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ABSTRACT

backed by the funds to research and deve]op new approaches. In this c11mate of
1nnovat1on and investigation, the arts have much to offer as a vehicle for in-
creasing the skills and strengths of haiwdicapped children and youth.

While there,are miany references in the professional T1terature to the vital need
for career: education of-handicapped children and youth, there is a paucity of

material indicating attenipts to explore techniques for providing this important

~component. Therefore, the goal of this proposed -research project is to investi-

'gate and report to the field the resu]ts of a Specialized Instructjonal Program

youth. : .

The Specialized Instructional Program in the Arts W111 1nc1ude the development

of a guidebook of arts strategies for teaching career and 1ife skill objectives

to moderately and severely handicapped youth. Two assessment measures will also

be developed as part of the instructional program--a cr1ter1bn7referenceq7meas-

ure to assess progress of students participating in the program'fathanfattgtu-

dinal measure to be used with parents, teachers and significant others in .the

lives of handicapped youth. The content of both measures will be closely re-

lated to the career and life skill objectives specified in the SpecialiZed In-

structional Program. Special events for parents, teachers and potential employ-

ers will also be offered and will provide severely and moderately hand1capped

- youth the opportunity to exhibit and demonstrate their accomp11shments in the -

arts:

'The project’s research act1v1t1es will be based on an experimental group on]y ;T

N

e

design; with approximately two hundred moderately and severely hand1cappegfgouth )

pre- and post-tested on the American Association on Mental Deficiency's’

Behavior Scale and the Social @nd Prevécational Inventory Scale - Form T, In

additien, parents, potential employers and s1gn1f1cant others working ~with proj-

ect participants will be pre- and post-tested in each of the proaect s three
years on the attitudinal measure developed. L o

Careful attention will be pa1d to the evaluation compohent of this proaect w1th
provisien for_an Evaluator/Observer who will collect data by-observation and in<

terview as well as a Third Party Evaluator who will cdmb11e all proaect data for
a report on project Tmpact

Second-year plans call for the implementation, modification and éaﬁﬁﬁaéa,aéyei,‘

opment of the Specialized Instructional Program:—Teachers -guides and additional
instructional materials will be special products. Fhird-year efforts will be

directed tbward'furthér,f1éld7té§t1ﬁ§,’ﬂ1$$éﬁ1ﬁétléﬁ and toward the Ht1112at1dﬁ '

ties in the arts for moderate1y ahd severely hand1capped youth

.

3
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1.1

Introduction

©

viduals-have- been ‘accompanied by alterations_in_attitudes and épproaches,
toward their education. One areaof change has been the increased commit-
ment of educators Eb include career education as a vital Ebmbbﬁéhi of the

~those who are moderately and severely hand1capped I'f the education bfc-

cess is to facilitate the 1ntegrat1on‘of moderately and severely handicapped

into. the ﬁéiﬁ fabric of society, then significant educational effort must be

expended” to ‘develop the career and 1ife skills essent131 “to- the1r roles as-

efunct1on1ng adu]ts; Included in this preparat1on must be programs to as-

sist handicapped persons adiust to a variety of 1ife rolés; including their’

roles as social be1ngs, se]f-caretakers and as product1ve workers. THE

ington D.C., NCAH ser és s, the™ nat1ona1 coordinafﬁng agency for agﬁs pro-

grams serving the nation's d1sab1ed and is committed to the belief that the
2 o s . ,

skills of moderate]y and severe]y handicapped youth An educat1on i f£111- ‘



which would:

arts provide educators, therapists and other service providers

uniquely effective strateaies for developing basic skills; improving
self-concept and enhancing the quaiity of life of disabiéd‘€n&ividuai§.
The purpose of NCAH's Career and Life Skills Project was to demonstrate

through réséarch‘ihat the arts; whén ‘systematically utilized; could also

increase overall career skills 'ong 13-21 year olds with moderate to se-
vere ment %‘ tardatibh Accordingly, a three-year project was designed

N

’

& Develop a S ec1a11zed Instructional Program in-the Arts to

1+

increase the career and 11fe skills of moderate]y and se-

“&he final curriculum gaiaé (Section 5.0); and a report of year three

~~Yérely handicapped youth;
e Implement and field test the Specialized Instructional Pro-

gram in the Arts with hand1capped youth at d1verse pilot

sites thkroughout the country;

~. ® Assess, through research, the impact of the Specialized

inéiruéfiaﬁai Program in the Arts on the career and 1ife
skills of moderately and severely handicapped youth; and,
-~ Finally; -
‘e Disseminate information regarding the projeét and its ma-
ter1a]s to pract1oners 1n the field throughout the country

The purpose of this subm1SS1on is to report the resu]ts ef that three--

review and §dﬁmér1ze Year One activities .(Section 2. 0), review and- summar-

ize Year- TW& 5cf1 1 jes (Sect1on 3.0); report on major activ1ties and ac-

E6ﬁﬁ1i§ﬁﬁéﬁ%§ of Year-Three (Sect1on 4;0);_a description and sample of

/".\.
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seiéetihg an

-

in nature Inc1uded amqng theee act1v1t1es were: hiring project staff;,

'ontract1ng with project s1tes;.3dent??y?ﬁ§ Tocal coordina-
tors and site team\members at p110t sites; identifying ﬁ%dé?été?j and se-

vere]y hand1cappe¢ youth to-par$1c1pate in the Specialized Instructional

'ﬁrbgrém in tﬁé Afts; seiéetéhg aﬁa7éf aéVéiab{hg»iéséaieh and evaluation _

/

by the program; and; fhna]]y, deve]op1ng a sample set of f1e1d-test in-

structional materials to be used .at project sites during the second year-

A synopsis of first-year milestones is presented in the follpwing sec-

-

tion. A detailed description of Year-One act1v1t1es was submitted in the

Year-One Report.

Year-One Milestones

® Selection of ﬁrbject'Staff—anduteﬁgiﬁﬁhfs

Personnel with background and expertise in the areas of Special edu= -
cat1on, research and administration were se]ected to carry out proaect
activities. Staff 1nc1uded; Projéct Director, Ei]een Daniels, ﬁith re-
§666§?B?1?Ey for 6Véi§eeih§ all §ﬁB§EéﬁEive and bfegrammatié functions

bility for monitoring and supervisory functions; NCAH's Executive Direcs
tor; Béffé Véiéﬁf? to assure fulfillment of project héikééebé; ‘
_ 5



To assure the provision of highly specialized services in the are
of evaluation, special education curriculum design and the arts, highly
qualified individuals in each field were selected to serve the project

in a cons u]tat1ve capac1ty as fo]]ows

. Curriculum Consultant: Dr. Helen Almanza
. Third Party Evaluator: Dr: William Reynolds :
. Arts ReSburCe Consultants: Individuals with special expertise in the

arts and special education were selected
to assist in reviewing and geygjgp]ng

specific arts activities for initial im-
plementation mater1als )

¢ Selection of Experimental Sites

- Four geographically diverse public.schools were i¥entified to serve

as project sites. Site selection was based on ihé following critériar

Ava11ab111ty of approximately 50 moderately and severely handlcapped

~ youth (ages 13-21) to participate in the Specialized Instru't1onal Pro-
gram

RS Ava11ab111ty of district staff with sufficient intersst and/or resources

in the arts and special educatiom to participate in the project's deve]-

opment, evaluation and implementation activities
. Ability to participate in all EFéjééi data collection activities

. Ability o .designate an individual able to carry out the respon51b111-

ties of a site team leader

. Ability to designate special educat1on teachers to serve as site team

memberg participating in implementation and evaluation art1v1t1es




Project Sites seiettgd were:

,,,,,,,,,,,

THE WOODSIDE SCHOOL - ‘DIGGS SCHOOL )
Highline Public Schools HWinston- Sa]em]Forsythe Cbuhty Schools
Seattle, Washington Winston-Salem, North Carp11na
ébAMSbﬁ-jUNibﬁ YIGH SCHOOL DOUGLAS COMMUNITY SCHOOL :
Q]é?}bh County Schools _ - Loudoun County Schools
Morrow, Georgia | 'Leesburg, Virginia

" o Designation of Project Site Teams

At each experimental site a Project Site Team cansistihg of at least

—

one 3ite team leader and up to five site team members was 3 -nt1f1ed and

>

operat1ona]1zed.

. Site Team Leaders: A1l site team leaders were individuals w1th ad-

“ministrative authority at the local.district .

level who carried out project administrative

: ]1a1son act1v1t1es and supervised on-site activities.

: Site Team Members: - All site team members were special education

- : ‘ teachers with primary responsibility for handi-

capped students educational program who imple-=

mented, field-tested and evaluated %ﬁe Spec1a1- .

ized Instructiona] Program o

J

An Orientation Meeting to review project goals, objectives and proce-

-

Project Orientation Meeting =~ -

" dures was he]d in March, 1980. The meeting, conducted by the Project

: Birector; was attended by site team leader s/adm1n1strators from three
Details of

experimental sites and the proaect 3 Th1rd Party Eva]uator

Drogect ‘activities were descr1bed, reSponS1b111t1es clarified, reSEarch‘ 7

and data'collectiéh activities reviewed and .explained. A project éajegf —
: e
dar was agreed upon and a forum prov1ded for‘vorc#ng~questﬁons and con-
\\,,r“cerns regarqxng proaect act1v1t1g5
T
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. Ident1f1cat1on réer and Life Goals and 6bjéctiv**

f Ca
A series 4(5 ops was conducted to involve spec1a1 edueators at

proaect s1tes in 1dent1fy1ng thos? career and 1life goa]s and ob3ect1ves

.

the project materials would address.
Educators were asked to identify those skills most i‘kéiy to lead

to successful ind;pendent 1iving by moderately and severely hand1capped

_ students. In all, special educators identified 151 objectives in three ~
broad areas: Personal-Social Skills, Daily Living Skills and Occupational
Guidance and Preparation Skills. These 151 constituted the operational
Bé§§ for all subsequent research and arts development activities.

o Development and Documentation of Initial Field=Test Materials for the
Career -and Life Skills Specialized Instructional Program

A gui&éBodk of arts ééiiéitiés desfgnéd to meet the identified ca=

was &évéibpé& as a culmination of Year-One aét1v1t1es The guidebook,

entitled Career and Life Skills Project: An Arts Program for Handicapped

9171 * *E ééég.s:; included a teacher's 1mp1ementat10n g'«”de1 aselection of 45
/ .

arts activities 'related to three instr ioh areas--Personal-Social

to‘E§§Jst/teachers in 1mp1ement1ng the program. The mater1a]s in the \

o N
gh1de were an outgrqwth of the proge ct's Year-One deve]opment act1v1t1es

A detailed descr1pt1on and a copy of the guide was included with Eﬁé R

Year-One Report. . ¢
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3:1 Proaect Background - Year Two

Spec1a11zed Instruct1ona1 Program in the Arts on the career and 11fe sk1lls
of hand1capped youth and modifying and finalizing the development of in- :
structional mater1als const1tut1ng the Specialized Instruct1ona1 Program;
“Major accomplishments in the area of implementation and fiéidrtésting
included providing special. educators at four national project sites with
inservice training in the arts for handicapped youth through a series

- of deve]opment»workshops, ut111z1ng the Spec1a11zed Tnstructional Program

their career and life skills; collecting and reviewing field-test data on
jnstructional materials cbnSt1tut1ng the Specialized Instruct1ona] Program
in the Arts:

,YééF-Twa activities in the area of evaluation and assessment were both
formative and summative in hatuée and{nciudéd the compiiation of descrip=
Eﬁ'é'dafa on the samp]e stident popu]ation, pre- and post-testing handi-
’éaZped students bartieiﬁating in the Sbécialiiéd Instructiona] Program t?

Instruct1oan1 Program in the Arts and format1ve1y evaluating the goals and
- bﬁjéétiVés upon which the Spét1alized Instructional Program in the Arts were

based:




L2

: e MaJor act1v1t1es re]ated to modifying and fina1121ng the deve]opment

of the Specialized: Instructional Program in the Arts- ihcluded deve]op1ng

l

approximately 70 new arts activities throug

"hasser1es of Deyelopment Work-
shops at each project site; reviewing apfs activities with'arts and curric-
ﬁiﬁﬁ céﬁ§ﬁitéﬁt§ at a final Déﬁéﬁéﬁﬁhnt/Rev1s1on WOrkshop and modifying

arts act1v1t1es on the basis of a]] re]evant 1nput available from forma- .

tive and summative data bases.

