DOCUMENT RESUME

ED 243 941 TM 840 252

AUTHOR Stiggins, Richard J.: ‘

TITLE Evaluating Students by Classroom Observation:
Watching Students Grow. Reference & Resource

o Series.

INSTITUTION National Education Association, Washington, D.C.

SPONS AGENCY National Inst. of Education (ED), Washington, DC.

REPCRT NO ISBN-0-8106-1525-8

PUB_DATE 84 o

CONTRACT . 400-80-0105

NOTE 33p.

AVAILABLE FROM

06516 (Stock No. 1525 8 $5 50 ea. )

PUB TYPE Guides - Non-Classroom Use (055)
EDRS PRICE MFO01 Plus Postage. PC Not Available from EDRS.
DESCRIPTORS *Classroom Observation Technigues; Elementary School

Teachers; glementagy Secondary Education; *Guides;
Inservice Teacher Education; *Performance Tests;
gregervice,Teacher,Educatibn;,secandary School
Teachers; Student Behavior; *Student Evaluation;
Construction .

Northwest Reglonal Educational Laboratory

Test
IDENTIFIERS

aBsTRACT

to improve the gualxtg offthexr student assessments. It 1s ‘designed
for preservice and inservice teacher education to assist in
conducting performance assessments to evaluate student learning.
Performance assessment requires a student to analyze a problem, )
and attempt to apply acguired information to
a new problem 51tuat1on. It enables the teacher to measure a
student s ability to transfer; not just recall, sk1lls and knowledge

g — - e "% e —— — = — —

» - — g —--— 2 ® - — — g & % - - —— — s — ———— — — — = — = - = — - — —

instructions for designing a performance test and guidelines for
”””””” (DWH)

maximizing the guality of assessments.

***********************************;***********************************
* Reproductions supplied by EDRS are the best that can be made *
*

* from the or1g1na1 document.

*************************************************** *******************




O

ERIC

Aruitoxt provided by Eic:

Evaluating Students *
by Classroom Observatic
Watching Students Grow

Richard J. Stiggins, Director
Center for Performance Assessment
Northwest Regional Educational Laboratory

Reference & Resource Series

US. DEPARTMENY OF EDU"AT!ON
NAYIONAL INSTTUTE OF EDUCATION

EO ATIONAL BESGUCES ISTORMA TION
- . CENTYIR 2 Ry
Iru-, dotarment tu, e rerduced n

et Hom The Dersie ae argamsanon
ORIt o

Minor changes 137 b oo i HY :;wi;;(;ve
DGR HON quatit,

® Poiits ¢f iy OF CEInns s in thig 3660
ment do nul HOOSLANY TeDresent GHicE! NIE
nu iton Grotohry -

nea
PROFEONAIBRARY

National Education Association HAS BEEN GRANTED BY
Washington; D:C:

"PERMISSION TO REPRODUCE THIS
MATERIAL IN MICROFICHE ONLY

A

- TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC)."

e



Copyright © 1984
National Education Assoc:atnon of the United States

tute of Education, Education Department. However, the content does not necessatily

reflect the position or policy of that Agency, and no official endorsement of these
materials should be inferred:

This work was developed under Contract #400-80-0105, with the National Inisti-

Eibrary of Congress Cataloging in Publication Data

Snggms Richard J.

Evaluating students by classroom observation.

(Reference & resource series)

1. Grading and markmg (Studerits) 2 Exammauons—
Des;gn and construction; 3; Observation (Educmxonal
mefhod) ‘1. Title. 1I. Series: Refercnce and resource
series.

LB3060.37.575 1984  371.2'7  83-23645
ISBN 0-8106-1525-8

Aruitoxt provided by Eic:



L T S TT TT T LI TTT TETTTE T 3
Preface ... ... oIl 5
Chép’téi' 1. Introduction to Performance Assessment :...:::...:.: :..0:.0... 7
WhatArePerformanccAsscssmcnts"......................;;:::::::::::; .... 7
Comparing Performance Assessments with Other Asscssmcnts DLLlliiiiiiiii. 8
Rationale for Training Guide . ... .......o0oocioiicoiioo o 8
Chapter 2 Des:gniiigﬁPerformanceTest........;;;;;;;;;;:;;;;.;::;;;;; .... 10
Preparmg to Dcsxgn the Pcrform ANCC JASSESSMENt . . ..o 0. iiiiiiiii e, IG
Step i: Describe the Assessment Sitwation .. ........cooo i i 10
Step 2: Plan the Test Exercise. . '..,.........;;;;::;:::::;.; .............. 12
Step 3: Describe the Pcrformancc w Be Evalvated . .................... ... .. 13
Step 4: Design a Plan for Rating and Recordmg Performianice .. ................ 15
Blucprmt of a Performance Test - :ocoio oo i o 17
Chﬁiitéi' 3. Guidelines for Maxumlzmg the Quality of Assessitents ............... 20
i o
Clarity of Purpose .............. T S 20
Clarity of Communication . ::: i il iiiiiiiiiu. e 20
Freedom from Bias. .......coooiio oo 20
Validity ... 21
Rchablhty......................................................;;;;:::: 21
Economy of Assessmient. . ............... ... .. 21
EXEICISeS <1l il 22
Scoring Procedures . . ............ . i 22
Maximizing Quality of Spontancous Assessments e IIIITIIIIIIIIII I L, 22
Conclusion................................. Il e 23
Quality Control Checklist. .. .........ooiiiiiriiiie 24
Appendlx Completed Performarice Test Bliiéiiﬁiiié Ciiiiiiiiiiiiiiiieieiiies.. 25



FOREWORD

The National Education Association supports the

ongoing testing and assessment of student progress. A
studcnt s rlassroom performancc is thc best mduahon i

and dcc:s:ons miist be based not on a smglc pencil and

paper test, but ol many forms of assessment conducted

over a period of time:

Teachers agree on the need for continuous and

strmgent assessments: Classroom instruction; conditioned
as itis be results of day-to-day evaluations, must be

well planned and conducted to assure reliable and hclpful
results both for students and educators

. Through thc approachcs dlscusscd in thls piib’ii'c'a’-

learmiing is clearly drawn. Teachers will find Evaluet-

mgVSmdems bj' Classroom Observation useful for plan- |
mng a broad range of classroom evaluations. The ex-
crc:scs provxdc prc service and pracucmg teachers an

proachcs that gwe m-dcpth mfdrméuon about students;

teacher judgment is more accurate.

Sharon P. Robifison, Director-
Instruction and Professional Development

National Education Association '
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This guide can help teachers at all grade levels im-

prove the quality of their student assessments. Ahhough
teachers regularly develop and use a vanety of assess-
ment methods, this publication focuises ofi only one¢ im-
portant test type, performance assessment—the obser-
vation and subjective ratinig of student behavior and

prpducts Research conducted by the Center for Per-

formance Assessment indicates that performance assess-

m, nl lS oﬂen the most us ul tool availabie for evalu-

, There are a numbcr of reasons why teachers should
have a clear understanding of classroom performance as-
sessment. First, most teachers use this form of assess-
ment extensively to evaluate studerits’ progress and deter-

mine the appropriateness of instructional activities:

For example; a recent study of classroom testing prac-
tices by researchers at the University of Pittsburgh

clearly illustrated this point. The researchers concluded
that

Standardized testing [published tests] is thought to
play a major role in assessing student progress—elther

formatwely, summauvely. or both Yet overwhelm-

Clearly th|s favored teacher tcchmquc
lfferent from the kind of information pro-

"obse'
is quite ¢
vided by T
fect; is foy continuous movies, in color with sound,

tandardized tests. Teacher preferencc. in ef-

while a tedt score; or even a profile of scores; is more
akin to a Black-and-white photograph. *

*Salmcm Cox Lcshe “Teachers and Standardlzed

ta Kappan; May lQSl 631-34:

Q ‘ ")
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Thias pwfbrman«ce assessments ha e at I=ast 45 miich
infloemce on student d\evelopment as other test types. Yet

most pre-service and in-service assessment training fo-

cuses on the development and use of teacher-made and
published obpective (e.g., multiple-choice; true/false)

tests, to the exclusion of other important assessment strat-
egies. This guide can fill that teacher preparation: gap;
se mg as the basis for in-service or pre- servxce teacher

tmm'mg in testmg

Teachers also need to know about perfO'mance as-

sessment because there are at least as many potential

problems in developing and using performance tests as
in other forms of assessment. Assessments can provide
information that may result in incorrect decisions

about stodents wheri—

* Test activities are fiot similar of standardized
when standard conditions are required to create

equal assessment opportunities for all students.

