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FOREWORD

Each year the Bureab of EdUCatiOnal ReSearch and Services

Oblishes monographs reporting student and fatuity research in

educatiOn This monograph comes from the doctoral research of

Beverly Uhlenberg; who recently completed the Doctor of Philosophy

degree at the University of Wirth Dakbta.

She has attempted to answer a number of questions concerning

the matter of parenting, and specifically how educatOrS are

involved'in parenting. Her research was Arawn from a sample of

North Dakota schools and reports the findings of that sample. Her

conclusions and accompanying recommendations haVe iMplitations for

programs in teacher education programs in colleges and universi-

. ties, as well as for in-service programs in elementary and secon-

dary schools both within the state of North Dakota and elsewhere.

Larry L. Smiley, Director

Bureau of EdUtatiOnal Research and Services
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_CHAPTKR I

PARENTING--PRESENT TXPECTATIONS ANb A BRIEF HISTORY

A primary task for parents has been to assisf their children
w0

to groviind develop. The nurturing of children to assist them to

reach theif full emotional; intellectual; social; and physical

potential -currently called "parenting. _"The challenge,of

parenting is to relate to children in ways that stimulate their

potentialities for growth and provide appropriate opportunities

for )experiences that develop these potentialities" (Brooks 1981,

p. "2). The skills needed to help children grow and develop are

generally believed to be learned rather than innate. Some of th0

learning may be rather unconscious and result from interaction in

the environment in wl ch one happened to be reared. Learning how

to parent continues d ing the process of parenting on a trial and

error basis. Parent may nOt'remain satisfied witit.4the trial and

error approach, ever, and may seek formal training or good

,

models to imitate if they become dissatisfied with theirparenting

skills. In addition to wanting more information, parents may also

feel the need for a support group.

American families have experienced considerable change during

the Twentieth Century. Families are more mobile; therefore, young

parents are less likely to live near their own parents or grand-
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parents, families are small& so older' children are less likely

to care for younger siblings. The rrumber of children reported as

experiencing abuse from their parents is increasing so more child-

ren nay be exposed to poor models: ThOi'e is ati increase in one-

parent families so children have less of an opportunity to learn

skills om both sexes. The number of two-career families has

increased so chldren speiid ihereaSing riumber of hours with peers

and fewer hours with parents:

For any of all of these reasons; parents may not haVe Ieartied

parenting skills as well as they-now wish they would have: The

opportunities to learn parenting in the family setting are reduced

at the same time there appears to be dfl upsurge in interest in the

topic. "Parents seem more challenged today than ever before in

trying to figure out what being a parent is all about and what

they ought to he doing to help their Children grow into productive

adults" (Fine 1979; p. 3).

Many parenting books are available; still; parents with

parenting problems and concerns often wish to discuss specific

questions and concerns with a person rather than simply read

general information on the topic= The extended family; May not be

near; so some other source of help needs to be sought: Possible

sources typically available to help with specific aspects of

parenting are doctors; 'reli.gious loaders; social Wbrkers, psycho-

logists or counselors; and educators. However; according to re-

search by Yankelovich, Skelly, and White Inc. (1977; p: 119); more

toparents indicated they would firSt Seek help 'from teachers when

they had parenting concerns or were experiencing parenting prob-

leMS than they would from any othergroup pf professionals:

2
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per milel have been providing udvici; cind/or in'forma-

ti,m about some aspects of parenting during regular parent-teacher

,ontertfte', or special problem-solving meetings even when parents

Hvo not regoested this information. Some writers in educational

publkat knis are saying that parents wont or need more help with

parenting than this intreguerit contact provides:

Several writers have suggested that school professionals and

children benefit directly from the efforts exerted to help parents

develop parenting skills. "In general, children who have the

henetit of knowledgeable and caring parents .perform more effec-

tiCfelY thin children who lack the nurturance and interaction that

result; from positive parenting" (Swick and Duff 1979; p. 23).

"The school budget, 'the program of instruction, the expertise and

time Lommdtments of personnel in the schbol system must all focus

upon the advancement of effective parenting Wd the enhancement of

active parent concerns as major objectives of the school system"

(Bell 190, p. 227).

Schaefer (1979) emphasized the impact of the quality of

parental -teaching by comparing it with the influence of teachers

oil ti child's intellectual development. He states that good tea-

chers certainly do have an impact on children's learning but it is

on a temporary basis because the Child is soon promoted to an-

other prOfessional and the contact and influence is lost. Par-

e nts, on the other hand; influence the child's learning from

birth to maturity. The duration of influence of parents exceeds

that of anyone else. Therefore, so the argument goes, working

With parents to help them develop parenting skills is a N'ery

e ffectivt way to influence the child's cognitive. development.

3



Recently the theme of parenting education appears to have

hroadened to a concern tor all aspects of a child's ,development

rather than concentrating on cognitive_ development alone: The

Idea is that if children are going to develop physically; emotion-

ally, socially, morally; and intellectually a healthy home envi-

ronment is heeded and that environment has to be arranged by some-

one other than the child. Children are dependent On adults to

provide for their basic needs and if'parents do not know how to

prOVide for basic needs the 'children are at a disadvantage

"Since children are living in the environment provided by their

parents; it is valid to say that without better parents there can-

not be better children" (Gordon and Wallin 1975, p. 159). Gordon

and Wallin continue:

At eV stage, from conception to the training of older
child 0_, parents must_show good judgment. And such judg-
ment must rest on a solid basis of information and under-
StanOng. To do their job with a high level of effec-
tiveness; parents today should have a sound knowledge of
the structure and functioning of the human body and of_
the principles of health maintenance:_ Also; they ShOUld
have some insight into the fin-din-0 of such sciences as
psycholOgy and sociology, as they relate to the develop-
ment of_children and their interaction with parents. We
have emphasized that_parentingtis not a sciencei_but it
does draw on the resources and accomplishments-of science
in various fields (Gordon and wallih 1975, O. 173 =4).

AttOrding to Bell (1980); school leaders generally believe

that effectAle Parenting has declined and the family -A in

trouble. He states that sch00.15, as well as other institutions;

have responsibility for promoting effective parenting (p. 227).

Sick and DUff also describe the family as a changing insti--

ution which will be Strengthened by support from school profes-

sionals.
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Parents today more than in the past must be guidance
counselors; nutritionists; facilitators, planners; bud-'
getrivakers, and family managers. The complexity of Par-
entNg is such that many unprepared adults have opted\
out of the parent role; and others have shifted_the
sTonsibility to teachers, baby-sitters, and child-care \

workers. The implication of these changes_for children,
teachers; c-itizens; and parents are several: First; par-
enting_needs to become a more cooperative process involv-
ing everyone in the_community. Second, parentsmiust re-
ceive more preparation for their parenting role. Third;

they need support and assistance in maintaining a pro-
ductive home environment: Fourth;there is an urgent
need for a closer working eTa0onship between. home and
schnol_ (Swink and Duff 1 p.,

Parenting education is not a new idea in America. It has

been receiving organized attention at least since the early 1880s.

Written material; first from Europe and then from the United

States; was a popular source of parenting information. Par-

ent education has been available' from organ- izations, school diS-
.

tricts, and departments of the federal government.

There is general agreement, in the literature that both par-

ents and children benefit when parents have skills necessary to be

good parents. A number of sources of parenting help have been

identified. The specific interest of this researcher, however;

was to determine how frequently educators were asked to be the

source of help; to identify the specific concerns about which par-

ents asked educators, and to determine whether or not edUcatOrs

believed they were knowledgeable in these areas.



CHAPTER II

DESCRIPTION OF THE STUN AND ITS FINDINGS

The problem of this exploratory study was to determine

whether or not parents of North Dakota school children sought help

from educators regarding parenting problems and concerns; to iden-

tify_the type of ihfOrMatiOn for which help was sought; to deter-
..

mine whether or not educators were willing to hel parents when

parents had parenting problems; to Identify. the aspects of parent-

ing in which educators felt able to be helpfUl and those aspects

in which educatort felt Unable to be helpful; and to learn the

source of their parenting information: The tap collected permit-

ted an analysis to be made of the differences betWeeh each of the

dependent variables ane'schbol, category, willingness of educator

to be helpful to parentS, sex of educators; marital status of edu-

cator, number of ch dren educator had as ,a parent, public or pri;

vate school; schoo position, subject assignment, number` of years

of educational exp rience, institution from which -legree was're-

ceived, parenting classes offered by school; parenting classes

offered by a community organization; building enrollment, and

trict enrollment. The two dependent variables Were frequency of

parental requests for help-with parenting problems and educators'

perceived ability to be helpful to parents;

7



Questionnaire DeVe4opment

A questionnaire was deVelOped which listed and dettribed

twelve aspects of Parenting: (The instrument is contained in
-0.