/

3.2 Summary of Major Milestones: ' Year Two -

A summary of major milestones for the project's second year is pre-.

sented in this section of the report: The Year-Two Report for the project

Shbﬁid_be'céhsuitéd for a detailed and comprehens1ve descr1pt1on of second-

year activities. 3

¢ In-Service Meeting of Site Team Members

A two:day iﬁsseré%ce méétihg to tfaQH téachéis in the utilization of

uled. The meeting, conducted as part of NCAH's Annual Meeting on Septem-
ber 29 énd 30, 1981 in Washington; D. C., Was attended by Site Team Mem-
bers from each of the four second-year proaect sites. The fo]]ow1ng

materials and training regard1ng the1r ut111zat1on were hféééhtéd at the
meeting. o | A

’w'.

. A Teachers Guide: Explaining the scope and des1gn of materials; pro-
. tedures for ut11121ng arts activities and instruc-

tions for 1mp1ement1ng the evaluation of program
materials. . .
o /
. Arts Activities: A collection/of 45 arts activities ref]ecting the
' mediums of V1sual arts, dance/movement, music_and

; 5% ~ drama, each designed tomeet a Spec1f1c 1nstruct1 ona] 7




0bJECt1VE in either persona] social, da11y 1]y1ng

or occupat1bna1 guidance and preparat1on skills.

) Teaéhers Logs: Evaluation guest1bnna1res to be comp]eted for each
: activity implemented by teachers as well as an im-

plementation calendar.

art techniques and suggested materials.intended to

. Resource Materials: Consisting of b1b11ograph1c references, adaptive

provide additional resoutrces to teachers in imple-

menting the arts program with their students.
In addition to reviewing program materials; site team rr)embers also

received in-service tra1n1ng on projected Year-Two data cd]]ect1on, im=

p]ementation and eva]uat1on of activities;

tional Iﬁtéfest Battery - Form T (SPIB-T) -

-

A1l handicappel students identified a8 saﬁﬁié subjects at éééh ex-

perimental site were assessed on parts 1 and 11 of the ABS prior to the ;

beg1nn1ng of the arts 1ntervent1on on October 1, 1981 The . 1nstrument

was administered by the t
by the site team leader as the most appropriate ind1v1dua1 to co]]ect

data. Post-test1ng of students w1th the same 1nstrument by the same

teachers took place after the arts intervention.

As with the Adaptive ééhavibr Scale, all handicapped siudents par-

t1c1pat1ng in the proaect Wé’e E’p”sed to the test 1nstrument prior to

the beg1nn1ng of the Spec1a11zed Instructi
October 1, 1981. As anticipated, the response format, which requires
students to mark féspansés tajdictated questions,; was ppropriate to
students functioning at the moderate end oF the project 3 target popu]a-
t1on. Students fa111ng at the severe end of the project's target popu-

1at1on were more appropriately tested by the ABS where the teacher



Analysis of pre and post data indicated a significant incremental

gain between pretest and post test scales in eight of the ten subscales

i

of the ABS. Analysis of SPIB-T data was less conclusive because (a)

the test format was only appropriate to a smali per cent
population and (b) positive gains which were reported:on the SPIB-T

were not found to be statistically significant. A detailed analysis

“of data results was included with the Year-Two report:

Assessing Teacher Attitudes towardxﬂandlcappedmiouth4ny4uue4kn¥§gLand
Life Skills Project . .

A 51te team members were pre- and post -tested to obtain a measure

__of teacher attitudes toward handicapped youth and the. ut11izat1on of a

Spec1a1ized Instructional Program in the Arts to teach career and life

skills was implemented as planned. The assessment instrﬁﬁent deve]oped
by the Broject‘s Third Party Evaluator; utilized a semanfié di?? rent1a1 ;

technique to assess teacher attitudes on four dimensions re1ated to handiﬁg‘

-capped children and the Spec1a112ed Instructional Program in the Arts.

overall ??ﬁaiﬁgg from this data indicated that teachers held a

3

stroné, poS1t1ve attitude toward the use of the arts curricu1um.MVA

detailed analysis ¢~ att1tud1na1 findings was‘submitted with the Year- 7

Two report.

: * i Worksl
Curriculum Developrient Workshops

A series of Curricuium Deve10pment WOrkshops was conducted at each

proaect siter - site teams in Seatt]e and North Caro]ina participated in

four deVéTSBﬁent workshops; Virginia'and Atlanta sites, because of local

workshops prov1ded specia] educators with in-service training regarding
the a p1ication of specific art forms--visua1 arts, danceimovement drama
youth career and 1ife skills;

.il‘ iﬁ . - "u( . wi .
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Fo]]ow1ng an arts . in service presentation, site team members parti-

-c1pated in a one-half day writing seminar. At each writing seminar

strategies and techniques presented by the arts resource consu]tant were

,rev1ewed sna new arts act1v1ties developed for inc]usion in the Third-Year

ANy
field test version of the Specialized InstructionaT Program submitted

: with the Year-TWo Repcrt In a11 approximately 51xty new arts activities

were produced as a result of curriculum deve]opment act1v1t1es R

Uti11zation and Field Testing of Arts Activities

A Specialized Instructional Program in the Arts to teach career and

1ife skills was utilized and field-tested with moderately and seuereiy
>

~ handicapped youth at the four prbject sites thrdughcut Year=Two. The

program con51sted of approximately 50 arts activities addressing inst;gc-

tional goals and re]ated obJectives in the areas of persona] socfal ski]{s,

. da11y_11ving and occupationa] guidance, A comp]ete set pf instructional

and field test/evaluation materials-was provided all site team members.
Materials consisted of a teacher's guide to utiiiiatién; aaaiaiiﬁaiéiy

50 arts activities, suggested resources and techniques as well as evalu-
atién instructions and iﬁEtFﬁﬁénts. (These materials, entitled "The ea-

’reer ‘and Life Skills PrOJect. An Arts Program for Handicapped Adoles~

-

cents," were submitted with the Year-ene Final Report. ) Eva]uation ma-

teriadls; or teacher logs; consisted of a sixteen question eva]uation'form

for éach arts 1éss6n in the guide. Eva]uation questions were designed to

elicit informataon on such areas as the clarity and specificity of the

g

«lesson, the relevance of arts experience to instructional aims. and the

apprepriateness of the 1esson tp the function 1 level of moderately and

severe]y handicapped adolescents. Activity evaluation fbrms a1so pro-

e

12 - v ;£i£;



At the'tiESé 6? Sétbhd;year %mBiéﬁéﬁtétiéﬁ; all field-test data was
’ comp11ed ana]yzed and ut1lized to revise the spec1a11zed 1nstruct1ona]
program in the arts preparatory to third and final year f1e1d testing
Uvérait; the vast majority 6f.actiV1ties evaluated were viewed very
.. positively: A detailed analysis of activity evaluations was included
with the year two report. | -

Revmeweanngev1S1on of Instruct4nnal,Materi 1s

' Instruct1ona1 mater1als deve]oped dur1ng years one and two of the
project were reyiewed and revised dur1ng the Summer of 1981. Several
data bases were utilized in arr1v1ng at revision dec1s1ons These in-
cluded: eva]uat1 - feedback obta1ned from the activity eva]uat1ons for
each of the fié]d;tested arts act1v1t1es, input from curr1cu]um and arts

. respurce consultants and prOJect director input. The primary rev1s1on (
mechanisii-was the Career and Life Revision Workshop held in July, 1981
and 5ért1c1pated in b] curriculum and arts consu]tants as well as ‘the
Project Director. Procedures, mater1als and accomp11shments at the work-
shop were descr1bed in deta11 in the Second Year-End Report. In all;

7 one hundred ana seven activities were revised for inclusion in the
‘

Year Three versionm of Spec1a11zed Instructional Program in the Arts.

] Survey of Instruct4unalgﬁoals and,Re]ated Obaectives

, As part of the deve]opmenta] evaluation précess, all §ite team mem-
bers reviewed the 143. instructional objectives 1dentified during Year One

the basis for the Spec1a11zed Instruct1ona1 Program in the Artc. The
perpose of the rev*ew was te se]ect for the Second-year fie]d test ver-

sion of the program those objectives which were-both (a) validated as

a
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-

'structional strategy.

A survey instrument was deve]oped to review the go i

-

. the usefu]ness of the arts in teach1ng each 1nstruct1ona1 goa], and

_"_,4/

1nstruEt1ona1 goa]

: the 1mportance of each ooaect1ve to 1ts ov Y

In all; the survey | tained 286 sca 1 143 re]ated to:the "Usefui-

“hess of the Arts" cr1terion and an equa] number re]ated to . the “Importance;

of Objective" critér?on' Respondents were asked to comp]ete a]] sca]es

,.._-14 -

by c1rc11ng rpsponses rang1ng from 1 "Not use?u] " to 5= "Very uséfu] "o

5-"yery important" for the "Importapce of the Arts" cr1ter1on

s

Measures of Eentrai téndenéy inéiﬁding'meam ”*dfan and standard .

-

deviation were calculated for each<gf the: ééé scale ponses.A

N

cialized instructional program in the arts. (Results of the survey wereA

presented and d1scussed in ‘detail in the Year- Two Report ) '.;
i" ‘ ~

® Revised Specialized iﬁStFHétiaﬁw

A T

The rev1sed Spec1alized Instructional Program in the Arts, a guide-

book of arts act1v1ties ent1t1ed Independent,Livingfand the Arts was the

L major product of the Career and Life Skills Project s second year. A \\i\vw

samp]e of the guide was submitted with the Year Two Report The guide: :




(o ntained 107 arts activities which addressed instrictiona? goais and re-
1ated obaectives in three separate instructional doma1ns--Soc1a1 Devel-
7 opme\t (preV1ous1y Persona]=Sociai Ski]]s)— Daily Living and Vocational
\\Prepanation)' Approx1mate1y 57 of the program' s activities had been
field tested during the project's se cond year. The remaining 50 actir:'»
: 1t1es had been deve]oped during Year Two and were to be formally fieid
tested during tiie proaect s third year.

The pSrpose of the guide was to prov1de §ite team members at each
project s1te With a set of career and 11fe arts activities for 1mp]emenf
tation with their moderate]y and severeiy handicapped students. Arts

_ . activities were designed to assist teachers in motivating, reinforcing
S : S ?
and ehha'n';:‘in'g' thafr studéni:i’ development of career and 1ife skills.
The rev1sed guidebook was a tabu]ated three- ho]e punched binder de-
‘si§n organized to max1mize f1ex1b1e utiiization by teachers. Arts activ-;t¢
; ities were formatted and organized ) that they could be selected ac-
Sy

cording to curricuium domains, spec1f1c instructional goa]s and obJec-

tives or art moda]ities. MaJor components of the independent L1v1ng,and

" the Arts'guide are briefly described:in the ?611§Win§"seéti6ﬁs;

Instructionai DomalnsTAGoalseandeﬁbgectives of the Revised Spec1aiized
InstructionaFLProgram T v

' ' te. S 7777;
Fiftylsix stUdent obaéctives related to 12 separate instruttionai goals

_were addressed by the program s 107 arts activities. - Twenty-seven ob-
v tives were reiated to the Social Deve]opment domain; 20 obJectives to
Daiiy Living and 9 objectives to the Vocationai Preparation domain.

— >
Objectives Were § 1e'ted for inclusion in the program primarily on the

- ‘bas1s of findings of the Survey of Instructional Objectives; Survey




k4

findings were utilized to identify objectives which were regarded as
both important as educational objectivescand appropriate to an arts-
based instructional trategy: Objectives which received a mean-scale
 Arts" criteria were included in the guide materials. In certain cases;

objectives which were similar in content were collapsed and treated as
one objective:

. Arts Activities.

. The Specialized Instriction Program contained 107 arts activities. Of
these activities, 31 were in the visual arts mode; 25 in dance/movement;

° .

29 in drama and 22 in the music mode.

A1l activities were designed with implementation by the special educa-

tor famind. As such, no special training or advanced technical skills
: , { , : ) o
in tHe arts was reguired.. Instructional procedures were presented in

a sequential task-analytic mode, with the educational emphasis of the

“activity on the acquisition of career and 1ife skills. The development
- of aesthetic understandings was not directly addressed by the materials.
The Revised Specialized Iﬁstiﬁé;ibhai.ﬁfbgrém ih the Arts became the -

basis for all third year implementation and field-testing efforts. A

copy of the program was submitted with the Second-Year Report.

31
|
|



.

