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YN OF (NIVRRSITY EXLATICN PROFESSORS
Rl il PRRCEPTICHS O STESTE RPN
Tt dictlon

Weie iS5 circent widessresl cocern @iy ilversley
it AL e Wit AeficlaciEs of Ged N
skt T a Collefe of Bdmation, chaed with ie
LNy OF Brenaciny elebeicary av) sBomAREY Ghachiers,
fhb Coeern m bBiﬂmiiériV éﬁ(‘iéhf; 'l_'hé ﬁiﬁé iﬂ v'oir;‘éfi ln
wwersaon o fauly; and cocolonally the concern I
fnnmiimi na (iiscussmn ai famftv meeﬁinq’s or in 2 notlnn 6E
e Projran comittee,

Often it Is unclear what the lssues and prohlens discussed
really are, Professocs sonetines speak in qeneralities and it is
difficult to determine just what specific aspects of student
writing are caising the difElulties as percelved.

W purnose n andertaking this study {s to deternine just
wiat Collage of Edwcatlon professocs at the University of
Saskatchewan perceive as problens in students' weiting, W
interest was to determine the specifics of perceived atudent
uriting problems, lowever, T also want>d to discover if any
refationships existed hetween professors' perceptions of atudent
Wit ing pibles; the tives Of wiitten ohitse feqilcerents they
it igh Dot stidents; & thele o4 attitides towaid aviage,

Many instititions Kave taken dirett actlon & Ehé perceived

student writing problem, We read of remedial writing proqrans for
students {dentified from conpulsoty university entrance writing
examination results as being in need of nelp. Research has heen
condcted of stident writing ad wrlkten lamjiage doficlonces and
pitterid of ertord tiae been Found) certalr times of robis
(ecur at may whcatlonal Levels,
fi redinie b ercelved stient wtlt deficleiites, way
unlversltles in orth Aeeclca have Intrahoced maatory wrlting
exiliat I Foc Liooali atidents, Tn Canata hith the lverlty
of orcnts, ad very cecently the ilverstty of lberts - Cannl's
ﬁf) iiifjééf ﬁ'n‘ﬁéiﬂﬁéé - féjiiﬁé EII §tii&ﬁt§ Ef) Qit fﬁi a
st s o e sl (1 b
i chson i o i s, e
' 'ptografé have been in phce fot seonral vears In se Canatlan
aniversities;
Deslgn and Procedures
Ay extunsive survey questlonnaire was E!Eét_);;éé (Appendix A;
for faulty members to comlete, Tt wes disteibutod at the
beginnim of the lrst tern of the 1983-84 acalealn vear,
Respondents wece requested to complete the survey quest lomnatre by
the end £ the first term, and they vere encauraged to collect and

attach samles of student writing during that time,



Monymity was quaranteed on the questionnalra and in the
teporting of results, thaih some agoondenta voluntarily made
themselves known and/or comented profusely, [One person even
“corrected” the questionnalreli  Mid-wav through the term a
it tesioke sent ait 8 all by, v 1o Janiar 1991 te
Giti it il i person kiklm i dre A il
Lcalitiants to aly that dek, at ventice resulted i ol
anitiial e,

T Giistlomalie asked for a conaldecable amunt of data,
eEseREs e aoKed B0 TnAIGats Bialt AGRERAES, Bie leield
of cursls tankt, sethe o ey remlced it
exaninatfons in thelr dnrééé; the types of exaninations séf; n
Iypes of asslgnments sst, Then cane a detailed liating of student
writing ercors Which respondents checked; ranked; and to which
they abld tielr om and/or qave examles of collected student
wition to 1 lustrate ercor types,

Finally resoondents were asked to camlete a 30-Item lenquage
attitade fnventory (Appendix B), Responses to the attitnde
inventary were quaranteed for confidentiality ad anomymity.
Respondents indicated agreement or disagreement with each of the
W statoments, Mqreement for each item Indicated either a
"tralitional” or "lnquistic” attitede toward that ltem, '

Sutvey questionnaires were disteibated to all full-time

faulty mabers in the College of Education durlng the 1983-34

e

acadenc véar minus those on sabbatical or other leave: Fill-tims ;
tendred or unterured mesbers; Excluded were petsons on oneear
of tern apolntoents auch 28 sessional and term lecturers; Table
1 gives the ranbers of persons recelving survey questiomnaires in

exch depurtnent of the Cullege of Ehcatlon.

Insert Tahle 1 ahout here

Data on the questionnaire were of three tvoes, Respondents
wete asked to check baxes shich corresponded to their aituatim or
perception, These responses vere coded and tatlind onto A master
oopy of the questionnaire.

Second, cegpondents vere Al aked £ rank order {tens which
dalt wecltically Wlth tpes of atieit stitig aiors,
Resperderts checked types of extocs and then tarked those checked
Fra 8 *1* tor wodt Fregquently oot g B the least Feeiientle
ocvierlg,  Rarklga varled frm cne remondent th mother
sordlg 5 the fber oF [tems checked,

Th cidet & code the raiking the following promdire vas
i]‘i‘("i; ii 2 féiﬁiiéﬁt Iﬁlikéd 6i'f'éé itﬂlﬂ dlén eie It"“l'l! mnked
i e ot w8 e of B, i i s

waild be coded with & value of two; and ﬁi\e Iast ranked item would



he coded with a value of one, 1E five {tems were ranked, the
first ranked wuld he qiven a value of five, ad 30 ., Thus
valuen given for ranked {tems are not taliies but are weighted
values, .

e third tvpe of data was wrttan. Tt was of two varleties.
birst cam strkit writing problens an arrors Which respondents
liah ancaitered bt whlch did ot apear a8 coble Itefs o the
gistinniaite, Mose 1tens +efe collectad verbatl for each
cilvioty,  Second cae actial examplod of Stident errors sich as
sl ant skt weitlng aples, These vere all oollected
Gkl i 6 of the cataqorles, They are reported [ thele
aiirety i Agpaili D;

Wl 15 O qistiomalre sas the Langage atitude
iii(:ieh’fri'rv: lhls was ;ihéri:ed5 by ﬁshq‘ a kev proviriéi by _t-he
dasiguers (Kan & Personke; 1976). Agreenents and dlsayreenents
for items were macked Indlvidually as elther displaying a
"teaditional® o "lingulstic® attltwde, ALl traditional and
iinq’ul!;iic markinqs ware Eofaﬁé&; ad the pernme of one
it the other it of the total of 1 itens resulted in a decision
of either a traditlonal or llnquistic i'tiiiiiii:é— towards lanquage
for the cesoondent. !

———

A total of 33 questiomnaires were receive . The hreakdom of

responses by department is shom in Table 2, This represarica 3

Eéiurﬁ ra-té oi 45 'pétOéh‘fi

Ingert Toble 2 dbxut here

Hovever, not all 73 members of faculty receiving quest ionnaires
the French laguage, Three professors were In the field
supervising gtudent teachers in the extended practiom program,
Three ainistrators did ro teaching during the flrst term and
therefore could not respond, One person was asslgned program
counselling responsiblities and waa not [n a position to £l out
the questlonnaire,

Removal of the nine peroons descrlhed ahve Jeaves a response
(ate o 52 per cent Which 1 reamnable for 2 queatlomalre
survey, By departrent the best resonoe rates were from
Ciii:ﬂt:ijliii Studles and Educational Adainistration, © The Former
devactaent 15 the ove In Which the welter residesj this factor
flght have operatad £ InEliefc: the retitn rate, The poorest
cespevih Fate verie Erci the devartients of BAatlonal PSRIGy
59 EdIGaEIonal PRRAGELGS, Oiviah o6 feqionss froa aahi ot
E1656 JEHAKCIGIS WaE CHOTOuH,

e i reied s K i it b

weitee had milclpaieri. Sevetal persmng omented on the tine.

Li






LR O sigjedthd that to ot was readed £ proserly
et the questioalce,  Oe feculty sesber also stated tat
W giestiowialce donaded of the respontent dophlsticatad
iwleke of gramar s teraliology, He avolded the
estliiaiie for this ceason, HIG response £ the Coestlavmalie
st wplali dy others 01d ot reson) e wlth Wltsn
ctishis Y 3 peraonal VIsit.
Coutses Thight

Téié v 3 008 il Gete floi coiirdes Vaight (st
joat and sécond year) with 22 esponses, and genlor coirgea (Ehlid
ant fourth years) with 25 Tesponses: Also; a fair halance existed
telwwen comulsoty of core program cairses (18 regponses) and
vlivtive corrses (21 resoonses), Therefore the results should be
epresantative of undergraduate courses throughaut the four years
of the elemntary and secondary prograns; ad of student cholce of
(j‘lilét'!’;.

Exaninations |

Rlmst all Instouctors required ﬁi&éﬁ nldtern exaninations
Intversity of Saskatchevan final examinatinns are required unless
a ivdividual professor applies for an exemptior. This likely
axoitesd in two (nstames,

The mist commn tvpe of written exaninatlon was one remuiring

it edse, feflned & tiowe reliig Loss tan 10 dliiess ©
wlte, ERactly teo-tilida (22) professors used thia tye of
slition, Next caie the Tewgthy edsay regilelng 0 @ 60

hites of wiltlig time (15 cesponaedl; followed by paragiah

anawers 112 regponees) , éentence Ierﬁt':h anaverd &l iiiiffﬁié
il FOONGES vere checked by neder W) oln rempoviais
gl L

It s cleir tat Bicathon professors are requlcing
RERETES © WriEs I asasy format with comected dlscaurse; where
stuleits are reqlted to substartlate  tonle o lasoe wd develop
& veltten response whilch requires orgaization of content wd
thougt;

Class size certainly detecaines the tyve of exanlnation ueed,
(e caild hypothesize that professors teaching amaller, classes -
{n the vicinity of 30 students - are more &t to use essay foraat
exainations; vhile pecofessors taxching large classes - 40 or

multiple cholce forat exaninations,

Heitten Aasloments
AL hat two resondents ueed written asslgments s part of
irse alitlons, Coucaen 1 aoflo-slaial protietlcn vould lent
thenselves to having students prepace Mateelala rather than velte

esaays, The moat common type of assiqmment was described as the



critical analysis paper (15 responses), This type of assignment
dorans & aiqunentive node of discoicse, FEliding a definite
staictirim of the paer, and the need o arcive at a conclusive
statenent whlch logically follow Eron the arqunent,

