ED 243 606
AUTHOR
TITLE
INSTITUTION
PUB_DATE

NOTE

AVAILABLE FROM

PUB TYPE

DESCRIPTORS

IDENTIFIERS
ABSTRACT
provided
ﬁtbbléﬁs
requests

DOCUMENT RESUME
¢ PS 014 41%
Uhlenberg, Beverly
When Parents Need Help with
Used as a Resource? No. 19

Parenting Are Educators

- Bureau of

Educational Research and Services.

Aug 83

70p. - - o
Bureau of Educational Research and Services, Box
8158, University Station,; Grand Forks, ND 58202
“(Report No. 19, $2.00). , S

Reports - Research/Technical {143)

‘MF01/PC03 Plus Postage. . ) , ,
Ability; Accreditation (Institutions); *Child
Rearing; Elementary Secondary Education; *Helping
Relationship; Incidence; *Parents: *Parent Teacher
Cooperation; Private Schools; oo

) Public Schools;
Questionnaires; *School Personnel; State Surveys;

Teacher Participation . :
*North Dakota . , .

A study was made of the characteristics of help

by educators to North Dakota parents presenting parenting

and concerns. Dependent variables were fregquency of parental

_and educators' perceived ability to be helpful. Data

collected from responses t6 a questionnaire enabled analysis of the

- differences between dependent variables and (1) schooil category; (2)

willingness of educator to help; (3J sex of educator; (4) marital

status of edutator; _ 1cator
(6) public or private school; (7) position of school

.parent;

(5) number of children to -which educator is a

personnel; (8) .subject assignment; (9) number of years of educational

experience;

(10) institution from-which degreé was received;

(11)

parenting classes offered by school; (12) parenting classes offered
by a community organization; (13) building enrollment: and (1%4)

district enrollment. X random sample of 21 North Dakota schools was

selected; the sample was stratified by accreditation level and by

public or private designation. A total of 376 educators (of

approximately 440 possible respondents) completed and réturﬁéé‘théf

questionnaire:. Results are discissed, numerous conclusions and

recommendations are
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are offered; and the questionnaire is appended.
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o4 FOREWORD
L S 2
Each year the Boresl of Educdtional Research and Services
publishes iionographs reporting student and faculty research in
education. THis iionograph comes from the doctoral research of
Beverly Uhlenberg, who recently completed the Doctor of Philosophy
degree at the tniversity of North Dakota.
She has attempted to answer # number of queéiiahg concerning
the fatter of parenting, and specifically how educators are

involved *in parenting. Her research was drawn from a sample of

programs in teacher education programs in colleges and universi-

- ties, as well as for in-Service programs in elementary and secon-

. . - - - I
dary schools both within the state of North Dakota and ejsewhere.
Larry L. Smiley, Directar

Bureau of Educational Research and Services
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to parent continues d

/
R : _CHAPTER 1 ‘
Lo~ N ) "
. “PARENTING--PRESENT EXPECTATIONS AND A BRIEF HISTORY ™

i

’

A pritigry task for parents has been to assist their children '

to giow and develdp. The nurturing of children to assist them to

reach theif full emotional, intellectual; social} and physical

-

- potential i% - currently called "parenting." _“The challenge.of

parenting i to relate to children in ways that stimulate their
potgﬁtSalitie§ foT‘growth;_and provide appropriate opportunities
for pxpericnces that develop these potentialities” (BFooks 1981
b.2). The skills needed to help children grow and develop are
gencrally bélieved to be iga}héa rather than innate. Some of the

P

learning iiay be rather unconscious and result from interaction in

the environment in whgch one happened to be reared. Learning how

-ing the process of parenting on a trial and

error basis. Parents] may not remain satisfied withithe trial and
error approach; ho éver; and may seéf‘ifbrméi training or good
models to initate if they become dissatisfied with their parenting
skills. In addition to wanting more information, paFents may also
feel the need for a support group.

fierican families have eXperienced considerable change during

the Twentieth Century. Families are more mobile; therefore, yourg

parents are less likely to live near their own parents or grand-

ar
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parents, Familios are smallier so  older éﬁ%]dren are less iikeiy
to care foi younger siblings. The number of children reported as
experiencing abuse from their parents ¢ increasing so more child-
ren may be edeséH to poor wodels: There is an  incredse in one-
parent  families so children have less of an 0pp0rtuhit§ to learn
SKillS “rom both Sexes. The nuinber of two-career famiiies has
increased so  children spend increasing number of hours with béé#i
and fewer hours with parents:

parenting skills as well as they -now wish they wosld have: The

opportunities to learn parenting in the family setting are reduced

they ought to be doing to help their children grow into productive
adults” {Fine 1979, p. 3J. .

Many parenting books are available; still; parents with;
bérénging problems and concerns oftén wish to discuss “specific
questions and concerns .with a person rather than simply read
general information on the topic: The extended family may not be
near, so some other source of help needs to be soaght: Possible
sources typically available to help with specific aspects of
parenting are doctors; Teligious leaders, social iiorkers, psycho-
logists or couhSéiéks; and educators. However, according to re-
search By Yankelovich, Skelly, and White Inc. (1977, p: 119); more
they had parenting concerns or were experiencing parenting prob-
leis than they would from any otherigroup of professionals:

s -
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Schoal pbiunhnﬁl have been pk&Vidiﬁq ddVicé»iﬁd/dk informa-
Cich dbout aone SopEcte Of  parenting durinq‘reguiar parent-teacher
iHHfUV:HLUH G spocidl probitm-solvinq meefinqs'eyen when parents
have ngi #wquv%ifd this '%uFdfmatidh." Some writers %H édﬁtdtidhai

?'; publications, are saying that parents wint or need more help with
parenting than this in*réquént contact prov{des:

Severdl writers have suggested that school professionals and
chitdren benefit directly from the efforts exerted to help parents
develop parbhtihu shalls. “Ih’géhékdi, children who have the

benetit ot knowledqgedable and  carving parents . perfori more effec-

results  from positive parenting”  {Swick and Duff 1979 p. 23).
"The school  budget, 'the program of instruction, the expertise and
Cime comiitments ot personnel in the school system must all focus

upoii the advanceiieint of effective parenting #nd the enhancement of

detive piarent concerns 5; major objectives b% the school system"
(Bell 19&0. p.o2277.

Schaefer (1979) enphasized the ’impact‘ of the quality of
parental - tedching by comparing it with the influence of teachers
on_a cnild’s intellectuaal development. He states that good tea-
Chors Certainly do have an impact on children's learning but it is
on 4 tumpordry basis because the child s soon promoted to an-
other professional and the contact and influence is lost. Par-
erits,  on the nther hand; influence the child's learning from
birth to maturity. The duration of influence of parents exceeds
that of anyone else. Therefore, <$o the argument goes, working
With barents to help them develop parenting skills is a Very
effective way to influence the child's cognitive development.

S -
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Recently the theme d% barentjng education appears to have
hroadvan to a concern for all aspects of a child's _developiient
rather  than concentrating on cognitive . development alone: The
idea is that if children are going to develop physically,; emotion-
a1y, socially, iioraliy. and intellectually & healthy foie envi-
roniient is needed and that environment has to be arranged by soine-
provide for their basic needs and if parents do not know how to
provide for basic needs the éhildrenx are at a diééaVéhtégé;
"Since children are 1iving in the environment provided by their
parents, it is valid to sdy that without better bé?éﬁfé fﬁéfelcani
not be better children" (Gordon and Wallin 1975, p. 159). Gordon
and Wallin continue:

At evepy stage, from Conception to the training of older

childf#n, parents must.show good judgment. And such judg-

ment mast rest on a solid basis of information and under-
standing. To do their job with a high level. of effec-

the structure and functioning of the human body and. of.
the principles of health maintenance:. Also, they should
have some insight into the findings of such sciences as
psycholpgy dnd sociology, as they relate to the develop-

ment of children and their interdaction with parerts. We

have emphasized that parenting-i§ not a science; but it

does draw On the resources and accomplishments of scierice

in various fields (Gordon and Wallin 1975, p. 173-4).

