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ABSTRACT

A 3-year cooperative program between the College of

Saint Rose (Albany, New York) and surrounding rural school districts

has two main goals: to help rural Chief School Officers (CSOs) design

staff development activities to meet educatzonal needs of

preservice teacher education program so that graduat1ng students will

be better prepared to _provide services_to rural_ handicapped students.
During the program's first year (1983-84); 13 CSOs responded to a
needs assessment survey related to program goals. It is planned that

three rural regions; organized from 15 districts, will collaborate
with the college through rural teams composed of administrators and

faculty and/or school board members. At an orientation meeting in

November 1983, generally-held concerns of CSOs were identified as:
attitudes of regular classroom teachers toward mainstreaming, the
need for inservice and the need for appropriate materials and
instructional strategies for ma1nstream1ng In March 1984, a meeting

between College faculty and Region I CSOs included presentat1ons on

rural inservice activities through the Board of Cooperatxve Education

Serv1ces, rural inservice uszng consultants, and strategies and

issues for learning disabled in rural areas. A College Task Force has

been established, has interacted with the Region I rural team, and

has begun to thznk about curricular changes. Assessment survey
results are appended. (MH) N
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Improving Service to Handicapped
Students in Rural Areas: A& Program
This program reported herein, funded by the Office of
Lducution, is concerned with the education of haidicapped students
in rural school districts: It is designed to help rurait Chief
School Officers (C30s) implement staff development programs
iddressing the problems encountered in meeting the educational
néuds of students with handicapping conditionss In addition; the
program is designed to help the College of Saint Rose Education
Division improve thneir preservice curricutums
The Education for All Handicapped Children Act (P.L. 94-1L2)
mimdates that handicapped children receive a free, appropriate
pubtic education in the least restrictive environment. This sct

pubiic education. Colleges of education have modified preservice
curricuia to prepsre regular classroom teachers to meet this
chalienges

For the immediately preceding four yesrs, The College of

related to attitudinal and curricular changes consistent with
P.L. 94=142 in the preservice training of elementary; secondarys

spucisl education and communication disorders teachers: Thos»

This project is supported by a grant from the United States

Depurtment of Education (Grant No. GO08301642):

3
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Cliiys ore now in pldcé.
llowever, the instituted changes in curriculum did not uddress
Jilidh medidts cervicss to the handicappeds Cole und Runkin (1981)
not.d that programs that successfully mainctream students with
f¢ hot always successful in rural districts: Sher (1978) pointed
olit that federal educational sgencies had historicatiy overlooked
thc différing needs of special education students in rural areas.
Othirs (Helge, 1980, 1981; Tunick; Plutt; & Bowen; 1980;
Vasa & Steckelberg, 19815 detailed che c¢ifferences between rural
ind urban districts that highlight the difficulty of delivery of
sérvices Lo handicapped students in rurai settings: sparse
popiilations, fewer students with handicapping conditions; isolation
f%r'o'm professional development opportunitics, negative and
uninformed community attitudes toward the handicappcd, min sinl
financial bases:
For such reasonss; it appears that the rurusl teucher must be
more sdaptive and resourcefil, stretching availa.bie resources
cervices to handicapped students in rural ureas sre the often long

distunces to and from schools, uncertain road conditions; and

(V-
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qbuontéeism (Lotham, 1981). Helg: (1981) hus identified all the
major conponents of complying with PiLi 94-142 as problem urcus
for rursi schools, not the least of which is recruiting and

rotuining qualified staff.

identified needs A collaborative endeavor between CSR and
surrounding rural schoot districts,; the grant provides services to
the local schoois and a field base for generating and testing
preservice curricutar changes

The program has two main goals:
(1) To assist rural CSOs to design staff development activities
which address the specific problems encountered in their school
districts in attempting to meet the educational needs of
handicapped students in regular clasSrooms.
(2) To estatlish a preservice teacher education program at CSRK
that produces graduates with tha krowledge, skills, and attitudes
which will ecnable them to successfully work with muinstreamed
learners in rural school districts.

Five general objectives flow from these goalas

#1= To improve the education of handicapped students in

regiilar classes by helping CSOs plan staff development programs
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ddide soning the needs of personnel at the school builling and
dintrict taveiss
#5. To wtitize the expertise of rural CSOs (znd teachers and
Sohiool hoaed members) to improve the prescrvice curriculum; Juch

uFfectively with handicappad learisrs in rural school ssttlivgs.

