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While educators have long recognized the power of the arts to enliven and
enrich any learning experience; only recently has the unique contribution the
arts can make to thé special learner been explored. . That exploration has

strengthened the be%ief that the arts provide unique and powerful vehicles for

enhanc1ng 1earning for. handicapped students. Each art form can provide the -

to record ideas, to focus feelingsi to communicaue,with others and to develop
independernce: g Co. RV :
;51 ' ‘

All of the activities in this guide are intended .to demonstrate how the
arts -~ dance, music, drama and visual a#ts -- may be used to enhance the -

teaching of basic career and life skills to handicapped youth fhey were de-

would enhance. the learning experiences of other students. All of the educa—
v
tors who assisted in developing the activities demonstrated a special affinity

-

for the creative arts in the teaching process. Yet; the activities have been

designEd to require no speciai training in the arts. Each activity was created
to address a specific skill. But, with créativity;;thé art strategies util-
ized. mAy be succéséfuiiy adapted to other areas of iéaéﬁiﬁg.

It 1is hoped the guide will be a source of pleasure and enrichment for
those who use it. Eoriﬁhiié it is true that the arts cannot give a blind
child sight, a retarded child clear comprehension or a physically handicapped
child free mobility,’they can provide an exciting, Stimulating and pleasurable
way to learn about the world:

Eileen Daniels
Project Director




TNTRODUCTION

“History
T R S S S S - etr P P
The materials presented in this guide were developed through NCaH's Ca-

Arts can be successfully utilized to enhance the career and life.skills of

moderately and severely handicapp®d youth. During its first two years; the

. ‘grant allowed NCAH to bring together artists and special -educators from four
,,;ﬂ' N . . . o . T
pilot sites across the country to share ideas and to develop strategies for*

infusing the arts into the educational programs of moderately and severely

handicapped youth. The specific focus of these efforts was to develop a col-=

lection of arts activities which would as®¥st educators in increasing the ba-

X . sic career and life skills of moderately and severely handicapped youth.

During the third and final project yeal;thes: activities were field tested
: ~

at six pilot sites across the{:oﬁntry.- This guide; with its 68 arts activi-

ties; represents-a culmination'of those efforts.
2 -
L)

Iden-ification of Goals and Objectives

It is said that the longest journey begins with the first step. For the
Career and Life Skills Project; the first step in developing the Arts for

Living Guide was to identify the career and life goald~and objectives upon

which art activities would be based. To this end, a series of workshops at-
Y - .- - = - - - - - -
tended by special educators; administrators and individuals involved with the
) ' ’

vocational training and placément of moderately and severely handicapped

youth was held at each project site. The purpose of the workshops was to

vii _
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.

idehtify.thbse skiiis which, if developed, would insure the handicapped learn-

er's passage into society at the greatest level of independent functioning
possible:
The resuit of those meetings was the identification of a é6g5téﬁéﬁ§i6é,

Skills, Paity Living and Occupational Preparation: The skills identified’

were as diverse as maintaining a balanced checkbook to developing a positive
sclf-image to performing ddily hygiene activities.

Having identified a comprehernsive set of goals and objectives for moder-

- ateiy and severely handicapped students, the mext step was to refine the list

so that it included those skills which were fiot only important to the handi-
capped ;tﬁdéﬁt;s independent functioning, but were appropriate for an arts
based teaching strategy. This refinement was ééébﬁﬁiisﬁé& B?,éurveying educa-
tors participating in the prbject; with a iﬁéétibﬁﬁairé which examined each of

- the identified skills against two criteria: '(a) its importance as an educa-

tional aim and (b) its appropriateness for an arts-based teaching strategy:

. The twelve goals and fifty-six objectives currently included in the guide re-

flect the results of that survey.:

Pevelopment of Arts Activities

~———

be utilized by special educi7krs, the educators themselves, rather than artists;
were given the more prominent role in the development process. The role art-
ists played was that of providing technical assistance to teachers by defining,

work with studcnts. Accordingly, a series of workshops in each of the arts
dreas —-= visual art,; dance/movement; drama and music -- was held at all proj-
ect sites. At each workshop, artists spent a day working with teachers and

> 1o
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students explaining and demonstrating the application of their art form to
the education of moderately and severely handicapped youth. Followidig the
in-service -training, teachers spent an additional day discussing the art tech-

niques presented and developing the specific activities now included i the

guide.
This briéf description of the process in no way captures the angst which

accompanied the development of activities: The task of capturing artists'

creative and exhuberant approaches in a form consonant with current pedagogi-

.

cal demands for task analysis; evaluation and instructional objectives was
s hévér'éasy; éven aftét‘pféétiéé. It ;éé a task E§ which all involved dovsted
/many hours of labor. /Tt required diligence; creativity and most of all per-
d
Severance. These efforts will be amply rewarded; however; if those who now
use thisguide find that the activitles enrich their teaching aaa’égﬁéﬁéé the
ieérniﬁg\eipétiéﬁtéé of their éép@éﬁts. .

: “ - \

»i
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TEACHER'S GUIDE

This guide to arts activities has been designed as a resource for teaching
basic career and life skills to handicapped youth: The activities may be help--
ful in motivating student interest; in reinforcing developing skiils or inm

initiating learning in areas not easily addressed by standard teaching strate-

"and severely handicapped students, it has been used successfully with many

other special students. Each activity includes an adaptation section suggesting

Use the 68 activities which comprise the Arts for Living guide in a manner

which best aids your teaching. Sincé it 15 not a curriculum you need mot start
« ‘ .
on page one and do each activity sequentially. 1In fact, the Arts for Living

t

guide has been designed to encourage flexible utilizaticn. Use the activities
to develop patticular skills, to-teach a unit of skills or to develop your sti-
dents' awareness of a particular art medium: ' ’

The organization, format and content of the guide are explained in the

~

Organization by Unit

Three curriculum areas or units are addressed by the guide: : Q
Social Developernt (1.0)

Daily Living (2.0)

_ _ _ . _ 4 - I - . _
The arts activities related to each unit are found in separate sections of

the guide: The sections are designated by printed tabs bearing the names of the
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Organization by Instructional Goals and Related Objectives

Each

a related

activity worksheet's fist

student objective. These appear in the upper

activity has been developed to fieet a general instructional goal and

<

page, as picture below:

INSTROCTIONAL GOAL

1.1 To assist student in developing an awareness of self.

RELATED STUDENT OBJECTIVE

1.1.1 Student responds to his/her own name.

The instructional goal is

L

jdertified by a two-digit numbergggéhe related stu=-

dent objective by a three-digit number: The first digit of each numver indi-

cates the unit to which the activity belongs; while the second number corre-

sponds to the

objectives in

ties in the 2.

beioqg to the

tives appears

the list were

propriate for

The art form in

or logo appearing on

inistrictional. goal: For example, all activities with goals an
the 1.0 series relate to the unit on Social Development; activi-

0 series relate to Daily Living an

on page G-12 of this section. All the goals and objectives on
identified by educators as important for student learning and ap-

an arts-infused instructional straBegy:

) _ Y S
Organization by -Art Form

which each activity is presented is indicated by a symbol

the right side of the first page, next to the title. The

'

-



logos are:

Visual Art Dance/Movement . Drama Music

A cross-reference of activities by objective, title, art form and page number

can be found on page G-16 of this section:




Activity Format

All arts activities are presented in the format pictureg below:

Page 1 Page 2

1 ACTWVITY PROCCDURES
SOCIAL DEVELOPMENT —===1

NS TRLC TIONAL GOAL

n:uuto SYUD(N' W(C f\(

———— TITLE ;R ————2

PREPARATION

——::_é
ﬁit&m 7 — o
12
-—-9
ASSESSMENT o
ZZ2210 o
. ADOITIONS . B
— ——— ! - _—'-_-13
A brief description of each component of the format foltows: '
Page 1
1. Unit Title The titie of.each curriculum area for ¢
which goals,; related objectives and
arts activities have been developed.
2. Art Form Symbol Indicates the art modality -- visual
arts; dance/movement, drama, music --
in which activity is.presented.
3. Instructional Goal - A general instructional goal, writtem

from the teacher's petrspective; fg;iwhich

specific objectives and related arts
activities have been deveIOped.

15




-~ .
4. Related Student Objective " A specific student behavioral -
’ : - objective related to instructional
goal and addressed by arts activity.
ro— - ' -

5. Title | ! The name of the activity.

6. Illustration An illustration.dépicting a. process
or product related to the activity

7. Student Experience " A capsiule description of the arts
activity -

8: Preparation Estimated time needed to implement

the activity.

An optional feature which may highlight
- some aspect of the activity or provide
- special cues to the teacher. :

9. Special Comments

10. Assessment . Suggestions for informal evaluation

ingdeterminingfstudents ~mastery of tné
related objé&tive. .

11: Suggested Activity Procedures A step—Qz—step guiQe to implementing
the arts activity.

12: Adaptations Suggestidons for adapting the activity
for specific handicapping conditta

PER

13. Additions . “ Other related activities you may wish)
: to do with your students.

] . ) .

Appendixes j
U N

\._: F—

A series of. appendixes found in. the final t: bulated section of the

guide provide additionallresources to assist you [in implementing your

arts program. A 1ist of arts resources, techniques for adapting procedures
to the special needs of . yonr students, warm-up activities and bibliographic

{references are included in this section.-' ; /




How should you use the activities in this guide? Should you start at the

beginning? Do one lesson a day? Use drama; music or visual art lessons in a
particular sequence? There are no fixed answers to these q&&@ti§ﬁ§. The ex-
act manner of implementation will vary from school to school and from teacher
to teacher. No onme way is "corzect;" each teacher will approach these mate-
rials in unique and equally "correct" ways. '

While ééti&itiéé in the guide may be used in a variety of ways to compli-
ment your ongoing program in career and life skills &é}éibﬁﬁéﬁti game_staﬁaara
practices should be observed. | They are briefly described below.

1. Arts activities should be infused into or used in conjunction with your

ongoing program of instruction in career and life skills. They are
) w0 : B . o . ’
meant to supplement, not supplant your educational prograrm.

2. The arts activities in this guide may be.adapted and modified to meet your
gested adaptations for students with special needs.
3. Arts activity lessons range from 15 minutes to three hours in length. You

may arrange the scheduling of activities in a manner best suited to your'

needs.

dct. It is not important that your students create outstanding works of
~ M .

art as a result of their experience with the activities. Far more impor
tant is that they learn to experiment and to explore through the arts.

In this way, the arts may serve as a catalyst -- to encourage self-



Questions and Answers

You will probably have some questions about the use of the guide. The

following questions are ones most frequently asked by teachers.

e How should I use arts activities to teach instructional goals and ob-
jectives? < :

The arts activities you will be using have been developed to_assist you

.

: ¢

® Should units and their goals be taught in a prescribed manner?

The units and gbals addressed by these materials need not be taught in'a
prescribed sequence. Your own instructional goals for the year as well as your
students' individual educational plans should be the determining factors in

-

areas as separate instructional units or as interrelated components of your
total educational program. In either case; it is important that you integrate
arts activities into your ongoing program of instruction.

o Is it necessary to teach the specific student goals of each unit in k\\

the order appearing in the guidebook?

No. The specific student objectives designated under each instructional

goal are sequential rather than hierarchical in nature. Consequently, the or- . .
det in which they are taught may be treated with flexibility. A general rule

of thumb; however, is to start with simpler abjectives before undertaking more
complex or advanced ones. Your students' individual needs should be the most

important factor in determining the order in which lessons are presented.

"




® Miucst T ﬁh:m)"yti ugse ﬁff?;{;gl;[s_iéf dance and drama ‘exercises in the same
order? - ;

your studemts: = ° | : '

77777777777 A

Though you may choose to iﬁﬁiéﬁéﬁt arts activities on a daily basis, it
is not essential. The most important consideration is that you provide your
students 6ﬁﬁaftuﬁitiég'faf spaced practice with arts lessons. Everyday or

; -
alternate day lessons may be equally effective strategies for meeting this

requirement. What should be avoided is massed practice, filling one day a

: ‘ 7 : -
week or one ﬁééa a month with arts activities.

e Is it important to designate a specific
ties?

is not essential. In fact, since arts lessons vary in tempo, complexity and

implementation time, it may be desirable to plam flexible rather than fixed
time slots for lessons: Take advantage of the freedom to choose a lesson time
. _ o .
which meets the needs and moods of your students and yourself.
) - S ,;:¥f ,,,,, :W,, I -
e Are there any "musts' associated with implementing and field-testing:
these materials? . - ) '

D6 integrate arts lessons into your overall program of imstructipy

in career and lifé skills.
activities. - ;

Do experiment, explore and enjoy!

ws 19
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Additional Hints ' f\\\\
RN

A program affiliate of NCAH, the Georgia Retardation Cedter,

c e

develcped these suggestions for their teachers involved in a curriculum
i : .

development effort: We hope you find them helpful.

1.

-activities so that students experiefcé succéss -- not _

] . {
Be sure the student can comfortably handle the intellectual
content. of the activity. However, do not hesitate to give

incentives to reach out and grasp new concepts: Gear the

[y

frustration. e

Make every effort to involve all students in the activitiesqf"j
either as par; of a smail group or on a one-to-one basis with

the teacher.

Expect students to perform. Too much assistance from the
teacher may diminish. incentive. Without forcing participation;

encourage se1f—he1p and initiative in the student.
Be aware_of developing eommunieation skills. These may be
indicated by verbalizations; movements or jsimply facial

expressions. ‘Learn to interpret and resp¢nd to them.

Whenever possible, assemble all materiald you will need for
the planned aetiv1tie§'befate'yau begin to teach. Contact

'time with the students is 1im1ted, so preparation time shouid

not’ detrﬁct from actual c1assroom sessions.

Ending a c1ass session can be just as important as beginning

one. 1Ip. materials need to be put away, let the students help.
Praise them for their efforts individually and encourage them -
to look forward to the next arts: activity.

Make every éffort to reeogﬁize students’ progress before their -
peers aaa,aEﬁefs by providing opportunities for dispiay and
performance. éhe'dispiay-of a painting, the performance of a .dance
learned; ‘or the singing of a~§ong are- very valuable reinforcing '

and affirming events for the students."

Be creative; 'The most rewarding activities for you and the

students may be those which you improvise or develop with specific

students in mind: G-§ {3()




{

Developing New Arts Activities : .

It may be that you wish to develop mew arts activ: ies; either for career

and 1ife objectives not included in this guide or for still other areas of in-

struction. If so, the -steps below are essentially those used t& develop these
. ] ) S N g

guide materiats and may be helpful to you as you undertake this process.

Planning : ; . . o

arts:resoiurce persons to participate in developing new activities.

2. Identify insturctional areas, goals and objectives for which activi-
’ ~ ’ . - .

ties are to be developed: -

’

Implementation

| group process, generate several pstential arts strategies for

feaching specific goals and objectives. Record all suggestions.

4. Discuss all strategies generated and determine which seem most appro-
priate. ‘ =
5. pivide into teams of two or chtee and as a group design an arts ac-

tivity approach. Develop adaptations which will’ make the basic ac-

the format in the guide if it suits your needs. N
Evaluation
6. Read, the completed arts.activity to the group for review and critique.

Doe& the activity clearly relate to the instructional objective?:

S

Are instructiomal procedures sequential;. comprehensive and concise?

-

Are materials and approaches age appropriate?

G-10
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10.

. Discuss all sugpestions and incorporate the into the activity as ap-

Are any special adaptations needed?

Develop an informal assessment technique which will help you deter-
mine whether the activity has helped students master the objective.

: . {
propriate. . - —K

"Figld-test” the activity informally with your students. Make modifi-

Lt . ¢ .
cations as needed.
o R , S
Congratiilations! You have just credated a new arts activity!

Bl

. -y

[

3

it . 22 .

Is instructional methodology appropridte to students ability level? .



CAREERAANDngEEAGﬁAtS AND OBJECTIVES

t
'

1.0 Social Development

Instructional Goal B Related Student Objective
1.1 To assist student in 1.1.1 Student responds to his or her own
- developing an awareness name.
' : of self. L -
. "1.1.2 Student identifies htsfher own unique
characteristics. :

1.1.3 Student identifies himiherneif as part

. : of a family and home environment.

2

) 1.1.4 Student names school ‘personnel and
;other students and identifies their

belongings and space:

- [T1.1.6 Student differentiates between

personal and public property.

.1 1. 7 Student demonstrates awareness of hi§7

her own body image. .

-

"I.7 To assist student in 2 1 Student: obggryeeiappropriate time and
developing place for engaging in social
. interpersonal skills. ___4interactions with familiar people.

1. 2 2 Student attends and responds to social

interactions inittated by familiar

ii . ’ __ people.
‘ ' 1.2.3 Student appropriately initiates_ social
(f interactions with familiar people.~,,
* 1.2.4 Student sustains social interactions

with f&iiii&f 566§1e._

- 7 . social Interactions with‘unfamiliar
A people. N




Instructional Goal

1.3 To assist stident in 1.3.1 Student engages in independent social
developing socially activities at appropriate times.
responsive behavior. — — - _ .

1.3.2 Stﬁdént,oarticiﬁatés with others in
o activities requiring mutual

- cooperation.

1.3.3 Student attends and responds o
appropriate]y to directions offered
—by others.

1.3.4 Student recognizes feelings displayed
by others.

1.3.5 Student responds appropriately to
feelings displayed by others.

1. 4 To assist .student in

deveioping problqn

solving skills.

1.4.1 Student recogtiizes a variety of
problem situations in his/her

- environment. —— -

1.4.2 Stiudent initiates activities to
resolve problems which can be handled

L independently. -

1.4.3 Student identifies problems which
required assistance in resolving.

1.4.4 Student identifies and utilizés _
individuals’who can assist in solving

|}  problems.,

1.4.5 Student works cooperatiQEIﬁ with
others to tesolve prbbléﬁs.

' 11.\

To assist student in

developing greater

knowledge and .control

of his/her body:

1:5.1 Student names and indicates functions
of body parts.

11:5:2 Student explores expreséive body

movement.

1.5.3 Student_ recognizes and uses body _

5eB
language and -gestire as a means of

1.5:4 Student” demonstrates con’rol of body
" in a variety of activities involving

[ 3

1.5.5 Student demonstrates appropriate
posture and carriage in é VariEti of

.
bl
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2.0

Daily Living

Instructional Goal

Related Student Objective

2.1 To assist student in 2.1.1 Student identifies various
learning to function denominations of money.
as a consumer. _ _
2.1.2 Student correctly places orders 1977
restaurants and other establishments
. . where services are provided.
2.2 To assist student in 2.2.1 Student, identifies items and daily
learning to care for L activf#ies associated with
personal needs. ___ maintain gg:Pe¥‘°ﬂalAh¥8£EPe;~*
“ 2.2.2 Student carries out daily
. activities for maintaining
____ personal hygiene. —
_ 2.2.3 Student engages in a regular program
: of physical exercise:
2.2.4 Student identifies the elements of a |
a balanced diet.
- 272.5 Student selects foods which make up
a balanced diet.
2.2.6 Student iqggpggdentiy cares for
clothing and other personal
; | possessions:
2.2.7 Student selects articles of clothing
suitable for occasion and weather.
2:3 To assist student in 2.3.1 Student 1dencifie§ appropriate
accessing community public restrooms.
rééoﬁréés. -
2.3.2 Student 1dentifies varfous modes of

truﬁéportation available within the

Student observes safety rules and

regulations for utilization/of

— public transportation.

2 3.4 .Student demonstrates appropriate use

of telephone in a variety of

| gituations.

2.3.5 Student seeks assistance from

gppropriate others in emergency

| gitoations:

2.3.6 Student demonstrates knowledge of

functionai signs.
<
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3.0

I

Daily Living (continued)

Instructional Goal

Related Student EBjééEiFé

2.4 To assist student in
making use of leisure-
. time. )

2.4.1

Student identifies a variety of

leisure-time activities:

2.4:2

Student fdentifies appropriate

times available for leisure-time -

activities.

2.4.3

Student plans leisure~ time activity

schedule.

2.4.4

Student engages fh independent

leisure-time activities:

2.4.5

Student participates in

recreational activities with

Vocational Preparation

Instructional Goal

Related Student Objective

3.1 To assist student,i
becoming aware of him/
herself as worker;

[3.1.1

Student ideptifies his/her own

work responsibilities:

3;_i;2v

Student Tdentifies vork

responsibiiities of familiar

S I

Student identifies a variety of

occupational choices:

3.2 To assist student in

developing appropriate

work habits.

i

Student mecets requirements of

assigned tasks with minimal

supervision: .

Student responds appropriateiy to

work-related direction and

guidance:

Student cooperates with others to

complete an assigned task.

Student completes work tasks within

a reasonable timeframe.

3.3 To assist student in

deveioping appropriate

job seeking skills:

Student Identifies procedures f*r
applying for jobs.

Student déﬁbﬁstrétés ﬁﬁderstéﬁdiﬁg

Lz




INDEX -TO_ARTS ACTIVITIES

‘Visual Arts (Ar) Dance (Da) Drama (Dr) Music (Mu)

. ¢

Jbjective # Title : ' Art Form Page -

1.1.1 In Name Only Ar
t.1.1 Name Dance Da

1
3
1.1.2 Lights, Camera, Action Dr 5
t.1.2 - . . Facts in Folk Mu 7
1:1:3 * ¢  Family Tree Ar 9
1.1.3 / We Are Family | B Dr | i

1.1:4 Spotiight . Ar ‘ 13

|

4 Name Game - Da 15
Potato Logo. , : . Ar ' 17

Touch and Tell Pa 21

5
7 Bodygram ' Ar 19
7
7

Veiled Stranger | Dr 23
1.2.2 ‘ _ Progressive Painting | i < 25
1.2.2 Mirror, Mirror / Da 27
1.2.2 Quick Draw MoGraw - Dr .29
1:2.3 Picture Perfect Dr 31
1.2.4 Murals’ - | Ar 33
1:2:4 . fioe Down Pa ’
1.2.5 Masked Stranger C Ar 37
1:2:5 : Comings and Goings pE 39
1.3.2 Trash Can Beautiful Ar 41
1.3.2 Bend, Stretch, Twist - Da 43
1.3:3 Listening, Lines ; Ar o 4S5
1.3.3 ' Chance Darice va 47
1.3:3 Extended Simon Says br 49
1.3.3 Psychedelic Sign C Mu , 51
53
55
57

1.3:4 Feelings . Da
1.3.5 _ Mood Moves _ _ Da .
1.3.5 Blues Swap : : ' Mu
1.4.2 Flim Flam \ Ar ' 59
1:4.2 Rag Dol pa 61

' g-16
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Objective # Title Art Form page f
1.4.3 : Takes More Than Me br 63
1.4.5 Chaik Board Abstract Ar " 65
1.5.1 Hokey Pokey Da 67
1.5.2 Explore Yourself Da 69
1.5:2 Mirrors = . . Dr 71
1.5.2 Feel the Beat Mu 73
1.5:3 Projection Connection Dr 75
1.5.4 Body Silhouettes .  Ar 77
Images ' Da 79
Disco Beat 81
Shadow Dancing Da 83
Picture Perfect Ar 85

=
w
£

=
[V -
£
51
o]
m

. .
W
.
W

Juke Box Jam - Mu , 89
What's On The Menu Dr | !
Body In Motion Da ' 93
2.2.4 | You Are What You Eat  Ar 95

NN N N N R
o
o
o
.

[a
H.‘
(2]
14
(=
R
x|
’J.‘
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o
=
=)
Lo}
\
[0
~3

.
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e .

W N

2.2.5 Grocery Basket Upset Dr 97
2.2.6 Jingle Rags . Mu 99

2.3.2 Moving Pictures ) Ar : 103
2:3:4 Number Please ~ Dr 105

£ 2.3.5 S.0.S. Dr : . 107
2:4.4 : Clay It Again, Sam Ar 109
2.4.5 Box Body : Ar ) 111

3.1.1 A Tiny Little Gear Da 113
3.1.2 What's My Mime? b . 115
3.1.3 Career's Collage ‘ Ar 117
3:1.3 Positions Posted . . Dr - 119
3.2.1 Work Sketches ‘ Ar 121
3.2.1 Impulses | . Mu - 123
3.2.2 Human Machine ' Da




3.2.2
3.2.3
3.2.3
3.2.4
3:2.4

A

Title

Hand Jive

Assembly Line Mosaic
Contact Improv
Moving Sculptures
Straw Oboe

¥
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SOCIAL DEVELOPMENT :

-

INSTRUCTIONAE GOAL

1.1 To assist student in developing an awareness of séif: /

I3

RE LATED STUDENT OBJECTIVE

1.1.1 Student responds to his/her own name:"

\ - - - - - S _

IN NAME ONLY o

'  PREPARATION

H:’—}* ' T —%— N Time: 45 minutes -
L p ) - \ 'W' 7 o

Materials:

s ) (coat hanger will do)
\ ’ String
Colored constructioi\'aper

— Scissors

ASSESSMENT i

Following compietion of actIVIty,

g call out a student's name. Observe
student's response, and allow him/her
to share the finished mobile with

Students create a straighf -line ) the class.
mobile to 1dentify the letters of their
own name. <

~

|—I\
TN
Ue)
D




T -
ACTIVITY PROCEDURES
1: Expiain the activity to students and show them an example of a finmished mobile.

Provide several examples. )
2. Ask students to print their name on a piece of paper. If a name is rather
long, considex using a shortened version such as Liz for Elizabeth. The
student's preference should be the determining factor.
3. Direct students to print the letters of theit name (3" or larger); block

style. If students have difficulty making letters without assistance;
provide a dotted outline.

4. Direct students to cut out the letters and tape a short string to the
back. Attach letters to a rod, dowel, wire, or coat hanger in theilr correct

ADAPTATIONS

Some studcnts may need assistance in block printing their names.

For thoss students who £ind this activity too simple; or for those who need
additional work on identifying other unique characteristics; add three-diiensional

objects reflecting student's likes, interest; and hobbies.
For advanced students use a more complex form than a straight-1line mobile.

Some students may want to use cursive writing rather than printing.

ADDITIONS

. ¥

Write a brief paragraph describing each student's mobile. Stories may be

illustratad and added to a class album where each child's name is prominmently
displayed.




SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL

1.1 To assist student in developing an awareness of self.

RELATED STUDENT OBJECTIVE

1.1.1 Student responds to his/her own name.:

PREPARATION
Time: 15 minutes

Materials:

Drum
Microphone (optional)

Spacial Comment: This
activity is useful as an
introduction to dance.

ASSESSMENT
After completing the exercise,
go around the circle saying each
student’'s name and asking them
to respond with movement.

Students deveibp'simpiérbbdy
movements to accompany the
syllables of their names.




 ACTIVITY PROCEDURES

1. Gather students in a circle. . .

P

Ask each student in turn to say his or her name and to simultaneously offer a

spontaneous movement for each syllable.

3. Accept all movements including student's natural stance or miniial

movement., Exaggerate these in order to make them recognizable to others:

4. Repeat the movement when the Student responds and ask the rest of the
group to imitate it with you: :

5. Contirue around the circie until all have presented.

] - o e L. -

6. Expand the experience by adding the last name with accompanying movement:

>

ADAPTATIONS —~

For students who find offering a spontaneous movement difficult, try imitating and

expanding any minimal body gesture you have perceived, such as a shrug, or foot

tapping. Remember any movement is an acceptable starting point:
To include seriously visually impaired students in the aétigiﬁii”jéﬁ.ﬁéy\wiSH to

verbally describe or physically guide students through the movements of others.

-

For students who are reticient use a microphone to encourage vocalization.

The movement experience may be enhanced with the uve of a drum.

ADDITIONS

// . .
s . S 7" o
Ask students to strike a pose, creating a movement statue as they would like to

be perceived.




SOC

. INSTRUCTIONAL GOAL

1.1 To assist student in developing an awareness of self.

RELATED ST 'DENT OBJECTIVE <

1.1.2 Student identifies his/her own characteristics:

PREPARATION
Time: 2 hours
R

Microphone (external, if
possible)

. Audio or video tape recorder

Special Comment :

This actlvity is dynamic when

video-taped and greatly

enjoyed by students;

S " ASSESSMENT

Using a TV interview format, Each student will correctly

‘btudents are interviewed about
persortial Lharactéélstlcs while
peers participate as studio

, audierice; :

idenitify his/her voice and
personal data recorded on
video or audio tape: '

A\



)*)'iiiiiiiiiiiiiiiiir¥5?------------iiiii-i----------------
ACTIVITY PROCEDURTS : :
1. Explain that today each student will be a special guest on a TV show and that
you will be the interviewer.
Prepare a list of questions about éggaéﬁtéi‘éharagtériétics and interests:
Questions might include: What is your name? What is the color of your hair?

How old are you? Where do you go to school? When is your birthday? Wnat

1o

is your favorite TV program? Why do you like this TV program?
3. Prepare students for assuming the roles of puest and member of the studio
audience. ’

Assign students roles in the studio: _a floor director who cues the

=~

camera; announcer who introduces the host. Some may wish to play the

interviewer; others to operate the recording equipment. ;

5. Stress importance of speaking loudly and clearly into the microphone;
maintaining good posture; and facing the studio audience. Those in the

audience should applaud each guest at the end of interview.