According  to Bell (1980); school 1leaders generally believe
that effective parenting has declined and the family it in
trouble. He states that schools, as well as other institutions,
have responsibility for promoting effective parenting (p. 227).

Swick and Duff also describe the family as a changing insti-"

“ution which will be strengthened by support from school profes-

sionals.
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Parents today more than_in the past must be gu1dance
LOUHSP]OIS, natritionists,; facilitators, planners; bud-~
getyakers, and faiiily managers. The complexity of par-
entidg is such that many unprepared adults have opted
_out of the parent role; and others have shifted the re-\
sponsibility to teachers, baby-sitters, and child-care ~
workers. The implication of these changes for children,
tedchers, citizens, and parents are several. First; par-

enting needs to become_a more cooperative process 1nvolv—
1ng everyone in the community. Second,; parents ‘must re-
ceive more preparation for their parent1ng role: Third;
they need support and assistance in ma1nta1n1ng a _pro-
dictive home environment. Fourth; therée is an urgent
need for a closer workine reTationsh1p between. home dnd
schbol (Swick and Duff 187§ p.6) .

Parenting education is not a new idea in America. It has

been receiving organized attention at least since the early 1880s.
Writtgn iiaterial, first from Europe and then from the United
States; was a ponalar §6uﬁéé of parenting information. Par-
ent education has been available from organizations, school dis-
tricts, and departments of the federal government. i

THere is general agreement in the literature that both par-
ehts and children benefit when parents have skills necessary to be
Good parents. A number of sources of parenting help have been
identified. The specific interast of this researcher; however,
was to determine how frequently educators were asked to be the

source of help; to identify the specific concerns about which par-

ents asked educators, and to determine whether or not educators
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CHAPTER 11
5 - el el
DESCRIPTION OF THE STUDY AND ITS FINDINGS

The problem of this exploratory study was to deteriine

whether or not parents of North Dakota school children sought help

from educators regarding parenting problems and concerns; to iden-

tify the type of information for which help was spught; to deter-
ot NG Y

fiine whether or not educators were willing to help parents when

parents hadsparenting problems; to Jdentify. the aspects of parent-

ing in which educators felt able to be helpful and those aspects

~in which educators felt unable to be helpful, and to learn the

source of their parenting information. The gata collected permit-
ted an aralysis to be made of the differences between each of the
dependent variables and 'school category, willingness of educator
to be helpful to pargits; sex of educators; marital status of edu-
Hfldren educator had as a parent, public or pri-

position, subject assignment, number of years

cator, number of ch

of educational experience, institution from which - degree was: re-

" ceived, parenting classes offered by school, parenting classes

offered by a community organization, building enrollment, and dis-.

trict enrollment. The two dependent variables were frequency of
parental requests for help:with parenting problems and educators’

perceived ability to bg helpful to parents:
M

~ |

L]
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A questionnaire was developed which listed and described

twelve aspects of baFéhtihg' (The instrument is contained  in
- -,

Apendix A:) Educators were asked to indicated the number of times
dur1ng a typ1cal year parents would ask them for help w1th each of‘
these twelve areas of pafentlng They were also asked to check
which one of the follow1ng thnee responses most accurately descrl-
bed their ab111ty to be helpfol W1th each concern: [ can be help-
fu] because\l learned th1s in college; I can be heipfui bétédéé I

Tearned this primarily elsewhers; °I can't be helpful until I

Nearn fiore about this:

The quest1onna1re also §0T1c1ted the: educator's opinion aboot
the proper role of the ~ school 1n relaf1ng to parenting cbncerns.

Demographic 1nformat10n ‘was rquested also

.

. Sanple Selection and Data Collection - )
Pt ‘0 :
-

A random samp]e of twenty -onie North Dakota schools was Selec-

ted us1ng a table of random numbers: The sample was st%ati?iea'ﬁy

accreditation level and by pub11c or ,private designation. (A map
of the sample schools is located on -the following page:)
North Dakota schools were assigned an accreditation level by

_the Department of - Public Instructton. Several of the factors

which influence the determination of the accred1tat1on level are

"size -of profess10nal staff, size of student body; ahd resources

which are avallable' Accreditation level 1 schoo]s are generaiiy.

the larger schools w1th the most resources

One-roon Fural schools and private schools wWith fewar than

11
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small number of eduocators and students involved in thééé'SChodls.
Schoo 15 which were predominantly Native American were also exclu-
ded from the sample pool because of possible cultaral differences
which were not befﬁg;giasu%ed but which might influence the res-
ponses. |

Two accreditation level T public school districts were sefec-

ted: One elemieiitary, one middle or junior high school; and one

senior high school were randomly selected from within each of

these districts when more than one school existed in that tate-

gory.
Three public schools from accreditation Tevél 2. four from

accreditation ievel 3; and four from the non-accredited public
schools were also selected as part of the sarmgle. Four schools

with more than two teachers were féndémly selected from all non-

public schools in North Dakota. These were not stratified by aca-
demic level but were considered to bé one category.

An administrator in each of the sample schools was asked if
she/he would be willing to have the edacators in that school ans-
Wer the parenting questionnaire. A1l of the administrators agreed
to participate in the study.

The researcher met with an administrator at each of the
twenty-one schools and explained the purpose of the study; de-
livered the quascidnnaires. and provided instructions for the ad-
ministration of the instrument. Each administrator was asked to
have all educators present at a facolty meeting to be scheduled in
the next few weeks complete the guestionnaire as the administrator
read the directions. Educators not prosent at the meeting were to

10

13
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te elirinated trom the sairple. |
Cuestionnaires were returned by all twenty-one school admini-

strators. A tatal of 376 educators out of approximately 440 pos-
- ‘ c - N °
Sinle respancerts completed the guestionnaire.

?fpfwie of the SémpiE'

A oprotaile of  the sarple  is found in table 1. The sample is

descrited  dccording to thé number and percentdge of responses in
A 4 . oo o
each Cdtedory  of the independent variables: The yedrs of educa-

tioral  esperience: bailding enrollment; and district enrollment
data nave teen  grouped to make them more readable, but™the inter-
val datd were used in the statistical analysis.

Frequency of Reguests for Help with Parenting Problems

e

Figure "llustrates how many of the 376 respondents had

- L N N N - R R

Gach 0 the possible reguest-for-rzlp scores between twelve and
thirty-sis. A score of twelve indicated that the educator was

npyi5 asked for help with any of the twelve parenting concerns. A
wure of thigty-six indicated that the educator reported being
friguently dsked for help wWith each of the twelve parenting con-
Coiris.  The mean  freqoency-of-request-for-help score was 18.75,
whoch  indicated that the most comnon response of educators was

that they were  sometimes dsked for help with pdrenting problems:

11
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.Table 1

PROFILE OF -SAMPLE

Marital Status of Educators
married
single
separdated/divorced
widowed

Number of Children to Which . Educator is a Parent
none
1

2
3
4
5 .
6 or more
School Position
teacher
counselor
administrator
librarian

English

soctal studies

science B
Mathematics = Va
vocational reducation

music/arts )

special education

physical education o
other assignments including elem. education

12

it
i

Total Respondents e — 376
. School Category - N

accreditatign level 1 179 48
accreditdtidn level 2 68 18
accreditation level 3 61 16
non-accredited 28 7
private -40 11
o o 376 100

Willingness of Edicator to be Helpful to

Parents with Concerns ‘ N
willing 219 58
unwilling
uncertain
misinterpretation ¢ )

Sex of Educator
female
male

s —
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Table 1 (Cont.)
Years of Educational Experience N %
1 or less 17 5
Y 2-5. .80 26
6-10 103 27
11-20 97 26
21 or more .73 20
S 70 98
Institation from Which Degree Was Received T o
University of North Dakota 39 10
North Dakota State University 23 6
Mayville State College 33 9
Valley City State College 62 1%
Concordia.College. 14 $&\
Moorhedd Stdte University 14 4N
Minot State College 83 22
Jamestown College .. 24 6
Dickinson Ségte College P 14 4
Other Institutions i : _56 14
. 362 96
Parenting Classes Offered by the School o B
yes 104 28
.o . 173 46
uncertain P4 97 26
. C . . 37 160
Parenting Classes Offered by a Community
Organization o -
yes 191 51
.m0 75 20
ancertain 105 28
S 71 99
Building Enrollment . .
- under 100 _34 -9
100-200 126 33
201-500 89 24
501-800 79 21
801-1200 48 13
S 376 00
District Enrollment -
under..100 28 7
) 100-200 51 15
201-600_ 88 22
601-2000. 13 3
2001-7000 .96 26
7001-10,000 . 100 27
' 376 100
13
‘ —
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Frequency of Scores !