Three types of assigments were all equally popular, The
research papet requiring review of literature was used by 12
profesiocs; the ceseaich fewott hich repocts orlginal ceseatch
de by o 17, carfiction wlth the statent vas uaed by i
resondents.  Orlginal reseacch at ihe undergrakat level 13
linited 0 siope. [t might 1nclie the cavictlng of m
experiieit vith chlldten, codicting & sall Sarvey uslog a

At lilat (isCricEional e of matetlals ewslally develoved,

5 Teplizating pate of 3 femach SEaY CoKEEd & reGiE
s

The cmq_tpal developnerit papet wade W the major 08 of
written asslqned Issued by 11 cospondents, Miis paver also
cequites the awgmentive mode of dlacorse, Least used of the
calible types of asalquents WE e [lttatute tevid (6
(ospovises)

In the “other” section there were six responees for najor
typas of assiquments used, Bach vas reported by one person only,
and included having studenta write and analyze & journal, write a
detailed case study, program and run a statistics file on the

caputer, write a ‘controlled research" report, write aut/fron

stesi,

pecanal cebiection; am v ito/ush. p profects an reorts,
The mkr bpe of written corde assiament v Ut
requring the atouentive rol of dlscoutse or the research teport
focast. These types of asalgments are cequlced In Junior ol
senfor level courses, There are particular conventions demanded
by e o modes of dlscourse relating to he stance of the
writet, the atrictiring of thé whale easay a6 vell a8 [vfividon
parajigte o sections, te I 5 be critical et teniative
In arzlving at generalizations, and the ability to reach a
concluding statesent following a logical development of an

aguen: ot thesls,

Peccelved Probless and Deticlences in Underaraduate Student
i§ section forked the Bilk GE the questiohnalce, Tt 18
crgailaed et sabheadiogs hich ol t is‘&i;ﬂsé pents of
wtlng i @ — aiié'eﬁﬁiiiiiitﬁ;; orqization,
wd chls, Repoeg of reslts 1 oganized e these i

RERpOTIEES vite el 5 Gk ks, o Hieli o aces f
concern; ivi qioé wtul éx'ﬁiéi ti iﬁﬁn’ﬁi ﬁiifﬁﬁi; KIIof
these data will bé reportad uder sach iaﬁséiiiﬁq;

1. Problens in Syntactic Construction

U
Y
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seclEind ares vere chiacked with n0 wide varlance between then,

Tiigeet Thle 3 ot ete

Sintnce feajiaits A verh tense seened to apoear slightly more
oftei than the others. When rakings ace considered there are two
aivcts that appeat equally In terms of ide occurcence, They are
seiitarce fragnents and runon sentences, Folloving cloge in
eankad occureerce ae cama 8lices and prondun reference.

The First three of these probless are all of the sentence
varlety. ey may result Erom the weiter losing focus of the
subjct of the sentence whilat composing and neglecting to go back
to reread the sentence, Sentence Eragments may result from a
degice to ad infornation which is antecedent to the previous
senterce. This is an‘ald-on approach to writing, They may also
it fcn the st alply veiing s a thy cme o
mind, The writer does not pause to inteqrate the thaughts and
ctructire then befoce camiting then to pier, or does the
it attargt b intRicats e Senience or Ve Wlth antier
Sentancn fragment WELLIRG, & With coma ®lices &9 i 00
soitance weiting, will 11667 edd & aisjolnesd, traymenced, o
evn dsiltry, ;

e e Intetesting caments i In the thr® st

of this sxtion. O responlent aded that students used

12

pregositions for adfectives; such as “like" in "like T said",
Several ofher respndents aleo confused usage with swntactic
congtruction and included usage itens in this sequent. Por |
exmple; cne stated that corrct usege *Iaulys (sic) collective
reuns take a slogular v, The exale gl vas “The e s
In troble, Bontm is in tom for & foothall que® 25 coposed
to *Eutn ae I ow...*

Syntictic conatruction problew e otii" We Ve,
Comenta aich a8 “Mkward sentenc constructlony appear B3 stact
on an idea and then add quallfying phrases or Insporooriate
polnta®, md *Mwrd, climy denence atcuckie” ate e, O
pecn mestiona a Lack O varlety In e tyes of sentances ud

2, Problens In Usige

1 have already hon that thece exlats sone confslon batueen
Tls 1. Té s of poasassiies Greated MRt probles (23
Fesgcied] Follomd b i Garalem taalon of words of pacts of
ioords (lB iéaTxiE‘a'; Ehen fhe 2 of arijéciives fot advérb n

vlce versa (17 reaponoes)

Tngert Table 4 ahout here

When rakings are consideced the use of possessives still

H
I

¥
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cams out as heing the most comonly percelved problew, folloved
by the careless onlssion of words or parts of words, then
aljective for ahverh and,vice versa,

Problens with the use of the possesaive probably reslts from
stidents overcanpensating when unmre They tend to use the
gostraphe 's' when urcertaln, and consequently overgeneralize to
instaces when it 15 incorcect, iaov [1964) used the tern
"hypercorcection” for a sinllar tendency at the phomological
feiel,

Careless omission of words or parts of words likely oocurs
because stilents neglect to proofceal. IE students could develop
the hahit of prootreating thelt pivecs, an then have oneone clse
ptidfreal, jrobles Gidi &8 Wiede GGt vell be ellaliated ot
et liy e,

The aid]ecflvé fO[ Eivérb iﬂ Viﬁé Verea [B camon In cﬁual
speech; the "good-wel 1", "ilce-flcely” aistlictin 1a o Wik 18
wt nade I fnformal talk, wat it I8 necessary t moke the
gistiction in formal wriclng, Students ate often not Eantliat
\vliﬁh fhé fc‘mﬁl 5age démiﬁﬁ (\i Em[ﬁ Wﬁftlﬁ! Ehé 5t6h[€m
siests a ronfani Liartywith Levels of usage:

it ot schlon teptrts e ah clm

"slamy expression® ;Zd "collomulal usage; e.g. each ad everv

one", These problefs are of the same tvoe a¢ noted In the

preceding pai&iiw/. They rtesult from a failure to make the

distinction between infornal spesch wiere collogulalisn ad alarg
ate appropiate; nd famal weltlig vhere they are lnsporoptiate
hecaise thy are less precise nd offerd the ceader, O persn
mentloned "semantically insppeopriate words® as a problen whigh
seens to indlcate that vord cholce or peeciaion of vocabulaty was
in question;

In certain subject areae ot disclplines thece are words which
have specitic meantnge in that acalenic context, and students who
vecabulary in many dnstances has to be Leaced:

Yot anither resandent Rentloned prcblens vith approotlate
v choloe, pctiolacy vith evtative ] cmotaive nemi,
o et his probion s is difficlt o estimaty the-
oiinet eckicn vis ke et of al prblem i e, e
petotn canfied aiie wlih aynbactic conatriction and commentd on
te wnof ot e,

3. picblam In coromptuallaation

Problema of conceptualization polnt to the inshility of the

itifet to om:elvi the problen, theory or arqument. to structure

tie wiltten romonse, ad o clearly widress the toplc and

iﬂlerﬁe 'l_‘he daﬁ i()i ptﬁblui In cmcentuauzatlm oneat In
ot v
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Tnsert Table 5 Abaut here

Lack of loglcal development.was the greatest problem and was
ranked conslderably higher than &y other problem. Second vas
ideas or arquents not leading to the stated or logical -
conclusion; this problem is closely linked with lack of logical
deve opment, Paucity of {deas ad use of unrelated {dess were
third as patcelved problens of conceptualization, Ranking equally
second were paicity of {deas, and ideas or argument not leading to
the stated o Logical conclusdon, -

e RajGr pioblen & peccelved GodE B be wlth the
develcpieit Of i WGWeALIE paper, W & GAE GF ERAE
deiilipiit; cholce of [, ad B Gideclig of 1Aess b Toid
3 i, ell-degied coclialon,  PAIEy f 18 mght be
fe1ated 0 the InbIlILy E5 select appropt late 1dess &l & offer
sippocting o saciry at related deas,

éy Ui{' GE é(mnént one iéﬁxﬁént Ii_ﬁ )] intiiéﬁtinq iﬁ_,
fran the weite's expetfamce; SigniFicant SEABRaent to Ehe effect
b e I rcstin i vt s e ot
by attempting to adopt urcrltically the professor's point of viev,
s person also comentad that arquaent backings are vapue

Professocs would certainly perceive a paucity of ideas where

stilents offer a professor's perapective and draw on nothing else

16
to substantlate that perspectlve, e feoe of mary professors Is

that students read widely ad develop & varlety of petapectives on

* n Lssue; tople; problen; theory; ot aeex of reseich Seadenth

need o foel sscure In taking a beoad persective even when
wauld seen to be at varlarce with that of a professor, It {s the

efficacy with which the student argues the {ssue that must be

judged by the professor, and students need to be avace of 8
profeseu’s inentlons I uing avqmentive writing.

Problens In ocganization relate to the actual writing of a
paper after the student has concelved of the arqument or thesis.
Preblens of conceptualization are, of course, manifest In the
xctual writing, but problens In orgmization occur In the deslgn

nd orgmisational. aspects of the written prodct, The data for

pechless In orgaization ace shown [n Table 6.

Insert Table 6 about here

The moet ccmonly percelvad problen In this ares, acccunting
4150 tor the highet. raad problas, was the LnabiLlty of atudeits
6 o’r«ji&ﬁé m tTnjﬁiif or éﬁiii; iiiéé ﬁéiﬁ W“ EOHWI
{nabiLity to scbataitlate & arameit ot Hheals; noneviaeice of &

intechuctory statesant of purpose; i rcvevidetcs of 4 sumaty



n

statement, Careless - needless repetition followed as a third
area of concern,  hen ranked, Inahility to substantiate an
arqunent or thesis vas the sacond problem a comenly perceived.