® Student responses are too brief to 'p"r'o'vi'de reli-

able information about student proficiency:
* Performance is rated inaccurately and inef-

ficiently by teachers:
* Scoring procedures lack the detail needed to di-

agnose student needs when the purpose for as-
_Sessment is diagnosis.
This guide overcomes these and othier potential

roadblocks to sound, effective performarice assessment

and thereby aids teachers in using performance assess-

ment {0 maximum advantage:



To reach this goal, the basics of performance as-
sessments are introdiiced in a straightforward; step-by-
siep manner, guiding teachers throogh the develop-
iiient of a blueprint of a performance test related to their
own specific assessment needs. This sequentially pro-
gramimed training method has been used successfully in
numerous workshops, including training sessions held
in conjunction with the Annual Confcrence on Large-

Scalc Assessimient of the National Assessment of Edu-
catiorial Progress, a national conference on Future Direc-

tions and Assessment in Adult Education, the lowa
Conference on Student Assessiient, and the convention
of the Oregon Educational Research Association. Fuor--
ther. these materials have been siccessfully pilot tested
as an individual study guide and as the basis for group
workshops with teachers in the Portland, Oregon, public

schools. Thanks to excellent feedback from participat-
ing teachers; I am confident that this training can en-
hance the quality and usefulness of performance as-
<essmient as a method for assessing student skills.

Many educators contributed to the development of
ifis feactier's guide. Both Nancy Bridgeford and Jason

Milliman reviewed carly drafts and provided insightful
and constructive criticism, Nancy also provided valuable
editorial suggestions; as did Vicki Spandel. Thanks to
each of these people. Thanks are also due to Carol
DeWitte for her patience in completing the many

drafts required.

Finally, 1 would like to express appreciation to the
ifieifibers of the Portland Association of Teachers and the
National Education Association for their assistance in
pilot testing and reviewing this guide.

o Ri@ﬁé?& J. Stiggins; Director
o Center for Performance AsseSsment
Northwest Regional Educational Laboratory
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CHAPTER 1

ASSESSMEN T

A\ a teacher, yoir assessments of student growth
and dz.velopment are very important. They impact stu-

dcnts n niany ways They mﬂuence not only hcw rap-

of your instruction, dtfferentratmg matertal mastered .
by students from materml you must reteach Thus quahty
This gutde will introduce you to ﬁiéﬁy strategies for en-
suring the quality of your measures of student
achievement.

Th:it introduction takes the form of a test aevaaﬁ-

of ‘tudent achtevement But unllke constructtng a

multtple-chmce or true/false test, or administering a stan-

dardlzcd test; you Wi” ueither write test items nor

and professtonal judgment about student performance;
that i, you will design a performance assessment.

WHAT ARE PERFORMANCE ASSESSMENTS?

Performance assessments require that youo. the
teacher, evaluate actual student behavior and/or student
prodiicts. Performance assessments differ from objec-
tive tests in a number of ways. During a performance as-
sessnient, a studcnt does more than select the right an-

swer or ﬁll in the blank. Instead, tbg student is asked to
analyze a problem; synthesize information; and at-
tempt to apply acquired information to a new problem

situation. With performance assessment, the teacher

has an important opportunity to test a student’s ability to =

transfcr not just to recall; Skl”§ and knowledge

can be formal hlghly structurezj E(zsja’!llyvihlich studerits

complete specific exercises; and pertormance is rated
aecordmg to clearly stated criteria; as in the following

The high school English teacher develops an as-

sessment to sclect students for a remedial writing
program. Each student is asker to write two .
brief compositions. The writing samples are rated

Q
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mdependently by two Enghsh teachers in terms

of their clartty of expression; orgamzatton and ap-

propriate use of grammar: Stodents arc selected
on the basis of the results.

In other instances; performance assessments can be

more casual; spontaneous assessments in which the teach-
cr observes students. during instruction to diagnose
skills and plan activities. For éxample:

While listening to students’ oral reading; a third

grade teacher notices a student consistently faltering
over certain beginning sounds. The teacher

makes a note of the problem fc: individual work.

Note lhd! in both examples—formal and mformal—
the assessment consists of four basic pans (1) a decision

situation within which the assessment takes place (ize:;

a basic reason for conducting the assessment); (2) a test
activity or exercise to which the student must respond
{e.g.. a writing exercise and oral reading activity in the
examples; (3) an actual student response (e.g., writing

and reading performance) and (4) a rating or judgment

ratmg components of wrttmg

about performance (e:g:,

Deécision Situation—reason for the assessment;
specrﬁes the mrormatton you need

Exercrse—task given to student that requires per-
formance; specifies what the student is to do
RespGnse—actual student performance;
specifies the behavior or prodict evaluated
Rating—evaluation of performance;

specifies miethod used to judge performance.

_Like all tests, performance assessments can vary
widely in'the information they provide and the manner in
which they are u's"c'd For ekﬂﬁiﬁlb teébheri rtié§ as-
sess student performance for a range of reasons—from

planning mstructton to cemfymg skills for gradmg to

selecting students for placement into advanced or remedi-
al programs. Similarly; exercises can vary from highly
structured, prepla ied test activities to spontaneous, in-
formal classroomm ovservations. Studeiit responses can
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include any observable student behavior or any product
that studerits credte. And ratings of pc'formance can
range from formal scales, checklists; and grédes to infor-
mle procedurcs such as recording spontaneous im-

pressions or making mental notes.

These variations in performance test form are illus-
trated in these additional examples of performance assess-
ment. Here is a structured assessment:

After completing a unit of |nstruct|0n a_science
teacher has each student coindiict a sifiple experi-
ment. The purpose is to cartify nmastery of the
e and ¢ students first rate
their own performance in terms of their success.
in setting up the experiment and their results. Then
the teacher rates them on the same criteria.

reqjuired knowledge and skills:

Sinice this decision may have a major influence on a
studcnt s grade, it calls f for a carefu]ly planned assess-
ment: A casual observation will not suffice here. If

s ons are to be nade a Larefully planned assess-

on llstenlng slulls of students a teacher observes

students in small group activities. The teacher

checks students for evidence of attentiveness and
active listening; making anecdotal notes on stu-
dent performance.

Clcarly i this cxamp]e crucial decisions affecting

a student’s future are not being made. As a result, pre-
planried and highly structared exercises, responscs,

and ratings arc not necessary. Nevertheless, this informal
assessment affects an important instriictional decision

for the teacher and calls for sound and accurate impres-
sions of performance.

] Thcsc few t.xamples of pcrfor'nancc assessments in-
dicate the range of pOSslble forms and uses of this meth-
od. But how do pcrformancc tests differ from other
types of tests? That issue is examined next.