Apendix A.) Educators were asked to indicated the number of times

during a typical year parents would ask them for help with each of

these twelve areas of paeehting. They were also asked to Check

Whith one of the following'three responses most accurately descri-

bed their ability to be helpful with each concern: I can be help-

ful because I learhed this in college; I can be helPful because I

learned this primarily elteWhere; 'I can't be helpful until I

learh more about this:

The questiomaire alsO solicited the'educatbr's opinion about

the proper role of the school in relating to parenting cbncerns.

Demographic informatiOh was requested also:

Sample Selection and Data Collection

.1

A random sample of twenty -one NOrth.Dakota schools Was selett,

ted using a table of random numl2ers. The sample was stratified by

accreditation level and by public or private designat1bh. (A map

of the sample schools is lOtated onAhe follOwing page;)

North' Dakota schools were assigned an accreditation level by

the Department of Public Instructtbh. Several of the factors

which influence the determination of the accreditatioh level are

"size-of professional staff, size of student body; and resources

which are available: AccreditatiOh level 1 schools are generally,

the larger schools with the most resources.

One -room rural schools and private sch001.5 With fewer thaii

8



Mee of Sample Schools

1 = Accreditation level 1 Sdioals
2 = Accreditation level 2 &chools
3 = Accreditation level 3 Schools
4 = Non-Accredited Schools
5 ='Private Schooli

' r

Fi4ute . Location of Schodls in the Sample
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three teachers were not included in the sample pool because of the

small number of educators and StddehtS ihvOlved in these schools.

Schools which were predominantly Native American were also exclu-

ded frOM the sample pool because of possible cultural diff-erences

which were not bei-,0.1-aSUred but which might influence the res-

ponses.

TWo accreditation level 1 public school distrittS Were selr e-c-

td One el&i-eht6iV, one middle or junior high school; and one

senior high school were randbMly selected from within each of

these districts when more than one School existed in that 'cate-

gory.

Three publi-c Schools from accreditation level D; four from

accreditation level 3; and fbUr from the non-accredited public

schools were also selected as part Of the sample. Fbur schools

with more than two teachers were randomly selected frOM all non-

public SChbelS in North Dakota. These were not stratified by aca-.

demic level but were tbilSidered to be one category.

An administrator in each of the simple schools was asked if

ShO/he would be willing to have the educators in that SChbO1 ans-

wer the parenting questionnaire. All of the administrators agreed

to participate in the study.

The researcher met with an administrator at each of the

twenty-one schools and explained the purpose of the study; de-

livered the queStibhhaires, and provided instructions for the ad-

ministration of the instrument: Lath administrator was asked to

have all educators present at a faculty meeting to be SthedUled in

the next few weeks complete the questionnaire as the administrator

read the directions. Educators not present at the meeting were to

10
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be el it nated !rom the

Questionnaires Were returned by all twenty-one school admini-

total of 376 educators out of approZimately 440 pos-

resnc:erts ,.ompleted the questConnaire.

to.

PrOfile of the Sample

'Ile of the sample is found in table 1. The sample is

des,:ribed acorddn(1 to the number and percentage of responses in

each -catedOr'; ref the independent variables: The years of edoca-

tlo-d1 egierlence buildinu enrollment; and district enrollment

data nave ;,een ,;rouped to ',lake them more readable, but-the inter-

data ere used in the statistical analysis.

reqienc.;' of Re,luests for Help with Parenting Problems

Filure Illustrates crow many of the 376 respondents had

earn 0' the possible request-for-Kelp scores between twelve and

thirty;, P score of twelve .indicated that the educator was

h0v*,' asked for help with any of the twelve parenting concerns. A

score Of thui,ty-six 6Jicated that the educator reported being

!rigi °fitly risked for help With each Of the twelve parenting con-

rms: Tire mean frequency-of-request-for-help score was 18.75,

indm.ated that the most common response of educators was

that Hwy were wmetines asked for help with parenting problems.



.Table 1

PROF ILE- -0E--SAMPLE

Total Respondents 376

SChbbl Category N
accreditatio level 1 179 48
accrOditatiZri level 2 68 18
accreditation level 3 61 = 16
non-accredited 28 7
private _40 11

376 100
Willingness of EdUcator to be Helpful to
Parents with Concerns
willing 219 58
unwilling 21 _6
uncertain 81 22
misinterpretation 48 13

369 99
Sex of Educator

female 208 55
Male 168 45

376 100
Marital Status of Educators
married 288 77
single 73 19
separated/divorced 11 3
widowed 4 1

376 100
Number of Children to Which-Educator is a Parent

none 125 33
1 49 13
2 95 25
3 62 17
4 25 7
5 11 3
6 or more 9 2

376 100
School Position

teacher 338 90
counselor 11 3
administrator 20 5
librarian 5 _1

374 99
Subject Assignment
EngliSh 21 6
social studies 20 5
science 19 5
mathematics 23 6
vocational education 34 9
music/arts 23 6
special education 25 7

physical education 9 2
other assignments including elem. education 170 45

344 91

12



Table 1 (Cont.)

Years of Educational Experience N %

1 or less 17 5

2-5_ _80 20
6 =10 103 27

11-20 97 26

21 or more 73 20

41
Institution from Which_Degree Was Received

370 98

Uhiversity of North Dakota 39 10

North Dakota State University 23 6

Mayville State College 33 9

Valley City State College 62 17

Concordia College
Moorhead State University

14

14
k,.,
4

Minot State College 83 22

Jamestown College __ 24 6

Dickinson Ste C011ege 14 4

Other Institutions i 56 14

362 96

Parenting Classes Offered by the 'School
yes 104 28

,no 173 46

uncertain 97 26

374 100
Parenting Classes Off red by a Community
Organization

yes 191 51

no 75 20

uncertain 105 28
371 99

Building Enrollment
under 100 _34 _9

100-200 126 33

201-500 89 24

501-800 79 21

801-1200 -443 13

376 100

District Enrollment
under 100 28 7

) 100-200 51 15

201-600 88 22

601000_ 13 3

2001-7000 _96 26

7001-10,000 . 100- -2-7

376 100
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Figure 2. Distribution of Requests for Help Scores
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Statistical Analysis of the Frequency of Request- for -Help

Mean Scores and the Findings

The Statistical Pac4(age for, the Social Sciences (SPSS) Sub-

program )DNEWAY was used to determine if there was a significant

difference between frequency-of-requests-for-ihelp mean scores for

each of the variable's groups. Significant differences were cal-

culated for the following

willingness of educators

private school,'(4) grade

variables: (1)

to be helpful to

assignment; (6)

school category, (2)

parents, (3) public, or-

school position; (6)

subject assignment; (7) parenting classes offered by school, ..(8)

parenting classes offered by a community- organization (See table

2). The least significant difference test (LSD) was used to de-

termine between which of the groups the significant difference

occurred. if the difference between two means was greater than

the LSD; a significant difference existed.

The SPSS subprogram SCATTERGRAM was used to determine the

correlation between frequency of requests for help with parenting

concerns and the number of years of professional experience,

building enrollment, and district enrollment. There were no sig-

nificant correlations between these variables.

Frequency of requests for help with_prenling concerns

by School Category

, The frequency of requets for help was ghest in level 2

schools and lowest in the non-accredited scho s. Private4school

educators had the second highest frequency for requests for help.

15



Table 2

VARIABLES WITH SIGNIFICANT AND NON-SIGNIFICANT DIFFERENCES IN
FREQUENCY-OF-REQUEST-FOR-HELP MEAN SCORES

Variables
Frequency of Requests

for Help-

Sthool Category

WillingneaS of EdUCator to be Helpful
to Parents

Sex Of &du-cat-Or

Marital`' tatus of EdUtator

Number of Children Educator has as a
Parent

Public or Private Sth001

Grade Assiipment

School PAition

Subject AssiKpment

Number of YeStS of Educational Experience

Institution from which Degree was Reteived

Parenting Classes Offered by School

Pat6htihg Classes Offered by a Community
Organization

Building Enrollment,

District Ehrolltheht

x

x

%X

X

x

YIP

x indicates a difference sign #ftcant at 0.05

16



There was not a statistical difference in the number of requests

for help between level 3 and non-accredited schools; level 1 and

private schools, and level 2 and private schools.