,77777;;;;.1.‘..1.1.4..1.‘7;.' "
_7//'i2iéii5515171819202 22 2324 25 26 2728 2930 31 32 3334 36 36

‘ s’,,,,

Figure 2. Distribution of Requests for Halp Scores

14
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Statistical Analysis of the Frequency of Request-for-Help -

The Statistical Package for. the Social Sciences (SPSS) sub-
program &GNEWAY was used to determine if there was a ‘éiéhi%%ééﬁé
difference betweenr frequency-of-requests-for<help mean scores for
each of the variable's groups. Signiffcant differences were cal-
culated for the following variables: (1) school category, . (2)

Willingness of educators to be hielpful to parents; (3) public or-

.

private school;~(4) grade assignment, (5) school position; (6)
subject assignment, (7) parenting classes offered by school, (8)
parenting classes offered by a community- organization (See table

2). The least significant difference test (LSD) was used to de-

termine between which of the groaps the significant difference

occurred; If the difference between two means was greater than
the LSD, a significant difference existed.

The SPSS subprogram SCATTERGRAM was used to determine the
correlation between freguency of requests for help with parenting
concerns and the number of years of professional experience,
building enrollment, and district enrollient. There were no sig-

nificant correlations between these variables.

Frequency of requests for help with parenting concerns

by School Category v

. The frequency of requests for help was hjghest in level 2

schools and lowest in the non-accredited schodls. Privdtesschool

educators had the second highest frequency for requests for help.

15
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Table 2

VARTABLES WITH SIGNIFICANT AND NON-SIGNIFICANT DIFFERENCES IN
FREQUENCY-0OF-REQUEST-FOR-HELP MEAN SCORES

Frequency of Requests

Variables " for Help
Schiool Category T
Wiiiiﬁgﬁés’sréf E'&u'c'at'o'r?tb be Helpful -
to Parents o %
[}
Sex of Educator : '
Marital ‘Status of Eaﬁbétbr
Number of Children Educator has a& a
Parent
Public or Private School ok
Grade Assiggment . _ E
School Position N
' subject Assigpment . %
Number of Years of Educational Experience
Institution from which Degree wis Received
Parenting Ulasses Offered by School x
Parenting Classes Offered by a Community ]
Organization x
Building Enrollment. ) ' _
T ¥ ~e
District Errollmerit
R .
‘ x indicates a difference S‘igiiifiéiiiif it 0:05
;
. .
| ‘19 -
B - )

ERIC

Aruitoxt provided by Eic:



There was not a statistical difference in the number of requests
for help between level 3 and non-accredited schools; level 1 and

Eregiiency of rediiests for tielp with parenting concerns by
willingness of educators to be helpful to parents
{

‘ful to parents and those who responded that this was not part of
the educator's job. There was also a significant difference in
the frequency of requests for help reported by edutators who were

Willing to be Hhelpful and those who were undecided about the

parenting concerns

by privat

Educators in private schools had significantly more requests
for help than did educators in public Sschools. This informatio® A
was corroborated in mora detail when ONEWAY was used to determine
whether or not a significant difference exists for schools in dif-

ferent categories.

Freguency_of requests for help with parenting concerns

by gjade assigpmenf

(]
There was a significant difference between the frequency of

17

L =0 q .

ERIC

Aruitoxt provided by Eic:



requests for help reported by edacators in high schiools ard those
assigned to drades four, five; and six. Educators in-high schools
reported fewer requests for help than sny other grade assignment.
Educators assigned to grade 6 had significantly iore requests for

help than did those with kindergarten through twelve assignmenits.

Frequency of regueSEgijéggigdp with parenting concerns
by school position . )
] ; )

There was & significant difference in the frequency of re-
quests wade of counselors and 1ibrarians, counselors and teachers,
and cyunselors and administrators. Help was - requested from coun-
selors more frequently than from those in the Other three 'posi-
tions. AdininiStrators also had significantly more requests for

help than did teachers.

Frequency of requests for help with parenting concerns

by subje

Seven pairs of groops were significantly differert at the
L0.05 level when the LSD §é$t was used. Special education teachers
received significantly more frequent requests for help than did
mathematics, social studies, English, music/arts, vocational, or
science teachers. Elementary edocators including educatsrs with
mixed assignments reported significantly more requests for hel

than did mathematics teachers.

ERIC
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"iii the number of requests for help with parenting concerns

Fveqpencj of qupL\tS for heﬂp with parent1ggkconcepn3:§y

ggrent1ng class offcred by—{he—%€h99l

!

More request{ for help were received frpm parents if the

school Fad offefed parenting classes than if it had not. There
wis also a siéfifiCant difference in the frequency of requests
from educators” at schools where parenting classes were held arid

where educators were uncertain if parenting classes had been held.

Frequency of requests for he}@ M1$¥FpﬁF€H€ﬁ§t€€ﬂ€e¥HS by
pdrenting ¢ class offered by a community organ1zat10n

- »

w; -

The most requests for help were reported by educators who

taught in communities wherée parenting classes had been offered

by a community organization. There was a significant difference

in
commanities where ba?éhéihg classes had been held and where they
had not been Held. The same was true where parenting classes had
been held and where respondents were uncertain whether or not par-
eriting classes had been available:

The relationship between community parenting classes and the
high‘f%equehcy of requests for help fFrom educators was not neces-
Sarily cause diid effect. [t is possible that the classes made -
parents iore aware of the acceptability of asking questions about
their concerns. It may also indicate that there was a strong de-
sire for more parénting information in these communities and
clisios were offered for that reason: Both the number of requests
and the parenting classes might have had a common origin.

19 \
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Statistical Analysis of the Ability-to-Be-Helpful Mean Scores

- e Ll - PR

ang the ??ﬁd{qgg =

v ]

Respondents were asked to check one OF thred Eéiumns which
indicated how able they felt they could be to parents with each
* parenting concern: A scor@ of.three DOiNts was given when a res-
pondent checked the "I can be helpful because I learned this $ﬁ§s
makiiylfh college" column. - Two points WéFé-Bivén when the respon-
‘dent checked the Y1 can be helpful because I learned this primar-
ily elsewhere" coluEn; and one point was, given when®he "I can't
be hélpful until I learn more abogt ;his“,coiumn-Wés checked. .
“The nighest possBle score wes 36, which indicated that the
respondent felt able to be Héié%ui with each of the twelve parent-
. ing concerns because these concerns had been studied in college.
The lowest possible score was twelve: A score of twelve indicated
that thé respondent felt unable to be helpful with any of the
twelve concerns until iiore had been learnjed in each area. The
mean frequency of the ability-to-be-helpful scores was 25.81. A
illustration of the distribation of the ability-to-be-helpful

scores for the 376 respondents. is included in figure 3.

The most popular response was, "I can be helpful because I
learned this elsewhere”. Few persons indicated that they were
able to be helpful Gtk all twelve concerns because they had
learned about all of theii in college. Even fewer wespondents in-
dicated  that they couldn't be Kelpful with fost of the concerns

- until they learned more aboat them:

&
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Stat%st4{a4AAnanéasﬁ944¢¥4y4ﬂ>¥lLgx-telgelHelgfulfMeanrScores
‘_ and the F1nd1ngs .

