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junior college; to meet the needs of learning disabled (LD) students:

Introductory material cites the growing number of EP adults pursuing
postsecondary educational options and describes the development of a
learning resource center {(LRC) at the college to provide academic
support to LD and other students. Next, the goals and objectives of
the LRC are specified, including: (1) to conduct informal and/or.
formal diagnostic assessment of students referred to the LRC;. (2) to

study techn1ques and time management, textbookfread1ng, note tak1ng,'

memory techn1ques, test taklng, reading comprehension, vocabulary

development, written expression and proofreading, verbal and math

problem solving, and interpretation of visual materials; and (4) to

develop a continuum of academic support services. FblloW1hg a

description of the program and the diagnostic procedure used, results

are presented from an evaluation of the LRC based on data on students

served; faculty/adm1n1strator surveys, and participant surveys.

E1na11y, a discussion is presented of implications for future program

development and continued investigation: In addition to survey

instruments; append:ces provide a complete Learning Skills Bzagnost1c

Packet; which contains goals and objectives for skill areas, informal

aSSéSShen, techniques,; and diagnostic profiles for each sk111 area.
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Abstract
Increasing numbers of students with learning disabilities are
attending colleges and universities. There is a growing iﬁté?est among
college personmnel concerning accommodations and services to meet the

Services (Grant #G008101598). Goals and objectives of the project, program

description and evaluation results are presented. Implications for future

rrogram development® and areas warranting continued investigation are discussed.
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Introduction

College personnel are now witnessing a phenomenon which has
impltications for admissions staff; faculty; and édiﬁihiSttatibh::satisfactory
learning disatleu (LD) young adults. Théese students who are of at least
averape intelliye .ce are characterized by a broad variety of learning
problems generally related to processing information. There are LD
students who may well be qualified to pirsie ediicational goals beyond high
school 4s an alternative to entering the work force or enrolling in
vocational-technical schools. Estimates on a national level indicate
that LD students constitute from one to three percent of elementary and
Secondaty enrollments: Increasing numbers of these young people are
enirolling in universities and two or fcur~year collepes: This paper presents
the approach used by a small; private; liberal arts junior college to meet
the needs of LD students:

through the year 2000 (Carnegie Council, 1980). Over a period of several
years; our institution struggled with thé problems of effectively meeting

the needs of its increasing numbers of so-called "underprepared" students.
A "transition” program was designed which included a package of develop-

mental courses focusing on correcting academic weaknesses. Students with
poor high school records and placement test scores were advised to enroll

in this program. Through a self-study conducted in preparation for an
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adccreditation visit it was further determined that a major effort was

seeded to deal with thie growing numbers of students having specific

learning disabilities detected after admission to the college. An outside
learning disabilities consultant was retained who met with individual

faculty members, academic deﬁartmeﬁté; counseting and admissions staff,

[nput from ali facets of the college community was instrumental in generating
support for a project to develop methods and procedures for‘Héipihg a small
number of LD students. As a result of a grant proposal submitted to the

cervice available both to LD students and any studert requiring assistance
in tearning how to learn.

LRC Goals and Objectives

Goals which have provided a foundation for the Learning Resource
Center include:
|. Development of a model program of services to facilitate the

participation of identified learning disabled (LD) students
students with unidentified or undisclosed learning difficulties:
To implement these goals,; specific objectives were developed and include
the following:
i To conduct informal and/or formal diagnostic assessment of students

referred to the LRC.
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3. To provide individualized tutoring in skills for generalization
to subject matter. Skill areas include:
A. Study Techniques and Time Management
B. Textbook Reading
C. Note Taking
D. Memory Techniques
E. Test Taking
F. Reading Comprehension
6. Vocabulary Development

4. Written Exprassion and Proofreading
1. Solving Verbal and Math Problems
J. Interpretation of Visual Material (graphs, tables)

4. To develop a continuum cf academic support services, including
individualized tutoring, academic counseling, and instrictional
dctivities and materials to be utilized independertly by students

as shown in Figure 1.
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Figure 1

Individualized Academic Counseling: Independent

Academic Activities Individual/Small Group Academic Activities

“Individual Skills ~Course Selection “Learning Activity
Tutoring Packets
~Tutoring in Content ~Course Load ~Taped Textbooks
Area Subject Matter ) I I
~-Course Scheduling ~Oral/Untimed Exams
~Career Choices -Taped Lectures
~Faculty Liaison ~Tapes & Written
Exercises for Skills
L Development

Two groups of students are served by the Learning Resource Center:

cotlege; and 2) students already enrolled in the college who are experiencing
difficutties in their coursework. Individual and small group tutoring in
skilts is provided by a learning specialist who is trained in diagnostic
évaluation and instructional techniques. These techniques help students
with learning disabilities t- develop compensatory methods for dealing
with learning problems. Tutoring focuses on the acquisition of strategies

which students can apply to any course. This learning to learn approach

to a varietv of content coirses. In addition to skille tutoring; the

Learning Resource Center coordinates a variety of services (see Figure 1)
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including availability of taped textbooks, oral and untimed testing;
and independent léarning modules for skill development:.

Diagnostic Procedure. To lielp students pinpoint specific skills whict

they mav be lacking, a comprehensive diagnostic procedure has been developed

taff. Students with learning disabilities must develop methods for

@
ni

by LR
orpanizing their approach to gathering information presented in class;
processing; reviewing and retrieving this information. Witiout the

ability to execute these skills in an individually prescribed manner which
takes into account the student's strengths and weaknesses in learning style,
4 student in ali tiketihood is at preater risk of failure in coursework.

The Learning Skiils Diagnostic Packet (LSDP) (see Appendix A) serves

both as an assessment and instructional tool. This packét is desSigred to
measur:s student mastery in notetaking; test taking, téxtbook use and

study habits. It contains goals and objéctives, informal assessment proce-
dures; and student didgnostic profiles. The entire packet can be used

reviewed with each studernt: 1f pretest mastery is achieved according to
tHe standa.d indicated for each goatl area; further instruction is not
warranted. If the student does not achieve at the mirimal standard,

instriction is planned for those objectives not mastered. Since motivation

is an important factor to bear in mind when working with students experiencing

o



learning difficulties, the learning specialist teaches skills through a
course from the collepe curriculum in which the student is enrolled. For
example, if it is determined through the diagnostic packet that a student
1as not achieved the minimal standard {or competency in notetaking, the
learning specialist selects a course from the student's schedule and
implements skills instruction through that course:. Learning disabled
students may require assistance in generalizing specific skills from one
course to ancther so this factor is also addressed in the tutoring program
designed for the LD college student.

Lessons corresponding to specific objectives for each goal area are tﬁéﬁ
developed by LRC staff. Students are actively involved in monitoring
their efforts to improve their skills. Since this diagnostic packet was
used for the first time during Fall 1983, no longitudal data is available.
However, initial results from this informal criterion-referenced
Assessment process indicate that 80% of LD students participating in the

program were deficient in learning skills which can be applied to college

coursework.

ilts

In determining whether goals identified by the LRC are being met; a

product. The key evaluation question for evaluation of program process is:
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designed to meet cthe program goals? To answer this question, review of
program implementation was conducted using project records and staff
interviews. Evaluation of program product focused on the effectiveness of

the LRC. The evaluation question for program prodict is: To what extent

tias thie program goal of assisting students with learning difficulties
been accomplished? To answer this question, a number of techniques were
Used. Quantitative measures inclided a) the Faculty/Administration
Quéétibhhéiré, Bj the Studerit Questionnaire (both questionﬁaireé in

Appendix B), and c) data pertaining to grade point averages of LD students:

dnd means as well as inferential statistics such as the chi-square and
related t—test; In addition, open-ended responses on attitude measures

were included so that themes in responses could be identified.

for students identified as LD prior to admission. The LRC also serves as
i ¢ampu. resource center foi any student experiencing learning problems:
Table 1 preseuts data gathered over two Years of program iperation

regarding number of studénts served and tutoring hours provided:

Insert Table 1 here

}
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Another aspect of implementing this support program involves screen-
ing anad acceptance of LD applicants prior to enrollment. To select
qualified parcicipants for the current academic year, a total of 70
intervicws were conducted by project staff in cooperation with the
Admissions Department, an increase of 20 applicants from the first year

I.D services were available.

Program Prodict. Questionnaires were distributed to faculty and

Aadministrators as well as students at the conclusion of the 1982-83
academic year. Data on the quality point averages (QPA) of participating
LD students is gathered each semester: Results of data analyis follow:

A. Faculty/Administration Questionnaire

Faculty and administrators were sent a questionnaire (Appendix B)
which addressed their knowledge of the LRC program (items 1-8),
their attitudes toward learning disabled colleége students and the
LRC program strengths, weaknesses, and recommendations. All forms
were (istributed through the campus mail and returned anonymously
to an external evaluator in sealed envelopes.

