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"At home; I kept to myself:. I couldn't talk with
members of my family, especially my fathesn. In
elementary school, when I staxted school, they
put me in EH class. I stayed there. until I

began in the Foxfire cilass.

"I didn't vead or anything. School was boring.
My father was always on my case until the fifth

grade. He thought it was important: But then he
didn't bother anymore; and my mom didn't make us

go. In junior high I missed a lot of school: I
Just stayed home.

"Fozfire was hard at first, but once I realized
I had to do it, to get my story dome; I liked it:
There are so many things to do. They don't give
me enough work to do in my other classes:

"My mom notices the changes. And teachers who have
heard about me . . . my brothers' teachers; they
notice. They tell me that I talk more and that I
listen better. If I would have stayed in EH, I

would be at the same placé. Foxfire moved me on.
It's helped me to take notes in other classes. T
remember things because of the deadlines.

"My dad wants to send me to college next yeav.

I'11 graduate this year and I think I might like

to teach cooking."

Karen, Wickerwire Student
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As you read our magazine you will find that it is a diffevent kind
of world than ours. The handicapped have problems just like every-
one else; but their problems take patience . . . It takes a lot of
caring and concern.

An Aspen Glow Student

upon a recognltion that truly effectlve program efforts need to provide basic
skliis acqguisition in a maniier that is attentive also to affective development.
To the extent that a relatlonshlp exists between coqnltlve and affective growth;
Innovatrve approaches to the education of the handicapped which address both
areas in mutually reinforcing and individuaily motivating fashions are in

particular demand.

"A Sense of ii‘rid'e,ri IDEAS ' three-year Offlce of Spec1al qucatlon Handlcapped

chIidren s Modei Program was de51gned "to develop and ref1ne a communlty based,

tearnxngigrgcess to service spec1al educatlon students who are often not reached
through conventional classroom Instruction:f This goal was to be accompllshed

by lmplementIng adaptatIons of Foxfire in three school dlstrlcts in Colorado

which in turn would serve as national model projects from which dissemination

and replication would originate:

The need for innovative approaches to &éfééifé@éééﬁ%éﬁ, basic skills attainnent,

school students in communlty research; interviewing, writing, pubiIshIng,rand

marketing of their own magazine. Students were staffed into projects concen-

trating upon Foxfire techniques and received academic credit for their

part1c1patlon 1n such act1v1t1es as photographlng and conducting InterVIews

adJustments in a wide range of endeavors. Articles produced by the sthdents )
also profiled service providers to the handicapped:. as well as local commnn;tyww
mémbérs with éxpériéhc5§ pérticularly r51evant to the indiVidﬁal‘yoﬁths involved.

the taped 1nterv1ews, wrote their articles; and arranged their laioht of the o
magazine. Once printed; the magazines were marketed by the young people through-
out their community, as well as nationally.

t;me,extenslon) Durlng this time period, IDEAS initiated three separate and
distinct projects, servicing a range of handicapped youth.

ERIC
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Asven Glow; thz first program implemented, is now in 1ts tthd year of operatlon
and 1s financially and programmatically self bufflLlcnt. The pro;ect IH a fati-
time, district-wide, alternative curriculum offering, currently bérv1ng fIfty—
one students in the Arapahoe “Littleton school district. These students attend
on. of fwo program se551ons (two class perlods) per day. The project is

ﬁpsgghologlstwand language spec1allst) andé ena)ys strong admlnlstratlve and
parental sgpportiwﬁAspen Glow has provided tr:iining and technical assistarice
to other; more recently developed projects in Colorado and elsewhere.

A second project; Wickerwire, is in 1ts second year of operatlon. Con51dered
successful by the teachers and administrators of the Pueblo School District #60
in meeting the special education/career education needs of the edUcatlonally
handicapped student, plans are currently being made to expand the project's
servicing capabilities. During its first year of operation, the progect served

the needs of educationally handicapped Students in one high school;icénténnlal
buring the second year it was determined that an 1nsuff1c1€nt number of

educationally handicapped Students existed at Centennial to adequately staff

the program. Consegquently, plans are being made to move the project to the

Keating School, a magnet school housing other alternative and vocational

programs for the district. _This change will allow the project to draw handi-

capped students from Pueblo's other schools while permitting the involvement
of other categories of handlcapped students.

The third project is also in 1ts second year of operation During the first
year the project was developed as a collaboratlve effort between special
education students at Englewood ngh School and returnxng dropout special
education students at the Colorado's Finest Alternative High School. Although

the proaect enjoyed a successful flrst year, programmatlc changes were deemed

dropout specxal educatlon students: The project now serves fifteen in- school

spuwcial education studernts (two 59551ons) at Englewood High School and includes

a separate satellite mini-project at the alternative school. As in the case of

Aspen Glow, the project enjoys excellent administrative and parental support.

The project is staffed with one teachier and one aide at Englewood and one
tedcher at the alternative schooil:

As is cvident in this report, dissemination activities concerning the model

projects have been extensive and include wide distribution of the student-
produced magazines, national and local exposure through medla coverage (articles

in niewspapers and trade publlcatlons), presentations at national conferences
and to state and local community/civic organlzatlons, site vVisits by 1nterestcd

educators, and various progect-InItlated activities. A summer "oxfire workshop

for teachers, conducted in collaboration wita Lewis and Clark College in
Portland, Oregon, generated additionait dissemination/replication of the adapted

Foxfire model: The response from special educators has been 51gn1l1cant

Natlonally, several school districts have indicated interest in replication of
the model.

D]Vlded into four parts, this finai report discusses, initiaiiy; the operationai

dlssemlnatIon activities; and the final portions address _program evaluation and

conclusions drawn from the project's operation. Two earlier documents dealt

with the program's progress through rebruary of 1981.

iii

5]



. PROGRESS TO DATE

2.

8. Pueblo

p—
.

OV WU W

TABLE OF CONTENTS

A. Arapahoe-Littleton (Aspen Glow)

Summary

Program Structure

Project Staff )
Student Participants
Project Activities
Facilities

a.o ow

Parent Participation
Advisory Council :
Administrative Support
Community Support

(Wickerwire)

Program Structure

Project Staff
Student Participants

Project Activities
Facilities

aonow

Parent Participation

Advisory Council
Administrative Support
Communi ty Support

Evaluation

€. Englewood (Eitfié Dry Creek)

NIV B

Summary
Program Structure

Project Staff
Student Participants
Project Activities
Facilities

Q0o

Parent Participation
Advisory Council
Administrative Support
Community Support
Evaluation

D. Overall Project Configurations

N e

ONONON oMY W iN RS

D 0 OO o

10
11
R
12
12



[1: DISSEMINATION ACTIVITIES
141. EVALUATION
A. Program Assessments

1. Teacher Assessients of Student

~ Progress at Year-End )
Ongoing Assessments of Students'

~ Group and Individual Behaviors
Teacher~Developed Tests o )
Analysis of Individual Educational
~ Plan (IEP)

. Parents Assessment o

. Participant Tracking and Program
Impact

N

£

own

B. Responsive Evaluation

1. Experiential Process Issues

2. Operational Issues, Expectations

~__and Serendipity

3. Checklist Items and Other Primary
Concerns

IV: CONCLUSION

23
24
25



s

|. PROGRESS TO DATE: February 1981 - December 31, 1982

I think a handicapped person has to come around and
say to himself, "This is the way I am, and this is
the way I'm going to be: fNow how do I find other
ways to make up for what 1 do not have?"

from dspen Glow

1. Summary

The Foxfire-adapted program for special education in Arapahoe-Littleton
Schoo! District #6--named Aspen Glow by the students--is in its third
year of operation and continues to demonstrate significant impact upon
student learning and behavior; retention of special education teachers
and prevention of teacher burnout; parental support and involvement,

and in educational programming and attitudes of school district
administrators and school building personnel: School administrators

and project staff have expanded the project into a full-time, alternative
curriculum offering. |In addition; the project focus is being expanded

to include other forms of media such as video/film: Aspen Glow's teache:s
have already attended inservice training provided by KMRA (Channel 6) in
Denver. Depending on available school district resources and resource
development activities, plans are also being made to utilize microcomputers

for project business/operational use; as well as a means for job related
skills training.

emotionally disturbed, motivational problem students and had inadequate

Despite some initial obstacles (the project was staffed with severely

facilities for program activities), child change was pervasive and all

encompassing. Some child change vignettes follow:
One hearing-impaired student who came into the program with a
record of D's and F's in school work and poor commnication
abilities was headeds according to school persomnel; for continued
failure due to skill deficiencies and a negative attitude. Since
his involvement in Aspen Glow; his speech has improved; he displays
self-confidence, and he can boast of all passing grades.

Parents of one Aspen Glow student stated that they have seen their
son do things he never did befove: '"He's starting to do Nis
homework without being told; he displays c tremendous sense of.
confidence about himself and his pelationships with other people. "

A mother of another Aspen Glow student said that her son prévicusly
became very frustrated academically. This inercased level of
jrustration led; in turm, to a povrer record of acaderic daccomplich=
ment and further frustration. Aupen Glow ercated for this sticdent

moments of progressive retnforcement of his skills und abilitics.
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une Aspen Glow student begun the ycar hyperactive, anti-socidi,
und prone to fighting physically with his peers. Heé was easily
distracted and wicooperative. Towards publication time, the
teachers reported that he had made considerable adjustment. He
would slip away to the library in order to complete his work
and communzcated more with his teachers and peers. He exhzbzted

peers.

IDEAS initially felt that the project might lose two of the three teachers
due to 'burrout.' However, all of the teachers continued with the program.
(One teacher is currently on maternlty leave ) One of the |nstructors

teaehlng, but has changed her mnnd and is now contununng postgraduate o
studies in addution to fulfllllng her |nstruct|ona1 responsibilities All

they were recruited.

While the SCHUU] district was i"'e]'u"ct'a'hftrihrthéibegihhih’grbf ﬁherijj'jbgi"aiiifs'
implementation to commit resources and facilities, the Office of Special
Services is now providing the project iiore than adequate stafu (three
special education teachers, two full-time aides, one part-time psychologist,
one curriculum and diégﬁbStICVSPECla][St), supplemental resources (word
processing support services, inservicing training for teachers, printing -

Finally, an unexpected outcome of this project was a high level of

parental support and involvement.

