very
analytical about it. He noted everything that J did
wrong.

They came back here the next day, and J was very nervous
about telling me that he had made aZZ those mistakes. He
was angry with B for telling me aZZ the mistakes that
he made. It provided a great situation for me, because
when J and _B came in I sat 'n the chair and said, 'I
think we'll just review what happened yesterday.' He
said, 'Go ahead, B, tell him.' And E did. He listed
all the things that had gone wrong on the interview. d's
first response was to be angry at 8 for telling, for
Laying all this on the Zine. But then the three of us
were able to sit there and just go through it.

3



el was able to understand. B was very diplomatic. He
could have brought it out in front of the group, but
he didn't. So I felt that B learned from the situation
and J learned from the situation. He does have a
responsibility to do things right, and knows that I am
going to hold him accountable. J went back and did
the interview again, and he did it by himself. He's
the kid that's on his twelfth page of transcription."

The following excerpt from a teacher interview is also indicative of the
program's response to this issue:

"Because of Foxfire; D has been put into situation where
he has success. He has improved upon the skills that he
already had. The fact that he was nominated for an award
by the Kiwanis Club--I think--is important. He was
nominated on the basis that in the program he did a turn-
around and saw the importance of it, saw the importance
of what he was doing and was able to respond.

Aspen Glow gave him the opportunity to build light boxes.
He's good with his hands. He designed the logo that is on
the wall. He has been extremely helpful with new students
that have come into the program. He's taking one 4f the
kids--without any prompting from us--and putting him
through the entire process. And I think that's neat. Se
spent hours--hours--working on transcribing. He went out
on the interview with a new kid and asked questions on the
interview, pointing out things that C needed to know.
That interview happened to be with C's father. C was,
you know, very nervous about it. Sometimes people assume
that a kid knows what their father does, without asking
questions. 51 made sure that he had the questions down.

He's not coming back to Foxfire next year. We were at the
'EP conference two days ago and V showed up at the
conference wearing hisAspen__Glou T-shirt. The first
question I asked him was, 'Do you want to continue on in
Foxfire?' Re said, 'Yes,' and then as the conference
evolved, it 6ecame pretty obvious that he does need to
go to the area vocational school . . . in the field of
carpentry. I don't feel bad about the fact that he's not
coming back, but at the same time he's seeing that he
has something he has got to do. He's got to plan. And
he's going through the ladder. His day is going to be
from 7:30 until 4:00 in the afternoon starting next
year. He'll be having carpentry at the area vocational
school, and it's going to be a tough year, but I think
he'll make it. I think he'll make it because he has
learned what perseverance is here."

Ake deMocratic decision-making opportunities for students a part of the
offering?

34
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Democratic decision-making opportunities are an integral part of the
Foxfire process. Efforts are being made to maintain the integrity of the
process. Students chose the name of their project, selected the stories
they wanted to write, collectively decided on the formate and design of
the magazine, and developed their own resource development activities.

Additionally, democratic decision-making opportunities have carried over
to other areas beyond the project. A teacher comments, "Before, they
did not have any choices or decisions to make; they had to go to classes.
That was it. Now they have a choice, and as they go into high school,
they have even more choices: a work study program, a vocational program,
or Foxfire. The choices really exist because they have progressed to
higher levels of education. They're feeling better about themselveS, and
they can make decisions now. Before, they didn't care about anything."

IDEAS' staff asked of this teacher if there exists within the Foxfire
process, within the structure of how things occur, something that requires
that students make decisions. The teacher's response was, "They have to
be accountable for everything they write. They really found out after
publishing the first magazine, when they got some letters from people who
said, 'I didn't say that--I don't talk that way.' They had to make the
decisions of how to write the article, how to present that person in a
realistic and positive manner. And they really had to become accountable
for all the work they did, whereas before, everything was 'so what.' "

Another teacher said, "They do have to make a lot of-decision.S. If they
are given an assignment in the regular classroom, they are usually told
exactly how to do it. It's done one way, and that's the way it has to be
done. In Foxfire they have to make decisions on what photographs to
take, what questions to ask, how to lay it out, how to write it, whether
to keep it in a question/answer format, whether to put it in narrative
form. It's making those kids decide on things. Before they sat back,
and it was all decided for them. When we sit down as a group, we say,
'Okay, we have to put the magazine together. What's going to be on the
first page? What's going to be the cover? I think the opportunities
for decision-making have a direct bearing on such things as what they're
going to take in school, what they're going to do now or in the future,
whether they want to stay in the program, whether they don't, how they're
going to handle their lives as far as home is concerned."