6. Rehearse interviews. Provide studio rules gqéf@é@ﬁEéiﬁ:éﬁﬁtbpriétéﬁﬁehavidr

by establishing TV studio atmosphere. Cue cards may be used for APPLAUSE
or ON THE AIR. . .
7. Tape interviews. Make them brief. Thank each guest, and cue him/her to

acknowledge the applause of the studio audience.

’

ADAPTATIONS

Students who cannot speak or articulate well should be encouraged to .respond

using an alternative form of communication such as cards or signing; which is
interpreted by the interviewer.

For students with little experience or grace in social situations, Stress

the importance of how they should present themselves appropriately for TV.

fcrrsqméﬁéEﬁaéﬁté;,duéétidhé probing greater self awareness may be appropriate:
Such questions could be: How do you feel..., What would you do if:.:

Encourage students to answer using more than one word —esponges.

ADDITIONS o i

A Short musical introduction may be used at the beginning of each interview for
dramatic effect. : ’




IAL DEVELOPMENT

'SOCIAL DEVELO

INSTRUCTIONAL GOAL &

1.1 To assist student in developing an awareness of self:

FACTS IN FOLK .

PREPARATION
Materials:

Folk song with repeated refrain

Poster board or paper cut into

__large cards

x§g§gimérkér§
Guitar :

@ Special Comment:

You may. wish to ask a music
resource person to assist in

" teaching students basic guitar
chords by, color coding the frets.

Students are able to describe

their own unique characteristics:

Students becomie aware of folk

personal stories.




ACTIVITY PROCEDURES . .
1. Introdice the genre by playing several folk songs for students which tell a
story about an individual. For example:

John Hedty

-

[ I I 0
[=!
=2
m\
[
al
He
0]
=
o
o
<
m
H

Davy Crockett

2. Select one song with a simple melody and play it on the guitar while
students listen, hg?; or sing along:
3. Discuss how we might write a song about ourselves by identifying

personal characteristics to embody in song. .

4. Ask a student to suggest a characteristic they would like to include in the
' song. ) :
5. Develop a verse for the student. Ask other students and continue adding
verses to the sorg. '

6. Encourage students to sing their own verse as well as the others. -

6 T — B —— . -
— -
ADAPTATIONS b
For students with visual problems, use large printing and/or color cues when

writing information on card. N

[N

ADDITIONS ’
Students may wish to davelop their own wanted posters. Include a photograph or

seif-portrait and the basic facts students need to -have at their fingertips:

L




SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL
l:1  To uassist student in developing an awareness of self.

A

RELATED STUDENT OBJECTIVE

LS

FAMILY TREE ‘
PREPARATION
Time: 1 hour
Materials:
Construction papgr
Photos of family members
Rubber cement
Scissors
Pencils
Markers
Crayorns
Special Comment: Use a small
amount of glue so that photos may

be easily removed:

ASSESSMENT

o

technique to create a family tre= members of their immediate
out of construction paper and family stating their names and
photographs. relationships.




ACTIVITY PROCEDURES -

1. Ask students to bring family photos to school. You mey want to send home a
letter explaining the purpose of the project. If photos are unavailable have
students draw pictures of family members.

2. Explain the collage process using examples to illustrate.

3. Direct students to cut or tear a tree from colored construction paper and glue

it to a construction paper background: Use a 12 x 18 format size or larger.
4. Assist students in arranging and pasting the family photos to their tree.
5. Ask students to identify famiiy relationships.. You may wish to Rave students

share their collages with the class and name their family members. &

ADAPTATIONS )

For visually impaired students, you may wish to bring in objects that represent

family members, such as; a ribbon for mother; a hairpin for sister, a tie for dad,

atc. These can be arranged as a collage.

Rt

,,7 - _
ADDITIONS

Arrange a display of family trees in a prominent place within the school:

Tape record students' describing their family composition.

3

o~



SOCIAL DEVELOPMENT

INSTRUCTIONAE GOAE

1.1 To assist student in developing awareness of self.

&

RELATED STUDENT OBJECTIVE
1.1.3 Student identifies him/herseif as part of a family and home environment.

-

.

WE ARE FAMILY

i ‘ . : " PREPARATION

Time: 1 hour

Materials:
Tempera paints with liquid

detergent added;

Optional:

. . ' Tibe socks ,
g ; , Magic markers (water soluable)
J} , Glitter
JJ L, : Yarn

J} LN Clothing scraps *
] . 4

ASSESSMENT

ASk students to describe their
families.

Students are introduced to puppetry

as a vehicle for seif-expression:

Ly
fon J

1

i



IVITY PROCEDURES ’ '
Introduce students to the basic elements of puppetry. Have a variety of puppet
types available for experimentation.

Demonstrate how a simple puppet can be made with the hand.
Explain to students that they will make hand puppets in a theater game about
their family. : : '

Assist students in drawing basic facial features on their palms using paint
or felt markers. Use yarn for hair, cloth for hair; and glitter for jewelry
if desired. ' '

, A S S
Select one student that you will heip in developing -a brief skit about his
family. Allow that student to select other students who will portray his
family members with their hand puppets:
perform: the skit for the rest of the class. Continue to develop new skits

until all have had an opportunity to participate.
) .

Expand Student's knowledge of puppetry by using iore sophisticated types of

puppets to develop different themes of a student's choice.

- Qy

APTATIONS .
- students who do mot wish to paint on their hands, use simple tube socks and magic
rkiérs to create puppet faces.

r students with fine motor control problems, Stick puppets may be rore

propriate since they may be grasped or taped to the hand.

DITIONS
udents may decorate their puppets, using materials such as yarn for hair, cloth for .

othing and glitter for jewelry.




SOCIAL BEVEI;GPMENT

INSTRUCTIONAL GOAL

1:1 To assist student in developing self awareness.

PREPARATION
Time: 3 hours

Sampie sxiﬁouettes.

Light source:

Overhead projector:

Dark construction paper - 18" x 24"

White or light colored construction
paper to serve as base for
silhouettes.

Glue or paste.

Scissors.

Felt markers (black or chalk)

ASSESSMENT - | Sy

Observe students' ability to identify

classmates and other school

personnel through their silthouettes:




. :
ACTIVITY PROCEDURES '

|. Assist students in identifying other students and school personnel.

N

Make arrangerents for sittings.

3; Set up a Strong lIght source that projects against a wall or. chalkboard

Supplies shouid include dark construction paper and felt markers.

4; Place the person whose profile is to be. traced between the 1ight source and

the wati: Trace carefully around the shadow of the profile on the dark

construction paper.
5. Assist students in cutting carefully around the “auciine" to create a profile:
6. Select a piece of paper, in a c>ntrasting color, to serve as the background
to'which the profile is glued. '
7. Utilizing the silhouettes; ask étﬁdénté to identify school péfsbﬁﬁéi and

. \\$‘

ADAPTATIONS o

Students with motoric problems may need assistance with cutting.

ADmﬂONS -

Find an appropriate place._ around the school or room to display -- be sure to label
each profile w1th the student's name.

For iote advanced students maLe two identlcal profiles. Place profxies 'nose-to-nose'

for a mirror effect and glue on a contrasting colored background.'

14 -
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INSTRUCTIONAL GOAL

1.1 To assist student in developing an awareness of seif.

RELATED STUDENT OBJECTIVE

1.1.% Student names school personnel and other students and identifies their
relationship to him/her: : .

PREPARATION
s Time: 30 minites
Geiecinias

None

Students learn rhythmic clapping
as an aid to name identification. - .

d

V&N
;&




- e |

ACTIVITY PROCEDURES

1. Assist students in 1dentifying school staff and classmates by name and
function: List on board or chart paper:

5. Demonstrate how to rhythmically clap name and function of one of the

tndividuals: For example: | J
Say: Mr. / Schwartz / is / my / teacher /
clap: 1¥2/ 1/ 17 17 1/

3. Practice to reinforce rhythm and name identification. g

L. Assist students in creating their owy rhythmic patterns for the other
individuals.

5. Repeat.procedure for any names you wish students to learn.

ADAPTATIONS

ADDITIONS




IAL DEVELOPMENT

7,
o)
0O

INSTRUCTIONAL GOAL

l.1  To assist student in developing an awareness of self.

RELATED STUDENT OBJECTIVE

g — -

POTATO LOGO

PREPARATION

— Time: 1% hours

Large potatoes cut in half (or

__other vegetables).

Blunt utensils for cutting
designs f;gbie knives, forks,
spoons; etc.).

Pie tins.

Hon~toxic tempera paint.

Dark magic markers.

Drawing paper. )

‘Unilided 4" x 6" index cards.

Fabric scraps.

Special Comment:

{ \ Sponges;, styrofoam, linoleum,
cardboard or other printing mediums
may be substituted for potatoes.

ASSESSMENT
» Students design personalized logos Observe students' ability to
for printmalking using potatoes. - correctly identify their own
Logos are then used to identify . own possessions.

théir individual belongings.

W




I -

ACTIVITY PROCEDURES

1. Describe and design a logo to be used as an exampie. Help students identify'
logos or symbols which are familiar to them. Commercial prodicts, such as
McDonald's Golden Arches, and organizations, such as the Boy Scoits, have
logos that are easily recognizable.

LIt mlght relate to a phy51cal featiure or a rersonal interest or a design.

3, Provide stiidents opportunity to practice designing their logo on a piece of
paper. Fbr students whd have difficulty with the logo concept; suggest

5. After some paper pract1ce, ass1st students 1n drawing their desxgn on the

flat surface of a potato half, or other printing medium. Color design with a
dark marker.

5. Uslng blunt utens1ls, students should now cut out the potato surface around

the design. Plastic picnic knives work well. Provide physical ass1stance
as needed. : -

6. .Set up one or more painting stations snéﬁiie& Gitﬁ several pie tins of non-

toxic tempera paints. Have students dip potatoes’in paint for printing.

7. Assist students in printing their own personal belongings with their potato
logos- You may wish students to print onto blank index cards of fabric

scraps which may then be fastened to belong1ngs.

ADAPTATIONS

Tnclude all students in this activity. Even those students whose. logo may only be

a siniple mark will enjoy and benefit from this activity.
'Non-toxic paint is crit’' -1 because some ;Eaaéaég may want to eat their logos!

For students who are allergic to potatoes; other vegetables or sponges may be

used. Styrofoam, linoleum and cardboard also work well,

ADDITIONS ’ ‘ ;

for future markings.




SOCIAL DEVELGPMENT

INSTRUE TIONAL GOAL’ '

1.1 To assist student in developing an ‘awareness of self:

ELATED STUBENT OBdECTIVE

pej

l.1.7 Student demonstrates awareness of his/her own body image:

BODY GRAM

PREPARATION
Time: 1% hotrs

Mageria;s: ;
length sizes.

Paints.

Brushes -- varying sizes.

Markers, crayons.

Scissors:
-Glue; paste; other adhesives:
: Designated painting stations
S where floor is covered with
’ newspaper and palntlng supplies
_ are available.
Fabric scraps; wool; buttons
and WHétéVér else students may
use to "dress" their images

(Optional).
ASSESSMENT
i
Students create a "body-gram" Ask students to identiry body
through drawing and painting characteristics such as ﬁg;ri
to explore their unique physical ‘ - and eye color; height; weight
features: : ’ ‘ ' and body size:




: - -

ACﬂVﬁYﬁhOCEbUﬁES

1: fnstruct students to lie down on butcher paper which has been placed on the

g}ggr.r An alternative is to attach paper to a smooth wall and have students
stand against the wall.

2. Trace around each studeinit's body us1ng a non-toxic marker. For students who

need assistance developing body awareness, explain what you are doing —- ''Now
i am tracing around your hands, feet, etc."

3. D1v1de students into groups of three and fbur Assign groups to painting

4. Assist students in painting, coloring and decoratIng individual "body trams.'

Also; be creative -- use buttomns, fabric, yarn; etc: to emphasize texture.

Questions such as "what color is your hair; eyes?" may stimulate activity.

5. Dispiay finished "body grams” in classroom, hall or other school: setting.

ADAPTATIONS

For visually 1mpa1red students, feeling along body contours will be helpful in
trac1ng.

Do 1nv01ve orthopedlcally handicapped and wheelchair—bound students in this

activity. It is dn excellent way to expand their understanding of their bodies

and apparatus.

ADDITIONS
Make up a self description from the bodygram:

Some students may enjoy decorating their bodygram as their favorite super hero.

20
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' INSTRUCTIONAL GOAL
i o
S . . o
1.1 To ,assist student in developing an awareness of self.

B

RELATED STUDENT OBJECTIVE

1:1:7 Student demionstrAtEs awateness of his/her own body image.

TOUCH AND TELL

PREPARATION
' Tiwz: 30 minutes

Materials:

iélf§§§7i66§ of ace bandage or

elastic

ment:

This activity 1s particularly
good for beginning instruction.

Students engage in simple body o
movements which reinforce : Ask students to descrik~ their
understanding of ‘their bodies. body: :

i
[

-0 ASSESSMENT - oo




ACTIVITY PROCEDURES | » ‘ h

1:

o

Gather students in a circle. Review the names and functiong of major body:

Give the group a stretch loop and assist them in grasping it in front of themselves

with both hands. Practice a simple series of movements with the loop.

ffodel and verbally cue studerts through a series of movements which draw
attention to body parts. For example: -
e 1 touch the top of my head with the 1oop.

@ I rub my back with the loop:

————————— — 1 -
ADAPTATIONS = é

ADDITIONS
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SIPODRAEALTY }

SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL
l.1 To assist student in developing an awareness of self.

-

RELATED STUDENT OBJECTIVE i

1.1.7 Student demonstrates awareness of his/her o%n body stature and image.

VEILED STRANGER

PREPARATION

Time: 30 minutes
Materials: .
Large fabric square or screen

Blindfold

ASSESSMENT

Student correctly identifies self

after hearing an anonymous

~ description presented by the
Students role pitay in a '"Mystery teacher. '
Theater" situation and practice
identifying and describing their

own characteristics.




ijjiijiiiiiiil--i-i-------n----------iiiiﬁﬁﬁﬁﬁﬁ====================
ACTIVITY PROCEDURES '

1. Eincourage each student to identify several salient physical characteristics. .
2. Discuss the differences between people by describing those characteristics that

distinguish one person from another.

3. Role play with students an encounter with a person whom you cannot See. Put on
4 blindfold and have students designate one person whose id%gtity the - teacher

4. #Ask a variety of questions that relate to a variety of unique personal
characteristics as well as obvious physical characteristics. > .

6. Continue until all students have had an opportunity to participate. .
7. This can also be played by placing a mystery guest under a veil or behind a
screen.

ADAPTATIONS

ADDITIONS




* SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL .

1.2 To assist student in developing interpersonal skilis:

RELATED STUDENT OBJECTIVE
1.2.2 Student attends and responds to social interactions initiated by familiar

-

people. :

, PROGRESSIVE PAINTING - -

PREPARATION
Time: 30 minutes
Materials:
Q'ray'o'ris o
Markers or paints

 ASSESSMENT

Design a series of drawing

interactions. Drawings __ _
themselves may offer visible
Students work in:pairs to create a - evidence of increased
commor. painting. : cooperative interplay.
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ACTIVITY PROCEDURES

5. Explain that each pair will be drawing a picture. Suggest a familiar topic

for all to draw such as the school, home, or a familiar landmark in the

- community.

‘3. 1instruct one student in the pair to contribute the first element of the

desipgn. This may be as simple as a mark or more compleX.
4. Ask the second student to contribute the next element:

5. Instruct students to take turns adding to the picture:
- J
6. Continue process with students alternately adding elements until the drawing
is completed. Encourage students' cooperative interaction in the process.

The fun of this activity is in the eVolution of the design.

7. Discuss and display completed drawings:

ADAPTATIONS
For students who have difficulty controlling paints or markers, the fingerpaint
bag is useful: It is made by sealing different colored fingerpaints between two
pieéésrofﬁhgaé§ duty plastic. Two foot squares make a convenient-sized bag and
heavy duty tape a strong sealer.
i,

For visually impaired Studéﬁté, use wood scraps or chunks
create a sculpture. ' ‘

of modeling clay to

For more artistically able students, a comic Strip can be drawn.

ABDITIONS
Pairs or groups of students may be assigned more complex cooperative activities




SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL

r3

RELATED STUDENT OBJECTIVE

1:2:2 Student attends and responds.to social interaction initiated by familiar

people.

AT

MIRROR, MIRROR

-

The student performs simple

movements mirroring a partner.

PREPARATION
‘Time: 30 minutes

Materials: J

large mirror

ASSESSMENT
Observe students in other social
situations and fiote frequency of
appropriate interactiofis.

-
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ACTIVITY PROCEDURES '

1. Use a large mirror to'demonstrate basic principles of mirroring. Allow each

student an opportunity to practice with mirror:

S

Help to choose a partner.
3. Designate one student in each pair to be the leader, the other as the "mirror".

Expiain that the "mirror" is to follow the movements of the leader:

4. instruct students that when the music begins, the leader should follow the _

movement of the teacher. The mirror should imitate the movement of the
Teader.

5. Cue Students through a variety of movements, sach using different parts of
the body and different tempos.

6. Have students change roles and begin again.

¥

Ll

N
5

ADAPTATIONS

For students who have difficulty imitating, joinm partmers hands with ribbon to
facilitate mirroring.

Try placing an ambulatory student in a wheelchair as a partner for a wheelchair
bound student. ;

ADDITIONS

Select individual students.to take turns leading the whole g:OuUPp.




‘1.2 To assist student in developing interpersonal skills.

RELATED STUDENT OBJECTIVE

1.2.2 Student attends and responds to social interactions initiated by familiar
people.

QUICK DRAW McGRAW

PREPARATION
I ] Time: 45 minutes
NN\ | S AN Materials:
— = — Simulated "dueling" implements --—
- - a bouquet or single flower to be

-/, : pulled at the draw signal.

W4 -

ASSESSMENT

Stage impromptu social
situations and observe behavior.

Students use an improvisational

thedter gainie to practice everyday
social interactions.




ACTIVITY PROCEDURES '
= :

1. Explain and model the following procedure. One person plays the role of "Quick
Draw'" who speaks first and another the role of the dueler who gives an
appropriate response. For example: :

. 0:D: McG.: ﬁﬁéy, you look happy tddaygﬁlYéﬁ'Vé got a great smile you know."

RESPONSE: '"Why, thank you:. I1've always liked your smile too!"
5. §siect two "duslers" to try the exercise: Have them stand back to back.
3. Set the scene for the duel:

P "It's fiorning and you've run into Quick Draw on the school bus;" or "You

s

run into Quick Draw on the lunch line." It can be a different scene for
each duel. ‘

4. Instruct students to take 10 paces away from each other as you count to ten.
5. Instruct students toé turn as music stops. Command them to "draw" and let
/ 0Ole Quick Draw deliver the greeting. The student who plays Quick Draw

should have something prepared to say. (You may want to help with this
initially.)

6. Allow time for the receiver to deliver a response. You or other students
may coach at first. With practice, students should be able to think of
responses in less time.

7. vVary Quick Praw and respondent toles until all -students have had an

opportunity to participate.

ADAPTATIONS .

For students with expressive language problems, spontaneous greetings and responses
may be difficuit: They may be assisted by prepared cards which depict responses

or by pantomiming rather than verbalizing their responses.

Some students may be more familiar with exchanging negative comments. They may

need practice to accusium them to the exchange of compliments.

ADDITIONS

Record some of the best responses on cards. Set up a display with a picture of
Quick Draw in the middle and response cards all around.

8\
a
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SOCIAL DEVELOPMENT

1.2 To assist student in developing interpersonat skills:

4 _

RELATED STUDENT OBJECTIVE

1.2.3 Stident appropriately iniriates social interaction with familiar people.

PICTURE PERFECT

PREPARATION .

Time: 45 minutes

Materials:

Photographic slides of different
settings and situations in

~ which people might interact.

Slide ptrojector. N

Recotrd player (optional).

ASSESSMENT

Studonts dramatize a variety of everyday Student interacts appropriately in a
sovial interactions using photographic , setting suggested by a picture:
sl1idés to et the scene.




ACTIVITY PROCEDURES “
e
1. Prepare or gather in advance color slides that depict different settings where

students engage in social interactions. Include such _settings as a
restaurant; store; bus station/stop; party; school cafeterig, etc.

2. Projéct oné slide onto a wall or screen and discuss:
° What place is th1s7 . )
® Who would you find there7 T
® What would you do in this place’

3. Assume one role and ass1gn another to a student For examplé. yon aré a

new dress. Rehearse d1alogue.
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5. Vary situations and social interactions required. Project the slide as
large as possibleyto Heighten dramatic effect. You may wish to add music
to enhance the staging quality. '

ADAPTATIONS

N
For students who have obV1ous hand1caps,rdo not 1ntroduce the socIal lnteractlon

problems that they might eficounter immediately. Iiiteract with them as, though the

"clerk," '"waitress," '"person waiting for the bus," etc: knows them as Well as you
do. When students begini to exhibit more poise, natural problems can be
introduced.

ADDITIONS

Use the SettIngs to introduce and p1ay through practical life problems i.e.,

orderlng a balanced meal in the restaurant; d1scuss1ng symptoms with 2 physician,

fffff "

: -

finding ctothes that fit; etc.

32
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SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL

1.2 <To assist student in developing interpersonal skills.

RELATED STUDENT OBJECTIVE

1.2.4 Student sustains social interaction with familiar people:

URALS

PREPARATION

Time: 3 hours

€

Materials: - _

Examples of murals.

Dark or light butcher paper.

- Assorted tempera paints, crayons,
colored chalk or felt markers,

~ and brushes (in many sizes).

Available wall on which to
display miurals:

Special Comment: You may
want to do Progressive Painting

before undertaking this activity.

ASSESSMFNT

Students create a "waill Observe the social interaction

murat" with a unified theme: within the small groups.




iiiiiiiiiii--I-----;-I-II-II---II-;--iiiiiiiii-----------.---
ACTIVITY PROCEDURES \

I. Present examples of murals such as early Egyptian hieroglyphics, Indian art,
cave drawings, etc. Discuss the stories they tell and the functions they
serve.

2. Explore possible themes for a mural. Suggest themes such as everyday
events and scenes in the school or community. It is important to select a
common theme that is known to all students.

3. Assists students in designing the general layout and content of the mural:

Representational as well as abstract art needs to be considered.

E

Delépate teams to work on each secticn of the mural. Team members reed to
interact with one another to determine their team's contributiom.
5 Assist students drawing or painting their portion of the mural.

6. Display mural in a prominent pltace in room; school, or community-
@

ADAPTATIONS

Students who have difficulty with representation art, should be encouraged to

contribute to the mural at their level. Even a simple mars <an be an

“important contribution to the group effort.

Wwho have difficulty working on the floor; be sure to provide an
jorking surface.

For students

aiternative

ADDITIONS

Discuss other settings in which people must work cooperatively.

Use as a culminating experience for any unit.

paint & permarent mural on a school wall. -
—

\
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Aruitoxt provided by Eic:



SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL

1.2 To assist student in developing interpersonal skills.

RELATED STUDENT OBJECTIVE

1.2.4 Studeiit Sustains social interactions with familiar people.

HOE DOWN /

~

PREPARATION o
Time: 45 mindtes or more
Materials:

Record player
Any square dance record that
Open space (in classroom or

gymnasium)

Special Comment: Plaid shirts,
bandanas or full skirts enhance
this activity.

ASSESSMENT

Note student's ability to sustain

Students learn square dancing to interactions with others in this
éncotirage social interactions. activity.

35
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ACTIVITY PROCEDURES

1. Ask students to choose partners. Explain that they will be learning a
special kind of folkdance called a square dance.

o

Arringe four couples in square dance formation.

B . - - N T
3. TL]l students that ﬂq a square dancs the caller directs the activity and
tells Lach LOUPlE what to do. Emphasize the importance of cooperation

between partners; group and caller.

Begin with simple calls such as:

o

"Gentlemen to the center, gentlemen back agaln
Ladies to the middie; go back to your friend;
Fverybody turrc around; turn the other way.
Talk a watk around the block and come back home ro stay.'
5. Provide practice time without fuSic with encugh time between calls for

Studentq to move easily.

6: Add music, but only when the students are ready: They must be
familiar with the required movements. :

ADAPTATIONS
For students who have difficulty follow1ng directions, provide special calls to
issist wit.. identifying center, right, left, etc.

For studente who have difficulty hearlng the calls; sign or otherwise

visually represent calls.

ADDITIONS

Try other types of folk dancing.
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SOCIAL DEVELOPMENT

1.2 To assist student in developing interpersonal skills.

RELATED STUDENT OBJECTIVE
1.2.5 Student etffectively handles everyday social interactions with unfamiliar

bodpl.

MASKED STRANGERS

PREPARATION
Time: 2 hours
Materials:

Paper plates

Marketrs

Crayons

Paint brushes

Yarn

Fabric scraps )
Pre-cut facial {eatures
Glue

Scissors

Wooden tongue depressors or
popsicte sticks..

Students creiate masks representing ASSESSMENT
an unfl:dmiliar persom in their S
environment. Masks are used to Observe appropriateness of

practice mneeting and greeting : students' everyday interactions
wifamiliarc people. : with unfamiliar individuals.

&
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O

e
ACTIVITY PROCEBHYRES ' ) -

1. Give each student a paper plate and a supply of materials necessary to produce -
facial features. llatérials should be in a variety of textures, shapes and
colors. -

Assist studerts in cutting eye and mouth holes. Make available a number of
pre-made facial fedtures for students who have difficulty shaping or cutting
their own.

o

3. Students decorate the mask by gluing yarn, coloring or otherwise decorating
the mask.

4. Glue a wooden tongue depressor or popsicle stick near the chin so that the
m~sk can be held in the hand.
5. When masks are completed, give each student an opportunity to assume the

persona of the mask while others practice meeting and greeting this
unfamiliar person.

6: TIdentify and practice appropriate behaviors. Develop hypothetical social

situations in which students can interact.

ADAPTATIONS
Students who have difficulty pretending may need coaching:

Také eéxtra care with students who are fearful aboat covering their faces with
masks. :

ADDITIONS

procedures.

RIC

Aruitoxt provided by Eic:
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SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL
1.2 To assist student in developing interpersonal skills.

RELATED STUDENT OBJECTIVE .

1.2.5 Student effectively handles everyday social interactions with unfamiliar
people.

COMINGS AND GOINGS

PREPARATION

Time: 45 minutes

ateriales
Situation CUE cards:
1
!
i
7
Z
) 7a
%22 7
2%
74 ’
Z
ASSESSMENT . R
Students role play interacting with Provide opportunity for individual
unfamiliar people. ' students to utilize their skills

with people in the school or
?9m@?@§EY£W Observe appropridterness

of behavior:

39
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JTIVITY SROCEDURES ' ‘ ,

: Taik with students about the many 51buat10ns in which they must meet
intormation from people they know only slightly or not at all.

and obtain

! Idéhtlfy a llst of these persons and situations. Discuss thé role of éach and

A —

For example: . ) :

]
“"You are downtown and must ask a polic: man how to get tO a movie theatre.'
. ""You aré on a new bus routé and must ask the driver the proper fare."

i. Place two students; back-to-back, in designated Stagé area. Assign one role

of questioner, the other role of respondent.

5. Have questioner select a "Situation CUE Card" which he/She or the teacher
reads aloud: ;

5. Assist students in turnlng and acting out what they think t'. appropriate

responses should be.

Ldentlflcatlon. Encourage use of y::tures as stage moVEmEntS to accompany
questions and answers.,

for scverelv hearing-imp ;aired students, cue cards may be signed or picture ﬁSéd to
ldentitfy srtuations.

.

jome studenis may havé sy-ciil needs which require the assistance of g’rangers.

3e-sure !n include th-=:e situations.

for stud. + who require special help in thIngEc1, use school staf: <n rcle plays,
sarticula: .y h75e whom gtudents freqUEHC;YiéﬁFOUHCét. These max :ude ihe lunch
ieipers; (he <., 'l nurse, psychologist, social nuv‘er principal. -tc.

o
DDITIONS '

t

ixtend this dctivity to inclode telephen. interacticon.

O

RIC

Aruitoxt provided by Eic:



1.3 Th 1551st student in dé%eloplng socially responsive behavior:

RELATED STUDENT OBJECTIVE

[:3.2 Student participates with others in activities requiring mutual cooperation.

PREPARATION

AT NG Time: varies JCLDrdIWB to nambers
of items decorated:

— Materials:

Spray paint of various colors.
Construction paper or tagboard
Masking tape.

Scissors or Xacto knife.
Newspaper.

Special Comment: Organize this
activity as a.siiall busiﬁesq in
""wastebasket bbiutlflcatxon

Work in smdll groups; set up work
stations; take work orders: You
can ever have the class devetop

i business name and logo:

ASSESSMENT
Stiiderits expiore the use of design C )
and sterncils to beantify’ common Observe cooperative
the(ts interudction.

