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ABSTRACT * -

A teacher traxnxng program, Gender Expectatxon ana

‘Student Kch1evement (GESA), seeks to produce equal interest and,

achievement in mathematzcs,,readzng, and language arts in boys and .

girls. The training model is designed to increase the achievement of
béth sexes and to reduce téachers'' gender-stereotyped behavior. It
includes teacher workshops, classroom observations of one another's
teaching -tecliniqués, feedback to support. teachers and.to have them

report cﬁanges they are observing in- their classrooms, and pre- and
post-tests in ‘the selected academic subjects. Students and tcachers

‘also respend.to a gender-based questionnaire before and after tne

‘treatment. Nineteen teachers from five Los Angeles County

>

Fa1rness, Sex Stereotypes’ Soc1a11zatzon' Student i[

(California) school districts are‘partxczpattng in ‘the. program: Data

collectlon materrais are the GESA 1assroom observation moaei

"Who Should" gender bias, guest1onna1re.; dxscussxon is gresented on

the five areas of gender bias in the classroom: (1) instructional
contact; (2) grouping and organzzétionL (3)° dlSCipllne, (2)

self-concept; and (5) ewaluation. The GESA trannxng approach té

‘'over-coming ‘biased behavior in these areas is desgribed, and results .

of comparxsons of pre-tra;nzng observations are d1scussed Pro;ected '

» follow-up actzv:t:es ‘are 115ted (JD)
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ABSTRACT

- ~

< ; GENDER EXPECTATION AND STUDENT ACHIEVEMENT (GESA)

Deve]oped by Do!ores A. Grayson and . o
Mary D. Martin . ' ‘ -

N F o
~A. Objectives. The program seeks to produce equal interest and achievement in

mathematics, reading; and langmage arts in boys and girls in classrooms of

teachers receiving GESA training: It-seeks to reduce gender,stereotyping by

these teachers; to increase non-stereotypical interaction with ssudents, and

to equalize the frequency. of interactions w1th boys and g1r1s.> .

B Eerspect1ve or. Theoretieal Framework Overt stereotyping by gender is less

‘-~x*ﬁreva}ent than it was 20 years ago, but social ‘pressures remain; stifling

abf +ties of both boys and girls that might have come to fruition'w1thout these

res Teacher interactions with students tentho support- gerder stereos _

‘typ] boys tend to receive more classrcom attention than girls. The effort t§

ai]ev1a€ trnis is based on the TESA model deéveloped by the Los fAngeles County:

Schools, whith tra1ns teachers not to discriminate aga1nst students-on_the-

basis of percelved ab111ty but to 1nteract with them all in an equ1tab1e fash1on.

C. . Methods. A tra1n1ng mode1 des1gned to increase the achievement of both boys and
girls and to rediice teachers' gender-stereotyped behavior is now being developed.

It includes teachei workshops, classroom observations by part1c1pants of one

‘andther's teaching techniques; and feedback to support teachers and to have

them report changes they are obserying in their classrooms and pre- and' post-

tests in mathematics, reading and language arts.. Students and teachers a1so

respond to a gender-based questionnazre befﬁre and after the treatment.

- .D. Data Source. Training participants are 19 tea frs from - 5 Los Angeles County
districts.  Target students number about 530: I4Uut 49% Hispanics,
25% white, 21%.-Asian; and 5% Black. Data chlectiervmaterials are the GESA
classroom obseryat1on miode1; mathematicss reading a ﬁ’ionguage arts achievement
tests and the "who Should" gender bias questaonnaﬁre S :

Y

- E. .PGTnt of View.. TESA data have .demonstrated that despite teachers overt

' . intentions to treat all ’students equitably, gender bias is $till all too -

pervasive. Both male and female teachers tend to interact less often with =

high-achieving girls; this suggests a persistent, perhaps unconscious bias
to limit their achievement across all grade levels,; K-12. . This is true despite
the fact that data suggestithat.teachers' jnitial expectations tend to favor
girls. Accordingly, a project to reducé classroom gender bias has becoie

urgent]y necessary . . ; S _ , ‘

Noted educators agree that equity is

‘-F;“Educat1onal Importance of th "Noted edu
fundamental to excellence. - Neither boys nor girls can fully participate-in

educational opportunities as-long as classrooms reinforce only behavior whfch
conforms to gender stereotypes. ' The cost to the nation in lost potential ‘and
~* [frustrated abilities is great; and 7includes the steady decline during school
N years of girls' achievement .in mathematies and science;: )
The GESA program effers spec1f1c techn1ques for counter1ng these losses w1th an

