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FOREWARD

The Center for Rural Education and Small Schools of the College of
Education at Kansas 3tate University hostéd the joint meeting of the Fifth
Association Conference on October 15-18; 1983.

Rural and small schools, reflecting the needs and character of the
community they serve, are truly the heartland of American education. The
conference strengthened this concept by providing an opportunity for rural
edicators to share ideas; discuss current issues, exaiine exemplary practices
and establish linkages with counterparts from Kansas and elsewhere throughout
the United States. Participants, approximately 450, included administrators,
school board members, teachers, state legislators, parents, and other inter-
ested persons. The 1983 conference reflected a national flavor, including
the active participation of several persons from the U.S. Department of
Education and representatives of several national organizations. The U:S:
announcement of a national policy on rural education, a significant event in

history and a result of the untiring efforts of persons in DED, as well as

small schools conference. The leadership of REA, specifically Roy Brubacher,
Joe Newlin and Jim Jess, were extremely cooperative and provided valuable
input into the planning and conduct of this successful conference. Also,
appreciation is extended to the co-hosts of the conference and the many
persons who worked long and hard to make this what was termed by several as

the “. . . most successful rural education conference ever:"
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General Session Address

~ 12:85 pan.
Sunday,; October 16, 1983

S ‘Harold Blackburn
Assistant Commissioner of Educational Services
Kansas State Department of Educatior

Thank you Dean Horn; President Brubacher and guests. I want you to
know that it is a real privilege for me to bring you welcome on behalf of the
Education Commissioner of Kansas and the Kansas State Department of Educa-
tion.

I do not have a prepared speech because that is our main presenter’'s
task. Let me just take my allotted time and suggest to you Some implications
concerning your initiatives for small schools in Kansas. 1 do know a little
bit about lowa, Nebraska, and Missouri and Some of the other states that have
interests in small schools, too.

At our last State Board of Education meeting, the representatives of the

went to your state governing board, I am sure. What this group did was to

t ake the recommendations found in A Nation at Risk and determine how the

small schools in our state were responding. They found some problems that
have to be attended to. By and large, the small schools in Kansas, much like
the small schools that are found in your state, are more than just doing an

average job. They are excelling. Starting with A Nation at Risk issued in

suggest something that many of us already know. . The elements of excellence -
are found in schools of all size. Excellence depends on good management and
teaching. We need your leadership in the Rural Education Association: I




First, one of the iiajor advantages is more involvement of teachers at
‘the local level: The teachers in Kansas, like the teachers in your state,
are aiong the most respected individuals in our state. I will tell you the

reason why. Many of the questions posed in A Nation at Risk can only b

answered by teachers and administrators.

In terms of ‘instruction in small schools, the teachers who teach there
may not know all of the answers; but they certainly do know most of them.
When it comes to subject matter content, in other words, how best to teach;
they are our best resource.

Second, I think this report gives us, as do several successive reports,
4 chance to do some self-evaluation. That is where the Rural Education
Association can be helpful. It provides a structure for evaluation of small
schools throughout the state. It gives us a chance to look at where we are
and where we ought to uve.

Finally, and I think this is the most mportant of all, A Nation at Risk

and other reports are giving us a chance for discovery of some good things;
in education in our state and yours too. It is going to provide the media
and investigating committees and groups that represent professional associa-
tions a chance to look at what we are, what we are doing and where we are
aoing. They will discover that, along with some education problems that need
to be solved, there are many good things going on in your schools and ours. I
wo'ild Tike to say that if you think the impact of the Rural Education Associ-
further from the truth. Kansas has about eighty-nine percent of its schools
that can be classified as small schools. They need a voice and we welcome
their voice at the state level. It requires your participation to make the

voice of the small schools heard at the national level.



I ask you to be an advocate, follower, leader, suporter of all good
schools and; in particular; rural and small schools. We are just delighted
Thank you for coming.

Y
[




Message from the Assistant Secretary for Elementary

and Secondary Education

_Lawrence F. Davenport

______Assistant Secretary for
Elementary and Secondary Education
U.S. Dept. of Education

Washington, D.C:

It is a pleasure for me to have the opportunity to participate in this
very important conference:

I feel like the wiseman who every year went before his people to provide
words of wisdom. The first year when the wiseman went before his people; he
said, "My people; do you know what I am going to tell you?" The people
replied, "No wiseman:" The wiseman then said, "Since you do not know what I

am going to tell you, you are obvsiously not prepared to receive my message

ich is of great importance." So the people went home:

£

The second year when the wiseman went before his people; he said; "My
people; do you know what I an going to tell you?" The people replied; "Some
do and some don't:" The wiseman then said, "Then those of you who know what
I an going to tell you; tell those of you who don't know what I am going to .

tell you:" And; with that, the wiseman left.

The third year when the wiseman. went before his people, he said, "My
people, do you know what I am going to téll you?" The people thought, then
replied, "Yes, wiseman, we do know what you are going to talk about." Then
the wiseman said; "Since you already know, this meeting is dismissed. There
seems to be no reason to speak that which you already know."

I feel like the wiseman today because you are the real experts on
rural education. I an pleased to have been asked to share my thoughts with
you about education.

1 would like to begin by bringing you the greetings of Secretary Bell.
He congratulates you for your outstanding leadership in helping to strengthen

the quality of education in this nation's rural schools, and he extends his

12



best wishes for a siccessful meeting and a successful school year. The
secretary, as many of you probably know, has spent many years working with
rural ediucation in one form or another and has a long standing commitment to
its importance.

During his years as a teacher, administrator, chief state school
officer, Commissioner, and Secretary of Education, he has initiated a large
number of special rural education initiatives and programs. This is just the
kind of conference in which he would like to be involved. I am delighted
to be representing him and the Department here today.

I will divide my remarks this afternoon int6 two parts. First, I would
like to share with you some general trends in education and second I would
like to share data on rural education and briefly introduce some topics that
I believe will have great importance for rural education in the 1980s.

John Naisbitt, in his bestselling book Megatrends, states, “the
most reliable way to anticipate the future is by understanding the present."”
Futurists like Naisbitt look at the events of the present and categorize them
in terms of their effects on the structure of the w6?18 in which we live:
Through a form of "educated guessing," they attempt to predict what will
happen in the future. ;

More and more credibility is being given to futurists; and it behooves
us to explore some of the aspects of the changes being predicted and their
affects on education in America. A major change is occurring in our secial,
economic and political world, and it is making, and will continue to make,
dramatic changes in our lives and our very existence. It is the change from
which occurred during the industrial revolution when we changed from an
agricultural to an industrial society. That change occurred over a period of

years, an era. What is happening today is occurring more rapidly, in a




matter of months in most cases; and this makes it difficult to understand
and to accept.

In the agricultural society, our time reference was to the past. We
made decisions in that society based on what we did or what happened last
year: where we planted crops, when we harvested. In the industrial society
we changed our thinking to that of the present: make it now, sell it now,
ship it now, do it today. In the society today, the information society; the
orientation is almost totally to the future, and all of us must face some
very critical issues that are not yet clear.

Those of us Who Survive - institutions; companies; or prograis - are
going to be those of us who have the ability tc develop a vision of the
future and to understand what is going on around us. The willingness to
change is critical,; but the deciSion about the direction of change must be
based on what we can learn about the future.

In the agricultural society the basic resource was land. In the
industrial society it was capital. Today the strategic resource essential to
the information society is intelligence. Now, more than ever, this fact
places all of you on the front line of what our society needs. There iS a
real question in the minds of much of the American public as to whether we
can meet those needs.

In the industrial age the financial institutions played a central role;
today the center stage is occupied by education. Michael Annison, publisher

of the Trend Report, states: "We have now shifted to the two essential

elements of the information society: (1) the development of intelligence...;
and (2) the technology and ways to move that information, which is the
communications industry.” The first of these refers directly to the
educational system, which for the most part has its feet firmly rooted in the

past:




In their report; “A Nation at Risk;" the National Commission on
Excellence in Education refers to the "five new basics in education." These
are English; math; science; social studies and computer sciences. The
Commission's recommendations were intended to spark a meaningful nation-wide
discussion about the issues in education. We must make sure that this
dialogue gives appropriate emphasis to the needs and concerns of rural
educators:

Throughout most of the history of this great nation during the majority
of the years in which this country worked to develop a very powerful and
successful foundation for our educational system, this nation was
predominantly rural:

As a result, most of our cherished educational institutions and
practices were developed primarily with the energy, genius and leadership of
educators very much like yourselves. These early educators had to spend much
of their time in relative isolation, being the only advocates of education in
their communities. They had to spend much of their time scrambling to find
the necessary resources to make their programs work--competing with hundreds
of other important community needs. They had to spend much of their time
wearing numerous educational and leaderhip hats, because they did not have

diverse staffs éhd‘iargé budgets. It is important to recognize the fact
that rural education has been the main workhorse of the nation’'s educational
enterprise throughout most of its rich educational history.

I would like to share a few statistics that will help us to better
will impact upon rural education and rural educators.

Even with all of the urban growth that has occurred during the 20th
century, we are stil essentially a nation of small, many of them very rural;

school districts. It is true that since World War II; the number of school




districts has fallen sharply from over 100,000 to approximately 15,000 in
1983. This decline resulted primarily from consolidations of small systems
and reorganizations of districts within states. Such a massive reduction in
the number of school districts naturally created a larger concentration of
students per district, a concentration made denser by the enroliment booms of
the fifties and sixties: The average number of pupils per district, for
example; rose from 230 in 1945 to 2,684 in 1980: But while this increase ma:
evoke an image of the big-city school, -that picture is not altogether
accurate: For ours is still basically a nation of school districts with
small numbers of schools and relatively small total enroliments:

Of the approximately 15,000 school districts that presently exist in
this country; sixty-nine percent; or nearly 11;000; have four or fewer
schools: Fifty-four percent of the nation's school districts have less than
1,000 students while only four percent have more than 10,000: You might be
interested in knowing that those states; in 1983, having the highest per-
centage of school districts with less than 1,000 students are among those
that you would consider to be mainstream rural: (in order; greatest first)
Nebraska, North Dakota, Montana, Vermont, South Dakota, Oklahoma, Alaska,
Iowa, Kansas, and Arkansas.

Of all the statistics that one could cite relative to the general
context for rural education, it is possible that two are most important: 1)
the traditionally rural states will be the American states that will grow the

The highest increases in population between 1970 and 1980, for example,
were in states like Idaho, Wyoming, Nevada, Utah, Arizona, Texas and
Alaska--all states with large rural populations. Projections for the

gighties show that these and other southern tier states will continue to



increase rapidly. The highest growth rates--approaching 33%--will occur in
the Rocky Mountain states.
Maybe even more important than these high overall growth rates in rural

essentially a rural to urban migration, a major reversal is occurring, and,
discounting alien imigkédis, more Americans are now migrating outward into
the rural countryside than are moving from rural areas into cities. The
growth of non-metropolitan areas is expected to be somewhere around fifteen
percent (15%) in the 1980s, almost double that for metropolitan areas.

With these two major trends, rural educators should ®xpect
new clients, new responsibilities, new resources, and new challenges. [ am
not suggesting that this new growth will be either positive or negative
regarding your educational hopes and plans: I have a great deal of
confidence in the judgement of American citizens and they must see something
in what you have that they want to be a part of. Since much of this nation's
educational tradition was established by rural educators; rural education
and its educational problems and challenges will not only continue to be a
highly important element in this nation's educational system and in its
many ways. Your role will be more important than ever:

I know that with your continued strong leadership despite the
importance of rural education, there is not much risk that rural schools and

rural education will havé a high degree of excellenceé in the 1980s.




General Session

,,,,,,,,,, 8:15 AM.

Thursday,; October 18, 1983
Robert Haderlein
Member of National Commission on Excellence in Education
Past President of National School Board Association
Thank you Ehairman Joe, distinguished platform guests, school board
members administrators; and ladies and gentlemen: It is a genuine pleasure
for me to be with you this morning to participate in your annual conference:
I have presented this report to the regents in Kansas and throughout many
states. It is always a pleasure to give the report of the commission and to
relate some of my personal views as I observe what school districts are doing
throughout the country.
I am sure that all of you have your own very good opinion of the
report, the findings, the indicators, and all the recommendations. I say
that it is never really easy for any of us to accept criticism of our work:
It is a little more difficult to accept when the criticism originates in
Washington; D.C., and is the product of a national survey that could precipi-
tate concern for political overtones and hidden agendas. But whatever your

personal views reflect as you study and discuss this report; I think that all
of us here this morning can agree that it has had a tremendous impact on this
entire nation. It has insured a high priority for Awerican education for
some time; maybe through 1984 and the election. It has afforded us the

that we never thought possible a few years ago. Since this réport was made
public when we gave it to the President on April 26, no doubt you have heard
and read many of the criticisms. We have heard that it is a blanket indict-
ment of public education, other criticisms say the report does not give
credit for the good things and the success that public education can point to
in its illustrious past. One state superintendent of schools states the

5]
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report disregards the indisputable reality that schools reflect the society

they serve. As a school board member since 1957 and a father of two daugh-
ters, one that is teaching in the Wichita school system and the other a

senior at Wichita State, studying to enter the teaching profession, and as a

report and would like to point to some of the specifics that substantiate my
views.

In this study, we report to the American people that we can take justi-
fiable pride in what our schools and colleges have accomplished and contrib-
uted to the United States and to the well being of its people. We call
attention to the multitude of often conflicting demands that we have placed
on the nation's schools, stating, and I quote, 'They are routinely called on
to provide Solutions to personal, social, and political problems that the
home and other institutions either will not oF cannot resolve.’ We go on ‘to.
say that those demands on our Schools and colleges often exact an educational
cost, as well as a financial one. In this report we see the last time
students compared favorably in achievement with their peers in otherscoun-
tries. The current Carnegie Report said that for the top ten to fifteen
percent of our students, the American high school provides outstanding
education, probably the finest in the world. I can assure you that every
member of the Commission feels that way and despite the obstacles and diffi-

culties that inhibit the pursuit of superior educational attainment, we are
confident that with history as our guide, we can meet our goal. We say the

able success. In the last forty years, the schools have been a major vehicle

for expanded social opportunity and now graduate seventy-five percent our
young of our young people from high school. Many large urban areas in recent

o]
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yeard report that average student achievement in elementary schools is
improving. We summarize our thinking by saying that we are the inheritors of
a past that gives us every reason to believe we will succeed. America can do
it.

I preface my speech this morning with those positive remarks about
American education because I realize that you may be harboring negative
opinions of the report:. I can assure you the commission members were cogni-
zant of the success story of American education, what it means t3 this

and provides indicators to substantiate the presence: It was the unanimous
concensus of the Commission members that our purpose was to help define the
problems that affiicted American education and to provide some solutions: We

not search for scapegoats: We did not point fingers to any members of

[=N]
sl
[=N]

the education community and assign blame such as; it is the teachers' fault;
it is the administrators fauit; it is the school boards' fault; or it is the
parents’ fault: We said that, as a nation, we should all pull together to
correct our deficiencies: The charter was presented to the commission and it
instructed us to pay particular attention to teenage youth. We did so
largely by focusing on high schools. Personally, I look at the report as a
siren demanding that we change our view of schools. It is not a Betty
Erocker recipe for instant educational siuccess. We cannot allow a mind set

to emerge that implies if all forty-one recommendations in the report are

is no quick fix.
One area of the report which does not receive much public attention by
the media is the message directed to parents and students. The wealth of
12
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testimony and papers presented to the Commission emphasized the need for
parental involvement. With the majority of our students coming from one
parent families or from families with both parents working,; we know those

problems are going to be with us for a long, long, time. Our report states
the task of assuring success of our recommendation does not fall to the
schodls and colleges alone. Obviously, faculty members and administrators,
long with the policy makers and the media, will play a criicial role in the
reform of the educational system. Even more important is the role of parents
and students. We know the first five years of a child's life are the most
formative. It is the time of greatest brain growth. Eighty-five percent of
a chiid‘s attitudes are formed by the time they are six years old. We must
Continue to search for ways to reach out to parents and impress upon them

trated on the H?éﬁ school, many of the presenters before the Commission
emphasized their opinion that the improvement of secondary schools and
secondary education is inherently tied to elementary schools. We were told
that many of the problems found in high schools could be alleviated if we did

a better job and concentrated more on grade school students. For example,
raising requirements in English and math and science extends to the back-
ground that students get in elementary schools. We were also told there is
no better place to learn a foreign language than in elementary school.
Experts told us we must help certain students learn to learn in our elemen-
tary schools: Learning to iearn goes back to the first time the school deals
with the child and even before that. It goes back to the parents: We must
do a better job helping students develop those skills.

One of the most revealing parts of this entire report Wis the finding
regarding content, or the curriculum. By comparing the patterns in curricu-
Vi of high school students from 1964 to 1969 and patterns in curriculun of

>

13 21



vocational and college prep programs to general track courses in very large
numbers. The proportion of students taking a general program of study was
increased from twelve percent to forty-two percent in 1979. We found that
fewer than four percent of the coliege bound students met the standards of
the Commission: Even when you drop the foreign language and computer
science requirements; less than twenty-five percent of the college bound met

As far as I was concerned; this report was a shock: As a conscientious
school board member; I was not aware of this gradual change taking place: I
doubt many superintendents, principals, or even teachers knew it: Secretary
Bell has blasted the nation's school boards as being far too passive and
permissive. Bell has asked, 'How did school boards let us get down to where
our high school students could get by with one year of math and one year of
science in thirty-five of fifty states?' He continues on the attack by
stating that school boards have been presiding over the status quo too much
and not governing enough.

What we did conclude from our study and did not say was that we were
all cognizant of the public psychology of the sixties and the seventies.

Schools were pushed into allowing student options: I think it unfair to use

a 1980 lens to view a 1970 curriculum. Schools implemented exactly what the

public demanded. Mow, in the light of a new 198D's world, schools are being

criticized for doing exactly what was demanded of us ten years ago. I think

seventies know that when the communities demanded a relevant curriculum, our
schools provided it. The result, as we know, was often a smorgasborg of




We know today, ladies and gentlemen; that people are calling for a
return to standards: We realize the importance and the impact of that
in math declined from 1963 through 1980 by forty points and the average

verbal scores fell over fifty points. Our findings are believable; but
certainly not palatable. We report that thirteen percent of all seventeen

year olds in the United States can be considered functionally illiterate.
Functional illiteracy among minorities may run as high as forty percent.

Some twenty three million adults are functionally illiterate by the simplest
test of every day reading, writing and comprehension. Many seventeen year
olds do not possess the higher order intellectual skills that we should
expect of them. Nearly forty percent cannot draw inferences from written
material. Only one out of five can write a persuasive essay. Only one out of
three can solve a mathematics problem requiring several steps. Between 1975

and 1980 remedial math courses in public four year colleges increased by
seventy two percent and now constitute one-four of all the math that is being
taught in these four year institutions. Business and military leaders
complain they are required to spend millions of dollars on costiy remedial

the Commission that one-guarter of its recent graduates or recent recruits
could not read at the ninth grade level, which was the minimum needed simply
to understand written safety instructions. Without the remedial work, they
could not even begin, much less complete, the sophisticated tFa’i’n’i.’hg
essential in much of the modern military. So those were some of the reasons
the Commission Report called for increased graduation requirements and a
return to a curriculum that would include four years of English; three years

of math, three years of social science, three years of science, one half year




it was not unusual for the academic high school student to spend eight hours
a day at school 220 days a year. In the United Stateés, by contrast; we know
the typical day is six hours and the school year is 180 days. What thé

study did not tell you was that 180 days actually gets down to a statistic of
being closer to 160 days spent in the classroom. One of the findings that
really distressed me was that in a study of the school week in the United

States, some schools provided stidents only seventeen hours of academic
instruction and the average school taught about twenty two hours. If you are
an average school with a §ix hour day five days a week, you have thirty

hours potential. If you are an average school teaching twenty two hours, you
are still 1osing over one day of academic instruction. What we are doing
with our time is a subject being studied carefully by most districts in the
United States and certainly those in Kansas. I think it fundamental that
every administrator, teacher, and school board member give careful! study to

rehearsals for extra curricular activities, prom preparations, distribution
of materials for the PTA and other community groups, certainly last but not

least, spring sports, that takes the student and/or the teacher out of the
|
classroom during regular school hours.

Let us consider something about standards: Secretary Bell said, 'the
\

revitalization of teacher education is the first step in turning back the
tide of mediocrity:' We know nearly three-fourths of the nation's teacher
education schools have toughened admission standards during the last five
years according to a report by the National Center for Education Statistics.
16
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Eighty-five percent of the schools said they had made curricula more rigor-
ous. But while the latest federal survey provided evidence that teacher

educators are trying to boost standards, the Carnegie Foundation report casts

candidates. In 1973, high schoo] seniors intending to major in education
section and in 1982 the gap widened to eighty points. The Carnegie study
went on to say that these low test scores effectively illustrate that the
teaching profession on the whole is nbthattractihg the better minds in
American society. “

Finally, let us take a look at the teaching profession. We found that
not enocugh of the academically able students are being attracted to teaching.
Teacher preparation programs need substantial improvement. The professional
" shortage of teachers exists in key fields. I don't think these figures
should startle anyone here this morning when you consider the average start-
ing salary of a public elementary éf-ééééﬁaéFy teacher with a bachelor's

degree was $12,769 in 1981-1982. I hope you feel, as I do, that it is a s

d
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condition and it looks even shabbier when you compare the earnings with the
business administration §Fé&défé who could expect to earn $16,000: The
highest salary for a new college graduate that year was $20,364 in computer
science. Can you imagine the kind of dedication the individual would have to
possess to take those computer skills to the high school classroom? QOur
report tells us the average saiary after twelve years of teaching is only
$17,000 per year: A 1981 WNational Education Survey showed more than half of
the teachers responding said they would not choose teaching as a career if

they could make the choice again. This is an alarming statistic! Only five

percent of the high school Seniors who took the SAT in 1982 expect to major



in education in college. The prospects for filling the expected positions
needed for teaching the children born in the late seventies seem dim.
My recommendation of course is to look to teacher salary increases

across the board. When they reach the point where they are sufficiently
competitive with other segments of our society, I think then we can look at
merit pay plans, career ladders and master teacher plans. I am in favor of
a merit pay system that includes a definite criteria and I am a firm believer
that teachers should not be forced to go into administration as the only
means to upgrade their position in their chosen profession. We need to keep
Ernest Boyer, President of the Carnegie Foundation for the Advancemen of
Teaching, said, 'Whatever is wrong with American schools cannot be fixed
without the help of the teachers who are already in the nation's classrooms.
We must view today's teachers as part of the solution and not the problem.’
In summary, we can start to improve the awareness and the recognition

of our teachers. We can start making teaching a profession that is admired
and trusted. We can improve salaries and working conditions and provide
incentives for good students now in high school to go into teaching. I think

t is time for school boards and administrators to take complete control of

ol

our schools; telling students there is a basic four year curriculun they must
achieve while they are in high school. In other words, put in the school
board policy what students must learn and what teachers must teach: We must
demand that colleges of education admit students to the teaching profession
after testing and checking students ability and aptitude for teaching:

Ladies and gentlemen, we can tell all the pesple in Kansas and a1l the people
in the United States that we need to raise the priority of American education
for our children: 1t isn't going to happen over night but it will Rappen

when concerned citizens and members of the education community bite the
18
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bullet; make the unpopular decision if it is necessary; and see to it that
American education is on the right track once more. To be sure, excellence

in edication will cost; but mediocrity and ignorance will cost far more.




The ﬁﬁiéﬁ of Rural Léadérghip

 Vice ﬁha1nnan of the Un1ted States
Department of Education Rural Education Committee
~.and Deputy Director = _
of the Division of Innovation and Development

Provost Koeppe, honored guests, award recipients, conferees and dele-
gates, it is a joy to be here at this conference! It has been a wonderful
conference, hasn't it?