F-r--eU-e-iity of TequeSts ror help wit4 parenting concerns by

willingness of educators to be helpful to parents

There was a significant difference in the frequency of re-

quests fbr hel0 reodrted by educators who were willing to be help-_,

ful to parents and those who responded that this was not part of

the educator's job. There was also a significant difference in

the frequency of requests for help reported by edutators who were

_willing to be helpful and tnose who were undecided about the

appropriateness of this action:

Frequency of requests for help w-i-tb--preht4ng concerns

by private or public sc-hebl

Educators in private schools had significantly more requests

for help than did educators in public schools. This informatiod\

was corroborated in more detail when ONEWAY was used to determine

Whether or not a significant difference exists for schools in dif-

ferent categories.

Frecue-n-Q,eb-fre-q-ust-s for help with parenting concerns

by grade assignment

There was a significant difference between the frequency of

17
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requests for help reported by educators in high SCheelS and those

assigned to grades four, five; and six. Educators in high schools

reported fewer requests fdr help than any other grade assignment.

Educators assigned to grade 6 had significantly More requests for

help than did those with kindergarten through twelve assignments.

Frequency of requests fb-r-l-p with parenting concernsh-e

by school position

There was a significant difference in the frequency of re-
.

'quests made of counselors and librarians, counselors and teachers;

and counselors and administrators. Help was - requested from coun-

selors more frequently than from those in the other three peSi=

tidhS. AdMiniStrators also had significantly more requests for

help than did teachers.

Frequency of requests for help with parenting concerns

by subject assignment

Seven pairs of groups were significantly differeht at the

.0.05 level when the LSD test was used. Special education teacherS

received significantly more frequent requests for help than did

mathematics; social studies, English, music/arts, vocational, or

science teachers. Elementary educators including oducat&s with

Mixed assignments reported significantly more requests for hell

than did mathematics teachers.

18
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Frequency of requests for help with parenting concernslay-

parenting clas-s.effTed by the Sthbial

1

!%lore request for help were received frpz parents if the

school had offe ed parenting classes, than if it had not. There

was also a sig ificant difference in the frequency of requests

from educators at s.hoolS where parenting classes were held -and

where educators here uncertain if parenting classes had been held.

Frequency of requests for hel -11-S by

Nro_ntin_g class offered by a community organization

The most requests for help were reported by educators who

taught in communities where parenting classes had been offered

by a COMMUnity organization. There was a significant difference

in the number of requests for help with parenting concer in

communities where parenfing classes had been held and where &ley

had not been held. The same was true where parenting classes had

been held and Where respondents Were uncertain whether or not par-

enting classes had been available.

The relationship between community parenting classes and the

high frequency of requests for help from educators was not neces-

sarily cause civ OffeCt. It is possible that the classes made

pireiits sore aware of the acceptability of asking questions about

their concerns. It may also indicate that there was a strong de-

sire for more parenting information in these communities and

classes were Offered for that reason: Both the number of requests

and the parenting classes might have had a common origin.

19



*

Statistical Ana lys-i s- of -t -he Ability- to -Be- Helpful Mean Scopes

and the rindingS

Respondents were asked to check one of three columns which

indicated hOw able they felt they could be to parents wit-f1- each

parenting concern: A score Of three points was given when a. res-

pondent checked the "I can be helpful because I learned this p

tarly in college" column.- Two points were given when the respoh-'

dent checked the I can be helpful because I learned this primar-

ily elsewhere" column, and one point was given when he "I can't

be herrpful until I learn more about this". columh.aaS Chetred.
r_

The highest possible score was 36; which indicated that the

respondeht felt able to be helpful with each of the twelve parent-

ing concerns because these concerns had beeh Stddied in college.

The lowest possible score was twelve: A score of twelve indicated

that the respondent felt unable to be helpful with any of the

twelve concerns until more had been learried in each area. The

mean frequency of the ability- to -be- helpful scores Was 25.81. An

illustration of the distribution of the ability- to -be- helpful

scores for the 376 respondentfi,is included in figure 3.

The most popular response was, "I can be helpful because I

learned this elsewhere". Few persons ihdiCated that they Were

able to be helpful with all twelve concerns because they had

learned about all of them in college. Even fewer respondents in-

didated that they couldn't be helpf01 with most of the concerns

until they learned more abobt them;

20
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4
Statist-i-cal Analysis of the ASili:ty=tbB-0411-01-0414-Mail- Stores

..... .

..... . . ... .
.....

and the Findings

The SPSS subprogram ONEWAY was vsed to determlhe if there was

a significant 'difference between the freguencyof the ability-to-

be-helpful mean score and each of the variable's grpups. Signifi-

cant differences were discerned for the following variables: (1)

willingness of educators to be helpful to parents, (2) school pos-

ition, (3) parenting classes offered by a community organization,

and (4) degree-awarding institution.

The SPSS subprogram SCATTERGRAM was used to determine the

correlation between the ability-to-be-helpful scores and the num- if

%,-

ber of years of professional experience, building enrollment, and

district enr011teht. A correlation coefficient of 0.15 (signifi-

cant at .002) was calculated for the ability to be helpful and the

number of years of professional experience.

The independent variables with and without significantly dif:

ferent ability-to ---be=helpfUl mean scores are indicated in table 3:

A brief description of these findings is found in the text which

follows:

Ab414-ty tb be fiel-.04-61 6y willingness of educator to be helpful

There was a significant- difference tketween the ability to be

helpful and the willingness 61educators to be helpful to parents.

The mean was significantly higher for those educators who were

willing to be helpful and those who were uncertain whetter or not

thiis was a part of the educator's job. There was also a signifi-
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Table 3

V-a-riab+es-with -Significant and Non-sIgnIft&
Ability-to-Be-Helpful Mean Scores

Variables Ability to be Helpful
to Parents

School Category

Willingness of Educator to be Help-
tul to Parents

%

Sex of Educator

Marital Status of Educator

Number of Children Educator has as
a Parent

Public or Private School

nrade Assignment

School Position

Subject Assignment

Number of Years Of Educational
Experience

Degree-awarding Institution

Parenting Crasses Offered by School

Parenting Classes- Offered by a
Community Organization

Building Enrollment

District Enrollment

p

x IndiaLos a difference significant at 0,05

23

26





cant difference in the ability to be helpful between educators who4

reported that assisting parents was part of their job and those

who appeared to have misinterpreted the open-ended question which

was concerned with their willingness to help parents with their

concerns.

tio

Ability to be helpful by school-0604466

There was a 5ignificant difference in the ability to be help-

ful reported betvieirh counselors and teachers and between counsel

ors and administrators. Counselors reported that they were able

to assist parents more frequently than did AdMinittrators, tea-

chers, or librarians.

Ability-to-be-helOul scores correlated with number of years of

educational experience

The SPSS subprogram SCATTERGRAM indicated an r of -0;15 be-
.

tweeh the total ability-to-beThelpful scores and the number of

years of educational experience. This WAS significant at the

0.002 level.

The negative correlation indicated that those with little

experience checked column 3 (they were able to be helpful because

they learned about this concern in schobl) more frequently than

did those with many years of experience; Those with considerable

experience were likely to indicate that they could be helpful be-

tause they had learned the necessary information elsewhere. Only

one composite ability-to-be-helpful score was less than 13. This

24
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indicited that almost all persons checked that they were able to

be helpful: Iriwas the source of their information -- college

classes or elsewhere which correlated with experience.

These results could indicate that more time is spent on con-

cerw; that parents may ask about in college classes today than in

years pact: It could also suggest that people are remembering

best what they have learned from their most recent formal educa-

tional experiences rather than from classes held some years ago.

AlSo, persons with many years of experience have had more oppor-

tunities from which to learn than have educators who are just be-

ginning their professional activities.