; edycat1ona]1y sound and positive approach

¢ ' : , e
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':naaor ar of gender dwsparity in the c]assroom

,_(1 ‘e:5 "signif1cant omission of . \T) Ironica]ly, with the - focus on
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* During the past several decades, there haVé been many studies focusing on

teaeher expeetations and cTassroom interact1ons as they relate to academic

ach1evement The 1ast ten to twe]ve years have produced more spec1f1c studies on

d1fferential treatme§§\by gender The Gender Expeetatiens and Student Ach1evement

.(GESA) program has been develnped toutilize these f1nd1ngs and to address the

R

Br Sh1r1ey Mchne, fermer]y Beputy Ass1stant Secretary for Equa] Educationa? S
Opportunitles Un1ted States Office of Education speak1ng to the Ufflce of the Los

Angeles County Superintendent of Schools (OLACSS) staff in 1982 said "The u]timate

in sex equity is found in a positive re]at1onsh1p between the teacher and the

N

student. He need. to he]p teaehers ‘understand patterns of respondfng

diffe rentia]ly to students:" : . e

-

°

In the 70s, McCune and. Martha Matthews ident1f1ed six forms of b1as 1n ‘
1nstraetiena1 materials Headung the jist was exclusion or “xnvisib111ty"

-

exce]]ence and ﬁducat1on 1n the 865, ne1ther the repert fromrthe Nationa]

Commission on Excel]ence in Educat1on AmNatlon,at Rlsk ‘nor similar reports

address the issues related to gender disparity.

The GESA pregram is based on the premise that in order to 1n5ure qua11ty and

excellence on an. e;gytab]e basis; sehoel distr1cts need to d1rect1y confront tre

issue of gender bias in the teachers' 1nteract1ons with students. ane ‘teachers:

have examined their 0Wn biases as demonstrated by the1r own behavior toward
| , 5

2
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male and fema]e students; curr1cu]ar and other changes can be accepted more
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AREAS OF ﬁEﬂDER DISPARITY

Geﬁaér bias in the classroom is evident in r%va major areas: (1) instruction=
al contact (2) grouping and organ1zatﬁon, (3) disciplines (3) self-goncept; -
and (5) eva]uat1on. ' 7 |

Instruetwona] Contact - o | S 'if{ ' R

* Good and Brophy, after an extens1ve rev1ew of thn researth and nwmerous 5tud1es '
of tlassroom 1nteract1on conciuded that boys recewwe more fnstraat1onar contact

with their teachers than g1rls (Good and Bropny, ”978)' Th%s conclus1on is

N -»

supported by ¢1assroom 1nteract1on data co11ected from thousnnds of c]assrooms [

-

during the ten years that the BtAESS has conducted the Teacher Expectatwons and
Student Ach1evement (TESA) project: A]thoogh TESA 15 concerned w1th the

differences .in teacher interactton with students perceivem as high and lon,
achievers, the data from classroom observations are analszed by sex as weii as by

-y achievement level.: 'neffite the fact tha‘t thé TESA teachers kriow the observer is

reﬁor&iné interaction w;th six low and six high “achievers to determ1ne Whether

v -

snpport1ve teach1ng behav1ors aPe d1strfbuted equ1tab1y between the two growps,

 the boys conS1stent1y rece1ve more attent1on Recent studies by Myra and Bavud

Sadker show that ma]e students in etementary. secondary, and postsecondary

classrooms receive more teach1ng attent1on than ‘female students Fema]e students

ol

'1nv151b1e members of the c]asses (”7”7'7777W Project Effec 1984) 'i’

G

The iEéA aata'inaicatéa that téachers are masé apt o héib'Bayé iﬁ&iﬁiaﬁallygv

- to aéﬁ tﬁ f Qaestions to wait for the1r response, to delve if they have

-

,
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d1ff1cu1ty respond1ng, and to ask them h1gher level questions Good and Brophy :;
found tha* boys were asked a hngher percentage of process quest1ons than g1rls,'_

, who were more apt to be asked product or choice quest1on55(ﬁood et al. 1972)—

~In a landmark-study on:motqvataon,-sears_concluded_thatsteachers 0r1ent_academ1;___j_;__

e

act1v1t1es to.the super1or boys (Sears:, IQSBL‘_ T ' ] T

L.