'Are there arrangements to increase responsibilities for students to
manage money (i.e., disbursement decisionsi check writing; planning
future disbursements, budgeting, etc.)?

Increasing increments of responsibility occur through rotation of tasks
relative to money management. Every student has the opportunity to main-
tain the books, make bank deposits, balance the accounts, handle circulation,
budgeting, and resource development. Instructional activities also
incorporate money management skills such as writing checks, making deposits,
and making change.
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*Axe styles of teaching and classroom management compatible /conducive
to the experiential learning processi such as:

-inducing an ethic of cooperation;

-encouraging student management of their own work (including
individual and collective assignments) and personal assessment
of their own progress; and,

-are students being encouraged to assume responsibility for the
project as a whole?

At the outset, teachers found it difficult to alter their traditional
styles of classroom management. The experiential nature of the Foxfire
process enabled teachers to gradually adapt, modify, and change their
teaching styles. During the first year, teachers were referred to as Mr.
or Mrs. During the second year, students started calling teachers by
their first names, no longer seeing them only as authority figures, but
relating to them in other manners as well. A spirit of cooperation
developed, particularly after publication of the first issue of the
magazine.

2. Operationa Issues, Expectation's and Serendipity

Are effective_ mechanisms at work to diminish inappropriate bihavior?_
Does the behavioral modification_ system influence the Foxfire activities
of students and teachers? Are the bead bracelets effective for some,
or all, of the students?

Effective mechanisms within the Foxfire concept/process were at work to
diminish inappropriate behavior. Initially, teachers were not aware
that such mechanisms were at work, and it was not until the end of one
program cycle and publication of the magazine (acting as a reinforcement)
that teachers and students began to see that something was working.
Inherent within the Foxfire process are mechanisms such as peer pressure,
working toward a common goal and achieving it, developing self-confidence
through increasing increments of skills development and responsibility,
working in teams and working independently. Immediate reinforcement of
success in learning results from the reality-based, purposive nature of
Foxfire activities, including student accountability, interactions with
community members, and the democratic climate underlying the process. As
one student explained, "You have to take responsibility for the whole
project. Otherwise, you won't be proud of it."

Are facilities adequate to the needs of the project (e.g., darkroom;
access to facilities as needed, is work space flexible via classroom
dividers)?

With the introduction of the behavioral modification activity (colored
bead bracelets used to denote negative points for each inappropriate
behavior), IDEAS' staff was concerned that this activity would detract
from the integrity of the Foxfire concept. Since this practice was
initiated by the Assistant Director of Special, Education, IDEAS' staff

6
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did nothing to stop it. However; the bracelets did not produce any
effect upon student behavior; and teachers voluntarily discontinued
their use.

Much of the initial concern regarding "inappropriate behavior" resulted
during the first year from facilities that were clearly inadequate,
according to the students and instructors. The darkroom was improvised
from an unused bathroom. There were no classroom dividers to facilitate
the various activities occurring, many which require privacy and solitude.
The classroom was small and students were often interfering with each
other, which created behavioral problems and frustration for teachers and
students alike.

Before the conclusion of the school year, however, after publication of the
First iSsue, more adequate facilities were provided outside of the school
setting, a beneficial change. Behavioral problems were alleviated, and
the project enjoyed a more "professional atmosphere." Students identified
with the project- increasingly and group cohesiveness improved. Adequate
space allowed different activities to occur simultaneously. A professional
darkroom is accessible. There are three offices in addition to the main
classroom. One-As used as a central office where equipment and money is
Stored. Another room is used for the dictaphone (utilized in story writing

Again, during the first year, transportation remained a real problem.
Students were transported from their respective schools to the project
site in a school that was remote from city bus lines, creating operational
problems. With the change in site, this problem was eliminated. Additionally,
provisions were made to authorize teachers to transport students for inter-
views and other activities.

eAxe.equipment and consumable supplies for project activities adequate?

Equipment and consumable supplies for project activities are adequate.
Through sales of the magazine, the cookbook and donations, the project
has been able to provide for additional equipment (including an additional
three StR cameras during the second year) when the number of students being
serviced increased.

What is the division of labor between the_participating_teacher/adViSors?
Who has what responsibility for what?_ With respect_to_the division Of
labor, have the teacher/advisors divided up responsibilities among them-
selves as a means to maximize use of the human resources available?

