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The Gu1de11ne conté1n a thirteén-step proéeés designed to increase
the ef?1c1ency of - the identificationrand placement process. Included -
~within these thirteen steps are activities. which will support the
reguﬂar classroom teacher .in dealing with studefits who are experiencing
difficulty priof to refefral for. multifactored evaluation (differentiated -
‘referral procedures), and-with- Tow achieving students determined by .
the eva]uat1on team to be 1ne11g1b1e for special educat1on programm1ng .

'“i_Ch11dren in Dh1o ‘ th speC1f1c ]earn1ng d1sab111t1es w111 reap the -
_-benef1ts of th1S C
_pract1ce '

.
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Development

Preface

Thls pub]icat:on Ohio Gu:dehnes for the Identlﬁeanon of Children With Spec!ftc Learnfng
- Disabilities- (Including . Qifferéntidted Referral Procedures),” hereinafter shortened to
Guidelines, was developed by a statewide task force convened by the staff of the Cuvahoga -
Special Education Service Center in the spring of 1982 At that time multiple efforts to
clarify identification procedires for children with spec1flc learning disabilities (SLD) were in
.evidence among the Special Education Regional' Resource.Centers, prafessional organiza-
" tions, and parent groups. Resources were developed randomly in responsé to requests from

L school personnel dnd parents for help in implementing the new Ohio Rules for the Educa-

R
Revision

: Review/
Dissemmatloq

S

-

tion of Handicapped Children, effective July 1, 1982, he_remafter referred to as the Rules.

L}

By.common agreement, members of.the statewide task force adopted an oultline of essen-
'~ tial components of such’Guidelines. In two work sessions durmg the summer of 1982, they -
reviewed drafts compiled from excellent and extensiue matevials and data gathered ihrough'
- the individual and- collectiveefforts-of these-agéncies and organlzallons

A

After edltmg. an mtltlal field test version of the Guidelines was distributed to selected
pavents "and professmri‘als representing diverse positions (e.g.,. principal, school
- psychologist, SLD supervisor, SLD teacher, speech pathologist, regular classroom teacher,
- special education director}. These indlu:duals submitted written comments and recommen-
dations.to the statewide task force on a structured feedback form prowded with the initial
field. tesl vers:on o .

‘ Il
"

_The comments from parents and professionais were cotnpiled and reviewed during a
meeting of the statewide task force i December #1982. At this meeting, the task force con-
cluded that the majority of commients endorsed the document. Therefore. only minor
editing would be conducted o reflect consistent recommendations from the reviewers. A
- reedited version of the Guidelines was discussed during a March, 1983 meeting of the
statewide task forcé, Where the decision was made'to submit the Guidelines in an ap+
propriate format to th;' Division of Spedial Education for-Ohio Department of Education
review by May, 1983, with the intent of achievlng statewide publlcatlon and dlssemmatlon
durisig the summer of 1983. : ;o

In. June of 1983, the Guidelines were rewewed by the Ohio Department of Education
“and a grant was awarded to the Cuyahoga Special Education Service Center for printing

.and’dissemination purposes. Dlssemlnatlon will be accompamed by reglonal lmplementa- o

o Jion seminars to be held dunng September of 1983

&

Ju]y, 1983 T
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R ‘\Thls publication, Ohio Gur’deltnes for the Identtftcanon of Chﬂdren With Specific Learnmg

Purpose of

-

1 Introductlon

Disabilities {Inctuding Differeniiated Referral Procedures) respon ds to requests frem educa-
tional practitioners and parents for assistance in applying various federal, staté.and local
regulatlons rules, policies, and procedures to the determination of eligibility and need of in-

“divid uaI childten for specific Jearning disabilities programs and services in the public schools

in Ohio, The specific purpose of the Guidelines and an overview of the process recom- B

mended" f\ollow o : .
. I

Ohio's Rules for the-Education of Handrcapped Chﬂdren effective July 1 1982 include

Gmdelmes “a discrepancy formula that can be used to determine the existence of a severe dlscrepancy

w

between intellectual. ability. and achievement. The Ru!es also emphamze however, that
]udgment by members of the multifactored evaluatior team that a specific learning disability -
exists is sufficient to qualify a youngster for SLD services even when the ¢hild’s discrepancy
score does not attain the level specified in the Rules. This publication provides practitioners

with a set of guidelines to consider when identifying children with specific learning *

- disabilities. The Guidelines are intended 16 increase the probability that children who are tru-

ly handrcapped will be so identified and will- be serued appropriately.

The Gu:defmes were developed ohthe premise that SLD services provided in accordance

with PL 94-142; the Education for All Handicapped Children Act, and Ohio’s Rules are

designed for youngsters with severe discrepancies between 1ntellectual ability and achieve-*

"*"ment. Educators must keep in mind that a wide range of achievernent levels is to be ex-

L
I

pected within any given classroom, even when children are homogeneously grouped by

ability level. The figure below 11]1.(5trates the distribution of 1Q scores that would befoundina

classroom that was truly heterogeneous i.e., representatwe of the entire’ population In
such a classroom, *half the children would haue IQ scores at of below average, and half -

~_would have IQ'scores at or above average. Half the children would have 1Q-scores befween -

90 and 110, but approxnmately 41% would have below average scores in the range of, 80 to.
100 N L . _

L l
. 90110

B

110-120

. 2% : .1'6%

Dfstribullon _of IQ Bcoms inna Helerogeneous Populalion DA

i A .1 o .-
1 ,
! : N s
\‘

Theoretlcally, student achreuement can be estrmated from IQ scores, as 1llustrated on the ~ _
next page. While’ many, factors {e.g. motivation and attitide) - may influence student

achievement, 1Q scores are the best,stngle predictor of academic achievement. For exam-

_ . ple, in a randomly selected class.-of fifth graders who have 1Q scores ranging between 85

and 115 (+.or =1 standard deiiation}. achleuement Ieuels wbuld be expected to range
“between the third and sixth gradeg - W S

'\.

) 1dentrf|catron of children with siispected specihc learning disabilities. While half the children

LA

‘it a given classroom’ may have acjhleuement levels'that are below grade level. most children
are within the appropnate domain of regular educanon e S .

o
Lol

‘\‘.—k—.

"These w:de vaniabilities in achreuement leuels must be taken into consrderanon durlng the o
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Poteftial Academic Achigvement of Children
with Various Intelligence Quotient Levels
. - . -
- Grade| Uswal 't - Below Average’ - . Low )‘}qerage | Average ox Above
Place- | Chrono- S ' - . — _
ment | logical | ot 70 "75.'1 - 80 85 | 90 _ 110
: Age : : o L - : P
1.0 6.2 - i R R R R . 1.3+ .
2.0 7.2 ' LR L 13 |15 . 24+
3.0 8.2 - ) 1.7 .k 2:2 |- 24 . 3.5+
40 92 : : 25 |-27. 1 31.]°34 ] a4 4.6+
54 | 10.2 . 3 3.3 ¢ 3.6 0 143 0. 57+
60 | 11.2 | 2 13 4.2 , 4.9 5.2 i 6.7+
7.0 | 122 . | 4. . 3 | 58 | 6.2 : 78+
80| 132 3 . ‘ 58. 2 .1 67 7.1 , 8.9+
9.0, | 14.2 . 2 ] 6. 6.7 d. ] 786 80 [ 9 10.0 +
TYOID0Y| 5.2 . . . 7.5 7. 8.5 9.0 . 11.0+
1.0 16.2 . " G .- : . 41 99 [ 11 121+
12.0 | 17.2 : '

Readmg Readme}ih Level

+ _ TValues in the table aré' grade'expectancy levels (GELs}., These GELs were caléulaled using the Harris and
Slpay {1980) fornftyla for establishing reading expectancy level. The specific formula used, was:

GEL = Z2MA + CA _ g5

3 5

childven since PL 94-142 became effective
of spemal educanon services for students

- For'additional informatlon regardlng lhe identification of specific learmng d"sabtl:tles the
reader needs to understand Eow the term is defin ed tnt e Ohic Rulesiand by Head Start.

in undersrandrng or in using Janguage. spokert or wijtten, which may
manifest itself in an!mperfect abrhty to listen, thmk speak, read, write, spell,

developmental aphasia. The term does not include children who have learn-

ing problems which are primatily the resuit of visual, hearirig or motor hand-

icaps. of mental retardation, of emotional disturbance, or ofenwronmental -
© culturd! or economic disadvaniage.

A pertinent Head Start reference is as follows: -

‘Head Start programs are mandated to serve handicapped chtldren at a level equlvalent to.
10% of their population. School districts who receive transfer students from Head Start pro:
arams should be aware that these programs may utilize somewhat different criteria for the
identification of specific learning disabilities..In addition to the basic definition &s given in the

- . F. - : - t .




. “Other
Applications

L}

Ohio Rules (see Chapter 4);'the Head Start definition includes the following statzment: |

For preschool ehiFdren precursor functions to- under&tandihg and using
. language, spoken or wrltten and computationaf or reasonlng abilities are in- _*
cluded. : oy

(Reference “Transmittal Notice Announcement of Dlagmstlc Criteria for Reportlng Han‘d
icapped Children in Head Start " OCD HS, September 11, 1975.). -

The reader is also referred to'the State Supenntendent‘s ‘memorandum¢ #81- 134, Slrn-
plementing Ohio’s Rules’ for the Education of Handlcapped Chlldren Spemfic Learnlng

. [Slsabllmes on page 31 of the Appendix

Whlle these Guldelmes were developed specnflcally for the purpose outlined aboue _much b
1pf0rmatlon ‘herein can be used to'improve services, first and foremost to.all ch:idren who

'may experience difficulties in the classroom {especially chapters 2, 10, and on pages 33-49

of the Appendix). Furthermore, aspects of Chapters 1, 3,8, 9, and 10 are apphcable to
children with other than SLD handlcapplng conditions. *

While the primary purpose of these Guidelines is fo assist in the ldenhflcatlon of children’

. with_ specific: learning dlsabilmes it must be recognized that there exists a population of .
children who have problems ‘in school although they may be ].udged not to be handicap- + -

ped. Even though such children are nof the responsibility of special education they never-
theless répresent an impoitant concern for all conscientious educators. Therefore, Chapter

" 10 comments briefly about students who, though referred for multifactored evaluahon are
’ .determlned nef: to be ehglble for or in- need of a special education program.

i-

Thlrteerrsteps for determ:mng ellglblllty and need for specific leamlng disabilities sermees o
are outlined pn page 5, A chapterand page. nurnber for each. step provides the reader with
helpful cross references to thls overview. of the ldentlfication process.




Process for ldentifying Children With Speciﬁc Leaming Disabilities

Step

Activities/Resources/ Procedures

References

. Chapter Page

Classroom 'I'eacher Responds to Individual Learner Needs:

Regular classroom leachers use many sources’of information which will assist i addressing lncliuiclu al -
learner needs within. the classroom, including observalrons school records, student work products,
results from screening activities and parent referral

_2:":

Classroom Tencher Requesls Asslslance to Meet Individual Leamer Needs:

‘A differentiated referral process provides for assistance from individual support personnel, bulld:ng
principals, or building level teams of professronflls This process is designed to provide information and
support to leachers in meeting lhe needs of individual students within the végular classroom

Multifactored Evaluallon Team Receives Reierrai :

| A multifactored evaluation {MFE} is requested only when other moclificallons within the regular
|classroom have not been successful. The MFE team consists of personnel as prescribed in the Rules

and district policy. . : o

MFE Team Conducts Evaluation:

The MFE. team conducts evaluation as prescnbed in the Rules and considers data in light of the fegal
defi niuon of SLD.

MFE Team Examines Excluslonary Crileria ' ' .
The MFE team considers test data lo determine if there is ewdenceihe chitd does not qualu'y for SLD
services because of a viston, hearing or motor handicap: mental retardation: emotional disturbance:
lack- of experlence appropnale for age and ability; or environmental, cultural or economic dis-
aclvarnrage - . -

MFE Team Conslder\ioclal and Educational Characlerisllcs :
The MFE ieam examines\evaluation data {e.g., observation findings, cnlerlon-referenced assessment -
data, work samples) to determine if the chikl’s behavioral characteristics are indicative of specific learn-
ing disabilities. ~ : . o

- T 7

MFE Team Conslders Medical Data: - ' - ‘ o
The MFE team examines the.medical history of the r:hilc[ to determine if there are significant heallh fac:

, " tors which have been associated wrth specrﬁc learmng disabilities.

MFE Team lnlerprelg Standardized Tests’ Qualllallvely
The qualitative information-which can be obtained from standardized te;tsﬁs used diagnostically by the
MFE team to determine if there are indicators of specific leaming disabilitles

| MFE Team Considers Special Characteristics In the Case of Young Chiidren; -
The unique factors which are releuant for very young chlldren are conSIdered by the MPE tearn for
Ehlldren belou.r age eight.

MFE Team! Examines Discrepancy Score Calculations for Indicators of Measurement/_
Artifacts and Errors;

. | When circumstances warrant, the MFE team may choose lo put less ernphasts on discrepancy score
calculations because of apparent measurement artifacts®lt is emphasizéd lhal sole use of the discrepan-

cy forrhula to deiermme eligibility violales federal regulations. : ¢

(. |

MFE Team Consolidates Information.and Makes Determination Regarding Eliglbility for
SLD Services:

Using conclusions reached in steps 4. 10 the MFE team reaches a decrs:on regardmg the existence of a
specific learning d:sabllity .

13

Appropriate Representatives® and Parent(s) Develop IEP; Determine Placemenl and

Services: :

In accordance with procedures- in the Rules, the IEP is cooperatively drawn up and an appropriate

. | placement and related services, if any, are determined. For children judged not to be handicapped, the
information collected by the MFE and [EP teams is lransferred to 1he instructional assistance leam {or

appropriate actron o .

Appropriate Personnel Conduct Annual Review and Reevaluation'
In accordance with proceduret preseribed in the Rules and other official publications. annual re\news K
ar],d reevaluations are c%nducfed for all children identified as spedific tearning disabled. )

1Y
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Parent
IBeﬁaTal

Teacher
Dlagnosm child’s academic performance. With the exception of those who are enrolled in a special

" Rationale .

A

Data Sources

¢

A

b

2 lndividual Leaming Differences

This chapter on individual. learning dilferences prowdes a procedure for the’ |dent1lrcation
of the educational needs of all children, including a determination of the extent to: which
those needs may be provided for within the regular:classroom. In- addition, this chapter
describes a mechanism for the identification of children whose needs g beyond what can
be provided in the regular cIassroom without*shecial education or re‘lated services. . -

. The following sections are arranged sequentially, beginning with t ose activities which are
conducted by the regular classroom.teacher for all children and moving tg practices which
are designed for children whose learping differences require aﬁditional sources.

In some cases, the parent may be the first to suggest that a problem exists conceri‘-ung the
child’s school achievement. Behaviors which occur at home 3nd not in the classroom may -
alert the parent to the possibility of learning difficulties at school. These behawors may in-

- clude:

‘ T —

¢ The child does not want to attend or dislikes school s ay e
¢ The child becomes extiemely disruptive at home v

“® The child frequently requests the parenit to call or talk with the teacher about an academic o

~ or socal problem . .

Regrdsslon in acaderic progress from one year to the. next is sometimes noted by a parent
before being recognized by the child’s new teacher. Examples |nc|ude lower achievement in -
reading, spelling, writing, or mathematics, especially if the child is well behaved in the

classtoom and elsewhere in the school enyironment. Once the parent alerts the teacherto

the change, the information becomes.a part of the educational diagnostic process, The
_ building pﬁnmpal may also need to be involved in the monltonng of progreSs

The regular classroom teacher is usually the best source of mformation concerning the

class/learning center, students are the primary responsibility-of regular teachers. Individual -

. learning differences 'may be |dent|f1ea very early in the school year from data whtch are

F

readlly accessible to or easily collected by the regular classroom teacher.

In" undertaking the dlagnostlc role in the classroom, the teacher supplements the role of

" other diagnostic specialists. THe ¢lasstoom teacher may estimate levels of motor or perceﬁ'-

tual skills, intellectual functioning, or social- emotional status, but this is not the teacher’s®
primary responslblhty Instead, the function of classroom teachers is {o render precise

descriptions of behavior in their particular areas of expertise, i.e., in_academic’ skills. -

Teachers should take responsibility for defining- precise levels of skills in reading,
mathematlcs spellmg. and writing, and for determining entry skill levels, for 1nstructlon in
basic subject matter areas within the classroom curriculum. -

. “woo. '

Teacher dlagnosis of Iearning dlfferences is approprlate because the teacher is thq person

who: - . -

® Is most familiar with classroom materlals and with the demands to be placed on the chlld
® Has access to .unlimited samples of the student’s task behavjor
.® Sees the child during different times of the day and over many days :
‘e Has an opportunity to collect-observational data from independent seatwork, responses
to group instruction, and trial teaching procedures
*lsa prlrnary source of information in determlnlng the child 5 educational needs _
‘The teacher has access fo 1ncidental observatlon school records and work products The
use of these data sources |s described below.

