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Introduction

This sectlon of the report 1ncludes 1ntroductorv

material in three areéas. Section 1.1 briefly reviews
the project's rationale. In Section 1.2 a summary of -
the project's overall purpose is presented. Flnally,

Section 1.3 provides general background information
through a synops1s of the project's major areas of activity

Rationale

In the last decade, changes in public policy toward

hanélcapped individuals have been accompanled by alterations

in the attitudes and approaches toward their education. One

major area of change has been the growth of public and pro-

fessional interest in the appllcatlon of the arts to the _

teachlng—learnlng process. Hlstorlcaliy, experiences in and

through the arts have been valued for their contribution

t0 the guality of llfe of both handlcapped and non- handlcapped

individuals. However, only recently has their potential

contribution to the development of basic skills among handi-
capped persons been a subject of serious 1nvest1gatlon. Still

another major area of change has been the growing conviction

that education must provide career development opportunities

to individuals with moderate and severe handicaps, including

those with lower intellectual functioning. Historic patterns
of schooling for these individuals which prepared them to

live and work 1n restrictive,; ségregated env1ronments have

been rendered anachronistic by recent legislation. It has

become apparent that if education is to successfully prepare

moderately and severely handicapped individuals to develop

their full potential for community living and working it
rmust focus specifically on the development of those skills

which facilitate and assure their passage into the society

at large in the least restrictive environment possible-

Project Purpose

The Career and Life Skills Project, directed by the _

National Committee, Arts for the Hanélcapped (NCAH), evolved in

response to these interests. . Funded in 1979 by the Research

Brarnch of the Bureau of Education for the Handicapped's

Division of Innovation and Beveiopment this project set out

to develop and assess the impact of a Specialized Instructional
Program ("S:I:P:") which utilizes the arts to enhance the
career and life skills of moderately and severely handicapped
youth: Like other programs undertaken through The National
Committee; Arts for the Handicapped, the goal of this prOJect
is to add to the body of research which explores the notion

that arts strategies can be effectively used to teach basic
skills to handicapped children and youth.

-
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The spec1f1c focus of the Career and Life Skills PrOJeqt

is to investigate and document the role the arts may play in

developlng the skills of moderately and severely handicapped

youth in three areas generallv regarded as essential to their

successful career and life adjustment -- personal and social

skills, daily living skills and occupational guidance and
préparation skills:

ProgectfﬁackcyLOund yround

year were primarily developmental in nature serving three

broad areas of project Interest - devclopment,,1mplementation,

and evaluatxon. Activities in the area of development included

but were not limited to the selection of NCAH project staff

to de51gn and execute project goals; the identification of
fleld consuitants to provide specialized expertise in a number

of areas; the identification of project sites; the selectlon

of Site Team Leaders and members at each experlmental site;

the designation of amprox1mate1y 200 moderately and sSeverely

handicapped youth to serve as experimental subjects; and the
development of initial materials constituting the Specialized
Instructional Program.

Major accompllshments 1n the area of 1mplementatlon 1n—

volved operationalizing project site teams to part1c1pate in

all development and evaluation activities. These activities

ranged from the collectlon of base line data on experimental

subjects; . the identification and development of specific

career and life instructional objectives; to the development.

of darts activities utilized in the initial field-test materials.

finally;,act1V1t1es in the area of evaluation were pr1~

marily formative in nature:. Included in this area were the

Selection and/or'development of appropriate instrumentation;

the codification and analysis of base-line data on both site

team members and experimental subjects; and the solicitation

of continuous feedback from a variety of sources on the effi-

cacy of project activities.

4.0 and 5.0 of this report.
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Major Accomplishments - Year one

B This section reviews the major accomplishments of Year One
in a development sequence.

Selection of NCAH Staff

NCAH personnel with background and expertise in the areas

of special education, research and admlnlstratlon were selected

to carry out project activities. (See resumes Appendlx 6.1)

Included are Project Dlrector,rElleen Daniels; with responsi-

bility for overseeing all substantive and programmatic functions

of the project; NCAH's Associate Director Stanley Mopsik; with

responsibility for monltorlng and superv1sory functions; NCAH's

Executive Director,; Bette Valenti,; to assure fulfillment of
project workscope. JoEllen Morrell,; NCAH's Director of Research

and Evaluatlon,rwas d651gnated to provide assistance as needed

with the project's Responsive Evaluation component.

Selection of Project Consultants

To assure the prov151on of highly Specialized services in

the area of evatluation; special education curriculum design and

the arts; individuals; highly qualified in each field (see Appendix

6.2 for resumes of primary consultants) were selected to serve

the project in a consultative capacity as follows:

® Curriculum Consultant- Dr. Helen Almanza, whoSe eypertlse

in special education has been enllsted in numerous national

curriculum development efforts, has reviewed and critiqued

initial field-test materials of the Specialized Instructional
Program. She has reviewed the materials retative to elements
of conceptual. content, materials design and utility to

special educators.

Thlrd Party Evaluator‘ Dr; villiam Reynolds of the Unlver51ty

of Wisconsin has served as tae project's third-party evaluator.

In this capacity he has obs«rved and been apprised of. the

project_activities and has compiled and analyzed quantltative

data. Dr. Reynolds has alsoc participated in developing a

field-test version of an attitudinal scaleée related specifi-

cally to program content.

Arts Resource Consnltants. individuals with special expertise

in the arts and special education were selected to dssist in

rev1ew1ng and developing specific arts activities for initial
imptementation materials.



Selection of Advisory Group

' An zivisory group of leaders répresenting the fields
of career and vocational education for the handicapped, research,
and development and implementation of arts programs for the
handicapped was selected (see Appendix 6.3). This group has

provided advice, guidance and recommendations regarding project

activities and products on an as-needed basis.

Selection of Experimental Sites

o Four geographically diverse public schools were identified
to serve as project Sites. Site selection was based on the
following criteria:

# availability of approximately 50 moderately and severely
handicapped youth (ages 13-21) to participate in the Speci-

alized Instructional Program

availability of district staff with sufficient interest and/or
résources in the arts and special education to participate

in the project's development, evaluation and implementation
activities

ability to participate in all project data collection
activities

ability to designate an individual able to carry out the

responsibilities of a Site Team Leader

® abiltiy to designate special education teachers to serve as
Site Team Members participating in implementation and evalu-
ation activities

A brief description of each site delineating its program-
matic and personnel resources follows:

ADAMSON JUNIOR HIGH SCHOOL
clayton County Schools
Morrow, Georgia

The clayton County School System serves a population of approxi-

mately 36,000. The county's fifty-five secondary level
SMR/TMR students attend Adamson Junior High School. Adamson's
special education staff inciudes five teachers, a lead teacher,

five aides and an itinerant theraputic staff. The program

is désigned so that four teachers instruct in specific curri-

culum areas including language arts,; math, vocational education,
hHomé living,; and physical education. - Like the rest of the

Sschool population; the students change classes on the bell
system.

The special education program in clayton Country has always felt



a speciat commitmént to the arts: Through the Music Therapy
Department students have participated in various dance, drama,

music and art programs in the area. For several years, Adamson's
TMR Christmas play.has been THE festivity of the holiday scason

2nd in recent years the "Very Special Arts Festival" has high-

lighted the spring. Adamson's program also benefits from
its proxifity to the many arts resources and activities
zvailable in nearby metropolitan Atlanta.

DOUGLAS COMMUNITY SCHOOL

Loudoun county Schools

Leesburg, Virginia

The Douglas Community School in Leesburg, virginia serves
approximately 300 students with a variety of handicapping
conditions. The school makes available to its students

a full range of special education services which _include.
speech, music and physical therapy. This site offers unigue

opportunities for collaborative efforts within The Loudoun
county community. The College for Living and Every Citizen

Has an Opportunity (E.C.H.O.) are examples of potentially
rich local resources. Project E:C.H.0. for example, which

works collaboratively wtih the Loudoun County Schools to pro-
vide moderately and éé?érélyﬁhan§icapged students prevoca-

tional experiences, offers a unique arts infused program
which utilizes the arts in all phases of its work with
clients. During year-one Project E.C.H.O. was a coparticipant
in project activities, particularly in the identification of
goals and objectives appropriate to th= domain of occupational

guidance and preparation.

PHE DIGGS INTERMEDIATE SCHOOL

Winston-Salem/Forsyth County Schools

Wwinston-Salem, North Carolina

The Diggs Intermediate School has a population of 537 students.
Fifty-nine of the students are rejistered in classes for the
trainably mentatly handicapped and are served by four fuili-time
teachers and eight assistants. Program opportunities for handi-

capped students at Diggs are rich and varied. Teenagers change
classes like other teenagers in the Winston-Salem/Forsyth Couny

School: Every studetn has the opportunity to participate in
shop; home economics and vocational preparation programs.
Handicapped students at Diggs also receive the services of the

physical education teacher, the librarian and the guidance coun-
sclor. In addition to a full compliment of special education
scrvices, Diggs has a histroy of deep commit ment to the arts.
It is a pilot school in the Arts in Basic Curriculum program.
Diggs has hosted a four-week dance residency and continues to
make dance training available for its students: The School
récently received a grant from the Arts Council to establish

an in-school photography program which actively involves all
students. As part of its volunteer service program, two pro-
fessors from Winston-Salem State University share their talents

in music and visual arts with handicapped students at Diggs.
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THE WOODSIDE SCHOOL
) Highline Public Schools

Bedattle, Washington

The Woodside School serves a population of 200 students who
range in age from 106-21 years. Gf this number approximately
50 students are within population range of the Career and

Life Skills Project. Woodside's students are provided

with an array of specialized services which augment their
regular education programs.. _Small classes, especially trained

staff and a variety of vocational and work experiences assure
all students opportunities for success. In addition to

school resources; this site will catalyze community resources
by working cooperatively with local organizations committed

to infusing the arts into a meaningful career education program

for the handicapped. The Burian Arts Council, the Cornish In-
stitute of Allied Arts in Seattle and the Highline Community

coliege are examples of potentially rich local resources:

one of the four first year sites, the Douglas Community

School, was designated to serve as a Pilot Site. _This site

had additional responsibilities relative to providing timely
feedback to NCAH,regarding the materials development phase of

project activities.

2.5 Designation of Proj ite Teams

At each experimental site a Project Site Team consisting

of at least one Site Team Leader and up to five Site Team

Members was identified (see Appendix 6.4) and operationalized:

® Site Team Leaders o L
All Site Team Leaders_are individuals with administrative

authority at the local district level who have carried out
the following Project responsibilities:

ee provided administrative oversight of project develop-
ment; implementation and evaluation activities at
their site

ee coordinated project activities at the local level

e® scrved as a liaison between the project site and NCAH

e Site Team Members L
A1l Site Team Members are special education teachers who
regularly work with hgp7i¢appéd,YOuth,participating in

the program andrwhofbavé carried out the following pro-
ject responsibilities:
es collected baseline data on handicapped youth parti-

cipating in the Specialized Instructional Program

t
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oe part1c1pated in the ertlng Semlnars or
material development workshops held at each exXperi-

mental site

es participated in on-site project coordination meetings

Orientation Meeting

_ An Or1entatlon Meetlng whose purpose was to review project
goals, objectives and procedures was held in early March; 1979,

in Salt Lake City, Utah. The meetlng, which was conducted

by the Project Dlrector,i.i was attended by Site Team teaders/

Admirnistrators from three experlmental sites and the Project's

Third Party Evaluator (see Section 3.2 for explanation of

three site representatlon) Details of project activities were

descrlbed responsibilities clarified; research and .data collection

,,,,,,,,,,,

activities reviewed and explained. A progect calendar was

agreed upon, and a forum provided for wvoicing questions and

concerns regarding project activities.

s’i".' T 'S**i**’*g

Sité _Team téadérs aﬁa Site _Team Mémbers at thréé éxperimen;ai

Site; participated in a series of wrltlng Seminars held durlng

the second half of the project year. Th& purpose of the

meetings was to enlist the part1c1patlon of Site Team Members

and Leaders in the development of instructional materials for
the Specialized Instructional Progran. Descr;ptlons of the

specific activities of these meetings are provided below:

® First Wr1t1ng Serminar
A series of writing seminars was held during April, 1980; with

three 51tes participating in the development phase of the

Career and Llfe Skills Project* The purpose of these meetings

was to identify and develop specific instructional goals

and related objectlves regarded by teachers as essential

to the career and life skill needs of moderately and severely

handicapped youth ijectlves developed during these meetings

were to become the focus of arts activities and strategies

developed with site team members during subsequent fMeetings.

Meetings which were conducted bv the Progect Dlrector were
attended by Site Team Leaders and Memnbers. In addltlon,r
each site was free to invite other school district personnel

or community resource persons appropriate and/or interested

in project activities.

At each. meetlng, an overv1ew of prOJect goals, objectlves

and activities was presented and an opportunity for gquestions

;:7: 14



and answers provided. Definitions and major understandings
of career education for handicapped persons were presented.

A model for developing instructional goals and objectives
for severely and moderately handicapped youth was also
provided and explained. Three curriculum domains---Personal

Social Skills; Daily Living Skills; and Occupational
Guidance and Preparation Skills---adopted from Brolin's
Life Centered Career Education were suggested as overall

areas for which specific competencies might be specified.

Finally, each participant was supplied with several samples

of commercially prepared and locally adopted career education
objectives to assist in generating ideas for developing
instructional objectives: Participants, under the leader-
ship of the Project Director; then generated instructional

goals and related behavioral objectives through group
discussions.

The instructional goails and related objectives identified
by special educators as essential to the career and life
skills of moderately and severely handicapped youth are

presented in Appendix 6.5 of this report.

Second Writing Seminar

A second series of writing seminars was held in May; 1980

at the three project sites participating in the develop-
ment phase of the Specialized Instructional Program. Each
meeting was attended by the Site Team Leader and Site Team
Members. 1In addition, at their own discretion and expense;
sites sometimes invited other school district or community
personnel who might be interested in participating in the

development and/or implementation of project activities:

ThHe purpose of the meetings was to 1) to develop arts acti-

vities to be utilized by classroom teachers to teach career
and life skills to moderately and severly handicapped youth
and 2) to review and evaluate curriculum goals and objectives

developed by participants during previous meetings.

During meetings; conducted by the Project Director, parti-

cipants in smaii groups;, determined by their interest and/or
expertise in an art area, to develop specific arts acti-

vities:

Samples of Arts Activities developed by teachers during
the writing seminars are found in the initial field-test

materials found in Section 4.0 of this report:

Third Writing Seminar R
A thaird writing seminar was conducted in July, 1980. The

purpose of the seminar was to solicit the_ input of Arts

Resolrce Consultants retative to the development

-8~
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of specific arts activities to be included in the field-

) test materials for the Specialized Instructional Program.
Consultants with expertise in the areas of Visual Arts;
Dance/Movement, Drama and Music attended the seminar
and provided assistance in reviewing and modifying arts

activities developed by special educators and in developing
new activities 1in their area of expertise.

2.8 Collection of Base-line Pata on Student Participants

In order to obtain base-line data which would provide a

fully descriptive profile of the sample population,_ student
subjects were assessed on a wide-range of potentially relevant
variables. PDPata was collected on ali subjects at project sites

éag?igipqtiﬁéwiﬁwﬁééffGﬁé7&é§éi66ﬁéﬁ£ activities. Salient
variables on which data was solicited included:

subject's sex

subject's age

subject's primary and secondary handicapping conditions,
as determined by school records

: subject's level of intellectual functioning (I.9.) as
) Ssscssed by the Stanford Binet WISC-R or other psycho-

Metrically valid measures of intellectual development

subject's achievement tests scores in reading, math and
Spelling, as assessed by the Peabody Individual Achievement

Test, The Wide Range Achievement Test or other standard

fiedasures of academic achievement

@ subject's general level of academic functioning, as ass&ssed
by teacher judgement

® subject's level of adaptive behavior functioning, as __
assessed by the Adaptive Behavior Scale or the Vineyard

A statistical profile of the subject sample as described
by these variables will be presented in Section 5.0 of this
report:

2.9 Development and Documentation of Initial Field-Test Materials
for the Carcer and Life Skills Specialized Instructional Program

A guidebook of arts activities designed to meet the iden-

tified career and life skills needs of moderately and severely

handicapped youth was developed as a culmination of Year One
activities. The guidebook, entitled Carecer and Life Skills

i Project: An Arts Program for Handicapped Adolescents; includes
a teacher's implementation guide, a selection of arts activities

related to three instructional areas---Personal Social Skills,

—-Q-
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1.10

Dally L1v1ng SklllS, and Occupatxonal Guidance and Preparatlon

Skills~--evaluation materials, and other arts-related resources

intended to ass1strteachers in implementing the program.
The materials in the Guide are an outgrowth of the project’s

Year One development aCtIVItIes and are intended to provide

the basis of Year Two's Implementatlon and field-testing

activities. A detailed descrlptlon, an analysis; and a copy

of the Guide is presented in Section 4.0 of this report.

Evaluation Activities

Evaluation activities for the project's first year have been
primarily formative in nature. They involved the review and
selection of commerc1ally available measures with whlch to
evaluate project impact on students; the development of a
parent/teacher attitudinal scale whose content is spec1f1cally
relevant to the Career and Life Project; the development of

a content-referenced assessment measure to assist teachers
in tracking students' progress through the Career and Life

Skllls Specialized Instructional Program; and the developmeht

of measures with which to carry out the project's Responsive;

or Evaluator/QObserver, Evaluatlon component. Also iIncluded

in the area of evaluation has been the comleatIon and ana-

lysis of base- llne data collected on student ObjeCtIVeS.

Finally evaluative feedback,; both formal and informal in

nature, has been solicited throughout the project year to

determine the efflcacy of project activities. Descrlptlve,

summaries of these activities are presented in Section 5.0 of
this report.

-10-
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3:0 Problems and Deviations

Whilte the major pro;ect goais and objectlvesideilneated in the

original proposal were met during year one; numerous adminis-

trative changes and complex impending events at NCAH (See

€Continuation Request, Section 3. 4), necessitated some changes

in the manner and calendar of implementation activities. These

changes are reviewed in sections 3.1 - 3.4.

3:1 Project Personnel’

A series of personnel changes at NCAH occuring between
September; 1979; and March; 1980; impacted upon the
Career and Life project. personnel structure. On
October 1; 1979; the original Project Director,; Wendy
Perks; the,Ekeeﬁtive Director of NCAH resigned her.
position with NCAH. At that time;, Dr. Loulse Appell
was named Project Director: Dr. Appell functioned in. __.
that capacity between October 1,; 1979, and March 1, 1980.
During this period Eileen Daniels; the present Project
Director; functioned as Project Coordinator. On March
1, 1980; Dr. Appell resigned her position with NCAH.

At that point Ms. Daniels assumed_the responsibilities
of Project Director. In June;, 1980 Bette Valenti
became NCAH's Executive Director; Eileen Daniels was.
officially héméd”PrdjéCt Director; and Stanley Mopsik.
was hired as NCAH's Associate Director with 20% of his
time allocated to admlnlstratlve oversight of project
activities. An organization chart reflecting project
personnel responsibilities adppears in Appendix 6.6.

In late October, 1979, the four community centers iden-
tified as first year sites in the original proposal,
were found to serve a populatlon dlscrepant in age and

number from that 1dent1f1ed in the original proposal.

Attempts to locate other community centers, revealed

similar populatlon discrepancies: Accordlngiy,rlt was

decided that project sites would be located in public

schools whose populations were age and handicap appropriate.
Potentiakl pabilc school sites were identified; and reviewed

for their approprlateness to criteria durlng November and

Becember, 1979. Four public school sites were then selected

as follows:

e ioodside School; Highline School District, Seattle,
WaSHiﬁgtdh.
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bouglas Community School; Loudoun €ounty Schoois;
Seesburg, Virginia:

~letcher Miller sahééi, Lakewood €ounty Public
Schools; Lakewood; Colorado.

In March, 1930, the Fletcher Miller School withdrew
from the project. Subsequently the Adamson Junior
High School of thée Clayton County Schools in Morrow,

"Georgia was selected to replace the Fletcher-Miller

School as the fourth project site. . These four sites
are currently functioning as second-year sites.

Adminiistrative Constraints

During January and February, 1980, unavoidable temporary
fiscal constraints at the National Committee Arts for
the Handicapped necessitated the postponement of all
program activities involving expenditures beyond the
maintenance of daily activities. Conseguently all
project activities requiring active field-site parti-
cipation during that period were postponed until the
seécond half of thé project year beginning March, 19€0.

Alterations in Project Implementation Procedures

The circuﬁstances described in sections 3’1; 3’2 and 3.3

calendar of project implementation activities. These
changes which were fully described in the Continuation

Request submitted for FY81 are summarized below:

@& On-site impiementation activitiés which were scheduled to

take pitace throughout the progeEt year were rescheduled

to take place during the second half of the project year:
It should be noted that alil major activities did take
place as planned. These are fully described in section
2.0 of this report.

Project research and evaluation activities were designed
to be primarily formative rather than summaries summative
ih naturé. Year one data oollectlon act1V1t1eS on student

which would describe rather than evaluated the student
population. Pre and post testing. of students measure
impaCt of iﬁétruotioﬁal ihterveﬁtioﬁ ~was poétpoﬁed until
t1cally exposed to the materlals of the Spec1a117ed
Program 1n a manner whlch was of 51gn1f1cant duratlon and



Consultant serVIces WIth expertise in the areas of arts

added as a project component. The use of arts. consul=

tant services was necessitated by the. changes in project
sites from community centers with artists in residence to
pubilc schools where varying levels and areas of expertlse
in the arts existed. Consultant services in the area of
special education curriculum were added to _insure that tne
Spec1allzed Instructlonal Progran develOped met. the needs

intended.

Assessment instruments described in the original proposal
were reexamined for their appropriaténess to the public

school setting of project sites. .The determination was
made that the Soc1al and. Prevocatlonal Inventory - Form T

replace the PAC and that an additional scale for teachers

and parents be déVeloped,spec1flc to the needs and goals
of the career and Life Skills Specialized Instructional

Program., These instruments are described in section 5.2.
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FIRST YEAR PRODUCTS



4.0 First Year Products: A Specialized Instructional
Program ‘SIP) Guidecbook

A guidebook of arts activities, in field-test version,was

produced as a culmination of year-one_activities. _The guidebook

entitled;"The Career and Life Skills Project: An Arts Proaram
for Handicapved rdclescents, addresses seven instructional
goals and twenty-four related objectiveés in three areas --
Personal-Social Skills; Daily Living Skills and Occupatlonal
Guidance and Preparation Skills. Alsc included in the guide-
book are a teacher's manual; inStriuctions and forms for carry-

ing out the evaluation of arts activities; activity worksheets;

and a series of appendlces llstlng resources, references and

suggestions to assist teachers in implementing arts activities;

The intent; contént and procedures for utilizing the guide

are described in this report in sections 4.1, 4.2 and 473

respectivély. A copy of guide materials is presented in
section 4.4.

4.1 Intent of "SIP* Guidebook

The intent of the guldebook is to provide site team

members at each project site with a specific set of

arts activities with which to begin implementing the _

Spec1allzed Instructional Program with their moderately

and severely handlcapped youth: The arts activities

1ncluded which address approxrmateiv half of _the

total number of career and life skilils identified by

educators durlng year one of the project are to be

implemented by site team members between October 6,

1980 and January, 1981: Activities focusing on tho

remalnlng goais and objectives will be developed

throughout year two and will be_added. to the guide-

Eook for implementation and field-testing purposes.

It should be noted that arts act1v1t1es dare to supp-

lement; not supplant teachers' work in these 1mportant

skill areas, They are intended to serve as resggrres
for motivating, reinforcing and enhancing students'
éareer and. llfe skllls, not to plOVlde the sdle

4.2 Organization of "SIP" Guidebook

The guldebook a tabulated, three-hole punched hinder

declgn,,has been organlzed to maximize flexible

utilization by teachers: The guide was reviewed by

thé projects' currlculum consultant, DPr. Helen Admanza
and judged by her to be well conceptualized,; well

organized, well written and well suited for the pur-

poses for which it was intended. Arts activities

are formatted and organized so that they may be selec-

ted according to curriculum units, specific instruc-
tional goals and objectives or art. modalities. The

three currrcuium domalns - Personal Soc1al SklllS,
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lated sections of the binder. The specxfrc instruc-
tional goal and objective to which each art activity
is relate& Qppéar in sépafafé boxes 6ﬁ the worksheet

respectlvely fe.g. Related Goal 1:iI; Related Objective
1.1. 1) A CrOSs reference of goals and objectrves

The,art modalﬂty in whlch activities are presented, _
is indicated py a color and symbol code also explained
in the teacher's manual.

Ell drts dctivities are présentéd in a standard format
which is fully explained in the tedcher's guide. The
format is intended to provide teachers with a clearly
delineated step-by-step guide to inmplenernting the

art activity. Illustrations are also provided to
assist teachers in v1suallzlng either a process or

product associated with the activity.

The evaluation section of the guldebook prqv1des

teachers w1th spec1f1c 1nstructlons for completlng B
an evaluation form of each art activity: Key factors
considered in the evaluation form of each activity

include the clarlty, sequence, spec1f1¢1ty and inclu-

siveness of instructions; the utlllty in teaching/

re1hforc1ngigge”objectlve, the ease of 1mpiementatlon,

the appropriateness to student population:: Space is
elso provided for suggested modifications.

Procedures for implementing arts activities are outlined
in the teacher's manual. They include general guide- _
lihes, a séries bf quéstibhs éhd éhswers WhiCh éhticipétéd
led "Additional Hlnts"L,outllnlng a number of suggested
teaching strategies. Those implementation procedures
which all site team members are strongly advised to
observe are presented below:
e Each of the 45 arts activities provided in the initial
guide are to be field-tested between October, 1980
and January, 1981:

may beiarranged in & manner best suited to the program-—
ming needs at each site: However; daily or alternate

day scheduling is suggested:

An Arts activity evaluation form is to be completed:.
Forms will be filled out as soon as possible after
completing an activity in order to‘assure the accuracy

of information.

I Z15= .
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@ Arts activities are to be infused into or used in
conjunction with an ongoing program of instruction
in career and life skills. They are meant to . _
supplement, not supplant students' regular special
education programs.

& The arts activities in the guide are to be adapted

and modified to meet the studéents' special needs
(i.e. handicapping condition). Minor alterdations
are to be noted cn the activities evaluation form.
Substantial ddaptations are to be recordéd on

vided. -

Site team members from all four experimental sites who
were to utilize the guide during year-two received in-

service training on the guide's content and utilization
procedures at an in-service meeting held at the begin-

ning of year-two.

SECTION 5.0 FOLLOWS PAGE A-12

OF THE FIELD-TEST GUIDE
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4.4 SPECIALIZED INSTRUCTIONAL PROGRAM:

FIELD~-TEST MATERIALS




INITIAL FIELD TEST MATERIALS

Career and Life Skills Project

Funded By

U:S: Department of Education

( Research Division )

Grant No. G007902260

Eileen Daniels Eileen Lehman

Project Director Project Officer

The materlal presented hereln was developed thrcught a grant

from the Office of Special Education, Department of Education: The

opinions expressed, however,; do not neccssariiy reflect the p051t10n

or policy of the U.S. Department of Education and no official en-

dorsenient by the U:S: Department of Education

should be inferred.

The National Committee » Arts for the Handlcappea

An educational affiate of the John F. Kennedy Center for the Pertorming Arts

Suite 801, 1701 K Street N:W:, Washington, D.C. 20006
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CAREER AND LIFE SKILLS PROJECT

BAEKGROUND

In the last decade; changes in public policy toward handicapped in=
"The use of the arts as a teaching tool for the handicapped
has long been iééégﬁiiéd as a Viéblé, éfféttiVé way, not

an arts component and indeed urges that local educational

agencies include the arts in programs for the funde@iggdei
this Act. Such a program could cover both appreciation of

the arts by the handicapped youngsters and the utilization
of the arts as a teaching tool per se.’

The Career and Life Skills Project; coordinated by the National
Committee, Arts for the Handicapped, evolved in response to this interest.
Funded in 1979 By the Bureau of Education for the Héﬁ&iééﬁ@éais Division
the impact of a Specialized Instructional Program; (5.1.P.), which infuses
the arts into the teaching of basic career and life skills to moderately

and severely handicapped youth:



CAREER AND LIFE SKILLS PROJECT
INTRODUCTION
coilection of arts activities; evaluation materials and rescurces to assist
in impiementing the program are included. The présent arts activities
address approximately half of the instructional goals and objectives which
special educators participating in the program have identified as basic to

the educational programs of their modérately and severely handicapped students:

course of the year, new activities will be added to the guide and existing ones

modified in preparation for final field-testing in the project'$ thira year.
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CONTENT OF ARTS ACTIVITY GUIDE

This arts dctivity guide is intended to serve as a resource as you
teach your moderately and severely handicapped students basic career and
1ife competencies. The guide has been organized to maximize its flexibi-
lity and to facilitate your utilization of it: Activities are formatted and
organized so that they may be selected according to curriculum units;
specific instructionéi goals and objectives, or art modalities: The three

types of organization are described in the following sectioms:

Organization by Unit

Personat Social Skiiis (1.0)
Paily Living Skills (2.0)

Occupational Guidance and Préparation Skills (3.0)

The arts activities related to the goals and objectives of each of the
units are found in separate sections of youtr binder: These sections are
designated by printed tabs bearing the names of the unit: The unit title
is also printed in the uppér right-hand corner of the first page of each

arts activity worksheet.

11 Goals and Objectives

Organization- by

18 of theé guide. The instructional goal and objective to which each arts




activity is reiated appear in separate boxes in the upper left hand
corner of the activity worksheet's first page. They are indicated by two

jective = 1.1.1). A cross reference of instructional goals and objectives
by art form, activity number and activity title is presented in Figure A

found on pages 13 through 17 of the guide.

QOrpanization by Art Form

Within each section the art form or modatity in which a lesson i

presented is indicated by the color of the activity worksheets.

Art Form Color Code
Visual Art Gold
Dance/Movement Lime
Drama Buff

Music

The art form is also denoted by a symbol appearing in the upper right-hand

Visual Art Dance/Movement Drama Music




D Activity Format

All arts activities are presented in the format pictured below:

Page One
Page [wo
. ‘ fjff::i:::i}} 7 -
S p—— 1 — 17 | s
el R €
By =mmmmm A- ]
TS L — L= (8)
, e I T === -1----(12)
I B == __.-f-zcC g
(7)__--_-_-4_ ( ) _ ~ _ . _ |
L =—===¢ S E S AL D
i (8)-==-===7-4- J IR I Z(10)

A brief description of each element of the format follows:

Page One
L. unic Tiele | The title of each curriculum area for
which goals, related objectives and arts
activities have been developed:
2. Activity Number A separaté number for each arts activity
7 - ‘ to be used as an organizational aid and
Tk in filling out activity evaluation forms.
3. Related Goal A general instructional goal (written from

the teacher's perspective) for which
specific objectives and related arts
activities have been developed.




O

4. Related Objective A specific student behavioral objective
related to instructiondl godl and addressed
by arts activity.

5. Art Form Symbol Indicates the art modality-visual arts,
dance/movement, drama, music-~in which

activity is presented.

6. Title An organizational aide which may or may

not suggest the activity's content.

7. Iilustration A graphic illustratior depicting a pro-
cess or product related to the activity.

8. Student Experience. A capsule description of the arts activity.

9. Materials Specific descriptions of the materials
mneeded to carry out the activity.

10.  Special Comments An optional feature which may highlight
some aspect of the activity or provide
special cues to the teacher.

11. Suggested Activity Pro- A step-by-step guide to implementing

cedures the arts activity.

12: Afterward Suggestions for informal evaluatioun
procedures which may assist teacher in
determining studerits' mastery of the
related objective. Where possible, _
utilizes the arts modality in which the
lesson was presented.

i3. “hat Eise Suggestion of possible additions and

variations related to the arts activity.

Arts Activity Evaluation Formis

Your evaluation of the activities in the guide is essential to the
field-testing process. For this reason you will be asked to complete an
evaluation form for each activity you implement with your students: A supply

of evaluation forms to be filled out after the completion of each activity is

64
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Aruitoxt provided by Eic:

found in this section.

Arts Activity Worksheets

As you try out these activities with your students; you will probably

develop ideas for new arts activities. Please take the time to record thein.
The new activities you develop will be reviewed for inclision in the

final publicized version of the guide. An ample sipply of blank arts ac-
tivity worksheets are provided in a tabulated section of your binder indicated

by the term, Arts Activity Worksheets. These forms are to be used to record

giide: If additional forms are needed; they may be copied or secured from
NCAH .
Appendixes
A series of appendixes found in the final tabulated section of the guide

provide additional resources to assist you in implementing the program. A list

Wi

of arts resources; suggested techniques for adapting procedures to the special

W
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e ST
USING THE ARTS ACTIVITY GUIDE

How should you use the activities in this guide? Should you start a

~

the beginning? Do one lesson a day? Use drama; music or visuwal art lessons

While activities in the guide may be used in a variety of ways to
compliment your ongoing program in Career and Life Skills development, some

standard practices should be observed. They are briefly described below;

General Guidelines

1. Each of the arts activities provided in the guide should
be field-tested with your Students between now and January 1981.

Evaluation section of the guide and provide a brief explanation.
2. Complete an Arts Activity evaluation for each activity. Forms

should be filled out as soon as possible after completing an

activity in order to assure the accuracy of information: Your

minutes of weekly instruction. You may arrange the scheduling of



) dctivities in a manner best suited to your needs: Daily or alternate
day scheduling is suitable:
4. Arts activities should be infused into or used in conjunction with
your ongoing program of instruction in career and life skills. They

5. The arts activities in this guide may be adapted and modified to

meet your students special education needs. Minor alterations may

be mnoted on the activities evaluation form. If you find substantial
adaptations are necessary; please record them on the blank activity
Forms and provide a brief explanation.

6. Remember; the emphasis of this program of arts is on the process
rather than the product. It is not important that your students
create outstanding works of arts as a result of their experience
with the activities. Far more important is that they learn to
experiment and to explore through the arts: In this way, the arts

may serve as a catalyst — — to encourage self expression and to

open the doors of learning. ;

. How shounld T use arts activities to teach instructional goals and

objectives?