Division of labor among the three teachers was a process that occurred
naturally, depending upon teachers' strengths, inclinations, and project
needs. Some tasks, both instructional and operational, were shared. All

teachers learned the Foxfire specific skills relating to the entire 'process.
Students were also rotated through tasks in order to maximize learning
and mastery.

*Do project activities contribute to mainstreaming, and if so, how? Do the
project's objectives coincide with the school district's special education
plan?
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The project requires that students conduct interviews with community
people. present their project to local community and civic groups, and
sell their_magazine to the larger community Other activities were
specifically_ site- created (as in Aspen Glow where students from the
Springs Institute for International Studies came to visit and to interact
with the students with regards to their own cultures). All of these
activities represent mainstreaming in its truest sense. In addition,
a small percentage of regular education kids participated in the project.
These students were referred by school counselorsInsome cases, regular
students_ contacted the special education administrative office and asked
to be able_ to_ participate in the project; where their only other alter-
native would have been to drop out of school;

Project objectives compliment the school district's special education
master plan. Administrators are pleased with the utilization of the
Foxfire process in meeting the overall goal: to provide appropriate
individual education plans and services to special education students.
Career exploration objectives were also accomplished. Students investigate
a variety of careers--whether or not they turn their investigations into
stories or publish them.

Student initiatives were suprising and impressive. One of the students,
for example, was curious about the career of a mortician. He asked his
teachers if he could do an interview without the intention of writing a
story or putting the story in the magazine. He was simply curioas. He
interviewed the mortician and learned that he did not want to be one The
same student then interviewed a helicopter pilot for a news program of a
local TV station. This kind of student initiative and curiosity is
pervasive in all the programs.

i Have the initial expectations,of_the teachers /advisors, parents, students,
special education and other school adMinistrators been realized through
project operations?

Initially, teachers/advisors were wary of the democratic nature inherent
in the Foxfire process. Teachers/advisors were fond of saying such
statements as, "For this type of student, we have to maintain a balance
between authoritarian and democratic instructional methods and intervention
strategies." Teachers have had, however, to redefine their roles and
modify their teaching styles and methods. Teachers/advisors were accustomed
to directing students on a continual basis, which was dissonant to
encouraging self-decision, democratic processes and student ownership of
the project. Teachers/advisors changed their teaching and intervention
styles, leaning more increasingly toward the democratic mode, evidence of
the rapport established between students and teachers/advisors as a
natural development of the project and leading to increased group cohesive-
ness and individual acceptance of responsibility.

Parents' expectations also changed radically. Parents were skeptical,
initially, about the value of the project as a vehicle for attainment of
basic and academic skills. The changes in students' motivation level and
their enthusiasm to learn in this situation, however; significantly and
positively impacted students' attainment of basic and academic skill levels,
according to the parents. Many students improved their grades in other
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subject areas; a carryover that can be; in part; attributed also to the
development of listening skills through Foxfire interviewing and trans-
cribing activities; As one student said, "Well; I've learned to listen
better. When I was in all seven classes; I used to sit there and play with
my pencil or write stuff on a sheet of paper and not pay attention to any
of my teachers; But since I started in Foxfire, I've been paying much
better attention to all of my teachers,"

With these kinds of changes in their children's attitudes and behaviors,
parents became more supportive of the project. In many instances, parents
insisted that their children continue in the project during the second
year. Parents also insisted that siblings be allowed to enroll in the

project.

Initially, school administrators had a "wait and see" stance, relative
to the project. Following the publication of the first issue of Aspen
Glow, special education administrators were visibly supportive and
allocated additional resources to the project. During the second annual
Parents' Night, parents and members of the Special Education Advisory
Council expressed satisfaction not only in program operations but also
in the mature and enthusiastic conduct of the students. The following
day many phone calls to the Special Education Director expressed support
for the project and other positive feedback.

The strongest evidence of advocacy for the project came just prior to
the end of the school year 1981-82. Faced with district-wide budgetary
cutbacks, the Special Education Administration was reorganized and many
special education services were cut. The Assistant Superintendent in
charge of special education asked a special education administrator what
would happen if Aspen Glow were eliminated. The reply was, "You'll get
a lot of phone calls."

*Do parents perceive positive changes for behavioral carryovers in their
children at home? Has there been any overt evidence where improved behavior
has been rewarded?