B

Many studies haVé shown that the extent te which a student is involved in -
the instructional afaééééféaiféiafés with achievement:® The TESA fipdings prove
4

that prouiding as’ much 1nstruct1ona] support to low achievers as to high
achievers results i in lncreased 1earn1ng among all students (Kerman, K1mba]1 aﬁd-;'>
“Martin, 1980) C]ear]y, the deficit: in -instructional attentlon exper1enced bv ,
g1rls contributes heav11y to the decrease 1n the aqh1evement leve] of gir]s as
they move up through the grades. ' h

Grouping afﬁa'eaggamaaaﬁ. o - R

The Sadkers, 1n ‘an NIE-supported study, found that "ene put of every three class-

‘rooms is segreaated by sex. At other?t1m°s studentssegregate themselves through ~

seat1ng and lines of Work and- play act1v1t1es " (Newsletter,EroJect Effect 1984)

?

Anyone who has frequently observed c]assrooms knows that teachers most o?ten are

e work1ng W1th sma]] graups of beys or organ1ze the room so that a sna]] c]uster

of boys surround the teacher-s deskf Adams and B1dd1e {1970) v1deotaped 16

c]assrooms at grade levels one six, and e1even In all the e1assrooms they

found that the students most 11ke1y to be asked quest1ons or to.participate in - )
. —'\‘

d1scuss1ons were seated in a T:shaped area d1rectLg in front of the teacher °
S1xty-three percent of the t1me that a student spoke, that student was in one of

the f1rst three seats 1n the stem of the T

Discipline . | S - S
R - . - B s . : R Lo
Boyy receive more ¢riticism and punishment for misbehavior than girls (Jdckson -

— . . v T ’ ' : . i .
ﬂ. . - \; . . V » '
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gnd Lahaderne, .1967; Safmos Rothischild, 1979). This b"o'fh’ reflects and reinforces -

the s%ereotype of girls as doc11e and boys as aggress1ve. fh%s'eontriﬁﬁtes to ‘;

\

the greater am mount of Leacher contact boys receive. Curiou$ly enough, in one.

§fUdy; feaéheré admitted tnat;they d%ScoUraged giris' aggr€SSive'behavior more

“than boys (and encouraged aggr' sion more in boys) even though they perce1ved .

harsher repr1mands (Sadker and:Sadker,~1982).

\

9
boys as, more aggress1ve (Chasen. 1974) Aeeord1ng to the Sadkers stud1és; even

Se1 f c,oncept ’ ‘ Lt 7 L - o S e e e

The r]assroom isa cruc:a] force in shap1ng the se]f—eoncepts of boys and g1r]s -

R th1s "second curr1cu1um" as follows: . BT . ;"'

f '

~ "For some time social psychologlsts and students of human_ de»e]opment

" have been great]y preoccupied with the processes of socialization _
that prepare boys and girls for appropriate gender roles: Thus; along
with the first; or academic curriculum -- reading; writing; and ~
arithmetic ~- there wags a second or gender-role curriculum in

- operation which taught the childreh the\traditiordal role behavior for

their sex. It taught 1ittle girls to'be helpful and nerturant. It
taught 1i4tle boys to distance themselves from girls, to look down
‘on them, and to.accépt as their due the help that gir]s offered. .