Ability to be helpful by institution from whichthe

degree was received

There was a significant difference in the ability to be help-

fUl by institution from which the degree was received. The LSD

test indicated the significant difference existed between North

Dakota State University (NDSU) and (1) Mayville State College; (2)

Concordia College, (3) Minot State College; (4) Jamestown College;

(5) all other institutions; (6) University of North Dakota; and

'(7) Valley City State, College. Educators at North Dakota State

University had a higher mean ability- to -be- helpful, score than did

educators at the other institutions listed. This indicated that

NDSU 'graduates were more likely than other graduates to report

that they were able to be helpful because they had learned about

25
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the concerns in college classes:

There W. also a significant difference in mean ability-to-be-

score from graduates of Valley City and Mayville. Valley
II

City graduates more frequently checked that they were able to be

helpful because they learned about the concern in c011006 than

were graduates of Mayville.

The scope of this study didn't provide an explanation for the

difference in scores: Further study could Seek an answer by com-

paring course curricula at each of the institutions. The differ=

Oht05 could be a result of the school positions held by graduates

of the different institutions.

Counselors had high scores: If many of the Counselors in

this sample are NDSU graduates this would be refletted in the

scores for the institution. Other unidentified factors may also

be influencing the ability-to-be=h610f611cores.

Ability to be helpful by parenting C1ASS8S Offered by a

community organization

There was a significant difference in the perceived ability

to be helpful by educators in communities Wh&-e Parenting classes

had been held and those where no parenting classes had been held.

The Mean ability-to-be-helpful score was higher in communities

where parenting classes had been Offered.

The reasons for these differences were not provided by the

statistical analysis; of course; but two possible explanations mty

be that (1) the 'educators atiended the parenting classes and this

increased their ability to be helpful Or (2) that parents.in these.
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communities had aSked educators for help and thp educators had

learned through,doing and gained confidence in their ability to be

helpful

c
Analysis of the Freau-en-cy-of-Requestz-fair--409- -Scores-

- for Each of the Twelve Parenting Concehns

:

The researcher was interested in finding out which of the z
twelve parenting concerns educators were being asked for hellf with

by parents. Table 4 reports the percentage of responses from edu-

cators in the combined "sometimes" and "frequently" categories.

The parenting concerns are ranked from those generating the most

frequent to the least frequent questions.

The chi-square test was used to determine if there was a sig-

nificant difference between (1) the frequency of requests for help

with each of the individual parenting concerns ilird (2) each of the

independent variables except years of educational experience,

building enrollment, and district enrollment. Any chi-square

values which were at the 0,05 level were determined to be signifi-

cant. Table 5 indicates which pairs of variables were significan-

tly different.

One-way analysis of variance was used to determine if there

was a significant difference between the frequency of requests for

help with each of the individual parenting concerns and (1) number

of years of educational experience, (2) building enrollment, and

(3) district enrollment, An F-Value was considered to be Signifi-

cant if it was at the 0.05 level.

The significant differeRces which existed for each parenting
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Table 4

Ranking of Parenting Concerns by Frequency e4
Requests for Help

Rank
%_Combined Sometimes and

Parenting Concern Frequently Categorie6

1 Stimulating Intellectual Develop-
ment 81

2 Developing Effective Discipline
Techniques 61

3 Setting Realistic Expectations 60

4 Recognizing Deviant Development
and Appropriate Sources of Help

4 Building Children's Self-Esteem

6. Guiding Children's Sotial DeVelop-
ment

7. Improving Human Interaction Through
Good Communication Skills

8. Assisting Children's Emotional
Development

9. Assisting in the Development of a
Value System

10. Promoting Moral Development

11. Selecting Safe and Stimulaing
Play Objects and Activities

58

58

48

41

40

38

28

12. Providing for the P sical Needs
of Children 26

28

31



concern and each of the independent variables are indicated in

table 5. A brief distussion of the findings related to each of

the independent variables is included in the following paragraphs.

Sc-hho-1 -c-at-egdry_end Yarenti g tehternt

Chi-squarellsts indicated that ast t w1111 a significant dif-

ference between school categories and ten of the twelve parenting

concerns. The two exceptions were stimulating intellectual devel-

opment and providing for the physical needs of children.

Educators in accreditation level 2 schools reported the most

frequent requests for help with these seven concerns: developing

effective dittiplihe techniques, guiding children's social devel-

tipmeht; promoting moral development; assisting children's emotion-

al development, improving human interaction through good communi-

cation; assisting in the development of a value system, and selet=

ting safe and stimulating play objects and activities. Accredita-

tion level 1 educators reported the second most frequent requests

for help relating to the development of a value system. Educators

in private schools had the second most frequent requests for help

from parents With each of the other six concerns.

Educators in private schools reported the highest frequency-

of-request-for-help scores relating to building children's self-

esteem, setting realistic expectations, and recognizing deviant

development and appropriate sources of help. Educators in accre-

ditation level 2 schools had the second highest frequency-of-

request-for-help scores for each of these three concerns. EdUta=

tors in the non-accredited schools were asked for help with each

29



w
l

>
4
!

E
.
,

r
t
l

to a.

41
r
o ro
I a fD
I

L
e, 1-
4

;D
I 0: 0:

0
:
w

`
1
"
,
.

C
D

.4
.1

n:

:0
01 ,3

I
P1

1

14
. 0 
:

or
 '

L.
,.

,

(I 01 ! N
I

.
< 4 C
:

m
'

N
,

1

,r
'''

M
.

M
.

(t
)

'

. ,

.
.
:
1 0 < (t

) I-
. Z m m C
L

(t
)

u
,

fD < I-
,

az
.

a C
D

: '

.. m 1-
1,

'
.0

:
0 p 3: rD

I 7 m

z
,

1

(D
!

0: I-
.

1-
..

N
. 0' m
 ,

X
:

(D
'

n. r*
.

23
:

m
'

m r

1 I

<
 .

(D
1

1.
...

:
o: .0
 : B (D
:

x
i 0 
:

.1
I

M
 I I-
.

M
 :

<
!

M
I

6- '0
I I

n
:

re
1

t
o

:,.
.

M
 0

 :
<

, r
,

M
I

fD
:

/-
01

-,
M

 I
-,

3
n:

M
I

I,
'

0!
 C

!
r,

 1
D

: ..

to
 .

0 
'

n I-
,

M I-
. t0
:

M < m ..,
,

0 .0
'

ro
: 7 "

ci
l

:

(D
!

1.
-

.

,-
,1 I fD
' rr M
'

M
'

y.
 c

z,
:

0'
 1

-.
.

'

n'
cn

:
n

M
 :

1-
..

H
.. C
: H

,.
01

 0
01

 m

I

.

L
e:

.4
01

,

.:
.:

r
:

.:
.:

.
x

x'
.

x:
:

S
C
I
U
D
o
l
.
C
a
t
e
g
o
r
y

X
X

X
:

W
ill

in
gn

es
s 

, t
o
 
b
e
 
4
l
e
l
p
f
t
i
l
,
 
;

x
 
:

X
 
I

x
x
:

x
x
:

X

S
l
o
t
!
 
o
f
'
E
d
u
c
a
t
o
r
:

-

4
1
J
,

M
A
r
i
t
a
l
.
S
t
a
t
u
s
:
 
o
f
 
E
d
u
c
a
t
o
r

.
.
-
-

N
U
m
b
l
e
r
o
f
I
C
h
i
l
d
r
e
n
1
 
-

x
x
:

.
.
.
:

P
u
b
l
i
c
 
O
n
-
P
r
i
l
r
a
t
e
.
:
S
C
h
1
0
6
1
,

x
x
'

X
:

x
'

-

x
:

x
:

G
t
a
d
e
L
l
i
s
s
i
,
n
m
e
U
t

x
:

x
l

x
X
:

x
:

x
l

X
-

X :

)C
X

 I
X

 1

S
c
h
o
o
l
'
P
o
e
i
t
i
o
n
!

x
x

x
:

S
u
b
i
e
c
t
.
A
s
i
l
g
i
e
n
t

x

N
U
m
b
e
r
-
,
U
f
 
Y
e
r
i
l
i
s
 
o
f
 
'
E
X
p
l
e
r
i
e
n
c
e
!

b
e
g
r
e
e
r
g
r
a
n
t
i
n
g
 
I
n
s
t
i
t
u
t
i
o
n
'

x
:

x
.

:
a
P
a
r
e
n
t
i
n
C
l
a
s
s
e
s
,
1
7
S
C
h
b
o
l
,

x
:

>
4
:

X
:

k
:

.
x
 
1

x
-
.