The SPSS subprogram ONEWAY was ysed to determine if there was

a significant - difference between the freguency of the ability-to-

be-helpful mean score and each of the variable's groups: Signifi-

.cant differences were discerned for the following variables: (1)

willingness of educators to be helpful to parents, {2} school pos-

ition, (3) parenting classes offered by a commun1ty organ1zat1on

and (&} degree award1ng institution. .

The SPSS subprogram SCATTERGRAM was used to defermine the

correlation between the ability-to-be-helpful scores and the num-
o o N
ber of years of professional experience, building enrollment, and

district enrollment. A correlation coefficient of 0:15 (signifi-

cant at .002) was calculated for the ability to be helpfal and the

namber of years of professional eibérieﬁte

The independent variables with and without s1gn1ficant1y dif-
ferent abiiity:tb:be-helpful fiedn scores are indicated in table 3.

A brief description of these findings is found in the text which

follows:

Ability to be helpful by willingness of educator to be helpful

There was a significant difference hetween the ability to be
Relpful and the willingness 6F educators to be helpful to parents.
The mean was significantly higher for those educators who - were

wiiiing to be heipfui and those who were uncerta1n whether or not

thes was a part of the educator's job. There was also a signifi-
21
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Table 3

Var tables with Signitficant and Non-signifiecant Differencesin
: Ability~to-Be~Helpful Mean Scores v

eﬁriabiés : kbiiity to be ﬁeipfui
to Parents

School Category
Willingness of Educator to be Help-
. tul to Parents _ . x
Sex -of Educator

Marital Status bf Educator

Numiber of Ciiildren Educactor hHas as
a Parent

Public or Privite Schiool

Grade #ééig%meﬁt

School Position ) v S x
Subject Assignment

Number of Years of Fducational
Experience ’ x

Degree-awarding Institution i x

parenting Crasses Offered by Sechool

Community Organization ’ X
ﬁﬂiiding Enrollment

District Enrollment

23
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Jcéht difference in the ability to be helpful Béiwéén educators who
reported that assisting parents was part of their job and those
who appeared to have misintérpreted the open-ended question which
was concerned with their willingness to:help parents with their

concerns.

There was a sfgnificant difference in the ability to be help-
ful repbrtédvbéf§§§ﬁ counselors and teachers and between counsel-
ors and administrators. Counselgrs reported that . they were able
to assist parents more frequently than did administrators, tea-

chers, or librarians.

Ability-to-be-helpful scores correlated with number of years of

educational experience

4
-

“ B
The SPSS  subprogram SCATTERGRAM indicated an r of -0.15 be-
tween the total ability-to-beshelpful ' scores and the number of
years of educational experience. This was significant at the

0.002 level.

experieice checked colufin 3 (they were able to be helpful because
they Tearned about this concern in school) more frequently than
"did those with many years of experience: Those With considerable
experience were 1ikely to indicate that they could be helpfol be-
cause they had learned the necessary information elsewhere. Only .

one composite ability-to-be-helpful score was 186§ than 13. This
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(5) all other institutions; (6) University of North Dakota; and

indicated that aliost all por<3ns checked that they were able to
be helpful. Itwas the source of their information -- coilege
classes or elsewhere -- which correlated with éibé%{gzté.

Ceriis that parenits iay ask about in college classes today than in
gears past: It could also suggest that people are ' remembering
best what they have learned from their most recent formal educa-

turities from which to learn than have educators who are just be-

ginning their professional activities.

Ability to be helpful by institution from which the

dedree was received

There was a significant difference in the ability to be help-
ful by institution from which the degree was received. The LSD
test indicated the signifiecant difference existed between North
Dakota State University (NDSU) and (1) Magville State College; (2)

' Concordia College, (3) Minot State College; (4) Jamestown College;

(7} Valley City State. Coilege. Educators at North Dakota State

University had a higher mean ability-to-be-helpful score than did

educators at the other institutions listed: This indicated that

%

”

25



O

ERIC

Aruitoxt provided by Eic:

the concerns in college classes.
Theie Wis 4150 a4 significant difference in mean ability-to-be-
heipi?f score from graduates of Valley City and Mayville. Valley

helpful because they 1learned aboat the concern in college than
were gradudtes of Mayville.

The scope of this study didn't provide an explanation for the
difference in scores. Further study could seek an answer by com-
paring course curricula at each of the institutiohs. The differ-
efices could be & result of the school positions held by qraduates
of the different institutions.

Counselors had high scores. If many of the counselors in
this sample are NDSU graduates this would be reflected i the
scores for the institution. Other unidentified Ffactors may also
be influencing the abiiity-to-be:héipful\ﬁpbkés.

v

Ability to be helpful by parenting ciésSQS;éiiékéd—gi a

community organization

There was a significant difference in the perceived ability
to be helpful by educators in communities where parenting classes
had been held and those where no parenting classes had beer Keld.
The mean ability-to-be-helpful score was higher in commanities

where parenting classes had been offered.

The reasons for these differences were fot provided by the

statistical analysis; of course; but two possible explanations may

be that (1) the edicators atdended the parenting classes and this

increased their ability to be helpful or (2) that parents.in these,

26
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Coiiiiinities  had dsked edicators for help and thg  edicators had
learned through, doing and gained confidence in their ability to be
helpful.

N

The %ééééitﬁé% was interested 1in finding out which of tﬁé
twelve parenting concerns educators were being asked for helf with
by parents: Table 4 reports the percentage of responses from edu-
citors in the conbined "sometimes” and "Frequéntly” Categories.
The parenting concerns are ranked from those ggnerating the most

frequent to the least frequent questions.
1
The chi-square test wdas used to determine if there was & sig-

nificant difference between (1) the frequency of requests for help
with each of the individual parenting concerns .Siﬂ (2) each of the
independent variables except years of educational experience,
building enrollment; and district enrollment. Any chi-square
valoes which were at the 0:.05 level were determined to be signifi-
cant. Table 5 indicates which pairs of variables were significan-

tly different. -

was a significant difference between the frequency of requests for

help with each of the individual parenting concerns and (1) number

of yoars of edicational experierce, (2) building enrollment; and
. ~

cant if it was at the 0:05 level.
The significant differences which existed for each parenting

27
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Table 4

Raiik liig of Pareiitlig Coiceriis by Frequency of

Requests for Help

Parenting Concern

' %_Combined Sometimes and

1 Stimulating Lntellectual Develop-

ment >
Developing Effective Discipline
Techniques

[ S

3 Setting Realistic Expectations

4  Recognizing Deviant Development
and Appropriate Sources of Help

4 Building Children's Self-Esteem

6. Guiding Children's Social Develop-
ment 7

7. 1Improving Human Interaction Through
Cood Communication Skills

Assisting Children's Emotional
Development

: Y
9. Assisting in the Development of a

Value System
10. Promoting Moral Development

Selecting Safe and Stimulaing
Play Objects and Acsivitiea

11.

12. Providing for the PHyaical Needs

of Children

81
61
60

58

58

41

40

38 <
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the independent variables is included in the following paragraphs, |

S’ ch 00] -cateago iﬁ{)_ii nr‘ r(:: rant ‘ng ;er'o' nt erns

Eﬁi-éddé?éﬁﬁéété indicated that t was a significant dif-

S o
ference between school categories and ten of the twelve parenting

concerns. The two exceptions were stimulating intellectual devel-

opment and providing for the physical needs of children: .

Educators in accreditation level 2 schools reported the most

frequent requests for help with these seven concerns: developing

‘effective discipline techniques, guiding children's social devel-

opient, promoting moral development, assisting children's emotion-
al development; improving Hﬁﬁé@ interaction through good communi-
cation, assisting in the development of a value system, and selec-
ting safe and stimulating play objects and activities. Accredita-

tion level 1 educators reported the second most frequent requests
for help relating to the &éVéiéﬁﬁéﬁi of a value system. Educators
in private schools had the second most frequent requests for help’
from parents with each of the other six concerns.

