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& hypothetical account of the demise of -the community
college in the United States by the year 2000 ig provided in- this_ _

paper, along with suggestions foy ways community colleges can avoid
this fate. First, .the .feasons for the demise are presented, including
the rise of vocational institutes; which took over the vocational
education function of community colleges; major cutbacks in funding
and the inability of the colleges to compete for funds; the inability:
of the colleges to adapt to emerging technologies; and the rise in

the .proportion of¥jobs not requiring higher education. Next, the_
strategies undertaken by Some comprehensive community colleges to

preserve their existence are highlighted, including a re—-emphasis on
the humanities;, a focus on excellence and new and emerging
technologies; an acknowledgement of financial limitations, and

adaptation to employment changes. Finally, suggestions afe,proﬁiaéé

for ways community colleges can avoid a premature demise, including:

(1) rethinking what learning is; equating it léss with memorization.
and more with thinking; (2) emphasizing sharing among institutions.

and developing a less parochial attitude toward campuses and -

equipment; and (3) implementing a new sStyle and context for

humanities education, looking to ways it can provide the most

effective services to students: (HB)
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It's the year 2000--and there are no comnunity colleges. No--talk .

of mission, debates about access) funding worries; and battles over control.

One thousand two hundred thirty:cne presidents are out of jobs! So aré

250,000 faculty, 15,000 administrators. (AACJC Bi?ééfaiy; 1982). And 7,000,000

WHAT I‘U‘.PI’ENED’>

Well--there Were communlty colleges until 1935. .But then things changed.

As the country began adjustlng to "sunrise" 1ndustr1es; as. the economy became

incféééingly'intéfnétibnél, as "recession" (versus Broyth) became a prevailing

framework ‘of economlc activ1ty, as "11felong learnlng" ran its course; as . ;

the number of 18 to 24 year olds dropped as concerns about quallty remalned

'\

-unsolved as a movement and its attendant feellngs became increa51ng1y

inétituticnaliZEd; bqrééucrétici and }ncrea51ng1y static; community colleges

no longer had a Senseé of purpose and a sense of place:

WHAT HAPPENED°
‘o ‘New and emerging technologies recreated Yocational Institutes to . -
train for a limited number of jobs.. ’

° Concern for literacy, academac standards and excellence closed the -

— ™

open door--notelntentlonally--but selective admission 1nstead of .

augménting éccess,replaced access and-new "Literary Institutes"
. Eeﬁiacéd a number of compréﬁéa§16é community céliégéé.

ﬁélicy education==and community service programs were-dlsplaced.

';A service economy produced many new jobs=-most of which iiere ot - - —
. “high technology" and which did not require two years of technical

_training.
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Students who had attended community colleges now spent time in these
Vocational Institutes or Literary Institutes or éﬁéy'attéﬁaéa four-year

colleges or uﬁiVéféitié§;~ These 1ast had learned weil from the early successes
étﬁdéﬁté* éﬁEBdEéééa iééééé EBFBEQE ﬁé&éf&ﬁiﬁé of admission requirements,
" and developed effectxvr partngrshlps w:th business and Industry;

AS we all know; Comminity colleges aid very well in the 1960's and
1970's--a tenfold increase in students in a decade--a 10 billion dollar
éhtéfﬁ?iéé by the 1986ié;r Comprehensiveness; access, lifelong learning,
“Déﬁééfééyié Céiiéééﬁ éét a new pace éﬁé direction for ﬁiéﬁéf education,

i

by budget E&téléﬁa opted-for more (rather than léééi_stété ééﬁtﬁél following

€alifornia’s Proposition 13 medel, community colleges did not know how to

respond; They lacked the constituencies they needed in state capitals and
even in their local communities: Their capacity to compete for funds and

control was hampered by their having served the under-educated; the poor,
women, and minorities--hardly the characteristics of the power elite. Faced

with ﬁéﬁhtiﬁé bﬁbiié concern Eéé&faiﬁé their éffééii%éhééé éé“ﬁél@ as bﬁbiié

ETAD1DN'T WORK, RN

Eaﬁéj was not forthcoming from the pﬁévété sébtcn;:théy trained béffér—

industry (1982). Tféiﬁihé was a éfaﬁtﬁ iﬁdUStEy for tﬁé_?fivaté SéCtéf;

Eéaéféi:fﬁhdé were highly political and competitive. )




But that, too backflred In the minds of many, the communlty college CQHtPl-

butlon to enrlched dcademic standards shonld be an expans1on of thelr functionlng'

’

as remedlal centers--not as bonafide higher education 1nst1tut1ons.

v

/ ' Finally, some comprehenslve commun:ty colleges tr1ed to preserve themselves'
through a re-emphas1s on the humanltles Concentration on the humanities
appeared to respond to most of the demards made by the env1ronnent of the

1980's:'

Excellence. discussion of Improved academic standards seemed to go

¢ .
hand in hand w1th humanltles education; Rxghtly or wrongly, the notion
of quallcy was still embedded in commxtments to academic (versus

vaéapibné1) programming. The $arious studies calling for 1mproved
aha enriched education invariably cited the liberal arts -and sciences
as cr1t1cal to enhancement of the educational précess5 Training was

jmportant--but the heart and soul of the academic prccess still lay

in traditional disciplines: .