Given these perceived problens it seens that students are
unfaniHiar with the organization of an arqumentive plece of
ﬁ;ltifij. Pact of that problem might be different expeclations
anong Eacilty of vhat constutzs n acceptable Format Fox writing
 dgieit, Pectiaps Faculty gutdel Lies weuld felp, 1E colleglal
sijédeit o 3 caion GifaE Iot aigameitive Wit 16 ot
aaele; stident feed to be mik aWaie of wat [rdividaal
professits, o departients, regulie 29 fochat for acgimentive
u'riﬂ'rijl

In the "other* sectlon one respondent vota that idess ae
ot qrouped but are often mentloned fn one place; then pentioned

aain almost a8 an aftecthught fucther on. Thete v mch

copylog vy Litle credt glo fox lens; St who
copy would seen to dlsplav an tnihilttv to iiﬁﬁi’ﬁmfé ﬁéﬁ in‘d

5. Mechanical Problens

Mechanical problens ate those shich bear little or no
relationship to conceptualization or organization of an essay,
Such problens In ninor degree vould not be caise for serious

concern; in major degree then detract From what might othervise he

18
:
a soundly-conceived and well-orgenfred essay. The data for

mechmical probless aspear In Table 7,

Tnsert Table 7 sbout here

Spelling wvaa percelved as the mst comwn problem, followsd
by purckiation, Shen ated pchistlon vas slightly el of
spelLing; tojather they acounted for moet carcern by professore.
Wi Extaitva MIgE ot oo welllig eiiots W8 Gamiled tim

eXamp1B ffeced by may cesicients, w16 crntalied In Kppellx

-G

Clearly, & udace of spellln; accots n atodeits’ egsays
ls camme fet Wy professors to questlon the quality of the
atgments de~lupad In those papers, Machanics, vhen they rexch
epldenic prooctlons; probably cesile In a Lover grate than veuld
otherulse be given 1f the sme paper vas purged uE such errors..
Grobe (1981}, in a study of quality ratings of high schenl
students' narcative essays, found thal. the best predictors of
teachers' ratings were comosition lemgth al freedcm from
welling etcocs. Over three different grade ieves apeiiing vas
the most poverful predictor of quality h_o;rii. |

Nay mechanical problems sch as spelling and punctuation
could be eiininated {f students proofread their papers, ind then

had a good speller and writer proofread the oaper also,

~a
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leventihour caonsing of slyment isally it lgates ajatnat
proofeerting,

Sevocal respondents e cments o the eEfect Ehat ehe moat
ion cmtision wad hetieen e Use oF the color, slcolon and
i, Such confiaion vauld aldo acaunt for owa splices ml
tuon sentences. One person et ioned & prﬁblen il the
organization of paragraphs, and the Iad( oE Emtc gantances,

Oe professor Rtz BAAE e caally Aldne \!ottv oot
e fatterd echanica); Kt aked alaply; "Did vou proofreal?”;
i1 el Hiat SEReHES 04 Ciel? papets to another perain

Fst alitlii,

posttlve Aspects of Student Wrlting

Eficition professats are not yek at the polnt of dignissing
stieits a8 hetng {Liiterate; When all caments shout poaltive
#5pects of stadent writing vere camiled there vere 4 1/2 pages of
compact welting, Tn most Instarces T will allov the regoondents
0 speék for thenselves; in other Instances T will paraphrase and
sumacize recurrlng renarks, (Mutbers after quoted coments
idese 1ty quastiomaire responses. )

There does exlst the temptation to seek a scegoat for vhat
Is percelved a5 the Inadequate preparation of students to nanage
e weifion Tamiage dewan of ety work, High dols

elenentary schools are often Serve Such a function, The beliet (8

2

also evident that the onlversity siauld mot becone {nvolved 1 Ehe
cenediatlon of student vriting deticlerces. e unlveesley sets
lts standards - In fact demartaents.or frdlyldoal orofessors &
this - and it I8 w to studenta to maet thas; Shoald GEREHES
need renedial help in wrlting; as evident {n poot giades fo
weltten vork; then the seeklng of such help Ia the remanatiilley
of individual students; |

The iseue of university ad professorial espormibitiey foe
student welting standards Is one that deserves debats at seveesl
levels - within depactrents; at the college level; md at the
unlvetsity level. Several coments make direct or inplicit
reference to this 1ssia, The following is mn exmmple:

Tn spite of their deflclencies, students are willing to

write, If elamentaty and secondary teachers placed a

little more eaphasia on the discipline of lanquxe and 2

little less cn the enjovment of lamuage, students might .~

arrive hate with skills that ve eect. Schools mpear . |

to have moved from ome unfortunate extrens to the other
unfortunate extrens, (04}

There aleo iiats the tendency for Faculty menbers Lo compare
today's atudentn with thoee of a genecation or more xo. Mbers
of f&nlty vho have been teaching for 10 or more veara are ahle to
develop thls perq)ectlve. Many comments hagm with or developed a
cmparaflve stance,

iLiRe Be stadents envolled I Bie thlvecalty cing

the 1960's and early. 70's, today's mtudents_tecognize

the fwportance of the.pcopet.use of thé English.

\agonge, ey e maing efforts t improve thalc
witing ssitity; (1)

25

e
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I find_that may of the present students are more
cunsciwg of writing mchanles, Sturkents seem to he
hetter ahle to omanize and wnthesize matecial
et [on pipecs,_ Betha, cne can fook hok
e stubents [ron the perdpective that they seem to wiow
myre cocern and care ahout written work,  (25)

* Students are writing nore languajss today and thus there
[5 a tendency to mlx lamuages, There la not such a
priqish attitude that Bglish {8 the only *lamume® of
axpression, {27]

Student wiiting {s generally verv good and certalnly no
wige than 10 vedrs ago. Ka a higher percentaje of
stidents cre 0 high achool and inlveralty our
auctatlong mist be realisclcally lowited somewhat.
{10}

I have not notfced any major chiames over the last Five
years - bit 1 would 1ike b day that the quallty of
wiiting d0e8 Aot seem o be getting better, It (s
baliding at bese - pethapd lioplig a bic. (331

Seversl respondents comented on what they 53 88 2

ariliatory attitde In student vrithg. - Students, they sav,

v 1o mih to extecnal authorlty in thele welting; and this

andx)rlty vas the 'pmfessrxx at other timea it was a noted wi&r,

fustdrcher; of theorlst:

Mong the students, there s a greater_acceptance of
external aithority and the value of subatantiated fact
prenises in_the development of an arqurent than the °I

believe® stance of the previous qeneration. 1 think

there has been an Imocovement in the unity. (17

What T noticed most frequently was a strong opening ot
Introductory Sentence and a strong closing sentence.
(What was in between was the problen.) They can write
almst perfectly - even to the punctaation - anything
which they have been told to “know* and shich they
interprot as "memrize®, (31)

2

On several occaaions coments were made which compared funior
(first and second year) stodenta to senior {thixd and fourth vear)
students, after degree students, o gradiate students, Sich
coments Bugiested & change i the quality of stdent argmentive
wtiting ovet the diration of thelt wniveraity edication. Buch
odments lao [aply that perceived stident wilting prchions Ay
alat t diffacent dagees at ditferent levels ad that the
picblens are raally contled to the Junloe veats,

Seccrd feat atidents taid o belleve that Wiaieve [s

weitten {8 true, empecially what they write theaselves,

Senloc students are moxe self-critical. (03)
gufticient. Idead are usually coveyed in an acceptable
way, What may be-the major shortcomlng. 18 paicity of
{dess in thought, let alone writing of them, Level of
vecabulary {5 generally acceptable - higher level than
that of a high school stodent (generallyi, Level of
AD. (ofter degres) students’ writing {8 generally
higher_thian that of secand year level, Deaplte motfng.
aone of the stiortomings. i weiting. .., the feaquercy of
those errocs generally 18 not high for a graup. It
fpears to me that & few stodents require some soeciflc
- attentlon to ame partiula neads, (14)

Thé comgnts &9 svalastion ot oie praceding pajes (of
tis. questioniaie). do not mply & all atodents. Tii
fact, at the fourth year tevel 1 £ind that moet prodice
falcly sreptable prodicts, This does not men that
writing shility 1s at high levels (i.e, apronriste to
the graduate level), but thst wost can communicate

effectively, (16)
Nithaxh the mirvey vas ained ‘aecificaily at the
undergcaluntz Lovel, mme Faculty mesbecs teech couraes at the

graduate level along with their undergratuate respnsibilities

20
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during the same term,  One person cawared undergraduate writing
problems to graliate welting difficulties,

Stiklents at the graduate level do a-falrly good job of
reviewir). relevant research. - The Key prchlems are
conceptualization. of the toolc, .organization, and
tranaltion, .. the latter In particular, (1§)

et Wi Al ciients GF 3 General fatie; &R e ghia
i claat plctiice of posltive aapects of stadent weltimg, Thess
o coments coild be relayed directly E stidents as a way of
iitrotucing the need to glve greater Etedclo to orqalzlig;
comstng; ant prcokraaing for laptoved arquentive vt 1EiF:

ﬁau;r stadents wrote ﬁiéaiiv, ad mx:laely wlth effactive
" paroyeaphing, 1 recall students who wrote well but not
con:isely a3 thelr style was more like that of a
futlmal () writer, On may exaninations I mated that
!e‘%ulted i a vell orgmized essay anower, I never
found Incorrect use of capitalization to be a prohlem, "
(08)
The identification of *faults® shove {in the
questlnnnaire) makes it appear that I take 2 negative

thenes. Such i3 NOT the case, Ifgj@ly ldentlfled
those errors_appearing {n a small minority of papers,
Most of my studentss a) have good {deas; 2) express
them clearly; ¢} are omcise - at the expense of some

fraqnmtary sentences., (11)

Soe studerts are ahle to express deas freely, Some
usé a style of expression vhich Is fresh and innovative.
(2)

Organization - loqical, clear, use of examles,
fntroductory and concluding statements,  Conclse

awers. Well developed nentences, (15)

In many ways T do not tind papers without Merit. For
the time aic students dedicate to the process of
tesearch and writing, may of the products are

cmpe@nf, Tem: erq qulte a few demonatrating a
profeasional flalr, l\prc‘blem 1 have in knowing {E the
presentation 13-the studenta’ or the asthoc's. Thus the
Wiy sEcengElis I rote aay well be a mirade, bt 1 have
geen. BpONtanaod weielng,. 1.6, &xmw that impress me,
la_lt thelr Innats ability o use written laquage?
)

There_are wr{ ponltlve mta eihtbt(ed ln atudent
weiting, | There does seem to be & paarch for the mnst
opresgive and_explicit memna of epressing aneself,
There s a sincerity and mn attempt to eacape tombast
ad_show, 1 note the queatiomajre has pedmitically -
listed all the possibls wemnesses whiile it hiag omitted
to 1ist_all the posaible strenjths of stndent vt iting.
Is 18 posslble that the queatiamnalce (8 hfase?? (21
Students are sble to get thelr ldess across althaigh
those idess are oftsn restricted to the taxthook
uthoe's suggestion or a resource reference of two, The
majority of students amsesble (orgize) thefr ldeas
around a toplc vell, and develap thelr arguments in a
coherent, related fashion,  Spelllng and usaje
difficulties, whare they exist for a amall nusber of

students, may probebly arise from the confuslon bebween

British and Merican practice (practise). (30)
i wili ani this section on student writing stremgths with

caments, The flret articulates a cautionary vet positive

/]

"

pertpective, md the second demcribes a piccedice hich seams

worthy of consideration when dealing especially with mechanics.