Educators in  private schools reported the highest ¥Féddéﬁty-
of-request-for-heip scores relating to building children's self-
esteem, setting realistic expectations, and recognizing deviant
developiient and appropriate sources of help. Educators in accre-
ditation level 2 schools had the second highest frequency-of-
request-for-help scores for each of these thrée concerns. Ediica=
tors in the non-accredited schools were asked for help with each

‘ ‘ 29
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concern less frequently than were educators in any other category.
o

Willingness of edacators to be helpful and parenting concerns

S .

ChiZsquare tests indicated that there was a significant dif-
ference between the willingness of educators to be helpfal and
three parenting ééﬁééfﬁé-—édi&iﬁd Children's social development,
promoting moral dgVéiSbméﬁt, and assisting children's emotional
developiignt. In Gach of these cases, educators ﬁjr reported being

willing to help parents with parenting concerns reported being
asked for help much more frequently than did those educators who

were ‘not receptive to assuming this task.

Sex_of the educator and parenting concerns

Eight of the parenting concerns had significantly different "

discipline techniques, guiding Ahildren's social development and
appropriate sources of help; providing for the physical needs of
children; improving human interaction through development of a
value system, and selecting safe and stimulating play objects and
a

actavities.

Females reported more frequent requests for help related to
discipline techniques; social, emotional, and. ‘deviant d&veloprient

and appropriate sources of help; and selecting play objects and
activities. Males reported more frequent requests for help with

development of a value system.

’



Parents may be even more likely to choose females rather than
males as a source of help than these findings indicate, ﬁéqébéF;

< because parents tended to ask counselors and administrators for
i

help much more frequently than they asked teachers and 1ibrarians.
In this study the majority of both the counselors and the adiiiis-

trators were males. /

parenting concerns

Marital status of educators an

'
\

There were no significant relationships between the marital

statis of educators and any of the twelve parenting concerns: This
. L]

non-school-related variable appeared not to influence parents' se-

lection from whom to request help with parenting concerns.
.

Number of children and parenting concerns

Whether of not %Hé educator was a parent did not appear to
inflience the parents! choice of who to go to for help. There
were no significant differences between this variablé and any of
the tﬁéiVé parenting concerns:

LI

Public and private school and parenting concerns .

: When the frequency:of-request=for-help scores of all educa-
tors in public schools were analyzed for differences with those of
the édugatgrs in b?%vété étﬁbaié significant differences were in-

! 32
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f
dicated between this independent variable and two parenting con-
cerns: gaiding %ﬁiidféh‘é social development and setting realis-
tic expectations. Educators in private schools had tdhéldé%ébiy
WOré requésts for help with both of these parenting concerns than

did public school educators: .

~
, -

Grade assignment and parenting concerns

°

children in grades three through five sought help with social de-
velopiieiit ihé most frequently and parents of senior high students
the least frequently.

Educators reported receiving more Fédhéé}g’ related to stimu-
lating intellectual development than about! any other concern.
Every educator assigned to the third grade reported being asked
aboit this concern. Educators assigsed to fourth and fifth grades
also reported being asked for help with this concern very fre-
quently. 1In fa®, at least seventy=fivé percent of the edica-
tors with every grade assignent reported being asked questions
about stimulating intellectual development:

students. These same educators reported receiving the most ques-
tions aboot recognizing deviant development and apgropriated
sources of help. .
Parents tended not to ask educators assigned LEb the primary
33 , R
K
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fourth grade é§§?§ﬁﬁéﬁ€k“"?éﬁ6f€éd*‘Béfﬁbjéﬁﬁéd““abbut';?ﬁﬁ§“ﬁ6?§‘“

6%téh; than did educators with other assignments. Educators as-
signed to Sixth and seventh grades were frequentiy asked for help
with this concern; too.

There was also a significant difference in the frequency of
réquests for help to select safe and stimulating play objects and
activities and grade aééighméht. Few educators at the junior and
senior high levels reported being asked for help with this con-
cern. Educators :with kiﬁ&éFQSEEén through grade twc assignments

reported being asked for help with this concern most often:

School position and parenting concerns -

( o
o o I o I
There were significant differences in the frequency-of-

request-for-heXp Scores and all parenting concerns except for the
selection of play objects and activities. Counselors were asked
for help with each of these eleven cgncerns much fiore .often than
Were educators wWith other assignments. Administrators - tended to

Significant differences existed between the frequency-of-
request-for-help scores reported for recognizing' deviant develop-
ent and appropriate sources of help, prdv{aiﬁq for- thie - physical
needs of children; éns?éeigcting play objects and - activities and

34
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the subject agsignment of educators. Educators With special.edus

catici assigniients reported regeivfng the fiost freguent requests
for help with this concern. Eduzatcrs with elementary assignments
reported the next highest number g;-requésts of helo:

 Parents tended to ask physical education teachers - for help
when they had concerns about physical developient. Special educa-

tion ard physical education educators were asked for help with

“»more often than were educators with other assignments.

L3

Number-of years of educational experience and parenting concerns

The only parenting.concern which was significantly different
by years of educational experience was that Which was concerned
Wit the development of a value system. Those who reported the
most requests for help with values development had the most years
of educational experience: Parents chose to get help with this
Concern from persons who were not just out of college but who were
fore mature. ) : '

~

No significant differences existed between this independent

yariible and any of the twelve parenting concerns. Parents did
8

not seek help from educators because of the educational institu-

tion from which the educator had graduated.
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. Parenting classes apd parenting concerns

-~

Parents asked educators -for - help with nine of the twelve

tion than when the classes had not been offered. These nine con-
cerns about which more questions were asked were: developing

effective dyscipline techniques; building children's self-esteen,

guiding children's social development; stimulating intellectual

development, promoting moral development, assisting children's
emotional developiient, setting realistic expectations, recognizing
deviant development and appropriate sources of felp, and ifiproviig:

human interaction through good communication: In no instances did

had

educators get fewer requésts for help after parenting classe

been offered. - i

BUiniﬁ% enroliment and parenting concerns

Thére was a significant difference in building enrollmdnt and

the frequency-of-requests-for-help with 'social development and the

selection of play.objects and activities. Educators employed: in
» .
the middle-sized schools had the most requests for help with both

of these concerns: Edacators assigned- to the largest schoals were

seldom asked about either of these concerns.

RE‘Q'UEStS f’O’Y‘ he]p in dreas 'O'tﬁ'eil than- {hHwe,J-v-e_cr" welve cOncerns .

Educators were asked to indicate afeas other than the twelve

parenting concerns for which parents came to them with questions:

36
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Educators reported that parents asked them questions

following concerns:

choosing an appropriate musical instrument to play or compo-

sition to perform ) :

2 . R . ool P,
< controlling drinking; smoking; and drags

handling peer pressure

setting vocational goals
improving reading skills
improving attitode toward school
teaching sex education
C?htfﬁi1iﬁg Wéight

" helping child to cope with divorce

setting TV viewing 1imits

helping child Cbbé'ﬂitﬁ death

hejpiﬁg child develop Study'habits

meeting needs of gifted and talented children

establishing worthwhile summer programs

Educators not only had received requests for help, as eviden-

ced by this list, but the requests were important e

,,,,,,,,,,,,,,

questionnaire did not address.

2

2
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membered. Some of the items from this list could be included in
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Analysis of the Differences Between the Ability to be

Helpful with Fach Parenting Concern and Fach of the

Independent Variables

Educators were asked to indicate how able they were to be
helpful to parents with each of the twelve parenting concerns by
checking one' of the following three categories:

(1) I can't be helpful until I learn more about this .

(2) I can be helpful because I learned this primarily else-
" where ; .

(3) I can be fielpful because I learned this primarily in col-
Tege

The percentage of educators who indicated that they were able to
be helpful to parents with each concern is reported in table 6.
The concerns are ranked from the one which educators perceived:
themselves to be able to be the most helpfal to the one which edu-
cators percéived themsélves to be least helpful to parents.

Over half of the responding educators-reported that they were
able to be helpfal in the area of stimulating intellectual devel-
For Only two othér concerns did more educators report coliege
rather than ‘“elsewhere" as the source of the information. These
were setting realistic expectations; and recognizing deviant de-
velopment and appropriate source of help.