. 4.0 YEAR THREE

L4




This section of the report descr;bes the activities and accomplishments of
the broject s third and final year. As indicated in the th1rd-year continuation
request, all act1v1t1es proposed for the proaect s final budget period were )
designed to realize the fo110w1ng objectives

/ e To evaluate and assess the impact of the Specialized
Instructional Program in the Arts on the career and 11fe
skills of ﬁé&é?été?} and severely handicapped youth at
seven experimental sites. e

e To ref1ne the_spec1a11zed Instructional Program in the
Arts for teaching career and 1ife skills.
T e T develop and disseminate an arts career guide to
identify potential career opportunities in the arts for

moderately and severely handicapped youth. - W

— - - - - N .
To develop and iﬁﬁ]éﬁeﬁt a national; state and local
dissemination plan for project materials and results.
Whereas most activifiés prbpoSéd t6 meet yéaf tHFéé 6Bjééti9é§ were
some modification in the year-three work p1an A1 accompl1shments and modi-
fications will be described in section 4.2 by major objective and proposed

[l

act1v1ty;

{




4.1.2 Accomplishments By Major Objective and Activity

. - {
OBJECTIVE: TO EVALUATE AND ASSESS THE IMPACT OF Tﬂé SPECIALIZED INSTRUCTIONAL
PROGRAM IN THE ARTS ON THE CAREER AND LIFE SKILLS OF MODERATELY

AND ‘SEVERELY HANDICAPPED YOUTH AT SEVEN EXPERIMENTAL SITES.

Activity 1.1: Finalize Criteria for the Selection of Three Additional-
€ Project Sites. o .

Selection cr1teria for three new proaect sites. were f1na11zed as pro-

made a primary criteria and new sites accord1ng]y sought in the Midwest;

Southwest, and’ Nontheast. A second criteria, gqual distribution of experi-

ﬁéﬁiélgsubgecisghetween mo;erate1y and severely handicapped categories;was

finalized. The intent of this criteria was to achieve a sample popu]at1on
with a balanced distribution of students along Eﬁe,mdde?éie to severe con-
tinyum. State differences in classifications and placement practices,
together with the wide range of handicapping conditions subsumed under the
moderate-severe category; required a flexible interpretation of this criteria.
khen selecting new sites, therefore, district level student c1assifications
were utilized to determine sample subjects classification. General classifi-
catory guidelines and parameters were bfbv%aed potential sites to assist them
in locating students appropr€até for the project. A third seiettiéﬁ;éFiteFia;

representative educational settings, was also finalized. The intent of this

cr1ter1a was to locate proaect act1v1t1es in a range of educat1ona1 sett1ngs

summarized in the matrix below:

f

p



"
5
A selecton-Critera By Site
! 1{, - SEL??T}ON CRITERIA T -
4 + - Distribution Along -
4 _ . Gepgraphic MoAoate Fm Cnvan Educational
" New Site AreE“BEpréSéﬁtédhf Moderate to Severe Setting
Human Resources Northeast ﬁ68§f§f§7(§9@e with Special setting
ARlbertson; L:I: . severe physical - for students with,_
] ~ han¢1caps) S severe physical
S handicaps.
- s - Integratcd with
I o . ' respect to ab111ty
T Cherokee Park™ Southwest | Severe  Special -residen-
E - Schoo1- f S _ ) ~ « tial_and school
Enid, OK - S facility
Champaign- = Midwest . Moderate and severe Integratgd school
- Urbana / : ’ placement. ..

Champagne,11.

Actiﬁiiigl;zj Se1ect and Contract with Three Additional Local Educat1on

Three new prOJect sites were se1ected and contracted W1th as proposed;’

The three new

/
/
’

gites were: ‘ :'
o Human Resources School, Albertson; Long Island:
”’erokee Park School, . E'%a* Bkiéﬁéﬁé;

Ewou1d _support 6 rather than 7 project sites. The option of eliminating an
or1g1na1, geograph1ca11y similar site Euggested by the Proaect 0ff1cer)was
elected and the Leesburg, Va. site was eliminated from the project. _In ad=
dition to the three original and three new project sites, a seventh site--the
SPEED Developmental Center in Chicago Heights, I11inois--asked fﬁ-barticipate
"in the project at no cost to NCAH. |

“

Agencies to Serve as Experimental Sites. ‘ . -

.?>

4



Activity 1.3: Identify Site Team Leaders and Site Team Members at Each
~ *  Experimental Site.

° . Site Team Leaders and Site Team Members were identified as proposed.
At all sites the Site Team Leader was an individual with administrative
authority over site team members, such as a principal, educational director
or special education director. Site Team Member at all sites were special
education teachers with primary responsibility for ‘the educational program
of handicapped students. Typically, Site Teams consisted of a principal or
Eﬁéé?éT éa'aiiéEfBF ﬁTﬁg four special education teachers. A list of gifé

Team Leaders for each Experimental Site follows: .

SITE TEAM LEADERS

Status Site  ° : Site Team Leader Position

Adamson J:.H.; Morrow; Ga. Cherry Edwards Rayfield Special Education

Diggs School, Winston- - S
Salem; N.C. - Ann Hairston Principal

Woodside School, : S - - ]
Seattle; Wa. ‘ Gilbert Kugel - Principal . )
: Dr. Sharon Hill Director, Second-
ary Special Ed.
Programs

X 2= G)]H‘ZJ-IOI

Cherokee Park School, . . o

Enid, Ok. . Joseph Jackson Assistant Principal

Champaign-Urbana, o | S
Schools, IT1. : Marji Jobe : Director, Special

Ed. Programs

E Human Resources, . S L L
Albertson; N.Y. ' Dr. John Palmer - Director, Educa-
S : - T _tjonal Research

. ‘\\\

SPEED Developmental o ' S

L%

Center, Chicago Heights, L
111 , - Betty Krebs - Director, Music

Therapy




Activity 1:4: Identify Approximately 50 Handicapped Students At Each

Project Site to Participate in the Specialized Instructional
Program. :

The identification of 5pbfaiimatéiy 50 hahdieabbe&\Stﬂdéhts 6éi site to

from the Preject Director prov1ded on an as needed basis. Because of the

project'srequirement that Site Team Members and students be under one admin-

istrative jurisdiction and the low incidence of severe handicapping conditions

amon

" as 5

pat1

g the geneqa14popu1atibh, it was not always possible to identify as many
0 students per site for part1c1pat1on. The number of students partici=
ng in the project ranged from a low of 25 at the Jefferson School in

Champaign-=Urbana tc a high of 49 students at the Adamson Junior High School.

in's

A profile of the sample student population, across sites is presented

ection 6.0 of this report.

Activity 1.5: Conduct an In-Service Training Meeting at each Experimental

" osix

view

Sites.
In-service training meetings were conducted by the Project Director at all
experimental Sites as planned. Project materials WéFe distributed and re-
)ed and technical assistance prov1ded in the fo]]ow1ng areas:

e Procedures for adm1n1ster1ng student assessment measures

. Procedures for iﬁﬁiéﬁeﬁtiﬁg the Specialized Instructional
Program :

e Procedures for comp]et1ng "teacher 1ogs" or field test
evaluation forms
- @ Procedures for completing teacher attitudinal measures.

Activity 1:6: PFétéStihg of Mbdé?atéiy aha SéVéFéiy Hahaieappéa Students.

AfEiéteStih” o




‘reduced to one thousand dollars, it was necessary to reduce data collection and
analysis activities. Accordingly the Adaptive Behavior Scale (ABS) was man-
dated as the instrument at all sites, and the Social and Prévocaiioﬁai Interest
Inventory Form T (SPIS-T) made an optional instrument: The ABS was selected
as the primary test instrument because of its suftability to all students in
the bibjéét regardless of level of functioning. The SPIB-T was made optional
on the basis of second year project findings which indicated that the’
instrument was only applicable to the highér functioning students in the pro-
Jject popilatioh. | ‘
Activity 1.7:  Assess Site Team Members Attitudes Toward Handicapped Youth

and the Career and Life Specialized Instructional Program.

- A1l Site Team Members and Site Team Leaders parficipating in the project
were assessed utilizing an instrument which measured their attitudes toward

in the Arts as planned. The assessment instrument utilized, Career and Life.

Attitudinal Measires, was developed specifically for the project

to permit the pre and post-test comparison of teacher attitudes on

three scales related to the content of the Specialized Instructional Program
all response to the art curriculum. To insure objettivity of response, scales -
were completed anonymously using an identifying number for coding purposes.

Activity 1.8: Implement and Evaluate the Specialized Instructional Program
' ét all EXbé?‘iﬂiéﬁtELSit_éS; . ' .

PROCESS/CONTENT: Site Team Members at each experimental site implemented the
Specialized Instructional Program in fheiggisfyi§h7tbgjr ,
moderately and severely handicapped students in the arts
from November, 1981 through May, 1982 as- planned: Imple-
mentation procedures; essentially the same as those observed
_during year two of the project, specified regilarly scheduled:

.- arts _experiences; the infusion of arts into the -ongoing

educational program, and the maintenance of “teacher-logs"



to provide evaluat1ve feedback on arts aet1v1t1es
Evaluation forms utilized during year three of the progect
were mod1f1ed to meet the needs of. year three activities.

the functional deficits of students part1c1pat1ng in the
proaect i
Activity 1.9: Monitor and Provide Technical Ass1stance to all Exper1menta1

Sites.

Project Director monitored and provided technical assistance to all
experimental sites as planned. Each of 7 sites was visited once during the
program year toassure that project implementation and evaluation activities

proceeded as proposed.:

Leaders with Site Team Members.

Activity 1.10: Conduct Periodic On-site Meet1ngs of Proaect Stie Team
Site Team teaders held periotic meetings with site team members as
planned.

ACtiVity i;ii’ Post Testing Handicapped Students Part1c1pat1ng in the

Spec1a11zed Instructional Program.

~A11 moderate]y and severely hand1capped students part1c1pat1ng i the

T~

Specialized Instruct1ona1 Program were post -tested on the Adapt1ve Behav1or

Scale: Procedures were the—same-as those utilized in pre-testing.
o \\
-'As mentioned earlier; the SPIB-T was made an optiona \test 1nstrument the

results of wh1ch would not be analyzed with prOJect mon1es BN

of budget reduct1ons mandated by the office of Spec1a1 Educat1on.




- » :

Activity 2.2: Compile and Analyze Spee1a11zed Instruct1ona1 Program Eva1ua-
* tijve Data From All Experimental S1tes -

Evaluative data on the Spec1a11zed Instruct1ona1 Program in. the form of
"teacher Togs," Was co11ected at regular 1ntervals throughout year three of the
_project as pTanned; Data was comp11ed by the ProJect DPirector anB-anaiyied by \\

_mod1fy1ng or ref1n1ng program mater1als' A final comp11at1on and ana1ys1s of -

Activity 2;3: Ut111ze Se]ected Consultants to Refine Spec1a11zed Instruc-‘

,,,,,,

for the f1na1 vers1on‘of the Spec1a11zed Instruc-

data and to suggest revisions
tional Program as planned.

7th in Washington, D:C. A description of the revision process 1s presented in

Sect1on 5.0 of this report;

Act1v1ty 2.4: Prpject Advisory Group Rev1ews Program Materials and Makes

Recommendations for Finalized Spec1a11zed Instructional Pro-
gram Guidebooks.~

- Because of pos1t1on changes and commun1cat1on constra1nts, ‘the proJect 3

Advisory Group was not actively ut111zed dur1ng year three instead proJect

consu]tants w1th f1rst hand know]edge of project act1v1t1es as we]] as expert1se'

]

view program mater1a]s andemake recommendat1ons and suggestions for revision.

gram in: the Arts in F1na1 Guidebook Form

Act1v1ty 2.5: Document the Career and t1fe Spec1a11=ed Instruct1ona1 Pro- C

A1l relevant éVé]liat'lVé data, field-test fmdan'gs; ‘consultant modi%{ca:

t1ons and adv1sory group ‘recommendations w111 be reviewed preparatory to docu=

ment1ng the Career and L1f’ Spec1a11zed Instruct1ona1 Program in final guide-

book form. A camera-ready copy of the Program will be produced and subm1tted




OBJECTIVE III: TO DEVELOP AND BISSEMINATE AN ARTS CAREER GUIDE TO IDENTIFY

POTENTIAL CAREER OPPORTUNITIES IN THE ARTS FOR £
AND SEVERELY HANDICAPPED YOUTH; MODERATELY

Activity 3.1: Development of survey instrument to identify potent1a1 career

opportun1t1es in: the arts, ,

As planned, survey instrument was developed to assist in identifying po-
‘tential career opportun1t1es 1n the arts for moderately and severe]y handicapped

youth. The survey instrument so]icited information from a var1ety of sources
6E_Bé§t and currently available career opportunities in the arts. The term
career opportunity f6F=Eﬁi§ survey ﬁéé'obéreiiohaiiy défined;£6 ineiuﬁe both
6665£56651‘éﬁ& éVéééEiéﬁéT Bﬁ?édﬁfé;

fctivity 3.2: Identification of Agencies, Institutions and Other Resources -

to As®ist in Identifying Career Opportunities in the Arts for

Moderate]§ and Severe]y Handicapped Youth.