ERIC

Aruitoxt provided by Eic:
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The arts activitieés you will bé field~testing have been developed
to assist you in teaching specific instructional goals and objectives in the
area of career and life skills. They are not intended to stand alone: Rather;
they aré to Suggest alternative methods to introduce, reinforce or practice

thase skills with your students.

need not be taught in a prescribed sequence. Your own instructional goals for

determining factors in the choice of sequence. You may wish to treat each of
the thres carriculum units and their related goals and objectives as separate
instructional units or as inter-related components of your total educational

program: 1In either case, it is important that you integrate arts activities

the order in which they are taught may be treated with flexibility. A general

riulé of thunb however, is to start with simpler; logically prior objectives

before undertaking more complex or advanced ones.:

Mist T always use arts, music; dance and drama exercises in the

38



) This level of organization is neither necessary nor desirable.
Feel free to choose arts modalities in whatever order suits the interests

and needs of you and your students.
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it i§ not essential. The most important consideration in this regard is that
you provide your students opportunities for spaced practice with arts lessons.
Every or alternate day lessons may be equally effective strategies for meeting

this requirement. What should be avoided is massed practice, filling one day

Is it important to designate a specific time each day fer arts

activities?
it is not essential: In fact; since art lessons vary in tempo, complexity, and
implementation time required,it may be desirable to plan flexible rather than
fived time slots for lessons. Take advantage of the freedom to choose a lesson

time which meets the needs and moods of your stidents and yourself:

. Are there any "musts" associated witl id field-testing

Yes, there are a few:
DO try each of the activities with your students-even if they

must be adapted or modified.

. G=9 39
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DO complete an activity evaluation form for each activity.
Your feedback and input is essential.

DO integrate arts lessons into your overall program in
basic career and life skills.

DO provide students with opportunities for spaced practice
With arts activites.

0 experiment, explore and enjoy!

In conclusion, bear in mind that these materials are in the process of
development. You may find that from one lesson you are able to spin off five
additional ones. TFeel free to do so. You may find that some lessons are
niot suitable for your age group or for certain handicapping conditions.
Modify, delete; elaborate; discard; innovate! Additional activity worksheets

hiave been provided for just that purpose: Remember; your input is essential

to the refinement and completion of the instructional program!

G-10
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development effort. We hope you find them helpful:

1.

Be sure the student can comfortably handle the intellectual
content of the activity. However, do not hesitate to give in-

centives to reach out and grasp new concepts. Gear the activities

interpret and respond to them:

Whenever possible, assemble all materials you will need for the
planned activities before you begin to teach. Contact time with the

students is limited, so preparation time should not detract from actual

classroom sessions;



- 6. Ending a class session can be just as important as beginning
one. If materials need to be put away, let the students help.

Priise theri for their efforts individually and encourage them to

look forward to the next arts activity.

7. Make every effort to recognize students' progress before their
peers and others by providing opportunities for display and per-

and affirming events for the student.

8- Be creative. The most rewarding activities for you and the
students will be those which you improvise or develop with the

specific students in mind.

G-12
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UNIT 1.0

e 0
WS e

el

Longout ™

CAREER AND

CROSS REFERENCE OF INSTRUCTIONAL GOALS;

INSTRUCTIONAL GOALS AND RELATED OBJECTIVES

- PERSONAL SOCIAL SKILLS

Instructional Goal

Related Objective

1.1

To assist student in

developing awareness
of self.

Student identifies him/herself as
part of a family and home environ—
ment. S

Student 1dent1f1es h1m/herse1f as a

member of class and school community.

Student identifies him/her own per-—

Sonal space and property.

Student identifies his/her own

unigque characteristics (interests
and abilities. S

i-2 7o assist student in

developing inter-
personal skills.

Student attends and responds to

others:

1.2.2

| at the appropriate time.

Student initiates Social inter— .

actions with others in the school

1.2:3

Student engages in sustained Social

interactions with others.

1.2.4

_ _environment.

Student Interacts approprlately with

unfamiliar people in his or her

=

w

To ass1st student in

developing greater

knowledge and control

of his/her own body.

1.5:1

Student names and indicates functions
of major body parts.

Student demonstrates knowledge of the
uniqgueé characteristics of his/her
body and image. - -

Student practices control of his/her

body in a variety of activities
involving movement.

I
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Student recognizes and uses body

1anguage and gestore as a means
of communication.

— et i ot e ] | | S| et | |t (U (. i WS D S ST (S U By G P S Gkt O e Oy ST Gt | | i | St e et

REI




[LLS PROJECT

JECTIVES, ART FORM, ACTIVITY TITLE AND NUMBER

ART_FORM,; ACTIVITY TITLE AND NUMBER
[ I I L I o l
| ART | DANCE/MOVEMENT i DRAMA | MUSIC |
|__ e E— P I —|
7T |2 e I 4 |
i Family Tree | ] Who Am I? ] H
| I | | —
| 5 | 6 I 7 | 8 [
| Spotllght on Me | | | Class Song |
I I | I !
| 9 {10 | 11 I 12 |
| Potato Logo | Paint Your Spacel | Yours and Mine |
i — . i | - !
|13 . I 14 i1 | 16 |
| Me Mobile | - | What Next? | 1
| P— l -- . |
|17 EE N |20 !
| | ] B | Circle of | Quick Draw |
I | Mirror, Mirror | Friends | McGraw |
oo | _ [
| P | 22 | 23 | 24 |
! | | | ]
I | 1 I |
|25 26 127 | 28 |
| Murals ] Hoe Down! | Picture Zone | |
| ! - ] - l |
| 29 |30 | 3% | 32 |
| | Company's Comin'| €omings and | Company's |
| l Dance | Goings | __ Comin' |
| 33 EE | 35 | 36 |
|  Body casts | Body Sounds i | Hand Jive |
| - ! | |
| 37 | 38 | 39 | 40 |
|  Body Gram | | ] [
I I I I |
a1 42 |43 - |44 |
| Body Silhouettes Human Machine Mirrors I |
- I I T |
a5 . 146 , —a7 |48 |
= Form and Feeling. Expressions ] Mime Time i ]

! l I I

G-15

W



Unit 2.0 DAILY LIVING SKILLS

Instructional Goal Related Objective

2.1:1 Student carries out daily 1iving
activities associated with maintaining
personal hygiene and grooming.

2.1.2 Student engages in a regular program
of exercise.

|

|

] 2.3 To assist student in
| learning to care for
| his or her own per-
] sonal needs:
I

I

I

I

|

2.1.3 Student independently cares for
clothing and other personal
pbéééééibhé.

2.2 To assist student in
developing independent
mobility in the school
community.

3.2.1 Student identifies and locates key

places in his or her envirorment:

2.2.2 Student identifies routes and
resources for traveling between key

____places in the community.

2.2.3 Student demonstrates knowledge of
functional signs.

v ——— —— — — s | || —— —— — — —— — —— — —

L

UNIT 3.0 OCCUPATIONAL GUIDANCE AND PREPARATION

I opportunltles available to him'or her

—— - in the_immediate environment.
3.2.3 Student identifies career opportunities

— — S Gm— g— . — — —

for which he or she has spec1al
interest; _ 4_1

, l —— — =
{7 Instructional Goal { Related Objective {
% 3.1 To assist student in |73.1.1 Student 1dent1flns ‘work responsibilitiesl]
| becoming aware of him | of 1nd1v1dual$ww;;hln his or her I
| or herself as worker. |  immediate epvironment: |
I | 3.1.2 sStudent identifies his or her own roles |
| [ as worker within the immediate environ- |
| - | ment. I
| I"3.1.3 Student carries out his ot her own |
| I work responsibilities. |
I = : —
| 3.2 To assist student in | 3.2.1 Student identifies a range of career

| 1dcnt1£y1nq potential | opportun1§;¢$;available to him or her

I carecr roles commensuratel in the community.

| with his or her interests| L

| and abilities. | 3. 2.2 btudent explores a variety of career

I .

I

I

|

I

o A o6
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Unit 2:0 — Daily Living Skills

ART DANCE/MOVEMENT

o l
MUSIC [
e

DRAMA

B 50
Baily Doirgs

52 _ |
Morning Madness|

54 -
Chorus Line

 Illustrated

People Puppets

wn
[))

58

59

N
o

Jingle Rags

63

67
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Unit 3.0 CCCUPATIONAL GUIDANCE AND PREPARATION

ART

-.DRAMA

| 73 o
| Pocitions
Posted

75

76

77 o
The Conductor

79

|
|
| -
T
What's My Mime?| Melody Role
e
| 80

8L
Work Recigpes

L | 84 S
(See {#84) A Tiny Little
R Gear

785 B
Careers
Collage

-~ o | 88
Twenty
Questions

Y89
work Mobile

Career Day

793
Career Booths
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Career Day

I
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| 92
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|
Vignettes |
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field-test materlals.r Additional goals and ObJPCthES 1dent1f1ed
during the project's f1rst year will be addressed through the prOJect 5
secornid-year development workshops and will be provided at the time.

UNIT 1.0 - PERSONAL SOCIAL SKILLS

1.1.1 Student 1dent1f1es him or herself as part of a famlly

~ and home environment.

1.1.2 Student 1dent1f1es him or herself as a member of the class
_and school community.:

1.3 Student identifies his or her own personal space and property.

1.4 Student identifies his or her own unique characteristics, interests
and abilities.

1
1.

1.2.1 Student attends and respond to social interactions initiated

by others:
1:2:2 Studeit 1n1tlates social interactions with others in the school

- environment.
3 Student engages 1n sustained social interactions with orhers.
4

Student 1nteractr appropriately with unfamiliar people in

his or her environment:

1:5 To assist sutedent in developing greater knowledge and control of his

or her body.

Student names and indicates functions of maJor body parts.

M\w

Student demonstrates knowledge of the unique characteristics of

o his or her Ledy and image. _
i:5.3 Student practices control of his or her bady in a variety of
actavities 1n\olv1ng movement .

1:5.4 Student recognlzes and uses body language and gesture as a

1
1.

MH-

UNIT 2.0 - DAILY LIVING SKILLS

2:1 To assist student in learning to care for his or her own personal needs.

2;1.1 Student carries out daily living activities associated with

mnlntalnlng personal hygiene and grooming.

2.1.2 Scudent eagages in a regular program of exercise.
2.1:3 Student Independently cares for clothing and other personal

pOSSESSlOﬂS.




2.2 To 3551st student in developing independent mobility in the

school communlty.

2:2:1 Student identifies and locates key places in his or her

environment .

5-5.7 Student identifies routes and resources for traveling between

key piaces inm the community.

2.2.:3 Stodent demonstrates knowledge of functional signs.

YNIT 3.0 — OCCUPATIONAL GUIDANCE AND PREPARATION SKILLS

3.1 To assist student in becoming aware of him or herself as worker.
3.1.1 Student identifies work respon51b111ties of individuals
within his or her immediate environment.
3.1.2 Student identifies his or her own rolés as worker within the

1mmed1ate env1ronment.

3.2 To assist student in identifying potential career roles commensurate
with his or her interests and abilities. S
3.2.1 Student identifies a range of career opportunities available
to him or her in the community.

3.2.2 Student explores a variety of career opportumities available
_ _  to him or her in the immediate environment.
3.2.3 Student 1dent1fies career opportunities for which he or

she has special interest.
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Pérsonal — Socig]
Skills {1.0)

——— RELATED INSTRUCTIONAL GOAL

awareness of self.

 UNIT—

PERSONAL-SOCIAL SKILLS

ACTIVITY # 1

RELATED OBJECTIVE

|

1.1.1 Student demonstrates an understandlng of hlm

or herself as a member of a famiily (class or

other group).

FAMILY TREE

—— MATERIALS

—— STUDENT EXPERIENCE

In this actlvlty, students create a
"family tree". Ornaments for each
famity mg@@ér are constructed from
photographs and student drawings and
are suspended from each student's

"family tree™.

Clay -- enough for each student to
forfi & base for his/her tree.

Cardboard gylinders for each of
student's family ornaments.

Construction papexr (cut to size

ornaments will be:)

Paints; crayons or markers:
Scissors.

Glue.

Yarn for hanging family ornaments.
SPECIAL COMMENT:

If photography has been an ongoing
part of your program, it may be
called into play here. If not, a
raid on the family phc+o album will

do! Allow several days for
colieétlng photos.

O
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— SUGGESTED ACTIVITY PROCEDURES

NOTE: Students shouid have family photos on-hand before beginning this
activity.
1. Each student should select a branch for constructing his/her family tree.

You may take your class on a "nature walk" to find branches or supply them

yourseif. In either case, branches should be light-weight.

3: Through class discussion, have stiudents identify the members and roles
of their immediate family. You may wish to provide each student a
“bring and brag" time for their family photos.

4. Explain to students that they will be creating tree ornaments for each
of their family members. Each ornament witl consist of a family photo

and the students' drawing about the family member.

5. provide students with construction paper (cut to ornament size) on which
to create pictures which remind him/her of family members. An actual

picture may be based on representations or associations -~ e.g., running
shoes for someone whose brother is a jogger.

8. Arrange for students to display their family trees in a prominent place

in the school or community. Your library may be interested in developing

an exhibit around the them of family heritage.

——— AFTERWARDS e

ASk sach student to identify the members of his immediate family giving
their names and relationship to him/her.

—— WHAT ELSE —

The subject may be varied to encompass groups other than the family --

ciass; neighborhood, etc.

51




E

—— RELATED INSTRUCTIONAL GOAL
1.1 To assist student in developing
self awareness.

UNIT
PERSONAL-SOCIAL SKILLS

ACTIVITY# 5

——— RELATED OBJECTIVE

1.1.2

Student identifies him or herself as a
member of class or school community.

SPOTLIGHT ON ME

——— STUDENT EXPERIENCE

Students create individual collages
depicting themselves and their
associations with their class; school
or local community.

—— MATERIALS

Sample collages.

Light source (spotlight or fiim
projector.

Dark construction paper (for individual
student silhouettes).

Large pieces of card or tag board to
serve as base for collages.

Pictures, photographs, drawings,

printed signs and titles associated
with school or community:.: (Magazines

and local newspapers may be a good

Paste or other adhesive
Brushes for applying adhesive

Scissors

SPECIAL COMMENT:

Alloy several days for students to
collect or create pictures for their
collages.

O
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—— SUGGESTED ACTIVITY PROCEDURES

1. Exhibit sample collages. Explain how many small pictures can be

assembled to create a single, large one.

5. Teil students that they will be creating such a picture depicting

themselves as a meiber of their class, school or local community.

3. Have each student create a silhouette of his or her head. (See
Activity #37, "Bodygram" for directioms): This will be a common
element in all collages.

4. Students may now begin creating and/or collecting pictures for their

collages. Sample items might include pictures of school buses, flags,
athletic activities, cafetarias, etc:: photos of school personnel;

drawings of class or school building; printed signs of school or

teachers' name, etc. Provide physical assistance as needed to cut
out pictures.

5. wWhen students have assembled their pictures, have them "lay out”
pictures around their sithouette.

6. oOnce the "lay out" or arrangement has been decided upon, the pasting
up process can begin. ’

7. Have students paste pictures in Successive layers which are weighted
and aillowed to dry. (Books work nicely as weights.)

other places of interest.

—— AFTERWARDS

You may wish to play journalist and interview each student on the items
chosen for his or her co-lage: Interviews may be the basis for simple

autobiographical sketches which can then be recorded or transcribed;

—— WHAT ELSE

If you have transcribed your students' autobiographical sketches, why rot
compile them in a class album?  This same technique can then be used to

récord special events throughout the school year.




L
.

UNIT

——— RELATED INSTRUCTIONAL GOAL

1.1 To assist student in developing

self awareness.

ACTIVITY # 8

RELATED OBJECTIVE

Student identifies him or herself

1.1.2
member of the class and/or school

as a
community.

CLASS SONG

——— MATERIALS

— STUDENT EXPERIENCE ———

in this adctivity, a class song is
developed giving students an oppor-
tunity to identify their group
membership through music.

Simple; familiar melody.

An assortment of sifiplé instruments
(bells, rhythm sticks, sandpaper
blocks, etc.)

SPECIAL COMMENT:

Select a melody with a repeated
refrdin after each stanza soch as
"Pop Goes The Weasel" or "0id
MacDonald. "

Bon




N ] _

O

——— SUGGESTED ACTIVITY PROCEDLIRES

NOTE: nilow several days to create your class song.

1. Explain to students that together you will be creating a class song which
tells a story about each of them:

2. Select the melody for the song either by yourself or together with your
students.

refraln, For example, to the tune of "01d@ Mcbonald" you might sing “Mrs. X.

has a class etec:" Practice the refrain until students are familiar with it.

musical stanzas thch describe them. For example, still u51ng "old
MchDonald:::" "and in that class there are two bowlers, etc.”

5. As individual stanzas are sung; students may accompany their verse with

musical instruments.

sings the refrain. Continue untll each student has had an opportunity to

STng a stanza.

AFTERWARDS

knowlcdge of him or gained through the class song.

L

—— WHATELSE

Develop prief class songs around spec1f1c themes. The entire ‘class
chants a musical phrase, (e:g., "Today is a good day"). A student then

adds a phrase related to the theme. All return to the refrain.

ERIC
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—— RELATED INSTRUCTIONAL GOAL

-1 To assist student in developing
self awareness.

UNIT
PERSONAL~SOCIAL SKILLS

ACTIVITY # 9

— RELATED OBJECTIVE

1.1.3 S&Student identifies his or her own personail

space and possessions.

POTATO LOGO

— MATERIALS

—— STUDENT EXPERIENCE

Using potatoes, students deSign
personalized logos for symbols which
are then used to identify their
individual belongings.

Large potatoes cut in half:

Blunt utensils for cutting designs

(table knives; forks, spoons, etc:)
tempera paints.

Dark magig markers.

Drawing paper.

Unlined 4" x 6" index cards.

SPECIAL COMMENT:

You and your students may wish to
coilect well-known logos to serve as
models or motivators for this
dctivity. (Mcbonald's Golden Arches
or the MGM lion may be familiar
starting points.)

ERIC
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——— SUGGESTED ACTIVITY PROCEDURES —

You may wish to begin this act1V1ty by helplng students 1dent1fy }ggos
or symbols which are familiar to them. (Commercial prcductsrgye one
good source.) Discuss their meaning and the purpose they serve:

1. Through group dlscu551on, encourade students to think ofiai}ogo or
symbol which they would use to represent themselves: (Tt might
relate to a physical feature or personal interest.)

2. Have students practice designing his/her logo on a piece of paper.

3. After some paper practice; have students draw thg;{iiogo design on
flat surface of a potato half. Color design in with dark marker.

4. Using blunt utensils, students should now cut out the potato surfaces
a-ound the design. {Prcvide physical assistance as needed.)

5. Set up one or more painting stations supplied with several pic tins
of temperda paints.

6. Students may now dip potato logo in colors of their choice and press
on belongings to bei;éentlfled You may wish students to print ornito
blank index cards which may then be taped onto belongings.

- _ _
—— AFTERWARDS

Students may describe and explaln tpe:r individual logo and indicate

the personel posse551ons they have marked.
——— WHAT ELSE -

e Have students use their potato logos to make a class waii
hanging.

e Plan a trlp to the local offlceisggply7§§ore to order rubber
stamps of their logos for future markings.

ERIC

Aruitoxt provided by Eic:



——— RELATED INSTRUCTIONAL GOAL

1.1 rto assist student in develeoping
sell awarcness:

UNIT

PERSONAL=SOCIAL SKILLS

ACTIVITY# 10

——— RELATED OBJECTIVE

L.1.2 Student identifies his or her own personal

space and property.

PAINT YOUR SPAEE

—— MATERIALS —

—— STUDENT EXPERIENCE

Using vainting impleronts to guide

their movements: students distinguish

thelr own space and property from
that of their classmates.

|

Painting implements {large paint
brushes or paint rollers).

Musical selection.
Record player or tape rocorder.

Chall.

SPECIAL COMMENT:

Béforé beginning this activity, draw
g circle around each Student's desk.
It should be large enough for a
student to stand or sit in
conmfortably.

O
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T—_—SUGGESTEDACNVWYPROGEDURES

| The dbility to distinguish between "mine” and yourc' ig ba31c to this
exeorcise. HBe sure your students have some fundamer.t anderstanding of these

concepts before béglnnlng this activity-

1. Tell students thoy will be playing a movement game in which thty ideﬁtify
their spdce amd property through "painting.” Then give each a brush or
roller:

» . (hoosc onc student or a nelper to act out the directions in Step 3.

3. A;Iuwn thaf when the music is playing you w11l be asking them to paInt"
some patc or property within their circle which is theirs. When thc

music stops,; they are to move sldle to some part of the room which is

not theirs -- another student's circle or unmarked space.

d. After dcmcnbtratlon, begln the paIntIng éaﬁé. Provide students with

different directions to cue their movements as the music plays:

@ "Stand in your circle and "paint" under your desk.
5 "Kncel in your circle and paint the space over your head,
' under yeour book, etc:”

be sure to vary direéctions so that different types of movement are
rcquired, c.g. éfrétbhihg, swaying; réaching:

Qpacc or ob]ect which is not theirs.

i
1
!
L o

— AFTERWARDS
Have Jnd1v1dual students ldentlfy,ign cue, space or property which is
theirs. Have them identify property which bélbhgs to the class or 7
othér studernits, (e:g., class fiag; teacher's desk; Johnny's books, etc.)

—— WHAT ELSE ———

vou might wish to add a vocabulary develépment component by using
sight word cue cards rather than spoken cues.

10
O
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——— RELATED INSTRUCTIONAL GOAL UNIT

1.1 To assist student in developing PERSONAL-SOCIAL SKILLS
self awareness.

ACTIVITY # 12

——— RELATED OBJECTIVE

1.1.3 sStudent identifies his or her own personal
space and property.

YOURS AND MINE

——— STUDENT EXPERIENCE u MATERIALS

& muszcal selection (taped or live)
which lends itself to simple lyrical
adaptation.

Optional - signs for sight words of

etc.

SPECIAL COMMENT :

Students become aware of personal "This Land Is Your Land" has a

space and belongings by marching ) melody and tempo well suited to this
through the room to musical accompani- activity. )

ment, identifying belongings which are
theirs.

i1 .




—  SUGGESTED ACTIVITY PROCEDURES =

possessxons in the class.

2: 1introduce students to the idea by 1dent1fy1ng your own Space and

property in the class (teacher's desk, closet, etc.). Also identify

common or public space (restroom, sink, flag, etv.).

3. Supply mu51cal background ("Thls desk is my desk tﬁis fiaq is our fiag“

public¢ items in the room.

4. When students are familiar w1th the song and the act1V1ty, expand 1yr1cs

to include more and more stidents in the room ("Which desk is Jonri's
desk?" "Which flag is our flag?" etc.). Havz students sing and point
as cued by lyrics.

6. Eventually lead student 'in a group marching song through the 1oom,

cuei:g students to 1dent1;y elther th61r own or other's space in the

room. Bé sure to cue elements which are familiar to most students so

the experience can be both enjoyabie and successfui.

To evaluate efféctiveness, call out specific items you wish individual
students to identify (desk, chair, etc.).

; WHAT ELS
r—*- ELSE

You may want to augment this by addlng a vocabulary bulldlng component.
Hold up signs (make them a good size) picturing the name or pictured

symbol of the items you want students to identlfy.

o 61
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——— RELATED INSTRUCTIONAL GOAL
1.1 To assist student in developing
self awaréness.

UNIT

ACTIVITY # 13

—— RELATED OBJECTIVE ——
1:1:4 sStudent identifies his or her own

unique characteristics.

ME MOBILE

MATERIALS

—— STUDENT EXPERIENCE

Students create a mobile, the elements
of which reflect their likes;
interests and other unique character-
istics.

Firm but pliable wire

(hangers wiil do):
Heavy cardboard or lightweight wood:

String; thread or fishing tackle
«~or suspending objects).

Varied colored paints.

Objects of personal interest —- the
real things.

SPECIAL COMMENT:-

Arrange for sample mobiles or

pictures to be displayed in class
sevgrg% days before begimnning

this project:

tP\:): '
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r———SUGGESTEDACﬂVﬁYPﬁOCEDUﬁES

1. ramiliarize students with the mobils form. Try to locate community
settings where mobiles are displayed and arrarge for students to visit
them. If héﬁé ié availablé, pérhéps ydﬁ Céh arrange for another high

2. When students are familiar with the moblle form, begln the ba51c con-
struction process. Have each student mold his wire into a hook—llke
shape. This will be attached to the cardboard shape described in
Step 3.

3. WNext, have each student decide on an appealing and functional shape for the
center cardboard piece. Bear in mind that it is from this piece that wired
objects will be suspendéd. Basic ShapesS sSuch as circles, sguares and
ellipses work well.

4. Cardboard shapes can now. be palnted or otherw1se decorated: Encourage
as _much creat;v1tyfw1th this step as you wish: You may want to set up
painting stations for groups of students for this step.

5. Objtvté oé intexes; students have colleotﬁd (3 dImeHSIonai and/or pictures)

can now be "wired" and hung from holes punched in cardboard frame. They

may ;eflect individual hobiies (models of bikes; cars; etc.), special

personalities (photos of famxiy members, hzroes; etc.); food favorites

(small cereal boxes, McDonatd's paraphanaLIa ) Develop your own categories
for this step.

6. when all parts are assemb)ed, exhibit in some visible spot in your school.

After exhibit; mobiles can be suspended over each student's desk to per-

sonalize his/her space.

—— AFTERWARDS —

Provide each student with an opportunlty to describe his ﬁobiié to

ttie rest of the class. If this is not feasible, the teacher may
display and describe each mobile anonymously and ask other students

to "guess' its creator.

—— WHAT ELSE

illustrated and added to a class album.




— UNIT

' RELATED INSTRUCTIONAL GOAL
1

:1 To assist student in developing

I self awareness:

PERSONAL-SOCIAL SKILLS

ACTIVITY# 15

RELATED OBJECTIVE

1.1.4

characteristics:

Student identifies his or her own unigue

WHAT NEXT?

———MATERIALS

' STUDENT EXPERIENCE

In this activity, students improvise
responses to a variety of common and
Props are

uncommon life situations.
used to assist with dramat;zations
which will point up the unigueness

of each student's response.

Open space -- large enough to serve
as staging area.

Situation Cards -- describing a variety

of common and uricommon Situations which

students might confront:

Prop Box -- large box t.» be filled with

students (and teachers) have collected.

SPECIAL COMMENT:
Allow several days for studernts to
bring in Prop Box items.

The Situation Cards you develop will

suggest the type of items you have

students contribute:

ERIC
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——— SUGGESTED ACTIVITY PROCEDURES ———

1: Bctore beglnnlng this activity with students; develop a number of

51tuatlons to which students will improvise responses. Be sure to

provide a variety of s1tuatIons. Leisure time activities, career

choices; fantasy excursions and the like are all good subjects.

-

"It is a cold, rainy Saturday afternoon and you are at
home with your mother. What will you do?"

“?cur schooi is sponscring a Career Day Fair. What

"A magical genie has just granted you a single wish.
What will it be?"

3. Instruct students to brlng in three or four items or props which relate

to the subwects of your s1tuatlons. Add to the supply of props from your

own attic or local garage sales: Place in Prop Box.

4. Explain to students that they w111 be playlng a game in which they "act
out" their unigue responses to different situations. Props will be used
to assist in the dramatizations.

yourself until students ‘“catch on.'

6. Students may hnow 1mprov1se dramatlzatlons to the situation cards you have

developed. Select individual students for situations or ask for volunteers:

7. Through class discussion, assist students to 1dent1fy the 1nd1v1dua1
hobbies;, interests,; and characteristics which have been revealed through
dramatizations.

—— AFTERWARDS
Using your situation card subjects, assist students to develop a class
profile. Individual student characteristics and preferences may be

recorded on large chart paper or in a class atbum:

— WHAT ELSE

This activity may be helpful in developing students' problém-solving
ékillé  Have students assist in creating situétibn cards WhiCh

communlty .

16
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UNIT

- -~ RELATED INSTRUCTIONAL GOAL
1.2 70 GusiSh Studolit in developing
piteriorsonul gkills.,

—- - RELATED OBJECTIVE

F:2:1 srodent attends and responds to sociat

interactions of others:

MINRUOR, MIKROR

~—— STUDENT EXPERIENCE

In this activity; students working
~ith partners, imitate and respond
to tho movements of others.

MATERIALS

Clear space in center of room.

Musical background (record, tapes
or drums -- whatever you choose:)

SPECIAL COMMENT:

You might want to prepare students
for this activity by discussing the
importance of observing and .
responding to the actions of others.
Throughout the activity, remind
students to remain sensitive to
their partner's motions.

ERIC
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——— SUGGESTED ACTIVITY PROCEDURES

1. lave students gather in a circle with a partner: If possible;
students should select their own partners

Dcslgnatu one sLudont in cach paIr to be the leader, the other; the
"mirror:." Lxplain that the "mirror" is to follow the movements of
the ledder.

Instruct students that when the music begins, the leader is to move

: according to the directions provided by the teacher.

L

! 27 sStudonts actInq as mirrors should imitate, simultaneously, the move-
i ment of the leader:

h ud;hpf then directs students through a variety of movements, each

using dltfurenf parts of the body and dlfforent tempos. (Ydu may

¢: 1lave students change mirror-leader roles and begin agair. Be sure to
provide opportunities for students to Vvary their movements and speed.

AFTERWARDS —

llave now pTIrS of students perform as leaders and mirrors. Check
for individual students' attentive ness and responsivity.

—— WHAT LSt —

Y ou mlght have 1nd1v1dual students taKe turns at leading the whole

qroup while the rest of the class mirrors his/her actions.

18



UNIT
PERSONAL-SOCIAL SKILLS

——— RELATED INSTRUCTIONAL GOAL
1.2 To assist student in developing
interpersonal skills.

ACTIVITY# 19

——— RELATED OBJECTIVE
1.2.1 Student attends and responds to social
interactions initiated by others:

- - - - a1

CIRCLE OF FRIENDS

—— STUDENT EXPERIENCE - | [~ MATERIALS —

7 or 8 chairs drawn into a circile:
(You may need two such circies in

your ctass with a "ieader" for each).

SPECTIAL COMMENT:

You may wish to prepare for this
activity by talking with your students
about the importance of communication:
Try some simple Comments out in the
larger group to give students a sense
of what you intend.

In this exercise, students practice
giving and receiving compliments in
the company of their classmates.

19 :
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SUGGESTED ACTIVITY PROCEDURES —

1. Have students and teacher gather into a circle.

Begin, as léééér, by éhéringfa greeting; compllment or SImpie
question with one of the students, (e.g., "How are you today; Mary?)

o

3. Encouragé the student to respond. A simple acknowledgement or answer
will do in the begiuning.

4. The responding étuéant now has the bppbrtunity +o initiate a simple

5. Continte to facilitate process until all students have had an
opportunity to communicate.

6. Along w1th pract1c1ng the verbal exchange, pOInt out the importance of

listening -- not just w1th the ears but with the whole body. Explain

and ericourage the importarice of eye contact as part of the communica-
tion process.

7. You may wish to end the exercise by asking students how they feel

about their experijerice and what they have learned from one another
in the process.

—— AFTERWARDS

In an 1mpromptu altuatlon, have pairs of students engage in a

brief exchange of greetings, compliments or guestions.

—— WHAT ELSE

As students become more comforfable w1th 1nterchanges,iséiect

specific topics to be addressed through "Circie of Friends" acpIVIty.

Topics might focus on family situations; school events or other issues
important to students.

20
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—— RELATED INSTRUCTIONAL GOAL

1.2 To assist studént in developing

interpérsonal skills.

—— RELATED OBJECTIVE —

1.2.1 Student attends and responds to social
interactions initiated by others:

QUICK DRAW [icGRAW

——— STUDENT EXPERIENCE

Tn this activity, two students face

§é5h other in gun-dueling style,

draw...and fire compliménts or
greetings at one another!

e MATERIALS — -

record playar or tapr racorder.

3’ |

Record or tape of "dmeling music.
Simulated "dueling" implements --
a bougaet or single flower to be
pulled at the draw signal.

SPECIAL COMMENT:
"Dieling" music Should be & one or two

track, High Noon:)

ERIC
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— SUGGESTED ACTIVITY PROCEDURES ——

Begln by explalnlng and modeling the procedure _ for students Besignaté
oqqrperson as "QULCk Draw" who speaks first and the other to give an
appropriate response. Fror example:

C.D.-McG.: “Hey, you look happy today! You've got a great smile you know."

Response: "Why; thank you. 1I've always liked your smile too!"
1. Select two "duelers" to try thé exercise. Have them stand back to back:

Sot the scene for the duel:

o

"It s morning and ycu've run into Quick Draw on_the school bus;"
or "vou run into Quick Draw on the lunch llne.' I+ can be a different

scene for each duel.

3. Piay the music. Instruct students to take 10 pace: away from each other

as you count to ten.

4. Have students turh as music stops. Command them to "draw” and let
Ole Quick Draw deliver his/her gréeting. The Student who plays Qu1ck
Draw should have somethine prepared to Say. (You may want to help with
this initially.)

5. Allow time for the réceiver to deliver a response. (You or other

students may coach at first if this is necessary.) With practice;

students should be able to think of responses in fess and less time.

6. Vary Quick Draw and respondent roles until all students have had an
opportunity to participate.

—— AFTERWAHRDS

Without the musical background or game framework, try students on
spontaneous responses to some of thé greetings you have practiced.

Write some of the best responses on cards. Set up a display with a
picture of Quick Draw in the middle and respcnse cards all around
him/her:




—— UNIT

-—— RELATED INSTRUCTIONAL GOAL
1.2 7o assist student in developing
intorpersonal skills.

PERSONAL-SOCIAL SKILES

ACTIVITY # 25

—— RELATED OBJECTIVE —
Student engages in sustained social
interactions with others.

1.2.3

MURALS

MATERIALS

—— STUDENT EXPERIENCE

Students work together as a group
to create a class mural.