Many parent reports of perceived positive changes and behavioral carryovers
in their children have been provided to project staff. Parents indicated

that they were extremely pleased with their children's development of
motivations to learn. Some went so far in support of the program as to
purchase for their children their own cameras and darkrooms.

Has participation of youths resulted in serendipity? Are studentsi
teaehers/advisors,andadministrators sensitive to serendipitous
happenings? Ake there acknowledgements and/or expressions of appreciation
given?

There have been multitudinous accounts of serendipitous situations in the
program. A teacher/advisor account follows:

"I've discussed how B is doing with his other two teachers and
the psychologist. R6 comes to the project every day. He may
not be involved with the group to the point where we all would
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like him to be but I've noticed a maturity in the way he
related to the kids. It's slight, but we're dealing with
a severely emotionally disturbed kid. There has been
improvement. There are days when B is very erratic and
very devious. Then there are days when B will just go
off and do what he has to do, and he gets the job done.

I sent him out to sell magazines in downtown Denver to
a lady I know who has a shop there. I walked into the
shop two days later and the lady had nothing but praise
for the kid. That wasn't B the manipulator. He was
genuinely interested in what he was doing. He came
across that way. The lady was no fool. She even wrote
a letter to the district that said what she thought.
Here was a kid in this project who was doing a terrific
thing. And she still asks me about him to this day.
That's great that he connected. He called her up to see
if she needed more magazines. He was doing what hepaq
supposed to be doing. He felt some sort of responsibility."

Students, teachers/advisors, and administrators were receptive and
sensitive to serendipitous situations. After the theft of a camera, the
students got together as a group and discussed the incident. As a group,
they felt they were beim, "ripped off." They all agreed that the camera
had to be returned and nobody would make an issue of it. Before the
week was over, the camera was anonymously returned to the Director of
Special Education. That surprised everyone, including the administrators
at the Special Education administrative offices.

The many changes in individual student behavior are in themselves
serendipitous. One teacher related the following:

"Some kids were teasing K about being in the project. In
the past, K's normal reaction. would have been to strike
back physically: I was in the hallway and I was watching,
and what he did was turn around and say; 'You try it! You
try and come out with a magazine like we did." And then
he just turned on his heel and walked away."

Relationships that the students are developing with community residents,
particularly long-time residents in the community, open up many serendipitous
experiences. Most of the participating students started out very shy,
very low in self-esteem. According to one of the teachers /advisors; "They
were afraid to call people on the phone." And one student reported, "The
hardest thing with the first interview was the phone call--to set it up --
because you don't know the guy. Once that's over, you feel pretty relaxed.
But the day of the interview, you still don't really know who he is, what
he looks like, or anything about him. You have to settle down and get the
interview going. If it goes pretty smooth, it's easier the next time, but
it's still pretty scary." After several interviews, students became adept
at asking questions. Some humorous situations occurred during the inter-
views. One student asked a contact who had been a quadriplegic since birth
if he had ever been in the army. Another asked a mortician how much money
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he made; The mortician consistently evaded an answer, but_the student
persisted and finally deciding upon a salary range, asked "is that how
much you make?"

Acknowledgement and/or expressions of appreciation are given when appropriate.
For example, students have been given awards by the Kiwanis Club. For the
most part, verbal acknowledgment is the common way of expressing appreciation.
When an opportunity arises, such as being able to participate in a training
workshop, the activity is utilized as a means of acknowledging a student's
good work. Students, for example, have_been rewarded with the opportunity
to assist in training workshops in IDEAS' Foxfire/HEP project in Oregon and
elsewhere.

3. Checkttst_ttensa]mi-Other Primary Concerns

As part of the responsive evaluation format, teachers/advisors, administrators,
and students were given the ongoing opportunities to respond to the following
checklist items:

Low High
(Scale: 1 2 3 4 5)

Is the project suffitiently
staffed?

Are the school administrators
responsive to the needs of
the project?

Is IDEAS being responsive to
the expectations of students,
parents, administrators, and
teacher/advisors?

Is the agreement between IDEAS
and the school district being
honored by both parties?

Is supprt provided by IDEAS
sufficient to meet the needs
of the project (e.g., orien-
tation, training, in-service,
equipment)?

Is therelsufficient communi-
cation mechanisms at work
between everyone involved,
including parents. admini-
stratorsd teacher/advisors,
and stude'nts?

Aspen_ Little
Glow Wickerwire Dry Creek

1 2 3 4 5 1 2 3 4 5 1 2 3 4 5

x x x

x

x
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Other checklist items, not lending themselves to the above format, included:

Dbe8 the IEP redirect or_infringe on project activities in prescriptive
ways that may hinder attainment of project objectives?