2." Program Structure

a. Project Staff

As mentioned, the three special education teachers responsible for Aspen

Glow's operatlbn are supplemented by tﬁq teacher aides. A parent of one
of the or.glnal students functnons in this capacuty, havung volunteered

for the position: In addition to the project staff, a school district

psycholognst conducts group sessions with students on a weekly basis, and

a district specua]nst conducts diagnostic services and develops Foxfire-

related activities on the basis of the test results.

b. Student Participants

For the balance of the 1986 81 school year, twenty specual education

students and seven regular education students continued in the program.

It was intended in the original proposal to involve some regular education

students for mainstreaming purposes. The cost of servicing the regular
education students was assumed by the school district.

During the 1981-82 schoo! year, thirty-nine special education students
and one regular education student partucupated in the program; twenty

attended during the morning session and twenty in the afteirnoon session.
Of the twenty original students, eleven continued in the program for a

C g
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second year. Nine of the original students matriculated to the Area
Vocational Schools or continued eénrollment on a full-time basis in their
respective schools, attending regular education classes. Participant
makeup during this period consisted of seven girls and thirty-three

boys; thirteen students were in the tenth grade and twenty-seven were

ninth graders. All of the special ediucation students were diagnosed as
having specific learning dlsabnlltles (pr4marnly perceptual/communlcatlve
disorders). Thlrty percent were also emotional ly/behaviorally disturbed.
The degree of handicapping severity ranged from moderate (seventy percent)
to severe (thirty percent). Four students were also physically handicapped
(visual and minimal brain damage) .

Durlhg the current school year, the project is serving flfty-one studeﬁtg-'
forty in special educatuon and eleven in regular education. There are ten
girls and forty-one boys. All of the currently enrolled special education
students have specnfncal]y dnagnosed learnlng dlsabllltles, and fifty

c. Project Activities

During the remainder of the 1981-82 school year, students continued to

develop their stories and interviews for the seCOnd issue of theu. magaznne;

Each student was responsnble for hus/her own story. With |ncreasnng

confndence and newvly acquured skllls,,students produced a second issue (see

Appendices for copy of 4spen Glow, Vol. I No: II). Unlike the first

semiester, there were minimal behavioral problems Behavioral modification

techniques resorted to durung the fnrst semester were abandoned because

they did not work, and because they were no longer necessary.

strategies and dissemination activities; with a marketing and sales semlnar

being conducted by IBEAS' staff. Students began making presentations of

their prOJect to various communlty groups; lnc]udlng a presentation_to

probat-bh officers and correctional personnel in the Denver metropolitan
area: A brochure concerning the project (see Appendices) was developed by

the young people as well as a slide presentation and a mailing list.
Brochures were sent to area handicapped organlzatuons and community groups.
Newspaper articles concerning the project appeared in The Littleton
Independent; The Denver Post; and the nationally circulated special

education publication,; Counterpoint (see Apnenduces)

As of this date, the first issue of Aspen Glow is sold out. Student
resource development actlvutu ¢ included production of Aspen Glow T-shirts,
also sold out: Ower and above these marketing activities,; students sold

their magazines door-to-door throughout their neighborhood. Most of these

students were previously shy and afraid to talk to other péople, by their

own admission: OJne particular student; with minimal brain damage, a lazy

eye; and a history of failure in school; sold thirty magazines during a

door-to-door campaign.

Rescurce developrent activities for the 1981-82 school year included
publication of Great Chefs of Littleton, a cookbook featuring favorite

recipes from the community and from foreign students at the Springs

i0
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institute for International Studies. Foreign students visited the project
for one-on-one interactions and camaraderie. Great Chefs of Littleton is
also sold out. Through such efforts the project raised cvnough funds to

underwrite production/publication of their third issue of Aspen Glow (see

Appendices) .

The teachers and students devoted time during the beginning of the 1981-82
school year for organizational activities; including developing a bookkeeping
system and a circulation/subscription/filing system. Students began to

move into new areas of learning and increased levels of responsibility.
Finally, another significant activity which illustrates the ever increasing
and broadening areas of involvement characteristic of the Foxfire process
centers upon peer learning and teaching. Two stiudents from Aspen Glow
assisted in the training of educationally handicapped students who were
beginning their own Foxfire project in Pueblo, Colorado (Wickerwire): After
a hectic week of training a dozen ''acting-out,' behaviorally disruptive
students, one of the student trainers from Aspen Glow asked an IDEAS' staff
member, 'Were we that bad when we first started?' IDEAS' personnel responded;
"What do you think?' and the student replied, ''Yes, we were.' Students

began experiencing the ''other side.'' Another student trainer's reaction

was, ''l would hate to be a teacher. It's terrible when they don't pay
attention."

By the end of the 1980-81 school year, students began to call .their teachers/

advisors by their first names. Once the students began experfencing ''the

other side,' teachers began to be seen in terms beyond simply that of

In March 1981, a student and teacher from Aspen Glow spent a week of

program inssrvice at Three-Wire Winter, a Foxfire project in Steamboat

Springs, Colorado. Students from Three-Wire Winter had helped train the
original group of Aspen Glow students.
Diring the summer of 1981, another Aspen Glow student assisted in training

thirty teachers, including special education instructors, enrolled in a
Foxfire seminar offered by Lewis and Clark College of Portland; Oregon in
collaboration with IDEAS. Needless to say, it was a valuable learning
experience for this student:

’

Englewood, Colorado: Aspen Glow students and teachers assisted in the one-
week intensive Foxfire training workshop which .initiated this program. A
total of ten students were involved in this opportunity. Students f rom

Aspen Glow continue to provide technical assistance to students in the
Englewood project. In October 1981; IDEAS started a Foxfire/HEP (High
School Equivalency Program) integrated model in Woodburn; Oregon, which

combines the Foxfire process with GED preparation. Designed for out-of-
school migrant {Hispanic and Russian) youths, the thrust of the program is

GED preparation, post-secondary access, and career exploration. Again, an
Aspen Glow stodent and teacher helped in the initial Foxfire training, which
provided the student exposure to different cultures while; at the same time,

moving him to other levels of learning and responsibility.

i1
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St4ll another Foxfire program was started by IDEAS in January ]982 Servcng

Indochinese refugees and other foreign students in Boulder High School,
Boulder; Colorado,; the ObJECtIVCS of this adaptatlon are to use_the Foxfnre

process in Engllsh As a Second Language (ESL) classes, to |nst|11 in new

4mm|grants a sense of prsde in their ethnic heritage, and to dispel the

innocent ignorance of most Americans about varuous aspects of Indochirese
and other foreign cultures. Following his role as a student Foxflre trainer

for this project, the Aspen Glow student »nvolved commented ”It transformed

my life. Look at all these kids and what they've gone through in life. How
can | complain about my own?''

In addition to developing a new sense of confidence for the students who

participate in such training workshops; these young people are given an

opportunity to examine other cultures; other s:tuatnons, and to gain new

perspectives on what lies ahead for them:. There are new possibilities to

pursue, and new challenges to face. A growing network of young adults,
whether handicapped or not, in school or out, Anglo ,Hl$P§"'C’,BU55'a”’ or

refuges, sharing a common inspiration and vusnon is beginning to seed.

Partncnpatlng students in the Foxfire- adapted model for special education

are joining this growing network of young peop]e

d. Facilities

Facilities remain adequate. The project enjoys the sole use of 3,200

square feet of Space next to the Office of Specsal Services: . This

facility is located in downtown Littleton; across from the post office and
banR ahd a block away from the school dlstrlct pr4nt shop Publlc

graphnrs area are for Aspen Glow s use. In addltlon, there are three
smaller rooms avallable One is used as a teacher's office; one houses

the dlctaphones and prOjeCt telephone; the final room is used for storage

of magazines and other resources. The school district has provided a
telephone, furniture, typewritérs, and file cabinets. During the program
expansion phase, the school district a]so provided additional tape recorders
and other equipment. This expansion of the project into a full-time
alternative program serving twice the number of Students {morning and

afternoon sessnons) was made possvb]e because of the adequacy of Facnlltles

3. Parent Participation

Parent participation and support have been excellent. Regular contacts with
parents are made, and parents continue to provide feedback regarding the
progress of their children. The production of Great Chefs of Littleton was
a collective effort lnvolv1ng parents and members of the community. Parents'
Night is held regularly. During the 1982-83 school year, this event was

well attended rot only by parents (eighty-seven parents in attendance), but
also by school dlStrICt administrators and advisory council members. Wheh
recent budget cuts threatened the project, support from parents and
administrators came to the fore.

bcd
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. Advisory Council

Council members provide regular feedback regarding program operaticns, and
they also participate in Parents' Night.

The advisory council continues to display a keen interest in the prOJect

5. Admlnlstrative Support

been excellent The Director of Special Services, Dennis Svaldu, continoed;
during his tenure; to be responsive to the changlng needs of the project:
However,; toward.the end of the 1982-83 school year; Mr. Svaldi resigned
from hls position. The school district is currently undergoing severe
budget cuts; and Aspen Glow was perceived by some to be threatened. Strong
parental support and advocacy for the program persuaded administrators to
maintain the program; however.

6. Community Support

Strong community support for the program exists. Publication of Great
Chefs of Littleton and the resulting involvement of local businesses;
restaurants; and community members have had positive effect on the project.
Materials tol]ected by the students in preparation of their stories
{photos, artifacts, etc.) are being housed at the Littleton Historical

Museum, a fact in which students take pride.

7. Evaluation

in the Append}ces) usnng,a rating scale and open-ended questlons I'tenis
included in the assessment are:

attitude toward school/academics,
improvement in self-image,

personal growth and self- understandlng,

ablllty to relate and commanicate with others,

self-confidence and confidence in abnl;tles

sense of responSIblllty,
stodents' sense of |ndependence and self- rellance,

overallrmotlvatlon, and e
what worked or did not work in the program for the student.