#4- o provide practicum and student teuehing vattings in
districts are being aidressad.

#i= T5 provide preservice students the opportunity to serve
s "rursl interns” in selected rursl school districtss (Rural
interhs will work with a mentor in a rural setting after having
conpleted student teachings)

#5= To provide a mode] program for other teacher training
inftitutions.

The program is in the first year of a three year sequence.
rural school districts and from the education faculty at CSR.
Thece initial groups will then be the catalyst for interaction and
chanige in both constituent settingss Appropriate evaluation is
plunned for every stage of the program.

Of the 2l school districts in the geographic vicinity of CSR,
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14 uro clascified by enrollmént and community type as rural schoolsa.
(Nuw York State does rniot have criteria for ror label schools us
rurdal, suburban, or urban.) All 15 such identifiéd school districts
liive agreed to work with CSR on this program. BEach district has
idontified s team (administrator and some combination of faculty
and/or school board members) to participate in the program. They
have been organized into three geographic regions, designated
Regions I, II, and III. Each region will experience similar

intaraction with the college in rotation. Planning meetings with

At the college; one faculty member in each discipline of the
cducation division has volumnteered to serve on a task force which
interacts with the rural regional teams. Needed curricilar
changes will grow out of this interaction and be communicated to

the remaining education faculty; who will then formulaté and

During this Tirst year of the program, needs assessment has
beon a priority. Preliminary assessment of CSOs was conducted by
miil during the summer months. This was followed by o meeting of
the CS50s snd the grant staff during the Fall semester at which

regional groups generated consensus lists of needs and concerns.
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Repion I in their school settings to estublish an uppropriate
spimidn For the first Region meeting in Murch, 198, The educuation
fucwlty was brought up to date on the grant progruss, volunteers
Tor the tusk foree were recruited; and fuculty were pre-ussessed
on knowledge ond attitudes about educating handicspped learners in
rural settingss Data were collected on what courses and curriculy
sre currentiy addressing the topic of rural sducation. CSOs were
surveyed on numbers/kinds of handicapping conditions in their
district and what staff development activities had Leen offered in
the past three years in relation to serving handicapped learners.
Hach member of the regional teasms has been pre-ascassed on
knowledge and attitudes about educsting handicapped learners in
rurdl settings.

The Region I sequence has been initiateds Using the summer
pro-assessment and the consensus lists; the program director and
coordinator discussed with the CSOs which needs should be sddreéss:
it the Region I meeting in March. The agends. included three
préSQHté;tionsf "Mechanisms for Rural Inservice Activities Through
BOCES" (the Board of Cooperative Ediication Services); "Strategics
snd Issues for Dearning Disabled in Rural Areas;" and "Mechanisms
for Rural Inservice Through the Use of Consultants.” In uddition,

the CSR Task Force met with the District Teams in o small group
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netivity thut generuted a Iist of skills end attitudec needed by
the 1wul tencher, The Tinal activity of year onc witl be
two-duy workshop in late Spring for ail 1) school districts and the
CuR sducatbion faculty to be presented by Doris Heige and
Lorry Marrs from the Americun Council on Rural Specisl Educution
(ACRES). The first day will Ue a workshop for administrators and
othivrs ori the Region Teams on inservices and problems of
mainstredming in rural areas. Duay two will be a workshop for
teschers, parerts and college students on teacher preparation for
rural tedching, covering critical issues fuacing rural specidl
cducators and mainstreuming in rural areas.
Assessment Instruments and Results
The needs assessment of CSOs conducted in the Summer of 1983
ddlressed the issues of meeting times, pluce and format of group
mectings (Section I); needs assessment in regard to grant
ot:jective number 1: To improve the education of handicapped
students in regular classes by helping CSOs plan staff development
programs (Section II), and needs sssessment in regard to pramt
objective number 2: To utilize the expertise of rural CSOs in
local education agencies to iImprove the preservice curriculum at

CSR; such that graduating teachers wiil have the skills to work

morc effectively with handicapped learners in rural settings

(Section III).
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U:ible L contuins the results from Section II of the survey
roported i percontage of those responding (N:-13). Respondent:
votod the importance of each itém on « ucalc of 1 to 5,

unimportunt to very importént, respectivély. The expressed nced

for hoelp in stuff development planning und instructional strutegins
win groater thun that for information regurding handicupping
conditions.