It must be comesbered that many students write very
well, We tend to make coments abaut students who weite
puorlT Many students write excellent pmpers: 1) gond
organization; 2). -good -conceptualization; - 3} qood
indication of pajchological anindness and inslghts nto
‘Contant produced; 1) goad alilty to relatu.materials to
gelfy S qood ahillty to provide sound rationale and
perauaslve arguments E subatantfate a pdint of view,
§5)]

cOve Gl B Mjority of foutth vear. o qradiate
studeric 1 e eanght; wriEe well. 1t they bave

29
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problens with spelling 1 am only concerned L spelling
erracs appear in essays which should have been
proof-real, (I alwas sogqest that poor spellers chtain
help fron someone who 18 a relidble speller, to
proof-read for them),

Handwriting Is only a problem if llleqlhle = In which
cas: I warn the student involved, that if 1 can't read
it, 1 place it at the bottom of the pile, wd -
cmaequently will mark it vhen I'n at.wy loveat ehl

read what they have written. ()

professors’ Attltudes Toward Lanquage

Lunuage Attltude liﬁéﬁt&?

FHI)" ié ot a test, IE omprlsea 38 gEatenents mc Imusje
Eha[ iiivé beai shown B elleft pattema o remmaea lndicatlnq
either & *lmulstic® o "tratltional® point of view tovard
Liijuiage on the part of thausands of preservice and inservice
faatiurs uho have taken the inventory, The statements offer rom
fot debm; nd some statenents reasure knwledqe 2 well a8
atitle It rvertelss ey stateent has prved effceve I
coflecting respondents’ viewpoints,

It is highly unlikely that anyone would respond 100 percent

in one dlrection or another. Anawers most Likely ceflect a trend

in one direction or the other. (The Lanquage Attitude Inventorv
i Koy cm e Fou in AppendixB,]
A teaditional perspect ve would describe a peraon W aeres

to definite cules of gramar, makes few dlstlnctions hetween

eamar a iakge, pes m malvtlc Aproach bo the desceltion of
laguage, and descrlbes usage In terms of correct/incoreect with
reference o the rules of qramar. A llnquistic biés_p_m'tliié'iiiilﬂ
fnclide siareness of qramar #8 distinct From usage,  rotion of
prope Lateress and Lnnpprope Latenesa of 1aaage fore aosording
b ditation; & & factlona) At Bia alyElc mpioadh B

the descrlptlan of languge,

Raalts

k Eﬁi ai B iﬁifv oaiaﬁﬁiiiv aﬁiééei éié imm

remtns; | larqet percentzqa than this vt lter emet:tedl The data
for retarns appear in Table 8, ALL responses but one shoved

ungulltlc polnt of vied) one anoryrous resoonse was exactly

centerad batsieen traditional and Linguistic,

Tnsett Table 8 abaut here

e results are as on llght axpect mng 8 universlty
faculty of teacher edicators, Many respondents were eager to
debate mme statesents judjing from the coments wrltten beside
thoee -statepntn. fuch coments, sme of which showed a
predilection to ree ind dinagree 9lven 2 p’dttldjiii context, for

e statemeit, showed & delliilte aiaceness of ScclolIgtstics;

3
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that \amuage cannot b set qpart fran the sitaatlon 1n vhlgh it
conurs. Resportents wlshing t &jeee o dfsaies With 3 Atatement
glven a sitiation wete adaré WY uSAgE 1§ & CaGCS Cf (e
informal or fornal denands of Largusge; In elther the oral of
written mode, They saw such statennts a8 neltber riaht nor
WG, correct of fncorract; but rather & propriate of
inamproprlate given the context,

Since all responses shoved a Lingulstic point of view I
selected three responses to look af, closely, One was the only
response shich was centred exactly befween the traditional and
Lingulstlc polnta of view one was a redpmee that as alnost
totally linguistle, and the third was one that represented the
majority response, that is, having between 23 and 26 statements as
linquistin and the other 12 to 15 gtatements as traditional,

The respondent who had 19 traditional responses and 19
Vivplstle responses was monyanis - b o her departaent vag ot
onded,  Unfortunately this pereon answered the questlomalre by
checkmarks but offered no coments except for two items. Under
te "other* sectlon of probless In ayntactle comBteictlon vas
iictaded “spelling® & “oed usage®, elther of which 15
syicactic featiie; Tils peraon dsed e lewgtiy easay format 1
xeminatlons; hal Stients weite a review Of reseaich papet & Bhe
major caurse assiqment, iﬂ fﬂéd L) ﬁéfﬁéﬁa ilij()f ﬁfﬁd@l\f

* writig problens soelling &9 the trubllley to orgwitze m

28

gimeit o tesls,

e "typical’ response to the Larguage attitide imventory {8
et by & ity e Fch e it of At
Paychology with 2§ Mngalatlc respoiaea ad 12 tratitional
fesponses, Thi3 pecaon made coments on the remoone dhest bt
3id 7OE ateach iy SApLES Of SEOGAE WELEIRG, Yot SCARITAEIDS
Hifs peofessor uped shoct essay; paragradh, and multipls cholce
Eﬁfﬁrﬂ. iﬁ ﬁm ﬁi iijoi Vﬂffﬂ\ migméntn 3 Vﬂiéﬁ' Ua;

checked - reseatch review paper; literature review; crltical

fragments/Incomplete senterces; verb tense {wrong forw; inproper
sequerce, needlass ift), carelasly caittad voxds or parts of
wxds, Ik of Jegloal develooment in conceptializing a poer,
inabiiity & organize 0 arqument o theaia in ocqmizind 8 paer,
a4 spelling,

This peceon found mch t 8ay that s positive ahut student
witing, f o se bein by stating at maw st it very
vwell, ad tha ve tond to coment it students W velte ol
M widewce of quallty writing aeveral points were made -
orgmliatlon; covliiatlon, AAllG © povide soind
cationale and perive argents to aibatantiate 3 polnt of

flﬁi} iﬂ i)lllfv to iéiil’i ﬁﬁtﬁﬁ to Eié;

Titstastingly; Gegaliation & caepEualiatlon vers chesked
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by iy cespodents 38 major peblens fn stident Wbl shich
Sicicits tiat Hiese are Aafor peoblems Eor & alie Ity of atudents,
Wt Uie saf aspcts ae atiegths 17 Gad wiiters 1§ thglled.
This pecson did Dt sé6 any najoc chage In atadent wlEing
quality ove G past Five Jears; Atdent weltlng Boday Aid not
54 £ be gateLi haeter

AL the "HIgh* e of the lingulatic polAE of view vas &
césponse Fram & Eavglty matbér fran the Departneat of Cat loulia
Studies with 15 linquistic resonses =l three tratitioal
responses,  This person has stodents wrlte lengthy essay
exaninat lons of at Least half-haur writing tloe per question, The
major weitten course asaigment consists of a conceptual
developrent paper. The major writing probless encountered vere
sentence fragnents/incamplate senterces, carelessly omitted worde
or parts of words, lack of logical development in conceptualizing
a paper, caceless or needless repetition in organizing a paper,
and spelling,

For student writing strenqtha this peraon mentloned that
organization i3 logical and clear, that students use examples, ad
that they include introduetory and ocmludlm gtatements. Answera
are conclse, and sentences are well-developed, Mo other coments
vete given o were examlea of stidknt writing attached of
i tten.

To what extent these three are typical {3 speculative,

0

pioblam; e "Eypical® and High* Lnguistle respondents rated
vittually ldentical problens, but both also noted poslelve amects
of stodent velthng, In fct; Were vere mects of stuent
witing such a8 orgmilzation of & pa tition; and
carciseness that vere cated a8 major problens ad 28 writing
afpects of student writing to be cructal in the development of a
sound plece of acadenlc vork) they looked for these teatures in
student writing.

'iiiéii}ik}i some 3l ffarences in the types of exminationg and
asslgrments given, but nothing &Eiﬁim can be deduced, Both
tcentzad® and *high* Linulatlc respondents roted that Largty
sy eliatona v el Wiie the *Hplcal fewondent,ied
a varlety of exmination questians Irclufirg miltiple choice. The
*high" 1inguistic respondent used the conceptual development paper
a4 a Nafor coitde algrment §n wiltligi the *trplcal® remondint
e & valety G et Wil W ekl pecin ied b

resestch review paper,

* Discisslon 0 Conclislors

1, Kegaentive and Reporting Modes
 Thes 0 Foded pradanliaced ® i types of dlaeites
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demanded in cairse assigments. The major problems relating to
conceptual ization and organization of student writing had to do
with the arqumentive mode, and to a lesser extent the reporting
mxle,

Tt was quite cleac that professors perceived nften that
stidents were undhle to successfully deal with the requirements
for  arqument ive Qtiﬁii‘ﬁ - generation of celevant Ideas;
Scalzati of eas {nto toplcal (des A Smplemencary 1dese
lijicil develieit of ideds ad diganents ity & corcelvs of
and avress a particulac audience; atatement of purpose; sunmary
GF aiimeitti Foos on taSk, Stidents need  be taight the
el of e aEgimenElve OE) S pLOTeDY Teiliing
thls mdé of discadeae might be avlsed to soed e lecture Eie
Guelifli e requlranents wd procediréd for welklig (n fhe
atqinGitlve /0 reporelve mde; (3]

Pethaps & e reasonable approach to teaching students what
is eipactad i argawanclve weitlng 19 to parsde camon facilty
a]teement o an @f(ﬂ’l tD Btﬂdent afqﬁm‘antlvé Uﬂﬁlﬁ.
ﬁuideiines; aaprwed by Eaculty, miqi{t be distrlbated to aﬁ
students at the begimning of exch term. Along with the quidelines
it might be advisable to provide sme models of effective
argmentive writing; these models might be examles of good
student writing from previous years, All professors cauld be

‘encouraged to collect exemplary pieces of student writing hich

!

waild be nade avallable to students in subsequent terss and vears,

1, Evaluation of Arqumentive Writing

When & major weitten asslgment i glven it s often
&iﬁiiib’ié to ahonish students of the criterfa used to evaluate
the assigneent, here the asaigrment requires students to use tha
argumentive mode, to +.at extent Glii the professor evaluate
aspects of the writing such as ldeas, loglcal development, notlon
ot alénce; o & ai ,