Teacher assessments of the overall benefits of therprOJect for both teachers

and students; technical assistance provnded inservice needs; and project's

structural/operatlonal effectiveness were also conducted:

Assessments of students' group and individual behaviors were conducted on

a daily basis (see form in Appendices): Behaviors monitored include:

organization;

13



job performance,

completion of daily assignments,

following directions and program rales, and

appropriate interaction with adults and peers:

Teachers also developed a test to determine participant knowledge of

Foxfire-related skills (see Appendvces) Regular staffings for each

individual student were conducted to determine progress of the participant

relative to the Individual Educational Plan, and/or to determine if

modifications in the Individual Educatlonal Plan were necessary: A sample

Individual Educational Piéﬁ is included in the Apendices: .

to communicate other issues they felt were relevant;

interviews were conducted with students; teachers; pafents and
administrators. Interviews focused on benefits of the program to students;
operational issues; management issues; and other issues as outlined in

IDEAS' responsive evaluation plan.

Finally,; consistent with responsive evaluation methodology; year-end

An ana]ys»s of teacher assessment and responsive evaluatuon data; including
self-assessment portfoluos, will be discussed in a separate section. This
same evaluatuon methodo]ogy is utilized {both process and 5ummat|ve) for

"I felt ﬁéaZZy strange gozng into the poche statzon For a
change; I wasn't under arrest! As I sat waiting to interview
Officer Leyva, I thought about the other times I had been
there under less pleasant circumscances."”

from Wickerwire

1. Summary
chkerere the model project beQUh by IDEAS in Pueblo, Colorado, is
defionstrating sngnnflcant impact on student learnlng and behavior: Desp:te

an initial lack of adequate facilities, lack of school administrative/
schoo ] bunldlng support, and lack of teaching resources, the group of

twelve students initially involved has persisted: IDEAS' staff noted that
these students could have easuly given up, CDnSiderlng the length of time
requnred to complete the finished product, the skill level wntbfwhigbfghe

participants began, and the fact that most of their teachers considered

them lncapable of the task: The on]y truly demonstrable commltment came

from the students thehse]ves and the Wickerwire instructors: As one of

the teachers noted, ''This program has worked something just short of a

miracle for almost all of the kids: They have all come out of themselves

so much that they don't seem like the same bunch we started with. What's

14
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even more wonderful is that they know it themselves. There is a lot of
pride in these students now; there's even self-motivation and that was
definitely lacking last year.. | know that something right is_happening,
and | want to thank you for glvung me the chance to be part of it.'"

As mentioned previously,; plans éké being made to move the project to the
Keating School which houses alternative and vocational special education
programs for the district. This change will allow the project to serve
educationally handicapped students from Fueblo schools in_addition to
Centennial High School while involving other categories of handicapped
participants.

2. Program Structire

a. F"rdj'e'ct Staff

aude, |t has been dlfflcult to provude one-on-one learnlng sutuatlons,
particularly when such situations are réeguired, such as in the trans-
cription phase of Foxfire learning activities. This situation was somewhat
abated by the utnllzatlon of undergraduate interns from the Education
Department of the Unlver5|ty of Southern Colorado, through the support of
Or. Margaret Ml]ler Undergraduate interns were available to work with
student participants on a one-on-one basis for a total of thlrty hours per
semester for each intern. Nonetheless, this resource was limited and
fluctuated and created some operational problems,; described more fully in
the project activities section.

To help alleviate this situation, IDEAS temporarily employed with grant

funds for the second semester of the 1981-82 school year an additional

part- time instructor, Ms. Kathy Pavis. Ms: Davis had been previously
working with the students as a student teacher.

b. Student Participants

PartIC|pants are all dlagnosed as special education students with the

primary handlcappung condition being that of an emotlonally disturbed

ratare. Initially, twelve students were involved in Wickerwire; six

boys and six glrls Since the second semester of the 1980-81 school

year, three stadents have dropped from the program. One enrolled in

work study, one student married, and one became pregnant and dropped out

of school: Of this original group, ten were Anglo and two were Hispanic.

The age range was sixteen to eighteen: All of the students were three to

four grade levels behind in language and math skills. About fifty percent

of the students were moderately behaviorally disruptive.

For the 1982 83 school year, the group dwindled to seven students; of which

flveigfeifeturnnng students. Consequently, plans are underway to relocate
and centralize the prOJect in order that Wickerwire can draw participants
from all of the district's secondary schools and maximize its impact.

c. Project Activities

Second semester activities for the 1980-81 school year concentrated upon
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communnty,rcareer, and CUltural research, interviewing, transcribing;

story developrient, péer training of new students and remediation of

soecuflcally wedk skill areas. Students also composed letters to friends

and relatives, explaining the project and soliciting subscriptions (see
Appendices for sample letter of solicitation).

Media exposure was arranged by Ihszghts the University of Sovthern
Colorado Newspaper (see Appendices). Supplementary activitjes were

|n|t|ated by the teachers and students. Wickerwire was chosen as the

name for the magazine by a student vote. Wickwire was the prevuods name
of the steel mill in Pueblo (now C.F.& l.). Students misread it as
chkerwnre but liked the name.

During the first semester of the 1981—82 school year, students continued

the aforementioned activities, concentrating _on transcription and story

deve lopment. Due to the low language skill levels; one-on-one tutoring
occurred as resources permitted. Transcription and story deve lopment
were arduous tasks for most of these students._ To provide the students a

boost in morale. visits to the L|ttleton and Englewood projects were

arranged at the beginnlng of the school year. During one of these

experlences at ASpen Glow, chkerwnre students expressed frustration over

the transcription process and wanted to know what would make the task less
pannful’ The response firom an Aspen Glow student was direct:. '"Transcription
is the hardest part of all you have to do to put a magazine out. Why don't
you just do it, and get it over Wlth so you can go to the other fun parts?”

At Englewood; chkerW|re students played volleyball with students and

shared S|m|lar experiences.

IDEAS provided layout training during the second semester of the 1981-82
school year, which al lowed students who had completed their _story )
development to procede wuth the next phase of productlon These students,

in turn, assisted others as they completed their stories. The publication,
Wickerwire, was published in February of 1982 (see Appendices). For the
balance of the 1981-82 school year, the emphasis for project act:vntles

shifted to marketing and circulation; development of a recordkeeplng system,

and development of part|cupegtiorgan|zatlonal SklllS Students also
continued to interview,; transcribe; and develop stories for a second issue:
These activities continued into the 1982-83 school year:

An additional learning activity was made avaulable, operatlng a word

processor. Access to the word processor is being provided currently as a

means of assessing its impact upon the teaching of reading and writing.

Wickerwire students enter their stories into the word processor and

edit their text on the monitor: The word processor is an interactive

mach:ne and is capable of |nform|ng the dser if a word is m|55pelled

dlscover errors themselves This opportunity is having apparent
significant impact on student learning.

d. Facilities

For the 1981-82 school year facilities were less than ideal. Students
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worked oat of a small offlce as a group and were |nd|v1dually dispersed
throughout the Media Center, an open, senl-publlc space. There was no
”defnnltlon“ relatlve to class space, making is difficu? t for partIC|pants
to identify with their project: During the course of the initial semester
of operation,rstudents were required by Media Center personnel to wear red
badges while they were occupying the Media Center. This procedure labeled

and “slngled out' the Foxflre students Whlle efforts were made by lDEAS'

to cooperate:. Flnally, through a series of negotlatlons and meetungs with

bui lding personnel and presentations by the lead teacher to other faculty

members; this sitoation was resclved:

schedules, facilities were no longer an issue, ard students resumed project

activities with minimal operational problems Commitment and support from

administration and bU|ld|ng personnel began to build following publlcatlon

of the first magazune issue. For the 1982-83 school year; the Wickerwire

teacher has been assigned to teach a journalism class: Foxfire students

now have access to the facilities of this journalism class, |nclud|ng the

darkroom,rone large classroom and a small ad jacent room, ideal for

transcription. With plans to centralize the project at Keating School,

facilities will again change and hopefully be adequate for the antncupated

expansion:

3. Parent Participation

Parent participation and support of Wickerwire has been excellent. ‘Parents’
Night was first held on May 28, 1981, and scheduled regularly thereafter.
Students plan the program and prepare refreshments for the parents. Each
student is assigned one table in the Media Center where they display their
work. They also teach their parents the film developing and photograph
development processes. Two bulletin boards prepared by the students
exhibit photographs taken during interviews and other activities.

these events. The lead teacher contacted all parents prior to the flrst
Parent's Night. One of the students called his parents to see if they were
coming and was told they were not. Disappointed; he responded, ''Well, if
my parents aren't coming; |'m not coming either; because | already know
what's going on.'" However, during Parents' Night he appeared anyway,
nicely groomed. Total attendance surpassed eighty percent and included
parents, brothers, and sisters. Mr. Sel Elizondo, the Director of Mentally
Handicapped Programs,; has also been present at these events and has
expressed surprise_at the turnout which he placed normally at ten percent
for Special Education events in the Pueblo District. He has been |mpressed
even more by the extent of parental support. The programs include a brief
orientation by IDEAS' staff and the lead teacher. Mock interviewing is
conducted by one of the students with a parent. Parents are then d|Ylded
into groups and taken to the darkroom where they are taught how to develop

and print photographs. A student takes photographs throughout the evening

and the students show their parents how to process and print the pictures.

Parents continue to be extremely supportive of the project, relating changes
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in their children's BehaVioriand attitudes toward school. A most dramatic
transformation can be seen in L. Two of his siblings were also in the

prbgram The mother believes that participation in Foxfire has changed

L's motor coordination. The father has stated that all of his children

lnke the program--which surprises him because there has been very little
about school that they enjoyed previously. This family is of a low

income; wzifare~-dependent status: The lead teacher descrlbes them as “so

poor that they sometimes cannot afford food and often go hungry.' Parents

have offered to help the students transcribe and type their material.

B
In Aprll 1982, another Parents' Nnght was held to celebrate the publlcatlon

of the magazine Testimonials from the parents were again strong and

enthustiastic. They insisted that the program be continued and that their

children pantlelpate Typical comments incluaded:
"My kid is getting better gi&i&éé in his other classes:”

"The only teacher I know is Manzaneras (Wickerwire's lead teacher),

because that's all my daughter talks about at home."
"My son has 8o mich move self-confidence. "

"My kid used to sit in front of the TV and always kept askzng

Wer father, 'What's happening?' Her fatﬁer would get mad, _saying,
'What's_the matter with you. Why don't you watch what is going on?’
She wouldn't listen op pay attention. She missed thzngs, but now
she's able to grasp what's going on. She doesn't ask; 'What's
happening?' when she watches TV. She knows what's going on; and
I'm really pleased."