41 0




ACTIVITY PROCEDURES

‘ 1. take students aware that they can use their skills to contribute to the

character and appearance of the school: 1Introduce the act1v1ty by demonstratlng

how the use of spray paint will transfer the design of a cut stencil to any
surface. ’

2. Borrow ﬁéétéBééRété from other classes for at least 2 days.

3. Assign students to groups. Ask them to design simple; cut-line stencils on

drawing paper. Basic motifs such as flowersa; leaves; sun with radiating
lines; or geometric shapes work best.

6. Instruct students to tape the stencil sscur:1y i the can as tightly as-
possible. Use newspapers to cover sutfacid voi 4o nob wish to paint.
7. . Assist students in painting the can:

spray from d;;ectly overhead
remove stencil
allow to dry

8. Encourage students to use a ‘variety of colors and designs on each can:

.
‘

;f&ﬁ

ADAPTATIONS i
J

1f students have difficulty in designing their own stencils, consider using
templates. :

1f the scope of the activity is too large for your class, decorate smaller items.

ADDITIONS

Make a collage with your stencils using multiple; overlapping images with a

42
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INSTRUCTIONAL GOAL

1.3 To assist student in developing socially responsive.behavior.

RELATED STUDENT OBJECTIVE

1.3.2 sStudent participates with others in activities requiring mutual
cooperation. )

BEND, STRETCH, TWIST

PREPARATION
Time: 15 minutes
Materials:
Open space

Percussion instruments

ASSESSMENT

Students work with_partners to
explore a series of stationary
movements.

43 72
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ACTIVITY PROCEDURES <

1. Gather students on the floor, allowing enough space for each to move
comfortably.

SV

Fxplaln, model and gulde students in experxencxng the f0¢1ow1ng
stationary movements on different levels:

s Bending.

e Stretching

® Twyisting

3. Add the dimension cf level:

e Bending: .- high; medium; and low levels
e Stretchiny: ac high; medlum, and low levels
® Twisting: it high, medium, and low levels

"4, Assign partners: Ask each pair to develop a dance ising the three
movements.
<

ADAPTATIONS

ADDITIONS

Gradually expand the number of students working together. Vary the tempo and
variety of movements. !

W 7




INSTRUCTIONAL GOAL
TT—21.3 To assist student in developing socially responsive behavior:

RELATED STUDENT OBJECTIVE

1.3.3 Student attends and responds appropriately to directions offered by others.

ERY
|

&

ISTENING LI

ES -

r |

PREPARATION
Time: 45 minutes

Materials:

Chalkboard -
1 set of colored chalk
A blindfold.

ASSESSMENT
Students create a "Elind" Evaluate students' response as they
Abstract drawing by following respond to direccions.
verbal directions.




.

ACTIVITY PROCEDURES

1. Group students in pairs. Send one pair to the chalkboard at a time, blindfolding
one student. '

rxplain that students will be drawing a line connecting two poists on the
chalkboard. Since they will be blindfolded, they will have to pe good
listeners: : : '

ro,
.

3. take two marks on the edge of the chalkboard opposite one another Place the

hand (with chatk) of the blindfolded student on one mark Inscruct the

student's partmer to guide him/her to_the second point with simple verbal

directions such as UP, DOWN, RIGHT; LEFT. If the student loses contact with

the chatkboard simply reposition the hand at the point of deparrnre.

4. Take turns until all scudents have Had the opportunity to diregct and to draw.
Vary the position of t beginning and ending marks for varIecy of line.
In no time at all you will have created a class "Abstract" which may then be
colored with chalk as a groub.

ADAPTATIONS

If dIrectxonallty 1s a problem for a student, have the gu1d1ng student tap the

For students who cannot hear the verbal dlrectlons, prepare a code in advance such

as: touch on the head indicates up, touch on the leg indicates dowm,. etc,

Allow tihé fdt étudéﬁté who are fearful of being blindfolded to bagotie accqstamed

holdlng the chalk. |

ADDITIONS «

Develop competition with pairs of students, as-they ''race" to connect the points.
-

r




SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL N

'1:3 To assist student in developing socially responsive behavior.

RELATED STUDENT OBJECTWE .

1.3:3 Student attends and responds appropriately to directions offered by others.

PREPARATION
Time: 30 minutes
Materials:
4 colors of construction paper
.cut into large shapes (about
4 of each i:bldi:)

Open space

Special Comment:

This is a good ﬁféiiﬁiﬁéf§
activity for Hoedown:

o ASSESSMENT

Students perform simple dance o 7 )
movements and practice following . Observe students' -dimprovement in
directions: following directions.

47
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ACﬂVﬁYPROCEDURES ’ . -

1: Select four colors. Decide on a movement to be associated with each color.

Yellow squares: a series of 3 jumps
Blue squares: 2 turns

2. 'Provide guided practice reinforcing the association of color with movement.

3. Explain to students that they wilt be playing a dance game in which the

object is to follow directions:

< 4. Direct étd&éﬁtér movements. Each call must direct a part of the class to

Students must move, according to call; to the approprlate color and

perform the color's movement: For example:

"Boys move slowly to yellow (3. Jumps)

"Giris hop to blue (turn twice)

5: Invite students to assume role of caller.

ADAPTATIONS

For students who have difficulty recalling color movements, write or draw each
color's movement on the paper.

For students who have difficulty chaining directions; add one direction at a
time.

ADDITIONS

bevelop a series of movements in a particular cultulal etyie, for exampile;

flamenco; or Russian. Chain movements to create a dance routine: Add appropriate
music and costumes!




SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL

1.3 To assist student in developing socially
responsive behavior.

RELATED STUDENT OBJECTIVE
1:3:3 Student attends and responds appropriately to
directions offered by others.

EXTENDED §iNi5N SAYS

PREPARATION
Time: 45 Minutes
Materdals: None necessary

7

ASSISSMENT

Observe students' ability to
follow directions:

Students expiore through rote

play some reasons for foliowing

directions or making choices:

' '
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ACTIVITY PROCEDURES % v

1. Explain that today you will play a game called Simon Says. The students

2. Extend Simon Says to role play problem situations that might be experienced
by studenis. FREEZE the action when the problem point in the scenario is
reachied. Help students identify the problem. Discuss why it is a problem

and discuss solutions. For example:

"Simon Says'": You are waiti=g for the bus. A woman comes to the
bus to wait; t:.: She starts to talk to you; "Nice
Day if it doesn't rain. I am going downtown to shop.

Where are you going?" You say, "I am .going to. the
ggggtgyﬁtp”visiE my uncle." The bus pulls up and you

both get on: Simon Says FREEZE.
,

3. Assist Students in identifying the problem and possible soiutions.
4. Encourage students to develop imaginative scenarios around problems

they have encountered.

Al students to role play the characters and Sifon.

W

ADAPTATIONS

- ADDITIONS 7

Try situations requiring quick decisions based on evidence other than the verbal
direction. You're sitting in a restaurant and you smell smcke. A waiter stumbles
out of the kitchen coughing and says,; "Please leave auickly and carefully by the

front entrance:" What do you do?

ST
50




SOCIAL DEVELOPMENT

-

INSTRUCTIONAL GOAL
14 ¢
1.3 To assist student in developing socially responsive

_ RELATED STUDENT OBJECTIVE )
1.3.3 Student attends and responds appropriately to direction
offered by others : ;

t

PREPARATION
= Timé: 1 hour
Materials:
Records of old 'S50's rock and roll
songs —-- 45's or albums

-~

student
A black light (ultra violet light)

A very dark room

Special Comment:

This 1s a good performance activiry
which can be readily adapted for
holiday seasons.

ASSESSMENT

Observe students' ability to follow
directiofis correctly.

Students are aided in learning
a popular song through the
addition of sign.

51 §0
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ATTNITY PROCEDURES

l. Help students seloct a song they enjoy. Develop a simple repertoire of

gestires or use standard signs to "sign" the chorus.

to
.

Teach the signs to your students and have them follow you. Keep the. signs
simple and don't sign every word; use only the section of the song with a

.very simple, repetitive phrase:

3. pPlay the song for the class and demoustrate the sigus to the chorus.
Example: :

Blue Suede Shoes by Elvis Presley

Chorus: Blue; blue; btue suede shoes
Blue, blue, blue suede shoes = _
Don't you sStep on uy blue suede shoes.

4. Replay the record having the class sign along with you.

5. Practice signing with the class until they can do the song without

hesitating. This practicing can be extended over a wéék—iogg periud; ;
a few minutes a day. J

6. Give each student a pair of white gloves and sign the song as a group using
7. ‘Try painting the gloves with dayglo colored spray paint and signing-again.
The efiect should be fairly spectncular.

ADAPTATIONS -

Lf the students have problems with hand movements, develop signs that can
be executed by whatever parts of -their bodies are functional.

R o o o S
A wheelchair student can be the star of this show. Play a song like Roll Over,

Beethoven. Decorate wheels with strips of dayglo-painted fabric and have him
circle the room for the length of the tune: Use the black light for

illumination:

ADDITIONS 7 '
" pevelop other songs with your class in which direction fullowing is important
for success.

| — :
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SOCIAL DEVELOPMENT | .

INSTRUCTIONAL GOAL

1.3 To assist student in developing socially responsive behavior.

RELATED STUDENT OBJECTIVE .

1.3.4 Student recognizes feelings displayed by others.

PREPARATION
Time: 30 minutes
Materials: . '
Mood evocative music

Masks depicting feclings —- i
several of each :

.Videotape (optionai)

Special Comment:

See Visual Arts Mask activity:

ASSESSMENT

Observe student ability to

associated with a variety of emotions. recognize feelings of others.




L ~

1 - T ———— S ———
STIVITY  =e W CUIRES

1. Gather students and discuss an emotioh you wish them to recognize:. Ask
students to share pcrqonal experlenres with the emotio.

. Assist students in identifying and practicing movement qualltleq

associated with dlfferent feelings. Dramatize the emotion by modeling the

movement qualities associated with it. For éxample:

4
Feeling " _“iovement Quality
Sad Heaviness, dragging, slow

exlialation of breath; etc.

Silly Jumpy; light energized
. “ive wich performer d mask depicting the emotion:

.. Pliav misic wlich evokes the feeling and encourage students to express the
cnot ton in movefient.

< pivide cldss so tliat some watch as others move. .~Reverse groups.

6.  Verv viiotion explored in each session:

Daki. ~T|O|\o

!wr sLudans who ave dirficulty -retending, provide stories, pictures,

plaving or sther experiences to assist discussicn and understinding.

role

Var ot udente ‘who are tnitiallv relnctant to move, dss Lgn other DITthIDItDrV
sobeed Suvhocis ~nsLum0r’ or sound effects person.  However, be sure to encourage
And espand pr*lr lovel of movement over . time. '

M)JS

&7 Lstuming. sound cffects and ather props to ~nhan the dance drama.

O

ERIC o | . .
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SOCIAL DEVELOPMENT

L4

INSTRUCTIONAL GOAL

t:3 To assist student in developing socially responsive behavior.

RELATED STUDENT OBJECTIVE
l.3.5 Student responds appropriately to feelings displayed by others.

mv‘ - -’\ﬁ - : - - o

) MOOD MOVES

' PREPARATION
Tide: 30 minules
Materials:

Hand Drufi

il

, S -~ ASSESSMENT

~ Provide students opportunities
. to identify and comment upon
responses to emotions in
classroom situations: Ol.serve

Students ledarn movément reépetition appropriateness of studeuts'
and sequence to assist them in response to emoticns in schoot
identifying emotions. . : situations. »




e
ACTIVITY PROCEDURES

. 2

I. CGither studeits. Assist them in idcutifying how tuey feel when someone else
displavs a strong emotiod. :

2. Dramatize an emotion with students and identify r st responses. Add an

3. Ask students to describe how they felt and what their bodies did. Some
students may back away, cringe, shake or fold their arms protectively;
ete. _ '

4. Model response with the group, heightening movement elements and asking

students to perform the movement with you.
5. Use technique of repetition and sequence to create a dance. . r examfle:

Repetition: Shake; shake, shake...

Sequence:  Hide, ran, fold...

ADAPTATIONS

ADDITIONS
Assiat piirs of students in developing a du~t with one studeat playing tue emotion,
the other the respormnse. T

W
o)
Q0
(WA

ERIC
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SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL

1.3 To assist students in developing socially responsive behavior.

RELATED STUDENT OBJECTIVE

1.3.5 Student responds appropriately to feelings displayed by others.

PREPARATION
Time: 1 hour
Materials:

,,,,,,,,

Special Comment:

simple, stralghtforward pattern which
provides a powerful emotional release
through its simplicity. The blues.
form for this activity is called 12
bar tlues. Guood examples are ''Good
Mo.nin' Blués", "Stormy Monday'',
and "“Ransas City."

ASSESSMENT

Ot serve studc..ts as they express
t}emS?lvpc aid interact With oLhers

i el il plil Lo situations:
Students develop cimple blues routincs
to assist them in expressing their
fcelings.

—’ _—.‘-—mwm Pmm
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ACTIVITY PROCEDURES

1. Play the blues records for the class several times before trying to sing the

2. Sedat the students in a circle and begin to clap in a blues rhythm.
3. Sing a simpile blues refrain: Exampie:

"1 got the blues today,

oh; I got 'em bad

1 feel so sad; oh; 1 feel so czad."
4. Add a slow 475 clap. Example:

1..¢clap) 2..{€clap) o

Oh; 1 got 'em bad. . I got the blues

(clap) (clap) €clap) (clap; clap; clap....(clap)

T R 3... 4.. 1...

5. Encourage everycne to join in on the refrain.

6. Ask one student if he does have the blues, why he 'faels so sad': Then
fit his response into the refrain: Example: "I got the blues today
Oh, I got 'em bad
T didn't sleep last night
(student's line)
...And I feet so sad:"

7. Continie around the circle with each student doing one refrain.

ADAPTATIONS
If student is noiiverbal, the refrain can Le modifizd vo include any sound
they wish to maxke.

ADDITIONS

58 35




INSTRUCTIONAL GOAL

124 To assist student in developing problem solving skills.

RELATED STUDENT OBJECTIVE

Lod.2 Stedent initiates activities to resolve those nroblems which can be

haadled independently.

FLIM FLAM

svindeiits eredte simple fitm strip
litrings which depict steps for
Solvitg problomat ic situations.

-

PREFARATION
Time: 1 hour

Materials: ) ) )
Transpiren:ics for overhead

_ proje: .rr.

Overhddi prv’iector.

Colored tr.iisparency pens. o
Cellophsie,; Srcteh tave (Optional)

ASSESSMENT
Note students' abLility to desoribe®
a roalistic solation *¢ a problem
thew hoave encountered,

ERIC

Aruitoxt provided by Eic:
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ACTIVITY PROCEDURES
1. Present a specific problem to the class:

What would vou do if you disccvered you had taken the wrong bus?

What would you do if you discovered you were going to be unexpectedly

tate for your after school job?

Assist students 1n generating several solutlons to the problem ,achisoidéion
stiould be divided into a series of steps and trecorded on board or chart
paper.

b,

3. Divide students ‘nto small groups and assign each group a solution which they
. will illustrate.

4. Assist students in draw1ng a plcture representlﬁg each step of the solution

on overhead transparencies. There should be cne step per transpare¢ncy.

Transparencies can be drawn at a desk or tabie with -shite paper placed

underneath them or witl, the transparency taped to a window.

5. Assist Stddéhts in arranging transparencies in Sequence for viewing.

6. Prov1de each glroup an opportunlty to show their "Eilm strlp on the overhead

projector dnd to discuss their problem solution with the class.
e .

ADAPTATIONS

Yary the complexity of the pronlem and solution according to thc needs of your

stodents.

Esr some scudents it may be more apprupi‘ate to tape record the series cf

For esiin siudente their contribution might be to hold the tranmspareucy diwn while
othérs draw.

ADDITIONS
Use repular sized 35" clear [iiw strips and ‘how on tilm . proivetor.
B T — 4 . —— S A—

O
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Aruitoxt provided by Eic:



SOC!AL DEVELOPMENT

INSTRUCTIONAL GOAL
.4 To asstst stodent in developing problem solving skills:

RELATED STUDENT OBJECTIVE

1.4.2 Student initiates activities to resolve those problems which can be
handled independently.

o
T 1

PREPARATION
Matesials:

Quiei, relav’ - -.-sical selectiorns.

Special «-

This relaxation exercise may be
done with individuals or .mall
groups. Soft music will enhance
the experience.

ASSESSMENT

Observe students' ability
to relax tension.

Students learn a sclf relaxation
exercise vhich mav be uscd to
1alieve thé problems of tension
or stross.

0

o
e
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ACTWITY PROCENURFES

1. Assyist students in identifving < egfvr situcticns in their everyaay lives.

dcquaint them with the [eeling of réh“ibw that s companies stress.
Demonstrate by hav1ng students 'stanz in . ‘irclg and tightiv grasp and pull an

Kee bandahe.r P01nt out the t;bhtnut; felt ia their own bodv as well as the

re
.

3. Acquaint them with the feellng of Ielaxatibh;r Demonstrate by hav1ng

gtudepts gently release grasp on banda ;& 50 that arms come to rest in a
omfortabie, relaxed p051t10n. Rest bauﬂﬁge across arms and point out the

Explaln that you are goxng to teach them a relaxation exercise which they

may use to relax t-znsion caused by stress.

I~

Demonstrate the technique. #Ask students to lie on flooir and physically:

)
.

® [Lift students legs, one at a time, at the calf; softly move leg back and

. brasp both hands flrmly, alternately pulling and releasing each arm

. Return arms to floor, somewhat outstretched w1th palms down and

[ Cently move.head ¢ ucked chin and wove hands over eyellds to close.

6. hncourage students to be awaré of the xelease of tension from each body
part.

ABAPTATONS

For children who are tactilely deiensive; work up to the fulil exercise very

slowly; beginning with use of non-threatening touch:

Wheelchair-bound students should be included in this exercise. They may rerain
.1 the chai- and participate as much as possilils; or may be pentiy removed from

the chair. . 5

or stucdents who are prticularly tense or who have poor motor control,
¢mphasize slow: deep rhythmic inhalation and exhalati-n,

ADDITIONS

shtklng whth they may do on their own to re.ieve tension.

g

O
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Aruitoxt provided by Eic:

°



e -~ e

SOCIAL DEVELGPMENT

INSTRUCTIONAL GOAL

L4 To ussist studitt in developing problem solving skills:
RELATED STUDENT OBJECTIVE

1.4.3 Student identifies problems which require assistance in resolviag.

PREPARATION
Time: 45 minutes

Materials: None are required

Special Comment:

This can also be used as a role play
activity.

ASSESSMENT

Observe student's ability to
identify problens which require

assistance in resolving;

Students antomiwe s-lotzons to
comran prenlems invotving uo _
Cassistancs ol others: ' ;/f

<2 R VL. ST /S AR SRR, AT | S N S UL SRV AY ;-  VENERECL T AR XY I GV . g

i': oY
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ACTIVITY PROCEDURES

1. Review basic elements of pantomime with students and explain that they are going
: to play a problem solving game using pantomime.
5. pantomime & simple problem for students to identify:

- Breaking the lead in a pencil.
Missing the bus:

Artiving tate to school.

3. Continue pantomime until students can idencify the problem. Ask studemnts to
pantomime or role play solut‘orms.

4. Invite individual or small groups * :-udents to develop their own problems
to mime before the rest of the ¢ s~

ADAPTATIONS

o o A
More complicated circumstances with combinations of probtems can be used to meet
individual student needs.

Use verbul role playing for students who need language developme.t experiences.

ADDITIONS :

O

ERIC
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DAILY LIVING

INSTRUC TTONAL GOAL
Pod o To assist student in develoving problem solvine skills.

i TED STUDENT OBJECTIVE

GHAI;K BGARB ABSTRACT

PREPARATION
Time: 1 hour

Materials:

| l or 2 sets of colored chalk.
Ii ) Examples of abstract art.
iﬂ”/W
/,H
]' 1
Spricial Comnonts:
~ ~ Stud "nts sh-uld have somnd
- o — — knowloedge of abstracts.
J AS°rSSMEJT
Jbse sve syadents dnteractisis.
AR A aronp, stuadenss dovelep 1
athstract Jdesien.
. — =




e ,
ACTIVITY PROCEDURES ) ’
. Explain that the UbJeéEiéf the activity is to work cooperatively and to create

an abstract design: Eﬁﬁﬁééiie that an abstract need not look 'real" or

representdtional.

2. Show examples-of abstract art to reinfcorce concept.

3. Draw a border on the chalkboard to define the working space for the students.

4. Create the first einnent of the abstract by making & line or shape witain the
space:

5: C€all on a student to add to the abstract. It may be any geometric shape;

line or mark.

¢ #Ask that student to choose someone else to add another element to the design.

7. fake turns until all students have contributed i the design.

8. Assign small groups of students to fill in the shapes with color. Emphasize

. reativity in color selection and applicatxov ~s well as group dynamics
involving choices. Develop smmple guideline~ —hich students will observe.

9. 1If a chalkboard is unavailable, try this sa.. activity with large pieces of

butcher paper anc tenpera paint.

ADAPTATIONS
If students p~rsevetrdte on one desiegn, introduce a new sﬁépé.

flead pointi “déptatlons or mouth-piece chalkhoiders may be required for some
ctucents.

ADDITIONZ

E tizdividua. abqtrn ¢ desiens in other m"ﬁia such as Lorn paper, tempera, “or cotored

ink ma..e au ewxcellent follow-up activity.

favite othar$§ to view the students' creatioi.
i

’ -I--“---Il-iiiiiﬁiiii;iiiiwﬁiiiiiiiiiiEiﬁiéﬁj---ﬂ--------iiii----
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SOCIAL DEVELOPMENT |

INSTRUCTIONAL GOAL

1.5 To:assist student in developing greater knowledge and control of his/her
body.

RELATED STUDENT OBJECTIVE

1:5.1 Student names and indicate-~ functions of body parts.

[~ T e ———
o
. 3% ] ]

i

HOKEY POKEY

PREPARATION
Time: 30 minutes
Materiais:

Hokey PqQkzy record \optional)

L9

* Special Comment:

Youuge™ marticularly
en ]()y y;

ASSESSMENT

At another time; ask students te

Students use mcvemeat and dance name and explain function of

to learn body parts and functions. major body parts.




ACTIVITY, PROCEDURES

1. Gather students in a circle.

2. Model and lead students ‘in performing the dance:

3: Focus ou parts of the body you wish students to learn: Include their

functions:. Tor example:

"Put your knees in; put your knees out; put
your knees in and (bend,; kneel) them all about"

or

A3

o /
ADAPTATIONS - ;.

For students who have difficulty hedring directions clearly model or
sign calls, ‘

ADDITIONS " R




Bl

INSTRUCTIONAL GOAL N _ .
1.5 To assist student in developing greater knowledge and control of his/her

body.

\

RELATED STUDENT OBJECTIVE

1.5.2 Student explores expressive body movement.

- i

EXPLORE YOURSELF

_ i . ~

PREPARATION

Time: 30 minutes
- o .
Materials:
Drur
Several musical selections which
refiect. different tempos or

energies:

Open space.

L L ASSESSMENT
Students éxplore and extend familiar

movements to expand their repetoire' of ’ Observe students' ability to _

expressive movement: i use body movements expressively.

!




_
ACTIVITY PROCEDURES : )

1:7 Model a famlllar movement such as brushing hair (long halr), puttxng on a

pullover sweater, opening an umbrella, etc: Ask students to imitate your.
movement .

+ 2. Explain that they are now going to perform the same movement using different
moveménthenergles

3. Perform the movement in diffevent ways. For exampte, if you are pulling a
sweater over your head ase:

Stow motion: Use larger, exagerated movements; stretch more of the body and

Stacatto: Use sharp; short; jerky movements which take them step by

step up the ladder of the movement (Note you may want to

Swinging: Use swiﬁgiﬁg, c1rcular movements, ?1v1ng into grav1ty by

x on the down

4. Seléct and guide students through several movements performed at different
. energy levels. Chain movements, add drum-and enjoy the dance.
R
i
ADAPTATIONS

.

For students w1th motor control problems, stress the breath quaiItIes associated

with each movement. Face the ghxld breathe with them; and move with them.

Let them experience the quality of movement with you.

ADDITIONS | < o

D1scuss the emotlonal quallt1es aSSOC1ated w1th each movement. ASsist stadents in

reflected in their movements.

ERIC
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SOCIAL DEVELOPMENT

»

INSTRUCTIONAL GOAL
1.5 7o assist student in developing greater

knowledge é?& control of body.

RELATED STUDENT OBJECTIVE
1.5.2 Student explores expressive budy movement.

MIRRORS

PREPARATION
Time: 15 minutes

Materials: Mirrors for each
student:

Special Comment:

This is a good introductory
activity.

ASSESSMENT

Observe' student's ability to
expressively ose his/ﬁif body:

Students identify and practice
facial expressions which convey
feelings.

pomrh
<O
(ww]
4
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ACTIVITY PROCEDURES ‘

-~

e.g.; gas fumes, barking animal, giveﬁ a gift.

3. P’r'o'V'ide a mlrror for each stu&é&E aaa ask them to act out a variety of

4. Lngourage students to observe their own changing expre ssions in the mirror

and identify the associated feelings.

Al

ADAPTATIONS

Some students may féiﬁife coaching to assist ‘them in utilizing the mirror.

For- students who have difficulty exploring their emotions; consider using

instriuctionat materials that are commerc1ally avaitabie:

’
e

c o

" ADDITIONS

Use full—length miirror in order to view full body expression. .

Deal with a fuller scope of human emotions and causes.

Consider how "others'. feel when they make "such' faces.

~J
N
oy
B o
[y

O
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INSTRUCTIONAL GOAL : ' 7 .
1:5 To assist student in developing gredter knowledge and control of his/her

body.

RELATED STUDENT OBUJECTIVE

¥ {.5.2 Student expiores egxpressive boly movement :

Pl

FEEL THE BEAT

PREPARATION
Time: 30 minutes
Materials:
Simpie,rh?thm instryments

' Musical selections with clearly
identified rhythms

ASSESSMENT .
3.
Observe student's ability to

move expressively.

A

oL . A S~ G,
Students use music to explore
expanded and constricted
movement styles.

H I
[an ]
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ACTIVITY PROCEDURES ' O .

L. we éach studetit & simple rhythm instrument.

2. Play mu: v‘al selection and instruct students to listen for the dominant
beit of the musics. :

3. Play a rhiythm instrument to the beat. Ask sfudents to play theirs.

As students become confortable with the instruments; d1rect them in addlng

slmp]e movements to the music.

iy

\

ShLut eycs...S ‘E;A Open eyes...3 ...4 : §Wéy..;3 ok
Arms upia:3 s.:4b Arms out...3 ...4 N

by

other to move to the beat.
I -

6: Usrng d[fferent body parts as movement focal p01nts, gulde students'

7. €Continue using instruments to assist students in identifying and
moving with the beat ?

-

: ADAPTAHONS

Wheclchdlr bound students can be moved around the room to the music; changlng

dircections to show the contrast between expansion and contraction movements.

£

" ADCITIONS

to attend to the development of. fine motor control by directing motions which are

very small; restricted to eyebrows, tongues; chins or other fine muscles.

~

Q T -, S : ) . :
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SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL
1.5 1o assist student in doveloping greater knowledge and controt of ‘his/her

body. .

RELATED STUDENT OBUECTIVE
1.5.3 Student recognizes and uses body language and gesture as a means of
commun Leation. -

-~

~  PROJECTION CONNECT

Z

O

PREPARATION

Time: 45 minutes

.‘*‘

Materiais: LA

———— P

Projection Tight sourte (slide
projector; overhead; etc:)

Projection screen: ™ -

Camera.

Optional: Drawing paper; pencils
or markers and cellophane.

_ —

. ' Speciul Commeént: Thé usé of
photography greatly -eihances @
this activity but is not.critical
to its sliccess. Jo

ASSESSMENT

S
Arrange a group activity in which
the class members madel and
interpret body postures or gestures.

ERIC

Aruitoxt provided by Eic:
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ACﬂWTYﬁhOCEDUhES

1. Demonstrate examples of body postures that represent emotlons, such as a
blumplng flgure to éxpress sadness or fatigie: Step in front of the light -

source to project your silhouette on the screen and cqgtlnue WIth examples.
Be sure to include gestures such as extended palm to express ''stop," rock1ng

of the index finger to signal "come here," etc:

Arrange a prajecrion inmp and screen (or bedsheet); ‘so that silhouettes can be

o~

3. Ask students ti come to the front and strike a pose representcing a glven

emotion such us happiness, anger, shyness, etc. Initially, students may need

LonsLderdble prompting and modeling with this phase. Encourage the class to

re§p0ﬁd to the approprrateness of varicus poses until sertllng on one that

best expresses the emotlon or mood. -

ar e :
4. When the Jpproprxate pose 1is struck; ask stﬁdéht’ to quickly photograph the
‘pose as the model "freezes" in a certain position.

5. Alternate models so that all or most can be tncluded.

]

6: Follow up with a group discussion and a sharing of photcgraphs.