The second curriculum did an effective job of teaching each ‘'sex how

to perform accord1ng to conventional gender norms. It was -not as
> . successful ip teaching the boys and girls how to relate to one
‘ another " {(Best, 1983, 4-5) . . ‘

ABest also founo that the d1f?erences between boys and giris 1n sex role social-

"1zat1on beqame espec1a]1y marked*1n the fourth grade. The impact-of th1s gender

-differentiation was earlier reported by Sears in her anaiyéis of selfzconcept

scores. More of the ]ow-ab111ty boys tended to give themse]ves a h1gh self-

concept than g1rls, and more hmgh ab1]1ty g1r]s than boys tended to g1ve themse]ves
“a low se]f—concept (Segrs 1963) . S y ' = i

.’

Baumgartner-Papageorg1ou s (1982) study 1nd1cates that “"both males and

I‘

e
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Evaluatdon | - |

o~ Lee and Wo]lnsky'k1973) found that boys were SUbJECL to more.e§a1uat1on, i.e:
feedback regardlng the1r performance than g1r1s, Whether the feedback expressed Oy
approva1 or d;sapprova] Brophy and,Good (19”0) reported that boys were praised

more frequently than glrIS after g1v1ng the correet answer Boys were a1so

cr1t1c1zed more often for incorrect responses or “for fa11ing to respond wh1ch :

‘Saf111os ROthchi1d (1979) suggested p]aces boys under greater pressure to

- o succeed In the TESA proaect boys were more apt to be to1d whether their
< performance was acceptab]e, to be pra1sed for good performance and to be E Y
. g.ven reasons for such pra1se ' , ' : " e ) g u,,r-;)/kf
| @ T e - . P | .

Many educators have Tong Selieved that public evaluatior does not help girls:
in workrng toward academic goa]s but is fac111tatﬂng for boys. As early as 1925,
E 5 fi a carefu] study by HurTock 100ked at the achlevement of students’ who were

: -pra1sed reproved and 1gnored Both boys and gi?]s responded best to pralse

", The bqys did reSpond s11ght1y better than the-girls to reproof However, the :

’ /

2 - 1gnored group achieved the. least. Thus, the sa11ency that boys ho]d for teachers
. ) 7 B \
R in both cr1t1c1zing and prals1ng p]aees glr1s at a d1sadvantage. \p-
' ® t : N = \‘;-T
P "‘-EXAF?PLES oF s'zmmn EFFORTS o \
. . . -w

-t ’ -
, .

Teacher Expectat1ons 1nd Student Ach1evement (TES_l : . : L e

\

The GESA program 15 adapted from the 1nserv1ce tra1n1ng model deveiopgk by OLACSS = -
ﬂvstaff for tha Teacher Expectat1ons and Student Ach1evement (TESA) proaeft rESA S
“  addresses the d1fferent1a1 expectat1ons teachers ho]d for students 1abe1ed 10w -
achievers. Like TESA, GESA tra1n1ng'1s designed around monthly meet1ngs where
teacher behav1ors which - ref]eet expectat1ons are. dlscussed fpl]owed by the '

‘teachers observ1ng and Eod1nq each»other s wnteract1on$\qn the elassrccm Th1§ﬁ

i

.

8
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: lntersect nd of research on gender b1as in teacher stndent interact1on fu d d

5_5y Niéa ProJect Ef‘eet 1nvo]ves 25 co11ege Jeve] 1nstructors in study1ng

-

1mpact of de11berate]y counteract1n§ gender b1as on the1r own and their

5 . * - e
. .

’.students beRavior and -on $tudent_]earn1ng, T o ;;%__“ 7,u;m___e~\_‘f;_‘_‘_\:

o
i 4

,/ ) 7 -~
- 2 .
- . [

The' TESA mode] has been- ﬁ1gh13'successful fééﬁ‘cébrdinaton wbrkshcp? are

he]d month]y in—four locat1ons througﬁout -the Un1ted States and the tralned

P
-

cggrd*nators have conducted TESA teacher tra1n1ng in schoo# d1str1cts §n most ‘

v

. ;‘.3,.1'.K. j. .

R]Pe f SA recexved 2 Nat1ena1 Paeesetter Award 1n 1974 and “is fow recqgn1zed

as 67 g? the two or three nost succsssfhl~staff develapment pregrams 1n the |
nation. . . . " R,

Intersect - o o o 7;-: .