I do feel compelled to add one more caveat to that introduction, how-
ever, partially to confirm the suspicions of those of you who are working at
state or local levels, and partially to enlighten those from university
faculties who are here, Tike the biéVéét and the dean.

and lesser, until 28 years ago this fall, when I knew nothing at all, they
made me a college professor. And then somebody really §6é?e& and asked me to
come to Washington. Washington has been a challenge, it has been rewarding,
it has been an inspiration, but it has also been a period of trying to keep
ones ear to the ground and in tune with you people Qet here who know what the
real problems, issues and successes are. That's why‘}t is a joy to be here
with you this week, to sense the enthusiasm, the vigor, and the triumphs that
come to those of you who day to day face the challenges of working with the
most priceless commodity we have in this country, our students!

Mentioning goofs, how many of you have read the book Boners? [t is a

‘

teacher over some twenty years of correcting examination papers. If you do
have the opportunity to read this book, and can read it for twenty minutes
without your sides aching; you need to see your psychiatrist because there is

something wrong with you:
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How do you define a volcano? This particular student responded, a
the hole, you will see the creator smoking. How does a city purify its
water? It gathers it in a great big pond and forces it through an aviator.
What's a man? A man is a mammal split half way up the middle that walks on

Hydrogen is pure gin and oxygen is gin and water. In government, what is a
mayor? A mayor, of course, is a he horse. In art, what's a goblet? A
goblet is a female turkey: From History, what was one of the achievements of
Henry the VIII? During the reign of Henry the VIII, the population of
England increased by 76,000, totally due to his own efforts. What was one of
the major characteristics of George Washington? George Washington married
Martha Curtis, and in due time he became the father of his country. Describe
the great depression. During the great depression, due to a lack of demand,
there ﬁéé a great slut on the market:. What were the major characteristics of
the industrial revolution? Man stopped reproducing by hand and started
reproducing by machinery. And, when the English teacher asked her 6th grade
class to write a littie essay on the most exciting thing happening at home
house is my sister is getting married and she is spending all her time
getting her torso ready. There is also a chapter taken from parochial
schools and dealing with religion. Let me share some of them with you. What
is an epistle? An epistle is the wife of apostle. Describe the last supper .
['m sorry, I can't. I had the measles and missed out on that one.

Speaking of the last supper; this may well be thé last for a couple of
our good, dear friends here tonight. 1 am sorry to bring this note of
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was dreaming about, but it all came into focus tonight, and I feel I should
share it with you. They, sad to say, were driving down the highway and cane
over the brow of a hill about sixty, sixty=five miles an hour, when they et

a fiffeen ton Mac truck going the other way about eighty miles an hour. In

and being able to fly about was looking around one day and, with this
enormous depth perception that angels have, looked way, way, down below and
saw her suffering husband. She flew up to St. Peter and said, "St. Peter, I
can see dear old Jim down there up to his chin in boiling o0il éﬁ& he is just
suffering something terrible: Can‘t I fly down there and console him a
little bit, you know, for a little while." St. Peter said, "Jan, you know
what ﬁéﬁﬁéﬁé to the wings of birds when they get oil on them: You have to be
awfully careful or you may never get back. But if you are real careful and
come right back, I will let you go." So Jan flew away, way, down below and
got up as close as she dared to him and said; "Jim, it looks like you are in
a terrible state: You are suffering something awful there; up to your chin in
boiling oil: €an't I just fan my wings and cool your feverish brow:" Jim
shoulders." Seriously though; you are three of the finest people I have ever
had the privilege of meeting and I hope when my nunber is called 1 will meet
all three of you...all three of you together in the same place.

"Which place?" (from the audience)
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"Up there 1 hope, but we will leave that to our destiny, I guess."

Jim; you literally have becn standing on Roy's shoulders this year, and

this coming year you will be trying to fill his shoes. Good luck, Jim, and I
know you have the ability, the interest and the dedication to do it. We all

Wish you well and pledge our support in that effort for this great organiza-

tion during the coming year.

Roy has been telling us today what happens when you run up and down and
are roped into a pulley with a barrel of bricks, and suggesting that one of
the problems with rural education may be that it has laryngitis. There also
may be another affliction that I would like to share with you: 1 got this
idea flying over here on Capitol Airlines: You know; that five passenger
plane with seven of us in it and most of us praying! This story is about a
DC3 and the guy who stuttered and was taking his first plane ride. Remember
the DC3 sets tail down with its three metal steps and you grab the chains as
you come up. I have flown nearly two million miles in the past forty ycars
and I have had some trips on DC3's, but never one like this one. As I said,
this gentleman had a stuttering problem. He walked across the apron to the
knocking. The beautiful young stewardess said, “Come on aboard, sir." He
said, "DDD=DDD-II-I can't." She said, "What are you worried about?" He
said, "DDD-TH-DDD-TH This is my first plplane flight." She said, "Well don't
be concerned. The DC3 is a marvelous piece of equipment and mechanical
development and it can fly safely. It nhas a marvelous flight record." He
said, "BBBut III-I dddon't know what ttto do." She said, "Just take my hand
and 1 will help you." She led him up the aisle and found his seat. He
couldn't fasten his seatbelt so she helped him strap it. He looked up,
sighed and said, “What wwwill happen if that motor stops out there?" She

said, "This plane is capable of flying with only one engine." He asked,



"What wwwill hhhappen if the other one stops." She replied; "We carry
parachutes and 1 will strap one on you. Quit worrying about it." So they
taxied down to the end of the runway, revved up the motors, and got up to
tork. She glanced at him sitting there, knuckles white on his hands as he
gripped the arms of the seat and his eyes closed with a prayer forming on his
lips as they took off. They got up to seven or eight thousand feet, and sure
disintegrate. Here came the stewardess with the parachute. She got him out
of his seat, and put the chute on him. "BBBut III-I'm scared," he said. She
replied, "The only thing you have to remember is to grab this little ring,
count to three and pull it." He said, “BBBut I don't think II-I can dddo
that11." And she said, "Well, I will jump out first and keep in mind I will
be duwn there waiting for you." So she jumped out into the beautiful sun-
snine of that lovely day and was floating leisurely down to earth under the
white canopy of that huge parachute when she heard a hurdling, screaming body

come charging past her --- ‘ttto two. That other rural education symptom
could just be, of course, that in some ways we are stuttering on two. I
think we will make it to three through the leadership of the combined organi-
zations represented here in this fine conference.

My compliments to you Jerry, and to your co-workers and co-sponsors of
this conference, to the leadership of REA and to the Kansas group that has
been meeting concurrently. It is a well planned and outstanding di amond
jubilee conference for the Rural Education Association and the 5th Annual
Rural and Small Schools Conference: May I add my enthusiastic endorsement to
the commitments made by Dr. Worthington this morning: As Vice Chair and
Program Manager of our two federal rural education committees and as Chair of
the Planning Committee for the 1984 National Rural Education Conference in

Washington; 1 pledge my sincere support to the concerns; the interests and
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Fhe future of rural edication and especially the objectives of this
organization:

My intérests and roots do run deep in rural America. [ was born and
reared in rural Custer county Nebraska, hunted many a pheasant and spent many
a snow bound wint ight. I received the first six years of my formal
education in a one room rural schoéi with nine teachers - one certified

teacher and eight of us students who taught each other:. [ have been directly

and indirectly involved in rural education ever since those marvelous experi-
ences in the early 1930's.

Dr. Davenport, Dr. Worthington, Jonathan Sher and the concurrent session
speakers have heavily emphasized the substance, the issues, the trends; the
concerns; and the developments in rural education. Our intellect has been
boibarded. So, 1 would like to engage in a few moments of attitudinal and
siiotional stimulation, because it is true; my friends; that in this complex
interactive society in which we live, our emotions are really the master and
our intellect is the servant, but we spend an inordinate amount of time
educating the servant while neglecting the master:

The theme of this conference is "Rural Schools; the Heartland of

you will for a few moments in your mind's eye across the majestic rolling
plains and the lofty mountains of this great nation of ours to the west coast
where, a few miles north of Los Angeles; the Pacific coast highway winds
along between the Pacific Ocean and those soft crested peaks of Malibu. It
is all true! 1 have visited the sites 1 af going to describe and I have



There, in February of 1979; & group of peoplé living in that wealthy,
opulent community known as the Malibu colony were standing in the back yard
of one of the residents, around the swimming pool, engaged in the sane
discussion that they had repeated some fifteen or twenty more times prev-
‘iously. They were staring up at a huge 107 ton boulder, a huge rock, perched
on top of any one of those soft hills just beyond the four-lane Pacific coast

highway. It was always up there, dangerously looking down at them.

occur in California, the earth would tremor and that hiuge boulder would come

bounding off that cliff, bounce off the Pacific coast highway, and go rolling
through their swimming pools, their lawns and their homes on the way to the

' sea. They petitioned the California highway department and several others to
get that boulder out of there, but had no success. Finally, working with the
Chamber of Commerce in Malibu, they were successful in getting something
done. Or the appointed day, two huge Caterpillar bulldozers were brought out
and *hey laiboriously crawled their way up the side of that hill as a crowd of
people gathered down below watching. They got up to the top of the hill and
lowered their biades. The two operators nodded to each other, biack smoke

ut of the top, the motors were revved up and the tracks churned the
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behind them but they couldn't begin to budge that huge boulder.
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So, after looking at it a while and trying to figure out what to do, they
decided to bring in an industrial 1ift helicopter the next day to ﬁéib
extract that boulder from the top of the hill.

A young man by the name of Bret Livingston Stone, in his room in a hotel
in Los Angeles; heard the announcement on the local news and also saw some of
the television coverage of what had happened that day: He went out to Malibu

the next day and was standing by the side of the highway with one of the

assistant highway éhgihéé?é when the big huge industrial 1ift helicopter
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appeared. It lowered its massive hook and engaged the hook in a one-inch
steel cable they snaked around the huge boulder 1ike a net: The two big
Caterpillar tractors nosed up against the boulder again, lowered their
blades, and with the command given over the radio communications system,
while the helicopter whirled its blades and started 1ifting, the two Cater-
pillars belched smoke; kicked dirt and started pushing: Slowly, 1ike a huge
molar out of the jaw of a giant, that big rock came up out of the top of that
hill. They got it about seven feet off the ground and the helicopter started
to move to swing it over and drop the rock in a ravine when; like a pendulum,
the motion brought it back to the opposite side and the cable snapped. Then,
just as the people down below had feared; it bounced off the side of the hill
and 1it smack-dab in the middle of the Pacific coast highway; all 107 tons of
it. Well, it didn't roll off and on into the homes; but there it was having
caved in all eighteen inches of solid reinforced concret® with traffic
backing up for twenty-two miles in both directions.

The highway engineer was frustrated beyond description with what he saw
as an enormous problem. Bret Livingston Stone walked up to him and said; "1
will give you a hundred dollars for your problem.” The highway engineer
replied, "You turkey, you're crazy. That is really a problem: You have to
have it out of here in 48 hours." Stone said, "No problem, I will get it out
of here," and gave him the hundred dollars. He owned the rock! He owned
what everyone else thought was a problem.

Bret Livingston Stone hired an industrial moving corporation with
hydraulic jacks, I beams and dollies, and he got the boulder out of there and
moved it a few miles away to a large shopping center. He had contacted the \
shopping center and asked the 63 proprietors, "How would you like to have the
Malibu rock in your parking Tot?" With all the publicity it had generated,

great, they would have thousands of customers pouring in to see it and
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shopping at their stores. So $63,000 richer, $1,000 a head from the people
running the shops, he put the rock in the parking lot, with one stipulation,

flowing out from under the edges. Then, one bright" Saturday morning, a black
Timousine pulled into the parking lot and a gaunt, ashen-faced, tall gentle-
men that all of us would recognize, slowly emerged from the back of the
lTimousine with an attendant at each elbow helping to steady him. They helped
him walk the fifteen or twenty steps over to that tarp. They lifted the
tarp, and he looked under it for a moment, and said in that drawl that all of
us would recognize, "Well, I guess that will be alright." He was helped back
into the limousine and went back to Cedars of Lebanon hospital where, about 3

1/2 weeks later, John Wayne died of cancer.

You see, Bret Livingston Stone was a sculptor and he saw an opportunity
in what everyone else called a problem: He saw the character; the stability,
‘and perseverance of John Wayne in that rock and out of a chunk of it he had
carved his statue.

A real estate developer from Phoenix, Arizona, read about the Malibu
rock:. He went to Los Angeles and he bought that statue from Bret Livingston

Stone for a million dollars. He took the statue to Hollywood and placed it
‘next to Grauman's Chinese Theatre: People are now buying tickets to see it
and purchasing castings of it that sell from five dollars to one hundred
dollars, depending on the size, and they can't keep up with the demand: But
that is not the end of story: When the rains come to Malibu, and the big hole
in the top of the hill filled with water, the mud slides poured down over the
highway and filled the swimming pools: So now they are trying to buy the

28

8




that rock, we can see the enduring qualities of the solid rock upon which our
rural schools and rural communities are built. If we are to preserve our
heritage; if we are to assure the continuation of those qualities of rural
life and rural education; if we are to successfully confront the challenges
and solve the problems outiined by Jonathan Sher this morning; if we are to
avoid the mediocrity that he so fluently illustrated, we must be willing to
pay the price of the rural leadership that will be required: Leadership is a
nebulous quality: It is hard to define: We do know when we have experienced
it. When we have seen it, when we have been a part of it, we know it. A
leader may be at his/her best when seldom seen or heard; not So good when
adored or glorified and are at their worst when hated or despised. Few real
leaders are annointed, appointed; or legislated:

People are leaders because others want to follow them. If you fail to
honor people they will fail to honor you. With a good leader, when the job
is done, the task fulfilled; the people will say, we did this ourselves. We
don't need great; capital GREAT, I am great, leaders in Manhattan. We don’t
need them in our schools in Kansas. We don't need them in Washington. We
don't need tham in the Rural Education Association. We don't need them in
our home communities. We don't need 'l am great’ leaders. We need leaders
who can bring out the greatness in all the rest of us. That is an art, a
highly honed art; and there is a price that has to be paid to achieve it.

What could the PRICE of such leadership extract from us? For the letter
“p" - 1 would 1ikeé to choose the word proficiency. Proficiency is simply a
sophisticated level of efficiency or the capacity to perform in an effective
manner. If we aways did our best at everything we are supposed to do, we
would never have anything to be ashamed of, except that we had not done it
sooner. VYou can't do something, you can't administer something, you can't
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coordinate something you don't know any easier than you can come back from a

sensitivity to the qualities and characteristics of rural America that have
made this nation great: It has been said the abilities we possess multiplied
by the number of opportunities we have to exercise them; multiplied by the
number of people who respect us; equals the success that we will achieve in
life. Though thinking beings we are defined; how few use that great peroga-

who think they do. John Gardner; a few years ago; went right to the point

when he said we must learn to honor excellence in every socially accepted
human activity and to scorn shoddiness however exhaulted the activity. An
excellent plumber is infinitely more honorable than an incompetent philoso-
pher. The society that scorns exceéllence in plufibing because plumbing is an
hunble activity and tolerates shoddiness in philosophy because it is an
exhaulted activity will have neither good plumbing nor good philosophy:
Neither its pipes nor its theories will hold water. Proficiency in human
relations, the capacity to care about other people!

A traveling salesman was crossing the southern tier of counties in
Minnesota when he heard an appeal on his car radio for blood donations at the
local high school. The announcement stressed the need for blood of the type
which happened to be his so he decided he had a few minutes and would Stop.
As he pulled into the school parking lot it began to rain and his feet were
wet and muddy as he walked into the front hall of the school. He noticed
that as he waiked down that hall a small, wizened, grey haired man in

another room to rest a few minutes and have a glass of orange juice. There
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he again saw the little grey haired man; and complimented him on how clean he
kept the school; thinking he was the custodian. In broken English the little
man replied, "This is a nice school isn't it?" The salesman drove on to
Minneapolis that night and noticed in the paper that the New York Philhar-
monic was in town and would be in concert the next evening: He enjoyed
classical music and had no commitments the next night so he purchased a
ticket for the performance. The next evening he made his way to the concert
hall and as he was taking his seat he could hear the orchestra warming up.
bounding briskly on to the stage came his little grey haired custodian,
Dimitri Metropolous, guest conductor for the New York Philharmonic on tour,
who loved his adopted country enough that he routinely did any task available
to him to show his appreciation. Proficiency is part of the price that must
be paid for true leadership in rural education. Proficiency in the knowledge
we should possess; proficiency in the skills and abilities we must master,
and proficiency in that priceless quality of being a caring person.

For the "R" I would suggest resilience. Flexible, adaptable, optimistic
- the talent to bounce back from a stone wall. It has been said that eighty
percent of the major accomplishments in this world are achieved by twenty
percent of the people. What do the twenty percent have that the eighty
percent do not have? A lot of talents, of course, but among the most impor-
tant are resilience or persistence. You can learn a lot from a little
postage stamp. It has to stick to what its on until it gets to where it is
going. Optimism, good humor, positive attitudes, those are the gualities
that build resilience. The story is told of the fellow who walked by a sand

lot baseball game, saw the youngsters out there going at it full blast, and
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they?" The response was, "No sir, we haven't been up to bat yet."

The “I" in the price we might have to pay, initiative. Positive,
creative, imaginative action. No aggression. Dare to do differently with
good judgement for only through difference does progress come. Jos4 Billings
are cocksure and the intelligent are full of doubt. It isn't ignorancé in
our world that causes all the trouble, it is the things folks know that
aren't so. Self starters, strong finishers, a willingness to give one

hundred percent. Do you remember a few months back when Dan Rather had

Rather was interviewing the grand old Maestro and asked him; "You always seen
so active, committed and dedicated. Do you always give 100% of yourself? The

old gentleman looked back with his piercing blue eyes and replied, "Don't
you?" Dan Rather paused a moment and said, "Well, there are times perhaps I
don't." Slowly the grand old Maestro eased himself off his stool and began
to amble off stage. Dan cailed after him, "Have I alienated you? What is
the probiem? What have I done?" Leopold Stokowsky slowly turned, looked back
at Dan Rather and said, "I have no time for anyone who doesn't give one
hundred percent.” Giving is a priceless commodity. The art of giving is
something that is hard to come by. If you can't give freely with love and
selfless joy; find that art and cultivate it. Emerson has taught us a lot
about giving: We can give with words; we can give with understanding, we can
give with emotion; we can share ideas; we can share goals, and We can give
encouragement: There are a lot of ways we can give; but most of the time

shop or jewelry store and pick out something we think is appropriate. We
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will have it wrapped in pretty paper and tie it with a lovely ribbon, then
take it to someone and say, "Here, I care about you." But Emerson has said
that gems and jewels and the things we wrap in paper and tie with bows are
not gifts éfiéii; they are only apologies for gifts. The only true gift is a
piece of yourself. That i§.é'kéj part of initiative; learning to give:

western church campus addressing the graduating class of twenty-seven
seniors. He went on at great length in a pessimistic tone describing to the
graduating class -how they might as well learn to live with the status quo,
because everything happening had already occurred. Nothing new of signif-
icance would happen. The young college president was not pleased with the

pessimism and, when the bishop had finished, said to him, "How dare you talk
in such a pessimistic manner to a group of young people who have their who le
lives in front of them!" The Bishop responded; "You realize I am your

Bishop don't you. I can have your job for this:". "I don't care;" the young
president replied; "I think you should have been positive and encouraging."
But the Bishop snorted and said, "Tell me one thing that will happen in the
next ten years that has not happened:" The young president thought a moment
and replied, "Bishop, man will fly." The Bishop snorted again and said,
“That- is blasphemy! Only the angels can fly!" But six years later; Orvil'e
and Wilbur Wright; Bishop Milton E. Wright's own two sons flew! Confidence,
optimism; and humility! d

| 'Two men went to church to pray. The first walked down the center aisle
of the big sanctuary and mounteéd the steps td the altar and on up the steps
to the high pulpit. With his eyes wide open, in a loud commanding voice and
with arms raised high up to the heavens he prayed; "Lord, bestow upon me all

of the blessings at your command. I deserve them. This church would not be
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that education building." And on and on he went. "Bless me Lord, I deserve
it." The second person came into the same church and in the darkest corner
in the back of the church behind the furthest pew; he knelt and prayed, "Ltord
be merciful unto me; a sinner. I was that man’'s teacher.” What is life
about? Life is not only precious, it is fleeting. Don't waste a priceless
moment of it. Learn to concentrate on your strengths. Capitalize on those
strengths and minimize your weaknesses unless they excessively limit your
effectiveness. Self-confidence tends to inspire confidence in others: This
confidence in turn reinspires you. It is a positive reinforcement cycle
which perpetuates and strengthens itself eternally. Dr. Leon tessinger; when
he was dean of the College of Education at the University of South Carolina,
had a graduate program based on the 3 C's. We could have used any one of
those three for our "€" in PRICE. His three C's against which graduate
students were measured were competence, confidence; and caring. And I have
heard Leon say many times that if he had to throw those away one at a tifie

the last one he would get rid of is caring. Caring is also a priceless
commodity. A young man was working in a field in Scotland in 1891. As he
worked; he heard screans for help coming from a nearby field. The youngster
ten years old at the time, dropped his work and ran in the direction of the
screams. When he arrived on the scene, he discovered a tragedy in the making
for another young man was drowning in a pond and his father who, could not

swim, was standing helplessly on the bank. Instantly, the young man jumnped
into the water and rescued the other young man from a sure death. The
father, in an expression of gratitude, asked the young man what he would 1ike

"to become a doctor, but this will not be possible. My father is a poor
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farmer and cannot afford the high cost of medical school." As luck would have
it, the drowning boy's father was very wealthy and very influential. As a
reward for saving his son's life, he promised to educate the young man so he
could realize his éﬁﬁitiéﬁ; Fifty years later, in the fall of 1942, a world
renowned surgeon was summoned to Buckingham Palace and sent on a very

. important journey. He was put aboard the fastest royal aircraft available to
the Crown and transported to the coast of Africa. There he was put aboard the
flagship of the British Empire and ushered to the side of one who had become

Winston Churchill for the second time: But the saving of one life twice,
even one as important as Winston Churchill's, was only a small part of the
contribution Sir Alexander Flemming made to this world: As most of us know,
he discovered the wonder drug; penicillin, which has been used to save
countless lives. If Sir Alexander Flemming had been Tike most of us he would
have never succeeded in this notable research effort. He would have quit
after five or six attempts: In-tead he persisted relentlessly toward his
objective and history records that on his 603rd attcmpt he was successful and
states that his was an accidental discovery. Proficiency, persistence,
confidence; caring--priceless traits of leadership that are going to be
expected of us in the years ahead; if we are going to keep rural America what

it has been.

or enfhusiasm. There is nothing more contagious than enthusiasm, unless it
is lack of it. We need the enthusiasm of a milking machine salesman who went
out and $old the farier with one cow two milking machines and téok thé cow as
a down payment. It has been said that charisina is enthusiasm focused and

amplified, projected vibrations which draw people to you SO they can warm




themselves with the inner fire which you are willing to share with them.
Enthusiasm is a special kind of gift. It is called God's light in human
kind, and yet all too often; especially today, it seems in very short supply.
One of life's great challenges is to retain that special energy within us as
we iake our way in the world: The alternative may be that we will grow old
long before our time. Ladies and gentlemen, youth is not a time of life. It
is a state of mind! It isn't a matter of bright cheeks, red 1ips and supple
knees! It is a tempering of the will; a quality of the imagination; a vigor
of the emotion. It is a freshness of the deep springs of life that flow
within us. You will never grow old by living a number of years; you grow old
by deserting your ideals. People with wrinkled skin are not old; years only
wrinkle the skin. It is people with wrinkled souls who are old! Giving up
enthusiasin wrinkles the soul! Worry; doubt; self-distrust; fear and
despair--those are the long years that break the heart and turn the grieving
spirit back to dust. We are as young as our faith; as young as our hopes,
and as old as our despairs. Somewhere in that central portion of our body

courage and power, from the earth, from people, and fram the good Lord above,

that long we stay young. But when the circuits go down and all that central




really only opportunities in disguise: A shepherd was herding his father-
in-law Jethro's flock on the plains of Midian and up on the slope of Mount
Horeb when fe saw an unusual and dramatic sight, a bush that burst dranati-
cally into flames, Paraphrasing the Biblical account, a voice; presumably
the voice of the Lord; came out of the burning bush and said to Moses; "1
want you to lead the children of Israel out of bondage and into the promised
land." What was his response? "Sorry old man; you've got the wrong guy. I
don't have the time, I don't have the talent; I don't have the staff, I don't
have the space; I don't have the facilities and I don't have the curricuium.
[ can't do it! You have the wrong guy! Find somebody else!" And the voice
came back and said, "What is that you hold in your hand?" You know what it
was: It was a staff, a shepherd's crook, but it became a symbol of leader-
ship, commitment; desire, initiative, purpose, resilience, and persistence.

accept challenges, make commitments and honor those conmitients. If you
remember nothing else from the last thirty minutés, please remember this.
As you hold your plane ticket in your hand to go home, or as you place your
hands on the Steering wheel of your car to drive home, or when you get home,
each time you pick up a pen; each time you wash those hands, ask yourself
this question; "What is the opportunity I hold in my hands to serve and build
for rural education and rural America? Wnat am I going to do with that
opportunity?"