"I don't know what it is about this program; but I wait it to
continue, and I want my kid in it."

Project staff continued to seek the advice and guidance of the Special
Educatvon Advnsory Council for Puebio School District #60. The teacher/
advisor is also organizing an adjunct Advisory Councul that will include

prominent citizens of Pueblo and local business people.

5. Administrative Support

The degree of admlnlstratlve support of the prOject, coupled with

apprehension and misonderstandlng on the part of other faculty member s

at Centennial High School, remained the yreatest obstacle to the success

of Wickerwire: However, after the publication of the magazine, administrative

support increased §|gn|f|cantly W|th p]ans to expand the program and

prove essential.




6. Community Sipport

its early developmental stages. Community support significantly increased

after publication of the first issue of the magazine in May of 1982.

Initial community support has been good,; although the project is still in

7. Evaluation

An evaluation strategy similar to the one utilized in Aspen Glow is also
being implemented in the Wickerwire project:

C. Englewood (Colorado) School District #1 (Little Dry Creek)

"I love it, il's fun," said Montoya; a Wickerwir:c studemt,
"but it's also a big pain. I never thought it was this hard."

But Chris, who dropped out of school five years ago and is
now thinking of college and a possible career in journalism,
is the first to admit it's been worth the effort:

from #nglewood Sentinel

1. Summary
Negotiations with the Englewood School District #1 were finalized (see

Letter of Agreement in Appendices) in June of 1981, and orientation of
teachers was subsequently conducted by IDEAS. The school district
provided funds for cne of the teachers to attend a Foxfire workshop at
Lewis and Clark College in Portland, Oregon during July. Participation

in this workshop gave the teacher initial grounding in the Foxfire process.

The Foxfire project in Englewood, Colorado (originally callad Englewood

Pizazz, but changed during the 1982-83 school year to Little Dry Creek) is
showing significant impact on student learning and behavior. While
structural problems in the program existed during its first year, re-

organization was undertaken at the beginning of the 1982-83 school year.
Developed as a collaborative effort between special education students

at Englewood High School and returning dropout special education students
at the Colorado's Finest Alternative High School, a high turnover rate
within the returning dropout group necessitated programmatic changes. The

project now serves fifteen in-school special education students (two sessions)
at Englewood High Schoo! and includes a satellite mini-project at the
alternative school. As in the case of Aspen Glow, the project enjoys

excellent administrative and parental support:

2. Program Structure

a. Project Staff

For its first year of operation; the project staff consisted of three

19




13-

instructors. Two of the teachers had backgrounds in photography and one
teacher had a background in media. All were responsive to student needs
and were well-respected by the students. Teachers demonstrated abilities
to respond to problems and needs as they emerged. With the project's
relocation_to Englewood High School,; staff now consists of one teacher
and full-time aide at the principal site. |In order to minimize student-
teacher ratio; there are two class sessions. The satellite project at
the alternative school {5 staffed by one teacher.

b. Student Participants

The alternative school's policy allowed students the option of selecting

and participating in classes at any time during the academic calendar. This
open entry/exit format created a structural problem for the Foxfire project.
As the term progressed; IDEAS' staff noted that many of the students in the
original Foxfire Training Workshop had withdrawn; either from the program
or from the school entirely. On the other hand; new students continually
elected to participate in the program. These new students were trained

by the few remaining ones, @ positive situation since it provided i
opportunities for peer teaghnng, However; this flexible structure slowed
down operations considerably and created levels of frustration for both

the remaining students and project staff.

time; Ehro]lment and partncnpatlon of the in-school specual education
students remained constant.

With the transutnon to a new structural format for the 1982-83 school year,
many of these problems were resolved Little Dry Creek is currently serving
fifteen special education students. All students have perceptual-
communicative dlsorders/learnlng disab!lities. Two are physically handi-

capped; fifty percent are also emotionally/behaviorally disturbed. Three-
fourths of the Students are in the eleventh grade, and the remainder are
twelfth graders. The satellite project at the alternative high school

serves five students:

Burnng the week of September 14, 1981, IDEAS conducted a Foxfire Training

WOrkshop for teachers and students with instructors and students from Aspen

Glow assustlng A total of twenty students participated in the workshop:

Twelve were selected from special education population at Englewood High

School and elght recruited from Colorado's Finest Alternatuve High School:

As mentioned, the alternative high school students were former dropout

special educatlon students, returning to school in an alternative setting.

The workshop progressed satisfactorily in spite of conflicts between the

two student groups:

Time limitations for the workshop were imposed upon IDEAS' trainers by
the alternative school's established schedule, and necessitated that the
workshop be flexibly organized in order that,stéff could be able to respond

to situations as they arose. Students ranged in age from fifteen to
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nineteen; with the group composed of twelve females (one of whom was
pregnant) and eight males. Grade levels ranged from the ninth to. tWelfth;
The students appeared enthusiastic, eager to learn, and were wllllng to
spend time during the optional afternoon portion of the workshop. A few
students _not enrolled in the project were continually observed on the
fringe of workshop activity, sometimes participating and sometimes
distracting.

An evaluation of the workshop was conducted, Utiiiéiné IDEAS' Teacher
Assessment Forms (see Appendices). Teacher assessment of the workshop was
highly positive.

including the reflnement of photography skills, conductung commun[ty,,
career; and cultural research, interviewing; transcribing; story develop-
menc, peer_ training of new students and remediation of specific skill areas.
Students also wrote letters to friends and relatives, telling them about
their project and 501|C|{|ng subscriptions. Media exposure was_arranged

by the Englewood Sentinel newspaper (see Appendices for article), and
|nstructors and students |n|t|ated supplementary aCtIVItleS Storles for

aftalev15|on personaggty, an Englewood pollcequfucer, airaduq statpon
disc jockey, and a 101-year-old Englewood resident (see Appendices for
copy of the ﬁégéZiné).

a mlcrocomputer, purchased for the prOJect by the school dlstruct Students

are capable of producing thelr own copy on a word processor, and language

sku]l—bu:]dlng has been evndent The utulizatlon of mlcrocomputer

technology has enhanced the language skills |ntervent19n existent within

the Foxfire concept. Furthermore, students are provided job training in
a field that is increasingly in demand.

Activities during the 1982~83 school year include magazine production,

peer training of incoming students, and marketing of the first issue.
d; F-l,, .

Facilities for school year 1981-82 were adequate. Student work was

concentrated in one claserOm, but the entire alternative school was

available for use. Students formed teams and utilized different rooms

for a variety of project activities: While less than ideal, the darkroom

was workable: Transportatlon of students from Englewood Hugh School to

the project site was provided by the district: R

it is lnterestlng to note the general environment in which the first-year

project initiative operated. The alternative school consisted of four

teachers and a curriculum that was very unstructured. Student involvement

in school po]ucy was marked; as was noticeable student pride in the school.

Students lnte[yleg instructors before they are hired at_the school and are
involved in the phys:cal maintenance of the plant |tse1f casually mopping
hallways, recycling pop cans, and cleaning bathroom. walls Stident-comprised

committees literally govern school policy and formulate rules such as one
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forbidding smoking in the classrooms but permitting it in the hallways.

The involvement of "in-school' students from Englewood High School in the
operation of the project at the alternatlve school created obvious problems
Alternative high school students were not allowed on the physical grounds

of Englewood High School and felt, therefore, students from Englewood =
High School should not be permitted to attend the altérnative school. While
the site had been selected because of a dlstrlct perceived need, the
alternatlve 5chool § structiure and setting presented a unique and challengung
situation. Program staff decided by the end of the school year that
reorganization was needed, and the project was transferred to Englewood

High School as the primary site, with a satellite component remaining at

the alternative high school. Fac:l:tnes at the h:gh school are more than
adequate.r The classroom is suff|C|ently large for various actnvutles to

work:

Parental support for and parttcupation in this project are also excc]len;.

Parents Night will be held regularly during the 1982-83 school year:

guidance and advice: The Council has been fully supportive of the project.

5. Administrative Support

Administrative support has been evident. A school district administrator
working closely with IDEAS' staff is also the principal of the alternative
high school. He has been optimistic in his support for the project. Another’
administrator working closely with IDEAS is Dr. James Walpole; now Director
of Special Services of Englewood Public Schools. Dr. Walpole assisted in
the implementation of Aspen Glow,; while Assistant Director for Special
Services for the Arapahoe-Littleton School District.

6. Eommunity Support

Initial _community support has been good; although the project is still in
|ts early stages oF deve]opment Communlty §Uﬁﬁ6rt ihcréésed ih the fal]

7. Evaluation

An evaluation strategy similar to the one initiated at Aspen Glow is being
implemented for Little Dry Creek. Responsive evaluation issues, however,
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remain project-specific. The following Vignettes illustrate early successes
of tittle Dry Creek:

One student, an Englewood High School junior, until this year, had

never developed a picture, never conducted an interview, never
written a news story, and never worked on a word processor. By
her own admission, she seldom talked to anyone. After asking

the questions in an interview with the 10l-year-old Englewood
resident iiving in a nursing home and writing the article that
appeared in Englewood Pizasa, she attests, "You have to tearn

to get over it. You can't sit there and say nothing or else you
feel like a fool."

"I love it, it's fun, but it's also a big pain. I never thought

it was this hard," ewplains another student who dropped out of
school five years ago and is now considering college and a

possible career in journalism. She's the fivst to admit it’s
been worth the effort. "I could hardly wait to see the finished

copy. I'm going to save it for the rest of my Life:"

One of the instructors summarized the project's impact as, ''l'm seeing

kids who are more competent in dealing with people;, who are willing to
pick up the phone and set up an interview. They're learning there's a

world beyond their world:' The teacher said, "In spite of all the
frustration, it's working:"
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1. DISSEMINATION ACTIVITIES

Aspen Glow is an independeont magazine that kids with problems
are putting out to prove that they are just as good as the kids
that did it in the first Fozfire nagazine .