Exafiples of mirals.

Largé rolls of brown or white paper.
Brigh'. colored paints, crayorns,
markers, colored challi

Brushes (in many sizes):

Available wall (e:g:, school, museum,
coristruction site) on which to display
finished mural.

e Examples of varly Ey; stian
hieroglyphs, Indian art, cave
drawings and the like might
provide excellent moc-21ls for
this activity..

® You may also wish to invite
student partners from non-
handicapped classesz to
participate in this activity.

23
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—  SUGGESTED ACTIVITY PROCEDURES

You may wish to prepare for this activity with a walklng trlp to view murals

already ex1st1ng in your community (city parks and playgrounds), cther schoo}s

and cunstriuction sites may provide examples. If not, try your local museum or
library.

1. pPresent examples of murals. Discuss the Stories they tell and functions
they serve:
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to start wrth a s1mple, famlllar theme Sich as everyday events or scenes
in the school or communitv.

3: oncc a theme has been decided upon, have students do preirmrnary sketches
of the mural on a blackboard or drawing paper.

4; DCST]nate two or three students to work as a grcggion a section of the
mural in which they have speclal interest. Be sure to assign students
work commensurate with their motoric ablllty. You may wish to include

a non-handicapped student in your groups to serve as a helper

5. You may wiszh to "block out" sections of the mural for students before
the actual drawing arw painting begins.

6. Have students draw and ther paint their portion of the mural. (Provide
aoc-ical assistance as necsssary.)

JE e

7. Display wural in prominent plsce in school or communlty

——— AFTERWARDS - -
|
|

ask each studeu* to identiiy what psru lie or she worked on with a

nartner.

—— WHAT ELSE - —

Take a group picture standing in Front of their mural. If possible

have their Iocal commuwi*y paper write a short ohoto—f*ory about

thelr murai Display m.:al in community locat:er ok schnol common
room, e:.g.; schonl cafeteria.

~J
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RELATED INSTRUCTIONAL GOAL ’

]

‘ot student in developing
skills.

crperzonal

— UNIT
PERSONAL-SOCIAL SKILLS

ACTIVITY # 26

ctutdoent endades ih sustained social

interaction with others.

Simp te Sguarc daincilty routine
A RRTE an opportunity to
o ohe anwither “hrough dance.

staudent

r———MATERIALS

Récord player.

Any square dance record that is not
too fast.

Open space (i classroom or
gymnasian) .

SPECIAL COMMENT:

Ifrsidua'r'c dancing becbmes a r’e’g’ular
activity, you might have students
dreas feoy the occasion: Plaid shirts,
bandanas or FGIL skirts make Ui
just the right garb and arc rcadiity

avaitable.




e SUGGESTRD ACTIVITY PROCEDURES

* 1. iiave seudents arrange themselves into a square with two on a side.
w, L.in to students that they will nced to follow the directions

Gioyol, thie cullor:

5. As cdller; be sure to allow enough time betwcen calls for students

Lo move. You may also want to practice cails a few times without
| Misic to familiarize students with movements.

4. sobie culls you might wish to use are:
“urntlemen to the center; gentlemen back again;
‘ luidies to the middle;, go back to your friend;
: ierybodv turn around, turn the other way;
take & walk around the block and comie back hHome to Stay

iy enjovable calls might be:
"%Qﬁéng thp lemon." (A1l go Center)
i "pack away." (Out from_ the ceriter)
; "purn to the right and_ left.”
: "Bow to the right and left.”
. Throuch class dis CUSblOﬂ, have studont; compare square dancing Wlth

more "modorn" styles of dance. Point up the importance of group

intoraction and coopcratlon to the success of sunre dancing.

| R o

r-—AF|ERVAHDS
|
|
| - - - -- 5=
Arr.nne for informal dance tlmtS in your program. See if
Shoo nts engage in square dancing sporntalieously when "hoedown”
e i played.

r——-WHATELSE
if ~fHdLnLv take to square dancing, dad costumes and hold a

} thsedown " Inzite other classees, parcnts and anOY' Try othor
i (R STa of foil Janc 1 which call for group part1c1pat]on

I
o

O
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7[— RELATED INSTRUCTIONAl GOAL —————— i UnIT

1:2 To assist student in developing
interpersonal skills.

PERSONAL-SOCIAL SKILLS

l
- — : ACTIVITY # 27

' RELATED OBJECTIVE

1.2.3 student engages in social interactions
with others.

PICTURE ZONE

——— STUDENT EXPERIENCE MATERIALS

Pictures suggesting different scenes

or moods-:
Open space.

Camera and sliade projector
(optional).

SPECIAL COMMENT:

Students working together in smalx Magazine pictures oxr fine art prints

groups; .nimate scenes depicted by would be appropriate for this activity.

prints or pictures. Be sure to include some contemporary
scenes -~ discos; sporting events, etc.
~ in your scenes to be animated.

27 s~y




—  SUGGESTED ACTivITY PROCEDURES

1: Collect a series of plctures {either you or your s*uuents) or prInts

deplcting small groups of people engaged in diffarent kinds of activities.

3. Have students gather in a large circle around the "Picture Zone" ard

assign each a number.
4. Designate a picture you wish students to animate:

5. (all out a number; have the student whose number is called move to the

Picture Zone and assume a movement or position suggested by one person
in the picture.

6. Call out new numbers, one at a tlme. 1nstrﬂct ng students whose number

is called to move into the picture Zone. As students move into the

Picture Zone, they Should assume a position which compliments the other
students and helps to coriplete the scene.

7. As each student moves into the Picture Zone, he should assume a differéent
position in the picture.

8. As each picture is cvompleted, encourage students to explain the scene

they have credt ed and their individual part in it.

9. Repeat this process with several different plctur beihg siure that alt

students have an opportunlty to participute.

L N —

r‘" AFTERWARDS

Designate small groups of students to select a picture and animate it.

“he rest of the class can guess the topic of the scene.

—— WHAT ELSE - ' ST

Tf photograohy equipmant is avallable, have student "photographcr

take a picture of each *ompleted "Scene’" Progect slides onto screen

ar d heve students discuss the scete ind actions depicted.

O
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 RELATED INSTRUCTIONAL GOAL ——————— ' UNIT

,(:

L0 e wevicl student in developing PERSONAL-SOCIAL SKIELLS
3 fiteciersonal sKkills.,

t e ACTIVITY # 30

r— ©  FELATED OBJECTIVE

i

.

PooiIrid Crwdent inroracts appropriately with
svartiliuar people in his or her envirorment.:

Uity S COMIN' DANCE

-~ STUDENT EXPERIENCE MATERIALS
i
: Musical background fer "Company's
i Comin'"
I
i
|
i
|
SPECIAL COMMENT:
Stuger oo erform a clrcele dance to This acti?ity éhdgia 5eruhdertjk¢n
“oompee o' Comin'” Using mime, each after Activity ¥ 32 &3 it uscs the
student hosoon opportunity to practice song developed there for the danhce.
vesmtonse o to visitors in the room.
29 i
7
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i

-SUGGESTED ACTIVITY PROCEDURES

Wer the “Lompanv s Lomln'“ Scng has been mastered; turn the activity
into @ mime. Students WlIL act out the actions depicted in the verses.

[

Por wxamplo, To "And we'll as\ won't vyou sit down? ... have students
minie offering a visitor a sea at:

- Lidsed on ths song:

:.1 students gather in a circle. Select wne student to act out the

s itor role and onc the greeter: lave them stand in the center of the

nn thc pgrrmetev sing the chorus of "Compaiy's ”omln " holding
i -tockwise around the circle as they do sc. (Suggest
y. and tempo which is appropriate to your students' abilities.)

¢
e
~

ﬂjl'f(qu still as they sing the verse while studunts in the center a-t
out the scene depicted by the verse.

tructure song so that it is sung, cnorus, Verse ofe; chorus, verse two,
oo,
fith cach vorse, seleéct two studenis to ernter the center of thec circle
and dramatize the verse.

ance until al® verses have beern enacted.

studelits have practiced miming verses; they are ready for a circle

— — AFTERWARDS — ——~

vive individual student: opportunities to act out theirfgreetinq skills

vy recruiting visitors into the classrocm. Visits may be staged or

apuntaneou .

WHAT ELSE

DJuCUbb tlie verses with the students. Which situations did_they like

Lost? Which, least? oo they 1.:e having visitors in the classroom?
why? Wwhy nct?




. — — RELATED INSTRUCTIONAL GOAL — UNIT———

1.2 To assist students in developing PERSONAL=SOCIAL SKILLS

B ' -- ACTVITY# 31

RELATED OBJECTIVE

1.2.4 Student interacts appropriately with unfamiliar
people in his or her environment:

COMINGS AND GOINGS

STUDENT EXPERIENCE ——————— ——— MATERIALS

A supply oF “Situation Ciie Cards" -

cards on which a variety of every-
day situations areé briefly described.

Owen space for stagiig area.

SPECIAL COMMENT:

In this simple theatre game, students "Situation Cue Cards" should briefly
practice meeting and conversing with describe d variety oOf situations in
less familiar people in their world. whHich students miust interact with
unfamiliar people in the environment:

31

o
o
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—— SUGGESTED ACTIVITY PROCEDURES

1. Begin by talking with students about the many situations in which they
must meet and obtain information from peopli. they know only slightly or
not at all.

2. Identify, togethér with students, a list of these persons and situations
(bus driver, policeman, food Sérvice person, etc.).

3. Develop "Situation Cue Cards" which briefly describe typical circum-
stancés in which students might find themselves.
Examplés: "You are downtown and must ask a policeman how to get
to a movie theatre."

"You are on a new bus route and must ask the driver
the proper fare."

"vyou must tell a hospital nurse you do not feel well."
4. Have two students stand back-to-back in the staging area. Assign one

the role of cuestioner, the other that of respondent:

5. ‘The questioner selects a "Situation Cue Card” which he or the teacher
reads aloud.:

6. Students turn and act out what they think the appropriate responses
should be:

—— AFTERWARDS ———

Have individual students try out their skilis on people in the
ScHool environiient or on comminity trips:

—— WHAT ELSE

Situations can be expanded to involve longer dialogue: Videotape
"sittations" and play back for students to critique:




—— RELATED INSTRUCTIONAL GOAL UNIT—

1:2 To assist student in aébeioping PERSONAL-SOCIAL SKILLS
interpersonal skilx

ACTIVITY # 32

——— RELATED OBJECTIVE — — -

1.2.4 btudcnt interacts approprlately with

environment.

COMPANY'S. COMIN'

—— STUDENT EXPERIENCE ' MATERIALS

RecordIrg of "She'll Be Comin' Round

the Mountain”

(e S
P%EiHC)‘ Blackboard or chart paper on which
to write "new" verses of the song.

How are yeup |
when they come!

i[ And W§ dSKg Record blayer.
|
|

} o SPECIAL COMMENT:

tlth thls song, a re—worklnq of Thergﬁ;s a fine recor§19979f "She 11
“Siie'll Be Comin' Round the Mountaln, Be Comin' gogng the Mountain" on o
students have an oppcr-uu¢cy to use Pete Seeder's album; Pete Seeger ard

music to prgctIce grcetlng less Brotlier Kirk Visit Sesame Street.

famitiar people in their world.

i




|—— SUGGESTED ACTIVITY PROCEDURES

| !. BWuin this activity by réviewing the song "She'll Be Cnmin' Round The

i Mountain.”

2. Whin Btudehts dre familiar with thie melody, introduce the new song
fitle: “Coipany's Comin' Round the Corner." The chorus will be:

comp'ny's Comin' Round the Corner when they come
Comp'ny's Comin' Round the Corner when they come
comp'ny's Comin' Round the Corner
Comp'ny's Comin' Round the Corner

: comp'ny's Comin' Round the Corner when they come.

| - _

? i, Discuss what things' should be done in preparation for company today.

[ the ld .days, one would "kill thc old r3d roostér, when She coies"
... but .. thing far more fitting for today might be "And we'll ask,
How Jo o do?' wilen they comé."  OR "And we'll ask, 'Hello, how

[ Jdre vouy!' when they come."”

4. With the assistuance of studernits, write verses which depict the proper
wday to trudt a visitor.  (The second Verse could be: "And we'll ask

'won't vou sit down?' whe 2y come." And the third verse could be:
: "And we'll Show them all .. . dnd when they come.™)
S, dave <tudents practice the song, adding new verses for different

guvasions dand gitudtions:

[

[~ — AFTERWARDS
|

Give jeniividudl students opportunities to demonstrate their greeting skills
v rocoiving students or other wvisitors in the class or school.

ing clements of mime aid dance to give thé song additional dimensions.

ivites = 30 for specifics.
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—— RELATED INSTRUCTIONAL GOAL -

To assist student in developing
greatcr knowledge and control of
_his or her body.

1.5

—— UNIT
PERSONAL-SOCIAL SKILLE

ACTIVITY # 33

RELATED OBJECTIVE

Student namés and indicatés function
of major body parts.

1:5:1

BODY CASTS

MATERIALS

In this activity, your class creates
a life-sized model of body narts or
which they themselves have been’ the
models.

Casting material--gauze strips
dipped in plaster. are

These are avail-
Hospit>1 supnly outlet.

Watering pails or othér large
containers.

Masking tape.

Scissors:

Newspapers to cover casti:ig area
ape Co ¢ ,

(a fairily taige open space):

Paiats to decorate "he modei:

SPECIAL CCMMENT:

You will want some excra help with
this cie -- a good ¢pportunity to
enlist the aid of stuident helpers
Srom othe:r rooms: Aluo, students
should wear old clothing on casting

day. o J

O
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SGESTED ACTIVITY PROCEDURES

IL may be hclpjul to nave anatomical criarts or . umercially available
models on prominent dlsplay around the room.

Through group d:scussion,; have students identify the pasic pody part: you
plan to cast.
identify pairs of students who will contribute their pody parts as

models.

omonstriate the use of casting material. Perhaps, one of your students will

want to serve as the modei: .

® UIlaster strips are submergﬂd in watériand wrapped in layers arbgha
the part to be cast. (Use eviough layers to capture the form. You
may use only a part of a limb.)

Allow sufficient time (sce directions) for plaster to set. It seus

s
qu1ck]y.

e When plaster is set; out scams and remove casting.

¢ lReform whote timb with masking tape. =

Divide aroup into pairs for casting phase: Provide each pair with a

relpor (an aide or student from ancther clasa.)

purinc "drying time" you might warit to play scme soothing music to dis-
tract students' attent on from the vait:

ronove casts. If a llmb has been completely encircled by casting matarial;
cut and reassemble halves with masking tape.

students are now rgady to decordte limb casts. (.« firsh wolos tone: fo
Sieate a "rcalistic" model or “"decorate" accor:iing to traste:

..__.WMAA.____. _.)‘

- AFTERWARDS

Jave students label parts an brléfiy Jescyr be functions for
wlsplay in class or some common area of the school .

[ — S R

——— WHAT ELSE

;f yo. are ambitious; vyou might colistruct a who.e per:icn from the casted
bodyparts:




AFH)mﬁJhUCﬂONAlGOAL

. s ostudent in developing
N Enowloedae and control of
; T

ane indicanens

parts .

fun b

on of

PERSONAL-SOCTY

ACTIVITY # 34

.
i

IENCE

- STUDENTEXPY

mpie dance 2xercise;
ar:» provided an opportunit
thelr awareness of th1r

- UNIT——— — - ——

KIELS

ru———MATERMtS -

J
|

Open space.
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SPECI/L COMMENT -

I ' & musical background would be i
© | addition to this activi'y

! wish to prepare a tape ¢i
., whicl corr-spond to the differs
i : moveme: cempos.

L ) =
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SHGGESTE D AC T Y PROCEDURES e o oo _

P .

fenty Yor this altivity by explaining that

Sl Bt o0 mound and that our bodied, ovien when Sppareocls

oot bie o the tooi i o ogudet, dinldy 1it rooms

Ao Le listdn te the Sounids thein bodics make at rest
i, hewribeatr, stomact gurgled.)  Be prepared for some students

b ot ing.

oy Leted Lidtening cxercis

Gl pieiendoana Lhie fusictions indicated oy
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—— UNIT

—— RELATED INSTRUCTIONAL GOAL. = ————————
1:5 To assist student in develog.ng PERSONAL-SOCIAL :

O assist SLUCENE ST MRYT SR NE&E-SOC
gredteor knowledue ard control PERSONAL-SBEIAL SKILLS
of P.¢ o her bady.

ACTWITY # 35

S PELATED UBJECTIVE —

1.5.1 Studernc names and indicates function

Sf majcr body parts.

HAND U IVE

——— STUDENT EXPERIENCE

——— MATERIALS —————
Recording of "Willie and thé liand
Jive."

Ruecord piayer.

Open space for moving.

SPECIAL CUMMENT:

P thiio

dotivity; ztudents rewrite Aau old Iric Clapton rocourd,

' 461 0-z2an Boulevard. features
ver=i.n of this old fiftiés* r.
tune.

tiic o © ‘-puiar song: "Will:e and
the Hand Jdive" to incliuu: war s

anous hody parts:

e b




——— SUGGESTED ACTIVITY PROCEDURES — —
Thi., exercise makts a grcat warm-up activity for the day or for other activities
1nvolv1ng sports, mime or dance.

1. irlay the song: ”W1llle and the Hard Jive'" for youl students Jntll they become
faiailiar with the ture. Encourage them to join in singing the chorus which goes:
“iland jive - (clap, clap)
Hand jive - (clap, clap)
Hand jiv: --doin' that crazy hand jive:
2. have students stand in a Clrcie. Make up movements for students to perform

while they sing the "Uand Jive" chorus. (The rhythm of this tune is great for

moving around -- not too fast or too slow).

Stop the music and make up a verse and movements suitable for foot jive. Have
students sing and dance to:

[V

"foot jive -~ (clap, clap)
root jive - gclap, clep)
Foot jive --dcin' that crazy foot jive.

4 .. i othor verscs for differcnt body parts (neck jive; knee 3 ‘e; arm jive, etc.)
5. Cumbine aiil the rarts in a final chorus:
"Foot jive - (clap, ctap)
! Knee jive - (613P',?¥§p)
| Leg jive --doin' that crazy foot jive."
i
|
|
|
i
{ - e ———— ———
[—— AFTERWARDS ————— —_— — =]
| fiave students idcntify and move a variety of body parts on cue. |

1
!
l

—— WHAT ELSE : ‘ — “‘::::i_—‘"“—T

{ may wishk o have individual studeiits develop srecialized "jive" parts
«iiich they perform a= solos, whHile the rest of the Sroup provides back-up. I

o
B
ol

I3
{

Faliia!
e
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——— RELATED INSTRUCTION. .. GOAL = —= - -—-—— =
\ )
1.5 7o assist student in devel .- N IO Al cArTEl CRTl
‘ olp oo oo 1 I PERSONAL-SOCIAL SKILLS
| ! T
o T - g i ACTIVITY #
o L -
; RELATED OBJECTIVE e -
1.5.2 studerit defonstrates knowledde of the
unique characteristics of Li:z or her
own body.
BODY GRAM
— r::::MA?éﬁﬁ¢s -

Ir this activity, studelits trace
their own life-sized body image.
Physical features and dress are
added to further personalize «ach
"bodygram: "

Butcher paper - 6 or 7 foot lengths
for each student:

Paints - the basics and some
unusually bright colors.

Brushes galore - in all sizes.
Scissors.
Paste; glue, other adhesives.

Cotton, wool, button:, fabric
scraps and whatever else students
ay use to "dress” their images.

SPECIAL COMMENT:

Y~ may wish to set up "paintirn,
stations" for gioups of three .:¢
four students. Be sure to cover
the flcor with héwspépéfs as

paintir 3 may get messy!

43,
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—  SUGGESTED ACTIVITY PROCEDURES ———

1. ilave stuisnts 1lieé on a &' or 7' length of butcher paper:

2. A fellow student, teacher, or alde then traces aroird the student's

body. Tr.: degrée of physical guidance required for this step will
vary witi, individuel studernt's motoric abilities:

When all “bcaygrams“ have ! reen traced have students gather at

painting stations in groups of 2 or 4 with their "bodygrams."

(W)

quue" to r_semble themselves:

5.0 You ihay wish to gu1de students paIntIngs of their "bodygrams" with

guestions such as "What color is vour hair, eyes’" etc. Encourage

vour students to be bold and experlmental as they dress their image.

Lging materials such as wooI or fabric that lend terture and dimension.

G. Allow "bodygrams" to dry:

7. Where p0551b1e, encourage students to cut ¢t their own completed 1mage.

(Irov1de phySLCHi guidance or assistance to <che degrce nécessary.)
5. Display finished "bodygrams" in classroom, hall or other school setting:
Y. As your students paint, you might wish to play come "mood setting"
music. "Everything is Beautiful In Its Own Way" micht be one of a
number of ap;ropriate songs.

AFTERWARDS -

liuve individial students identify sucth basic b dy chareccteristics as

hair and oye color,; heighv and body size.

i
|
i
[ WHAT ELSE
i

dave jnleldudTrntudenta write: taoe or LlCtdLC a hirief @:scuipticn

of +heizelves giving basic Welﬂhl, hélght 25 cololr information.
(S 3 -
J i 42




greater krnowledge and control of

| 1.5 To assist stident in developing _J PERSONAL-SOCIAL SKILLS

‘ ‘his or her body.

F— RELATED INSTRUCTIONAL GOAL l i UNIT : '
o o !

ACTIVITY i, 41 !

|

RELATED OBJECTIVE

1.5.3 sStudent practices contrsl of his or her body
in a variety of activitiés inv..lving
movement.

BODY SILHOUETTES
-—— = STUDENT EXPERIENC —————————7 —— MATERIALS - —
Light source (spotlight or projeztor).
- Butcher paper (three, four or six foot
lengths :‘cr each student).
Tempera paints :n saades of gray
from dark to proqyressively lighter
valieg.
lLarge paint brusies.
' SPECIAL COMMENT:
Students act as modfls and record a ‘ou may wish to invoive students ia o
scrics of controlled »ody movements | Sody-movemen’. awarencss exercise i
in life-sizé silhclAtres. prepa- ior. for this activicy.
- —_ [ - — _ — — .
.
a3
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i--—— SUGGESTED ACTIVITY PROCEDURES ————-- =~ - —

1. Begin by eyplgring with students the relationship batween body mbvement

and shadows (some 51mpLe hand eéxercises will 3erve the plurpose:)

20 Ex piaIn that ycu are going to create, by trec1ng thelr shadows, @ rccord

of their body movements performing a particular act1v1*y.

Thc group then dec1des whlch body movement= they w1sh to portray -

(o}
"

etc.

Designate 1 - 4 students of 51m11ar stature ‘& serve as modeis for the

novement. The number of models will vary for =ach phaseﬁefigge activity

you are recording. {You may use only one model for aiil phases:) Models
will need to "hcld" their position until it is traced.

. Tupe butchor papér to wall and set up light source:

6.  Have ecach mouel assume hls/her pose petwezn the light source and

butcher paper while seieone trices the shadow: Models will need to
"hold” their position -uitil it is traced.

7. Studenis may then ;Jlrt each pose lrﬂprongSvae shades of gray so that
th2 color progression ieflects the progressicn of movements.
4. Have students cut out silthouettes. (Provide physical assistance as

iiecded), and displays

L S— =

~—— AFTERWARDS
i
i fiave individual studen:s, on cue. strike and %old a series of
progressive movaments.

I
$

r—-WHATELSE--

{
1

1€ yeour students' theres are Sports- ri 14" »A, these posters.would

make an excellent display for =)~ gymaiasitin.
o 44
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UNIT

- RELATED INSTRUCTIONAL GOAL

Tooassist student 1o developlng
areater knowledye and control of

Dlooor her bodv. _

PERSONAL-SOCIAL SKIELS

ACTIVITY # 42

-~ RELATED OBJECTIVE

PLoo b student practices centrol of his or her body
vty of activities involving movement.

Pnoa variers

Hofah BACHING

-~ STUPENT EXPERIENGE -

a hman machine through
Initerred
cocrdinaeced chythmic movements.

ated ani

W ERIAES

Non: . For Initial ctassroom
exy  ifence;

SPECIAL COMMENT:

This activity is a potential
performance routine: If you decide
to develop it as such; you might usc
fabric; corrogated board and paint
fpr.mary and metallic colors) to
achieve costuming effects.

ERIC

Aruitoxt provided by Eic:
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: SULGESTED ACTIVE 7 PROCEDURES = === - e

ot owill owdant to o ropare for the “Human Machine” execrcise by
Crouiivagd e Studeits to think dpout machines:  Relating the concept
Coperiiirae to bLueanr wiork Ur Lo the body as machine,; are both good

Carting point g,

it ovicib LG d sclion] or community resource displaying machines
pordtich 18 a good way to begin:  You may also want to bring
i b macdidnes from home (can opener, egg beater, etc.) to demonstrate.

Gt ivitios vollowing visits may involve visual representations
S Cilent e wow and demonstrations of inter~relationships among
Sttt Hf o machine:  ne concer - of team work may be emphasized

u'oatt L on .. singie machine they have seen whosc
13t reploooe

C.icet o accent student volunteers to act out the parts of the machine.
feinowilh oone student who begins to move as a part of the machine.

ccwally, add other student pants until your whole machiqde ie opera-

LU o mis i and student=supplied sound effects will add another

Lo b tine greerelsce.

Lor scrate, on cuce, the body movements i merod

S1 TR,

e WHAT FLSE e

cur booaugment tlifg aetivity by Lhe additicn of music und
Crien Lt miaght crovide an excellent dance/wovement number Por

Sentrval sro ogliows




UNIT -

AAAAA - RELATED INSTRUCTIONAL GOAL
| Los o asiid cciidein i developing
i greater Ruowliedge and control

L* of lils or her body.

PERSONAL-SOCIAL SKILLS

ACTIVITY # 43

——— RELATED OBJECTIVE

[ o - o o ) R

¢ ¥T:5:3  sStudent practices control cf his or her body
in o variety of activities involving move-
merit:

MIRRGES

——— MATERIALS

—— = STUDENT EXPERIENCE ——

In this activ:ity, students practice
tdentifving and practicing facial
expressions which convey feelings.

O

ERIC

Aruitoxt provided by Eic:

Mirrors for each student:

SPECIAL COMMENT:

If students enjoy this experience,
"""" in clown

or mime face, which accents facial
features ard emphasizes expressions.
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—— WHAT ELSE

—— SUGGESTED ACTIVITY PROCEDURES

1. Have students sit in a circle on the floor for this activity.

3. Demonstrate how we use our eyes, face, nose, mouth and facial miscles
to convey different expressions.

4. Act out several different feelings or moods by changing your facial
expréssions. Have students giuess what feelings you are expressing:

5. Now provide individual or small groups of students with mirrors.

6. Explain that they are to act out, using only their facial expressions,
the feelings or moods you suggest.

7. Encourage students to observe their own changing expressions in the>*°
mirror.

8. Have students "act out" a variety of feelings —- anger, sadness; joy,
fear, etc. ‘

—— AFTERWARDS

Tell a story which clearly conveys several different moods: You m~y wish to

tell a familiar fairy tale to begin with: Have students; as a group, "act
out," using their faces only, the different moods angd feelings conveyed by

the story: Observe students responsivity and expressiveness.

Create a gallery of feelings in your classroom. Have students collect
and create pictures which show people conveying aifferent feelings
through facial expressions.

48



RELATED INSTRUCTIONAL GOAL f —— UNIT
1:5 To assist student in developing PERSONAL-SOCIAL SKILLS

greater knowledge and controi of
his or her body: . i
— ACTIVITY# 45

RELATED OBJECTIVE - .
1.5.4 Student recognizes and uses body language

and gesture as a means of communication.

FORM AND FEELING

—— STYDENT EXPERIENCE MATERIALS —

Photographs, pictires or art prints
which depict people expressing a

Construction paper.

Primary color tempera paints

(initially use only 3-4 colors).:

Brushes (various sizes):

SPECIAL COMMENT:
Some resources you might call upon
for visual aides include:

The Family of Man (Steichen, Edward, EQJ)

Plates from the Thematic
Aperception Test (T.A.T:)
feelings through a visual arts medium. o S .
Art Prints such as Munch's Cry or
Picasso's Woman Weeping.

38
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SUGGESTED ACTIVITY PROCEDURES —

1. Through group discussion, assist students to identify a variety of feelings

or emotions (happiness; sadness; anger, Surprise, etc:) and attributes

(strength, courage, weakness,; etc.).

2. Have students demonstrate feelings and attributes using body language and
facial expressions. Piscuss the method pecple use to express thelr

feelings: facial expression, body gesture, etc.

3. Explain that expressions of feeling can be communicated through photo-

graphs, pictures, paintings.

4, show exemplar "mood expressive" pictires and paintings: Encourage students
to "interpret" them by identifying emotions and feelings expressed by the

pody language and facial expressions depicted.

5. Have students choose an emotion to express through painting. Initially,

you may wish to have all students work on one emotion which you suggest
through a story (e.g.; Mary has just learned that her very best friend,

who moved away last year, is coming to visit. How does she feel?)

6: Have students capture emotions through painting pictures depicting the

emotions you have suggested.

7. Have students comparé and "interpret" each other's paintings. Label with

—— AFTERWARDS

Show students "mood expressive’ pictures they have not seen before.
Have them "interpret" the feelings or moods conveyed. . Encourage
them to identify the facial expressions and body language which led

them to their interpretations.

—— WHAT ELSE

You may want to conduct a separate lesson to teach students that

colors are often associated with specific moods or feelings (e.g., red
with anger; blue mood). Examples of abstract and non-objective art
work can be effective here. ‘

50
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——— REEATED INSTRUCTIONAL GOAL — — = UNIT
1.5 To assist student in developing , PERSONAL-SOCIAL SKILLS
greater knowledge and control of '
his or her body. o

LATED OBJECTIVE

R
1.5.4

Student recognizes and uses body language
and gesture as a means of communication.

EXPRESSIONS

—— STUDENT EXPERIENCE ' MATERIALS
Pianc .

Racord player .

Records of songs conveying differert
emotions, moods, and tempos :

Masking tape:

SPECIAL COMMENT:

f
In this activity, students will , Mark two parallel lines about
practice moving expressively to music threg feet apart down a central
which conveys different moods and portion of the room - about 12 feet

medanings . in length:

e T
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= SUGGESTED ACTIVITY PROCEDURES
|
|
|

livi: performance of a modern dance troupe before beginning this

acitivity.

hionits to music: Point out that their movements should express

|
1
!
.
1 1. \nlu]n to students that they will be improvising dance move-
|
! the same mood and tempo as the music.

i Y- pPenonstrate several examples of movemeénts which express the
iifferent moods and tempos conveyed by the music.

3. nsk students to arrange themselves on either side of the lines
taped on the floor.

Ff }Ohﬁlblb, arrange for students to see a film, television show cr

i 1 ;1dy different musical select:ons. Ask students in turn to dance

i dcwn the floor;,; between the lines, using movements which expre
‘heir interpretation of the music.

% Continue until all have had an opportunity to move to the musi

¢. oOnce students are comfortable w1th this actIVIty, select

individual students to dance Lnterpretlveiy without music. Ot
i students may then “1nterpret" the darice:

Ss

c.

her

i

—— AFTERWARDS
i
i

Provide impromptu occasions for 1nd1v1dual students to move

interpretively to music. The audience may then have the fun

oF guessing at the moods and feelings coriveyed by the dancer.

ass1st students communicate dlfferent moods and meanings.

vary shape of dance area to encourage different movement

pattcrns.




RELATED INSTRUCTIONAL GOAL ; —— UNIT
1.5 To assist student in developing
greater knowledge and control of PERSONAL-SOCIAL SKILLS
his or her body . :

ACTIVITY # 77

RELATED OBJECTIVE

1.5:4 Student recognizes and uses body language

and gestures as a means of communication

——— STUDENT EXPERIENCE —— MATERIALS

Notnie to begin with.

SPECIAL COMMENT:

Students demonstrate and interpret If your students like miming, you
one another's mimed actions and might want to develop some simple

expressions: .costuming effects for the activity..

ba
oy
oo
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__ SUGGESTED ACTIVITY PROCEDURES

1. Involve students 1n a class dIscu551on on how the body and fac1a1

2. Explain how mime is a way of representing actions through movement
and gesture not words:

3. Have students mime simple feelings or situations -- greetings, partings;
Happiness, anger, €tc:

a. Begln with basic,; familiar situations. You mlght choose to pantomime

throwing an imaginary ball from student to Student show1ng that as it
becomes 1arger, smaiier, heavier; lighter, cold, hot, etc., our move-

ments in relation to it change.

5. Graduaiiy expand on this experience to add to your student's repertoire.

Use the guessing~game technigues to expand activities:

What am I D01ng° (Yo~yo, driving a car, eatlng, SleeDlng,rﬁtC )

™

e What am I Saying? (Verbal rather than emotional comiiinications
SucH as hello, come here; no, etc.) .

@ How do I Feel? (Angry; happy; dlscouraged)

lost object, first date,; etc.).

7. Be sure non-participating students have the fun of "guessing" the
on- g

theme of the skit mimed for them.

—— AFTERWARDS

In impromptu or pianned sxtuagons, ask individual étué'én;é to mlme

feelings or situations. Be sure to include novel ones. Have other
students "interpret" or guess the situation mimed.

r— WHAT ELSE —

If your students enjoy mlmlng, why not consider formlng a mime troupe

(you may want to include non—handlcapped students as well.) Your

troupe might then perform for other classes and groups:

| Sy
lem )
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Daily Living Skills (2.0)

—— RELATED INSTRUCTIONAL GOAL — UNIT
2:1 To §s§;st student in learning to . ﬁAiLY LiViNé ékiLLé
gg;gifor his or her own personal
needs: R
ACTIVITY®# 49

RELATED OBJECTIVE

2:1:1 Student carries out dally activities assoc1ated

with maintaining personal hygiene and grooming.

DAILY DOINGS

— — STUDENT EXPERIENCE K MATERIALS

Poster board for each student.

Adhesive.

Magic marlers.

+— Pictures of dally hyglene and
grooming routines. e

I

Mirror (important).