Intersect also focuses staff tra1nin§ on how the teaeher 1nteeacts with students ' P
in the c]assrobm A v1deotape and tra1n1ng manua]sdeveiopgd by Myra and Bav1d - *i.;
Sadker, Les]1e Hergert, and Jo M Ja?v1s are avai]ab1e to asswst ééﬁbai o af'j

distr1ets in conducting trafn1ng sessions and observatlons on gender b1as 1n

L 4
c]asaroom interact1on fhe updated researeh frem Intersect was utlllzed when

determining the magcr areas ef dtsparity for GESA and the v1deetape is 1nc]uded

in Units 1 and v of the tra1n1ng. e R .

Prn&ect Effect _ “',,, C RS ~‘. | '

o
-

.

ﬂ.nected ay Myra and Eav1d Sadker, Proaect Effect is JUSt get¢1ng under Way at
N\

the Improvement of Postseccndary Educattnn@ he proaect is &n - outgrowth ef

L7

,,,,,,,,,,,,,

classroom .?nteract1cn,,try1ng out new ski?ls 1n tﬁe1r classroom, and rece1v1ng
e I

feedbach From observers, Lo ,:; : ﬁﬁ PO

_/ Sy . . L% AR > e
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.The GESA program is a cu1m1nat1on of e1ght years of co]lect1ng and comparing

data and effect1ve strateg1es - This has 1nc1uded exchanging 1dea§ w1th other
' co]leaguas regard1ng the1raresearch re]at1ng to gender-based c1assroom .nter-f

act1ons The- following sources have contr1buted vaIUab1e 1nformat1on\ ' ) v

i

Loekheed and Harrws (1982) have looked at the student as the st1mu1us to ceacher

behaV1or and the1r studies: on student to- student 1nteract1on have cha11enged

v

many prev1ous theor1es B f"_”: . 2
P _ T&ch of the Work resu1ting from the f1ve WEEA funded mode1 demonstration :

P N —

s /
/ 51tei€has been ut1l1zed Schubert 3 (1983) report and expert1se have

l

} '_contr1bUt ed t” the know]edge base™ upon wh1ch EESA has been deve.oped Schubert

e’ - has mgpked as a consu]tant ‘during. the deve]opmenta] stage of the program and/

constructed the draft matr1x of the GESA conceptuaT framework
T : "‘,i - Sz o B S . -
Fina11y; the GESA ﬁrogram diréctor ﬁas—béen in contact,With the Sadkers over ’

]

a pempa of years:' GESA and Project Effect seemo be ’ﬁgf’u’am supportive
Ehdfrf Ls. Cﬁnt1nyed contact between the two programs (1nc1ud1ng shar1ng of

_pro icts) is ant1c1pated A S ! ; .'7,_;'_W S ‘”~;:¥ L

T

| s . TRAINING' “APPROACH
F GESA 15 based on w1de1y-he1d theor1es of change management and staff deve1opment

. Tne bas1c concepts underlying GESA are as fo]]ows . 7 T

Exgectatians o o j{ [

— [
Teacher gender-based expectat1ons are ref1ected 1n what and how they téach and

C often p]ace Twmits on. what students can 1earn Therefore, the &ESA trafn1ng

'\v

A

, : : : [ , - s : Co
: - Attwtud1na1 Ghange T ;.‘ ) B ) _ '; _ 'fjj5

Att1tudes are resistant to change‘ Réﬁeated‘reinforcementioyer,a span of time o
Qo X o ) , : ‘ e e ""'_‘1 B ; Lo . = o e PR
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s requnred for att1tud1na1 change. Therefore, the GESA tra1n1ng is organ1zed ol

e’ e -
N ~

in f1ve monthTy workshops w1th structured pract1ce 1n tne ( SSroomlbetween e
\ _ . .