Roy and Jerry, it has been a joy to be here with you tonight. Thank you

for inviting me.
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There is a famous Chinese curse that translates into "May you live in
interesting times." I think we are living in interesting times; these are
certainly interesting times for rural schools across the United States: The
thinese may have been right; for it is the burdens that we bear and the

problems by which we are cursed that make these such interesting times for
One 5f the chief burdens we bear; as Roy Brubacher alluded to, is our
continuing political invisibility: Our nation's politicians learned long ago

ignored or mistreated with impunity: They learned that their neglect carried
with it no negative repercussions for their careers and no price to pay in
political terms. Unfortunately, few politicians have had either sufficient
batt1es on behalf of their rural constituents--whether the battle was about
farm foreclosures or school closures. In Anerican society, the squeaky
wheels do get the grease while the silent wheels, like those in rural
Aiierican; get the shaft.

mass media reports about how to change the public schools provides a perfect
example of the political invisibility of rural communities and rural schools.
Amid the din of political and professional clafor about the need for school
reforin, amid all that din, all that noise, barely a whisper has been heard

about the-unique problems and potentials of rural schools.
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These big time groups talk about what the nation needs and what states

a sector encompassing two-thirds of all U:S. school districts. Two-thirds of
all American school districts are rural districts: One-half of all U.S.
public schools are rural schools: One-third of all the teachers .and students
in this nation are rural teachers and students. And yet; by reading these
new reports; one would never know rural education existed at all; let alone

In part, this is just another reflection of the political invisibility
of rural America. Ours is a society that has added a new twist to the old
tale of "The Emperor's New Clothes." In the original fable; the emperor’s
advisors and the subjects pretended to see something that actually wasn't
there. In our modern version, the policy makers, bureaucrats and educators
pretend not to see something that actually is there--the thousands of rural
school districts; tens of thousands of rural schools; hundreds of thousands
of rural classrooms and millions of rural students and their teachérs scat-

While the emperor eventually was embarrassed by his pretense, the
conseguences of pretending rural educaticn doesn't exist--or doesn't matter--
are more dire. Rural communities--indeed the nation as a whole--can i11-
afford either to ignore the serious problems most rural schools face, or to
neglect the unique potential for excellence small rural community schools
offer. Neglect here is anything but benign.

Yet, I believe there is a silver lining in the current cloud of politi-
cal rhetoric about school reform. The silver lining is widespread recogni-
tion that our schools really are in serious trouble and that our education

©
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reform both within, and outside, the profession. Stili, I believe the

consensus of concern about the state of public education is unprecedented in
the modern era:

Teachers and administrators are discontent, feel beseiged from all
sides; and many of tﬁ§ best ones are actively searching for alternative
careers offering fewer hassles and greater remuneration. Parents and tax-
payers, including at long last middle and upper class parents, are discon-
tent, feel they're not getting their money's worth and that their children
are not being properly prepared for the world they will face once their
school days are over. These parents and taxpayers are also .seeking altern-
atives in both the public and private sectors. Students are discontent, feel
the schools don't genuinely care about or respond to their needs and
interests, feel betrayed because education's historic promise that good

and better quality of life than their parents knew no longer rings true.
Consequently, students, too, are choosing alternatives from dropping out to
over-specializing in order to improve their prospects--or at least avoid the
hassles they feel so keenly. Politicians; from the President on down, are
discontent too--not because many of them actually give a damm one way or the
other, but rather because they sense there's political hay to be made in the
discontent of so many voting members of the citizenry. As a result, the
politicians and policymakers are frantically searching for alternatives from
tuition tax credits to more homework to merit pay to longer school days and
years in order to quell the discontent and (not coincidentally) reap the
political benefits of school improvement.:

the conflicting signals about which direction to take and of all the half-

baked schemes for a guick fix of our schools’ probleéms:. It may not be
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pleasant, but pleasant or not, we need not react negatively: I would like to
suggest to you that all this turmoil, that all this discontent we are now

The turmoil has created a force long absent in American education--a
political constituency across the nation for educational reform and school
improvement . For better or worse; we are a crisis oriented society. For
example, although the argument for preventive health care makes a great deal

treating illness; not preventing it. We tend not to take health seriously
until we are too sick avoid the issue any longer. So too in education, we
can (and many of us have) argue until we are blue in the face about the need
uency, especially in rural areas; to put our voices together and make our

demands for reform stick. Our arguments often fell upon déé; ears in our
local communities, in our state capitols, and in the nation's capitol.

Now, however; that constituency does exist across the United States.
There is the silver lining and there is also the greatest challenge which we
as a profession have faced in modern times. We have hit that mule up side
the head with a two-by-four and now we've got its attention. The question is
Chasing rars finally catches one. Now that we've caught it, what are we
going to « ~ith it?

The baiiti;ai opportunity we have today to bring about meaningful school
improvement will not last forever--that I can assure you. It will pass

quickly. In fact, it may not last much beyond the 1984 elections;, and the

volatile and they are easily distracted. All it will take is an open war in
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Central America, a sharp down=turn in the economy, and environmental disaster
or a really juicy scandal in Washington ... and edication will find itself on
the same political back burner it has occupied for years and years. .
The time for action is upon us. What should we advocate? What will we
do? My fear is that we do no more than advocate a more refined version of

the status quo, and that we will act in the narrowest possible interpretation

My other fear is that, having been rejected by all these national
commissions, rural educators will want to run and run to catch up with them.
There is a temptation to behave like a hurt child and yell "Me to, I can be
excellent too!® Then we run the risk of implementing a lot of recommenda-
bring out the real and vital potential of rural schools, and that won't
rectify their problems. We've got to avoid the danger of jumping on the band
wagon because that band wagon may not be headed in a direction that is good
for the kids with whom we work.

Of course, these fears need not come about, they need not be realized:
We could choose to seize the historic opportunity in front of us right now
and strive to transform an ailing education system into a healthy one:

Ernie Boyer (former U.S: Commissioner of Education) pointed out the
differences he has with the President's Commission on Excellence:in Education
by stating that he saw a different patient and he had a different prognosis:
Well, I will use the same kind of medical metaphor. I would like to use it
to say that, just as in medicine, the transition from sickness to health is
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First; the diagnosis of what is wrong must be accurate--even it it is..
embarrassing to the patient. Pretending that a case of herpes is poison ivy
doesn't make it poison ivy, and no amount of calamine lotion is going to make

it go away. Educators and politicians have rarely been willing to make an
honest diagnosis of what is wrong with the schools and why they are in

trouble because it is painful; it is risky, and it is embarrassing to do so.
There is a powerful temptation to make easy, but inaccurate, diagnoses. For
instance, there is a powerful temptation to make resource-oriented diagnoses
that indicate the problem can be found in our lack of key resources. There
is an equally powerful temptation to misdiagnose by pointing the finger of
blame at others. There are a lot of targets, and they're good ones too:
There are mindless bureaucrats, there are uncaring parents; there are unruly
students; there are tight fisted taxpayers, there are ill-informed legisla-
tors, and the list can go on and on:

Yielding to either temptation and misdiagnosing in these ways is a

mistake: More resources would be a blessing, no doubt about that, but a lack

it won't cure the underlying i1ls: Moreover, it is worth remembering Dick

there are three fingers pointing right back at us:

We must be merciless in our diagnosis at the start or the presecriptions
and Yreatments we select will be inappropriate and ineffective. Because
educators routinely misdiagnose the problems; there is a nasty habit of

misprescribing as well. And yet, prescribing is the second vital function in

bringing an ailing system into good health.



&

In my view, we play a game when we prescribe educational reforms that I
call the yellow fever game. The essence of the yellow fever game is a demand
for "more of the same" as the solution to our problems. This is a natural
response to a resource-oriented diagnosis, and ‘it results in the cries that
we are hearing even now for new reading and math curricula, more specialists,
better facilities, more pay, more student time on task, higher guality

materials and on and on with the Christmas wish 1ist.

I call this game the yellow fever game in honor of a medical practice in
the southeastern part of the United States in the early 1800's. There was a
terrible yellow fever epidemic back in the early 1800's and at that time, as
you might expect, the cause was unknown. People knew that this terrible
epidemic was sweeping the region, but didn't know how it spread or what to

do. The doctors of that era, the professionals, the experts, thought about
it and came up with a novel prescription. They suspected that somehow yellow
fever was transmitted through the air and their prescription was that a
cannon be fired once:

I guess the idea was that somehow firing that cannon was going to
disturb the air currents and keep the disease from spreading: The public
health authorities and the experts exhorted everyone to fire a cannon. Well,

they soon learned that this prescription didn't work; that firing a cannon

~once didn't keep yellow fever from spreading and reaping its toll. And yet,

faced with their obvious and overwhelming failire, the doctors, the experts,
the professionals came up with a prescription that we imitate even today.
They recommended that two cannons be fired. One didn't work, so let's fire
two. More of the same. More of the same. More of the same.

Well, we have séen the same mentality in operation again recently with

the President’s Commission on Excellence in Edvcation. Students aren’t
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learning enough each day--1et's make the day longer. Students aren't learn-
ing enough each year--let's make the year longer. Student's aren’'t learning
enough in their current math classes--let's have more math classes: More of
the same. More of the same. It iS our cannoh and we can fire it as often as
we like. Once, twice, even three times, and as happened during the yellow
fever epidemic, it will end up being the sound and fury signifying nothing.
The third station on the road to a healthy system is treatment: After
all; a good diagnosis tells you what is wrong, and a good prescription tells
you what you ought to do about it, but a full recovery will not gecur unless

the correct treatment is properly applied. Here too, aducators have 1apsed

into an unfortunate game. It is sort of our version of the TV show Queen for
a Day: Do you all remember Queen for a Day? Interesting show. You remember
it revolved around a group of women who would come out and talk about their
_struggle with some serious problems. They had real probleiis; their hisbands

had just died, their children were in the hospital, their houses had burned
down, or they had Vost their jobs. Serious problems. And whoever had the
saddest tale to tell won. Interesting rotion. |

But what was more interesting was what happened when they won. What did
they get for winning? They got something from the Spiegel catalog and a week
in Azapulco: The solution had nothing to 86 with what was wrong in their
lives. The treatment had nothing to do with the illness. I think that we
too often do that in education. We too often play that game ourselves. We

What's more important; for example, than helping young people to become
effective citizens? Everybody is going to become a citizen. It is an
important responsibility in this world. What separates a democracy from a
totalitarian state? It is the power and strength of the “ordinary" citizens.

What do we do now to prepare kids for that responsibility? In too many




communities, citizenship education has been trivialized into a civics club.

foster the notion that citizenship means pulling the lever in the voting

booth once every four years. That, of course, is a shameful trivialization
of what citizenship is really about.

Community education was a great idea, a terrific idea. Bringing the
schools and the communities into a partnership to work for their mutual

communities; community education has been trivialized into opening up the
doors after school for community groups to meet or to offering courses in
cake decorating or macrame. It's not good enough; it's not addressing the
real problems in our communities and in our schools:

If we persist in misdiagnosing, misprescribing, and mistreating the
point, how can we expect to take advantage of the historic opportunity for
reform before us now if-all we are going to prescribe, all we are going to
ask for are the same old watered down nostrums, and the same old snake of1
remedies which are more a part of the problem than they are a vanguard of the

solution.

1 an going to take this medical metaphor another step and suggest a
different kind of diagnosis. I want to do this by asking a fundamental
question: -"Are rural schools today the healthy hearts of their communities
or are they candidates for a ccrcnary?“; My experience tells me that there
are some communities where they are indeed the healthy hearts and those are
the strong and laudable school systems that exist in every corner of rural
America. They are models to be emulated, not only by other rural schools,
but by urban and suburban schools as well. And yet, despite the presence and
the importance of communities where the school is the healthy heart, I think
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that there are a lot or rural communities where the schools aré prime candi-
dates for a coronary.

What is it that leads to a coronary? One of the things that keeps a
heart from working is removing it! Not many of us are going to function very
well or for very long without our hearts pumping away inside our bodies; in a
neighboring body isn't good enough; in a “central location" far away ?rbm'ahy
body isn't good enough:. It's hard to have a healthy heart that isn't in the
body it's supposed to be a part of. School consolidation and other edica-
tional schemes that remove the heart from the community are not a good idea.
0f course; there are.legs dramatic ways of bringing about a coronary.
The most common is a hardening of the arteries. This occurs when things get
so gunked up that there is not a proper flow of blood, of oxygen, of nutri=
ents to the heart. In schools, that hardening of the artery occurs in a
tdijﬁié of different ways. In schools it occurs in part in how we actually
treat children. I think there is a hardening of the arteries that occurs
when we treat children in a standardized, uniform way--that is, when we treat
them as interchangeable. It happens when we tell them the lie that they are

all pretty much the same and; therefore; need pretty much the same things, at
pretty much the same time.

I think we also harden the arteries when we allow schools to isolate
themselves, even if they are still physically in the community, from the
on-going life of that community. That has happened in rural communities less
often than in urban and suburban ones; but too often for our own good:. Let
me give you an analogy. Teachers hate something that became popular a few
'years back called "teacher proof curricula." Teachers hated that idea.
Teacher proof curricula was an insult to them. When curricula are so tightly

designed and rigidly organized that almost anybody could implement them, they
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is that we've too often created “community proof" schools--that is; schools
that could operate exactly as they do now even if the surrounding community
didn't exist at all: Being so isolated from the community will cause a
hardening of the arteries: That, in turn, will cause the flow between the
heart and the circulation system to simply stop:

There is another thing that causes coronaries and that is stress.
Schools certainly operate under a lot of stress these days. Schools are
expected to do things that are beyond what can realistically and sensibly
accomplished. Rural schools in particular are asked to do things they can't
do. And they ought not be asked anymore. The stress comes from the notion
that there is one best system of education; that there is this wonderful
model that has to be ifplemented everywhere and that rural Schools have to be
miniature replicas of big; urban and suburban schools. Rural schools are

expected to cover the same subjects to the same depth and offer as many

special courses as fancy metropolitan schools. They are expected to have the

same range of specialists and the same spectrum of curricula. It is unreal-

istic. It causes terrible stress in rural schools to promote the notion that

chools could, or should, be the same.
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That push for standardization, that push for uniformity is everywhere.
It hasn't always been implemented, but it certainly is the direction in which
we have becn headed.

The tragic irony is that a major new push for standardization is more
likely to result in consistent mediocrity than in genuine excellence. What

we're witnessing is a profound confusion between standards and standardiza-

tion. One speaks to the level of guality schools must attain while the other

pretends there is only one sensible way for schools to attain that level of

quality. Setting standards speaks to what schools must do and what parents



and students have a right to expect of these public institutions. By con-

trast, standardization (although it sounds the same) is really a very differ-

ent idea for it refers to a specific strategy for how these standards must be

achieved.

The most telling comparison here is between standardized schools and
the kinds of franchises which dominate the restaurant and hotei industries.
More and more, schools across the U.S. have come to resemble an educational
version of the fast food franchise--feature a limited; predictable, bland
"menu" of offerings from which students and teachers must choose. Like
Holiday Inns, educational leaders behave as if "the best surprise is no
surprise.”

The "McDonaldization" of schooling has trivialized education in the same
way that McDonald's has trivialized cooking and eating. By making unifor-

building--have fallen by the wayside.

The standardization which guarantees consumers that they will almost
never have a terrible meal (or get food poisoning) in a McDonalds aiso
carries with it the guarantee that they will never get a terrific meal or
experience the pleasures of a fine French; Italian; or Chinese dinner there:
Similarly, it is worth remembering that the guaranteée of "no surprises"
eliminate all the pleasant surprises along with the unpleasant ones.

Perhaps the characteristics of the franchise imodel of organizatiof--
broadly distributed facilities, standardized processes and products, and
centralized decision-making--are appropriate and reasonable for hotels and
fast -od outlets. However, they are not sensible characteristics for

schools to emulate. Indeed, they are unacceptable for three primary reasons.
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without any of the substance. Franchises represent a decentralization of
facilities without a concomitant devolution of power and control: The
educational analog is one in which standardized schools replace genuinely
local schools: The physical presence remains but the effective power and
influence shift to a central authority. The extent to which this antidemo-
cractic shift has already occurred may have fore than a little to do with the
strained relations between public schools and "their" communities. After
all; public relations campaigns are a poor substitute for a real sense of
local ownership:

because the hotel can operate as a more or less autonomous unit: Schools
cannot afford to be so cavalier or independent in relation to their local
community: Just as teachers rightly resented the introdiction of "teacher

of "community proof" schools. Schools which ignore or patronize the parents
and taxpayers they ostensibly serve risk damaging both the ediucation of their
students and their own political base.

The second objection to educational standardization is that it both
presumes and depends upon a degree of knowledge and skill we simply do not
have. FEducation is still much more of an art than a science, and much fore
of a plocess of trial and error than a cut and dried, mechanical set of
procedures: The implication here is obvious: while it makes sense tg insist
uniforin standards of school organization and instruction. We have not yet
found a uniform way of effectively responding to the diverse needs, condi-
tions, and concerns of our nation's children ::: perhaps because no One Best

Systai exists.




The final objection to the franchise model is the most obvious, as well
as the most important. The consistent mediocrity standardization delivers
may be fine when all that's at stake are hamburgers and hotels: In educa-
tion, however, the futures of our nation's children and the lives of our
nation's communities are at stake. Hamburger patties are pretty much the
same--children are not! Hotels are intercliangeable--communities are not!
Pretending that standardization is an approrriate response to the complex,
idiosyncratic and, above all, human dilemmas schools confront is a disservice
to our children and an insult to our collective potential.

America's teachers and students deserve a break today--not the kind
McDonaldization of public education implies, but rather one that will help
them value and make the most of who they are, where they come from and what
they can accomplish:

The other part of the diagnosis I would like to make is a political
diagnosis: 1 know that makes folks in education real uncomfortable. We 1like
to talk about the world inside the schools and perhaps include the immediate
community, but always in an apolitical fashion. Yet, the process or school
reform is inherently and intensely political. The spotlight focused upon
public schools today ought not blind us to the political realities urider1y-
ing the debate on the nature and direction of school reform.

Educators must come to grips with the fact that meghihgfui school reform
is more of a political matter than a technical one. What is wrong in most
school systems; and what is going to be needed ‘o make them right and do
justice to the lives of children, is beyond the reach of a longer school day.
It's beyond the reach of more specialist teachers. It is beyond the reach of
a more rigorous curriculum: The fundamental problem is not too little

homework or too few math courses or not enough microcomputers,
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The Achilles heel of American education can be found in the fact that,
education could and should provide. Stated another way, the most fundamental

problem rural children face is that they live in a society that has not made
them a top priority: Helping rural children realize their full potential,
helping rural communities become the best places they can be; is simply not a
national priority: The more nonwhite; the more nonwealthy; the more nonat-
tractive a rural community is; the more likely its children are to be left to
their own devices; and to be treated with indifference; if not contempt; by
public and private agencies: Nearly all the specific difficulties and the
wasted potential of rural schools are both symptoms and consequences of
having been relegated to the back of the American school bus: Rural educa-
professional organizations, and legislative bodies, which ostensively exist
to serve them as much as anybody else, in fact, treat them with indifference,

or treat them as nonentities, treat them as if they don't exist. The answer
goes back to the disregard in which rural people are actually held. It goes
to the realities beyond the 1ip service.

Think about it a minute. Think about why it is that rural teachers are
poorly paid, why it is that there is not fuch status in that job outside,
the immediate community. If you don't care about rural people, if the
society as a whole doesn't value rural people, why would you care about rural
communities? If you don't care about rural communities and don't value them,
why would you care about rural children? And, if you don't care about rural
children, why on earth would you care about rural educators? Think about

that. Think of how closely the disregard in which we as rural educators are
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held is tied to the disregard the society has for rural children: There is
no mystery here--only cruel logic. After all, why care about the shepherd if
you don't care about the sheep? Why caré about the farmer if you don't care
about the crops? Why care about the doctor if you don't care about the
patient? Why care about the educator if you don't care about the children?

To illustrate my point, just think about how different Anerica's riral
schools would be if they were the institutions to which the rich and powerful
turned to educate their children. Think of how different rural schools would
be if they were the primary beneficiaries of educational research; if they
were the recipients of the nation's best educators and if they were where
the education world invested it< power, prestige, and resources.

You may ask, what's all this got to do with Kansas, or lowa, or other
stable, solidly middle class areas where, compared to places like Appalachia,
the deep south, Indian reservations or migrant camps, things are going pretty
well. 1 would like to suggest to you that there are reasons for you as

individuals and as an association to care about the things I'm describing. 1

think it is important to care about Appalachia and the Mississippi delta, and

the Alaskan bush, and the Utah range, and the Maine coast because they all
are home to America's rural citizens. That is the thing we have in common.
We are all rural people. We all live and work in rural communities.

When one of us is vulnerable, when one of us is seen as expendable, it
won't be long until we are all seen as expendable. "Unlucky" rural communi-
ties mired in poverty are the product of exploitation and neglect. They have
been the easiest to explcit: They have been the easiest to ignore. Their
children have been the easiest children to make expendable. When there is a
mentality--and the political license--to make some rural people expendable,
the foundation has been laid for a situation in which all rural people

gventually become vulnerable:
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We see that now even in relatively affluent midwestérn states where

small farms have been replaced by large agribusiness corporations; where

wnall banks are being eaten up by large banks; and where 10-al restaurants
have been replaced by a McDonalds. The vulnerability of rural people con-
tinues and we need to be concerned about it because of our claim to be a

national organization of rlraleedicators. If the Rural Edication Association
is going to be a national voice for rural schools, it has to include those
exploited groups and communities which make up a major part, if not the
majority, of America‘'s rural constituency. This association has not done
that in the past and, as far as I can see, it is not doing it now.

So far, I've talked about a new diagnosis that identifies standardiza-
tion and exploitation as key factors in the continuing problems facing rural
edication. But what is the prescription? What can we do to deal with these
problems? I would like to suggest five possibilities to you.

The first is that we stop accepting the wrong diagnoses and we stop

taking the wrong medication. The first good thing to do is to stop doing bad
things. Remember the first rule of being a physician: "Above all else; do
no hdrm."