Insert Table 1 about here

Tible 2 contuins the results from Section III of the summer
C5U uurveys It is reported im percemtages of those respondings
Reiipondents sxpresied strong needs for informétion and interaction
With coliege faculty and students in order to effectively impuct
on preservice curricular change.

Insert Tuble 2 about here

At the Urientation meeting in November, 1983, the district
¢3S0 worked in Regional groups to generate consensus lists of
nseds and concerns. Generally held concerns included the attitudes
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wpproprinte materisls snd instractionnl strotegies for
msinstreaming; and the need for inservice: Problem areus
identificd were u lack of programs for the handicapped; travel
handicepped, and problems associated with insufficient numbers of
ntudents within identification éé%éééfiéé; Concerns and ideas
genersted by single Regions; but not reflected across regions
included a desire for the project to concentrate on the secondary
approach, . suggestion that student teacher experiences and
iﬁsefi}ice activities be combined; snd on appeal for inservice in
the areas of art, music, and adaptive physical cducation.
Pra=sssessiicnt of the CSR faculty and the Region teams on
knowledge, attitudes and needs was condiicted prior to the first
regional meeting in March. In addition, the CSR faculty were
ssked to report the current status of rural education in the CSR
proservice curriculums This Faculty Survey (pre-nssessment)
contained six sectionss Nineteen full and part time faculty
respondeds (Not all facuity responded to ail sections or
questions within sections:) The Regional Teum Surves conbtainad
L of the sections on the CSR imstrument. Oniy Region I has been

responded.
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Section 1 consisted of five short answer queutions designed
£6 Luvess current knowledge and attitudes about special education
in rurul settings. Asked to "List the characteristics of rural
1if~ that probably limit services to the handicapped, compared to
survices in Urban or suburban settings ;'; commonn CSR faculty
responses were distance to services; limited funds; fewer students
with hundicapping conditions; geographic isolation; lack of
support groups, and inability to attract qualified personnél. The
yural Region I responses inciuded; in addition to the above,
problems of the family of the handicapped and the need of
sdministrators to weor "many hats."

Characteristics that might contributé to better services for
the hundicapped in rural areas were seen by ééﬁ faculty to bé
those aspucts of rural life that contribute to & sense of
comminity: concern for others, spirit of sharing, community
involvement in church and fire company, snd teacher:s living in the

communitys School factors, such as smaller classes, more

Responses of CSR faculty to "List the organirzational

difforences of which you ure currently aware between rural und
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wrbun/suburbun school districts that you think would impact upon
the: qelivery of rervices to the handicapped; e.g: persormel and
job descriptions” included recognition of fewer administrators in
rural areas; lack of administrator with sole and direct
responsibility for programming for handicapped; tack of personnel
with éﬁééiéliiéd training; and the need for specialized personnel

to travel smong rural schoolss In a positive vein, some CSR
fuculty noted that rural schools sometimes.have greater control
over their BﬁdFéts and greater autonomy than other school districts.

Other issues raised by the Rural Team members concerned Probléms
staff turnover, isolation from regular teschers) and burn-out
coused by multiple responsibilities among service providerss:

CSR faculty were not able to list many external resources of
which they were aware that were awailable to aid the rural,

regulir classroom teacher in servicing the handicapped: #Although

resources, most listed only BOCES and the State Education
Department.
Acked to 1ist "any characteristics, knowledge, or skills"
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cultural awareness, Responses from individual {aculty mentioned
huving to generate materials of low cost, dealing with less
well-educuated parents, needing more background information on
rurazl handicapped, and dealing with fewer resources. The Rural
Teasm responses centered more on the need for broader skills
because of the lack of specialists in rural areas.