- Josh Berkowttz
Aspen Glow Staff Member

Dissemination activities for '""A Sense of Pride' included participation in
special education conferences and handicapped/disabled coalition activities,
presentations by project students to Colorado probation officers, contacts
with state and local educational agencies and administrators, wnth
community and government agencues providing services to the handlcapped

wnth graduate programs in 1nst|tut|ons of hlgher educatuon (both ‘n Colorado

IDEAS' staff, prOject |nstructor . ””d student partICIpants attended a
number of conferences and gatherings including:

Colorado Councul for Exceptlonai Children Conference in Colorado
Springs in February 1981;

Lewis and Clark Foxfire Workshop in July 1981;

Coalition for People with Disabilities' planning activities for

Internst'onal Year of Disabled Persons (for which IDEAS is on the

Subcommi-tee for Education) in Denver;

PDAS Topical,; which {DEAS hosted in Boulder on serving populatlons,

with zpecial needs in May 1987;

PDAS' Product Development Workshop; July 1981; in Denver;
Project Directors Conference in Washington, D.C., October 1981;

in Washington; D.C.; March 1981, and
Conference on Replication and Continuation in Seattle, Washington,
JéHUé%y 1982,

Artlcles concerning Aspen Glow and the adapted Foxf:re program appeared in

several schoo! district newsletters and school publications, including:

the Littleton Commmity Newspaper;

the PDAS Newsletter, Connections;

the Denver Post;

a newsletter called New Divections;

and Counterpoint, a trade publication for special education (natuonal

circilation).
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An .article on Wickerwire appeared in Jnszght, a Unxversnty of Southern,

Colorado newspaper, and an artlc]e concernlng Erglewood Pizazz appeared

Other dissemination activities included vnsnts to the prOjeCt snte by

twenty to twenty-five graduate students of the University of Colorado's

School of Education (Social and Multicultural Foundations program) and

teachers and administrators from area school d|str|cts Foreign students

from the Springs Institute for International Studies also visited Aspen
Glow:

Expressions of interest regarding lmplementlng this model prOject have come

from the following {partial list):

-Adelphu University,; New York cuty, NY

-Board of Cooperative Education:] Services of Nassau 00unty, Division

_ of Special Education; Westbury, NY

-Utuca Community Schools, Special Services, Utlca, MI
-Meridian Public Schools; Exceptlonal Chl]d Education, Merednan, MS

-Hawaii State Department of Education

-Cuyahoga Special Education Service Center, Maple Helghts, OH

-Danvers High School,; Special Educat|on, Danvers, MA

~-Kansas State Department of Education, Topeka, KS

-New York State Executive Department, Division for Youth, Rehabilitative
_ Services; Elmira; NY S
-St. Paul Public Stﬁoolé; Special Education; St: Paal; MN
-Oréhgé couaty PUB]?C Sthoolé, Uriaﬁao, Ft

-Charles Steward Mott Community College, Office oF SpeC|al Programs,
_ Flint, Ml _ o
-Ilntermediate School 175; Bronx,; NY
-D!bold”MentalﬁDusabllitiéé Council, Baltimore, MD
-State Mental Health and Retardation Board,; Richmond, VA o
-State of Connecticut Department of Mental Retardation,; Tolland Region; CT
-Gwinn High Schoo!, Gwinn, Ml
-Green Mountain High School, Evergreen, CO
-Lake Washington School Dlstrlct Bk, Rirkland, WA
-touisiana Folkllfe Center, Natchltoches, LA
-Psycho Educatlonal PrOJect, Hutchlnson, KS
-West Vlrglnua Unuversuty, Morgantown WV
-Christine Clark Reid, Monroeville, PA
-Starr School Wlndsor, CA
-South Georqta Col]eqe,,Douqlas, GA .
-Greenwood School District, Millerstown, PA
-North Communlty School Lake Placid; NY
-University of Southern Louusnana, Lafayette. LA

Finally, as part of IDEAS' dlssemlnatuon efforts. conttnuedfgojlaboratlve
relations with Lewis and Clark College have been pursued. |IDEAS assisted
the College in the dESigﬁ of an enhanced, refined Foxfire practicum offered
dJuly 6-17, 1981, dealing with. the uniqie adaptations needed to ci~ate an
effective Foxfire program for special education students. This practicum

is offered every sommer:
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Lewis and Clark is the largest private liberal arts institution in Oregon;

with an enrollment of 1,800 undergraduates,; 700 law students, and 400

master's candidates in muslcf public administration; and education:

teachers and admunlstrators to the summer course and provided resources

to |nsure |ts effectiveness in assustlng educators desngn their _own

Thtrty educators enrolled in the summer course: Instruction was shared by

IDEAS; an Aspen Glow student; and Lewis and €lark staff. IDEAS and College

faculty de5|gned the course to provade flve graduate quarter~credlt hours

The practicum initially involved the teacher participants in "hands-on'

activities typncally undertaken by students in Foxfire programs, |nclud|ng

interviewing, transcription, story writing, photography,; and layout.ﬂi

Part|C|pants were requured to produce an article of their own, jost as

is required of students in a Foxfire program:

their own Foxfire program adaptatlons for implementation in their respective

school sites. |IDEAS provided program information; resources; and relevant

experience concerning the Arapahoe-Littleton, Englewood; and Pueblo,

Colorado program initiatives in order to assist these educators |n program
planning strategies.

EVALUAT | ON

deallng wnth program assessments. Mos t of the data for thns nnutua] section
was utlllzed prlmarlly for formatuve evaluatlon purposes. DlSCussuons in.

school,year, howeyer, ;he evaluation mgchanlsmihas also been used for sub-
seguent projects in subsequent Yééi'§ of operation. Thé second portion of
the evaluation concerns responsive evaluation, a process descrlbed in
previous reports. This evaluation fromat is generic for all projects and
is intended to remain as an ongoing mechanism during subsequent years of
operation.

1:

Teacher assessments of student progress at year-end indicated that slight

change existed in student attitude toward school/academics, with an average

Féilng of "'5" on a scale of L AL ratlng of "'LY lndlcated no chaﬂge
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the following:

i, who was typzcal 6f our student populatzon called the speczai
Services Administration and insisted that she wanted to be in
Aspen Glow, or she would drop out of school. She explained that
her fhmmZy history was one of dropping out of school. We enrolled
her in the program."

"J improved in his confidence; his. speech is clearer (he used to

have a speech zmpazrmomf) his skills improved. Cuﬁﬁyover 18 seen
in school, where he used to have failing grades.”

"S was a good example of what makes Aspen Glow work. He has
progressed in all phases of project activities. This is
important, since it has carried over to his reguldﬁ classes.”

students had galned in self-umage The teachers strong]y agreed that

Aspen G]ow was good for the students' personal growth and self-understanding.
The average ratlng was 2" on a scale of "'7". A rating of "1'" indicated
strong agreement and '‘7" strong disagreement.

Partvcnpatlon in Aspen G]ow was he]pful wnth regard to the students ability
to relate and communicate to others, according to the teachers. The average

rating was ''5'"' on a scale of "7, where "4'" indicated moderately helpful.

Teachers observed that after participation in Aspen Glow, the 'students felt

more confident about themselves and their abllltles THe average rating wWas

'""'5"" on a scale of "7'', where '"W'' indicated no change.

Teachers were asked if partncupatlon in the program changed the students

sense of responsibility. The average ratung was ''2'" on a scale of "7' with

A |nd|cat1ng strong agreement: A student s parent reported to the teachers
that she was able to leave her child at home without adult supervision, for

the first time:

Part|C|pat|on in Aspen Glow also changed the students' sense of independence

and self-reliance: Average rating was '"'3'" on a scale of “7“ where "1"

indicated increased independence/self-reliance to a high degree.

The teachers reported that partlcnpatlon in Aspen Glow |ncreased the students'

overall motivation. Average rating was ''3'"' on a scale of "'7'', where """

indicated strong agreement: A teacher related that one potentlal dropout

student,; after fallrng a test on malntannlng a checking account, asked to

take the test again. After passing the second test; she demanded to show

the resu]ts to the Director of SpeC|al Services.

part|CIpantS
"The program gave K. the opportunzty to plan. his education: He

became very responsible in learning the various skills; teaching them
to others; and trying to perfect them. He has improved greatly
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this year. I feel Aspen Glow has given him a sense of accomplishment
and pride in learning. He's worked very hard to learn the skills

and teach them to others. #He's also developed pride in his work

and a sense of fulfillment from his education.'

Teacher assessment of the overall benefits of the project to both teachers
and students indicated that the project is a highly worthwhile learhing/

teaching experience for_ teachers (''6.5' average on a scale of ‘7', where
“7" indicates very high) and also for students (''6:5'" average on a scale
of 7', where '"7" indicates very high). A typical teacher comment was,
"Not only did | learn new skills personally; such as darkroom, layout,
etc., being on the 'ground floor,' starting a new project has helped me
grow professionally. Looking back to the summer of '80 and looking at the

students today; there have been numerous changes; socially, emotionally;
"~ and azademically."

In order to respond to the technical assistance/inservice needs of the
project, teachers were asked to rate the need for additional/supplemental

technical assistance and inservice. The following charts show the response
(average rating):
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Teachers were also asked what had worked, what had not worked, and what

they would have changed in the program. Sample responses included:
What Worked

-Team teaching. 7 7 o 7 o , ‘
-Being in a building away from the schools, an out-of-school setting.

N
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'Dlvldlhg tlme and types of exercises among the three teachers.
-Having each teacher '‘specialize' in a specific skill area, such as
pbggqgraphy or layout, in order to gain proficiency needed to

instruct students.

What Did Not Work (Responses to those issues are shown in parenthesis.)

activities |ncluded)
-Some d|5c1p1|ne problems (behavnoral modification systém enacted) :

-Not belng ab]erto go to enough lntervnews wuth kuds

activities of 30 minutes to one hour duration):

WﬁéENWOquAXQDAHayegﬁhanged

-Coordination among the different schools; providing all stodents the .
___same days off:. . .
-Behavior modofication system (indicating rejection of same).