\

P

ADAPTATIONS

drawings can be cut out, painted and disglayed

Some stiidernits may be able to draw, ratheg/than photograph poses. Si}héuette
1 o

serlously v1suaiiy 1mpa1red students to recognize and use. Be sure to provide

Q%allty of voice (tome; pitch and loudness) is a particularly important cue for )

.

gtudcnts with OthOpedLC impairments or 1nvoluntary motor involvements might be
seated in chaxr as they project their silhouettes:

ADDITIONS . ' Q;;

ERIC
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SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL

e e e

RELATED STUDENT OBJECTIVE
L.5.%  Student demonstrates control of body in a4 variety of fetivities involving

miovenent .

BODY SILHOUETTES

it 11 e
1 } b PREPARATION
——— / Time: 1 hour
o . - Materials: -
g A C—— lLight soviree (spotlight or
- — fema— P T
. ] _ projector) o )
N Biitclier piper {(three, fuiir or
S —— o . o
six foot lengths for cich
\ - ogrudent) 7
Tempera paints in shades of
priav from darlk to progressively -
B : lighter values
. ‘ ' lLarge paint brushes

Special Comment: You may wish to
involve students in body-movement

this activity.

ASSESSMENT

Students cereate silhoucttes and 7 B o o )

crplore the relationship botween Provide opportunities for stiidents

Torm and shadow in'a sories of to demonstrate conttol of their
bodies in riovement exercises.

}ﬂﬁH'nW\THDH’Q.
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1. l\plorL the rolationbhtp between body movement and shadows with studenits.
Simple hand exercises will serve the purpose.

pcrforming a pdrtrgular acthJEy by tracing their shadows.

Ed

3. As ua group decide which body movements will be portrayed —- movement of a

basketball player as he shoots; a dance movement, a runner, etc.

4. Designate -4 students of similar stature as models for the movement .
The number of models will vary for each phase of the activity. You may use
only one model for all phases.

5 Tape butcher paper to wall and set up 11ght Solrce.

6: Have each model assume a pose between the light source and butcher
papor while: someone traces the shadow. Models will need to "hold" their

7. Assist qtudents in palntlng each pose in progressxve shades of gray so that

the color progre531on reflects the progression of movements.

. Assist étudéhté in cutting out profiiéé for display.

ADAPTATIONS

ADDITIONS
[f your stiidents' themes are sports “telated, posters would make an excellent

display for the gymnasium:

PrOJect dlfferpnt colors of tranSparency f11m, cclophane or slides on the wall as
4 backdrop to evoke different moods. .

--------------------iiiiiiiiiiiiiiiiiiiiii-i-----i;;;;;;;;
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SOCIAL DEVELOPMENT

INSTRUCTIONAL GOAL
1.5° To assist student in developing greater knowledge and control of his or her
body:

D e P S e

RELATED STUDENT OBJECTIVE
L.5.4  student demonstrates control of his/her body in a variety of activities
involving movement.

14

| IMAGES

PREPARATION
Time: 30 minutes
Materials:

Music conveying different emotions;
moods and tempos.

Masking tape for marking two
parallel lines op the floor,
creating an "aisle' about 12

ASSESSMENT

Students move interpretively to : :

music; translatipg specific visual Observe student's ability to
images into movement: demonstrate movement control.




-

ACﬂVWYPROCEDURES

1: Lead students as a group through several improvised movements. For example:

"Let's all wiggle like Jello i .
"Laet's alt float up.like a balloon, and down like a feather.™
"l.et's all bounce like a ball. -

Include a variety of moveménts in your examples:

5. Assist students in iining up along the sides of the tape.
r4
3. Play music éﬁd ask ind1v1dua1 5tudents or paIrsiof students to move/dance down
the aisle. Prompt movement with images such as: A

® popcorn popping.
sw1mm1ng through honey ,
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5. select individual students to dance interpretively with or withour music.’

vl

N . - \

ADDITIONS
Add special effects. siich as scarves and simple costuming to assist students in

dramatizing expressive movements.




SOCIAL DEVELOPMENT

s

A
- /
INSTRUCTIONAL GOAL S

1.5 To assist student in developing greater knowledge and control of his/her body:

>

RELATED STUBENT OBJECTIVE

1.5.4 Student demonstrates control of body in a variety of activities involving
movement.

. " Materials:
Record or tape player o
Several musical selections with

different rhythms

ASSESSMENT

Gbserve student's ability

to control body movements:

Students differentiate musical
rhiythiis through movement.

N
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ACﬂVWYPRGCEBBRES ;)

1. Rev1ew body parts and functlons w1th students Guide students through a series
B
""" these movements rhythmically
to the accompaniment of music.
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3. Play music which has a distinct and repetltIve beat. Assist students in
identifying the beat. :

Wlth musxcal background lead students through a series of movements. Bégiﬁ

o+

with head and continue emphasizing different body parts,; such as:

r

Head: dp and down, left and right. >
Qhoulders‘ up and d?W@,,f?,?Qd out:
Armis: Extended and contracted; extended and contracted.

6. Change music. Repeat steps three through five using a changed rhythm

Y

ADAPTATIONS R/

For studentq who are serlously v1sua11y impalred physical guldance may be

Students who have difficulty in identifying and mov1pg”w1th the rhythmb may o -

be assisted by having the beat clapped; counted or identified by drum beat.

ADDITIONS :
As students gain facility with movement control, progress from individual to duet
to syncopated class routine.

o
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SOCIAL BEVEL@TDMENT

" INSTRUCTIONAL GOAL .
o : o . . L _ o } L . } B
1.5 To assist student in developing greater knowledge and control of his/her
body. )
RELATED STUBENT OBJECTIVE ’ )
1.5.5 Student demonst5§§g§ approprIate posture and carriage in a Varlety of commonly
occurrlng situoations: :
~
- EﬁARAﬂ@N
|| . . Time: 1 hour
My , | Materials:
"m“m" nght source (prOJector)
’ o White bed sheet
’I 0 | . %, Maskingstape ’ »
| l b o ) - Special Comment: Stretch sheet
. """nm" across a section of the room and
" : : set -up light source behind it.
lml ""lm *','"“ llll - | .
||ll||u A MEN
| ',” il ASSESSMENT
e At another time simulate or
o , T _present actual situations in-
o . } " - ' which appropriate body posture
& Students explore shadow dancing as a and carriage are important.
means bf practicing body pbétﬁfé‘éhd Observe and note stiidents'

carriage. performances.

[ Y
o, |
N
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i ACTIVITY PROCEDURES . .

1. Discuss several familiar situations which require different posture and

behavior. For example:

Greeting someone for the first time
Greeting an old friend
Dancing : :
Sitting in the classroom - N
Relaxing 4t home '

2. Demionistrate thie creation of shadows using screen and light.

3. Choose a situation. Ask a student to demonstrate it through movement in

front of the light so that the shadow is projected on the screen.
4.” Allow students to plan specific scenarios around the identified
situations: v ’ = i %

5. Perform each scemario:. Add =ausic and vary pace 6§_témpb to encourage a

variety of dance effects.

a

ADAPTATIONS
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DAILY LIVING

INSTRUCTIONAL GOAL

2.1 To assist student in learning to function as a consumer.

RECATED STUDENT DBJECTIVE

2:1:1 Student identifies various denominations of money.

s —
~

PICTURE THAT!

FREPARATION

. Time: 2 hHours

Materials:

Camera (preferably a 35mm)

Print film:::1 .roll of 20 or

' 36 exposures

Tripod (optional) _

Tagboard - ) .
Cardboard box 18" x 24" }

1 sheet gray construction

: Photography
is a wonderful medium which can

situations. Encourage your

studernits to pursue phbtbgrapﬁy
as a hobby.

ASSESSMENT g
Stiidents use photography to Require students to correctly
{familiarize themselves with the identify. each coin studied
basic denominations of money. in the activity. -

-~
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ACTIVITY PROCEDURES
1. Help students set up a photography station where ampie light is available:
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Place the box on a desk 18-24 inches from the camera lens.

2. Instruct and guide students in the following steps in taking the p1cture. o
e Tape a cOin to the center of the gray E?P??;
e Allign and center coin in camera view finder.
e TFocus camera.
. @ Determine correct expogure with a 1ightmeter. 5

Once the camera is focused and alligned all that is necessary is to

change cdins betWeen photographs: .

\ .

S ] : -

ADAPTATIONS

All students can be involved in some aspect of ‘this activity.

ADDITIONS

Yoo may wish _to use the remaining fiim to take 1ndiv1dua1 student's pictures which

could be used as a reward when mastery is achieved.

e

Extend this sarie idea to paper currency later.
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INSTRUCTIONAL GOAL
2.1 To assist student in learning to function as a consumer.

© RELATED STUDENT OBJECTIVE .

2:1:1 Student identifies various denominations of money.

PREPARATION
Time: 45 minutes
Materials:

Smal} items students might be
expected to buy, or cards.
with pictures of the items.
Slmulated or real money.
- Simulated microphone -- a . €

styrofoam ball stuck on a ‘i{::)
dowel stick: . :

_ e ' . o (7

h - : ASSESSMENT
Uging a TV Game' Show . format, stiudent Student will seiect from an array
assu@egiroie of contestant to identify - of money; the appropriate coins N
price of chosen items. * . a and currency to pay for the

'

object; or item pictured.

s

LN




--;--------------iiiiiii-i-----------iiiiiiiii----l
ACTIVITY PROCEDURES ' ' ' :

1. Explain that today you-are going to play "The Price is Right" just as if you

were on a TV game show. You can make this as much of a 'production" as you

wish: Much of the fun will come ‘in how much you dramatize the format.
. . g - e
Place game props ip a bag, or Shuffle -ards for presentation to students. Ask

No.

- each "contestant" to select an item or card without looking:

8. interview each contestant, psking him/her to identify the object chosen and o
its use. Ask caﬁtéstéﬁsi’fgsiﬁdicate how much they would expect to pay for ?
. the object. -

4. Take out a handful of money and say that you are ready to make a deal. Ask
each student how fuch she/he wants for his/her object; and offer specific
pieces of coin or currency. Student must select the right amount without
going under theé asking price.- !

5. Reinforce ''good" deals with applause from other contestants. 'is the game

progresses, become more strict with rules -- i.e.; contestants must select .~ . =
the next higher round dollar; for example; a hairbrush fiarked $1.50 will omnly

be purchased if contestant selects two one dollar bills.

5 3

.

ADAPTATIONS - ,
o ) S - _ ’ 4 R
If you have a token economy in the classroom, play a r

‘have a : roundoT two with tokens, and N\
then introduce the. idea of monetary value for tokems held. y
Students who have difficulty recognizing momey; may require coaxhing on the value of .
> .

each denomination. . ) o
Limit the number of denominations shown, asking a contestant to select from only -

two choicgs for his/her object: Gradually increase the number of choices available.

ADDITIONS 7 ‘ B .

: ) I
Allow stydents to bid on other items using the money they acquired in the deal: .
Select a student to play announcer while you coach from the sidelines. Form teams..
\Each team pools resources to trade mouney and items. - .

- ' 7 . S -
. ; "‘“‘“""ifj“""tiii‘;;‘“""""f“————f———f———f——————-
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DAILY LIVING L N

INSTRUCTIONAL GOAL ) > '- R

2.1 To assist student in learning to function as a consumer. .-

RELATED STUDENT oéJécﬂv& ' : L

2.1.1 Student identifies various denominations nf money.

JUKEBOXJAM é

3

Ke

PREPARATION

T1me. 1 hour to make box; flex1ble time
For music appreciation;

A

Materials: ] '

One large packing crate- (large enough to

. hold a dishwasher or. dryer)'

Acrylic paints .

Knife . :

A collection of records = your students
favorites as well as your own. Include

i a variety of types of -music -- folk,
b popular, classical, eﬂhnic.rr
' SpecialAComment, EnJoyment of music is o
5.~ an excelleng leisure time’ activity for .
) . most studerts.
-’ _'\
\ ASSESSMENT
R = i B ] o - v )
: Observe students ability .to correctly’ .-
idéntify denominations of money. '
Students are encouraged to appreciate ;
different kinds of music through the
‘use of a simulated jukebox:
iis :
89 2 .
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ACTIVITY PROCEDYRES

1. Assist students in: cuttlng out one sSide of a packing crate. Use the other three

sides to make a jukebox. Palnt 4and decorite as much or as little as you choose.

2. Collect a variety 6é,réC6tdé., Set up a table behind the 'jukebox" for the

record ﬁldyéf records and- coin box. . : :

n

3. Dcotermine a price for pldying each selection. Be sure to vary prices so that
students have an opportunity to use different denominations of money.

4. Label tﬁé Séléctidhé - Ai,,ﬂé, etc. Just as on a real Jukebox. Make up a

chart showing the name of- the record, the call letters; and the prlce.
Display the chart prominently. -

5. Allow stuuents to take turns beIng the Jukeboy Jockey. fﬁeijCEey will

Sit at the table, take requests and make change.

6. Familiarize students with the guidelines for Jukeb x Jam. Samplo guidelines
fiight bes :

o
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every Frlday :
Each student will be given an opportunity to be ihe 'Jockey:'

]

e The class will have a supply of® similated money to use for Jukebox ng:

e The 'Iockey" and a%;ipLayers must learn to make correct change in order T
’ to play records during Jukebox Jam. '

7. Enjoy Jukebox Jam time. Vary the types of music, the number and type of
‘coins usad: ' )

~ ADAPTATIONS .

Students with problems reading song titles should be allowed

for thelr favorite tunes.

?Q“/students who have d1ff1cu1ty recalling coin vatues, tape a replica of the’
doins you are using next to the title on the chart,

ADDITIONS - :

.Plan a field trip to a place in-‘the communlty in which the students will need to

‘exercise their money-handling skills as well as their music appreciation.

.
..
.
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DAILY LIVING

(»]

INSTRUCTIONAE GOAL

RELATED STUDENT OBJECTIVE

2,1.2 Student correctiy places orders in restaurants and other establishments

where services are provided. -

S

e

WFIAT’S QN THE MENU?

PREPARATION

Time: 1 hour or mo:e

2

< Materials:
) Restaurant props:
Silverware

Napkins and tablecloths

gfm — © Dishes
S = Menus

pronnt |
- — N — 7, y
- - — ASSESSMENT .
Obsérve students' abilitl to
¥ correctly choose and ordef
items from a menu. )
~
In this simulation exercise, students — ' .
set up a restaurant environment and ' )
take the roles of restaurant >

pcrsonnei and customers.

P o o o
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ACTIVITY PROCEDURES .

1.

2.

'Help students set up a mock restaurant in the classroom.

Tdentify the different restaurant roles thé students will assume; waiter,
busperson; dishwasher, customer, owner, cook, etc. :

Assign roles: a hostess to seat people, bus person to set the table,

waiter to take orders, cook to prepare the food.

pa

Provide guided practice in role playing and scripting their parts:
Present tue simulation. °

Make arrangements with the cafeteria or through parents bring the
simulated restaurant to life.

‘

L a

Ly
|

ADAPTATIONS

ADDITIONS | .

o -~ e
Have a monthly supper cluB~featuring different cuisines and student

entertainment. <

Have students prepare menus and invitationms.

92

123




RELATED STUDENT OBJECTIVE .

2.2.3 Student engages in a regular program of physical exercise.

PREPARATION
Time: 15 minuges
Material:

Open space

Y
A}

ASSESSMENT

Provide daily time For
o : o students to exercise. Note
Students explore a variety of movements students' level of

in a follow-the-leader type exercise. participation.




- ) . - —o :
ACTIVITY PROCEDURES | -

1. Explain that students will be taking an imaginary trip on a bus, train,’

plane; boat; helicopter; horse; etc. —- your choice, or let them choose.

Sell imaginary tickets and invite students to climb on board.

2. Describe the motion of ‘the journey in terms of landscape; speed; and

- weather conditions. For example:

Lean back; go slowly, up the hill,
Lean forward and run down the hill. N -
Soar high;, tip your wings to one side das the wind comes up.

Turbulence, (rough water) makes the boat rock from side to side,
77 tc; . 'l' ) ; N
Y A - - - - . B S
3’ End the journey and discuss each motion in terms of specific body parts.

Pemonstrate specific exercises for. each body part to keep it in
condition.

4. ixplain that, like a vrain, plane, bus or boat; your body is a vehicle
for transportation. To keep i§ in shape, it must be exercised every
day or it will break down! . :

\

ADAPTATIONS

Include movements -in which all students can participate:

ADDITIONS

Use this activity to introduce other simulations —- take the bus to the "store" or

the "restaurant." Let & student be leader. [Use a ‘map to chart your course.
Discuss the environment and climatic conditions: Respond with appropriate )

movement to cold, heat, rain, ice, etc.




DAILY LIVING

INSTRUCTIONAL GOAL

2.2 To assist student in learning to care for personal needs: j

RELATED STUDENT OBJECTIVE N .

2.2.4 Student identifies the elements of a balanced diet.
‘

PREPARATION

P N

Time: 2 hours

Materials: ' ‘

Magazines

Gilue

Scissors

Tagboard

12 x. 18 drawing paper

Pencils .

Magic Markers -

Tagboard template of a body shape

This activity assumes some

knowledge @gf basic food groups. -

ASSESSMENT ~

Ask students to identify each

Students develop a collage and ]
identify the elements of a balanced
dist.

95

=
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ACTIVITY PROCEDURES
1. Review the basic food groups:
5. Have the students trace around a tagboard template of the human body:
3. Turn the paper over, hold the drawing up to a window and trace the drawing on
the back side: Use the backside tracing later to cut out the figure.
4. Ask students to choose pictures iéﬁtéééﬁtiﬁg the four food groups from

magazines.

5. Help students create a collage by arranging pictures and gluing them on
the drawn figure. <
6. Cut out the figure. Mount on colored tagboard or construction paper.

ey

ADAPTATIONS - : i
Artistically advanced students may draw their own bodies and work in other

fiediums than magazine pictures.

Pictures can be torn rather thanm cut. ' ' ) B

ADDIT'ONS
Create papéiﬁﬁééﬁé examples of balanced meals. Paint, shellac; and display; chey
make wonderful waii hangings. :

e
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DAILY LIVING

INSTRUCTIONAL GOAL

2.2 To assist student in learning to care for personal needs.

RELATED STUDENT OBJECTIVE

2:2.5 Student selects foods which tii'ake up a balanced diet:

PSET

g 1 |
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| * PREPARATION
— 7 Time: 2 hours
] - ~ \\ Materials:
==\ >+ Props: f
8 55 : . Shopping basketf
— / \ 4 o Cans of food and other items
__ ‘ found in_grocery store
JE _ _ 2 ‘ Cash register
~ 4% / : 4 Advertising signs
m ~ U 2 Lz 5 . Price markers
\ - ] / Simulated money
,/":3 N A .
~ 7 5. [ 4
(L o ASSESSMENT

Student selects items which make

up a balanced meal.

Students stage and dramatize a
grocery shopping experience as
preparation for a community-

based excursion. ' ‘ : '

o7 126
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ACTIVITY PROCEDURES

1. Help students set the stage for a mock grocery store.

2. Divide students into groups and assist each group in developing a vignette

which includes shopping for a balanced meal. For example:

. bianaing a fanily pienic

e Developing a school lunch menu

s Holding a Halloween party

3. Encourage the inclusion of problem situations in your vignettes, such as
getting spoiled food or receiving the wrong food. -

4. Help each group develop a shopping list for their meal:

5. Help students choose individual roles for their vigmette:. Include

characters you typically find in a store...clerk, manager; check-out person.
Assist students in developing dialegue and characterizations to dramatize
the experience.

6. Role play the vignettes. - ;

»

ADAPTATIONS

Students who are unable to read grocery iists; may be assisted by simple picture-
coded lists.

Students who are seriously visually impaired Should be provided with a shopping

1ist which has been punched in braille or taped on a cassette recorder.

ADDITIONS
. R - . - e
Print calculators to keep an ongoing tally of the cost and to reinforce student

skills can be an important teaching aid.




DAILY LIVING

INSTRUCTIONAL GOAL
2.2 To assist student in learning to care for

personatl needs;
RELATED STUDENT OBJECTIVE
2.2.6 Student independently cares for clothing and

other personal possessions;

JINGLE RAGS

- PREPARATION
Time: 3 hours or more

Materials:

Videotape Recorder

Props
An assortment of props,
depending on type of
commercial :
Costumes
Videotape equipment

Cuae cards

Ciapboard

ASSESSMENT

charts to monitor students' care of

clothing and other personal possession

Students develop, stage and
film original commercials related
'to the care of clothing and other

personai possessions.
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ACTIVITY PROCEDURES

1.

Discuss television commercials. Help students identify the omes
they like best.

Invite -indjvidual students or small groups of students to demonstrate
their favoriLercommercial for the class.

Explore with the class ﬁq’w a commercial might be develcped:

What do you want to sell
To whom do you want to seil it
How are you going to seit it

Review these questions regarding the commercials students identify as
their favorites.

Assist students in deveioping an original commercial on various topics

1nc1ud1ng the care of ciothing and other personal passessions. Be sure

to include elements such as: _ .

scripts

staging and scenary, however simple

actor,; director; camera roles

Provide rehearsal time and videotape the commerical

Stage sneak previews and grand openings for others in €he school and

communlty.

ADAPTATIONS

Students with expressive Ianguage problems may be given roles in the

"prodiuction" which are not verbally demanding.

)

For students with problems inm verbal recall; provide "cue cards' on which

their lifies have been written.

‘For students who cannot read the cue cards, prepare a simple tape of their

lines.

ADDITIONS
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INSTRUCFIONAL GOAL - 7
2.2 To assist Studeut in learning to care
for personal needs.

RELATED STUDENT OBJECTIVE
2.2.7 Student selects articles of clothing suitable
for occasion and weather. .

COSTUME CRAZY

PREPARATION
Time:* 30-45 minutes
Materials:

' Wearing apparel designed for

to be used as costumes

Props

ASSESSMENT
Note appropriateness of students' attire
in a variety of social and climatic
conditions. You may also wish to get
parental report data on this.

Students create a short role playing
scene using costumes to depict their
‘preparation for a variety of social and
weather situations.

[y
Q|
Q
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ACTIVITY PROCEDURES

L. D;scuss a Yarlety of Qeétﬁe; cpnditibqs and social situatigg§77
which require appropriate clothing., Choose relevant situations

lnCludlng social, work and school settings.

a scene. For example:
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"It is raining outside and you need to put on raincoat and
use umbrella."

"You are going to be working outdoors on a hot day and would
select work clothes:"

"You're getting ready for a dance and select party clothes."
, A
3. Arrange‘ciothing to be used as costumes on a coat rack.
Ask individual students or small groups to select costumes and
act out a situation. Assist studemnts in developing a series of stage

movements to demonstrate sequence of scene.

i~

5. Encourage students to complete scene by returning costumes to rack as
a preparation.for next students' participation..

ADAPTATIONS
For students who need ektra help with dressing, provide costumer. You .

may also wish to simplify the scene to include very basic self care tasks.

ADDITIONS . :

Slides can be Used to create background scenery. fﬁéy can be exampies

of a rainy day, a garden or ﬁarty and prOJeCted on classroom wall.

-
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LIVING

DAILY

INSTRUCTIONAL GOAL .

2.3 To assist student in accessing community resources.

RELATED STUDENT OBJECTIVE
2.3.2 Student identifies various modes of transportation available within the
community. :

)

MOVING PICTURES

(o]

. PREPARATION . -,
Time: 2 hours
Materials:
<
Camera/print film.
Skétch pads or drawing paper.
Tagboard for mounting photos.

Special Comment: This
activity is anﬂexcei}th

preparation for community-based

field trips:

ASSESSMENT o o

Students create a photo-display . . Ask students to demonstrate

to chronicle their exploration - their knowledge of public

of public transportation: transportation available

in their community. - ’ i

“ o T
by S, .
R . S e ’
. I
- S
. a . - .
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ACTIVITY PROCEDURES .

1. Introduce the concept of transportation by discussing how students travel short

distances. Walking between classes, bicycling in the neighborhood, roller

skating and riding in the car are good examples. -
™
2. Expand the discussion to include other modes of transportation available in

the community. Identify all the modes available in your community.

3. Locate the public transportation §ﬁ3%§ nearest your school. Plan a walk

there with your class:. , :

4. Instruct students in the basic elements of photography. Identify the sites
you will photograph. Include transportation signs, logos, stop enclosures,

and, a photo of the vehicle when it stops! ;
5. Take pictures of your trip; process the film and create a photegraphic

record of your.journey.
. . N - S . L
6. Plan an outing om public transportation. Provide experience in reading bus

maps; ‘handling fares; and behaving appropriately.

7. Chronicie highlights of your trip in a photo album or a mural:

ADAPTATIONS

Students who are particularly skillful in drawing may wish to sketch scenes at

transportation stops. Finished sketches may be arranged to create a mural.

Sﬁééiai attention should be givgn_;a familiarizing students with transportation
arrangements available for wheel-chair bound individuals.

ADDITIONS
Invite a representative of the public transportation system to speak to your glass.

s 133
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" DAILY LIVING

L\ 3

INSTRUCTIONAL GOAL
2.3 To assist student in accessing community resources.

RELATED STUDENT OBJECTIVE on

2.3.4 Student demonstrates appropriate uéé'gf telephone in a varfety of situatioms:

J : )

NUMBER PLEASE

PREPARATION
Time:
Materials:

Telephones secured from the
educational services of the

_ loeal telephbﬁi'cbmraﬁy;. .

Personal telephonks can be
used, however inmability to
actually use the telephones
limits the value of the

activity.

)
ASSESSMENT
Students role play telephone Use an actual telephone to
situations, and dial the determine students' ability to
operator for assistance. adequately utilize telephone in -
a variety of situations.
- , ,
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ACTIVITY PROCEDURES

1. Dis~uss proper telephone usage with students. You may wish to arrange for &
presentation on this topic through the educational services of your local
phorie company.

2. Explain to.students that you are going to play the role of someone using the

teiephone to ask for assistance, and that someone will be the operator.

3. Provide telephones and role play a variety of situations with students: Be
sure to include situations such as emergéhcy calls, operator assisted calls,

long distance telephoning and normal telephone conversation. Examples could
be: . .

"You heed to call your mother at work bécause you are sick ¥

"You need to call the operator to report a fire:"

"You need to tell your family you missed your bus and will be tate."

4. Assist students in preparing at least two cards, one for the wallet and onme

for the home phone, listing important phone numbers. The card should
include addresses and phone numbers of parents at work, fire station; police
station, ambulance; and ‘relatives or friends to call when parents cannot be

reached.
5. Provide regular practice with these skills until students have achieved
mastery.

Students who are hearing impaired or language disordered may require coaching on

TTY equipment. Provide situationms in which they must acquire assistance from

someone else in the class in order to complete the call.

Set -the stage for a role playing conversation ‘that can include additional props

" such as a note pad and pencil, table and chair and telephone book: You may want

to use a divider screen to separate caller from the operator in order to minimize

distractions: ‘

If telephone company Tele-Trainers are used, a student can operate the controls of
Zdial tone, . busy signal and volume control. o

ADDITIONS

with the

and

~ Ask a phore company representative to visit the class to demonstrate appropriate
use of the phore, and to role-play with the students & conversation
_anc on with -1®

operator: See activities: "Comings and Goings," "To the Rescue,
Your Problem' for other suggestions.




INSTRUCTIONAL GOAL

2.3 To assist students in accessing Cdﬁﬁﬁﬁity resources.

RELATED STUDENT OBJECTIVE ,ﬁ

2:3.5 Student seeks assistance from appropriate others in emergency situations:

) : éié-gn

PREPARATION .

Time: 10-20 minutes daily

Materials: T o o
Emergernicy ptocediites secired from police,
Telephores. e
List of emergency numbers for each member
__of the class.
"Number Please" may be a good

introductory activity.

v

Special Comment:  Emergency situations
generally require the ability to
clearly and calmly provide name, address,
and a description of the problem.. While
a telephone is frequenriy used in,
emergency situations, students should be
coached in a variety of emergency
procedures. A

;o ¢

ASSESSMENT

Providéd with a scenario of an emergency
. ] , - source of aid; locate telephone, )
Students role play emergency identify and dial appropriate number; and

situations. : calmly and clearly state problem.




ACTIVITY 8ROCEDURES

1. Help students 1dentify emergency situations which require different responses.
For example,

Fire in the wastebasket _
An automobile accident in front of your hotie
A cat stuck in a tree

2. Rehearse students :in the use of the telephone to respond to these situations.

3. Distribute éﬁéfgéﬁéy'carAs for all students to post near the phome at home,

and also to carry with them at all times. Cards should have symbols for type

of aid, as well as words. For example, a star for police; a BééEE for
medical,; etc. o .

ADAPTATIONS

Nonverbail students require training in alternative steps in emergency situations.

i

" ADDITIONS

In addition to securing emergency procedures, ask community pOllce,.fifé, medicéi}

‘emergency, and phone personnel to visit the cltass. They can discuss situations and
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. VOCATIONAL PREPARATION

INSTRUCTIONAL GOAL
2.4 To assist student in making u_sé?i}'f leisure time.