[T

ERNATATAREIIN) ' Grooming aides.

[T

= |
SPEEIAL COMMENT:
In this activity, students develop and Pictures for this activity should be
maintain a chart which portrays their age-appropriate. Advertisements and
personalized program of daily hygiene. popular magazines designed for a teen

audience will be a good source. Also;
you may wish to set up a grooming
corner in your room -- if so, be sure
to include a mirror.

55 :
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—  SUGGESTED ACTIVITY PROCEDURES

You may wish to use this activity to reinforce concepts and habits you are

teaching students as part of their health program.

1. Through class discussion, assist students to identify five or six
daily activities essential to their maintenance of good personal
hygiene or grooming. Although students will have many common

elements, (bathing, hair care; etc.), you may WishH to inciude special

needs of individual students.

2. Pruvide students with a supply of magazines from which to gather pictures

portraying the activities they have identified. (You may wish to divide

students into working groups of 3 or 4 o share a common supply of
magazines:
3. students should now cut out pictures. Provide physical assistance as

needed.

4. Have students arrange pictures on the life hand side of the poster board.

5. on the right hand side, draw columns to represent days or weeks. Students
will use this spaceé to keep record of their daily/weekly tasks.

6. pProvids a time during each day for students to carry out and check off
their accomplishments on the chart. Use symbols, stars, stickers, or

whatever appeals to your students to mark accomplishments.

7. Review charts at the end of each week.

—— AFTERWARDS

At the end of each week, reéview student charts. You might provide a

ireward" to students for their efforts. To insure that all have a
opportunity to receive a reward, be sure to include several winner
categories (mo&t improved, best all-around; etc.)

—— WHAT ELSE ~—

You might arrange a shopping trip to your local drug store or depart-

ment store to buy the supplies necessary for their grooming activities.

Start a grooming <iub or corner in your class.

I.i & 56




i RELATED INSTRUCTIONAL GOAL : UNIT
2:1 To assist student in learning I
to care for his or her own personail DAILY LIVING SKILLS

ACTIVITY # 52

' RELATED OBJECTIVE

2:1:1 sStudent carries out daily activities
associated with maintaining personal
hygiene and grooming. _

MORNING MADNESS

——— STUDENT EXPERIENCE : - MATERIALS

. - ' Tape recorder.
Music source (Guitar or piano if
played by teacher. If not, a
recording can work well.)

Grooming props, (such as hairbrush,;
dryer, toothbrush, etc:) are optional:

SPECTAL COMMENTS:

In this activity, students create This dctivity may be Used to niotivate
a musical routine to exemplify and your ongoing program in this important
accompany their daily grooming area.

routine.

57
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—— WHAT ELSE

r-~SUGGESTEDACﬂV”YPPOCEDURES —

1. Begin the activity w1th a dlbcu551on of the sounds and movements

associatoed with the groominy routines btudents are carryxng out.
(Some cuvachily or modeling may be necessary here:)

2. Have students, as a group, act out the sounds and movements of

cotimon yrooming routines, such as tooth and hairbrushing; showering;
ot e,

to 'uptune th bounds. Lventualiy, you may move students to 1m1tat1ng

tliv soudiids thirough musical instruments, (sand blocks, etc.) or voicing.

4. A studenits imitate the sounds and movements associated with these
roltiies, provide a slmplc musical background. Melodies such as
o~ n

"Ruw, Row, Row Your Boat, ' or "This Is the Way I ..." are familiar
diiidl lenid themselves weil to adaptation.

provide brief time perlods during the week for students to rehearse
their routine:

o For variety, have students form a circle. Offer each student, in turn,

a1 favoritec routine to perform “center stage."
p

L“ . _

—— AFTERWARDS

avg individual students Identlfy, in words, song or picture, the

steps for maintaining his or her good personal hygiene.

l S

Have students make posters of the most important daily grooming routines.

s




UNIT

RELATED INSTRUCTIONAL GOAL

2.t To assist student in learning to
care for his or her own personal
needs.

L

DAILY LIVING SKILLS

ACTIVITY # 53

RELATED OBJECTIVE

2.1.2 Student engages in a reqular program

of exercise:

EXERCISE ILLUSTRATED

—— STUDENT EXPERIENCE

Students visually represent a favorite
movement from their regular program of

exercise:

—— MATERIALS ~—e

Light source (projector or spotlight).
Large sheets of primary color con-
struction paper.

White crayons or chalk.

Scissors.

SPECIAL COMMENT:

You may wish to undertake Activity # 54
before baginning this one.

If you cannot locate construction paper
in 6 foot lengths, tape several pieces

together for each student.

59
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' 7SUGGESTEDACﬂVﬁYPROCEDURES

1. Through group dlSCUSSIOH, have each student decide on a favorIte -
exerc1se routlne he or she wouid llke to represent v1sually. Draw upon

exercise they wish to represent.

the light source and wall to Whlch colored paper has beeﬁ taped:

4. 'H'ave st'iiaéBE assume his or her pose. Studerits may stand, sit, kneel,

5: Designate another student or "hHelper" to trace around the pose. (See
Bctivity #37 for specific directions. )

6: wWhen tracing is complete, student may cut out silhouette. Provide
physical assistance as needed.

7. Display in class or gymnasiuii.

—— AFTERWARDS

Have students identify thelr exerc1se routines by explalnlng their

movement pose and the regular routine from which it is taken.

—— WHAT ELSE —

Charts and posters of exercise routines may be displayed in the class

3nd used to record students' progress in the program.

| , 60
o 109
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RELATED INSTRUCTIONAL GOAL ' ——— UNIT

to
[

To assist student it learning , T
to care for His or her own personal DAILY LIVING SKILLS
rnieeds .

ACTIVITY # 54

RELATED OBJECTIVE ]
2.1.2 student engages in a regular program of
exercise:

e e

CHORUS LINE

' - STUDENT EXPERIENCE == . —— MATERIALS

"show-biz" or popular recordings
according to taste.

Open spacé in classroom or gymnasium
to serve as "dance floor."

Percussion instrument.

SPECIAL COMMENT:

'Thisrsimple exXercise routine may stand
by itself or fori the basis of a more
conprehensive and sophisticated program
of dance/movement:

In this activity, students learn

to darnce basic warm-up 'ei{erCis"eS

combining them into a coordinated
darnce routirne:

S BV




O

ERIC

Aruitoxt provided by Eic:

—— SUGGESTED ACTIVITY PROCEDURES

1. Boefore beginning your program, why not proyIde students with an opgortunity
to cnioy a performance of jazz, modern or interpretive dancing? If no
ploqldﬂs are available locally -- it need not be a professional troup

movie or television show may be an alternative.

2. Arrange students at spaced intervals on "dance floor."

3. Introduce students to a variety of simple warm-up exercises (e g., shaking,

stretching, bouncing, skipping, etc:) which involve both stationary and
locomeotive movements.

4 11\ Hav1ng individual students pcrform a series of dance/movement exercises

in response to coachlng and musical cues you prov1de No fixed set of

movemets is necessary as long as they involve a variety of body parts in

t.otlr gress and fine movements.

uxplorcd, add varisty by experimenting with 51mple rhythmlc variations on
movements.

6: Use a drum_ tambourlnes or other percussron instruments to vary the basic

7. As your students gain familiarity with the exercises, add counts. This will

e helpful in developing syncopated routines.

5. As prof1c1eny 1s developed, have students decide upon a favorite tune

around which to develop a fixed exercise routine.

—— AFTERWARDS

Try havxng individual students perform a series of dance/movement

¢xercises in response to coachlng and musical cues you provide.

—— WHAT ELSE

You may wish to develop a dance/movement routlne to be performed for

parents or other students in the school at a festival or other special
event:

62
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——— UNIT

——— RELATED INSTRUCTIONAL GOAL

care for his or her own personal

ACTIVITY# 55

' RELATED OBJECTIVE

2.1.2 Student engages in a regular program of
exercise.

PEOPLE PUPPETS

STUDENT EXPERIENCE . MATERIALS —

Marionettes -- one or more to serve

as models and motivators:

SPECIAL COMMENT:

Musical background is optional for
this activity. If you choose to
incorporate music, you might use
"Puppet on a String," "Pull My
Strings" (Rolling Stones) or other

Students, acting as puppets, isolate
the movements of individual body parts
by responding to invisible Strings
which guide their movements.

pop tunes conducive to movement:

= 1ip




——— SUGGESTED ACTIVITY PROCEDURES

1. Demonstrate the operation of the marlonette for students. Be certain

to emphasize the relationship between a pull on the strlngand the

movement of the puppet.
2. BAllow students to practice with the marionettes individually.

3. After students have manipulated individual body parts in the marionettes,

have them divide into pairs.
4: Designate one student as the puppet and the other as the puppeteer.

5. You, as the master puppetéer, will now designate the individual body

parts which students are to move.

6: Guide students through small to large movements,; using each body part
in turn.

7. If you are u51ng mus1c, use many styies and alter movements to fit the
music.

8. Reverse roles of puppet and puppeteer and begin again.

—— AFTERWARDS

Provide a time for palrs of "puppets" and "puppeteers tb’éeﬁbhstraté

movement routines they have developed themselves: Other students may

serve as the audieéence and guess the subject or theme of 'the routines.

—— WHAT ELSE

Us1ng the "People Puppets" approach, as51st students to develop a

dramatic skit which they perform for others.

.
1~
Y
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—— RELATED INSTRUCTIONAL GOAL —— UNIT=
2.1 To assist student in learning to P I
care for his or her own personal DAILY LIVING SKILLS
needs: ' L
— ACTIVITY# 60

RELATED OBJECTIVE > -
3.1.3 Student independently cares for clothing
and other personal possessions.
~ JINGLE RAGS
— ——— STUDENT EXPERIENCE F MATERIALS

Props: an assortment of items to_
serve as special effects for
jingles.

SPECIAL COMMENT:

In this activity, students develop This activity may be used to motivate
their own commercial "jingles" about or reinforcé your on-going program in
clothing care and other self-care self-care.

activities.

| Y
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——— SUGGESTED ACTIVITY PROCEDURES

1. Explaln to students that they will be creating their own commerc1a1

jirnigle. Discuss some famiilar ones (Coke, McDonalds jingles, etc.).

will write a jlngle.

3. The jlngle should be §h9£§ and catchy. Use a real ﬁihgié with Which

they are famitiar to adapt. For example, to the tune of 'Oscar Meyer -

Weiner,' -- " $'3 rather hang my coat up on a hanger than leave it

there a lyIng in a pIie, Cause if I hang my coat up on a hanger, my

Mom is gonna give a great big smile.

4. Have students stage the jingle in a commerc1a1 settlng. 6se a clap

board to begin the commercial, a director to prompt, Or whatever else

enhances the production.

5. Egiyour students enjoy this act1v1ty, you mlght develop a whole

repertoire of "Jingle Rags" which can be called upon periodically to
reinforce on~-going self-care activities.

—— AFTERWARDS —

Have students check-off on a 51mple llSt of words or symbols those

self-care activities they must carry out on a daily or weekly basis.

—— WHAT ELSE - —

Display a class chart of weekly respon51b111t1es. Each day havsz

oY
031
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Occupational Guidance and

- - 7 Preparation Skills (3.0) o
—— RELATED INSTRUCTIONAL GOAL —— UNIT—MmMmMmMm™———
3.1 To assist. student in becoming . OééuééfibﬂéL,éUibANtE

aware of him or herself as worker. AND PREPARATION

ACTIVITY # 73

——- RELATED OBJECTIVE ' ]

3:1:1 Student identifies work responsibilities
of individuals within his or her immediate
environment.

POSITIONS POSTED

———— STUDENT EXPERIENCE MATERIALS
Camera (if possible) .
cassette tape recorder.
Poster board.

Magic markers.

In this activity, students will You will want to provide students
interview members of the school staff. with advance preparation on the use
Photographic and audiotape recordings of tape recorder and camera for this
of interviews will be made. - activity.




——— SUGGESTED ACTIVITY PROCEDURES

1. Before beginning this activity; discuss with students the different

occupational positions held by people in the school environment.

5. Aftér a variety of occupations have been identified, have students,
working in pairs, choose a school worker they would like to inter-
view.

3. Through group discussion; assist students to develop a list of simple
questions they will pose during interviews; (e.g., What are the chief
responsibilities of your job? What do 'you like about it?, etc.).

4. Divide students into pairs and have them practice their interviews.:

One student may play the role of interviewer, the other of interviewee:

5. Arrange a convenient time for students to interview and photograph
school staff. Schedule in advance!

6. DPairs of students may now conduct interviews. You may wish to add

a "helper" to each duc to provide guidance and assistance as necessary.

7. When interviews have been conducted, develop photos and assist students

to transcribe their interviews.

—— AFTERWARDS

Using photographs taken during interviews, ask students to identify

the person and the position held. Have them draw pictures of the work
they do.

—— WHAT ELSE —

1f your students enjoyed this activity, the drama activity described

in "Career Day" might be an excellent follow-up! (See Activity #91.)

ONi
ool
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3.1

—— RELATED INSTRUCTIONAL GOAL f o uniT

To assist student in bectming OCCUPATIONAL GUIDANCE
aware of him or herself as worker. AND PREPARATION

3:1:

— — — ACTIVITY # 75

RELATED OBJECTIVE
1 Student identifies work responsibilities
of i"?;Y?dEais within his or her immediate

enviromment;

WHAT'S MY MIME?

——— MATERIALS

STUBENT EXPERIENCE

"Staging" area.

éwszpms

SPECIAL COMMENT:

Using elementary mime techniques, You may wish to set up a simple

students "dramatize" work activities game show type staging area for

associated with career roles availabile this activity:
in the immediate environment.

118
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——— SUGGESTED ACTIVITY PROCEDURES

1. Prepare students for thrs act1v1ty by acgquainting them w1th Some
elementary slaments of mime (Activity # 47 should be good preparation. )

2. Through grOUp discussion; have students identify a varlety of everyday

work activities which lend themselves to representation through mime.

4: Explarn that you will be staging a game show Wthh 1nvolves guessing

the worker role presented through mime.

5. select several students to serve as panel mefibers and several as con-

testants.
6. initiate the first "mime" yourself.

7. Then have student contestants step ifitc the "staging area" to perform

their mime. Panel guesses mire.

8. Play game another time reversing contestant and pai el member roles.

—— AFTERWARDS

suppiy individual students with names or symbols deplctlng dIfferent
worker roles. Have them "act out" work activities associated with them.

—— WHAT EESE — —

You may wigh to augment mime activities w1th mu51c. Have students use

gimple, musical instruments to create sounds which exemplify work

activities:
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——— RELATED INSTRUCTIONAL GOAL

— UNIT

3.1 To assist student in becoming
aware of him or herself as worker.

AND PREPARATION

ACTIVITY# 76

OCCUPATIONAL GUIDANCE

—— RELATED OBJECTIVE —
3.1.1

environment.

Student identifies work responsibilities
of individuals within his or her immediate

MELODY ROLE

——— MATERIALS

STUDENT EXPERIENCE

In this activity; students create
and sing a song based on work roles
familiar to them in their immediate
environment.

Familiar Melody.

SPECIAL COMMENT:

R
Any melody which lends itself to
adaptation to this subject will work.

used here; but others may be

substituted.

71
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——— SUGGESTED ACTIVITY PROCEDURES

1. Thls act1v1ty is best Undertaken after students have developed some

famlllarlty with a variety of work roles in the home,; schools or
comnunity .

2. Explaln to students that together you will be writing a song about the

jobs people they know perform:

3. Select a SImpie, familiar melody and acquaint students wWith it. @lay

or sing it for them with standard lyrics.

4. Now suggest how 1t might be adapted to fit the jobs and people they are

famitiar with:

For exampie: To the tune of "My Name is McNamara and I'm the Leader
of the Band," you might sina: _"My Namz is and
I'm the principal of the school..." etc.

5. Have students siggest the nailes of other pecple for whom verses may be
written.

7. Sing as a group.

— AFTERWARDS

You might wish to design a "Lotto" type game board in which students match
job titles or individuals with the jobs they perform.

(—— WHAT ELSE

1f students become proficient with thelr "Occupatlon Melody," why not

invite those people for whom verses have been written for a spec1al

performance?
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—— RELATED INSTRUCTIONAL GOAL ' ' UNIT

aware of her or himself as worker. AND PREPARATION

= : ACTIVITY § 78

' RELATED GBJECTIVE

3.1.2 Student identifies his or her own work
responsibilitics in the immediate environment.

THE CONDUCTOR

STUDENT EXPERIENCE —— - MATERIALS

A recorded version of John Philip
Soussa's "Stars and Stripes Forever "

A record player:

A silent "orchestra" comprised of the _ - o
students is directed by the "conductor"” Be sure to provide each student an
to represent the work responsibilities opportunity to play "conductor" and
of individuals in the home or school. display his or heér work résponsibil-~
To theé tune of "Stars and Stripes "ities.

Forever" edch orchestra menber mimes
the work responsibility he or she
represents while the "conductor"
leads.
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Aruitoxt provided by Eic:

——— SUGGESTED ACTIVITY PROCEDURES
1. Lxplain to students that they will be participating in a silent
orchestra.

rach member of the orchestra will mime one of the work responsibilities

of the "conductor" to the tune of "Stars and Stripes Forever."

28]

3. o familiarize studénts with the process, choose Teacher as the first
»Conductor" role. :

i. As tcaclier, assign each student one of your work activities to mime

or act out, (é.g., writing on the board; grading papers, etc.). Eesides
having individual students pantomime different activities; try to include

one activity which all may perform together:

Asscmble students as orchestra and turn on the music.

(O

.. As conductor, guide their actions providing opportunity for variations

in fWoveiient. Have students move all together; separately, two at a time.
gpced uUp or slow down movements: Incliude movements on toes, bendirg over
ctc.

7. hen allow individual students to play conductor and assign his or her

Work tasks to "orchestra" members.

ey

FA;A;AAA, .

——— AFTERWARDS

The lotto-type game described in Activity #76 may be used again here
to determiné whether studerits know the work responsibilities of people
in their immediate environment.

—— WHAT ELSE

Iliustrate the activity in a series of ‘drawings depicting each work

responsibility created by the orchestra. A display of drawings might

be erntitled: "The Working Studefits March:
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r—— RELATED INSTRUCTIONAL GOAL —
3.1 To assist student in becoming aware

of him or herself as worker.

= UNIT—
OCCUPATIONAL GUIDANCE
AND PREPARATION SKILLS

ACTIVITY # 81

—— RELATED OBJECTIVE ———

3.1.3 Student carries out his or her own
work responsibilities.

WORK RECIPES

MATERIALS

—— STUDENT EXPERIENCE

Plant Wa‘termg

Students develop individual work
recipe cards illustrating the job
responsibilities they carry out
in school:

Large; unlined index cards:

List of jobs performed by students
at home or in school.

Small squares of drawing paper.
Markers or crayons.

Glue.

SPECIAL COMMENT:

Drawing paper squares should be
of a size that four or five may
fit on one index card.
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Aruitoxt provided by Eic:

—— SUGGESTED ACTIVITY PROCEDURES —

1. You will probably wlsbitoireiate this activity to cthex work you are
doing in the area of job responsibility.

2. Begin by Identxfyggg the different "job" respon51b111t1es students
may carry out in the ciass or home environment, (e.g., Sweeping
floor; watering plants; washing boards; etc.).

3: Haye each student select a job he or she wouié ilke to carry cut for
aiggggogiof time (a week or so). Assist them in 1dent1fy1ng the steps
needed to complete the task successfully. Include only four or five
steps-

4. Students may now illustrate on squares of drawlng paper the four oxr
five tasks of their chosen 3job.

5. give each student an index card with class job printed on it. Have
them arrange task pictures in order on the card.

6. . Cards may be used by students as an aide to completing tasks and as
a work-check form.

—— AFTERWARDS -

Prepare worksheet plcturlng tasks assoc1ated with jobs. Have students

circle pictured tasks which correspond with each job.

— WHATELSE

"
B ) N
Have each studsnt,keep:a job file box for hlS or her tasks throughout
the year. Share accompllshments with parents on a regular basis.

Cards may also be made for student chores within the home environment.




— UNIT

—— RELATED INSTRUCTIONAL GOAL
3:1 To assist student in becoming
aware of him or herseif as worker:

OCCUPATIONAL GUIDANCE
AND PREPARATION

ACTIVITY # 84

RELATED OBJECTIVE

Student carries our his or
responsibilities.

. 3.1.3

her own work

A TINY LITTLE GEAR - IN A GREAT BIG CLOCK

——— MATERIALS -

—— STUDENT EXPERIENCE

together as a "human machine" to
perform a job responsibility they
all share in common.

Musical background -- a fast-paced
selection or sound effects record
of the sounds of machinery running.

SPECIAL COMMENT:

You may wish to prepare for this

activity by studying some "Rube Gold-
bergs." These machine-style, tongue
in-cheek creations portray' fantastical
chain reactions in which one motion
leads to another which leads to
another, etc.
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1.

L

——— SUGGESTED ACTIVITY PROCEDURES

Explain to students that they will be creating a musical human machine

to represent a job résponsibility they all perform togethexr. The purpose
will be to demonstrate the importance of each person's part in performing
the whole job.

Select & reésponsibility to "mechanize” which requires each person in the
class to play a small but important part. Some responsibilities you might

participating in a fire driil

going to lunch

boarding the school bus:

Assign each student a separate job in the machine - turning off the lights,

putting up chairs; closing the door;, etc. Make it clear how important
each part is to the whole machine.. ‘
Assist students to decide on a clear, definite movement which exemplifies

their job in the machine.
Rehearse each movement in its proper sequence.

inssemble" the machine parts; tiifn on the music; and go!

Remind students that if one part breaks down, the whole machine will stop
functioning.

—— AFTERWARDS

Set up a "cycle of work" illustrating how each person's function affects

the whole working pattern of the school. Include all the people working

in a school, especially the students. This cycle reseinibles such things as

"the food ¢chain” and “"weather cycles.”

—— WHATELSE

The theme song of this activity might be a song by Michelle Valerie,

"A Tiny Little Gear in a Great Big Clock;" Copyright 1979.
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[~ RELATED INSTRUCTIONAL GOAL
3.2 student i

potential career roles commensurate

with his or her interests and abilities

OCCUPATIONAL GUIDANEE
AND- PREPARATION

ACTIVITY# g5

——— RELATED OBJECTIVE ————
3.2.1

community.

Student identifies a range of career oppor-
tunities available to him or her in the

CAREERS CCLLAGE

MATERIALS

——— STUDENT EXPERIENCE

In this activity; students create a
collage of pictures portraying common
or uncommo. work activities available
to them in the home and community.

Pictures of people working.

Sample collages.

White glue thinned with water.
Paint brishes (for applying glie) .
Tag or cardboard for each student
(9 % 12 % 8).

Colored board or paper for matting.

SPECIAL COMMENT: —

Magazines are a readily availabie

source of pictures for this activity.
You may want students to collect
pictures over several days.
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—— SUGGESTED ACTIVITY PROCEDURES —

1. Begin by introducing students to the collage form. A trip to a local
fiisSeuni; library or school art exhibit is an excellent way to do this:

2. Explain to students that they will be creating their own collages

picturing career opportunities available in their community.

3. Show a sample collage you have prepared in advance and explain how
it was made.
4. Have students gather career pictures from magazines you have supplied.

Cutting out pictures may require some phySical assistance.

5. Students should now decide on picture arrangemients: Layout is quite

important if a pleasing effort is to be achieved. You may wish to

provide some coaching or physical assistance here also.

6: Once layout is decided, paste up collage. Pictures should be pasted in

layers. After pasting each layer, a sheet of wax paper should cover

the woik and weight (book) applied to eliminate puckers.

7. Mat finished collage using colored paper or tag board.

—— AFTERWARDS

Have students identify and discuss the work activities they have
selected for their collage and the "career" possibilities associated

with them.

[ WRAT ELsE =

Career collages can make an excellent display for your library or
exhibit for a Careers Day Fair. The collage form may be used to

idenitify special interests other than career.

N




—— RELATED INSTRUCTIONAL GOAL ' —— UNIT
3.2 To assist student in identifying OCCUPATIONAL GUIDANCE AND
potential caieer roles commensurate PREPARATION
with his or her abilities:

ACTIVITY# 87

RELATED OBJECTIVE
3.2.1 Student identifieés a range of career
opportunities available to hiwm or her in
the community.

TWENTY QUESTIONS

—— STUDENT EXPERIENC

m

l
<
>
]
m
X
-
w

fashion.

Invitations to guests.

SPECIAL COMMENT:
In this activity, students develop You will want invitations to guest
their own game show and interview speakers to be sent out a week or
individuals from the comiunity about more in advance.
their careers.
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——— SUGGESTED ACTIVITY PROCEDURES

1. Have students watch a game or talk show on television in preparation for
this activity.

2 Explaln that they will be staglng their own game or talk show in which they

interview individuals from the community about their careers.

3. Through group dlscuss1on assist students to identify a variety of occupa-

tions in the community. Include mothers oxr fathexs, individuals from a _

sheltered workshop and student workers as well as 1nd1v1duals from school,
industry, and service occupations:

4. sSend out invitations to selected guests.

5. With students, develop a list of simple questions each guest w1ll be asked -

What are your job responsrb111t1es° What hours do you work? What thlngs

do you like most about your job? etc.

6: Select a panel of 5 or 6 students to interview each guest. Be sure to

provxde each student the opportunity to be on a panel.

7: Stage your game show on a day when several ‘guests can come. You or a
student may serve as M.C. of the show. Enjoy!

—— AFTERWARDS

Have students develop posters for each guest 1nterv1ewed. Ihciuée a

job- related drawing and some basic job facts on each poster. Review

posters with students.

— WHAT ELSE

Students may de51gn, print and send out invitations to guests. This

is dlso an excellent opportunity for students to practice their social
skills.
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— RELATED INSTRUCTIONAL GOAL

3:2 To assist student in identifying
potential career roles commensurate

with his or her interests and abilities

UNIT
OCCUPATIONAL GUIDANCE
AND PREPARATION

ACTIVITY # 89

—— RELATED OBJECTIVE

3:2:2 Student explores career opportunities available

to kim or her in the immediate envirorment:

WORK MOBILE

MATERIALS

——— STUDENT EXPERIENCE

Students create a "work mobile" dis-
playing common objects'related to the

Camera

2 sticks for each student
(approximately 1" wide, 2' long) .
Yarn, strong or plastic wire.

An assortment of objects related to
the jobs students have invéstigated
7(.é-g: , for Cﬁétbdiéfj—@iﬁpty Cleaﬁser
bottles; sponge; model broom, etc.).

SPECIAL COMMENT:
If camera is not available, students
for photos.

Do involve students in the collection
of job objects.
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— SUGGESTED ACTIVITY PROCEDURES —=

to learn more about.

Encourage each to identify a job of special interest.

Photos and drawings will be helpful here!

tions of tools may be used.

mobile:

yarmn.

5. provide students with physical assistance -- perhaps from a non-

§. A vhoto or hand-drawn picture of the career choice may be hung in
middle of the mobile. .

| o. pisplay mobiles in classroom or other location in the school:

of jobs available to them in their school and community (office worker; health

worker; fast food attendant, etc.). Decide, as a group; which they would like

1. Arrange for students to tour places of work in the school or community.
llave students take photographs (or draw pictures) of workers on the job.

2. After the tour, students should talk about the job experiences they saw.

3.  With students working individually or in pairs, assist them to identify
the tools and eguipment needed to carry out the job they have selected.

4. Have students gather (either from home or school), the work items to be
used in the mobile. If size is a problem, models or Vvisual representa-

5. When all articles have been collected, you are ready to assemble the
6. With the two sticks (joined in a cross: X : or crossbow fasion) as the

basic structure; have students suspend the work objects using string or

handicapped student -- in asSefibling the mobile and balancing the objects.

the

Before beginning this activity, you will want to discuss with students a variety

—— AFTERWARDS

Have students identify different "work mobiles" and the tools

and tasks required by the career it represents.

—— WHATELSE
You may wish mobiles to focus on job characteristics other than
tools and equipment required. Let your students' interests and

understandings be the determinant.




3.2

RELATED INSTRUCTIONAL GOAL

To assist student in identifying
potential career roles commensurate
with his or her interests and
abilities.

3.2.2

' RELATED OBJECTIVE

UNIT

OCCUPATIONAL GUIDANCE
AND PREPARATION
ACTIVITY # 97

to him or her within the immedidte environment.

—— STUDENT EXPERIENCE

In this activity, students develop and
perform a dramatic production from
their experiences as_apprentice
workers in the school.

CAREER DAY

MATERIALS -

terial appurtenances; cash register;
phones; PE equipment).

Music.

SPECIAL COMMENT:

If you have access to video-tape
eguipment, dramatizations may be
taped and played back for students
or others.
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—— SUGGESTED ACTIVITY PROCEDURES - —

Begin this activity with a discussion about jobs, soliciting from students
suggestions about the variety of jobs performed within the school community,
(custodian, nurse, office worker, PE helper).

1. Arrange _ for students to tour the school as a group in order to view,

meet and talk with school personnel performlnq their usual daily tasks:

2. After the tour, have students dlscuss their experlence. You will want

to encourage students to identify those job roles they found most
appeating.

3. After students have 1dent1f1ed jOb 1nterests, arrange a mini-apprenticeship

for pairs of students with the appropriate school personnel:

3. Follow1ng the apprentlceshlp, have StUd§E§5,§h§§§,Fhelr experlence in a

group discussion. Where approprlate, have students identify an event which
was the "highlight" of their day:

5. Assist students to act out their "hightight" event for other students in
the class.

6- Thesei"hlghllghts" may then be rehearsed; dramatized through the use of

costumes and props and discussed.

7. 1f possibie; videotape dramatizations and play back for Students.

—— AFTERWARDS

Have students demonstrate, through verballzatlon or dramatlzation,
the work activities asSociated with various school jobs they have
explored through the apprenticeship experiefice.

oordinate appféitiéeship "highlights" into a 51ng1e dramatic production'
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—— UNIT —

RELATED INSTRUCTIONAL GOAL
3.2 To assist students in identifying T P
potential career roles coumensurate OCCUEST%gESkRgg%gﬁNCE
with his or her interests and abili- A
t . P
les ACTIVITY # 93

RELATED OBJECTIVE S _

3:2.3 Student identifies career opportunities for
whlch he or she has Special interest or
preferenCe.

CAREER BOOTHS

—— STUDENT EXPERIENCE P MATERIALS
0 Display tables (2 or 3 desks).
Large poster baocrd (for each booth) .
Constriction paper:

Colored markers, tempera paints:

Glue, tape, scigssors.

Work 1tems and pictures associated
with each job:

SPECIAL COMMENT:

Students will set up Career Booths in Best undertake this activity after

the classroom displaying uniforms; you have completed many of the ;other

work items; and plctured job tasks in this unit.

associated with an occupation of their o i o

choice. NOTE: You may wish to make this a
joint venture with another
class.
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—  SUGGESTED ACTIVITY PROCEDURES ——

Many of the items needed for th1s aCt1V1tY have been collected or

developed through other arts activities in this unit.

1. Working in palrs or in other small groupings have students

identify an occupatlon for which they will develop a career booth.
3. Have students collect for their career booths:

uniforms or typical clothing worn

tools or eguipment used to carry out the job; visual display

e basic job facts such as: time schedules; places where jobs

are performed; basic tasks performed, etc.

These may be placed on poster boards in collage form or other
form suitable for display-:

3. Arrange a spec1a1 time for students to set up the1r career booths,

displaying items from #2 above:. Invite other students and School

personnel to visit career booths.

1. PrOV1de each student an opportunlty to man a career hooth during

visits. Students may dress in the attire of his or her chosen
occupation:

—— AFTERWARDS

When students man their "Career booths" they should be able to

present some basxc Ivformatlon about the occupation they have. chosen:

You may w1sh _to develop a set of basic guestions each student should %
able to answer.

—— WHATELSE

Invite parents or other community members to visit your Career Day Fair!

fod
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RELATED INSTRUCTIONAL GOAL , UNIT

potential careéer roles commensurate
with his or her interests and AND PREPARATION
abilities.

ACTIVITY# 95

——— RELATED OBJECTIVE ———
3.2.3 Student identifies career opportunities for '
which he or she has special interest or
preference.
CAREER DAY VIGNETTES
—— STUDENT EXPERIENGE L NATERALS
Costumés (work uniforms, if
appropriate).
Props (items needed to carry out work)
Scenery (as simple or elaborate as
you like).
SPECIAL COMMENT:
Using simple dramatization techniques, - This would be an excellent activity to
students create a career vignette in videotape: You will need several days
which all act out work activities in to prepare students for their drama:
a common work setting.
89 2
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1.

—— SUGGESTED ACTIVITY PROCEDURES ——

ThlS act1V1ty may be best undertaken when students are well into

their career exploratlon activities.

Through group discussion; have 1nd1v1dual students 1dent1fy two or

three career opportunltxes of interest to them. Record on poard or
chart paper.

As a group, select one work location where most of the work activities

1dent1f1ed in Step 2 above are likely to be found. For éxample, a fast

food operatlon such as Mcbonalds would prov1de opportunltles forrfood

preparation, waItlng and custodial work activities. A factory or

hospital location might also be sultable

Once work location has been chosen,_ decide on a typical, simple scene

which students will act out; e.g., lunch hour at McDonalds:

Collect or create props, costumes and scenery. Be as simple or

elaborate as you like.
Bssign student parts and p'r’o'vi'cie several opportunities for practice.

Invite significant others to view your vignette!

—— AFTERWARDS

Have each student answer several questlons you have prepared omr

lis or her job activity. Have them explain what aspects they

enjoyed most - least. Tape record and transcribe for a career
notebook:

Thls would be an excellent event for parents to see. If no Vldeo-

tape equlpment is availabie; be sure to take photos for your class
album.
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CAREER AND LIFE SKILLS PROJECT

Record of Activity Implementation

Teacher # . Site __

Please record the date on which each activity was implemented on the space

provided. If for any reason, ycu did not implement an activity with your

students, please provide a brief explanation in the appropriate space.