2. Ongoing Assessments of Students' Group_and Individual Behaviors

Assessments of students' group and individual behaviors were conducted on

a daily basis: Group behaviors monitored by the teachers included:

punctuality; organization; job performance; completion of daily assignments;

following directions and program rules, and appropriate interaction with

adults and peers: Results from this ongonng assessment were used to

develop instructional/intervention activities; provide support where
appropriate; and as a determinator of letter grade Ninety percent of the

students performed well in all of the aforementioned areas.

3. Teacher-Developed Tests

Teachers developed tests to determine student knowledge of Foxfire-specific
skills. These tests were also used to monitor student progress and develop
instructional/intervention activities and as a determinator of letter grade.
A Sighifitéht majority of the students (85 béftéht) did well on the té§t§;

L. Analysis of Individual Educational Plan (I1EP)

Regular student staffings were conducted to determine progress relative to
the student's Individual Educational Plan (IEP), and/or to determine if -
modifications in the IEP were necessary. A sample |EP is included in the
Appendices. :

1EP analysis with reference to instruments utilized by the school district
for initial screening/child-find; and initial diagnosis/assessment appears
below. The parenthetic number followung the title of each instrument/
procedure |nd|cates the followung code of use of the instrument/procedure:
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Initial screening/child-find 3 - Ongoing child evaluation/monitoring

N
1]

Initial diagnosis/assessment L = Overall program evaluation

Instrument/ProceduLe4iU53144444444444444444444, Availability

-Wide Range Achievement Test (2,3,4) All

-Wechsler Adult Intelligence Scale Instruments

for Children--Revised (2,3,4) - .
o Commercially
-Peabody Individual Achievement Test (2,3,4) S
S Available

-Metropolitan Achievement Test (2;3,4)
“Gates-McGinitie (2,3,4)
=Slosson Oral Reading Test (2;3;4)
“Informal Reading Inventory (2,;3;4)
-Slingerland Screening Tests for

Identifying Children with Specific

Language Disability {2,3;4)
-Sucher-Allred Reading Placement

Inventory (2,3,4)
-Test for Auditory Comprehension of

Language (2,3,4)
-Developiiental Test of Visual=-Motor

Integration (2,3,4)
-Detroit Test of Learning Aptitude (2,3,4)

o

A composite analysis of test data could not be conducted since each school _
(five different schools) had unique initial screennng/chlld -find and initial
daagnosas/assessment procedures. No compatlblllty of test data existed for
the five different schools irivolved.

5. Parental Assessments

Parents were asked to assess Chl]d benefat through partacvpatlon in Aspen
Glow (see Appendices for sample form) and to communicate issues they felt
relevaht A sampling of parental feedback regarding perceived benefits

includes:

"I believe my son is communicating much better wmth adults, because
of the interviews, ete. I'm hoping this will heZp him when he
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applies for jobs in the future. I do krow that the siccess he is

having with Aspen Glow has improved his self-imdge."

"Yes, definitely! We feel M has gotten invaluable experience that

he would not otherwise have received. He has learned to operate

a camera and develop film. He has had the chance to meet many
interesting people and learn first-hand how many of them have
overcome personal tragedies. He has had the chance to communicate
with people of varied age groups and backgrounds, to interview
these people and put their stories down on paper in an interesting
and informative way. He has had a chance to learn how to make bank
deposits;, write checks, and balance a checking account. He has had
the opportunity to learn teamork and the great semseé of pride and

accomplishment in seeing the finished product of that teamork!"

"When our son entered Aspen Glow he had lost most of his interest ~
in school and had a negative attitude. Aspen Glow has helped

spark enjoyment in learning."

"R seems to like going to the Aspen Glow program. The only
nggq§ive thing I have heard is in regard to transcribing the _

tapes; but that is because he doesn't like to write. He really
seems interested in photography now. He has also talked about

the different ways an article could be set up for printing."

"Most students are not self-motivated and need a little fore

understanding and push than they get in structured classrooms.

Our son has received this help from Aspen Glow. "
"Although these students ave young adults, they don't always act
as they should. I think the teackers should be commented for
their patience and support.” '

6. Participant Tracking and Program Impact

While resources are lacking for long-term; comprehensive follow-ap of
participants, an attempt has been made to t%ackigﬁsampliggwgfiﬁggegi§]9w
students after their program_ involvement téﬁtiﬂdedi77Qf7§§vggﬁgggic§§§s

withdrawn from school. Of those continuing in district educational
programs beyond Aspen Glow, the following characteristics were documented:

A. Enrolled in Area Vocational Centers - 29%
Attending High_ School Programs =---
With Continuing Special Education Servicing - 35%
With Minimal (ltinerant or Consultative) Special Education
___Servicing - 18%. ) o o
_ Without Special Education Servicing - 11%
Current Grade Averages ---
Above Average - 29%
Average - 42% .
Below Average - 18%
Failing - 11%

@

(@)
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Without the Aspen Glow program hav:ng been offered thése seventeen

students would have been placed in the following type of programs,

according to district officials:

Self-Contajned Resource Rooms - 35%

Resource Room/Basic Skills Programs - 47%

Basic Skills Program/Itinerant Servicing - 12%

(One of the seventeen students would have been serviced by a
regular school program:)

O @ X

Documentation of previous negative behaviors displayed by this group
included:

Drug Use - 18%

Truancy/Attendance Problems - 23%
Potential Dropout Status - 23%

Severe Behavioral Control Problems - i1%

leflculty Accepting Handicap or Developing Coping Skills - 11%

mo o @

nlnety seven students serviced by Aspen Glow to date, an examination of.

the group does demonstrate a positive impact resulting from participation

in the program. Additionally, Special Services personnel surveyed with o
regard to their perceptions of benefits offered throughrﬁipeg G}gwﬁjnvolve-
ment to the special education student population cited the foliowing:

Attainment of Pre-Vocational Skills
Gains in Self-Esteem
Acceptance of_ ReSpons«bllnty for Actlons

N IEP U N

Provndlng a DlverSIOn to a “Regular" Classroom Setting (Through

Alternative Means) for Students That Otherwise Would Have Been

) in Self-Contained Settings {(Mainstreaming Objective)

6. Providing a Place Where Students Can Succeed and Feel Good
About Themselves

7. Provudlng Opportunities for Students to Relate to the Publlc

in Work-Type Settings

The Special Services Team from Euclid Junior High added; "We did not
anticipate that the success rate would be as high for these students"
(without Aspen Glow being offered) Over half of the seventéeen stidents
nncluded in the samp]e were seen by théir teécheré (regulér §ch661) éé

confidence, and motivaticn. Only one student continues to display an
attendance problem, and none show drug-related behaviors.

B &espo ponsive Lvalua V t_l-on

Major issies examined within the Responsive Evaluation format include the
following categories: Experiential Process |ssues; Operational [ssues,
Expectations and Serendipity; Other Primary Concerns.

1
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l. Experiential Process lssues

®Are the qualities of student experiences appropriate for each participant,

and are they consistent with their IEB's? Are there opportunities available

for peer teaching? Are tasks of appropriate size? Is there a proper effort
to build one experience upon another?

Qualities of siudent experiences were found to be appropriate for each
participant and were consistent with their [EP's. Initial tasks were
appropriate and progressively increased as mastery of a specific skill

level developed:

Teacher observations, student interviews, and parental assessments indicate

that many opportanities exist within the program that encourage mastery
of new skill areas. Students begin with little or no knowledge of specific

skills; progressively mastering new skill lavels as they procede through
the program. New opportunities, created to learn higher level skills,

remain consistent with their IEP's, which include all Foxfire-related skills

and activities: Many of these situations require peer teaching and peer
learning.

The following illustrative situation demonstrates the appropriateness of

student experiences and the availability of opportunities for peer

teaching and learning:

"I can't always jump in and do the job for them. On a
one-to-one basis; a lot of times, you'll get impatient
with_the way he's doing it and you'll say, 'Oh, let me
do that for you.' #nd you'll grab his work. I've fowid

myself purposefully sitting back and watching a kid fail,

knowing he was going to fail, and then coming in and
saying;. 'you need to do this, need to do that,' and
watching him go back and do it. A good example is J.
The kid went out onm an interview and didn't plug the
recorder in (laughs) . . . J has difficulty maintaining
eye-contact because of a vision problem, and he turhed
off the man_he was talking to. The man was a Little bit
annoyed with him during the course of the interview. We
sent another student out, B, with him. B was very
analytical about it. He noted everything that J did
wrong.

They came back heve the next day, and J was very nervous
about telling me that he had made all those mistakes. He

was angry with B for telling me all the mistakes that
he made. It provided a great situation for me, because
when J and B came in; I sat +n the chair and said, 'I
think we'll just review what happened yesterday.' He

said, 'Go ahead, B, tell him.' And B did. He listed
all the things that had gone wrong on the interview. d's
first response was to be angry at B for telling; for

laying all this on the line. But then the three of us
were able to sit there and just go through it.
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J was able to understand. B was very diplomatic. He
could have brought it out in front of the group, but
he didn't. So I felt that B learned from the situation

and J learned from the situation. He does have a
responstbility to do things _right; and knows that I am

going to hold him accountable. J went back and did
the interview again, and he did it by himself. He's

the kid that's on his twelfth page of transeription. "
The following excerpt from a teacher interview is also indicative of the
issue:

"Because of Fozfire, D has been put into 2 situation where
he has success. He has improved upon the skills that he

already had. The fact that he was nominated for an award
by the Kiwanis Club--I think--is_important: He was

nominated on the basis that in the program he did a turn-
around and saw the importance of it; saw the importance

of what he was doing and was able to respond:

Aspen Glow gave him the opportunity to build light bozes.

fle's good with his hands. He designed the logo that is on

the wall. #He has been extremély helpful with new students
that have come into the program. He's taking one &f the
kids--without any prompting from us--and putting him
through the entire process. And I think that's neat. Be

spent hours--hours--working on transcvibing. He went out

on the interview with a new kid and asked questions on the
interview, pointing out things that C needed to know.

That interview happened to be with C's father. C was,

you know, very nervous about it. Sometimes people assume
that a kid knows what their father does, without asking

questions. D made sure that he had the questions douwn.