1 ki

RELATED STUDENT OBJECTIVE

i

2.4.4 Student engages in independent leisupe-time activities.

PREPARATION

Time: 3 hours.

Materials:

Low fire clay (25 1bs:).
Tin cans.

Newspapers.

-

Special Comment: If clay shapes -
are to be stored; they should be.
covered with plastic to prevent
drying.

ASSESSMENT

Students develop skiil in simple Ask student to report

pottery making technique wkich periodically on their leisure

they can use during leisure time time activities.
activities: -




, _ 4 |
ACTIVITY PROCEDURES 4 - ’
. Coil pots are fun to build, but sometimes they can prove difficult for

beginners. In this activity, the various components of the coil “pot are created
separately in small groups and; finally, assembled individually. Try to match

dibility to level of difficulty to assure success for all.

2. Assemble cans of various sizes, one for each student. Tall cams work best. Cut

a piece of newspaper to the height of the can and roll the paper loosely around
the can to create a "sleeve." Tape the paper to the paper (mot to the can) to

fasten. The can should be able tc slide through the sleeve easily. This will
be your, MOLD for the clay pots.
3. There are three clay, components for this activity. Divide the students into

"groups and assign each group one component to make. Every pot requires

approximately 10 of each component. If you have 10 students, pian on ﬁékiﬁg 106
of every component. This will vary, so be flexible:

COIL...A coil is'a "snake" shape made by rolling a piece of clay on a

tabletop with your palm, back and forth, as it stretches out.. They "should
be 12 inches long and 1/2 inches thick. Strive for consistent thickness
throughout the coil length. ‘ '

SPIRAL COIL...A coil is wrapped into a flat, spiral form like the element
of a stove burner. - ' '

CLAY BALL..:Clay is rolled between both palms until round. They should be

consistent in size: N

4. Assemble d4s a large group with each student working on his/her own. Wrap the

coils around the can until the ends meet and trim off excess clay. Do.
several layers 4f coils, then add spirals arouhd the can. Small openings
between the spirals atre' filled with the clay balls. Vary the use of coils,

spirals, and balls to create patterns.
5. Remove can by sliding it out from the paper sleeve. Join the coils together

on the inside and smooth. - .
5. Add a flat bottom to the coil pot and join on the inside: Allow a week to

dry and kiln fire. Glaze or paint. ’

ADAPTATIONS | | . <

They may have difficulty with rolling or shaping; but it is important for them to

have this experience.

_Be sure that students with motoric problems are included in this activity.

An assembly-line approach can be used to simplify the steps and to shorten the

time needed to complete the activity.:

ADDITIONS : i

This is an excellent leisure time activity. Parents may need to be encouraged to
provide children with clay and other materials:

consider a hobby club with clay activities as ome of the options.




DAILY LI ViNé

INSTRUCTIONAL GOAL

RELATED STUDENT OBJECTIVE .

2.4.5 Students participate in recreational activities with others.

BOXBODY .

. o PREPARATION

3 — - Time: "2 hours

AU @ - " Materials:

= . 3

y : Small boxes:

@ - < cagqhgard cylinders from paper
% towels. )

Masking tape. - -
Glue.
€onstruction paper:
Cellophane.
o Fabric scraps.
- . : Paint. '
— . : Markers.
N - Brushes. - -
Scissors. '

Ky

ASSESSMENT

 Students cooperate to construct a At another time, provide students
body parts sculpture using cardboard with materials for cardboard

boxes and cylinders. = ; -sculpting. Observe their

recreational interaction with
others.

lon )

( | 11114




_ - S , N -
AcnvnYPROCEDURES = .

1. Prepare students for this®activity by discussing body parts' and functionms.

2. Ask each student to select a box that will be ﬁéé& to represent a body part.

3. Assist students in arranging the boxes to represent a body.

4. Help students assemble body parts using staples,; tape, brads or glue. -You may

wish to prepare cardboard strips to reinforce joints.

5. Use pa1nt or markers to paint facial features or clothing. fabric scraps and

construction paper can be glued on sculpture to complete body features and
clothes:

>

6; Use paper scraps and paint to 'add adornments to sculpture sucn,asfglasses

for seeing; earphones for hearing; or variations of shoes or clothing for

expressive purposes, e.g.; running shoes; etc. -

ADAPTATIONS

Additions can be included on the sculpture to help understand the nature of a

dlsabllity, e.g:; a hearing aid, braces, etc.

For students whose fine and gross motoi ability permits, cylinders may be used

toirepresent neck, arms and legs. Students can use 8cissors to cut 0pentngs for

inserting cyiinders. Leg cylinders can be inserted into flat boxes so that
sculpture can stand.

AomnoNs

Introduce students to other forms of cardboard sculpting such as dioramas, modei
. building; box decoration; etc.




VOGATIGNAI: PREPARATION

: INSTRUCTIONAL GOAL v

3.1 To assist student in Eéébﬁiﬁg aware of Hiﬁiﬁéfééif as worker;

RELATED STUDENT OBJECTIVE

3:1:1 Student identifies his/her own work responsibilities.

LITTLE GEAR

p -
=1

PREPARATION
Matertals:

Musical background -- a fast- = .

paced selection or sound

effects record of the

machinery running.

ASSESSMENT
Obsérve student's ability to
contribute to the successful

° : completion of the task.
Using mimgfagd music,ﬂgtggents act
together as.'a "human machine" to
perform a job responsibitity they

aii share in common:




ACTIVITY PROCEDURES ’

1. Explain that students will be creating a musical human machine to represent
a job responsibility tney all perform together.

2. Select a responsibility to "mechanize" which requires each person in the class

to play a small but important part: Some responsibilities you might

mechanize are:

. participating in a fire driii;
® boarding the school bus, and
o cieanxng/straxghtening the room for going to lunch. -
’/
3 Assxgn each student a separate job in the machine -- turning off the lights;

putting up the chairs, closing the door, etc. Make it clear how important
each part is tc the operation of the whole machine.

4, Assist students to decide on a clear, definite movement which exemplifies 4.
their Job in the machine.

5. Rehearse ééCh movement in its proper Sequence.

6. “A§5ém5iéi the machlne parts, turn on the music, and go'

7. Remind students that if ome part breaks down, the whole machine will. stop
functioning. .

ADAPTATIONS

Be sure to involve wheelchair-bound and orthopedically handicapped students

in this activity: Assign roles appropriate to students movement abilities.

For students reiuctant to participate in group movement activities, assign

non-dema ‘ng but participatory roles. Praise all contributions.

ADDITIONS
Begin a cycle of work" illustrating how each person's function affects the

working pattern of the whole school: Inctude all the people working in a school,
especially the students.




vOC

TIONAL PREPARATION

INSTRUCTIONAL GOAL

RELATED STUDENT OBJECTIVE
3.1.2 Student identifies work responsibilities-of familiar people:

WHAT’S MY MIME?

PREPARATION
. Time: 30 minutes
_Materials:: _
Work props (optional), dishes,
iron,. bucket, rags, broom, etc.

Speciai Comment : Prepare
students with an introduction to

simple pantomime techniques.

ASSESSMENT

At ‘another time; ask students to
i:éﬁi:éééﬁt, in mime; a home; school,

three- steps.

Through mime, students dramatize work

activities in which i:esponsib:ti:tties

are identified. ;;\




ACTIVITY PRGCEDUR S o - : T

. 1. hxplaln that everyone works whether at a Job 1n school or in the home.
Ask students.:to describe some of the work activities they perform.

Clivose one job and demonstrate it through pantomime. Clearly identify and

delineate the steps required to complete-. the job. For exampie; if you are

miming car washing: fill the bucket, add the soap, put the rag in the

bucket, wring it out, wash the car, rinse the car, etc:

o

3. Demonstrate several jobs and encourage students to perform the mime with you.

4. Contlhne creatlng mimes so that work respons*bilities of many 1nd1V1duals

- in the home and school env1ronment are clearly identified.

5. Record responsibilic;es on a chart that can be displayed in -the room aﬁé’
uised for future reference. h

ADAPTATIONS

props. Use props (olothes to foid bucket; broom; etc. ) and gradually rediice
the number of props antii they are working with air. . : .

ADDITIONS

116 145 -




VOCATIONAL PREPARATION - _°

INSTRUCTIONAL GOAL
3.1 To assist student in becoming aware of him/herself as worker.

RELATED STUDENT OBJECTIVE

3.1.3 Student identifies/a variety of occupational choices. S -

N e

CAREERS COLLAGE ..

PREPARATION
‘Time: 1% hours

Pictures of people working.

Sample collages. - , .
White glue thinned with :water.
" Paint brushes (for applying glue).
Tag or cardboard for each. , .
_ student (9.x 11 x 8).
Colored board or paper for

- matting. ;
Waxpaper. = . %
‘Weights (books do nicely).

Special Comment: Be sure to
include a wide variety of _
magazines from which-to select
pictures.

ASSESSMENT

-

Students create a collage from pictures Ask students to identify and

portraying work activities available discuss th~ work activities

to them in the home and community. they have .‘lected for their
‘ collage. 0




=

T
ACTIVITY PROCEDURES - 0 C .

1. Introduce students to the collage form. A trip to a local museum; library.

or school art exhibit is an excellent way to do this:

2. Explain to students that they will be creating their own collages picturing

career cpportunities available in their community.

made.

5. Students should now decide on picture arrangements. Layout is quite
iﬁportant if a pleasing effect is to be achieved. :

6. Once layout is decided, pasts up collage. Pictures should be pasted in
layers. After pasting each layer, a sheet of wax paper should cover the
worR and a weight (booR), applied to eliminate puckers. If air bubbles

[l
e
=
09
]
[

- 7. Mat finished collage using colored paper or tag board.

8

ADAPTATIONS |
This 1s a Visuailyibrientéé activity that would be difficult to adapt for
the blind :

If this activity 'is too complex for each indtvidual student to complete; have
the entire group cooperatively prepare one collage:

Pairing a student with fine or gross motor deficits with another more agile
studerit may be helpful:

ADDITIONS

Career collages can make an excellent dinlay for your 1ibrary or exhibit

for a Careers Day Fair. The collage form may be used to identify special
interests other than career.




Y

VOCATIONAL PREPARATIC

INSTRUCTIONAL GOAL

3:1 To assist student in becoming aware of himself/herself as a worker.

N -

RELATED STUDENT OBJECTIVE

3:1:3 Student identifies work respomsibilities of familiar people:

- ‘
PREPARATION )
) Time: 3 hours _
Materials:
Camera (optional).
o - Qéééétte tape recorder. -
— o ' , Poster board. - ;
X ' - Magic markers.
N NNANS ' L ;
R\ A\ NN \“--_ - . . o . R R I
, S Special Comment: Students will
| need advance preparation on the
__ ' use of the tape ggcorder and
camera for this activity.
ASSESSMENT
Students stage mock interviews Ask students to identify )
to become aware of the work individuals within the home and/or’

responsibilities of familiar people. school environment and to describe
: their work responsibilities:

us 148 -




ACHVWYPROCEDURES

2. Assign or let ‘students| select partners. Ask each pair to choose a school
worker they would 1likg tg interview: :

\

3. Assist students in devel'ping a list.of Bimple questions they wiiil pose

during interviews (e’g:;'What aré the chief responsibilities of your job?
What do you like about t? etc ):

4. Provide practice time'for students.

photograph schooi staff. Schedule in advancel

6. Provide guided practice until students master the interview format.

7. Assist pairs of students in conducting interviews. You may wish to add a
"helper" to each duo to provide guidance and assistance as Necessary.

interviews and share with the class.

. | -/

I

ADAPTATIONS 7

If it is difficult for the 3tudents to 1eave the classroom; ask workers to come to

the class for a presentation:
Nonverbal students can sign or be helped 1ﬁ,prépariﬁg quégtiaﬁg.
-

questions.

- - - )
gl

ADDITIONS : ;//
if your students enjoyed this activity; the drama described in "Career Day" might be

an 2xce11ent foliow-up!




VOCATIONAL PREPARATION

INSTRUCTIONAL GOAL ’

3:2  To assist student in developing appropriate work habits:

RELATED STUDENT OBJECTIVE

3:2:1 Student meets requirements of assigned tasks with minimal supervision.

PREPARATION

P\@n‘t Wa:terlng Time: 30 miniites to 2 hours

Materials:

i Large poster board.
/ List of jobs performed by students

J ~ at_home or in school.

Squares of drawing paper,

- . ) Markers or crayons:

~ ] : Glue.

R . L . -
= : -
o . _
TSN ii?'
%%gzg?
:

ASSESSMENT

Stadents drav individual work tasks = Observe students as they perform.

on cards ttlustrating the job classroom jobs. Keep a record of
responsibitities they carry out in .accomplishments. ;
:;:&’]Il\()i; _

sy
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. _ ) —

ACHVWYPHOCEDURES P

. You will probably wish to relate this activity to other work you are doing in
thic urea of job responsibility.

2. ldentify the different "job" responsipilities students may carry out in the

vlass or home environment, for example,; sweeping floor, watering plants,
. washing boards; etc.

3. Askreach ‘student to select a job he or she would like to carry out for a
period of time. Assist them in 1dent1fying the steps needed to complete the
task successfully.

* 4. Assist each student in sketching each step required to complete their job on
a separate piece of paper.

(ive each student poster board w1th class 3ob printed on it. Help students
arrange task p1ctures in order on their boards. .

T
.

6. Cuide students in using the cards as a visual aid for completing task and as
a work-check form.

. : j;

XDAPTATIONS ) )
e number of steps included in the job should be varied to accomodate individual
students' needs.

For students who- ewperlence d1ff1culty w1th representationai drawing; you may wish

to provide illustrations and ask students to sequence them, or allow students to
use a pore abstract visual symbol to represernt the task: .

. Index cards -iv & used as a substitute for paper if the drawings are going to be
used for repeidted refererices by studernts.

Photographs of students performing task sequences may be used as a substitute for
drawings. ' B
ADDITIONS

Have edch student keep a Job fite box for his or her tasks throughout the year.

Shire accomptishments with parents on a regular basis. Cards may also be made for)

student chores within the home environment. This activity can be expanded to

1nclude work responsibilities in the home or communlty.

ERIC

Aruitoxt provided by Eic:



VOCATIONAL PREPARATION

INSTRUCTIONAL GOAL

5.2 To d4ssist student in developing appropriate work habits:

RELATED STUDENT OBJECTIVE
3.2.1° Student mevts requirements of assigned tasks with minimal supervision.

o

IMPULSES

PREPARATION
. ‘ Time: 30 minutes

Materials: o
. - - N l,
Cymbal \
Drum L

Other niisical instruments

ASSESSMENT

Observe stadents' ability to
perform tasks with minimat

supervision:

. Sal T R



\

ACTIVITY PROCEDURES

1 -
i

.
o

Introduce §he sounds of the cymbal and the drum. Point out the different

sounds made by each. ~Pay special attention to the intense, lingering sound of

the cymbal, and the brief, resonating beat of the drum.

Help students to create movements which embody the two different sound

qualltles The cymbal movement should suggest a sudden movement from a body '

part foitiowed by a sustained continuation of the movement. The drum should

saggest a sudden stat¥e-freeze movement.

ADAPTATIONS

s

ADDITIONS - : )




VOCATIONAL PREPARATION

INSTRUCTIONAL GOAL

3.2 To dssist student in developing appropriate work habits:

RELATED STUDENT OBJECTIVE

3.2.2 Student responds appropriately to work-related directions and guidance.

PREPARATION
Time: 15 minutes
,””777;”77:
Simple machines such as:
cggbeater

. clock

T - N

popcorn maker

ASSESSMENT

Students perform a pattern of =

interrelated and coordinated rhythmic ] 7 o

miovements to create a human machine. ’ Observe students' ability
" to follow directions:

154
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. . - -
ACTIVITY PROCEDURES '
. Exhibit a varlety of simpie machines such as eggbeater; can opener, popcorn

miker; clock, etc. Demonstrate how they work

2. Select one machine and idéﬁtify its moving parts.

. sclect a student to imitate each movinp part. Practice movements.
4. Mike the human machine operational by adding movemernts one by one:

5. Cue the operation’ of the human machine at different tempos -- slow motion,

ADAPTATIONS ,
1

All students should be able to part1c1pate in thIs actIvity with careful
selection of machine part roles. ;

ADDITIONS
Background music and scund effects zdd other dimensions to this movement
exercise.

Sy
an:
i
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'VOCATIONAL PREPARATION

INSTRUCTIONAL GOAL

3.2 To assist student in developing appropriate work habits.

RELATED STUDENT OBJECTIVE

HAND JIVE

PREPARATION
Time: 30 minutes
Materiais:
Hand Jive Recording (There's a

good one by Eric Clapton) .

ASSESSMENT

Give students a series of
simple work-related directions
and observe cotrrectness of
fesponses.

Students practice various rhythms
by developing and performing a

hand jive:




) . - —
ACTIVITY PROCEDURES

classroom and record on board or chart paper.

2. Gather students in a circle and explain that they will develop a hand j1ve
portraying the JObS they have identified.
3. Listen to a recordlng of "Hand Jive." Model a §iﬁpié hand jive meémEﬁt to

tHé ﬁﬁéié Encourage students to imltate your movements or to invent their

4, Assist stu<=nts in developlng hand 31ves for thelr jbbS' ‘Hand jives should
consist of two or three 51mp1e movements which exemplify the job:

For éXéﬁplé, you ﬁight say:

//"Way out Willie's gonna wash the board"
Hand lee, hand lee, dbih that crazy haud jive

Repeat hand jive refrain;
5. Call on individuai students to lead the rest of the gfbﬁﬁ in their haﬁa jive.

covered:

ADAPTATIONS' | \

For seriously visually impaired students, wrist bells may be\attached so that
students may hear the rhythmic hand jive movements. p

¢t Students w1tn fiotoric control problems may benefit from a hand jive performed
in slow motion.

ADDITIONS

gnmc qtudents may enjoy part1c1pat1ng in a march or robot- styie dance

demonstrating their ability to respornd to directions quickly and accurately.




VOCATIONAL PREPARATION

INSTRUCTIONAL GOAL
3.2 Tu dssist student in developing appropriate work habits.

* RELATED STUDENT OBJECTIVE

3:2:1 Student cooperates with others to complete an assigned task: =

T — PREPARATION

> = Time: 2 hours
Materials:

4 - ® 2\ Colored construction paper.

- : Several hole punches.
Glue sticks or rubber cement.
18%24 white drawing paper.
Black felt marker.

ASSESSMENT

At another time, assign student a
task in a group work project:

Observe performance:




ACTNH\’PROLEDURES

. ' ’ - . ) : A

—

1. Show examples of mosaics to the class and explain thé process by which they
were constructed: ’

2. ldentify a scene for the class mosaic. On white paper develop a simpie

drawing that depicts the scene.. Use large otitlifie shapes such as @ tree;

skv, grounds of house. Drawings should beé age-appropriate. You may want

vour most capable student to do the-actual drawing or you may wish to do it

vourself. Limit your deqlgn so that only 3 or 4 colors will be needed.

i. Wihen the drawing is completed, outlinme the forms wifh thick biack lines.

4. Set up stations of 2 or 3 studean. Asslgn each grpup the task of creating

mosaic pieces using a hole punch, or tearing construction paper into very
small pieces. Each station will be responsrble for only 1 color. The

number of stations will be determined by the number of celors in your

Jdesien., You've Started your assembly line!

5.  Arrange the Stdations in a sequence: Eoch station will then glue its mosaic

nicees on the design (i:e:; the station with blue may do the sky) Upon

complet ion of their aq31gned area, students pass the design onto the next

station and begin another: €ontihuc until your mosaics are Completed

ADAPTATIONS
i1 students uave difficulty with ropresontationtl drawings; use a simple
Abstriact design.
Fvery student should be Ahl to mike a contribution to this project. If

tearing, pun(hlng or cutting is too difficult, then the work might be
pasting or carrving drawving from one station to another:

ADDITIONS
Displav yoir mosaics around the school or room.

Emphisize the way in which each part of the assembly line process contributes
to the whole.

O

ERIC

Aruitoxt provided by Eic:



VOCATIONAL PREPARATION | .

INSTRUCTIONAL GOAL o SR

3.2 To assist student in developing appropriate work habits. -

RELATED STUDENT OBUECTIVE

3.2.3 Student cooperates with others to complete an assigned task.

CONTACT IMPROVE

PREPARATION
Time: 30 Minutes

searisis:

None e
e
-
T P

Special Comment:

3 —~

Provide other experiences in

improvisation before attemptxng

this activity.: 2

ASSESSMENT
o S , Observe and note "tudents ability
Students cooperatively improvise to cooperate with others 1n o
movement in an assigned task. ' . assigned tasks.. P
. s
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- ACTIVITY PROCEDURES :

. . Ask students to choose a partner:

2 ﬁﬁpidih that each pair" task will be to perfgg@igigggce in which

TN
partners must cooperiate in following simple directions:

For example. :

partners move to an opposite side of the room when the music ‘plays.
partners must touch the floor maintaining a physical connection with
one another at all tires:

nntht with one another.
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shoulders, backs; hands.

ADAPTATIONS

ADDITIONS —
rfinite variations are possible.. Vary the tempo and timing of the music. Change
movenerit directions; add additional conditions.

. ) ' . ‘ —
| ﬁ 12
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1" |VOCATIONAL PREPARATION

INSTRUCTIONAL GOAL

To assist student in developing appropriate work habits.

RELATED STUDENT OBJECTIVE : '

¥ -

3.2.4 Student completes work tasks within a reasonable time frame.

S

MOVING SCULPTURES

PREPARATION

Time: 15 minutes

Hand drum

O W~

ASSESSMENT

e

- Utilizing movement, students create Observe students' ability to
' 1iving sculptures in a specified

complete movement task
timeframe: within specified timeframe.

1




O

ERIC

Aruitoxt provided by Eic:

ACTIVITY PROCEDURES

l. Introduce the idea bf Using movement to create living sculptures.

-

® by placing knees and hands on the floor in a crouching position; a
bridge can be created

e by drawing

made

4. tUse a drumbeat

compteted in 4 drumbeats.

to define a time frame.

knees up to Forehead and curling the body a ball can be

For example, the movement must be

3. 2Ask students to create a shape within a specific time frame.

‘6. Vary the amount of time in which shapes are formed using the drum to
cuide the pace.

~

A3
-

XPAPTATIONS

-~

i1

P

culty roving.

vemients and an expanded time frame may be necessary for students who

50 ons




INSTRUCTIONAL GOAL

3.2 To assist student in developing appropriate work habits.

RELATED STUDENT OBJECTIVE

3;2:4 Studen: completes work tasks within a reasonable timefrafe.
PREPARATION

Time: 30 minutes
Materials:
Scissors

Scotch tape

Plastic drinking straw

""" y r

{overhead tréﬁéparéﬁcy)J
Paper may be used but id
~ is 1éss durable. ;
Ready made Straw oboe
(example).

= ASSESSMENT -

Observe students ability
to complete each step within
a reasonable time frame.

A
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ACTIVITY PROCEDURES - : :
¢ . - ;f

1. Display a straw oboe to the class and play it briefly.

2. Prepare illustrations of each task in step 3.

3. Assign a reasonable amount of time for the completion of each task.

a. Cut a large drinking straw to 1%" leagth to serve as the reed.
b. Press one_end of the 'reed" together and cut a g shape.
“¢. Roll plastic sheet into a cone with one end large enough to hold the reed.
1. Secure narrow end of cone with tape:
e: Insert reed into narrow end."
4. Assist students to play the oboes by leading them in a straw oboe chorus.
5. Encourage students in experimenting with the oboe. Bring in examples of
other instruments which can be hand made. '
4
L v
ADAPTATIONS
Students with visual or motoric problems may need some assistance with cutting and
taping. Adapt'va Sc’ssors may be appropriate for some.
For stuéents Who have difficulty following illustrated dirzctioms; consider
prepar.ig a cassSette tape which clearly describes zach step in the process.
ADDITIONS
Students may play their
: student may bs selected
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ART FILMS/MEDIA

3 . _ .
(16mm, color, sound, 5 min.

Content: Anna Shafer, an B5- Interview with Judith ‘Rubin;
year-old artist Coamante on het Elinor Ulman, Diagnostic Drawing

drawing and subject matter: Series; Hanna Yaza Kwiatkowska,
anxmalg, lovers, death;, chil- Family Art Evaluation; Edith

dren. cars and taxicab drivers. Kramer, Diagnostic Procedures in
dren; cars and taxicab driver ATt Therapy with children.
Suggested use: Information : B - ﬁ
for general audience. Suggested use: Appropriate fcr

il IR teaching training.
Available from: Realistf -
Jungels, 745 West Delevan Ave- Available from: American Art

nue, Buffalo, New York 14222. ' Therapy ﬁasoci,ation, 428 East

Preston Street, Baltimore;

— Mmryiand 21202
. ART EXPRESSION WITH THthatNG

(16mm, color, sound, 20 EAili.)

« ART TKEREPY TECHNIQUES FOR RE-

Content. Demqngtrgtggftkffgaef TARDED CHILDREN WITH AUTISTIC

of art therapy as a modality to . ' TENDENCIES

meet the needs of the aging in- (I&mem, color, scund, 28 min.)

dividual: - - o i o

e Content: The use of art therapy

Suggested use: Information for to channel hyperactivity and

general audience. overcamgftgg withdrawal and self-

T denial which are characteristic

Available from: Community Rcla- of retarded children with autis-

tions; Good Samaritan Medical tic tendencies.

Center, B00 Forest Avenue, . _

zanesville, Ohio 43701 ‘Suggested use: Teacher training

. and to promote program EEVEiéﬁ-
e , ment. -
+-ART IS  _ s =m i

(I6mm, color, sound, 30 min.) Available from: Kay Martinez,
Art Therapy, Parsons State =

Content: An overview of what Hospital, garsons, Kansas 67357.

the different art forms are and

what they mean to various artists S o
. ARQ&—AQQ—GREE!S—FOR THE SLOW

awaféﬁé§§ for teacliers. (;57 black/white, sound, 26

] min.)
Available from: Sears Roebuck S
& Company; Department 703/M_ - Content: Emphasizes the values
7447 Skokie Boulcévard, Skokie, and contributions of arts and
Illinois 60076 7 crafte to the total development

(physical; social; emotional,

. ART THERAPY: BEGINNINGS : - and mental) of the slow learner
' and the mentally retarded.

(16mm, color, sound, 45 min:) Students in public schools par-

content: A documentary film i opare gg,;::?=°;:r;¥g;8tg§

illustrating the use of art projects shown are done with free

therapy in a mental health con- or inexpensive materials and are,

text. ~Featuring four pioneers of correlated with different aca-

art thergpv~ Margaret Naumburg:; ) demic areas.
A-1

j -
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'ART FILMS/MEDIA (cont'd.)

Suggested use: Teacher training Content: Nine-month observation
programs, and appropriate for of first graders in Tokyo school
advocacy of arts for handicapped. translating their developmental
o e needs and emotions into drawings.
Available from: SWS Educational - . -
Films, 3031 Kallin Avenue, Long Suggested use: Teacher training.

Beach, California 90808. - o ]
' Available from: Audio Visual

Services, The Pennsylvania State

University, University Park,

pr -nsylvania 16802.

Content: Documentation of an

art program for retarded chil= | CLAY IN A SPECIAL WAY

dren at the Tempus Art Center, TIémm, min.
demonstrating a wide range of A o

creative experiences for chil- Content: Focuses on a pottery
dren. workshop treating blind; deaf,
B S . and other physically handicapped
Suggested use: Teacher train- and non~handicapped children.

ing. Advocacy film. )

Suggested use: For art teachers,

Available from: Phoenix Films, special educators and regular
Inc., 470 Park Avenue South; classroom teachevs.

New York, New York 10016: ) S S
Available from: ' The Stanfield
House, 12381 Wilshire Boulevard,
] I - Suite 203, Los Angeles, California
AT YOUR FINGERTIPS 90025. 3
(16mm, sound, color, 10 min.)

24

content: Series of six films S
which deal with arts and crafts. ., THE COMMON EYE

Each film suggests ways to ex- : T16mm, color, sound; 30 min.)
plore materials and techniques, S o ) _
in addition to introducing con- Content: Dr. Harry Wilmer at
' cepts and principles. Audie L: Murphy Memorial Veterans
o . S .  Administration Hospital demon- _
Suggested use: For art teachers, gstrates the use of video and art
special educators and regular therapy with schizophrenic pa-
classroom teachers. tients. : .
Available from: ACI, 35 .West _ Suggested use: Professional
345th Street; New York; New York - and general audiences:
10036 . '
_ . Available from: Learning Re= '
T gources Center,; University of
Texas, Health Science Center,
: . 17703 Floyad Curl Drive, San
_ 38 min:) Antonio, Texas 78284.

- A=2
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ART PILMS/MEDIA (cont'd.)

COULD YOU ...? i
(l16mm, color, sound,

28 min.)

Content: Features internation-
al foot and mouth artists at

'work in their homes or studios.
Suggested use: Appropriate for

motivation of handicapped,;

teacher training or general

cadlences

Ave: iable from: Association Of

*andicapped Artists, Inc., 1034

York 14203. -

CREATIVE GROWTH
(Film, 25 min.}

Content: A description of the
Creative Growth Program in
Oakland, California which

serves handicapped adults.