1
P
a
r
e
n
t
i
n
g
:
 
C
l
a
s
s
e
s
:
-
 
-
C
o
m
m
u
n
i
t
y

>
4

x
:

.
. B
u
i
l
d
i
n
g
;
 
h
r
o
l
l
t
h
e
n
t

.
:

r
p
A
s
t
r
i
c
t
,
E
h
r
o
l
l
i
l
l
e
n
t

,

.
.
.
.
.
.
N
,

I



concern less frequently than were educators in any other category.

Willingness of educators to be helpful and parenting concerns

8--

Chi-square tests indicated that there was a significant dif-

ference between the willingness of educators to be helpful and

'three parenting concerns--guiding children's social development,

promoting moral devel6ment, and assisting children's emotional

k-
Idevelopment. In each of these cases, educators w reported being

Willing to help parents with parenting concerns reported being

asked for help much more frequently than did those educatOrs who

were'not receptive to assuming this task:

Sex-of the educator and parenting concerns

Eight of the parenting concerns had significantly different

scores for males and females. These were: developing effective

discipline techniques; guiding -khildren's social development and

appropriate sources of help; providing foe the physical needs of

childreni improving human interaction throUgh development of a

value system, and selecting safe and stimulating play objects and

4
activities.

Females reported more frequent requests for help related to
r.

discipline techniques; social, emotional, and. 'deviant development

and appropriate sources of help; and selecting ,play objects and

activities. Males reported more frequent requests for help with

concerns related to physical needs, communication skills, and. the

development of a value system.
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Parents may be even more likely to choose females rather than

Males as a source of help than these findings indicate; hover;

because parents tended to ask counselors and administrators for

help much more frequently than they asked teatherS and librarians.

In this study the majority of both the counselors and the adminis-

trators were mares.

Marital status of edUtatOr4and parenting concerns

There were no significant relationships between the marital

status of educators and any of the twelve parentinsj concerns: This

non-school-related variable appeared not to influence parents' se-

lection from whom to request help with parenting concerns.

Number of children and parenting concerns

Whether or not the educator was a parent did not appear to

influence the parents,: choice of who to go to for help. There

were no significant differences between this variable and any of

the twelve parenting concerns:

Public and private school and parenting concerns

When the frequency -of- request -for -help scores of all educa-

tors in public schools were analyzed for differences With thOSe of

the educatirs in priVate schools significant differences were in-
.
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dicated between this independent variable and two parenting con-

cern: guiding children's social development and setting realis-

tic expectations. Educators in private schools had considerably

more requests for help with both of these parenting concerns than

did public school educators.

Grade assignment and parenting concerns

Six of the parenting concerns had significantly different

scores when analyzed by grade assignment of educators. Parents of

chid4ren in grades three through five sought help with social de-
A

velopment the most frequently and parents of senior high students

the least frequently.

Educators reported receiving more reques7 related to stimu-

lating intelleCtual development than abouti any other concern.

Every educator assigned to the third grade reported being asked

about this concern. Educators assigned to fourth and fifth grades

also reported being asked for help with this concern very fre-

quently. In fadt, at least seventy-five" percent of the educa-
.

tors with every grade assignment reported being asked questions

about stimulating intellectual development;

Educators with kindergarten through sixth grade assignments

reported receiving more frequent questions from parentsirelated tot

the setting of realistic expectations than did educators of older

students. These same educators reported reviving the most ques-

tions_ about recognizing deviant development and apAropriated

sources of help.

Parents tended not to ask educators assigned to the primary
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grades about the development of a value system. Educators with

fourth grade aSsig-rinierifsre0OFfed"beinTS-STed"-AbbUth1Sfficire"

often than did educators with other assignments. Educators as-

signed to sixth and seventh grades were frequently asked for help

with this concern, too.

There was also a significant difference in the frequency of

requests for help to select safe and stimulating play objects and

activities and grade assignment. Few educators at the junior and

senior high levels reported being asked for help with this con-

cern. Educators _with kindergarten through grade two assignments

reported being asked for help with this concern most often.

School position and parenting concerns

rA
There were significant differences in the frequency -of-

request- for -he'Lp scores. and all parenting concerns except for the

selection of play objects and activities. Counselors were asked

for help with each of these eleven concerns much more often than

were educators with other assignments. Administrators tended to

be selected as the source of help more often than teachers or

librarians:

Subject assignment and parenting concerns

Significant differences existed between the frequency-of-

request-for-help scores reported for recognizing deviant develop-

ent and appropriate sources of help, providing for'the physical

needs of children; and selecting play objects and- activities and
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ti
the subject as,signment of educators. Educators with specia.l.edU, .....

... ...

cation assignments reported receiving the most frequent requests

for help With this concern. Educators with elementary assignments

reported the next highest number 9f-requests of help':

Parents tended to ask physical education teachers for help

when they had concerns, about physical development. Special educa-

tion and physical education educators were asked for help with

questions related to the selection of play objects and activities

'`'more often than were educators with other assignments.

Niiiii-be-E-o-fyear_S of educational experience and parenting concerns

The only parenting concern which was significantly different

by years of educational experience was that which was concerned

wite the development of a value system. Those whO reported the

Most requests for help with values development had the most years

of educational experience: Parents chose to get help with this

concern from persons who were not just out of college but who were

more mature.

Degree-granting institution and parenting concerns

No significant differences existed between this independent

Variable and any of the twelve parenting concerns. Parents did

not seek help from educators because of the educational institu-

tion from which the educator had graduated.
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u
P- a -re-nti -n classes abc1 parenting concerns

Parents asked educators for help with nine of the twelve

parenting concerns more frequently when parenting classes had been

offered eitber by the school district or by a community organiza-

tion than when the classes had not been offered. These nine son-

terns about which more questions were asked were: developing

effective d'scipline techniques; building children's self-esteem,

guiding chit en's social development; stimulating intellectual

development, promoting moral development; assisting children's

emotional development, setting realistic expectations, recognizing

deviant development and appropriate sources of help, and improving

human interaction through good communication: In no instances did

educators get fewer requests for help after parenting classed had

been offered.

Building enrollment and parenting concerns

Thdre was a significant difference in building enrollm nt and

the frequency-of-requests-for-help with 'sOcial development and the

selection of play.objeCts and activities. Educators employedjn

the middle-sized schools had the most requests for help with kith

of these concerns: Educators assignedto the largest schOols were

seldom asked about either of these concerns.

Requests for help in areas other

Educators were asked to indicate areas other than the twelve

parenting concerns for which parents came to them with questions;
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39



Educators reported that parents asked them questions about the

following concerns:

obtaining financing for post-secondary education

choosing an appropriate musical instrument to play or compo-
sition to perform

," controlling drinking; smoking; and drugs

handling peer pressure

setting vocational -goals

improving reading skills

improving attitude toward school

teaching sex education

controlling weight ;

influencing dating

helping child to cope with divorce .

setting TV viewing limits

helping child cope 'with death

helping child develop study habits

meeting needs of gifted and talented children

assisting child to fit into junior high social system without
rejecting home values

establishing worthwhile summer programs

Educators not only had received requests for help, as eviden-

ced by thiS list, but the requests were important enough to be re-

membered. Some of the items from this list could be included in

the: original twelve concerns, but.others are'conerns which the

questionnaire did not address.
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Analysis of the Differences Between the-Abil-i-tyt6be

Helpful with Each Parenting Concern and Each of the

Independent Variables

Educators were asked to indicate how able they were to be

helpful to parents with each of the twelve parenting concerns by

checking one'of the following three categories:

(1) I can't be helpful until I learn more about this

(2) 1 can be helpful because I learned this'primarily else-
Where

(3) I can be helpful because I learned this primarily in col-
lege

The percentage of educators who indicated that they were able to

be helpful to parents with each concern is reported in table 6.

The concerns are ranked from the one which educators perceived'

themselves to be able to be the most helpful to.the one which edu-

cators perceived themselves to be least helpful to parents.

Over half of the responding educators-reported that they were

able to be helpful in the area of stimulating intellectual devel-

opment because they had learned about this concern in college.

For only two other concerns did more educators report college

rather than "elsewhere" as the source of the information. These

were setting realistic expectations, and recognizing deviant de-
.

velopment and appropriate source of help.