The second prescription again uses a medical analogy: It is one thing
to talk about diagnosis, prescription, and treatment; but there is one other
factor that is of vital importance in moving toward health and that factor is
the will to live, the will to succeed: Doctors can treat you with the most

sophisticated medicine and employ the most sophisticated equipment; but study
after study shows that if you don't have the will to live; if you don't have
the drive, you won't survive: What rural schools need to develop individ-
ually and collectively is that will to be excellent; the will to be healthy;

the drive to be the best rural schools they can:
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As individuals, there is a third thing we can do, and that is what
friends of mine call creating "islands of decency." What that really is
about is making sure that in our daily lives,; in our c1assrooms; in our
school buildings, and in our communities we take the time and make the ef fort
to make a positive impact, to do something good that makes a difference in

the lives of those kids and those communities with whom we work. There are

feel good about themselves and make the changes needed so they will have

reason to feel good about themselves. We can create those islands of decency

and that is a fine place to start the process of reform.

Fourth, beyond our efforts as individuals, we should get involved in two
activities. The first is community building; not public relatiosas; not
making communities into clients of the schools. Rather, we should get on
with the business of making communities and schools full and egual partners.
We need that partnership in order to keep the educational circulation system

working and to maintain schools as the healthy heart of the community.

I would also suggest to you that inside the school, we need to do less,
not more. This may sound contradictory, given some of the other things that
pressures are on us these days to operate schools and to produce graduates
who are the equivalent of the Platte River--in that they're a mile wide and

this material by December. We have to cover that topic this year. We have
to cover that body of information next year. We have to make sure students
have served their time and accumulated enough credits. Nevertheless; that is
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not what educating kids is about. That's not what developing minds is about:
That's not what creating citizens is about. We need to do fewer things, but
do them better and do them in msre depth. The facts that we teach kids will
soon be forgotten or become obsolete, but the way in which we develop the
character of students and the minds of students will live on with them the

in understanding problems and in overcoming problems, will stay with them

long after the facts have faded away .

When Columbus discovered the New World; he took three ships with hiin.
Like Columbus, what we need to do in our schools is stake our hope on three
ships. The first is scholarship, the second is entrepreneurship, and the
third is citizenship.

By scholarship, I am really talking about the opposite of the Platte
River mentality. I am talking about what it takes to credate young scholars.
A scholar is not just someone with a lot of specialized information. A
scholar is somepne who can analyze information and situations in a careful
and creative manner. A scholar employs the so-called "higher order fhihkihg
skills" and applies them to a variety of contexts. We need to help young
people learn how to think and how to learn and stop worrying about the number
of credit hours that they have compiled--because those credit hours may not
have a thing to do with them becoming educated human beings.

Entrepreneurship is also vital. What rural communities need are

leaders, not followers. What rural communities need are producers, not

consumers. What rural communities need are ac

vists, not passive clients.

[ndl
|

Entrepreneurial training, as exemplified by the work that Paul DeLargy has
done in Georgia creating school-based enterprises that meet community needs,
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creating businesses. That is too narrow perspective. Rather, entrepreneur-

ship is about seeing opportunities, seizing opportunities, and persisting
through failure to realize one's goals. Those are skills which are vital to
success whether one ever sets up a business or not. We ought to help kids
see opportunities; seize opportunities; and persist through the failures that
they will 1nev1tab1y exper1ence unt i they succeed.

The third; and f1n;T“°sh1p" is c1t1zensh1p. Time js now running short,

purposes of education today--and yet, it is also one of the least understood
and badly developed aspects of American education. We can no longer triv-
jalize citizenship if we want to have strong rural communities; and, if we
want to have a strong rural voice. Only strong citizens who are active
advocates on behalf of their kids and their communities have a fighting
chance to impravé rurai America's %utaré;

decency," uniting our ccmmunitiéé and moving into the political arena in a
serious way--instead of just gingerly dipping our toes in to test the water.

We can start with the profess1ona1 associations. You khdw; the National
Education Association (of which the REA used to be a part) is a big bureau-
cracy that does lots of things. However, one of the things that it doesn't

do iS worry miuch about rural education or work hard to preserve and 1mprove
rural schools. But, just as the NEA can be faulted for paying scant atten-
tion to rural schools in generai, so too, the REA has been remiss in reach=

you can rectify and a problem you can overcome if only you choose to do so.

I urge you to takz this ?i'st step, not only because it wou]d be p011t1cally
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astute to increase and diversify your membership, but also because it would
be ethically astute to recognize that a legitimate national organization
cannot be built upon a small segment of the implied constituency.
Nationally, the political imperative is to go beyond the confines or
organizing within the profession and seek ways of finding common ground--and
joining forces=-with a broader constituency of parents and other concerned

groups of citizens. It may well be that the constituency for rural children
is much larger than one might expect. It may even turn out that the urban
number of fundamental issues that unite their interests than separate them.
My final recommendation is that developing a more explicitly political
perspective on school reform among rural educators is a necessary (if risky)
undertaking. Far too often, rural schools end up serving political and
economic interests that conflict with the best interests af the students
entrusted to their care: There are no simple solutions to the problem of
determining the best interests of rural children. VYet, making this the
central problem with which rural educators; parents; and communities (includ=

Complete consensus is usually achieved only on trivial matters. On
issues of great importance; conflict is 1ikely. As Piet Hein observed,
“problems worthy of attack; show their worth by fighting back." Conflict inay
be a necessary precondition for attaining a more democratic, effective,
child-oriented system of education. Educators must learn to use this con-
flict creatively. Although more than one hundred years old and written in
the context of the continuing struggle for racial justice, the words of
Frederick Douglass still ring true:

“Those who profess to favor freedom and yet depreciate agitation

are men who want crops without plowing up the ground. They want

rain without thunder and lightning. _They want the ocean without

the awful roar of its waters. This struggle may be a moral one; o
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it may be both moral and physical .... but it must be a struggle.

Power concedes nothing without a demand. It never did and it never
will. Find out just what people will submit to you and you have
found out the exact amount of injustice and wrong which will be
imposed upon them; and these will continue until they are resisted
with either words or blows or with both: The Timits of tyrants are

prescribed by the endurance of those whom they oppress:"

There is a great deal that rural educators and other concerned profes-
sionals could do to bring about a reorientation of rural public schools. But
the question is not what we could do but what we will do. The time to
organize around the interests of rural children is certainly upon us: Will
we seize this historic opportunity or let it slip away--either because we
fear failure or because we refuse to risk our careers?

Since I began with a rural story, it seems only fitting to close with
another. There was once a fisherman who always caught many times more fish
than anyone else: No one knew how he did it, but he routinely returned with
enormous catches of fish. One day, a new game warden was assigned to the
district, and he soon heard about this old fisherman. Soon Ehereafter, the
old fisherman approached the young warden and asked whether the warden would

1ike to go fishing with him. The warden was delighted at the opportunity and

éttébtéd th1nk1ng he'd learn the old fishérman's secret. So out they went.
As they were drifting into the middle of the lake, the old man sudden]y took
a stick of dynanite out of his pocket, 1it it, and threw it into the water.
Booii! Immediately the area around the boat as filled with stunned fish that

the 014 man calmly netted and dumped into the boat. The warden was outraged

ang ranted and raved at the fisherman. Whereupon the old fisherman simply
took out another stick of dynamite, 1it it, handed it to the warden, and

asked, "Are you going to keep talking or are you going to fish?"
This is also the crucial question rural educators face today. Are we
going to keep talking about school reforms and serving the best interests of

rural youth--or are we going to fish?
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A Rural Education Policy

For the 80°'s

Robert M. Worthington

Assistant Secretary for Vocational
~__and Adult Education 7
United States Department of Education

Washington, DC

the Annual Conference of the Rural Education Association - the 75th Annua)
Conference of oné of the oldest and most effective rural education advocacy
organizations in existence. In speaking at your conference last year in Rock

are important to the future of this country and represent miuch of what is

good, strong, enduring and promising, both in our society and in our educa-

ties through the REA Newsletter and other communications have only served to
strengthen that conviction. We sincerely appreciate your effectiveness in
providing leadership to and in representing rural education, its schools, its
teachers, its administrators, and its state and regional agencies. [ am also
more aware of the complexity of your task. As Mary B. Livingston, Instruc-=

tional Specialist with the Utah State Department of Education, told us at the

school administrator is like trying to put sox on an octopus."

I bring you the warm greetings and best wishes of Secretary Bell. [Iig}
join him in congratulating you on the excellent work that your 6?@&612&%%?%
is doing in rural America. You have proven to be an enduring voice for rural
education in the continuing national debate on the education policies that
this country should adopt in the pursuit of excellence in education: We are
piééééﬂ with the cooperative working relationship that has developed between
the REA and the Department of Education.
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We plan to announce today, on behalf of Secretary Bell, the issuance of
a Department of Education Rural Education Policy Statement. Although that
annoﬁncement, and the content of the policy statement, will be the major
focus of my remarks today, I would also like to cover two other topics.
Firsz, I will briefly discuss some of the characteristics of rural America
and rural education which confront us in the eighties and, second, review
with you a few of the ways we are addressing those issues and needs.

s a

—

The 1980 Census revealed that the rural population of this country
sizable one - 59.5 miliion Americans. As defined in the 1980 Census, the
rural population comprises all persons living outside urbanized areas in the

open country or in communities with less than 2500 inhabitants. It also
includes those living in areas of extended cities with a population density
of less than one thousand inhabitants per square mile: This; inCidentally;
is the definition of the rural population that is used in the Department’s
rural education policy statement: We have experierced during the last decade
the largest growth in our rural population in any decade in one hundred
years: The rural population increased from 53.6 million men,; women, and
children in 1970 to 59.5 million in 1980 - a growth rate of 11.1%.
Strange as it may seem, a significant portion of the growth in urban
areas is accounted for by the growth in rural areas. Due to the phenomenal

growth in our rural population; many rural communities experienced a popula-

tion growth that fiushed them over the magic 2500 mark, and they were no

longer "rurai” as cefined in the 1980 Census. Mureover, real growth, that
is, growth in the total area of land considered urban and the accompanying
growth in population,; was often due to the annexation of rural areas by
incorpor ited places of 2500 or more population. A1l of the growth in our
rural population was due to growth in the nonfarm population. The farm

population actually declined in the 1970's. This has major implications for
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the edication and rural development strategies that we should employ for the
1980°s.

In Spite of this tremendous growth in our rural population, rural
America continues to experience a disproportionate share of the educational
economic deprivation that exists in this country. Though there have been
gains made in these areas over the last decade, rural communities continue to
lag behind the rest of America in educational achievement and economic
well-being. While the poverty rate rose from 10:7 to 11.9 in meiro areas, it

rose from 13.4 to 15.4 in rural areas. These characteristics often contrib-

ute to our rural "image problem." In many people's minds, “rural® too often
connotes a lack of ability, a lack of culture; or a lack of other gqualities
rather than a viable alternative to an urban setting: That connotation is
unfortunate, is untrue, and must be countered with fact: Rural America is
very heterogeneous. ’

ties. This means greater isolation and greater difficulty in delivering

and lower achievement levels than their urban counterparts. Although rural

areas are rapidly growing in population their tax bases are not. Even though

rural schools commit greater percentages of their local resources to educa-

tion; rural services cost more than comparable services in urban areas
because of expensive transportation requirements in remote; Sparsely popu-
lated areas, scarcity of professional resources, and a whole host of other

factors. These are facts of rural life. Rural development is inhibited by

62



limited support services; limited levels of available professional expertise
and limited role models and exposures for young people.

However, on the plus side, rural America enjoys a richer and more deeply
rooted cultural heritage and stability than transient urbar centers. Rural
Americans are characteristically sensitive, responsible and caring, and among

the finest people anywhere. Rural America has a tremendous number of

family.
I could, and perhaps should, say much more about the unigueness of rural
America and the importance of rura' education but I will move on to a brief

review and update on our D.partment of Education activities in support of

rural education. In early Fiscal Year 1982, we created the Department's

Intra-Agercy Committee on Kural Education as our responsé to Section 206 of
the Department € Education Organization Act (P.L. 96-88). Section 206
directed the Assistant Secretary for Vocational and Adult Edication to
“provide 1 'nified approach to rural edication and rural family education

through the coordination of programs within the Department and to work with

the Federal Interagency Committee on Ediucation (FICE) to coordinate related
activities and programs of other Federal departments and agencies." The
Comnittee consists of representatives from the fourteen principal offices of

vice-chair: We established a bi-monthly schedule of regular meetings, with
detailed timelines and a management plan for our activities. A regular
feature of each meeting has been an in-depth, detailed presentatior by one of
the fourteen principal offices on its rural education activities. These
reports are discussed and snalyzed for potential coordination and for overlap

or redundacy in rural education activities:
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A systems of subcommittees was developed to perform specific tasks and

to help coordinate rural education activities. These included developing a

tions in rural education; such as, the Rural Education Association. [ have
thoroughly enjoyed my contacts with Roy Brubacher, Jim Jess, Joe Newlin anc
other: f you who are in the audience here today. Of course a major
Education Policy Statement. A special subcommittee was created to assist
with that task.

We have continued these initiatives throughout fiscal year 1983. Some
of you have attended our regular bi-iionthly meéetings and we hope you will
continue to do so. Minutes of each meeting are routinely sent te Dr. New!lin
and he, in turn, shares them with the REA Executive Committee. The work of
the subcoinmittees continues and we have completed the first series of in-
depth, detailed reports by each of the fourteen principal offices on their
rural education activities. The report of the Office of Postsecondary ;

Education was summarized in the latest issue of RE/. News. Dr. Nielsen

addressed the February conference of People United for Rural Education and
continues to work closely with numerous organizations and individuals
involved in rural education.

Education Policy for the 80's" which was recently approved and signed by
Secretary Bell. [ have appointed a planning committee for a national rural
education conference which, I am pleased to announce, will be sponsored by

the Department of Education and held in Washington, D.C., in the spring of
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1984. Several of you have been invited to serve on that committee; including
your Executive Director Joe Newlin and your 1983-84 President, Jim Jess. This
twenty-seven member planning committee will be chaired by Dr. Nielsen and

will held its first meeting in waéﬁiagéén on October 27 and 28. The funding

for planning and conducting the conference will be provided through my

(FICE) through the Subcommittee on Rural Education which I chair. Our staff

has completed a study design and instruments for field testing. Data will
be collected from all Federal agencies on all Federally funded rural edica-
tion activities: The data will be compiled into an inventory of such
programs and an analysis and report will be available in late 1984.

The summary of the Deparcment’'s 1983 rural education activities is

few days. This compilation of fiscal year 1983 initiatives includes hun-
dreds of projects related to rural education funded through programs
administered by the various offices of the Department.

I have approved the 1984 Management Plar. for the Department's Rural
Education Committee. The major objectives of the plan are: 1) preparation of
an analysis of the report of the Commission on Excellence to determine its
implications for rural education; 2) coordination of the Department's efforts

analysis of the Rural Development Policy prepared by an advisory group to the

Department of Agriculture to determine the potential for ihtéiﬁa"g‘éh'cy coordi-

5) continued coordination of the Department's rural edication initiatives.
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however, my major responsibility is to serve as the Department's Assistant

Secretary for Vocational and Adult Education. Conseguently, I would like to

underway in our own Office of Vocational and Adult Education: Our rural
education initiative is designed to accomplish the following objectives: (1)
(2) to identify an appropriate research and demonstration agenda for rural
vocational and adult education; (3) to upgrade the quality and quantity of

information generated concerning issues in rural vocational and adult
aducation; (4) to foster a unified approach within the Department of issues
relating to rural vocational and adult eduzation; (5) to create an effective

communities.

To accomplish these goals; we are initiating the following activities as
part of a multi-year plan of action: (1) the establisi~ent of an inhouse
with major rural eoucation clearinghouses, such as the ERIC=CRESS: (2)

continuation of rural education staff support within the Special Programs

article: and information papers for use in decision=making, both within the
Departmerit and on the State and local levels; (4) continued collaboration
with appropriate officials in the Departments of Agriculture, Interior, and

Labor and other cgencies relating to rural education; and (5) the continued
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pursuit of co11ect1ve relationships with major organ1zat1ons such as ﬁéﬁ;

that foster information-sharing and input to our rural education p1ann1ng and

program development .

Finally, it is a distinct pleasure for me to sfficially announce .he

recently approved Department of Education poiicy statement on rural educa-
. e S S
tion. It is appropriate that this announcement should be made at the 75th

annual conference of the Rural Education ﬁ%soc1at1on

Some of you have eithei received or will soon receive, one of the over
150 personal letters I have written transmitting the policy statement to

recognized leaders in rural education. I wish I could have sent a personal
copy to each of you: It will be included in the next issue of REA News and
in other rural education newsletters and releases. Signed by Secretary Bell

the official position of

wni

on August 23, this declaration of policy establishe
the Department in support of rural education: it reads as follows:

Ruﬁal4EducaL1on4ﬁnd4Runal4Eam1ly4EdncatloBAEollcygfatgthegaﬂAs

The Department of Education recognizes the unique and valuable

contributions rural America has made to both the social and
economic development of our country:. In recent decades, however,
tké éhahgihg ayhamies of our urban centers have forced public

cerns réthér than rural cbhcérhs; this despite the faet that over

areas described as “"rural."* While the Department of Education
remains committed to programs that help urban youth and adults, it

is appropriate that we strengthen our ef forts to provide programs

that address the educational needs of rural and small town youth

*As defined in the 1980 census, the rural population comprises all
personsf11v1ng,outs1defurbanjzgd areas in the ogpen country or in
communities with less than 2500 inhabitants. It also includes
those living in areas ofextended cities with a population density

of less than 1000 inhabitants per per square mile.
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and adults. Those educated in rural areas must be provided with
the basic educational tools necessary to enter an increasingly
complex workforce. Rural educators ask no more than “equity" in
their attempts to work within the Federal and State education
structures to assure rural and small town youth and adults equal
edicational oppurtuniti€s. To meet this goal, the Department of

Education adopts the following policy:

DEPARTMENT OF EDUCATION AND ITS PROGRAMS.

To the extent that resources are available; the Departiment of
Educ~*ion is prepared to take the following initiatives in this
regard:
s The Departiient will assist educators and administrators on
a1l levels interested in developing outreach and volunteer

> The Department will work to expand the data base on the
condition of education in rural areas; and will provide the
necessary technologies to disseminate information relevant to
curriculum, organization, personnel and support services needed
for educational institutions serving rural communities. Data
collection will focus on information relating to regional

designations; goals of rural education and rural family
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programs and institutions; and descriptions of intermediate

service agenc y"jléij,iiéiy,syﬂ&éﬁis . _To disseminate information to

educational institutions and programs serving rural commun-

ities, including rural school districts, the Department will

utilize State Departments of Education, ERIC/CRESS; the Rural

Educaticn Assaciation, other professional and service organi-

and local agencies.

. The Department,; with appropriate control staff, will closely

monitor Education progran regulations, eligibility and evalua-
tion critéria, subregulatory directives and administrative
policies to insure equity for all LEAS regardless of size,

lgcation or condition. Monitoring will focus on reducing

complexity of criteria for funding, reducing complexity of

application and reporting procedures and forms, and reducing

unrealistic requirements in general while insuring competent

and enlightened staff monitoring.

The Department will assist in identifying and developing
special programs available for handicapped individuals located

in rural areas.

The Department will provide personnel to coordinate the
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needs for analysis by the Secretary's Rural Education Com-

mittee. Research will focus on effective practices and char-

acteristics of effective rural programs and projects.

The Department will include rural institutions in demonst-
ration and pilot projects, and will involve cross sections of

rural communities in educational technology planning:

The Department will provide consultative and technical

assistance to rural educational entities as a means to improve

the gquality of education in rural areas. Jo facilitate commun-
ications, the Department will support initiatives such as an

of information.

The Department will assist in improving public sector/private
sector collaboration by coordinating networks at local,

regional, State and Federal levels:

The Department will assist rural education in improving the
achieévement of Slack students, Aferican Indian students,

children of migrant workers and other minorities. To this end,

the Departient will focus on data concerning rates of gradi-

ation from high school and cgllege, including secondary and

postsecondary vocational institutions and programs, gains in

functional literacy, changes in college enrollment and achieve-

ments in adult education.
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° The Department will assist individuals and families living in
rural areas with family educatior programs and services through
vocational home economics education, an established delivery
system, as a means of improving quality of rural family educa-

tion:

ual, believe deeply and have invested heavily: This is our pledge to join
you in that cause to the fullest extent to which our resources will permit.
I hope that our performance has earned; and will continue to deserve, your
confidence and respect: We are going to help vou "put the sox on that
octopus:"

It has been a pleasure to be here with you: Thank you for inviting me:
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A Working Relationship--Skilled Supervision

and the Teacher
Larvy sowser
Michzel Culp
Gene Jdohrison
Seaman USD #345
Topeka,; Kansas
Michael Culp and Gene Johnson demonstrated the process of supervision of

instruction they use in their schools: Mike taught a lesson, the content

following the teaching as both do after an observation: Larry Bowser moder-
ated the presentation.

This program was begun in recognition of a need for consistency in
supervision of instruction. We also wanted to recognize and give positive
reinforcement to master teachers. For this process to be successful; we
believe the bui'ding principal must become the instructional leader in his
school. Therefore, we needed to provide the knowledge and skills to super
vise instruction in a manner that was non-threatening to teachers:

Stated very generally, mastery teaching is bringing to a conscious level
teaching procedures often done intuitively by master teachers:

Now, when a principal observes a teacher teach, he/she knows what the
principal is looking for. We have defined for our principals and teachers
the factors in learning which psychologically increase the probability a

student will learn &nd retain what was taught.
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Task Power Mapping
___ Donald R. Dittman
USD 329 Wabaunsee County

| Alma; Kansas

Task Power Mapbiﬁg is a detailed plan which desighateé people and their
authority to do or act on work to be done. The Power Map includes an organi-
zational structure model, a responsibility chart, job descriptions, evalua-
tion 866uﬁéﬁf§; and operations handbook.

The presentation describes each of the parts of the power map and their
relationship to each other. A completed Power Map develops a comprehensive
management system which designates the people in an organization and their
authority in relation to specific tasks which need to be done.

decision making creates an administrative format which promotes efficiency in
the operation of the school district. It also creates an envircnment where
conflict. Administrators are then freed from wasted time caused by ineffi-
ciency and putting out fires caused by power struggles. The time saved can

be put to use in curriculum development and improving classroom instruction:

h=2
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as Expressed in Public Policy
_ Thomas E. Moriarty
University of South Dakota
Verimillon, South Dakota
Today there is a strong trend toward reform in American education based
upon studies of educational policy with outcomes serving as a basis for

improving public decision making. The outcomes of these studies and deci-

sions are critical to the future direction of educational development in
rural areas.

it related to the quality of rural education in the states of Okiahoma,
Kansas, Nebraska, North Dakota and South Dakota. Three basic questions gave
direction to the study : (1) What is the character (nature) of public policy
as it relates tu quality education at the state level? (2) What special

adaptive features, if any, exist in state educational policies to accommodate
unique educational problems in rural communities? and (3) What evidence
exists which suggest Eﬁéﬁ§é§ in educational policy which should be considered
to accomm ..e a developmental capacity to initiate suitable programs for
rural communities? Data sources for the study included legislative; judi-
cial, and administrative documents from the states included in the study:

Following an analysis of over 30 major documents from the states
included in the study; the data revealed that state policies do not address
the concept of quality as a level of excellence o standard of reference.
Rather, policies deal with what policy makers judge to be the ingredients of
quality essential to the process of educating children. There appears to be
a belief that a linear relationship exists between the ingredients of edica-
tion and quality. Documented statements dealing with the ingredients or

conditions of education fail to make any differentiation between urban and
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rural school probiems. Education is dealt with the same, regardless of where
a school is located, with singular policy statements appropriate for urban
and non-urban areas. In essence, state level policies reflect a “"consoli-
dation mentality" with the generic assumptions of "one best® system. In this
context,; a corporate educational model has emerged, governed in large measure
by h’gid administrative rules developed by professional interpretation of
loosely stated ié'g’i'siati%ié policies of governing boards and state agencies.
The dgta clearly reveal the need for policy formation to emerge which
would accommodate a developmental capacity to initiate community educational
programs in rural areas. These policies must provide rural schools with
system as perceéived by professional educators: Policies must allow for
experimentation with different organizational and delivery modes to capi-
talize on the Strengths of the rural community. Policies must address the
organizational fit between resources and needs. This approach would set
aside the quibbling about the pros and cons of big schools and small schools

and concentrateé on the potential of rural schools in their present settings.