Emphasized is the use of crea-

tive self-expression in the

visual arts.

77777777777777 General and
professional audiences, uni-
versities; rehabilitation cen-
ters, hospitals, community
centers.

Available from: James Stan-
field Film Associates, Santa
Monica, California

o ___
THERAPY -
(374 inch cassette and 172

20 min.)

black/white;
Content: Documentary demon-.
strating techniques in teaching

tool to teach developmental ob-

A-3

jectives to children with varying

degrees of handicapping. condi-

tions and levels of ability.

New York 12203.

DEMONSTRATION OF A DIAGNOSTIC
INTERVIEW USING ART THERAPY
TECHNIQUES: MICHAEL, A BIA-YEAR=

OLD BOY —
TIémm, color, sound, 12 min.)
Content: Michael, a six-year-old

'child of divorced parents, in his

first therapy session.

Suggested use: Teacher training

or program advocacy.

Available from: American Art
Therapy Association, Post Office.

vania 15228.

EARLY EXPRESSIONISTS = _ _
, color, sound, 15 min.)

Content: A recording of spon-
taneous and rhythmic movements

with two and four-year-old chil-

dren using varying art media.

Available from: Modern Talking
Picture Service; Inc. 1212 Ave-
nue.: of the Americas, New York,
New York 10022.

TECHNIQUE



ART FILMS/MEDIA (cont‘d:)

(16mm, color, sound, 21 min.)

Content: Demonstration and

discussion of a technique for

teaching fingerpainting to

Does not attempt to

patients.

teach interpretation of finger-

painting.
Suggested use: Teacher train-
ing.

Available from: Audio Visual
Service; Pennsylvania State
tUniversity; University Park,
Pennsylvania 16802.

FIRST STnP§ IN CLAY MODELING
color, sound, 18 min.)

Content. Demonstrating the use

of clay as a medium through

whioh a child may express his

2actions to perceptions and.

the teacher may become more in
tune with what the child’'s
reality is.
Suggested use: Teacher train-
ing.

Available from.f Amerjggn

Foundation for the Blind, Inc.,

New York,

15 West 16th Street,
New York 10010.

FREE EXPRESSION PAINTING IN
CHILD PSYCHIATRY
color, — sound,

30 min.)

Content: Describes painting
experiences with emotionally
disturbed children:

Suggested use:

ing or general audiences

Available from: Géi@? Phar-

\

~ self-orientation,

-experiences:

_ . (
maceuticals; c/o Association
Films, inc., 600 Grand Avenue;

””””” 07657.

GESTALT ART EXPERIENCE WITH

JANIE RHYNE
mm, color, sound; 27 min.)
Content: Janie Rhyne presents

the principal concepts uf ge-
stalt art therapy and leads a
group thrrough three therapeutic
"Finding Your Own
Rhythm Vbcahulary'- "Creating
Your World in Clay", and "Build-

ing a World Together". Desifhea

and self-

recognition.

Suggested use:

Teacher train- .
ing. :
Availableé from: Extension

Media Center, University of :
Ccalifornia, Berkeley, California
94720. .

GRAVITY IS MY ENEMY

(Film, 26 min.)

Content: A sensitive account of
the life of artist Mark Hicks.
who, because of an accident, has
only the use of the muscles in
his face and neck. An Academy
Award winning film for best short

. documentary.

.Suggested use:.

vﬁvaiiabie from:

Generai audxences.

Chu_chill inms,
Los #sngeles, California ,

YELLO UP”THEREinﬁﬁj




ART FILMS/MEDIA (cont'‘d.)

iiiustratel childrén ]

Content: Illustrates

feelings about the adult world

as revealed through their draw-

ings, paintings and comments.

Suggested use: General or
professional audience.
'ivaiiABie from: Learning Cor-

Avenue, Ngw Ybrk, New York 10622;

- HOW COME WHEN IT'S THUNDERING

YOU DON'T SEE THE MOON? -
(I6mm, color, sound, 13 min.)

Content:

junior high school tries to help

A teacher in a Harlem

children release their feelings

through drawing and painting,

guiding children through the

transition between their pre-

sent life and their potential
future:

Suggested use: Teacher training,
general information.
Avallable frgm- Syracuse Film

Library, 1455 East Colvin Street,
Syracuse, New York 13210.

. HOW—MOU—EEEL?HHW DO YOU FEEL? - -
. (16mm, - -color, sound, 10 min.)

Content: Children comment on
their view of the worid through
their drawings depicting 1ife-
influencing events. This film .
invokes varied responses from _
boys and girls about being 1oved,
afraid, happy and sad. _
Suggested use: Motivation for
arts experience.

Vinual aids

Available from:

. Service, University of Illinois .

A-5

ily consteliation as shown in

Champaign, Illincis 61820.

Content: ILeonardo de Vinci,;
Letween 6 and 16, his dual fam-

come reéoraed handicaps through
his art and science.

children.
'Awailgble from: S. Paul iiéiﬁ;,
Post Office Box 42, Garrett Park

Maryland 20766.

LORI - ART THERAPY AND SELF
m

old girl and her st;gggie to .

emerge from her private world
into a growing individual in

’

touch with herself and the world.

progresgion is
art psycho-
with Héléﬁ

around her. Her
revealed through

ing; parents.

Available from: The Film
Company of America; 7524 Woodley
Avenue, Van Nuys, ea*ifornia
91406.

THE MAGIC MIRROR OF ALCYSE
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ART FILMS/MEDIA (cont'd.)

sound, 27 min.)

Content: Examines the wurk of
Aloyse, a chronic schizophrenic,
who has fascinated the medical
world for over 40 years. Her

rare, creative drawings are of

interest from a symbolic,

psychiatric and artistic point

of view.

Suggested use: Professional
audience.

Available fréﬁi New York

University Film Library, 26
wWashington Place, New York,
New York 10003.

METHODS OF TEACHING—ARQ—QQ
THEfMENlALL¥—RETARDED77 L
(16mm, color, sound, 33 min.)

Content: This six-step plan-

ning and' teaching method for

art lessons is based on the

premise that art contributes _

to the personal development of
the child as well as having
therapeutic value for the
mentally retarded. This teacher
training film reaffirms that art
with the mentally retarded child

is aimed at personal develop-

ment rather than artistic merit.

Suggested use: Teacher Efiiﬁiﬁé;

availabié from: Indiana Univer-

Bloomlngton, Indiana 47401.

. MIMI

(IG color sound; 18 min.)

‘Content: Mimi, a young para- .
plegic; comments on her struggle

not to see herself as others might;

her efforts to become a pro-

fessional artist, and her per-

sonal philosophy of life..

Sugguitud use:

for professional, general or

handicapped audience.
Billy Budd

Available from:

235 Bast 57th Street;

F:l;ims ’

New !ork, New York 10022.

ONE DAY IN THE LIFE OF BONNIE

CDNSOLG,,,
6% min.)

ébntent. ‘A portrayal of a
woman born without arme, who ,

learns to lead a normal life by

maintainring a positive attitude

and a strong personal drive to

succeed, and by developing her

arcistic skills in the vxsuai

arts.

audiences.

Barr,Prdéuc;
california

ﬂﬁiiliblé ftéﬁ.

@

R

o o
T_iim, iﬁ;min.

Content: A movzﬁé,ﬁéitféyéi of
how mentally retarded teenagers
become more confident and self-
reliant through their palntlng

children® i Foundation, los

Angeles, California.

e: General and

Suggested use?

" professional audiences.

ﬂwaiiable from: Charles E. _
Conrad Studio, Burbank, california




ART FILMS/MEDIA (cont'd.)

[ . ,.,,,, / [E— -
(29 min.)

Content: A discussion by a group
of retarded children on how their
academic work relates to their

art experiences in painting;
stitchery, weaving, batiking,
ceramics, mask making and puppetry. .
.Suggested use: General audiences;
teachers, administrators, artists.

Saxtons River, Vermont 05154.
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VISUAL ARTS PUBLICATIONS

Alkema, Chester J. Arts for the Exceptional. Pruett Publishing
Company, 3235 Prairie Avenue, Boulder, Colorudo 80302 (1971).

Anderson,; F.E. trtgfor 311 the Children: A Etgfifﬂ? 77”*7*‘"’R$,
a jomas Publicatlons, 301-
eet, Bpringfield, Illinois 62717.

27 East Bawrence

Anderson, Frances E, Calchado, Jose D., McAnally; Pat. ﬁf,f@:’r |
noxs .

-the Handicapped. Illinois State Univerlity, Normal; I
1979, 79;—"'p’p'. _‘55—1 .

Baumgartner, Bernice, B. and Schultz. _Joyce B. ﬁéiéﬁiﬁg éﬁii&réﬁ

Through Art. Mafex Associates;, Inc.,; Johnstown, 1, Pennsylvania,

69 . R

-

Campbell, June M., King,; Malvina and Robson, Mabel. Learning

. -

Through Art. Teaching Resources Corporation, Boston, HBBBE’
chusetts (1975). 3 -l
Cherry, Q;g§§37WCreafi§é,ﬁff,fﬁf Eﬁé Developing Child: A Teach->"
er's Handboo Early Childhocod Education. FearUnAFESIIEEérs;
Education Division of Lear Sieg,er; Inc., Belmont, Califcrnia

(1972).

Cohen, Elaine Pear and Gainer, Ruth. gggizgggggggiggg?gggg_;gg 2
Learning. Citation Press, New. York, New Yor (1976 D

Cohen, Felice W. "Introducing Art Therapy Into a School System: .

Some Problems." Art Psychotherapy (1975), 2(2), 121-135. -

Di Leo, Joseph H.ffgg%gg:Chiidiengana Their Drawings. Brunner/
Mazel Publishers, Union Square West, New Y York, New York \
10003 (1970). Ce

Drawing on the Right Side of the Brain. J.P. :;

0 Sunset Boulevard, Los Angeles, Californxa

o

Edwards; Betty.

Tarchexr, Inc.;

90069. : =
o A

Fukurai, Shiro. How Can_I Make What414Canﬁotgsee? Litton Edu- o

cational Publishing, Inc., > Empire prive; Florence, k)
Kentucky 341042 (1974). i

Gaitskell and Hurwitz. Chii€V&ﬂ_and Thair Art. Harcourt Brace .

Jovanovich, 757 Third Avenie,; New Ybri, New York 10017. P

Gan;;lfg and Schmal, M.; compilers.
g;gggi DHEW Publication No. (ADM) 74- 3
of Mental Health, Rockvil;e, naryland (1974). , e

Gantt, L., Forrest, G.»_ siaverman, D., and Shoemaker,; R.; (eds. oo .

Art Therapy: Exgandigﬁgnorizans— Proceedings of the Ninth 2
Annual Conference o e American Art Therapy Association o

{1978). The American Art Therapy kaaociation, Baltimore, 5o

Maryland (1979). i
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VISUAL ARTS PUBLICATIONS (continued)

Gould, Elaine and Loren. Arts and Ccrafts for Physically and

Mentally Disabled: The How, What iﬁa_ﬁho of 1t. Charles C.
Thomas Publications, Bpring eld, I [ 17. .

Jungels, Georgiana. Bxpanding Art Experiénces in Schbbls ?o
Include All Children.” CreatLvit and the Art Ther;gist
Identify, ed. by 1 Rbberta Hastings-Shoemaker and Susan E.

Gonick-Borris. The Proceedings of the Seventh Annual Con-

ference of the swarican Art Therapy Association; October 28~ .
31, 1976), 31-3z. American Art Therapy Association; Baltimore;

Maryland.

Kramer, E. Art As Therapy With Children. Schocken Books, Inc.,
New York; New York (1971). - '

Krone; Ann. Art stru - Handicani Chlldren. Love
Publishing € eompany, 6355 B. VilIanbva ce, Dénver, Colorado
80222.

Lambert, Carroll. What A Child Can Do. Pruett Publlshlnq Company .

3535 Prairie Avenue, Boulder, “Colorado, 1964.

Lindsay, zaidee. Art and the Han Van Nostrand
Reinhold Company, New York, New Yor . .

Lisenco, Yasha; Art Not By Eye. American Ponndation For The
Street, New York, New York 10011 (1972).

Blind, 15 West

Lovano-Kerr, Jessie and. Savagé, SteVen., 'Incremental Art ;.

Curriculum Model for the Mentally Retarded." Exceptional Chil=
dren (November 1972), 39(3), 193-199. .

TLowenfeld and Brittain. Eféativegandﬁuentalgcrowiﬁ; ‘MacMillan
Company, 866 Third Avenue; New York, New York 10022 (1964).

Ludins, Florence and Katz, Elias. EféiEiVéwﬁfEhﬁfgfﬁégbevelop-
mentally Disabled. MacMillan Company, 866 Third Avenue,

‘New York, New York 10022.

Mandel, B.K., Shoemaker, R.H., and nays, R., (eds. ). rhe _
Dynamics of Creativity. Proceedings of the Eighth Annual

Conference of the American Art Therapy.Association (1977).

The_American Art Therapy kssoczation, Baltimore, Marylﬁnd
(1978).

H1551951pp1 State Departmenﬁ of B&ucation. 2 _Handbook on the.

Theory and Practice of Arts and Crafts for Educable

Mentally Children and Youth. Mississippl State Bepartment
of Education, Jackson, Mississippi 39205.
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Packard, Sandra. “"Learning Disabilities: Identification and

Remediation Through Creative Art Activity." sativity and
the Art T ' ntity, ed. by Roberta Hastings- ~

Shoemaker and Susan E. Gornick-parris. The Proceedings of

the Seventh Annual Conference of the American Art Therapy
.Asscciation; Inc., Pittsburgh; Pennsylvania, 57-60.
Petterson, Barbara L. and Knight, Connie H. y Communication
Activities for Introduction o Art. cation
Activities for introduction to Dr . Mo Ty School
for the Deat, Box 104, Division © Research Gallzudet CTollege,
Washington; D.C. o : ,

Petterson, Barbara L. and Fulton, Jean.
lton, J

Materials_anc rcolor Painting. Model Secon-
dary School for the Deaf;, Box vision of Research,

Gallaudet College, Washington; D:C.

Rainey, Ernestine W. Art for Young Childrern, Eric Document .

9, Arlington, Virginia 22210,

Reproduction Service; P.O. Box
(1974). :

Robbins, 4. and Sibley, L.B. Creative Art Therapy. Brunner/
Mazel, New York, New York (1976) .

Roth, Ellen. Perspestives on Art Therapy. Pittsburgh Crild

Guidance Center, Yittsburgh, Pennsylvania t1978).

Rubin, Judith Aron. gg;;gzggg_g%ggggz. van Nostrand Reinhold
Company, 7625 Empire Drive; Florence, Rentucky 41042.

Schattner, Regina, An Early Curriculum for Multi
~ Children. The John Day Company, New York, New York

Shectman, Angel E:, (ed:). _
Educati ndicappe
New Jersey, Mi n

Sherrill, €., (ed.). Creative Arts for the Severely Handicapped.
Charles C. Thomas pUblications. 301-327 East Lawrence Street,

Springfield, Illinois 62717.

Shoemaker, R. H. and Gornick Barris, S.E., (eds.); Ulman E. and

pachinger, P., (eds.): Axt Tﬁérigi,ih Theory and Practice:
Schocken Books, New York, New York .

Silver, Rawley A. Shout in Silence: Visual Arts and The Deaf.

campus Bookstore, College ol New . Rochelle, New Rochelle, New
York 10801 (1976). o
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VISUAL ARTS PUBLICATIONS (continued)

Uhlin, bonald M. Art for Excegtienal Ehiidren. Second Edition,
W.C. Brown, Dubugue, Iowa (1979). :

Uiﬁéﬁ;,Ellhbt. Art Tﬁéii”"’ In Theozz ;nd Practicep Schocken
Books;: Inc.; 200 Hadiééﬁ Avenue, New York, New York 10016.

Upton, Graham. Physical and Creative Activities fbr the. Heneale
.Handicapped. “Cambridge University Press, New York (1979)

Virshup, Evelyn. Right Brain People In a Left Brain World. The
Avenue, Los Angeles,

Guide of Tutors Preas, 1019 Gayley
California 90024.

Wachowiak and Ramsay. Emphasis: £, A Quaiitv P

ggphasisfggh;tt;g:gg
School. Third Eaition, Harper and R Row, New York;
New York 377) .

Wwillians; G: H. and Wood; M.M. Developmental Ar% Therapy:
tniversity Park Press; Baltimore; Maryiand/11977§;

o T

Wilson, Laurie: "Theory and Practice of Art Therapy With-the

Mentally Retarded.” American Journal of Art Therapy. (April
1977); 16(3), 87-97.
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American Art Th.rgpy lslociation
428 Zast Preston Streat
Baltimore, Maryland 21202

(301) 528-4147 :

Amarican An:aciatton of Museums

1055 Thnmat atffcrlon Strtpt, NW

Reston, Yi:ginia 22091,
¢703) 860-8000

National Association of Schools
of Art
11250 Roger Bacon Drive

Reston, Virginia 22090
(703) 437-0700

Creative Therapies; Inc.

20 Rip Road

Hanover; New ﬁamplhire 03755
(603) 643-2651
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10 min.)
Content: Shows the use of
creatzve movement thh two

community nursezy.

Suggested use: Teacher train-
ing, general audience.
Available from: Commcnwealth
Mental Health Foundatlon, 4

Massachusetts 02173.

AND SO _THEY MOVE o
{l6mm, color, sound,

17 min.)

Content: Excellent film on
movement education with phys-
ically handicaoped _elementary
., cal and meaningful activities.
on fundamental movement exper-
iences are presented with
accompanying theoretical
narration on the value of the

activities.

Suggested use: Helpful to

physical education teachers

and special edu-~ators.

Available from: Michigan
State University, East ﬁansing,
Michigan 48823.

CHILDRLN DANCE o _
{1émm, black/white, sound,
14 min.)

Child-er explore.
force throuch

- De-
" signed for dancers and teachers

.Content:

space, time and

dance imprcvisatiscas.

At : 2

who want %£o introdice
A-13

) : DANCE PILMS/MEDIA

"Suggested use:

;Suggested use:

the classrcom.

Teacher train-
iﬁg - . N
Available from: University of
California, Extension Media
Center, Berkeley, California
94720.

EﬁiﬁDRﬂﬂiggIN—CONELIGT AND

‘Movement specialist,

eontent-

Alice Martin DeMund, explains

creative movement and demon-
‘strates its value

with two

children who have severe devel-

-opmental problems.

Suggested use: Teacher train-

ing.

Alice Martin

évaiiabié frbm-
DsMund,

Exploration, Inc., 15 Lewis

Street, Hartford, Cénnecticut
06103

PREATIYE ART CREATIVE MOVEMENT -
AN INTEGRATED APPROACH

1172 inch or 3/4 inch videotape,
30 min.)

Content: A group of 8ix train-
able mentally retarded children,
led by Crystal Kinda, demonstrate
& variety of creative movement

activities.. The classroom

teacher wili find many practical

suggestions; some teachers may

find the studio setting too
"ideal®;

Excellent tape.

Teacher train-
ing.
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\ DANCE PILMS/NZDIA (cont'd.)

.

Creative Arts Dapartmant,

Cantalician Center for Learn-
ing; 3233 Main Street, Buffalo,
New York 14214. s

(vxdeotape)

Available from: New England
Regional Center for Services
for peaf Blind; 175 North Beacon

Street, Watertown, Massachusetts
02172.
. CRYSTAL AND xzﬁiﬁ

(1/2 inch ot 3/4 inch videotape
cassette, 30 min.)

Crystal xinda conducts

Content: Ci
a darnce/movement session with a

profoundly retarded 9-year-old
boy. For brief moments, they

enter each other's worlad by

establishing eye contact and

sharIng sight; sounds and feel-

Suggested use: iéiéﬁér train-

Available from: Crystal Kinda,
Creative Arts Department,
Cantalician Center for Lea:cn-

ing, 3233 Main Street, Buffalo
New York 14214.

. DANCE IS N
(15 min.) =

An introduction to the

Content'

ways in which meaningful dance
experiences contribute to the

educations; growth and joy of

children, youth and adults.

The program presents a pano-
: A-14

rama of dance in its many forms,

multi=cultured, world-wide and
ageless.
use: General and pro-

audiences.

_Available from: The American
"Alliance for Health, Physical

Education and Recreation,
Washington; D:C.

Suggested

fessional

DANCE WITH Jo¥

sound, 11 min.)

s CoOlor,

Content: Illustrates the longi-~
tudinal effectiveness of move-
merit and dance. The philosophy,
activities, methods, ‘and ap-

proaches are appropriate for

youngsters with various handi-

capping conditions including the

mentally retarded, emotionaliy

disturbed; and physically in-
volved:

for. pro*halional or general
audience:

Available from: Bbcumentaryr

Aptbi; California 95003.

BCBOBS—OE—CLILBEOODV S
TIémm, color, sound, 20 min:)

Content:

. the perceptual motcr develop-

A documentary film of

mentai curriculum Jeveloped at.
the Bethune School in Minnaapelis.

Handicappsd;, rctcorded children
learn throush an integrated pro-
gran a* &ance, movenent, o-t, -
nus‘e, dram:; poetry. /

Teaclksr train-

1ng.
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DANCE FILMS/MEDIA (cont'd.)

Available from:

able Chris Robson,
680 Beach Street, Suite 360,

San Francisco, Califbrn1a
94109.

IN TOUGH

25 m1n )

Content: A tﬁb:ﬁéft,filﬁ on
the use of movement in re-
habilitation of severely re-
tarded children. Section I
shows the training of teach-
ers of exceptional children

in a movement class, based on

dance. Section II shbws

teachers applying their

lesson in their work with 7

to 10-year-o~“3s.
Suggested u- Teacher train-

presentatic...

Available from: _New ‘ork_ _
University Film Library, 26
Washington Place, New Yozk
10003

\/Documentary on_the
apce/movement thera-
Sessions

Content:’
work of

pist Janet Adler. _
- with dlsturbed children over

& period of weeks clearly
shows growth. -

Suggested use: Teacher .rain-
ing or as information on the

Vvalue of dance as thera-

‘peutic tool.
A-15

Available from: Univergity of
California, Berkeley, Extension
Media Center, Berkeley,
California.

. MOVEMENT IN LEAFNING: A DANCER

TEACERS ACADEMIC READINESS ]
(i6rm, colox, =mocund, 35 min.)

A desbrxptxon of the

Content:

work of dancer Lou Tupler with

the Kingﬂbﬁ’y Lab School: Film

portrays cuaaracteristics of
learning disabled child and .
shows movement and d=ance tech-
niques to program for success.
Lak school teachers talk about
learning dgeabilities and how
movement sgratecies can develop
audience reéadiness skilis.

Suggested use: Appropriate for
teacher training and speech

education regular classroom

teachers; _parents, and physical

the apists.

The Kingsbury

Availabie,fréﬁi

Lab_School,; 1809 Fhelps Piace, N:W:

Washington; b.€.

. MOVING/MAKING/ME

TI6mm, blac:/wh:*e, 2 mi.i.)

A dbcumentary film of

Content:

13 primary educable mentally

retarded chiléren in dance and

art .sessicns that were part of

a Creative Arty Therapy rescarch
program:. Throughocut the film
the irt_tharupist, Georgiana
~ungels; and dance therapist,
Carole Weiner, discuss art and
movement styles of each child.

Suggested 8€: Teacher train-
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DANCE iiiﬁtfﬁiﬁii.(éﬁﬁiia;s

ing and general audience.

graphers; c/o Jungels, 745
DPelavan Avenue; Buffalo, New
York 14226.

Available from: Realist Phot:o~

. SHOW ME o
{16mm, black/white, 30 mins.)

content: This film is de-

signed to promote the teaching

of movement and rhythms to the

mentally retarded and provides

a channel through which phy-

gicqisgggcgggggfgay introduce
a prSgram adapted to the spe- _
cific necds of the mentally ~
retarded. '

Suggested use: Teacher train-
ing, special educators.
Availzble from: United World
Fiims. Inc., 221 Park Avenue,
South, New York, New York

. A VERY SPECIAL DANCE
(I5 min.)

Content: A demonstration of
the work of Ann Riordan, a _
professional dance artist and
educator:. revealing the¢ abili=_

;;égiégfﬁ&ﬁ&iéiﬁpéa,iﬁdivicaull
to be creative and to communi-

cate with others through dance.
Suggested use: General and
professional audiences.
Available from: Aderican:
Alliasce for Health, Physical

Education and Recreation;
Was..ington, D.C. 3-16
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DANCE PUBLICATIONS

American Dance Therapy Association, Nonograph 6i. 2, and 3 ed.
"Writing on Body Movemant and Cossunication.”  Columbia,
Maryland,; ¥971-7i. '

American Dance'Thgrapy Association, "American Journal of Dance
‘Therapy.“ Vel. 1-1, i=2, 2=1, 2-2, Columbia, Maryland 21044.

Ash, S. and Weiner, C. In-Service Training in Creative Movement/
Dance Final Report fo. Special P?é%ié . NCAH ).

Barlin, Anne and Barlir, Paul. The Art of ncarning Thzbugh
i Movement. The Ward Ritchie Press, Los Angeles, California
(1971) .

Barlin, Anne and Greenberg, Tamara; "Move and Be Moved®. Learning
Teor 2

+ 5757 Ranchito, Vannuys, California 9

(1980) .

Barlin; Anne Lief. Tea - X
Guide to Movement X it Young Children. Availabie
through The Dance Mart, Box 48, Homacrest Station; = -“o*lyn;
New York 11229. .

Eéfﬁﬁgéiﬁjﬁgéﬁﬁii,,giﬂg pro es in Dance/Movement
Therapy. #Kenda Gnt Puolis ng | anpany, Dubugue, Iowa, 13579

Canner. Norma. And A Time To Dance. Reprinted by Pizys, Inc.,

merRm——

Doston, Massachusett: (1974) .

Caplow-Lindner, E., Harpaz. L. and Samberg, S.  Ther .cutic Dance/
Movement - Expressive Activitiés for Older Adults. Human
Science: Press, New tork, New Yoi'k (1970) .

Carroll, J. and Lofthouse, P, Creative Dahce for Boys. MacDonald
and Evezns, Ltd., Estover, Plymouth, BngIana PLO/PZ (1969).

~Cherry, Clare. Creative Movement for the Develc; Child: &
KSursery .shocl BEEHB&JET?EE’Non-Hus -clans. Fearcn Publishers,
Belmorv. Czlifornia (1 ,

Chiidrers Dance. Ame- can Alliance for Health Physical EG ication
and Recreation, 1201 .th Street, WW, Washington, D.C.

Costornis, Maureen N. (ed.)-. Eherggy in Motion. University of

illip»nis Press, Urbana, I1IInois .
- A-17 |
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Delaney, Wyng;;giand sgerrill, Plaudine. *pance Therapy znd
Adapted Dance.” In iﬂi"iia7Ph:lica17xdu:utiongandgaac:aation.

Brown, Dubuque, Iowa 237-259.

Dimondstein; Geraldine. Childien Dance in the Classroom:
MacMillan Company, New Yor 3 New York l).

Eﬁggan. Diane. "Goals and Methods in Dance Therapy witgﬁggltiply

Handicapped Children." American Journal of Dance Therapy.
(Spring/Summer, 1978).

Feldenkrais, M. Awareness Through Movisient. Harper and Row;
New York, New York.

Focus on _Dance. & American Alliance for Health, Physical Education
and Recreation, 1201 l6th Street, NW, Washington, D.C. 20036.

tiatcher, Caro C. and Mullin, Hilda. More Tha: Words . :_ . Move-_
ment Activities For Children. ﬁviIIiSfE’?ram . Mu Iixn, 2353

buane Street, Los Angeles, cal’fornia 90039.

Hay, D. and Rogers, D.J. gggggéziﬁgggghgthe Universe, Ten Circle
pDances for Everyone. The Swallow Press; E*cago, Illinolis
60610.

H~eox, B., Levine; E. and Scott; »s "binee in Physical Rehabili-

sation." Physical Therapy. Voi. 56, Wo. 8 (August, 1976).

Katz, Scephanie. Danrggmhera ; and PL 94-142. Available from
American Dance Thvrapy Association (aDTA), 2000 Century Plaza,

Columbia, Marylané 21044,

Kinda, Crystai. ”Bxscovegy Movement for beilegandfuonfuobzie
Geriatrics. Available from author, 3533 Main Street, Buffalo,
~New York.

KInda, €rystal. Foot party = Socialization_ !dgbanceluovement
Activities for Handicapped T: d Teens and Adu.its. .wvailakle rfrom

author, 3233 Main Street, Buffalo. New York.

Kinda, Crystal. Me . . Bodygﬁwarenessg.or Exceptional _Children;
Space . . . Spatial A 3/Exceptional ren: Colors
. . . Color Awz : h (3 separate DOOKS).