'

- a - A

workshops._\ o ,? )

Behavqor_change’ ) ._ C e - ::;: C o . _j_ :
v S P : , |
Att1tudes are ref]ected in behav1or If that behav1or is changed and fhe new =

Lo

/’

behav1ors are r%warded att1tud1na1 change 15 11ke1y to fo]]ow Therefore,

the GESA part1c1pants are’ observed in’ the c]assroom demonstrat1ng gender free

e — e il gt

teacher/stugent 4nteract1ons Immed1ate feedback from the observer prov1des N

_immediate reward However, the TESA exper1ence suggests that the most mean1ngfu1

-

reward for the teachers 1s the respon of the1r stugents S ' o u-vr'_j;'a

|
i

o e

g

» in wh1ch change can occur' Therefore GESA 1nv01ves key adm1n1strators in

GESA tra1n1ng sess1ons 1nc1ude amp]e t1me for shar1ng progress reports

;()}Q{Eiééﬁié : - L e D ST S I

L
o

1mportant ro]e in the pro ss. Therefore, the teams of teachers part1c1pat1ng ‘

- in GESA a1so observe and code 1nteract1ons 1n each,other s c]aSSrooms Thms - N

givec each nart1c1pant a crucial ro]e in the 'tr"1n1ng process Jn'ad‘.;'ﬁ G e

'bi§Seminatﬁoﬁ T_ o : o TR .ﬂﬁf%‘
K -

i

reps1cated 1f a progess for~1nexpens1ve rep11cat1on 1s buJitcln

B M

teachers who have c£mp]eted tra1n1ng have.the option of be1ng tra1nedfas GESA

|
trainers wh1ch will Enab]e them to rep11c | GESA in th

PO : ; o

e Bt .
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Th"observat1ons fo]Tow1ng the workshop The-rnteractlons were se?ected-because

g 1n each workshop "-’. S i . ;;;/ff

déveiobing-aﬁ& testing innovative ideas. 'fhe-ﬁrogram Director applied for and

: schoo] year 1n the 1n1t1a1 deve]opment of the GESA madel: The tra1n1ng
-content was . 1dent1f1ed and five tra1n1ng se551ons about one month,apart Were

.planned : The accompany1ng chart (F1gure I) shows the themes for each tra1n1ng

,,,,,,,,,,,,,,

.the ]1terature The second- co1umn g1ves the teacher/student 1nteract1ons wh1ch

are def1ned and d1scussed in the workshop and become the bas1s for c]assroom

\

s

f}the ]1terature 1nd1cates that these are teaching behaVIors which tend to ref]ect

'~gender b1as (Th1s ]1terature 1s summar1zed in the GESA tra1n1ng mater1a1s )

THe .third" co]umn 1s the curr1cu]um related concerns wh1ch are also addressed
_ ,/:./'-——”‘-' -\\'

-
ot
i

‘ . . A N
T e tra1n1ng 1ncorporates the/thgee/pr1mary ‘fictors d1rect1y related to

;5acadcm1c ach1evement turrncﬁ1um, Learn1ng Env1ronment and Interacttons [f\

T T -

‘., . _ - .. " \
Dur1ng/thﬂs exper1menta1 per1od the n1neteen part1c1pat1ng teachers have

.

/ s

"'6 ded tudent react1ons to assess wh1ch 1nteract10ns are the most powerful

and have tr1ed out severa] d1fferent precedures for cod1ng observat1ons ‘Fu?l

;3'1n the p11ﬁt phase o -5 "3 ', SR ', \7 . s-*

. . . i
’f . £ / .
. o . . B a ~ - B _ N

N f _ /"
The currwculum related portion 6F the trainzng focuses on understandlng of

wthe gender equ;ty 1ssues 1nvoived and acqua1nt1ng*the part1c1pants w1th resowrces

B - AR * . "
’ - . - . g . o T
- . R - - . - A . . <
. . oo . P S o

) N - . y .
P TS & - . . .
, t o . ~ % D ; 3

“ A small amount of developmental -money is availablé to OLACSS consultants for

:,rece1ved a modest amount to work‘w1th f1ve sehoo] d1striets dur1ng the 1982 1984 .

i
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ava11ab1e tb ‘them, espec1a11y products developed with CRA T1t1e IV and wOmen 3

Educat1ona1 Equ1ty Act fund1ng A number of/OLAL'S staff members with

)7,

-

T :
appropr1ate spec1a1t1es haye - contr1buted to th tra1n1ng, 1nc1ud1ng the. mu1t1-r'

g

cultural educat1on consuitant"and an; 1nte;”roup re]at1ons consu]tant (speak1ng

on, se]f-concept) To- ensure the—]ow st nep]1cab111ty of the program,_th1s\’

o
BT

portion of the tra1n1ng emphas1zes/the use of locally available and 1nexpens1ve i