1t Hiere 1 8 facul'y-vide attampt £ develop guldelines for
stadent weltlog In the acgimenclve wode s sogested o M1, 1t
Sl b 815 ENlaHls (5 el GuldeLiies it ialiatio: _
This writer ewlslons an analytlc scala {see Cooper In Conper add
OHEII, !éﬁ; PP, 3"5[] iiéfi Iri!ivﬂlﬁi! ﬁi‘()t;éﬁﬁ ca ?ﬂ]
slmits; & wete they o dittecantlally eelghe clamsic

mfdirtj B the ﬁirtiaiiir sfbjéci i écpic riatmii;

3, Conceptmatization of Idess

A tecurtin coment v that stodenta develop & martow
perective In thelr writingy they rely upon & centeal authorlty
to carry thele argument;, and Enls rellance s often too nartow o
profeseor o teaches the coursel This tendency bothered a nnber
of respondents, ‘ |

Students need to be encouraged to read widely and to develop
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a variety of pérqmtiues Erom whilch ihey can dt& when rewlfé

to an 1ssie of 'probiem in a paper; or on an exaninatlon, ﬁw
e to be nake adare that a soundly-leveloped and vell-reasoned
atguneut considecs as many arqunents of perspect ves a8 possible
or a5 exist; hat welghs the evidence; of Judges the validity of
competing arqunents, and arcives at a well-founded sumary
conclusian,

In ocdr to develop the eclectic approach described in the
preceding patajraph students must be assured that the professor's
evaluation of the essay will encourage such an proach, They
should not Fear that arriving at a conclusion which {8 contrary to
the professor’s stated or implied position will penalize the
student, Hell-developed evaluation quidelines will help to ensure

fairness in gradlng an argument that 18 well written,

i, proofeeadlng and EAlting

Sone cospordents otid that they avise stodedts 0 prooteead
i it papecs before GBRILLIRG thei, 16 Wat extent Ehla
ptactice iS camon 1S urkoom,  Stuents el t0 be male st
that prootreading and edlting ace essential pacts of the welElg
idessi 3 LifSE draft of & PeE 13 3 WOHKINg ATAfE; ot the
Einal sibiissicn t the protesin,

Prasfreating Fiould be Eizsk by the writer vho looks for

ﬁpecfs of évhﬁax; socabilary; pﬁraéim; ccherence; éﬁéiiifﬁ; md

nechanics, Then a second draft is prepared and qlven to 2 second
teader who reals a3 the intended audience of the paper, Given .
this type of respnse the writer re-edits the paper,

This type of procedure ca be encouraged, Some professors
aight aven Govalder vafdaing o Rark papecs Hiat e cledr1y beeh
it 3t e Last pinits ad 1ack even cireory proofreins;
Guldelines for prootrenting and editing can be peovided e

protessors assign major written course requirenents,

5, Grammar and Usage

It becae claar ren ocuments Aade by respondents urdet the
ceiceliad vi L1 ecblesm GEID of i qoeatlomaire that sone
crfuslon exlits bebeen goamac and usage. Usage ltets vere
deicrlbed indet the syntactlc constriction section; and vice verea
bo & ledet SRtRiE;

1F professocs aré o be of help to students In thefr writing
by thenselies nesd (5 be clex: 8 to vhat conatitutes a
syttt 1Eiculty ot probles,- and what is a matter of poor
ctolce o tnpproptlate. lagume, thaugh qeamatically corcect.
CaFtent hadbooks on usage may be of help, Students can also be
ditected to conault usage handhooks vhen unaure of a partloular
usage ot aspect Of gramar,

fowevee; it 18 of very linited use to merely point out

percelved ecfor of problem In student weiting, The peraoa

39






%
evaluating o stwknt paper needs to he dile to descrite vy a
problem exists, and to be bl ) suggest alternations be they

syntactic or semantle,

(. Sibfcticlte Sl 0 St

) 4 coctain extent each Gibiect area has it ow ways of
i Vi b e i ot il o aehtence
stroctiies;  Som @it siess e prodaced lgulatlc
ured strictures that employ conditlonal clauses) the word
ciltite® has very dlfferent meanings in soclal studles and
sclence,
mbj«:i atea itself. 1t s not aium poaslble tn Assume fhat
hvaise a cmcepi {s basic toa partlcular subhct mat students
will crme to the subject already knowing the meming of the word
o stracture for the concept. The sane word of structare aight
have a very dlEecent meanlng In another sbiece ate,

Symtactlc demands vary too, fn seclal stdies It s often

prmissivle to write chiectives for unit planning in teces of

snterce {rajnents wiere the verb beqins the sentence) for example -

"o have stidents cupare mems of food preparation between two
different cultures.”  Hovever, sentence fragments may not he

toleratd ty o professor in Enlish education even vhen the

student 18 asked to develop it plans, These types of 1nqutatic
expectations must be caweyed to students in exch subiect arex;
i indeed ty it_ﬂi\}i&ﬁi_préieémré vithin 5 sgiject acen;

[
'

The major writing ercors mentloned by rescondents have 2

history of recurtence. These are the tv}h 5} errors that case

{

difeicuitien for students year after year. Such aspects of
weiting are in need of constant and ongoing attent lon,

In 1974 Disderich found that the following ecrors ocourred
most frequently in the writing of American secondary students:
sentrce fragmnt, {rooplets sentanei coma mlice, fused
sentence) run-on O Btrunj-togathar sentences; carelessly omitted
ol G pati of wadi) caielos o reedies repetition
wifective for aivech o vice vecaa, Theme acrors v Listed In
outer of brepany o woiens,

In the sirvey the Most tieawmatlj-ooourilig ercocs verei
senterce [ragaent, inocmplate pentence) rin- o atcunj—tether
it coma #lics, Kied stice) ocowin fefaceice) -
careledsly altt Wids & pta of woids) posseadloes,

Tie SinIATiE(es batveeh té 6 #badles ae aEeikl, If
sea 3 Ui the ame 78 Of aiord feclr 1 SEWEHE'
utiiingé: these aapects of wiéﬁiq até proisésiv fiot éévéiﬁpi‘eﬁﬁi
i vl i dsgps it b, Ty peeant iy

\

v
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probless for students; and constant attentlon must be given then
by ehucators, incluting university professors.

%' Stedent writing In the College of Bducation {8 In a
ceaonbiy heaithy state. There aie recuccing ercots Which nesd
constant  attention, iﬂall faulty can assist students by
responding to student weiting rather than simply assigning grades.

Understanding of the writing process is one Important vay lih

which bnth faulty and students can better attend to writing, The

writing process includes the coceptualization of the tople, the
thetorical choices aade In organizin the plece of wtlting, and
the i) th proocead and adit,

Stiients reed Guldelines for WELEIRG 1h Be sigoentive ot
0. Gy e [ kiw the W 1n whilch thele pepers i o 8
cualdated, Faculty also need B be tamliar with the damands of
witing, avl the dlstinctlon betwen gramar, usaqe; and othet

Finally; Ghe Eypes of eiamliatons W major aselqmencs set
% cairse reqalreents e fwporeant; for they allov SEVEHEE ©
either write in comected discaurse or mot; ad they also carvey
the isportance and valve that the professor places on wrlting to

learn,

i Pefarencea

Cooper; C, (M977): In édoper; C; & Cdel; L: (ads;) Evaluaclig -

NatLonal Curc of Texchecs of English;
Diedacich; 7. (I97).  Meaulmg qrowth in Boglish. ~Urbana;

* Titinois: National Cowell of Teachers of Englich;

Gete; . i9H1). Gptactc abrity, mechancs ant waulary 28
predictiond of quality rotiogs. Researc i the eaching of
Bgllah; 15(1),

e, J. & beranke, C. (1976), The Laquage arta:Teaching ad
1earning in the elmentacy school, New York: St. Martin's, N

e, W, (1960, percocrctia by the lover aiAle class a o

tactor in linguistic chame, Paper presented at the LCTA

Symposium on soclolingulstics, Kay 11, 194,
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Toble }
Prchlens in Syntact ic

Construction: Tallies and Rankings

I

Total

Problens In Syntactic Consteuction Checked

1. Sonlence fragment, incomwlete centerce, 20
2. Corma splice, fused sentence (wain 7
claisea folied aﬁy w a cama withaut

& conjicsion, o rollifig 3t alll,

1. Riton of stoing-together senterces 17
(mre thar to wain claused mless
they are short; of the sae pattern,
of separated by senicolona)
I, Subject-verh jeeamnt, u
5. Proncun-antecedént agreemnf 15
§. Pronoun reference; 15
7. Verh tense: wrong form, Inproper 19
sequence; needless ahift,
8. Parallel strcture, 18
9. Misplaced modifiers (especially u

darqling participles),

u
3
0

%

0

n

W@l fol
Pioram [ Byl CovBtcuntio iecked  Welghted
Mk i

10; Ether(si ipime macify), 6 10

47
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Tle § Table 5

. - Problens in Use: IR Problens In Conceptual {aation:

| TalLies and Rarkings - Tallies and Rarkings

i Total  Total | Toal  Total

Problens n Usage | Checked  Helghted | Problems In Conceptualization ~ Checked Heightad
' I o ' -
! Rank [ngs \ Rank inga

L Carelessly anltted vords ¢ parts of Boow . L. Paxity of idess. 9 v o9
- words, especlally endlnge, @ 2, Lack of Joglcal development,
2, Mijectlve for afvetb and vice versa, VR | 3. Lack of crhererce,

= R
=

1. Cotusion of sibfect ad chfect Eorms of 15 3 L toragmetmtlaflgtte B 9
GG *1*; e} *He"; ", ", o Lot el
. My Uinpsts &5t o' i | 5. TablLlty to adirems the topic TR
3 st b, espectally 1 estions, | o Ebjct, |
bt *hen® 15 not arceptal a8 a subect . 6. Mo claar notlon of axerce, R
T % U of relatad {de a formtlon, 19 %
 Shalldll, ‘sl i | B. Other(s) (plesse spify, U

5. Kbty ations I aeitenved, 5 N

6. Contractions (such a8 "don't"); u%
1. Possessivas: Onltted or ntq:liced 23 ﬂ
osteopre (her's”, "lt's"; “your's"),

* B, Other(s) (please specify); T

R,
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Table § Tohle 7
Prcblems in Organizat ion: ' Mechanical Problees:

Taliles and Ratings Tallies and Ratings

ol Ttal | a Totl  Total
Prblens'In Organlzation ~  Checked  Helghted Hechnlcal Prctlens Checked  Heldhtod

Ratings | - | Ratings

L vajighl, Bo% 1, Gpelling (ploase give exaples belo). 71 &

§ 3, Pctiation no%

=i

2 Cateless o nestleds capetltian
1. Inanlity b organtae an arpument 6 3. Cplialisation. i@
ot tesis, | , i, tdetlig o patsirat, §
i Tnbllits to spantiae a a 5, Hadelthg | 6 W
et o eRS; 6. Ohgatiatlon of pije, R
5. Noneuldence of n {tredictory 34 7. U of hentligs and abendlngs 5@
stateet o ilDORE - B Otiele] (3l wecl, |

6. Nonesidence of  arwtary seatoRes, R ¢

7. Other(s) (please epecifyl | 5

ol
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APPRDI). A

Survey Questiomnaire

ERIC

Aruitoxt provided by Eic:

9

BUKVEY OP COLLEGE OF EDUCAT[UN PROFESSORS!