"Sharing to Learn®

"Learning to Share"
.. ... Dale Sorensen o
Corwith-Wesley and LuVerne Community Schools
Corwith, Iowa
A. Board & administrative meetings (previous to Sharing Plan)
a. Britt & Corwith-Wesley
b. Kanawha & Corwith-Wesley
c. Algona & Corwith-Wesley
d. Boone Valley, LuVerne & Corwith-Wesiey
e: Boone Valley, Goldfield, LuVerne & Corwith-Wesley

f. Boone Valley, Goldfield; LuVerne, Kanawha & Cuirwith=Resley

B. LuVerne & Corwith-Wesley board & administrative meetings
a. Conflict resolution and trade-off concept
b: Student opportunities (present & future)
c. Identity (importance & problems)
d. Theme - evolution
C. Community meetings -- LuVerne & Corwith-Wesley

a. Present law - finance based on enrollment
b. New laws (sharing, dissolution, etc.) PURE
d. Maps
e. Transportation
t. Grdde locations and buildings
g. Curriculum offerings
h. Staffing

D. Connunity Survey

E. Resoiuiion % Contract

F. starfing
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a: Reductions
b. Master agreements
c. Attitudes
6. First year implementation

a. Total academic program
b: Instrumental and vocal music

.. Junio: Figh athietics

¢

student council; annual; newspaper, calendars
b. Eva.uation & futur. recommendations
I. Co-curricular activities
a. State hearings
b. Lobbying
c. Rules approved
d. Implementation - first year (1987-83)
€. Resolution & contract (1983-84)
f. Schuol colors, mascot; uniforms

K. Future status & issues (1954)
i. Organizational stricture
b. Graduation .
c. Administration
d. Enrollmarit

L. Conclusions




_ J.S:D. 458
Ba<ehor,; Kansas

. Ann Starlin
\ Kansas State University

) Nancy Smith
Kansas State University
Manhattan, Kansas
The purpose of tinis session was to describe theé roles of the schcol
board administration, teacher., and consul%ants in curriculum development in
a rural school system. The descriptiors :.olved from a mode! developed
during the process used in the Basehor/L ~sond Schaal System. This process
has not only yielded an improved curric & ~-: hes enhanced the sense of
cohesiveness felt among the participants mentioned above. An importent
additional benefi. of this process was long range planning which allowed for
wiv expenditures of rasources for curriculum materials and in-service
activitie... A kev component of the model is the Curriculum Adviscry Council
which consists primarily of teachers and makes recommencations to the systems
administration.
The school district superintendant, the high school principalscurri:iilum
director and one of the curriculum consultants explained the roles of those
invol :d in the prucess and provid . examples drawn from the experiences they

have had in Unified School District 458.
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Colorado Update on Alternative School Calendars
€. L. Stiverson ,
Colorado_Department of Education

Denver, Colorado

The State of Colorado has a total of fifty-three (53) school Gistricts
utilizing Alternative School Calendars. Thir:teen of these schcol districts
have complete1 the thiee year pilot pc + . i lizing the four-dav week
schedule and are considered permanently wsisblished alternative school
calendar p.ograms. This ineans they are no longer requirea to submit a yearly
evaluation report to the State. Eighteen school districts are currently
utilizing the four-day week schedule. Twenty one school districts are
piloting the extended-day (30 minutes), shorter year or modified four-day
week plan while one district i; on a year-round educacion program. oOne
school district dropped the four-day week calendar z2fter two years of
experimentation;

An examination of second and third vear evaluation informecion fi-on th-
original thirteen four-day week districts indicates simila- 7indings as
reported in the Richhu~g/Edelen first year study of 1980-81. There appears
to be 1 arowing trend for some of thé four-day week sctonls who originally
tock Monday as the off-day to take Fri .. s the oft-day. These districts
utilize Friday to schedule; as far as 5it e, those activities that
interfere with academic instructional tiiie.

A new viriation of the Alternative School Calendar Schedule that is
gaining inter~st is to increase the instructiona! day by thirty (30) minutes
on a 168 day yea~ly calendar. inis wili allow approximately fifteen (15)
days or ninety (90) hours that can be redistributzd throughout the school
yea. , resulting 'in a shurter scaoci year or taking fifteen (15) Fridays off

~ |
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the 1080 secundary instructional hours or 990 elementary instructional hours
ds required by State law; and; in fact; more time is produced for instruc-

tion.

that benefits of Alternative Calendar scheduling are:
1. Teacher-stuuent absentesism is reduced.
2. Teacher-pupil morale is improved:
3. Student a-hievement does not suffer.
4. Energy savings are realized.
5. Mor: effective use of time on task is realized.
6. Be'. r teacher planning and staff devslopment are enhanced:

7. Pareit and community support remains gcod:
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A Unique Delivery System to Rural Schools

The NMSU-Space Center Microcomputer Van Program

Luiza B. Amodeo

Jeanette V. Martin

Jerald L. Reece

New Mexico State University

Las Cruces, New Mexico

Rural schools are typically isolated, seldom have financial capability
to acquire newest technology, and have few resources for implementing quality
inservice prcgrams:. Innovative c:d alternative approaches for providing
services to rural school districts must continually be developed. One of the
most important efforts in this arca was developed by the New Mexico State
University's College ~ Education in cooperation with Texas Instruments; Inc:;
the Space Center; and the International Space Hall of rame Foundation Center:
fhrough the cooperation of these agencies; 3 microcomputer experience van
program was implemented ceginning with the 1983 spring semester:

The microcemputer van program delivered services to 3,105 students and

137 teachers and administrators in twenty-six (26) schools located in nine-
teen (19) rural communities. in accomplishing this, the van covered 1,000
miles per week during the twelve weeks it wa. un the road. Participating
schoo 15 paid a %éé of $150 per day which included per diem and travel for th

computér awareness: i2) computér literacy; and (3) hands-on-michine time.
Specific objeciive: are des.qned anc implemented to meet the . vels and needs
cf each group. Sit.e school districts also have their own objectives and
nceds dsfined in ter.s of utilization =, the v and its gtaff; objéctiVés

: the i iedidle. mateérials, and activities are desinied to meet the unidiie

necdas of each site visited.
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Afteér two semesters of operation; it is apparent that: (1) the
approach is a viabie and cost-efficient means of delivering services to
isolatud rural school classrooms; (2) teacher anxiety towad the use anc
application of microcomputers has been reduced; (3) rural tedchers bec e
particularly enthosiastic with programs brought to their schools: and (a)

services such as this can be effective in building mutually beneficial and

agencies and corporatior-. As is the case in any innovative program, much
was learned which can be heipful to individuals wishing to implement delivery
of similar nrograms. Individuals wishing furtner information concerning
bidgeting, staff selection; lagistical considerations; and comunication with
sthools and amohg cooperating anencies; should contact the authors.

In conclusion, it is important to stress that this innovativa program
v “emented in the midst of budget cutbacks for both the university and

stricts in New Mexico. In spite of these financial constraints, fhe

{  grogran as been siccessfully implemented; is positively received by

pirticipating s:hools; and is now beiny expanded beyond state 'ines:.
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Microcomputer Authoring Languages
Jacqueline K. Pederson
Texas Tech University
Lubbock, Texas
The success of computer assisted instruction (CAI) in meeting .he needs
of students using currently av.ilable software is well documented. Coupled
with an authoring language, the microcomputer system encourages the develop-
ment of €Al without the expertise of a computer programmer. Through the use
of an authoring language; a teacher or administrator can becofie a course
knowledge:
An authoring language is a special purpose computer language written by
1 computer programmer which allows a computer novice to create a lesson,

which is analogous to a paragraph of that book: It is a computer process of

translating lesson content into a computer program. With such a system,
i1.2xperienced course designers car develop instructional materials in a
relatively short period of time. .- authoring language also aliows the
teacher or administrator to develop materials consistent with the specific
needs of the students in their school; without having to rely on currently

available software in their discipline.

e
%

(%0

ties of quality lessons meeting the needs of their students at a lower oo
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Multi=Tasking Computer Networking

~ Hugh Pursel and Jim Wheeler
Northwest Kansas Educational Service Center
Colby, Kansas

The Northwest Kansas Educational Service Center is a regional agency
serving twenty unified school districts in an eleven county (10,000 square
mile) area of Northwest Kansas. Utilizing federal funding from a special
education, title VIB grant, a telecommunications network of microcomputers
was developed among the member school districts.
schools. Eack site has a microcomputer, a printer and a 1200 baud modem.

The central 'HOST' computer hardware is located at the central office of the
Northwest Kansas Educational Service Center in Colby, Kansas: The hardware
multiplexor which allows simultaneous access of the system by up to seven
LIors.

Evaluation of the project to date suggests an increase in communications
amorg the schools and staff and the development of more of a “sense of a
special education comiunity:" In addition; the general dissemination of
information from the regional agency has been channeled to the network and
many benefits o the total aducational program are being seen.

Practical applications for the system have incli“cd:

a) Two Way - Electronic mail system for the 120

speciai Tducation Meetiic agendas

Fideral 2rd 5.ste Legistative Information

]
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University Information and Advisors
Computer Science Teachers Bulletin Board
Teacher Information Exchange Board
State and wational School Boar:: Assoc. Bulletins
¢) Research via computer searchers ir : ' .06 Data hase
d) Computer Progran transfer via & .. i
e) Transfer of Special Education sanag-ment "nfgrmation
1EP Bata

Child Eount Data collection



The Impact of Microcomputers uUn Rural Schools
~ Frank A. Smith B
New Mexico State University
Las Cruces, New Mexico

Titt s pep.- tegins with a brief history of computurs as they relate to
the field of education. A brief review of the research literatire is
included which covers both the positive and negative findings of CAI in the
classroom. Following the research is a look at how computer literacy is
currently being taught and what literacy will probably look like in the near
future. Of particular note on this topic are the findings of Northwest Lab
in Portland: The comparative advantages of different brands of hiardware are
mentioned along with special considerations for inoosing based on a dis-
trict's needs:. The characteristics of guality sofiware take up a major
portion of the text:. The classroom uses of computers are discussed as a
logical follow-up to the saction on software. The distinctisn is made
assisted instruction. The potential of computers must H« ce:nfully orct s-
trated among such agencies as the government, industry, busiriic: ard egu -
tcion. Ways are mentioned for schools to channel resouices intc computers and
how to get the .iost for that investment:. Attention is given ta how children
leern with computer: and how the software can be adapted to individual
learning styiss and speeds. Evaluation of software beccmes cne of the major
roles of edicators :4 addition *o the integretion of tha. software into the
curriculum. Fins'ly, attention is -iver to the future of microcomputers and
why the beginnings of €'l must nit he a’iawed ts stagnate as so many tech-
noiugical innovat.ons have dore in th: past. The ways that schools and
society may €volve based on tne availaliiity of masses of information can

only be speculated about. Thirgs could change rapidly, put the ircbability



is that they will not. Education tends to Tag behind that milil.ry/
industrial complex by quite a few years: The rural schools seem to

be divided into two camps - those that are moving ahead quickly into the use
of computers and those thit are waiting to see what is happening in the
market place. How both groups will fare is anybody's guess: Authorities
seem to agree that the computer will change instruction but that the ¢om-

puter will not replaceé the teacher:

@




The Role of Microcomputers in Rural Schools

Pennsylvania State University
College Park, Peuncylvania

The United States is in the process of moving from an industrial-bdsed
to an information-based society. Computéer technology is playing a major raole
in stimulating this change. Rural schos) districts share in this national
transforMation, and have the opportunity to make creative use of microcom-
puters and related technology

The relative isolation of rural schools inhibits effective communica-
tion. Microcomputers provide a way to improve communication throigh sich
applications as word processing, electronic mail, centralized reporting,

In the urea of educational problem-solving, rural schools can use
microcomputers to keep individualized stud.at records, to enhance the quality
of basic wicthematics instruction, to provide for computu  awarene.. among the

students and faculty, and to promote teacher interest in classroom research
Expertise in microcomputer technology may begin with one or twu

interested teachers. Training in the use of microcomputers can provide a

valuable comrunity resource, and adult education programs can provide

emplo:nent opportunities for rural community members.
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Facilitating Instructional Use of Microcomputers
in Small Schools
_ Tom Weible
_Daryl J.. Hobbs
B _Richard Phillips
University of Missouri-Columbia

A report of the experience of six small rural school districts in

providing in-service training and ‘instructional applications of microcom-
puters. The consortium was organized with the cooperation and assistance of
tne Missouri Department of Elementary and Secondary Education; the University
of Missouri and the Mid-Continent Regional Educational Laboratory.

The consort:um was organized i October; 1982, following a meeting late
in the summer at which six (6) schools met with the state department MREL and
the University of Missouri representatives to discuss problems of small
«chools. An idea emerging from that meeting was the unrealized potential of
microcomputers to add to the instructional capabiities of small &chools. The
six superintendents then met with the same representatives in October for
more specific discussion of how microcomputers could be utilized. Growing
out of that discussion was an agreement among the superintendents to form a
consortiun for the purpose of jointly employing a full=time computer
teciinologist:

Each menber school agreed to contribute equally to the salary of the
p-rson to be smployed. It was further agreed to begin an immediate search
for sdch a person and to begin operation as soon as possiple. A computer
1ysy :

The most imnediate responsibility of the consortium's technologist was
to carry out an in-service training program for faculty and staff on terms to

be arranged separately by each cooperating school. Strengths of that
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appruach weré that training could occur on the 1imited equipment already in
the possession of each school, and that training could be incorporated
According to thé preferences of the trainees in each of the schools. The
Cisurtium's technologist worked out a schedule whereby he would be on
location at each district for one day at a time on a rotating basis. This
method resulted in continuing education and reinforcement of the <kills that
were being acquired.
An additional feature of the project was the incorporating of the state
Department of Ediucation into the in-service training component of the
project. As a result; 140 staff members of the state Department of Educafion
were brought to the campus of thé University of Missouri for conpater
literacy training. The training was carried out by the consortium’s /ff
technologist. /
While the in-service training featurée of the project was going on, the
superintendents of the consortiun continued to meet on a monthly basis to

discuss future plans. As a result, objectives were formulated for continud-

tion of the consortium and the technologist during 1983-84. Objectives for

the current year include developing a common instructional management system;
software particularly pertinent to the instrictional program of each school
and working on development of an electronic retwork with the state Department
of Education.

Based on the experiences of this consortium the paper also included nine

recommendations for the effective operation of small school consortiums.




With In-Service Workshops
Harold Custer Whiteside
Manhattan; Kansas

Steve Kellepouris
Haviland, Kansas

The presentation began with Steve Kellepouris; principal of Haviland
Hi % School, Haviland, Kansas; sharing how his district introduced mic ‘o-
conuaters into classrooms. A committee; which was formed to identify their
University. With his help they planned and prepared several in-service
experiences. They then held several days. of workshops conducted by the
c.ncialtan ) Dr. Custer Whiteside. After a series of hands-on opportanities,
they develoded an on-going progran to inplement microcomputers. Next; Dr.
Whiteside vutlined how he had used his research of microcomputer training for
and computer references. He presented a booklet he had written for the

Kansas State Department of Education on condicting in-service microcomputer

workshops; shared several definitions of computer literacy, and asked
participants to select one and explain why they liked that particular one.
Later; he introduced a software evaluation checklist and reviewed how it
could be used tn help rural schools select effective computer programs. A
brief demonstration of critical features of microcomputers was utilized to
introdbice key hardware selection concepts. L0GO, BASIC and PASCAL wers

covering microcomputers in rural schools:
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Serving the Career Development

Needs of Rural Youth

 Dennis R. Angle
Kansas State University

Manhattan, Kansas
Tiis presentation described the development and s ot the RANSAY

CAREERS career exploration software in Kansas, North Caroliid and Mierto

Nat ional Decupational Information Coordinating Committee. Additional Funding
was provided by the Division of Réﬁaﬁiiiféiioh Services and the Governor's
Special Grant Unit. This software allows clients to 1) find Gccupations
which match their own personal characteristics and preferencas, 2) find
detailed occupational information on any of the 574 occupations, 3) find
which schools of fer training for the occupations and 4) tn tind tpa

fun) to use and of value in gaining knowledge of self, occupations and for
which occupations one i5 best suited: Various age groups tend to rate the
software approximately the same. Counselors tend to rate the software a<

the best career quidance resource they use.

model for this software. The practical implication of this theory is that
the suftware should be uséd differently with various age groups. The
presentation outlined the appropriate use of the software with those age

qroups.




The tull presentation and related information is available froi:

Dennis R. Anglc, Ph.D.
KANSAS CAREERS
College of Education
Kansas State University
Manhattan, Kansas 66506
913-532-6540




How Curriculum Development Can Help the Small

School Fducators Cope with Providing an

Appropriate and Challenging Education
. Phyllis Carrant
Unified School District #407
Russell, Kansas
Superintencents of school districts direct their time and energy in
performing the recognized functional responsibilities of administration.
These functions include business and finance; cu-riculum and instruction,
facility maintenance and operation; school-community relations, personnel
The amount of attention given to these functions by superintendents i<
conditioned by their interests, experience; skills and education, size of
district, and amount of diversified assistance available through subordinate
office personnel. Given this as a general observation; rural superintendents

find themselves in the unique position of having either no or only limited

dCcess to specialized centralized office level personnel: Generally: tha
amall enrollment of the rural school district requires that the superinten-
district. Research indicates in Kansas at least that the superintendent

siggests that, in generdl, selécting a superintendent to meet that need is
not easy. The amaunt of time a superintendent actually spends on a function
and what would be ideally allotted are riot thc same; especially in some age

groups and experience groups. With this information in mind, selected



Agribusiness-Improving the Agriculture pffering

~ Dan Gutshall
Torganoxie, Kansas

Agriculture comprises twenty-thiee percent (23%) of the nations wirk-
force: Agriousiness accounts for twenty percent (20%) and agricyltire
production the other three (3%): This trend is currently being recognized by
the agriculture education sector; and curriculum has been develgped to meet

field of employment :

To aid in development of agribusiness offerings in Se€condary schools, 4
model has been successfully developed and implemented in Tongangxie, Kansas:
The program at Tonganoxie incorporates a four year agribuSiness curriculum:
However, specific units can easily be converted to provide a one year
offering: €Eurrently; there are approximately thirty sch0Ols in Kansas that
are using a version cf the Tonganoxie program as either & one or two year
coarse offering in agriculture: Other states such as Missouri. New Mexico,
suggested course offerings in agriculture:

Unfortunately, all information concerning the TonganOxie Agribusiness
Program cannot be passed along in a single page abstract. Therefore, it is
recommendec that to obtain more detailed information on 3Pecific units,
lesson titles, materials used, and location of material, a person write for
the following publicativn:

"Giiidelines and Suggestions for Developing a Vocati0nal Agribusiness

Progran in Secondary Educational Systan”
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Th® Publication can be obtained from the following source:
kal3as Vocatiognal Curriculym Dissemination Center

p0: Box g0

Wil lard halj_goom 115

pjf??burg State University

pittsburg, ks 66762-9987

The COSt Gf the publication is $2:
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Contract Vocational Education: Expanding Vocational

Offerings of Small Rural Schools

University of Missouri-Coluiibia
Columbia, Missouri

iiiplenent vocational education prograns were €ither the provision of limited
in=school vocational offerings or the affiliation with 4n Area Vocational
Schuo 1, where they existed. Several limitations exist with the provision of
if=school vocational programé in smaller or rural schools: (1) the capital
outlay required to initiate and/or update imost vocational programs is prohib-
itive; (2) a wide spectrum of vocational offerings cannot be justified sii the
basis of cost; (3) rural districts can raicely effectively compete for the
iimited riunber of certified vocational jnstructors available; and (4) a
mirndiiun class size in any one training program is necessary in order to
justify the equipment and training costs, thereby oversaturating the local
job market with graduates in any one skill. Financial and/or distance
constraints associated with AVS affiliatiun likewise limits the availability

of vocational education to many rural students.

training at the business site based on predetermined, competency-based, and
individualized performance criteria: The businessperson is compensated as an
instructor rather than the student being paid as a trainee: The contracting
businesspersons provide individual students with skills marketable within; as

well as outside; the community at a reasonable cost to the district with
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academic credit being awarded the studerit upon successful completion of the
progran,

Counvelors an the school provide the forerunning carcer counseling to
students with limited aspirations, having no plans for post-secondary educ a-
tion. The counselor alse serves as contract negotiator, helping to delineate
the specific occupational skills te be learned and the level of Competency
required for entry-level employment in each. Contract supervision is also
perforkisd by the counselor, insuring that the terms of the contract are being
met and that progress is being made in the acquisition of skills as outlined.

Follow=up data show that the progran is extremely effective in terms of
viployment after graduation.

Schools interested in developing their own CVE progran are encouraged (o
dccess Job Training Partnership Act (JTPA) funds through their local Private
Indiistry Council or chief elected official.

Furthar information about the program can be obtained by contacting:
Vicki Hobbs, Program Director, Rural Student Employability Program, Rt. 11,

Box 72A, Columbia, Missouri 65201.



Project Improves Writing
o _ Fred W. Meyers
Gilpin County School District RE-1
Black Hawk, Colordao 80422
Prior to 1979 students, tedchers, administrators, parents and Board of
Education at Gilpin County School - a small rural district with 350 students,
k-12, located 30 miles west of Denver, Colorado - expressed dissatisfaction
with student writing performarice. Teachers indicated students couldn't write
ideds in clear sentences and understandable paragraphs. Parents pointed out
" several examples of poor spelling and grammar. Students indicated writing
assignments were duil, boring and tedious.
In 1979, the Board of Education established the goal to improve student
writing performance. The Board made a commitment to improve wrf%ihg
performance over the next three to five years. They appointed a committee of

teachers; administrators, students and parents to recommend a writing progran
AN

student performance on standardized tests and classroom tests; they asked for
teacher comnents and they examined several samples of student writing. The

next step was to develop a list of criteria used to select a program suitable
for the scheol district: (sing this criteria, the committee reviewed <eversl

writing pregrams.

Arts Progran developed in Weehawxen, New Jersey. After two years of
succussful dinplemnentation, several generalizations can be made-
first, the Individualized Language Arts program (1EA) can be easily
iiplenented in snall School districts. Located 30 miles west of Benver:
Gilpin County School has 250 students; K-12. The ILA reauires little
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their Teeson plans:  The ILA progran requires Tittle viorey - a two-day
inservice and 315 teacher's manual:  With little preparation time and 1ow
cust; we found the ILA easy to implement .

With implementation; teachers; students; and parents expressed enthi-
Sissi for writing. Teachers froequently used the writing checklist of skillg
to motivate each individual student. Students stated that writing activities
were Uxciting and <timuiarihq. Parents noted improvement in student spelling
and grammar. Everyone exhibited enthusiasm toward better writing perfor-
mance .