tate and Jocai'ééeﬁéiEE

w

A representative sample of ﬁafiaﬁai; regional,

1nst1tut1ons and other organ1zat1ons prov1d1ng arts services to handicapped

persons was se elected to be surveyed regard1ng career opportunities in the arts

for héhdicapped-ihdiViadéTE; The samﬁle consisted of past grantees of NEAR's
Spec1a1 Proaects and Mode] Projects prOgrams from 1977 to the present:

In all a total of 90 organ1zat1ons ineluding museums perform1ng arts
grbﬁb§i§he1fehé& wéikéﬁéﬁs and aepartmEhts of parks end recreat1on~ff0m across-

Act1v1ty 3.3: Survey1ng of Ident1f1ed Agencies, Inst1tutions and Other
Resources to Ass1st in Identifying Career Opportunities in

the Arts.

was surveyedlfut111zing.the instrument described in Activity 3.1. Where
»

;EBiopriate,madd1t1ona] information was séﬁjﬁf through correspondence and

" telephone communication.

ey - -



Activity 3.4: Comp11ation and Analysis of Data Co]]ected From Survey of

PROCESS/CONTENT: - Data co]]ected from approximately 63 survey respondents
relative to career opportunities in the arts for hand1capped
youth was compiled and analyzed. A report of findiigs is in
preparation. ? '

gppggtun1t1es in the Arts for Moderate]y and Severely Hand1capped
ou : :

Activity 3.5:. Deve]opment of Arts Career Guide Identifying Potential Career

Information gathered from survey activities is currently being compiled
in a guidebook format and will be made available to interested parties by
NCAH by spring; :

" OBJECTIVE IV: T0O DEVELOP AND IMPLEMENT A NATIG&AL;,ST#&; AND LOCAL DIS-
' SEMINATION PLAN FOR PROJEET MATERIALS AND RESULTS

s
Activity 4.1: ldentification and Se]ect1nn of Potential National, State

- == - — = - - =T S _

. / and Local, Conferences -at Which to D1ssem1nate Proaect Materia]s

‘A variety of national; state and iétéi;tbﬁféiéhceé were identified as

" vehicles for disseminating ﬁfﬁjétt‘thtbrméttbﬁ and matérials. Included among
these were the annual meetings of The National Association of State Directors
of Special Education; the Association for Supervision and éurricuium'beveibpméhi
and the Ebﬁﬁtii on Eitébtibﬁéi Children. Proposals for presentat1ons were de-_'

to nat1ona1 presentat1ons, Site Team Leaders‘frﬁm PFUJECt S1tES in Winston-
Sa]em, North Caro]1na, Seatt]e Wash1ngton, and At]anta, Georg1a ident1f1ed

and schedu]ed proaect presentat1ons at appropr1ate state; local and regional

meet1ngs.

‘ £\



t

’

Activity 4.2: Development of Model Program and Mater1als for Presentation
‘ at Selected Conferences.

A model BEBQFéﬁieﬁa materials were &éGéTéﬁéa for presentation at selected
national, state and local conferences as planned. The program was aééiéﬁéa‘fé
1} interest special educators in using the arts to teach basic career and life:

"'skills; 2) to disseminate samples of project materials and 3) to present pre-
Tiﬁ%ﬁaiy Feééaiéﬁ findings of the Career and Life Project. The program model

and mater1als deve1oped were provided tc S1te Team Leaders and NCAH staff for

presentat1on at se]ected conferences
—~

_ Actiﬁii§44;3: Presentation of Project's Program Materials and Pre]lminary

Findings at Nat1ona] State and Local Conferences.
Project presentations by NCAH staff including the Project Director were
made at the following national conferences:

o Annuz’ Feettng of National Association of State

Directors of Spec1a1 Education, O.tobter, 1981.

NCAH Annual RegiOhal Training Conferences, Febrdéiy;
March; 1982 .

e Annual Meet1ng of the Association for Superv1s1on
and Curriculum DEVelopment April, 1982.
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EXbéhSES associated w1th conference presentat1ons were borne by NGAH In .

addition to nat1on 1 i vel presentat1ons, Site Team Leaders from proaect s1tes

state; Tocal and reg1ona1 presentat1ons as planned.

#étivity 4.4: B1ssem1nation of Proaect Information* Materialsand Research



r -

As proposed information regarding proJect activities and mater1a1s was
disseminated on national; state; and local levels utilizing NCAH publication
resources and commun1cat1on networks. An art1c1e about the prOJect ap eéréa

p

in NCAH s month‘y newsietter, The ARTiculator; a brochure descr1b1ng the Pro-

jéct tgcurriculum materials as well as other curr1cu1um materiais available

Traiﬁiﬁg; information regard1ng the materials was prov1ded to NGAH'S ten regiona

.

advisors and Wi11 be provided to NCAH's forty-two state agency grantees for
FY '83. Plans are now underway. for an article, co-authored by the Project
B D1rect0r, E11een Ban1e1s and the project's curr1cu1um consu]tant Dr. Helen
A1ﬁaﬁia; to be written and subm1tted to apprOpr1ate research and pract1ce
oriented” journals. | |

” Activity 4.5: Identif1cat1on of Potent1a1 Publishers to Disseminate Project
g Materials. _

A variety of strategies”for~ensuring the continued dissemination oftp§§-

ject materials are curréntiy being implemented by NEAH: Because of NCAH's past
exper1ence with the LINC system wh1ch 1nvo1ved a three year hiatus between

.

in May NCAH_subm1tted-a forma] request to the fEderal government to be exempted
from the EDGAR regulations. (As yét, no response has been received.:) In Tieu
of utilizing the LINE system at this time, the fb110w1ng "approaches to

pub11cat1on are now under consideration

® Pub11cat1on of proaect mater1als by NCAH fo]lewed by d1s-

gram in forty -two states.

[ Pub11cat1on of project materials by NCAH in cooperat1on with

The Federation of Teachers (AFT) .followed by dissemination

!_throoﬁh the AFT's 800,000 member network. - -

?\

29 . QK



r

A final decision regarding the most effective dissemination strategy will
be made by NCAH following (a) a response from the Department of Grants

and Contracts,(b) the completion of market research; and (c) cost Feasibility

information currently being collected: :

&
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Description of the Final Field-Tested Edition of a Specialized Instruc-
tional Program in the Arts for Moderately and Severely Handicapped Youth

oy
.
— |

The final field-tested edition of a Specialized Instructional Program in

the Arts for Moderately and Severely -Handicapped Youth is an instructional

quide entitled Arts for Living. Like its two earlier editions, this guide
is désighéd.?bi special and Féguiaf educators WH65w1§ﬁ to iﬁ?ﬁéé the arts into
their regular independent 1iving program for handicapped adolescents. Sixty-
eight field tested arts iéséons encompassing é&bééiéﬁéég in visual arts, music,
‘dance and drama are included in the guide. Each lesson has been designed to
meet a speci fic instructional goal and a related student objective in three
broa instructional areas == Social Development, Daily Living and Vaéifiaﬁéi-
Pfébaréfion. A summary désériptioﬁ of the goéﬁesitieh of the guide follows.
‘Detailed descriptions of the developmental process have been provided in

earlier reports.

The Organization of the Guide “ ~ | > |
. - . 1

The guide itself is a spiral bound book containing five sections as
follows: |
~® Teachers Guide - Eighteen pages designed. to provide guide

users with directions for using the guide; answers to
questions frequently asked during the development  process;
guidelines for developing new activities; a list of imstruc-

tional critical career and life goals and related objectives -

~identified by educators during the course of the project;:

and an index to arts activities in the-guide.

| .; . ’
) ' : / ;

/
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o Social Development: A collection of 42 field-tested Jessons
in dance, drama, music and the visual arts specifically

designed to teach twenty-four separate. instructional ob-
Jjectives -in the area of social development:

o Daily Living: A collection of 12 arts lessons in dance,
drama, mUS1C and v1sua1 arts des1gned to meet ten separate

® Vocational Preparat1on. A co11ect1on of 14 arts
Tessons_in dance; drama, music _and_ v1sua1 arts de51gned

o AQQEhd1xes’ An add1t1ona1 resource to the teacher, this .
section contains an extensive 1isting of media and organiza-
tional _resources_ in arts for the hand1capped, a 1ist1ng,ef
program; a descr1pt1on of adapt1ve techn1ques deve1oped to
assist the-teacher _in making all the arts accessible to
all children; and finally, suggested warm-up act1v1t1es

to be used before specific lessons. =

The Les on Format

Each df the s1xty2e1ght lessons is organized accord1ng to the same f1e1d-

testeo format. Highlights of thé format include: a clear statement of the-

Y

1nstructiona1 goa1 and related obJect1ve for which the 1esson was deve1oped‘

2

an illustration suggesting either a process or product aSSOC1ated with the

lesson; a prépafaiiaﬁ séctioh ?ﬁdiﬁatiﬁé éppraiiﬁafé 1mp1ementat1on time,

and h1nts to the teacher, act1v1ty procedures out11n1ng each step o? the les-

son in task- ana1yt1c fashwon, and an assessment section prov1d1ng the teacher
with a convenient way of evaluating the effect1vness of the arts 1esson; A;
special feature addéd to this year's format is an adaptations seet1on deS1gned

to help teachers adapt the lesson to the Spec1a1 1earn1ng nends of- hand1capped

<

students:



The Lessons

during yéai;thiéé by the Project Director; the project's curriculum consultant
and the project's third-year arts and special education consultants. At the

close of the third year,each of the one hundréd and seven activities.which
comprised .the second edition of the Guide was reviewed by the Project Director
and consultants against the following criteria:

e Was the arts lesson educat;ona]Ty sound; that is ”gldiffﬁﬁ
it teach the ‘intended skill in an efficient and effectiv

manner?

Was the arts iésso' a valid experience for the art form
ih which it _was cla f1ed?

>

¢ Was the act1v1ty free of any: poss1b111ty fhowever remote)
of harm1ng a student phys1ca11y or psycho]oq1ca1]y7
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The aﬁpiiéaiién of these criteria resulted in réducing the size 6? the guidé

~made if necessary to eliminate activities which rece1ved high f1e1d test ratings,
in the 5U&§ﬁéﬁf of the Project D1rector and curr1cu1um consultant, quality con-

trol was far more important to maintain than-quantity.

The final field-tested guide entitled. Arts for Living is submitted under

separaté cover with this report.
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Ihtrdaﬁéiiﬁﬁ

Th1s report presents eva1uat1ve data co]]ected dur1ng the f1na1 year of .

a three year project titled "Increas1ng Career ahd L1f* Skiii f or Hand1capped

Youth  Through a Spec1a11zed Instructibha] Program in the Arts." The project

- was 1n1t1ated in 1979 and was conducted by the National Committee - Arts for

u. S. Departmene of Educat1on. The pr1mary purpose of theAprogect was to

" demonstrate that arts activities can provide é?fééfiVé strategies for special
sducation teachers to use iﬁ-fe5cﬁ§hg personal and social, daily 1iving,

‘and occupational gU1dance and preparat1on skills to moderate]y and severe]y

| hand1capped youths. The eva1uat1ve data con51dered in th1s report were
obtained from the éeven.s1tes that part1c1pated_1n year three activities.
These sites ihciudéd Cherokee ﬁérﬁ §chooi in-Enid, Oklahoma; Jefferson

~ School in Champa1gn, iii1no1s, SPEEB Bevelopmental Centér in Ch1cago:

é Resources School in Albertson; New York; Wbods1de School in Seattle, WEshihgton§
and Adamson Junior High Schpo] in Morrow, Feorgia. . '
The 1nformat1bn co]]ected during the third proaect year 1§ similar
in many respects to the eva]uat1ve data obtained and repOrtéd by the |
~ third-party evaluator, Dr. William M. Reynolds of the Uhiversiiy of
Wisconsin-Madison, during the second project year.. EomperiQOhs are madé

and the reader may find 1t helpful to read the seCond year report before

reviewing these third year findings. As vias the case during the second



. o ‘,:7 7;" . . . . . o . - . o 777‘7 .
year; this report relys on (a) pretest and posttest measures,of the attitudes

of cooperating teachers toward handicapped youth generally and toward using

rts activities as instructional vehicles for promoting the development of

=1l

career éhd‘iifé skills among handicapped students; (b) pretest and posttest
measures of thé‘adéptive Behavibr levels of the studehts who pérticipatéd ih

activities des1gned by project staff members and conta1ned in the Indegendent

L1v1ng and the Arts curr1cu]um gu1de Three additional measures,; 1nc]ud1ng (a)

eva]uat1ons of tra1n1ng workshops presented bj prcaect—staff menbers for co-

-

Descriptioh of Student Participants , | C

fhé cbbpérétihg tééchérs at éach b? the sévén sifés were askéd to compiété

proaect— Two of the 51tes, Woods ide Schoo] in Seatt]e and the Human Resourcés

Schoo] in A]bertson New York failed to subm1t these 1nformat1on forms for

_?}E577§fadents, hence the =ummany information contained 1n Tables 1 and 2

describes the student part1e1pants from on]y five of the seven sites.