PERCEPTIONS OF STUDENT WRITING DEFICIENCIES

This v a tequest to complete 8 survey of your pcrccpi'-lonu oi’ umier—
graduste students' wriiing deﬁciencieu; an& of ﬁm iype nf urm:rg required

of undergraduate students who take your courses.

complete and return 11, unsigued; to Trevor Gaubell, Department of Curriculua
Studtes. by

Theze Is current widespread concetn among educators as a group about
the weiting deficiencies of undergraduate students, The concern seews to

be greatest among tertlary educators, particulary at universities and
collepes where academic programs predominate. The probles does not re-
steict {tself to Education students efther; faculties of arts have expressed
concern at least as vehemently iélHEQE faculties of educatton.

Much has been writien about students' written lunguage deficlencies
in the United States and some universities operate freshaan writing pro-
grans. [n Canada both the University of Toronto, and very recently the
Univeraity of Alberta, have introduced mandatory writing tests for all.

{ncoming students fncluding transfer and foreign students. Remedial

.programs have been fn place for several years in some Canadian universities.

My intereat {5 to determine just what perceptlons of atudeat wrltlng
srableas have developed smong College 6f Education professors at the
Gilversity of Saskaichewan, 10 Gurvey ihie problea 1 ave devlaed thie
iitaciied sarvey Form, i 1o qu'te decalled and 1 Nve réquested attach-

ments In places, alvays to Ge made anonymously.



.2
o o 5.
fam alne tequent Ing that each respandent £111 out the attached SURVEY UF COLLEGE OF EDUCATION PROFESSORS
i..;iigll.lg\- A tude invvuinrv fu iiln-l l can iuu-k -(ur possibie m!icilin'g’s PERCEPTIONS OF STUDENT WRITING DEHC]EI_OCIES

hetween attitudes (o iuuuunq» and exﬁecinlluns for atudent written languoge,
Ll i, Department and Subject Area
I ogarantve absolute  anonyatty fo all aspects of this survey; there 1s
nowhiere on the suevey torms whete you are asked to {dentify the course
e ettt + e e e e e e mernemm e co e e e Educationsl Communications
or sectlon taught, or yoursell, apart from deportwent and fevel of course, '
N Educatlonal Admlnistration
I wlll use the accumalated data to lovk for patterns of percelved
student writing deficiencies, and to deteralne Lf such patterns or common-

alities sateh vith different types of writing tasks required of students.

The Language Attitude [nventory vill be used to determine whether a

5

partivular attitude to fanguage matches certain types of writing tosks o
required of students, S
My {ntentdon fs to uge this sowe survey In the Feculty of Arts and _ o
O Educational Paychology
Selenve, aid In iculties of Education on other campuses in Canuda and o S
e e 2, Coutse levei(a) taight
in Awitralla, o o o
e Jundor coutrve(s) [j
If there dre any questions or concerns please Bee me (Education J0I8) b~
o o Senlor couire(s) D
or phone 161-1421,
3. Compu)e.y coursefs)
- Blective coursels) []
Thankling vou,
b Do ynu use exaninations vhich requlre atudent to vrite!
Hidter i [
o [
Trevr Gaabel ™ o
Bl Bation - w [
Department of Curriculum Studles e
5, If students write, what type of examination? (Check major type)
Lingthy ey (5 o 1 vt writing i []
Short essay I-]
j
!
j
. /5 "
, S
5 ERIC , | b
(S : ]



A 11701 Provided by ERiC

1

S
l';uqumplu [‘H
Sentence response |
Sentence conpletian | ]
Hultiple chalee [:
wher Gese et ]
Du you use written assignments as part of course evalustion?
(Exclude projects and prepsratlon of currlvulus waterlals),

w |

v L
Type of asslgnment used: {check major only) -
hestarch papes (revies [ ]
Kesearch teport {original) [:;:]
1dterature veview Q
Celteal analyais paper Q
Conceptin] develapaent paper D
et (jleie dpeclyj |:|
Wit ate the problens and Geficlencics jou Rave perceived and Idedtified
AUraighiout your teachlag experfence with vidergtaduate students In
il wiliig?
Pleise e the 1ists provided and add youe own Ltead and comeits,
Uicek il tailk order Items wietever poslble In order of occuieice,
| hﬁlﬁﬁ wost \Jlﬂéiy occurrlng,
Aisn; i»ié;if;i-. Eiffiicil éiﬂitliéé or p-héfbéoiliés of s[udeh[ Hritinga
eE1F160 by Goutas Tevel 7 depacagnt, Peel frae to add werjlial =
notes to 'puim oul i)toi)ieus.

il

7. (a) Problea In Syntactlc Construction

4]

‘Check Nank

Seitiice [ageit; Iiconplete aeitice: I__—[ |:]
Caama aplice; fused sentence (wafh clauses E] E]
foliad Gily bj & comma lEhoit a

¢o mct Lon; ¢ nothlag at all). -
Ri-0i o #tFaig-tagethee aeitéices D D
(v thai tvo gty clauses unless they
ite dhott; of the sase pattern; of .
népdi‘itid by iiiiébiﬁﬂi);

iui)iec‘t'V!i-b ‘ireeiﬂ“;
ironoun-mﬁcedenf ngreennf.

Pronoun reference,

B I I I
OO0 OOdd

Verb Eenleﬁ wrong furl; ilproper

sequence; needless ahlft,

Parallel structure.

L1

Misplaced modiftere (espectally

dangling participles).

Other(s) (please specily)

Cllh -



E

L) Bablew i Urage

L Garelessly onltted o 0w or party
of words, especlally - lngs.
2 Mjective fur adverb and vice versa,
J, Contuslon of subject and object form of

pronouns "1, "we”, "he”, “ghe",

“they", "Wha".
{Hany 1lngutsts acepet "who" 88 an
abject torm, eapeclatly I quest lons,
but “hoa" is not accepted as a
subject torm,)

G Sl shoiid-sld

Albreviatfung In sentences,

[

or

Gt fons (auch a8 "don't"),
). Wiiesdlies:  Oaltted o afsplaced

astralie ("Ber's, "It's", "your'a) .

B, Other{s}) (please specify) 5

) Pegblens fn Conceptual fzation
L Fanelty of fdess.,

2. Lack of lopical developrent,

o 59

RIC

Aruitoxt provided by Eic:
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L
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10

71

]
NI

LS

). (¢) piobléna & Coiiceptaalliatksi - Coitified

). lack of coherance,

4 Wb of acguneit ot leadli fo ihe
stated of lgleal corclislan,

5. IiabIy €6 addiesd e tople
or subject

6. Mo clear notloi of udiece;

[ Uae of unrciated ldeai iﬁd
i(\fomiion.

é; 6ihur(si (pienue apeéifyj _

(d) Probless fn Organizst fon

1 Paragraphing.

2. Careless or needless repeltion,

). Inebility to urganize an
arguaent or thesls,

4 lInability to substantiste an
argument of thesls,

5. Nonevidence of an {ntroductory

statewent or purpose.

710

0
N
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00
L0
0
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"
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Clieck ' Hank B, Wit posliiia ispects of atudeiit velLing can you {dent!fy! Use sume

I, G i i g - G el
b, Woneviice of i vomsicy aiatimei, L[] of Ul ctltsrla fron 17 4F jou wlsh, Please be opectile and conpare

1. uder(s) (piease specify) L vith other groups of etudeuts, or viﬂl groupe frm preﬂoua years, lf

OO

e

(e] Wil Pl s

10 Spwlllig (pieasd glve exiaples belov). [_} [ I
)

’ i’unr((mtimi. [:] ‘r”]
. Crtulizaon N
i ndetig of paegrein ] [
S isriting [

b 6runnizm.xn an page.

1. e of heoslags and subeadings ]

ﬁ (ﬁlwtm (pieaaé npecify) L S

oo

S ' N
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4, Ploaw HII aul liw nﬁ.‘n'ilmi luummgc Al tude lnvunlnry Please do
it iui(-'r tn 4 (hc.l;u'mry; thesaurug, style monval, or any oflier
'rufvrunru -lmui(.
Mso; Mc;niu refralu fron dlscusulng the itvms vith others nafure or
durlug your response Lo the dnventory,
Agaln, anonvaity and conf identiality v guaranteed|
If you would 1k 4 copy of the key Lo the Language AiItade liventory
please pick one up from Kiean In the BdCur, office on the aaln flaor
You wi1] need to phatocopy yout respanse before aal g thé oflginal

Lo me,

Thank yuuu.

Teeior Canball o
APPRDIR B

Laquage Mtltide Tnventory and Key

ERIC 7

Aruitoxt provided by Eric:
o

60



Thes waventory 10 a0t 1 test bt cather
W an opportanity for yuu to taanine
your awn atiitudes aboui iigaige, pai-
ticulagly the English language. The

thunty-egh statements sbour_ lanfusfe

that follow have been shown o dlcit
pateins of responses indicating exber 2
“linguistic” of » “traditionl” pount of
vitw towatd: language on the past of
thousands of pieservice and. instivice
igacheii.wha Kavé tikén ibé iavinioey.
Although the statements offur room for
debate,_and _although_some_statemunly
nevtably measure knowiedge as well 1
attituda, every statement has proved
tHective in electing respondents’ vigw-

Sunce thas is ot a test, nkm i m

that wli help you discover where. you
stand on_ihete qutsilons now. [t
highly uokikely that anjone would re:
spond 100 percend in one direchion or the
othet. Your answirs will most bkely

st o trend in one divection or the

" othar.

Ruspond 10 enry- item by arcling
tither A {agree) or-D [dsagren] in iha
lafi<hind columa. Do noi b tentitive
by making hallscirches_or by inserting
qualifications __like__"sometimas” ot

oxch shalement,

Follawing the inventory you wil be
referred to  discunsion of. what your

you nof 1o look at this dibcuiiion uaiil

nght o wrong antwars but ooly anawens  you have compleied the self-inventory.)