DCK Publishing Company,A7I Radicliffe Road, Buffalo, Wew York
14214. ' ) -

King, Bruce. Creative Dance: Experience for Y.earning, rontaal
Stare Unjiversity, 1966, (available through Truce King

Fouidatieon, 160 W: 73rd Street, New York, New York 10022

Koukaska, Sharor. met». Creative Movement {r SPeC1al Fducation.

Fearon-Pitman Publehers,‘F Dav.s Drive, Bélmont Callfornia

94002 (1°74). o
A-18
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DANCE PUBLICATIONS (continued)

Kratz, L.E: Movement Without Sight: Peek Publications, Palo
Alto, eaiifornia (1973);

Laban, Rudolph; revised by Ullman, Lisa. Modern Educational Dance.
MacDonald and Evans,; Ltd:., Estover; Plymouth, England PL67P2

(1963).

Lowndes, Betty: Movement and Creative brama for éhiiéréﬁ, Plays,
Inc., Boston, Massachusetts (1971).

Mason, Kathleen Criddle (ed.). Dance Therapy: Focus on Dance. ViI.
American Association for Heéalth, Physical Education and

Recreation, Washlngton, D.C. (1974).

Ebik, Elizabeth. _"Notes “on the béﬁbﬁétratibﬁ of Dance Eéchﬁigué

1 (Fall l96€Y, 4-5.

Puder, Mimi (unpublished MA Theses). pance Therapy for Emotion-
aliv Disturbed and Neurologicallv Tmpaired Child. Wr '+e to:

18 Beverly Road, West Orange, New Jersey 675557
Riordan, A. and Fih, S. (eds.). Dance for the Handicapped.

National Darce Association, Monograph Series, 1900 Associa-
tion Drive; Reston; Virginia 22091 (to be publishad 1983):

Riordan; Anne: "Working with the HMzndicapped®, Design for Arts

in Educa*iop, Washlngton, D.C., March-April (1981

Rib*déﬁ;,Ahhy,, "A Conceptual Framework for Teaching Dance to the
..Aicappad”; Focus on DBance IX, AAHPERD, Reston; Virginia (1980).

Russell, Joan. Creative Movement &nd Dance for Children.: Plays=,
Irc., Bostorn, -Massachusetts (1975).

Russell, Joan. Modern Dance in Ediication. Pliys, Inc., B ,s5ton,

Massachusetts (i575); (or see Ms. Russell's book: Creative
Dance in the Primary School. _MacDonzld. and Evane; nt3.,
Estcver. Plymouth, England PLE7PZ (1368).

Sthmais, Claire. ' "Dance for the Disabled”. ~Avice Magazine..Vol.
2; No. ic, Brook yn:  Brroklyn School for ti . SpeciaI Child,
1979, pp. °-11: . <

Schniderman; Craig M. and Volkman,; Ann. "Music 3§§7ﬁ6€éﬁéﬁ*
Involve ine Whole €hild:." Teaching Exceptional Childrer;,
7 (Wintex 1975.. 58-60.

Schoop, Trudi. +Von't You Come Joir ~_Dance? A Dancer's Essay
Into Tne Treatment of Psychcce.s r 21lo -Alto: Faf:ional Press
Books, 1574.

A-19
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DANCE PUBLICATIONS (Continued) -

Spero, Ruth and Weiner, Carole. “Creative Arts Therapy; Its
Application in Special Bducation Programs.”™ Children ?o@gy

2:4 (July/August 1973),

§te1n, Julian (ed.). Hatériullueagcxeatigegézy-;_g;ezssﬁgﬁiﬁéé,
- Drama, Music, Bibl D oL Pe ns_W L : L

Conditions, American Assoclation For Hea
cation and Recreatibn, wWashington, D.C. (revised 1977) <

Weiner, Carole. Dance-novemant Thera”*fgip;iogra’h*. Gowanda
State Lospital, Helmuth, New Yor . Available from:
IRUC/American Asgociation for Health, Physical Education and
Recreatiorn, Publications - Sales, 1201 16th Street, NW,

Washingtoii, D.C. 20036.
Weiner, Jack and Lidstone, Johii. Creative Movement for Children:

A Dance Program for the Cl Axatocs: Ven Nostrand Relnholt
Company, New York, New York (1967%. .

wisher, Peter R. “Dance and the Deaf." Journai of Health,

Fhysical Education; and Recreation, 45'TT§69), BI.

Wéthered;,ﬁudrey; Movement iﬁa Dre “arapy: The Therapeutic
Use of Movement, Drama, anc Mut /8, inc., Bosion,
Massachusetts (1573 o



Dhﬂuﬁ GFGRNIZATIONS

American Dance Guild
1133 Broadway, #1427

New York, New York 10010
(212) 691-7773

American Dance Therapy Association
2000 Century Plaza .
Suite 230

Columbia, Maryland 21044

(301) 997-4040

Conmittec on Research in Dance

35 West Fourth Street

Room 675D

New York Yniversity o
Dépittﬁéﬁt of D.ﬁéé Education

(212) 598-3459

Institute for Mcvement

Exploration, Inc.
15 Lewis Street
Hartford; Comnecticut 06103

(203) 549-5527.

National Dance Association

1900 Associction Drive.

Reston, Virginia 22091

(703) 476-3436 , . -

A-21
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thls film Berles shows

capped learners towards the

realization of social skills.

The Mentally Handicapped
Series.

Suggested use:

Sugg For class-
room or teacher training:
Available from:  _Halmark
Films and Recording,; Inc.,_
Educational Division, 51-53
New Plant Court, Owings
Mills, Maryland 21il7.

DRAMATIC PLAY
(lémm, <olor,

sound,; 32 min:)

Through dramatic

Content: Through
play, crildren are encour-

aged to explore the muiti-

faceted educational tyrocesaes

available through this art form.

Aiso deals with the teacher':
roie in evaluatlng the child's
””” conceptua: . sation.

Suggest.2 useé: Teacher
training or classroom use.

Available from: Indiana Uni--
versity,; Audio-Visual Zenter,

Bloomington, Ind: 47401

Indiana

FREE_TO BE ME
{30 min.)

Content: A deédcription of a
drama/theatre experiance in
wiiichi the Wuman Tree Playars,
1 grous of wueptally retsriled

indivicduals, devalop and zrc-

n-22

1

duce a touring show. N
Suggested use: General and |
professional audiences. Lok

Available from: Delaware - -

County Association of Retarded "

Citizens; Inc.; Muncie, Indlana.‘
GESTURES A
Content: A reading by deaf

poet Dorothy Miles in which she
eloguently signs and recites her

poetry demonstrating that the

various aspects of poetry can be

comrunicated in a varlety of ways.

Suggested use' Géﬁéféi audtences

language.

Avaiiable from: Joyce Medla, .
8573 Shirley Avenue, Northridge,
Caiifornis 91328. e

THE GREEN CREATURE;QIEEIE;;;ABi.g

AND _DRAMA WITH HDOLESCEE&&FIk )

GROUP PSYCHOTHERAPY

Available from:

Child Guidance Center,

Pj ttsburgh -
777777777777777 201
DeSoto Street,; Pittsburgh,;

Pennsylvania 1£213.

INTOLERABLE o e

-

séund;,lo S

This exgerlmentﬁl £ilm

uses clasvi; rilent movie tech-

nlnues of slapstick ccmedy.
National Theatre of the Dea?

of eduﬂatxoﬂai enaraLAr . . td,

&y
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' Suggested use:

)

DRAMA FILMS/MEDIA (cont'd.)

teach basic vocabuiary to deaf
children.

Suggested use: Useful to par-
ents and children learning to
gign'.

Available from: Wes.#=™n.
Maryland College, 4i:%.! Commu-
nication Laboratory _ e

minster, Maryland :i:37,

o
(16mm, tlack/white and color

combined; 25 min.)

sound,
Content: _Shows the teamwork
involved in helping a group
of pnysically handicapped
children put _on the operetta
"The Mikado."

Appropriate

for general or professional
audience.

,,,,,, Audio~Vigual
Center, University of Icwa,
Iowa 52240.

Available from:

Iowa City,

MOVEMENT IN TIME AND HPACE

Available from: DPenn State
UhlVErsity Aualdzvlﬁvil Services,

Available from:

1xiadnl Pittsburgh Cchil
Guid-nce Center, 201 DeSoto

Strezt; Pittsburgh; Pennsylvania
15213

=22

EgzgehﬂtSHkﬂgﬁEgphkx*gfDRAMA
ﬁiiﬁgﬂiﬂUﬁCﬁPPED4CHILDKEN

Ava: tat 2 from: Pittsburgh

Child ¢uldance Center, 201 DeSoto

Street, Pittsburgh, Pennsyivania
15213.

-

STORY ﬁeézﬁe IS. FUN

biviéiaﬁ of

nvaiiabié frbﬁ;

Florida <306.

THREE_LOOMS WAITING

T1me-L1fe F;lms,
‘treete New Ycrk
*0l6.

Avaliable from:
Inc., 43 W. 16t.

City, New York

A TOUCH OF HANDS
(25 min.)

Content: A description of the
experiences of puppeteer Ed Lilly
with handicapped and non-handi-
capped children in & rural school
in Pennsylvania. Creativity,
self-awsreness, self-confidencs,

and joy emerge from tre 4-dey

encounter between the xensitive

puppet maker/expressive thera-

pist and the children.

'educators, children A9d youth.

Availabie from: University of
Pif:tsburgh Center fc: Instrcuc-
tivnal Resou-zces, Piftsbui-h,
Pennsylvania.
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DRAMA PUBLICATIONS (zont'a.)

1rwin, E. "“Play, Fantasy and Symbols; Drroa with Faotionally Dis-
turbed Children."” American Journal of Zayciw?berapy, Vo 31,

No. 3 (1977), 426-436. Assoclation for Advancement of Psycho-

therapy. 114 East 78th Street, New York, New York .10021.

Irw1n, E., Rubin, J. and Shapiro; M. "Art and Drama: _ _partners

In Therapy." American Journal of Psychotherapy, 24 (1975).
Association for Advancement of Psychotherapy, 114 East 78th

Street,; New York, New York 10021

Irwin, E. and Shapiro, M: "Puppetry as a Diagnostic and Thera-

peutic Tool." 1In; Yakab, I., (ed.), Ayt and Psychiatry, Vol.4,

Kaerger Press.

‘Jennings,; Sue. Remedial Drama. Theatre Arts Books, New York,
New Yor:~ (1974;.

Journal of Group . Psychotherapv and Psychodrama. Dup;;ggggfby the

American Society of Group Psychotherapy and Psychodrama, 39
East 20th Street, New York, New York 10003.

Loeschke, Maravene. °“Mime: A Movement Program for the Visually
Handicapped.” Journal bf4V1sualglmpairmentgandu31xndness,
Vol. 71, No. 8 (October 1977).

' Martin, Sue. “Developmental Drama for Brain-Bamaged children.”

Commun1catlcnuflucatlon, Vol. 26 (Septemner 1977y, 208-213.

"Marterials on r=zaitive Arts (Arts, Crafts, Dance, Dramal and

Music) for Persons with Handicapping Conditions."” Informa-

tion and Research Utilization Center in Physical Education
and Recreation for the Handlcappeu, washington, D.C. (1975).

Mceasiin, Nellle. \reatlve D-amatlcs 1n the Classxicom:™

Second Edition, Navid McKoy and Company, New York, Vew York

(1974).

“Mcintyre, Barbara. *niéiﬁ&igbiéﬁaéiééi A Language A\rts Acti-
vity for Lhe;gggg, Stanwix House, P taburgh,
Jennsylvania s

-

McRnynbldglfP, "lse of improv*satlena] ;echniquos in Assessmant.”

ndvances in Psychological 2 Pusessmnnt, vol. 4. Jossey-Bass,
433 California Street; “Gex Fxrancizco, Califor.iia 94104 (t97’)

Morgan, David. "Combining O:ff-3Schulweri. with Creative Dramatics
: Thera otlc Recieatica Journal, 9 {(Sen-

fcr the Retarded.”
cnd Quea-ter 1975),

Shaw, A: and Stevens, C.J.. ieds.};fWﬁi&ﬁi;giﬁéifiéﬁéﬁa the Handi-
‘ cappce2. Americar Th-atre Association, Washingtc: , D.C. (1979).

A-24
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Behr, M.W., Clopton, A.S., Snyder, A.B. "Drama Intcgratgngggic

Skills: Lesson Plans for the Learning Disabled.” Charles C.

Thomas Publications, 8prianii1d Illinois (1979):

Biumberg, Marvin L. "Creative Dramatics: An Outlet for Mental

. Vol. 42, No. 6

Hand}g§p§,777
(November/DecW

Bragg; Bernard. “The Human Potential of Human Potential: art

and the Deaf." American Annals of the Deaf. Vol. 117; No:5
(bctober 1972).

carlson and Ginglend: "Rez:mation for Retarded Teenagers and
Young Adults." Abingdcn Press (1968).

carter, Toni. “Creative Dosmatics for LD Children." Academic

Therapy. Vol. 9, No. & (Summer 1974), 411-418.

Case, Maurice. "Recreatic.: for Blind Adults.” Charles C. Thomas
Publications, Springfield, Illinois 62717 (1966) .

Cemrel, publishes a newslatiar and Theatre Game File, a handbook

of Iﬁﬁf&@ié&fiéﬁii ~xercises. Cemrel, Inc., Aesthetic Edu-

cation Program, 3120 59th Street, St. Louis, -

Missouri 63074.

Chefitz, ban. Theatre in My head: iifflé Brown & Céﬁbéﬁ?;
; Boston; Massachusetts (4971}

nCcreative Dramatics.” American Rlli&nua for Health, Physical
Education, and Recreation, Washingten, D.C. (1977).

Dramatics. Published by International Thespian Society, 3368

Central Parkwvay, Cinc*nnati; Ohio 45225.

Ferris and Robins. "Educutxonai Rhythmlcs for Mentally Handi-

capped Children." Horizon Press, New York, New York (1965):.
Gerald, Buchen L. "Roleplaying and the Educably Mentally Re-
tarded." Fearcn Publishers; Belmont,; California.
Ciijies Emlly P. Creative Dramatics for ﬁii 6hiiéren., Asso-

ciation for Chil ‘hood Education Ii International, Washington,
D.C. (1973).

Ginglend, David R. "The Expressive Arts for the Mentally Re-
tarded." Natzuual Assoc1at10n for Retarded Children,

Heinig, R. and Stiiiwe.l, L. Creative Drama for the Classroom

Teacher.” Prentxce-na’i Inc., Englewood Cliffs, New Jersey
07632 (1%76). ‘

A-25

1aQ1



. DRAMA ORGANIZATIONS

,,Paychoghe;npy and Psychodrama
39 East 20th Street
New York, New York 10003

—« (212) 831-2318

American Theatre Association

1029 Vermont Avenue, N.W.
Roor: 474 3
WaﬁhiQ’t”n,WE.C. 20005
'202) 137-2017

#ssociation for Poetry. Thmrapy

799 Broadway, Suite 629 __

New York, New York 10003
(212) 254-6€65

du Theatre Pour
1'Entance et la 3gggg§§e
U.S. Center for ASSITEJ

563 Elfm Avenue B
Noriin, Oklahoma 73019

Black Theater Alliance -

410 West 42nd Street_ S

New York, New York 10019
(212) 564-2260

international Thespian Sodiety
3368 Central Parkway.
Cincinnati, Ohio 45225

National Association of Activity

__ Therapy and “.7 =% "“’a?':ton Programs
st. Elizaketh =~

2770 Martin Ly’ - 0 oo h"enue, S.W.
washington, D.<Co 79y

National Association for Drama

Therapy

Theatre Department

Wiiiiam Patterson College

kssociatlon -~
251 Park Avenue South
New York, New York 10010
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DRAMA PUBLICATIONS (cont'd.)
y Sherrill, C. (ed.). Creative Arts for the Severely Handicapped.
! Charles C. Thomas Publications, Springfield, Illino

Siks, Geraldine Brian. gﬁama with Children." Harper and Row, .
" New York, New York (1977 ,

Smiiansky, Sara. The Effects of Sociodramatic Play on Disad-
vantaged Pre-SchodI Ch1ldren. John Wiley and Sons, New York,
New York.

Spolin, Viola. Improvisation for the Theatre. Northwestern 7
Un:versxty Préss, Evanston, Illincis (1963). "

Theatreguews, Education Theatre Journal; Secondary School Journal;
eh1idren454$heatre43ev1¢w,772g§1;§§§§7§y7§7d1v1s1on or assso-

ciation of the Americarf! Theatre Association (ATA) , 1029

Vermont Avenue, NW,. Washxngton, D:C. 20005.
Walker, Brenda. "We Made a SEafy;-,' J: Garner Miller, Ltd.,
London, England. . :

Kentucky (1952).

Ward, Winifred. sStories to Dramatize. Anchorage gggés, Anchorage;

Way, Brian. Development Through Drama. Humanities Press, New
York, New York (1966).

= Way; Lenden: "Development Through Drama."” Longman, Inc., 19 West

44th Street, New York, New York 10036 (1967).

Wethered, Audrey G.>:EﬁiéﬁéﬁfgiﬁagﬁiiﬁiginATnerqu; Plays, Inc.,
Baston; Massachusetts (1972). .
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{lémm, color, sound, .14

‘stimulation. -

(16mm, color, sound, 11 min:)

Content:

to children that rhythm is an
outgrowth of normal activities

The film demonstrates

Children_are taught basic con-
cepts relating to rhythm.
ing, and with children.

Available from: Universal

Education and Visual Arts;

221 Park Avenue, New York,
New York

o
(3 min:)

Content: An upbeat f£ilm in .

which lively young. people.sing. .

and sign the song "GIVE ME A
SIGN." Created by I Hear

* Young Hand, Inc.

Suggested use: General

audiences and persons inter-
ested in sign language:

Available from: Joyce Media,
8573 Shirley Avenue; North-
91?28.

e

THE I IN THE BEAT

mins)
. .

Content:  This is a dpcumen-

tary film about primary edu-

cable mentally retarded chil-
dren: Music therapy as shown in
this presentation is primarily
concerned with affecting change
through self-expression, re-
lease of emotions, relaxed group
interaction; brgaﬁ?zatidh and

MUSIC FILMS/MEDIA

Suggested use: Teacher train-
ing. -
Available from: Greenberg May
Productions, Inc:, 148 Virginia_

Street, Bu{falo; New York 14201.

=
AS

LET ME SHOW YOU WHAT WE'RE
GONNA DO
{16mm, color and black/ﬁhité;

sound, 30 min:) i

Co Through images and
sound, including children's
voices, an ekxploratory art pro-
gram is“given by 4 to l4-year-
olds. These children excéed
adult expectatipns by develop-
ing individually in rhythm and
style. |

Content:

Suggested use: Teacher train-
iﬁg,mgéhéralwandWparentlandience:
Available from: Child Guidance
Center, 201 DeSoto Street, __._
Pittsburgh, Pennsylvania 15213

LINKING SOUND AND SYMBOL
Tiémm, color, sound, 25 min:)

Content: A demonstration of the
Kingsbury Lab School's progres-

sive program for learning dis-

abled children: With the use of
musical instruments; the chil-
dren experience sound while see-

ing the symbols, promoting con-

. cept formation.

A-28

Suggested use: Teacher training.
Available from: Kingsbury Lab
School, 2138 Bancroft Place; NW;

Washington, D:C. 20C08.



'MUSIC FILMS/MEDPIA (cont'd.)

. THE MUSICc CHILD = . MUSIC MAKERS ALL : _

' tlemm; black/white; sound (lemm, color, sound, 28 min.)
48 min:)-
] s . Content: Student groups at
Content: A film about the @ © different levels of development,
use of music therapy in treat- from beginning rhythm groups to
ment of the autistic and mul- high school concert bank, illu-
tiply handicapped chiid; demon- strate this progre331Vé system
strating the value of an im- of inﬁtruction.
prov1sat;ona1 approach through L
live sessions. (Blue Ribbon Suggested use: Teacher train-
Award, American Film Festival, ing. '
1976).
o _ - Available from: Fairfield South
Suggested use: For all Elementary School; 5460 Bibury
teachers of handicapped, as Road,; Fi:ffiéi&, Ohio 45014.

well as interested dec181on-
makers at various levels of

school systems and govern-

ments. : P.L. 94-142 (IMPLICATIONS OF
- S . THE LAW)
~ Available from: Benchmark - o - _
" Films, Inc., 145 Scarporough Available from: Instructional
Road, Brlarcllff Méﬂér. New Media Services, 128 East Pitts-
e YO Tk 10510 burgh Street, Greensburg,

- Pennsylvania 15601.

MUSIC FOR THE EXCEPTIONAL
CHILD
(374 inch videocassette, 1/2

inch EIA reel-to-reel 18 min. 5

Content: Musxc activities for

the except:ong; child. Joy- o
ful learning is depicted ;:> v
through musical experience y :
especially designed for the

. Primary EMH child. 1It is' con-
cerned with the discovery of
self-awareness and academic
transfer POSSlbllltléB through

music.

¢

Suggested use: Teacher train-
ing. .
Available from: Illinois
Office_of Education; TV Sec-

tion, 100 _North First Street,

Springfield, Illinois 62777.
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MHSiGQEHBEICﬂTIONS

Batcheller, J. and Monsour, S. Music in Recreation & leisure.
William C. Brown, Dubuque, Iowa (1972). ’

Birkenshaw, Lois: Music for Fun, Music for Learning. -2nd ed:
Holt, Rinehart and Winston Canada, Ltd., Toronto, Canada
(1977) .

Bitcon, C.H:. Alike and Different: The Clinical and Educational
Use of Orff - Schulwerk. Rosha Press, 19361 wWhitney Drive,
Santa Ana, Caixfornxa 92705, _

Bonny, H. and Savary, L. ‘Music and Your Mind. I.C.M., Post
Offxce Box 3027, Baltimore, Maryland 21229 (1973).

Carabo-Cone, Madeline. The Pla rouadensguugigemeacher. Harper
Row, New York,; New York (1959).

eounty School Board of Fairfax County.

tual Motor Act1v1txesgﬂandbnokgunsic upplement.

Couﬁfy
School Board, Fairfax, virginia (1978) .

Crews, Katherlnei; Music and Perce tual Motor Development.
' Center for Applied Research 1in E ucation, New York, New York
(1975). :

Dobbs;,; J.P.B: _The Slow Learrner and Music. Oxford University
Press, London, England (1966) .

Edwards, Eleanor M. Musxceﬁéhéiiiéﬁeféiethe Deaf. The Merriam-
» Eddy Company, South Waterford, Maine (1974) .

jsheet musxcj, 1 2ing (sheet,”ﬁici., Belwin/Mills
Publishing Corporatxon; Me ville; New York 11746.

Ginglend, D. and Stiles, W. Music_ Actlvities for Retarded Chil-

dren. Abingdon Press, Nashville, Tennessee (1965) .

Graham, R. Music for the_ Exceptlonalechlld, Music Educators.

National Conference, 1902 Associatlon Drive, Reston, Virginia
22091 (1975).7 .

Hardesty, Ray W. Music for Special Education: Silvet Birdett
Company, Morrlstown, New Jersey (1979). ‘

'Hardy,,Donna Dee. Mysic Mixtures. Volkwein Brothers, Inc.,

Plttsburgh, Pennsylvania (1977).

Jones, B. and Hawes, B.L. Step It Down. Harper and Row Pub-

lishers, New York; New York (1972).
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MUSIC PUBLICATIONS (cont'd. )

.Sbﬁrnii,df,gﬁiiC,Eﬁérf”".r National Association for Husic Therapy, ..
Post Office Box 6 Lawrence, Kansas 66044. :

Levin, H., Levin, G., and Safer, N. Learning Through Music.
Teaching Resources Corporation, 100 Boylston Street, Boston,

Massachusetts 02116 (1975) ‘ :

Music Educator's Journal. 1902 Association Drive, Center for
Educational Associations, Reston, Virginia 22091.

Music Educators National Conference. Music Educators Journal, S8

(April 1972).

ﬁééﬁ; G. Eiéifiveeﬁpproachesetoeth;ldebevelopment4W1th4Eusic;

§§§§§§g§:gg§:§ggg§g%§; Alfred Publishing Company, inc.,
New York, New Yor 974) . :

Nash Grace, et al. Do It My Way. Alfred Publishing Company; Inc.,
Sherman -Oaks; eaIITornxa. P) . .

Nocera, Sona D. Reaching the Spec{al Learner ' Throuc hFMuBIC.”
Silver Burdett Col Company, Morristown, New Jersey 219755. {

Nordoff, P. and Robbins, C. Songbooks:
I. Children's Play Songs I & II

I1. Songs with Resonator_ Bells : .
Fun for Four Drums

III.
?resser Music Company, Bryn Mawr, Pennsylvania 19010.

Inc., ?fééﬁoft, ﬁong Island, New York 11520 - or - Kimbo Edu-

cational,; Post effice Box 477, tong Branch, New Jersey 07740.

Ribhards, E. and. chhards, c. Maﬁtng Music Around The Home and
Yard and aning Music in Mommie's Kitchen. .Award “usic Com-

pany, 136 West Street, New York, New YorR 1003¢c 11974) .

Sloff, Martha R. Music for Special_ Education - Handbook for
Teachers. Harris Music Prodqctions, Fort Worth, Texas (1979) .

Tomat and Krutsky. Learning Through Music for Spegial Ckildren
and Their Teachers. e Merriam-Eddy Company, Post ﬁfflce

. Box -25, South Waterfiz:, Maine 04081 (1975).

_Trxad _Paul E. Thoms (ed:.}; Faxrfieid City Schoois, 1111 Nilles
Road Fairfield; Ohio 45014. :

Vernazza, Marcella. Music Plus. Pruett Publishing Company, '
Boulder, Colorado (1977). ‘ St

L \
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MUSIC ORGANIZATIONS .

.* . American Association for Music Educators' National
Music Therapy _ _Conference
777 Education Building ' 1902 Association Drive
~ 35 West 4th Street ' 1 _ Reston, Virginia 22091

Washington Square  ___ _ _ 7 . (703) 860-4000
New York,; New York 10003 , .
(212) 598-3491

American Choral Directors Mus;gf?ggggggg' National
~ Association _’ Association
Post Office, Box. 5310 ] Carew Towers, #408
Lawton, Oklahoma 73504 - - Cincinnati,; Ohio 45202
(405) 355-8161 . #‘513) 421~ 1326
-~ . :
; ¥
— Assoc1aggggfg§ Independent National Association for Music
77777 Conservatories of Music ___Therzpy, Inc. (NAMT)
850 Seventh Avenue 901 Kentucky
Suite 1005 , Suite 206 o
New York;,; New Ydfﬁ 10019 Lawrence, Kansas 66044
(212) 586-349G. "y (913) 842-1909
"College Band Directors : - ~Natiggg17§§sociéfxéﬁ of College
_National Association_ o Wind and Percussion In-
University of California - -structors
Berkeley . NE Missouri State Unlvegglty
'Betkeley, California 94720 Kirksville; Missouri 63501
(415) 642-3436 ' (816) 665-5121 :
- ; . R
College Music Society- National Association of Schools
Department of Music __ _ of Music
State University of New York 11250 Roger Bacon: Brxve
-- Binghamton, New York 13901 Reston,;,; Virginia 22090
{6072 798-2433 : (703) 437-0700
:1 .k;
P
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o 'GENERAL FILMS/MEDIA (cont'd)

." BOARD AND CARE

TI6émm, 27 min.) ~ Available from:  Pittsburgh
, . Child Guidance Center, Depart-
. Content: This short story . ment of Community Services;
- focuses on the brief effort of -~ 201 DeSoto Street; Pitts-

two retidrded teenagers to break ,burgh, Pennsylvania 15213

¢hrough to meaningful relation-

.8hip. Winner'of a 1980 Academy . A CLASS FOR TOMMY
Award for Live Action Short . e —— o
Film. - (:g:mi biack/ﬁhite, sound 21°
Suggested uge: Teacher train- SRR ESEE: [
}ng. Introduction for: general gg;tgg:ceang :tgggégiiacggggg
-au ience.‘ | for the educable or moderately
s Evm Batieis Filma - retarded child. Shows the ad-
Available from.,igefie?iffims, mission procedure; and daily
Inc:; 6509 Deloigpre Avenue, activities of the week: aits;
“°11Y“°°di California. . crafts, physical education,
’ value of music, and individual
. THE CALIFORNIA STORY _ . expresslon. .
\ {Iémm, color, sound, 15 min. ) _ -
‘ Suggested use: Apprcpriate for
Content: 7A,pré§tbgjfiﬁ;r6: B ‘parents and teacher training.
duction of the Oakland Muse- * -1
um's program for the deaf and Avallable from: University of

hearing impaired. \ Kentucky, Audio Vikual Services,
Scott Street Building, Lexington

Suggested use: Preparatory Kentucky 50406-
experience for children.
& Téacher training or in-
servrff training: ] . CONCEPT DEVELopﬁEﬁT/OUTDooa
: e ) T PLAY
Available from: Docent - : '71335, color, sound, 17 mln.)
eouncxi Oakland Museum; 1000 .
ankland, ealeorm;a 94604. cOntent_ Focuses on concept
. development in young kinder-
, garten children- through out-
N v door activities, sand and water
. CHILDREN AND THE ARTS: A play, painting, art-and music.
FILM ABOUT GROWING , "Although the film depicts
I6 mm, color, sound, 22 min.) regular kindergarten children;
" it has many good concepts of
CQQFEBE:, A Model Cities Crea- formal learning:
—tive Arts Program using arts - : :
“activities with young chil- Suggested use: Teacher train-
dren: Emphasizes the common ing- -
value of all art forms,; the o B : : ,
importance of these activi- ' Available from: Lowren Pro-
ties for children, spontan- ductjons, Inc.,Post Office
eous creativity; the need for _Box 666, Mendocino, California
practice to achieve mastery, . _ * 95460-: _
and- the social and inter- . :
personal learning which are in . : P
part of the arts. , : : :
R ol T - .+ CREATIVE GROWTH :
Suggested use: Advocate use (Iémm, color, sound, 30 min.) :

of arts in educational pro-

Qranf. - . A_3199




content: Explanation of what
happens when quality of iivlng
becomes .a major con514eration
in the rehabilitation - or
habilitation - of develop-
mentally disabled persons;

and what happens when feelings
of self-esteem and mastery
found through a leisure ac~
tivity generalize to all as-
pects of a person's life.

fessional tralﬁlng, aware-
ness.