1) Knowledge of the LRC Program

Table 2 contains the respcnse parcentages for the 14 faculty
and 10 administrators who completed the questionnaires:

Insert Table 2 here

Items 1-8 addressed their knowledge of the LRC program.

Inspection of the response percentages suggests that many

o |
| T



faculty and administrators have become familiar with the

qature of ED (items 3,6) and testing modifications (item 5):

A significant difference was found between facuity and
administrators on item 2. Whereas 80% of the administrators
felt that there are Mitchell students with learning disabili-
ties who were not admitted into the LRC program; 79% of the
faculty were uiicertain if this were the case. The uncertainty
among faculty could suggest lack of understanding of special
admission procedures used in selecting students for the

LD prograri.

2y Attitudes Toward LD College Students

Eleven questionnaire items (9;11;13;15,17;19,21,23,25,27,30)

reflected statements about LD coilege students in general.

Insert Table 3 here

Faculty and administration attitudes were first computed by

summing the responses to the eleven attitude items, dividing

Some of the items (9;15;19,25,27,30) werée negative statements
N tiese items were taken from the work of Susan Kennedy; St. Joseph College

West Hartford, Connecticut




3)

which were reverse scored (5=, 4=2, etc.) for the t-test

so that high scores reflect positive attitudes. Both
faculty (x=3.5) and administrators (x=3.9) were found to be
between "undecided" (coded 3) and "agree' (coded &) in their
responses to these 11 items. The t valie of 1.2 was not
significant (.05 level) so the groups could be considered to

Have similar attitudes: It could be noted; however; that the

faculty "tend" to be slightly more undecided in their responses:

. ~ . ol i
are in agreement regarding the ability of some EDP students to
succeed in college level work (item 21): This measure of
attitude is evidence of understanding among staff about the

potential of selected LD students for achieving in a post-
secondary curriculum.

fable 3 also contains 14 items (10,12,14,16,18,20,22,24,26,28,
29;31,32,33) which reflect attitudes toward the LRC program.
Significant chi-square differences were found between adminis-
trators and faculty on item 10 (x%=3.66, df=1; p<:05) and on
iten 24 (igéé.éi, df=4, p<.05). While both groups agreed on
item 10, administrators expressed stronger agreement that the
LRC has provided services which are needed by some Mitchell

College students: For item 24; while faculty were undecided;



administrators tended to disagree (no student who is
performing below an eleventh grade level on a standardized
readinp test should be accepted at Mitchell College).

for LD students among both faculty and administratucs (item 12).
Agreement that information about the LD program should be
disseminated to regional hipgh school guidance personmel is
evident among 80% or more of the faculty and administrators
(item 31): The LRC was viewed as a resource centey for

students experiencing academic difficulties especially by
faculty (item 26). Both groups supported the development

of small study groups through the LRC (item 22):

The final section of the questionnaire consisted of open-ended

and administrators. Comments regarding the program are listed

in Table 4.

Insert Table 4 here

Student Questionnaire

Learning disabled students and referral students who received
dssistance in the ERC during the 1982=83 school year were asked to
complete a questiomnnaire regarding their attitudes toward the
program (Appendix B). The Student Questionnaire addressed

11
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in the Center and in their work with peer tutors. A final
section of the form requested comments regarding program strengths,

Tables 5 and 6 contain the response percentages for items 1-13

(5 point scale), and items 14-22 (& point scale) respectively.

Insert Tables 5 and 6 here

Inspection of the responses suggests that student participants had

very positive attitudes toward the program services provided. In
particular; students indicated positive feelings regarding the

staff available at convenient times (items 1;3).

The majority of students felt that the LRC is an important resource
at the college (item 9). There was clear agreement among
respondents in understanding how to apply skills to coursework

(item 7). Somie students also worked with cortent titors during
1982-83. These were either adults or peers who had demonstrated
competency in a specific course. Students indicated that tutors
material if there was such a need (item 21). Objectives of tutoring
sessions were understood (item 15) as well as tutors' explanations

(item 17): Additiomal insight is provided by students' comments

Table 7.

Insert Table 7 here

15
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¢: Quality PointAverages (Q.P.A.)
Satisfactory academic performance is an underlying goal for
LD students. It is important that skills taught in a support
program are generalized to coursework. A quality point average
Gf 2.0 is required to maintain satisfactory academic standing.
Table 8 presents data regarding QPA s for LD students enrolled
in the specialized program as well as QPA s for the entire student
population. These data suggest that LD students can achieve in
a postsecondary setting according to academic standards

established by the college.

Insert Table 8 here

Resuits from this project suggeést that a program of academic Support
services for LD students can be successfully implemented in a junior college
setting: Both faculty and administrators agree that college is a realistic
goai for some LD students. Based upon QPA s; it is apparent that achieve-
participants in an intensive skills tutoring LD support program.

There are several issues which bear continued investipation in the
field of postsecondary education and LD students. Researchers must consider

the characteristics of successful LD college students in an effort to

O
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identify factors predicting satisfactory performance in college programs.
Such information would be valuable in assisting and counseling high
schooi LD students who are considering options available following
graduation. Another area warranting study involves the identification of

comparison groups to determine what types of interventions are effective
in facilitating LD students' success in college. It may be possible

prior to implementation of support services to define a control group

similar to the experimental group on Such measiresas IQ, specific

college population as a whole; there is a range of characteristics
among LD students which are likely to impinge upon selection of a school
as well as needs for additional support services. All students must

tion. Efforts to gather such information to be shared at the high school

the participation of a sizeable student market in postsecondary educatiom.

14
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Table 1
Number of Students Served and Tutoring Hours Provided by LRC

o o . Semester
Program Description Spring 1982 Fall 1982 Spring 1983 Fall 1963

Students Sarved:
LD Stiidents % i g 8
Referral Students % 3 25 18

Total 2% 43 34 %

Tutoring Hours Provided:
LD Studeiite ¥ 283 34 274
Refertal Stiidenits 197 11 T 78

Total 197 39 350 32

Mt this tine; there vere fo fornally identified 1D studefits adiiltted ider special procedires who participated
in the LRC:

20
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Table 2

Items 1-8; Knov odge of Learning Resource Center Program

b

o _ . ___Response Percentages
Survey Item Group* Yes Uncertain L]

I. Knowledge of LRC Program
l. I understand the function of the  F 93 7
LRC at Mitchell College. A 100

2. There are students with learning

disabilities currently enrolled at
Mitchell College who were not

aduitted into the special learning _ _
disabilities program provided F 14 79
through the LRC. A 8h 20

~ |

3. The LRC cadn dssist learning
disabled stidents to get rid of F 29 43 28
their learning problem(s). A 22 1t 67
4. The LRC can provide tutoring for - B
any Mitchell College student in a F 50 7 43
specific subject. A 60 4

5. Testing modifications can be B B B
provided for learning disabled F 77 23
students at Mitchell College. A 90 i0
6. Learning disabled students who are
dccepted into the LRC program have
standardized intelligence test. A 90 10
7. The LRC has resource materials in
a variety of skill arsas which can
teacher; or scudent at Mitchell F 79 14 7
College, A 90 10
8. LRC staff work with students F
individually and in small grcups. A 100

Faculty, N = 14 **x p (.05
Administration, N = 10 -

b
e}
(I}
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Table 3

9-33: General Attitudes

,,,,,, RESPONSE PERCENTAGE

SURVEY ITEMS GROUP SD D U & Sa& X .
. . F A
1 2 3 & 5

>

II. Genmeral Attitudes:

9. Students who cannot read well o o

enough to handle college level F 14 22 14 50 3.0 o

texts should not be in college. A 10 70 10 10 2.4
10. The LRC has provided services - ]

which are needed by Some F 43 57 L.6 o

Mitchell College students. A 100 5:.0%%*
1t: I would be willing to expend

some extra effort in organizing 7 )

special material for a learning F 7 43 50 4.3 o

disabled student in my class. A 33 67 4.7
12: Modifications in the manner of

testing students should be _ ,

considered for some Mitchell F 7 7 71 15 3:8 o

College students. A 10 30 60 4.5
13. I would like to learn more

about learming disabilities and S

would appreciate suggestions F 14 14 57 15 3.7 o

for reading material. A 14 43 43 4.1
14. Peer tutors available through

the LRC have been helpful in o 7 o

assisting students with course F 36 57 7 3.7 o

materials. A 13 63 24 4.1
15. Unless students have a fuii

command of writing skills, they S o

should not be awarded a college F 7 21 21 36 15 3.3 o

degree. A 40 50 10 3.3
16. A reduced course load (fewer

than four courses) is &a

reasonable alternative for some :

resident students at Mitchell ] L o

College who are learning F 7 50 43 4.2 o

disabled. A 20 20 50 10 3.5

*F Faculty, N=14, A=Administration,_ N=10

#*5D=Strongly Disagree; D=Disagree; U=Undecided; A=Agree; SA=Strongly Agree

***§<_05
continued . . .

Q | ;?{é




table 3;