COMPARING PERFORMANCE ASSESSMENTS

WITH OTHER ASSESSMENTS

Gcncrdlly teachers use t\fvowtyrpes of tests: ObJCCII\'

tests and per rformance assessments. Objective tests in-
clude multiple-choice; true/false; or fill-in jtems.
Some objective tests are published standardized tests, and
some are developed by teachers themselves. 7A]thoubh

both performance and objective tests hayieitnjponant iri-
structional uses, such as diagnosi.ig student needs,
placing students in appropriate instructional programs.
ccmfymg specific competenc s, grading and cvali
ing programs, they differ in form and often in purpose.

First; consider these differences in form:

- Objective Test Performance Tew

Test Excreise

Formal: exereie de-

Fill in hl.mL
Maiching

pt.rtnrnumc

Response !‘s..r urgamzc con-
struct the best answer by
speaking. writing. or
producing something

Scoring Tount correst Hems Rate perfonimance on 2

or absent
Write anecdotal records

Sowrces of Mismaich to course
Inaccorate _content __
ASREASTTICDE Pmrly written items
Touo few. items
Poor test condittons
Lick of test-taking skills
N test anxiely

Inadequate rzn:r tr:n
Biased attitude of raters

cha.rdlng dlfferenccs in purpose, whien !eaghg;s dl-
agriose stident needs and evaluate their instruction, tl'ey
tend to want as much detailed irformation as they can
gct In these instances; performance assessm nts—obser-
vation of student behavior and/os products—provide a
rich source of needed information. On the other hand,
when concerned with gradmg class placement, or dls—

trictwide curntulum decisions; schools may tend more

toward Ob_]CCIIVE tests than performance tests because

of the concrete data they produce.

_Thas; in actual practice; performance and objective
tests tend to differ significantly in form and purpose.
Thesc cltffcrcnccs notwnthstandmg howcver both

contrtbutc to a clcarm understandmg of student riceds.

RATIONALE FOR TRAINING GUIDE

When asked to idintify barriers to greates reliance
on performarice tests in the clissrooni, teachiets some-
times cite parents siudants’, or administrators’ de-

mands for more Objccttvc cv1dcncc of achievement.

They want morc than subjective opinion: they want
proof: Performance ratings are sometimes scen as tco
subjective. Given this attitude, it is uscful to cxp]orc )
the pereeived differences between thc ‘objective”’ indica-
tors and teacher ratings. Very simply, the Key differ

enice is that objective test information is s

ic while teacher ratings arc secn as nnsystcm&ttt,
subjective, and therefore 1¢ss dependable. Thus fieachers
may shy away from ratings in instances where they

Furthcr,zgn:ilyS'l:’s, hqwcvcr. shows tniit,ttiis p'r'cﬁ"rg
ence for objective evidence on the part of parents and
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others is not mcms‘mly a rejection of tcachcr oberva-
tional skill and/or professional judgment. Rather, it rep-
resents a misunderstanding of the value and methods

of cvaluating classroom performance: Therefore the key
to successfully promoting a role for performance as-
sessment iS for the teacher to keep performance ratings
from being or appearing to be guesses. Teachers can

accomplish this by always b’emg in a position to clear!y

describe all featares of the perfo;manc: test; including
the reason for assessment; the exercises used; student re-

O
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sponses, and performance rating procedures. In other
words, jhcy must treat performance assessnients as sys-
te ancaliy S posszble This kind of systemiatic assess-
ment is belicvable to others: But more importantly, it
produces dependable and useful information about stu-
dent achievement. Those whe have a vested interest in
sound educational decisions are more likely to accept
assessimenits of performatice if those assessments are well

designed. carefully applied; and clearly described.

This training unit provides one way to achieve that goal
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CHAPTER 2

As a teacher; you may aiready. use performance as-
sessmients in some form. Although you may not label
tht.m as suah or think of ther @s including a decision
exercise, a response; and a rating method,
ohst.r\ *‘“““‘,‘,‘EQJ?E‘,“S of student tehavior or prod-
ucts are an important part of most regular classroom as-
sessment. The goal of this chapter is to help you make
your assessments of performance as svstematic and accu-
rate as possible, so that you and others will have max-
imum u)ntldt.nu, in the appropriateness of the results.

’Ihxs goal I8 actompllshcd by lntroduclng youtod
Step-by--step sequerice for (1) descnb’i'n”g the decision situ-

ation, (2) designing the test activity, (3) describing the

ruponsc and (4) sclectmg the ratmg procedures When

pllutmn for studt.nts such as when a grade, promouon,
or high School graduation rests in the balance, & high-

quality, carcfullv structiired assessient is essential. In all

stich tuses, the complete planning sequence described

hCl‘L should be followed: However; the test design pro-
cess includes many detailed steps. Thus it wou]d be
unrealistic to expect you to proceed through this entire
sequence when you wish to measure performance in
less formal contexts. But even when a casual or sp
ficous assessment is possible, your famlharlty with ths
developmental sequence described here will help you find
ways 1o make student assessment as uscful and accu-

rate as possible.

The distinction between systematic, preplanned as-.
sessiients and informa! assessments is essential in undet-
standing how to take full advantage of the potential of
pcrform.mcc assessment. Both types have a major role to
play. As you proceed through the design process that

you wxll bc askcd o dcsngn thc prototypc of a

you complcte th:s procrss rcmdm aware of the fact that
you should also be able to describe your infoimal,

spontaneous observation and judgment in these same

ternis; Formalr and informal assessments are compmed
ugam in Chaptcr 3, which deals with issues of ensuring

PREPARING TO DESIGN THE PERFORMANCE

ASSESSMENT

To begin the test deslgn process, considet your

classroom for a momens and identify an important exam-
ple of performance that vou have assessed or may

3

wish to assess in the futare: It may involve evaluating

students' communication skills (wrmng, speaking, lis-

tening, o1 oral reading skills) or students’ ability to pro-
duce a specific product {an art project or a typed let-

ter), for examplc In other words, ideritify a specific

situation in which you either observe the student dem-

onstrating a skill or evaluatc a completed product When

you have selected such an assessment context; you are
rcady to begin the process of performance test design.

That process includes four qtcps Each step contains

a series of test des;gn questions and several design alter-
nattves for dnswenng cach questlon Examples are

dﬂd hclpful Hints are mcludcd wtlh each step to aid in

making a design choice: A **Blueprint of a Performance

Test" has been provtded at thc cnd of thls chaptcr

use. this blucprlnt as you desngn your assessinent. To N
assist you in this dctivily, two completed test blueprints
are provided in the Appendix of this guide.

Step 1. Déscribé the Assessment Situdtion

In designing a performarce assessment, the first
stt.p is to specnfy thc dccmon sltuatmn or reason for as-

that follow.