77777 B If Not

Activity - Date of Implemented;
Number Impiementation Why?
¢ )
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- - _ If Not
Activity ~ Date of Tmplemented,
Number Implementation Why?
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CAREFR AND LIFE SKILLS PROJECT
GUIDELINES FOR COMPLETING

ACTIVITY EVALUATION FORMS

success of the Career and Life Sinis Progect. Therefore 4t is important that

you_take the tlme to complete an Activity Evaluation Form for each activity Yyou

implemernt with students: When completing forms, please observe the following

procedures:

General

Teacher #:

Site:

Activity #:

Amount of time to Implement:

Indicate the number you have been assigned.
If no number has been designated, use your
Social Security number. Please te consistent!

Supply ééhbbl name.

first page.

Indicate actual time taken to implement activity
with students. Do not include time for pre-
paration of materials.

Questions 1 = 4:

STUDENT EXPERIENCE and MATERIALS

¢omments to suggest modifications (e.g.,

#3-color paper for each student omitted).

—— —

o s .

IVSTRUCTIONAL—BROCEDURES
AFTERWARDS; WHATELSE

Check (\/) Yes or No. Supply comments to
suggest modifications (e.g. Step 4 should
proceed step 2).

— e o VA e At o e s e e T e

Questions 11 - 13:

THIS ACTIVITY WAS:

Circle a number corresponding to your
evaluation of the activity relative to the
dimension assessed (e.g. enjoyment, utility,

e-c.). Responses may range from } which is
least favorable to 3 which is most favorable.



Questions 14 - 16:

IN IMPELEMENTING THIS ACTIVITY; Circle a number corresponding to your

I FOUND IT: evaluation of the activity relative to the
dimension assessed (e.g. complexity, freedori
of expression, etc.). Responses may corres-
pond to the three numbered valués indicated
by verbal descriptors or to the numbered
values between descriptors.

MODIFICATIONS: éiéééé p"r'o'i'ri’cié éucciﬁcc ﬁarrative sugges-

space p;ov;ded. In so d01ng, please observe
the following notation system.

(1) 1If suggested modificaticns relate to

specific questicns on the Activity

Evaluation Form, indicate the question

numbér before describing suggestion.

2) If modificaticns relate to adaptationé

for specific handicapping conditions;

indicate handicap before describing

adaptation:

(3). If comments are of a general nature,
please preface comments with the letters
G.C. for general comments.

(4) If,;in your opinion; an activity should

be entirely rewritten; do so on a

blank activity form and attach to appro-
priate Activity Evaluation Form.
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CAREER AND LIFE SKILLS PROJECT

TEACHER INFORMATION FORM

School Name Age

ID # : Sex M F
Position/Title S

Type of Classroom S

Class Size I Grade or Level

Age Range of Students

EDUCATIONAL BACKGROUND .

Degree (s) .

Number of Courses - Special Education

Number of Courses - In the Arts

Teaching Experience

Teaching Experience in Special Education

Other Experience in the Arts (please describe)




CAREER AND LIFE SKILLS PROJECT

STUDENT INFORMATION FORM

Student I.D. # Initials ___ Age Sex
Primary Handicapping Condition ' I

Other Handicapping Conditions o L

Health Problers R _ _ _
School ~____ _Gcrade Level_____ Y¥Yrs. in Attendance___

' If Student has been institutionalized,; please indicate dates: _

—— - G G . - G W —— — — - Gy — T S — — - — S S ———— S St T ST e Sy WD el St iy PP O WS it i Al A G G W G Gt VD S s WD et St et et VD ks D WD W D et et W S S S

COGNITIVE DEVELOPMENT

Level of Intellectual Functioning

Assessment Instrument Date Administered

Other Test Information (e:g: PBVT .etc: Please use numerical scores, where
U available:) o _
Test Name Scores Date Administered

—— - o S oy B G — — —— G — A G TP Mt — - - G S S T e — T SO G S G S — - S G S ST A S iy T Gre S g Sy S " T s W e S g W i S ey g S G B e S ety 8

Method of Assessment ... _ _ _Date of Assmt

Other Test Information (Please useé grade levels where available)

Test Name Subtests Level Date
ADAPTIVE BEHAVIOR

General Level of Functioning _

AAMD - Adaptive Behavior Scale - Part I:

scaje: I II III IV Vv VI VvII VIII IX X
Raw
Score

Other Test Scores (e.g. Vineland, etc.) , e
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N
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Arts Activity Workshests

Appendixes

APPENDIX A

Materials and Resources



ART RESOURCES

Some resources and matériais that might

per

Manila

Newsprlnt

Colored Constriction

Finger Paint

Oak Tag

Matt Board

Block Print

Newsprint

Cardboard:
Corrugated;
Plain

Cellophane

Corrugated Roll

Butcher Paper

. Paper Towels

Chalk Boxes, for:
Blrdhouses

Contalners

Constructlons

Prtﬁtxﬁg Iﬁké water soluble
Water Color Wash
Crayons,; Wax:
Large;
Small;
_. Kindergarten
Chalk_
Pencils
Eraseéers:
Soft;
Rubber;
Kneader

Cheese Boxes for:

Miniature furniture; -

Toys;
Looms; _
lerary Card Holders;
Storage of Rulers;
Paint Tubes;
Mobiles ]

Cigar Boxes; for:
Looms;
Letter Containers;
Toys;
Sculpture;
Construction

Felt Tip Pens:
Permanent;
Water Color

Tempera

Finger Paint

Water Color

Palette KRnife

Cotton Swabs

Sandpaper

Steelwool

.y
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in blg spaces _ and small spaces; on the.
floor around desks in the hallwav or in

the gym.
body .

Equipment

Record Player, with

~ Pause Control

Tape Recorder, Reel to
Reel or Cassette

Movie Projector and
Screen

Slide Projector

Black Light

The main resoirce is each student s

Musical Instruments
Video Tape Equipment
Peolaroid Camera
Climbing, Rolling,
Sliding Apparatus
Cloth of Different Weights,
Colors and Textures

Mats Scarves
Hand Drums Sandblocks
Claves Finger Cymbals
Sleigh Bells Tambourine
Triangle Resonator Bells
Maracas = Autoharps
Rhythm Sticks Guitars NG
Quiro Xylophone
MUSIC RESOURCES
Some resources and materials which might
enhance your music lessons.
Instruments

Chamois Skin, iised and
Scraps, for:
Drm Heads B

Round Oatmeal Boxes,
For
Drum Bases

Tuneable Hand Drum

Chino Dance Drum

Steel Drum
Drum Mallets with

Lambswood Heads

Felt Mallets

Tomba Drum
Sleigh Bells

Rattles. = _
Finger Cymbals
Wrist Bells
Wind Chimes
Auto Harp
Washboard
Claves
Rhythm Sticks
Cowbell, Indian Bells
Trlangles ~
Tambourines
Cymbals

Castanets
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DRAMA RESOURCES

Materials from your art, music and move-
ment lessons are great resources for
starting drama activities. Wall murals
may be the background scenery for a
special scene from history.

Free and Inexpensive Miscellaneous
Cardboard Boxes,; for: Feathers

Stage Sets Magic Wand
Crepe Paper,; for: Rugs
. Costumes Play Telephone
Carpet Cylinders, for: Day-Glo Paint
.. Stage Sets Stage Make-up
01d . Materiai for: Record Player
__ Costumes
Old €lothes,; Shoes,

Hats

Scenery

Shadow . Screen
Elevatlons, a Large Block
_ . or Platform
Lights; Simple, Free

_ _ Standing

Fabric, for Background
Bullétln Board

Butcher Paper
Corrugated Cardboard
Tempera Paints

Sheets

oy
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ADAPTIVE TECHNIQUES VISUAL ARTS

- lC/ . B
’ The follow1ng adaptlve tééhhidﬁéé _are ﬁfbﬁidéd

in this guide to the special needs of your students

Scissor Manipulation

1. Use double-ring (4-holed) scissors -- teacher, "buddy",

or dide can assist.

3. Thick, dark black or bright red lines are easier for
student to identify and cut.

4. By firmly holding the student's wrist with teacher's
© thumb placed on the student's entire palm below the thumb,
the student's hand is unable to ''flop' and remains

straight, which keeps the scissors straight.

5. For students who do not understand the process of cutting,

push hand open pull closed.

6. For hands with 1ittle or no muscle control,

~con give hand
exercises:. Squeezing a soft rubber ball will help
develop muscle control.

\

7. For students W1th,cr1pp1ed paralyzed or prosthesxs-
equlpped hands,; who are unable to. manipulate secissors;
some may continue.to use double-ring scissors; otliers

can learn to cut with exacto knives:

%7 Insights: Art in Special Ediucation, Arts Ediicators of
New Jersey, Milburn,; New Jersey, 1976.
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Pasting

1.

Some students do not  know  to put paste on their

finger and frequently put paste all over their hands.

Cut a small hole at the toe of a sock, place the sock

over the child's hand and have the child put forefinger

through this hole. Child is permitted to place paste

on this one finger. Through repeated use of the sock,

the child learns that paste only  goes on this one

finger: When skill is learned, remove sock as a reward
for a learned behavior:

To learn where to apply the paste ~draw a fat line

areas: Eventually the child iearns and the lines can
be excluded:

Visually 1mpa1red students are sometimes unable to

identify pasting areas: Apply white = _ __ :
glue around the perimeter and in the middle. When it

hardens, student can feel where ‘the paste areas are

?aintiﬁg

1.

studernts, 11m1t1ng the palette to one to three colors

is Si_ifflCléﬁt A more extensive color ChbiCé con-

fuses some students. As painting experiences and

skills increase, slowly add the full palette. The
additional stimuli will be easier for them to accomodate:
It is also suggested, that students just learning to
paint be given one brush for each color.

When learning to paint, some students do not always
understand the progression of painting routines or
brush manipulation. Dipping brush into paint, applying

brush to paper, and manlpulatlng brush back and forth

to ¢éover the paper with paint may have to be repeated

several times in that progression before 1earn1ng

occurs. Some students may need assistance in holding

and mahlpulaLlhg the brush:

a creamy con31stency is preferred Powdered tempera

paints can be thickened with soap powder, extender,

or liquid starch and water. For blind students,



tempera paint thickened with soap powder hardens and
leaves a raised textured surface which can be felt by
the student when,dryf Older blind students, working

with 01ls or acryllcs applied w1th a palette knife,

dry.

1. &Long handied brushes are easier to handle:

2. For students with

"grip-control" problems,; cover handles

of brushes, drawing media and tools with cotton battlng

3: Patnt,brushes palette knrves sponges attached to

éllp clothes pins; tongue depressors Q- txps and

General

1. Some students,; due to stress placed upon self-care
and cleéanliness,; shy away from messy projects. Start
with non-messy activities and lead into "'messy" ones
gradual 1}7 .

3. When teaching a skill, concentrate on the skill and
do not worry about a finished product.

4. Group work --- sharing ideas, materials,and acheiving
common goals on one combined project --- is good for
developing positive interpersonal relations and

socialization skills:
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WARM-UPS

Some act1v1t1es serve as warm—ups to get }70‘.1

body and mind (and the student's as well) into

the stage of readiness for arts activities:

Music

them go around the room,and tap_various objects,w;th,a,”
pencil. Which objects have a clear ring and which thud?
Why? _Can y»2u and the_ s;udéﬁté arrange the sounds in an

orderly fashion from low to high? Or vice versa? An ex-
tension of this "warming-up to sounds in our environment"
exercise might be an attempt to duplicate the pentatonic

scale.

Darice/Movement

ThHis is a basic relaxation exercise. Bring an ice cube or
a popsicle to class. Or take advantage of a snowfall and
brlng a snowball into the room. Instruct the students to
'""observe how it melts" Tell the students that you are
going to ask them to 1m1tate the process. It will be most
effective if you instruct the students to "make themselves

as frozen as possible, freeze your hands, feet, jaws, back,

buttocks until you are as stiff as you can be. Imaglne now

that you have been placed in the warm sun. Slowly, slowly,

slowly you begin to soften, very slowly you soften and be-

gin to melt. Slowly you begln to ooze down toward ‘he floor:

Slcowly you begin to flatten out until you are soft, watery

and flat as you_ can be So flat and still that there is

no movemerit at all:
*-:v'c

This is a great control exercise:. Have students get into a

circle: This can be done standing or in wheelchairs. "Bend
over from the walst Let the feeilng come up through your

say 'oooooohhhhhh' and in ;hgiloudest poss;ble voice

'yeeeaaahhh' raising arms over the head. Let your voice in-
creazse in volume in one continuous sound. As the volume



increases, your body gets bigger and blgger and lets every-

thing go on the final note. Then do it backwards yeeesaahhh'

with your body returning to the original position.' Repeat this-

it won't work the first time!

Art

This is an experience in art: A hapuenlngf Tape a large

piece of watercolor paper on all four sides onto a flat working

surface. Brush it with water, using a sponge. Drop concen-

trated ink from a small droner onto the wet surface and

watch it grow. Two students can collaborate. Colors can be
combined:

An exceéllent warm-up activity fcr drama is called "freeze". It
is chélléﬁgiﬁg, it fosters control and éélf'diééipliﬁéiwﬁhé

tion.

Find or create a spacé large enough so that the students may

freely move about. Instriuct them to find 'their own space’
that is, a place whe*e no matter how far they stretch in any
direction; they will not intrude upon another's space. Each;
working w1th1n his own space; is to try to stretch in as

many different ways as possible while listening to theé beat of
various rhythms on the drum. When you feel certain that they
understand this, instruct them to mmove aboit thé tooii; keeping
their own space. Vary the rhythms from rapid to very, very
S-L-0-W (the students love moving in slow motion. No matter
how slowly they move, challenge them to move each part of

their body more slowly) Keep reminding them (1f riecessary)

to maintain their '"‘own space"

Randomly call ”freeze Encourage the students to stop the

action completelyfﬂﬁSome will have one arm raised; others

will be leaning forward, etc. When you are certain this

exerc1se 1s mastered, instruct them to imagine what else this

"statue' might be d01ng Who might this be a statue of? A

marathon racer about to leap a hurdle? Edison reElac1ng an

overhead light? A queen parading around in an ermine cape?

& littte child 1eaning over to tie a shoe lace?

it. On the contrary, théy grow more and more expert: As you

progress into dramatic. 1mprov1sat10ns, ‘this exercise W111
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5.0 Evaluation Activities -~ Year One

This section of the report summarizes activities undertaken

relative to the projects' year-one evaluation component.

Section 5.1 presents information regarding the selection of

instrumentation to be utilized in summatively assessing

project impact on student subjects. Section 5.2 describes

instrumentation now in the formative stages of development,

which will be utilized to evaluate project impact on special

educators, administrators and slgnlflcant others participa-

ting in project activities. In Section 5:3 the sample

subject population is described summarizing base-line data

gathered on student subjects at project sites participating

in yéai sne development/lmplementation activities: Flnally,
Section 5.4 includes the project's Third-Party Evaluator's
summary of ~activities and accomplishments during year-one

of the proaect.

5.1 Selection of InsStruméntation to Summatively Assess
Impact of Specialized Instructional Program on
Student Subjects

The selection of measures with which to evaluate the
1mpact of the Specialized Instructional Program on student
subjects was based on several criteria as follows:

® the measure(s) appllcablllty to the wide range of

vartability found among student subjects with

respect to their abilities and disabilities. (see

Section 5.3 for description of the population)

the measure(s) validity with respect to the content

of the Specialized Instructional Program; i.e.,; the

degree to which the measure(s) covers a representatlve

sample of the behavior domain to be specified in the

instructional intervention:

the measure(s)demonstrated reliability; i:e:; the

extent to which individual differences in test scores

can reasonably be attributed to true differences in
the behav1or domaln under consrderation, rather than

Given that no single measurement instrument was sufficiently
comprehensive to meet all three criteria and given the
enhamcement in validity accruing to a multiple measures
approachi to such an assessment task,; two standardized
commercially available measures were Seéiécted to evaluate
the Specialized Instriuction Prograim's impact on studeént.
subjects. A summary description of éach test relative to
factors of appllcablllty, validity and reliability (Doucette,

Freedman, 1980)* is presented below:

* A list of references is included in the Appendix.
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® Adaptive Behavior Scaleé (ABS)

@e Applicability

The 1974 version is a good instrument to give a
gross measure of adaptive hehaviolr in the major,,
domains for moderate to profoundly retarded adults
and all léVélé bf Childréh in institutional settings.
long,as the user,recognlzed,that,the normatlve,data
would no longer be applicable and that reliability
and valldlty ev1dence 1s not avallable to support

tlon, evaluation of treatment brogress,rand to differ-

entiate between levels of handicap and type of emotional

disorder-.

oo Raliability

Rellabrilty of the 1974 versxon of ABS was assessed by

Interrater reliabilities,for Part I ranged from .71
{self-direction) to .93 (physical development), With,
a mean reliability of .86. ”7§e;iébilities for Part II

rellab111+" 2tcvé .70; thé others ranged from .37 unac-
ceptable vocal habits) to_.68 (antisocial behavior) .
The_mean. reliability for,Part,II domains is .57. Obvi-
ously, the Part II reliabilities present problems in
making individual predictions in such matters as future
growth, class or program placements, and individualized
rehabilitation planning.

e® Vvalidity

A number of concurrent valldlty studles (Arnold 1974,
Chrlstlan and Malone 1973, Edmonsen and Wish 1975

Malone and Chrlstlan 1974) have been conducted using

the 1974 version of the ABS. These studies find that

the dcmains of the test correlate with other tests in

the same domain: In general Part I domains have been

found to correlate significantly with IQ. Lower and

1n51qn1flcant correlations were found with achievement
tests Part II domains are independent of both IQ

and achievement measures. Christian and Malone (1973)
state that the ABS can measure change as a result of
programming and can serve as a test of program effective-
ness.

~18- .
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e Social and Prevocational Interest Battery-Form (SPIB-T)

The major value of the SPIB is its ability to evaluate

slow learners and educable mentally retarded persons

for training in prevocatlonai adult act1v1ty settings;

social skills; and community skills orientation pro-

grams. The SPIB-Form T is extremely useful when

making decisions about the piacement of hlgh tralnabie

and low educable mentally retarded persons in commun-

ity alternative settings:. As discussed previously in
this review, Form T appears Inappropriate for low
‘level trainable mentally retarded persons because of
their inability to respond to the yes/no format of
the pretest.

The most promising use of both instruments is to
measure social and prevocational skills necessary
to _succeed i:. group home, semi-independent; and
independent living arrangements as well as in
sheltered or semi-supervised work situations. The
instruments can be utilized in EMR and TMR classes
to select and train individuals for group home.

spec1f;c areas,or,doma;ns of weaknesses whlch can

be émphagiZéd ih tréiﬁihg programé., qur uééé of
(l),assess1ng student needs, (2) plannlng and
implementing programs, (3) monitoring prograii

progress, and (4) evaluatiny outcomes.

oe Rolimbilitv

Initial and follow-up 7r;;L3b111ty studies of the

orlglnal SPIB indicate internal cons1stency, as

well as stability. Reliability was found to be

1nterna11y consistent with the Kuder Rlchardson

fo:muia 20 range of .78 to .82 in the various

nine tests and :94 for the total battery. Relia-

bility was also found to be stable by the Pearson
Product coefficients ranging from .70 to .79 for

junior high and .62 to .78 fer senior high students:
'In 1977 a brief report in the American Journal of
Mental Deficiency used four samples to reasses
reliability and found it continued to be adequate.

§aiiditg

the authors have attempted a number of studles. One
hundred thirty stgdents tested with the experimental
SPIB version in 1972-73 were evaluated by vocation-

al rehabilitation counselors one year after graduation,

based on five subscales of tne Criterioii instrument.

A first order canonical correlatlon of .58 indica=

ted a moderate relationship between the SPIB tests

and the five criterion subscales over a one-year
perlod
Z19- o
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The érogress AssesSment éhart (ﬁAC) identified as an

was rejected and not selected as a measure because it failed

to meet both measurement critieria of validity and

reliability. A summary of its poor measurement proper-

ties (Ducette, Freedman, 1980) is present below:

The PAC scales provide a means of systematically obser-

ving the social behavior of mentally handicapped individ-

uais by comparlng the records made at different times.

that time span: Unfortunately; the tack of documentation
of the measurement properties of the scale (development
procedures, reiiabiixty, and validity) must somewhat
erode the reviewer's confidence in the utlllty of the
scale for widespread applications.

5.2 Development of Instrumentation to Assess Project
Impact on Special Educators, Administrators and
Significant Others

The results of an arts-based_ program Such as theée Career
and Life Skills Project rarely lend themselves to simple
quantitatively measurable outcomes. What actually happens
to the values, attitudes and desthetic understandings of

chlldren, teachers, administrators and significant others
in the community while central to the project often fall
beyond the purview of standard studies of project. impact.

Accordingly a number of gualitative evaluation measures

have been developed during year-one of the project.

These 1nstruments will be fieid tested during year-two

and subseguently utilized to document these broader

paramenterb of progect impact: The first such measure,

. an attitudinal scale, Whan content is specxfxcallv : .
Program is discussed by the Project's Third Party Evalu-
ator; Pr. William Reynolds; in Section 5.2.1. Section
5.2.2 presents information regarding other potential

qualitative measures of project impact developed during
year-one.

5.2.1 Development of Attitiude Scales

A number of attitude scales were developed by the
third-party evaluator which are to be field tested
and refined in Year Two of. the proaert. Several
attitude scale response formats were considered for
construction purposes, as were several prev1ously
developed. attitude measures. With regard to the

latter, the Attitudes Toward Handicapped Individuals

Scale developed by Dr. Lazar and a scale designed to

measure educators' attitudes toward the retarded by

Efron and Efron (1967) were considered fdr use in

this 1nvestlgatlon., After careful review; 1t was

deCided that the specific attitudes assessed by
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both scales were not approprlate as an evaluatlon

component of this investigation. As with many

evaluation studies, it was determined that the

greatest internal validity would be realized by

the development of project content-specific atti-

tude scales.

&s an evaluation component; attitudes play an_

important role both in understanding the impact

and outcome of the.project; and also for examining

factors basic to the implementation of project

curriculum: Specifically; attitude scales were

developed to assess teachers,; administrators' and

parents' attitudes.towards handicapped vouth; and

also teackers' attitudes toward Leachlng career
and life skills through the arts and thelir percep-
tlon of students responses te the op:cialized

As an_indirect outcome of the Spscialized Instruc-
tional Program in the Arts, it 1= the expectation

of the project, that there will be a significant
increase in attitudes, towards handicapped youth

by teachers, parents, and significant others sSuch as
school administrators. A potential confounding )
factor here is the distinct possibility that teachers
and parents of handicapped children currently perceive
such 1nd1v1duals in a very pos1t1ve manner. In order
to accommodate th1s restriction in range, a semantic
differential technique (Osgood, Suci, & Tannenbaum,
1957), was selected as an attitude scale format. It
was felt that this format, which has been successfully

used to asses attitudes torwards handlcapped _popu-

tations (Reynolds, 1978), would maximize response

varIablilty. A copy of the initial form of this scale

is included in the evaluation report appendix. The

scale consists of twenty-five (25) bi-polar adjectives

separated by a 7-point semantic differential scale:
It should be noted that the semantxc differentiai

special education teachzrs' attitudes (Fine,; Deutsch; _
Garland,; & Sorrentino; 1977; Steward; Goodman & Hammond
19786) .

A second attitudinal component of the project evaluation
relates to the assessment of teéachers' attitudes toward
the implementation and utility of the Specialized Instru-
ction Program in thHe Arts. How teachers perceive the
curriculum and spec1f1c methods of program 1mplementatlon
(via the arts) is of importance for the overall evalua-

tion of the prOJect and interpretation of student pre-~
test post-test scores. If, for example,rteachers atti-

tudes toward the curriculum is essentially negatlve,

then their implementation of the program may be less

than optimal. fThe teacher attitude scales w111 also

allow for examination of teacher attitudes as a function
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of student characteristics f{e.g., age, intelligence

level, school):. Four teacher attitude scales have

been developed for this evaluation component: Each

of the scales utilizes the semantic differential

technlque. lhree of the ‘scales examine teachers
through the arts. One scale has been developed for
each curriculum domain (Personal and Social Skiilis
Daily Living Skills; and Occupational Guidance. and
Preparation). Each of these three scales consists
of 25 bi-polar adjective pairs separated by a point
scale. _Each scale uses the same 25 pairs. _This

- allows for a direct comparison between specific curri-

culum area attitudes; as well as pre-instruction;
post-instruction; attitude comparisons. The fourth
attitude scale is a semantic differential consisting
of 15 adjective pairs with a 7-point scale, desic—~d
to assess teachers' perceptions of their students _
overall response to the arts curriculum. This will
be administered in a pre-test form (asking teachers
perceptions as to what students' respbnse will be)

and as a post- test form {(what students responses
were). (See Appendix 6.7 for sample field-test
attitudinal scales). _

® Attitude Evaluation Procedure

At the beginning of Project Year Two, teachers will
be reguested to complete the students response and
curriculum attitude scales: Teachers' names will

not be used to insure anonymity. Identification

numbers will be assigned and teachers will be requested

to keep these numbers for later reference. 'Teactiers

will be insiructed to return compieted forms to the
third party evaluator via pre-addressed and pre-paid
mailers which will be provided: 3An identical proce-
dure for returning the attitude toward handicapped
youth scale will be .used for teachers; administrators;
and parents. In addition to the attitude scales, .

a 13-item modified form of _the_Marlowe-Crowne Social.
Desirability Scale (Reynolds, 1980), and a demographic
information form in addition to providing va.uable
data, will also allow the evaluator to match up pre-
test, post-test responses from those individuals who
misplace or no longer have their identification

number.
The procedure described above will be repeated at the
end of the Year Two school year (post-test stage).

5.2.2 bevelopment of Other Measures of Project Impact

Recent studies of the effectiveness of educational

innovations (Rand Corp:; 1975), have suggested that

the true impact of a project is best evaluated on

the basis of both its long and short term effective-

ness. It is suggested that while evidence of signi-
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ficant change in the behaviors, attitudes and test
scores of students may provide the ultimate test of
a project s long term éffeCtivehess, severél factors

m;nlngrlts short term effectlveness., Chlef among.
these factors are changés in thé attitudes and beha-
viors of teachérs and administrators at the local
education agency implementihg the prbjeCt., The

stocd, endos.: sed and could effectlvely and easlly
impleme:it ™2 innovative program were found to be
factors sigiificantly affectlng the project's

acceptanc: dnd ultimate institutionalization at the
LEA lew2l.

Durlng year-one of the progect prellmlnary vers1ons

of three instruments were developed tO assess thes

critical dimensions of project impact: They are

briefly described belcw: (S_.¢ Appendix 6.8 for

To Be Revised Field-Tzsst Versions)

e a pre and post anentory assess1ng teacb rs per-

ceptions of the uti 11t7 of the arts as a teaching

strategy
e a queStibhhgire for eaﬁigisffaféfé probing their

perception of the project's goais; inpact successes
failures and ultimate utility

a questlonnalre for teachers problng thelr percep—
tions of the project's goals; impact successes;

difficultiés and utility.

Data from the pre and post inventory will be collected

on all teachers at the besginning and end of the project's
second year. Thé two guéstionnaires will be administered
utilizing a structured interview technigque during the
fourth quarter of the project's second vear.

5.2 Descriptive Data on Student Subjects

As per the original proposal the criteria for identification

of student subjects to participate in the Specialized Instruc-

tional Program were 1) that they be between the ages of 13

and 21; and 2) that they be classified as moderately or
severeiy handlcapped for purposes of educatlonal Urogrammlng.

the sample popuiatjon resuitlng from the seiectlon criteria

abilities in cognitive; academic and adaptive behav1or
areas. Descriptive data presenued in Tahle I supplies.

wlth,respectfto,the followlng var;ables~ age; sex; IQ,;
level of academic functioning; achievement test scores in
=23= '
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reading, math and spelling; and mean I.Q. per site (see
(Appendix 6.8 for Sample Data Collection Forms) .

Table I

Descriptive, Data on Project Subjects

|2
g

Male 72 69.9
Female - 31 30.1

17.24 SD = 1.99 Range = 11-20 years

41:16 SD
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10.15 Range 19-68 years
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Reading 2.37 1.50
Spelling . 2.67 L2

Math T 1:97 1.26

IQ Scor=s by Sample Schools

School — '1\1 X o sP F ’ z

Douglas Comm. 22 38.14
Diggs 44 35.80 5:.67

Woodside 27 52.37 7.90 47.306 .0001

_2 1 .
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summaries of Statistical Information

as Per Table I

Brief interpretations which summarize Table I's statistical

information follow. _(It should be noted that statistical
information presented heré is taken from students at the
three sites participating_in the project's first-year
development activities. Data from the students at the

fourth sité, Adamson Jurior Hich School, will be presented

Sex

69.9% of the student subjects are male; 30:1% are female.
hge

The mean age of student subjects is 17:24 years with the
youngest student being 11 years old; and the oldest 20 years

old. The mean difference or standard deviation among ages
is 1.99 years.

I.Q.

The mean I:Q: of student subjects ( as assessed by measures
stipulated in section 2:8 ) is 41.16 with the lowest assessed

I0 being 19, and the hignest 68. The standard deviation

among I.Q:. scores is 10.15 points.

Level of Academic Functioning

students in thHe moderate range; 12.6% in the severe range

and 10.7% in the mild range. It should be noted that these
are subjective ratings reflecting relative rather than abso-
lure designations, since all students in the population have

been designated as severely or moderaktely handicapped for

educational programming purposes.

Achievement Test Scores

Achievement Test Scores of students, expressed in grade levels,

indicate that in reading the mean level of.achievement is at
the 3.37 grade level with a standard deviaticn of 1.3 grade

levels; and for Math the mean %evel of achievement is at the
1.97 grade level with a standard deviation of 1.26 grade

levels:

-25-
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A comparison of mean I.Q. sccres by sample schools indicate

that the mean at the Douglas Community Site is 38.14; as

compared with 35.8 at the Diggs Site; and 52.37 at the Wood-

side Site:. As Table I indicates, the results of an analy31s

of differerices between means indicates thit the mean I:0Q:

the Woodside Site is statlstlcaiiy significant to the 0001

level: ThIs difference will require statistical correéction in

terms of an analysis of Year-Two findings.
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5.4 Evaluation Réport - Year One

“"Increasing Career and Life Skills for Handicapped
Youth Through a Specialized Instrictional
Program in the Arts"

U.S. Department of Education, Office of Special Education,
Grant No. G007902260

Evaluation Report - Year One

Wlllldm M. Reynolds, Ph.D.
Unlverultv of Wisconsin-Madison

This report is a third-party evaluation of the firc- year

of a projected three year grant to develop, investigate,

and report to the field, the Impacf of a Speciziized

Iinstruction PrOgram in the arts on the deveiopmen+ of
career and 1ife skilils. The basic tenets of this evaluation
are both formatlve anU summatlve 1n nature ard are dlrected

year perlod,, Dgrlng tne fqut year; evaluatlon,act1v1t1es
were primarily formative in nature. _A descripticn ol these
project evaliation activities are delineated in this report.
In December 1979, the evaluator, then at _the State Univer-
Slty of New York in Albany, was contaccted and agreed to
serve_as the third party evaluator for tiie V?tlonal Comii-

ttee/Arts for the Handicapped {(NCAH) grant on "Career and
Life Skills." Subsequently the original graiit proposal was
reviewed by the evaluator. In February, 1980 tke evaluator
met with Ms. Eileen Daniels the Project Coordinator in
Albany, New York:. During this day long meeting, the project
was reviewed. Formative changes in project activities and
the development of formative and summative project goals

were suggested by the evaluator and reacted to by the

Project Coordinator.

A)so during January and February of 1980; the evaluator

reviewed and selecteld several standardized evaluation

maasures to assessrthe effectiveness of the proposed
curxicuiam Impiementatlon. The measures seiected Were

& LeJand 1974),and,the Social and Prevocatlonal Information
BatterY?Fbrm T {(Irvin, Halpern & Reynolds, 1979). It was
also indicated that achi:zvement test data and intelligence




test scores would also be collected: It should be

noted at this time the exact characterlstlcs of *he

partICIpantS were not known:. During this time the

evatuator in collaboration with the Project Coordina-

tor developed the Student and Teacher Information

Forms for the identification of project participants.

The data to be gathered by these forms would be used

in examining the comparability of project sites with

#regard to teaching personnel and salient student
characteristics:
In March 1980, the evaluator spent two days in_ salt
Lake City, Utah meeting with NCAH Project Staff and .
designated Site Team _Leaders. The evaluator presented
a formal review and discussion of projected data collec-
tion procedures, assessment measures, and the overall
cvaluation component of the pcoject. Tinme was also _
spent ir learning the charac'.eristics of each site and
answeéring questions of the Site Team Leaders. During
the .eetlng,several,81tg Team Leaders expressed concern
regarding the ability of their students to compleéete the
Social and Prevocationali Information Battery-Form T
(SPIB-T). In the discussion which followed it becarme
apparent. that dlfferences in student charag;gglstlcq did
exist between sites. It was decided that SPIB-T data would
be collected from students capable of responding to the
test. At thHe conclusion of the meeting Stiudent and Teacher
Information Forms were,dlstr;buted to Site Team Leaders
for completion by teachers at each site.

In April 1980, the evaluator developed an <utline of

projected evaluatlon activities for Year Two, for the

Project Continuation Report prepared by the Project

Coordinator: Alsc provided at this time was an outline

of Year One project evaluation activities: This report

included activities carried out by the evaiuator and
projected activities for the Year One formative evaluztion:

In May 19480; the evaluator received 102 Student Infcrmation
Forms from thréé sites: Diggs, 45 students; Woodsice, 37
students; and Loudoun Co., 27 students. Computer codebowks,
ceding _of each _Student Information Form, keypunching of
coded data; and writing »f computer progiram control cards
was completed by the evaluatosr. During Yvune 1980, this data
was analyzed via computerized statisitic:l programs. Means,
standard deviations, and othér déscriptive information were
obtdineéed for thé fcllowing studeént charachsristics: age,
sex, primary handicap, secondary handicap, health problems,
grade level, years in attendance, yea.s institutionalized,

Jntelllgenc= test scores (IQ), level oi acaﬁenlc functioning,

math, reading and spelling achleV€mL1c tesf scores, Vineland

Soc1al Quotlents, ABMD AddpthP Behavior bC¢le scores,; ancd

level of adaptive behavior functioning: A large proportion

~f m1=51ng data was found for muchk of the test informatiorn.