“ {
N -




Table 1
 Student Characteristics: Sex and Handicapping Conditions

_ " Sex : . Handlcapp1ng Gond1tlon
Site  »  Total  Male Female  Total M:R:.  S:l:  M:H;
Jefferson School;iE 25 14 ,‘ 11T 21 21 . ®© 5 dv v
Cherokee Park School 84 23 21 a2 2 0 9

Diggs Intermediate 49 35 14 B 4 . 0 10
svtso DéVéi;‘Ctr; .29 16 . 13 29° 29 @ 13-
Adamson Junior High 35 19 16 - . 28 26 2 10

2 a7

Totals 182 17 75 168 166 °

available for on]y 168 of the 182 parthwpants The teéachers réported that
near1y all (166 of 168) of the students were menta]]y retarded, and 47 of these
166 ‘wer e descr1bed as having at 1east one add1t1ona1 hand1capp1ng eond1t1on |
;(e 9. orthoped1ca11y 1mpa1r‘d, speech 1mpa1red v1sua11y 1mpa1red or hear1ng
1mpa1red)T‘~anon1y tiio cases; both at Adamson dunjor H1gh Sehoo], were the |
‘students categorized at having speech %mpa%rméné’s"b'u’t nétr‘néntai rétaraa’tioﬁ;

| Table 2. presents chrono]ogwca] age and IQ score 1nformat1on for the
part1c1pat1ng students All Chronologwc 1 ag es were reported in terms. of |
number of years, rather than years. and months, and therefore underest1mate
actual ages by an 1ndeterm1nate amount The youngest students attended the
'Jefferson Schoo] in Champa1gn, I1linois where th= average age was 14.54 years;'

in Chicico, 11Vinois where the average~aue was 18:33 ysars. The averays aze

for tha entire grour of 130 students for whem informatisn was available was

37 . 45 g




Student Characteristics: Chronological Age and IQ Scores

~ Chronological Age ~ ~ . 1Q Score

Site 0 Number - Mean  S.Db: Number ~  Mean - ?;

Jefferson School - 28 . 1454 2.60. 23 50.08 19.06

Cherokee Park $chool a4 1691 2.48 a3 47.00 13.75

Diggs Intermediate School 49 17.67  1.32 47 . 39.09  7.87

SPEED Developmental Ctr. 20 1g.34  1.44 29 47.62  8.93
* Adamson Junior High 3% . . 15.19 . 1.72 32 2.9 6.9
Totals 180 ¢ 16.69° 2.35 . 174 44.61 10.55

average sf 39.09. at B1gos Intermed1ate ﬁchoo1 to an everage of 50.04 at

Jefferson °choo]*‘the overall average across s1tes was 44 61: ‘Thus; the

supp]y academic ach1evement scores for the1r students An inspect1on of\the
eomp]eted forms 1nd1cated that the reported 1nformat1on vias not amendab]e .
to descriptive ana]ys1s.as it was presented in several different formats

and was based on a wide variety of assessaent instroments.

~



Tnemeﬁuuum%ﬁu;tuLIeachereAttltudes , B

The valid and reliable measurement ér attitudés;‘and the %dent%féeatéan of

re]at1onsh1ps between att1tudes and overt behav1or, rema1ns an elus1ve goal

in psycho]og1ca1 research. While a number of d1fferent techn1ques fOr

-constructing attitude scales have been ava11ab1e_for many years‘(see; e-g:;

Edwards, 1957), their application in ﬁaffieuiaﬁ-s%tuatians %s‘exeréméiy difficult

and frequent]y resu]ts in data that fall ‘short of meet1ng the minimum requ1rement

of scientific va11d ity and reliability: ‘The measurement prob]ems notw1thstand1ng

there is merit in attempt1ng to measure att1tudes as they are very 11ke1y

,jmertant determinants of behav or, aad att1tude changes are frequent]y cons1ﬂere

~

A series of five attitude scales that had been - deve]oped and used by the
th1rd-party eva]uator who was assoc1atea with the proJect dur1ng 1ts second

year of operat1on ‘were used in the th1rd proaect year as one means for
assessing theeffects of ﬁroject activities: Accord1ng to the second year
evaluation report; the rationale for this effort was that ", _.7. att1tudes play
an important rele Both in uﬁaérafaﬁatag-fhe 1mpact and outcome of *he project
and also for examining factors basic. ia the 1mp1ementat1on of. the pchect

curriculun” (p: 50): One of the five sca1es sought to determine whether the

cooperating teauners would show any changes 1n the1r general att1tudes toward

\

handicapped youth as a result of using the progect curriculum; of the rema1n1ng ’

four sca]es, ona asked the teachers to Judge the overall response of their studen

to the curr1cu1um act1v1t1es and the other three 1nvest1gated the att1tudes of

the teachers towa'd us1no arts act1v1t1es to teach pe?sonal and soc1a1 sk1115,

hand1%apped youth, rE;pECtiVe]y

‘The five sca]es use the semant1c d1fferent1a1 techn1que deve]oped by Osgood

~,

- R X



. Suci, &Tannenbaum (1957) and each cons1sts of a ser1es of bi- po]an adgect1ves
(e 'g. weak ~-strong, worthless-valuable, active- paSS1ve etc Y separated by a
7-point rat1ng scale The sca]e 33k1ng the teachers_to audge the overall _
response of their students to the arts curricuiﬁm was comprised of 15 éajective
pairs; 'each of ‘the other four Scales cons1sted of 25 adJect1ve pairs. Severai o
items on each scale were reverse keyed SG that a h1gh score was a]ways 1ndicat1ve
of a ﬁdéitive att1tude The th1rd party evaluation report for the second proaect
year contains some re11ab111ty and va11d1ty data for the five SCales (see pages
s2-56). | - -

As was the case during the second project year, the. teachers ﬁatticipatidg
in third vear activities were asked to complete the five attitude scales before
and after using the arts curricuium; éemeiete data ﬁé?é'éVé%iéBie for oniy‘.

3 below.
Table 3
seurees of Att1tud1na1 Data
. S Number of
Site . ' N o Respondents .
~ Jefferson School 2
Cherokee Park School g -
Diggs Internediate School ‘ 5
SPEED Developmental Center 4
kdamson Junior High School . 6
Tat=1 21
—_—— -




The means and standard dev1at1ons of the scores obtained on the pretest
and posttest adm1n1strat1ons of the five attitude sca]es, and t-ratios
for re1ated samp1es computed between pretest and posttest'resu1ts; are reported

in Table 4. A number of summary statements can be made about these data and
- Table 4
 Means, Standard Deviations, and t-Test Values for

Attitude Sca1e Pretest and Posttest Scores

| ; - Maximum  Pretest ', Posttest
o ) Possible <— = . —_ L
Scale : Score Mean SD Mean SD t p
B B N .”777 - A— - —77
Handicapped youth are: =~ 175 121.43 11:11 120.76 | 11.05. =.25 . ns
- The students' overall o S -
response to the arts 105 80:57  9.48  80:43 7.50 -.08 ns
curriculum will be: = B ' S
Teaching. persona1 and . R S
. social skills through 175 . 142:29 10.45 135.86 ~ 12:84 -2.32 <.02
the arts is: L o o - : ‘
Teaching dzily living o T
'skills threcugh the 175 141:33 11.29 135.05 18.82 -1.35 ns
arts is: : | e -
Teaching occupational . T S

guidance and preparation 175° 136.24  16:45 136.52° 11:93 .09 ns
through the arts is: - P o S : '

their relationship to second year results. First, by comparing the average Scorés
obtained on tbe'pretéSt and b&éttéEt'éaﬁiﬁi§trét?6ﬁ§ of each scale with tﬁe'ﬁaximur

poss1b1e scores for the scales, 1t can be seen that the cooperat1ng teachers

: expressed gensral-y positive éttit d ovard han:7capped youtr, the reSpo 53s

.....

as instructional tgchoiques in 211 thres curricules domains. - Ssc ond tha att1.oda'



demonstrated by the third year teachers were generally more positive on all
"?jﬁé‘éééieé than was true of the teachers participating ;h the project during
its second year. -Thi?dz‘as was true of the attitudé scale results reported ?6?
the second year, there was very 1ittle attitude change between' the pretest and

he second year teachers had shown

po

posttest administrations of the scales.
f, :

small increases in positive attitudes on

-

two of the scales, and small

decreases in positive attitudes on the other three scales; none of thase
changes reached statistical significance: The third year teachers; on the other

hand; demonstrated a relatively.large and statistically significant decreade in

and a small and statistically nonsignificant increase in their positive attitudes

L IT.. Ll S J T el i
Finally; the respondents tended to be very_simi]ar in their attitudes toward using

arts activities as instructional devices in all three of the curriculum domains.

in positive attitudes that characterized the data from both the second and third
project years (decrements were obtained-on seven of thesften scale administrations),

even though these declines were not generally statistically reliable, may

have been caused by an understandable.decrease in .the initial enthiusizsm that
many teachers show when they are introduced to a new curriculum . - teaching

methodology. The workshops that introduzad than to the curriculum and its.

applicaticns. and the fact that.a reprasentativs from a national organizatinn
visited their place of employment to teach ther how to evploy tis cirMiculi® and
B S S T o S
use its activities, likely led to a high degree of interest and enthusiasm that
- . - 7 - S -

42 ’ Sn f?—;-- . | : »:I




they could not be expected to maintain for the duration of the project: The
fact that their attitudes did not show s1gn1f1cant dec11nes over the several
months that they used the curr1cu1um suggests that they held a durable

interest in the enthu jasm for using arts act1v1t1es in daily teach1ng

a1

dut1es that is not found n most 1nstruct1onal methodo]og1es.

Bne other factor should also be noted in interpreting the att1tud1na1
data shown in Table 4. An inspection of the raw data,sheets indicated . v
that many of the respondents checked the highest po1nt on theé rating scale

for a]] of the ‘adjective pairs on all fﬁve scales during the pretest.

This "ceiling'effect"'ﬁéde it possible for them to show a decrease but riot

an increase, in their pos1t1ve attitudes when the scales were g1ven as a
posttest.

Adaptive Behavior Scales

.

The AAMD Adpat1veoBehaV1orAScale, (N1h1ra Foster, Shellhaas, & Le]and

on tne stuaent part1c1pdncs during the third proaect year. Accord1ng to its .

authors, these Scales viere des1gned to measure the adapt1ve behav1or sk1115,

—_—

defined as the ab111ty of the \nd1v1dual to ctope with the natural and social
demands of his/her environment, of mentally retarded and emétieﬁaiiy maladjusted
‘individuals. The scales ere»divided into two parts. Part I cens1sts of multiple
behavioral items considered 1mportant to the individual's persona1 independence

in the activities of da11y 11v1ng; these 1tems are grouped 1nto ten doma1ns

activity, (4) language deze]opment; (5) nunber and time-concepts; (6) domastic

activity, (7) vocational activity: (8) self-direction; (9) responsibility; and




- {10), sqcialization. Part II.of the scales, which provides measures of
m’a'ia'da'p'tive Béhéﬁ'o"r considered to be in’di’cative of persénaiit'y’ and behavior

the Socijal ‘and Prevocatibnal Information Battery - Farm T (IFVin, Ha]pern & -

Reyne]dsf 1979); which had,been administered as one measure of the 1mpact of
the prOJect on student behav1er dur1ng the second year; was em1tted from the
th1rd year evaluation because it proved to be "too difficult for many of the

students and because of financial EBnétFa?ntE‘éiﬁEFientéduBy the project

ddh?né the final yéaF o ; I

from Cherokee Park Schoc]; 33 students from the Human Resources School; and
12 students from Woodside School. Separate analyses of the adaptive behavior
information were computed for each site because of the unequal number of
* participants contributing data to-the study from the different sites aaé to
make the results as meaningfui as pbsStbie to the be}édnnei at each location:
In order to fac111tate a compar1son of third year results W1th second &eaf
resu]ts, the same stat1st1ca1 test (the t-test for re]ated samples) used -
~ during the second year was used to ana]yze th1rd year scores. The means; =
standard dev1at1ons, -and t rat1es computed on the pretest and nosttest data
from each site are presented in Tables 5 = 11. . |

The adaptive behavior data from 25 students at Jeffé?ébn School (Eée

44 . .