Sections If and IIE of the Facuilty Survey assessed the
current coverage of rural education and handicapping conditions

curriculums In 45% of those courses; educational setting is
currently being discussed. In tnose courses in which setting is
2.23 hours (SD=2,07), going from a low of 1/2 hour to a high of
9 hours. Apportionment of time scross educational settings is
equal for only 31% of the courses reported. Urban settings
receive the miost time in 4o% of the courses; suburban in 27%;
urban/suburban combined in 33%. In‘ég course reported did rural
settings receive the most time. Rursl educational settings

reccived the least time in 67% of the courses reported.
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For those NON-SPECTAL EDUCATION cources reported on (Section
to the objectives of 80% of the courses: The average amount of
time spent discussing handicapping conditions per course is 2:19
hours (SP=1:37)s: While in 90% of the courses specific handicapping

conditions are discussed, only 17% of the reported courses give
equal coverage to all the major handicapping conditions. Mental
retardation and learning disabiiities receive the most coverage;

Jection IV was a Lykert Scale attitude questionnaire. The

Questionnaire was developed and val idated under the previous

Dean's Grant. It was designed to assess the degree to which

participants in the grant activities concurred with the attitudes

objectives. Since the attitude values remain the same for the
Rural Education Grant, the instrufient is still appropriate. The
responding faculty disagreed with the grant staff on statement 9
(See Table 3), with which the staff agrees; gave mixed responses
on stutements 1; 15; and 16; with which the grant staff disagree;
and on 2, 6; and 17; with which the grant staff agrees. All
other statements were rated in the direction of grant staff

sttitudes: The Rural Teasm members disagreed with the grant staff

|
w
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on :tutement 17; with which the staff agrees, agreed with
stitement 1; with which the staff disagrees, and gave mixed
rosponses on statements 2 and 6 with which the staff sgree und
on statements 3, 7, 1, and 16 with which the grant staff disagrees
T:ble 3 includes the percentage of responses at each point on the

scule from strongly disagree to strongly agree for both the C3R

Insert Table 3 about here

personal needs for more information on a variety of relevaut
topics. They responded in accord with & scale of T to 5; little

or no need to urgent need, respectiveiys There was little urgent
nieed expressed by CSR faculty for information on any topic.

Topics with moderate need among the faculty were: sources other
than BOCES available to rural districts; state testing requirements,
problems of rurat education; CSR preservice programs (mainly

respondents expressed Strong to urgeunt needs for information

about instructional technigues for specific handicapping conditions,

for other resources available to rural districts; for attitude



Improving Service
17
changing technigues, for grant objectives and activities, for C3R
preservice programs and for staff development technigues. Tuble b
includés the percentages of faciulty and Rural Team members
rusponding at each level of the scale.

Insert Table 4 about here

ficulty in regard to the grant programs Again, no urgent needs
were expreuSed, but moderate needs exist for each type of personal
contact: C80s, teachers; parents; Board of Education members;
handicapped children and grant staff., Table 5 includes the
percentages responding at each level of the scale little of no

rieed to urgent needs

Insert Table 5 about here

noticed.

[ =Y
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The number of idemtified handicapped children in the
has a self-contained special education class; all three have
resource roomss Only one school district reported prior staff
development efforts directed toward implementation of federal
and state laws regarding education for all handicapped childrens .
Major staff development vehicles reported by the three districts
included inservice credit; graduate course credit; two
conference days per year and BOCES inservice offerings.

The outcome of the interaction between the CSR Task Force
and the Rural Teams at the March meeting was a list of
statements related to skills and knowledge that should be
imparted to preservice teachers regarding teaching in rural
districts. The list fairly closely replicated the results of
the preassessment survey reported aboves The CSR Task Force
had & follow-up meeting at which they decided that they had
much to learn yet, but wowld begin disseminating what they had
learned so far to their colleagiess

Summary

The first year of the progrem has been devoted to needs

sssessment and beginning programming with rursl Region I.

The needs assessment indicated a desire on the part of the

i
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rural CS0s for help in staff development planning and
instructional strutegiess These needs have been addressed in
the Rdgiéﬁ 1 March meeting and will continue to be addressed ut
th. June meetings The interaction with Region I will be
analyzed and the analysis used to plan the Region LI and III
éyéléé;

The CSR Task Force has been established, has interacted
with the rural team from Region I, and has begun to think about
curricilar change. The current curriculum doés not address
rursl education setting with the same emphasis as urban/suburban
setting. However, handicapping conditions have beenéin"c’egratea
into the curriculum successfully as a result of the previous .

Deuni's Grant.