Over seventy percent of the educators reported learning

about moral development and discipline.techniques someplacé other

than in college classes: Experience, ° personal reading; or non-

college classes may be possibie sources of information about
moral development and discipline technigues.

s 38
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Table 6

RANKING OF PARENTING CONCERNS BY ABILITY OF

EDUCATORS TO BE HELPFUL

% Combined Helpi..

Play Objects and Activities

Rank Parenting Concern Categories
1 Stimulating Intellectual De- Y
velopment . 97
1 Biulldifg Children's Self-Esteem 57
3  Developing Effective Discipline o
Téchniques : 95
4 égiaiﬁg Chitdren's Social Develop- N
ment 90
4  Promoting Moral Development 30
6 Setting Realistic Expectations 88
7 Improving Human Interaction through -
Good Communicaticn 86
7 Providing for the Physical Needs -
of Children 86
9. Aassisting Children's Emotional De- N
velopment 84
. I B _ . - N -
10. Recognizing Deviant Dévelopment -
Appropriate Sources of Help 83
11. Assisting in the Development of a ,
. Value System : -» 81
i3. GSelecting Safe and Stimulating y
ivitie 76
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The parenting concerns with the highest percentige of res-
ponses in the "I can't bé helpful until I Jearn more about this"

category were (1) selecting safe and stimulating play objects an
activities, and (2) assisting in the development of a value
system: Very few educators reported being asked for help with
either aﬁfﬁﬁése-twc CONCErns, however.
The researcher :haS‘ sofe qu@étidhs about accaracy of the

many educators when they were responding to an open-ended ques -
A

tion which was scoliciting information about their attitudes to-

ward helping parents. A number of educators stated that they

‘thoughp it Would be appropriate to help parents “who had questions

about - parenting concerns but they did not feel they knew enough
about the concerns to be helpful. Perhaps the educators felt
less 4dble to be helpful whei they were thinking of applying the

information than when they were evaluating their general informa-

The chi-square test was -used to determine if theré was a
significant difference betwesn the ability-to-be-helpful scores
for each parenting concern and each of the independent variables
except for (1) number of years of eauéationai"éxpériéhcé; (2)
building enrollment, and (3) distriges éhrbyimeﬁt. The statisti-
cal test used in these iristanices Wés‘thé one-way analvsis of var-
iance. The level at which significance was declared was 0:05:
The parenting conceérns and independent’variables with §ignificant
and non-significant ability-to-be-helpful scoves are indicated in

table 7.

A brief discussion about the significant diffsrences is pro-

T
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vided in the following paragraphs:

N

School category and parenting concerns

The ability-to-be-helpful scores were significantly differ-

value system and selecting play objects and activities--when
analyzed by school category.

Level 2 and private schools had the smallest percentage of
ediicators who reported they were unable to be helpful to parents
in the deveiopment OF a value system by their children. Level 1
educators had the highest percentage of eaqcators who reported
learning about the developient of a value system in college.
Educators generally reported learning about this concern some-
where other than in their formal classes. Private school educa-
fors reported the highest percentage of "able-elsewhere" respon-
ses. The private schools in this study were all church-owned soO
it is likely that the private school educators' source of infor-
mation on the development of a value system was church-related:

Aimost three-fourths of a1l educators reported being unable
to be helpful to parents with the selection of play objects and
activities. taucatonil in level 2 and private schools had the
highest percentage of educators who indicated that they could be

helpful to parents with this concern.

Willingness to be helpful to parents and parenting eoncerns

There was a significant difference between the willingness
41
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Table 7
VARIABLES WITH SIGNIFICANT AND NON-SIGNIFICANT DIFFERENCES

IN ABILITY- -TO-BE-HELPFUL SCORES
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of educators to be helpful to parents and guiding children's
: '
social development, recognizing deviant development’ and appropri-
ate sources of help, and providing for the physical needs . of
children. The majority of edacators were willing to be helpful
to parents with this concern and reported learning about it some-
not the educator's job to be helpful to parerits were more 1ikely
to report they were able to be helpful because they learned about

social development in college than were educators who were will-

ing to be helpful or were uncertain if thiey wished to be helpful.

Educators who indicated a willingmess to be helpfal to par-
ents in recognizing deviant development were also likely to re-
port }hé&ééhvég as able to be helpful. Those who indicated that
helping .parents wds not a part of the educator's job were 1ikely
to report that they were not able to be helpful until they
leariied fiore about the concern: Almost half of all educators re-
ported that they were able to be helpful because they had learned
about this concern in college. Ihfdrm§i leariing experiences did
not appear to be as common a source of information about deviant
development as was the case with some bther concerns.

The majority of educators reported being willing to help par-
ents iearn how to provide for the physical needs of children:
They 41s0 reported that they were able because they had learned
about physical needs of children someplace other than in college.
| found it interesting that all educators who ~reported that they
were not willing to be helpful with this concern perceived “them-

$61ves to be able to be helpful; however:
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Sex of educator and parenting conceriis. =

Female educators - were not only more likely than males to
report that they were able to -be helpful to parents with the stim-
ents with, m

ulating intellectual development concern but that #they had iearned
about thie concern in college. 1In general, however, educators

reported more confidence in . gHeir ability to be helpful to pakents

cern.

Ferales were also more 1ikely than males to report being able

" to be helpful to parents with the recognition of deviant develop-

ment and appropriate sources of help. More females indicated

_learning about this concern in college than did males, also.

Marital_status of educator and parenting comcerns -

A significant difference existed between marital status of

o

educators and the selection of play objects and activities. Mar-

ried ediucators were more 1ikely to indicate that they could be
helpful to parents with this concern than were sinfie educators:
They learned about the concern someplace other than in- college

courses.

Grade assignment and parenting concerns

Selecting play objects and activities.was the’ only parenting
concern-with significantly "different ability-to-be-helpful scores
by grade assignment. Educators with kindergarten through grade

gty

44 : .
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five assignments were more able to be helpful with this:iéoncern

kindergarten and first grade assignments reported léarning about
this concern in college classes more frequently than did educa-

tors leth' other iliS‘Sl;g'riMEhtS.

S U
School position amd’ parenting concerns

Significant differences existed between the ability-to-be-

helpful scores for seven of the parenting® concerns and the school

recognize deviant development; and assist in the development of a
value system: An overwhelming majority of icounselors reported
in college.

A1 administrators reported being able to be helpful ‘with

_ discipline techniques; as well as esteem; social; and moral devel-

.

, Most teachers reported that they could be helpfuls to parents
With these seven concerns but the majority of them reported that

they learned about them someplace other than college classes: Al

librarians reported being able to be hélbei to parents who had

questions about deviant development because they had learned about

this concern in college.

45
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Subject assignment and parenting concerns

A1l educators with vocational education and special educa-
learned about social development 1in college and the rest had
learned about the topic soiieplace else.

A1l physical education teachers reported being able to answer

_concern in college: Special education educators had the highest

percentige of %é;pdhdéﬁté in the "able to be helpful because I
learned it elsewhere” category. R ?

A1 physical education teachers perceived that they were able
to help parents with concerns about the development -of a valoe
system and the selection of play objects and activities, also.

The educators who reported that they were able to be helpful
tfi-parents with concernd related to discipline techniques, self-

esteen, intellectual development; setting realistic expectations,
and selecting play objects and activities had fewer years of educ-
ational_ experience than did those who were able to be helpful

Y / 46
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because they had leared about the concerns someplace other than
ip college or thiose who did not feel able to be helpful. A change

in the carricalam at teacher education institutions is suggested

by these findings.

tititions and parenting concerns

A1l Dickinson State College graduates reported being able to
be helpful to parents with emotional development concerns and hal
of these educators indicated that they had learned about emotional
developiient in college: Over half of the graduates of North
Dakota State University reported learning about this concern in
college. Most Moorhead State University graduates in the sample
reported being able to be helpful but only seven percent reported
learning about the subject in college:

North Dakota State University was the only institution with a
high percentage of graduates who indicated that they had learned
about the physical needs of children in college classes. North

graduates and they reported learning about physical needs 1in col-
lege. Graduates of this institution were also more likely than
graduates from other institutions to report that they were able to
be helpful with values development because they had learned about
it in college. Fducation students in different colleges and

universities apparently have had different learning experiences.