I kéy conponsnit of the ILA projeet is the method of evaluation: The

chiscklist. Ih. teachers keep several samples of student writing performance,
Fach sample is used to indicate progress toward writing improvement:. As the
student completes @ school year, the collection of writing samples is shared
With Student and parénts to demonstraté progress:

The ILA emphasizes to all teachers the importance of writing. Writing
is stressed in all grades, kindergarten through 12, and in all subjects.,
language arts. Students learn to appréciate the importance of writing in all
grades and in all subjects.

The staff, parents, and Board of Education havé found the ILA project a
usefil tool to improve witing performance. The ILA utilizes existing
skills of teachers. The progran doesn't require specialists and writing

experts. The progran requires a commitient from everyone towards writing
improvement and stresses the inportance of writing as a basic tool for

thinking and communicaling.
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Aruitoxt provided by Eic:

Language Arts in Rural Schools

Codresnation of an fnglish language arts curriculum involves the steps
Gt desigin. courdindtion and evaluation.

Those who will GSe the curriculun must be involved in the writind ot it.
A Conmimittee ot K-12 district English language arts teachers should be

It i< usefdl to invite <oneoné from outside thHe district who is
cxporicnced 10 planiing fnglish languaqe arts curriculd to assist the
Comiittee. A tdcilitdator from outside provides not only his experience but
recent resedarch in teaching English language arts and is able to lead the
Comimittee to cunsider new directions. He should lead but riot dictate.

The design of the program typically includes progran goals and specific
object ives that coordinate well with the established goals for the dictrict’s
educ 4t 1ondl progran. The curriculum is likely to improve activities ang a
means of evaluation.

Three large areas of English language arts should be addressed in the
design: written and oral communication, reading and literature, and

linguage .  These areas will include the traditional skills of speaking,

listening, reading, writing, and the more recently included skills of
viewing and redsoning.

To coordinate the district effort after the K-12 comittee has composed
the first of the progran goals and objectives; the district English languaae
Arts teachers must be provided an opportunity to examine and comment:. After

that and during the next school year, the faculty will work with the draft as

“they determine what parts may be misplaced or unnecessary. They have an



opportiiiity to note whether activities may be useful and include them in the
draft.

An inservice program designed by the K=12 committee with the adminis-
tration will help the English language arts faculty improve their skills in

teaching. Frequently chosen topics for inservice are teaching poetry, fhe

The quality of the student's response to literature and to skills i+ speaking
and writing are difficult tao assess unless the student is asked to speak
and write. Plans must be made for assessing these important areas:

A part of evaluation is annual review of some part of the English
language arts curriculun by a faculty committee. This ensures that the
curriculun remains useful and avoids having to repeat the whole process a few

years later.



Tentative Decisions of the Special Committee

on Education: Kansas Financial and Legislative Update
~___Dale M. Dennis
Kansas State Department of Education
Topeka, Kansas
The Special Committee on Education has met during the interim to discuss
five (5) different proposals as followe.
Proposal No: 14--Minimum Competency Assessnent
Propesal No:. 15--Teacher Shortages
Proposal No. 16—-Pﬁbi1/TéaéhéF Ratios

Proposal No. 17--Merit Pay
Proposal No. 18--National Commission on Excellence in Education
Listed below is a brief review of the tentative decisions made by the
Committee to date. The Committee will meet again on November 28, 1983, at
which time some chainges could be made in previous decisions.

PROPOSAL NO. 14--MINIMUM COMPETENCY ASSESSMENT

The minimum competency assessient program was tentatively approved in
the following form.
1. Five-year progran to be evaluated by the Legislature at the end of
the third year.
2. Program will start in 1984-85 school year including grades two,
four; six, eight, and eigven.
4. Includes public and nonpublic, accredited schools.
5. Grades two, four, and six will be academic testing.
6. Grade eight will be academic and life skills testing.

7. Grade eleven will be life skills testing.



The Committee is proposing a scholarship program comprised of the
following criteria.
1. Academic scholarship including all Kansas accredited; four-year
institutions:
2. Scholarships not available until entering school of education
(junior year).
3. Maximum six (6) semesters.
4. $1,500 per year or $750 per semester.
5. (300) students per class per year.
6. Undergraduate courses only.
7. Teacher can be forgiven the repayment of a scholarship by teaching

&. Three {(3) years teaching in Kansas would eliminate six {6) sanesters
of scholarship.

9. Must teach in an accredited public or nonpublic school in Kansas.

10. Interest rate determined by the State Board of Regents

11. Any money paid back by students would go back into scholarship fund.

12. Progran to be administered by the State Board of Regents

PROPOSAL NO. 16--PUPIL/TEACHER RATIOS

The Committge discussed the concerns they have regarding low
pupil/teacher ra§;os which rank Kansas 45th in the nation in pupil/teacher
ratio.

The Committee requested a 1ist of options on how teacher salaries could
be improved without additional expenditures. Staff will be preparing a

report on ways to improve pupil/teacher ratios and teacher salaries.



PROPOSAL NO. 17--MERIT PAY

following provisions.

1. Thé state would allocate an amount equivalent to one-half of one
percent of the state's legal maximun general fund budget to such
PUrpose.

2. State aid would be distributed on a full-time equivalent pupil

basis.

3. The money can only be distributed and used for merit pay if a
majority of the teachers and board of education agree on the
determination for allocating merit pay:

At its next meeting; the Committee will review a proposal that would

authorize added school district general fund authority (0.5 percent of prior

year's general fund budget) to school districts that adopt a plan to initiate
or enhance the use of extended or supplemental contracts for summer activity
for purposes sich as remediation; enrichment; curriculum development,; and
extracurricular activities.

PROPOSAL NO. 18--NATIONAL COMMISSION ON EXCELLENCE IN EDUCATION REPORT

hours) .

In addition, the Committee plans to review a bill draft that would
increase from two years to six years the probationary period under the
teacher due process law, and to recommend a concurrent resolution encour-
re-evaluate their school administrator training programs, with emphasis on

teacher evaluation techniques.



There was also discussion regarding the amount of time school activities
consumed during the school day. Discussion centered around spring sports and
a small number of students and teachers being gone for an extended period uf
tihlé; such as with tennis; golf; track; FFA; etc:

The Special Committee on Education has scheduled a meeting for November

el

/55 1983, 9:00 a.m., in Room 5275 of the State Capitol.



Financial Planning and Forecasting
for Rural School Administrators
Glenda Mcbonald

David McDonald

With increasing frequency; administrators in rural and small schools are
expecteéd to engage in comprehensive financial planning. Concurrently;
declining enrollmerts and changing conomic conditions have increased the
uncertainty associated with many planning exercises. Formerly. extensive
financial planning was accomplished by d stricts with large administrative
staffs. As a result of the development and acceptanca of small personal
computers, smaller districts can more €asily engage in accurate and
comprehensive planning efforts.

The use of computers in the decision making process is limited by

software availability. The authors are engaged in the development of a
computers. The mcdel is being developed for a district to project the
consequences associated with specific decisions. Successful completion of
the research will include validation studies of the model in other school

districts.



~ Modifying Factors_in State School
Finance Plans for Small_and Rural Schools:
A Review of Current State Legislation
Willian E. Sparkman
Lubbock; Texas
During 1983, twenty-eight states used various funding factors to target
additional support to small; rural or isolated schools and school districts.
THis exciuded state aid for transportation and capital outlay. While some
statés Rhye provided sich support for years, and probably will continue to do
recent years:
The type of funding factor varied among the states, reflecting state and
local traditions and politics: Thé most common factors included; district

states): reduced student counts (13 states); sparsity factors (5 states), and

k4

others (2 states). Five states used several factors, typically, a remoteness
school districts.

In eleven states the funding factor provided an inCrease in the number
of instructional units or personnel availablc to qualifying schools or school
districts. Generdlly, small schjols ot districts were guaranteed a minimum
nunber of instructional units to ensure a basic acceptable program. Eight
stat@és provided an increase in the number of pupil units through the use of a
weighted pupi) factor. Additional or supplemental state aid was provided to
qualifying school or districts in nine states. Three states provided an

specified low enrollments.

Gerieral ly, few schools or school districts qualified under the remote;

isolation or necessary small criteria. [n addition; the dellar amount of



additional state aid was sinall compared to total support. It is possible
that other state funding mechanisis might tend to cancel Out the impact of
the explicit rural factors. For example, Florida uses bOth a cost-of-1iving
(COL) index and a sparsity factor. The cost-of-living index tends to target
additional state funds o urban districts; while the sparsity factor does the
sane for rural districts. As -*ate aid formulas become iNcredasingly compli-
cated, especially in situatioiis where théere are a number Of Categorical

grants and hold harmless provisions in addition to the baSic foundation
program, it is likely there will be pressuré to incorpordte certain
funding mechanisms into the general aid formula for equalization purposes.

In many states, the rural funding mechanisms appear to D€ securé because
of a long history of continued political support (or lack of Opposition). In
other states, there is a growing uncertainty about the eOntinuation of the

factors or efforts to modify or reduce the level of additional support.
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Small School Public Relations
Joan M. Fuhimdn
Pike valley USD 426
Scandia, Kansag

Publi€ relapions are aliiost synonymous with communication. Good public
-elgtions 9ePeng on good communication, whether it is verbal, written, or
Ludy iéﬁgﬂéijé. This works bofh ways. If a written communication is Slioppy
gith Mspe'1ed worag or poor penmanships it is bad public relations.

5cho0! BOary mgmbers and administrators; as well as teachers, need to be
iare OF 919 USe PR activities. proud notes, happy grams, and complimentary
yhone callS are 4s ygll received by administrators and teachers as they are
by (fulentS and tpejp Families.

pub1iCationg ape a valuable public relations iogl. Handbooks with a
conpiete 137e o conrents, directories, calendars and newsletters are
iﬁpf@fiétéé by & pusiic anxious to know "What's going on® in the schools.
c1ip a"t; Predrinteq type and border tapes.

10 ¢3%€ intg a public relations program; you might consider assigning
tpie duties 'O Personnel already on the staff. Expenses would include an
ape bu11di"9 IS jnpvgived and project costs.

pub1i¢ relatjons need two-way cammunication, one should 'listen’ as

mdch 25 tavg .

pub1i¢ relatjong are for all people, internal as well as external:

pub1i¢ Telatjong should be continuous, not just when there is a crisis

of spECiel qyent;

WARNING:  Projacts take TIME (approximately 54 hours for an average four

b0 news1etter) .ng poney--start with one item (pick a target area) and add

b, it 25 £'™ and mgney allow.

b
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Should be Friends
& Kent Stewart
kansas State University
Manhattan, Kansas
SChool and newspaper executives too often maneuver themseélves into
adversary rather than allied relationships. They tend to forget their
people who pay school taxes. Perhaps of even greatér importance, s-hoo!
people and media people are in the same bisiness--that of trying to make a
livina. Isn't a co-operative relationship the better gption?

The Watchdog Reality. Media pecple are necessarily watchdogs. They are

seif-appointed quardians of the community and the public purse. Smooth
progress at school, except as a feature story, seldom receives as much atten-
tioh in the press as a flap, error, problem, oOF Controversy.

School executives cannot control the press. While come reporters can be
obnoxious; there are school administrators too who can try the patience of
endeavor: Working with the press is an opportunity school people should

welcome ;

Have only one person who addresses the press. In rural school districts;
this is the superintendent. Principals, teachers, and coaches should
Certainly prépare press releases, but these should be routed to the press
through the superintendent.

Hold a press conference reqularly; perhaps just before and just atter
school board meetings. Reporters appreciate an honest briefing about the

board agenda. ln this kind of open co-operation; ethics precludes a story
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beirg sprunyg prematurely. Also, reporters appreciate a place in the board-
room where they can listen and write easily.

Issue regular new releases. Reporters are under terrific pressure from

their editors and publisners to obtain news. Help them do a good job; they
will return the favor by helning you look good in the press. News releases
and tip sheets are two ways to tell the school story regularly.

The best way to determine newsworthiness is to simply ask the local
reporter/editor what is desired for use in the paper: It is amazing to
school administrators that events they take for routine are often of keen
interest to reporters.
coming week. Reporters can dctermine which of these events represent poten-
tial news worthy of press coverage:

tionships. In the conduct of the public’'s business; there is virtually

nothing to be nidden from the watchful eye of the press.
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A School-Community Relations Plan for

a Small, Rural School District

~ Steve Toy, Superintendent
.oine State School District 101

Otis, Colorado

While much work has been done concerning school-community relations; a
good deal of that work is not relevant to the needs of small; rural school
districts. Many of the problems in small; rural school distriects stem from
communication issues. The development of a plan for school districts with
imiteu resources can be a benefit to those school districts. There is much

Schonl conmunities are making their schools, and its leaders, more
accouniable for what they do. Communications therefore becomes a critical
issue for the school administrator and for school boards. Als0, with tight
funding; school districts need to find new ways of helping the public to
understand the need for supporting schools.

There are mill levies to be raised and bond i$Sués to be passed.
School-community relations can assist school districts in helping to meet the
needs of their students.

Quality communication within an organization is critical to success in
accomplishing organizational goals. Public relations has been used in large
school districts for years. Efforts on rural levels hdve been in informal,
and often non-existent.

My research scught to detemnine the standards against which a

and to ascertain the status of existing school-community relatjons practice.
[ then sought to measure that practice against the standards to identify

program strengths and weaknesses. Ultimately, I designed the model plan
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based on the developed standards and the recognized strengths of existing
small rural school district programs.

The ten standards developed were: the school=community relations
program should have an evaluation component; someone should be delegated with
specific responsibility for the school-community relations program; a "good
product” should be the foundation of the school-community relations progr am;
the school-community relations program should be planned and systematic,
including goals and objectives; research should play a key role the school=
commanity relations program; the school-community relations program should
incorporate personal goodwill on the part of district employees; honesty
should pervade all aspects of the school-community relations program; sound
media relationships should be established as part of the school-community
relations program; the school-community relations program should employ
two-way communications; and enthusiasm should pervade all aspects of the
school-community relations program.

Two supreme principals are a quality product and honesty.

Specific ideas for programs within a district can include daily
bulletins; specia’ board meeting bulletins; rap sessions; teacher handbooks;
and weekly faculty meetings:

Ideas that can work with school-community relations outside the district
~

active accountability committees; reports to the people; parent conferences:
positive notes home; positivé home visits; visibility; well-organized board
meetings; needs assessiments; use of community resources; community education

proqram; senior citizens programs; and community work days.
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Research Findings on K-=12 and 1-12 Rural
School Districts in the United States

Brighan Young Univer: iy
Provo, Utah

The purpuse of this study was to gather and analyze data o k=12 and
1-12 rural schuol sytems in the United States in order that educators, and
others interested in education, could more accurately address some of the
needs and concerns facing our nation's rural schools. Information was sought
about the rural school superintendent, the operation of the rural district,
the responsibilities of rural teachers, and some of the problems of rira)
students. Data was collected from two separate samples=-districts enrolling

the school curriculum, and teacher recruitment. Due to such factors as

distinctly different than those facing large, urban school districts.
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Toward the €onstruction of a R & D
Agenda for Rural Education
. Robért Stephens
University of Maryland
College park, Maryland
The presentation argued for the construction of a research and develop-
ment agenda as a necessary prerequisité for the solution of many of the
pervasive problems confronting rural education. A critique of the current
state of thé art on research on rural education would suggest that when
Viewed 45 a whole, the literature is meager, especially with regard to its
quantity, quality, and utility for consumption by the policy communities: A

term gains for rural education will not be initiated or sustaiﬁéd antil a
number of essential first steps are taken. First, those concerned about
riural &chools midst search for and agree on a small number of theoretical;
conceptual, and analytical framework that hold promise of being beneficial +
for providing insight on the major agenda themes facing rural schools. One
of the over-arching paradigms that hold great potential is policy analysis,
although, the sole use of this apprdach, 1ike any other single perspective,
<hould be cautioned against:

The <econd prerequisite for the construction of a research and develop-
ment agenda is the need for an initial consensus concerning the §u§§tahtia:

tive centers of needed work that are to be done within the previously

i
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selected research paradigns: [t is suggested that this start with the major

neglected areas of existing research (e.g:; equity issues, quality issues).
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The Teacher and the Special Education Consultant:

Effective Teaming for the Exceptional Student

Peggy A. Dettmer and Norma Dyck
Kansas State University
Manhattan, Kansas

The integration of special education students into regular classrooms
and real or anticipated catbacks in staff have increased the need for an
effective consultation model to serve the needs of exceptional students. An
effect ive model for consultation services can be expected to dcmonstrate
growth by exceptional students in achievement, productivity and self-esteem;
provide economic use of staff; facilities and money; and initiate positive
ripple effects through the entire school prograi.

Special education consultants are expecteéd to be resources for regular
¢ lassroom teachers in meeting the learning needs of exceptional students.
Consultants may work with students individually and in small groups of
individuals who share special needs. They can be effective as agents for
long-ranfe; cross-level; multi-school planning. Furthermore, they can
perform some services that ease administrators' loads in special education
iatters. Other areas of service for consultants incliude inservice and staff
developiient , evaluation of school programs, advocacy for students with
special needs; and communication among Sstaff, students and parents.

Consultants will face certain obstacles as they attempt to fulfill their

roles. Confusion may exist regarding their roles and functions. They may

ot receive parity with other staff and may experience feelings of isolation
from both reqular staff and other special education staff members. The work
Gf consultants will not always be visible, so others will have a tendency to

ask, "What are they doing anyway?" This can result in unreasonable expecta-
. R . R . £ - - o ol
developing materials, communicating with teachers and evaluating students.
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expected to work moré with adults than they are with childrén in the schools.
In order for the consultant model to be effective; regular classroonm
teachers iiust perceive the use of a consultant as a sign of téaching
strength, not weakness. They Should request services; materials and ideas
from consultants in much the same manner as individuals expect appropriate
iedical services from doctors who specialize in particular figlds. Teachers

and consultants together should: initiate consultation; collect information:;
identify students' learning problems; pinpoint realities connected with the

harmony .

]
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Recruitment and Retention

of Special Education Teachers

__Ann Fritz
Eskridge; Kansas
~__Norma Dyck
Kansas State University
Manhattan; Kansas
The present study sought to look at ecological factors related to
special education teacher satisfation and permanence. A variety of personal
and job-related variables were examined. A random sampling of seven hundred
teachers of Ltearning Bisability programs; Personal and Social Adjustment

tory) .
For this report descriptive statistics were employed to show similari-

ties and differences among rural, suburban, and urban Special education

Analysis of the data focused on factors a district can remedy and

included the fdiibﬁihg-fihdihgs.

1. Provisionally certified teachers indicated 1ess satisfaction with
their educational preparation than fully certified teachers and more
provisionally certified teachers were in rural areas.

2. Availability of various resources did not appear to make a
difference for teachers on the basis of their satisfaction.

3. Less than half of the teachers thought their salaries were not
adequate, about the same percentage thought their salaries were

adequate, while about 12% thought their salaries were more than

adequate.
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4. Responses to the Environmental Response Inventory showed trends
suggesting teachers do make choices based on environmental
preferences.

the few findings frum this study suggest certs‘n ideas for recruiters

1. 1If it seems advisable to hire a provisionally certified teacher,

inake every effort to provide support and inservice for the teacher:

3. Focus on aspects of your school district that will appeal to the
potential teacher's personal interests.

This study provided encouraging information. Ninety percent of the
total group of special education respondents indicated satisfaction with

seventy percent (70%) indicating they planned to stay four or more years in a
district the same size as the one where they were presently teaching. This
siudy has implications for special education teachers, recruitérs, adminis-

trators, and ccllege training programs.
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A Model Staff Development Program
~ Gerald Bailey
Kansas State University
Manhattan, Kansas
Current staff development programs in Kansas range from the nonexistent
to a highly structured model of c¢linical supervision. The Manhattan Public
Schools in conjunction with faculty members at Kansas State University have

joined hands to create a unique staff development program. The staff devel-
opment program focuses on improvement of instruction rather than evaluation.

Approximately eight steps or strategies are involved: media feedback, basic
skill identification, verbal cue analysis, nonverbal cue analysis, observa-
tion instruments, etc. Teachers work in a self-directed fashion with the

assistance of teacher partners. Currently, the project is in the second year
of operation. Those schools where administrators have provided moral support
to teachers tend to show more observable outcomes as compared to those

schools where the administrator is uninvolved or uninterested.
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A Rural Based Teacher Development Program
In Eastern Oregon
. R. Doyle Slater
Eastern Oregon State College
' La Grande, Oregon
 Ted Willjams
Utah State University
Logan; Utah

The Eastern Oregon Rural Based Teacher Development Program; in its
fourth year of forial operation; is a successful systan to provide rural
educators with professional developiment activities and opportunities:
Through a unique organizational schemeé rural classroom and educator prepara-
tion needs are addressed. Included are activities to assist rural educators
to meet licensing requirements; locaté resources and assistance for classroom
teacher development, identify teaching problems and solution alternatives;
resources. Through college and regional riral School cooperation; varied
professional development services are delivered through workshops and course-
work, location services and individual assistance among ediucators.

Current project additions include a six county consortiun management
system and a research effort to develop a beginning teacher Support System
through district, teacher preparation, state department and service district
cooperation.

The project, funded in part through private resources, has experienced
high success, wide impact, and positive response in delivering needed assis-
tance to the sometimes forgotten rural educator.



~ Dr. William Timpson
Colorado State University
Greeley, Colorado

As more and more schools adopt the four-day school calendar, primarily
45 a cost-Saving measure; new evidence i emerging concerning the impact of
that decision in other areas as weli. Thosé who were considering the shorter
school week wondered if students; especially those in the lower grades; would
have the stamina to attend to their classwork throughout the londer day.
[nitial reports from an NIE Sponsored study of engaged ratés indicate that
student time on task doés not drop off towards the end of the day. Moreover;
tise of the fifth day on a monthly basis for staff development is having very
positive results. By beqinning at 9:00 a.m. teachers and administrators are
fresh and alert. By utilizing an entire day a great amount of concentrated
work can ba completed. By taking lunch together staff members get to build
those irformal relationships that are so essential if problems are to be
solved in a spirit of cooperation. And finally, staff members have some

quality meeting time without the omnipresent press of students.
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Improving the Climate in Rural Schools Through
an Individualized Staff Development Program

Cecil R. Trueblood and Kathleen Flanagan
Pennsylvania State University
College Park,; Pennsylvania

The term “climate" has been used in an educatinnal context to refer to a
variety of attributes in the learning environment ranging froin physical
factors, such as room arrangements, to social, psychological or leadership
factors such as trust, shared decision-making, or job satisfaction. The
effective schools research confirms a positive relationship between a good
school climate, student achievement and teacher morale.

There are a number of varied elements in the school environment which
contribute to the overall school climate. Likewise, there are a number of
instruments available for the assessment of these different elements.

daff development programs represent a formal attempt to help teach
grow and develop across the span of their professional careers. The
assessmeiit of a school's climate, as reflected in the attitudes, values, and
beliefs of the teachers and administrators who work there, can provide
valuable information for the design implementation, and evaluation of
professional development programs. These programs, in turn, can provide

pusitive climate.