A. What is the reason for assessment?
Table 1 specifies various possible reasons for as-
sessment: Select the decision(s) from this table that
your assessment should help you make. You
may choose more than one, or you may wish to
identify a situation not |ncluded in the table The
objective is to make the assessment purpose explicit
(c:g. to diagnose skilis; to evaluate the effec-

" tiveness of instruction). Enter your reason(s) for as-
sessment on the blueprint form.
" B. Who are the decisionmakers?
Acscssmu 1 resnlts may be used by different
people-—~teachers; parents; school board members;
adml r?tors studcnts and counsclor —to

wsduals who wtll makc dccnslons based on your
assessmient information. If you are the decision-

Li



ARY OF VARIOUS REASONS FOR ASSESSMENT

T*BLE 1. SUM

]

Most Common Decisionmaker

Achievement
Asseasment laforination ; o o o .
Coitext Needed - - ——- —Students - - Parents - Teachers— — Administrators——Counselors— —Taxpayers
.@immgrmrm ° )
Decisions
Diagnosis Decide stadents” : X X
strengths and
weuknesses
Placement Mtch student X X X X
o appropriate uds
level of on relevant
instruction Knowledge or 0
skill continuum
Guidanee and Level of edu- X X X
Counseling [ develop-
in variou .
progranis ‘dent relative
to program
requirenients
Adttission Information that X X X
ranks. students
be adnutted on relevint
info program knowledge or : -
skill contindum . - i
Certification Determiine I L X X
mastery reflecting,
of specified individoal
knowledge student
or skills of specified
set of skills ’
Programmatic
Decrsions
Survey Determine Average ; X ) X
assessment overall achievement ¥
achievement scores for
level of groops of
students
Formative Decide program Intended X X
pr components outconies
evaluation in need of attained and
modification
:
Deteriitine X X X
if program .
is.to be. attained and
adopted. not attained
expanded. or by participating
discontinaed studénts

ERIC
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niker, indicate this on the blueprint. If othiers
dre involved, so specify.

C.\ tht l\nowledgc and/or set of skills is the exarm-
inee expected to apply"

Specify in as much dctdll as, posslb thé body of
knowledge and/or set of skills to be demonstrated
in the assessment. Later you will specify the
performance task the student will complcte to dem-
onstrate the required knowledge or skills: But
for now; simply describe the basis of your perfor-
mance expectations. What do you expect the stu-

~ dent to know or be able to do? Enter this on the

' b’luc'p"ri'nt

Describe the grade level, approx:mété number;

and other relevant characteristics.
Step 2: Plan the Test Exercise

In any assessment, time and resources are limited.

Resources commonly do not permit testing the student’s
proﬁcxcncy performmg all relevant skills. Therefore
\ ents are based on'a sample of relevant
tasks Yoiir second step iS to describe the tasks you
plan to use to samiple student skills. To accomphsh this:

* Describe the test acuvxty

. Dctcrmmc whether it will be assessed formally
or informally. -
b D'c'c!'di; the iumber of performance samples
needed.
¢ Determine who will siipervise the assessment.
~ In Step 1, part C you described the knowledge or
skills the student is to demonstrate (e.g.. demonstrate the

ability to think critically or to write an organized para-
graph): In Step 2, you- will describe the specific context
and task(s) vou will use to provide students with an

opportunity to demonstrate this proficiency.

A. Will you assess student performance by observing
everyday activities in or outside the classroom, or
by creating a specific test activity to measure per-
formance? Note: Both can be used if you wish:
6'p’ti'o"ri 1: You may use lyplcal classroom

student skill:

Examgl; ,,,YS’!LT")’ observe and
evaluate students as they plan a
group presentation, solve a
word problem in math, or set
up an experiment.

Option 2: You may design a specific test

' exercise to cause students to per-

fozm specific tasks so that you

can evaluate performance:

12

Example: The fifth grade teacher
iises a probleri-solving simiilation
to observe and rate the problem-

solving skills of each student:

® Helpful Hints

1. lnformal observations of natural classroom dc-
tivities provide an appropriaie basis for an as-
sessment if :
a. 'i‘h”o’s'e events are readiiy available; easy

Your resources are limitec
(and perhaps money) to develop fiew test
éétiﬁtiéé Sihéé iibi'ﬁiiil bléSSi'bbﬁi events

o

tional costs:

c. Ablllty to apply knowlcdgc or skllls can

be effectively measured in a natural

~.setting:

d.  You wish to measure typical performancc
‘rather than test possible performance. A
preplanned and highly structured test ex-
ercise may distort **typical’” performance
due to test anxiety or artificial, circum-
starices of testing.

e. Thc assessment task does not have to be
identical for every student. Because
teachers cannot observe all students at -
once, the performance evaluated at differ-
ent times will be somewhat different for
each 5tudent '

a.  Natural events are unllkcly to producc an
" edsy-to-observe, appropriate sample of
behavior:

e, money, and

b.  You have resources (time, money

ideas) to develop and evaluate the
exercises.

c. A standard testing s:tuauon is requlred to
allow each student an opportumty to re-
spond to the same test activity.

Make your choice; enter it on the blueprint, and

classroom events Oor exercises.

. How many assessment tasks or samples of perfor-.

mance will you need to accurately judge a student’s
skill? ’
Option 1: You may use one assessment exercise.

Example: Reqiiite one brief essay to



judge a student’s general writing
proficiency.
Option 2: You may use several exercises.

Examplc Use thrcc dlﬁercnt wrmng
activities to evaluate a student’s
ability to summarize information or
argue persuasively:

Option 3. Or you miay choose io use several
assessimient exercises over a period of
time.

Examplc quurrg \yrltlrrgilrraJournal
thr ghout the school year to judge
changes in writing proficiency.

Helpful Hints

1. - Gather as mach evidence as the reason for as-
sessment demands. Important decisions; such
as whether or not to promote a student to the
next grade, require enough information to be
a’b's'zilurcly ccn’ain y”o"u’r 'd'c’cisi'o"n is correct.
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depcndab c. chcral samplcs condiicted over
tinic arc usu.jlly necded to be cpnﬁdcnt of your
assessment. Collect as much cwdcnce as the

trmL lramc wﬂl pcrmlt Indlcate your chorce of

for sclcctmg thc numbcr of excrcises.
Specify the numbcr of cxercises on the blueprint
and indicate the reason for your choice.
C. Who will supervise or administer the assessment
activities, you or the students?
Option |: You _may opt to supcrwsc assess-
ments yourself.
Example: The teacher observes and
rates scienice students’ ability to
set up and coniduct an experimerit.

Option 2:  You may allow students to ad-
' minister their own assessment.

Example: Over a five-week period
students rate their own listening
performance in ten informal conver-
sations.

® Helpﬁll Hinits

I. Use teacker- supervned events if

a. Thc student has some vestcd mterest in
high performance (e.g., a grade rests in:
th't; béléhi;t;) and the bt‘;_it:tiVity of the re-
sults must be assured.

b. Thc exercises necd to be ldentlcal for all
students:. You must ensure standardized

conditions:

ERIC
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rate rcsuhing performance

d. A skilled prc‘fessronal is nceded tOJudgc

performance accurately.

P S

Consider unsupervised exercises if

a.  Students have no reason to misrepreseit
their level of skill ('nb’thi'rig to gain).

b.  The activity need not be exactly the samie

{standard) for every student:

c.  Too much time is required for you to su-
pervise each activity individually.

d A product resulﬁtsﬁtﬁh@t can be evaluatcd
later (c.g:; a writing sample, a video-
taped speech).

Consider your choices; select Option 1 or 2, and
enter your choice on the bloeprint: State bricfly
why you selected the option.

D. Provide a specific example of the activity or test
exercise you plan to use to bring about the stu-
dent’s response.

How will you frame the problem for the stu-
dent? Provide an example on the blueprint.
Step 3: Describe the Performance to Be Evaluated
In Stcp 1; you outlined the reason(s) for ds5eNs-

mcnt and m Stcp 2 you dccrdcd upon t tcgt cxcrcnscs
lormance or rcsponsc to be cvaluated. Do so by answer-
ing the three questions that follow.

A. WHat kind of per"ormance will you evaliiate?

Optron I: Ybu can obs'crvc and rate a process
or behavior as it occurs.

Example: A kindergarien teacher
observes and evaluates a student’s
interactions to judge social develop-

ment.