Table 5
Means; Standard Deyiations, and t-Test Values for Adpative Behavibr ,

Scale Pretest and Posttest Scores: Jafferson Schoo]

ST '

e | , .. (n-=25)

&Q = — —— — — - -
“Adaptive Behav1orf’ - Pretest P°Stt85t . e
Doma1n 3 Mean SD -_Mean S t .p

1. Independent Functioning  79.92  20.75  87.36 . 13:08 3.0 <.01

2. Physical Development '5;;28 2.85  21.96 . 2.49 1.82 - ns

3. Economic Activity . -1.72 4.40. 9.4 3:63 5.4 /

4. tanguage Development 29.28 ~ 7.99  31.92  5.16 3.1

5. Numbers and Time 8.95 2.9 5;68 2.36 2.7t

8. Dorestic Aéfivity 10.04 5.66  12.32 4.55 . 4.

7. Vocational Activity 8.88  1.75 _ 9.00  1.81

8. Séi?-b%?eétibn 18,48 _ 5.03 16.00 4.06 12.16 <.01 ; 
9. Responsibility  4.08  1.16  4.80  1.10  3.61 <ol ..
10. Secialization 2132 5.09 23.04 267 3.24 el

oBtained in the remaining two domains, physical development and vocational
activity. o | - S -
The adaptive behavior scores collected from 44 students at Cherekee
- Par& School (see Table 6) show a similar pattern. Stat1s§nca1]y ;19n1_f1€antS * /;
improvemsnts in adaptive behavior were obtained in all of the déﬁéihs with '
the éktébtiéﬁ of fﬁééét'elat1nc to phys1i§g deve]opment and respon=1b111t,

The ada"twﬂg behavior results for Diggs Intermed1a;e School are prése~-ed

o

R
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Table 6
‘Means, Standard Deviations, and t-Test Values for Aaééiﬁé Behavior

[ S
Sca]e Pretest and Posttest Scores Cherokes Rank School

(N-= 44)

' Adaptive Behavior o mﬁ?rétégtﬂr -W7?25t5esF - o
Pomain ' * Mean Sb Hean SD 1 P.

NI Independent Fuctioning  83.77  8.82 V@6.32  9.51  3.97 <.00
2. \Phys1c:1 ‘Development 22.41 2.19  22.73 ':5& i;&1'~ ns
3. E£8n0m1c Activity ' 3.34 2.67  4.48 2.86 3.96 <.01
4. Language Development  24.64  8.38  26.91 - 7.71 4.80 <.01
5. Numbers and Time . 7.82 3.6 '$.43 3.17 - 2.92 <.01
6. Domestic Activity 9.52 ' 2.63 10.32 -2.58  2.64 <.02
7. Vocational Activity 550 3.82  6.50  3.65  2.15 <.05
8. Self-Direction 3 ' 12298 .4.25 14.16 $3.46 : 2;&1u < .05
9. Responsibility .64 .91 368 a1 o0 ons
10. Socialization - 02 e 1%57 37 276 <01

'

in Tab1¥®7 on the fbiibwing pagé The ié studéhts attéhdiﬁg thé 6i§g§ §ch661“

and time concepts; self—d1rect1on; and;regpons1b111gy) did these ga1nsvreach
statistical significance. The Diggs stufnts showed a statistically non-

s1gn1f1cant decline in their ab111ty to engage in vocat16ha1 act1V1t1es SN




Table 7 | &
Means; Standard Deviations, and t-Test Values for Adaptive Behavior
Scale Pretest and Posttest Scores: Diggs Intermediate.

(N = 49)

AN et Pocttes _—
Adaptive Behavigr . ””ErEEQSt ‘PofttESt , 7 )
Domain i : Mean Sb Mean SD ) t P B

Y

g6.04 14.20  86.67 12.37 . .53  ns
. 22.45 2.68  22.61 1.10 .62 ns

W [AVN
[, )
(#1 ]
(Vo)
w
[o2]
(Vo)
—
Fe
(8]
3
w0

5.96  3.76

NI
(S,
~J!
(e, 1
~J
o
(8]
N3
(Vo)
A
.

(=3
N

Fo Y

Language Development 24.12 7.54

~
o)
N
W
o
[0

- Numbers and Time | 7.35 3.58 |
Domestic Activity 10.67  4.87  11.00  5.27  1.01 ns
Vocational Activity  9.00—2:39— ~B8.37 2.92 7=1.73 s -
Se1fi6%rec£idh ‘ 14.39  4.86  15.80 3.76 3.20 <.01

Reupongib lity 4.1€ 1.5  4.55 1.0 . 2.3&4 .05

Ul

10. Socialization 21.27 4.1 21.96 ~ 3.85 1.72  ns

between the pretest and posttest édﬁi‘ﬁi‘éfﬁéfi‘éh% of the adaptive behavior
measure. |

The 28 students -ontributing data to the project from the SPEED Developmental
Center (see Table 8) showed small but nonsignificant daclines in the physical
developiént and wocational activity domains; small but neesignificant %ma}m’érﬁénts,,
in tne independent functioning, domestic activity, self-direction, and responsibility
dorainsi no change-in the socialization domain: and statistically significant |
improvements in the economic activity, language development; and number and tite

47 55
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‘Table 8
Means, Standard Deviations, and t-Test Values for Adaptive Behavior
Scale Pretest and Posttest Scores: SPEED Desvelopmental Center

(N = 28)

Domain . ) : Mean .. SD Mean Sh. t P

1. Independent Functioning  83.54 11.52  83.57 11.22 R ns
.04

Physical Davelopment 21.71 2.43  21.32

[
[22]
(]

ns

N

Economic Activity 6.68 .69 7.1 .72

wi

Languagé Davelopment 25.14 .35  26.04

D

.18 .07
.02 10.61l .86 1.85  ns

> 8.71 .96 -.49 s
4.82 3.34 1.65 ns

4.43 1:08 .12 ns -

[TORNE O JU R

Numbers and Time 8.96

How o ow
— |
w
o

(o) IS B
N
w!

. Domestic Activity 10.39 °

~J
w
—
[so X
[aV]
[oe)
—

7. Vocational Activity 8.75

(SN ]
[F ]
—t
—t
E~3

8. Self-Direction - 14.68

— |
o
20
E~1

9. Responsibildty 4.39 |
10. Socialization 1939 4.44  19.39 4.39 0 ns

concepts ‘domains: )

' The adaptive behavior data from Adamson Junior ﬁigﬁ-SEﬁééi'(ﬁée Table 9)
indicates that the 35 participants from that location showed improvements in
all ten aéﬁéﬁﬁﬁl However, thase improvements were §Eéf%ééiéaiiy reliable in

only the independent finctioning; econanic activity, domestic activity, and
,77 N 7 oo 757/\
seif-direction dowains. i

As.shown in Table 10, the adaptive behavior data received by the thirc=party
evaluator from the Human Resources School failed to show any changes whatsoever

a8 56



: Table 9°
Means, Standard Deviations, and t-Test Yalues for AdaptiVé Behavior

Scale Pretest and P6§EEé§E Scores: Adamson Junior High

(N = 35)

Adaptive Behavior : o _Fretest Posttest - _
Domain . ] Mean SD 7 _ Mean SD t P
1. Independent Functioning  73.00 16.10 77.17  12.20 | 2.49 < .02
2. Physical Develcpmert 20.63 ~ 4.57 21.7 3.02 1.92  rs
3. Economic Activity - 5.69  3.36 6.46 3.92 2.85 < .01
4. taﬁgaagé Development 24.20 6.82 24.86 5.35 .98 ns
5: Numbers and Time 7.06 3.]8 7.]7 2.7& .25 ns
6. Domestic Activity 9.09° 4.80 10.17 3.90 2.84 < .01
7. Vocational Activity 7.26 2.52 7;71’ 1.81 1.27 ns.

8. Self-Direction 12.97 4.18 14.31 4.73 2.24 < .05
9. Respansibility 3.74 1.59 3.80 1.39 .38 ns

between the pretest and posttest administrations of the scales: Given that there
were éé studéht pérticipahfs at this site, and that several months should have

The adapt1ve behav1or resu]ts obtained from tne ? studéhts from Woodsida

‘Schuo1 are shown in aab]e 1] The Woodside s*udents exhibited sma]] but

stat1st1ca]]y n/ns1gn1f1cart improvements in the econom1c aet1v1ty and respons1b111

BN
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Table 10
hﬂans, Standard Dev1at1ons, and - Test Va]ues for Adapt1v Behavior

Scale Pretest and Pasttést Scores: .Human Resources Schbbi

(N = 33)
| : ' Pretest ‘ Posttest
Adaptive. Behav1or ‘ S . ,";,i'” ) 7 -
Domain - : ' Mean -SD « Mean SD t P
1. Independent Function‘ng 67.76  21.12  67.76  21.12 0 ns
2. Physical Devel spment 13.00 4.58  13.00 4.58 0 is
3: Eeonem1erAet1v1ty . -7.79 3.08 7.79 3.08 0 ns
4. Language Development  32.27  4.69  32.27  4.69 0 ns
5. Numbers and Time . .18 1.60 11.18 1.60 0 ns
6. Domestic Activity 5.27 ~ 3.45  5.27  3.45 0 ns
7. Vocapfenal Activity 8.00  3.86  8.00  3.86 0 ns
8 Sé{;fnirection - 16.00 2.39° 16.00 2.39 0 s
9. Res,-,o—,}sibmty 3.97 97 3.97 97 0 ns
. 21 2.66  21.58 2.66 ns
10. Socialization 21.58 2.66  21.58 2.66 0
domains; stastically reliable gains in the indépénaént functioning, physical

,deVéibpmént 1a nguage development, number and. t1me concepts, vocationai activity,

" self-direction; and snc1a11zat1on domains; and a stast1ca1]y 51gn1f1cant decrement

in the domsstic activity domain:

Hith the exception B?Xthé Human Resources Scﬁoo]* tre adaptive behavicr

results were very éfﬁiiér across thé project sites. As a rule; the student part1-

T3
(b1

cipants at each s1te exhibited 1mprovements in their adaptive funct1on1ng betvieen

the pretest and posttest adm1n1strat1ons of the Adapt1Ve Behav1or Scales; and 1n

!
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Table 11

Means; Standard Deviations; and t-Test Véiees for Adaptive Benavior '
Scale Pretest and Posttest Scoréé:. Woodside School . (
| /". S -12) |

Adaptive Behavior . . Pretest . Posttest ' i

Domain S Mean SD Mean =~ SD : t . P
1. Independent Functioning -~ 98.00 4:65 100:17 3.83 §.j:} zl;()i
2. 'paysical Development  22.67  1.11  23.50 .65  4.98 <.01
3. Economic Activity 8.33  2.43  9.42 2.66  1.75 ns
4. Language Development  33:17  2.50  36.00 274 2.70 <.05
5. Numbers and Time 9.92  1.04 11.33 .62 7.31 .01
6. Domestic Activity 15.00 . 2.74 13.00  1.83 . -2.29 <.05
7. Vocational Activity ~ B8:5  1.38  10.25  1.36 . 5.83 .02
8. Self-Direction 1242 . 425 19.50 .65 - 5.83 <.01
9. Resporcibilit: 183 1.4 525 /.92 1.25° s
16. Socialization | 21.25 . 3.37 28 ne;/ 1.85  3.16 =<.01

many 1nstances their ga1ns were stat1st1ca11y s1gn1f1c°nt On éhiyleﬁé/Ef'thé '

ten doma1ns at one oy the seven sites did the students show a s1gn1f{;ant
~ /
dec11ne in thelr adaptive skllls . S

s

Mean scores for the entire sample of 226 students vere éiso computed

\

for each of the ten domains and are compared in Tabie 15 {ith similar scores

\

octained for the: 121 students who participated “in the pﬁeJect dur1ng its second

year. BAs shown in Table 12, there was 4 reratkab1 cons1stency in pFOJECt




Table 12
Adaptive BehavioreScale Pretest and Posttest Mean and Mean

" Difference Scores for Project Years Tiio.and Three

o S , Msan Mean Mean
Adaptive Behavior - Project . Pretest Posttest Difference

Scale Domain . Year Score .. "Score ..° . Score,

83.63 +3.78
76:13 . .  82.96 +6.83
22.00 22.35 * + .35
20.96 + .33
5.74 . 6 39 +1.15
6.08 = 6.82 + .74

: 25.73 +1.79
26.61 - 28.05 +1.44
) 763 + .33
47 - 8.91 + .44

1. Independent Furictioning

wIinNy
~
o
s}
[$))

2. Physical Development

3. Economic Activity

W N Wi
: N
[av ]
o
w

4. Language Development
r
1

WM
~N
| (A
(Vs ]
=

5. Numbers and Time

W N
~
L]
w
[

6. Domestic Activity 11.01 +1.15

6

| 54 10:11 + 157
7. Vocational Activity .40 8.53 +1.13

- 84 8.06 + .22
8. Self-Direction .48 15.07 ' 41.59
‘ .07 . 15.38 ' +1.31:
4.00 : 3.0 ¥ .10
4.02 4.23 + .21:

19.34 - 21.07  +1.73

19.76 20.69 + .93

. Responsibility

Y

10. Socialization

résuifs'acréss the tiio years of operation.  Not only did the students show gains
in each of the ten domzins:each year; but these gains were very similar in
magnitude each year. - - .