" resolirces. 4 ' v / N DR

]

The mater1als developed dur1ng the exper1menta] training, 1nc1ud1ng descr1pt1ons
of th nteract1ons and 1nstruct1ons for observ1ng and coding, are be1ng refined
and assembled 1nto a draft copy of a GESA teacher manual wh1ch w111\be further "4
-t .\.

po]1shed based on feedback froM‘teachers aqg trainers during the schoo] year:

1984- 1985 | E L N SR

'\ _Process

N1netee elei entary (3 ¢,5 6th grades)teachers attend month]y tra1n1ng sess1ons at

the Los Ange]estounty Educat1on Center x (?he will-be- ha]f day sess1ons in -

the future, rather than the full- day sess1ons current]y be1ng conducted Th1s

Qf a
w111 .reduce  the cost of subst1tutes to release teachers: A]so less t1me :

for feedback and p]annang will be requ1red th iﬁ Ehis year s exper1menta1 phase )

l 3

ez - ’r

foiiow1ng each workshop the 5eams oflfour teachers from a- distr1cf observe
;-

teacher/student 1nteract1on in each other S- c]assrooms a m1n1rum of three times.

-Each observat1on sess1on is 30 m1nutes The observ1ng teacher records the

.4number of times a teacher 1nteracts 1n the ways spec1f1 d for t hat n1t w1th

g1r1s and. the}number of - t1m 5 with boys» At th1s t1me, we are exper1ment1ng With:

e . ,

- -

target1ng part1cu]ar students to be observed as is done in TESA compared to:

s1mp1y coding 1nterac;¢on w1th boys and g1rls Th1s perm1ts dyadic coding -




ﬁ

observers when eva]uated

~ summer of 1984 fo]]ow1ng comp]et1on of the deveﬂopmenta] phase. (The teachers

. . : Page - 12

— . <
; - . :

(1‘e , coding of 1nteract1on With a specific student) which enahtes the teacher
‘to 1dent1fy those students WhO are be1ng ignored or treatéd d???érentiy from
others. The observ1ng teacher: 1eaves the coding sheet with the demonstrating
téachér*to proV1de_1mmed1ate feedback 0bservat1on methods arevdiscussed and
practiced in the workshop and the teachers are genera]]y effeet1ve and accurater
%E§ compar1ng cod1ng of a teacher participant and a \

staff member. However,_the observat1on data are for 1earn1ng purposes; not for

v research or evaluation. . The observat1ons serve as an impetus for the demonstrat1ng

teacher to pract1ce the interact1ons w1th students and prov1de a 1abbratory in

which the observ1ng teacher can exam1ne the 1mpact of teacher 1nteract1on on

I

: student'behav1or/ Therefore the occasiona] observer's lapse from obJective'i

coding (such as'a teacher whe; during bnit=III, held up a_paper on which she

had scribbT ;‘"Tauéﬁ’aaﬁéii’) does not %mp’aif the project.

§‘sd§

Teachers report serend1p1tous outcomes of the observation process 1nc1ud1ng

adapt1ng 1nstruct1on31/and management_gggggggres_and_becom1ng accustomed to

"having a visiter in the ¢ 1 Sroom.

At the fol]ow1ng workshop, t1me 1s prov1ded for teachers to share-student

react1ons As the tra1n1ng progresses and the teachers become aware of the )

- changes in themse]ves and the1r students{,th1s shar1ng process bu1]dsventﬁgs1asm o

to & surprisingly'high pitch.