Continued:

Response Percentage

19

GRovP SD D U A SA X Xa
SUR ITEMS - F
VEY LTER 1 2 3 4 5
17. As an instructor, I would
welcome the challenge of _ S
havirng learning disabled F 22 14 50 14 3.6 o
students im my class: A 33 33 33 4.0
18. It is important that selec—
tion of textbooks for use in
courses be based upon_
awareness of the average o o o
reading level of Mitchell F 7 21 7 &3 22 3:5 o
College studerits. A 10 40 50 4.4
19. Waiving course requirements 7 S o o
for students carnot easily F 7 1 7 50 29 3.9 o
be justified. A 40 50 10 3.3
76. More inforwmal cortacts between
ERC staff and faculty would be
beneficial in increasitg dwdre— L o
ness of the goals of the F 7 14 64 15 3.9 ,
program. A 13 13 63 11 3.8
21. Some learning disabled students _ o o
are capable of doing collage F 64 36 4.4 -
level work: A 50 50 4.5
22. The ER§7§hould develop small
study groups as a means to B B . o
assist students in under- F 14 64 21 4.1 o
standing course material. A 89 11 4:1
23. I would partig@ggte in a
workshop on learning disabili= . .
ties designed for college F 14 14 50 22 3.8 o
faculty. A 7t 29 4.3
24. No student who is performing
below an eleventh grade level
on a standardized réading test S o
should be accepted at Mitchell F 14 14 57 1w 2.7 S
College. A 40 40 10 10 2. QX**
5. College, unlike high school; A o
cannot be éxpected to meet F 29 43 14 14 2.1 .
individual needs. A 50 40 10 1.8
*k %35 2. 05 ; .
p<05 continued : :

23



Resporise Percentage

arrangements.

o GROUP SD—D U A SA Xf X,

SURVEY ITEMS 1 2 3 4 5 :
26. I would refer a student to the F - 7 50 -43 4.4 o

LRC for acedemic difficulties. A 11 1t 11 .67 4.1
27. 1If college students require a S -

good deal of supportive aid; F 14 43 21 22 2.5 o

they should not be in college. A 50 40 10 1.7
28. Cornferernces with a student,

faculty member and LRC staff

would provide an opportunity

to discuss a student's learn-

ing problem as it affects ) A o

performance in a specific F 71 29 4.3 o

course. A 33 67 4.7
29. I would be willing to parti- , - : -

cipate in a conference as F 7 14 64 14 3.9 .

described in #28. A 43 57 4.6
30. I would rather not have to

make course modifications to _ o - N )

accommodate learning disabled F 7 57 7 21 8 2.6 o

students. A 43 43 1% 1.9
3t. 1iInformation about Mitchell's

program for iearning disabled

students should be disseminated

to high school guidance person- S o

net within a reasonable F ) 14 57 29 4.1 -

geographic area. A 10 10 70 10 3:6
32. There are techniques which can

be used in teaching college

courses which will assist learn- , o

ing disabled students in their F 86 14 4.1 .

learning: A 10 50 40 4.3
33. If the LRC were not refunded

by the Federal government,

consideration should be given to

offering academic support

services currently provided by

the LRC through some alternative F 14 57 29 4:1 o

A 40 60 4.6

20



Table &4 21

Comments from 198z-83 Faculty/Administration Questionmaire

Please list_any strengths Please list any weakness What recommeudation ean
of the LRC program: of the LRC program: you offer for future
planning of the LRC?

. Dedicated; technically, . Understaffad in regard . Cducate the faculty!
very good; well-administered; to the need at Mitchell; If an instructor wiil
committed to instilling primarily services not work with the LRC,
personal responsibility in limited population —- the LRC'S task becomes
students. 90% of Mitchell students virtually impossible; and

: could greatly benefit the student fails; again..

from what the LRC offers. Repeated exposure to ED

info and the underscoring

of the benefits that will
accrue to the instructors’

if they would utilize

the LRC's services would

help everyone involved.

| Good feedback fron seudencs; ° lgre lofe sheuldbe . Temapemeino
has Helped students who would + . € € y
othevwise fail; competert
staff.

. Good programi; should be . Can only handle a limited
expanded to meet needs of number of students:
general student population.

. Dedicated staff. . Program be enlarged.

. I have worked closely with the . The major problem I have . I think the LRC should be

LRC during the past two years. seen is that many students allowed to develop slowly

They have helped a number of W1tb learning disabili- by moving in the direction
students who otherwise would ties have other problems they have already estab-
not have succeeded in the that interfere with lished. They must
traditional college environment, learning, problems that establish their own role
the LRC is not equipped as well as their own place
to deal with: They must on the campus by the
learn to distinguish be-  function they provide. So
tween students who are far; they have dealt with
sincerely interested in opposi ion very well; and
overcoming their problems are proving to be a valua-
and students who try to ble asset to our campus.

use the LRC as an escape
or a crutch:

. Campus wide sipport for . Possible needs another . The study of methods used
needy students is available staff member to service by similar programs at
through LRC. greater number of the college level.

students.

continued . . -




Table &

Strengths

. Very profe551onal

provide wide range of

Learning Resource Services.

. Knowledge of those students
heiped by the program was.

forwarded to teachers early

in the seméster; c00peratlon

by personnel involved is out-

standing.

Weakne

es

m\
UJ\

. None

Students without
college level

ability (below 5th

grade reading)

should
ferred
{or be

not be re-

.

.

Recommendations

Please continue this sort of

Service to Mitchell students.

It has obvious,tangibie
positive results and the current
LRC staff is responsible for its
success. The Director and
Learning Specialist are enthu—
siastic, devoted, and knowled-
gable about Mitchell'

special nieeds students. Futher-
more, they provide services

that many faculty members are
totally unaWare of and offer

and gentle understanding. They
are a vital service to the

college and should be commended
for all they've done. The
faculty owes them special thanks.

I believe the LRC to be a

necessary part of our college
and should continue their
excellent work: I do beiieve

they should maintain a group or

groups for the emotional support

needed by LRC students. I find

-in my classes-that the--LRC

students need to vent feeling of

fear of failure, being identified

"Learning Disabled," etc,

Involve more students in the

services provxded by the

Learning Resource Center; expand

acdademic support. & tutoring to

meet the needs of engineering

majors, life/marine sciences, etc.

(Referrals for tutors in
specific courses.)

Perhaps a booklet could be

who appear to have special needs

about the LRC's offerings.
Individual teachers could

to the center encourage students to participate

in college)




Table 5

All Students (N=18)

SURVEY ITEMS

Response Percentage*

S D U A SA

1 2 3 & S

>

1. The LRC is a good source of
information and assistance on
dcademic matters.

2. The LRC has offered me help in
improving my study habits.

a student's learning problems at
times which are convenient.

4:; 1In my sessions with the Learning
Specialist, I understood what skills

were being worked on.

5. Materials used in the LRC are helpFul

to me in developing skilils.:

6. The atmosphere in the LRC is a good

one for working with another person:

7. I understand and know how to apply

the skills 1 practice in the LRC
to the courses I am taking.

8. It is appropriate for the LRC staff

to discuss a student's academic probiem

dlrectly with any of the student's

9. The LRC_ is an important resource to
MItchell College studerts.

12 44 44

17 56 27

11 61 28

23

(VL]
[¥0]]
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W

11

4.3

3:7

4.4

23

continued . . .

% $D=Strongly Disagree; D=Disagree; U=Uncertain; A=Agree; SA=Strongly Agree

MY

27



Response Percentage*
S D U A SA

SURVEY ITEMS 1 2 3 4 5

>l

10. Students who consistently fail to

LRC staff should no longer be.
eligible to receive tutoring in
subjects.