Although the overall increases in adaptive beshavior scores Sétﬁééﬁ pretest

and posttes: administrations of the AAMD Adaptive Behavior Scale are indicative

— oL

°o . . 52¢ RN




of student progress in a number of important bshavioral domains, it s

tthSSiBTe to attribute. these gains soieiy to student bértiCibat1an in the

arts act1v1t1es engendered by the proaect The establishiment of cause-effect -

relationships between the use of the project curr1cu1um and adapt1ve behavlor

r
-

gains would requ1re either a compar1son group or add1t1ona] pretest 1nformat1on.

In the former case, the ga1ns shown in Tables 5 = 11 coula have been compared
With,bFetest-bbsttest scores obtained from comparison groups of s1m11ar students
“attending school at the seven'sites; in the latter case, a baseline could have

- been estab11shed for gach student by adm1n1ster1ng the AdaptlvesBehavlorgscale

to the students on two cccasions before the project began, e.qg. six manths before

it started and aga1n 1mmed1ate1y before jts 1wp1ementat1on. \’ , » o

¢

Teacher Evaluations 6fiéukr%eeiam Activities >

The Independent Living and the Arts curriculum is comprised of 107

different arts activities organized intb social development daily 11V1ng,_
and vocatiénal preparat1on domains. Eéch activity is succ1nct1y described
in the currici.lum in terms of (é)-tﬁé iﬁsiiuétiaﬁéi gééi énd feiéted student

: the erper1ence;thet it prov1des for the students, (c) a list of the mater1als;
if any; that aféjaéééggaey for its implementation, (d) procednres for assessing
vhether it was effective in attaining its stated objective, (e) stép-by=step
procedures for its iﬁﬁienentétibn, (f) suggéstéa édéptétiens.that could be
used in individual cases, and (g) add1tions that can be used to promote both
generalization and na1ntenance of écqu1red skills.

In addition to art1v1tv de5cr1pt1on>, tha curriculum QJ1C= contai~s 3 sussly
t

4 F£a amon

ashad oot

o

m

r

W\

{ l‘\

of act1v1ty~eva1uat1on foriis and the cooﬁerat1ng»teachér§ WE




and submit one of these forms for each act1v1ty that they employed with the1r
" students. _ - i
The first nine 1tens on the 17-item evaluation form so]1c1ted the. teachers
v p1n1ons about the act1v1ty descr1pt1ons contained in the curriculum. The
“f1rst five items asked whether the teachers found the i]]ustratiOns, capsu]e
descr1pt1onsi 1ists of mater1als; assessment procedures, and additions to be
"helpful® or “not helpful," while the remaining four itéﬁs_eéiied’for "yes" or
"no" responses to the questions of whether the instructionail procedures were
clear]y presented appropr1ate1y sequenced, suff1c1ent1y 1nc]us1ve, and
,,,,,,, “

-Item 10 asked if the activity was "great]y;enjbyed" or "not éhabyéd" by thé_
students; item 11 asked if the activity was "very useful® or "rot at all useful”
in teaching the reiétéd.ébjective; and item 12 asked if the teacher would
"recommend wholeheartedly" or “never recommend” the activity to other teachers.:
Iteﬁs 13, 14, and 15 were alwo stbrédlbh a 5-point scale but ia these
instances a rating of "3" was the highest or most desirable rating. Item
13 asked if the activity Was "too complicated," fjust right;" or- "too simple"
to %ﬁﬁiéﬁehi; item 14 asked if the aéiivity aiiawee for too iiféié; the Figﬁf o
'Was_"too Tow," "3ust r1ght " or "tee h1gh" for the level of funct1on1ng of the
majority of the students in the teacher s e]assroom._ 7
Items 16 and 17 both called for either a "yes" or "no" response Iten 16 ashe
if the teachers feund the adaptions suggested in. the act1v1ty descr1pt1ons to be -

helpful, and item 17 asked if the teachers had deVeloped other adaptions for

_ their students..




"standard dev1ataon of 72.61 m1nutes.

" A total of 466 forms evaluating a total of 105 of the 107 activities
igelﬁdéd in the curriculum were 5ubm1tted by the cooperat1ng teachers. There

was quite a bit of var1ab111ty in the number of forms ava11uh1e for d1fferent

- activities, ranging from 10 forms for two act1v1t1es and only one form for

several aEt1v1t1es, on the average,'4.ﬁ3 forms viere analyzed for each of the
105 activities:
A summary a; the activity evaluation results for the first nine items -

on the ‘evaluation forms is presented in Table#13a or the following pages. Table

" 13a also Zresents the average number of minutes that the teachers reported were

requ1red or implementing each activity. it shéﬁid be noted that some of the

forms were not comp]ete]y filled out by the teachers, thus the average times

for activity 1mp1ementat1on, and the percentage of "helpful” and "yes" reépdnsess

in the "number of forms" ca1umn;

-

J6Véraii the teachers reported that each act1v1ty took near]y one hour

(56 06 m1nutes) ta 1mp1ement. The average‘t1mes reported for the 1nd1v1dua]

.

1

The cooperat1ng teachers were extremely pos1t1ve in the1r eva alu t1ons

of the written descriptions of the curr1cu1um‘act1vit1es.' As shown at the

“bottom of Tab]e 13a, the percentage of 1tems marked as e1ther “héip?ui“ or

- yes" ranged from 81.69% in the case of the usefu]ness of the adaptatidns

ucgested in the act1v1ty descr1pt1ons to 97.13% for the manner in which the
instructional procecires veré quenced. The grand ean for all responses
across the nine items was §" 537, and ran/ of tne.eet1v1t1es were given

"helpful" or "yes" rat1ngs by the teachers on all nine of the Jtems that

" related to their written deseriptions:

*
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Table 13

 Cooperating Teacher Evaluations of the Arts Curriculum Activities

-

vercentage of "elpful" and "Ves" Resposes

A

&
Numaer| Average
L of | Time
- Metivity Haime “Foris | (wins.)
Assembly Line Mosaic | 6 | 105.00 | 100 | 100 | 100 | 83| 100 | 100 | 100 .| 100 | 160
Beat the Clock 8 46,70 | 88 {100 | 75| 88| 100 | 180.{ 100 | 100 | 160
Bend, Strech, Twist 4 21,25 {200 50 [loo| 50 75| 50 {100 | 33 | .2
Best Dregsed X 2660 [ 100 | 56 | 100| 100 | 33 | i00 | 100 | 100 | 100
Bltes Swap 3 5375 | 75 | 100 | 100 | 10| 0| 75 | 100 | 100 | 100
Body Casts 1| 90.00 {100 | 100 | 100 | 160 | 160 | 100 | 100 | 160 | 100
Body Gvan 7 1139.00 | 66 | 100 [ 100} 1007 71 | 100 | 100 { 100 | 100
Body [ Motio 6 | 350 | 100 | .00 | 100 1007 100 | 100 | 100 | 160 | 100
Body Language 3| 2500 |00 | 100 | 100 | 166 | 66 | 100 | 100v| 109 | 16
Body_Silhotettes ! 5:00 | 15| 15 |10 5| 0100|100 | 00 | 100
Box Body I | 3800 [i00 | 100 | l00| 0 100|100 | 100 | 100 | 100
Bridges’ . 3 1900 {100 | 160 {200 100 | 100 | o | 100 | 86 | 100
Career Musoum 01 ] 4600 100 | 100 | 100 | 100 | 100 |10 | 100 | 100 | 100
- Careers Colloge 5 112000 {00 | 100 | 200{ 100 | 80 | 100 | 100 | 100 { 100
~ Chalkboard Abstract 8 | 48.50 | 63 | 100 | 100 8| 100 | 100 |.100 | 100 | 100
~ Chance Dance 5 | 3060 | 8 | 100 | 100 100| 8 | 100 | 100 | 100 | 100
Cirele of Friends 0| 25.50 93 00 /100] %.| 80| %] 9% |9%]9
Class Song 2 27,50 | 50 | 100 { 100 100 50 | 100 { 100 | 100 | 100
Clay Flute, 2 | .30.00 {100 | 100 100( 504{ 01003100/ 3001100
Clay It Again Sam 3119333 100 | 100 | 100 | 8 | 66 | 100100 | 100 | 66
Comings and Koings g B | 66| 100 | 66| 100 88 | 100 [ 100 (100 | 77
~ Company's Coning ; J:00 {100 | 69| BO| 8O | 100|160 | & | 80 | 100
Contact tmprov ! 21,25 | 160 | 100 | 100°| 100 | 100 | 100-| 100-| 100 ; 100-
Daily Doings 0 6125 | 100 | 100 | 100 | 100 [ 100 | 100 | 100 | 100 | 100 |.




'i ) o 7‘7 - . | RS . | . Lt ,
T Table 1% (Contied) | |

- Cooperating Teacher Evaluations of the Arts Curriculun Activities |

percartage of “elpul® and Hes® Rspanses. ,

| | imber | Average
- of |Time
ctivity Kame Forms .| {mins.)

J Dating Game 8
{ LUear Diary 4
{ Disco Beat 4
L Dress Rehearsa 3
\ Emotion Masks 14
| Excuse Me, Please 1
Explore Yourself 5
Extended Simon Says 6
- Faces . . i
~ Facts and Places 2
Facts in Folk 4 | 325 75 1100 (00 75 (] 0 |
Family Tree g 60.00 | 100 {700 1100 | 66 |00 {100 |68 |169 | 160
5
!
2
6
5
b
4
|
2
4
b

Feel the Deat
Feelings

~Flim Flam
Flip Chart
Grocery Baskat Upset o
Hand Jive |
Hello, Bady
Hoe Down
Hokey Pokey
Human Machine
[ A

lics ] 25.00 \ | o




l

Table 13a (Continued)

Cooperating Teacher Evalations of the Arts Curfculun tivities

: Percentage of "Helpful" and "Yes" Responses.
T 7 7]
A B -2 A Y
g
I |
& LS AL
44.,55 'ﬁ‘_‘;' w4 é?,,',;ﬁfé?.:,' mf;a
ol SR I N TN IS TR A G B
. 888 SEjesdmluess/
Nomber | Average 8T oS IES BIUR ST o),
o dof L [ Tine 188 I35 SIS e T Sule, |
\ctivity Name | Forms | (ninss) /&% S 1oy RS 8¢ :’5.3&@.“5&*&/{? ¢
Iiilses S | 23.00 | 8 | 100 |100 | 80 |60 [100 |00 {100 |100
In Name Baly 5 | 125 [ 100 | 100 |00 | 80 | 75 {100 |00 {100. |10
Jingle Rag I | 000 0700 | 0100|100 |00 [100 {100 |100
Jike Box da 2 | 90:00 [700 | 100 {700 | 100 | 100 |00 {7100 [100. (00" = _
adies and Gentlenen | 5 | 4889 109 [ 80 100 [ 100 {7700 | 100 |00~ (%00 [0 |
et's Make a Deal | 4 51,25 {100 | 100 {100 | 50 {100 [100 (100 |100 |100
ights; Camera; Action!| § | 5709 | 88 | 169 | 83 | 89 | 78|00 [100 {100 | 8
istening Lines B | 41:80 | 100 | 186 100 100 | 8 |00 |10 {100 | 100
ielady Role | 1200 [ oo [ o8 | o |00 |00 |00 {100 | 0 [100
feny Nadness 71 45 | 8 | 108 |00 | 00 | 67 | 100|100 | 8 | kao
fine Time 5 | 29,00 | 80 | 100 100 | 100 | 80 |00 |00 100 |Jo0
firror, Hirror 4 $0:90 | 160 | 109 |80 | 50 | 100 | 100 | 100 {100 |100
firrors 6 | 3250 | 100°( e |83 100 | 60 |00 [0 | 83 | 66
foud Hoves 5 ' 30:00 | 100 { 106 |06 108 | 180 {100 | 100 | 100 {100 ]( ;
fgrning Madness 10 30,00 | 100|190 (100 | 166 | 0 |-169 | 160: {100 | 100
fGiing Pictures 1| 60.00 | 00 f 00 (100 | 100 | 100 106 {160 |00 } )00
firals g | 1503 . 66| 100 | 88 | 88 | 100 [ 100 06 [100 1100 )
fusiz in B 30 300 33 (700 |00 | 100 | % |00 100 |100 | 100
jusical Signs J 1 | »29| 8 | 100 [100 [ 100 66 |00 | 100 100 1100
j7ma Game | 5 | 2500+ 80| 100 | 60 8 | 100 {80 | 80| 80 | 75
ine to Mive 30 33| 66| 33 {100 | 66 | 6 |00 100 f00 | 100 '
unsar Please 5 | 4167 | 08100 100 | 8 | 8 |00 flu0 100 JOO
n ihe iove 4 | 3750|700 | 700 | 200 | To0 | 700 f 106 floe 100 00, |
aint Your Spaci 4 dge | oo | 100 {190 ;60 | 33| 66 |00 10 100
l L
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Cooperating Teacher Evaluations of the Arts Curriculum Activities

Table 13a (Continued)

- W

Retivity Neie

Nuber

Forms

hverage
Tine

(mins.) /&%

Percentage of "Helpful® and "es® hesponses - l

g Dol

Pick 3 Winier
Pictiife Perfect
Pictire That!