Pearson Product-Moment correlation ~oafficients were computed

amono ralevant studen* characteristics: In addition; the
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evaluator computed analysis of variance statistics

for differences betweer. salient student characteristics
at the various sites. Of major impbrtéhCé was the deter-
fiination of significant differences in student IO scores
between schools_ (F(2,59) = 27.81, p .0001). Smaller,
but statistically significant differences were also found

on the achievement test variables. Based on informal
discussions with Sité Team Leaders at the March, Salt
Lake Clty meetlng, these resulta vere expected. A

to the Project Coordinator in July 1980.

In July 1980, the evaluator received from the Project
Coordlnatur,,formal evaluations of the project instruc-

tional objectives completed by site teachers and adminis-

trators: In total, 15 evaluation forms were received.

Each form consisted of five evaluative guestions fur each

of the three des1gnated currlculum domains. The evrluatlon

of 1n5tructlon objectives was overwhelmingly positive.

In August 1980, the evaluator left the State University of

New York to assume a faculty position in the Department

of Educational Psychology at the University of Wisconsin

in Madison:. During the summer of 1980 the evaluator spent

considerable time reviewing project generated documentation

inctuding the F¥nstructionatl Goals and ebjectlves, Project

Cont“‘nuation Report; which was funded,; and an extensive

cu;.. ma1lum materials package developed by NCAH PrOJect

,,,,,,,,,,

;s,entltled "An Arts Program for Hand;capped Adolescents".
This program presents a systematic, well thought out.
curriculum guide for teachers of moderate and severely.
handicapped students to use for teaching the three basic
career and life domains (Personal-Social Skills, Daily
Living Skills: and Occupational Guidance and Preparation
3kills) utlllzlng arts dctivities. The ini+*ial field
version is an impressive curriculum package. The gulde .
is well c*danlzed with objectives and instructional goals
clearly speci“ied. Student involvement in the arts,

materials necessary, and suggested activities, provide

teachers with a cﬂearl] delineated@ instructional program,

which teachers should be capabie of 1mplement1ng Record

forms for cdocumenting the implementation of specified

act1V1 -ies and forms for the evaluation of the activities

are also inciuded-: 6veraii the curriculum shows consider-

able promise: Actual use in the field shouid further its
development:
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Evaluation Summary and Conclusions
It should be noted that throughout Year One of the

project; the evaluator monitored and was apprised of

NCAH project staff activities via numerous telephone

reports with the Project Coordinator. &As was indicated

earlier in this report; the evaluation component of

Year One is prlmarlly formative and descriptive of
evaluation_activities. This included the davelopment
of data COlLG"thn forms; attitudinal Instrumentatlon,
and selection of formal student assessment measures
which will beé used as part of the summative evaluation
to judge effectiveness of the developed materials.
Other formative evaluation tasks included assistance
and reaction to the design of the project; materials
developed, and implementation procedures.

The evaluation of activities undertaken by the Project
Coordinator and NCAH staff during Year Ons can be
surinarized as remarkable. The initial prdjéCt proposal;

Erogect Coordlnator, wdb,at best amblgugus,and unmanageable.
Based on suggestions by tlhié project evaluator, and nér own
skilis and abilities, the Proiject Coordinator has producéd
an organized, well defined project, successfully developed
a contlnuutlon grant for Year Two, and desicned a_realistic,
readily 1mplementab1e product in tne form of "An Arts o
Program for Handicapped Adolescents." These activities, it

should be further noted, were conducted during a period

of major change in the 1n\ernal leadership and staff

structure of ‘he National Ccmmittee/Arts for the Handicapped.

it is thxs evaluator's judgment that the activities carried

out pursulng completion of Year One project goals, and the

manner in which these activities were executed; resulted in

the successful and commendable completion of tﬁe project during
Yrzai On:.

Submitted by:

William M. Reynholds, Ph.D.
Project Evaluator
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EILEEN C. DANIELS

Education

University Specialist, Educational Psychology
M.S., Special Education (Minor English)

B.A., English (Minor Psychology)

State University of New York at Albany

Certification: School Psychologist; Special Education Teacher;

English Teacher

M:w York State

Experience with National Committee, Arts for the Handicapped.:

e Coordinator; Career and Life Skills Project (1979-present).

Responsible for overseeing t’ levelopment and implementation
of an arts-infused program d¢. igned to teach moderately

and severely handicapped adolescerits essential career and
1ife skills.This research project, funded through U.S.
Department of Education's Office of Special Eduration, wiil

develop and assess the impact of a Specialized Imstructional
Program in the Arts on 200 moderately and severely handi-

capped adolescents. Position responsibilities include
managing of the project's overall rzzearch, development

and administrative activities as well as the providing
training and technical assistance to teams of special edu-

cators and administrators at four nation-wide experimental
sites on the integration =f arts into the educational

programs of severely and moderately handicapped youth.

Other Professional Experience

United States Semate Subcommittee on the Handicapped

o Staff Assistant (Summer, 1979). Responsible for developing

materials for oversight hearings on P.L. 94-142. Prepared
Chair opening remsrks, synthesized and analyzed testinonies
and developed questions addressed by wittnesses regarding

the implemeutation of P.L. 24-142.

National Association of State Directors of Special Education

¢ Consuitant (July-August,1979). Assisted in development of
pggpg§a}7§656itté& to BEH to identify and study critical

issues in implementing P.L. 94-142. (Contract awarded) :
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EILEEN C. DANIELS Page 3

Special Assipnments

e GCovermental Relations Committee (current):

e Dean appointed member oé écmmittee tc ﬁeveiop ébhﬁéééﬁéy

Schenectady City Schools.

Co-developer, In-Service Training Program in Special

ducation. __ o ]
Schenectady City Schools.
Honors
® Momber, Natidnal Assocxagéppiggischool Psychologlsts,
Governmental Relations Committee {present).
° Member, Natlonal All;ggceigf Pupil Service Organizatlon,
Steering Committee (present):
® Selected to pggfICIpate in Harvard Unlver51ty s Instltute
on Moral Education. Researched application of Kohlberg's
theory to language impa: d individuals. (summer, 1978).
5 Selected as intern Bur 1f Education for the Handlcapped
J:8: 0ffice of Educaii . £:779).
. App61nte§7§9 Adv1sory Committée ii: special Educatior. Board
of Education,Schenactady City Schunls (1974- 19733
o Awarded fellowship for gradga;e study,State University of
Neaw York at Albany (1973-1°976).
o Awarded Regents Scholarzhip, Mew York State (1962-1965).
Membeféﬁiﬁé

ameflcan Psychgloglc"l Assocxag}qg
iur h Eastern Research Assoclation:




EILEEN C. DANTFi ” Pige 2

E Bireau of Education for the Handicapped

e  Intern, Division of Innovafion and Dévelopment (D.I:D:)
(January 1979-June; 1979). Responsible for a_ range of act-

ivities assoc1at¢d with the operation of D.I.,D's Model
Program, inctuding the implementation of the grant review

process and the monlLorlng of on-going prograns. Iin ad-

dition; carried out special assignments at the reguest of

the Branch Ehief: developed position paper on conflict of

of interest; developed materials ~u ¥arly Childhood Research

Institutes presented at national cunveiition,

Hiarvard University

e School Psvchologlst (1978 1979) Resp0ﬁ51ble for conducting

psychological evaluations of childrer referred for spec1a1

education services to Albany Ch11d Study Center and Saratoga

Public Schools. Evaluated studento, p;epared psychologlcal

reports and consulted with teachers, counselors and parents

in th- development of appropriate educatlonal programs.
Concurr2®ntly, assisted Derirtment Chairman,; School Psychology

in Jesigning and melemﬂnthgiyesearch project in area.

schools the results of which were presentad at national
and reg10na1 conventions.

“Schensctady City School District

® Resourcs Teacher;Department of Pupil Services and Spee}aL
Ldication (1970-1978). Reponsible for developing and im-

p‘cm euting educational programs for nildly handicapped stu-

dents in a urban middle school. Evaludted Students, pre-

scrined educational programs and »rovided cechnieal a551ur
tance to reguTar class teachers working w1tn ,tudenr . Also,

us chairperson of district's Special Education uurrlculum

Committee assisted in the developmernt of programs. and

matcr1a¢§ for special and regular edicaiors relative to the

._ndxcapped

e Adjunct Instructer, D1v1s&eafe£49¢nt1nu1ng Educatlor

(1973-1975). Resvonsible fcr coordinating reading progrcn

for adults ju continuing educz cion prog.am. oversaw Scre-

cning and assessmant program and deterrined and monitored
appropriate instructional inte. ventions.

Union Collepge

@ Adjunct_ Iust;ue£o¥—(l973 197&) Respensible fo dévaicpiﬁg

and implementing writing program for college “-eshman in

need of remedial language instruction:

o 181
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BETTE VALENTL

B.A., Russell Sage Ccllege, Art Ediczation/Studio Art

Postgr=duate studies, Public Adminictration/Business

MAnagement, Arts Administration and fLiaw

Sprcializad training, jovrnalism, grani~manship.

PASS Training .

Expericncé with The Natlonal Coinmittee, Aris for the Aandicapo.u

Exscutive Director (June 1080 — present). Chief

&% scutive officer for a private non-profit organization

providing national —cordination and direction for a

netwcrk of arts programs for handicapped children,
youth: and adults. Primary respcnsibility includes the
administration of all projects of The National Committee,
Arts for the Handicapped with responsibility for all
programs, budgets; personnel. Specific tasks include

2l location and administration of funds, identificatiorn

of funding sources, selection and supervision of staff,

administration of long-term and shortr-term program _
youls and objectives; reporting directly to th= Board
of Directors zil activities of thé organizaticn which
:poisors more than 340 program sitec and activities.

Extensive travel to project sites to develop,; monitor;
zviluate programs. Development of materials for

Lesources; presentations at nativnal and state con-
fevencies and conv -itions, develorwment of congressicnal,
federal agency and private fundinyg suppar:c for the
srganization; liaison with 30 national arcs and
educatior org-nizations. :

Directcr, Demonstration Programs (1977 - 19637 . o
“esponsible for overall program planning; implementation

ard e7aluation of nationwide program designed to expand

opportunities in the arts for disabled children and
vouth. Deévelopmert of stiategies for maximum involve-
meri of porents, teachers, administrators, artists. aid

other sexwi e vroviders at the national; state and

local lrvel. Comprehensive naticnal progrem provides

techni.al assistance and training for all ficld sites.

Extensive grants ard cortracts management; public

relatinsns, fund rais‘ng, speaking, writing.

Prograni Consultant (1976 - 1877): bevelopment of

publications and training materials -~ .lated to nat:onal
demonstration prograi. '




Other Professicnal Ey erience

Maryland National-Capital Park and Planning Commission

s Arts Coordinator (1973 - 1977): Responsible for design

Of arts programs, technical assistance and coffunications

for large service agcncy. Supervised a profe:nsional

staff of 17 persons as well as artist—-in-resiJence

program in 17 schools and community centers. Developed
< coumunity art gallery and organized community action
groups which were successful in obtaining support for
quality arts offerings. Supervised thie davelopment OZ

a county-wide arts center: obtained funding from federal,
state, local and private sourccs. Served as a member

of the merit system and administrative practices com-
mittee which developed policizs for planning commissicn.

Developed and administered grants programs funded

throagh the National Endowment for the Arts, Masy:and
Arts Council, CETA; National Committee, Arts f£or the

Handicapped and Developmental Disabilities Council:

Toaci.ing Experience

e (1967 - 19870) Art educator in Montesscri tchools in
Tanan cive, Madagascar; Cantiago, Chile; auia

Canburra,; Australia. Adapted arts prcasars to meet

the needs of zpecial students in integrated classrooms.

professional Art E.parience

Professional Practicirig Artist (13960 - present) .
£aintings in coliections in 4 countsies. _Showings
~hroughout Washington Metropolitan Area and abroad.
Numerous awards. Most recent showing in Kobiashi

Gallery, Kyoto, Japan (January 1980).

e Frac-lance Grari:!t Designer (1963 = 1967) . worked
7ith several laige New iZorw based advertising agenciles
irncluding Dunlap Publishisg and the Reuben i. Donnelley
Corporation. “esponsible for conceptualizations and

final design for several major «c¢ campaigns.

e Parclist; Division ~f Human Resources, University of
Maryland; "Interxlcck" Conference on “ae Arcs, 1975. -

e Panctist, Maryland hevelopmental Disabilitir= Ccuncil
and Jobns Hopkins eniversity, Conference on rndependent
Living, 1976.
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Spacial As-icnmcuts (Continued) -

< Consvliant; Pennsylvania Developmental Disabilities
Councii and Temple University, Training Confererce
for Consumers, 1976.

Consultant,; Moores College of Art, Curriculum Design

in Arts Administration; 19783.

- CoqéﬁlﬁéﬁgjﬂﬁhiVéréity of Maryland Schcol of Social
Work; several training conferences, 19 7.

Juror, Washington Area Arts Associations, numerous
juried axhibitions. -

e Consultant, Joseph P. Kennedy, Jr. Foundation,
designed anc_edited Newsletter for National "Let's
Play to Grow" Program, 198C.

o Speaker, sorth carolina State CEC Conference ©a Ar¥s
for the Handicaprzd, 1979.

s Presenter; J. F. Kennedy Center, Imaginaticn Celebration
Symnosium, DePaul University, 1978.
e Coordinator "National Very Special Arts Festival"

John F. Kennedy Center for the Perfnoriiing Arts, 1379.

¢ Keynots Spert  National Society for Autistic
Ch.ldzen. '3y utional Conference.

s Dinelisc, inctitutional Reform, Ameri-sn Association

on Mental Deficicuces, 1975:

presenter, Black HI :xs State college, S.D .

- ¥

Symposium on Arts Jrograms for #andicapped Students; 1978.

Presenter; "Newletier Design and Editiag"; Public

Relations Society of America, 1976.

prescnter, "Arts in Recweution", Oglebay Institute,
Arts Administration. ’




BETTE VALENTI

Honors

Chair, Institutional Reform Task Force, Maryland State

Developmental Disabilities Council; Appointed by Governor.

Chair; Legal and Human Rights Task Force, Maryland State
Developmental Disabilities Council, Appointed.by Governor.

Chair, Citizens' Advisory Board, Great Oaks Regional

Membrtv, Task *orce, Higiu Schooi for tne Visual and

Performing Arts, Maryland.

‘Secretary, Maryland State Alliance for Arts Education.

Board Member, Prince George's County, Maryiand
Association for Rétarded Citizens.

Member, Task Force oi Gifted and Talerted, M ryland:
National. Award, Desiygn and Content, Expression,;
Newsletter for the Arts, Public Relations Socisty

of America. )

Media Award, slide-tape presentatio: special
Arts Festival:; Prince George's Cotin: +ic Relatilions
Society.

Advisory Board Member,; SARA's Center, Grest Neck, N.Y.

National Jurer, Art School Scholarships, Jurior

Scholastics, Washington; D.C.

Aserican .ouncil on the Arts.
American Ce~lition of Citizens with Disabiliities.
71lliance for Arts Education.

John F. Kennedy Center for the Perfuruiing Arts
Education Committze.



BETTE VALENTI

Povers Presented

® “Aiternate eareers for fwo *“JuaJ Artlst"—

"The ArtiSt*AaﬁihiStréfdr;;,Uhi?éréity”of Maryland

°
and National Endcwment foi the Arts, 1979;

® "The Parents Rcle in Instltutlonal Reform
HEW Reg III; Training Conference on Developmental
Disabilities, Philadelphia, 1976.

@ '"Parenis as Partuers", National Conference in Public

Education, Develupmental Disabilities, Chicago,

18¢

1977.



STANLEY I. MOPSIK

Education
A.B.D. <candidate, Special Education and Administration,
o University of Maryland o
M:A:, Social Studie: Zducation, New York University
B:A:; Economics and Busihness, New York University

Experience with The Na'ional Committee, Arts for the Handicapped

¢ Assosiate Director (1980 - present). Responsible
for the direction of all NCAH prograii activities.

Supervises all program directors, coordinators

and consultants. Responsible for the development
of all project proposals and reports to federal

funding sources. Responsible for the managesment
and supervision of all research and development
projects. Coordinates the develor ent of instruc-

tional/curriculum materials related to research
and development. ’

Experience with Abt Associates Inc.

e Senior Research AssSociate (1977 - 1980). #espon-
sible for marketing and research efiorts reitated
to social, emotional, and educational needs of dis-
abled indiwviduals.

Identifyino Strategies for Assisting LEA
codural Safeguards .ifforded to Handicenp

Parents. This study developea cut .. ne

's_ard SEA'sS to Meet Pro-
hilvren and Theixr
-0 look at two corner-—

1521}
1

O. Ol
Hy Ul ¢

it

stone provisions of procedural safeguards of ¥.%. 94-142 and Section
504 of the Vocational Rehabilitation Act of 1973. The rcudy looks
at notification practices in two State Educaticn Agéncies (SEA's)
and nine Locii Education Agencies (LEA's), while employing an ia-
depth case study anaiysis of 20 diverse sets of parents in each
LEA. Additionally,; we shall also research, devzlep, and print a

cataloque of dispute settlerent materials throughou* the nation.

[}

r

e Project Director (1978 - 1960). Res.onsible for

overall leadership responsibilities :nr the iden-=

tificatrion and srioritization of sul stz2iative issies,
selection of SEA's and LEA's,; inforrution w.zlysis,
roport preparation; client budcetary maragement of
ail project funds.
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' studving the Impact of P.L. 94 -142 on tho Language and Learning
Disabled Adolescent and His or Her Family. This study proposes
to study the impact of P.L. 94-142 on a small number of language
an? learning dlsabled (LLD) adolescents in the publlc schour:l over

a ilve-year period -- spaniinrg junior high school to the ¥+ 4ix
after high school. We W1ll use meth-dologies derived f T <tinical
psychology and anthropology to develop a human picture LD
adolercents and their families experiencing the prOV1510ns of P.L.
94--142:
© Senjior Technical Ac _uilﬂéiiéﬁéf,(3978 - 1%80).
Participate in the dw‘“*fication and selectzon
oa policy issues t: 5” tinvestigated; assist in
the development of - *rumentarton, 2nd contripute
tv tre qnaleatjve data anarysx of case stady
flnm‘ng . RES“CﬂSJb;Q far rev IeW1rg a11 technical

"""

A S-ate of the Arts Study on _the ACCESSlbllltY of H;gnex Education
Institutions t- Disabled Students. This _study develcped out of a
concern eAprpssou by various agencies {(Office of Civil Rights;

Bu .zcu of Education_zfou:i thé Handicapped, and Architectural and
Transportation_Compliance Boird) for progress beiig madie by higher
education facilities i implément Section 504 of the Vocational

Renabilitation Act of 1973. The study employs a case study
methodology qupplemented by semi-structured interviews with leadlng
represéntativis of natirnal advocacy gioups tc determinc: thé succeéss
and problems «ssocizted w1th creating facilities that a:re pro-
grammaticadliv zmind ph¥<ically accessikle.

@ Proiect Manager {1%77 - 1380). Pasponsible for
developing an cverall appruact ro stadving,
selecting, and con’ 2cting sites, ana preparation
of the final state-cof-the-art report.’

Other Professional Experience

:1 LLHQQ,”Fntcgnepartmentgof Education

e T[irzctor, C:ifice of Program Pevelopment, Livisicn

of Special Education (i, © - 1977) . Kégpdr:1h1“

for development. of new s’.atewide special education
programs. _ Respon51ble i7r managing all fadeval
special «ducalion procurements (six :illicn dullars) .
Tnitiated and managed all new P.L. 94-:42 complidnce

compon:z:nts.
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) Maryland State Department of Education (Continued)

s Coordinator, Office of Special Education (1771=137i).

Administrative responsibility of Special Eduwiul:
Sservices for handicapped children in Maryland. Di-

rected all departmental special education staff (58]
and managed all state and federal swopport for special
sducation (38 million dollars). _served as state De-

partment of Education major special education policy-
maker. :

Specialist in Institutions {1968=1971). ' Responsible
for Lepartment of Education liaison with state in-_

stitutional agencies. Department of Mental Hygiene,
Mental Retardation Administration, Department of

Juveniie Services; and Division of Corrections.

Coppin State College

e sdjunct Professor (1968-1)71). Special Education
and Correctional Educatien Program.

Districi of Columbia Deopartmént of Corrections

o Education Specialist Consultant (1967-1968).
Responsible for developing general education programs
for correctional institutions located in Lorton,

Virginia. Designed basic education curriculun.

Researcher (1967). Responsibility for developing new
diagnostic teachinyg technigues and general educational
programs.

Georgc Washingteon University :

@ Reésearch Associate (196v):. Institute of Law, Psy-
chiatry, and Criminology,; Mental Retarcation, &nd
the Law Project: Responsibilities included field re-
search on mentcl retardation in six selected penal
and correctiora’ institutions.

scvorna Park High School; Severna Park, Maryland.

cducablie retarded and coor.liratsor and developer of

a work experiuncz DLOG.am.

s Teachsr - Work Ccordinator (1962-1966). Teacher of

18y
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Sspe~ial Assignments

e ResponSLble for the development of federal projects

in area of instikutions and handicapped.:

o Mcmber, Wills COﬂmte51on. Responsxbie for a plan on

the financing, governance,; and eviluation of Maryland's

public schooils:

e Served on Governor's Commission on Law Enforcement and

Administration of Justice Advisory Committee:
# Division of Corrections Educationa. Advisory Committee.
: @ Foster Care Advisory Committee, Dspartment of Social
Services.

¢ Mental Hygiene, Int.ragency Task Force.

©
o
V.

yo)
o
H
+
=
1)
=]
t
o

éo;éévéiopgz,offinstruc;ionai"ipiuvision Saries,
"Children With Spacial Neeéds.”

® Co-developer of "A Desigr for - Continuum of Special
Education Services," an innovative project.

% Maryla..d State Department of Education, Title III

AAVissry Committee.

# onairman, Interagency Loordlnatlng Committee, Maryland
State Department cof Education.

Chairman, Task ;orce,iDevelopment of PrOJect Transition;

Department of Juvenile Services. :

@ Pa-.i LClpant Adul* Basic Education in €orrections

Conference, Columbia University:

Full State Funding Committee, Maryland State Department
of Education.

e Co-developer of Management Decision- Maklng Model for
Maryland Division of Corrections.

e Co-designer; Contlnuum ¢ra1n1ng Program {1972-= 1976) .

Developer; Parent. Involvement Semlnars (for parents
of rhildren with handicapping conditions) (197:5- 1976)
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). Special Assignments (Continued)

e Member, Advisory Committee for the Mid~East Regional
Resource Sysiem for the Handicapped.

Ex-Officioc Member, State special Education Advisory
Committee.

;hairman;fﬁéfyléﬁérCéuhéii on Program Development for
Iristitutionalized Children. -
sember, Executive Committee K:'’onal Association of

State Directors of Sp#~ial ErltuAation.

Member, Executive Coi . .ee, Maryland Special olympics.
Member, Task Force on Deafness, Maryland State

Department of Education.

Task Force on Funding, October 1973, Maryland State

Department of Education.

Q

participant, Select Committee on fdentifying Research

]

Jeeds of the Severely and Profoundly Handicapped;

February 1975, Princeton, New Jersey.

Member, Regional Planning Council for the Needs of
the Handicapped. —

e Director, Workshop on Programmed Instruction.

o Co-Gh.irman, Maryland Department of Education, Ad Hoc

Task Force on Personnel Preparation for the Hsndicapped:

s Ad loe Member, Maryland Committee for White House

conference on the “andicapped.

Chairman, Department of Health and Mental ¥gizne and
pDepartment of Education Interagency 7 ¢ cn
Collaboration.

Member, Marylauvd Governor's Commitioe - tal

1
V)

Education Funding.

tlonoxrs

Member; National Advisory Committee for TADS:

,,,,,,
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) ° iichors tContinued)

e pPresident-Elect,; National Association of State

Directors of Special Education (1976).

e Treasurer, National Association of State Directors
of Special Education (1974-1976).
Menber-at-Large, National Associatic: of State

Directors of Special Education (1974;.

3 Bequeéﬁéa By the U:.S: Congress; ééié(;f:i éub—COMlttéé

on Education to testify with Maryland .Lieutenant
Governor Blair Lee on financial assistance to state

Special Education Programs (March 1874).

o nAwarded a fellowship for full-time study in Special
Fducation at the University of Maryland (1966-1976) .

o #Awarded a Marylaind State Department of Education

Traineeship in Special Education (summer 1966) .

e Chairman, Governmental Relations Committee, National
Associacion of State Directors of Special Education

1974-19786).

Panel ﬁ@viewer;,Sever¢1§”é§a”§f6£édﬁaiy Handicapped
Demonstratisn Projects, Bureau for the Education of

the Handicapped, Washington,; D: €. (December 1975) .

@

s Panel Reviewnr, Personnel Preparation Projects, Bureau
foirr the Educa: ion of the Handicapped, Wwashington, D.C.
(l975-present) .
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Handicapped, Bureau for the Education of the
Handicapped (1975): :

Honorary Chairman; Maryland Special Olympics (1974-1977).

- ield Reviewer, National Institute of Education
(19f0-present)

Memberships

Council for Exceptional Childrén
Teacher Education Division
pivision of Mental Retardation
@ Council of Administrators of Special Education

19
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Memberships (Continued)

National Education Association

National Society for Crippled Children and Adults

National Association of State Directors of Special Education

National Association of Mental beficiency

Papers Presented

"Children With ExcCeptional Needs," Child Health Service

Conference, Baltimore City Health Department, June 1972:

Maryland Continuum of Special Education Services;

Special Education Directors, State of Georgia, April 12,
1973: )
Wgpecial Education in Maryland," Maryland Conference on

Social Welfare, Baltimore, Maryland, May 1973:
"special Education Directors,” State of Massachusetts,
Framingham State College, July 20, 1973; Maryland

continuum of Special Education Services.

National Association of State Directors of Special

fducation, July 10, 1973, Scottsdale; Arizona, Maryland

Data System for the Handicapped.

National Association of State Directors of Special
Education, July 1973, Atlanta, Georgia; Maryland Data
System for the Handicapped. :

Leadership Training Institute, Presentations on the

Maryland Continuum of Educational Services:

plymouth, Massachusetts, February 1973
Philadelphia, Pennsylvania, February 1973

Miami, Florida, February 1973
WReading and Special Education," Maryland Reading

Institute, October 1973; Ocean City, Maryland.
Special Education in Maryland, October 1973, Channel
inn, Washington; D.C.; National Advisory Committee on
the Handicapped.

[
(90}
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Papers Pres ented (Continued)

“"The Maryland Continuum for Special Education;"

.
Maine State Teachers Meeting, Bangor, Maine;
October 1973:

e Vocational Rehabilitation and Special Education;

National Vocational Rehabilitation Association,

Atlantic City,; New Jersey; October 29; 1973.

e Special Education Funding, Education Commission _
O0f the States,; Bostoii; Massachusetts, December 10,
1973

- "Spec1al _Education in Maryland ) Publlcatlon de-

veloped for the State of Maryland Commission on the

Structure and Governance of Eaucatlon, April 1974.

"Malnstreamlng the Learning D1sabled Child," Western

Massachusetts Association for Children with Learning

Disabilities, Granby, Massachusetts, February 1975:

° "Publlc Law 94 142 —— Impllcatlons for 8Special Edu-

cation Dlrectors;" State-wide Spec1al Education

Meeting, Sturbridge, Massachusetts, Pecember 1976

"Yes But!" The Severely and Profoundly Handicapped

in the Public School, State-wide Mental Health

Meeting, University of COnnectxcut, Storrs;
Connecticut, April 1977.

"Interagency Cc;operatt:ton,‘i Eennedy institute for

The Johns Hopkins University Seminar Series;
May 1977.

State and Local Special Educatlon Research and

Evaluatxon, Fifth Annual Conference and. Ekhlbltlon

on Measurement and Evaluation; Los Angeles County

Board of Education; Marxrch 1978.

o ‘“Administrative Strategles for the Implementatlon of
P.L. 94-142 and Section 504." Council for E\CEPthnal
children International Meeting, Dallas, Texas,

April 1979. '

Publications

"A Dlagnostlc Team Approach to Learning for Correctionakl
Educators,” Theé Journal of Correctional Education, Faii

1368.

Jd,
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Publications (Continued)

"A Conceptual Model for Correctlonal Education Programs:

A Special Education Perspective; Prison Education

Thomas and Company; Springfield; Illinois; 1973.

"A Design for a Continuim o: ’péCiéi Education Services
and Training Models;" with Lucy Hession, Council for
Exceptional Children; 1974.

"Larly Identification Sub- System of the Maryland Special
Services Information System," Cchild Find, Proceedings

from a National Conference sponsored by The Naticnal

Coordinating Office for Regional Resource Centers and

National Association of State Dlrectors of Speciatl
Education, 1975.

"State and Local Special Education Research and Evaluation:

A Former State Administrator Admires the Issues from a

Private Sector Perspective," Proceedings: Fifth Annual
Conference and Exhibition on Measurement and Evaluation

Office of the Los Angelesmscuntychardgof Education;
March 1978.

Mopsik, S., and J. A. Agard, A Parent's Guide to the

Education of Hand;cappedgchlidren, cambridge;
Massachusetts: Abt Publications, 1980. -

195
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PRESENTATIONS
AND.
PAPERS:

OTHER
RELATED

ACTIVITLES:

ADDRESS::

TELEPHOME :

State Plan for the Provision of Services and Fac111t1es
for Persons with Developmental Disabilities,; Massachusetts
Developmental Disabilities Council, 1978.

How to Orcanize and Advocate for Service Coordination:

Presentation to National Association of Developmental

Disabilities Councils, Washington,; D.C.

Design and Development of a Model Case Management System.

Presentation to DHEW Region IV Case Management Confterence;
Atlanta, Georgia.

Menta1 Qetardat1on and_the Nurs1ng Profession:
Apporoaches, Roles and_Responsibilities. Presentation
for students. and Taculty,; Bunker Hilil Co]’ege, Charles-
town, lassachusetts. :

Community Fducation as a Means of Attitudinal Change: An
Approach for Young Childran and Teenagers. Presentation

to the Greater Boston Association for Retarded Citizens.

A Theoretical Aporoach to Exceptionalities. - Unpublished

paper presented at rramingham State College, Framingham,
Massachusetts.

The Development and Implementation of Citizen Advocacy as
it Impacts Upon Retarded Citizens. Presentation to stu-
dents and faculty, Syracuse University, Syracuse, New
York.

Educational Change: 2 Myth or Reality. Unpublished

paper; George Peabody College, Nashville,; Tennessee.

Volunteer, National Association for Retarded Citizens,
Virginia Association for Retarded Citizens, and Tidewater
Association for Retarded Citizens, 1966-1973.

6404 Seven Oaks Court
Falls Church, Virginia 22042

820-4350 (work)
534-1243 {home)

19¢
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CONSUETANT
ACTIVITIES:

REPQORTS:

special education as compared to the growth of eco-

nomic, social and historic events within the U.S.;
co-design, development, and the teaching of courses
in mental retardation; and research on mental retar-

dation, behavior change agents and the law.

Intarn, Juvenile Detention Center, Norfolk, Virginia,
(1971-1972)

Responsibilities included planning, organizing and

developing individualized educational programs

for juvenile offenders.

Intarn; Child Study Eenter, 01d Dominion University,
11969-1972)

Responsibilities included: identifying needs, estab-

lishing objectives, designing curriculum and imple-

menting individualized educational programs.

Service Coordination Training, Department of Mental
Health/Mental Retardation, ‘State of Kentu:ky

A Look into the 80's.- Department of Mental Health/
Mental Retardation, Region III, Boston, Massachusetts

Development of Proposal for Management Support to NIDA;
for Education, Rehabilitation and Handicapped Services
Division of Rehab Group, Inc., Arlington, Virginia.
Program Consultant for the Lowell Community Residence
Program, Lowell; Massachusetts:

Design Specifications for Case Management/Service Coordi-

nation and Individualized Planning, Rehab Group, Inc.

Literature Review and State-of-the-Art Assessment of Case
Management Systems and Individual Habilitation Plans,
Rehab Group; Inc.; 1980.

Survey Instruients and Procedures for a Program Adminis-
Tration Review Process for State Developmental Disabili-
ties Programs, Rehab Group, Inc., 1979.

Training Manual for the Program Administration Review
Process for State Develnpmentalgﬁisabijjijés Programs;
Rehab Group, Inc., 1979.

Leisure Time Activities: A Resource Manual for Develop-
mentally Disabled Individuals and Their Advocates;
Indices, Inc., 1980:

Y
Vol
~J|
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CONSULTANT
ACTIVITIES:

REPORTS:

special education as compared to the growth of eco-

nomic, social and historic events within the U.S:;

co-design, development, and the teaching of courses
in mental retardation; and research on mental retar-

dation, behavior change agents and the law:

tntern, Juvenile Detention Center, Norfolk; Virginia,

(1971-1972)

Responsibilities included planning; organizing and
developing individualized educational programs
for juvenile offenders. '

Intern, Child Study Center, O1d Dominion University,
{1969-1972)
Responsibilities included: identifying needs, estab-
1ishing objectives,; designing curriculum and imple-

menting individualized educational programs.

Service Coordination Training, Department of Mental
Health/Mental Retardation, State of Kentucky

A took into the 80's. Department of Mental Health/Z
Mental Retardation, Region 111, Boston, Massachusetts
Development ‘of Proposal for Management Support to NIDA,
for Education, Rehabilitation and Handicapped Services
Division of Rehab Group, Inc., Arlington, Virginia:

Program Consultant for the Lowell Community Residence
Program; Lowell, Massachusetts. -

Design Specifications for Case Management/Service €oordi-
nation and Individualized Planning, Rehab Group,; Inc.
Literature Review and State-of-the-Art Assessment of Case
Management Systems and Individual Habilitation .Plans,
Rehab Group, Inc:; 1986:

Survey Instruments and Procedures for a Program Adminis-
Tration Review Process for State Developmental Disabili-
ties Programs, Rehab Group, Inc.s 1979.