~

are eurrent1y observ1ng and cod1ng the 5th un1t and are scheduled to convene on

‘w




rage =~ i35 -

I3

April 30, iééd,?b} a final session. ) However, some of the fo]]ow1ng results

“27 are evidenced by comparison of pre-training observations, monthly summaries of

 coding sheets. and responses to a mid-project survey: - |
(1) Teachers barti'éi’béti'ﬁg in GESA training have reduced the disparities in

the1r 1nteract1ons with ma]es and fema]es

‘

:(2}7 A]] part1c1pat1ng teachers have jdentified at ]east one currchTar change
1mpiemented in the1r c]assrooms dur1ng the tra1n1ng per1od for the purpose ;
of reduc1ng,gender plas: - . )"' : ' S
(3) A1l part1c1pat1ng teachers report benef1t1ng pro?ess1ona11y “from 1nvo1ve-

‘ment in co]]eg1a1'observat1on and cod1ng and have ta]ked w1th their’

‘pr1nc1pa1s and other staff members about their involvement in GESA

(8) Mos ﬁfrt1c1pat1ng teachers report pos1t1ve att\tud1na1 ehanges in

thE”s Tves and positive effects on their students, as a result of their

\\,

vpart1c1pat10n)1n GESA.

= . 7‘7 i :
(S) Al part1c1pat1ng teachers have 1dent1f1e t least one maaor area of

- N

anq‘peen most benef1c1a] to

L4
* *

U

Student ach1evem°nt scores for read1ng and math will be analyzed for ga1ns
5 S
dur1ng the teacher nart1c1pat1on in GESA In add1tion, a sample of students

will respond to a gender expectat1ons post Ztest ("who shou]d ..") for

cowpar1son w1th pre tra1n1ng scores. ) - -
. N . | v o v ‘ . .; ¢ | | Q
"'PRddtpTED FOLLOW-UP. ACTIVITY ' C o
Tra1n4ngeof;I£aiﬁé£§ \ |
Since the teacher tra1n1ng mode] is stra1ghtforward and eas11y t°p11cated the ~?‘t;’

development of a modél for.tra1n1ng,tra1ners 1s,pract1ca] A tra?n1ng packet e;h;

i




i
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T8

- c ’ R ._‘ - -
‘ : L X :
similar- to that developed for TESA is being drafted. A trainer workshop-{not

to exceed three days) w111 be condutted in AHQHSt 1984 ?hé‘pérticipénts will

current]y part1c1pat1ng 1n the ekper1menta1 phase o |
V A ‘. ’ '- - '; SR . : ‘ . S
. \7_

The tra1ners wi]] 1mp1ement GESA at the1r own s1tes W1th the Support of the

: GESA staff Severa] feedback sessions w111 be he]d to d1scuss how the tra1ner

mode] can be ?mproved and solutions to problems encountered by the tra1ners

6 -

_ Development of Teacher and Tra1ner Handbooks

To Tac111tate dissem1nat1or of GESA, handbooks w1]] be developed for both teacher
part1c1pants and traﬁners All the materia]s and 1nformat1on neeessary to" '
replicate the proaect will be 1nc1uded OLACSS has the fac111t1es\to prgduce shch:'
handbooks and se]] themaat cost The p0551b111ty of obtainﬂng a pub11sher W111 >

Ebe enterta1ned~if the market for the handbook appears to be suff1c1ent (TESP(

handbocks are pubTished and d1str1buted by Phi De]ta Kappa last year, 7 500

—

/

copies were. 501d:) . D N o ‘;x:h

Y

" Dissemination

the GESA model B1ssem1nat1on act1vit1es w111 1nc1ude - .

\“tf‘t\;;\=. publications and through -~ organ1zat1ons and proaectsl :

Y

The OLACSS Educat1ona] Equxty 0ff1ce w111 assume respons1b111ty for d1ssem1nat1ng -

LY

‘51;6 conduct1ng trainer workshops, o 3 ¥f‘an“ae~-v"

.0 prov1ding technicat ass1stance to. tra1ners rep11cating the teaeher

tra1n1ng W1th1n their)schoo1 dwstr1cts, L] L, HEEE

o distributing handbooks at cost, and 1" s :‘irv:_ff' ﬁ.~; rg'i”'pfﬂ

-

=y

B pub11ciz1ng the ava11ab1‘1ty of the above US1ng various OLACSS

~centers. concerned with equ1ty* ::
T ; . .




Since GESA has already aroused considerable interest among groups

Y

concerned with equity throughout the nation, we anticipate that the trainer

workshops will attract part
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