Play e
Positions Posted

Potato Logo

Progressive Painting
Projection Connection
Psychedelic 3ign *
Push; Pull; Stop; Bo
Quick Draw McGraw -

Shadow Dancing  ©

" Sign Chime ¥

S- 0! S' '
Spatlight

© Stran Oboe

Takes Hore Than Me
Tiny Littie Gear
T the Rescie

~ Touch and Tell

Trash Can Beautiful

- Trust or Bust

Vieleq Stranger
LS

—— | C .
CO LT Cad Cad 1£% PO i G O =l = €l CFY 3T OV G £ O O — Y Lad Y -
. . . -

172,40
1.0

30.00 1 b
KN

240. 00

L 195.00

9333
- B6; 25
50,00
3107
48,75
18,75

h3;33

128: 9
W28
14250
3.3
3,33
22.%0
40.00




" Tible i [t

* Cooperating Teacher Evaluations of the Arts Curriculum Activities

Number | Average
o of Time /.
Activity o Forms | (mins.)

alter Mitty's Delioht

y  What can I do?

> ihat's My Mime? .
What's on the Menu?
What's Your Problem?
Work Recipes
You Are What You Eat
Yours and Mine
Yours, Mine or Their?

AP R AR & N -
[P~ 1 =~ 3 Cad
NS by
- -
——— O
= o

E— Wl & ]
N
N
[ =)

[ e

verall feans | 4.03 | 56.06 | 27,




The average ratings g%vea to the activities by the coopéraiing teachers

on i tems 10 17 of the evaluation forms are shown in Table 13b beg1nn1ng on the
fullowing page. The overall means of the ratings on each item are shown at
thé‘%ottem 6# this table:

a 5- p01nt sca1e vihere a "5" was the h1ghest or most des1rab1e rating that could

be glven ‘each item: The teachers genera]]y agreed that the1r students engoyed

activities were quite useful in teaching and/or reinfbrcing re]atEd‘éhjéét1ves 2

. (overa]] mean rating of 3. 76), and that they would recommend the aet1V1t1es

" to other teachers (overa]] mean rat1ng of 3 79).

The next three 1tems shown in Table 13b were also réted on a é-ﬁéiﬁf
sca]e, but in these cases a "3" or "just r1ght" vas the h1ghest or most
des1rab1e rating for each item. AThe teachers 3udged that the act1v1t1es
tended to be a little toa‘ccmpiicated for théir:staaénts (overall mean rating
of 2. 88) while be1ng "3ust right" in terms of the1r a11owances for freedom |

of express.ow (overa11 mean rat1ng of 3. 93) The teachers a]so Judged that

their studentg*(over 11 mean rating of 3. 68)

‘The final two itéms related to the adaptations that ﬁé?é'éuggééied for

gach activity. éveréi1 78:42% of the respondents reported that the adaptations
were helpful, while Tess than half of them (41.94%) indicated that they had
developed other adaptations for their students.

The data shown in Tables 13a and 13b c]ear]y 1nd1cate that the teachers
ﬁart1clpat1ng in the project during the th1rd year: were very satisified with

most of the activities contained in the Independent Living and.the Arts curriculum.

In addition to providing one indicator of project success, these data should

74
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Tble 1b ey

Cooperdting Teacher Cvaluations éflthe Arts Carricylun Activitigs'

——r

T et
Nean Rating for Iten  es™ Responses

Nunber
S
Activity Name - |Foms

Assembly Line Mosaic 39 |4 367 | 48 | 283 | 283 | 61 | 2
Beat the Clock - |
Bend, Stretch, Tuist
Best Dressed

Blues Swap .

Body Casts

‘Body Gram

Bady in Motion

Bady Languages

TN T O D O D PO O WY O o |

=
—
I
.(.-,‘ LI A L), Fu o I e el Ay, P o
" o el el e el e e e el
OV O NON O LD LT O O O OO
=
T
o
i
™o
(o =

Cal>

N

[t

™

D

L ==}
(n:og—'-OIOIGJG:CI\G:GJG‘T-C‘Di.wI w.l .'N.l‘ c. o0 |
DICO L O O D D O D D CO O .Y T (J'IIO o -

[ 3% ]

L =al

L= o ]

‘Cad

€

o>

[ %Y

#um\ommm@&m TN It L _E! G, Y . i e, . : ‘
Ca>
N
b=

Body: $11houettes 305 3,79 66 |« 8

Box Body 500 | 500 | %00 |.35:00 300 100 | O
Bridges 3.6 | 366 400 | 3:00 300 100 | 3
Career's Myseum 200 | 200 2.00 | 4.00 a0 0 0
Career Collage 360 ) 360 | 340 | 3.00 2y B0
(halk Board Abstract .03 | 375 (383 | 3.0 L0 | 63 | 3
Chalk lance . 419 | K0 | 480 | 250 300 100 | 3
Circle of Friefds' | 1 300 | 400 | 400 | 330 | 255 S0 w00 |8
Class Song 400 | 3000 350 | 230 | 300 [ 300 X0 0
Cay Flite 950 | 150 {150 | 200 | 350 | 400 10 | 0
Clay 1t Again, Sam 00 | k6 | 500 | 266 | 266 [ 33|~ B
Conings and Goings 600 | 400 | 366 | 280 | 333 | 33 100 |
Company- § Coming 360 | 440 | 420 | 300 | 30 | 40| X 80

3,25 .00 | 2

ERIC Improv | Ji% : %mj'zjo 00| 8| B B 56



* Table 13t (contuet)

titfers o the ots Curviculm Activites

Cooperating Teacher EVa

Mean Number of
| %Yés"'ResponSES

{

Mean Rating for iten

-

Activity Name

- Daily Dofngs’
Dating Game

Dear Diary

bisco Beat

bress Rehearsal
Emotion Masks
Excuse Me; Please
Explore Yourself
Extended Sifon Says
Face

)
W

|

and Places
fn Folk

Family Tree

| %y

Fact
Fact

Iy

Feel the Beat

Feelin

s
Flim Flam

Flip Chart

Grocery Sasket Upset
 Hand dive

Hoe Down
« Hakey Pokey

Machine

Htman.
\‘l




Table 13 (Continged)

+ Cooperating Teacher Evauations of the Ats CurvicuTom ctivities

Medn Hunber of
"Yes" Responses

Wean Rating for [ten £
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Teble 13 (Contined)

 Coperating Teacher Evauations of the Arts Currculim Actvities

I Mean Number of
Mean Rating for Item Yos " Rosponses

Activity Name Foms |/ &

Nimber Please 63
On the Move

Paint Your Space

Pick a Winner -
Picture Perfect
Picture That! -

May e =
Positions Posted
Potato Logo ~ .
Progressive Painting
Projection Connection
Psychedelic Sign
Push; Pull; Step;. Go-
Quick Oraw McGraw

Rag Dol
Shadow Dancing -

Sign Chime

5.00. 5,

Spot1ight

Straw Oboe
Takes More Than Mg

-

ON GO MY CO — D O Cad TN\ O I LY 1 |
.orc\wcwcnwu-ﬂ(:lc:;_rr

O O I IO S ICT N I 1D 1O IO 16D (€
[=2]
~d
o
o

O LD O IO OO Gl L 1€ I I D I
Cad MY L D 1Gad ILad NI G IND [Cad ICAD 1a) (Cad !
e e e . - - - - - - - -

NC-JEAJ CO G B G I GO TN GO G Cad TN I |
- - T e @1 @1 e & - - - - - -
_— N TN C

w8 W

o —
SIS
~.
Py
b=’
—r
=

f

O CO D o 2D — O DN D00~ T T
. =S ==30=-¥ D CD S . D |
ORI OO OCW T DD O O o OO

I ! | . : >, . ) D : |
- - - - - - - | - - - - - - - - - -
OO OO0 €D ) D -Emi G (Al ~d = L D — O €D ~d D U1 0O

O I I D
Lo, :

! = N :
' << . \
—

R o}

R ==}

—_—

I o= )

P =}

1 Cad |
3N
>
www?wauw#w#whuauwwmw.w = = — e -
JOOI#IOIO
1 H =IFp

Cal
=l
| G
Ca> NS
€31 G,
OO D OT MM ~I DI D N OO O G O U — D o
(..)-‘-_"“ ‘.\ | 1 | | D ! L PN, 3 9 g : 1 .
T w1 @1 e e e
Cay <N
D IO 1D (G (G . NI RO Gl O A PN G Gy TN i BN i) MW D

~ O 1G> [Cud (Cad

O,

oo

(=]
N3 N L
T e e -
o O
i N
[ 5 By o S ]
—
oY OO
I 1Ca |

o

L]

=

[ &% ]

€

Lo oas| e | | B W
A Tiny Little Gear 350 | 300 | %00 %66 Ly 300 AR o
To *n Doscue | 35 375 5| 3% ) A 35 S0, o

2 D D G O ), LYY Y KON A P OO TN D T e G e OO
|
=
=]




99

Conperating Teacher Fveluations of he Arts Curriclin Aetivities

!

Table 13b (Continved)

——
——

Activity Nane

Number

of

foms |/ &

Mean Rating for [tem

Mean Kumber of
"Wos" Responses

Touch and Tell
Trash Can Beautiful
Trust or Bust
Vieled Stranger
Walter Mitty's Delight
We Are Family

What's My Mime?
Wat's on the Menu?
What's Your Problem?
sork Recipes

You Are hat You Eat .

Yours and Mine
Yaurs, Mine or Thgir?

Overal) Means
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prove to te useful to the project staff if and when the activities in the

curriculum are revised.

Suitiary and Conclusions

The results of the third year project evaluation can be summarized
as follows:

i. The students participating in third year activities werz generally

classified as moderately mentally rétardéd; although many were
~reported to be multihandicapped and some fell inty the 10 range

*ha" defines severe mental réfé?déffbh.'
general and toward using arts activities for teaching career an-
1ife' skills to siuch youths weré very positive and showed Véfy‘
1ittie change during the period that_they used the project curricuium,
as measured by the semantic differential technique. These results
are very similar to those obtained during the se~ond year of the
i aject. , |

3. The student participants at five of thz six sites showed increa s

on most of the benavioral doraias measured by the AAMJ Adaptive

Behavior Scales. The lack of either a c.mparison group or a second

haseline data point makes it impossible to attribute thess gains

to their participation in project activities.
4. The _ooperatinr teachers were very positive in their evaluations of

the activiti_s conteined in “e Independent Living and the Aris

tr be clearly °nd completely described, and the rated the activities

0.
on

67




»

as being enjoyable for their students, useful in teaching/reinforcing
their coppllexity, allowances for freedom of expression, and ability

levels of their students.

In sum; the Independent Living and the Arts curriculum represents a
useful approach for teaching critical career and 1ife skills to handicapped
youth and should be made available to special education teachers throughoit

“he country:

Submitted by:

'awrence A. Larsen; Ph.G.
" Project Evaluaior. Thi-d Vear ;

October 29, 1982
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