Over seventy percent of the educators reported learning

about moral development and discipline.techniques someplace other

than in college classes: Experience, 'personal reading, or non-

college classes may be possible sources of information about

moral development and discipline techniques.
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Table 6

RANY1NG OF PARENTING CONCERNS BY ABILITY OF

EDUCATORS TO BE HELPFUL

Rank

Combined Help:

Parenting Concern Categories

1 StiMUlaring Tnreflectual De-
velopment 97

1 Bialdihg ChilAren's Self- Esteem 97

3 Developing Effective Discipline
Techniques 95

6 GUiditig Children's Social Develop-
ment 90

4 Promotihg Moral Development 90

6 settihg Redii8tiC Expectations 88

IMproving Human Interaction through
Good Communication 86

7 PrOViding for the Physical Needs
of Children 86

9. assisting Children's Emotional De-
velopment 84

10. Recognizing Deviant Development
Appropriate Sources of Help 83

11. Assisting in the DevelOpment of a
Value System -14 81

12. Selecting Safe and Stimulating
Play Objects and Activities 76
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The parenting concerns with the highest percentage of res-

ponses in the "I can't be helpful until I learn more abbut this"

category were (1) selecting Safe and stimulating play objects and

activities, and (2) assisting in the development of a value

system: very feW educators reported being asked for help with

either olhese two concerns, however.

The researcher haS some questions about accuracy of the

ability-tb-be-helpful responses betause of comments written by

many educatOrs When they were responding to an open-ended ques-

tion which was soliciting information about their attitudes to-

ward helping parents: A nUmber of educators stated that they

thought it would be approPriate to help par'ents who had questions

about parenting concerns but they did not feel they knew enough

about the concerns to be helpful. Perhaps the edUtators felt

less ,Able to be helpful when they were thinking of applying the

information than when they were evaluating their general informa-

tion on each concern.

The chi-square test was ..used to determine if there was a

significant difference betWeen the ability-to-be-helpful scores

for each parenting concern and each of the independent variables

except for (1) number of years of educational experiencei (2)

_ _building enrollment, and (3) distrit enrollment. The statisti-

cal test used in these instances was the one-way analysis of var-

iance. The level at which significance was declared was 0.05:

The parenting concerns and independent variables with significant

and non-significant ability-to-be-helpful scores are indicated itn

table 7.

A brief discussion about the significant differences is pro-
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vided in the following paragraphs:

School category and parenting concerns

The ability:tb=be-lielpfUl scores were significantly differ-

ent fbt two parenting concerns--assisting in the development of a

value system and selecting play objects and activities--when

analyzed by school category.

Level 2 and private Sthbbl5 had the smallest percentage of

educatbrS WhO reported they were unable to be helpful to parents

in the development of a value system by their children. Level 1

educators had the highest percentage of educators who reported

learning about the deVelOpMent of a value system in college.

Educators generally reported learning about this concern some-

Whore other than in their formal classes. Private school educa-

tors reported the highest percentage of "able-elsewhere respon-

ses. The private schbtilS in this study were all church-owned so

it is likely that the private school educators' source of infor-

mation on the development of a value system was church-related.

Almost three-fourths of all edUtators reported being unable

to be helpful to parents with the selection of play objects and

activities. Educator, in level 2 and private schools had the

highest percentage of educators who indicated that they could be

helpful to parents with this concern.

Willingness to be helpful to parents and parenti-ng concerns

There was a significant difference between the willingness
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of educators to be helpful to parents and guiding children's

social development, recognizing deviant development and appropri-

c. ate sources of help, and providing for the physical needs. of

thildi'eti. The majority of educators were willing to be helpful

to parents with this concern and reported learning about it some-

place other than in college classes. Those whb indicated it was

not the edUcator's job to be helpful to parents were more likely

to report they were able to be helpful because they learned about

social development in college than were educators who were will-

ing to be helpful or were uncertain if they wished to be helpful.

Educators who indicated a willingness to be helpful to par-

ents in recognizing deviant development were also likely to re-

port themselves as able to be helpful. Those who indicated that

helping parents was not a part of the educatol"'s job were likely

to report that they were not able to be helpful until they

learned more about the concern: Almost half of all educators re-

ported that they were able to be helpful because they had learned

about this concern in college. Informal learning experiences did

not appear to be as common a source of information about deviant

development as was the case with some other concerns.

The majority of educators reported being willing to help par-

ents learn how to provide for the physical needs of children:

They also reported that they were able because they had learned

about physical needs of children someplace other than in college.

I found it interesting that all educators who reported that they

were not willing to be helpful with this concern perceived them-

selves to be able to be helpful, however
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Sex of educator and parenting concerhs_

Female edUtattirS were not only more likely than males to

report that they were able tb.be helpful to parents with the stim-

ulating intellectual development cOhterh but thatthey had learned

abtnit the concern in college, In general; howeVer, educators

reported more tbnfidence in it ability to be helpful to paFents

in stimulating intellectual development than with any other con-
.

cern.

Females were also more likely than males to report being able

to be helpful tb parents with the recognition of deviant develop-

ment and appropriate sources of help. More females indicated

learning about this concern in college thah did males, also.

Marital status -of educator and parenting concerns

A significant differente eXiSted between marital status of

educators and the selection of play objects and activities. Mar-,

ried educators were more likely to indicate that they could be

helpful to parents with this concern than were sinle educators:

They learned about the concern someplace other than in- college

courses.

Grade assignment and,paronti-ng-concerns

Selecting play objects and activities-was the only parenting

concerh'with significantly different ability-to-be-helpful scores

by grade assignment. Educators with kindergarten through grade
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five assignments were more able to be helpful with thisidiancern

than were educators assigned to older students. Educators with

kindergarten and first'grade assignments reported learning about

this concern in college classes more frequently than did educa-

tors with other assignments.

School position and parenting concerns

Sighifitant differenteS existed between the ability-to-be-

helpful scores for seven of the parenting'. concerns and the school

position of the educators. All counselors reported being able to

help parents establish discipline techniques; build children'S

self-esteem; guide social, moral, and emotional development;

recognize deViant development; and assist in the development of a

value system: An overwhelming majority of ,.counselors reported

learning about all of these concerns -,except for moral development

in college.

All --clMihisteatbr reported being able to be helpful with

discipline techniques; as well as esteem; social; and moral devel-

opment. However; they reported learning about these concerns

someplace other than in college claSSeS.

MOt teatherS reported that they could be helpfu to parents

with these seven concerns but the majority of them reported that

they learned about them someplace other than college classes: All

librarians reported being able to be helpful to parents who had

questions ;pout deviant development

this concern in college.

45

because they had learned about
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Sub:lett a-S-0-bnment and parenting conceru

All educators with vocational education _and special educa-

tion assignments indicated that they were able to be helpful with

the social development concern. One-fourth of these educators had

learned abbUt social, development in college and the rest had

learned about the topic someplace else.

All physical education teachers reported being able to answer

parents' questions about physical needs of children. Vocational

education and physical education educator?were most likely to?-

report that they were able because they had learned about this

concern in college. Special edUtation educators had the highest

percentage of respondents in the "able to be helpful because I
%iF

learned it OlSewhere" category.

All physical edUtatibn teachers perceived that they were able

to help parents with concerns about the developmentof a value

system and the selection of pray objects and activities, also.

The majority of these educators had studied about the selection of

play objects apq activities in college classes; but informatibn

about values tended to have been learned elsewhere.

Number Of years of educational experience and parenting contehls-

The educators who reported that they were able to be helpful

tglparents with concerns related to discipline techniqUes, self-

esteem; intellettUal development, setting realistic expectations,

and selecting play objects and activities had fewer years of educ-

ationat,iexperience than did thOSO Who were able to be helpful
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because they had learned about the concerns someplace other than

in college Or theSe Who did not feel able to be helpful. A change

in the curriculum at teacher education institutions is suggested

by these findings.

Degree-grai44444-Stitutions and parenting concerns

All Dickinson State College graduates reported being able to

be helpful to parents with emotional develOOteht concerns and half

of these educators ihditated that they had learned about emotional

deVelopmeht in college: Over half of the graduates of North

Dakota State University reported learning about this concern in

college. Most Moorhead State University graduates in the sample

reported being able to be helpful but only seven percent reported

learning about the subject in college:

North Dakota State University was the only institution with a

high percentage of graduates whb indicated, that they had learned

about the physical needs of children in college tlaSset. North

Dakota State University had a high number Of vocational education

graduates and they reported learning about physical needs in col-

lege. Graduates of this institution were also more likely than

graduates from other institutions to report that they were able to

be helpful with values development becauSe they had learned about

it in college: EdUtatieti students in different colleges and

universities apparently have had different learning experiences.
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Parenting classes and parenting concerns

Educators who felt able to be helpful to parents and the

availability of parenting classes in the community bt Sthbbl dist-

ritt go hand in hand. At least; this appears to,be true air the

concerns related to diStipline techniques; emotional development;

setting realistic expectations, recognizing deviant development;

prOyiding for the physical needs; and selecting play objects and

attivities. The findings from this study did not provide a reason

for this relationShip. It is possible that the teachers felt more

able because they; too; learned from the parenting classes or that

the teachers who felt able to be helpful to pareritt promoted the

parenting classes.