A D 1. Dicnonaries usually record language that. the socalled best
iptakirs_and witiari ita Using and have uied, nai whai ibey will

_ of shoukd use. o o
A DL The traditional mesns of definlag parts of speech such a1 nouns,
adjectives, and the like e Inconsiatent. They altecnate between

 foom and fution, on the one hand, and meaning on e ot

A D ) Like should be used only an & preposttion. "Winslons taste good
Iike a cigarette showid" is 1 corruption,

A D 4. Using mare than one negative is wiong, for it canges the

ihowght. Saying “| don' want no mustard” really means *| wani

uie.
A D & I's grammatically incarrect to and an_English sentence with the
_ . pregoniion on avin Turn thelighton”
A D 7. Strass on any one of the thres words n “'m going home” changes
o hemonogofthatymience,
AD 8 Wads have meanings in themielves ragardiess of what the
_ toeabsrorlitenet may think ey mean.
A0 9.1 have wa book” might be n approprst wnae in Englsh_
A D 10, Decause sonely finds the word data wseful 10 2 singulat naun.
in a fow yoans “The dita iy camplete” may be appropr 1+ un
formal fiterary  sqe.
A D 11 Grammat v 4 Jescplion of those devices by which a linguge
..o gaveiid ihe inerteliionahipd among wods used i hat inguage,
A D 12 Words belang 10 anly ane part of speech, a0d afl their aihet uses
o e borrowed, o
A D13 Colloguul language usually includes substandard usage; auly
grammar, and unpleasant repetiticn and should therefire be
- awoded
£0 14 & et it a corrupl form of & language spoken in 4 particular
- tegiad by paple who don't Lnow any better.
3 D15 Grammat treats of the phiciplei ind wsages of linguage.
A D 18 The tevtbook and the dictonary make_the liwi of cartii usage,
A D17 We often recopnie the end of a declunative 1etence by & diaip
- lrombightolow puch. .
A D 18 To split an in
~ tacceptable unlegs it resul
A D 19 "L iramn Jark 2 book” is .
A D 20, “Thit hete pencll is mine” 18 angrammatial and alwayd wrong
in English,

g

A D 21 When.i small éhid say “| iskd 2 walk,” B hay demontirated 2
_ ... |ock o underwanding of Englih jrimimiz, . .

A D 22 Englihin o doscendant of Lain, Thus; 1 idcivifind ibe grammar
_ . of Englieh weshould undursand the jrammer of L.
A D 23, Underwunding an English sentence requires anly tecogniiing the

o ol koawing whit ey,
A D 2 Good English iy tha tom of speech which y approptiate to the

purpose of the speaker, trua to the language an it by, and cone
- - loeiabla 6 16 speikar nd lifenen, :
A O 13 No livisg ingiaga cir ba.confinnd wiihin abitrary rufes,

A O 1. The second prinwddlt s Bilad in a cilonary i 19 be voided
o ol seeptiblethun ey, .
A D17, Th difirence m_g'%‘_um_w strate dipends i ik

pronuncition of e tand the rin mchword,

A D 1.t can o kngerbe saromed tht o st forms and e
- gt putlent aee albe e covatry ovr,
AD W Constant changs ln baguige ls soem), not compt.

A D 30 Wods do not wiomatialy or acenurlly convey o the hearer

o Wb ka0

A DL gqhg,mj -y old men bolh deoote the male hesd o 3 iy,

_ . ubesch exprovion bay o diffennt coniotition, .

A D 32 Good spesch i no tht of the gramaar mapuals bit whit o

- poaly caed by adcaid peker s epubl wiem,

A0 31 The i agms of detwontin i inpage hay abwagn be
igarinc__ “uaetr enough prvns penis n mipung 4 word
kong encu, the dickonary makens end by bowing to this ammy

o N

A D 4. English grammar teaches ome how 1o spéik 39d wiiie ihe English
language corretly.

A D 3. Pogilaroe Wierte speech i FrequentlyJust 1t cear and vigorows
—. u oore ivliiviied linguage.
A D 36 With in abways 5 prepoistion,
A D47, Writng is wesch written down. o
A D 304 parson should always s the verh awallaty ma whep asking
petmission.

-

See Appendin B for 4 discussion of 1he h;vmm:y s kq ajnnit whih 1 chik

your respoiey, :

I now, yon have completed and seared your Lirgiage Atitudy
Inventory, you may be newly aware of (W mii-ided questions. thai
language study an raise. You may s, too, how directly a teacher's
attitudes toward language can affect work dose wilh chikiren in the
classeoom. This teat presents informaticn ind idias on baih lnguage
Itself and hanguage study with childsén is th hope that you wil con-
sidet the merit of a Language point of view fet defentary education,
Such a point of view leaves room for planty of diversity on specific
ssue but I, in essence, respectful of languagtas s living thing, A lan-
guage polnt of view maans that the il wibd i earn 73 much 13
possible about langusge sa that he will indritind children's languare
behviar beter and will be ablé 15 iEolie i Farter linguage
development. The historical and gereral information Tollawing i this
chapter wil contribute to tuch  point of view.

B2



Key to the Language
Attitude Inventory

HEw au you hu? Thc key that {ollows talls you whather agreement

with each statement represents a linguistic or 2. traditional viewpoint.

Counting up and comparing your “linguistics™ and “teaditionals” can

provide a gross measure of your point of view toward language. It

should be noted, howaver, that the Labels “linguistic* and “iradi-

tional” refer 1o attivwdes often held by educators, parents, and chil-

dean tather than (o positions taken by professional grammarians. A

number of items might be marked identically by grammarians who

espousa either viewpoint, while preservice and inservice teachens hold-
ing differen: sewpoints tend to answer differently from one another.

A foc qmmmt indicates an altitude that is:

1-—Linguistic —Traditional 7--Traditiosal
A—Linguistic _ 15~Traditional 28-Linguistic

?—Traditional “14--Tradisonal 19—Linguistic

“—Traditional 17—Linguistic 30—Linguistic
S—Linguistic_ "1e—Linguistic *3t~Traditonal
*%—Traditional 19—Linguistic _ 3—Linguisiic .
7—Linguistic _ 20—Traditonal 3+—Traditione!
$~Traditional 21—Traditional H—Traditiond!
_9—Linguutic 22—Tradinonal 33—Lirguistic_
10—Linguistic 13—Traditional 36—~Traditional
U —Linguistic _ 24—Linguistic 937—Teaditional
12—Traditional _235—Linguistic _ 28—Traditional

13~Traditionsl 26—Traditional

. Another way to analyze your responses is to examine them accord-
ing 10 the degred of specificity in tha siaternanta. Thiose praceded by a
dot in the kéy abova aia italeménts couched in vary apecific Tarms;
the remainder are quite generalized. Respondenis’ answers to these
iwd types of satemenia often diffar significanily. Many Hmas 1 per-
iaii i{fill 'iiiii Miti iﬁiiiﬂiiiii #a iiiiiia_l iGiiiﬁiii bt will ria  that

;mmlunion. ihis is Rot allo;cdm surptising, since language is a very

personal maiter, The petsan_who Jisagrees with !hc statement, “A diy-
fect is a carrupt form of a language spoken .. by people who don'i
ko dny betier,” may also disagree with the stalement; 'l hive iwg
book mn;hi bc in approprme usgein. En;lilh ln the ﬁrsi €334, such
is merely a specific namplt of the first:

Thu inventory hu §iven you an oppartunity fo assess some oty your
hate the reasons why a particular ruponu is.construed a3 Iinlmmc"
or “traditional” in nature. {You will probably discover that many of
your “Iraditional” responses relate 10 conventions you were taught in
school ar at home. The ierm “lraditional grammar,” in fact, indicates
ihat this is the traditionally accepied view of language} [nstead, you
will notice the rationale for clasmlications such as “linguistic” and
“traditional” .unfolding throughout the chapiers of this_ book. We
hope you will go beyond ihe self-dssessment provided Ly. this in-
vanlory to examine and evpluaie your own fetlings about language
in coniinuing discastion At your classmates or colleagues.

AEDIX C

Student Spelting Brrors

-t

BEST SOPY AVAILABLE






SPELLING FRHORS

Cortet spelltngs ate given {n patentheses for student ase,

svamdate [acamadate)
abanic (acakmic)
ackwaridly {adkwardly)
e e

oiimon {almm)
AOLazement ( ahazigient]
site Jaind

W L]

ail. pathin (@iticlpatfon)
il g
it (gt
sl ion {assint Lot ion
Lol (ivally
Lebitian (inmticial)
I-'!iiéi“i

I--(llfi[ “)l"t"r:’hfl

lodss (haogus]

;'JU'J-UIL‘ ‘.ilhfd-{jli

r..mm (luileiini
corelul) iti;ﬁ'!&ll“

Ao {catigonize)

cuncetne {ooncern)
CORELS {Congensis)
conivlig (comniving)
consclouss (conscloust
cooly [omliy)

curios {ourious)
curiousity {curositvi
i

defnately

deliiatly

detiratsly (Getinitely
detinetely

&Ificly

Sevelove develos]
dicommy (Aichoom
dilens (dilama)
dipicts (deplcts)

di Mi (dla&mlntedi
disjrie (disageee)
duredng (during)

emhanse (enhance

certian (certaln
ciriculan

cirrlcllm (curriculm)
svidense {eidercl
altting (eciting
Eudinentals (tondmentalal
gtme: giamai
haleloss (hilackous
It (fat
Independarce {Independence)
influencial [influentiali
joyRullness (JoyEuloess)
oblivient {cblivicus)
egenniigs (6l
pacrallel (parallel)
pajed (et

pﬁiigé Iﬁiié@éi
prescernce ipiéﬁﬂf@)
f)l'@é&liéﬂ (pror}éduiea)
propably (prabably)
cecleve (recelvel

repatoire (repertolre]

emolve {invclve)
equiptnent (equiprent)

escourted (escorted
excercises (evercises)
explaination (explanation)
explinatlon

helmt (helmet)

hurourous (humnrous)

{nclued {includedi
Indepentant {Indegenient)
litfedt {lteceit]
Likelshaod {1tkelihocc)
covuced {ccsutredl
GHIRLEHEY (tiatstically
partlcilaclly (pacticalacly
geiiclsie (petcelil

posative (posltlve]
privelage {privilege)
pelviledge

propell (propel)

telvant (celevant)

cepetative (repatitive)

b



tepolre (cepair]

safty (safety)

sth (so0thel

Peich (speech)

5 (pleg)
storache.(stomarh)
themometre {themmeter)
troely {traly)

ssaally fuseat'y)

virticall " {vertically)

)

ressonsab ity (respangibi 1ity)
chreach (screec

surse {source)

speci flly (seciically)
stich (stiteh

struted (strutted)

thaurughly (thoraughly)

ulser {ulcer)

vegitation (vegetation)
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Exanples of Student Writing Ecrors md Problens
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§
PRIBLEMS IN SYNPACTIC OCNSTRICTION

Sentence Fragnent, Inconplews Sentence

“the alvatage of this Is that it glves children an
gt bunity to dlscover.