Training Manual for the Program Administration Review
Process for State Developmental Disabilities Programs,
Rehab Group, Inc., 1979.

- Leisilire Time Activities: A Resource Manual for Develop-
mentally Disabled Individuals and Their Advocates,

Indices,; Inc., 1980.

198
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Disabilities State Plan; Statewide assessment of
needs of developmentally disabled persons; coordi-
nation and .evaluation of service delivery and the
maintenance of information in the Department of
Education and Public Health; monitoring, evaluation,

and management of grants; and administrative and

technical assistance to the Massachusetts Develop-
mental Disabilities Council.
College Instructor, Severe Special Needs Program, Lesley
College, Graduate School of Education {(1975-1977)

Responsibilities included design and implementation

of a competency-based curriculum for graduate stu-

dents; program development and instruction of stu-
dents in courses in Parent Involvement with Severe
Special Needs €hildren; Intreduction to Psychology
of Severe Special Needs, and Community Resource
Identification, Utilization, and Grantwriting.

Director, Watertown-Belmont Citizen Advocacy Project
(1974-1976) -

Responsibilities included program development; design,

implementation; and general administration of the
Massachtsetts model advocacy program; supervision and

training of professional and technical personnel and
volunteers; development and implementation of public
information campaign; design of a community education
program for sensitizing public school children to_the
needs of handicapped children; proposal writing, fund-
raising; coordinating area-based service delivery;

and community organization.
Assistant Director for Citizen Advecacy, Massachusetts
Asseciation for Retarded Citizens (1973-1974)

Responsibilities included establishment and super-

vision of statewide advacacy offices; grant prepara- .
tion and fund raising; development of statewide public
information campaign; design of reporting and evalua-_
tion systems; development of staff and volunteer train-
ing curriculum and materials; and coordination with
the Massachusetts advocacy program for mentally
retarded parolees:

Community. Education Research and Teaching Assistant;

George Peabody College (1972-1973)

of legal testimony for an institutional peonage suit;

research on the history of institutionalization and

Responsibilities included research and preparation
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Page Two
Disabilities State Plan; statewide assessment of
needs of developmentally disabled persons; coordi-

nat1on and eva]uat1on of serv1ce de11very and the

Education and Pub11c Health; monitoring, evaluation;

and management of grants; and administrative and

techiiical assistance to the Massachusetts Develop-
mental Disabilities Council.

College Instructor, Severe Special Needs Program; Lesley
College, Graduate School of Education (1975-1977)

Responsibilities included design and 1mp1ementat1on

of .a competency-based curriculum for graduate stu-

dents; program deve]opment and instruction of stu-

dents in courses in Parent Involvement with Severe
Special Needs Children; Introduction to_Psychology
of Severe Special Needs; and €ommunity Resource

Identification, Utilization, and Grantwriting.

Biﬁéﬁfbi;ﬁW&téfthh-Bé]mbht Citizen Advocacy Project
(1974-1976)

Respons1b111t1es included program development, design;
implementation; and general administration of the
Massachusetts maodel advocacy prograi; supervision and
training of professional and technical personnel and
volunteers; development and implementation of public
information campaign; design of a community education

program for sensitizing public school ch1]dren to the

- needs of handicapped children; proposg]fwylt]ngl fund-

raising; coordinating area-based service delivery;
and community organization.

Assistant Director for Citizen Advocacy, Massachusetts
Association for Retarded Citizens (1973-1974)

Respons1b111t1es included establishment and super-

vision of statewide advocacy offices; grant prepara-.

tion and fund raising; development of statewide public

information campaign; design of reporting and evalua-

tion systems; development of staff and volunteer. train-
ing curriculum and materials; and coordination with
the Massachusetts advocacy program for nientally

retarded parolees-:

Community Education Research and Teaching Assistant,
George Peabody eollegd_(1972 -1973)

Respon51b1l1t1es jncluded research and preparation

of legal testimony for an jnstitutional peonage suit;
research on the history of jnstitutionalization and

200
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RESUME
NAME : JOELLEN MORELL
PRESENT TITLE: Praject Manager, Rehab Group, Inc. (1978 to present)

Responsible for business development, marketing.

and proposal/grant writing in the field of develop-
mental disabilities and related areas. Also,
directing government contracts which require over-
all management of project tasks and products;.
supervision of professional staff; and maintaining
contact with Government and advisory officials.

Currently managing contract to evaluate pianss con-
duct training workshops; and provide technical
assistance to states implementing a comprehensive
evaluation system: Previously managed a contract .
to do third-party evaluation of Department of Labor
funded projects dealing with handicapped/high risk
(juvenile delinquents) youth employment. The eval-

uation involves data collection; edit checks, and
data analysis of_the impact; processes, and inter-
institutional 1inkages necessary for youth to
successfully move_from school to work environment:
Alsc managed the Program Administration Review

project; which involved designing and developing

survey instrumentss; procedures and training mater- .
jals to assist Federal staff in identifying strengths
and weaknesses in the providing technical assistance
to state programs. The Individual Habilitation Plan
and Case Management System contract; another manage-
ment responsibility, included designing specifications
for model plans and systems, demonstrating the model(s)
model(s), and developing procedures for area and/or

state implementation. In addition to the above
projects, have also assisted with the survey design,

- pretest; and preparation of training materials in
the "Assessment of Educational Programs in State-_

Supported and Operated Schools for the Handicapped":
EDUCATION: M.A., Special Education/Commurity Education, George
Peabody €ollege,; Nashville; Tennessee, 1973.
B.S., Elementary Education/Mental Retardation, 01d
Dominion University; Norfolk, Virginia, 1972.
EMPLOYMENT HISTORY: Principle Planner for Developmental Disabilities,
Bureau of Systems Development, Commonwealth of
Massachusetts (1976-1978)

Responsibilities included data collection, analysis,

development and implementation of Developmental

201
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NAE : JOELLEN MORELL
PRESENT TITLE: Project Manager, Rehab Group, Inc. (1978 to present)

Responsible_for business development, marketing _
and proposal/grant writing in the field of develop-
mental disabilities and related areas. _Also,
directing government contracts which reguire cver-

all management of project tasks and products,
supervision of professional staff, and maintaining
contact with Government and advisory officials.
Currently managing contract to evaluate plans, con-
duct training workshops, and provide technical
assistance to states implementing a comprehensive
evaluation system. Previously managed a contract
to do third-party evaluation of Department of Labor
funded projects dealing with handicapped/high risk
(juvenile delinguents) youth employment. The eval-
uation involves data collection; edit checks, and
data analysis of the impact; processes, and inter-
jnstitutional Tinkages necessary for youth to
successfully move from schoel to work environment.
Also managed the Program Administration Review

project; which involved designing and developing

survey instruments; procedures and training mater-_.__
jals to assist Federal staff in identifying strengths
and weaknesses in the providing technical assistance
to state programs. Th& Individual Habilitation Plan

and Case Management System contract, another manage-
ment responsibility, included designing specifications.
for model plans and systems, demonstrating the model(s)
model(s); and developing procedures for area and/or
state implementation. In addition to the above
projects, have also assisted with the survey design,
pretest, and preparation of training materials in

the “Assessment of Educational Programs in State- _

Supported and Operated Schools for the Handicapped".

EDUCATION: M.A., Special Education/Community Education, George
: Peabody College, Nashville, Tennessee, 1973.
B.S., Elementary Education/Mental Retardation, 01d

Dominion University; Norfolk; Virginia, 1972.

EMPLOYMENT HISTORY: Principle Planner for Developmental Disabilities,
Bureau of Systems Development, Commonwealth of

Massachusetts (1976-1978)

Responsibilities included data collection, analysis,

development and implementation of Developmental



JoE]len Morell
Page Four

PRESEWTATIONS
PAPERS:

OTHER
TELATED.
ACTIVITIES:
ADDRESS

TELEPHONE:

s

State Plan for the Provision of Services and Facilities
for Persons with Developmental Disabilities, Massachusetts
Developrental Disabilities Council, 1978.

How to Orﬂan1ze and Advocate for Service Coordination:
Presentation to Natijonal Association of Developmental

Disabilities Councils, Washington, D.C.

Design and Development of 3 Model Case Management System:
Presentation to DHEV Region 1V Case Hanacenent Conference;
Atlanta, Georgia.

MentalgRetardatlongand the Nur51ngAProfess1on o
1d Responsibilities. _Presentation

for students and traculty; Bunker Hill Co]lege, Charles-

tovin, ilassachusetts.

Community Education as a Means of Attitudinal Change:  An

Approach for Young Children and Teenagers. Presentation
to the Greater Boston Association for Retarded Citizens.

A Theoretical Approach to Exceptionalities. Unpublished
paper presented at Framingham State College; Framingham,

Massachusetts:

thlmnactSAonn,Retarded Citizens. Presentat1on to stu-
dents and faculty, Syracuse University, Syracuse, New

York:

Educational Change: A My;b or iéaiity Uhpub1ished

Volunteer, National Association for Retarded Citizens,
Virginia Association for Retarded Cijtizens, and Tidewater
Association for Retarded Citizens, 1966-1973.

6404 Seven Oaks Court
Falls Church, Virginia 22042

820-4350 (work)
534-1243 (home)
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ADDRESS:

TELEPHONE

PLACE OF BIR

DATE OF BIRT
EDUCATION:
Dates
1969-1973
1973-1974

1974-1976

PROFESSIONAL
1976-Present

VITA

William M. Reynolds (SSN = 570-82-7757)

Assistant Professor

Department of Educational Psychology and Statistics
State University of New York at Albany

1400 Washington Avenue
Albany, New York 12222

9 Park Br1ve }

Fast Greenbush, New York 12061
Rome: (518) 477-8400 office:
TR:  Alameda, California
H: 08726751
Institution Degree Major
University of California  B.A. Psychology
at Berkeley
University of Oregon M.A. Educational
Eugene Psychology
University of Oregon Ph.D. Educational
Eugene Psychology
(School
Psycho]ogy)
EXPERIENCE:

(518) 457-8246

Minor
Education
School
Psychology
Psychology

Assistant Professor, Department of Educational Psycho-

logy and Statistics, State University of New York at

Albany

=

Teach graduate courses 1n educa-

intro-

ment;, advanced 1aboratory in test construction,

mental retardation; psychology of intelligence; sta-

tistics, and research seminar: ,
conductlng research, grant writing,

include:

Additional duties

University service,; supervising independent study

and research of graduate students, chair and member
of doctoral dissertation committees; and course and
program development in special education:
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PROFESSIONAL EXPERIENCE: (continued)

1974-1976

1975-1976

1974-1975

1974-1975

1n Mental Retardation, University of Oregon Eugene

Primary responsibility focused on the development of
a test battery (Social and Prevocational Information
Battery - Form T) designed to measure social and pre-
vocational competencies of mildly and moderately re-
tarded persons in community group homes. Additional
duties included the development of a behavioral
rat1ng 1nstrument determ1n1ng test va11d1ty, mon1-

and interpretation of standardization data

Psychological Consultant, Center on Human Development,
University of Oregon, Eugene

Primary duties included the psychological and educa-

tional assessment of multiply handicapped children.

Responsibility for diagnosis, identification of

problem areas (both psychological and socio- adapt1ve)

and prescriptive intervention. Major role in medical-

psychological-social staffings.

Instructor, Department of Educational Psycholoagy,

University of Oregon, Eugene

Taught core graduate course "Mental Tests" several
terms. Course content included: rationale, theory,
interpretation and uses of tests. 1In addition,
attention was given to achievement and personality
tests and their relationship to mental assessment:
€urrent neuropsychological assessment instruments
were also discussed:

Co- taught w1th Professor Rank1n "Workshop on the
Wechs1er test for advanced graduate students and
professionals.

Psychological Evaluator,; The Child Center, Eugene;
Oregon

Primary duties included the psychological assessment
of severely emotionally disturbed children,; intake .
evaluations and regular child staffihgs Conducted
in-service traininag of Center staff in the use and
interpretation of assessment instruments. Aided in
the development of a comprehensive psychological
assessment procedure used for intake evaluations.
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PROFESSIONAL EXPERIENCE: (continued)

1974

1973-1974

1969-1973

Graduate Research Fellow, Center for Educational
Policy and Management (CEPM), University of Oregon,
Eugene

Member of a third-party evaluation (summative) team.
Evaluation of NIE funded CEPM project in group plan-
ning and decision making.

Educational Psychologist=Psychometrician, Regional

Resource Center, University of Oregon, Eugene

Primary responsibility for psychological assessment
of school children in areas of Oregon not provided
for by school psychologists. Minor responsibility
in diagnostic and remedial programming and evalua-

Research Assistant, Department of Chemistry;
University of California, Berkeley

Responsibilities included chemical extractions of

plant alkaloids. Counter-current-distribution
analyses of porphyrins. Preparation of thin-layer-
chromatography plates for research group, and _

assisting graduate and post-graduate students in
organic chemistry.

OTHER PROFESSIONAL EXPERIENCE:

1979-Present

1979-Present
1978=Present

1977-Present

1978

1977

1976

Member, SUNYA, Institutional Review Board (Committee
on Human Subjects Research)

Manuscript Reviewer, Professional Psychology

Member, Task Force on Community Living Alternatives,
New York State Office of Mental Retardation and
Developmental Disabilities '

Member, Board of Directors and Executive Commi ttee,
Residential Epportunities, (a not-for-profit commun-
ity organization for the residential placement of
mentally retarded persons), Cohoes, New York.

Consultant, Division of Community Psychiatry, State
University of New York at Buffalo
Fellowship and Research Grant for the Investigation

of Competency Needs of Retarded Persons, State

University of New York Research Foundation

Consultant, Olympia Washington Public Schools
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UNIVERSITY SERVICE:

1978-1979 Professional and Social Welfare Committee, School of
Education
Special Education Selection Committee; Béhéfthéﬁt of
Educational Psychology and Statistics
Comprehens1ve Exam1nat1on Comm1ttee Department of

1977-1978 ~ Evaluation Major Planning Committee, School of
Education
Special Education Selection Eommittee; Department of
Educational Psychology and Stétistiés
Comprehensive Examination Committee, Department of
Educational Psycho]oqy and Statistics

Psyehoeducatlanal Stud1es P]ann1ng Commlttee,, )
Department of Educational Psycholegy and Statistics

Measurement and Desiagn Planning Committee, Department

of Educational Psycho]ogy and Statistics
Student Progress,Commlttee; Department of Educational
Psychology and Statistics
19761977 Student Progress Committee, Department of Educational
Psychology and Statistics
Inservice Presentation; Northeastern New York Speech
and Hearing €enter
MEMBERSHIP IN PROFESSIONAL SOCIETIES:
Améfiéah ASSbéiatibh 6ﬁ Méﬁtal Béfiéiéhéy
American Psyeho]og1ca1 Assoc1at1on
Council for Exceptional Children
Eastern Psychological Association L
Néf%éﬁéi Céuﬁéﬁ1 bﬁ Méééd?éﬁéﬁf %ﬁ Eauééiﬁéﬁ '
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PUBLICATIONS:

Book Review

Reyriolds, W. M. Book Review: Challenges in Mental Retardation: Progres-
sive Ideology and Services, by Frank J. Menolascino: Journal of
Personality Assessment, 1978, 42; 441-443. -

Monographs and Working Papers

Gaite, A. J. H., Rankin; R. J:; & Reynolds; W: M: A Mosaic Evaluation.
Design for Ariole.

" Center for Educational Policy and Management,
University of Oregon, Eugene; Oregon, 1974.
Reynolds, W. M.7Wﬁg]Eiﬁjé;éﬁéj@éﬂ?ﬁ?ﬁéttéa tests as a mode of assessing
knowledge in mildly retarded adolescents. Working Paper No. 102,
Research and Training Center i

ning n Mental Retardation, University of
Oregon, Eugene; Oregon; 1976. _

Irvin; L. K:; Halpern; A: S:; & Reynolds; W. M. Measuring Client Gains
in Group Homes.

_ Research and Training Center in Mental Retardation;
University of Oregon, Eugene; Oregon; 1976.

Irvin, L. K:; Halpern, A. S:, & Reynolds, W. M. Assessing social and
prevocational awareness in moderately retarded individuals. Working
Paper No. 105; Research and Training Center in Mental Retardation;
University of Oregon, Eugene, Oregon, 1977.

Tests and Measures

Reynolds; W. M. Hygiene and Grooming Test, Forms A & B. - Research and
Training_Center in Mental Retardation, University of Oregon; Eugene;
Oregon, 1976.

Reynolds, W. M. Teacher Rating of Student Competency Scale. Research
and Training Center in Mental Retardation, University of Oregon;
Eugene; Oregon, 1976.

Irvin, L. K., Halpern, A. S., & Reynolds; W. M. Behavior Rating Form.
Research and Training Center in Mental Retardation, University of

Oregon, Eugene, Oregon, 1977.

209




1
(o) I
11

Tests and Measures (continued)

Reynolds; W: M.; DeSetto; L., & Bentley, W. L. Classroom Behavior Rating
Scale. Department of Educational Psychology and Statistics, State

Reynolds; W. M. Group Home Environment Scale. Department of Educational
Psychology and Statistics, State University of New York, Albany,
New York, 1978. ‘

Reynolds, W. M. Personal Competency Scale. Department of Educational
Psychology and Statistics, State University of New York, Albany,
New York; 1978.

Irvin, L. K.; Halpern; A. S., & Reynolds, W. M. Social and Prevocational
Information Battery - Form T. Monterey, California: CTB/McGraw-
Hill, 1979.

Reynolds, W. M. & Greco, V. Educational Attitude Survey. Department of
Educational Psychology and Statistics, State University of New York;

Albany, New York, 1979.

Reynolds; W:M:; Ramirez; M:P.; Allen; J:E:; & Magrina, A. Academic Self-
Concept Scale

cale. .Department of Educational Psycho ogy and Statistics,

Journal Articles

Reynolds, W. M.  Social desirability of achievement motivation.
Psychological Reports, 1976; 39; 1182.

Reynolds, W. M. &7sgﬁ§§égg; N. D. Recent research trends in testing.

Journal of Personality Assessment, 1976, 40, 228-233.

Irvin, L. K.; Halpern; A. S:; & Reynolds, W: M. Assessing social and
prevocational awareness in mildly and moderately retarded individ-

uals. American Journal of Mental Deficiency; 1977, 82, 266-272.

Reynolds, W: M: A question as to the validity of verbal scale I.Q. as
a WAIS short form. Journal of Consulting and Clinical Psychology,
1978; 46; 1535-1536:

Sundberg; N. D.; Snowden, L. R.; & Reynolds; ¥. M. Toward assessment
of personal competence and incompetence in life situations. 1In
M. R. Rosenzweig and_L. W. Porter (Eds.), Annual Review of
Psychology, Volume 29, 1978, pp. 179-221.
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Journal Articles ({continued)

Reynolds; W: M: A caution against the use of the Slosson Intelligence
Test in the diagnosis of mental retardation. Psychology in the
Schools; 1979; 16, 77-79.

Reynolds; W: M. The utility of multiple-choice test formats with mildly
retarded adolescents. Educational and Psychological Measurement,
1979; 39; 325-331.

Reynolds, W: M. Psychological tests: Clinical usage versus psychometric
quality. Professional Psychology, 1979, 10, 324-329.

Reyriolds, W. M. & Reynolds, S. Prevalence of speech and hearing impair-
ment of noninstitutionalized mentally retarded adults. American
Journal of Mental Deficiency, 1979, 84, 62-66.

Reynolds, W. M. Development and validation of a scale to measure learning-
related classroom behaviors. Educational and Psychological Measure-
ment, 1979, 39,1011-1018.

Reynolds, W, M. Relationship of affective characteristics of students _
to their evaluations of instructors. Educational and Psychological

Measurement, 1979, 39, 965-970.

Reynolds, W. M. Self-esteem and classroom behavior in elementary schoo)

children. Psychology in the Schools, 1980, 17, In press.

Reynolds, H. M. & Greco, V. T. The reliability and factorial validity of
a scale for measuring teachers' attitudes toward mainstreaming.
Fducational and Psychological Measurement, 1980, 40, In press.
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PROFESSIONAL PRESENTATIONS:
"Normative; Reliability and Validity Data on ‘g Recently Revised
Assessment Device." Presented at the Annual Meeting, American
Association on Mental Deficiency, Chicago, I11linois, June, 1976.

"Increasing the Efficiency of Pretest - Posttest Designs.”. with
Paul €. Raffeld._ Presented at the Annual Meeting, American Educa-
tional Research Association, New York City, April, 1977.
"Assessing Social Competency in Developmentally Delayed Children
and Adolesecents.” _Presented at the Annual Meeting, Vermont
Conference on the Primary Prevention of Psychopathology,
Burlington, Vermont,; June,; 1977.

"Assessing Knowledge of Mildly Retarded Students via Multiple-

Choice Tests." Presented at the Annual Meeting, American

Psychological Association, San Francisco, California, August; 1977:

"Measuring Learning-Related Classroom Behaviors within the Con-

text_of Educational Environments." with Louis DeSetto and William

Bentley. Presented at the Annual Meeting, American Educational

Research Association, Toronto, Canada, March; 1978:

"The Need to Examirnie Response Bias in the Measurement of Attitudes

toward Labels." Presented at the Annual Meeting, National €ouncil

on Measurement in Education, Toronto, Canada, March, 1978.

“Evaluating Social and Prevocational Competencies of Mentally Re-

tarded High School Students.” Presented at the Vocational/Tech-

nical, Special Education, Teacher Education Conference; Albany,
New York, April, 1978.
"Report of a Statewide Community Residence Study." Presented at

the Annual Meeting, New York State Association of Community Re-

sidence Administrators; Albany,; New York; April, 1978.

"Assessing Competencies of Mentally Retarded Individuals." Pre-
sented at the Annual Meeting, €ouncil for Exceptional Children,
Kansas City, Missouri, May, 1978.

“Assessing the Social €limate of Group Homes for Developmentally
Disabled Persons.” Presented at the Annual Meeting, American
Association on Mental Defieiency,; Denver, Colorado, May, 1978.
"Development of a Scale to Measure Learning-Related Behaviors."

Presented at the Annual Meeting, American Psychological Associa-

tion, Toronto, Canada, August; 1978.

"Deinstitutionalization in New York State - A Study of Community
Residential Facilities." Presented at the Annual Meeting,

American Association on Mental Deficiency, Region X, Burlington,
Vermont, October, 1978.
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PROFESSIONAL PRESENTATIONS: (continued)

“s Homie a Good Place? An Examination of Group Homes." Presented
at the Annual Meeting, American Association on Mental Deficiency,
New York State Chapter, Kiamesha Lake, New York, November, 1978

“A Tripartite Approach for the Selection of Special Education

Graduate Students." Presented at the Annuai Meeting, Eastern

Educational Research Association, Kiawah Island; South Carelina;
February, 1979. :

“Classroom Teachers' Attitudes Toward Mainstreaming." with Victor
Greco. Presented at the Annual Meeting, American Educational Re-

search Association, San Francisco, California; April; 1979.

Walidity of Measures of Teacher-Student Interaction." with
Margaret Cohen. Presented at the Annual Meeting, Eastern .. . .
Psychological Association, Philadelphia; Pennsylvania; April; 1979.

iMeasuring Competence in Mentally Retarded Adults." Presented at
the Annual Meeting, American Association on Mental Deficiency,
Miami Beach, Florida, May, 1979:

“prevalence of Speech and Hearing Impairment in Noninstitutionalized
Mentally Retarded Adults." with Susan Reynolds._ Presented at the

Annual Meeting, American Association on Mental Deficiency, Miami

Beach, Florida, May, 1979:.

“Problems in the Establishment of Community Residential Facilities."
Presented at the Annual Meeting, -American Association on Mental
Deficiency, Miami Beach, Florida, May; 1979.

iAssessment of Severely Retarded Persons: The Need to Examine

Differential Abilities."_ Presented at the Annual Meeting, American
Association on Mental Deficiencys Miami Beach, Florida, May, 1979.

"Development of a Scale to Measure Téachérsi Attitudes Toward Main-

streaming." with Victor Greco. Presented at the Annual Meeting,

American Psychological Association, New York City, September, 1979:

"Relationship of Students' Characteristics and their Evaluations of
Instructors." Presented at the Annual Meeting, American Psychologi-

"The Measurement of Social and Prevocational Competencies of Mild
and Moderately Retarded Individuals." Presented at the Annual
Meeting, American Association on Mental Deficiency; Region X;

Waterville Valley, New Hampshire, October, 1979.
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PROFESSIONAL PRESENTATIONS: (continued)

Classroom behavior and self-esteem in elementary school children.”
paper to be presented at the Annual Meeting; American Educational
Research.Association; Boston; April; 1980.

WAn examination of teachers' test construction practices.” with
K. Menard, Paper to be presented at the Annual Meeting, Mational

Council on Measurement in Education; Boston,; April, 1980.

"preliminary development of a measure of academic self-concept.”

with M, Ramirez, . Allem, and A. Maarina. Paper to be presented

at the Annual Meeting, New England Educational Research Organization,
Lenox, Mass, May, 1980
"An examination of locus of control and classroom behavior in elementary

school children.” Paper to be presented at the Annual Meeting,

Hew England Educational Research Organization, Lencx, Mass, May, 1980.

“Differences in social climate among community residential facilities.”

Paper to be presented at the Annual Meeting, American Association on

Mental Deficiency, San Francisco, May, 1980.
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August, 1980

HELEN PLUMMER ALMANZA

Resume
iddress (Office) Edication Service Center; Region XITI
7703 No-th Lamar Boulevard -
Austin, Texas 78752
(512- 485 -9131)
Education
ylaureate: 1960
tin (BA-Speech Pathology)
Graduate ,,,,,,
UT-Adstin (dA Audxology) 1970
Ur-Austin (Ph.D Educatior Administration) - 1980
Professional Positions
Education Survice Center, Reglon Xiii i§7i-bréééﬁi
Presently a Project Director
Brown School -- Speech ﬁaiﬁéiagigi 1970
UT-Austin -- Teaching ASSLStant in Deparfmenf of Spéééh 1968-1969
Jourdanton Independent School District ~- Speech Pathologist 1966-1568
El Paso Pre-School for the Deaf and Hard of Hearing -- Teacher 1963-1965
Austin Indepondent School District -- Speech Pathologist . 1960-1962
Avards and Honocs
Cilecisicu Scholirskip ' 1956
Sigma Alph Eta ' 1958
RSA Fellow 1969
EPDA_Fellowship _ 1970
Outstanding Young Women of America 1974
Phx DLIEa happa . . . 1576
i 1977
1978
: Cddn; 1 fa; Exceptional Children o
Wio's Who in America 1980

Curriculum Written; Developed and Published: __
Alwinza, Helen P., Donroy Halncr and Charles Beamer. The _Principal's Training Prqgram, 19/~
(24 hours of packaged, muIt1 media, devcloper~frce inservice Lraifling)e. « « « « « « «

developed through a grant from LTI, University of Minnesota.

Amanza; Helen P. and Phyllis Winford Lee. GETSET, Modules I-1X (Ceneric Educatlon Tr:xn1ng
for Spcclal Education Teachers); 1978. (56 hours of packaged, multi-media, developer free.
iiiservice training): OGETSET [I, Modules X- \lll, 1979. {30 hours of packaged mult)
self instructional inserviCe Craining) © © . . « o . . both developed through a Title IV ¢
grant.
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a, jlelen P, and Phyllis Wi ». Secrets (SPH), The Training Program for Teachers
‘o't _the Severely and Profoundly Handicapped, 1977. (60 hours of packaged, multi-media, de-
valupcr tree iaservice training) . . . . . . e developed,through a Title VI, Part D

grint froii.USOE to the Texas Education ngncy on contract with Education Service Céﬁtéi;
Region XI[IL.

Journal Tublication

#im5ﬁ23; “éicﬁ b;,ﬁﬁd ﬁfiiiiﬁ j' ﬁa§iéy; Héﬁifiéﬁiﬁﬁ,gaaptjtiﬁﬁg ﬁﬁd,ﬁﬁaiticﬁiiﬁﬁg,fﬁf Eﬁitﬁfﬁiig
Diverse Handicapped Ci::ldren.” Execeptional Children, Volide 46, Nufber 8, 1980, pp 608-617:

Advisorv Positiouns related to curriculium:
Cenver for Excellence; Inc.; Educational/Medical/Social Services 1978-present
Research and. Resource Dcvelopmenu Corporatxon WIllxamsburg, , ~

Bo1rd mcmbEr

Allyn _and Bacon_ Publishing-Company; Boston, Massachusetts -- review/ 1978-present
critique material and curriculum.

JWK Iiternational, Annandale, Virginia -- review and critique of 1979
materials.

AbL Associates; Washington; D.C. - review/critique curriculum 1979-present
and materials.

Vatxon1l Conmxttee Arts for the Handxcapped Washxngton D C -- 1980-present
review/critique curriculum :

Virginia Commoawealth University, R1Eﬂaéﬁa; Vi;giﬁié -- evaluation iééb-ﬁfé;éﬂi
of iiistructional sequénces in cuarriculum.

Teaching Related Activities

Employment History

Sce ACtachiient A

Publications Related to Teaching

ielen P A Study of Inservxce EaucaE1on Programm;ng Kssoc1afed with nghly fi=
Unpublished Dissertation, The Unxversxty

Almanza,

of Tans At Aust1n May, 1980.

Almanza; Helen P._ "Characteristics of Handicapped Children”. . . .chapter for SRA Publishing
Company, 1979.

Almanza, lielen P "Where are We Going? Reflections on Haxnstreamxng" in Shared Reqponsxbxlxtv for

H&ﬁ&t€ﬂﬁfvdfq{ﬂdeﬂtS%“AdVﬁGﬂEY‘ﬁﬂd‘PfﬁgfﬁmEzﬁg edited by Philip M. Mann, Miami, Florida:
Banyon Books; c1976.

Aliinza; Helen P and Ben M: Hacris:. Insecvice Educaction: Cointzibicion to Innovarions: Mono=~
graph published by Texas Education Agency, 1980.

Mosley, William J,; E. Cohen; and Helen P. Almanza. "TEiéﬁég,Educa;lgg Competency Selection:

The Empirical Use of Teacher Importance Ratings.” Improving Human Performance Quarterly,
Voludie 7, No. 2, 1978, pp. 227-234;

Advisory Positions Related to Teaching
Texas Association for Children with Learning Disabilities -- .1975-1950
Professioiial Advisory Commitrtee menber

Bureai of qucatxon for the Handxcapped Office of Educatxon
vanblon of Personnel Preparation.

r for propousais. 1976-present
Panel member on proposals. 1977, 1978;
1979, 1980

Cipitol Ared Kehishi[iEATion Cefitor -- _ 1977-present

Boari meniber
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Texis Educaticn Agency -- o

Committee on Explication of Requirements im Special Educatiou o
for Repular Flementary and Secondary Certification. 1978

Comniittee on Statewide Inservice Training. 1976-1978

Eviluation Training Consortium (ETC) Western Michigan University-- 1979-present
Advisory Board Member. ~

Present. Work Description

Addic

ion

Primarv Responsibilities .

Direct: (1) Statewide project for techiical assistance to personnel preparation

(2) Regular Ed Inservice project that emphasizes cooperative manpower plannifg -

Other Responsibilties } o ...

Responsible for needs assessment, programming, and planning with superintendents; principals;
and directors of special education as primary clients.

Development and writing of policies and procedures in school districts.

emotionally disturbed children.
Planiing and coordinating multi-school districts joint inservice.

Writing of grants to state and federal Sources.

1 Professional Activities
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Ilace

Education \Lrvlcu CLHL

Repion X1

Brown Schiools

uT-Austin

O

ERIC

Aruitoxt provided by Eic:

Directar; Project SED

Ditectos;, Project GETSET

Director, Project PETSET

Director, Project SP'H

Consultant in Shift of
Emphasis Project '

Plan A Consultant

Emphasis Project
g]iéé Eii Eﬁ[iiﬁiéﬁigt

Teaching Assistant {n the
Deparemient of Speech

EMPLOYMENT HISTORY

Primary Job Responsibility

Manage and direct activities; personnel, and consultants;
admiiiister funds and resources; direcc research in the develop-
ment dnd coiiceptiidlization of a gEatewlde madel of inservice
education for personnel who work with seriuusly cmotioually
disturbed children. Directed the identification of existing

miterials; the design of new material to train teachers statewide
it Tield €est of muterials durfmg 1979- 80 year In cach Service
Center In the Sta a Title VI, Part D project on contract with

the Texas Education Agency

I3

H1nagcd and directed ac:iviLiLs, pcrsonnLl and consultqn;s:ih

resulted in 56 _hours of _packaged, multi-media, developer-{ree

inservice education training materials.,

projects, m qnd directed activities, personncI and con-
sultants; administered funds and resources; directed research

and total process.. SPH resulted in identification of basic

competencies dnd skills_neccssary for teachers._to work- success-
th severely/profoundly handicapped children and the _

development of 60 hours of multi-media, packaged, developer-free

inservice education training materials. GETSET was in research

phdse only in'1976-77...competencies were determined and validated

Tor categorically training teackers to work im generic situations

Worked with Secondary Schools...primarily Travis High School tii

Austin to maintain and program handicapped students in regular
prograt

Person from the Service Ccnt T
outside of Austin to form co
nlig with §ﬁpéiintendents principn,s, and_directors of spec
education #s primary clicnEs:..developed the_ Principal s Training
Program and tralned principals dnd otlicr administrators in the
administration of special education programs

Worked with elementary classroom teachers to maintain and teach

handicapped chlldresn withln the regolar classroom”

Spesch and language thierapy with retarded, mlti-handicapped, dnd
gmotiona}ly diasturbed children and youth

Taught two scctions of required speech course for all Eeacliers

1578-1979

1977-1978

1976-1977

1975-1976

1971-1975

. Jan. 1971 = Sep. 1971

1970

1968-1969



Position

i IS0 Speech Pathologist

ta-Schiasl for Teacher and Director
Bird of lledting

0 Speech Pathologist
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ENPLOYNENT HISTORY {contiied)

6iimﬁiy Job ﬁesponéibiiii}

Originated and inplemenced f1rst spocch progeam and hearing
conseryation program in schools,..prades K-12...taught
regular lleadstart summer program for two years

Originated, developed, and impleneiited FLrst and ouly oral
program for deaf pre ol children in El Paso

Speech and language thetapy in elementary school programs

Bites

1966-1968

1963-1965

1960-1962
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Career and Life Skills Project
Advisory Group

The following individuals have been contacted and have agreed to
serve as advisors to the project.