Willingness of Educators-to Be Helpful to Parents

HelOitig parents develop parenting skills is not likely to t;e

a part Of any edUtatbr's contract. Since it is not a task they

are required to do it seemed important to determine what educa-

tors' opinions were regarding helping parents with their parenting

concerns. Just because parents have reported that they would

firSt seek help frbm educators when they have parenting problems

does not mean that the educators would welcome this additional

responsibility. In an open-ended question on the questionnaire

respondents were asked their opinions about the proper role of the

school in relating to parenting concerns. They were/.,,asked' if

helping parents with their concerns was part of the edUtatOt'S job

and if they were willing to be helpful to parents. Thirteen per-
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cent of the respondents appeared to misinterpret the qUeStiOn.

Their responses.suggested that they interpreted theAuestion to be

whether or not they. would be willing to parent the children,rather

than if they would be willing to help parents learn how to be-

come better parents... One respondent indicated that he would 4be

willing to parent if parents would be willing to teaCh.

Fifty-eight percent of the respondents indicated that they

would be willing to help parents with their parenting concerns,

especially if the problem affected school achievement Or SthbOl

behavior. The student's home life was reported as being an impor+

tant factor in the student's school performance so it was felt

helping the parents might make a big difference in the

hild s educational development. The child wvo expected tO bent-

-fit when all worked together.

Some respondents suggested that the educator should recog-

niz8 his limitations and make referrals when he did not feel able

to be helpful. Others stated that 'it was something edUCattitS

should be willing to do but they, personally, did not know enough

about the parenting concerns to be helpfuL This response was

given frequently even though the individuals just had checked

columns indicating that thkwere able to be helpful because the

concerns had been learned ir;1college or elsewhere:

A number of respondents commented that the schools must sup-

port the parents in their ffforts to rear children and the par=

ents must support the educators in their efforts td teach child-

ren. Many educator dicated a willingness to work with:con-

cerned parents. The ideal situation would be for parents and

teachers to share concerns, according to several educators.
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Twenty-three percent of the educators had reservations about

the role educators should play in helping parents. Some hesita-

ted because they did not want to intrude into family affairs,

others because they had no time for additional responsibility.

A number of educators suggested that parenting classes be

offered through toy school district. This would provide parents

the opportunity to have their questions about parenting concerns

answered withbut adding to the work load of edUCators. Other

respondents stated that edUcators were, not experts in the area of

parenting so parents may get better information by attending.

classes taught by knowledgeable persons than by seeking belp from

many educators. One educator wrote that the family unit had

Changed so much since he started teaching that he needed to learn

more about the family and its concerns; also.

Several educators suggested that;a partial sOlUtibn to the

problem of parents being unprepared for their role was to offer

Classes-on parenting to high school StUdents. The students would

then be prepared for their fine roles' as adUltS. Another edu-

cator wrote; almost as in response; that; although parenting

classes for high school. StUdetitS may be a suggested solution to

the orbblem, students would be uhlik-elytd remember enough infor-

mation or solutions to problems they were not yet experiencing to

eliminate the need for further help .'when they actually became

parents.

Only six percent stated that helping parents 'With their

parenting concerns was not part of the educator's job. Some

wrote that teachers weren't able to be helpful with Many of the

concerns. Others said they were tired of having parents "dump"
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their responsibilities on educators,

7-,
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CHAgTER 3

CONCLUSIONS

Findings from the study permit the following conclusions:

I. ParehtS of North Dakota school children do ask educators

for help, with parenting concerns: .

2: Some parenting concerns (such as stimulating intellec-

tual deVefopment) generated many more questions froM parents. than

did others (S^uch as Physical .development).

3. Edutators reported being able to be helpful with the

. .

parenting concerns about which they most frequently were asked,

with one exception. Recognizing deviant development and appro-

.

priate sources of helpWas ranked fourth in frequency of requests

for help and tenth in ability to be helpful. 4

/L The independent, variables which had Significant differ=

ences An.the frequency of requests for help tended to be school--

,
related variables such as schoal position rather than non-Schoql-

_

related such as Marital .status or number of children one .has as a

paren't.

Educational background is an important facto in edpca-

tors ' perceptions of their ability to be helpful.: Three of the

five- ability-to-be=helpfUl scores with significant differences '

were-related to the educational preparation:
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school_ position- -the formal educational experiences of coun-

selors appeared to have influenced their perception of

their ability to be helpful with most of the parenting con-

cerns.

number of years of educational experience -- recent graduates

reported college classes as their information source more

frequently than did persons who had been teaching for a num-

ber of years:

degree-awarding institution--graduates of some institutions

reported being able to be helpful because the concerns had

been learned in college. Graduates of other institutions

reported learning about few of the concerns In college

classes.

6. The number of parenting questions parents asked educa-

tors increased after parenting classes had been offered in the

community. Parenting classes may be very helpful to parents but

should not be Offered to reduce the number of questions parents

wish to ask of educators. In fact; the number of questions can

be expected to increase rather than decrease with the availabil-

ity of parenting classes.

7. The sex of the educator appears to be related to the

concerns about which parents ask- educators: Females reported

being asked questions about discipline techniques, social devel-

opment, emotional development, deviant development, and selecting

play objects and activities more frequently than males. Males

were asked more frequently about developing communication skills;

physical. ,needs, and the development of a value system; The

differences in requests by the sex of the educator may be greater
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than the data report because the majority of counselors and

administrators Were males, and persons in these two positions

received more requests for help that did teachers or librarians.

Parents may more frequently seek help from female teachers than

the data suggest.

8. The willingness'to help parents with parenting concerns

will infldehte the number of requests for help an educatbr

receives: Educators who indicated that they were willing to help

received requests fbr help more frequently than did educators who

were not willing to be helpful.

9. Sbme characteristics; other than enrollment, appear to

be influencing the frequency of requests for help as determined

by school category. Educators in accreditatibh level 2; followed

by private schools, consistently had more requests for help than

did educators in Sth0015 at other accreditation levels.

10. Parents most frequently sought help from counselors:

Administrators received the second most frequeht number of re-

quests for help with parenting concerns.

11. The subject assignment influenced the frequency of re=

quests for help only when the request for help was clearly re-

lated to the subject assignment. For example, special education

_

educators reported receiving the highest number of requests for

help recognizing deViaht development; physical education teachers

received the most frequent requests for help with providing for

the physical needs of children; and, elementary teachers received

the most frequent requests for help with selecting safe and stim-

ulating play objects and activities.

12. The number bf,,years of educational experience did not
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appear to influence the selection of the source of help by par-

ents except when parents had questions abbUt the development of a

value system. Educators with more years of experience reported

more frequent requests fbr help with the development of a value

system than did more recent graduates.

_
13. The institution from which the edUtator's degree was

received did hbt appear to be a factor which ihflUenced parents'

selection of the source of help.

14. There appear to be at least some differences by insti-

tution in the curricula required for educational degrees. The

degree - granting institution was related to the OdUtaters' percep-

tions of their ability to be helpful and the source of their

information about emotional development, physical needs of child-

ren, and the develdment of a value system.

15; The size of the school or school district did not ap-

pear to be a major fattOr which determined whether or not parents

would seek help with parehtihg problems.

16. Parehts of children at different grade levels ihdicated
different concerns by the frequency of their requests for help:

Parents of childreh in the lower grades had different concerns

than did parents of upper grade children.
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44
CHAPTER 4

RECOMMENDATIONS

Two policy recommendations are made as a result of this

study.

1. College education department personnel should accept .the

responsibility for providing future educators with informatitin re-
-A

lated to Parenting concerns so that the educators will be prepared

to be helpful.

2. Public school administrators should arrange opportunities

for practicing educators to learn about parenting concerns so .

educators with years of prbfessional experience will be prepared

to help parents with their parenting questions;

Several practices relating to providing parents with helpful

parenting information are recommended as a result of this study.