11. The skills I have worked on in

helped me in my course work. 11 &7 22 41

12. The tutoring program provided by

the LRC is berneficial. 6 6 6 33 49 4.2

13. More materials which could be
used independently should be S
available at the LRC. 11 11 22 28 28

*SD=Strongly Disagree; D=Disagree; U-Uncertain; A=Agree; SA=Strongly ngree
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Table 6

Means and Percentage of Responses to Student Questionnaire Items 14-22:

Students Working with Tutors 1982-83 (N=12)

RESPONSE PERCENTAGE

SURVEY ITEMS _—
Never Some Most Always
1 2 3 4 %

14, The tutor attended the scheduled N

tiutoring sessions: 23 77 3:8
15. I understand what the objectives ) o B

were for a tiutoring session: 8 54 38 3:3
16. The tutor had a good understanding B B o

of the sibject matter. 8 8 31 53 3.3
17. I understood the tutor's B B B B

explanations. 15 31 54 3.4
18. I felt I could talk with the tutor

and discuss my problems in the B B B B

subject. 15 15 69 3.5
19. The tutoring locations were places B

where I could concentrate. 8 46 46 3.4
20. The tutor helped me understand my o -

notes. 8 17 33 42 3.1
21. If the tutor was uncertain about

the material, he/she would try to ) o o -

find out more about it. 8 33 59 3.5
22. How often did the tutoring sessions o o o

deat with the subject matter? 15 31 54 » 3.4

29




Table 7

Please 1ist any strengths

of the LRE program:

. Some strengths of the
LRC program are the highly

skilled tutors and also

Helps students who have
probiems in study habits;
gives students who need
help an advantage in

their classes.

It helps students who _
have problems in school,
who really need help.
Teaching good study habits;
outlining chapters; and
heiping to prepare for

students.

What recommendat:on can

Please iist any weakness
of the program:

. Some weaknesses may
be that sometimes it's
too noisy or too busy
for working w/someone.

. I think students who
haven't been requested
to come to the LRC
should be allowed to_
come for help as well.

. None.

. More courses
put in.

. Lack of time for the

director.

you offer for future

i.ev, or if the need is
only on a "drop-in"
basis. In addition, I
feel the LRC has helped
me with my school work
tremendously —-especially
when it comes to dealing
with all my instructors,
for me, but they helped
me out. I am very
grateful and appreciative
of all the help given to
me at the LRC.

the number
who come and
the staff as
facility.

increase
of students
to increase
well as the

. To

. More of the same.

English and math.

. After each session the
student should show his/her
work to the instructor.




Table 8
Quality Point Averages for LD Students

and Classmates

Students Fall 1982 Spring 1983 Fall 1983
LD

X Qpa 1.9 2.0 2:1
Classiiates

X QpA 2.0 * 2.3

27

* Data fiot currently availables




Appendix A

LEARNING SKILLS DIAGNOSTIC PACKET

Joan M: McGuire; Ph.D.
D,i'r'e'ct'orr o
Project Learning Disabled Students

Learning Specialist

This work is not published; it is produced to fulfill requirements of

Grant #6608101598 from the U.S. Education Department. It is in the
process of distribution to a limited audience for the purpose of

evaluation: This work may not bé reproduced or <istributed im any manner




Learning Resource Center
Mitchell College o
New London; Connecticut 06320

The Learning Skiils Diagnostic Packet was developed in part
through grant funding provided to Mitchell College from the U.S.
Department of Education: The overall goals of the funded sroject
were: 1) to develop a model program of assistance to college students
witii identified learning disabilities (LD); and 2) to develop a
continuum of support services for such LD students. Project staff,
on the basis of brainstorming, review of literature in the area of
learning disabilities; and direct observation of identified LD college
students, determined that successful participation in a liberal arts
college curriculum is related to skills in the areas of notetaking,
test taking, using textbooks and study habits. Learning disabled
students must develop skills tc help them organize;, process, reiiew
anid recall information presented in class lectures. without
sroficiency in these skills; the LD college student will in all
probability experience greater risk of failure:

This packet; then; is designed to assist students in determining
their strengths and weaknesses in skill areas which are related to
performance in college level courses: The materials can be administered

to students individually or in smaill groups with the entire packet

or specific skill areas selected according to the judgment of staff
and/or the student. Learning Resource Center (LRC) staff developed
this packet according to a mastery model with judgmentally determined
standards indicating minimal levels of ;éEéﬁiéBié performance for each

goal area. It is important that students be made aware that this




assessment procedureé is aimed at helping them pinpoint areas of
deficiency which may impede their progress in college level coursework.

candidly since their awareness of their own learning process is the
key to developing strategies for use in all courses.

Included in the packet are the following:

1. Goals and objectives for the skill areas of notetaking,

3. Diagnostic profiles for each 8kill area.

Scoring
Since there is a variety of assessment procedures included in
this packet, instructions for scoring are provided for each goal area.
skills or self-report. Some judgment may be required by staff in
deciding whether certain skills have been demonstrated by a student,

certain skiils: Scores can be calculated for each skill area based
upon the percentage of skills demonstrated by the student from the
total number of skills identified for that skill area. Diagnostic
profiles for the four skill areas provide lists of objectives, the
scores. Whether a student requires skills instruction 1§ determined

by the score on the pretest. If minimum competency as indicated by




the mastery score is not demonstrated by the student, the diagnostic
profile yields evidence >f those specific objectives for which
instruction should be planned. To determine mastery following
instruction; additional evaluation of specific skills may be
conducted by use of either the pretest assessment procedure(s) or
supplementary materials seiected by staff; with mastery recorded

in the post-test column:




Learning Resourc
Mitchell College -
New London, Conrecticiut 06320

Learning Skills Diagrostic Packet*

GOAL SKILL AREA

OBJECTIVES

ASSESSMENT MEASURE(S)

1.0 Notetaking

2.0 Test Taking

3.0 Textbook Reading
4:0 Study Habits

t:1-1:13

2.1-2.16

3.1-3.2%

4:1-4:16

Test Taking Techniques

Selection from textbook
for skiils application

Comprehension questions
based upon selection

Student questionnaire

Study Habits Checklist
(SRA)

Student Profile Graph

Grade Review Sheet

*The contents of this packet were developed in part under a grant
from the Office of Special Education and Rehabilitative Services,

U.S. Department of Education.

However; those contents do not

necessarily represent the policy of that agency, and the reader
should not assume endorsement by the Federal Government.
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ERIC

Aruitoxt provided by Eic:

Learning Resource Center

Mitchell College )
New lLondon, Connecticut

ecdch term.

06320

1.0 GUAL: T0 INPROVE SKILLS [N NOTETAKING

The student will:

1.1 bring the correct notebook and at least two pens/pencils to class.

1.2 - preview the topic(s) ir the course text and/or additional
references prior to class.

1:3 write the date nf the lecture.

L4 list uny assignments or activities stated by the instructor.

1.5 tist the main topics) of the lecture:

1.6 differenttate main ideas from digressions:

1.7 recognize examples given to illustrate main ideas:

.8 distinguish facts and opinions.

1.9 rtecognize clue or signal words in a lecture.

.10 188 a Gvatem of abbreviations while taking notes.

.11 copv informdtion from visual aides used in class.

1.12 iiSe an outline format for taking or revisSing notos.

.13 list kev vocabulary from a lecture and correct definitions for




O

ERIC

Aruitoxt provided by Eic:

GOAL AREA:  NOTETAKING (1.0)

Xssessment Procedare: Simutated ctass tecture for notetaking

Instructions for Developing Simulated lLecture

Staff should select a topic which is representative of the level
of instruction in a course from the college curriculum. This topic

cdn be identified in a variety of ways: 1) use of a course syllabus

Definition; Characteristics and Incidence:'" Notes were developed from
a text and a lecture of approximately thirty minutes was recorded by
a staff member based upon these notes.

This activity can be administered individually or in small
sroups. Students should be asked to come prepared as they would for

class (assessment measure for Objective 1.1): Prior to beginning the

as they would in class. 1If it is possible to include visually presented

information as part of the lecture (for example, illustration of a




concept by means of a figure drawn upon a blackboard in the room prior
to the simulated lecture), demonstration of Objective 1.1l can be
determined. Following conclusion of the taped lectiite, notes should be
~ollécted with students asked to write down on a Séparate sheet key
vocabulary they can recall from the lectire.
S\”,;,”

Each student's notes should be evaluated using the checklist on
the diagnostic profile sheet. Staff should independently determine
whether the student's notes indicate that specific skills have bééq demon~
strated: If there is disagreement among raters; the rationale for each

rating should be discussed and a consensus reached: Scoring should be
recorded using a checkmark in the pretest column for those objectives
successfully demonstrated by the student. It is also feasible to validate
mastery of these skills by asking the student to bring in a notebook for a
course s/he is taking and reviewing these notes for the skills listed.
Objectives l.1 = 1.2 should be evaluated prior to the actual simulated
lécture as described in the instructions. The pretest mastery Score is

indicated in the box on the diagnostic profile.




Name :

Date:

GUAL AREA:

NOTETAKING (1;0)

OBJECTLVE

ASSESSHENT NEASURE

PRETEST
MASTERY

T bk

POST-TEST

_ _NASTERY

bl

1:2

123

1.4

1:5

1.7

1.8

1.9

Attend class with materials.
Preview topic prior ro lecture.
Record date of lecture.