Option 2: Or you may observe and evalute

a product developed by the student:

Example: An industrial arts teacher

evaluates the quality of a woodworking

pl’O_]CCI *

Remember: You may choose to svaluate both
the bchavior and the result.

o Helpﬁjl Hiits

I. Rely on process or behiavior raungs if

a. Thé process |§ more lﬁiﬁbﬂéht ihéh any
resulting product or there iS no product
(e.g., evaluation of motor skills in physi-

cal cdhcanon)



b The performance i t0 be condcted in 2

unacceptable (e.g.. conductmg a sctentlﬁc
experiment in a Science laboratory)

A

You have time avatlable to observe stu-
dent behavior one-to-one as it is
occurring.

[ SO0

Rcly on product ratmg if

i A tangible product results from the activ-
ity (e.g.. a mechanical drawing or a sanmi-
ple of writing).

b.  The guality of the prodiict is more impor-
tant than the way it was produced:

Sclcct from your options and enter your cholce
on the blueprmt along with a brief descrrptlon of

the process or product to be assessed
B. What specific aspects of performance will you

evaluate?

List as spectﬁcally as possible the criteria for

evaluating a student’s performance. What char-
acteristics of the process or product will you
jijdgé" Fbi’ éXﬁfﬁplé, in a §péébl’i 5’60 may jiidge

the performance y\,u are to evaluate, on what

will you base your judgment?

Nore The quality and usefulness of a perfor-

mance assessment are determined more by clear-
ly defined criteria than by any othe: single
factor. Therefore consider your answers carefully.

ﬁramp{e: The two blueprims in the Appendix
include illustrations of performance criteria.

® Helipful Hints
1. Spell out important pé'r'rd'r'r'riaﬁcé outcomes pri-

or to the assessment. This will increase the
quality and efficiency of your evaluations.

2. To rate a process, state the performance crite-
ria in terms of observable behavior (ice:; ac-

tions that can be clearly seen and documented).

3.. When evaluating products, be explicit in stating
required attributes:

3, Carefully dlstmgunsh between performance cri-

terla (attrlbutes to be evaluated such as orgam-

formance s.andards (levels of achlevement or
scores on those attribites). The issue of stan-
dards_ (acceptable or unacceptaﬁble performance)

is addressed in Step 4 in the discassion of scor-
ing procedures:

5. Make sure there is a match between the skill

you want to teach and the criteria ycu cnoose

o}

to mcasure success: Attitude; class attendance,

and amount of class pamctpatton are usually

inapp prtate criteria to use in judging whether
a studcnt can complete a specific task.

Speclfy your criteria in the space provxded on the
blueprint.

.W|ll students whose performance is to be evaluated

be awarc that an assessmeit is to take place?

Optuon I: You may opt for an open, publ:c

assessmient.

Example: The tcacher of a computer

programming class asks students to
write three programs; to make them
operate; and to submit resuits for
evaluation.

Or you may conduct your assessment
unobtrusively.

Option 2:

Example: The teacher of a compiiter

computer | lab observmg students
operatlng terminals. Without

announcing the evaluation; the

teacher notes those. students having
difficulty with pamcular operattons

Note: All objective tests must be publtcly con-

ducted Everyone knows an assessment is taking
place. This is not niecessary with performance

tests. The possibility of unobtrusive assessment is a

real strength of performance assessment.
® Helpful Hints

1. In some instances, there are important moral

issues to be addressed in conducting unan-

nounced evaluations: Essentially those who use
unobtrusive evaluation must be sure they re-
main sensitive to the student’s right to prtvacy
They must also be aware that students” motiva-
tion to perform can be lnﬂuenced 7b0th positive-

ly and negatlvely by the awareness that an as-

sessment is underway.

2. Conduct unannounced assessments when you
arc interested in learning how students typtcally
perform. When you want to know whal is the
best students can do, it may be better to con-
duct an announced assessment.

3. For some students -any assessment causes de-

bllttattng anxiety. As 4a result; performance suf-

fers and an invalid assessment results: If ex-
treme anxiety is an issue; consider unobtrusive
assessments.

Select from among your options and enter your

choice on the blueprint. If you select unobtrusive

assessment, state why.

o 12
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ncd to a ;:rcat extent by the qualtty of the scoring pro-

dures used: Because pertormancc assessment relies
SubJCLIIVC Judgmcnts rdt‘hcr than on a count of corrcct

: as,sc.s.xmcnt is carcfully scorcd.,,To ensure qualtty.
fisider the four Q'Li'cSti'o"n'S that follow.

A. Hi)'W‘d'Cliiil'cd a record .of performance is needed?
Option 1: You may want a single overall
prohclency 5c0rc (holtstlc scormg)

wrltlnz, sktll

Or you may wnsh to have perfor-
mance broken down into components,
with cach part rated individually

(analytical scoring):

Optivii 2

Example Third graders oral readmg

sl\tll IS observed and evaluated in terms

® Helpful Hints

1. The scoring mcthod mtlst relate to the purpose

of the assessment: Some testing purposes re-
qutrc detailed analyttc information; while oth-
ers require more general information on stu-

dent performance.

a.  Holistic scores are appropriate for grad-
ing, grouptng, and placement decisions.

b. Analyttcal scores are oﬂen needed for di-

tional treatments:

t9.

Constdc: the resourcas available to observe and

rate performance Analytical scoring requires a
more in- dcpth examtnatton of the performance

5cormg

3. Both holtsttc and analyttcal scortng may be
used together in certatn situations tf two dtffer-

ple you may evaluate overall performance for
each student; and then analyze the reasons for
poor performance among those with low

scores.
Enter your choice on the blueprint together with
a brief restatement of the purpose of your
assessment.

B. Who will rate or cvaluate performance?

Q
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Option 1: You, the teacher, can obscrve and
rate student performance.

Option 2: Other teachers can observe and rite.

Option 3:* Studerits can observe arid rate cach
othier's performarice.

Option 4: Students_can obscrve and rate their
own performance.

® Helpful Hins

cialized knowledge that onsy trained
teachers possess.

b.  The same set of standards must be ap-

—————————— plied-uniformly to all-ratings.

c.  The student has a vested inierest in re-
SUltS (c. g ; a gradé résts in the balanccl

portuntt)l to beiiefit unfalrl)l from self-
scormg

teacher to do the observattons and rat-

ings: If another teacher is to be used,

]

time must be available for training that
person to do the rating.

Consider peer or self ratings (Options 3 and 4)
if

a.  Highly specialized knowledge is not
needed to rate perl'ormancc

b. Sltght vartattons from rater to rater are
acceptable in using the scortng crtterta

c.  Students have no vested interest in amﬁ-
cially inflating or deflating their perfor-
mance ratings.

d. Resources are limited—students represent
a low-cost, effective scoring resource,
and thcy can learn by critiquing them-
selves and others:

e:  Students can be trained to become objec-
tive evaluators and to avoid overly criti-
nal evaluations of self and others.

Whenever possible; consider using more than

one rater. Combinations of teacher and self

rating, for example, can yield more convincing
information than can a single rater.

Sélebi your rater(s) and enter them on the

C. What method will be used to record performance

assessment results?



Option 1: A chu.khst of attributes presem

or absent in the student’s performance
(e: g characteristics of a good speech)
can be used.

Option 2: Rating scales that report degrees of

proficiency demonstrated by-the per-
formier {e.g., a letter zrade or a !

to 4 rating scale apphed to an essay)
can be used:

6’p’ti'o"n’. 3 Anecdotal records of lmpo'tant

behaviors or products {e.g.; wrntten
comments on_ quah es of written
products or ciassroom participation)

can be used.