. New and emerging technologies: The prlvate sector message was clear:

train all you want, but effective empioyees are educated employees--they

Pras

possess llfe/surv1val Sklils:m cognltlve and affective abllitles*

6

° a general SklllS foundatlon has been laid for masterlng work

and 11fe env1ronments.

° a firm, ‘theoretical foundatlon has been laid for master:ng

the, technical (math and science). <
And it is still the case that this education is provided primarily

through the liberal arts and sciences:
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Finarcial limitations: a society that perceives the need for quality

ediication will pay for it: Humanities education was not expensive
sdication. Humanities education was traditional and safe. .
. Jobs not requiring training: hopefully living is mgre than working.

y

While specific training may no ionger be necessary for many jobs in

the "new éconcmi,ﬁ effective functioning in the gcciety increasingly
required educatlon—-to learn for Change; for awareness, and for effeoelve
involvement. Of 4.63 mlllion Jobs created by 1990— almost 3.0 mlllxon
aid;ﬁot require higher education; Of the soo 000 3obs abollshed by

1§QBf méfé than 500,000 traditionally requlred higher educatlon . (Ehrbar,
1983) | |

-The benefits of hlgh technology Eraxnxng were miore in doubt 1n the

Q|

v

éé?ly 1980'3;' Computer assemblers in 1982 earned about T70% of the hourly

wage of* auto workers. In 1981, 52,000 people were competlng for 24,000

entry-level jobs in computer programming. ‘Betiween 1960 and 1986 coilege

enroiiments 1ncreasedm219% while employment in hlgh 1eve1 occupatxons 1ncreased

z

by 79% Oﬁl? Zé& of new jébs in the 1986'S‘Vere profe331onal and managerlal

"(compared4w1th 36% in 1960 and 45% in 1970) ' There were big gains, however;

';anxtors nurses alds, sales clerks,-and- cashlers.r (Chronicle; 6715783)..

In a11 seriousness, the human:txes are tot and will not be the "white
\

knight" of the- communlty college movement Tﬁé humanities are ﬁot'aur sole
'séivatioﬁ. They are, however; critical to our conslderatlon of the most

major iééués and challenges which face communlty 00119833 and the future:

)

(1) - Howido we conceptuailze tomorrow-' how do we build a tomorrow

gréétly affected by e1ectron1cs° How w111 our 1nst1tutlons be

6rgaﬁized5 What will our dellvery systems be? What kind of fac111t1es

will we have or not have°

o~ - -
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(2) How do we create and enhance an intellectual tradltlon for community

Eoiieées? We need to bégin to define ourselves not oniy in terms

of what other 1nst1tutlons are not, but also in terms of the special

h

. o
: nature3of our sérVicés.

We have not yet 1dent1f1ed educatlonal objectives assoclated with accommodatlng

-

éomputer”technology; We are unsure of the kind of "worker“ the information

service society really needs. We are not sure of how our institutions should

" be structured and how we should relate to our constltuencles.

We need: new visions for tomorrow' s technology and tomorrow's learnings.

We need a college culture wﬁiCh'providés help to ‘get ‘to’ the future--to create

"tomorrow's people." We need to avoid "trained incapability." We need the

rhumanatles. ' ' ' ’ .

Dr. Steven Muiier, PrQSIdent of John Hopklns University (c1051ng plenary

- S

ses51on address of the 1983 AAHE Convention) spoke to the radxcal dlfferences

we can expect among our unlversxties 8f the future; These are dlffer-enceq

in cllenteie* .delivery, what we offer and how we operate., v '; ' '"}

Community college llterature has been speaklng to those changes for .

<
o

years. But bear with President Mu11er--and me--for it is ﬁis description
of,tyese differences whlch prov1des some 1n31ght , _ ~ : —
. Clxentele, adults who want to partlclpate 1n education for a varlety

of reasons: prof6551ona1 retoollng or shlftlng to a newﬁtareerf education

,,,,,

as entertainment in an era ;n which labor is no longer exhaustlng and lelsure

has become democratized: . - R

ﬁeiiié§§43§étéﬁsi satellltes, cable flberoptlcs, dlSheS’ computers,

interactlve technology, mlcrowave. We are becomlng a space independent _

culture. We w111 likely. becorie language independent through instantaneous

¢

transactlon by computer; People w1ll be served where they live or work.