List any assignments or activities
stated by instructor.

List main topic(s).

Differentiate main ideas from
digressions.

Recognize examples of main idea.
Distinguish facts and opinions.

Recognize clue or Signal words in
lecture.

.10 Use abbrevations in notetaking:

.11 Copy information from visual aides,

.12 Use outline format for notes.

.13 List and define key vocabulary.

Staff observation

Stiidenit's

Student's

Student's

Student's

Studerit's
Student's

Student's

Student's
Student's
Student's
Student's
Student's

notes

notes

notes

notes

notes
notes

fnotes

notes
notes
notes
netes
notes

Score:

40

/13

%

i3

%

19/13 or 69%

Mastery demonstrated?

Yes

No’
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Mitchell College
New London, Connecticut 06320

|2
(@)

GOAL: TO IMPROVE SKILLS IN TEST TAKING

-

The student will:

2.1
2.2

2.3

2.9

2.10

2:11

2.12

XN

.13
2.14
2.15

2.16

develop a written list of information to be covered on a test.
write her/his name legibly on the test.

write down on scrap paper any information to be recalled by

mnemonics or other memory devices prior to reading any question
omn g tests

analyze a test before begimning it for types of questions,

point values, ease/difficulty of questions.

develop a logical order by which test questions will be answered.
estimate the amount of time s/he needs to answer each question.
identify clue words which are helpful in answering test
questions.

follow directions in answering test questions:

develop a monitoring system to quickly identify questions which

have and have not been answerzds

proofread answers to check for careless mistakes and/or omissions.
clarify test questions which are unclear through the instructor
or proctor.

attend to the legibility of her/his handwriting:

know vocabulary words used in essay questions and their definitionms.
understand different scoring procedures used for objective tests.

analyze tests gfter they are returned.



Jbj. 2.15
-
obj. 2.13

GOAL AREA: TEST TAKING (2.0)

Assessment Procedure: Test Taking Techrnigues

Each student should be given the assessment packet titled
procedure and the answer key follows Part V. The parts are as
follows: .

Part I:  Matching Vocabulary and Definitions
Part II: Identifying Clue Words

Part III: Scoring Procedures for Objective Tests
part IV: Mechanics of Test Taking
Part V: Negation in Test Items
parts I, IT, III, and V each relate to one specific objective
whose number is cross referenced in the margin to the left of the
title. Scoring is based upon the number correct out of the total

fiifiber of items: Mastery score: for Parts I; IIL. III and V are

indicated in the box following the last test item of each part. If the

student demonstrated mastery, a checkmark is placed in the pretest
column on the diagnostic profile next to the objective.

part IV consists of ten True/False items, each of which
corresponds to one objective as indicated by the objective number:

the appropriate column on the diagnostic profile.

The pretest mastery score for the entire poal area is indicated

in the box on the diagnostic profile.

42
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.14

Put the number of the phrase in Column B next to the vocabulary word
in column A which it best describes. Use each phrase in Column B

only one time.

Column A

Compare
Summarize
Illustrate
Outline
Contrast
Enumerate
Disciuss
Criticize

Explain

s
W

Colum B

2. To talk about something; to tell how
and why something happened.

3. To list good and bad points.

4. To organize information according to

5. To present the main points only in
written form.

To compare by showing differences.

N

7. To show the connections betweea tlings.

8. To explain and make clear by using
concrete examples, comparisons, or
analogies.

9. To name and list the main ideas one
by one.

10. To discuss similarities and differences.

Score: /10

Mastery Score: 8/10 or 80%

Mastery Demonstrated?

Yes No




Q.
R -

Part II. Identifying Clue Words

Below are ten statements taken from True/False questions in different
subjects. In each of the following statements, identify and circle
the cliue word(s) which would help you driswer the question.

A. Conflict between age and youth is inevitable in our modern culture.

o<l

Mental disorder is more likely to appear in adolescence than in
childhood or old age.

C. 1In the U.S. no one wants to live with old people.

D. Psychologists are interested only in developing theories of human
behavior.

E. Every human being follows the same stages of intellectual development:
F. All barking dogs bite.

G. Neurotic behavior is often learned in childhood.

I. Aggressive people are usually frustrated.

J. 1Inability to perceive reality may be a characteristic of
schizophrenia.

Score: /10

Mastery Score: 8/10 or 80%

Mastery Demonstrated?

Yes No




2.15 Part III. Scoring Procedures for Objective Tests

Read each of the following test instructions. In the blank at the
right, insert the letter of the statement listed below which best
surmarizes what you should do 1in answering the questions on that test:

a) Guess at the answer.

b) Leave blank an item you do not know.

55 Eliminate answers which are clearly incorrect to narrow
down possible choices.

In this Tfne/False test your score will be the number correct

==
(o}
e
ct:
(o}
H
ct
f
ct
o}
ct
.
-
=¥
=%
B
U‘
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o}
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Hh
0
e
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cr
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o}
=}
2]

-
&
.

This is a multiple choicé exam. Answer all questions: Your
final score will bé the number correct minus the number wrong:

3. This is a 200 item True/Féhuaexam. You have thirty minutes to
work on this test. Mark statements T (true) or F (false) in
the answer spaces given. You are not expected to finish all
items in the time allowed.

4 For questions in this multiple choice section, choose the answer

that is most nearly correct. Your final score will be the
number answered correctly.

Score: _/4

Mastery Score: 3/4 or 75%

Mastery Demonstrated?

Yes No

\
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Part IV. Mechanics of Test Taking

Below are statemenits describing approaches ised by students in preparing

for and taking tests. If you agreeé with the student's approach, ,
place a (+) in the blank space_at the right of each statement. If you
disagree; place a (=) in the blank space.

1.

Ellen's tests often 1ook confusing to her friends sinee :heré are
circles around the numbers of some test questions but not others.

remember information for a test. Before,starting her final exam in
Biology, she took ten minutes to write these sentences and pictures
on scrap paper without even looking at the test questions first.

fn Bill's final exam in Psychology; there was a proctor who is a
math instfnetéi ~ Bill had never seen before. Bill answered a
because he was certain the proctor w0u1dn t be able to clarify the
ques tion.

Mary has developed a good system for taking tests: she begins with
Question #1 and proceeds in order as far as she can in the tine
ailowed:. This guarantees her that she won't skip over any questions
on the test:

he is trying to complete a test in a given amount of time. He knows

that teachers have read many tests before so he is certain that Mr.




Obj. 2:4
Obj: 2.6
Obj. 2.1

01i 2.16

Sue knowsithat objective questions are harder for her to answer

than essay questions: Even though the quective questions on her

American Qistory final were worth more points than the essays, she

did the essay questions first and knew how muach time she spent on
them.

Jack did not have time to finish his English exam but he felt it

was better to do a very thorough job on those questions he answered
than to worry about getting them all done.

Erik wo'ked very hard to get ready fer his Socioiogy test. He
reread every assignment from the textbook because he was sure that
all the material was important to know.

Kris always keeps tests which are returned by her teachers. In fact,

by every teacher.

Scoring: For each correct item,
place a check mark on
the dlagnostic profile
for the specific
objective.

Ha
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part V. Negation in Test Items

T

-

True/False i
Answer all questions. Place a (+) next to True statements and a (=)

next to False statements.

1. Alcoholism is a condition that is no: Incurable.
2. Carbon monoxide is a gas which is not hbﬁtbiic.\
3; A shy person is a person who is not uninhibited. .
4 Most good students are not unprepared for a test.

5. According to the law; drinking and driving are

usually not unacceptabie:

_Score: /3

Mastery Score: 4/5 or 80%

—1

Mastery Demonstrated?

Yes No




Test Taking Techniques--Answer Key
Part I: Vocabulary (Objective 2:14)

_7-Relate
10-Cotipare

S-Summarize

8-Illustrate

{-0utline

9-Enumerate

1-Discuss

3-Criticize

2-Explain B N

Score: /10

Mastery Score: 8710 or 80%

Part II: Identifying Clue Words (OBjééEiGé 2.7

; ali

. often

. never

; usually
. may

A. 1inevitable
B. more Iikely
€. mno one

D. only

E. every

(SR = e = H o W,

Scote: /10

Mastery Score: 8/10 or 80%

Part III:Scoring Procedures for Objective Tests (Objective 2:15)

W IR
0 o'o'w

Score: /&

Mastery Score: 3/4 or 75%

continued . . .