Report from Oklahomans on 1982 REA National
Meeting, Rockport, Maine
- Lavelle Wittmer _ ,
Kay County Supérintendent of Schools
Newkirk, Oklahoma
~ Jean Hendon
, Superintendent
Logan County, OklahHoma
~ Tom Summers
Tulsa County Superintendent
Tulsa, Oklahoma
We flew uneventfully except for breakfast from Oklahoma City to St.
Louis where we were not able to spot the arch for Helen. In St. Louis we
caught our sec.nd plane. Helen almost missed hers to Philadelphia. We were
served our second and identical brrakfast over huge Lake Erie enroute to
Boston. Arriving there, we rented a new Cougar, and with Tom driving, we
started through rain and wind to Maine, some 250-300 miles. We followed

beautiful foliage and tiny villages like Ipswich (home of John Updike) and
Salem, where I picked out the only hill possible for the hanging of the 19
innocent witches and wizards in 1692: An asylum is built there now; perhaps
an appropriate monument to that madness. A1l along the coastline we watched
the waves and boats: When the rain lifted; we were reminded this was Robert

Frost's §6UH£Fy by the the dry stone walls of New England and by the white
barked birch trees: We moved onto a four lane toll road; 95 N through New
Hampshire and Maine:. We arrived at Samoset Inn on the coast of Rockport;

all settled in lovely rooms: We went back te Spinnaker restaurant for a
delicious Captains' dinner. The spinnaker is the only sail without a mast of
wond or metal, the jib.
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for; and we had dessert 1ike peach daiquiris for which we did! Pete S.
joined us for lunch and gave us local color--reminding us that 5anoset was
the Indian who fec the Pilgrims. During a break we had a short drivé to
picturesque Camden. We enjoyed the gorgeous trees and the old stones in the
cemetery. Canden has an outstanding colléction of Andréw Wyeth's paintings

including Christina's World, and is the birthplace of Edna St. Vincent

Milley, whose 1909 high school diploma hangs on the wall of a lovely old inn
there. In Canden we first saw lobster traps. We also saw flowering shrubs
which resembled wisteria; we later decided they were hydrangea. Helen and I
saw soiie in Canada which definitely were overgrown hydrangea. Later, wearing
bibs, we ate our first clans and lobster. Tom tried to wear his bib to the
car.

David Emery, the first speaker Monday morning at 8:15, was delightfully
informative. He wove a serious message concerning the current plight of
public education and possible solutions by telling a story of an irate and
superintendents in attendance. In picturesque New England dialect, he
explained that in an earlier Samoset hotel the town line for 100 years ran
through the dining room and one could buy a drink only on one side: He
pronounced partnership, patnership.

The speaker substituting for Dr. Madeline Hunter was excellent. He
warned educators that it was a mistake to treat critics as adversaries and
advised that, "the longer truth is delayed, the more important that truth
becomes." This speaker also cited the average tenure of a superintendent
nationally is Eﬁféé/ﬁéfé;
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with practical suggestions. She joined our table for breakfast and
discussion next morning and gave moral support to our telling the U. S.
Department of Education representatives that chairman is a good word and
irregardless is not! We also reminded the department that back in Ok1ahoma
we were circulating petitions opposing tuition tax credits for private
schouls.

president appeared to be. Roy Brubacher of Colorado presented a convincing
case for tnhe four day school week.

The president’s reception featired exotic tea and complimentary bags of
Colorado roasted wheat snacks.

Tuesday afternoon's cruise of Penobscot Bay and lobster dinner that
night were both special: The number of buoys marking iobster traps were as
fascinating to us as the traps themselves.

We concluded a meaningful meeting and left in our little rented Cougar
for Boston,; via the capitol, Wednesday morning. In Boston our fearless
driver Tom found our hotel by overshooting the exit and later following

directions to "follow the fence and turn left"; this from a service station
attendant who had no idea which way we were headed. Enroute to the hotel,
Jean enjoyed the interesting old row houses; while Tom drove and I checked
street signs against 4 local map.

Boston, we went by bus through Vermont and New Hampshire (colorful foliage

and scenery) to Quebec. Three days later; we went on to ‘Montreal; Boston and

home .
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Helping Teachers with Classroom Management
Douglas D. Christersen
Colby Public Schools
Colby, Kansas

Effective classroom managemernt begins with a plan or design. Effective
management of classroom activities and the management of student behavior
must be planned by all staff uwembers. Effective classroom management and
management of student behavior rarely results unless there is involvement of
the board of education, the superintendent of schools, building principals,
classroom teacher, parents, and students.

Planning for effective classroom management begins with boarc%of
education policy. Through specification of board policy regarding classroom
manageﬁent expectations, teachers are provided the basis for establishing
classroom procedures, rules and regulations, and conseguences for inappropri-
ate behavior. Board policy also defines the standards for determining
plans as well as seeing that management plans are developed in accordance
with board of education policy:

Planning for effective classroom management; by teachers, begins with
clear Edﬁtébtidﬁs: of an effective classroom environment; including both the
physical and hunan element involved. Teachers must clearly understand what

instruction by teachers and learning by students.
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Fxpectations for student behavior and achievement are established, based
dpon how the classroom environment is perceived by teachers. A classroom
climate conducive to learning is one in which students are free to learn and

teachers are free to teach: y

Unless, or until, classroom teachers plan for behavior in the same way
they plan for other types of instruction, effective classroom environments
wiil rarely exist. A1l teachers, through the use of a planning model, can
become effective managers of the classroom environment .

‘n essence, effective classroom environments rarely happen by accident.
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Cooperative Learning: A Strategy for
on Local Implementation
Robert James and Ray Woods
Kansas State University
Manhattan, Kansas

Recent meta analysis by David and Roger Johnsonl have substantiated .j>
their claim that cooperative learning is a powerful tool for StYUCtU%ihg"i
learning experiences for K=12 younusters. Their constrict is based on the
idea that students learn more when they learn cooperatively than they do when
they learn individually or in large group work. They conceive of cooperative
learning in terms of small heterogeneois groups working together to complete
learning tasks. This process emphasizes not only the achievement of the
learning task itself, but the development of cooperative learning skills.
Many K-12 students appear not to have learred very much about cooperation,
and in fact may believe that it is inappropriate to learn Ly working with
their peers.

The research results published in Meta Analyais by John.on and Johnson?
learning, large group learning, and individualized learning, students
involved in cooperative learning have superior learning outcomes which
regard to:

1. . Learning of content regardless of the achievement level of Eﬁé\

student;

2. Attitude toaard school:

1. Attitude toward school staff, including teachers:

Ljohnson, David W. and Roger T. Johnson:. Learning Tagether and Alane:

Englewood Cliffs, New Jersey; Prentice-Hall, Tnc., 1975.

2Johnson, David W. et al. Effects of Cooperative Competition, and
Individualistic Goal Structures on Achievement: A Meta Analysis, Psycho-
logical Bulletin, 1981, Vol. 89, No. 1, 47-62.
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4. Attitudes toward themselves, self concept.
5. Attitude toward their peers.

6. The development of positive cooperative learning skills:

Ogden Elementary School began implementing cooperative learning in the
élementdry proaram in the fall of 1982 with a consultant -visit from Lincoln,
Nebraska, Public chools. Subseguent visits were made to classrooms in
Lincoln where cooperative learning was being used. Some teachers have
planned together to develop their strategies for implementation and while

begun and aré growing in their use and understanding of the concept:
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Parent Involvement in Rural Schools
Mary McDonnell Harris
Kansas State University
Manhattan, Kansas
Parent involvement has been cited as one means by which our nation's
public schools may be pulled from the brink of disastér. David Seeley, in

Edication Through Partnership; advances the position of political economist,

Albert 0. Hirshman, that unless the voice of the people is restored to
America's public schools; their choice will move education from the public to
the privaté sector through :a voucher system (p. xvii). At that point, much
of our common understanding of the purpose of education in a democracy would
be forced to fundamental révision. |
programs (parent impact; comprehensive services, school impact and community
impact) and Cromer's definition of levels of parent involvement (participa-
tion, voluntéer, governance) to rural school programs. Examples of programs
at each level and of several impact types are cited from rural school litera-
ture. Examination of rural examples from these definitional perspectives

Involving parents in governance activities fé&uiﬁéﬁ a certain background
of conmitment from responsible members of the community. Comer‘s notion of
levels of involvement provides a helpful way of classifying involvement
prograns by parent commitment and for establishing goals for development of
such programs. The concept of levels also offers a means of protecting the
schools from decisions of parent governors who have not already participated

extensively in its programs. This is not to deny the right of every citizen
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to be heard, but only to recognize that individual voices may not represent
that of the larger community.

While several models for parent involvement have been tried in rural
schools, the community impact fodel seems clearly preferable: This model
SUggests both that parents be assured of a voice in the school and that the
school be assured of an influence over family life for the educational
benefit of youngsters. Such an exchange seems vital if ‘education is to
command the energy and devotion that once placed schooling at the heart of

the rural community.
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Relationship of School Size and Academic Achievement

in New Mexico Schools

Helena Martellero and Everett D. Edington

New Mexico State University
Las Cruces, New Mexico

The purpose-of this study was to determine if a significant relationship
existed between school éﬁ?éiiﬁéht size and éEéaéﬁiE'ééﬁiéééﬁéﬁE:' The
dependent variable in this study was academic ac'ievement as measured by the
scale score on the €T8S: The independent variables for this study were:
programs in the school; percentage of students in special educaticn in the
district; the pupil/teacher ratio for the district; the average district
salary for teachers, the average years of teaching experience for the
district, the percentage of teachers with masters of higher degrees in the
district, the percentage of Spanish American and Native American students in
the district, the mobility rate of students in the district, and expenditures
per pupil for the district.

Correlation coefficients between school enrallment size and the
criterion variable academic achievement rahgéé from .01 to .03. Al
coefficients were in the positive direction..

In examining the twelve multiple regression model résuits, it was
determined that in al} cases school enrollment sizé could not be shown to be
statistically significantly related to academic achievement. From the

related to academic achievement.
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Conclusions

The following conclusions were made:

1.

From the data in this study there is no reason to believe that

The percentage of students eligible for Title I and the ethnicity
variables (percentage of Native American and Spanish American
students) appears to contribute significantly to academic
achievement, far more than any other variables examined in this

study.

The percentage of students eligible for Titie [ appears to be the
primary significant variable in the early years (elementary and
junior high) of eduation. In the later years, the ethnicity
variables (percentage of Native American and Spanish American

I no Tonger being a significant variable.
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~ Floyd Price
Kansas State University
Manhattan, Kansas

many pasitive aspects of our educational systems are often ignored or
e

si&ﬁhted wh1]e problems and criticisms are constantly being brought to the

puﬁﬂlc 5 attent1on

Educational Program, but an integral part of it. A good, well rounded

education means not only that it is academically oriented, but one that also
o )
iﬁéidﬂéﬁ 55&%%6&1; social and emotional development.

btudent activities increase the attractiveness of school. If students
remain in school to play football or basketball or to pliay in the school band

hat" Ls gqod Socialization takes place at athletic contests, school musical

groups; being a cheerleader, planning school parties and dances and partici-

pat1ng ln school elections:

Stndents learn that activities are important because they show you how

- in bé]éhﬁihg - in diSb]éYihg ]OYélty.
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Socialization is basically a method for adopting youth to the existing
social condition. It involves: (1) learning to take responsibility; (2)
learning to work independently; (3) learning to lead and to follow; (4)

learning how to make decisions.




~__ Project Equality Flies in Fredonia
(A Federal Career Program Is Successfully Adbﬁtéd)
_ Max Wilson
~Charlotte Svaty
~ Sheryl Cleverley
Uriified School District #3483
fredonia, Kansas
Max Wilson, Charlotte Svaty and Sheryl Cleverley of U.S.D. 484,
Fredonia, Kansas presented a slide show of the successful adoption of PROJECT
EQUALITY, & career equity program, by their school system in grades K-6. It
takes planning and extra effcrt for a small rural school (950 students K-12)
to adopt a federal project. The program showed the procedures taken and the
people involved in the adoption of a National Diffusion Network program.
This slide/tape show is available for loan to interested districts.
Questions were answered. A display provided materiais on PROJECT
EQUALITY, the National Diffusion Network, career activities for the classroom

teacher, and the names of contact people.
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1983
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1983 REA Delegate Assembly

Alithd

Artzona
Arkansas
Califoriiia
Culorado -
Connedtout

Civorgna

Idaho

hinons

towa

Kiinisas

Kl'il;u\ LV
NMaine
Maryland
NMassachusetes
K higan
Minnesote

Montana

North Carolina
North Dakona

Delegate

Dr. Margery Walker

De. Anita Lobr

Mr. Stuart ). Meinke

Mr. Russell Leon M Clure
Mr. James W. Q'Deli

Me. Virgil Coy Hamimons
Mr. Thomas W. Hawkins

Nr. C.L. Suverson

Mr. Roy Brown ..

_ M. Therese M. McKean

Dr. Dale Lick

MiH.G. Allen
Mr. Gordon S. Loosle
M;i: Johin R: Evaiis

Mr. Dwight Bode

Mt Dale L. Jensen

Dr. Jerry G. Horn

Ms: Doris Helge

Dr. Lawrence W. Marrs
Nii’l iié(éf J S\hwilbenbcrg
Ms. Charlene L. Popham
Dr: E: Robert Stephens
Mr. Curus F. Hall

Mr. Gerald D: Hanson
Mr. James A. Clark

Mr. Randall T: Lanibert
Mr. Dean L. Swanson
Dr. Alan G. Zetler

Mr. Ralph Kroon

Mr. Allan W. Hansen
Mr. Leon Hensley

Dr. Gerald P. Bourgeois
Dr: Everett D. Edington
Dr. Jack T. Cole

Mi: Paul W: Hiley

Mr. A. Calvin Peterson
Dr. Richard W: Warnier; Ji:
Mr. W. Ray Stewart

| Y

(5516

(ﬁxiuimn‘..a )

Oliegon Mr.
Mr.

Peninsylvania Mr.

South'Dakota Mr.

Mr.
Ms: Jean Matiiay - Heidon

Dallas E. Gardner

Donald F. Miller
Thomas F. Haebiier
L. Lloyd Ruoss

Dal Williams.

Dr. Thomas E. Moriarty

Mr.
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Mr.
Vcrmnni P\Jr
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M.
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Mr.
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Mr.
Mr.
Wyoming Ms. Irene “Kuit” Collings
Washington; D:C: Di:

Dauvid Malone

E: Kenit Ellerisiii
Ray S. Whittaker
W: Scott Blanchard
Sam A Ov{;—ﬁ

Fred Tidwell
Philip J. Reuter
Roland Salberg
Roy Durse

D.J. Schimaliz

Helew R: Roberis

1983 REA Committee Chairpersons

REA Communications
Committee

REA Delegate Assembly
Coordination Committee

REA Finance Commuttee

REA Legislative Action
Committee
REA Méiiihéfsiiip Ci)?ﬁmiﬁéé
REA Nominations
and Elections Committee
REA Resolutions Committee
REA Resource Commirtee
REA Researi h Coiinittee
REA Time and Place

Cominitice
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e
W\
‘u"

Ms. lrene “Kit” Collings

Dr.JamesD. Jess
Mr. Lowell Tornguist
Dr. Joseph T. Newlin
Ms. Charlene Popham
Mr. Glen Shaw
Dr.Joseph T. Newhn
Dr. E. Robert Stephens
Di: Freeman Van Wic kler
Dr: Allen Hansen 7

Ms. Shirley Standil

Mr. Everett D Edington
Dr. Alan G. Zetler

Mr: Glen Shaw



E

O

~ GOAL and OBJECTIVES
Rural Education Association

AP CRber Caniiantion 1)

One Goal Expanded

| uppor(umuu fnf

I'o turther !hg m\pruvcmun of education;

st severely i
the past. This goal will be ac tl)n\])llbllkd by:
<A Diomotiig state .md re um.:l thnvn.~ry systens wlm I lvrm),
~alvaat FF ''''
rural areas,

B Serving ds the national advocate and representative for

~raral educaton.

. Stimulating disc usamnmrgrsrcgnh nnd poluy dcvclupnum
rog ,dm? cqual cducauonal _opportunities for such se-
verely atfected rural youth as migrants; native Ameri aris;

dnid those hivingin e r.il pmx ity

D. Providing ux)rd-
cdudation P“’b

I [ neouraging u)llugca and universities to develop materials
and resources spedifically for taral schools and. o, tragn
schisil persvninel 16 work more effectively in small schuols.

G Encouraping the uxlluuun and dissemination of prom-
isiiig and athier apjirog -
nation relating o rural education as well as the sharing
ot services and resources antong educational organizations
.md agenaies.

ferences and workshops,
I Providing a forum for all those involved in public edu-

canton n rural areas=-mdduding teachers; admustrators

board members; and members of the rural commuanig

¢ whereby  they may (Gin rogether profession-
allv and exchavge ideas.

] Stressusg the nieed for pablic and privace agenicies o de-
Celip spedific educatonal miteriials and wohinology ap-
propriate to Children i rural arcas.

Association Objectives

diiize interndl structure to furm and (JRc positions on
1ssues iavolving rural education.

tL.

Establish lidisorni
q»ruruleuln(unx

h other national organizations related

hip and ve partic n of
teachers, adonistrators, board members and members of

the ruml communiey at large.
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1. Eiilirii active participation of Execunve Board (Change

mbu;hm Ui (uh)

5. € Lh.l

) Dlrcuor.

7. Secare centeal dffice s(nff

8. Establish. communicaton system atihizing delegate sys-
temi, publications, legistitive aind edudational dgency ton-
(JL(S

: BLlish stite delegate systerm and cnl..rgc nnmhcrahlp
struciure.

10. Provide ex-officio statas to wicrease rural atiot repre:
sentation and expusure to rural eduiation progrims aind
dctivities.

11: Provide travel resoa for REA officers, Ex
mu(cc, or-other representatives to travel an
in rural rela(cd Lonrrchcs e,

[1JNILIPJ(L‘

13. Establish u)ordlnaung committee—task fmu: represens
tative of all states.

14. Establish cost- aharmg process to further rural educanon
with selected a ted ageiicies:

5. bsuh.-:h rurnl edugauon reeds—materials and programs,

nine Is and resourves for traiming rural

¢ hor/l personnel presentlyzexist,
17. Provide data (upuhlnahn. rs and media to support need for

spcufu mn(crmls.

rurnn arcns

19. Establish strong ce. “,’?l, REA uffuc o soluu colln( and

brcpnrc for dlsscmmnung vartous pramising practices, ete.

20. Encourage mass mediid to develop tedinglogy 6 serve tu-
ral education efficiently.

21. Impact publishing houses rtgnrdmb rural cmphnsls in

texts and related media resources.

22. Coordinate the establishment nf training programs fut
(()
ofessional adaj

arcas.

H. Promuie use of National Clcnrxnghuuse ERIC/CRESS

and regiana! labs for research and disserination related
to rurn?,cdun.ang)n.

25. Expand  rural
ER!C/CRESS) Dc

disseminate appropr’ te mn(cnals.

27. Escablish speakers bureau file.

28. Urge that redders and evaluators Gf educational programs
for national validauon include rural as well as urban and

suburban represcniatives,
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Flaiining Commlttee

Ruml/Smull bl hnul bup('riiii[iidﬁii

Nunisas Stite Diepartinent of Educa
ton

KSU, Division of Continuing Educa-

uon o ~
Kinsus Nationial Edacation Assouia:

Gicorge Anishitin:
Dale M Denius

Ribeiia Flibicriy

Many o Flanugan
7 o (lun .

Jerry Horn l\SU Collcgc ofEduca(mn ,
DonaldJacobsmeyer  U.S: Department of Education, Re:
gon VI

KSU, Division of Connnumg Educa-
ton

Kansas National Education Associa-
tion o

United School Administrators of
Kansas

Kansas Association of School Boards
Nid:Continent Regional  Educa-
tional Laboratory

Schools for Quality Edacation

k.arun kk“(r
Clay Loyd
M.D. McKenney

K. D .\h)r..ln
Paal N.uhnb.xl

KMichael O. Rooney

Lollege of Eaucatlon
Planning Committees

Transpor(auon
Dt Jamies Albracht

Chairman
Dr. Jerry Horn

Program in’d Presenters Media Suppon Services
Dr. John Horun M:r. Ronald Hoffmian
Dr. V. Ray Kurtz Dr.john Hortin

Eiiii'tiiii 563
7777777 Dr. Stephen Cunningham
Dr. Gerald Bailey

Dr: Mary Harris

D[ R}iii'ild R}m lrlbl..l((
Dre. Margery Neely

We would like to recognize Dr. Robert Scott for his con.
tribations prior to his death on May 1, 1987,
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Hospitality and Entertainment

General Information
Registration and Information S
The conference registration and informacton desk will be lo-
cated in the lobhy of the Holidome to provide 5ari.upanks
with general information on the conference 11:00 a.m. to
5:00 p.m.; Saturday October 15, Afier this tilme, partici-
pants should report to the second floor of the K-State Utiioi
to register. The registration désk will be open 11.00 a.m. o
5:00 puan;; Sa(urday. October 18; 700 am. o 500 p.m.,
Monday, Ouulur 17: and 7:00 a.m. to 12:00 p-Hi: Tucsday,
October 18.

Messages ) o

A message board for conference participants will be set up at
the registration desk.

Important announcements will also be postcd P’casc check
the board periodically for messages and announcements.

Exhlblu

The exhibits will be located in the K S U Ballroom on the
second floor of the K-State Uh’iﬁ'ri' The ex hibits room will be
open Monday, Ouob«.r 17, 8:30 a.m. to 4:30 p-m. and Tucs
ddy, October 18, 8:00 a.m. to 10:30 a.m. Pleuse s stop by to view

the exhibits:

REA tommmcc Mcctlngs

The REA committer meetings will be held at the Holidome
on Saturday, October 15. The meeting room assignments of
the committees will be posted ar the registration desk.

After Sa(urday please inquire at the registrarion desk regard-

ing a meeting place if ddditional meetings are necessary.

Spousc Program

Those spouses interested in aucndmg Pumpkm Patch;”
annual arts and crafts fair, should meet a: the ;ngstra(lon
desk at the Holidome at 1:30 p.m. on Saturday, October 15.
On Sunday, October 16, the bus will leave from the front of
the Holidome at 1345 p.m. and from the K:State Union
parking lot entry at 2:00 p.m: for the Riley County HlS(Ol’lCaI
Society tour and antiquing trip. The bus will return you to
the Hohdomc at 5:15p.m.

Thc tour uf Hmoru Fort Rnlcy wnll Icavc from thc Huhdomc

Umon at 8 30 a.m. on_Monday; October 17: Eunch w:ll be
on your own at (he Ofﬂcers Club Aﬁer shoppmg in (hc a(

Holndumc at 3:30 p.m.



Oii Tuesdiiy marning, spouses shuuld meet at the 7 registration
Jdesk i the K-Stace Uniion ar 8:30 x.m: for the toars of cam.
pus or the McCall Pattern Company. (We will plan to var-
ol T N Ctls.)

Please be sure to be at the designated departure places at the
scheduled tinie.

K.State Union
Building Guide

/ W/ fH b= C,.,‘,',_J \,7

bt oom main balltoom I ]

T baims -
7 - . i . . 1]
P ] e | €OMEOwo0d t
0t Ml suom I -

o R RN
e -‘ﬂ\u\tgllgllngiﬂvctl—l

J w
e _

*s1atercom
calatong

B S 3 L

D 4 anwnlwm . i
22 . . -1 = \
teg 0 ght 100m . _ .

TOuoNsione

Conference Program

Saturday, October 15 tHolidome)

9:00am.
REA Eaccutive Board Meciing
11:00 a.m.-5:00 p.m.
chlslrauun

1:00 p.m.