Option 4: Mental notes and/or records of .

performance (e.g., making a mental

;
Axnccdotal records are time-consuming to gath-
er and use._They are not meant for all occa-

sions; nor for everyday use, nor for all stu-
dents at once. But when a detailed record or a

quick note is needed, they can serve well.

Written or tape- -recorded anecdotal records are

always preferable to mental notes.

In using mental notes, lmportam information

can be forgotten or misinterpreted when at-

temptmg to: remember the event. Thrs can only

down that Judgment,m an anecdota] record or
use a taperecorder. Do fiot try to remember
key aspects of studeat performance!

Select youir recording process on the blueprint.

D: How are the performance test results to be
interpreted?

note of a particular success or prob-
lem encountered by a student) can be

used. Option 1: You may compare eac H student’s

performance with that of other students

® Helpful Hims (e.g., a group norm).
L R;trrr%”gc?éles and checklists have the following Example: Students are ranked on their

? van age o : ability to play a rjuislgal instrument

a:  They combine ihe observation with a to determiine seating in the band.
-!‘,’,dg,'gem* resulting in an easy-to-interpret Option 2: Or you can compare each student’s
record. L . performance with a preestablished

b.  They can be developed for process evalu- standard of acceptable performance.
?’I'Ki)in ;S(C,g%%g,l,'_sit;;;isgzs— Es((rlrg%?;tled) as Example: Students demonstrate skill in
W{;m—r)? ue 0 g ten specific speaking competencies in
qualty).. oral presentations.

c. They can be tarlored to many different ® Helpfui Hints
performance criteria: L

I The way performance is interpreted relates to

d.  They prfovrde a COF‘,"F'!’?S‘IEZES? ref- the reason for assessing performance. Some de-
:{ggggi er;go:?np aring and Interpre ing cisions requrre student-to-student comparisons,

) nt periormance. such as grouping, guidance, and placement

e.  Data can be recorded quickly. decisions.

2. Anecdotalr records have the following Other dccxsxons re'qu'ir'e comparmg each student
advantages: with a standard. Those include diagnosing; cer-

a.  They can be used to record either behav- tifying mastery; and evaluating instructional

ey ean ot programs.
ior or product information.

b:  Behavior is described as it occurs without Both modes of interpretation with a specific
s performance test may. be appropriate; depend-
judgment.

e ing on the range of decisions that are based on
¢.  Records can focus on unique events or results. For instance, students may be ranked
behavior that may be overlooked with on overall performance, and poor performance
othicr rating schemes. may be reanalyzed to determine which skills
3. Rating scales can focus efficiently on many at- were ot mastered.

tributes of many students, while anecdotal re- S : }

cords are best with a few students and a few Describe yoijr mode of interpretation on the

significant traits: blueprint anG state why you selected that mode. |
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BLUEPRINT OF A PERFORMANCE TEST
1. Decision Situation

A. Reason(s) for Assessnient

B. Decisionmakers
C. Krowledge/Skills to Be Assessed
D. Students to Be Asséssed

17




2. Test Exercise

A. Mature of Event(s) *

____ Naturally occurring classroom cvent(s). Description: e —

. Structured exercise(s) Description: N —

8. Number of Exercises N

____ One exercise one time. Reason:

———  More than one exercise at one time. Reason: - .
___ More than one exercise over time. Reason:
€: Exercise Administration
____ Siipervise 1 by teacher: Reason: =
——  Unsupervised (¢elf-adminiistered by student): Reason: —
D. Sample Excrcise Description
3. Performance to Be Evaluated
A: Forms of Performance
Process rating. Describe: —_— e —
____ Product rating. Describe: -

ERIC
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B.

C.

Specific Performarnce Criteria

Test Awareness
— Open, public assessment:

———  Unobtrusive observation: Reason:

4; Rating Procedures

A.

Type of Score

——= Holistic: Assessment purpose:

— Analytical. Assessment parpose: ————

__ Teacher rates own students

—_ Other teacher

Rating Method

——  Chiecklist

Rating scalc
Anecdotal record
——— Mental niote
Interpretation Plan

——= Norm-referenced: Reason:

—— Criterion-referenced. Reason:

19



Q

ERIC

Aruitoxt provided by Eic:

CHAPTER 3
GUIDELINES FOR

THE QUALITY OF
ASSESSMENTS

Thie development and use of sound performance as-
sessment requires knowledge, planning (as described in
Chapter 2); and an awareness of the pitfalls common___

to sound assessiient. This chapter offers a list of specific
guidelines to aid in maximizing the quality and useful-
ness of both preplanned and informal performance assess-
wicnts. These guidelines promote the following:

Clear reasons for assessment _

Clear communication about assessment

Objectivity

Validity

Economy of assessment

Although the research on the use of classroor per-

formance assessment suggests that teachers adhere to__
some of the quality control strategies discussed, ot all

(or even most) teachers typically employ enough of these
strategies to ensure the quality of their performance
assessments. As you review the guidelines, evaluate your
own quality control efforts by placing a check next to
those you regularly follow.
CLARITY OF PURPOSE
The key to test quality, as noted earlier; is to real-
ize that, without a clear purpose; appropriate assessment
strategies cannot be selected. Keep these points in
mind with respect to test purpose:
i- Know the #3cision to be made and the decision-
maker before you siart planning the assessment:
2. Clearly understand the skills that must be mea-
sured to achicve the purpose afid select an assess-

ment activity that provides appropriate and rele-
vant information.
a. If you wish to measure recall of facts and rela-

tionships; consider Using an objective test, as it

is a valid, reliable, and economical means of
assessing knowledge acquisition.

b If you wish to mieastre ability to apply infor-
mation; to use a skill, or to produce a product,
performance assessment is an excellent method.

20

CLARITY OF COMMUNICATION

Students arc abie to.show you their best perfor-

' mance only if they understand the requirements of the as-

sessment. If you fail to clearly communicate what is
reqired, students may fail to perform quately not be-
cause they are incapable; but because they are un-

aware of your expectations. Two ways to help students
understand are as follows:

1. Clearly explain to students what is to be done and
how it is to be done. Illustrate the dimensions of
appropriate performarice, then see if students can
demonstrate them. -

2. Promote clear understanding by making expecta-
tions clear prior to the assessment. Make clear

and explicit the characteristics of sound perfor-
mance (performance criteria) and the standards or

levels to be attained.

FREEDOM FROM BIAS
“The goal in any asséssment is to be sure the resuit
refiects student capabilities rathier than the attitudes or id-
josyncrasies of thie individual who rates the perfor-
mance. To Teach this goal:
i. Avoid performance assessments that give one stu-

dent an unfair advantage over another simiply be-

catse of factors related to cultiiral background.

‘a. Reriiain sensitive to the cultural perspectives of
all stadents involved in assessment.

b. Use performance exercises that all students un-
derstand; provide equal opportunities to all
students.