[N
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Tuble 1

Noods Assessment of Chief School Officers

in Repurd to Grant Objective X

Precentage of Responses

e

(unimportant to very important)

Expressed Needs , 1 2 3 L 5

Staff Development Planning

Using outside consultants 0 8 31 38 23
using in-house expertise o 15 8 38 38
Uusing BOCES resources o) 15 15 62 8
using resourcés of other

schools 0 15 38 23 23
establishing in-house

resource teams 8 8 23 46 15
developing agendas for

staff development

and training 0 8 15 62 15
selecting materials for

staff devetopment and

training o) 8 15 77 8-

(table continues)
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Percentage of Responses

(unimportant to very important)

Expressed Needs 1 2 3 L 5

8taff Development Plamming
techniques for
facilitating o 8 31 38 23
techniques for
clarifying attitudes
towara the handicapped 9 g 45 18 18
Education for Learners with
Handicapping Conditions
descriptions and symptomology
physical handicaps

hearing handicaps 55 18 9

visual handicaps 55 18 9

6 17 8

mental retardation

o o O O
@ O W

learning disability
emotional handicaps 0 0 25 25 50

commurnication disorders 0 0 33 17 50

(table continues)
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Percentage of Responses

(unimportant to very importart)

Expressed Needs 1 3 3 4 5

Education for Learners witu

Haindicapping Conditions
instructional materials for
handicapped learners 0 0 38 5k 8
instrictional technigiies for

6 3

(@)
(o}
@

handicapped learners
resources: federal, state,

college, BOCES; parent

groups 0 5] 3t 58 31

Federzl snd State laws

(S
(§3]]
N
Lo

and regulat ors 5 31 23
alternative testing

techniques 0 8 38 38 15
parent-teacher-schoot

reiations 0 0 Lo 33 25

(table continues)




typresced Needs

Educition for Learners with

Handicapping Conditions
behavior management

Improving Service

oh

Percantage of Responses

(Unimportant to very importarnt)

1 2 3 L 5

0 o 23 31 L

Note, Not all respondents answered every question.

Where percentages do not add to 100%; it is because of rounding.
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Table 2

licods Assessment of Chief School Officers

in Regard to Grant Objective 2

Percentages Respording
F L . ,
(unimportant to very impor

Preparation for helping CSR staff 1 2 3 & 5

Description of preservice program o) 8 15 45 31
Copies of the competency based
program descriptions 0 0 23 38 38

Discussions with faculty about

(R Y

the preservice program 0 0 15 54 3L
Discussions with students about

the preservice program 0 8 8 54 31
Visits to CSR, including class

observations o © 31 6 8

Note. Not all respondents answered every questiof.

Where percentages do not add to 100%, it is because of rounding.
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Attitude Questiounaire

CSR Facuity and Repion L Team

Statement Percentage Respording
CSR faculty (N=18) strongly sgrce to strongly dissgree

Rogional Teams /V=9) 1 2 3 L 5

1. Ciurrent financial conditions
consideration in expanding
services For students with

33 1t

ON

handicapping conditions 6 bl
67 22 11 6 O
2. Teachers should require
handicapped students to
meet the same academic
standards as non-handicapped
students studying the same

course material 6 28 33 17 17

(tabie continues)

26
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Stutement ] Percentage Responding

CSR faculty (N=18) strongly agreec to strongiy disagree

Regional Teams (g;gj 1 s 3 L 5

5. The emotional needs of most
handicapped students can best
be met by placement in

specisl classes for those with

handicapping conditionss o 17 6 4k 33

4, When handicapped students

are in regutar classes,

regutar education suffers; o 17 6 39 39
22 22 44 11

C

Administrators, in general,

“J
L2

have little control over the
day-to-day treatment of
handicapped students in their

institutions. 0 28 6 33 33

(table continues)
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Stutemorit Percentage Responding

CSR faculty (N=18) strongly agree to strongly disagree

kegionul Teams (N=9) i s 3 TR

s The educational needs of
most handicapped students
can best be met by placement

in regular classes for most

(WS ]
(WS ]
(@)

of the days 11 33 22

o
oy
-3
(@)
(WS ]
(WS ]
(@)

7. Students with special needs
cannot compete with normal
students in most education

programs s 0 11 22 w22

8. A handicapped student will
probably develop a better
sélf—ééﬁégpt as a result of
being placed in a regular
class. | 11 5 28 i1 ©

i1 67 it it ©

o (table combimies)

8
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Statement

10.

11.