Test Taking Techuiques--Answer Key; continued:

Part IV. Mechanics of Test Taking

Itei Objective Mastery
1. - (Disagree) 2.10
2. + (agree) 2.9
3. + (Agree) 2.3
4, - (Disagree) 2.1t
5. - (Disagree) 2.5
6. - (Disagree) 2.12
7. + (Agree) 2.4
8. - (Disagree) 2.6
9. - (Digégree) 2;1
10.+ (Agree) 2.16

V. Negation in Test Items (Objective 2.13)

|
[V
=%
t

(False)
(True)
(True)
(True)
(False)

LB W i i
t+ 4+ 4+ 1

Score: /5

Mastery Score: 4/5 or 80%

50




me :

te:

Disgnostic Profile

GOAL AREA: TEST TAKING (2.0)

\SSESSMENT tasuRs  ORETES:  POST-TEGT
— ASSESSMONT WRASURE  WASTERY  maSTERY

N O = o U £ w B

Develop ist of material to be tested.

Write name legibly on test.

Write information for recall on scrap paper.

Analyze test prior to beginning.
Develop order for answering questions.
Estimate time for answering questions.
Identify clue words in questions.
Follow test directians:

Develop monitoring system for answering
questiois.

Proofread answers;

Clarify unclear test questions.

Write answers legibly:

Understand negation in test questions:

Know vocabulary used in essay questions.

Understand scoring of objective tests:

Analyze tests after their return.

Part

v (19)

All parts of test.

Part
Part
Part
Part
Part

Directions for P.IV

Part

Part
Part
Part

W (#3)
v (#7)
W (#5)
IV (#8)
IT (10 1tems)
v (#2)
1V (#)
IV (#4)
1V (#6)

Part V (5 ites)

Part
Part
Part

1 (10 items)
III (4 items)

FPart v (410)

gém‘e:

— /16 16
z _ 2

Mastery Score: 16/16 or 63%

Mastery Demonstrated?

Yes No



Mitchell College
New London, Connecticut 06320

3.0  GOAL: TO IMPROVE SKILLS IN READING TEXTBOOKS

The student will:

3.1  tecognize individual needs pertaining to her/his ability
to attend while reading textbooks.

3.2 recognize personal characteristics of reading such as rate,
word-for-word reading, subvocalizations, lip movement, etc.

3.3 establish a purpose for reading the assigned material.

3.4 read assigne

d material prior to class.
3.5 ° 4nalyze the table of contents of the textbook.
3.6  read the preface of the textbook.

3.7 oreview the material prior to réading it.

3.9 irterpret visual aides contained in the chapter.
3.10 generate questions to be answered while reading.

3.11 recognize main ideas and support 'ng information.
3.12 discriminate information to be underlined ot highlighted.
3.13 establish a system for underlining such as first reading a
paragraph; then highlighting key information upon rereading.
3.14 make use of margins for notations.
3.15 comprehend what is read.
3.16 recognize key vocabulary contained in a chapter.
key vocabulary.
3.18 review the chapter by recalling iﬁESrmatiaﬁ presented.
3,19 identify the method by which the index is organized (subject;

agthor; combined):

3.90 know the purpose of a reference list contairied in a textbook.

3.21 understund the way in which the appendix of a text is organized.

83




GOAL ARFA: TEXTBOOK READING (3.0)

Assessment Procedures: Textbook passage

Instructions for Selecting Textbook Passage

The purpose of this activity 1s to analyze the skills demonstrated

1. cover sheet with directions (included)
3. preface from the text
3. table of contents
4. passage (be sure this includes a chapter Summary)
5. parts of the appendix; glossary, and index.
Srudents should be instructed to read all the material in the
packet exactly as they would if it were a reading assignment for a

course. Underlining main ideas and making marginal notations should be
compieted on the actual sample materials. When this activity is
completed; the packet should be returned to the staff and students
should be given Parts I-III of the assessment packet. The Student

Questionnaire can be completed by the student at this or another time.

Scoring the Passage

The selection given to the student for actual notations should

be evaluated by staff for Objectives 3.11, 3.12 and 3.14. If staff

o4



3.

15

Development and Scoring of Parts I-III

part I: Comprehension Check (five multiple choice items

This Section should be developed from the passage selected
and questions should focus on assessing the student's knowledge and -

1. Ma.n idea: main point(s) of the passage.

2. Detail: specific kinds of information about the main
idea.

3. 1Inference: answers not entirely found in the selection,

context.
The student's score should be judged according to the mastery score

mastery is demonstrated:

Mastery Score: 475 or 80%

part Ii. Short Answer

Students should be instructed to write a short paragraph which
summarizes what can be recalled from the textbook passage. Staff
should evaluate the paragraph and determine whether there is evidence
of recall from the passage: If the student demonstrates mastery; this



Part III. Information About Textbook Packet \
This assessment procedure is included in this packet and

can be used with any selectad passage which is developed according to

the directions for Part I.

Part III consists of eight True/False items, each of which

For each mastered item on Part III, a checkmark should be placed in the

appropriate columm on the diagnostic profile.

Student Questionnaire for Effective Textbook Reading

Students should be encour-ged to complete this section honestly
after careful consideration of each item which i§ cross-refererced
on the questionnaire with the appropriat : objective from the
diagnostic rzofila. Answers which reflect mastery are listed on the
Answer Key: If the student's response corresponds to these answers,
for the appropriate objective.

The pretest mastery score for the entire goal area is indicated

in the box on the diagnostic profile.



SAMPLE

EFFECTIVE TEXTBOOK READING

Introduction and Directions to Textbook %éééégé

Date:

Name:

. This packet consists of various sections taken from a college
textbook, The Psychology of Beinz Human by Elton B. McNeil. This
text is commonly used in introductory college Psychology courses.

You are to read all the material in the packet as though it
were a reading assignment for a Psychology course. Proceed exactly
as you would 1f you were actually doing this for an assignment.
Underline or highlight all main ideas and supporting details. You
may make marginal notations if you wish.

instructor.



Part ITI. Information About

l Below are statemerits which pertain to the packet you just read.
I Place a T in the blank space for those items you believe to be
true; place an F in the Space for those items you believe ave false.
obj. 3.8 1. 1In this selection, the chapter summary is written in numerical
order.

obj . 3.5 2. The table of contents contains a brief paragraph describing
edch chapter.

Obj: 3.6 3. According to the preface, thé author includes specific topics in
each chapter which are set apart from the text in boxes.

Obj: 3:9 4. There are no visual aids included in this textbook selection.
Obj: 3.19 5. Page references are contained for both subjects and authors in
the index of this book.

Obj: 3:17 6. The pronunciation of words is indicated in this glossary.

Obj: 3:20 7. This particular textbook does not contain a referemce list.

obj. 3.21 8. It is not possible to determine how the appendix of this text

is organized.




Name:

EFFECTIVE TEXTBOOK READING

Objective

Yes

No

Are you aware of your characteristics

of reading such as rate; sub-

vocatization or 1ip movement?

Do you generally have trouble

remembering what you have read?

Have you ever established a method

for learning new vocabulary?

Does your mind wander to other

things while you are reading?

Are your reading assignments

completed before the class meets?

Do you establish a purpose for

reading before you begin?

When you first look through a

textbook, do you read the preface?

Do j;ou start reading an assignment

by going to the first page of the

assignment and beginning there?

Do you ask yburself questions about

the material before reading it?

Do you underllne importanc
lnformafion as you are reading it
for the first time?

Do you wrlte in the margins of
your textbook?

3.2

3.18

3:10

@) |
de)



Textbook Reading: Answer ! .y

Part 1: Comprehension Check

See previous section.

Part II: Short Answer

See previous section.

Part I1I:Information about Textbook Packet

Item and Correct Response
1-True

2-False

3-True

4-False

5-Tite

6-False

G tai

Student Questionnaire

Item and Correct Response

0, o W ol

.17
.20
.21

W, W W W W w w w
=
Ne]

Yes

No

11. Yes



Diagnostic Profiie

GOAL AREA: TEXTBOOK READING (3:0)

OBJECTIVE

ASSESSMENT MEASURE PRETEST

— MASTERY

POST-TEST
MASTERY

1
2

3
4
5
6

7
3
y
.0
1
2

ey

o wun

7

Attend to reading:

Recognize rate of reading and other
characteristics.

Establish reading purpose.

Read assignments prior to ciass:

Read preface:

Preview material to be read
Read chapter summary first:
Understand visual aides.

Generate guestions to be answered.

Recogiiize main and supporting ideas:

Discriminate information for
hightiphting:

Usé a systemfor highlight ing:
Use margins for notation.
Comprehend what is read:
Recogiiize key vocabulary.