¢ Remain aware of afiy tefidericy to overrate the

performance of students from your own sex,
ethnic, or racial group in relation to that of stu-

dents from other grouns:
3. Employ scoring procedures based on clear. explic-
it performance criteria, predefined scoring rules,
and careful rater preparation (training) in

observing:

21
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) t:rpe r‘.cord notes and cyaluallvc judgments.
4. Be aware of common classroom assessment
problems:

a. Avoid b'i.'irig influenced by prior knowledge of
student performance in another area when rat-
ing a particular behiavior—halo effects.

b. bii not be influenced by irrelevant characteris-
t|u§ Qf the student (c. g.. personality traits) i

rating achicvement;

c. Be sure to use the entire rating scaie When ex-

treme ratings are warranted, give them. Do tiot
be drawn automatically to the middle of the
scale when mid-range ratings are not justified.
5. Whenever possible; rate student performance **in
the blind,"” i.c., without knowledge of the identity
of the student whose product you are evaluating.
In planning and preparing classroom assessment; be
certain to avoid all forms of bias.
VALIDITY
The validity ,éiéﬁ,é%ééé}é,rﬁéﬂi;eﬁ@ts,,i,h*; extent to
formation dbout the student attrrbute you intend to.
musure One charactcrlstrc that is oﬁen assocrated with

eussed To maximize the amount of relevant information

derived from observations of performance; adhere to
the following guidelines:

L. Be clcar 0n the purpose(s) of assessment. Thc

3

Be sure the behavior or product observed relates
to the characteristic you wish to assess.

a. Clearly define the characteristic to be
cvaluated.

b. Specify differences in levels of proficiency on
the rating scale. (Decide what adequate and in-
adequate performance means in terms of
skills:)

3. Dcvelop a wrde varlety of ¢ exercrses to measure

the same skill. Use different kinds of writing ex-

ercises; speaking tasks; product development
problems. Allow the diversity of exercises to mir-
ror the broad array cf contexts in which students
might use the skill in question.

4. In some cases; you can use objective tests and
performance assessments to cross-check student
capabilities. For example, both objective language
usage tests and writing samples are capable of
provndmg information on writing proficiency.

Used in combination; they offer the economy of
the objective test‘ balanced with the richness of in-

Q
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formation provided by actual writing samples.

5. Conduct unobtrusive assessments in those cases
where artificial test situations and/or extreme test
anxicty may distort student performance.

RELIABILITY

The rehabxlxty of an assessmem reflects the eIl fit

to which_you can depend on the informatior provided.
Dependable assessments provide consistent informa-
tion. Different test exercises designed to assess the same
trait should yield consistent scores for a given examin-

ce. Ratings made by different scorers should also agree.

Many aspects of the assessiment, its admlmstrauon.

and the stadent can interfere with obtaining reliable re-

sults. Inattention to any of the following can reduce
the reliability of 3 your assessments:

1. Undepcndable performance ratings can result from

low-quality assessments. Avoid these effects by

a. Stating clear purposes; specifying performance

criteria, and using unambiguous cxercrses and

response requrrements

b. Gathermg enough samples of approprmte per-
formance to be confident in judging the stu-
dent’s level of skill.

c. Scoring carefully and using explicit proccdures
'aii'd t'raiiie'd ('q'u'alif‘ ed) réterS
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ministration practices. Avoid these effects by

a. Mmlmlzmg distractions to the student durmg

assessment.

b: Proyldmg for uniform exercises, response, and
rating where needed.

3 Undependable results can be caused by character-

istics of the student. Minimize these effects by

a: Umngrmtereqtmg challengmg test activitics

that motivate the studem to respond:
b. Reducrng test anxrety by provrdrrg praetlee and

experience with the assessment activity:

c. Acknowledging that students have good and

bad days and repeatmg yoijr observations over

ONOMY OF AbSESSMENT

usmg performance assessmenis frequemly. they some-

times report that they have insufficient time to develop
and conduct such assessmients. This problem can be ad-

dressed, in part, by designing economical assessment

activities and scoring procedures.
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Exercises
Three specific strategies can be used to. reduce the

complexity and costs associated with developing test
exercises:

1. When struatured exercises are to be used in prc-

planned, systematic assessments, rely onirne)fpen-
sive, readily available options such as written
problem situations, role playing; small group ac-

tivities: Complex and costly simulations are rarely
nccessary .

Conduct an ciﬁgrent assessment: One sample of

student performance (e: g..a single writing sam-
plci is often insufficient to draw conclusiens, but
three or four may be enough. Carefully consider
how much information i$ efiough for your situa-

tion and do ot exceed that amount; The more

to

“¢riicial the decision, the more performance sam-

ples you need: Be careful not to oversample,
however:

3. Save creative, workable performance exercises for

reuse with different classes or at a later time.

Snx ways to make scoring more efficient arc as
follows:
i. Whenever possxble judge performarice on the ba-

sis of a product rather than a process. Observmg

students carrymg out procedures one- to—one is

qurckly

2. Rely on hohstxc scoring whenever it is approprlate

and it meets the purpose of testing. If you do not

need an analysrs of the subpans of p‘-rformancc.

do not generate one. Do not waste time rating fac-
tors unrelated to the decision you must make.

3. Use concxse checkhsls and i’a;mg scales when pos-

sible. These allow you to focus on she important

traits and permiit you to recovd performance more
quickly than with anccdotal records and more de-
pendably than with mentz! notes.

4. Specnfy clear, concise performancecntena focus

on 1mponant characteristics and dxsregard others.

ents, aides, and othefs can be valuable resources
in this _respect. But you must (a) make rating cri-

teria clear, (b) train raters very carefully, ard (<)

be careful not to rely on volunteers to fulfill the

teacher’s rating responsibilities.

6. Take advantage of peer and sélf ra: 'ig,w,‘,“’t“ pos-

sible. This can be a valuable leammg esperience

for students and it can free you to do other things.

.

MAXIMIZING QUAI:!TY OF SPONTANEOUS

ASSESSMENTS
The foregmng strategies for improving the quality _

nt pcrforrnancc as»essments deal predornmantly wnh for-

Llassroom assessment—can also be lmproved by ad-

hering to the guidelines presented: Informal; spontaneous
observations of students provide an extremely impos-
sant source of information for téachers in all subject ar-
cas. For example, in an oral reading group, the teach-

er n;iti'ces a student having difficulty with certain
letters !n a scncnce lab the teacher ldenv-

pcr..

Al tthe events include observations of behavior or

products_as well as Judgmcnts about student develop-
ment. Although exerciSes are fieither preplanned nor

highly structured, students’ activities nontheless yxerd
performance assessments, and decisions are based on
results:

~ How can the quality of these informal assessments
be ensured? GBVionéiy the decisions to be made or the
performance criteria canriot always be Specified irt ad-
vafice, nor can the exercises and responses be carefully
matched to the test purpose. Moreover structured

scoring procedures are usually out of the question: Yet

these informal observations also need to be frze from __
bias; valid, and reliable. How can this be accomplished?
Here are some suggestiois:
I. Understand how._classroom circumstances may im-
biibt student perfortnance. Be careful about mak-
ing unjustified inferences or generalizations from

judgments based on spontaneous observations. Be

surc that the poorly performing student was vo-
cused on the activity and motivated to put forth a
best effort. Similarly, check to be sure that the
high-scoring student did not kiave some special ad-
v:int:ig'e ‘that a'c'co'unie'd fo’r cu’p»’rior pe’rfo’rm’ance'

mal observatxons w see if judgments are
consistent. o i
Check your judgments with other teachers.
Check yoar Judgments with the student(s).
Miniinize the chances of bias by

‘Lhw:h‘\u‘.)‘

a. Rcmamlng sensmvc to ikie cultural differences

among students and the ways these dxfferences

may impact performance.

b. Recordng observation and Judgment as soon as

possible—not relying on memory.

c. Remarmng sensmve to th~= namral tendencxes to

nts excessively strict or lenient,
¢tc.; trying to be aware of your attitudes to-
ward stiideiits and remaining objective:



E

Flnd”\l as d g,uncml rufe, |t you need to be ccnmn of
fr 1abi nd validity; because a
1ce; do not rely on
spon'dncom observations. Use structured performance
assessment.

CONCLUSION

This brief guide has covered a grcdt deal of mfor-

nmnon h has dcﬁncd dnd 1llustratcd pcrformarcc assess-v

ssmcm and suggcstcd ways to max:mlzc thc quahiy
and use of your performarce assessments. To assist
you in maximizing the quality of these assessmerys, a

O
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Aruitoxt provided by Eic:

“*Quality Control Checklist™" follows. It %ists each fac:
tor discussed in this chapter.

The guide began with the assumption, based on re-
search in classroom assessment, that you already know a
good deal abaout this tvoewof 7assessmem even though

you miay rot labei it or subdivide it into comporient parts

as_has been done here. The goal has been to provnde a
woherent siructure wittin which you may (2) more easily
pian the @ssessmients you need and (b} ensure the reli-
ablllty anﬁ validity of your professnonal judgments. By
taking advantage of afiis structure in planning and de-
seribing. your assessments; yo carcfully
1al judgments wili be viewed as objec
acturaie evidence of student development.
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Check these factors to ensure quality performance dssessmerits: ’
Reason for Assessment
____ Specify the decision to be made and the decisionmaker.
____ Measure the ability to use skills and knowledge.
Clarity of Communication
—_ Give clear task explanation.
.~ Make periormiance criteria and standards explicit.
Freedom from Bias
— Use tasks that provide equal opportunity for all students.
_____ Be sure that scoring procedures are explicit and raters are trained to use them.
—__ Avoid mental recordkeeping. ’
____ Rate performance ““in the blind™* when possible.
Validity
——  Clearly define characteristic to be meastred.
____ Develop a variety of exercises where possible.
_ Use traditional tests and performance assessment in combination.
Reliability
——  {se carefully designed assessment procedures.
____ Administer assessment carefully:
____ Prepare the student for assessment.
Economy of Assessment
____ Use ecoromical assessiient exercises.
——  Use economical scoring procedures.
Maximizing Quality of Spontaneous Assessments
—___ Know the mioti:ation behind performance.
—_ Repeat observation.
____ Check opinicas with others.

——— Be sensitive to sources of potential bias.
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APPENDIX

Completed Performance Test Blueprints




BLUEPRINT OF A PERFORMANCE TEST
IN BIOLOGY*

|. Decision Situation

A. Reason(s) for Assessment C e o

1. Diagnosis--to show mastery of the concept

5. Student evaluation--grades -

3. Formative program evaludtion--to assess my teaching of the concept

B. Decisionmakers

Thé teacher will be the decisionmaker.

C. Knowledge/Skills to Be Assessed

1. Concept of food chains

5. Relationships between organisms in a food chain
3. Knowledge of terms related to food chains
™ —

B:  Students to Be Asscssed

ALl students in my class (25 sixth grade boys and girls)

*Developed by Mike Mitchell, Terra Linda School; Beaverton; Oregon.
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2. Test Exercise

A.  Nature of Event(s)

—— Naturally occurring classroom event(s). Description:

X Structured exercise(s) Description: _Students will construct a drawing

showing a sample food chain. -

B. Number of Exercises

Sufficient for simple assessment of

X Otie exercise one tiitie. Reason:

More than one exercise at one time. Reason: eo -

—_ More than one exercise over time: Reason:

C. Exercise Administration

havra kFamAa A i-n'i-};: mir olrs11a mav ha nacess ry, to ECCur’atel‘y rate prOdUCt.

—___ Unstipervised (self-administered by student). Reason: -

D. Sample Exercise Description

1nclude at least five organisms. Label

each organism and also tell whether it is an omnivore; carnivore;

herbivore, producer; and consumer:

3. Performance to Be Evaluated
A. Forms of Performance

- Process rating. Describe:

X Prodiict rating. Describe: Illustration of a food chain

27
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B. Specific Performance Criteria

--Five organisms included

--Correct placement of organisms in food chain

-=Correct labeling

--Correct representation -

c. Té}s;i Awareness

—__ Unobtrusive observation. Reason:

4; Rating Procedures

A.  Type of Score

_____  Holistic. Assessment purpose:

X Diagnosis of masterv of concept

_" — Teacher rates own students

____ Other teacher

C. Rating Method
Checklist
(letter grade)

X . L
__ Rating scale
— Anecdotal record

Mental note

D. Interpretation Plan

— _  Norm-referenced. Reason:

———  Criterion-referenced. Reason: ———————

product.
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BLUEPRINT OF A

PERFORMANCE TEST

IN DRAMA*

I. Decision Situation

A.  Reason(s) for Assessment

Certification--mastery of skills

Grading

B. Decisionmikers

I will make the decision (teaci.cr).

C.  Knowledge/Skills to Be Assessed

the student will select a prose work for oral interpretation, design an B

appropriate introduction, and present the piece to the class, demonstrating

The student will demonstrate skills

discussed in class sessions:

--introductory development

--how to select material

--vocal coloration :

--poise and stage presence

--enunciation

--physical handling of material

--eye contact

--facial expression , I

D. Students to Be Assessed

Junior high beginning drama course

(mixed--grades 7, 8, and 9)

*Developed by Jewely Sandoz, Mt. View Junior High School, Beaverton, Oregon (Drama Teacher)
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2 Test Exercise

A.  Nuture of Event(s)

Naturally occurring classroum event(s). Description:

-X Striictuired exercise(s) ISéﬁ'c'ri'p’tidri: Students will be given a date to perform

_for the class. R

B:  Number of Exercises

___.  One exercise one timme. Reason:

Students will have the opportunity _

X U
I More than one exercise at one time. Reason:

to perform twice (for performance variations):

More thaii one cxercise over time: Reason: —— - -

C.  Exercise Administration
A grade will be recorded--needs professional

_____ Supervised by teacher. Reason:

assessment.

Unsupervised (self-administered by student). Reason:

D: Sampic Exercise Description
Students will be called up ome at a time in front of the class. Each per-

son will bring material on a hard backing. The piece will be introduced

and then read aloud. Student will then -eturn to seat:.

Teacher will conduct an oral evaluatiri by peers and will present student

with a written critique sheet and a grade.

3. Performance to Be Evaluated

A. Forms of Performance

X

Process rating. Describe: Behavior during presentation will be evaluated.

____ Product rating. Describe:

30
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B.  Specitic Performance Criteria

See criteria listed inm "Oral Interpretation Evaluation Form" attached.

C.  Test Awareness
——— + Open, public assessment.

— Unobtrusive observation. Rzason:

A. Type of Score

——— Holistic. Asscssment purpose:

_ X Analytical. Assessment purpose; __EAch section of mastery can be individually

examined: . .

B. Rater .

X Teuacher rates own students
_____ Other teacher

X 5o (with oral discussion as explained in exercise description)

C.  Riting Method
___ Checklist
S (attached)
__ Anecdotal record
——— Mental note
D.. Interpretation Plan

—:—-  Norm-referenced. Reason:

There are standards to meet.

— Criterion-referenced. Reason:

O

ERIC - | S

Aruitoxt provided by Eic:



Beginning Drarna
il LT Mrs: Sandoz
ORAL INTERPRETATION EVALUATION FORM

Name of Interpreter:

Datc:

Title of Selection:

Excellent Good Fair Poor

1. Apprcpriate choice of material

2. Ciitting of selection —
3. Script on hard backing - -
4. Inirodiction

5. Handling of script

6. Voliime

7. Rate

8. Articilation

9. Proninciation

10., Dialogiic and chdracter developmerit

11. Eye contact

12. Facial expression

13. Sensory appeals/vocal coloration

14. Climax communicated

15. Responsive body posture I

Additional Comments and Overall Effectiveness:

Grade:
32