»
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Parenting classes and parenting concerns

Educators who felt able to be helpful to parents and the
availability of parenting classes in the community br school dist

rict go hand in hand. At least, this appears to be true for the

ws

concerns related to discipline techniques, emotional development.
setting realistic expectations, recognizing deviant development,
providing for” the physical needs, and selecting play objects and

attivities. The findings from this study did not provide a reason

able because they, too, learned frofi the parenting classes or that

the teachers who felt able to be helpful to parents promoted the

parenting classes. .

Willingness of Educators to Be Helpful to Parents

Helping parents develop parenting skills is not Tikely to be
aiparé of any educator*é contract. Since it is not a task they
are reqoired to do it seefied important to determine what educa-
concerns. Just because ba%ggtg have reported that they would
first seek help from educators when théy have parenting problems
does not mean that the educators Would WelComé this additional
responsibility. In an open-ended question on the questionnaire

and if they were willing to be helpful to parents: Thirteen per-
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Fit when a1l worked together. : ' S

cent of the respondents appeared to misinterpret the question.
Their responses.suggested that they interpreted theXuestion to be
whether or not they wouid be willing to parent the children rather
than if they would be willing to help parents learn how to bex -
come better parents. One %éébbhdéht ihéicatéa that e would * be

Fifty-eight percent of the respondents 1nd1cated‘tﬁét they
would be willing to help parents with their parenting concerns,
especially if the problem affected school achievement or school
behavior. The student's home 1ife was reported as being an impors
tant factor in the student's school performance so it was felt

helping the parents might make a big difference in the

“

Rild's educational development. The child Wag expected to bene-

Sorie respohdents suggested that the educator should Fétdg-
to be helpful. Others stated that sit was something educators
should be willing to do but they, personally, did not know enough
about the parenting concerns to be helpfulc This response was
given frequentiy even though the individuals jﬁst had checked
columns 1nd1cat1ng that th;&_were able to be helpfu1 because the

A nuniber of respondents commented that the schools must sup-
port the parents in their gfforts to rear children and the par-
ents must support the educators in their efforts to teach child-
ren. Many educators—ndicated a willingness to work with’ con-

cerned parents. : The ideal situation would be for parents and

teachers to share concerns; according to several educators.

S T ,,T.__.____,.,.__;.ﬁ_,,,55.2_. ,z.,__. - e LT
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Twenty-three percent 6f the educators had reservations about

the role educators should play in helping parents. Some hesita-

ted because they did not want to intrude into family affairs,
others becalse they had no time for additional responsibility.

A number of edicators suggosted that b&?éﬁfiﬁé classes be
offered through thg school district. This would provide parents
the opportunity to have their questions about parenting concerns
answered Without adding to the work load of edicators. Other
respondents stated that educators were not experts in the area of

parenting so parents may get better information by attending. :

Classes taught by knowledgeable persons than by sepking help from

many —educators. One educator wroté that the family Gnit had
changed 0 iich since he started teaching that Ke needed to 1earn
more about the faiily and its concerns: also.

Several educators suggested that.a partial solutioh tg the

problem of parents being unprepared for their roje wéé_tq offer

_Classes-on parenting to high school students. The students woald

then be prepared - for their fut re roles as adults. Rnother edu-.
c¢é§f wrote; alfiost aé,i% in response, that, although parenting
classes for high school students may be a suggested salation to
the problem, students would be unlikely:to remember enough infor-
mation or SOiytions to problems they were not yet é?pékiéhcihg to
eliminate the nedd  for further help
parents.

Only six percent stated that helping parents with their

parentiiig conceérns was not part of the educator's job. Some

wrote that teachers weren't able to be helpful with wany 6f the

concerns. Others said they were tired of having parents "duiip"
| 50
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tors perceptions of their ability to be helpful: Three of the

. "~ CHARTER 3
CONCLUSIONS
-

Findings from &he study permit the following conclusions:
I, Pparents of North Dakota school children do ask edacators

for Hefp,with pa;enfing cbnéé#ﬁé;i
5. some parenting ‘concerms (such as stifulating intellec-

fual devéjopment) generated many more questions from parents. than
did GYRErs (Such as physical developrent): L ,

3. £dutators %epcrfed ‘being éBié.fé'ﬁé heipful with the
parenting concerns aboat which- they most frequently were asked,
with one exeeption. Recognizing deviant development and  appro-
priate sources of help was ‘réhgéd fourth in fréquency of requests

for help and tenth in ability te be helpfal. P

4. The independent. variables which had Significant differ=

- ences 'in.the frequency of requests for help tended to be school-

rejated variables siuch as school position rathier than non-schogl-
related such as marital:status or number of children one has as a

parent.
5. Eduocational background - is an important factot in edgca-

five ability-to-be-helpful scores with significant differences

were -related to the educational preparation: :

53
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school position--the formal educational experiences of coun-

selors appeared to have influenced their perception of
their ability to be helpful with most of the parenting con-
cerns

number of years of educational experience--recent graduates

reported college classes as their information source iigre
frequently than did persons who had been teaching for a num-
ber of years:

degree-awarding institution--graduates of some institutions .

reported being able to be heipful because the concernis had

reported learning about few of the concerns §n college
classes.

6. The number of parenting questions parents asked educa-=

wish to ask of educators. In fact; the number of questions can
' A

be expected to increase rather than decrease with the availabil-
ity of parenting classes. ¥ ‘ .
7. The sex of the Yeducator appears to be related to the

opment; emotional developmient, deviant development, and selecting
play objects and activities moré frequently than fiales. Males

physical- needs, and the development of a value system: The
differences in reqguests by thHe &ex Of the educator may be greater
Y 58
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than the data report because the fiajority of counselors and

administrators were males, and persons 1in these two positions
received wore requests for help thah did teachers or 1ibrarians.
Parents nidy more frequently seek help from female teachers tham
the data suggest.

8. The Willingness to help parents with parenting concerns
will influence the number of requests for help an edicator
receives. Fducators who indicated that they were Willing to help
recaived requests for help miore frequently than did educators who

9. Soile Ccharacteristics; other than enrollment, appear to
be influencing the frequency of requests for help as determined

by school category. Educators in accreditation level 2, followed
by private schools, consisténtly had more requests for help than
did ediucators in schools at other accreditation levels.
1@. Parents most frequently sought help from counselors:
Administrators received the second most frequent number of re-
quééig'?dk help with baréhiihg concerns.

i1. The subject assignment influenced the frequency of re-
quests for help only when the request for help was clearly re-
lated to the subject assignment. For gxample, special education
educators reported receiving the highest number of requests for
help %étdgﬁizihg deviant development; physical education teachers
received the fost frequent requests for help with providing for
the physical needs of children; and, elementary teachers received
the most fréquent requests for hielp with selecting safe and stin-

ulating play objects and activities.

ot N l’— ~‘§ R ST o
12. The namber 6f* years of educational experience did not
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appear to influence the selection of the source of help by par-
ents except when parents had questions about the development of 3

value system. Edicators with more years of experience reported

more frequent requests for help with the development of a valie
system than did more recent graduates.

13. The institution from which the educator's degree was
received did not appear to be a factor which infliuenced parents"
selection of the source of help.

14. There appear to be at least some differences by insti-
tution in the curricula required for educiational degrees. The
degree-granting institution was related to the edicators' percep-
tions of their ability to be helpful and the source of their
information about emotional developrient, physical needs of child-
ren; and tfie development of a valye system.

15 The size of the school or schoo] district did not ap-
pear to be a major factor which determined whether or not parents
WoUld seek help with parentiig problems.

16. Parents of chiidren at different grade levels indicated
different concerns by the frequency of their requests for help:
Parents of children in the lower grades had different concerns

A
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CHAPTER 4
RECOMMENDAT IONS

Two policy recommendations are made as a result of this
study.
1. College education department personnel should accept -the

responsibility for providing future educators with information rg-

ediicators With years of professional experience will be prepared
to help parents with their parenting questions.