Incrdental Observaﬂqn Two-questions may help direct the teacher’ S obseruatlons ear-

ly in the school year: (1) Which students demonstrate age-appropriate and-‘drade lével -
behaviors within the expected’, normal range for this class? and {2} Which students exhibit

unusual -academic behaviors? Incidental observation should focus solely on academic

behavlors of chlldren since the teacher is prrmar[ly responsible for assesslng response to in-
struchon : ‘..




" .Behavlors indicative of unusual Iearnlng diﬂerencés include

» Failure to complete a reasonable quanllty of work w:t,hln the time allotted for mdependent
- work . 7’
Failure to follow directrons which reSuIts in work lj&:pared |naccuralely or at uarlance
with oral or. writtén d|rectfons : .
Requesting frequent teacher aid (eg., not beginning, work followlng oral directions bul
waiting foy-the teacher to clemonstrate the task) ~! : .

Reading orally with many word recognltlon errors. or d monstrating poor‘ readlng com-

.prehensian skills - 7 .
* Approaching tasks with eXceptional slowness, purposeltessness or dlsorganiZalion

Failure to locate the place in the text losmg work papers, or havlng dlfficully with group C

transitions .
» Exhibiting tremors when holding. &, penctl Ty . ' :
. Staring into space, engaging in t’%:etltwe motor activity, 0y exhibltlng other compelmg ac-
. tivity during. independent work penst ]
Crying or having a tantrum when a task becomes frustratlng ' Coe
Using. language or.speech typical of a younger child / L :
- Requiring a number of trials to complete a sk e
Conmslenlly confusing 51gns of math, operatlons

EN

7
. School Records. The school cumulative record card or recoid flle may contain informa- :
tion which can be.pf dssistance to the teacher The p0551b1e wayp the teacher cap use the .

cumulative file inc]ude ’

¢ Examine birthdate and. present age . S a

Determine whether, the child has been evaluated prevlously .

Determine if spec1a| educafion or related services were recommended prev’tously

Check-student’s achievement history for pattern of poor performance

Check for history of reténtion in grade . -

Examine student’s attendance record -
Determine number f; §chooL transfer§ student has had "and curricular |ssues related to
school ¢hanges © ‘g ) .

» Compare standafdiic 'es “data with cla room performance
Examine anecdotal-ré¢ fromi previody teachers : : )

 Examine health récords for relevanl information (e g., glasses’ prescribed bul nolworn

~ history of chronic ofitis med1a) ook - .__-;. L =y
. .Work Products, Certain a5pects of a student s learnlng charactenstlcs mg_y become ap-

~parent following examination of daily work products. For example:: ~ * '*1 .

Use of _’lfeaclie;
' Diagnosis -

- materials. ‘Often, simple modifications with- 1nd|u1dual children may help them overcome"'

s Fine motor skills can be assessed through such tasks as copying letters” and numera15,
drawing figures for'an art pro;ect arranging matenals for a science exhtbtt or. Orgamzmg
puzzle parts : .

- Work sheets may reyeal whether a studenl proceeded as directedror completed b page in-
correcjly as a result of not following directions. If, for example; an initial rather than final

. consonant sound was underlined, this pattern could be verified on ofher. products to

determine the extent to which the child is not attending to oral or, written dlrecllons
Work products which illustrate & sequential progression may mc[ude acceptable sarnples
é&!hlch preceded a dropaoff in performance ' ] ‘ : o

"
Cor e

o

The. fundamenlal objective-of classroom teacher.diagnosis ig 16 bring about a pOSIll:'ép ef-

fective leaming environment for euery child in‘the classroom jinformation gathered bsa-the h

classroom teacher from incidental observation, school recoeds, and work products caf‘l -be
used to generate alternativé teachlng stralegiesfor children whose learning characteristltsdo
not appear to‘respond appropriately to the normal course of Instructional events anc[

particular learnlng difficulfies. - - Ct Y

Voo . t
Even after 5|gn|f|canl efforts have been made to accommodate individual learning dif--
ferences within the classroom, a given child’s functtonlng in ope or more areas still may not’
show satlsfactory progreas In such lnstances specmc data from the incidental observahon '

7
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L , school records, work products, and the attempts to provide modifications to meetthose dlf
e ferenc.es provide the basrs for initiation of the dlfferentjated veferral prot‘:edure A
leferentlate “When a classroom teacher has yndertaken al the activities suggested- above and the ch1|d
B Refe"al\{or whom there is concern still has not reached a ‘satisfactory performantce level or shown
'Procedure promisé of reaching same, the teacher should consider making ah appropriate veferral. The
‘ followmg ‘sequence ‘of adivities compiises a differehtiafed referral procedure? as provided
R T for in the Chio® Rdle)s. Such a procedure js de519ned' to assist in the delivery of apprapyiate-
.. (% educational services to” children in the reguldr clasroom and to identify those children -
Suspected of having’ handrcaps and d.need for a multifactored evaluation.“At this time, the :
. parent should be contacted and adwsed of the child’ s difficulties if such contact has. not oc-
curred earh,er * . ) _

_ ""‘ Requests for A teacher \{ho is concerned about a child's status may, request assistance in modtfymg in-
o Assistance « struetional programis or-materials. The-first level of request generally is made to another in-
; . dividual within the buildjng. The followmg lndwlduals should be consrdered '

¢ Asgistant principal
~ Curriculum sonsultant
Department head
Elementary or secondary superws
Pnnctpal S R X
School counselor o . : _ I D
School psychologist ST IR
Teamleader : ' B L T ’.
The reason fot consulting one or more of these mdwnduals isto secure recommendatlons :
regarding possrbleﬂmodlflcations to the 1nstruct|onal strategies or materials being used
- without appropriate success with the individual &f concem. The teacher should be seeking .
. miodifications which, besides being responsive to the identified learning differences, - are
. reasonable and feasible within the regular classroom. Unless school policies and procedures .
specnfy otherwise, such requests for assistance are usually mformal and may take place,
Ithrough a personal confe&m:e arrangement . -

B_ﬁilding-l..etr_el ‘More involved .or difficult learnlng dlfferences may lead a teacher to make a request for
Team Assistance more formal-assistance. Such asistance generally takes one of two forms: ‘
T ' » Ad Hoc Teams — those formed on demand and maintained-as long as need requn‘es yy

». Standing Teams . — ongoing . instructional assistance teams that meet at regularly
scheduled times throughout the year

Members of Teoms. While the composition of the. team will vary according to the
' charactenstlcs of each school district, personnel to be considered |nclude . \__ '

-

: Bullding prlnclpal g . i . ¥
Child’s teacher,
General education supervisor
Librarian/media speciallst .
Nurse: . - |, ‘
Other :egular classrooin teachers (annual semester, or rotahng bas:s)
Remedial reading and math teachers
Schoo! counselor
.School psychologist - :
Special education supervisor or teacher
'Speech & language pathologlst
» Vlsmng teacher . R -

o

" One member should be designated as team leader. The prrncrpal is usually a wise cholce o
-because of this individual's critical ieadershlp position and knowledge of potentnal resources.

Operation of Instructional Assistance Teams. Eight steps are considered ap-- =
propriate for the operation of bulldmg-level instructional assistance teams:

1. Teacher diagnostic information is complled and forwarded to the team leader by the:
classroom teacher, together W|th a request for assistance from the buildmg-level team




"

A meeting of the team is called by the leade;/(AqTPofTeam) or convenes at regularly
scheduled times (Standing Team). A printe age da is recommended to facrlllaf”e the
meeting. . " .
Under the direction of the leader, the team identifies the child's currenl status;, teacher
efforts to date, and the child’s apparent needs. A list of recommended modifications is

* generated. Common suggestions which may be of interesl to members of building-level

' teams are listed on pages 33, 34 of the Appendix. : »

The team identifies gne or mote members to assist the cIassroom teacher wilh lhe im-
plémentation qf the plan. . : o :
An appropriate implementation period is deslgned o LR ‘
During the implementation.period, the team leader or others, as agreed will'observe or .
consult wlth the leacher(s) responsible for implemenla in order to assess. the effec- .

* tiveness of 'the plan. . ;{a

' 7‘At the conclusion of the implemenlallon period, the ch d's progress is assessed by the -

team. If progress is evident, the team may recommend cohtinuing the plan as im-
‘Plemented o with minor modlficahons

8. Ifno change or unsatisfactory progress has occurred lhe leam may recommend alter- )

native modifications or a multifactored evaluation. If the latter is recommended, lhe in-
formation collected to date may serve as the basis for the referral.

Ifthe building-leuel instructional assistance team concludes that a multifactored evaluation’
is requited to determine appropriate intervention for a child's learning differences, this deci-
sion must be regarded as an initital identification of a suspected handicapped child. At -
this point, all requirements outlined in PL 94-142 and the Ohio Rules regarding the iden- . .

. ftification, assessment, and placement of handicapped children ‘must be implemented. The

special educalion administrative- policies and procedures of each school district address a
variety of issues, lncluding notification of parents, securing parental approval for evaluation,

and informing parents of the eualuatlon-procedures and due process rights:

Readers of these Guidelines must assure that the suggested procedures and resources are .

used in careful conformity with the administrative procedures for handicapped children that .,

* are in effect in the school! district in which this activity is undertaken. The next ¢hapter,

- “Multifactored Evaluation;” provides only information which is primarily applicable to the .

evaluation of children with suspected specific learning disabilities, Even so, these sugges-

“fions always should be used in lhe context of the speclflc local admtnlstralwe procedures for

handicapped children.




\.4.

3 Multlfactored Evaluation

The multlfaclored eualualion {(MFE) is designed™to be conducled by a mullidlsc1plmary'
team of professionals for the purpose of determining eligibility for, special education services.
"The following sections provide a listing of team members assessment, responsﬂ:uhties lypes
of evaluation data, and operatlng procedures o oy _
; - . : o . w
. Members of While the composilion of lhe‘eualuallon leam WI" uary from dislnct lo dislrlcl the follow-
the Team ing personnel may be considered* as teams are formed:: : v

by
. Adapted phys:cal educallon leacher o " Regular classr%m ‘teacher®” . '
.~ % Audiologist . - - o : s %}egular education superwsor ,
* Guidance counselqr | ol nurse '
¢ Occupational therapist Y Schwol psychologist/psychdloglst'
_' Physical education teacher - - ) Social worker '
i.ve” Physical. therapist ' -~ o Special education’ supef'uisor
e Physician o - _ * Special education teacher = ' -
e Principal . - * Speech & language palhologlsl ~
* . » Reading specialist - ¢ Vision spec1a||sl R ,, - f '

In addition, parents can conmbule much essential mformallon since they are mosl
o . knowledgeable about the child’s educational, social, and medical history. Their 1deas should
U " be solicited actwely and incorporated ‘as part of the written MFE. -

Responsnblhtles - QOhio Ru!es require that spemﬁq areas of a chlld 5 funcnonlng be aesessed in._ order 'l(?). o
for Team ‘establish ellglblhly for speC|a| education services. Ohio Rules further require jhal

Members ' * The evaluation be designed to ensure lhal children are not, labeled as handlcapped
. . * . because of inappropriate seIecllon. adrmnlstrallon or mlerprelatlon of eval uallon
Sk - ' matenials e
Instruments used lo assess the areas of funcllonlng be administered in the: child’s native
‘language or other mode of communication unless it is clearly_not feasible to do so
“Tests and other instruments ate validated for the spefific purpose for which they are used-
Tests are administered by trained personnel in conformance with the 1nstrucnons prowd ‘_
- ed by the producer N
Tests are selected and administered so as best to ensure that when lhey are admlntstered
to a child with impaired sensory, manual, or speaking skills, their results accurately reflect
the child’s aptitude or achievement or whalever other faclors they purport to measure -
rather than the child’s impaired sensory, manual or speaklng skllls excepl where lhose
“ skllls are factors'which the tests purport to measure .
Types of  The areas of functioning which must be assessed are outlined on page 11. This lable com-
Evaluation ta prises a listing of those individuals who are frequently available-and may be qualifiéd to pro-
L . " vide the specific assessment data. School administrators are encouraged to identify which -
professionals within their disiricts are available, trained, and best qualified to contribute in-
formation about each required area of fiinctioning: The MFE team is responsible for deci-
- sions regarding the appropriateness of ‘an evaluation and the need for additional data. °

‘..

. Many types of evaluation data should be collected during a mulnfaclored evaluation, for
example'

. ® Scores on norm- referenced measures .

- @ Performance on criterion-referenced measures

- ® Performance on olher assessment tools (health- related eualualions projeclwe lesting,

T oetc.)
.Obseruallonal data regardlng academic skllls}’behab‘lors demonstraled in lhe home -
Observational data regarding academic skllls/behab‘lors demonslrated in the classroorn
Performance on developmental tasks - <+ S
d Hislonca] data (information from cumulalwe records, etc.) o bt

‘Hequlred personnel. Ohio Rules and the federal regulahons for PL: 94-142 requive that a rnulhfaclored evaluatlon ofany’ 3.
child suspected of being handicapped be conducted by a multidisciplinary group of qualified professionals. Al a minimum, the .
child's regular teacher and a qualified school psychologist or psychologisl must be members of the: MFE team when a specilic.
learning disability is suSpected A . i

0. 15




L Rt_aqui’réd Areas of Agé'eésment "fq‘r Sp_ecifié uaming Disabilities

1

. © -+ Evdluation Areas - L © . Sources of Information**
* General intelligence: a measure of cognitiue funclio‘Flﬁg that igdeslgned _', Parent
_ for mdeual adrninistratlon : . I : Psychologist/school PS chologlst

) AR —  Regular classroom teac

‘. Basic reading ski"s,' word_attack, sight vocabulary, structural analysis ' . Psychologist/school psychg}bgisl a.
S . T LU ' ‘Reading specialist’ A
T o ) : . T . — ~Regular or special education teacher

2

. . " ' v - Spemal educahon supervisor

" ® Reading comprehension: factual, inferential, application - - N Psyshologist/sehool psychologist .
o S T. e Reading specialist
.o ’ _ " BTN - T, * — " Regular or special education teacher
' ’ . ' I Special educalion supervisor

- s Mathemaiics calculation: computation, tine, money, measurement AR Psychotogist/school psychologist
- B ' . Regular cr special education teacher
' ' W ~ Special education supervisor -

Mathematics reasoning: application ' ‘ o Psycholognst/school J:asychologist
e - S - ) Regular or special education teacher
. Special education : superwsor

Oral expression articulation, fluency, vacal quality, vocabulary. sentence Psychologist/ schoo) psycholagmt _
- structure, grammar - , . . Con Regular or special education teacher
s L . C e . Special education supervisor
- -Speech & language pathologast

Listehing comprehension: attending skills, perception, eptwe knowledge * —  Audiologist . ,
_of: vocabulary, basic concepts, structure, grammatical fggm Psychologist/school psychologlst
e \ . R Regular or special educalion teacher
. w5 ’ R Special education supervisor
. TN , Speech & language pathologist
Written expresslon sentence structure, Semanlic accuracy, use of grammatic - Psychologist/school psychologlst
forms, spelling, composition skills, han dwriting Regular or special education teacher
. . o . . Special education supervisor
R .o © - - ' : Speech & language pathologist -
Vision abilities: acuily, perception, eye coordination. physical eye condition " Physician or schoo! nurse - -
o . e ’ A ) Vision speqahst
Hearing cbilities: acuity, perception, phiysical ear condition - : = Audiologist or hearing specnahsl
; h : Physician or school nurse
Speech & language pathologist’

- Motor. abilities: fine and gross motor development and coordination Adapted of regular physical education teacher
< - ’ . . Occupational or physical therapist
. . Physician or school nurse’ v
. PR Psychologist/school psychologist
P ’ G . Regular classroom teacher -

Social & emotzonai' status: behawor. social lnteraction ith peers and - " Guidance counselor
adul:s general affect {see pages 14, 16} Parent .
_ ) . . . Psychologist/ school psycholﬂglf"
S L . Regular classroom teacher
®bservation (see pages 16, 47) ;- - Psychologist /school psychologist
o : _— [ - ' _ Special education supervisor -
P . ’ X | ~ —  Bpecial education teacher

Environmental, cultural. economic disadvantage {see page 15) ) ’ . Guidance counselor
: ' : LT ' " Parent
Principal :
Regular classroom teacher
School nurse

Le&n ing experfgnces eppropriate for child's age and abil'!!y. levels (see - Guidance counselor
page 14) . ) - Parent
. ) . Principal
. ’ ] : Regular classroom teacher .