REA Conitiittree Munuw

3:00 p m. B
REA Delegate Asse mhly

/’(gcnda
I Callis Oider

Presiding: James Jess,
B REA President-Elect
il. Roll Call
lil. Delegate Assembly Mcmbrnhlp
{Delegate Assembly
. Coordinating Committec)
a. Review of Terms

h. Respansihilities
IV. Committee Ri:ii.iiii

b. Nomination & Election
Comimittee
¢. Research Committee
d. Time & Place Commuttee
¢. Communications Committee
f. Legislative Coimittee
g- Resource Commitiee
h. Resolutions Committee
1. Discussion & Adoption
_ of Resolutions _
2. Discussion & Adoption
of Pusition Statements
1. Finance Committee
1. Financial Repore
2. Budget Propaosal '83- 84

V. O(hcr Business

5:30 p.m. .
Social Hour (cash har)

Regu(ranon
12:00 Noon

Luncheon

12:45p.m.
General Session

Presiding: Roy Brabacher; REA

President

-

Conference Room |
Holidome Lobby
Holidoriie

Regein y Balliisii Bl

kii? éi’ﬁiiii iiéi; biéiidéiii

joe Newlin

Joe Newlin

James Jess;

Lowell Torngaist
Freeman Van Wickler

Alan Hansen
Alan Zetler
Glen Shaw

Irene Collings
Bob S(cphcns

Joe Newlin, Glen

Shaw

Regency Ballioom Bil

Regency Ballroom Bl

Second Floor Concourse

Main Ballroom
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Welii vme: H.lvuld Blatibhih Assry-
tant Commussioner of Educational
Services, Kansas  State Depare-
Cment ol Edacaiion

Addiess. Liwrence Davenport, Asis
tant Secretary for Elementary and
Sccondary Educanion; US. De
partment of Educanon

2:15 p.m.-3:15 p.m.

COBCUTICIE Nessiong

()p(mn 1.

A l'tacal W ay o l"ruvu.lc Cumpuur
Literacy to afl Students—-A M ro

- computer Mabile Laboratory

Newtoni W Fink aind Dacid Vii
Sait, Fare Lupion, CO

Presuding: John Shaw, SQE

Optionll

Helping  Teachers With  Classroom
Managemeins. .

Dadglisc DD Chnsienisen,  Superin-

ndent
UsD 315, Colby, KS
Pu:ndlng Joha Kaftan; le:

Optionlll

Rlldllllllalll[) of Schil Site aid Aca-
demie - Achievement i New

~ Mueaco Schools

Helena Martellero and Evercir D.
Edingion, New Mexico State Uni-

verwty

Presiding. Mike Rooney, SQE

Option IV.

Enhane g \uur Arl: I'mgr.am hy Uu

suurces: Case bludl:s from Rural
Kansas o

james W. Hillesheim; University of
-Kaiias

Detitah A. Hillesheim, University of

chry l)unl.,h.nhuh.n KS
Merry, Wade; M Pherson KS
Lyt Smith; Overbrook; KS _
Pik;idiiik’ Chair Beecher, SQE

Option v -

Lsues that Affect the Minority St-

~dent

Charles Ra ‘n; Kansas State Uni-
versity

Presiding: Larry Wade, SQ!:

Option VI

1983 REA Research Award Paper Pre-

- sentation . ~ . .

Cootdiiator: Alan Zeder, REA Re-
searsh Conuniitee

Prescding A O Bowlin, SQE

12

O
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Cottinwood Room

Big 8 Room

Riwiii 212

Rnum Zl ;

Room 207

Sunflower Room

o
9 |
o

3:20p.m.

“Meet the Past REA Presidents” Cere-  Cai's Pause
muny

Presiding: William Dreer, University
of Nurthern lowa

4:15p.m.-5:15 p.m.

Concurrent Sessions

Opuon 1

quudlm k Pederson, Texas Tech

ng Ruth Ann Hackler; SQE

Option 11 B .
Results of Rescarch on K12 and 1.12 Room 207
Rurul &hwl Districis in the

Bruiicjia'?jl;r,ggd lvan D. Muse

Brigham Young University_
Presiding: Mike Rooney, SQE

Omion 1L .

A School-Comniunity Rslauum Plan Bng <} Rliiiii
_for a Small, Rural School District

Steve Toy, Otis, Colorado

Presiding: Delphine Norton; SQE

Option 1V __ . L
“The Smn- ?

]
Oppunumms i Small Sd\oul

_ Districts __

Jamies T Akers, Suﬁéiiﬁién’dérﬂ'
Madison, KS

Presiding: Charles Hoggate, SQE

Option V

The University & Rural Schoals: Ef- Room 212
fm.uvc Partners in Dcvelupmi Sec-

cig G. Colwell, Kansas State Uni-

__ wversity I o

Elizabeth . Ince; Manbauan  High

. Sihiiil'ﬁh:/iiijlriiiﬁii; Kaiisas

__versity

Presiding: Jerry Reed, SOE

5:30 p.m.-7:00p.m.

REA President’s Reception

_{(Holidome)

Dinnier on Your Own

Monday; October 17 (K-State Union)
72:00a.m.

Registration Second Floor Conce
8:30 a.m.-4:30 p.m. I
Exhibits K-S-U Ballrooms
2:30 a.m: o
Breakfast Miin Balltodin
8:45 am. - .
General Session Forum Hall

13

MictoConipiare Aul'u!nl\h_l anguages Coitarwond Ruwiii

SICO Suite Room 151
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Prcudmg j.nmxs jcss. Prcsxdxnldcu

Rural Educanon Assoiation

Wekome: Duane Acker, President,
Kansas State University

Address: Jonathan Sher, Author and
Assiwtate Dean; North Carolina

 Siate Uhiiversity

State ul the Assixiation Address: Dr:
Risy Brobather, Presideni, Ruiil
Education Assaciation

10:00 a.7.

Exhibits and Refreshments

10:15am.-11:45am.

Concurrent Scessions

Option 1

Lungugr Ars

Language Aris in Ruial & hools

Mel Rigys, Kansas State Department
of Education

Developing. Language Arts Curricu-

_. lamanthe Rural School

V. _Pauline Huxges, Caolorado Siaie

niversity

Willa Kippes, Valley High School, -

. FortCollins;CO.

Presiding: Galen Kelly, SQE

Option I!

Computers

The Role of Mictczomputer Technol-
ogy 1n Rural School Curriculum

. Developmenit. Lo

Ceuit R. Truchlood and Kathleen
Flanagan, Pennsylvania Sla(c Uni-
versity

A Un,lquc Delivery System to Rural
Schools: The NMSU—Space Cen-
ter Microcomputer Van Program

Jeanette Marun, Luiza Amodeo and
jerald L. Reece, New Mexico State

Unaversity . .

irrcsldlng Larry Wadc SQE

\hanng To Learn—Learn to Share

Dile Sorenisaii, Corwith, A

Presiding: Bob Mosier, SQQE

OptionlV

Indi wdualized Leuming

Expanding the Rural School Curricu-
lum; _ Success With Self-Instruc-
tional Coniseware

Michael B. Clay, Clay Cunsullanu
Littlefork, MN

K S-U Ballrooms

Sariflower Room

Ruom 212

Room 207

Individu ![zgd Language Arts: Dlag
_ nosis Prescription and Evaluation
Fred W. Myers; Superintendent; Git-
_  pin Coaniy, Black Hawk, CO

Presiding: Sue Saylor, SQE

Option v
Curviculum and Teacher Dcwlopmem
The Role of the School Board, Ad:

ministration; Teachers and Con-
saltaits it a Provess for Curricu-

lumand Development.
Ann Stuarhn, USD 458, Baschor-
Linwood, KS o
Russell Tomlin; USD 458, Baschor-
. Linwood, KS.
Nancy Smith, Kansas Siate Unlvu
snly

A Rural Based Teache Uevelopmen

. Program in Eastern Oregon

R: Doyle Slater; Eastern Oregon State
College

Ted Wi

ams, Ulah State Unlvcrsny
: Barbara Paimer, SQE

Option VI

Time_on Task and Four-Day Weck
Classes

Tlmc on Task and Siaff Dcvclnpmcm

77777 in a Four-Day Schedule

William Timpson, Colorado State
University

Four-day Week Classes

C.L: Stivérson, Colorado State De-
partment of Education

Robert  Richburg, Culorado State

_ University

Prcudmg Eagene Stanley; SQE

12:00 Noon
Luncheon

Prcudlng ﬁ;v_;ﬁn Van_ Wickler,
Execative Committee; Rural Edu-
cation Association

Address: Robert. M. \ﬁonhmgton.

Assistant Secretary for Vocanonal
and Adul( Eduxanon US. De

1:40 p.m:-2:45 p.m.

Cbﬁi:iifii:ﬁi Sessions

Optionl .-

Public Policy and State Agcnclcs

The Quest for Educational Quality as
B Exprcncd in Public Policy _
Thomas E. Moriarty; University of

_ South Dakota
School Finances Rcform A Pulny
_ Analysis

Lois Danes, University of South Da-
kota

Flint Hills Room

Miih’ Ba"room

Flisit Hills Room
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>pc\ ul I:du\ aton: Quahly (‘umml

Lory Lavelle Lal’omnte, Universiy of
\uulhl)nkuu .

lnl.lmg Clyde € .-qull k\tl

Iption Nl
Compuicrs
factlitaniog lnstructional Use of Small
~ Computersin Rural Schools
VYaryl Hobhn; Tom Webel; and Rich
did Phillijps] Uliiicersicy of  Mis.

\unll

\iuhl Task (‘iiiﬁiiijii‘i Neiworking
Applications

Hdugh Pursel and Jim Wheeler, North.
west Kansay Educational Service

_ Cenier, Colhy, KS..__ .

Mresiding: Ray Kuriz, KSU

Jption 111

stff und Cumiculum Development

mproving  the Chmate in. Rural
Schiwils _ThrGagh aii Individaal-

~_ized Staff Development Program

Kathieen Flanagan and Ceuil R. True:
blood; Pennyslvania State Univer-
sl(v

H\m « urn\ulum D-. rlopmem C.m
Cope with Providing an Appmpru

_ ateand (.hal!qngmg Edurauon

?h’vllis,Tii'rim; Director, Curricalum

\puul Fduwation
Delivering of Viahle Special Educa-
tion Services to Rural School Dis-

(n\h
Jack T. Cole and Paul A. Wirth, New
Meéxico State Umiversity
Effestive Use of Spedial Education
| Consultants in Meeting Needs of
_Exceprional Students
Pegty A. Dettmer and Norma Dyck
_ Kansas State University |
Presiding: Floyd Price; KSU
Bption V. .
Pﬁ)j
District Mndcl for l"mf:s's'iliii':il
| Growth
Timotliy A. Rundus; Superintendent;
Kein MoCormic, Assistaiii_Saper-
mundun. and Barhara Palimer,
%)Ard Member, USD #2213, Ulys:
ses; KS
Modifying Factors in_ State School Fi-
tiain e Mais for Small and Rural
Schouls--A Review of Carreiit
_ Stare Legilation
Wiliamn E. Sparkman, Texas Tech
University

Presiding Betie Zikiwund, KSU

16
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Big ¥ Ressii

Room 207

Room 212

Sunflower Room

Option VI

Purent Puun |punon und Indt//«n nees

l.mm; (on
Marv Mo Donnell Harns, Kaisas State
U aiversity

Will Indiiference and Lavk of Confi-

_.dJence Ruin Public Educanon?

Fraiicis W. Maiika, Beaver Valley ln-
termediate Unit Monaca, PA

Presiding: Wanda Reed, SQLE

2:45p.m,

Exhibits and Refreshments

3:15p.m.-4:15 p.m.

Cancurrent Sessions

Optionl .

Public Policy und Saite Agrnun

Lowal Curriculum and State Agencies

Leland Bordeaux, University of South
Dakota

Persannel Policies: For Whom and
How

Marilyn  Charging, University  of
South Dakota

Summary and Future Probe of Plains
SmlcEdu« .mun.nl l"ulu s,
oISoulh Danta

Presiding: Mike Kastle, SQE

Optionll __ __

The Community and Administration

Mation or Merriam?_ How a Rural
Schoul Background Aided in De-

_veluping Leadership Skalls

Ron Wineinger, 1981-82 Kansas FFA

President

Media People and School People
Should be Friends

G. Kent Stewart, Kansas State Upii-
versity

Presiding: Doug Spitiman, SGE

Option il
A Research and Development Agenda
for Raral Education -
Robert E. Stephens, Um\usuy ()l
- Maryland
Presiding: Paul McNall, SQE

Oplioan o

Teucker Drop-Osit and Recruument

Teacher Drop-Out: A National Dis-
grace

Witham 1. Kurtz, Southwest Texas
State University
Re(?uii;é;\} QBJ ﬁé&éﬂiii;;\ of Special

f\orma Dyd@ Ransaa Sulc University

Presiding: Garry Norris, SQE

Room 213}

K-S U Ballrooms

Room 212

Roum 207

Big 8 Room
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Upllun AV

Fhe hivaot of P\hn O OMPaiers oii Ru-
i SChoals

Frank A Siadh, New Meaco State
University

Prewding Larry Geall; SQE

()pnun Vi

The Winld g Ruml f‘duullunl

Jupanes Serinar on Educanon, Man-

ageinent and Te hnuluhy,rl‘)ﬁl )
LaVelle . Wittmer,  Superimtendent,
wk L, OK
\up\n'\lo..nhn( Lnb.m
o .OK
Tam Sunmers, Tuba Coutty Su-
pennrendeng; OK

Servng - the, Career Developines
Needs of Raral Yoath :
e ; {iigl\ Director of Kansas
~ Careers, Kansas State U
Presuhng  Karen Schadel. SQE

Option Vit

I'ditng the Rural Back i Rural Edu-
lJlI\"\

Keigh Hubel, S.W. State Univeraity,

~ Muarshall, MN

Pressding. Gary Ko, KSU

4:30 p;m.-S,:JO p.m.

< '{iiii ariciir Seasinii

lnumn g bludv.m Ouunmcs anJ
A Report on Local Tinplementa-
Gon .

Robert k James, kansas 5(3(: Um
versity and Ray Woods, USD 383,

. Munbatan; KS

Prcsldmg Lcub:hg" KSU

J.m on l:Juumm -
Dale [)uum, Kansas State unn
ment of Edacation

Presiding. Jini Harnis, SQE

Optian m o

A Model Suaff De \.clnpm« il l‘mgmm
for Rural Edudators

Gerald D Badey, Kansas State Uni-

N YU AT 2

I"’L iisD mi Nﬁiiﬁaiisii;

lnsu\lmg R.uldy Lake, KSU

Optiontv.~~

“The 3-MS" Making Miccocosnputers
Meaniiigtal With  ni-Service

nr[shups

Harold  Custer Whiteside,  Kansas
Stare Universuy and Steve Kelle-
poaiis, Prinicipal;, Haviland, Kan.

Sdy
Presiding. RMary McDoonnedl Harns,

Sanflower Rodin

Room 213

Fliiii Hills Rixiiis

Cotonwood Room

5:30p.m.-6:30p.m.

Sixial Hoar (Raniada lnn)

Sixinsored hy: Schoal Specialty \up
py. Ine, Saling, Kansas

6:45 p.m.

Banguet o B B

Presding:  Jerry  Horn,  Assoqiate
l);.m College n( Edac atioii; Kan-
Y ty

Emertainment: W.nnq,u RS, UsD

I’ZUJJ:I lhml

I kS” ()u(;lundxn, Rur.nl Adniniins
trakar

2. SQE Student Essuy Award

3. REA Rural Rescarch Award

Presentation:

Thomas R_Dix King, t
ernar, State of kamas

Duane M. Nielsen, Vice: Chauman of
the U.S. Departntent of Education
Raral Edacation Cosiniicee and
lkpuly Phirector of thie Division
Int

9:30 p.m.
Optional tour of Aggreville

vanon and Development

Mam Balleoom

Tuesday; October 18 (K-State Union)

7.00 a.m.-12:00 Noun
R«hn;u.\nun

8:00a.m.-10:30 a.m.
Exhibiis

';56 am.
Hreakfast

Presiding: Joe Newlin, Executive Di-

tecior; Raral Edacaton Assodia-

R Jacobsmeyer, Kutal
Ldu«auun Speuishst, U.S. Depart-
_nientof Education; Region VIL

t Haderlein, Meiiibet of Na-
wonal Commissinn on Excelleiice
i1 Education and Past President of
Natooal School Board Assadia
tioh, (m.ud KNanisas

9:15am.
Exhibiis aiid Refreshiments

9:30 am.11:30 a:m.

REA Husitiess Mectitg -

Presiding: Roy Brubacher, r‘rulduu
Rural Education Assoaiatian

9:30 a.m.-10:30 a.m.

Concarrent Sessians

Oplioﬂ l

l
(ully Adoptedd
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Second Floor Concours
K-S.U Baltrooms
M;’nn ﬁiiiumm

Ktain Balleoom

K-S-U Ballrooms

Farum Hall

Big 8 Roun




E

Sheryl D Cleverley, Charlotte Syaty,
Max Wilson  and  John R

Feodonia: Kaiisas

Vo Gniotil A),rlhu\llu\s—llnph!\Ill,.,
the Agrice
Dan K. Gutshall, Torganoxie, Kansas

Piesiding: Moereit Arwell, SQE

Option Il

Nuprereivion and \lu}, D dupmull o

A Workiig Reliiionship~3killed Sa-
pervision aind the Teacher

Mucbael Al Culp, Larry Bowser, and
Gene  Johnson;,  USD #2345
Tojwka; Kanias

Seatt Development Through Gradaate

- kBdacationin a Rural Commaiiuty

h.mL Diadrynple and Charks S hwahn,
L Iglt » -bluhidu R

Jim_Kincad; Head; Department. of
Education, Culsrado Siate Uni-

\( r\uy

Preading. Bully Noers, SQE

Option (11

Financial Planning and Forecastung
for Rural Schoil Administrators -

Glenda M. McDonald and David G.

~ McDonald, University of Kansas

Preniding: Kennedh Rogg; SQE

Opuon v

Chitiaie Vixatonal Edavation: Ex.
panding Vocatcnal Offerings of

~ Smait Rural School.

Vi Hobbs and Darryl Hobbs; Uni-
cersity of Missoari

Presding: Johi Parmiley, kSU

10:40a.r L-IlﬁOa m.

Concurrent Sestions

Teamn Deasion Making: Invalvement
With Accountability or Adminis:
trators’. Evalaadon lostrameins—
What Good are They?

Donald R Dittman, Superintendent,

 Alma. K>

Previding: Roy Bartel; KSU

()p(mu u .

Nk aalizaton Raval Sihools and Publi
RlLl )ni

Student Acavities Provide an Oppor-
tusity. f»r Soualizatuon of the Ru-

Hn)d H Prive, Kansas Slau Unlv:r
slly

Small St hool Public R:Iauons

joan M Fuhrman, Standia, Kansas

Prexiding. Lyle Klamm; SQE

0
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Fiml “lli.s k\min

Cottonwood Room

Flint Hills Roam

Cottonwood Room

Option 1l __
Recruitment and Retention of Eduda-
wonal Personnel: The Kansas Re-

- LLI")JII)(I(UII\II\;M wiel
atrwia l’ Kells, Empona State Uni

Pruldln;, Mike Holen, KSU
11:50 a.m.

Luncheon

1:00 p.m..
Toar. tw Ahlluu. —Bu: Ltes aves i\ Sl.un

Jomg”a( lOO p.ia. (Ruurm to
Manhauan at 5:45 p.m.)

6:30p.m.

Western l':arhcque Dinner

Presiditigs Dr: Jerey Hiarii, Assidiaic
- Dean, Kanssas State Univenity

Hosted by College of Education
_ Planning Comnutiec

(ﬂua will leave from Holidome at 6.15

p.m)

Wednesday; October 19

8:30 a.m. i i o

Posc-Conference  Exccutive  Board

_  Meeting .

Presiding: James Joss, Pumhm Rur.:l
Education Assx tation

21
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Exhibitors
{as of September 1; 1983)

Center for Economic Education

Contact: Dr. Mary Harris

KSU: Bluemaont Hall 201

(911)532:5597

Center far Law-Related Education

Contact: Dr. Charles Litz

KSU, Bluemont Hall 223

Manhatean; KS 66506

913)532-6367

Center for Rural Education and Small Schools
?S)li(ﬁ(ti Jerry Horn

KSU College af Education

Bluemont Hall

Miithattin, KNS 66506

913) 532.5886

hildren's Press

l0 South Main Street

ity Blue Pring; Inc.”
Contact: Orvel L. Baxter
1200 East Waterman

ox 544

Wichita; KS 67201

316) 265-6224

Coronado Pablishers
Contact: Martinez Denman
3635 Campbell
Ei@iﬁi.)’i[s;Ciriy;r MO 64109

[8316) 561-1343

Custom Data Systerns Specialists; Inc:
Contace: De: David L: Earson
Bennetr, CO 80102

303) 644-3186

The Delmer F. Harris Co., Inc.
Contact: Delmer Harris

517 Broadway

P.O.Box 278 _ .
Concordia, KS 66901

[913) 2433321

22
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Educational Considerations
Contact: Dr. Charles Litz
Kansas State Uiiiversity
Bluemont Hall 223
Manhattan, KS 66506
{913)532-6367

Contact: Marilyn ). Giese

214 N:W: Kline

Ankeny; |A 50021

(515)964-1372

Kansas Association of FFA

Contact: Greg Schafer

Kinsas State University

Bluemont Hall; Room 014

Manhattan, KS 66506

(913)532-6424

Kansa: Carcers

Contact: Lisa Brown

Kansas State University

Blgemont Hall

Manhatran, KS 66506

{Y13)532:6590

Kansas Center for Community Education
Contact: Dr. Robert Shoop

Kansas State University

Bluemont Hall 209

Manhattan; KS 66506

(913)532.5533

Kansas School Public Relations Association
Contact: Sandy Terril

Ell-Saline High School

Box 97

Brookville; KS 67425

(913) 225-6633

Kansas State Department of Education
Contact:_Robert Gast

120 East Tenth

Topeka, KS 66612

{913) 296-4876
The MacMillan Publishing Co.
Contact: Michael Blanton

825N.E.96 Terrace

Kansas City, MO 64155

{816) 734-5664

Mental Health Association of Riley County
Box 666

Manhattan; KS 66502

23

160 BEST COPY AVAUABLE



Zaner-Bloser -
Contact: Cathie McNiel
FI7 Benpanun Sireet P.O. Box 37297
Clarroll, A 51301 Omaha, NE 68137
{712)792.5852 (402) 895-0797
Englewood Cliffs; NJ 07632 2500 West Fifth Avenue
Radio Shack Coluinbis, OH 432186

R (614) 486-0221

Preniice-Hall, Inc. ]
Caotitiice Madreeii Fitzgerali

Contiace: Roseiary Shiels

SHW West +ith Avenue
Denver, COB02i2

{301y 424°44067

Rural Education Association
Cuntact: Joseph Newhn

Ofice for Rural Education

IOV Education Buiidlhg

Colurado State University

Fort Collins, COB0S23

(301) 491.7022

Ryfam, Inc. o o
Contact: Alan E. Ryder and Robert C. Ryder
11732 West 86th Terrace

Lenexa, KS 66214

{(913)492:9030

Schools for Quality Edacation
Contact: Ken Rogg

Pavla, KS 66071

(913) 294-3933

School Specialty Supply, Inc.
Contact: Bob Carter

Box 287

(917) 484.2551
P.O. Box 1327
Salina, KS 67301
{913)827.045!
Contact: Lows ). Green S )
300 North Woodlawn; Saite 30 Acknowledgements
Wutuea; KS 7208 Special chanks to:
(116) 6830295 Manhattan Convention and Visitar's Buread
WOS Data Systems Kansas Power and Light Compariy
Contae: Dogg Dupy School Specialty Supply. In.
Lawrence Mahoney Kretschmer Prsducis
455 Austin Kansas Wheat Commission
PO Box 744 Bit 'O Gold Cheese; In«.
(W13} 4627581 Warnego U.S.D. 7320
Manhatan U.S:D: 7383
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Rural Education:

76th Annual Conference of the
Riiral Education Association
_ Westwater Inn
October 6 - 9, 1984
Hosted by: Eduicational Service District 113

601 McPhee Road S.W.
Olympia, Washington