1. AdMinittratbrt at the local level should use an instru7:

Meta similar to the one used in this study to identify concerns

for which parents frequently ask for help but for which educators

report they are unable to be helpful. Inservice classes could

then be offered to teach educators about the concerns -for which

parents are requesting help; This may be particularly important

in schools without counseling positions.

2. Inservice clattet thbUld be detigned to acquaint teachers
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With answers to the specific concerns asked by parents of children

similar in age to their grade assignment. For example, teachers

with grades 4-6 assignments reported receiving more freqUeht ques-

ti 'bout social and intellectual 'development

lit
than did teatherS

_
of ger or older students. ClaSSeS Which provide information

.1

about social and intellectual development as it relates specifi-

cally to children in grades 4-6 would be helpful to theSe educa-

tors.

3. Parenting classes could be Offered through the school

district to stimulate parents to ask questions. Administrators

at the local level could arrange for parenting tlASSes to be

offered through the school diStrict if they conclude that parents

in the school district appear to heed/want information about a

particular parenting concern: Parents tend to ask more questions

after parenting classes have been offered; so offering- a class

may encourageyarents to seek answers to their questions.

4. College programs Whith prepare educators for various

kihdS of certification should include itiferMatieh about parenting

concerns in required courses. It is particularly important that

the concerns which receive frequent requests for help; such as

developing discipline techniques and recognizing deviant develop-

Meht, are included in course work.

5. EdUtatiOn courses which are frequently used for recerti7

fication purposes by teachers who have been in the classroom for

a number of years should include inftiemation about 'discipline

tedihiques, development of self-esteem; ihtellettUal development,

and selling realistic expectations. Educators with more years of

exnerience reported being less able to be helpful with these con-'
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cerns than did more recent education graduates. .These topics may

not have been included in education courses in:earlier. years,

additional information may, now be available, or educators may

have forgottensome information with the passing of time

6 Teacher education, educational administration, and coun-

seling program personnel should expect changes in- the concerns

which generate questions. In fact, they should attemp anti-

cipate the changes by observing changes in society;
4 .

The following recommendations for further study are made as

a result of findings from this study.

1. Parents of children in grades fOur, five, and six appear

to have parenting concerns which are different from those of par-

ents of children at other grade levels. A study 'to de ermine

-their special questi4 and the ways in which educatot,s could be

helpful with these concerns may be beneficial to parents; educa,

tors, and students. 44

Educators who reported being unable to be helpful to

parents with discipline concerns had the most years of education,-

al experience§Further study shOuld attempt to identify reasons

for this finding and determine what methods wcd10/could be suc-

cessfully used to teach practicing educators about discipline

techniques.

3. School/community characteristics which influence the

frequency of requests for help should be identified ,through fur-

ther study. Some characteristics other than size or enrollment

appeared to influence the frequency of requests for help. School

category was predictive of differences in requests for help ex-

cept with the intellectual development and physical needs con-
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cerns.. Accreditation level 2 educators consistently reported the

highest frequency of request for each concern, followed by the

edutatoes in private schools; with one exceptiOn. LOVel I eduta,-

'tors. reportedJthe second higheS't ,fregyency.of requests fOr,help

With the development of a value system: non-acc4dfted

schOols consistently had the fewest requests fOr help. If,

through further study, the characteristics which influenced the

frequency of requests for help could be identified; these chaeac-

teristics .could help determine :the,relationsnio between the fre-

quency of t-equests for help and needs of patients. It is 901sible

for a situation to be characterized by high 'need and few eeqUeStS-.'

for help; for example.. Do parents in non-accredited sclio&IIdis-
.,

_

.tricts really Piave 'fewer concerns, are they not seeking answers

tq'their questions; or do they have another Source of help for

their parenting concerns?

4. A further study should compare the understanding and

accuracy of information of thOse who learned about a concern in

college hnd those, who learned about it elteWheee. Does each

source of information. provide equally accurate iMfbeMatiOn? DO
.

college courses and education through experience prepare educa-

tors to" be equally able for be helpfUl to parents with parenting

concerns? Are some concerns learned best in One setting and

other concerns in'another setting?

5. The curricula in colleges of education should be exam-
,

ined to identify which parenting concerns are being taught. A

comparison could then be ,made between the course Offerings and

the educators' perceptions of their ability to be helpful.

6. Further studies could identify more specific information
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about the parents wheare asking the questions such as the

lowing:

Do mothers or fathers more frequently seek help for parent-
.

ing problems?

Do fathers and mother§ differ in the frequency of their re-

quests fOr help by children's age?

Do single parents ask more or fewer questions than parents

who have a marital partner?

Does the sex of the child influence the frequency of paren-

tal requests for help?

Do mothers /fathers tend to seek help from an educator Ofit0e,

same or opposite sex?

7. Further study shoUld, idenfify.the source of administra-

tors' abbUt parenting concerns. Administrators tend-

ed to report ;being able to be helpful because they had learned

about the concern someplace other than in college more frequently

than did teachers. Perhaps teachers .-could.get 4nformation from

these same sources if the sources of information, could be identi-
A4 V

fled.

8: Further study shoals determine -the relationship between

the willingness of the educator to be helpful to parents related

to the size of the SthOO, the grade level,assignment, agd;the

school position.

One cannot be involved An a project such as this without

developing some personal opinions. The %findings of the data

analysis and infornAion gleaned from the 4144FNed literature

haVe convinced the resoarch-ei'i that parents; students; and edu7Cd-..

tors would all benefit from the intentional inclusion of infbr-
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nation about most of the twelve parenting concerns in required

classes, for educators and in-service training ClaSSeS for prac-

ticing educators. Parents; also; could be expected to benefit

from parenting classes because of an incr ase in their parenting

skills and increased confidente in their abi 'ty to parent.

Attitudes of parents toward publit SChOtilt can certainly be

expected to be more positive if they perceive educators to be

helpful allies rather than antagonists. If educators are able

to give parehts help When they seek .parenting advice; positive

feelings are ,likely to develop or to -continue, as the case may

be. Children's.attitudes toward school are generally influented

by those of their parents. More positive student attitudes to-

ward school may be reflotted in increased grades and reduced

absenteeism.

The data ref,lect a positive evaluation by parents of the

educational system. At a time when the "back to the basics"

movement is receiving COntiderable attention parents are still

turning to school- personnel for personal help. For the most

part, educators are milling to give whatever assistance they

feel qualified to provide. This willingness to be helpful te-

flects positively on the OdUtaterS, too, because helping par-

ents with their, concerns probably exceedS the specifics of all

contracts. *

Even thOugh edU4AtOrs indicated a willingness to be helpful;

it seems important that the pUblit'-expettations of educators do

not exceed educators' p "reparation: If helping parents is an ex-

pectation of:educatorsi then, education classes should be struc-
-r

tured to help educators meet these expectations.
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These contacts between educators and parents could be very

influential in the improvement of home-school relationships.

This; in itself; is a worthy result. *

y.
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APPENDIX A
QUESTIONNAIRE

(5n!- .,..dumina tYPIrnl
ye, Jo parent. amk voo (on help
with v.., ...win lt '
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your .hilltn co he helpful'
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As an ed+zaLoi, are You willing to help parents with their parenting concerns? Is this

part of the educator's job' What are your opinions about the proper role of. the school (29)

in relating to parenting concerns? ' .

(Write your opinions here-and on reverse side, if necessary.)

Pt se ptovide information about yourself by either checking the c
complebing the blanks:

Sex: 1. Male 2. Female (30)

Marital Status: Married (31)

Simgle
ieParated or Divorced
Widowed

Number of Children you have as a parent,' (32-33)

Type of School: 1. Public (34)

2. Private

rect category or by

School Assignment (specific vades, subjects; or split assignments): (35-37)

yearsof full ears of experience as an educator (including this year): (38-39)

Institution:from which you received your Bachelor's Degree: (40-41)

Has a class or workshop in parenting education been
o-ffered by your school district (42)

within the partast five years? 1. yes

2. no
3. uncertain

Has a workshop or class in parenting education been taught by some other organiza-
tion in your community (such as church; clubs, social services dept.) during the (43)

past five yeare? 1. yes

uncertain

tf"*ea' IIIOroMe.ifttirate the organization.

Stho'od District Enrollment:

Thankyouveey much for answering tialsquestlohryflre
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BeVerly Uhlenberg
Richard Hill

(44-47)

(48-52)
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