Utilize glossary:

Quest ionnaire (#4)

Questionnaire 74#1)

Questionnaire (#6) L
Questionnaire (#5)
Part ITI (#2)

Part III1 (#3);
Questionnaire (#7}
Quest ionnaire ({#8)
Part III (#1)

1T (#4) -
Questionnaire (#9)

Part
Textbook passage o

Textbook passage
Questionnaire (#10)
Questionnaire (#11)
Comprehension Check
Questionnaire (#3)
Part IIT (#6)




agnostic Profile, Textbook Reading; Continued:

- - o (S (8
OBJECTIVE 7 ASSESSMENT NEASURE  CRCIEST PoST et
. Review chapter by recalling , |
information: Part II —
' Understand organization of index. Part IIT (#5)
' Know purpose of reference list. Part 111 (17) —
Understand organization of appendix.  Part II1 (#8)
Score: g 1
% 7

53

Mastery Score: 11/21 or 52%}

Mastery Demonstrated?

Yes No

64



Learning Resource Center

4

0

GOAL: TO IMPROVE STUDY HABITS

The student will:

iy

Py

.1

.2

understand previewing techniques.

Gecome aware of factors which relate to effective reading for
colrses.

recognize the importance of notetaking while reading.

leain techniques which are helpful for remembering information.
know steps imvolved in wiiting papers/reports:

review the process of notetaking in class.

learn techniques for studying for tests.

identify strategies for taking tests.

recognize factors involved in planning study time:

réview factors which should be considered when planning how and
where to study.

know the objactives for each course being taken:

understand thie process by which grades are determined in each
course §/he is§ taking.

know the office location and office hours of each instructor.
identify ways to earn extra credit in a course.
underst<nd How to receive extra help in a course.

maintain a written record of assignments, tests, and grades.

65



GOAL AREA: _STUDY HABITS (4.0)

ASssessment Procedure: Study Habits Checklist; Student Profile Graph;

Course Analysis Sheet; Grade Review Sheet

of Study Habits Checkiist

Instructions

(SHC)

Each student should be encouraged to respond realistically and

honestly on the SHC (SRA, 1967). To obtain scores for the tetisubsections

Likert-type scale, based upon this weighting system:

5 = Almost always

4 = More than half of the time

3 = About half of the time

Less than half of the time

5

1

Almost never

Mean Scorés (MS) are calcilated for each section of the SHC

according to the following formula:

Totai of weighted responses

i Total # of items in section

Mean scores for the ten sections are then plotted on the Study
Habits Profile. This provides the student with a graphic overview of
study habits. LRC staff has set the mastery score for each section at
four (moreé than half of the time). This level is indicated by a solid
heavy line on the Study Habits Profile so that the student can quickly
identify those areas in which §/he may need to improve:

Mastery of Objectives 4.1-4.10 should be indicated on the

@j\



[Mascery Score: % 4 or above

Instructions for Administration and Scoring of Course Analysis Sheet and
Grade (GPA) Review Sheet

shest for each course being taken of only that course in which difficulty
is being exper.enced.

Mastery for Objectives &4.11-4.16 is demonstrated if the student
can correctly complete each item on the sheets. In some instances
(objective &4.11; for example); it may be helpful for thée staff to have
available course syllabi for cross referencing student responses.

Mastery should be indicated on the diagnostic profile by a checkmark.
Mastery for the entire goal area is stated as follows on the

dfagnostic profile:

Mastery Score: 11/16 or 69%




Study Habits Checklist
(SHA)

SCORING: 5 = Almost always

. More than half of the time

4 =
3 = About half of the time
2 = Less than half of the time
1 = Almost never
objective Number Mean Score
4:1  Previewing (items 1-2) )
4:2  Reading (items 3-7) )
4:3  Notetaking While Reading (Items 8-9)
4:4  Remembering (items 10-14) -
4:5  Report Writing (items 15-18) -
4:6  Listening and Taking Slass Notes (items 19-21)
4:7  Preparing for Examinations (items 22-25) )
4.8  raking Examinations (items 26-29) )
4.9  Planning Time (items 30-32) -
4:10 Arranging Physical Setting (items 33-37) -




Almost
always

More than

half of
the time

#bout halt

pf rhe
tim
RE

Less thaii
half of
the time

Almost
never

STUDENT PROFILE GRAPH

T e et
e e s - E— = - .
O — ——— o e e o e e e e e e e e e P e e e e
7 S S S
Y e
| | | I | | | E—
4.1 42 b3 bh 45 b6 4L 58 49 4,10
Previewing Reading Notetaking Recall Report  Class Exam Prep Taking Planning Physical
Writing Notes Exams Time Setting

OBJECTIVE NUMBER
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Obj.
obj.

0bj .

ob;.

ob;

Jbj .

b .

4213
.13

.11

.15

.14

it

Instructor's Office Hours:

The objen.ives for this course are:

M grade in this couvde wili Se bassd on:

Some teachers as. - . 4 weight or percentage to those items you

listed in #7. For example, a midterm exam might count for 40%
of your final grade. Ask your teacher if s/he uses this system.
If s/he does, go back to #7 and write down the percent next to
each item.

I can receive extra help in this course by doing the following:

For extra credit in this course I can do the following:

~Z|
ot



STUDENT GRADE RECORD

‘,,
MID-TERM EXAM WEIGHT

WEEK DATES EXAMS  ASSIGNMENTS

.PLA:

Estimated
G.P.A.

Estimated
G.P.A.




G.P.A. CHART

WEEK

STUDENT

INSTRUCTOR

(JhY



Diagiostic Profile

Natie: —_————
) GOAL AREA:  STUDY HABLTS (4.0)
b ... —_— -

PRETEST POST-TEST
' —- MBSTERY

OBIRCTIVE ASSESSMENT MEASURE

4,1 Undevstand previeving techniques, SHC (Fs 1-2)
42 Know factors affectinp textbook -

reading. SHC (s 3-7)
SHC (fs 8-9)

L3 fevien notetaking vhile reading, g
G4 Leart mefiory techiigies for recall.  SHC (s 1014

)

s 15-18)

4,6 Nevien dotetaking in class. SHC (s 19-11)
HC (fs 22-25)

C
4.5 Know steps in writing papers. SHC
C
4.8 Tdentify test taking strategies. SHC (#s 26-29)

(
(
(
(s 15-18
(
4.1 Learn techniques for studying for tests; SHC (
SHC (
&9 Recognize factors in plamning study 0
time, SHC (#s 30-32)
0,10 Understand factors such as where,
wlién and how to study. SHC (#s 33-37)

¥now course objectives; Cotrse analysis sheet (16)

£~
——
—

112 a0 how prades are deternined, Course anatysis sheet (fs 7-8) L
413 Know office location and tours for -
each instrictor, Course analysis sheet (ffs 4-5)
LI Tgentify ways to eam extra cose
credit, Eoorse analysis sheet (#10) . —
4.15 Deternie how to recelve cstra help  Course analysis shest (f9)
4.16 Maintain written record of grades and S
assignments; trade review shest S

o




Score: /16 /16

% %

Mastery Score: 11716 or 69%

Mastery Demonstrated?

Yes No




Nane: Learning Resource Center
Mitchell College
New London, Contecticit 06320

Leatnitg Skill§ Stident Profile

— _ _ — 3

GOAL SKILL AREA PRETEST POST TEST

DATE SR MSTERY (1)) Date Score  Mastery ()]

Non-Hastery (M)t Non-Mastery. (NM)

Ri Notetaking 691
2:0 Test Taking 1631
30 Textbook Reading 52

4:0 Stady Habits 169%

*Mastery levels for skill areas were set as follows: two judges independently rated each objective
with réspect to minimal proficiency necessary as evidence of competency. The final mastery score,
expressed as percentuge of objectivec completed satisfactorily, is interpreted as minimal competency
for 4 specific skill area.




LEARNING RESOURCE CENTER

. _ EVALUATION FORM*
Learning Skills Diagnostic Packet )

Your ieedback regarding this packet and its usefulness is important.
It would be appreciated if this form could be completed and
returned to the above address.

1. OBJECTIVES:
Explicit

Comprehensive
Not cleariy stated

Not comprehensive enough

2. CONTENT:
Superficial —
Too detailed
Well-balanced

Relevant——

3. VOCABULARY/READING LEVEL:
Appropriate
Too difficult
Too easy
4. ORGANIZATION AND CONTINUITY:
Excellent
Good
Fair
Poor
FORMAT :
Exceilent
Good
Fair
Poor

(o201

6. INSTRUCTIONS FOR USE:

Clear . _ .