IDEAS' staff, teachers/advisors, administratorsi, and parents were in agree-
ment that the IEP's were redirected to include Foxfire activities and
objectives which, in turn, facilitated the accomplishment of IEP objectives.

*DO the_students, teacher/advisors, and administrators possess an operating
assumption_that_the students are capable of effectively participating in
the adapted Foxfire learning process?

Students, teachers/advisors, and administrators had no operating assumption
whatsoever relative to the students' capability_of participating in the
adapted Foxfire learning concept. Initially, there was a degree of risk-
taking on part of the students, teacher/advisors, and administrators. But
with the publication of the first issue of their magazine; this issue
became irrelevant.

Additional issues relevant to the implementation and institutionalization
of a Foxfire special education adaptation, as well as appraisals of the
effectiveness and r.eplicability of the model program; appear in the
following concluding portion of this report. These conclusions are based
upon information gathered from students, parents; instructors, district
officials and related personnel through utilization of the Re5pon.sive
Evaluation format..

IV. CONCLUS104

The success of the adapted Foxfire model program in addressing the special
needs of handicapped youth resulted from program characteristics worthy of
note, if replication to additional sites is to be a future objective. Ample
evidence exists to suggest that i_nterest in such replications is wide-spread.
Response to articles concerning the model program, as well as examinations
of the subscription lists for the student publications (a great percentage
of the subscribers are school districts, representing scores of communities
in a number of states), indicates keen interest in the Foxfire concept
itself. Replication, however, requires a commitmentof resources beyond
that of interest alone.

IDEAS has identified the following as primary conditions contributing to
successful implementation of the model:

1) Administrative support
2) Appropriate instructional staffing
3) Adequate facilities and resources
4) Preservice training and technical assistance
5) Parental involvement

Administrative support is, of course, necessary for the successful
institutionalization of any program designed to serve the special needs
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student. Foxfire, asa non-traditional, community-based effort, can be
easily misunderstood, and activities integral to the proper utilization of
the concept can easily be subverted by uninformed, uncooperative adminis-
trators. It is important that preservice orientation activities be
directed towards nurturing such admiAistrative support, and that adminis-
trators at all levels of the educational hierarchy be a part of an ongoing
effort aimed at creating awareness and understanding of Foxfire's
operational requirements.

Likewise, the selection of instructors for the adapted Foxfire program must
be based upon the instructors' acceptance of and value placed in the
experiential processes of Foxfire. The teachers involved in projects
generated into existence by funds from the Office of Special Education
continue to be effective in their roles as Foxfire instructors/advisors.
They are diverse in ethnic make-up, age, previous experience and personal
characteristics, but they share a common appreciation of direct experience
as a valuable instructional means, as well as an end in itself of worth.
These instructors continually search for methods by which effective
learnina may occur beyond the structured classroom, within the community.
At times, such teachers find themselves being "risk-takers," challenging
the status-quo and accepted methods, an occurrence underscoring the
necessity for administrative support of their endeavors.

For special needs students, the importance of adequate facilities and
resources sufficient to complete Foxfire activities in efficient, timely
manners is a significant requirement. A crowded classroom without space
in which diverse Foxfire activities may occur simultaneously opens the
program to student and staff frustration and, in turn, disruptive behaviors.

Resourceful, creative, self-reliant instructors could conceivably develop
a project without technical assistance and training in Foxfire methodologies,
but it would be a long and arduous chore. The need to reach a concrete and
reinforcing point at critical times in the Foxfire process (such as the
publication of the magazine within reasonale time lengths of student
involvement) is only heightened when dealing with the special needs student.

Additionally, IDEAS has concluded that intervention strategies to redirect
student involvement in the program towards positive, successful outcomes
are, at times, necessary. Personnel experienced in the Foxfire concept
can only aid the program achieve such objectives, ensuring that the Foxfire
experience not be another reinforced failure for the special needs student,
but rather a rewarding learning experience.

Lastly, parental involvement is a key also to program success, as it is
undoubtedly with any innovative, non-traditional approach. Parents must
authorize their children's community-based learning activities, which
requires that they understand the nature of and value in such experiences.
As is evidenced in the overwhelming support exhibited by parents of Aspen
Glow students, Foxfire appears to be able to generate such parental involve-
ment when the program is operated in a professional manner, responsive to
parental wishes.