He's not coming back to Foxfire next year. We were at the
IEP conference two days ago and D showed up at the
conference wearing his Aspen Glow T-shirt. The first
question I asked him was, 'Do you want to continue o# in
Foxfire?' He said;, 'Yes,' and then as the conference

evolved; it became pretty obvious that he does need to
go to the area vocational school . . . in the field of
carpentry. I don't feel bad about the fact that he's not

coming back; but at the same time he's seeing that he
has something he has got to do: He'sgot to plan. And
he's going through the ladder. His day is going to be
from 7:30 until 4:00 in the afternoon starting next

year. He'll be having carpentry at the area vocational

school; and it's going to be a tough year, but I think

he'll make it. I think he'll make it becausz he has

learned what perseverance is here:"
®Are democratic decision-making opportunities for students a part of the
offering? '
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Democratic decision-making opportunities are an integral part of the
Foxfire process: Efforts are being made to maintain the integrity of the

process. Students chose the name of thelr project; selected the stories
they wanted to write; collectively decided on the formate and design of
the magazine, and developed their own resource development activities.

to other areas beyond the project. A teacher comments, “Before they

did not have any choices or decvslons to make; they had to go to classes.

That was it: Now they have a chouce, and as they go into high school;

they have even more choices: a work study program, a vocational program,
or Foxfire. The choices really exust because they have progressed to

higher levels of education: They're feeling better about themselves, and

they can make decisions now:. Before, they didn't care about anything."

IDEAS staff asked of this teacher |f there exists wuthln the Foxflre

process; within the structure of how thlngS occur, something that requires
that students make decisions. The teacher's response was, ''They have to

be accountable for everything they write. They really found out after

publishing the first magazine; when they got some letters from people who
said;, 'l didn't say that-~1 don't talk that way. They hHad to make the

deClSlOnS of how to write the artlcle, how to present that person in a

realistic and positive manner. And they rezlly had to become accountable
for all the work they did; whereas before; everything was ‘'so what.' "

Another teacher said; "They do have to make a lot of- decisions.: If they

are given an assignment in the regular classroom, they are usually told

exactly how to do it. It's done one way; and that's the way it has to be

done. In Foxflre they have to make decisions on ~what photographsrtoiiii
take, what questions to ask,; how to lay it out, how to write it, whether

to keep_ it in a question/answer format, whether to put it in narrative

form. 1t's making those kids decide on thlngs. Before theyisat back
and it was all decided for them, When we sit down as a group; we say,
'Okay, we have to put the magazine together. What's gonng to be on the

first page? What s going to be the cover? | think the opportunutles

for decuslon-maklng have a direct bearing on such thlngs as what they're
going to take in School,; what they're going to do now or in the future,
whether they want to stay in the program; whether they don't; how they're
going to hHandle their lives as far as home is concerned:"

eAre there arrangements to increase responsibilities for students to
mahage mohey (i é., diéburSEﬁeﬁt aeéieioﬁs; check writing, planning

iﬁcreasfhg increments o?'résboESFbility occur. through rotatjohrofrtasksﬁi
relative to mohey mahEQEMéht Every stUdeht has the obbortunity to main-
budgetlng, and resource deve]opment. Instructlonal actuvutues also
|ncorporate money management skills such as wrltlng checks; making deposits;

Q
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eAre styles of teaching and classroom management compatible/conducive
to the experiential learning process; such as:
~inducing an ethic of cooperation;

-encouraging student management of their own work (including

-are students being encouraged to assume responsibility for the
project as a whole?

At the outset; teachers found it difficult to alter their traditional
styles of classroom management. The experiential nature of the Foxfire

teaching styles. During the first year; teachers were referred to as Mr:
or Mrs. During the second year, students started calling teachers by
their first names; no longer seeing them only as authority figures,; but
relating to them in other manners as well. A spirit of cooperation

magazine.

2. Operational lIssues, Expectations and Serendipity

eAre effective mechanisms at work to diminish inappropriate béhavior?
Does the behavioral modification system influence the Foxfire activities
of students and teachers? Are the bead bracelets effective for some,

or all, of the students?

Effective mechanisms within the Foxfire concept/process were at work to
dimiinish inappropriate behavior. Initially, teachHers were not aware

that such mechanisms were at work, and it was not until the end of one
program cycle and publication of the magazine (acting as a reinforcement)
working toward a common goal and achieving it, developing seif-confidence
through Increasing increments of skills development and responsibility,
working in teams and working independently. |Immediate reinforcement of
success in learning results from the reality-based, purposive nature of
Foxfire activities, including student accountability, interactions with
community menbers, and the democratic climate underlying the process. As
one student explained, ''You have to take responsibility for the whole
project. Otherwise, you won't be proud of it."

®Are facilities adequate to the needs of the project (e.g., darkroom,
dccess to facilities as needed, is work space flexible via classroom
dividers)?

With the introduction of the behavioral modification activity (colored
bead bracelets used to denote negative points for each inappropriate

behavior),; IDEAS' staff was concerned that this activity would detract
from the integrity of the Foxfire concept. Since this practice was
initiated by the Assistant Director of Special Education; IDEAS" staff
;‘iﬁ‘, e
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did nothing to stop it. However, the bracelets did not prodice any
effect upon student behavior, and teachers voluntarily discontinued
their use.

during the First year from faCI]ItIES that were clear]y |nadequate,,

according to the students and instructors: The darkroom was |mprovuééd

from an unused bathroom: There were ro classroom dividers to facilitate

the various activities occurring; many which require privacy and solitude.

The classroom was small and students were often lnterferung with each

other; which created behavioral problems and frustration for teachers and
students alike.

Flrst lssue, more adequate facilities were proVaded out5|de of the school
setting, a beneficial change. Behavioral problems were alleviated; and

the project enjoyed a more “professnonal atmosphere:'' Stadents identified

wi th the project increasingly and group cohesiveness improved: Adequate

space alldWéd different activities to occur sumhltaneously A professlonal

darkroom is accessuble There are three offices in addition to the main

classroom. One- “is used as a central office where equipment and money is

stored. Another room is used for the dictaphone (utilized in story wrlting)

Again, during the first year, transportation remained a real problem:

Students were transported from their respective schools to the project

site in a school that was remote from city bus lines, creatimg operational o
problems W:th the change |n sute thus prohlem was eilmlnated Addltlonally;

three SLR cameras durlng the second year) when the number of students belng

serviced increased.

VWhat Is the division of labor betwaen the partlclpatlng teacher/adv:.sors‘>
Wwho has what respon51b111ty for what? With respect to the division of
Iabor, have the teacher/adv1sors d1v1ded up respon51b111t1es among them-

selves as a means to maxifmiZe ise of the human resources available?

Division of labor among the three teachers was a process that occurred

natura]ly,rdependcng upon teachers' strengths, inclinations, and project.

‘needs:. Some tasks; both.instructional and operational, were shared. All

teachers learned the Foxfire specific skills relating to the entire process.

Students were also rotated through tasks in order to maximize learning
and mastery.:

ibb prOjeCt actIVItIes contribute to malnstreamlng, and 1f so, how’ Do the

plan?
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The project requires that students conduct InteerewS wnth communlty

people; present their project to local community and civic groups, and

sell their _magazine to the. larger communlty. Other activities were

specnfncal]y site-created {(as in Aspen Glow where students from the

Springs Institute for International Studles came to visit and to interact

with the students with regards to their own cultures). All of these

activities represent mainstreaming in its truest sense. In addition,
a small percentage of reguler educatlonigrgg partlcnpated in the project.
These students were referred by school counselors: In some cases, regular

students coritacted the specnal education administrative office and asked

to be able to participate in the project, where their only other alter-

mas ter p]an Admlnlstrators are pleased wnth the utilization of the

Foxflre process |n meetlng the overa]l goal to _provide approprlate

Career exploration obJectlves were also accomplished: Students |nvest|gate

a variety of careers--whether or not they turn their investigations into
stories or publish them.

Student initiatives were suprising and impressive. One of the students,
for example, was curious about the career of a mortician. He asked his
teachers if he could do an interview without the intention of wrltnng a
story or putting the story in the magazine. He was simply curioas. He
interviewed the mortician and learned that he did _not want to be one. The
same student thep interviewed a hellcopter,p;lot for a news program of a
local TV station. This kind of student initiative and curiosity is
pervasive in all the programs.

eHave the initial expectations Of thé teachers/advisors, parents; students;
special education and other school administrators been realized through
project operations?

initially, teachers/advnsors were wary of the democratlc nature lnherent
in the Foxfire process. Teachers/advisors were fond of saying such
statements as, ''For this type of student, we have to maintain a balance

between auiﬁérigerlan and democratic lnstructibhal methods and intervention

strategies:'' Teachers have had, however, to redefine their roles and
modify their teaching styles and methods. Teachers/advnsors were accus tomed

to dnrectnng students on a continual basns, which was dissonant to

encouraglng self-decision; democratic processes and student ownershlp of

the project. Teachers/advisors changed their teachlng and intervention

styles; leaning more increasingly toward the democratic mode, evidence of

the rapport established between students and teachers/advnsors as a

natural development of the project and leadlng to increased group cohesive-

ness and individual acceptance of responsibility:

Parents' expectations also changed radlcally Parents were skeptlca]

initially, about the value of the prOJeCt as a vehicle for attairment of

basic and academic skills: The changes in students' motivation level :and

their enthusiasm to learn in this situation, h0wever, 5|gn|flcantly and

positively impacted students' attainment of basic and academic skill levels,

according to the parents: Many stadents improved their grades in other
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subject areas, a carryover that can be, in part, attributed also to the

development of listening skills through Foxfire interviewing and trans-

cribing activities: As one student said, 'Well, |'ve learned to listen

better: When l was in d]] seven classes. I used to s:t there and play wi th

my penCl] or write stuff on a sheet of paper and not pay attention to any

of my teachers But since | started |n Foxflre, | 've been paying much
better attention to all of my teachers:

With these kinds of changes in their children's attltudes and behaviors;

parents became more SQPP9EFIV§,QF the proJect In many instances; parents
insisted that their children continue in the project during the second
year. Parents also insisted that sitlings be allowed to enroll in the
project:

initially; school administrators had a 'wait and see'' stance, relative

to the project. Following the publication of the first issue of Aspen

Glow, special education administrators were visibly supportive and
allocated additional resources to the project. During the second annual

Parents' Night,; parents and members of the Specnal Education Advisory
€ouncil expressed satisfaction no* only in program operations but also

|n ‘the mature and enthus;astnc conduct of the students The followung

for the project and other positive feedback.