-
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ﬁhat We Offer: Wé will have to rethink what learning is and equate
L -

it le°s w1th memorization and readiﬁi'éﬁa ﬁé?e ﬁith thinking in the sense

o

;of educatlng people to the point where they know what klnd of data they
) ] .
“ want to be able to use...why they want that data and have the mental é%pac1ty

to deal with that data..." "...memory is going to be less important than

what you want to remember and what you want to do with what you remember,
and how ydﬁ convert data." "State of The Art" training will be replaced
by a "good fundamental.education--training people to be lifelong learners-because
they will need it. | . |

-

How We Opéréﬁe: We will become more serious about sharlng--less narochlai

about campuses and equipment., Ve may even ‘share globally.

| We all are well aware that tradxtional educational 1nst1tut10ns no .
longer have a monopoly on hlgher educat10n.> Indeed community coileges
which were once con31dered nonAEradltlonal are, in the context of futurist

thiﬁkihg; vtraditional." "Connectxon" "commun1Cat10ns " and cooperation!

keynote the challenge.of building the future. : - S

° We will.no longer be "stand-ulone." ‘We wiii communicate, cooperate

-éhdr¢6ﬁnect pfimariiy through electronics.

° We w1ll share information, facilities and staff. -

° We will have even more flexlble programs—-our trend toward variable
time frames, contact ﬁitﬁdﬁt'Cféditj'énd pert;time students will
continue, s

° We will reorganize the curriculum'to encourage thinking as eppbéed "

to rémémbering, interconnectedness (a systems approach) as compared

“to a dlscllene orlentafion. We will emphasize problem §01Ving.

PR

o -

W’ Will empha312e results--quallty measured by exit . competenc1esA
- versus the "iﬁpUt," ﬁumber_df full:time faculty, student-faculty
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’ ratlo, adm1ssxon requirements, nuiiber of books in a 11brary. it e T
: w i ’
is an act of faifﬁ after aill, to 1nfer that 1f all desirable variabies AR

are presefit at the beginning of ‘a process, results are guaranteed

° 'We will take better care of faculty. We will help them to not cnly .

Reep up in their fleids but also to keep up with the technology _
of teachlng. New mode1~' ﬂrofessor as the manager - of a.mlni-educationai
h D

" System whlch prov1des staff support, “hardware, and courseware I
\Thetfundamental points here are: EET ~ - | -
(1) Humanities education is essential t'p'. nersating tomoprow.® Those | -
who vidw tomoFrow in‘terms of only additional concentration on . -

technical training are missing at least part of the point. "It
T = =] - .
will not be enough, ’

(2) Humanities’ educatxon like all educatlon, must change its context

and sﬁjié. Humanxtzes educatlon needs to 1ook at ways 1t can

S . . . . .

be offered to prov1&e the most effectlve services to studenEs. < g

\

(3) Humanltles educatlon must cease to be the prlmary agency on whlch
’

we rely_upon to convey spandards of quallty. ""echnlcal educaExon e

IO S et
,has a simiiar~obiigation;‘ “——*f“’””“““"" . . _ B

B— e

So--let me start again--It's the .year 2000--and thére are lots and
lots of ccﬁuﬂuﬁity colleges.’ SN B .

WHAT HAPPENED" S

Electronlc 1mpu1ses have replaced paper, dlstance, human contact, and .

the need~for_theuhuman brain to store information,

WHAT ‘HAPPENED? B

' Faculty Eéi?é ;éi;é;;e;éa' the 60's, 70's, and jséEs tréﬁ& toward zg;t"aaé'at

irresponsibility.. They have begun to once again emph351ze vaiues and personal

-~
. . . P,

-
.
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behaVibf; As Sharon Coady put At ".;.we refuse to toierate procrast;natlon
seif-Induigenee, lazxness, or lack of - any sense of prlorItIes " (Coady, 1983)
ﬂanagemen&\has aVOlded "sellout" to vocatlonallsm and sepapa%e tralnlng

ééﬁters; They have worked w1th boards to prov;de Ieaden ship that ensures

iﬁé%iihfioﬁéi integrity in the face of state ccntrcl and regulatory agencies;

-

Théy have argued effect:veiy £6r quality whlle preserv1ng accessf Tﬁéy

have been creative i in prov;dlng .leadership whlch creates that xntellectual

,7,7,-i,-,, . e I o 2,
' -tradition, creates a college culture; and creates  tomorrow's peopie;
*  Qur roots are in the humanities--however. "vocational" we are. They
are the sources of the earliest vocationalism, our intellectual tradition;
: N : " .

and the values whereby we function meaningfully and ‘with dignity.
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