_ *In’ each evaluation area there mdy be other persons equally qualified.
b ’ ) .
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PAFullToxt Provided by ERIC

B9

. Team
Operation

‘tion ¢an be found in the Ghio Rufes and Kabler, Catlton’, and Sherwood {1981).

LA

\ For more specnflc information aboul some of the adsessment lools that might be used, se¢
Telzrow & Williams (1982), one of numerous references hsted in lhe Appendi)( on page 50.

3 R
+ .y no

— . . .
Following cornplehon of all appropnate eualualions, the MFE team uses the dala to deler-

mine ellglbilily for special education services and completes the required MFE team report,

* which integrates all evaluation results. Additional information"abbut multifactered evalua-

3

‘- . - .
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4. Eliglbihty Critena for Serv:ces

Multlfactored evaluation team members must ‘be. knowledgeable “about ehglbilily re-
quirements as outlined.in the Ohio Rules, including the exclusionary conditions specified.
Discussions of beth these topics are included in the subsections which followa

e

Ohio Rules . In order for a child to be id hfied as handlcdbped one of the definitions'and ifs respec-

L e

N

five ellglblllty requirements, as outlined in the Ohlo Rl}Fes musl be met Speciﬁc learnlng
d1sabllily" is defined in the Rules as: : ) " o

. a diserder in one or more ofthe bas:c psycho!ﬁgicaf processes involved . -

: in understandmg or in using language, spoken or written, which may’

manifestitself in an imperfect abtht':rﬂo listen, think, speak, read write, spell,
~  or to do mathematical calculations. The term includes such co,ndations as

v perceptual-hapdicaps, brain injury, minimal brain dysfunction, dyslexia, and
..developmental aphasia. The term does not include childrén who have . -
learning problems which are primarily the result of visual, hearing or molor.
handicaps, ‘of mental retardation, of emotional disturbance, or of en-- . .
vironmental, cultural or econofntic =4:iis‘:|c1'w:|nb:nge . : —

Pertinent sections of the Ohio Rules relating to determining eligibility for specific Iearnlng
disabilities are-reprinted iri‘the Appendix-on page ‘35. Although a’specific section in the,
Ohio Rules requires the use of a formula for calculating a severe discrepancy score, the

~ Ridles do not authorize the use of a discrepancy score of two as the sole criterion for deter- -

mining whether a specific learning disability.exists. This rule deals solely with the delermina-
tion of whether a severe discrepancy’is present. When a discrepancy score of two or more is -
obtamed by using the specific formula, a severe discrepancy exists. However, this score
ddes not auloﬂ\cmcally qualify the. chlld for SLD services. The MFE team must .decide

- whether the severe discrepancy results from a specific learning disability or other factors: In @ -

other wor®#, to determine that a child is ehglble for SLD services, the MFE team must decide

. that:

. Achleuemenl is not commensurate with ability-levels in one of thé required seven areas,
" even though the child has been provided Iearnlng experiences appropriate for age and'
ability levels
® The child’s severe discrepancy is not primarily the result of vision, hearing or motor han-
dicapsy mental retardation; emotional dlslurban&e, ot environmental, - cultural or -
economic disadvantage
“The child’s severe discrepancy is the result of a specific leamlng disabihty and is not cor-
rectable without specnal education and relaled services : '

For additiona) lnformanon regarding the determlnanon of a severe dlscrepancy belweer‘ n- -
tellectual ability and achievement through use of a dlscrepancy formula see Telzrow and

- ‘Wllhams (1982) listed as a reference on page 50.

Exclusionary

Criteria

Vision, Hearing or |
Motor Handicap .

Mentai
Retardation

teams identify eligible children.
: 7

As specified in the Rules, certain condillons when shown to be the cause of a severe-.
discrepancy between intellectual ability and achleuemenb, exclude the child from a program
for specific learning disabilities. The following discussion of these conditions may help MFE -

Il

&

These exclusionary criteria refer primarily to sensory or motor daficits which are so severe
as to be more appropriately provided for in programs for the visually handicapped, hearing

‘handicapped, or orthopedically handicapped. Other conditions which may accompany."” .
specific learning disabilities, such as auditory or visual processing disorders, or psychomotor .~

problems associated with neurologlcal soft signs, would not exclude an otherwise ehgible
child from SLD services. - '

Children whose Iearnlng difficulties are.shown to be a result of mental retardation are in-
eligible for SLD services. Th'ree major characlerisncs must be present for a dlagn0515 of men- :
tal retardation: . . o
* .Subnormal intellectual ability (l e., 1Q '80'c_>r below} - S 2
* Deficits in academic aghleuemenl 1 : L ' ' :

13
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g Deficits in at least two areas of adaptive behaulor funcnoning .
2 _\ ' -

- Hall three of these characteristics are present, the MFE feam may deterrmhe that.a chtld is -
: ellglble for a-special education program for developmentally handicapped children. 1f a-
- severe discrepancybetween intellectual ability’ 'and-.achievemenl is demonstrated, in the
absence of adaptivd behavior deficits or other.indicators of mental retardation, such a‘child
" may be determined to_be ellglble for a spec1al education prograrn for spectfic Iearmng
disabilities. - o Y - '
. ~ . S ' ' ! '
Emofional Children wnh specnh Iearning diSabihties whb have experiended school fallure may have
Disturbance - some characteristics oflrnotlonal disturbances However, this- becomes an- exclusidnarg
R criterion for SLD Fervices when-such disturbance is the'cause rather than the resulr[ ofa -
severe diserepancy between intellectual ability and achievernent A key distinction for the . |
- MFE team may be whether a child’s inability to learn can be explained by a disorder in one
- or more of the basic psychologlcal processes involved in- understanding or in- using :
Ianguage which would seem t6 suggest a specific learning disability, or whether itisduetoa =
sevele behavior handicap (SBH),. lrnportant factors in rnaklng this determination include: -

* The specific expression of disorder -
¢ The length of time the youngster has demonstrated the problem behaulor(s)
. The ‘degfee to which these behavlors adversely affect educanonal perforrnance

Ohlo Rules define severe behaviof handicapped as follows:

. 1. The term. means. a ‘copdition exhibiting one or more of the following
' characteristics over a long period of time and fo -a marked degree, whtch
adversely affects educational performance :

a. An Inablhty to learn, whlch cannot be expfalned by intellectual, sensory or
, health faciors; '

b, An inabifity to build or main!am sqtisfactory fnterpersonaf refat:onships with
peers and teachers;

c. -Inappropriate types of behavior or feelings under normcu' ctrcumstances

d. A genéral pervasive mood of unhappiness or depression; or, : :

e. 'A tendency to develop physical symptoms.or fears associated wwh per-
sonal or school problems. o

2. The term does not include children who are socially ma!ad;usted um'ess it is
determined that they. are severe behavior handicapped.

The-circular relationships between learning failure, resulting frustration, and the student’s .
coping behaviors are a major complication in the ditferential diagnosis of SLD and SBH.-
~ Three factors-can be used to help determine whether the behavior excludes the child frorn
* SLD eligibility: -

* The onset of the behavior problem and the acadermc dn‘f:culﬂes

® The duration of the behavior problem and- academic difficulties .

_® Theg intensity of the behavior problem at onset and in its current state In relanon to the in-
tensity of the same behavior in other children of comparable age :

*

When the topography,. onset, duration, and intensity of the behavior disorder suggest .
that SBH may bé the source of the child’s academic difficulties rather than SLD, care must -
be taken to assure that all data requirements. specified under “Program for SBH Chlldren"
are met. Additional information which must be considered includes: .

. Physn:al examination by.2 licensed doctor of medicine or osteopathy
¢ Background Information regarding educational, family, and medical history. *

# Informal behavior observation by the child’ s current teacher and_ at least one other tearn ’
" member : :

o Behavior or-]:i'ersonality measure - B
.- Learning Experi- For a chlld to be eligible for the SLD program, it must be demonstrated that learnlng ex- -
ences Appropriate perlences approprlate for age and ability levels have been provlded
- for Age and Ability -

To decide whether thls requn{ernenl has been met, the MFE team rnay determine that the

Co / w 19
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- child’s’ educalion has been disrupted Possible ind‘catﬁrs include extremely poor aﬁ'en-'

dqrce frequent moues which lend to Inferrupt thé contipuity of instruction, or dnusual
" distuptions: such as’ prolonged ‘school closure due ‘to adverse wegther, financial cir«

> cumstances, or employees’ work stoppages. [f the child's achieveiment is not commensurate
- ‘with ability levels because of dlsruplions the team may delermine lh'at the child is nol ellgl-_

- A -~
Environmental,

Culturai, or

. Economiic.” ‘sionary criteria suggest that the source of the discrepancy may be due to_one of moye of
Disadvantage"" ‘these circumstances rather than the presence of a specific learning disability. Deterination

_ble for SLD services. L

" The diiferenlialed referral procedures-descnbed on pages 8, 9 may be helpful when
making this delermlnallon If the team has evidence that appropriate intervention strategies .
have-been implemented prior to the referral for multifagtored evaluation, members may use
this information to conclude that appropriate lea_rrqng experiences have been prowded

. - r . . . ’
Childreny of different. environmental; cultyral, or economic b%l_r‘grounds may, haue a+
severe discrepancy between’ intelleclual ability and achievement. "However, these exclu-

of environmental, cultural, or economic disadvantage requires careful judgment on the part

- ofthe MFE team members, who must evaluate the child’s circumslances in relalion lo the

sociocultural context ‘of the schdo! dlstnct : .

"Indicators of enurronmenlal cultural or economlc dlsaduanlage which might be con-
sidered by the MEE team include:

L

. lncome at poverty level or.below

' Recent immigration from another country

e Cultural values which are distinct from those of the majority culture _
* Extreme disruption or disorganization in the family unit

A thorough and systendatic evaluation of a particular-student’s envlronmenlal cullural _,
and economic srtuatron may be requ|red Types of informalron the leam may consider in-

clude: - -

e "Student’s school and school district so‘croeconomic slalus

e School adjustment and performance of siblings .

¢ Significant family events (family crisis, divorce, parental or sibling dealh elc. )
¢ Reports from cooperating community service agencies wotking wilh lhe famrly
¢ Bilingual/bicultural background of family . :

¢ Influence of language and dialect on school performance

[ .




. -')'-f__'r :""\
.,

LY

s
. - .

S Social and
L. Educational

T

¢ Characteristu:.s '

Observation -

—

t 5 Charactenstrcs of Chrldren

Needing Servrces AR

Speclfic learning disaB"Iities are. characterized by a severe dlscrepancy between intellectual

dbility and achievementr Documentation of a specific learning. disability by membersJ of the

MFE téam might entail consideration‘of a number of child traits. Thasé’ lnclude soclal and -

educational ‘characteristics, medical fndlcators qualitative- performance on ‘standar ize
tests, and characterlstics of preschool and- primary-aged children. These characterlsti

oawell as sources for related data are described below

. b

Behavroral characterIstics of speclflc learnlng disabled children have been shown lo be im- -

portant in differgntiating between -SLD and -non-SLD populations., The kinds of behaviors
which have be¢n identified. include both soctal and educational characteristics. Ten descrip-

tors assoclated with Spectflc learmng dtsablhties (Clements 1966 Tarver&Hallahan 1976)
are frequently cited: - R L

Hyperactwlty :
Perceptual-motor lmpalrments “
Emotional lablllty {ups.and downs, moodiness, anxnety)
* General coordination deficits

Disorders of attention (distractibility, perseverathn) -
_lmpulsiveness
" Disorders of memory and thlnklng

Spectflc.ﬁcad emic problems -

Disorders of speech, hearing, and language

Equivocal neurologlcal signs L

i

. Information regardIng these. other related characteristics of children with speciﬁc o
learning disabilities may be collected from norm-referenced tests, as well as through obser- -

vation, teacher rating scales, critgfion-referenced tests, and work samples, as discussed
next. . ., S -

The primary purposes of the observation requnrement in Olyo Rules are:

disability - o

* To-document the degree to which the pupil's dlsablhty, if any, affects classroom perfor- -

T mance | T

e

Observation. also can be employed as’a means of conﬁrmlng the classroom teachers :

perceptions of a student’s classroom behavior and performance and acquiring useful
diagnostic information relative to how the student confronts and manages the demands and

®
.

& To provide additional and corroboratlve evldence that a pupil does have a 1earning ’

‘tasks of the regular 'school program. In order to fulfill these purposes, observations of the .

pupil in the regular classroom should be structured-and must be conducted by someone, not

the child's teacher, who is trained to use observation as a diagnostic.procedure. Many of the
following ideas about observation were reprinted with permission from ‘The Identrflcat!on of -
. Pupils With Learnrng Disabilities (1981}. . :

Direct observation occurs when an individual records behaviors emitted by, or elicited
from, another person. There are two types of direct observation procedures: anecdotal

observation and systematlc observation. Anecdotal observations refer to the nionsystematic,
periodic written descriptions of another person’s behavior. Systematic observation pro- |
cedures use either time sampling, interval recording, or. continuous datar recordlng

Anecdotal Observation. In an anecdotal observation procedure, ‘the observer is not re- -
“guired to record data at any particular time. This allows, the observer to observe freely a total

situation without the interference of recording behaviors. The observer evaluates, interprets,
and describes the behavior of the person being observedin a general narrative format. In ad-
_dition, since the observer is not required to record any specific type or category of behavror
it is possible to focus only on those behaviors judged to be meaningful.

“While the strengths of this method include on-the-spot interpretation, evaluatron and
general namrative descnphon of the manifest Behavior, these are also weaknesses By not

o ZL
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 first recording actual behavior, the observer.introduces a major. source of potential bias.

-

Definitional Inconsistence compounds the problem of inter- and intra-observer reliability.

.. The informatiop resulting from this method does not lend itself readily to quantification and
- systematic analysis, The great emphasis on analysis and inferpretation of behavior would

seem toyreciude the use of paraprofessmnals as obsgnlers Finally, by not recording actual
'uninterpreted behavior, the observer cannot reevaltate the happenings or events that oc-
“curred in a given observation. Events are recorded only in terms of the observer's impres-
sions or perceptions of what actually ocgtsrred. Critical information may be lost.

Systematic Observation In.systematic observation only actual behaviors (ouert and

, some covert) are recorded. A purposeful attempt is madesfo eliminate-evaluations; inter-

. pretations and general.descriptions of behavior, all of which are potential sources of bias in

data collection Most systematic observation systems identify and clearly define discrete
categoneg:rf avior to be observed. Consequently, the data collected are more readily* -
le

across pbserve ter-observer) and across observations by the same observer -

bservet). Thi allowsjone to quantify. more readily the collected data and to make -
and prescripfiye sthtements based. on relationships in the data. Most of these
system$ provide proced and forms that facilitate and sim lify the récording of behavior.
by reducifthe amount of subjective inferences and fhterpretations, a wide variety
of persens, including paraprofessionals can be trained to-: COnduct the ohseruatlon

One limitation to systematic obseruation is the possibility of prlaqing too much significance

. on isolated behavior. Data collected via this method should be\ﬁsummaﬂzed and analyzed

systematically following the observation.

The use of a systematic observation procedure is recommended as a means to satlsfy e .

" observation requirement in Ohio Rules. Anecdqtal observation procedures can also be used

to obtain additional diagnostic information. The systematic observation procedure should

B incll.ide_more than one structured in-class obseryation in order to provide additional valida: -
. _tion for the observation results. The use ¢f a control pupil allows the observer to interpret

Teacher Ratihg
Scales

. * Criterion-

Referenced

Assessment

- data in an appropriate context. The results of the systematic observation must be included in

the MFE team’s written report. o o .

Resources for Observation. Several sources of additional informatton regarding direct
observation procedures are cited on page 50 of the Appéndix. The following may be -
particularly helpful: Alessi {1980), Keller (1980), Kratochwill (1981) and The Identification
of Pupils with Learning Disabilities. A sample interval recording procedure and record form

developed for use with suspected handicapped children (Classroom Qbservation Procedure
and Protocol; .COPP), along with dlrectlons for use, is also in the Appendlx on pages _
- 45-49, .

© Teacher 1ating scales are frequently used to help identify the social and educatlonal
characteristics of children with suspected specific learning disabilities. Such scales are con-
venient because they require relatively little time for completion. They also permit tgachers’

" observations to be organized tn a systematic fashion. Limitations to teacher ratlng scales |n—'

clude:

* Restricted range of behawers sampled* Whlch may not reflect all releuant behaviors for an
individual child o

# Possible rater bias - | :
* Tendency to focus on soc1al emotlonal rather than specific Iearning‘tratts

H
I

To make the most ualid and reliable use of teacher rating scales, MFE teams may wish to
select instruments which have been designed for and standardized on a learning disabled
population. In addition, réquestlng more than one teacher to complete a rating scale for a-
given child may permit MFE teams to validate teachers’ observations. For further informa-
tion regarding teacher rat{ng scales the following references-are recommended; Hartlage

- (1973}, McCulloch (1979) thhey & McKinney (1978) Sabatino & Miller (1980) Sattler
" (1982), Telzrow (1982) ,and Wgson (1980).

Important data regardlng learner charactenstlcs can be obtained from cnterlon-referenced
assessment. Such inforr?ation might help identify learning strengths and weaknesses as well
as critical gaps in ach uement areas. The MFE. team may find the use of cntenon-

"
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- Samples.of

Classréom Work

W
-

B

Medlcal
"Indicators

-
. ]

referenced assessrnent espec1ally valuable. for the three cornrnunicatwe status greas {i.e., .
oral expression, written expression, and ilstenm’g %prehens nf, for whlch norrnatlue— .
referenced tools may not be: readily auailable oh ff o , .
Samples of classroorn work represent an 1rnportant cornpt-:ment of & multifactored evalua-
tion. ‘Since individual assessments often’ are conducted- under optimum conditions fe.g., a
“one-to-oné adult-to-child: ratio, limited requirements for reading, or few time constramts)
results of such assessments may lead to inflated estimates of-a student’s acbieuernent Work
. samples which are obtained during a youtine cladssroom situation may assist in developing -
more reallstlc estlrnates of perforrnance C]assroorn work sarnples can promd‘e data related
to: ¢ o ", e . .

. - "
. Cornprehension of directlons . ’ ' L
"» Degree to which assignments are completed mdependently o
* Mastery of processes.{e.g., addition, capitalization, phonics usage)

Te Ablllty to work under t}rne constramts

-

Certain rnedlcal disorders and health history factors have been associated w.th specmc
learning disabilities. The list of conditions which follows, though not exhaustive, illustrates -
medical variables correlated with learning problems. Fhe evaluation team must consider
‘each case individually, smce fora gl en child a posmue medical history may be mconcluswe
or irrelevant.

Since numerous neurologlc condltlons may be associated wlth diverse disabilities, MFE
teams must determine 'which of these represents the primary handicapping condition of
relevance for special educational pllfmning The health history variables listed here should
not'be considered to command or preclude identification for SLD services. The application

" of an additive model, in which information about potential risk indicators is considered in

,conjunction with a full range of othe factors, is s recommended. Health hlstory uanables ancl
neurologic conditions to be. considered by the MFE team include:.

" * Premature birth or birth traurna

* Infectious processes, such as encephalths or. meningitis
» Head trauma or intracranial hemorrhaging
. Hydrocephalus with concomitant shunt dysfunctlon or spina b.f.da

- & Seizure disorders

»

® . Brain tumor
» Degenerative muscular dlseases

* Metabolic disorders : .

* Genetic disorders ' 2 3




Qualitétive-’“‘

"7 -+ Test.-Data

Verbadl Versus NOI'I; .

verbal Funétiqniﬁg

3

K] .

Receptive Versus
- Expressive
Functionin

'Visual Processing

~

. Auditory
Proc_e_ssing .

_ 'M;Jltiple
- Achievement
" '‘Discrepancies

4 +3.0T - +3.0

Chronic ofitis medla

‘Cerebral palsy

Allergies v

Condition requirihg spe’c1flc rnedlcations (e g, anii convuisant)
VlSlon problems ' N )

Standardardlzed test results may be interprqled qualilatiuely to prowde additional infor-
mation about children’s learning abilities. The following kinds of qualitative data have been
suggested by the professional literature, and may be used by multifactored eu&lgation learns

_to ddcument-a severe dfscrepancy in one or more areas of funclibning

.‘# .

Descrepancies ‘between verbal and non- uerbal functionmg, such as may be apparent by -

comparing Wechsler Verbal 1Q Performance 1Q scores, or measures of language and

- ‘perceptual functioning, have been associated with. spemfic learning disabilities. Since

children without learning problems also have been shown to have such discrepancies (Kauf-

man, 1979), this characteristic should be considered within the entire context. of the eualua-

tion dala
«-’ ] ,

b

Specific learning disabilities have been associated with weaknesses in either receptive o

expressive mformauon -processifg. Discrepancies between performance on measures of ex-

may be interpreted qualitativel

%resswe‘language or non-langyage functioning and receptive measures of these processes .

Visual processing disorders, suth as might be apparent from motor. or. non- \-motor

measures of perception, may be indicative of specific learning disabilities. Results from such
measures must be interpréted within the context.of the student’s age and !euel of mtellectual

ability, since both faclo;s influence perceptual ability. )

Auditory ptocessing deficits, such as might appear 6n measures of audltory recephon or

discrimination. have been associated with specific’ learning disabilities. Since auditory pro- 3

cessing is related to developmental age and cognmue ablllty levels, deﬁcits should be inter-

preted in relation to such information. . .

The multlfaclored eualuatfon team r;\ay determine that moderate deficits in several
achievement areas &re as significant as an acute deficit in one area. Qualitative evaluation of
the number and size of deficits in the seven achievement areas is recommended. A method

to assist in such interpretation is illustrated below. The left profile reveals several moderate

deficits, which the MFE team members may interpret as a severe discrepancy between.in-
tellectual ability and achievement. At the nght a single acute deficit (dlscrepancy score

+2. 00) is illustrated.
" Multiple Achievemeht: Dlsctepancy Proflles

Acute +25 S ol Scute +25

Deficit. ¢ ' Deficit

+20 - - — +20

Moderate : Moderate
Deficit *151 Deticit *15

+1.0 +1.0

+0.5 -+0.5

Normal

0
-05

Discrepancy Scores *

Range-

" Discrepancy Scores

-15 . = o

Achievement e ’ Actievement
| Areas

7. @& Deficil

3 Normal
Range

- SEveral Moderate Del'lcits 24 ' : Single Acute Deficit

19

-




Characteristﬁcs ‘

N General S_ou'rcé.s.'
: of Data

.
-

of Young
Children

- Precursor
" Functions

Prior Experiences

-

Yqimg School- -
Aged Children

k L]

r App]ication of the dlscrepancy formula may be inappropnate for children under age eight
due .lo limitati'ons of current. test instruments {espécially ‘with regard to the achievement
measure requlrement} For such populations;, MFE team members may wish to rely on
other sources for: ewdenceoof a severe dlscrepancy between achievement and ability.

Secunng approprlate data for preschool uhl]_dren may require partlc ular care on the: part _
, of MFE team members. Two types of data‘are particularly applicable to preschaal children: *

. 'Behauioral Data. ,Ihis‘infor'ma'tioﬁ, may be obtained through cbservation or teacher
. checklist on’social and educational characteristics. {See page 16-18.}-

-« Developmental Data. For very young children, team members should recog ze_ that

relatluely small delays rhay be highly significant. \See pages 43, 44 i the Ap hdix. )"

For preschool children, MFE team members should consider carefully those precursor
functions noted in the Head Start definition of specific leaming disabilities (see page 4), in-
cluding all those learning readiness skills necessary. for later achieuement in academlc areas.
Examples of precursor functions include:

Auditory and visual discrimination
Gross and fine motor coordmatlon <
Memory

Expressive and receptwe language

Also of importance, when considering very young children, is the extent of their prewous .
or current participation in a preschool program, including: (1) developmental gains made
while in the program, and (2) preschb'OHeacher s information and recommendations. The

kinds of learning opportunities and experiences young chtldren have had at home may pro- .

wde an addlttonal source of information .,

Qb

Although classroom performance and work samples should be taken into con-
‘sideration for all suspected SLD children, more weight should be given to these vanables
“when consldering young school-aged chlldren SpeCIhc activities mclude :

. ¢ Direct observation of%lassroom behavior . . K

» Comparison of child with. other class members

. & QObservation of attention

¢ Observation of ability for independent work -

¢ Observation -of problem-solving strategies

¢ Recommendations for adjustments within regular classroom
* Observation of child’s compensatory abilities

- & Observation of discrepancies between child characteristics and cumculum requlrements
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6 Dlscrepancy Score Lumtatlons

Information on the calculation and 1) of ‘the discrepancy formula is avallable in Telzl;OW. '
& Williams (1982), Although calculation of a discrepancy score is an. imiportant step loward
determining eligibilitV’ for specific’ learning disabilities services, members of MFE teams must .
be mindful that sole use of this criterion is unacceptable for agu mber- of reasans. Thg follow- .-
ing sections describe federal regulations againsl exclusive use of ihe diécrepancy score, as o
- - ell as potenhal measurement artifacts and 'ertors. =~ -, L L ,@,, )
. Sole Use of - 'Sole use of the discrepancy sGore criterion to idenhfy specnhc le ing dlsébilihes wolales -
* Formula federal regulations. Additional supportive data ‘must be consider énln the“identification of
© SLD.children. The types and sources of additional-data which- may bg cdnsidered by MEE*
team members were outlined in the precedmg chapter. /{ o S
Measurement Specific- llmllatlons to ihe use of a dlscrepancg score- cmgrlon for ihe ld’ennf cation of
Artifacts and children with: specrhc learning disabilities may be of special interest to “mulhfactoredeualua- -
o Errors tion team menibers. In cases where there is evidence that the discrepancy scores lack ade~:

+ ‘quate reliability or uaiidity, team me ers: may choose to emphas:ze other mformahon in
the MFE report. . e T .o Ve T

N - \
&L
L AN

-

Test Limitations; Several characteristics of, standardmed tests must'be laken mto account in eualuatlng the
o meaning of scorés. : - . Cee N

» Insufficient “Floor” for Achievement Tests Many achlevement tests Iack SufflClenl

“humbers of lower level items to assess accurately the performance levels of students with
severe learning problems:-To illustrate, raw scores-of O on given achlevemer}t test subtests .
frequently derive scaled scores as high as 3 {(mean = 10, SD = 3). School personnel
should corsider this limitation when selecting or using lnformaiion ‘from achievement tests. -
This limitation is especially likely to occur when assessing younger chlldren or lhose wlth
very, low levels of achievement. - A

. Standard- Scores Only to 65. For many slandardlzed tests of achievement, scaled .-
* scores below .65 .cannot be computed, making the calculation of a discrépancy score im-'
possible for fow functioning children. The use of raw score means and standard deviations,
if available, may remedy this problem. Use of raw-scores would allow for the calculation.of a
more accurate deviation score for the achievement test. In addition, the eualuallon leam' -

may wish to use this information in qualitative assessment of a child.

_ Normative Populations. Norm-referenced measurement provides a means of compar-' '
ing'an individual’s pe:‘{ormance against a standard, defined by the noimative population on ..
whigli the test is standardized. Test users must eualuate the normative populailon to deter- -~
mine il is representative, sufficiently large, and releuant for the individual in question {Sat-
tler, 1982). fn instances where tests are slandardized on samples which do not include |

E children of ohe sex of from certain cultures or soctoeconomlc levels, it may not be valid to
assume'that the derived scores are representative. In addition, tests whlch are standardized

* on small samples may possess unstable.norms. Some of the most widely used instruments . :
for assessing the seven areas of academic achievement may violate one or more of the -
assumptions about normative populations. Test users are urged to examine the technlcal
manuals_of test lnslrumenls in order to evaluate the slandardizanon samples..

Test Reliability. Pracbtioners must evaluate tests on the basis of their reliability, in addr- o
a tion to their usefulness for assessing the seven areas of academic functioning. Many achieve- = -
ment.fests commonly used by school personnel do not report reliability coefficients. Often *-
those that are reported are sufficiently low to compromise the reliability of the derived test
scores. Practitioners who wish may compute the reliability. coeif|c1ents of - the denved
discrepancy scores through the use of the following formula

Average relial:ﬂlily_ * Corselation between -
. of intelligence and . inelligence and -
" Reliability coefliclent : achievement lests - achievement lests
“of derived * z - .
discrepancy score

) L Correlation between
-1 — intelligence and

: achievement tests




Regresslon ’t‘oward
. the Mean.

_ Sensltlve
Intellectual

. Me’asures :

lf the reliablllty coefficientdggthe derived dtscrepancy scores are questlonable the-MFE
team may wish to place greater empha5|s on factors other than the disorepancy score.

- Regression | toward the mean describes a statistical phenomenon such that on any two test

performances, where a hnear relationship exists, if the first score is at either end of the
distribution, the second score will regress, or fall closer o the mean. As a result of this
phenomenon, children whase aptitude scores are below the mean may be less likely to ob-
tain high positive discrepancy scores. When' considering students wtC‘Jse intellectual ability

 scores are'more than.one standard deviation from the medn, the MFE team should consider -

the posmble effect of‘regression when determining whether a Severe discrepanoy exists
While the calculation of a discrepancy score Is based on’ the' premise that measures of
cognitive functioning are not influenced by the deficits in academic functioning, pervasive.
learning disorders sometimes cause fluctuation in” individual subtest scores.and tend to
depress the total scores on tests of intellectual ability. Students with. neuropsychological

. »disorders of verbal functions, for example, which produce severe reading, oral and written

Assessment of .

. Young Children

e

- In these -‘cases the ‘more qualitative data;. including behaviordl characteristics, language g

expression; and mathematics disorders, may have low verbal Q- scores: In-such cases

. ‘evaluation teams may wish to examine test performance from a quahtatwe perspectwe

" (See page 18} EE

The vahdlty and reliability- of measur‘es of intellectua] fummrﬁﬁ'g‘bﬂ'}ery young chﬂdren

are generally poorer than for school-aged populations. Since-tie derivation of a discrepana(;yl

. score depends to a large degree on the rehabihty and- validity of the obtained scores, a

special caution needs to be raised in interpreting discrepancy scges for very young children.

'samples and numbér of problem at,eas ldenhﬁed mayl be more srgmf' cant.

L
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) Evaluation
« Data

- ’ . L]

7 Determmatron of Elrgrbrhty |
.. and'Need for Services * . - .

T_he crux-of the process.described in these Gmdehnes comes when the MFE team makes
the decision that a.child’ls or isnot eligible for a program for specific learning disabilities: Of
special concern here is'the decision- maklng process used by the team:

Jhe ident:ficat:on of specif’c learning disabilities cannot be. accompl:shed through the use
of strictly quantified procedures. Instead, determination of eligibility and need for specific
learning disabilities services require the applicatlon of careful clinical judgment by members -
of the-MFE team. In making this deterfmination, MEE team membéers must first consider all -
the data collected during the multifactored evaluatlon including, as outlined on pages
'13-15, discrepancy scores, as derived through the application of the' discrepancy for- .
mula, and specific exciusiooary criteria which may indicate ineligibility for SLD ‘ser-
vices. In addition to this information, MFE team members must consider other data, sucl‘n as
-the following characteristics described on pages 16- 20 '

'® Social and educahonal characteristics .
~-¢ Medical indicators . '

. * Qualitative performance on standardlzed tests

" Interpretation -

| of Data

.

. Onset "and

Duration of

e Characteristics

Relevance of

‘Characteristics

Conslstency of
Data

. Con51derations related to preschool and primary-aged chlldren

- Another ’ important consideration of the. MFE team in determlnlng eliglblllty is the
_discrepancy score llmltatlons lncluding measurement, artifacts and en‘ors

evaluate these data to determine whether or not a severe discrepancy exists between in-
tellectual ability and achievement, and whether this discrepancy is due to a specific learning
~ disability. Dunng the deliberation process an e queshons may a55|st in the inter-
pretation of data; - ' '

* Are the onset and duration of the characten indlcatwe of Speciflc learning dlsabllltles"_
* Are the characteristics relevant to SLD identification? T
*. Do most of the data seem consistent with the SLD' diagnosis? =

_®_Are the characteristics seygf®’ enough to warrant SLD idenhflcallon" ceTy

The following describe each of these dec15|on points in- greater detail. ‘_ R

The MFE team must evaluate the ldentified characteristics to determlne when they were

first noted and whether they have been present for some time. Since many éther conditions

may be mistaken for specific learning disabilities, careful attention to the onset and duration
of the pertinent characteristics is éssential. Characteristn(:s which are indicative of specific
learning disabilities would be. expected to:

* Have begun in conjunction with the start of school or other specific academ:c demands
rather than in response to more general enmronmental stressors -

" Have been present for a period of time regardless of general health or attempted in-

. terventlons I ) P oAl o

<1‘

The MFE team must evaluate the data to delermme whether observed character:stics are
indicative of specific learning disabilities for the individual in question. In- determining

- whether the identified characteristics are relevant to specific learning disabilities, MFE team. '

members should consider both the numbéhand the severity of these characterlstlcs

Demonstrahon of a small number of characteristics which have been associated with = -

specific legrning disabilities in’ some children does not necessarily signal the presence of
spedific learning disabilities. However, if a given child demonstrates a number of positive in-
. dicators, the MFE team members may feel more certain of the SLD identification. Using this
procedure the MFE team implements a cumulative or additive model to evaluate. the -

redundancy of the data for a given individual. If diverse data sources produce evidence of . .

specific. learning disabilities, this would seem to be a clearer 1nd|cator of SLD ellglblllty than a.

. small number of isolatéd characterishcs - . -

o

28
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Once the data have been collected and rewewed MFE- team members mustinterprétand -



Seﬁerity of
: Characteristi cs

' Development
of Team Report

. The 1dentification of children W|th speciflc learmng dlsabilities under the Education for A]I
Handicapped Children Act is reserved for children who demonstrate the most ‘serious
disorders. While many childrén may have individual learning neéds which.should be ad-
dressed via alternative educational strategies, most of these childrencan and should be serv-

. ed by education programs available to nonhandicapped children. Children with the most

severe disordefs are. appropnately identified as specific learning disabled, and are thus eligi-

_ ble for services under the Education for All Handncapped Children Act.

As specified in the Ohlo Rules, the MFE team must prepare a wntten report Ceﬂlfled by
each MFE team member, which indigates whether or not the child has a specific learning
disability and the basis for making this“determination. Specific documentation of the data -

-used in making this determination is a critical component of -the MFE team report for

children with suspected speclfic learning djsablhtles . For fuﬂher mformahon, see the Ohio

. Rules. -




Conference
Participants

Conducting the
' Conference
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8/ Development of the lndrwdualrzed -
.Education Program

The individualized education program {IEP} :5 deuelorjed'in a conference, as sﬁecﬂied in-
the Ohic Rules. Conference parllapanls shall 1nclude lhe following, one of. whom is
demgnated as chairperson ' ’

e A person, other than the Chlld s teacher, who is a represenlatwe of the school district and
who is qualified to provide or supervise the prowswn of special education :
The child’s teacher - R S
One or both of the child’s parents o : S
The child, where appropriate - ' o
Olher Ihdiwduals*at the discretion of the parent or agency R

If a child is being considered for initial placement,'a member of the MFE team (or aperson
who'is knowledgeable about the evaluation procedures used with the child and the resulls of N

the evaluation) must parhapale in the-conference. . .
o

The purpose of the IEP conference is to:
¢ Review thee report of the multifactored evaluation team

@ Determine the nature and degree of special education intervention needed, if any
* & Develop an IEP for a child who is judged to be.in need of special education

" . o Identify the least restrictive environment. for that child based on the continuum ‘of pro- '

. To increase ssghl uocabulary

gram optlons

" For children ]udged not eligible for or in need of special edu.cahon. olher educatlonal ’
.alternatives may be explored, as discussed i Chapter 10.

- The MFE team report is used to establish & child’s present Ieuels of- educanonal perfor-
mance on the IEP. This information forms the basis from which annual goals and short-term

- instructional objectwes are formulated. An annual goal is defined by Rules as:

. expected behavior.to be achieved through.the :mplementatron the :
child s individualized education program. These goals must meet the unlgue
needs. of each handicapped child as. determmed by approprrate evalu ion- .
techniques r nstrumentatron

“Goals are broad targets to be achleved wlihln a year unfess otherwise spe\IEEd The
four components of goals are: " . &j\ o o
e Direction . o N\ = e :

e Deficit or excess
» Starting point

¢ Ending point:

¢ Resources -

A child.n.rillh an identified deficit in basic readlng skills may have lhe followlng goal

[ 1frorl'l |dlenllf|cai|on‘ of PP_wordsl. '

I] . l )

Starting Point ;

Directron SR Defrc:t

'
:’

lo lnclude primer and first grade leuel words B

Endmg Pomt - s

' T

. usmg a prescnbed word- sludy method

]
Resource® .




Shori-term mstructional ob]ectlves contain ‘the steps necessary for accornpllshrnent of the .
annual goal Each objective will-have three elements

" e Behavior -

¢ Criterion
¢ Condition

The child with deficits in sight vocabulary may have objectwes such as; -
. To read Dolch words from PP, P and 1 lists

Behauror

;when flashed in iéolatio‘n_-for two secon_dé' - lWith 85% accuracy..

T T
Condition . s . Criterion

To read Dofch words from PP, P, and 1 Iists

Behau:or

' ¢
. Ln context without hesitation| . , ' lwith 85% accuracy.
. : ' I

I - . ‘ -
~ Condition : : . . - Grriterion .

Dally lesson plans Wl" reflect the actlvities to be camed outin order to attain short term ini-
structlona} objectives ancl ultlmately, annual goals. '

Many resources whlch will assist in the development of lEPs are available through local
school districts and the Special Education Regional Resource Center netwgrk. These in- . .
clude a number of references listed in the Appendix: Children Summa¥’ Guide (1978); .
Collins & Cunningham (1976); Devéloping and Implementing Individualized Education’
. Programs -(1978}; Fairchild {1976); individua! Education Planning (1979); Individualized

"Education Program (1979); Stephens, Hartman & Lucas (1978); Working Together to-
Develop the IEP (1981); and Writing Long- Terin and Short-Term Objectives {1977). When
using information from other sources, deuefopers should ensure that the mformatlon com-

~ plies w:th current Ohto Rules. ' . -




: 9:_.Annu51 Review and Re‘e\talilatidfn |

. Program
Continuum

Regular
Classroom
" Integration

Procedures for conductlng annual reviews and reevaluations are described in Ohio Rules.
The following comments and suggestions pertaining to annual feview and reevaluation are
of refevance to children with spécific Iearning disabilities.

The Rules require that at least one IEP conference be conducted each calendar year to
review and revise, if appropriate, the child’s IEP. The participants and purposes of this con-
ference are the samé as those described on page 25, Prior to the IEP meeting, the progress
made in achieving annual goals and objectives must be determined. While application of the -
discrepancy formula is not required at this time, the conference participants must document
that the child continues to be eligible for SLD services. Sources of documentation may in-
clude those previously identified in Chapters 4 and 5.

Using the methods described in these Guidelines, the IEP team should exercise the same b
care in determining continued need for special education intervention as was exerased in

. determining initial need. Because a child may show a broad achievement gain and lowered

disctepancy as a result of SL.D placement, the team will need to examine the extent to whlch-"'

‘achieyement levels will be maintained if special educat|on services are terminated.

-Reevaluations are required every three Vears, or more frequently if conditions warrant or

~if the child’s parent or teacher requests a reevaluation.,The Rufes require that all activities

specified {or initial evaluation be implemented, lncluding observation of the child’s academic
performance in a regular classroom setting. Reevaluation results form the basis for the pre-

sent Ieuels of education performance specified on the IEP.

Durnng the annual review, or following reeua]uatron members of the IEP team may wish
to refer to the continuum of special education program. alternatives described in the Ohio

Rules. Revising the IEP to reflect a less restrictive spedial education setting (e.g., transferring o
from a special class/learning center to individual/small group instruction) may represént . =
~..an interim step for a learning dlsabled child for whom_eventual regular c]ass placement is’
_planned. : :

Persons who participate in annual reviews and reevaluations may wish to consider the
child's behavioral, as well as academic preparation for return to a reguiar classroom. Some

- children may demonstrate sufficient academic progress to warrant placement in the regular.

classroom, although they may not possess the requisite behaviors necessary for regular class -
integration. This circumstance may be especially true for students who have spent the major :

- part of the school day in a special class/learning center.

Team members can .be partlcularly helpful in determlmng whether a given student is
prepared to return to the regular classtoom by identifying differences between regular and
special class behavioral expectations. Team members may then help the child make the
transition from special to regular class settings by recommending strategies for modifying the ™

student’s behavior to conform to regular class’ expectatlons or for altering the learning en~ -
. vironment. Team members can also be helpfulin sensmzmg teachers and students to the in- .-

dividual learner s needs. - o '




| _10 Altematives for lnellgrble, Low
| Achievmg Children o

" The rpose of these Guidelines 15 lo assisl Practitioners in identifylng children with
 specific Jearning disabilities, but the members of the statewide task force are also'concerned
: .. about irleligible, low achieving children, Some suspected handicapped: children who have
been reféred for multifactored evaluation may not be eligible for orin'need of a special
‘education program, but such children still need additional help. This section suggests
strategies for &hpol personnel to use in providing follow-through services to concerned
teachers and to 1 \Ql achieving children. . .

Communicating When a referred child has been evaluated and the IEP team determines that a special educa-

Re"sults tion program is not needed, the information gathered as a result of the multifactored evaluation

should be communicated to the bmlding-level instruchonal assistance learn descrlbed on pages
89 - . .

Communlcallons n],ay occur in any or all.of lhe Jollowing ways:

Written MFE team report . i '
Whitten reports of lndiwdual team rnernbers (e.q., school psychologlst s or speech lheraplst 5.
reports) .

Oral presentation/discussion of MFE results

Summary (wntten or oral) of IEP meetings

- Reviewing - Once the instructional assistance team has received information regarding lhe outcome of the = -
- . Problems -rnultlfactored evaluation and the IEP' team meeting, the members may wish to determine - -
o ‘whether the child is.continuing to exhibit educational problems. Generally, children referred for
multifactored evaluations and subsequently delerrnlned nét to be eligible for special education
-continue to demonstrate problems in schodl.. - - .

Such problems can ‘often be resolved. Solutions might include rnodlfled teaching strategies or
more realistic expectations in the regular classroom, additional support at home, or changed .
_ factors affecting the leaiming environment of the child. The regiilar classroom teacher who'in-
itiated the original referral for multifactored evaluation and the parent(s) are sources for the in-
structional assistance team to corisult when rnaklng a determination about whether educational
_concerns continue to be present. .~ . .

* If the instructional assistance team determines lhal a child. who is ineliglble for special educa- .
tion placement continues to exhibit school difficulties, alternatives lo special education-place-
ment might be pursued. Options lQ;ponsider mclude

" Referral to remedial programs

Change of classroom assignment o
Modifications such as those ‘described in lhe Appendix on page(s) 33, 34 .c}"” )
Alternative educational plan such as that described by Cummings & Nelson (1982)

Some alternatives may have been explored or implemented as part of the instructional
s assistance team’s vecommendations prior to referral for multifactored evaluation. However, the
additional data collected during the course of this evaluation may assist the mstruchonal-

assistance team in developing viable allematwes to specia] educahon .,
L™ f

MOII ltotillg Instructional asmstance teams are urged to examine the characteristics of children who are not
Altern atives eligible for special education programs and to collect data about successful alternatives to special _
education. Such alternatives might be used in subsequent cases for other chlldren ‘whose educa- -
- tlonal problerns are similar. .

Many youngsters who are not ehglble for special education although they neuertheress exs
hibit learning difficulties, share a similar pattern of characlenstics, stich as below-average in-
telligence a significant lag in academic skills and mild pErceptuql or motor delays. Many ineligi-
ble, low achileving children, as emphasized in Chapter 1, are often working up to their capacity. -
Howeuer, teachers may haue a tendency to refer such children for multifactored evaluation '
repeatedly. unless they are apprised . of .previous flndlrg;s' and given assistance in making ap-
proptiate modifications. - . = Cot e .
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Fie d-Tésted
Concepts and
Procedures

. E_nhancemeht

of Educational
Services

1 1 Summary

These Ghio Guidelines for the Identlficutron of Children With Specrﬁc Learmng Disabilities
have incorporated recommendations from many persons throughout the state. Afl the con-
cepts and procedures have been field-tested in a wide variety of settings. Special emphasis
has been given to the differentiated referral procedures with the expectation that all
students with learning problems, regardless of their nature of intensity, may benefit from a
systematic pooling of expertise that is available in most’ school settings

Thirteen important steps in the proaess of complele and appropriate identification and
placement of eligible students with specific learning disabilities have been described in these
Guidelines. In addition, attention has been given to further appropriate actions.that maybe
undertaken. Jn school for suspected handicapped students who are referred but are not
found to be eligible for or in need of special education per se. The compilers of these

Guidelines are convinced, however, that many suchgtudents, although not appropriately

served in special education (and specifically in SLD progr_ams). nevertheless may need ad-

~ ditional and special attention which a regular classroom teacher can’t always provide.
School districts have reported considerable success in facilitating the provision of extra-. -

assistance and appropriate additional resources to regular classrooms lhrough bu:ldmg-leuel
mstrucnonal assmlance teams. - '
e . ) .

, , _ . .
~Full implementation of these Guidelfines by school personnel can improve educational -
.services to both handicapped and non-handicapped  children. In summary, the seyeral -
mechanisms listed below and described in detail in the Guidelines can lead to enhancemen;_
of both special and regular education: :

o Aneffective dtﬂerennated referral system to sEreen for children who requure muhlfaclored :
evaluation. - .
A building-level support structure to assist teachers and non- handicapped ch']dren when
problems arise .
A list of characteristics, supported by the hteralure which may assust MFE tearns in the
identification of SLD children

- o A clarification of the exclusionary criteria Dutlmed in the Ohio Rules for SLD
* A deliberation procedure tc be used by MFE teams when cpnmdermgthe data releuant to

the determination of SLD eligibility _
oA descnphon of alternatives to special education for mellglble low achleumg chlldren

_ Persons who use these Guadefmes are invited to share their experiences, qu estio_ns, com-
ments and suggestions with personnel in their Ohio Special Education Reg_L onal Resource
Center (SERRC) and the Ohio Department of Education, Division of Special Education:
Contributors to this document are hopeful that it will encourage teachers, support person-

~ nel, administrators, and parents'to continue their creative dialogue on the improvement of.

educanonal opportunities for all children and youth in school systems throughout Ohio.
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 SUBJECT: Implementing Ohio's Rules for the Educat1on of Handicapped Ch11dren
: Specific-Learning D1sab111t1es

;

Historical Background

The category of specific learning d1sab111t1es was a major concern in the

- deliberation of Public Law '94-142; Congress restricted this population
to one~sixth or two -percent of the child count until rules defining. spec1f1c -
1earn1ng d1sab111t1es could be.developed. . 2
In December of 1977, the U. S Office of Educat1on 1ssUEd ru1es go?ernlng

- the procedures for Eva1uat1ng Specific Learning Disabilities.. These rules =
.requ1re that a. multidisciplinary team evaluate and justify a determ1nat1on

: “that a child has a specific 1earnang d1sab111ty by :

'_(A) Determ1n1ng the ex1stence of a severe d1screpancy between
the child's measured ability and the child's measured
achievement, in one.or more of seven areas

(B} Determining that this. severe d1screpancy is not pr1mar11y
: the :result of: vision, hearing or motor handicap; mental
retardation; emotional d1sturbance, or- env1ronmenta1, cultural

or economic d1sadvantage . : .
(C) Prepar1ng a wr1tten ‘teani report 0ut11n1ng the bas1s for mak1ng
jts deterimination and cert1fy1ng, in writing, whether the EEN
‘ report reflects each member S tonc1us1ons. '

A spec1f1c procedure for determ1ng the existence of a severe discrepancy
. between intellectual ability and achievement had not been specified at either

‘the federal or state level. Methods for mak1ng this determination have

varied widely in public school districts in Ohio. In an attempt to remedy |
the inconsistenciés among school districts, a formula to-arrive at a discrepancy
score is contained in Ohio Rules for theé Education of. Handicapped ChiTdren.
This discrepancy formula will assist school districts in making the deter-
mination of the severity of discrepancy and will fac111tate the Just1f1cat1on

© process as contained .in the Federal Regulations. ' :




Issues Reguiring Consideration

As school districts begin implementing the Ohio Rules for the Education
of Handicapped Children, the following issues concerning ‘Programs for
Specific Learning D1sab1ed Children need to be given serious consideration:

(A) The determination of a specific 1earn1ﬂg d1sab11ﬂLy based solely on
the discrepancy score would be in violation of Federal Regulations.
The Ohio Rules for the Educatjon of Handicapped Children do not

“require a discrepancy score of two or greater for specific learn1ng
disabilities placement or mandate placement because a severe dis-"
crepancy is demonstrated. E11g1b111ty for a Specific Learning
Disability Prbgram is determined by’ the evaluation team, based on
several factors, 1nc1ud1ng the presence of a severe d1screpancy
between intellectual ability and achievement. "If the application
of the formula does not demonstrate a discrepancy score of two or
abgve, the evaluation team may determine that a child has. a specific
learning.disability and document evidence to Just1fy this dec1s1on
(34 CFR 300 532 (3)(d) and 300-543).

T

The application of the severe discrepancy formula as a part of the
evaluation process is required only at injtial evaluation and the
- required veevaluation. This reevaluation must be conducted every
three years or more frequeptly if conditions warrant or.1f the
child's parent or teacher requests an eva]uation. (34 CFR 300-534}.

The application of the severe dlscrepancy formula for children
currently placed in-specific. learning disabilities programs must
* be carefully considered. ~While a growth.in achievement will. lessen .
the measured discrepancy, a need for continued placement may be .
indicated. - Consideration by the evaluation team must be given to’
this effect when determining continued eligibility for placement °
in a program for ch11dren with specific 1earn1ng d15ab111t1es
The app11cat10n of the severe. discrepancy fonnula for children
“"below 8 years of age requires careful consideration because &f
" “the validity-and reliability of tests current]y available to
- measure achievement in the seven. areas listed ¥n the regulations.’
(34 CFR. 300- 532) .
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Guidelines for Facilitating Learning
(Things That We Ali Knew But Sometimes Forget)

General Guidelines

. Communicate genuine caring, maintain a supportiue and non-threatenlng emotional atmosphere. nourlsh the child's ego.
. Use graphs to monitor academic and social behaviors, and share these with the child.
. Be consistent so that the child knows what responses to expect.
. Allemate periods of concentration with. periods of mbvement. : '
. Structure the learning situation as concretely as possible. Post a- scheduIe and announce any changes in the routine.
. Give children jobs that make lhem feel important.
. Apply the theory of “overlearn” to establish patterns of procedure and reliable response
. Develop sirategies 10 meet each ¢child’s leaming style.
. Make sure materials are appropriate 1o each child’s physical, perceplual. and academic abnllties
. Teach to the child’s strengths while developing deficit areas.
. Commit yourself 1o the best use of the time you have with a child. '
. Seat the child away from disruptive students and away from doorways and windows, if auditory and wsual stimuli cause
distractions.
. Require completion of assigned work before permitting opportunities ‘for recreation. Establish an acceptable level of perfor-
mance beforehand. .
. Provide the student with a peer helper who can help by:
» Making certaln directions for assignments are understood
'Reading important directions and essential materal
Drilling the student orally on necessary information, e.g., multrplicalion tables, state capitals, parts of Speech
Summarizing important textbook passages orally
Writing down answers to tests and assignments -
Working with the student in a joint assignment
Constructively criticizing the student's work and making suggeslions for improvement
. Provide parent wrlh mformal:on malerials to be used at home to reinforce eh‘orls at school These malerials might mclude the
‘following: . .
* Practice exercises for uocabulary concepts, and math operations given in class . : -
. ®» "Discussion -questions for reading stories, social studies, and science units
_* Project directions/guidelines for applrcalron of academic instruction
Alternative forms of homework such as tape- recordlngs oral report outlines, lyped work rather than written
» Opiions for computer use at home for practice
. Limit assignments to the amount of work that can be compIeted correclly '
17. Find out if the student is a visual or audilory learner and leach to that slrenglh For example, if a student is having difficulty -
. with phonics, ‘use the sight word method. . )
- 18, Use interest inventories to help ‘choose materials.
19. Provide immediate feedback on assignments.
20. Include in assignments only that material which is necessary to learn,
21. Hold conferences with students to review their responsibilities and, 1o assess_their progress. ..
22. Seat the child close to the teacher wheh immediate help is needed. Another sludenl can be named as helper and be seated
close to the child. . .
23. Create a small wo:rk group of three or four students. Hold all members of the group responsrble for making certain tha1 each
' group member completes. assignments successfully,
24. If the child expresses an 0pinion i14] an argumentalwe manner. set up a debate situalron where the d'sild has to assume the op-
o posite point of view, , S )
+ 25. Model the use of reference material when precise information is needed : Y
26, Be aware of the varlety of skills needed to complete one task, simplify the task if complicated
27. Set ‘short term goals; keep progress chart; review progress on a consistent, systemahc basis
28. Provide lots of practice in following written and oral direction..
. 29. Have.students make and refer to multiplication tables when working examples.’
" 30. When giving directions for a worksheet, be sure child has the papet to follow while lislenmg _ :
31. Encourage child 1o ask questions in order to help clarify confusing concepts or to obtain the needed repelition.
- 32, Give students several alternatives in bolh obtaining and reporf ng informalion e.g., lapes, in\eruiews reading, experience
._and maklng pr0]ecls : iy : :

T h

Behavim- Guldellnes S ' : . )
"1, Establish posmve expec!atlons spe]I out appropriate behavior in each situation.
2. Set understandable limits and logical consequences for behavior.
3 Give children the opportunity to test out situations until lhey learn to handle them. Permit children 10 choose the conse-
quences that w;l] result from mrsbehawor

33 .




. Resist reviewing past transgressions, start off fresh each tirne and -deal with the preseni
5. Ignore a restless behavior if it is non-disruptive and of short duration.
. Anticipate a child's frustration level and intervene before the point of explosion.
. Find sémething to pralse about each student. Praise little steps toward ultimate goals.
. Use study carrels to.lessen disiractions. They may be called “offices” and should not be used for pu nish ment. A corner of the
- room or the hall Just outside the classroom also may be used. :
-9. Move around the rcom while teaching to help quiet those who create disturbances

Visual Guidelines

. Use visual or tactile cuing to gain the child’s attention.

. If the child is prlmarily a visual learner, adjust mode of presentation by:
* Having students use fiash cards prinled in bold bright colors ’ .
« Having students close their eyes and ity to visualize words of inforrnatlon in their heads, see things in their minds
s Providing visual clues on chalkboard for all verbal directions

~ »_ Having students write notes and memos to themselves concerning important words concepts, ideas

. Make assignments visually uncomplicated: use reproduced materials (copies) that are easy to read, limit the number of items

. on a page, and allow only one set of direciions per page : )

. Make greater use of visual aids.. : v ) a

. Use cut-out letters and numbers to spell or do math operatlons

. Create arrays with rnarkers to' illustrate the concept of multiplication.

Auditory Guidelines

1. Emphasize verbal instruction.and verbal participation in social studies and science. -

2. If the child is primarily an auditory learner, adjust mode of presentation by:

. » Giving verbal as well as written directions .

Taping important reading materials for students to listen to as they read a passage .

Putting assignment directions on tape so that students can replay them when needed '« ~

Giving students oral rather than written tests read by the teacher or ancther student '

Having students drill on essential information by taping the lessons, playing thern back, and hstening

Using published audio tapes with-students °

Having students drill aloud to themselves or to another student

Dictating information to student recorder or into'a tape recorder

Having another student read important information to LD students '

Having students read important information aloud to themselves or to another student

Having students re-auditorizé silently, vocalizing materials to themselves = :

Having students repeat words silently or write them down on paper to keep from leaving out words or phrases -
Having students_close their eyes and try to hear words or information, repeating the.content to thernselues in.order.to
block out distractions

. Have student repeat directions and explain what is expected LTS

. Use listening centers or tape recorders for practice. drills}  ° : : :

. Alternate auditory and non-auditory activities in order to.avoid fatigue and frustration. '

. Obtain the attention of the auditonly deficient’ chlld before beginning oral instructions. Have frequent eye contact

Language Arts Guidelines T S L ' ' :

1 He]p the student build a sight word vocabulary by putting no more than five unknown sight words on oak tag cards and by
placlng them on a shower ring that the student carries at all times. When a word card is mastered, it is put in a box inthe stu-
dent’s desk and becomes part-of a “treasure box of words.’, * A new word then is.added to the shower ring to be learned
. Treasure box words may be used wien the child writes sentences or creative'stories. ~ . - S !

‘,_2 Usé"guided reading. Read a shortened sample for a single purpose. . - - I P ' >
. 3. Teach spelling by words patterns and assign fewer words.* : T ) i :

4. Use the language experience approach to integrate what children often view as isolated assignments or concepts

5. Use simple sentences or one-concept phrases with the ch|ld .

lom

Mathe matics Guidelines

1, Assrgn pages containing problems that use a slngle Operation per page. Mixing addition, subtraction and rnultiphcation may -
be too confusing. . ’

2. Draw a child’s attention to signs by outlining therr in red ink.

3. Use graph paper for. calculations of more than one digit:




Ellglbillty for Specnflc Leaming Disabnlities
(Rules for the Education of Handicapped Chﬂdren. 3301-51 04 G)

G, PROGRAM FOR SPECIF!C LEARNING DISABLED CHlLDREN

1. Eligibility

A child who meeis the delinition lor specilic Iearning disability
-according to paragraph FEF. of rute 3301-51-01 of the Adminis-
trative Code and the following requirements shait be eiigible
lor special education programming and related services for
specilic Iearmng disabled chtldren ) -,

a. Each child shall have a multtfactored evaluation for rnrtiat
placement thal includes. but is noY necessarily limited to.
gvaiuatjons in Ihe following areas:

{i) General intelligence as determined thraugh a measure
ol-cognitive tunctioning adminislered by a qualified
psychologist using a test deslgned for ‘individual

. admtnlstrallon'

(ir} Academic performance as measured through the use
of standardized tests designed for individua) adminis-
tration'which musl include evaluation in the areas of:

A (a) Basic reading skilis, )
{b) Reading comprehension,
{c) Mathemalics c‘alcutation. and
{d) Mathematics reasaning;

{iti) Vision, hearing. and maotor abilities;

. {iv) Communicative- stalus, which must |nc|ude aSseSs-
ments in the argas of:

* {a)Oral expression,
(b} Listening comprehension, and
{c) Written expression; and

{v) Social and emational status,

‘b. Each child shall have a severe drscrepancy between
achievement and ability which adversely aflects his or her
educational periormance to such a degree that special edu-
cation and related services are -required. The basis for
making the determination shatl be:

{r) Evidence of a discrepancy score of lwo orgreater than

Awa between intellectual ability and achfbvement in

‘one or more of the lollowing seven areas
‘fa) Oral expression,
. {b) Listening comprehension,  »
_(¢) Written expression, -
“ {d) Basic reading skills, .
* (e} Reading comprehension,
) {1 Mathematics' calculatton. ar:
(g)Mathematics reasoning. L p

{il) The following formula shall be used in computing the -

discrepancy score:
{&) From:
{U The score oblained Ior the measure of Intellec-
tual ability,
{rr} Minus the mean of the measure al intellectual
abrhty.
{rrl) Divided b\fhe standard deviation ol the meas-
ure of inlellecual ability; . -
(b} Subtract; i-

] Score obtained for the measure of achrevement. .

~{f} Minus the mean of the measure ol acmevemenl
{iii) Divided by, the standard dewatlon of the meas-
" ure of achievement.

fc) The result of this computation equals ihe dlscrep-

“ancy score, Il the discrepangy -score is two or - ’

- greater than two, a seveére dlst:repapoy exists. .
{ui] Achievement is not commensurale with his or her age

and abrlrly Ievels |n one-or more ol the seven areae-

i

listed tn'paragraph G. 1. b. i} of this rule when there-is -
avidence {hal the child has been provided learning

experrances appropriale for his or her age and ability
levels, E '
{ivl The child's severe drecrepancy between dachievement
and ability is not primarily, the result of:
{#) Vision, hearing. or motor handicap.
fb) Mental retardation;
fc) Emational disturbance: or
{d) Environmentay, cultural or econamic drsadvantage

. The academlc performance in 1he regu!ar classroom setting
shall be observed by at least One gvaluation leam member

- other than the child's regular leacher. In_the case of a child
of less than school age or oneé who is cut of school. a team
member shall observe the child in an environment appre- -
priale for a child of that age. - . - . !

. A writlen reporl shall be developed by the evaluation team
tor each child ‘evatuated for a specific learning disability.-
Each evalualion 1eam member shall certily in writing
whether the report reflects his or her conclusion. !l it does’
not reflect his or her conclusion, the leam member must
submit a, separate statement presenting his or her con.
clusion. The report must Include a statement of: '

{iy Whether or not the child’ has a specmc leamlng‘-
disability:
{if} The basls for making the determlnatron' - »

{li) The rele\-'ant behavior nated during the obser\ration of
the child: . . 1

. (iv) The relattonshlp of that beha\ttor to the chttd s aca-
demic functioning;

{v) The educationally relevant medical hndmgs. i any.: .

{vi) Whelher or not there is-a severe discrepancy between
achievement ardl ability which is nol correctable with-
out special educalion and related services: and . _

{vii) The determinalidiiof Ihe team concerning the effects of
environmental, cultural or economic disadvaniage.

‘e. In the event that the evaluation team determines that a child

. has a specilic learning’ disability, even though the abplica-

' tion of the formula lor compPuling the discrepancy score
indicales that*\he chitd does not have a d|screpancy scare
gl g or greater than two between achievemenl and ability, ..
lhe team judgment must prevatl In this gvent, the team rnust
. -document in the. written. report the I'ollowfng addrtaonar__
information: . - &
{i) Dala obtained in the e\raluatroﬁ f the sevén areds of

=. educational functronlng lisled in paragraph G. 1..b. [|)
of this rule; ’
(i) Recammendations and mformatton obtamed from. the
* child's regulat classroom leachers end parent. o
. liiy Evidence of the, chitds perioPmance in the regular_
cldssroom including work sampfes and group test
sCores; - . :
* {iv] Evidence of POsslble deflcrencres in more than one of -
the seven areas of educalional functioning: '
- {v). Additionat supportwe dala besldes standardtzed test |-
* dataiand -, —
- {wi) Conslderauon of the chrlds age. parlrcutar!y in the .
case of young chrlt!ren.

t Medical consultation shall be encouraged especially when
school authorities leel that there has been a change in the
child's behavior: 6r educational functionmg or when new
symPtorrts are detected.

g. The required reevaluation includes, bul-is ncl net:essarll
limited to, areas in paragraphs G. 1. a. to G, 1. e..of lhjs rulé, ~
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Primary/Intermediate Teacher .Chécklist_ :
- of Suspected SLD Student Characteristics

F

-__Sluden‘l': ' - . Date of Birth:
Theachei‘.: _ ! .

~ Date:
- 'Slubiect/Grade:-

Finishes thmgs begun

_ Listens attentwely

Concentrates on schoolwork
Thinks before acting '

. Completes one activity l'{ﬂeafore mowng to another

Orgamzes work appropriately u

.+ Needs little supervision

Waits turn in games or group situations

1.
2.
3.

- 4,
5,

‘6.
7

.
9

. Sils in seat without diﬂiculty '

ek
o

. Demonstrates a good rnemory

[y
[

. Follows and understands class dlscussmns

—
N

. Adapts to new situations and locations appropnately

(==
2

. Shows good }udgment in social s‘ltuahons

b
B

. Cooperates w:thoul adult encomagement

(==
TR

. s sought out by peers

ek
o

Does acceptable classwork in comparison to others -

(==
=

Does acceptable classwork in comparison to ability

Comments:

Educational_Recommendations: i

Attach Wér# SP@ ‘*' .. .
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e . Secondary Teacher Cheéklist_ .
~ of Suspected SLD Student Characteristics - -

R PR | LA

&

Student:

‘Teacher:

-+

- Date:, - .
Suﬁjed/Gradé: .

]

" Arrives for classon time T

Brings necessary work materials to class

Initiates work after directions are given

Hands assignments in on time = . - .

Does assignments neatly and in a readable manner

Can _organiée materials logically {notebooks, assignments}

Can maintain a notebook -

Can make notes independently from a lecture

1.
2
3.
A
5.
6.
7.
. 8..
9,

Can outline or take notes from a textbook™ -

: ; . kY
Can handle more than one direction at a tiffie

—
e

[
[

. Gets qlohg well with adults

(==
[\

. Gets along well with peers

[
fas

; Pai-tic_ipates in class discussion/activitiés

o
b

Accepts responsibility-

. .Demonstrates sound judgmenit

ek
o

. Demonstrates seli-discipline

=
o

=3

o

. Demonstrates a good memory

Comments:
»

9

Educational Recommendations:

Attach Work Sheets




Teacher Academlc and Adaptlve Beha\uor Checkllst

Sludenl _ N . Teacher : . M Uate o

i -

_ Instruc(long to Teacher: Please read and consider each item carefully. You may haue to do some brief informal testing to answer certain
itéms accurately. Place a*+ " before the skills the student currently exhibits. Place a* ~ " before a skill the student does not exhibit. If the student
has maslered part of askill {for example telling time), draw a line-through the part of the skill still to be mastered. Example° + Tells fime to the

-haur,. half howr, qu-aﬂ-er—heur Leave blank the skills that are not appropriate for the student’s age group. .
Use the "Comments” séction to clarify problem areas. Your comments are extrémely important and prouide an opportunily for you lo share
; your implEsslons ‘of this child with olher eva]uallon team members. . .

. 1 “Oral Expression . : . . . . - Commenis

Can be understood when speak:ng .
Makes sense in conversation : . -
- Responds verbally after a.brief interval : . \f
. Adeguate vocabulary to express ideas
Grammar and sentence structure are as mature as peers
Speaks in complele sentences most of the time
Tells story-in proper sequence
Responses td quesﬂons are appropriate
Rarely uses gestures tq communicate
Shows no difficulty remembering the right words when speaking

2/ Lis(enlng Comprehenslon

‘g' - Adequate attention span
: - Follows oral directions

Understands whais said
Remembefrs'spoken information
Understands subtleties in werd gr sentence meaning
Shows appropriate sensitivity L& noise
Discriminates between words and sounds that are-similar .
Understands without asking for repetition
Is able to tune out noise dislractions

3. Written Expression _
Achievement is: Average or above below average __ failing

Copying drawing skills are as mature as peers

Can write first and last name

Adequate letter formation

Whiting stays on line

_ Adequate spacing of letters/words

Legible Writing

Whriting is performed with reasonab[e ease

‘Can copy frony a paper or the chalkboard

.Keeps paper at normal angle when writing

Makes few reversals

Becognizes letier/number reversals

Able to writé letter when hearing letter name

Able to write [etter when hearmg letler sound

- Passes spelling tests

“Spelling in daily work is acceplab]e
*Capilalizes correctly  *

Punciuates cotrectly

Writes a complete sentence

Commumca 26 adequately in longer wntten assignments
Writes cohesive paragraph s
Vocabula:y grammar syntax, Or usage are adequate for age

4 Related BJ‘\avlors (

Pays attention in group instructional s:iuanons
Concentrates well
—_ & IS norma[]y active

—w——— Raises hand and waits turn to ;t:zak -

—_— Y

-
S e .

g8 E T




. v Teacher Acadeinic and Adaptlve Behavlor Checklist (Cont.)
-Works lndependéntly'

- Keeps attention on own work - ‘ 54

- Perfotms line motor tasks lcutlmg. drawing, etc.} adequately
— . s neat and organized _

Has adequate tolerance lor fruslralion

. Has adequate stamina for age -

" Approaches new people easlly .

. Calms down after recess
— . Performance is consistent

" 5. Adaptive Behavioy- - %
Can state whole nham
Can state address
- Can state phone number’
Can stale age
- Can slate birthday :
. Cares for personal hygiene needs independently at school
— .. Adequate personal cleanliness
————— Dresses appropriately fqffweather and school events
Can travel about school without adult supepvision
Takes responsibility for own and others’ pissessions
Participates in play.or social activities appropriate for age
Relates to, or cotnmunicates with, other adulls or
children appropriately
Behavior or appearance is within normal limits
Learns from-the same experiences from which other
children learn .
Handles.money adequately at school G
H_as)skills to function Independently

- 1 - . LN
~ 6. Personal/ Soaial.-’Emotional Functioning

. Piays or socializes appropriately w:ih children of similar age
Is friendly and good natured

<Keeps hands and commenits to self’

‘Responds to discipline .
Builds and maintains satisfactory mterpersonal relationshlps with

teachers and peers

Displays appropriate types of behavior or feelings
Is generally happy
Is.socially mature
Has a good self- concept

Handles frustrations in & mature mafiner

"Is confident about accomplishments

Has a stable family structure or homé environment  *
Volunteers to apswer questions :
Shares experiences with classmat®s an¥ teacher

7. lesical Seli
Seems healthy — .
Vision in class seems hormal J
Hearing in class seems normal
- Appears alert and rested
Seems adequately nourished
-Seems adequately cared for :
Normal height. weight e
Able to march, tun, hop, jump, gallop, etc:
General, body" coordmal:on within normal limits
- Performs physical educatton requrremems adequately’
Has a good body i lmage .
s well coordinated , '
Can use scissors or perform tasks requlring fine motor
‘- cootdination adequately v

Good physical fitness {endurance, strength)

e i R

’ . _-_’ ' T . - % .Comments

-




-}
- -

Tencher Academic nnd Adaptlve Behavlot Checkilst (Cont. ]

8. Basic Reading Sklllsf Readlng Comprehensiom' Reading Readiness g L. I Comments

-

Positive attitude towards sub]ect
Participates in class discussian
Completes in-class assignmerts * ~
Compleles homework assignments
~ Names eight (8} basie colors
Recites a]phabet in sequence
‘Names. letters out of sequence
States consonan! sounds, *
. States vowel sounds
Discriminatés between letter sounds
Blends sounds when reading new words
Daes not reverse. invert letiers
Does not reverse words
Knows initial consonant blends and digraphs
el ch cr sh sl st frﬂph dr grbrbl
th tr ‘wr
. Knows digraph phonograms
ame. ate ay urch .ock im ud ool .
"ing ick. ank out ab ine ack .ace ight end tion-
ture ’
Knows short vowels
a e o, u ’
Knaws ionguowels vowel digraphs, and vowel dlphongs
a e i 0 u ar ay er ea ir.ew oy ur ou O
or a3 aw ow oa '
Applies word attack skills .
Reads vocabulary words at grade level
Understands reading vocabulary words
Adequate oral reading
Adequale factual comprehension when teacher reads aloud
Adequate ‘factual comprehension when reads to self
- Adequate inferential comprehension when reads to self
Adequate written responses to reading comprehension question
- Reads Dolch list (underline Words child ¢an read on an
attached page)

9. Mathematlcal Calculation and Reasoning

Positive attitude towards subject

‘Participates in class discussion

Completes in-class assignments

Completes homework assignment

Counts from 1to 10

"Counts objects to 10 :

Recognizes numerals to out of sequence

 Writes numerals sequentially to -

‘Reads number words to' 10

Demonstrétes understanding of size and quantity concepts:
more than. less than, Jarge, small, shorter, taller, etc.

[dentilies circle. square. triangle, rectangle, diamond

Explains symbols: + - = x + $ ¢ %

Add single digits: sums to 10 - '

Adds single and double digits: sums.to 20

Adds mult-digit without carrying '

Adds multi-digit with carrying

Demanstrates memorization of basic facts to 10

Demonstrates memorization of basic facts to 20

Sublracts sing]e dlgits from 10

e

Q

ERIC
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Teacher Acndemlc and Adaptlve Behavior Checkllsl {Com )

Subtracts single and double digils from 20 . S Comments
Subtracts multi- -digit numerals without borrowing ¥ ' :
Subtracts multi-digit numerals with borrowing
Demonstrates memorizaﬁon of baslc facts from 10
Demonstrates memorization of basic facts from 20
Demonstrates understanding of place value
Multiplies single digit numerals "
. Demonstrates mernonzation of multiplicallon facts through
T4 10x 10 -
Multlplles multi-digit pu merals with carrying
Divides single-digit by single-dlgit numerals
Demonsirates memorization of division facts through 100 + 10
Divides multi-digit by sing]e digit without remainder
Divides multi-digit by single-digit with remainder
Divides multi-digit by multi-digit with remainder
Compules single-step word problems’
Computes multi-step word problems
Names fracuonal parts when shown pictorial represenlation
Matches fraction to pictorial representation = .
Reads fractions.{1/2, 2/3. 5/7. et Iand mixed numbers
Computes percentag% of numbers
. Uses decimals, in basic operations '
Demonstrates understanding of defimal- fraction -percent
- equivalents
Tells time to'the hour, hal. hour! quarter hour, five mlnule
interval, minute
ldentifies seasons and states atiributes
States days of the week in order
States months of the year in order
States day, month date, year from Calendar
. ldentifies coins and bills .
— . Makes change to $1.00. $5.00
— Measures to the inch, half inch, quarter inch, eighth inch
Adentifies linear equivalents (number feet in yard -etc.)
— - ldentifies liquid equivalents (number cups in quart, etc.}
_ﬁt_._i_ Flgures square footage, perimeter, volume




'Sbeciel Education Observation Form

~ Student: 1. : ' - Teacher: _

Oral Expression
" 1. Responds appropriately to questions

agqeayddy
joN

2. Volunteers to answer questions

3. Able to speak In complete sentences

4. Makes sense when communicating orally

' Llstefllng Comprehension’

1. Follows-directions

" 2.- Remembers spoken information

3. Understands subtleties in language or word meaning

o ertten Expresslon

1. Acceptable handmmng (nf child reverses leners,
indicate here} :

. Acceptable.spelling in daily work

. Punttuates and capitalizes at grade expectancy

. Writes complete sentences -

. Written work makes sense 4

'.. Grammar, syntax, and 'usage at grade expectancy

 Basic Reading Skill . -
o1 Rémemb_ers letter sounds

. Discriminates between sounds .

2
3. Applies word attack skills
‘4

. Applies structural analysis skills (prefixes,
suffixes, syllables, etc.}’ &

5. Reads sight vocabulary at grade level

Reading Comprehénslon

1. Adequate literal comprehension -

2. Adequate mieréntial comprehension

Mathematical Ca]cul_ation
1. 'Computeé math problems correctly using basic aperations

2. Remembers math facts'

Schoal:- h

l“lathematﬁal Reasenlng

1. Solves ‘story problems

saml_.]: w . |

apqeanddy
~j1oN

2. Applies math skills to real Iife sltuations

' Related Behaviors .
Pays attention to individual or group dixussions

;. Concentrates well

Is normally active (neither hyper- nor hypo-aclwe)

Is normally outgoing {is neither shy nor withdrawn)

Relates in a friendly’ manner (is neither hostlle nor aggressive)

Raises hand; waits turn to speak L

. Works independently

. Does not hother other children .

00NN WN

. Seems well coordinated

 Physical Self L
1: Color.is normal (neither pale nor ﬁushed}

2. Seems healthy ;

3. Vision in class seemé no:ma]

4, Hearing in class seems norrnal

5. Is alert and rested -

© 6. Seems-adequately nourlshed

7. Seems adequately cared for

8. Normal height, weight

9, General body coordination Within normal limits

10. Participates in and can satisfaclonly perforrn physical

educa(ion requirements

Other Comments or Concems




" Approximate

Developmental Guidelines

_The charts below provlde information about level of normal development in young children Lingulstic research in-
dicates that the development of language and acquisition of speciflc linguistic skills are commensurate with age. Thus,
-the use of developmental expectations can provide realistlc supportwe data when use of standardized instruments falls
to. |solate the Ievel of. a child 5 difﬂculty :

~“Normal DeveIOpmeut Chart

Age -

Motor-Physical

Personal-Soclal

’

Language

2-3 years

‘Broad jumps. Throws ball

slalrs well.

Jfmps in place.. Rides tricycle.

overhand. Goes up and down

Fantasy play. Temper tan.’
trums. Imitates adult activities.
Likes to please others.
Rltualistic. Sense of humor.

Enjoys parallel play.

Adaptlve-Fine Motor

| Imitates circular scribbles.

"

- Comprehends siviple di'réc-_
“tions. Begins 1o use pronduns.’

Adds to pronouns, adjectives,
nouns. Comblnes In short
sentences. )

Stands on one leg. Hops on
one loot. Jumps up and
down. Runs and turns welf.

Highly imaginative. Affec-
tlonate towards parenis.
Pleasure in genital manipula-
lion. Romantic attachment to
parent of opposite sex.
Jeatousy of same sex parent.
Parallel play. Some
cooperative play.

. Draws 4 circid™and ‘coss.

-

-

Compound and complex
sentences, plurals, tenses and
moods. Asks guestions, Uses’
words as lools. Gives full name

- and sex when ashed. -

{1-5 Years

. broad jumps.- Does stunts.

Mature molor control. Skips,

Climbs.

Boastiul, dynamic and bo§Sy. ’
Mare realistic judgment begins.

Feels independent and often
assertive. Some difficulty in
separating lact from fantasy.
Name calling added to temper
tantrums, -

Copies a squaré and a triangle.

Can cut on a line. Helds ob-
jects without dropping.

Endiess questions, Silly words.
Loves an audience and talks to
self if none avoilable. Basic
grammar developing. .

Agile. poised and control )
moior abilily. Dresses without
aduli assistance.

Strong sense of personal iden-
" tity. Basic emotlons afl

established. Curiosity high.
Separates trulh from fantasy.

. Beglnning to draw more com-
Jplex picture.

—
Basic grammar siill being . -
mastered. Continued deielop-
ment of vocabulary.

Speech and Language DeveIOp_ment Chart

Comprehension of
Verbal an

Speech

Responses or .
Sounds Produced

‘Language

Expressive Stlmult

Acquisitlon

Development

Language Usage

- Does not understand

“but has geneval

many specific words,

understanding of whole
{inguistic unit
[sentences). Responds
actively to verbal re-
quests. Listens to
stories. Distinguishes
“in,” "under.” Confuses
time. -

Uses 200 to 300 words.
Developing adverbs and
adjectives. Differentlates
? between 'mine,

?apm

me,
“you,” “I, .

3

"o " -

Produces all vowels,
and /p/, /b/. /m/,
A/, fd/. /nf. Final
and medial consenants

are usuvally not present.

.

Uses 110 3 word
sentence. Some confu-
stap of verb forms;
“doed,” or “goded” for
“want.” Telescopes
phrases. Jargon drops
out. Plurals, past tense
developing.

Egocentric speech pre-
vails. Socialized speech
beginning to develop.
Exienston of meanings |
develop. Asks simple
questions. Expresses - -
emalions whith are ac-
companled by bodily
motion. Names, . '
describes objects, Nar-
rates simple ex-
periences.

30-36 mos. .

" stop}. Comprehends .

‘Enjoys thythmical

Rapidly developing
comprehension of
senience structure.
syllable sequence and
melody. Understands
some opposite concepis
lyes-no. come-go, Tun-

time words, Identifies
aclion in pictures.
Listens to longer siories.

repelitions of others.
Beginning to under
stand semantic dil-
ferences in Sl.lbjECI ob
ject.

Uses 300-800 words.

Pronunciation unsiable.
Telesco

Imal, fol. M/, fwf.

Ofters omnits middle con-

sonant sounds, Has
established {lim base of
pitch but uses wide
variability.

5 words. Uses .

Uses 3 word sentences.
Uses "this,” “that,” 2-3
prepositions. Relays
telescoped message io’
others, Repeats heard
phrases. Names pic-
tures, Shifis between
me " and " ..

* questions.

Contirmues egacentric
speech, Talks to self .
about self. Gives full
name. Recites 1.2 -
nursery thymes. Asks
questions. Improvises
sentence siructure:
*Look me no, for
“Don't look 3 me.”
Anwers simple




. Spqeéh'and Language De\relobment- Chart (Conlt.‘) '_

Age

Spmprehenslon of
eshal and

Expressive Stimull -

- Spéech

Acquisition

Responses or
Sounds Produced

»

Language

Development

Language Usase .. .

3-4 years

{1 Distingulshes separate

words in a phrage or
sentence. Stll impedect

- understanding of words,

Daes not remember
unsiressed words. -
[ -

Uses 900 to 1,500
words. Developlng |
verbs, Ppronouns,
adverbs.

Uses /y/, /K, /9/
t/, fv/. Sound

substitullons. omlssions,

distortions still oceur,

ﬂeech fairly Intelligible.

Rhythm sometimes

. dysfluent. Offen uses

loud volce.

-Uses 4 or 5 word

sentences. Is developing
rutes of language, Uses
subject-predicate

sentences. Misuses

ny waords. Ex-
?b enis with sentencé”

4

Egocenlric speech .
prevails. Pleasurable ex-
perimentatlon with

o

words, Perceplion, k- -

ner language develop--
Ing. Communicative..
speech develo, Eing
“Why" stage. Relates
experiences. Agks ques-
tions Says nursery -

¥o es. Names pﬁmary '
o .

Understands most of
whal Is said to himzhes.
Beginning to under
stand isolated word

-meanings. Understands

sound differences in
words. Perceives dif-
ferences in concrete
events. Uses extension
of meaning in inter-
preting speech of
others. Links past and
present events. g

'-  Uses 1900 102:200

words.

Uses /s/, /sh/, /eh/,
/1f, /1/. Sometimes
reverses sound order in
words. 98% of speech .
intelligible. Vocal pitch
controlled. Imitates
parent’s rhythm and In-
tonation. Rhythm im-
proving. Some adult
thythm. -

Uses 6-8 word
sentences. Complex
and compound
sentences. Elaborales
descrlpilons. Sp

taneous corre tlons in -
grammar. Vocrbulatly
reflects lingulstlc culture
- uses colloquial expres-
sions. Defines simple
words. Experiments
with words.

More soclal communica-

tion. Egocentric speech
declining. Asks “how™
and “why." Llitle

.cooperative thinking .

with others, but engages

in collective mono-
logues, Tells lales.
Counis 3 abjects.

Understands percepts of
number, speed. time,

j space. Shows inner

logic in recousting plots
of children’s plays on

. Advances in
categorlzatiun. Increase
in comprehension.
Understands meanlng of
isolated words

Uses mean vocabulary

| of 2.072.2.289 wotds

A7 ed A fsf, not
yet stablilized but ar- -
ticulation 89% to 100%
lnte]llgible

Many spontaneous cos-
rections in grammar.
Sentence structure
becoming accurate and
complex. Uses all basic
sentence structure.
Delines simple words.

- Lan uage becoming

olil:

~ Responsive discourse,

Glves and receives in-

- formation. Abstraction .

beglnningM ut still

mea alnly realistic,
but developin l? -
aginative- thinking. .
Primitive argument and
abstraction developing.

'Cc?nuetsatlon is soclaliz-
ed, - . .

_ Comprehencls 4,000

words. Comprehends
ward structure. An- .

ticipates closure in

speech of others.

erception and Inner
language develop.
Understands time inter-
vals, seasons of year.

Nelt. right

Uses mean vocabulary
of 2,562 wotds

¥

Proliciency established
m AN A Y

i/ . More vajied pat-

terns of facial expres-
slon in speech.

Has command of every

form of sentence strue~- -

ture, -

¥

Asks for explanations,

* motives of action, ete.

Attempts to verbalize
casual re!allonsh(p

»

Understands casual or
logical relations.
Understands
6.000-8.000 words.

Uses mean vocabulary
of 2.562-2.818 com-
pared with an adult .
vocahulary of around
10,000 words.-

Sound proficlengy

g¢stablished. All sounds

developed. Facial and

hand gestures em- *

phasize speech rhythm.
- i

Grammatlcal errors are
chiefly refated to
cultural environment.

Egocentric speech has
gone underground. In-
ner lar uage developed
matkedly. True com-

munication - sharing of "

ic[eas

* The normal development and speech and language development charts are based on information in the following
~ references: Berry & Eisenson, 1956; Gessel&Amatmda 1937 Ruttenberg&wolf 1967 (both amcles) and Schell
Stark & Glddon. 1967.




Classroom Observation Procedure and Protocol (COPP)
o Directions for Use

Introduction ) s |
“The Classroom Observation Procedure and Protocol techntque is: designed to record the behaviors of a target pupil, control
~ pupil, and classroom teacher. In addition to these behaviors, the protocol provides for recording the type of activity in which the * --

obsewed pupil is engaged.” . : .

" The data collected with the protocol' will show the amount of appgopriate ‘and inappropriate: behavior of target and conirol
© pupils and will indiéate the amount and type of teacher behavior which is directed at the target and control pupils. One primary
“purpose of .the technique is to prouide data Wthh can be used by- the multidisciplinary team in determlnlng the target pupil’s
‘eligibility for special eclucatton . , /s

Definition of Behaviors g P ' . : : o
Three general categories of pupil behaviors and four categorles of teacher behaviors are described below. These categories are
- deliberdtely definéd broadly in order to include a full range of pupil and téacher behaviors. There will be occasions, however, ,
where a need exists to focus data collection on mgre specific pupil or téacher behaviors. Space is provided on the protocol for .’
recording two additional behaviors for the pupil and one more for the teacher. During thé interview with the pupil's teacher, such
specific behaviors should be identified, labeled, and deflned with the observer so that they may be added to the protocol as in-
dicated below. . . L ' /

" Pupil Behaviors o

- Pupil behaviors will be indicated on the protocol by the ‘observer making certain marks in the appropriate column that is labeled :
for that category of behavior. There can be up to fwe categories of behaviors recorded. The three general categories. are defined
as: . - ) .. -

Appropriate Behcwior All pupil behaviors whlch are sntuatlonally appropriate are included in this category Examples looking
at teacher when speaking. answering teacher’s questions, reading s:lently. raising hand and .waiting to be called on, writing
answers to workbook guestions, etc. (The observer should identify, in the pre- observation interview with the teacher. the -
classroorn ‘rules” which govern pupil behavior during the obewatton period.) - : A

lnoppropriote Disruptive Behavior: This category includes all pupil behaviors which disrupt the ongoing appropnate activity .
of other pupils but do not fit one of the specific behaviors identlfied to be added to the protocol {see below). Examples: out-of- .
seat, talking, screamlng, shouting, jurnping, throwing books or other objecls hitting other puptls making faoes. Iaughlng, loot'_ .
tapplng rattling papers, moving chair or desk, tearing papers, ‘etc. ) -
lnappropriate Nondisruptive Behavior: All nondtsruphue' behaunors {i.e., those which do not attract: peer atientlon) by
which the pupif withdraws from participating in the appropriate activity, but which do not fit one of the spec1f|c behaviors identified

.. to be added to the protocol, are included in this category.

The two specific pupil behaviors, i Identified by the teacher for separate recordtng. sho uld be labeled and defined in the space .
proutded below or on a separate sheet. ) .

.tSpeciﬁc pupil behavior label) __ . _ _____: {Definition)

; -lSpeciltcpupilehavlquabell . _ : (efinition]

[N

Teocher Behavtor

Teacher behaviors will be indicated on the protocol'by the observer placing an approprlate symbol {as indicated below) in the '
column representing the pupll's behavior to whtch the teacher has responded at the momeni of the observation. Four teacher
behaviors are defined as: .

'Positive { +): This is a positive approving response from the teacher to the pupil This category Wﬂﬂ%lh verbal and
non-verbal behaviors. Examples: (1) verbal praise le.g., *I'm pleased to see that you are looking at me today.' ,{2) physical
praise {e.g.. 2 pat.on the back, 2 wink of the eye. a handshake."a » smile, a nod, etc.). o -

Negattue (—): Fallowing a behavior of the pupil, the teacher. responds with criticism, disapproval, & threat of puntshment or -
punishment.'Examples: _negative comment, a frown, a glare, sending pupil to the offtce headshaking, yelling, belittling, hltt'ng,
grabbing, scolding; raising voice, etc . . . EE

Instructional (It): This category :ncludes all behaviors of the teacher whlch are instructional and are ne:ther approwng nor
_,_,..mdrsappmumgrbutrare=duected=at.rthe,.obseruedr.puplte.ﬁxamnlegbgwmg instruclions, re.g.pondmg to pupll question, handtng out-

- papers, etc. - | : _ 51

45




-

-COPP:_ Dlrections for Use. Continued :

Other (0): Al teacher be haviors not covered by the above {and below) categories are tncluded here, Examples teacher stttrng at
desk scoring papers, teaeher speaking to pupil other than observee, teacher giving mstructtons 10 entire class. teacher approutng

" entite class, teacher dlsapproulng a specific pupil other than obSewee efc.

"One additional specific teacher behavior, if identified by the teachér for separate recordtng should be labeled and def:ned tn the
space below or on a sef)”arate sheel. Th|s behavior will be represented on the protocol by the symbo! ‘Ex o

%J

(Specific Ieacherb_eha_v.rto_r]ahell : _ - _ “{Ex): {Definiiion)

- Initiating the Observatlon _
Prior to, beginning the observation, the observer should meet with the pupnl‘s teacher to accomplish the following

Identify through discussion two specific classroom behavidrs, if any, that are of special concern to the teacher. [These'
behaviors can be inserted on the protocol and recorded for both target and control pupils.} :

Ask the teacher to review the established “rules” for ‘the classroom.-

‘Ask the teacher to tdent:fy one “control” pupil of the same sex as the target pupil who is an “average achiever” and who is
usually, but not-always, * ‘well-behaved.” (This coptrol pupil will be observed during alternate- minutes with the target pupil.)

Review with the teacher what will be done dunng the observation sessiomShow the teacher the protocol and summarg.form. . '
Explain that you will be observing the target pupil, the control pupil, and the teacher’s interactions with them and the class. . -

Ask the teacher to announce to the class on the morning of the scheduled gbservation that you will be there to observe, {Cau- '
tion the teacher not to identify the observees to the class or to the individual observees.)

. '.Schedule the dates and times for at [east two 30-minute observations. The observations should be scheduled durrng the in-
* . structional periods which the teacher suggests are the “best” times to observe the target pupl]‘ “prob]em ; verify that the’
g classroom rules described earlier are in effect durrng these pertods : : :

 Using the Protocol

Observer Materials

. The observer should have penctl clipboard. and watch wtth sweep second hand or second timer, a stopwatch or other ttrmng
dewce whlch can demarcate 15 second intervals. . )

El

_Observer Rules . ' .
The obseruer shouId at all times during the. observation session demonstrate the followtng'behawoﬁ N

"1 Do not interact with the teacher or the pupils. }f an attempt is made by the teacher or puprls to initiate communication the =~

observer should ignore the attempt or if necessary, politely and qurcl-c]y explain the reason for being in the classroom and
teturn to observing. :

. Remain unobtrusive o the c]ass members by remaimng as far away as possible from the pupt]s beiag, ed. T
- of the observer should be changed only when it is necessary. Exampler the o-bseruee has moued out of auditory or _‘
range of the observer for what is anticipated to be several minutes. T

#
9

Observer Recording Rujes o L ) : R
The observer should be¥areful to record aIl information in accordance with the following gurde]ines

Record on both p.rotocol and summary form (a) the names of the target and control pupils, and '(b) the date and time of the
observation session. v . .

Record on the summary form ja] the school and grade ]euel where the obseruatlon is taking place, (b) the subject of instruc-. .
tion atf the time of observation, and (¢} the names of the teacher and the observer. )

Note that in column 1 of the protocol, each of the numbers represents orie minute of ‘observation. Thus, it can be used fora
total of 30 minutes. Each row is to be used for recording the instructional actlutty and symbols for teacher behawor durtng
. each respective minute. '

F -

4. Make sure that before beginning the observation session one has clearly in mind that the target pupil is to be observed during
_“the first, third, fifth, etc., minutes and that the control pupil is to be observed during the second, fourth, sixth, etc., minutes. ' -
" Remember that each minute involves four observations of the pupil and teachet behaviors at 15 second mteruals Note that
column 2 of the protocol labels these minutes alternately as *T" {target pupil) and “C” (control pupil). -

5. Note that the heading of column 3 is Acéivity. At the beginning of each minute, the observer should ChECl-t the actwtty code’

oesugrraung*the‘acnvltp*tn“whlch“thettass‘iS'errgaged tn‘accordaru:e".tnth*th'e'ft:ﬂllt:ﬁ.t‘ttng"{ot:n"categorres"'-"ﬂ-‘w-f"“-=
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COPP: Directions f_or Use, Conll_nu_ed L o

.
ke L

. . ¥
Group Instrucﬁon. The total class or subgroup, of which the observee i isa member is inuolued as a unil in'the same activi-

ty. Examples: teacher giving anthmetic instruction at cha!kboaﬁ‘ teacher !ectunng teacher giving mslrucnons SlUdy hall
" class discussion, reading group, etc. :

. Project Work: The class. has been divided into. small groups for * prolect work Examples science prcqecls Iearnmg '
centers, social studies projects, committee work. etc. :

Individual Work: Observed pupil is among the majority of pupr]s who are each engaged in an lndw:dual achwly, Asklng for g
‘Or receiving assistance from another pupil or from the teacher would not-exclude use of ihis category Examples reading_ :
: .-silenlly. completmg workbook assignments, completmg “dittos," use of games during “reward period” or “free hrne. efc. .

' ‘]‘ransuional This categoiy is ysed for those times whe-n the }ass is between activities. Exampleg: class returning from
- recess, class lining up or waiting in line for funch, Ieacher has indicated an instructional perlod Is 0\%:‘ but has not giu.en in-
“structions for the next activity. :

Note that columns 4 through 8 are headed by lhe iabels for the pupil behavlors If one or two addlhonal behauaors haue been .
identified by the teacher. the appropriate labells) should be entered at the heading of olumns 7 and 8.-Within each column S
are lour subcolumns each prowdlng space for the notations to be made during each of the 15 second Mntervals for that minute

" of obseruatron of a smgle g‘uprl Recording i in these column“s is carried outin the following manner for each 15 ﬁeCohd inter-
ual : :

Obserue the pupil and make a mental note of the behavior. -
Observe the teacher and determine.what category of behavior the leacher is exhibiting. T
- Record the appropriate code for the teacher’s behavior in the numbered gubcolumn which correspoiids' lo !he propcr 15
) second intervalwithin the column headed by the category-of the obsepved pupil behawer ' :
d. Record only one pupil and one teacher behavior inr each 15 second rnlerva! ) .
e. Alternate each minute between target and control pupils. * S o

2 .

hd *
E - . f

Tips for Success ' . _ - s . : _ o
"When using the protocol. the observer should look at lhe pupil béhavior at the begmmng of the 15 second interval for on]y as

- long as is necessary to determine what'behavior category best represents the behavior being observed, Next, thé observer should

view the teacher in the same manner and then record thie behaviors in the: appropriate space. (A symbol’ représents the teacher's

_ behavior and its position in one,of the columns reptesents.tfie pupil's behavior.) If difficulty is encountered. it will most likely result

~from observing the pupil or teacher for too long before recordmg the' behavior. Adhering closely to’ the observer gurdel:nes s!ated

earher will also make the obseruaubn easier. o - ) : o :
. - » ) ] ! \ - .
~Data Summary :

The summary form which is used along with the protocol allows the obsetver to analyzelhe frequency a given pup\l ot teacher’
1behawor occurred and the percentage of occurrence. To obtain thenumbeér of intervals of occurrence for each pupr! behavior. the
- observer should count the number of marks (regardiess of the symbol} in each respective column (Iump:ng the subcolumns in
each column) for the altérnate rows, first for the *T's™ and then for the “C’s.” Thege totals are recordeéd in the appropriate spaces
of the summary form. One can total all the marks in columns 5 through 8 to get the totalinappropriate behaviors. A companson
"between thé frequencies of appropriate and inappropriate behaviors can be calculated. When the intervention sirategies are in-
- troduced. it will be possible to look for a shift from inappropriate to appropriate behaviors.

For teacher behaviors. the observer will need tg count the frequency of each behavior symbol in the pupil behamor co[umna
This must be doné first for the symbols in the far pup:l rows:and then the control pupll,rows When transferred to the Summary
form. the 1otals of the teacher behaviors are readily added : :

Space is also provided on the summary.form to record lhe number of minutes spent in @ach of the four activities by the p‘tﬁﬂ
observed. This is computed by dividing the number,of m:nules over which each activity occurred by the total number of mindtes
) in the observation sessions, ;

. “
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Classroom Observation Procedure Protocol .
h Y h : ' o
+ Pogltive

Na_rneof'ta;get child (T} . R _ - :Teac!'l'e_r behaviors:

~ Nameofconwolchld (C .. . - e . Ithsrctional v D

Date of observation: L _Time: _ 0. e B 2 PR

- C . i
. .

i

© - m('\

a1

g . - . @{__ — T @ )
1 Minute |Child : Actiliity - ) Appropriate ° lnapproprla(} lnapsmprla(e:
. : . q w

. . . ehavior  ~r— Disruptive Nondistruptive :
o : 15 3045 60|15 30 45 60|15 30 45 60|15 30 45 60
Group . Individual . E T . NOT T . .

Project ___* Transitional e o . C -
"Group ____ Individual v
Project ____ Transitional

--

i ‘Gmup Indi\;idua[ T
Project ____ Transitional

Group ____ Individual .
Project Transitional
Group ____ Individual

Project: Transitional
Group ___ Individual

Project ____ Tgapsitional
Group. . Individual -

|- Project ___ Transitional’

Group ¢ Individual &
Project _**_ Transitional ___|
Group ___ Indvidual

Project ____ Transitional
Group . Individual

I Project Trenisilional
Group - Individual ___|
Project Transitional.
1" Group —__ Individual
Projeci .= Transitional
Group __ Individual
Project ____ Transitional
Group ___ Individual
Project . Transttional
Group ____ Individual
Project ____ Transitional
Group ___ Individual
Prajeci—__. Transitional
Group Individual
Project ____  Transitional
Group individual
Project * Transitional
Graup ___ Individual _
Project Transitional
Group _____ Individual
Project ___ Transitienal
Group . JIndividual
Project ____ Transitional
Group 7 [ndividual
Project- .Transitional
| Group _ Individual
Project .- Transitiénal
| Grouwp —_ Individual ___ |
Projedt - Transitional :
| Group ___ Individual - __ |
Preoject ___ Transitional

Group __ Individual

Praject Transitional ___|
| Group Individual. __¢
Project ___. Transitional
Group ___ Individual
Project +__ Transitional
Group ___  Individual
Project ____ Tronsitional __-
Group __ Individual
Project ___, Transitional

-
=1

|
|
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.

Classroom Observation Procedute
Summary Fotm ‘

Target Child: . - - © Date; _

* Control Child: _ ' - _ Grade level:

Teacher: : _ .- Subject:

..School: _ - Observer:

- Notes from teacher Interview:

Summary of Observatlonal Dal;

. - . g Teacher
Pupll Behavlors . i | % I [3 ehavlors
Inappropriate disruptive

Target Pupll | Conirol Pupll r
B

Target Pupil

ihapp.vroprllaie nondisruptive

Coniral -Pu‘pil

FOTAL |

Tolal Inappropriate Behavior

Pb's@;i\ié Teacher Behavior
Negative Teacher Behavior
Instructional Teacher Behavior
Other Teacher Behawor
T T Teacker Bahaviot

Appropriate Behavior

||§|| wonh

" T = Number of intervals of occurrence )
% = Inlervals of occurrence divided by the total number of
. intervals in observation session x 100

Commenls:

Instructiapal Activity . * of mlnotes % of time

4

—

*| Group Instruction

' Project Work .

lnaividual Work

Ll
Transitional .

TOTAL

%

% of time = ¥ of minutes spent in the activity divided by total -
- observation time x 100
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