The strongest evidence of advocacy for the proJect came juSt pr:or to
the end of the school year 1981-82. Faced with district-wide budgesary
cutbacks; the Special Education Administration was reorganlzed and many
special education services were cut. The Assistant Supernntendent in
charge of special education asked a spécial education administrator what
would happen if Aspen Glow were eliminated. The reply was, ''You'll get
a lot of phone calls."

eDo parents perceive p051t1ve changes for behav1oral carryovers in their
children at home? Has there been any overt evidence where improved behavior
has been rewarded?

Many parent reports of percelved posutlve changes and behavioral carryovers

in their children have béen provided to project staff Parents indicated

that they were extremely pleased with their chlldren s development of

mot:vatnons to learn Some went SO far in support of the program as to

3

®Has part1c1patlon of youths resulted in serendiplty9 Are students,

teaéhers/adv1sors, and radministrators sen51t1ve to serendeItous

happenings? Are there acknowledgements and/or expressxons of appreciation
given?

There have been multitudinous accounts of serendupltous sntuatnons in the
program. A teacher/advisor account fol lows:

"I've digcussed how B ig doing with his other two teachers and

the psychoZogzst He comes to the proaect every day. He may _

not be involved with the group to the point where we all would

39



:3’1;:

like him to be, but {'ve noticed a muturity in the way he
rclated to the kids. 1t's slight, but we're dealing with

a severely emotionally disturbed kid. There has been

improvement. There are days when B is very erratic and
very devious. Then there are days when B will just go

off and do what he has to do; and he gets the job done:

a,Zady I krow who has a shop,there 1 walked,znto the
shop two _days later and the lady had nothing but praise
for the kid. That wasn't B the manipulator. He was
genuinely interested in what he was doing. He came
across that way. __The lady was no fool. She even wrote
a letter to the district that said what she thought:
Here was a kid in this project who was doing a terrific
thing. And she still asks me about him to this day:
That's great that he connected. He called her up to see
if she needed more magazines. He was doing what he was
supposed to be doing: He felt some sort oJ'responvzbzlzty;"

Students; teachers/advisors; and administrators were receptive and
sensitive to serendipitous situations. After the theft of a camera; the
students got together as a group and discussed the incident. As a group;

they felt they were being '‘ripped off." They all agreed that the camera
had to be returned and nabody would make an issue of it. Before the.
week was over, the camera was anonymously returned to the Director of
Special _Education. That surprised everyone,; including the administrators
at the Special Education administrative offices.

The many changes in individual student behavior are in themselves
serendipitous. One teacher related the following:

"Some kids were teasing K about being in the project. In
the past, K's normal reaction would have been to strike
back physically. I was in the hallway and I was watching,
and what he did was turn around and say, 'You try it! You
try and come out with a magazine like we did.' And then
he just turmed on his heel and walked away:"

Relatlonshlps that the students are developlng W|th community resudents, )
partacularly Iong time resndents in the community, open up many serendlpatous
experiences: Most of the partic1pat|ng students started out very shy,

very low in self-esteem: According to one of the teachers/advisors, ''They

were afraid to call people on the phone:.' And one student reported; '‘The

hardest thang wlth the farst interview was the phone call--to set it op--

because you don't know the guy:. Once that's over; you feel prgtty relaxed.

But the day of the interview; you still don't feally know who he is; what

he looks Inke, or anything about him:. You have to settle down and get the

tntervnew going: |If it goes pretty smooth; it's easier the next time; but

it's still pretty scary.' After several interviews; students became adept

at asklng questions: Some humorous sitoations occurred during the |nter-

views: 6ne stodent asked a contact who had been a quadrlp]eglc S}nce birth

if he had ever been in the army: Another asked a mortician how much money
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he made. The mortician consistently evaded an answer, but the student

persisted and finally deciding upon a salary range, asked 'is that how

mach you make?"

Acknowledgementrand/or EXpressuons of apprecnatlon are given when appropriate:

For example, students have been given awards by the Kiwanis Club. For the

most part, verbal acknowledgment is the commion way of expressing appreciation:

When an opportunlty arises, such as being able to participate in a training

workshOp, the activity is utulnzed as a means of acknowledging a studgnt s

good work:. Students, for example, have been rewarded with the opportunity

to assist in training workshops in IDEAS' Foxfire/HEP project in Oregon and

elsewhere;

3. -Ehecklist ltems and Other Primary Concerns

As part of the responsive evaluatlon format,7teachers/advnsors, admun:strators,

and students were given the ongoing opportunities to respond to the following

checklist items:

Aspen e Little
tow High - Glow Wickerwire - - Dry Creek
12345) 12345 T23%45 12355

Is the project sufficiently h
staffed? X

(5cale:

i
x
x

Are the school administrators

responsive to the needs of

the project? X X X

Is IDEAS being responsive to

the expectations of students;

parents; administrators; and y
teacher/advisors? X X X

Is the agreement between |DEAS
and the school district belng i B
horored by both parties? x x X

Is suppdrt provided by |IDEAS
sufficient to meet the needs
of the project (e.g., orien-
tation, training, in-service,
equipment)? x

I's there 'sufficient communi-
cation mechanisms at work
between everyone involved;
including parents; admini-
strators,l teacher/advisors,
and students?
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Other checklist items, not lending themselves to the ubove format, included:

epoes the IEp redirect or infringe on project activities in préscriptive
ways that may hinder attainment of project objectives?

IDEAS' staff, teachers/advisors, administrators, and parents were in agree-
ment that the IEP's were redirected to include Foxfire activities and
objectives which, in turn, facilitated the accomplishment of IEP objectives.

®Do tﬁé,étﬁééﬁté,,téébhéf/édﬁiébfsr and administrators possess an operating
assumption that the students are capable of effectively participating in
the adapted Foxfire learning process?

whatsoever relatlve to the students capabnlnty of partncnpatnng |n the
adapted Foxfnre learning concept. Inltnally, there was a degree of rlsR-
taking on part of the students, teacher/advnsors, and admlnlstrators But
with the publlcatlcn of the first issue of their magazine, this issue
became irrelevant.

Additional issues relevant to the implementation and institutionalization
of a Foxfire speCIaI education adaptatlon, as well as appralsals of the

effectiveness and repllcablllty of the model program appear in the

follownng concludlng portion of thlS report.  These ConcIDSIOns are based

apon information gathered from students, parents, instructors, district

officials and related personnel through utilization of the ReSponsive

Evaluwation format.

)

CONCLUS I 0%

The succcss of the adapted Foxfire model program in addressing the special
needs of handicapped youth resulted from program characteristics worthy of
hdté, if i‘éblitétibh tb édditibﬁé] §ité§ i§ tb bé 5 fUtUi‘é 'o'b}jé'ctiVé Aiﬁble
Response to artlglesfgonce[nlng,the quel program, as well as examlnatgons
of the subscription lists for the student publications (a great percentage
of the subscribers are school districts, represehtihg scores of communities
in a number of states), indicates keen igterest in the Foxflre concept
itself. Replication, however, reqguires a commitment of resources beyond
that of interest alone. :

‘ ,
IDEAS has identified the following as primary conditions contributing to
successfiul implementation of the model:

1) Administrative suppcrt o
2) Apprapriate |nstruct|onal staffing
3) Adequate facilities and resources

L) Preservice training and technical assistance
5) Parental involvement

institutionalization of any program desugned to serve the special needs
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student. Foxfire, as-a non-traditional, community-based effort, can be

easily misunderstood, and activities lntegra! to the proper utilization of

the concept can easnly be subverted by Un:nformed uncooperative admlnls-

trators: It is |mportant thaL preservice orientation activities be
directed towards nurtaring such admiaistrative support and that admlnus-
trators at all levels of the educational hlerarchy be a part of an ongoing

effort aimed at creating awareness and understanding of Foxfire's

operational requirements:

Likewise; the selection of instructors for the adapted Foxfire program must

be based upon the instructors' acceptance of and value placed in the

experiential processes of Foxfire: The teachers involved in pro;ects

generated into existence by funds from the Office of Special Education

continue to be effective in their roles as Foxflre |nstructors/adV|sors

They are diverse . |n ethnic make-up, age, prevuous experlence and peksonal

characteristics,; but they share a common appreC|at|on of direct emperzence

as a valuable instructional means; as well as an end in itself of worth:

These instructors continually search for methods by which effective

learning may occur beyond the structured classroom; within the communlty.

At times; such teachers find themselves being “rlsk takers,' chailenging

the status-quo and accepted methods; an occurrance underscoring the

necessity for administrative support of their endeavors:

For special needs students, the importance of adequate facilities and
resources sufficient to complete Foxfire activities in efficient; timely
manners is a significant requirement. A crowded classroom. wnthout space

in which diverse Foxfire activities may occur sumultaneously opens._ the
program to student and staff frustration and; in turn; disruptive behaviors.

Resourceful ; creative; self~reliant instructors could conceivably develop.
a project without technical assistance and training in Foxfire methodologies,
but it would be a long and arduous chore. The need to reach a concrete and
reinforcing point at critical times in the Foxfire process (such as the
publication of the magazine within reasonatle time lengths_of student ,
ithlVéﬁéht)Ai§ only Heightened when dealing with the special needs student.

Additionally, I|DEAS has concluded that |ntervent|on strategles to redlrect
student involvement in the program towards positive, successful outcomes
are, at times, necessary. Personnel experlenced in the Foxfire concept
can only aid the program achieve siich objectives, ensiuring that the Foxfire
experience not be another reinforced failure for the special needs student,
but rather a rewarding learning experience.

authorlze their children's ccmmunlty based learnung actnvntles, which

requures that Eﬁéy understand the ‘nature of and value in such experlences.

6low students; Foxfire appears to be able to generate such parental |nvolve-

ment when the program is operated in a professional manner, responsive to

parental wishes:



