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Abstract .

The purpose %f this investigation was to examine the relationship

among teacher stress, cognitive complexity and career maturity for

(Schroder et al:; 1967): Stress was 7elated to teachers' career
maturity in a linear manner, ﬁfé%idiﬁg support for-Crites' (1965)
developmentat explamation of career maturity. Specific trends for
gach variable are reported for teachers 1n different career

stapes.
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The Role of Teacher Stress, Cognitive (e blexity,

and Career Maturity in .eacher Sodialization

Teacher socialization concerns the process of cognitive and
behavioral change through which individuals acquire the values;
attitudes, and behaviors associated with the profession. Research
i the field has examined the influence of work and tré;?ing
snviroiifieiits on teachers' behaviors and attitudes: The central
questioﬁrié whizh mich of this research has been addressed is
"What does:teaching do to teachers?” {Mcarthur; 1978).

Recent research investigations in this area have foctsed on
the nature and influence of stress on teachers (eg. Feitler &
Tokar, iééé- Kaiser & Polezynski, 1982; Pettegrew & Wolf, 1982).
Stress has been showr to have adverse effects on teachers’
cognitive functioning (Austln, 1981; Block, 1977 1978); classroom
per formance (Kaizer & Polezynski; 1982), commitment to teaching
(Kyriacou & Sutcliffe, 1979; Ornstein; 1981) and career change
(Bardo, 1979; Lyons, 1981). These findings indicate there ééy be
a relationship aﬂong stress, cognitive complexity and career
maturity in teachers. The purpose of this investigation is to
examine the relationship among these variables:

Schroder, Driver and Streufert (15655 developed a theory of
' conceptbal systems based on four ieveis of information proc cessing
from low complexity or concrete thihklﬁg to high complexity or

abstract thinking. These researchers theorized that certain
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environmental conditions are responsible for temporary or

long-term structural change in cognition. These conditions
include the degree of environmental complexity, noxity (the

and frustration) and eucity {(the amount, degree or frequency of
reward or promise in the environment). Thus, environmental
complexity, noxity and eucity operate both separately and in
combination to influence the conceptual Eéﬁéléﬁity of individuals.
Schroder et al. (1967) hypothesized that there exists a

curvilinear relationship between the three aspects of the

environment and an individual's level of informaticn processing.

Thus; increasing or decreasing environmental complexity, noxity or

_eucity from some optimal point, a condition defined as stress,

will lower an individual's conceptual level. )

Career maturity is defined as the ability to cope with the

stage (Super, 1977). Career maturity has been linked to cognitive
Complexity (Winer, Cesari, Haase & Bodden; 1979) and environmental

te time. While there is some evidence that career maturity scores

show regular increases (ie. a linear pattern) for elementary and
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secondary school individuals (Crites, 1965, 1978; Super & Forrest,

1972), inconclusive findings with college age and adult subjects

conciude that, "Crites may have adhered too rigidity to the
age-increase requirements; development may not proceed as evenly
45 he has postulated" (page 330): Thus; the developmental nature

of career maturity needed to be resolved.

The present investigation addressed the following research
questions: Is stress in teachers' work éhVifdhméﬁt:réiétéd to
their level of thinking (ie. cognitive complexity) in the
curvilinear manner suggested by Schroder and associates (1967)?
. How is stress related to the construct of teachers' career
maturity? What is the relationship of stress, cognitive
complexity and career maturity to teaching experience?

METHOD

Subjects

One hundred twelve volinteers participated in the
investigation. The participants ihciudéd students and alumni of
the University of Southern California's teacher education prografi
who were teaching elemientary school in an urban environment: 23
education students, 32 student teachers; 30 beginning teatﬁé}é
(0=3 years), 12 intermediate teachers (4-7 years) and 15

experienced teachers 8 or more years). This population was
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formal socialization effects and self-selection into a particular
teacher education program.

The ediication students included both traditional-aged and .
older, so-called "reentry" volunteers from educational psychology
classes required by éﬁé teacher ediication program. The student
teachers were volunteers from an élé@éﬁtéEy education methods
seminar, who were doing their student teaching in various schools
in Los Angeles. The inservice volunteers were téachgrs with six

- months to over twenty years of experience were obtained from fine
elementary schools in the greater Los Angeles area: Béﬁiégi'a”phi'c
data were obtained including teachers' gender, age, race, school

Instruments ‘ .

The conceptual complexity of subJects was measured by the

Paragraph Completion Test (PCT) (Phares & Schroder; 1969) é@ich was
designed to provide a "content free" measure of integrative '
complexity, primarily iﬁ tﬁé éréa of interpersonal affairs
(Gardiner & Schroder, 1972): This measure is comprised of five
sentence stems. For example, "When I am in doubt . . ol "Rules .
. ." Subjects are asked to complete a stem for each item and to

write an additional three sentences in response to it, within a 130

second time limit.

Paragraph Completion Test has been well established.: Correlation

El{fc 7
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.
with other measures of complexity (Schroder; et al., 1967), as
well as measures of intellectual flexibility, openness and
differentiation (Bottenberg, 1969). Conceptual complexity as

1971). Interrater reliabilities of .80 to .95 and test-retest
reliabilities of .52 to .67 have been reported (Gardiner &
i

- The Paragraph Completion Test has largely escaped the scoring

the dominent approach to the assessment of cognitive compléxity in
recent research (Miller, 1981).

The career maturity of subjects was assessed using Crites’
(1978c; 1078d) Career Maturity Inventory-Adult Form, Attitude ,
Scale (CMI-AS) and Competence Test (CMI-CT). The Attitude Scale
consiéié of 75 étti;?dinai statements related to vocational
choice, yielding éﬁe score which purports to meagire five factors:
of and preference for factors in the process of ‘career choice:
Internal consistency estimates are reported to be in the .70s and
test-rstest reliability is reported as;:7t (C€rites; 1978b).

-
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The Competency Test (CMI-CT) consists of five subtests of 20
multiple—choicé items each, yielding five independent scores
(Crites, 1978a). This test purports to measure five cognitive
factors involved in career choice: Self-Appraisal (COMP1),
Occupational Information (COMP2), Goal Selection (COMP3); Planning
:(CGMPA); and Problem-Solving (COMP5). Stability estimates are not
reported but inmternal comsistency coefficients ranging from .72 toO
.90 are claimed by Crites (1978b): Westbrook and associates
(1980) fcund some support from the 1nternal valldity of both the
attitude and competency sections of the CMI but falled to find
support for the EXternal_Validlty claimed by Crxtes (1978b) due to
Righ correlations of the CMI variables with intelligence;
scholastic aptitude and school achievement. -
The Quick Word Test (QWT) (Borgatta & Corsine,; 1960) was used
as a é'ci'\i'a.i'iaté to comtrol for differén’ces in ﬁéﬁié:‘t‘ ability éﬁidhg
subjects: The QWT is a 100 item multiple-choice lvocabuléfj?
measure which has been shown to have high reliability (.90s for
Sﬁlit—haivés and éiternate forms) and correlates in the .80s with
general ability (G roteieuocheﬂ & WcQuarrle, 1970). It has been
used as a covariate in recent teacher education research (Hughes &
Hukill, 1982).
The Teacher Work-Life Inventory (TWLI) was chosen as a
cessire of Streéss in teachers' work edvironments consistent with

the oper““’onal definitioii noted earlier. The TWLI was designed
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‘to stress and "burnout" research, though they explicitly state

that it may need further refinement as it is used in wider
contexts. R )

s closer analysis of the 36 items in the Teacher Work Life
Inventory indicated that all three of®the epvironmental conditions
defined as stress by Schroder and associates (1967) were
represented in this instrument. For example, complexity
(information load; diversity and change) may be reflected in stems
such as "fast pace", "immediacy of demands", "busyness", and
Wepetitive dctivity." Noxity (threat) may be represented by
{tems such as "tension", "frustrating circumstances", "feelings of
failure", and "conflict:" TWLI items such as "being appreciated”,
WEun" Mopportunites for advancement, and "excitement" may
reflect eucity (reward) in the school environment:

Procedures

The Career Maturity Inventory-Adult Form, together with a

cover letter; instructions and & stamped envelope, were given to

participants to complete at home and return by mail. ‘The CMI took
3 - *

r

-

'

approximately one hour to fill out. All subjects were asked to

) ) S
complete a short questionnajre asking for background information,
and were then given a test battery consisting of the Paragraph

Comipletion Test, the Teacher Work Life Inventory.and the Quick

10 |
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Word Test. These materials took approximately forty minutes £o

Eighty-one (72%);ﬁééab1§ CMI forms were returned, and hand

scored from a key supplied by the publisher. Separate raw Scores

were obtained for the Attitude Scale (range = O - 75) and for each
il .

of the Five Competency Scales (range = O = 20). Higher scores
indicated greater career maturity in relation t§ the ;EépéctiVé
sales. ‘

‘The Quick Word Test was also hand scored using a key supplied
by the publisher: Raw scores (range = 0 - 100) were used as a
covariate reflecting subjects' relative verbal ability.

Totai scores from the Teacher Work Life Inventory were
computed as the sum of the subjects' scored responses indicating

how sharply (4 = very sharply; to ! = not at all) the 36

(range = 36 - 144). A higher score was assumed to reflect a

greater amount of stress in a teacher's work environment. Both

Failure") components of the TWLI were considered as pgtential
contributors to stress, in accordance with the conceptualizations
of Schroder and associates (1967), as well as stress theory {eg.
:
Selye, 1974}
Scoring of the Paragraph Completion Test was dong by two
independent raters trained by the experimenter in the following

mannery. One didactic training session of two hours focused or the

11 .7
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cen;%al components of Conceptual Systems Theory; béSéd,lérgélyﬁdn

The raters then practiced PCT sccring Using a trainifng manual
xe\eloped for this purpose (adapted from Phares & Schroder, 1969).

Finatly, the ‘raters were asRed to 1ndependently score twenty PCT

r . .
T

protocols. A second two hour session was held to examine
discrépaﬁciég in tﬁéir.scoring and’ to allow for further practice
until they reachéd the .80 criterion level for inter-rater
reliability. ;
The 112 PCT protocols from this study were randomly mixed so
S . .
no particular group would be ccngécntiveiy rated. All PCTs were

—

scored by both raters. SﬁBjéttsi paragraph CGmpietidns were rated
‘on a scale from one (low éompiéiiiy) to seven (high complexity)
and their overall rating was equal to a sum of their two highest '
individual paragraph scores (see Gardiner & Schroder, 1972). The
itsrrater reliability for this study was calculated by means of

a Pearson corrélation to be .92.

RESULTS AND DISCUSSION

The first two research questlons in this 1nvest1gatlon
addressed the general relationship of cognltlve:compiexxty and
career maturity to stress in teachers._ These relationships wer?
explored .by means of multiple regression analysis to test for the
presence of curvilinear trends (Pedhazur, 1982; p: 404).

A
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The Teacher Work Life Inventory scores (the independent |
variable) were divided into a set of eight categories of
approximately equal numbers and a series of seven dummy variables
were created to represent the categories. K hierarchical
regression was first performed with the Paragraph Completion Test
scores as the dependent variable. The QuiéRVWord Test scores (the
covariate) were entered on-the first step, a;dxthe>Teacher Work
Lifé:IhVéhtbry scores were entered on the féiié§iﬁg step.
contifuous and dummy variables exceeded that of the original alome

N

(R2 = .21 > R2 = .06), indicating a deviation from linearity.
Evidence of curvilinearity was also reflected in further
correlational tests which yielded an Eta statistic (curvilinearity
test) of {6§,Bétwéén theiccmplékii§ and Stress measures, compared

to a non-significant Pearson correlation (linearity test) of r =

i

.2.10. The significant F ratio, F (7,99) 2.7, p < -05; indicated
the variation in the teachers' Paragraph Completion Test scores,

explanable by some curvilinear function was unlikely to have

occurred by chance:
While siot explicitly labelled as such; the diagrams and
discussion by Schroder, Driver and Streufert (1967) cleariy
identify a quadratic-shaped curve as the pattern hypothesized to
describe the iﬁfiueﬁéé of éh&ifdhméﬁﬁéi stress on cognitive
complexity (@éf étérés).A In the ﬁféééﬁt;iﬁVéStigétibﬁ, however, a

curvilinear regression analysis failed to yield a stat ‘“tically

l\\
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significant fit for even the highest degrée (quadratic)
polynomial, F (2,107) =.57, p > .05. A graph of the mean PCT

(cognitive complexity) trends over the TWLI categories (stress).
1
]

appears in Figure 1. T

Insert Figure 1 About Here

in ability or personality. For example, it may be that USC
students and alumni have, through ?éifégéiéCtion or development,
special abilities to deal with stress: lack of randomization, the
use of volunteers and the small sample size also illustrate
péssible confounds. Pedhazir (1982) suggests that low reliability
of the independehia%éfiéﬁié (ie: the Teacher Work Life Inventory

The second research question concerned the relationship of
teachers' career maturity to work environment stress. The Career
Maturity Inventory and Teacher Work Life Imventory scores were

analyzed by a series of multiple regression operations in the same
manner as was described for the Paragraph Completion Test, only

with the six respective Career Maturity Inventory scales serving
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as the dependent variable each time: The Quick Word Test still
served as the covariate.
Five of the six scales of the Career Maturity Inventory were

found to be related to the Teacher Work Life Thventory. in a
51gn1f1cant linear fashion, including the scales for Attitudes

(CMI-ATT), E (2,75) = 4:3; p < .05, Self-Appraisal (COMP1), E

(2;75) = 4.7, p < .05, Occupational Information (COMP2), E (2,75)
= 3.9, p < :05, Goal Selection (COMP3), F (2;75) = 3.8; p < .05,
rand Plannlng_(COMPA), F \2,75) = 4.2, p < .05. Though the linear

relationships were significant, the amount of variance in the five

N

.09 =

career maturity scales explained by stress was low; T

.11, indicating stress has a relatlvely fiodest influence on career
maturity.

“ The linear explanation in the present Investjgatlon suggests
that higher career maturity is associated with lower levels of
stress in teachers. Stated differently, the results of this
investigation indicate that stress may adversely affect elementary
teachers' capacity for career decision-making: If this
,7',,;i Lo . g i s gmll i Lo ooiLs - -
relationship is confirmed in future investigatiofls, career
planning and decisions should be made at times other than when
S S
teachers are under stress or pressure in their work environment,

The career maturity ccmpétéhcy scale for Problem Solving

(COMPS) was rot significantly related to stress, r (2, 75) 55,

p > :05: However; the Problem-Solving scate also showed a much

lower correlation with the Quick Word Test, the verbal ability
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fieasiure, than d
.08 compared to r = .26 to .33 for the other scales). It may be
that teachers do not use the ‘same cognitive capacity in their |
career problem-sol.ing as “hey do in other aspects of their career
maturity. It may also be, however, that the subjects in this
study became fatigued with the test instrument and hurried or
guéSSéd, rather than reasoning their responses to Problem Solving;
the fihéi scale.

compléxity and career maturity are related to teaching experience.

of covariance procedures with the Quick Word Test as a covariate,
and by examining differences in mean scores over ievels of
tééthlng experlence. Means and standard dev1at10ns for all of the

measures are reported in Table 1.

Insert Table 1 About Here

The results of these analyses were hampered by the small cell
sizes, sspecially in the intermediate and experienced teacher
levels. Thiis, analysis and 1nter§etatlon of the teacher
ékﬁériéﬁéé'déta is more speculative than conclusive, thbugh it may :
have heuristic value:

Stress levels of preservice teachers were virtually the same

(TWLI scores of 93.0 and 92.3) at what could be considered

18
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p < .05, df = 60 (two-tailed), appeared in the mean stress Scores
of the beginring teachers (97.4). The iﬁtéﬁié&iééé teachers
showed an even higher mean stress level (98.5). The mean stress
score of the experienced teachers (91.9) was significantly lower
\han that of the intermediate group; € - 5,08, p < .05, df = 25
(two-tailed) in the same moderate range as the preservice

subjects: These relationships are depicted in Figure 2.

Insert Figure 2 About Here

~

The moderate stress levels which the preservice and experienced
teachers snaweé is a result consistent with teacher socialization
éxpiaﬁéﬁiéﬁé (Lortie; 1975). The finding that the work
environment of educatidﬁ“éfﬁaéﬁfg’ﬁéé;?i}Eﬁéiiy no more stressful
than that of éxpériénéed teachers suggests that different job
conditions and challenges may be necessary in order to elicit a

given level of "stress" or motivation at different ages and years
of éiﬁériéhC§ in the profession:

The increased Strééé'lévéis found‘iﬁ the beginning teachers
is a result ﬁﬁiéﬁ;iiiké a good deal of §tﬁér teacher education
research, indicates that anxiety and stress commonly characterize
the first years of teaching (eg. Fuller, 1969; Shelley; 1978

intermediate teachers may refect the confound of a small sample

17
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size, as previously noted. It may also, however; reflect
irban teaching sample in this investigation;

The ?aragraﬁh Completion Test scores of education students,
beginning and experienced teachers; were all at”moderate levels
(5.8, 6.0 and 6.1, respectively) but the scores of intermediate
teachers were lower (5.3). A one-way analysis of covariance (QWT
as covariate) showed a significant difference, F (¢,107) = 4.8,

p < .05. Figure 3 depicts these trends.

. {

Insert Figure 3 About Here

When considered in relationm to the mean stress 'scores
discussed above, the increased stress level of Bégiﬁééﬁg teachers
was not associated with a drop in their cognitive complexity; ;é
orie might expect from the Schroder et al. (1§é§§'ﬁypbthééié.
However; the intermediate teachers showed both high stress and
lower cognitive complexity scores. In addition to the confounds
noted above, this may reflect a cumulative effect in response to

(Block, 1977, 1978; Selye, 1974). Thus, it may not be job stress
per se, but continued expesure to it that negatively impacts

of the six Career Maturity Imventory scales over the five
R

18
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sxperience levels yielded significant differences only on the
competencies of Self-Appraisal (COMP1), E (4;75) = 5.8; p < .05,
Occupational- zﬁfojmats’oﬁ (COMP2), F (4,75 — 4.2, p < .05 and Goal
Selection (COMP3), E (4,74) = 4.7, p < .05.
Post-hoc tltéété showed exﬁerienced teachers to be ~
significantly higher than adication students on Self Appraisal; t ' \\\\
= 2.50, p < .05, df = 28 (two-tailed), and that they were more |

aware of relevant Occupational Information than education

students; t = 2:44; p < .05; df = 28 (tuo-tailed) and beginning
teachers, t = 2.38, p < :05; df = 36 {two-tailed). Exam;ﬁétidh of
the fean scores of teachers on Self-Appraisal and Occupational
Information iﬁ&%éétéd thatldhiy these two scales demonstrated the o
cssentailly monotonic (progressive increases) patterfi which
supported Crites' (1965) predictions. . These two areas appear to
be relatively unaffected by stress, and intuitively,; might be
expected to show increases with general life experience.

The competency éf Goal Seilection or "choosing a job" showed
making good job choices than education students, t = 2.06, p <
.05, df = 28 (iwo-téiiéa); In addition; examination of mean
scores indicated that Goal Selection was the only career maturity
scale showing a pattern in relation to stress similar to that of
the Paragraph Completion Test; ie. with lowar scores in the
intermediate teaching group: This pattern suggests that cognitiVé
complexity (infdrmatibﬁ processing) skills may be involved in | -

19 =
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actual job selection or carger goal selection process employed by
teachers.

Separate 2 (sex) X 4 (rééé) analysis ¢~ covaridnce procedures
with the QWT as the covariate were performed on all three of the

.

key measures used in the study (stress, cogni;ibe complexity,
career maturity). The only significant main effect for sex or
race found for any of the measures was the higher score of whites
than their non-white colleagues on the CMI competency of Plamning
or "looking ahead" (COMP4), F (3,78) = 3.3, p < .05. This.finaing
is consistent with previous research (eg: Lawrence & Brown; 1976)

in reflecting more of a present, rather than a future-oriented
. career perspective on the part of the minority pérticipénts.

An examination of the trends in tEé"dﬁiEEfw§f& Test scores
showed consecutive increases in verbal ability from a low mean of
36.1 for the education students to a high mean of 60.5 for the
experienced teachers. These results correspond with current
those entering the profession score lower on varicus measures of
ability then their predecessors: This finding is of concern to
teacher edicators since it suggests a decline in the quality of

those entering the profession.
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SUMMARY_AND_CONCLUSIONS

The data from this investigation provide support for the view
that Stress in the work environment 6£murban elefentary teachers
15 mssocisted with their way of thinking (cognitive complexity).
fashion, Eﬁéhéﬁ‘it remains for futiure research to confirm the
exact mature of this pattern. The results failed to support the
theoretical predictions of the Schroder, Driver and Streufert
(1967) hypothesis:

The career maturity of elementary teachers also appears to be

results suggest that elementary teachers may tend to make better
career decisions under less stressful work conditions: The career
maturity of teachers also appears to increase with added
experience, as Crites' (1965) predicts, especially in these
aspects of it having to do with occupational information and

and experience levels makes interpretation-of the career maturity L

results difficult, especially in relation to work environment

stress. Only in teachers' selecting of career goals or "choosing

"\ gxperience appear to be similar to that of their cognitive

~

complexity. o .
< .

N 21
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To be sure, correlationecdoes not imply causation, but the

findings of this study suggest that aééﬁﬁét;phai conditions may
patterns. These patterns are of interest té researchers concerned
with the teacher socialization process.

There are several possible socialization explanations for the
results of this iﬁ%ééiigétiéﬁg First, it may be that the patterns:
of responses are a result of age-linked patterns or clustérs of
simitar porsonality types rather than differential responses to

job stress. Then, they may be rather temporary changes in

response to the éiﬁectatiéné of others, especially during the
(1975) position--that socialization effects are largly completed
before formal socialization begins. Thus, the similar scores
found for edication students and experienced teachers may merely
demonstrate a return to an earlier position. Finally, the
findings may be a resuit of the influence of the school
environment on teachers' togﬁiéiéﬁ;

stimulates cognitive complexity in beginning teachers, but
prolonged job stress may be associated with a decline in

Ebﬁﬁiékity'durihg the intermediate years. The data which
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5 the profession by those who fail to successfully cope with
stress. Data from the present study support this éxplanation;

more expezlenced teachers, ie. the younger teachers are more often

found in large, inner~city schools: This suggests that teachers
may move to less stressful work envirtnments as they gain
seniority and experience:

tlich of the teacher sociatization literatire places primary
emphasis on thée adjustments of beginming teachers to their work
environments (eg: Houston & Fe ider, 1982). The present study,

however, suggests that the effects of prolenged job stress and the
ability of the teacher to successfully adapt may be more important
than the mere fact of high stress levels in beginning teachers:

This investigatioﬁ suggests that téébﬁéfs and aﬂmiﬁiétrétcrs ;

stress, on teachers in the intermediate years.
A nusiber of important issues need to be investigated in
future research. First, we need greater refiﬁéﬁéﬁi iﬁ the measared.

constructs. For example; does the nature of stress have

differential impact on Eéééﬁéfé7 While Schroder et ?i. {1967)
hypétﬁésiZEd three types of environmental conditions 1nf16éﬁt1ng

cognition, each of these conditions may have a differential impact

on teachers. What is the optimal level of stress needed to

N
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enhance cognitive functioning? How can different types and iéVéié:
of atress best be measured? Miller (iééi) qotes that few studies

Hon-linesr differences in the cognitive complexity-stress
relationship supgests the need for. further testing of the
Schroder, Driver and étféuéért (19’67’) hypotﬁeéié since it may well

Second, research is needed to develop hérmatiVé data on
individual dl‘ferences of teachers and school climates and the
toles these characteristics play in understandlng cognitive
complexity; stress and career maturity: Relationships among these
investizators.

' Lastly, causal relationships should be explored between the
concepts of cognitive cofiplexity and teacher stress. Longitudinal
or path analysis research designs may assist in meeting this
objective. Ethical considerations may virtially preclude the

3

indication of stress on experimental groups; but it is pbééibie to

study the impact of naturally occuring stressors by; for example,
comparing the cognitive complexity of random samples of teachers
from comparable school districts one of which may be experiencing

a significant financial crisis, necessitating éﬁtbétké; crowded
-
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Table 1

Cognitive Complexity and Career Maturity

e, Student _Begin. . Intermd.  Exper. L
Stodents Teachers Teachers Teschers  Teschers  Total
S . (-3 yr3) (-7 yrs) @B +yrs) =
M Sb ¥ 5D H SD M SD M sD ¥ SD

Fats. Campl. PCT ' S.éﬁi;ﬁ 5;5;1;5 61 1:2 5:3.1:6 6.0 1.8 5.8 14
Test n 23 0 ko] 12 14 109
Quick Word @ 36.1 11.0 40.0 11.3 5.6 1G4 G6:7 11:8 6036 146 Uh.t thub
Test n 2 0 b 12 14 109

reEkEfs TAI  93.0 12.0 92.3 12.5 7.5 8.5 985123 91:9. 9:9 Sha1iti2

Inventory a 23 32 . 0 12 . 15 112

Carser Maturity QUOATT 56:7._5:6 58.b._3.6 56.8_5.8 56.8 7.1 62.4 2.9 B0 53
Attitude a 17 17 ’ ]

nN
\A
0
-
w
[
-

Sifiappral: CRPL 156 2.4 159 1.7 154 1.8 15.6 2.9 16.5 1.5 15:5 2.0
n 17 17 25 31

 Gocip.Info, COHP2 18:6 1.5 19:0° 151 18:8_1:1 19.2 .7 19.6 .7 19.0- 1.2
. a 17 17 25 9 13 81
Goal Seltm. CIF3 16.2 2.0 156 2.9 16.5 2.z 146 21 16.0 1.6 16.3 2.6
n 17 17 24 9 13 0
Plamiing  COPY 144 2.6 1k7 2.4 160 2.2 14.6 2.1 16:0 1:6 14:6 2.3
n 17 17 % 9 13 g0
\ problniSlve CAPS 11:0 2.1 11,0 2.0 ii.6 2.8 12:2 1.8 131 24 1133 2.4
n 17 17 : r 9 13 .
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Figure Caption

Figure 1.

measure.

Mean cognitive complexity scores with teacher stress
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Figure Caption
Figure 2. Mean scores for work stress by teaching exper: .ce.
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Figure Caption

Figure 3. Mean scores for cognitive complexity by teaching experience.
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