Available from: 7qames Stan-
field Film Associates, Post
Office Box 1983, Santa __
Caixfornxa 90406.

Monica,

THE CURB BETWEEN US
(15% min.)

of the
dis-
acci-

with
many kinds of barriers.

i déscriptibn

Content:
progress (
abled as a result of an
dent, who is confronted

nds of barriers. Terry
shares his thoughts about

being disabled and discusses

attitudes and behaviors he has

encountered.

/ — — -
""" General audience.
Available trgm; Barr Films,
Pasadena, California.

Davip =
{I6mm, 28 min.)
Content: ﬁéﬁia is_an articu-

-late and athletic l17-year-old

with Down's syndrome who:- talks
rreely about his successful life.

" This is a documentary made while

A-34

" Content:

\
David was taking a leading role

in a CBS stization..

\ Motivation

est for
the handicapped, advocacy for
arts.

Suggested use:

Available from: Filmakerx

Library, 113 East 38th Street,
Suite 703A, New York New York

"10022.

EXCEPTIONAL TIMES: AN HISTOR=
ICAL. PERSPECTIVE OF SPECIAL

Documentary on the
last 100 years in the history
of spec1al education:’

Teacher train-

Suggested use: Tea
ing and professional and gen-

. eral use. \

Available from: The Council
for Exceptional Children; 1920
Association Drive, Reston,;

Virginia 22091.

FEELING FREE

serles,of s;x fllms also in
vidébcasééttés)

-on "Each film is- about
one ¢hild in "FEELING FREE"

‘Bach film

Content:

Television series.
is a narrative portrait of a _
rap session with the child _and
peers (disabled/nondisabled); _
and games or hobbies thes child
likes. Series is accompanied

by print material. - .

Third and

Suggested use:
class-

fourth grade stud ntsf

5
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A

room use for handicap awareness
and teacher training.

Available from: Scholastic
Magazines, Inc., 904 Sylvan

Avenue, Englewood Cliffs,
New Jersey 07632.

Content: The "Hawa11 Asso-

ciation for Retarded Children”
for severely and profoundly
handicapped individuals pro-
gram includes arts,; crafts,
music and rbythm activities, _
toy. play, puppetry, as well as
perceptual motor and physical

Suggested ysgz,,TgaEBEE,PEa}n-

ing or as advocacy presenta-
tion.

Available from: Hawaii Asso-
ciation for Retarded Children,
Office of*Health Education,
Post Office Box 3378, Honolulu,
Hawaii 96801. —_

GOOD MORNING, MY EYE . .
(1lé6mm, coIor. sound, 16 min:)

Content: Produced by schizo-
ggggnxc patients of the Psychi-
atric Clinic of the University
of Lausanne. Humorous and sym-
bolic portrayal of daily life

in a psychiatric hospltal set-
ting.
Suggested use: Parent train-
ing. '
Embassy of

Available from:

Switzerland,

information efflce, 2900

Cultural and

. , A-35

Cathedral ﬁﬁéﬁﬁé} NW,;
20008.

. Washington, D:.C.

. HANDICAPISM __ :
° {siide-tape; 25 min.) -

Eontent. An examination of the
yths,; prejudices ané stero-
types that promote unjust and
unequal treatment of handi-
capped persons. .
\ Suggested use: General audi-
ence.
77777777777 Human Policy
Press, Syracuse, New York-

Available from: Huma

<
: I _HAVE AN EGG L
(16mm,; biaék7wh1te,f§pund; 14
min:) -

content} A demonstration of
blind children exploring the
wonders of the egg, from the .
raw stage to’ the hatched chick.
The children explore the dif-
fierent stages by tasting,
touching, and smelling.
Suggested use: Motivation for

arts experiences; teacher train-

ing: P
AvaiYable from: Indiana Uni-
versity,; Audio-Visual Center,
Bloomington, Indiana 47401."

77777777777777 /

. KING KONG IN A BLANKET N
ﬂsmm, black/white, no sound,
9 min.) _ /

Content'

works, a sheltered workshop for

mentally handicapped adults ir
‘Workshop '

A look at Spindle-

Brunswick; Maine.

201 M



GENERAL FILMS/MEDIA (cont'd:)

members are shown dancing, -
spinning yarn and hooking rugs:
Suggested use: Teacher train-
ing and general audlence pres-
entation.

Available from: M.I.C.A.,
Box 4124, Station A, Portland,
Maine .04101.

) \

hINGSBURY gENTER LAB SCHOOL.
Six Education Films . . .

Students filmed are
an ele-

Synopsis:

from the Lab School,

mentary and junior h;ggfday
school for learning disabled
children; and from a summer
program for. learning disabled

children.

Teacher train-

suggested use:
ing, awareness.
Available from: Ms.- Rebecca

Beger, The Kingsbury Center
Lab School; 2138 Bancroft
Place, NW, Washington, D.C.

:inms One through Five --
LEARNING FOR A LIFETIME: THE
ACADEMIC CLUB METHOD

: - - 7
The Academic Club method was
developed by Sally L. Smith.

students, w1th and wlthout _
learning disabilities, in publlc
and-private schools, and in large:
and small groups. Any teacher

can lead a club. Any subject.can

be taught through the club approach. a

tYhe first five films nge a teacher

the necessary toois SN
PART ONE ...

INTRODUCTION _ .
(lémm, color, sound narration,

A-36

27k ﬁ%&;)

I academic clubs,

Content: In acad
students who have failed in

regular classrooms are able to

learn using the love of pre-~

tend and ingenuity that are a

natural part of their play.

Learning in a club involves the

¢thild's body, his mind and all
of his senses. The knowledge
he acquires is not superficial;:

it will remain with him through-
out his life.

PART TWO ... _
THE. SETTING UP OF A-CLUB
(Lérmm, color, sound, narration,

27% min.)

tent: With a $10 investment
in cloth, construction paper,

posters and tape, a classroom

Content‘

is turned into Mount Olympus

where 12 learning disable ch

-dren_study history, geogr phyf

and literature as members of a
Greek Gods Club: The club in
attion |is highly structured..
Structure, ou
distractions, to create order

and to achieve a sense of belong-
ing, is achieved by daily rituals,
regular seating arrangements,;

formalized routines and appro-

priate 1dent1t1es

PART THREE ..
DEVEﬁePiueeaﬁaniusenEADINEss

éentent; What skilis does a
child need to read? Firetﬁf

77777 Then they
gather in "Brainstormlng

sessions to invent and prepare

club activities that will teach

specific reading readiness

skills within a particular

202



GENERAL FILMS/MEDIA (cont'd:)

dramatic framework:

PART FOUR eaa

TEACHING,BISTORYL‘GEOGRAPHY

AND CIVICS
{lémm, color, ébuﬁd; narra-
tion, 27 min.)

Content: Lab School students
advance through six periods of
history from 6-year-old Cavemen
to l2-year-old American revoli-
. tionaries and industrialists.

. Knights of the Middle Ages
become alchemists, putting all
" of their senses to work as they
snlff, taste, feel and examine

"powders”. Renaissance Coun-

cillors look for examples of

perspective in art of the mas-

ters and then look at each

other in perspective on a city
street.

PART FIVE ... _
THE TEACHER AS CLUE LEADER
(Iémm, color, sound, narra-
tion, 25 min.)

Content: A public school
teacher turnsiher large third

grade class into a Smokey the

Bear Club. Her students dis-

sect a chicken as part of their

study of nature, science and
animals:

Film Six -- TOOLS FOR LEARNING:

AN ARTIST TEACHES ACADEMIC

SKILLS THROUGH WOODWORK .
tl6émm, color, sound, narration,
27% min.)

Content: 1In the Lab School's
woodwork shop, sculgtor and art-

ist, Bert Schmu hart, and hlB

students measure, BBW! drill,

hammer and paint/. The students

concentrate on the product - a

chair, a table, a boat, a musi-

cal instrument: The sculptor

concentrates on the learning
a-37

process-coordination of eye and

hand spatial relationships,

planning and organization, se-

quencing and the relationship

‘'of the parts to the whole.

LIKE YOU LIKE ME S
{1lémm, color; sound; 23 min:)

Content: ) animated
films is de51gned to help teach-

ers as they face the problems of

identifying the least restric-
tive environment in which handi-
capped children can function and
succeed.
Suggested use: Teacher traiﬁifg.
Available from: Encyclopedia
Britannica Educational Services,

425 North Michigan Avenue,
60611.

Chicago, Illinois

M;g« FOR ME/MASK FOR YOU

(Lémm, color; sound, 16 min:)

Content: A young child; lonely
and rejected, discovers accep-
tance and créativity through a
community arts center.

Suggested use: Program advo-

cacy with general audience.

Syracuse Film

Available from:

Library; 1455 East Colvin .

Street; Syracusef New York
13210.

MR. SYMBOL MAN L
{lémm, color, sound, 50 min.)

éharies ﬁilss ex-

Content-



GENERAL FILMS/MEDIA (cont'd.)

Shows the use of Blissymbols
with non-speaking, physi-
cally handicapped children
with cerebral palsy at the
Ontario Centre for Crippled
Children in Toronto.
suggested use: Teacher train-
ing.

77777 Inc.,

,,,,,,,,,,,,,, Films,

145 Scagyggough Road, Briar-
New York 10510:

ciliff Manor,

L)

. MOVING/MAKING/ME
(16mm, black/white;
min.)

sound, 28

Content: Documentary film
of 13 prlmary educable men-

dancée and art sesdions. The
film focuses on the chiil-

dren's art styles, their ori-

ginal dances and art work:

Suggested use: Information or
advocacy for arts w1th handl—

Available from:. Realist:
Photographers and. Film Makers,
196 North Park, Buffalo,

New York 14216

- -
.

Niéki4ggéﬁﬁgbﬁgﬁigﬁESE4?§Ifﬁ§3
(16mm, 15 min.)

Content: Shows.how Nicky; a
10-year-oild blind cerebrally
palsied fifth-grader has been
successfully mainstreamed into
a Mamaroneck, New York public
school.

Suggested use: Teacher train-
ing and general audience.

A-38

Available from: .éﬁﬁ/ﬁécfiw:
Hill Films, 110 15th Street,

Del Mar,; California 92014.

SOMETHING SPECIAL
125 min.)

A filﬁ 59 the Alliance
John F.
Kennedy Centerx for the Perform-
ing Arts, which portrays the
ways in which all the arts are
bagsic within education. The
film encourages the inclusion of
meaningful arts programs in
established elementary and sec-
ondary school programs.

Content:

ted u and
professional audiences; school

Suggested use: General

administrators.

Available from: The National
Art Education Association,

Reston; Virginia.

WHY MAN CREATES
125 min.)

Content: n o
concept andﬁh;s;ory Dfig£§§-777
t1v1ty.7 A visually dynamxc and
unique film.
Suggested use:

Generai audxi-

‘Available from: Pyramid Films,
Santa Monica; California.
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' GENERAL PUBLICATIONS - _ :

Aiello, B. "Hey What's It like to Be Handicapped?"” Education
Hniimxted,(1979) l—(2), 28-31. » : :
Almond; P:; Rodgers, S. and Krug; D: "Mainstreaming and A Model

for Inciudiﬁ§ Elementary Students in the Severely Handicapped
Classroom." .Teaching Exceptional Children ¢1979), 11 (4),

4 135-139.
Baker, ciifford, D aggfgog;gr,fs J. Handbook of Teacher Training
Activities_to Pre : Work With Handi- -

capped Children. Educational Services, 118 40th Avenue,

Greeley; Colorado 80631.

Bartholomew, Donne and Tannen, Christina: Resource Guide for

Community Arts Development: Sangamon State University,
Illinois Arts Council; North Wabash; Chicago, Illinois
60602 (1979). p

It

. Benne, Bradford, Glbb, and Lippitt. The Laboratofyruetﬁoﬁrof
Learning -and Changing. Science and Behavior Books; Palo alto,

California (1975).

Bradford, Leland P. Making Meetings Work: A Guide for Leaders
embers. University Associates, La Jolla, California

(1976) .

Burke, W. Warner and Beckhard, Richard. Conference Planning
ed.). University Associates, La Jolla, Califdrnia 976).

chéffiﬁ,,a;ﬁ; "Will the Real 'Maznstreamlng Program Please

Stand Up! (or ... Should Dunn Have Done It?)" Focus on
Ekégﬁtiohal Chtldren (1974), 6 (5),; 1-1i8. T

Eoé, Linda C. The Cultural Birectogz American Council for -the
Arts, 570 Seventh Avenue, New York, New York 10018 (1975).

Expressive Thergples, The Arts, and the Exceptional child:. Eric.
Reproduction Serv;ce, Post Office Box 19 E Erllngton, V1rg1nia

22210.

_Jon Groggs. A Practical

a v ) R
Manuai for Eeamrauiiding, Unf@ersity Associates, La Jolla,
California (i§7§)*

Francis; Dave and- Young, Don.

Glazzard, P. 'Slmulatxon of Handicaps as a Teaching7§grggggy for
Preservice and Inservice Training." Teach:ng Excgpt:onai

Children (1979), 11 (3); 101-104.

Gorman, Alfred H. eachers and Learnera° The Interactive Process
of Education. Allyn and Bacon, Inc., Boston, Massachusetts

3 |
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GENERAL PUBLICATIONS (cont'd.)

Johnson, G.0. and Kirk, S:A. "Are Mentally Handicapped Children _
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¢ | GENERAL ORGANIZATIONS

. . N N /
’ .

Advocates for the Arts . Association ogfgoiiggglffﬁ =
570 Seventh Avenue University and Community ﬁrf
New York, New York 10018 Administrators . f"
(212) 354-6655 - ' Post Office Box 2137 !

\ Madison, Wisconsin 537@1
---(608)--262-0004

't Alliance for Arts Education
" John F. Kennedy Center for

the Performing Arts Thgigggggiatxon of Handxcapped
Education Department 8 Artists;.Inc. T
Washington, D.C. 20566 503 Brisbane Building -
(202) 254-3250 A Buffalo; New. York 14203

' (716) . 842-1010

American Arts Alliance " o f o
424 c Street; NE - College Arts Association
Washington, D.C. 20002 __of America

{202) 544-3900 A 16 East 52nd Street
: . : New York, New York 10022 n
(212) 755-3532 ‘

i

American Council for the Arts RN

( ACA) 77777777 . ; . _
570 Seventh Avenue. Handicapped Artists of
New York, New York 10018 . America; Inc.
(212) 354-6655 A . 8 sandy Lane = = = _____ '

* Salisbury; 'Massachusetts 01950
o : . (617) 462-6522 :
American Council for the Arts
__in Education

.. 1704 Bolton Street Hosplta;7§u§1ences, Inc.
,~8 Baltimore, Maryland 21‘17 1540 Broadway
(301) 383—0948 . _ New York, New York 10036

(212) 575-7660

i

Arts Media Services

25 K Street, NE : National Arts and the Handicapped
Suite 200 . . - Information Service

ashington; D. c. 20002 . Arts and SPecial Constituencies
(302) 789-2104 : Project, National Endowment .

for -the Arts

2401 E Street; NW

Washington, D.C. = 20506
(202) 634-4284
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GENERRL ORGANIZKTIUNS (COnt'd ’

Nat1ona1 Aﬁéémbly of Communlty
1625 I Street; NW
Suite 725a
Washington, D.C.
(202) 293-6818

20006

'Natxonai Association for

Creative Children and Adults

8080 Springvalley Drive

Cincinnati; Ohio 45236
{513) '631-1777

The National Center for the
__Arts and Aging S
The National Council on the

Aging, Inc.
1828 L Street,
Washington, D.C.
(202) 223-6250

NW

20036

National Committee, Arts for
__the Handicapped )
1825 Connecticut Avenue,
Suite 418 -

N.W.

>Nat10na1 Endowment for the Arts

2401 E Street, NW
Washxngton, D.C. 20506
(202) 63# ~-6369
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:The Netwcrk, Inc.

National Guild Community
Schools of the Arts

570 Seventh Avenue

New .York, New York 10018

-(212) 840-0808

National Information Center
_ on Volunteerism __
Pbﬁt Uffléé Bbi 4179

(303) 447-0492

“

‘290 South Main Street

Andover; Massachusetts
(617) 470-1080 -

01810

U. s.
Arts and Humanltles Pivision
400 Maryland Avenue, SW
Room 3728
Washington, D.C.

(202) 472-7793

20202

|



)

APPENDIX B

Materials and Resources

—ry

A9
5

Y



ART RESOURCES

Some resources and materials that might

enhance your ert lessons.

i — , .
’ Paper : ' - -

Manila . -~ , ' Cheese Béiés, _for:
.Newspr;ntififi Miniature furniture; _
Colored Construction Toys; . ,?;ﬂ
Finger Paint - Looms; T T
Oak Tag “ Etbrary Card Holders; - E/]
Matt_ Board ° ' T Storage of Rulers; \
Block Print : ‘ Paint Tubes; .
Newsprint : Mobiles . _ |
€Cardboard: _ - cigar Boxes, for:

Corrugated; ; Looms;

Plain , i  Letter Containers
Cellophane “ ¢ Toys; .
Corrugated Roll . : . Sculpture; ) N

. Butcher Paper =~ ; ot .Construction ‘. ~ /\
Paper Towels _ o : . . . v
Chalk Boxes, for: - ‘ VU

Birdhousegs.; . : , ' ‘ : \

€ContaineTs; i L. ' ‘ \

Gonstructioﬁé )

d i ,:y
paint and Colors K
Prmtmg Inks, water soluble . 'Felt Tip Pens: A
Water Color Wash N ‘Permanernt; . '
Crayons, Wax: . ' / _ Water Color
; Large; o , -  Tempera: ‘
Small; . B Finger Paint -
_ Kindergarten : : Water Color
Chalk_ - Palette Knife
Pencils - : Cotton -Swabs
Erasers: : Sandpaper

‘Soft; : Steelwool

Rubber;

Kneader




DANCE/HOVEMENT RESOURCES

n

Dance and movement activities can happen

S floor around desks, in the hallway or in
: the gym. The main resource is each student s

body . R
Equipment '
- Record Player,; with A Musical Instruments
- Pause-Control = : Video Tape Equipment
Tape Recorder; Reel to - Polaroid Camera - ;
Reel or Cassette — Climbing, Rolling,
Movie Projector and ~_ __ Sliding Apparatus _
Screen - . 'Cloth of Different Weights;
Slide Projector ! ' -+ Colors-and Textures
Black Light Tissue Paper :
Mats , - . Scarves

Music Instruments

Hand Drums - 5 Sandblocks

Claves . o Finger Cymbals
Sleigh Bells ~ Tambourine _
Y Triangle L ’ Resonator Bells
Maradas ' a Autoharps
*. Rhythm Sticks . : - Guitars
\ Quiro’ - Xylophone .
MUSIC RESOURCES ~

K Some resources and materials which might

enhance ‘your music lessons.

Ao

Instruments
- €Chamois Skin, ﬁéea and . “Rattles
Scraps; for : : , -Finger GymBals
_ Drum Heads _ Kazoo .
Round Oatmeal Boxes, . ;. Wrist Bells
For: ; . , Wind Chimes
_- ‘Drum Bases _ o Alito Harp
Tuneable Hand Drum ' : Washboard }
. Chino Dance Drum . Claves _ : N
. Steel Drum ' : " S Rhythm_ Sticks
Drum Mallets with’ _ , Cowbell;, Indian Bells
- Lambswood Heads . ‘ Triangléé
Félt. Mallets . - ‘ Tambourines -
Tomba DPxuyr : ' ' ° CEymbals . *
Sleigh Bells , Castanets
B-2 v
e 3 .




» DRAMA RESOURCES

Materials from your art, music and move-

ment lessons are great resources for .
starting drama activities: Wall murals

may be the backg -ound scenery for a ;
speeial scene from history:

Free and inéxéénsivé

- Cardboard Boxes, for: Feathers
__ _Stage Sets_ Magic Wand
Crébe Paper,; for: , Rugs
~ Costumes _ ' , Play Teiepﬁone
- Carpet Cylinders for: : A , Day-Glo Paint
~ Stage Sets _ : . Stage Make-up
0ld Material, for: ‘ . Record Player-
Costumes ' _
01d Clothes, sribééi
Hats :
‘Scenery

Shadow Screen
Plain Screen
Elevations, a Large Block
 or Platform _
Lights, Simple; Free
] Standing e
Fabric, for Background
. Bulletin Board. ]
' Butcher Paper °
’ Corrugated Cardboard
Tempera Paints
Sheets

AV}
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Scissor Méﬁiguiatibﬁ

P : ADAPTIVE ?EGHNIQHES VISH?L ARTS

The follewing adaptive tecﬁniques aggﬂprovi&e&

to assist you in adapting the visual arts activities
in th1s guide to the special needs of your-students

Al

1.

Use double-ring. (4 holed) seissers -- t’aeher "buddy"';
or- aide can assist. ’ '

Thick, dark black or bright red lines are easier for
student to identify and .cut<

By firmly holding the student's wrist with teacher s
thumb placed on the student's entire palm below the thumb,
the student's Rantl is unable: to "flop" éﬁd remains

stralght which\keep

For hands with little or no muscle control, give hand
exercises. Squeezing a soft rubber ball will help

develop muscle control

For students with crippled, paralyzed or prbsthesis-

equipped hands, who are unable to manipulate scissors,

somé may continue to use double-ring scissors; others
can learn to cut with exacto knives.

"*I ‘Insxgb 8: Art

New_ 5ersey, Milburn, New dersey, 1976
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Pasting

1.

2.

W

to put paste on their

finger and frequently put paste all over their hands.

Cut a small hole at the toe of a sock, place the sock

Some students do not  know

over the child's hand and have the child put forefinger

through this hole. Child is permitted to place paste

on this one finger. Through repeated use of the sock,

the child learns that paste only goes on this one

finger. When skill is learned, remove sock as a reward

for a learned behavior.

To learn where to apply the paste, draw a fat line

around the outside perimeter of the shape and a large

mark in the middle: This will identify specific pasting

areas. Eventually the child learns and the lines can

"be exc}ﬁded;

Viéﬁéii}iiﬁﬁéiféa students are sometimes unablé to

3.

identify pasting areas.  Apply white =~

glue around the perimeter g@@,tﬁ,tﬁe,@idéiﬁz?\gﬁéﬁ it

hardens, student can feel where the paste areas are.

and can apply paste to the raised surface: ‘
277?77!?77 )
1. 1Initially, when introducing painting experiences to

students, limiting the palette to one to three colors
is sufficient. . A more extensive color choice.con- .

fuses some students. As painting experiences and
‘skills increase, slowly add the full palette. The

/

additional.stimuli will be easier for them to accomodate..

It is also suggested; that students just learning to
paint be given one brush for each color. i
When learning to paint, some students do not always
understand the progression of painting routines or
brush manipulation. Dipping brush into paint, applying
brush .to paper,; and manipiulating brush back and forth
to cover the paper with paint may have to be repeated
several. times in that progression before learning -
occurs. Some students may need assistance in holding
and manipulating the brush. : :

To keep tempera paints. from dripping, thick paint of

a creamy consistency is preferred. Powdered tempera
paints can be thickened with soap powder, extender,

s



tempera paint thickened with soap powder hardens and

leaves a raised textured surface which can be felt by

- the student when dry. Older blind students, working

with oils or acrylics applied with a palette knife,
'touch'" experience when paints

would achieve the same
dry:

Paint Applicator

1.
2.

General

Long handled brushes are easier to handle:

For students with "grip-control" problems; cover handles
of brushes, drawing media and tools with cotton batting
wrapped with masking tape to ensure a good grip:

cgtors: If necessary,; paint can be put into plastic
containers that have pouring spouts:

Some students; due to stress placed upon_self-care
ard cleanliness; shy away from messy projects. Start
with non-messy activities and lead into "messy' ones
gradually. ' i

For some students, the teacher may nsed to physically
guide the student's hand novements until a working
rhythm is established; ‘then release hand.

When teaching a skill, concentrate on the skill and
do not worry about a finished product.

Group work --- sharing ideas, materials,and acheiving
common goals on one combined project --- is good for
developing positive interpersonal relations and
socialization skills.
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WARM-UPS

Some activities serve as warm-ups to get your
body and mind (and the student's as well) into
the stage of readiness for arts activities:

Music

Gather together eight or ten bottles of different sizes and

shapes. Fill each bottle with different amounts of water.

Arrange them randomly and gently tap each one. Try to get

‘a ‘consensus from the students as to which bottles make the

Q

highest sounds and which make the lowest. Instruct the

students to imitate each sound - ‘as best they can. Now have

them go around the room and tap various objects with a

pencil. Which objects have a clear ring and which thud?

Why? Can you and the students arrange the sounds in an .

orderly fashion from low to high? Or. vice versa? An ex-

tension of this "warming-up to sounds in our .environment™
exercise might be an attempt to duplicate the pentatonic

scale.

o

This is a basic relaxation exercise. Bring an ice cube or

a popsicle to class. Or take advantage of a snowfall and
bring a snowball into the room: Instruct the students to
"observe how it melts':. Tell the students that you are N

going to ask them to imitate the process. It will be most

effective if you instruct the students to "make themselves

as ‘frozen as possible, freeze your hands; feet; jaws; back;

buttocks until you are as stiff as you can be. Imagine now
that you have been placed in the warm sun. Slowly; slowly;
slowly you begin to soften;, very slowly you soften and be-

~ gin to melt. Slowly you begin to ooze down toward the floor.

Slowly you begin to flatten out until you are soft, watery
and fiat as you can be: So flat and still that there is

'~ no movement at all."

. *kk -
This is a great control exercise. Have students get into a_
cirecle:. THis can be done standing or in wheelchairs. "Bend
over from the waist. Let the feeling come up through your
body and slowly raise your body and head. When you are 'up-
right, release the feeling through your voice. . Very softly
say 'oooooohhhhhh' and in the loudest possible voice o
'yeeeaaahhh' raising arms over the head. Let your voice in-
erease in volume in one continuous sound. As the volume'

j\



increases,; your body gets bigger and bigger and lets every- _ -
thing go on the final note. Then do it backwards 'yeeeaaahhh',
with your body returning to the original position.'" Repeat this-
. it won't work the first time! '

Art

This is an experience in art: A happening: Tape a large
piece of watercolor paper on all four sides onto_a flat working
surface. Brush it with water, using a sponge. Drop concen-

trated ink from a small dropper onto the wet surface and
watch it grow. Two students can collaborate: Colors can be
combined.

Drama - v .
An excellent warm-up activity for drama is called "freeze". It
is challenging, it fosters control and self-discipline, the

students never tire of it and it will prove extremely useful
c?rcughout the year when used as a signal for focus and atten-
tion. : ' ;

Find or create a space large enough so that the students may

freely move about. Imnstruct them to find "their own space''--
that is, a place where, no matter how far they stretch in any
direction, they will not intrude upon another's space._ _Each,

working within his own space, is to_ try to stretch in.as _ -
many different ways -as possible while listening to the beat of -
various rhythms on the drum.: When.you feel certain that they

understand this, instruct them to move about the room, keepirig .
their own space.  Vary-the rhythms from rapid to very, very

S-L-0-W (the students love moving in slow motion. No matter

how slowly they move, challenge them to move each part of

-

their body more slowly). Keep reminding them (1f necessary)
to maintain their "own space". . ' i

Randomly call "freeze". Encourage the students, to stop the

acticn completely. Some will have one arm raised; others

.. will be leaning forward, etc. When you are certain this

exercise is mastered, instruct them to imagine what else this
~ "gtatue" might be doing._ Who might this be a statue of? A

marathon racer about to leap a hurdle? Edison replacing an

overhead light? A queen parading around in an ermine cape?

A little child leaning over to tie a shoe lace?

Repeat this exercise regularly. The students do not tire of
it. On the contrary, they grow more and more expert: -As you
progress into dramatic improvisations, this exercise will

prove very worthwhile in developing characterization.