Severa] practices relating to providing parents wWith helpful
parenting information are recommended as a result of this study.

1. Administrators at the local level should use an instrus
fient similar to the one used in this study to identify concerns
for which parents frequently ask for help but for which educators
report they are unable to be helpful. Inservice classes could

then be offered to teach educators about the concerns . for which
parents are requesting help: This may be particularly important
in schools without counseling positions.

2. Inservice classes should be designed to acquaint teachers
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With answers to the specific concerns asked by parents of children
similar i age to their grade assignment. For sxample, teachers

With grades 4-6 assignments reported receiving more freguent qugs-

oy

cally to children in grades 4-6 would be helpful to these educa-
tors. '

3. Parenting classes could be offered through the school
district to stimulate parents to ask questions. Administrators
at the local level could arrange for parenting classes to be

offered through the school district if they conclude that parents

after parenting c1asses have been offered; so offering a class
may éﬁééurageiparents to seek answers fb their questions.

4. College programs which prepare educators for various
kinds of certification should include information about parenting
concerns in required courses. It is particalarly important ihat
the concerns which receive frequent requests for help; such as
developing discipline techniqies and recognizing deviant a§Vé165-

5. Ediication courses which are frequently used for recerti-
fication purposes by tedchers who have been 1in the Classroom for
a number of years should include information about discipline
techniques, development of self-esteem; intellectual development,

and se®l¥g realistic expectations. Educators with more years of
experience reported being 18ss able to be helpful with these con-
ca <
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3.3
b ———

cerns than did more recent education graduates. These topics may

I e el R ,?, iy e— el
“not have been included in education courses 1n;garl1er years,

o e P T
additional information may now be available, .or ‘educators may

6. Teacher edacation; educational administration, and coun-
seling program personnel should expect changes in the concerns
Wwhich generate questions. In fact, they should attenp to zanti-

Cipate the changes by observing changes in society: ;
The following recommendations Ffor further & study are made as
a result of findings from this study.

1. Parents of children in grades four, five, and sixvahpeéé
to have parenting concerns which are diffe#ehi’f#@% those of par-

. . [ e U, S
enits of children at other grade levels. A study 'to de@grmine

. their special questiaaé and the ways in which educators chuld be

helpful with these concerns may be beneficial to parents, educa-
- . 13 :
tors, and students. S .
2. Educators who reported being unable to be helpful to
parents with discipline concerns had the most years of edicationy

- - S o LT
al experiences% Further study should attempt to identify reasons

Cfor this finding and determine What methods would/could be suc- -

cessfully used to teach practicing educators about discipline
techniques.

3. School/community characteristics which - infloence  the
frequency of requests for help should be. identified ; through fur-
ther stady. Some characteristics other than size or enrollment
appeared to influence the frequency of requests for help. S;hbai
category was hredicfive of differences in requests for help ex-
cept with the intellectual development and physical needs con-

59
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highest frequency of request for -each concerii, followed by the

" for help;

u

cerns.. Accreditation level 2 edicators consistently reported the

s

educators in private schools; with one exception. Level 1 educac .

2

tors. reported ‘the’ second highéEi"ifkédyédQ&rd? requests far" help

T e B L
With the development of a value system. 'The non-accrbdited

Schools consistently had the fewest requests for help. © 1f;
through ~further study, the characteristics which influenced the
frequency of requests for help could be identified; these charac-

teristics could help determine ‘the-relationship between the fre-

- quency of requests for help and repds of parents. It is poésible

- for'a situation to be characterized by H%gh”néed and few reguests:

for example. ‘Do parents in non-accredited schoolidis-
A s i3 .

s

‘ T oL e o . S N -
.tricts really have ~fewer corcerns, are they not seeking answers
- s Ty

tq their . questions; or do they have another scirce of help for

_ their parenting concerns?

4. A further study should compare the understanding and
accuracy of informatipn of those who learned about a concern in
college &nd those, who - learned about it elsewhere. Does each

source of informatjon: provide equally accurate inforfiation? Dg
. ’ RN -

- college courses and education through experience prepare educa-

tors to” b equally able to,be helpflil to parents with parenting
concerns? Are some concerns learned best in one setting and

5. The curricula in co{1égés of education shoald be exam-
ined to identify which parenting concerns are being taught. A&
comparison could then be ;éédé between the course offerings and
the educators' perceptions of their ability to be helpful.

6. Further studies could identify more specific information

60
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about the parents who®are asking the gquestion

Towing:

Do mothers or fathers more frequently seek help for parent-

ing probiens? : :
Do fathers and iothers differ in the frequency of their re-
- quésts for help by children's age?
" Do single parents ask more or fewer questions than parents
who have a marital partner? . '

Does the sex Oof the child inflience the frequency of paren-

- tdl requests for help?

Do mothiers/fathers tend to seek help from an educator, Of; thg -

same or opposite sex? L ?

7. Further study should. identify.the source of administra-

. tors' information about parenting concerns: Administrators tend-

X

“@d to report _being able to be hefpfal becadse they had Tearned

about the concern someplace other than in college more frequently

than did teachers. Perhaps teachers .could.get [nformation from
s . o L
these same Sources if the sources of information, could be identi-
? G 3
fied. o , R

8. Further study should determine “the relationship between

the willingness of the educator to be helpful to parents related

Ey N

to the size of the school, the grade level.assignment; :éﬁé}iﬁé
school position. v
One cannot be involved 'in a project such as this without

analysis and information gleaned from the t?iiﬁ%@d literatare

by

have convinced the researche¥. that parents; students; and educa-

tors would all benefit from the intentional inclusion of infdr-
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seel

ciéssé§, for educators and in-service training classes for prac-
ticing educators. Parents; also: could be expected to benefit
from parenting classes because of an iht?iéSé.iﬁ their parenting
skills and increased confidence in their abi jty to parent.

" Attitudes of parents toward public school§ can certainly be

expected to be more positive if they perceive educators to be

be. Children's.attitudes toward school are generally influenced

by those of their parents. More positive student attitudes to-

- absenteeism.

The data reflect a positive evaluation by ~parents of the.
eapcétioﬁai syste. At a time when the “back to the basics"
movement is receivjng conisiderable attention parents are still
turning to school personnel for personal felp. For the most
part, educators are Wﬁiiéﬁg to give whatever assistance  they
feel qualified to provide. This willingness to be helpfal Fe-

Flects positively on the edicators, too, because helping par-

- ents with their, concerns probably exceeds the specifics of all.

contracts. @ 7
" Even tfiough eduGators indicated a willingness to be helpful.
it seems important that the public's expectations of educators do_

- - - - 3 el
tured to Halp educators meet these expectations.
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These contacts between educators and parents could be very

influential in the improvement of home-school relationships:

This; in itself; is a worthy result. v
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As an edgc {or. are you willinyg to help_parenta_ i
part _of the etucator’s job?  What are your opinfons a
in relating to parenting concern
{(Write vour opinions here and on reverse side, if necessary.)

Il

wa provide intormation about youraelf by either checking the
completing the blanks:
)

b
Sex: 1. Male i. Frmnie e tjbi
Marital Status: 1. Married (31)
2. Single * - .
3. ____ Separated or Divorced
4. Widowed

T gy

4

/

E%ﬁiébi category or by

Number of Children (32-33)
Tvpe of School: 1. Publfic *
2. - Private
School Assignment {apecific gfideé; subjects; or split assijnmenta): e

r of full years of éxperlenc
xpe

[ngtitution - from which you recetived your Bachelor's Degree: —-———— -—

Has a class or workshop in parenting education been offered by your schiool dfatrict

within the past five years? 1. yes
. i 2 ne.______.
N o : 3. —__ uncertain

a wor

.hop or class.in parenting educatioh been taught. by some_other organiza-

tion In vour communify (5G¢h as church, clubs, soctal services dept.) during the

past five vears?

ou'very much for answerdng this’queséionndiré:

.
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R
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