Mr. Brent Glazier Exeéﬁtive Diréetbr, KahSée Assorlatlon for

Mr. Glaz1er LS well knownffor hls commit-
ment to and development of arts programs
for retarded persons. He is the founder of
the F.A.R. Conservator,; a center of per-
forming arts for the mentally retarded in
Oakland,; Michigan; has initiated the Annual
Ransas Performing Arts Competition; and has
develcped a variety of othér arts-based
programs serving the retarded.

Mr. David Malouf Professor, Department of Spec1al Educatlon,
University of,Maryland. Dr. Malouf's area
of Special irnterést is career education
for the mentally handicapped.

Ms. Bobbie Massie Client Services Coordinator, Project E.C.H.O.

(Every Citizen Has an Opportunlty), Purcell-
ville, Vlrglnla. Ms. Massie's area of
interest is the infusion of arts' strategies
into educational programs for the mentalily

handicapped. She brings to this task

expertise as a special educator and a rlch

background in the arts: Formerly a regis- -

trant with the Corcoran Gallery; she is now

a pract1c1ng artist in Loudoun County;

Virginia.

Dr. James Moss Director of Vocational Training Programs;
child Developmental and Mental Retardation
Center,; University of Washington, Seattle;
Washlngton. Dr. Moss 1s the former Dlrector

Education for the Handlcapped.

Mr. Neil Carey Director of Career Education; Maryland
State Department of Education. Mr. Carey
has been instrumental in developing
MarYlaﬁd's highly régardea ‘experienced-
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Career and Life Skills Project
Project Site Teams

Project Site: Adamson_ Junior ﬁigh School; Clayton

Site Team Leader: Cherry Edwards
Clayton County Board Educatlon Annex
5870 Maddox Road

Morrow,; Georgia 30260

Site Team Members: Lauren DeMotte
Jeanie Foster
Sheron McNeil
Vickie Schellhcrn
Debra Weed-Johnson

Laura Wiley

Project Site: Diggs School, Winston-Salem/Forsyth
County Schoolg, Winston Salem, N.C.

Site Team Leader: Annie R. Hairston, Principal
' Diggs Intermediate School
1620 Vargrave Street -
Winston-Salem, North Carolina 27107

Site Team Members: -~ Rubye W. Long
Judity P. Shutt
J. Loretta Snow
Allen Yoder

Project Site: Douglas Community School; Loudoun County
Schools, ILeesburg. Virginia

Site Team Leader: Mary Kearney, Director of Special Education
Programs

Douglas Community School

30 West North Street
Leesburg; Virginia 22075

Site Team Members: Douglas Community School
211 E. Market Street - _
Leesburg, Virginia 22075

Rick Berry

Ilna thz ,
Joyce Waterhouse
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Two

Project Site:

Site

Site Team Leader:

Team Members:

Woodside School; Highline
School District, Seattle Washington

Dr. Sharon Hill, Director of Secondary
Special Programs
Highline School District
15675 Ambaum Blvd., S.W.

Seattle, Washington 98166 -

Gil Kugel o
Eleanor Crispin

Dave Hunziker
Gwen Van Hout Knechtel

227



APPENDIX 6.5

Specialized Instruction Program:

Career and Life Goals

and Objectives

228



E CAREER AND LIFE SKILLS PROJECT

Specialized Instructional Program-Goals and Objectives

~pagr
?é‘
=i

The information below will be

organized as follows:

0: ¢urriculum Domain
0.0  Instructional Goal
0.0.0 Behavioral Objective

1.0 personal Social Skills - , o
1.1 To assist student in developing an awareness of self

1:1:1 Student responds to his or her own name

1.1.2 Student identifies his/her own sex
1.1.3 Student identifies his/her own age . __
1.1.4 Student identifies his own place of residence
1.1.5 Student gives home address and telephone number
1.1.6 Student identifies family members and their

~ _relationship to him/her o
1.1.7 Student knows name and address of school .
1.1.8 Student identifies school personnel/students by
o riame and their relationship to him :
1.1.9 Student identifies his role as a family member,

student and community member

1.1.10 Student identifies own space/belongings with
""" the home/school ] -
1.1.11 Student differentiates between personal and public
~ property _ - S S
1.1:12 Student identifies parts of his/her own.body_
1-.1.13 Student démonstrates awareness of his/her own body
o stature and image : o o
1-1.14 Student uses sex appropriate facilities in the
school and community

1.1.15 Student identifies places of special relevance
to him in the community

i.1.16 Student practices his rights as a community citizen

1.2 To assist in developing interpersonal skills

1.2.1 Student observes appropriate time and place for
engaging in social interactions with fellow
_ students and school personnel ) o
1.2.2 Student accepts and responds to social_ interactions

initiated by fellow students and school personnel
in an appropriate fashion

1.2.3 Student initiates social interactions with

fellow students and school personnel appropriately

5.4 Student sustains social interactions with other

students and school personnel i e
2.5 Student teriminates social interactions with fellow

1.2.4
1.2

students and school personnel in an appropriate
manner and/or time '
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i:5.6 Student greets visitors in the school appro-

, priately - ) ]

i.5.7 Student effectively handles everyday social
interactions (greetings; introductions:;
departures)

1.3 To assist student in developing socially responsive
behavior S L !
1.3.1 Student engages in independent social activities

at appropriate times

1.3.2 Student participates with vthers in work and

jeisure activities requiring mutual cooperation

1.3.3 Student listens to fellow students and school
personnel in appropriate situations (taking
directions,; guidance, etc)

.3.4 Student recognizes feelings displayed by others

3.5 8tudent responds appropriately to feelings dis-

6 student follows riules and guidelines pertaining _
to his/her home, school or community environments

7 student recognizes acts society deems criminal

8 Student recognizes potential penal consequences
of criminal acts

1.4 To assist student in developing problem solving skiiis
1.4.1 Student recognizes a variety of problem situations
- occuring naturally in his/her environment
1.4.2 Student identifies those problems in his or her

~ environment which he can solve_ _independently
1.4.3 Student initiates activities to resolve those

problems in his or her environment which can be
~ handled independently = == _ __ S
1.4.4 Student carries out solutions cf problems which

can be resolved independently

1.4.5 Student identifies problems which require assistance

~ in resolving o - :

1.4.6 Student identifies individuals who can assist in
solving problems .

i.4.7 Student consults appropriate iﬁaividﬁais to assist
-7 in solving problems _ L
j.4-8 Student identifies key resources in the community

to assist in solving identified problems
1.4.9 Student identifies steps needed to contact commu-
nity resources which may assist in problem-solving
1.4.10 Student employs appropriate strategies for utilizing

community resources which may assist in problem
solving :
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i.5 7To _assist student in developing greater gelf control

and independence

1.5.1 Student names and indicates functions of
major body parts

Student explores expressive uses of body parts

1.5.2 ¢

1.5.3 Student recognizes and uses body language and
gesture as a means of communicating :

1.5.4 €

1.5

Student practices control of body parts in
~ a variety of activities involving movement
.5 Student practices apprdpriaterggdy posture

and action in a variety of commonly occuring

settings and situations. ) '

.6 Student in;g;gérts,féélings,gggfééééd by others
.7 Stident expresses feelings appropriately in

a variety of commonly encountered situations

in his/her environment L
1.5.8 Student responds appropriately to feelings

displayed by others in his/her environment

1.5.9 sStudent realizes nis/her ability tc make.

7 - decisions which affect himself and others__
1.5.10 Student removes himself or seeks support from

appropriate others in potentially threatening

community situations

5.0 paily Living Skilils S - o
5.1 To assist student in learning to manage his/her personal
finances S . L .
2.1:1 Student identifies various denominations of
o money . S o - S
5.1.2 Student identifies relationship between various

denominations of money (e.g. converts paper money
, to coins) . - o :
5-1:3 Student knows how to figure cost and change_
for commonly occuring buying situations in his/
~ her environment. o , -
5.1.4 Student identifies various mediums of exchange

other than currency (e.g. food stamps; bartering

of goods and services; checksj; rmoney ordexs; etc.)

5.1.5 Student identifies his/her own personal financial

yesources (e.g. allowance, etc.) W,

2.1.6 Student iaéhtifie§7p§;§Qﬁal,éxpénditg;é”hééés
2.1.7 Student pribritig6§ﬁggrséﬁél,éxpenQigg;g needs
2.1.8 Student allocates personal finances according

to resources and prioritized needs

5.1.9 Student manages own finances to éécuréfééﬁddi,

related goods and services (e.g. puying school
lﬁnch:7sgﬁéél,éﬂpplig§;”;géréétidnal activities)
5.1.10 Student identifies various banking services

available (checking, savings accts., etc)
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2.1.11 Student jdentifies various agencies in the

comminity which might assist him/her in

financial matters (e.g. welfare; etc)

2.1.12 Student utilizes appropriate community agerncies

to assist him/her with flnancxai needs

2.2 To assist student in learning to care for his or her

own personal needs L0 L
2:2:1 Student. identifies daily. act1v1t1es and items

associated with maintaining personal hygiene

2:.2:2 Student purchases/secures items associated with
o maintaining personal hygiene
2:2:3 Student carries out daily activities assoicated

with malntalnlng personal hygiene

5.2.4 Student identifies steps necessary to attend to _

any chronic physxcal conditions reguiring medical
_ _ attention
2.2.5 Student observes steps necessary to care for
fiedical condition
Studeg;iiocates key persons/resources 1n the

6
~ community who prov1de medlg§17q551stance
2.2.7 Student engages in a regular program of

physical exercies

2.2.8 Student locates persbns and places. in the commu-

nity providing programs in physical exerC1se

5.5.9 Students identifies the elements of a balanced

diet
2.2.10 Student prepares/selects foods which make up -a
~ balanced_ diet S
2.2:11 Student locates and buys foods necessary to make

up a balanced diet

5.2.12 Student independently cares for clothing in

school/class (hangs up coat; cares for gym clothes;
 etc.) o o
5-5-13 Student selects articles of clothing suitable
~ for occasion and weather o S
2:2.14 Student selects appropriate clething to purchase
in a store

51st student in developlng communlty moblllty

1S
1 Student locates home by street and number
2 student locates school and other key places

by a street and number
2.3.3 Student arrives at key neighborhood destinations
by following 1nstructlons

5.3.4 Student identifieés various modes of transportatlon

available within the communlty

5-3.5 Student locates public transit stop-markers

for home, school and other key locations within
his/her néighborhood
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2;3.é Student selects approprlate transportatlon

modes to arrive at common destlnatlons

2.3.7 Student plans departures in order to arrive
at destinatiorns on time

5.3.8 Student demonstrates ability to pay his/her

~ own public transit fares
2.3.9 Student observes safety riules and regulatlons

governing utlllzatxon of public transportation

2:.3:10 Student. exits public transportatxon at stop nearest
destindtion .

Student identifies._ appropriate public restroéﬁs

6 a 51st student in access1ng community resources

s

1

2 Student rides escalators, eievators,; etc.
.3 student dials operator for assistance

4 Student dials written telephone numbers __ ]

5 Student obtains. telephone assistance in emergencies

.6 Student 1dent1f1es gcvernment/communlty
service agencies relevant tc his needs

2.4.7 Student identifies and locates government and

community service agencies which may ve potentlally
useful .

.1 sStudent identifies & variety of leisure- time

5.5 To assist student in making use. of leisure-time
2

activities avallabié in home and school .

2.5.2 Student identifies approprlate and available
~ times for leisure activity

2.5.3 Student plans leréure—tlme activity schediile
2.5.4 Student engages in 1ndependent leisure-time
o activities

2.5:5 Student identifies a variety of means for

iocating companions for leisure-time activities

2.5.6 Student partlcxpates in recreational activities
with others

5.5.7 Student observes rules and soc1al guldellnes

for partrcrpatlng in recreational actlvrtxes

with others

2.5.8 Student identifies a range of recreational.

actrvxtxes and resources available to him/her

in the community

2.6 To assist student 1n learnxng to functlon as a consumer-
2.6.1 Student locates stores._ and other resource places

for purchasing par rticular goods and _services

2.6.2 Student utilizes basic principles of comparison

shopping in buying consumer goods .

2.6.3 Student is aware of basic laws passed to protect
consumer :

2.6:4 Student locates places/persons from whom to seek
help in solving consumer complaints

9.6:5 Student placcs orders in restaurants, cafeterias;etc.

2:.6:6 Student can figure costs and change in essential

transactions: . —
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3.0 Occupational Guidance and Preparation

3.1 To assist student in becoming aware of him/herseif

as worker S S } .
3.1.1 Student identifies his/her own current work
, responsibilities . , S
3.1.2 Student independently initiates work on his/her

~ own identified responsibilities. = L
3.1.3 Student performs work responsibilities in a

satisfactory manner (including reasonable time
~__ frame) l : T
3.1.4 Student compietes work responsibilities with

minimal supervision

3.1.5 Student works cooperatively with others in a

~ group to complete a task S _

3.1.6 Student jdentifies work responsibilities of
familiar individuals within his/her home

 and scheol environment o

3.1:7 Student identifies a variety of potential_
work experiences in the community available
to him/her '

3.5 7o assist student in identifying work activities com-

mensurate with his/her interests and abilities =
3.5.1 Student identifies work activities and preferences
of familiar individuals in his/héer environment

3.2.2 Student identifies a variety of informal work

activities available within his/her environment
3.2.3 Student explores a variety of informal work
experiences for their appropriateness to his/her
. ability o o
3.2.4 Student identifies work activitics in his/her

immediate environment which are commensurate

with his/her preference

3.2.5 Student identifies a variety of occupational

""" choices available to him/her in the community =
3.2.6 Student recognizes special needs and characteristics
) of identified occupations : : ,
3.2:.7 Student explores work experiences in the community

potentially commensurate with his/her abilities
~ and interests S : o o
3.2:8 Student jdentifies those occupational choices

potentially commensurate with his/her interest
and abilities
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3.3 To assist student develop appropriate work habits
3 ' : xed

Student attends school (and other fixed

~ schedule obligations on a regular basis.

3 Student is reliable and punctual in following

~ reguired time schedules . _ -

3.3.3 Student informs appropriate person of changes

" in schedule S . ]

3.3:4 Student makes arrangements regarding absences

~ or delay T ] o

3.3.5 Student meets requirements of assigned tasks

~ with minimal supervision ' i

3.3.6. Student responds appropriately to work-related

o direction and guidance ) .

3.3.7 Student cooperates with others in completing

, assigned tasks ] o -

3.3.8 Student completes work tasks within a reasonable
time frame . i L ,

3.3.9 Student meets demands for quality work

3.3.10 Student follows routine regulations related to

, " achool operations (e.g. safety precautions)
3.3.11 Student seeks help from appropriate persons

when encountering problems in work experiences

3.4 To assist student in developing appropriate job seeking
skills A ‘

3.4.1 Student identifies a variety of sources of
information regarding job opportunities (e.g.
newspaper; radio; community job placement

o services) L )

3.4.2 Student uses a variety of information sources

to identify POSSiblgﬁjgb7épp6rtﬁhitiés

3.4.3 Student identifies procedures for applying for job
~ vacancies {(e.g. application; interviews, etc)
3.4-4 Student follows appropriate procedures for

seeking work opportunities

3.4.5 Student demonstrates understanding of appropriate
job interviewing techniques (e.g. appropriate

dress, social behavior, etc.)

3.5 7o assist student in making occupational choices .

3.5.1 Student consults family membe;swgnqﬂsigﬁificant

others about home factors bearing on potential

“occupational choices (e.g. transportation,
financial needs, hours, etc:)

3.5.2 Student identifies personal needs to be considered

in making occupational choices (financialj .
degree of,Sﬁpé:viéion;7§gggssability).

3.5.3 Student identifies potential occupational
choices consonant with his/her interests,

.~ abilities and family needs R
3.5.4 Student gathérs information from potential
employers regarding identified occupational

~ choices - i , ] - .
3.;5:5 Student selects a number of potential occupational




ch01ces appropr:ate to personal needs,

abilities and preferences

3.5.6 Student identifies school. personnel and others

who may assist him in making occupational
choices

Student utilizes approprlate resource persons

L
W
~I

to provide guidance in making occupational

choice:




6.6 PROJECT ORGANIZATION CHART

Qo1
~Ji




Project Organization Chart

Executive Director
Bette Vvalenti
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Stanley Mopsik

Skills Project Director
Eileen Daniels
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76 & GEVISED
INSTRUCTIONS

The purpose of this study is to measure the meanings of certain things
to various people by having them judge them against a series of descriptive
scales. In taking this test, please make your judgments on the basis of
what these things mean to yoo: On each pade of this booklet you will find

a different concept on each of these scales in order.
Here is how you are to ase these scales:

1f you fecl that the concept at the tcp of the page is

very closely related to one end of the scale, you should

place yoor check-mark as follows:

fair X 3 : : unfair

X unfair

fair : : - ——

If you feel that the concept is quite closely related to
one or the other end of the scale (but not extremely), you

weak

strong i X :

or

etrong — : : : 1 X weak

If the concept seems only slightly related to one side as
opposed to the other side (but is not really neutral); then
you should check-mark as follows:

: Xz : : : passive

active

active : : : : X : passive

~ The direction toward which you check, of course; depends upon which
of the two cnds of the scale seem moest characteristic of the thing you're

If you consider the concept to be neutral on the scale, both
sides of the scale equally associatad with the concept, or
if the scale is completely irrelevant (unrelated to the con-

cept), then you should place your check-mark in the middle

___t ____ dangerous

7]
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™
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IMPORTANT: (i) Place your check-marks iu the middle of

) the spaces; not on the boundaries.
This Not This

. - X
: Xt : :

(2) Be sure you check every scale for every

concept — do not omit any.

(3) Never put more than one check-mark on a
single scale.

Sometimes you may feel as though you've had the same item before
on the test, This will not be the case, so do not look back and
forth through the items. Do not try to remember how you checked
similar items earlier in the test. Make each item a separate

and independent judgment. Work at fairly high speed through this

test. Do not worry or puzzle over individual items. It is your
first impressions, the immediate "feelings'" about the items, that

we want. On the othsr hand, please do not be careless, because

- R4




Héﬁ&iéappéd Youths Are:

1. Weak : : : - Strong

2. Worthless : : : e Valuable

: _ Passive

3. Active 1

4. Happy i : : o+ : _ 8sad

5. Small : : S R P Large

|
.‘.
2]
[V
A

6. Good : :

7. Sick : : R i Healthy

: Simple

10. Complex : -

11. Important — : : : : Unimportant

20

12. Sad _:

13. Incompetent @ : : : s - Competent

14. Sriooth I : : : s Rough

15. Sharp e : : : __: _ bull

16. Clean ot : : : : __ Dbirty

17. Swect : : : PR . Sour

18. Beautiful : : R e Ugly

19. Young . : s - : old

20. Black < e e : : White

21. Bitter : : i : : : Sweet

22. Relaxed

) : : : Tense

23. Pleasant it : : : ___ Unpleasant
23. Empty : : : : :_____ Full
25. Kind : : : : _: Cruel
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TEACHING PERSONAL AND SOCIAL SKILLS THROUGH THE ARTS IS: -

work : S S S

fast N S S

new

simple PR S S

negative

reasonable S S :

frustrating T S

valuable i

clear o s : : PR

good

cheap i : : : : _:

ineffective

easy :

hinder

active

strong

challenging : : .

dull

success PR : A .

happy : :
vague : : K :
inferior I S :

hot e : : :
good s .

wasteful e :

play

slow

" old

complicated
positive
questionable
stimulating
worthless
confusing
bad
expensive
effective
hard
pascive
weak

boring
interesting

ailure

n

ad
Spécific
superior
cold

bad

useful



TEACHING OCCUPATIONAL GUIDANCE AND PREPARATION THROUGH THE ARTS IS:

1. work : . : : S play:

fast : : : : : I

£ w N

new : old
simple ;. complicated

negative : : : : P positive -

reasonable . : . s : questionable

o

~ |

frustrating : . O S . stimulating

ol

valuable : P S . worthless

clear : S : : : - eonfusing

[Ca )

10. good : : : i : bad

11. cheap P S S S : expensive

12. ineffective : s s : : effective

13, easy [ S S — : : hard

14. hinder T : : : help

15. active o i : s passive

16. strong B S S K : : weak

17. challenging s : : : _ boring

18. dall o : : : : : _ interesting

19. Tsiiccess : : : : s failure

20. happy : T : i sad .

21. vague : : : : : : specific

22. inferior s : : : :______ superior

23. hot | : : . : 5 . cold

23. good; : : i bad

25. wasteful | . ST R : useful

B
R
R




TEACHING DAILY LIVING SKILLS THROUGH THE ARTS IS:

work T : : : :

-
.

. play

Fast S T ST TR J S— [

new . .+ old

E- ¥ W, N
. . .

simple o : . : 'y :  complicated

negative _. positive

(8]

6. reasonable

7. fruostrating : : : T stimulating

3. valuable B S S worthless

9. clear . : PR S : . confusing

10. good : : S S S bad

11: cheap : : : it : expensive

12. ineffective : R S S : effective

13. easy

: s : : hard

14. Hhinder help

15. active T : : : passive

16. strong T : : : T weak

17. challenging S : : : — boring

interesting

' 13. dull N : : : : e

19: success o : : : : i failure

20. happy : SRR

21. vague specific

22. inferior AR : . .+  guperior

23. hot . . : . : T cold

24. good TS bad

25. wasteful s useful




STUDENTS' OVERALL RESPONSE 1O THE ARTS CURRICULUM WILL BE:

1. positive . - : R A : : ﬁéééfﬁé

active - , : S passive

bored : R challenged

SNWw N

hard : PR S : : ____ easy

confused

clear : PSR S

(520

oV

simple : -1 .+ . i __ complicated

7. stimulated . P .. i frustrated

8. strong : PR : . i weak

9. hot S S : : - :  cold

10. useful R AT S wasteful

11. interested . : . . s : uninterested

12. failure ' . PR : : success
i3. happy R . s sad
14. work 3 :

SR S play
15. good o : : IR : bad
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12.
13.
14.

STUDENTS' OVERALL RESPONSE TO THE ARTS CURRICULUM WAS:

positive
active

simple
stimulated
strong

hot

use ful
interested
failure

happy

work

good
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negative
passive  _
challenged
easy
confused
complicated
frustrated
weak

cold

wasteful

uninterested
success
sad
play
bad



Personal Rééétibn\iﬂVEﬂtory
(Revised)

Listed below are a number of statements concerning personal attitudes and

traits. Reuad each item and decide how it pertains to you personally.

Please respond either TRUE (T) or FALSE (F) to each item: Indicate your

responise by circling the appropriate letter next to the item. Be sure to
answer all items:

=1

1. It is sometimes hard for me to go on with my work if I am not

encouraged. .

=3 |

5. i somctimes feel resentful when I don't get my way.

[#]
(@)
=3
[# N
Hy
e
£
[e X
o
0
[
0
\Hu\
Q.
3.
7.1}
b= |
‘:‘
[V
<
o
Q
e
<
e
=}
|

=k
e}
(49
(o))
furn|
=
Q|
w0
O
g1
o
t-’\
=
e
=3
0q:
v
[
0
'Y
=
n
(v
-3 |

4. There have been times when I felt like rcbelling against

pcople in authority even though I knew they were right. .
5. No matter who I'm talking to, I'm always a good listener.
6. -Therec have been occasions hﬁéﬁ I took advantage of someone.
7. I'm always willing to admit to it when I make a mistake.
8. 1 somctimes try to get even rather than forgive and forget.
o. 1 am always courteous; even to people who are disagreeable.
10. I have never been irked when pcople exprcssed ideas very
different from my own.

[ T T T ER e EE K

11. These have becn times when I was \aite jealous of the good T
fortune of others: '
12. I am sometimes irritated by people who ask favors of me. T

15. 1 have never deliberatcly said somcthing that hurt someone's T
feetings: = _ - '
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CAREER AND LIFE SKILLS PROJECT

STUDENT INFORMATION FORM

Student I.D. # I Initials Age Sex
Primary Handicapping Condition

Other Handicapping Conditions I

Health Problems — - ]

School I Grade Level  ¥rs: in Atténaance___

If Student has been institutionalized, please indicate dates: e

COGNITIVE DEVELOPMENT

Level of Intellectual Functioning

Assessment Instrument I pate Administered .

Other Test Information {e.g. PPVT etc. Please use numerical scorzs; where
- ) avallable y
Test Name Scores pate Administered

- —— o —— o — —.———————--———-—-—-—--—-————————_—-——————————————-——————_————————————.‘;——4———-.———

ACADEMIC ACHIEVEMENT

General Level of Functioninm o ' A

Method of Assessment S pate of Assmt___

Other Test information (Please use grade levels where available)

Test Name Subtests Level Date

———————--_.—__._...—_.__.__._.__._._.___————_—————-—_——_—_—_———_—_——_.——_——_—_—_.——_—_.——_———-

ADAPTIVE BEHAVIOR

General hevel of Functioning __

AAMD - Adaptive Behavior Scale - Part I:

Seaie: I II III IV V Vi vII 0 VIII  IX X




CAREER AND LIFE SKILLS PROJECT

Pevelopn. it Workshops

Pre-Post—Questionnaire

Site Name __ STM# Date

Your responses to the following questions will be helpful in

gathering information about Year-Two activities:. Your number
is important for the purpose of correlating the Pre and Post =
Questionnaires -- it will not be used to identify your individual

responses in any reports. Thank you for your assistance-
NO EXTENSIVE

i. 1 have an understanding of the creative
process involved in:

N
©
O
[§) ]

“Art

N
(9% ]
K
Ut

Drama

Movement

t S
N
w
KN
w

Music

2. I feel that experiences in the following
‘arts areas are (or would be) appropriate

and beneficial for my students:

p=
N
(VD
K=Y

[8:1

Art

b= |
NI
w.
K=Y
w

Drama

[y
N |
W,
K=Y
il

Movement

[y
N
(VR
S
w

Music

3. I feél that experiences in the arts
contribute (or would centribute) to

my students' development in the
following areaas:
Resthetic

cognitive

R
N N
[ N w!
L~ o
(83] (93]

[y
N
Wi
KN

(831

Eniotional

[
N
W
(N

(831

Social




Career and Life Skills, Development Workshops, Pre-Questionnaire

Page Two

enting NO . EXTENSIVE

4. I feel comfortablé pre
§s in:

s
experiences to my class

o
Uy

Brt

ww
KN
Ul

Drama

Movement

T
N
w
£
(9]

Music
5. I involve my students in the following
arts areas to the extent indicated:
NEVER Liess than Once/Week ‘Once/Day 2/3times
. Once/Week : per day

Avt L -

Drana ] —

Movement S

Music SRR —

6. I present the arts as:
Separate Lessons
Incorporated with other Subjects

Both

7. In general, my students' response to arts experiences is:

Resistant Apathetic  Interested Enthusiastic -
Disinterested Wwanted More

Art | : U |

Drama ‘ e —

Movement =

Music
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__CAREER AND LIFE SKILLS PROJECT
FIELD TEST VERSION: TO BE REVISED

Questionnaire for Administraters

1. What do you understand the goals of this project to be?

2. Overall, what percent of the project's goals would you say
were achieved? (from O0-to 1000%)?

3. 1In your judgment, how difficultt has this project been for

teachers to carry out (Very difficult; somewhat difficult;
fairly easy; very easy)?

4. Describe the impact of this project. How has it affected
your :chools; your community?

,,,,,,,

6. What have been the major facilitators in your district's/

school's implementation of this project?

7. Would you consider expanding the project into other schools

and other populations?

8. If there were not external constraints or further implementation
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__CAREER AND LIFE SKILLS PROJECT
FIELD TEST VERSION: TO BE REVISED

Questionnaire for Teachers .

1. What do you understand the goals of this project to be?

2. Overall, what percent of the project's goals would you say
were achieved? (from 0 to 1000%)

3. 1In your judgment; how difficult has this project been for
you to carry out (Very difficult; somewhat difficult,

fairly easy; very easy)?

4. Describe the impact of this project. How has it affected
your teaching methodology, your students?

5. Deseribe the most successful components of the project:

6. Describe the least successful components:

7. How have you changed since implementing this program

in relation to your students

in relation to your attitude and understanding of arts

activities
in relation to your attitude toward career education

in relation to your attitude toward your role in the school

254




PROJECY SITE
POSITION

NATIONAL COMMITTEE, ARTS FOR THE HANDICAPPED

CAREER AND LIFE SKILLS PROJECT

EVALUATION OF INSTRUCTIONAL OBJECTIVES

The following questions are designed to assist us to evaluate

instructionzl objectives developed for the Career and Life Skills
Project. Your input will be valuable in assisting us to_evaluate the
effectiveness of this component of project activities and to ensure

that the instructional program developed meets the needs of your
students.

DIRECTIONS: For each curriculum domain, please check the box which

most closely corraesponds to your answer to each question.

Domain: Personal Social Skills Yes No

1. Are objectives in the domain sufficiently

comprehensive? (Do they cover those skills you feel L
are generally important to the domain) . 1 1

Comment: __ _ J—

[
]

5. Are the objectives in this domain clearly statedz

Cormiment : _

3. Are the objectives relevant.to. your students' needs? [ ]

Comment : S

4. are the objectives in this domain compatible with

programs you now offer or plan to offer your students? [ ] J

Comment: I

5. Do these objéctives lend themselves to integration

within the regular curriculum? -

[l
5

Comment: . _ S




EVALUATION OF INSTRUCTIONAL OBJECTIVES
-3-

Domain: Da*ly LlVlng Skills
1. Are the objectives in this domain suff1c1ently

comprehensive? (Do they cover those skills you feel

are generally important to the domain).

Comment: - _

2. Are the objectives in this domain clearly stated?

Comment:

3. Are the objectives relevant to your students' needs?

Comment : o

4. Are the objectives in this domain compatlble with

programs you now offer or plan to offer your students?

Comment :

5. Do thése objectlves lend themselves to integration
within the regular curriculum?

Comment: ' R

Domain: Occupational Guidance and Preparation

.....

1: Are objectives in this domain sufficiently

comprehensive? (Do they cover those skills you feel

are generally important to the domain) .

Comment: I

2. Are the objectives in this domain clearly stated?

Comment: —

3. Are the objectives relevant to your students' needs?

Comment: . _

4. Are the objectlves in this domain compatlble with
programs you now offer or plan to offer your students?
Commernit: _

5. Do these objectives lend themselves to 1ntegratlon

within the regular curriculum?

Comment: : _.
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CHEDm et T ; . -
" CAREER AND LIFE SKILLS PROJECT

Individual Student Progress Record

Initial  Follow-up _ __ Follow-up
U - i

meets
no .
in
noi

“the

(approx.
of
time

objective
time:

fas: made: no.
Progress:

" time
observable pro-

observable: pro
qx

gress’

meeting objec.

Has made
pProgress
Has made
Mosﬁ‘ofithe:
Has made: no

80%)of the tim

- Student.
Most.

some !

Rarely,
Most: ofl the

Goall  Related Objectives - Performance Based -
—11.2.1 Student is able to attend and respond to
1.2 others in social situations involving in-

[ terpersonal communication. e - -
R Student is able to initiate social interac
1:2 tions with ‘others in classroom situations
1 involviggAinterpersonéi,ééﬁﬁﬁﬁiéétiénfg—— -
1573 Student is able to participate in a variety
1.2 of classroom work and recreation situationg

requiring intérpersonal communication.
—|1.2.4 Student is able to interact appropriately
1.2 with individuals who are not part of his

daily classroom environment. - ——
7.5.3 Student is able to control his/her body

1:5 and movements in a variety of work and
| play situations involving movement. - S
— |1.5.4 Student is able to recognize, interpret _
1:5 and utilize body language and gesture aids
I in communication. e -
N . ) S — =
i
) ! i 258 ;




v il | — .
CAREER AND LIFE SKILLS PROJECT

individual Student Progress Record

Unit 1.0 - Personal Social Skills

fnitial _ Follow=up Fo llow-ug_
.Student [ S . 1o b
Student Name: _ 0 W - " a La olalbld
Soleal 8l agls 88| A0 |0k
Instructor salslo [ {Paln ool | Plulao
e 1 SR £ LS N R K R AR A -
Acsessment Dates: Initial () Follow-Up ( YL ) (mPHUlo .| JoBelk oal |l 8 lo.
nusolco] |Q0|M a - aj@la’
0 tHml._w o |- v ol .. |. a
neRjoa S nio o= 19 10
P dliolgo R L] T A gldg idga.
D 8 W&o |d @ o g | @8 |48
PSR (2 bl = = =2 » b ISR -1

Goald  Related Objectives - Knowledge pased e —
. 1.1.1 Student is able, when asked, to identify
1.1 members of his 1mmed1ate famxiy and their

_relationship to him, =
1.1.2 Student is able, when asked, to identify

1.1 by name his school, class; teacher and
-classmates. — ]
1.1.3 Student is able, when asked; to 1dent1fy
1.1 and locate hls/her personal property in i

___the school (locker, desk, bo
1.1.4 sStudent is able, when asked; to. 1dent1fy

1:1 at least ome personal characterlstlcJ in-

__terest & ability which is unique ‘o him/her
1.5.1 Student is able; waen asked, to identify

1.5 by name at least 5 major body parts and

_to_briefly describe their functions. -

: 1.5.2 student is able, when asked; to identify
1.5 at least three unique characteristics of

_his/her own body stature & physical-image.

559 - | b