79 over



7: OVERALE RATING OF PACKET:
Excellent
Good
Fair
Poor
8. RECOMMENDED FOR USE BY OTHERS?
Yes
No
9. ADDITIONAL COMMENTS AND/OR SUGGESTIONS:

10. REVIEWED BY:

11. COLLEGE OR UNIVERSITY: o

~ *Adapted from Process to Product (Mirkes, D.:Z. &
Harrison, G., Eds.). Seattle, Woshington: University of
Washington, 1982.
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Appendix B

Student Questionnaire
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Learning Resource Ce”tér (IRC)

°

The IRC is conducting year end evaluation of various program com?ooents. fi
and return it to Dean H&IVey 's office. Any additional comments and Suggestions
wi’l be helpful in planning for Year Two. Thank you for your cooperation in

this matter:

Check the appropriate category: Full time faculty includes any person whose
main function is to teach and who tamches at least twelve credit hours Admini-

stration refers to all individuals who afe not full time faculty.

FACULTY

ADMINISTRATION

I. Knowledge of IRC Program
Directions: Please check the appropriate answer based upon your familiarity

with the IRC. o o .
__¥YES  UNCERTAIN _ NO_

1. I understana the function of the LRE at Mitchell

College P——

2. There are students with 1earn1ng disabitities cur-

rently enroiied at Mitchell College who were not -
admitted into. the special learning disabilities

program provided through the LRC.

3. Lhe LRC can a551st learnlng dlsabled studentq to
get rid of their learning problem/ . R

4. The LRC can prov1de tutorlng for ar litchell

College student in a specific subject.

. Testing modifications can be provided for tearn-

\n

ing disabled students at Mitchell College. —— == =

Learning disabled students who ars accepted into
the LRC prograf have at least average intelligence
cn a standardized intelligence test. - = = —

O\

7. The LRC has resource materials in a variety of
skill areas which can be used by any administra-
tor, teacher, or student at Mitchell College.

8. LRC staff work with stuodents individually amd

in small groups. s —




-2=
IRC F‘éé&ify/ﬁaﬁiﬁiéffé:fiaﬁ Questionnaire (cont.)

appropriate number according to the extent that you agree or

*Directions: Read each of the following statements and circle the

disagree with each statement.

1= Strongly Disag-ee = SD
2 = Disagr=e = D
3 = Uncert.in = U
b = Agree = A
5 = Strongly Agree = SA

9. Students who cannot read well enough to handle 7 B ] B ,
college level texts should not be in college. 1 2 3 4 5
10. The IRC has provided services which are needed

by some Mitchell College §Eu&éﬁ7t§. 1 2 3 L 5

11, I would bte willing to expend some extra effort.

in organizing special material for a learning 7 o ) )

disabled student in my class; 1 2 3 L 5

12. Modifications in the manner of testing students

should be considered for some Mitchell College 7 B ) - )
students. 1 2 3 4 5

13. I would like to learn more about learning dis-
abilities and would appreciate suggestions for ] - B - _
reading material. B 1 2 3 4 5

14. Peer tutors avallable through the IRC have
: been he.i.pful in assisting students with course ) B B - B

materials, 1 2 3 4 5

15. Unless students have a full command of writing
skills, they should not be awarded a college . _ ~ B _
dezree. .

;
16. A reduced course load (fewer than 4 courses).
is a redasonable alternative for scime resident
students at Mitchell College who are learning B _ _ ) .
disabled, 1 2 '3 g 5
* Some ltems ircluded in tbis gquesttonnaire have been taken from a questionnaire
developed by Ms, susan Kennedy, St. Joseph's Cellege; with the assistance of
Dr. Robert Gable, The University of Corinecticiit, for her dactoral dissertation.
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-3-
IRC Facultv/4dninistration Questionnaire (cont.)
SO D U A& SA

17. 4s an instructor; I would welcome thé challenge

of having learning disabled students in my class, 1 2 3 4 5
18, It is important that selection cf textboaks for

tuse in courses be based_upon awareness of the

average readlng level of Mitchell College 7 - B - -

studernits. 1 2 3 4 5
19. Waiving course requirements for students cannot , S .

easlly be justified. 1 2 3 4 5
20. More informal contacts between LRC staff and

faculiy would be beneficial in increasing , N _ , A

awareness cf the goals of the program. 1 2 3 4 5
21, S- learning disabled students are capable of , - - , )

d. 3 college level work: 1 2 3 g 5
22, The IRG should develop small study groups as

a means to assist stuzdents in understanding _ _ B .

course material, 1 2 3 4 5
23. I would rarticipate in a workshop on learning _ _ _ N

disabilities designed for college faculty. 1 2 3 4 5
2k, No student who is performing below an eleventh

grade level on a standardized reading test should ) - 7

be accepted at Mitchell College. 1 2 2 L z
25, Colleges; unlike high schools, cannot be ex- . . -

vected to meed individual needs. 1 2 3 4 5
26. I would refer a studsnt to the IRC for academic , ,

difficulties. 1 2 3 L 5
27, If college students require a gocd deal of i ) )

supportive aid, they should not be in college. 1 2 3 L &
28, ronferences with a student, faculty member, and

\C staff would provide an opportunity to discuss

4 student's learning problasi as it effscts per- )

1 2 > L 5

formance in a specific course,

(0 o]
Maly |
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IRC Facul ' ,/Administration Questionnaire (cont.)

I would be willing t rticipate in a con-
ference as describecd 28,

I would rather not have to make course modi-
fications to accommodate learning disabled
students.

Informaticn about Mitchell's program for
leartriing disabled students shou_2 be dis-
seminated to high school guldancz personnel
within a reasonable geographic - -2a.

There are techniques which can be used in teuch-
ing college courses which will assist learning
disabled students in thelr learni-ig.

If the IRC were not refunded by the Federal
government; consideration should te glven to
offering academic support services currently
provided by the IRC through scme alternative
arrangements.

dditional comments are welcome:
2 Iist any strengths of the IRE progranm

Please list zny weaknesses of -e IRC progran.

What recommendations -z you offer for future

—SD

1

planning of the LRC?

W

U



STUDENT QUESTIONNAZRS

lea ‘g Resource Center (IRC)

wlli be relpful in planninF for future studenug. PleaSe complete the ‘oiiowtng

question, and feel free to make any comments and recommendations: Thank you
for helping us out with this:

Directions: Flease read each of the following statements and circle the approwmri-

ate nunber a:c'*ording to the extent that you agree or disagree with

the statement:

1 = Strongly Disagree = SD
< = Disagree = D
3 = Uncertain = U
L} o A@:ee = A
5 = Strongly Agree = SA

1. The IRC is = good sowuce of information and

assistarce on academic matters.

2. The RC has offered me help in improving my scudy i 2 3 i 5
habits,

3. IRC staff sre avallable to discuss a student's 1z * & 5
learning probleme at times which are convenier:
“or studertss

4, 1In my sessions with the Learning Specizlist, I 1 z 3 4 5
uriderstood what skill was beliig worke. uporn.

5. Materials used in tlie LRC are helpful tTo me iu 1 2 3 L 5
developing skills.

6. The atmosphere in the LRC is a good one for working 1 2 3 [ &
with anothsr person.

7. I understand and know how to apply the skills I 1 2 3 4 5
practice in the IRC to the courses I am taking...

8. It is appropriate for the IRC staff tou discuss a 1 2 3 4 5
student's academic problem directly with any of the
student 's instructors.

9. The IRC is an important resou ce to Mitchell College 1 2 2 5 5
students.

10. Students why consistently fail to keep appointments T 2 3 4 5

schedulel with IRC staff shomld no longer be el:gible
to receive tutoring in subjcsts.




11:

COMPIETE FOLLOWING ITEMS IF YOU HAVE WORKE

Directions:

1%,
15.

-3
~4e skills T havé worked on in the ILKC are skills
whicn nave helpsd me in my course work.

The tutoring progran provided by the IRC is
beneficial,

should be available &t the LAC.

Never o o
Some of the time
Most of the time
Alﬁéj’s

FAON

i u on
Hou

>R

The tutor attended the scheduled tutoring sessions,

I understocd what the objectives were for a tutor-

The tutor had a good understanding of the subject
natter. )
4

T understood the tvtor's sxplanations.

. felt I could ta.: with the tuior 4nd discuss nmy
problems in the su.iect,

The tutoring .ocations wers places where I could
concentrate.

The tutor helped me understand 3y notes.

If the ‘utor was uncertain about the material,
re/shé would try to find out more about it.

HoW often did the tutoring sessions de:l with the
subject matter?

ITH A TUTOR THIS

~h=

ST M4

N

o

SEMESTE:, |

(VIR W f

&>

the following section by cir iling che most appropriate numbexr;

P, 1
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IRC Student Questior.izire (cont.)
Auny additional comments are wel:ome.

Please list any strengths of the IRC program.

What TFecammendsii e S
hat recommendzti ns can you offer for futire plé:ming of the IRE?

BB
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