CSR facuity (N=18)
Regional Tearms (N=9) 1
Handicapped students should
be inciuded in regular

cducational programs even if

they canrot benefit from

standard instructional

Haterials. 0

Administrators should accept

responsibility for the daily

treatment of handicapped

students in their districts. 39
22

Special techniques can be

developed to improve rearning

of students with special needs

in most educational programs. 33

29

2

17

56 .

Ly
67

61
56

Improving Service
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17

22

Percentage Responding

strongly agree to strongly &i

17

1t

17

O

(@)

(table continues)

29
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Stitetient Percentage Responding

CSR faculty (N=18)  stronsly sarec to stromgly dissgree

Regional Teams (N=9) 1 ) 3 b 5

2. Students who have special
needs have problems that

are often uncontroilabies o 6 39 39 17

13: It is reatistic to expect
non-teaching staff, e:gs;
administrators; Jjanitors;
secretaries, counselors; to
be prepared to handle the
special needs of handicapped
students. 22 56 11 11 0
22 56 11 o 11
14, When hHandicapped students
are mainstreamed, they are
Unfairly placed in embarrassing

" and frustrating situations. 6 o 11 56 17

30 (tabls continues)

[
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Statement Percentage Responding

CSR faculty (N=18) strongly agree to strongly disagree

Regionat Teams (N=9) i s 3 N 5
15; Vocational programs for the
handicapped are a sham because

they prepare students for

16. If a student camnot achieve
the normal skills necessary
for success in a subject, s/he
shoiild riot be involved in the

programe. 0 28 22 Lh 6

17. Students with special needs
can b’é evaluated by tests
designed for school-wide
administration, e.g., PEP,

Regents. 5] 28 28 28 17

' 31 (table continues)
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Statement Percentage Responding

CSR faculty (N=18)  strongly agree to strongly disagree

Regional Teams (N=9) 1 2 3 4 5
18, Students with special needs

shouild not be included in

vocational programs which

require the use of

potentially dangerous

machinerys 0 1 17 56 17

19, The improvement of social
skills of students with
handicapping conditions is
a responsibility of the
school. 33 6t © 6 0O

33 67 O o ©

~ (table continues)

-
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Stutement Percentage Responding

CSR faculty (N=18)  stromgly agree to strongly disagree

Regional Teams (N=9) i 2 3 4 5
20. PL 9L4-142 has made

significant changes in

the education of students

with handicapping conditionss 39 33 22 6 0O

Note: Not aii respondents answered every guestion.
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Tuble 4

Puculty snd Region I Team Survey

Need for More Informa

Statement Percentage Responding

CSR faculty little or no need to urgent need

Region I Team i 5 3 L 5

I need more information about::

1 - handicapping conditions 53 21 21 5 0
22 33 22 11 11
2 = instructional techniques for
speciiic handicapping

conditions 21 by 21 5 5

3 = BOCES resources 37 21 26 5 11
By 11 33 11 O

to rural districts 11 26 37 16 11

0 11 11 78 0

(table continues)
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Statement Percentage Responding
CSR faculty Little or no meed to urgent need

Region I Team 1 2 3 L 5

I need more information about:
6 - Federal and State Laws 26 21 2r 32 O
33 33 92 11 O
7 - New York State Alternative
Testing Requirements for
Students with handicapping

conditions 26 5 37 21 11

8 - Grant objectives and

16 k7 0 5

(U8 ]]
hv]

activities
g - CSR preservice programs o1 5 53 16 5

10- Staff development techniques i6 16 k2 21 5

= _ . ..______a o - )
i1i- Problems of rural education 11 11 53 21 5

(table continues)

(Jb]
(1]
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Statement Percentage Responding

CSR faculty 1ittle or no need to urgent need

Region I Team 1oz 3 b5

I need more lnformation about:
i5 - Specifics about rural
education 35 91 32 11 5

— R e e e e e e e e e emeea e soste eV

®Not on Region I Survey
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Table §
Faculty Survey
Need for Personal Contect with Persons

Relevant to the Grant Objective

Percentage Responding

little or no need to urgent neeg

Statement 1 2 3 L 5

I need to have direct, personal
contact with:
1. . Chief School Officers in

cooperating districts L7 o 29 18 6
2. teschers on cooperating

districts 35 12 29 6 12
3. psrents of handicapped in

rural districts 7 0 3% 6 12
%, rursl Board of Education

members 53 6 o} o)
5. handicapped children y1 18 33 o0 O

6. grant staff L7 18 35 ) 0