'I‘éili;iis' fi the introductfon to her lesson, *

“The only disadvantage [ can think of is that f a teacher
uses It in a way that doesn't allow the child to explggq,__

an plays the part.of a portrayer of all krml!dqe (Al
misuse of corijunction and preposit fon).

“Staents. ate glven ihe opportunlty tn actlvely
patticipate.”

Coma Splice, msed Senfeme :
(Main clause jolned ol by a comia withait & omjumtion,
or joined with nothlrg at all},

' *The_teachec_should) also be. 3. good nodel to_Follow,

thetefore when speaking to_children one shodld ide iick
lavuage with 1ittle (sic) falts;® (Alao uaxje)

"Read poen for the last tine; a student s asked to read:"
“Ye mst iporlak was oy handwrithg; it fa not
consistent or legible encugh for the children;*

"Mn exercise 13 handed to students, this exercise {8 taken

from thelt workbook,*

“This_exerclse was tun off on a ditto mlm, fi wes it
as cleat a3 it could have been,*

"Inform them (puplls) that
into the stream, he did mo

happened to him, "

y didn't use energy to fall
this hingelf, it sinply

"I feel ‘there could have been many cpasons for this: there

7 1t was Friday aternoon, a
class wad having a perlod of skatlng outslde the window,
tie lesson may have been too fong.”

v

Sy

3 R

L

Rur-0n-or E&urq togethet Sentences -
(¥ote than two main clmises unless they are shorE, of Ehe
m pattern, ot sepmted by sewicolongj. - --

"Femald child was expected to grov Up and be 1ike mther
ad ame for the male child he had o group and be ke
fathet,"

. SljEct-4alb Kieemait

;mﬂﬁﬁ iﬁ anwers ﬁ Q\if a iéiénﬂi( ﬂ\'léé éﬁi};

;k compat liﬁn OE Pﬁf iﬁ pfé@éﬁf éVEnEB wele Iﬂéi;

on peon In tody's sclety has my prcklos they i1l
have to face,”

"Bach person follove the_sam sequence but the rate at
which they progress varfes greatly."

"Bach group will present their List."

"Give everyone a charce for their om opinion.”

"Each of the phases are related.”

*It 1 an sisply to point cul all the childs (sic) mistakes

ad ask hin to re-copy his story they are mot galning
anything," (Also usage).

"I wanted to allow exch child a greater opportunity to tell
thelr story.”

*. oo 1t you love soneme they are beautitul to pan.

‘It is thmm decr «ritina that one Jains fnelgit Int

themselves,*

picein Refcence

", .. for thlp eerclse © 6 of value e st really et
ffolve? 1n how ad At jou evter iito e Jaicnal.

Veth Tenssi Meong fork; Wproper 6] erce, neediam shlft

MIE 1 va 1o recoed all the differdht types of humn
befiavionr into & micrachip and store it avay for future

E)
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generati(m to see 1'n suce that they couldn't undeistand
many of the actions.” 1hisn pronoun-antecedent agrecrent),
B, Misplaced Modifier {epecislly dangling participies)
*Mainly becase of the time and experlence factors."
9, Misplaced Clause or Phrase

*The best way and the only if ym ulsh then to talk s to

only have one budgle per class." This complation presents a variety of probless Inclodlng coma
"The students should understand the procassesaﬂskilln of mlice: ugae. woed cholce: 1ack of sentential cchererce.
sclence 0 that they can {agkj for opinions and gather data o Bpi,uuage, urdi dwfée, &k o Ee?nrantial cctfsérmn?,
uglng scientific methods and not base ihelr theories and inoonplete sentences; alause of preposiclons; spllt verd

idas dpon the aipernatural & [grove concepts,”
10, Others: Misiise of Preposltions & Conjunctions; Split encaset; ad coubinations of these
Qetb Plifases -
/-N
“he. students logk at [deas ot what the anwers ae they

art Lokiny for." The course lg-the first year compulsory Education course,

" plus a larqer container which they can add 2
gpeciflc amount of water In."

. Wil hopefully begin.*
“[uls s an area which 1wl have to give a great deal of
thawht,"
"Children's ninds are a treasury for (neginative events,
stories, etc, and what an excellent vehicle for one to
ronaol fze on,*
", .. those tires vere usually periods in my life vhich
were unsute,”

11, Recundancy/Repet tlon
. ad probably not of mch interest to many except for

to smnhody who wanted .
*. ., toget off of the traln,” (Also usage).

*. .. it allows e to reflect back on the past,”

e M ~ \, B




1

Subject:  FAucation 100.6 Linetties vith the Lanquagel

From tim: to tune, you have asked ng to prc 1de you with
samples of the snrts of thinga that Education 100 stdents

Wi Ite which raise my evehrows, Here are a few dram fram theee
days of festlve markimg,

"e plained every part separately also glving us a
demongt cat fon on how the act a3 suprosed to be preformed,”

*Teaching p’m’ctl'c'es' which I wauld-try-to implicate ih’t’o m
stanlards are cleater commnicatlon Instituted toeards ay
¢l3s8,"

“Disc{pliie can b ennicleed In diFEerent aspects,

7[ixﬂlriii!'r§[|iﬁ all these different teaching practices I
fost tbat 1 a5 a perdn or a teacher may be deficlent In gone
areas.”

o ;k,)si,siadené, miv, Know e ,imqune,mﬂ it 1 conld .
hetter their vocahulary the hetter lt_\wuﬂd he for thew,"

_ *there_ate s other delcieces T vauld like to rid
myself off,"

“In the next three years T hapefully can Jprove on these
areas 5o tht 1 car hecame a better teacher and for the most a
hotter person,”

. *The extra cost to hite extra staff or naybe ft's just
that the teacher doesn't want to go through all the extra
wirk,”

" qeen ln the sclmls and m stressed m mv teacher that
the students look up to you a8 a scurce of information,”

“{ hope to cid myself of any disceininate thosghts. "
"o keep your body disciplined 1f you hmpen to be a Phys

F.d tea:her as T an for {f the 5tudents In €ar snperior ghape
than voursel€, hov can they be tawcht ahut £itness,”

__ " two sibjects I've cheosen to discuss fran auc student
bresentations ace H, Bosch and Salvador Dall. They are both

artist who concidering the differences in time have
sinflaritles In thelr works.”

M

“Mhere are good teaching qualities one mist process or
obtain within the next three to four years to hecame a qood

teach, T pocess aome of the qualities but need to work on the

rest, We can't all be expectad to have all of these traits

already, thats vhy were here,"

*leachers are people ad have to be lexible and
ufﬂersunding to the feelings of thelr students, I'm flexihle

but-teaching 1 difference hov Flexible {8 a peraon suppose to
M ]

(he student managed t put Jody Chlcago In her placel
 “Hoiever e By &8 & artlat be Introdced lnto the
ciicolun bat 1€ vould be highly unllkely to see her "Dlnet
Pacty’ {1 the achool,”
e BEudeit gpoke for B Aaf.

 "For m to {sprove, 1'11 ive to read bosks which have
intellectusl centent In them,"

77
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These examples of student responses are from the first year
conpulsory Education course. A1l responses are to the same task
s described. A varlety of problems, syntactic, Semantlc, and

usage, 1 evident,

ERICS

Aruitoxt provided by Eic:

ERJCATIUR 100 (ELENENTARY o
sapteier 196 16

Students were asked to write a description of the wost outstunding
teacher they nave known, Kdkimum length: } pages

liv is well motivated in everything lie does, whether he is within
or outside the schooling systes.

fie liag st the necessary goals to develope the confideiice and respact
of the students, and his technique usage is found very affective also,

Jiis unlque stylo of teaching has the students rategorize him separate
ftom tlie average teachers.

After school confident students wili come freely with any difficulties
In there studies in that cliss and from other classes.

Xany teachers ack .the Tmportant gualifies ENat Nr. Jolinsoit his, and
without these qualitles for the student if would be auch of 3 bother
having to come to that class.

™his ratlection of @ijogwent is visable in the studénts.

fhese characteristics ars vhat ake stidents 1ike their teacher dnd;
¢Teate Clastoow enjoyoent,

A teachar Ehat 1iatans to the students and encourages. them, prubabie
will build up the students’ coifidence too; express themselves, to

try harder, and enable them to enjog what ever task thew are doing.

But in_the sama way, if a_te_acﬁer_inas_disir_usi_and_ ié_qnénéﬁxuééd in
what they are doing, s0 wibl be the actitude of the Students,

A teachez_that has these_and other good characteristics, will make
the classroom very desirable for both student and teacher.

This student entatlad her essay A Prominent Teacher* instead of

using the ters "Qutstanding®, ,

Hy_interest being with that of a teacher I look bick at those who

actually taught me something -- anything.

Like mast of wy generation J was brought p Lo autumatically respect
ny elders being those vho taught me. Looking back I found that, not

all knew how to present the appealing array of ideas to satisfy my
spent attention.

* From presentation right on through to the tise of disaissai ono found

Lhemselves acutely avare of the surroundings woth In mind and sight,
From the respect this an gained with all of s stidents it funt
itself to the case he had with control,



o <
- 7

This tu o kindergarten that lw ukc_dvq;y LIOS!:‘I‘} m ih du;ulg ;y
Last Qeat ol wotkisndg as @ teactur's aide,

She made gquing to school veryg e (lilllq qul; Lll)nljdblc‘, not unly
tor her class but aluoo tor her «nd mgself.

She alwags (ried to encourage’ angone that may be lmvmg trouble.
Sae mande good use of Lq«l(,‘hllrlywn;jtjt,;gﬁi;]éi ge;agt Ehd scllool,sur:h
as learning_centres, pecs kits, language masters, learning letters,
tilms, and mony other useful activities.

very doetive ain the 'o;yulugy agdi teaChes some of her

1w sSunday School and figure skating.

Sher w
stoden

ERIC

Aruitoxt provided by Eic:






