


Yo

. 'DOCUMENT RESUME

i

ED 243 259 o S © EC 162 163 ..
‘AUTHOR Vasa, Stanley Fo oo . - |
‘"TITLE. "L o Resource-Consultant as Serv1ce Prov1der to !

_ . Behaviorally Impaired Students in Rural Areas.
INSTITUTION Nebraska Unlvz, L1ncoln. Dept. of Special
‘ Education. -

' SPONS'AGENCY,,_ Nebraska State Dept. of Educatlon, Llncoln. Spec1a1

-AESTRACT

training, and evaluation of: the model's use and. effectiveness.

. Education Sect1pn.
PUB DATE- May 82 , : L ’ . .
NOTE " 29p.; In: Peterson, R., and Rosell, J., Ed.
- Current Topics 13ﬂﬁ2e Educat1on of - Behav1ora11y )
Impa1red Childre incoln, NE, Barkley Memorial .
Center, University of Nebraska-ilncoln, 1982. Chapter
. 6. For related documents, s 162 159-168. o
AVAILABLE FROM Support System Project for Bﬂhav1ora11y Impa1red
S Barkley Memorial Center, Un16ﬂﬁ51ty of
- Nebraska-Lincoln, NE 68583 ($2@25 quant1ty d1scounts
available).

>

PUB TYPE , ‘Viewpoints (120) 3
EDRS PRICE MF01/PC02 Plus Postage. - |
. DESCRIPTORS . *Behav1or Disorders; Consultants; *Consultation’

Programs’ Delivery Systems; Elementary Secondary
_ 'Education; Mild Disabilities; Models; *Resource
. ) Teachers; -Rural Areas; Teacher Role :

’

‘The p051t1on paper de11neates the strengths and
weaknesses of the resource consultant in serving mildly behav1ora11y
impaired students in rural areas. Three models of. consultation .
(purchase ‘of expertise, doctor-patient, and process models) are

“described and advantages of each for classroom teachers are noted.

Ways to. 1§crease the utilization of the resource consultant model
focus on ddministrative policies and support,_adequate,personnel_

~ Reactions by teachers and administrators conclude the report. (CL)

b
T

",.

_ﬁ**********************************************************************

S x Reproductions supplied by EDRS are the best’ that can be made Tk
% - from the original document. ° *

***********************************************************************

’



U3, UEFARIMEN] UF EUUGA LIUN
* NATIONAL INSTITUTE OF EDUCATION
EDYCATIONAL RESOURCES INFORMATION
CENTER (ERIC), :
This document has baen reproduced as-
received from 'the persdn &r ofgapization
originating it, ’ - '
{J Minor changes have been made to improve
reproduction quality.

7

.® Points of view} or opinions stated,in Wis docu-
ment do not necessarily represent official NIE
position or policy. N

PR e el e e : e eye— L S

Resource €onsultant asvvsler_vice Provider -

‘to Behayiorally Impaired Students !

“PERMISSIDN TO REPRODUGE THIS
TERJAL HAS BEEN GRANTED BY

.TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."




. From R Peterspn, and‘U Rosell (Eds ) Current Topics

. 1n the Educatlon of Behaviprglly Impaired"hildren, Llncoln, NE“

P 3 - B

Barkley MEmor;al penter, UPiverslty of NebrasLa—Lincoln, 1982. . ¢
‘ . ot --'l ‘., ' ' * ) L, . '

-

-
el
.
PRI G S
<.
Y
s

- ReSource~éonsultant as'Service Provider
~to Behav1orally Impalred Students

1n Rural Areas

’
Y

- . -l
A . . a ) v . .

Stanley F. Vasa, Ed. D R T

®

'r Department of Spe01al Educat10n~"

[id

'Unlverslty of Nebraska-Lincoln“

s P

A publlcatlon of the Support System PrOJect for Behaviorally Impaired
' Barkley Memorlal Center, Unlversity of Nebraska-Llncoln,

! . g Py - . '1\- v :
e o o o Llncoln, Nebraska 68583 [ T T

- Lo i B - <. -
I . -



B ' " L wly - ' : B . . ' -~ I "'lQ
Crec - . : " - ,‘ A '. Ve
. :fﬁa w -+ . Partial PublicationcList

Copies.of the items listed below may be ordered from: The Support f

. System.Project for Behaviorally Impaired, Dept. of Special Education; "

. 'Barkley Memorial Center, University of Nebraska-Lincoln, tincoln,’ ™.
| Nebraska 68583-0775, (402)" 472-3955. . . = ¢ T

, I A . I
Single complimentary copiés of each item are available in’limited-

1

-
ST b

'Supoly. Thereafter copies will be available for cost of reprodudtion-wf_  ,

} aqd‘handling'(inquire;about'current-costs); a 10% discount is. . .
“available on multiple copies in xcess of five shipped to the Ssame o
‘godress.. Write for a.complete listing ofxpublications. and audiovisual

‘m#terialé.v Y. . . o e -
' taison; R. L._and'édseIl, q..(Eds.)"EurréhfiTopics'in.the Education’ .~
, . of Behaviorally Impaired .Childreh. Lincoln,, Nebraska: = Barkley
. ' |+ Memorial Center,, University of Nebraska-Lincoln, 1982. This book
Co ' is\alsozavailable by individual chapters a§'follows:‘ R
) s : '{s ce ' ) ‘ - . .
. - Peterson, R. L. Identificatien of Behaviorally Impaired.
.*, .. " Students. -Chaptertl, lsg2. = o . _
_Smith, C. R.; %4nd McGinnis, E. Professional %ind Ethical®
Issues Related to Teaching Behaviorally Impaired -~ |
; Students. - Chapter 2,"1982. .. ‘' - o

N _;RObertshay, C. Si ‘The Legal’Consideratio%s Conicerning the
" Assaultive Behavior of Behaviorally Impaired Students.®'
Chapter 3, 1982. S . aad

. " Wood, F. 'Developing Guidelines for ‘the Use of Non- y
- "traditional Educational Interventions. Chapter 4, 1982.
= Zabel, M, K},  Identification & Programming for Behaviorally
"+ ‘Impaired.Preschool Children:. . Current Procedwres & Programs. -
_Chapter_s,‘l982;- ‘ L v T _;‘
“,Vasa, S. Resource Consultant Modél‘forxnelivery.of Servicé to " -
Behaviorally Impaired Students. in Rural Areas. Chapter
°6,.1982. . o o o

iébei,,R.-H.;wand Peteréon, R. L., Providihg-Education‘foﬂ.
. - . Behaviorally Impaired Studept's in Rural Areas. 4
.. Chapter 7, 1932. _ o o N - 1

-RdSEii,;J; Residential Treatment: of Behavior Disordered Children *
Chapter 8, 1982. - - I
T L A S e
Balow, B.,Raison, S., -Raison, J., Policy Options” for Serving -
Autistic-like Children. Chgpter 9, 1982. - . ; -

ot ¢ !

L
I

e Zabel;'R.:H.y‘-Etiology, Characterisfics, aﬁd‘InEérventioné;
o with Autistic Children: 1Implications for Delivery of
i " Services."Chapterfloj 1982. . : . .

.

Lo
i

. X . . o0

~ ) ‘ . AL

4 i




. .1 . . B N .. , -
) ) Table of Contents - :
f. ) - i o . » J.: "
' Resource Consultant as- Serv1ce Provider S
: to Behav1orally Impaired Students 1n Rural Areas -

Serv1ng the Behaviorally Impalred in Rural Schools..;,.;. cesesaans 1

. Resource Teacher Consultation Models .................. ciddieelidee 4
" The Purchase of Expertise Model....:v..eveeeneeennn. R Tooh

- ‘Doctor-Patient Model.......cccvvuun.. wpeeeeeseaaas et veasiteNeeaans 5
The Process- Mooel... ................ et eieseceeenne O VS W6

PR

N\

Implementatlon of - the Resource Consultant Model . -

A Series of Reactlons

Vivian ElllOtt Teacher, Panhandle Mental’ Health C“nter,

in Rural Behaviorally Impaired Programs...; ........ e e i
.Administrative Policies and Support........ Heeeeeceeresenans eeeees .
Traingng Personnel Involved......... TETT I Ty
Insgrvice Training......veevieieeeennnnas P T A
Consultation........... coseeene eesecesesdee ceeeienes
-Demonstration Teach1ng...............2 ......... cieees

- bvaluatlon of the Resource Consultant Model.,.....»-
Summary.., ..... eesesane eesesesessessasssescses eeess
References..,,;...l;z; ..... eeees P 3t

Scottsoluff Nebraska.,.,............, ..... ,.:,.,,..,,.,,..;.;,;.l7
Jackie Kelsey, Behavior Strateglst | gE ~;4¥ .
North Platte Public- Schools, North Platte, Nebraska...ga;...,...lS
_beborah Maybry-Strong' Teacher, . C ‘/°'.~.., -’-,,‘
Llncoln PubliwrSchools, Llncoln Nebraska ....... Ceerevenne Seesnel200
Carol McClain, Directér of Speclal.Programs, R IR
Beatr1ce PUbllC Schools, Beatrlce, Nebraska.,.;..;.;.:,.“....:1.20‘
Georgla Mc0u1stan, Resource Teacher, - o T e
- Educational Serv1ce Unit #l Wakefleld Nebraska..;,i,;;,r...;..zz
Dr. Phll Meager, Prlnclpal ' Coaoi ,;: T .
Mllford Elementary, Mllford Nebraska.,.J.;,d{.;.,,;,; ........... 23
v . LT . ')"
. . a ) - ) .-; . |



> V F.. ‘ oy
< ] . erting oF thls material was :
supported by project #8l- 203-02 of -
/the - Special - €ducation™, Branch of .
the*.Nebraska Department /of Edu- . = .
; cation. VieWs expressed  herein
. ~ " are views, individdal con- -
- * tributors and do not necessarlly o
L represent» the  position or ‘policy. Coe -
! ‘of « the | Nebraska Department of :
o Education. . /_, v
» - . . . ’
. "\.'_ e . "_/t_ L
) : - R I L
e Do T May, 1982 A
;i + +. . 7 Lincoln, Nebraska oo T
L ) L ‘*************7*** o " s

Lo o ”. 'Copies may' be ordered from the
Uy Ce Suppor -~ System Progect for Be- ~
IEET . haviorally. Impiired, . Department
. of . Special- Educat;on, Barkley
/.. - Memorial Center, "Univefsity.-of * B
Nebraska-Lincoln, * Lincoln, NE* . .*°
: - 68583-0775." . . Phone: - (402) . ¢
©.v . T 472-3958: - Single’ ‘complimentary = "
' . ‘copigs -hre .available: in limited =~
_ . supp '} Thereafter copies .avail-* . ~ -
. L -« able: ;a $2 25. each postpaid; 10%. . = ..
\ ... " - discount on multiple ‘coples in- -

oo

.”Itf\-' ;o n.w . excess of five shipped to the SamE"’\ﬁfuff -

R address.__‘

. ) i
. e . . e -~
. - . . \
. P
. - . a
* ey ! ’ ,
4 1 3 e
> . o . . -~
B Y i 5 - .
S A .
” - . r
/ - : v . -
. r ' . Al
LV 2 . .. . -
’ : ) o
/| ' N !
- f .
- G .




e [ A A o -

Sy .o .,__‘v,. PR C PR ,», ‘ _— j'_,-‘l“’:
ol - Resource Consultant as, Service Prov1der To ol T e
PR Behaviorally fmpaired 'Students in Rural Areas
’ i f,,'_‘-’:i S Stanley F.,Vasa : e ST
A R S . v"-' ., s . ' ;o o
a R ' Lh J'"v /“"‘l""'" o ", “‘ ! )./. " TS e e ;5 - \
The delivery of service to ' pl‘pviders to neet unique »needs of B
‘ hand1capped students. - in‘ rural \ - sstudents,, - sens 'ty | aids, . spec1al .
: ' _areas’ -has. “¢aysed” many " doncerns * ,' rassistance in obtainlno an educa- e
““for 'school :administratbrs and’>’ - tion, * f‘amily counsellng and :
' :.spec1al educators ;ydlike. -.*The *  training,, “special .training in |
-issues + which.” " gonfront * . special . mobility,' voc tional training and -
education ~ in rural . areas are° . job - placemen - retreation and. . °
- “unigque: because of their geogr,aph- ‘social act1v1t1es, ‘personal care,
-, ica} and -himan: programmlng .prob- :w‘transportation and . ind1rec°t sup-. v .
. '-;" lems. Difficulties; in- recru1t1ng o pnrtlve /serv1ce.., The prob.lemv
~+™ . and reta1n1ng qualif‘ied- staff, "+ confrohting °* rural schools < in
. inadequacies “in" funding, ‘lack’ of‘ .. accomodating  ‘the': mildly * behav-.v.:.."-,.'
- provisions for staff. development o 10rally d&sordered student .is to "
¥ and resisténce . to” change (Helge, _' .»désign a" progrdam which can’ ‘cope °.»,

' 1980) " are cbncerns * cited “in | the . ,_f - with® the many problems’ w,hich are"’
‘llterature regardmo,_dellvery Jof ¢ unique to.rural. schools. -
_serv1ces ‘te- handlcapped students

;;;.;' ‘. Ru;raI is - defined- by the\ u S

o in ;rural 'areas. . Other c1ted gon-. " Census Bureau (1976) as’ ary: city e
- cerns include - minlmal curricular-« ) which has f"ewer thari- 25,000 ;pop= o)
* ' offerings ‘and nonflex1ble =school ulatmon. - This:.:'de 1n1tlon . of..
_ .schedules, need’ for: coo’beration ¢ © “pural “would be too broad for ‘most ¢
"« of ‘many- commumties to provide ' states. A majorlty “of the ; '
- “educational programs-to _stadents, ‘schools inrural states’ ‘would® be’
teacher .reluctance.  to* take® gn..*-  in’ ‘eompunities- - with "less ti’ian
-'vextra'"duties, staff turnover ard" 25,,000.# population. FiFor - this |
"¢ -lack of. ‘teacher  contatt: * ‘with ..’ paper, [rural will ‘be- deﬁned inee
* sother, teachers in the’ same: field ’.. - terms  Hf - school:,'districts ‘which. .
R .(W1tters, vasa, 1981).%  s.w.nir servé ewer than 590 students PR
S ) - report to .Congress’ (Prp-_ -)-;_;',"-ﬁ . o LU
" . gress ‘Toward a. Free "Approprlate . Servij tlL Behav1orally Impaired .
.0 Publig Education, - l979) the *: . in Rur]a “*Schools; - :
o, stateiiof programming for ‘the - One delivery system which Py
A handicapped is @scribed as bemg " “attem ts( to Copewith' thé unique PO
. inadeguate .. -in " -rUfal - areas.. .. . problems “of rural- ‘areas ‘ﬁ- the - "
° ‘. Provision f‘or an appropriate com-- - - resouf consultant model. ' .-jAa;.'-.-’;" .
. 'prehensive service to-a popula-r* " reso rce mod'el is 3. school opera-’
. tion as. d1verse ‘as., the handi- ~ -* ,t_io‘. Ap’ which a: person *has the , ..
,capped present 4n" rural ‘areds is™ res(onslbillty of", prov1dJ,ng sup- ;. Yo
L an ‘ enormous - administrative .. and- _g._.por ive 2 educationally ‘related”’
educational - challer\ge to" already ""fse ices' to%. .childfen and/or to
.- overburdened&chogl personnel P 'A.' their ° teachers (‘Wiederholt
compreheénsive. program ° provides ..,,-.THa- ill, and Brown, 1978). - The
for.. preventatlve"'serv’ices,- iden-" " resource.-consultant is" the keyiEr

.y - tification” of children who, - are 1-dividual in -thé “'medel., The'
L _handlcapped, ;direction to serv1ce i source consultant prov1des both




" room’ teachers. - T

. - .sultant ;‘must have
.- training- and’ expertige. in behav-
» . iloral -and’ _
“veptions#as well as’ skills. in’
“worklng with - teachers, * parents,

o IESOUICB %Ultant wi
+~" called upon o

“direcy interventiop assistance td
‘students
' and indirect service, ~such as,

behav1orally impaired

consultat;on w1thL regular class-
e- Tesource con-
broad-based

1nstruct10nal inter-

aides and~.other -school person-

- nel.’ The need for diverse train-.
. ;’1ng 15 “based’ on the premlse that
in - roral schools resource con-
sultants will need to serve other .,
;upopulatlons -of handlcapped stu-
~dents in addltlon to the ‘behav-
Commongf, the

llorally impaired.

serve( mildly men-
tally = retatded

~olearning ~ disabled students.

Hallahan and “Kaufman (1979) have

noted that: the’ presenting prob-

» lems of"_mildly handicapped stu-.-
"dents--behaviorally
specific . learning -disabled, and

mentally retarded— do not dlffer

_ significantly.

The’ fesouree“ consultant may

‘be based: in one schdol building -
or several buildings or districts . -
Resource

on an itinerant basis. .
.consultants working on -an “itin-

. erant basis are usually employed =
inter-"
mediate .educational- agencies, or
multiple school districts. where
student populatlons do not- .war-
rant a full-time teacher. S
education - re-f

by rural ’cooperatives, .

The special

source consultant ° model  for .
serving - behaviorally 1mpa1red
students has a number of advan-
tages in rural areas. The

model's advantages are’that it:

1 be

specific

impaired,

S. F. Vasa

**reduces the problems stem-
ming from - the low prevalence of -
students with behavioral -dis-
orders, geographic isolation and
the financing of support agencies
by allowing the special education
personnel to serve more students

. in a larger geographic area than

would be possible under the tra-
ditional self—contalned - educa-
tlonal model;, -

**prov1des expeftise to :pore .
than one school -district through

the use of itinerant teachers: who

may serve in-.a number of school
buildings on a part-time basis;.

” **provides the® opportunlty o
for 1nserv1ce tra1n1ng and pro-

. fessional development of regular
‘ teachlng staff; '

_wxprovides services - in the
"least restrictive" environment
for mildly behaviorally impaired

-students in the school they would
regularly attend

**reduces transportation and

' coordination costs by bringing . .

the program to the students

f, rather - than the students to the
-_proqram,

**prov1des 'fadd1t16n81: 'Ee}_

: ’.sources to the school;

7? **prov1des

- **retalns the -1ntegr1ty of

the local districts allowing cur-

riculum and other school policy.

decisions to be: made at the 1oca1
v 1eve1 : .

5 a  staff member -
“trained to work w1th 1nd1vidual
'and groups of parents, and Ce
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- dents need

-agent;

S. F. Vasa

‘The resource. cggsultant'modelA
is mot without di dvantages for
providing services to behavior-

- teacher may serve as a. member of

the. referral/dlagnostlc team;

**may/not prov1de the cont1—
nuity or/ array of service which

some behav1orally 1mpa1red stu-

ally '1mpa1red _studerits ‘on an
itinerant. basis. Some of these
dlsadvdgtages are that 1t ‘ ’
**does not replace more in-
‘tensive ‘- 'services for more'
-.severely .behaviorally impaired .
students, although the resource

i

*¥ig dependent on the accep- -

-“tance by the school administra-

tion and regular classroom teach-

4 **may view the resource con-
'sultant, particularly if working
on .an ‘itinerant basis, as an out-:
‘s1de person maklng suggestions;

J¥may not have the resource
. _consultant available in emergency
"s1tuatlons, RS

. **may requ1re more time in
“travel for - the resource consul-
tant -from school to .school than :

__vv'1n providing - serv1ce to teachers
' _-and students, and :

**provrdes the resource con-
sultant to serve as a . referral .
however,

not prov1de medical, psychiatric .

and other types of related ser- Y

<v1ces somet1mes desirable.

.Slnce “the key

-t

J - .ers who provide .services to the _‘
_ behaviorally impaired student;

»

the -model does :

dlfference |

!the

,,ftlonal direct
 model in-rural schools and a lack
. of adequate training :for resource

~ further,

,"between :the‘ deriverff'of, service -
.- to behaviorally impaired . students
special -

in - . self-contained

education - settings and the

~ services prov1ded by the spec1al
- education resource consultant is

the support provided to -the
classroom teachers, there s a
need to look carefully at the
factors - affecting

implementation of the resource

-consultation model.

The consultation functlon of

resource  consultant - has
- recently been under close
scrutiny: - in the - literature
(Evans, .1980; Sargent, 1981; .
Zabel, - Peterson, Smith & White,
1981). In the. above studies, it.
- was found that - ‘the mean -
. percentage of ‘time devoted to
consultation . with ~ regular -

~classroom . teachers..was less. than
-eight percent.

Although reason

for’ the. . minimal use of

- consultation have not been p1n-‘
~pointed in- the literature,
' theses for this lack of interest :

include:
trators'

teechers' and . adminis-
insecurity ' in providing

sérvice to behaviorally impaired '

" students, reliance on the tradi-

service -delivery

teachers in utilizing the consul-

”'tation model.

the
strengths and constraints - of the

In’ thlS position paper,

-‘A'consultatlon function of the re~
source

consultation . model

serving'”mildly‘ behaviorally im-

-paired students will be explored
including a discussion . -
of - three ‘common. consultation mod- -

- els and suggestions for. the im-
" plementation of. he

rural school setti

'\\Q‘
~

“the

hypo-

for -

model uin-~-

L

3
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, Resource
" Models .
Three commonly descr1bed mod-
els of .consultation are purchase

. Teacher Cohsuitation

of expertise,,'doctor4patient and

process - (Schein, 1979). These

three:. models all have a bearing .
on how the consultant views the

their
classroom

-classroom  teachers - and
ability to .resolve
issues or problems.
consultatjon employed by the re-
source consultant

influence the amount of

responsibility for students taken

"by the classroom teacher. Each
of the three models is briefly
described = with assumptions,
advantages and disadvantages.

the Purchase of Expertise Model
The purchase of

employed model
utilized - by
tants.
is seen as an expert who can

of consultation
resource consul-

offer knowledge and information

which the classroom teachers . do
not = possess. - The -
teachers seek
_1nterventlon

~paired student in‘ their class-

room, and the resource consultant.
provides the information or pro-

.vides the necessary interven-

“tion. The classroom ‘teacher. is ..
in effect. purchasing. 1nformatlon,.

from the resource consultant.

An- assumption made abdut the

purchase 6f expertise model. is
_that the resource consultant is
. sufficiently knowledgeable about
- the classroom
* students ,in question, .and the
skills to provide specific direc-
tions. .Additionally, an assump-

- The model’ of.

will greatly.

/expertise‘
model is probably the most widely

The resource consultant -

classroom
- suggestions and.:

“strategies. to .be -

employed with d behav1orally im-

environment, the.

S. F - Vasa.

. _ o
- tign is made that the classroom
teacher is- capable. of carrying '
out the intervention strategies

and will be -able to make adjust-

- ments in the strategies as needed.

Some of - the advantages for

. the purchase of - expertise model

are:

*¥TESOUTCE. . consultants can

work with .greater numbers of stu- -

dents by prov1d1ng strategles toL,
- classroom teachers; :

‘ **fewer ’

specialists are needéd;

therefore, .expertise.can be ‘more”
readily spread out in & rural

area;

' **teachers are prov1ded with
inservice- trainlng through the
employment of appropriate inter-

‘vention strategles,»and

_w*students benefit from being

mainstreamed in ‘the classroom and
involved with their peers.

. Commonly cited disadvantages are: .

.~ **classroom. teachers may not’
take responsibility: for the be-
‘haviorally impaired ‘student but-
see the student as the responsi- .
bility of the: resource teacher,‘

**classroom teachers may ‘be
implementing “new -

incapable = of
strategies;

“#¥classroom teachers may not
be able. to generalize strategies
to other  situations or develop

- "new strategies;

_ **resource ' teachers ‘may'_not :
be available when difficulties in

highly-trained
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, experienced

S. Fi Vasa

implementing  the strategies are
by - the .classroom

- . -teathers;

«ilng the mos
“tion;

" **classToom teachers may be-
come overly dependent. upon the
expertise of the resource consul—

! j. tant

**resource consultants

**stude ts may not be rece1v-'v
approprlate 1nstruc-‘.1

" a

**classroom ‘teachers. may not

may

.not have the expertise in their
‘widely diverse scope of working :
with behav1orally 1mpa1red stu-‘».,'
tdents, : :
’ . carry

'ftrcon51stently follow through with .

- recommendations of the résource’

consultant; and - .

**the . expertise. leaves

the services of the resource con-

s sultant

" -havior,

. etc.

”'Doctor-Patlent Model

-The doctor-patient model -

' the second most w1dely employed.‘l$f i
 model of consultation.
el is characterized by the. con-

This mod-

the :classroom,
-classroom - structure,
'structional techniques:  tried,
parents' interest, the student's
willingness to cdoperate,
students!
iorally impaired student, aca-
demic perfonMance of - the student

lar ‘classroom teacher,
source consultant makes

the -re-

A

| the
- school syStem if the school. loses

other
reactions to the behav-.

Based on the ,Tesponse to'f
. the questions asked of the regu-,

recom-

_ thls model are ' that:

5

mendatlons about the strateg1es
and interventions to be employed.

"~ . The assumptlons underlying
(1) the
resource consultant knows what
questions to ask;

(3) the
has a

resource
consultant sufficient
classroom teacher to employ. - - Rs-
in the purchase of expertise- mod-
el, it is assumed -that the class-,
room teacher will  be- able "to
out -thé" . suggestions " and
recommendations of the resource

. teacher.
The advantages to the doc- -

tor-patient model for. the class-
room teacher and the behavlorally

;mpalred students are:

**classroom teachers\\can re-

. ceive assistance in .dealing.-with

-~ 'sultant questioping the classroom -
. teacher' about the variables in *
the student's be-
in- -

behaviorally -

problems in the classroom,f

teachers, may
type of - information

_ **classroom
learn  the

needed for the resource consul--
-tant to be of asslstance,

**resource - consultant
more accurate informatlon,

. *¥resource consultant usually

(2) the class- .
~'room teacher ' is giv1ng accurate -
- information;

‘repertoire of suggestions. for the

**classroom teachers may be
able to  accomodate mlldly-moder-_u
ately behdviorally impaired’ stu-

. dents 1n the classroom,_ g

t

. “can
. serve .the classroom teacher with= - - °%

is able to provide. more ‘appro-

pr1ate intervention strategies, .

**resource consultaﬁt : can
serve a greater -population of ‘the

impaired students,
and_ . _

1
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**classroom teachers may: feel d1rectrdﬂs*for carry1ng them out
~ more secure. o _ , N in . the - lassroom JThe Classroom .
. s e tbacher *sole respons1bility‘ is )
v Many of . the same dlsadvanq'.- - to carry out 1n§tructlons given L
- tages plague the~ doctor-patrent by the Tesource consultant. ‘As a-
‘model’ which - influence - the ‘pur- resulb the classroom teacher may
chase. of ‘expertise. model... -Some = view, the 1nterventioh .ahd the

" of the: dlsadvantages 1nElude

S **classroom teacher relles en
‘ .the ‘resource ‘consultant. for an-

s to problems,
R **classroom teacher has a
“limited ~array " of 1nterventloq "
.strategles, ‘ o

**classroom teacher s oppor-»
ities. for: add1tlonal learn
may be llmlted

t

**classroom teacher is: often

S nw1lllng—w to- accept - respon51-x
- bility:. for - 1mplement1ng stfat-; :
,;egles, ;“rf T B

. ,..

‘\‘.

**classroom teacher may po-‘ .

;;tentlally be . unable to carry out -

'“:the strategy,

‘m

_ **amount .of . t1me ahd energy
- vinvested "by . the resource consul-
”‘tant is cons1derable,

o **resource consultant may’ be -
'unavallable when needed -and |

- **suggestlons for change in
' the classroom -teachei's methods
come, from.outs1de ﬁhe school .

(

':.The Process Madel

4~.

the - major respon31b111ty
. decision making on: ‘the Tresource
. .consultant.
-tant provides the guidelines ‘for

the 1nterventlon strategy and the '

"
|

Lo

- The first two models ‘place fh
for .

. vV,

A

.

- The resource consul- ..

' responsibilitys _
: el avgids this problem by telying -

student as.the’ resgurce teacher! s

THe ‘brocess ‘mod-

- ome Jolnt-cooperatave ~q§ ¢isiort -
maklng The classroom teacher.
who has. ‘a, problem with. a behay=
iorally impaired , student*

-problem. .The, resource consultant

‘and. the (classrdom teacher. mutu- -

ally ~define the problem, - rev1ew
e constraints of ‘the classroom,
generate
strafegles,
eg1es,

"evdluate ' the strat-
select  a strategy,

the * strategy

‘The model requires
~'the . classroom

teacher: and fthe-

© Tesource consulta t. to ‘work [to-:’
ction and’ im-.x

gether in the®se
plementatlon of be avioral st_at-
eg1es,1n the classroom.

" céapable’ of maklng dec1s;ons/about
behavrorally xmpalred . stidents’
.and.is  able to carry them out.

“The.. resource consultant s role is

‘~trahsferred . from . the ‘expertise’

seeks B
4ssistance. for resolution of - the" A

1mple- s
.ment’ the strategy and, ievaluate '

~ " ‘The '.dssumptions bunderlylno
‘the- rocess model - oFtconsultétion.
are that. the classroom téacher “is.

.-role to one of joimt problem re~’

solver - Another key. assumption ..

v

posslble ;;nterVentlon L

PR

that ‘the classroom /teacher Ct

: .thei process

model include

**classroom teacher is part

: wlll be’ w1lllng ‘to- invest - the .
time - 'and ' enmergy: in problem '
: resolution through thef process '
model , :
Advantages of

-

v



- ment of -the methods.

U lingness to
relatryely time-consuming process :

"S. F. vasa ;
of the decision-making process.
*¥classroom -~ teacher has
investment in the success of
_intervention; :

an
the

**classroom teacher will

" Jearn a problem-soiving model in

worklng through situations which*

may carry over to other concerns, -

-**classroom teacher ° is .

- panding his/her repertoire of

strategies’ to employ with all

students; ' :
**resource consultant may _

place more . responsibility on the
~ classroom ‘teacher for the success

. of. the strategy, :

, **resource consultant will
probably need ‘to follow up the
_1ntervent10n less frequently, and

**expertise of the classroom

teacher is combined with the re-
source "teacher's expertise.

' Disadvantages of .the’ process’

‘model also affect the possible
acceptance and successful amploy-
Some of
these disadvantages include:

**availability of time for
the classroom teacher and the
consultant to meet; :

- **yillingness of the class-
room teacher to be a partrner in
sharing the responslblllty for
the strategies employed '

teacher! S wil-,
involved a

**classroom
be

-which > is 1less direct than the

ex-

T

‘other two models; - -

- equ111brium experienced- in using o

**classroom ‘teacher's diffi-

~ culty in learning to participate

in- the _proeess model, and

“**classroom teacher s dis-

the model

™ALl three of . the consultation

models have strengths, and all.

- .are probably employed at one time
' or- another by resource .consul-

tants.

" The 'choice of  gonsul-
tation - model can influence how

‘inservice and staff development

; schools.
vides one of the more effective .

will take place in: the

The process -model pro-

means of working with individual .
school staff members.

~process model requires the class-

room teacher and the resource
consultant to focus on a’ specific

problem and to mutually discuss °

the different, strategies which
may be employed‘to intervene with |
the problem, the classroom teach-
er is being rewarded for accur-

-~ately observing or delineating a

| doctor-patient

problem. and . for making sugges-
tions. _
The purchase of expertise and
models are also
employed effectively to respond
to specific- questions and to pro-
vide resources and information
which ' the classroom teacher may
not . have.
consultation are ‘the involvement -
of  the classroom teacher in the

- decision-making = process and the

provision of opportunities for

using problem-solving models.

rural -

Since the =

The key elements in .



8 o . S.F.vasa

o » .. Figure 1

L ~'Role of the Résource Consultant with
R Behaviorally Impaired Students

N

Resource teacher w1ll

1. assist in the 1dentif1catlon of the behav1orally 1mpa1red ,
student; _ _.

2. assist in the identification of indlvidual needs of
behav1orally impaired students, ' :

3. consult with regular classroom teachers about behav1orally
impaired students enrolled in regular classrooms;

4, consult with regular classroom teachers about 1nstructlonal
materials and methods appropriate for use in the regular classroom
with behaviorally impaired students;

-

5. consult with parents about educational/behavioral progress;

6. provide inservice educatlon to the faculty and adm1n1stratlon
on the role of the resource personnel;

7. prov1de direct 1nstruction and/or counseling to 1dent1f1ed
students, - . C

8. monitor 1ndividual student's progress toward written goals and
obJectlves, .

9. evaluate the effectiveness of the program;

10. coord1nate the implementation of the goals and objectlves of
the program, and .

- ll ‘consult with school adm1n1strators regard1ng program
development.
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hImplementationc of the Resource

Consultant Model. in Rural BI Pro-
grams.

mildly-- handicapped -<tudents . has

been supported ‘in the -:literature -
-and. in  state and Federal

legislation. Despite this fact,
the model has been underutilized
in rural BI -programs. .The key
factor in .
utilization of = the resource

-~ consultant model is the strategy

employed in implementing the

model in the local school. Three

elements ‘are essential to the

.successful implementation of the
‘model.  These include: (1)

administrative policies * and

support” of the model; (2)

adequate training for personnel
involved; (3) evaluation of the
model‘*s use and effectiveness.

Adm1n1strat1ve P011c1es and Sup-

The - effectlve employment of
any of the’ previously described
consultation models will be -based
upon the willingness of the
school district +to permit the
necessary changes to occur in the

school structure. The philosophy
of service delivery must be com-
. patible with the special educa--

tion staff and the instructional
staff roles. This philosophy
should be operational in the job
description of the resource con-
sultant and the classroom teach-
er, .in the school policies on
serving behaviorally impaired
students, and through adminis-
trative support for consultation
activities. ’

The role description' of  the -

ol

As was stated earliegh “the
~use of the ‘ resource c 1t

ant”>
model for delivery of service to . °

increasing the,‘*

- These policies should in
‘support for the provision of
- services in the least restrictive
- environment = and indicate how -

a?‘-

x’ 9

,resource consultant should indi- B
cate’ that "individual's ‘role in-
providing consultation. -This job

description -should -be' used .in
select1ng teachers for. employment

.and in providing a structure for, °

the -training ~of 'currently em-
ployed resource consultants. «The
job description in Figure 1 is
one which recognizes both the

‘consultation. role and. the per-

sonal and communication skills of
the resource consultant. . ‘
The role description for. the

~classroom teacher is also very .

important to .the success of pro-
grams . for .the behaviorally im-

- paired students: in- rural areas.

In rural settings, the regular
classroom teacher may have to
take a greater responsibility for
the education of the behav1orally}
impaired - student. Emphasis in
the ‘role. description should be

" placed on -the teachers' respons-

ibility for the progress of all -
students enrolled in their clas-
ses as well as recognition - of .

their involvement .in the consul- -

tation process. The expectations
of- classroom teachers who have

 behaviorally  disordered students
~enrolled are further -delineated
~ into dcademic and social consid-

erations in Figure 2.
The program may be further
supported in written school pol-

behaviorally impaired studghts.

‘icies concerning programs}g/for .

icate

these services will be provided

through the use of the consulta-

tion model. . _
Administrative support

“through the provision of adequate

15
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e Figire 2
. 'lf' \,Expectatlons of Classroom Teachers with Behaviorally
o \ Impalred Students Enrolled in The1r Classes :

=

.\' .

Classroom Ieacher Expectat1ons

1. The behav1orally 1mpa1red student is the Jo1nt responsib111ty of
the classropm teacher and the special education resource consultant.
2. The classroom teacher will meet regularly with the special education -
‘ resource consultant to discuss the ‘performance-of the behaviorally
- impaired student The frequency of these contacts will be Jointly
- - 'determined.
3. The classroom&teacher will be expected to maintain accurate and
< "complete.records of the student's performance and progress in the
classroom. ° -
4. The classroom iteacher will provide course syllabi or objectives
“for parents and IEP staffing,members to review and serve as a guide
for developing\and monitoring-the student's s progress.
5. The classroom teacher will become -aware of the purpose and philosophy
- of the program for the behaviorally impaired students.

Academic Cons1deratlons
\

1. -The classrgom teacher will make an effort to adapt instructional
materials to meet \the unique .needs of the behaviorally impaired student.
Modification could\include providing alternative ways of evaluating the
student's progress.

- 2. The classroom teacher will use alternative strategies of instruction to
meet the needs of the behaviorally impaired student.. Examples would
include peer tutor1ng for one-to-one instruction and modifying
assignments.

3. The classroom teacher will need to clarify his/her expectations for the
- student for the respect1ve course.

Social Considerations _“

-1. The classroom teacher w1ll need to be aware of opportunit1es for the
behaviorally. impaired student to be accepted by other. students.
2. The classroom teacher will need to clarify the classroom rules and
. regulations for the behaviorally impaired student.
3. The classroom teacher will -be aware of the influence of his/her
"attitudes toward the behaviorally impaired student on the
~ attitudes of other students.
4. The classroom teacher will be aware that his/her. attitudes affect the
- behaviorally impaired student's performance.
5. The classroom teacher will be aware of” realistic behav1ors and
. potentiality of the student.

k]
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-implementation . of  the

. concerning the
fielding questions about the pro-

-responsibility of = the

S. F. Vasa-:

space and the scheduling of.
ficient time for- consult
also essential to the successful

Administrative support . may also

be.: provided through many less‘

tanglble means such as:

. **a pos1t1ve att1tude toward ‘
. the program;- '

. **supportiVe
*xencouragement of the staff
to utilize the model;

inservice and
- development: - for

**support‘ of
professional

‘staff-in using the model’;

**positive - public relations

program,

gram and informing the public of

. the propram,

*xresolution of the concerns
and negat1ve reactions of staff

‘members in a constructlve manner;

and

.

**reduction _of teacher anx-

iety about .warking with mildly

behaviorally impaired students:

"-Tralnlng Personnel Involved

. The. first step in any staff
development or training program

is the communication of the re--
sponsibilities ‘to the

involved. Acknowledgement of the
staff through the deyvelopment of
role descriptions serves as a
basis

the school staff's role in edu-

cating the behaylorally impaired *

I
LOVRE'Y

model. ",

: statenenfs.,-to:'
"staff about the model; -

‘€.0.,

parties

school -

for the comfunication of

" student.

i
{
/

11 -

Classroom teachers need.
‘to be -advised of their role and
the ' rationale" for - the 1mplemen-
tation of such a program. Teach-
.er awareness of " respons1bllity is
a valuable and &n essential -ini-
tial step, but there will need to
;be a review of teachers' skills

- /1n serving the . behaviorally 1m-

/-paired student.

. The - inventory of teacher
skills is most conveniently . de-
termined through a needs &ssess=

" ment instrument completed by in-

dividual - teachers. - The
instrument should ask - teachers
about their confidence in
performing - responsibllltles set”’
up -for them in serving the
behaviorally  impaired. student.

-~ Also, * teachers should.be polled

about their knowledge of the pro-
cedures’ psed in . the . identi-
fication of the -‘dehaviorally
impaired- and the" current
strategies employed in
education.

There are a number of ways of
providing support for classroom
teachers. who have behaviorally
impaired students enrolled in.
"their " classrooms. . In the next
sections of - the ‘paper, three.
means  of préviding support and
-knowledge needed .. by classroom
teachers will be presented. " The

‘three -are inservice . training,
consultation, .and demonstration
teaching.

Inservice Training - One of -
" the most common means of provid-
ing support’ and . knowledge - for

" classroom teacher$ who serve be-
. haviorally impaired students is . -

through large. scale dnservice-
activities. ' This type of ‘train--
ing has, however, 'been questioned -
in the literature (Grosenick and

. . , . w o . o
. . ) . .t
P . -
. . .
.

- their. :
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Huntze, 1980)- In their report,

Grosenlck and Huntze liken -much. -

of - the inservice provided . to

classroom teachers as ‘a "dog. and’;

- pony. shoW" where little follow-up
‘and implementation ef ~the -in-
However,
~ they | summarize - the
¢lassroom teachers 1n-sef§1ng
behavaorally 1mpa1red student

: "Inserv1ce - is a’
tool...it is an éxcellent means
for updatlng and/or "convertlng"
current, experlemced
_ prdviding services to severely
behaviorally impaired - chlldren
and youth," (p. 56) B L

The key to the success of the,
[‘sessions.
- will be the goals and functions
tlassroom
would

large-scale inservice
of ~ the program to
- teachers., .Topics which
‘ often be 1ncluded are: : i

**1dent1flcat10n of the be-
'hav1orally impaired student,

**role of consultation by the

" resource consultant in serving
the behav1oraly 1mpa1red student

. **classroom teacher s role in-
- serving the behav1orally 1mpa1red '

student

~#%resource - teacher consulta-

- tion- model and its applicatlon to

-classroom teachers,

**serv1ce dellvery models for

the behav1orally impaired stu-
dent, and . S
**strategies = employed ‘in

serving the behaviorally impaired
student in the classroom. :

needs;,. of ~
the

valuable &

staff . to'

S F Vasa
These -topics would serve as. a
o startlng point for the staff
. . development program. . ‘They would -
open up questipns that individual -
teachers would have -about - their
. owWn capabllltles and -the imple-j
¢ mentation .of 'such a program - in
~ their classroom Large group
“inservice activities need- to -be.
+carefully organized to avoid the’
. "dog and  pony - -show" . commonly .
-used, which excites teachers and °
then : offers . little or no fol- -
low-up support for 1mplementat10n-'-
. ;of the strategies. The key to
‘the success of the large-scale
inservice - sessions' will be -the
preplanning and post planning of
activitiés to .reinforce the im-
.plementation of attitudes and
‘skills by the classroom teacher.. —
. Consultation.: . Individual
consultation- w1th classroom
teachers is one of the more ef=- .
fective -ways, of implementing
.. strategies . and ‘techniques pre-
sented in largé-scale inser-
vices. Individual consultation
"begins when students -identified
" as. behav1orally impaired .
placed in” the classroom. At this
point, the. classroom ‘teacher will
"be Aable to more directly raise
- questions about interactions with
the individual student. The con-
"sultation with the resource con-
‘sultant is helpful in relieving .
fears’ -and apprehensions of the
. ¢lassroom teacher and support the
‘“teacher's skills 'in .establishing
guidelines for the orientation .of
' the behaviorally impaired. student
K into the classroom.
" The consultation w1th ‘the
classroom teacher continues as-
needed through communication sys-
tems established ' to check- the -
-progress of each studeny These—

o

18
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consultation sessions should take

place on a .regularly scheduled® . -
 basis to permit the teacher 'to:

> " have - a support system - for in-
_ structioh. of the ‘Student. The-

communication system for moni=

. toring progress is ‘important in

information "about the °
. effectiveness- of the intervention

- strategies developed " jointly by

providing

the consuitant and the_ teacher.
Participation .by the resource
consultant. and - the.

consultation; skills on the : part

- of  the classroom teacher. The .
resource consultant has the: op-

portunlty to prov1de support

**prov1d1ng

**re1nforc1ng teacher contri- -

bution to consultation sessions;

.
- »

. **modellngﬁ'appropriate

“sulting behav1or,‘

7 ¥
**UtlllZlng teacher

) **establlshlng reallstlc

goals and expectations for behav- '

" <orally impaired students.

iffjoften
" use 'by resource consultants in
. ‘assisting

. Demonstration -

overlooked" technique for

regular '

‘teachers. in serving the behavior-

*'resource

ally 1mpa1red students - is demon-: .

stratlon

strategles
ing ‘is'a~logical extension of the
consultation process.

“teaching of -suggested

classroom '"teacher' have -agreed

T

. . classroom .
. .teacher in the consultation pro-
cess - can also lead -to - improved

‘upon :
strategies that the two individ- -
" uals have mutually acknowledged.'

guldellnes for
’ consultatlon sess1ons, _—

‘niques being demonstrated. .
" interaction . may provide .an in-
, ‘centive for classroom teachers to
con-

~iorally -
contri-*
~’:butlon in 1mprov1ng program; and

Teachlng. An

classroom -

-’13f" ~

upon a mutual intervention~strat-
egy in.the classroom; the teacher
may. be somewhat - apprehensive

- about how to implement the sug- =

gestlons into . his/her - class.

Upon - the request of - the classroom
téacher,
may take the ‘¢lassroom teacher's

~class for ‘a perlod of time while ‘.3.j

the classroom teacher: observes.

The ‘purpose is' to provide a-model - {1.1%

for the implementation of agreed
skills and "to .support the

as being appropriate., ,
The wvalue " of . demonstratlon‘

teaching - is in . the modeling of:
appropriate instructional strat-
" egies.

The process allows for
the opportunity- for the classroom

_“teacher to pbserve, critique, and-

discuss with the consultant tech-
- This

expand their repertoire of strat<:.
egies in ‘approaching the behav-
impaired
utilization of
teaching is-very-dependent upon ‘a

positive: and professional .rela-
tionship  between the classroom
fteacher nd the resource consul- .°.
tant. "THe key to.the success. of

. the strategy lies with the re- -
-source teathers ability to ef-
fectively mgdel. appropriate prac-

tices and to effectively communi- .
cate with the classroom teacher

- Evaluatlon of the Resource Con-

*. - sultant Model

Demonstration teach- .v~ ‘

After the
-2consultant and the .

After ‘the’ resource consultant

‘model has been implemented; there

is a need to’ evaluate the ef-
fectiveness®™ of the program in ,
meeting * :the = needs  of

19

the resource - consultant :

student The"
demonstratlon :

mildly - - -
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‘behaviorally imoaired “students\‘g
~and -the 'needs of the, school.

Figure 3 provides -a ‘listipg of
variables within ' the resource

consultant. model and ‘means for’

- gathering data
- - achievement - of.
~ The  figure -

to support the
the variables
should; not

direction . for educators inter-

- ested’ in determ1n1ng Xthe effec- .
consultantlj

_ tiveness of ' resource
~models: 1n rural schools

Summary v . -
Many - unique concer S affect

. the implementation. of program to- "

- serve behav1orally impaired
“students in rural schools. :-Geo=
-graphical = isolation,. po\ulation
\11
by
Vo
e
\\ ‘
Y
VL
T E '
-
P j

be -
- considered . to. be: exhaustive An-.
. detailing ‘of evaluati n.questions -
" but’ should be ‘considered to be a’
representative sample | to. provide

A}

N

" schools.

density and limited fiscal re-
sourcés are- constraints

cannot . be readily alleviated
.Models of program delivery néed

© to take into: account these prob- _
consultant:
holds excellent: pos51bilit1es for -
serving the .mildy - behavmorally e
“Tural | -
consul-~n

lems.. .The resource

~ student -
_The -

1mpa1red ~in

I‘BSOUI‘CB

. S.F. Vasaaﬂ

which

o

>

tant's" success is contingent upon -

" the. acceptance, and ‘support- of the
. and

school's - administrative
‘teaching staff ‘the implementa-
sourpce consultant, and an. ongoing
evaluation :'of , its . sSuccess
.. meeting - the -~ school Jdistrict's
needs.

‘fully, this approach model can

. expand’ the . skills . of :classroom

teachers  and- facilitate the ad-

- justment and progress of ‘behav-’

iorallylimpaired students

.

‘' .tion of. the program by the re- "
in®

- If™ implemented .success-



) ' B Flgure 3. .
: 0 : - Evaluation of Consultation Services |

- Variableé ST :._1’- 7-’;;;Hi;;7_Measurement‘f _

o f¢i.. Admlnlstratlve Support T R Review of adequacy“through
e ;f Fac111t1es, - ‘ , TR - checklists, amount of t1me,
.0~ - Staff time, ¢ 0 7 AR ~ written policies,

ST Policies C e e e admlnistrator s comments
2. Teacher'initiated‘ G- &30 pnecdotal record of ‘contacts
7 modifications N R S :
. “ (comtributions to .. .. -
. consultatlon 1nterv1ew) ‘ |
° 3. Time spent . i consultatlon 30 Time andfactivity,log
B as tlme in direct servlce' o : DR
"4, Number of teacher contacts/ L 4 Anecdotal record of contacts/
’ ava11ab111ty for consultatlon ot dec1sions
. Al v . : . ' )
,  .5. Teacher perceptlon of the .0 5. Survey of teacher perceptions
" “ value of* conSultatlon ‘ " : :
6. Implementatlon of strategles .. & Classroom observations and
e : ~ "-teachér report -
‘ L - ! . . T . o
e 7., Studer*it progress toward ~* .. 7. Student assessment against
' ' ‘objectives ] , . ‘. -~ - . IEP or class objectives.
. ‘ L e " Regularly- scheduled progress
N . o S report (wr1tten or- oral)
S o M v i- : . . ’ B o - o R :
8." Mainteriance of BI students .~ =~ 8. Periodlc rev1ew of ch11d v
- - ip regular classroom. e . placement '
9 Attltude of teachers IR 9 -—Survey of teachers PR 'au’.
toward BI students ' v : ' - Teacher comments . -
S A : . .+ 'Acceptance of new students et
%35 S DO * Anecdotal records e
o t Jﬁ. StaftAdevelopment . SR .dlu; vTeacher_attitude survey
R . “activities with staff . T " - Pre-posttesting
S ‘ - ‘ ’ Observation of teacher
- - Number of aqtiv1t1es
’ \ - i
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':A‘Reaction‘by:

" Vivian Elliott
Teacher

| * _Panhandle Mental Health Center _

- Scottsbluff Nebraska

In’ general II agree with 'the :

'poss1b111t1es outlined in" this =
‘paper as being realistic. Most .-
of the advantages  and - disad-

?; A Series of Reactions'k

‘group made ' up- of"personnei TE- -

sponsible for 6  serving spec1aI

~education students from several

districts did find -it a pressing .

.need -to unite for. a common. cause
“when the ‘services _for more se-
- verely disabled behaviorally im-

7 paired students were d1scontinued'

“vantages mentioned . I have experi-- -

enced or been . aware of from the
~'viewpoint. of a, ‘teacher - of " behav-
B 1orally impaired. students.  How-

ever,” the paper is aimed at deal-.

ing with the mildly handicgpped
- behaviorally impaired _student.

Given this type of student and
personnel lacking expertise in
this area, failure- to .recognize
or - denial of the existenceof. a

problem. often persists¥i~ The’
- problem, though - frustratlng, is’
manageable for the time’ - -being

~within. the classroom
tion even arises, does’ 1t warrant
' special attention . or “services? .
The need for ne1ghbor1ng dis-

tricts to band together for .a }5

common cause :for these 'students
is not llkely to seem .urgent..
Schools after "all have many, many

pressing problems demanding. at-

. tention. - Working with other dis-
tricts for any - purpose: requires:
more time and energy, especially
initially, than" worklng
Besides, . who is responsible for
1n1t1at1ng the explorlng 8f such
- a_program.

Interest1ngly enough here in
far western Nebraska -a local -

_The ques-

alone., -

\.

.as’ necessary. L
likely ‘that . once a' program” is- .

fit, .
students and hav1ng -more avail- .-

‘behaviorally -

. '1oraily impaired
. they' are not likely to have ex-
- tensive

temporarily. They ' *are " making-

© their needs for .continued- ser-

. vices known.
is made up
concerned - people, I am

,Because this group
of'. knowledgeable and

optlmlstlc that in these' dis-

tricts the behaviorally impaired =
.students of .
will, ‘in.

whatever - "severity
the _near"future, . be
served much more adequately than
ever before. . Once startgd, this :
group is determined to find a ‘way
to provide- the services they see
-~ Although - it -is

established, all sizes of school -
districts .in the area will, bene- -
-districts serving. over \ 500

able expertise in~-dealin
impaired

with -

meet their needs for services. = -
‘If -this paper is to be used .

A\ to-help school administrations or
‘~school boards - see ways that they L
the behav- - -

can _plan- to  serve.

students, and
expertise in special }
education, then ' there. are some
points that  probably . should be-

‘ expanded or clarified.

"It is probably true that many
schools . will expect either a
teacher or consultant' to serve -

r—-
-

quite

students. -.
. are providing ‘the primary’ leader-~‘t-
ship' in actively seeking” ways to. .-
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‘stated that .the presenting- prob- -
- lems* -of beltaviorally impaired,

specific learning - d1sabled, and -

18 -

spec1alt1es T Itv is

mildly mentally  retarded do not
.differ -significantly. - Without
‘further comment, it--seems an un-

stated assumptlon that therefore‘

they need the same -treatment.
With this ‘I do not agree:. They

..may all be react1ng similarly  to. -

a world they do not “comprehend,

g but ways to ‘Help them better.

understand depends’ on - treating
the causes, = not- the  symptomsa
,The causes are often not similar
at ‘all. . I have no apprehensions

tant  who understands all these
-areas hav1ng s

. about"havmg a :{zeacher or - consul-

expertise in ’one of these areas
‘would automatically be expected
to know how to -serve the others
as well. ° -

It would be hard to over-
emphasize the”.lmportance of _the

_ commitment'of'the school adminis-

tration. on. the success of ‘the
program.

allowing time to explain general
functions of- the program-and con-

sultant whéther through inservice-

‘or some othef ‘means; (3) helping
consultants find- teachers who are

likely. to be. enthusiastic™ and:
successful -with the program - to.

initiate . the . program and  thus
encourage ' an . aura of . teacher

acceptance from the very begin- -
ning;. (4) being willing to' free
' teachers from the -classroom for

time to plan, consdlt  and
eyaluate with the consultant and

‘decrease ~ her

h a mixture. MY‘;'
gencern- -ig - that ~sbméone . having . .

- They can -give - support
. by:* (1) aiding the consultant in-
. .quickly - becoming acquainted with
the resources and: professionals .-
~available in the -community; (2)

S. F. vasa

A\l

set goals and -evaluate with the

-consultant and student 'involved.

If the program is successful,
the rtegular classroom teacher-

- will likely become a bigger.asset . -
" to the school, better able . to

serve - her. regular as ~well’ "as. -
special students. . As' she learns
to- observe and record . for. her

" special ,students, she will likely -
. develop a greater overall aware-. .
‘ness of her students in general- : .
--gven though at first concentra- -

‘tion.on one or a few students may -
. ' awareness of-- .
- others. '~ She wlll 1likely recog- .~ -

" nize symptoms ‘earlier. y Imple-_:

. menting corrective strategies']at

an - earlier. stage is  usually

1 easier and 'more’ successful. She
 will. likely learn to ‘clarify her

expectations, both academic’ and
behavioral, fot : - her students.

Setting goals and evaluating pro-'wl

gress 1is another .area that is-

©likely to - carry - over 1nto the

classroom in general .
1L feel -this- is ‘a model that -~
if implemented coul® improve ser-
vices in ‘many communities aorossi
the state. Initiating. such ‘
program - - and finding ' proper y
trained resource consultants are-
likely to be the:factors keeping .
the program- from ‘happening. . The

- position of resource consultant,:,

as outlined in various forms in
this paper, 'would be an exciting .
and demanding- job, requiring much-*_
flexiblllty and spontaneity. It .

- would require not only expert1se

in dealing with  the presenting

~ problems of the students, - but -

also" finding - successful ways to

'deal , with students, - teachers, _‘:,

-parents,‘ administration, - and a

\ . cross section’ of other profes- =
'_slonals, as wellmas these people B

’;ia‘_23fi |
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'in various combinatuons as: groups
. In ‘this -locality,’ students
with other. handicapping

condi-. o

tions "are being serviced - ~under -
programs’ similar .to the one .de-.

scribed in this. paper.
' behaviorally
dent?

take it wupon ourselves’ to - see

why. not
'1mpa1red stu-

Perhaps it is time that we

- that those who make the decisions

realize ‘the necessity ‘of the ser-
vices,

‘the resources necessary

A Reaction by:

Jackie Kelsey

Behavior Strategist L
w ,North Platte Public Schools .

--‘_North Platte, Nebraska

This’ paper was - 1nterest1ngly
‘ complete -and  comprehensive.
- describing the resource consul-

- tant- model I've been 1mplementing N

"in  the - North = Platte’ -.Public
Schools . for- the past two years.
.My job déscriptiion was developed
to meet the needs of the behav="
~ iorally impaired " in-. the
public elementary schools with a

and also help - them find

‘teachers . ' o
~ This method is one I've  seldom,

“was used.
. géstion derived from the .-paper .

~“classroom
administrators

- description
~ their role in the  implementation -

19 .

implementation: Cright om -
are - Stllg.\ o

target and

were
' we -

‘attempting to modify and perfect'
. our approaches to them. < _
- The reminder of the .value of -

demonstration teaching as'a tech-
nique far assisting
was . taken ° seriously.
used but found to be most effec-"
tive on the few occasions that it -
- Another helpful- sug- :

was the policy of- presenting"
teachers as well -.as -
‘with- a: written_:
of expectations

of the program. We've doné this:

informally through inservice and ' .
“faculty meetings, .
. interpretation of what was said
has led 'to some confusion. and

but individual

inconsistency ffom school " to -
. school. The more formal :and -
written approach may help to

~ clarify’ some of the. discrepancy

in-

right_'

total ‘énrollment of 2,600 stu- "

dents (grades K-é) Our city
population : is -currently near
25,000. My position of Behav- .

1oral Adjustment Strategist in-

volves a combination of all three-

. consultation models (purchase of
expertise, ~doctor-patient,
cess) and. the listed advantages

PTO=-

. and disadvantages .of each - were_'

quite’ 'accurate
sent1al elements for successful
e L

The - three ' es-

“and -a o
February l during the 1981 82

in policy : .
A careful study of ‘the -issues

'“'discussed in this paper are very’

1mportant to any rural school .
district, town or city which is:

'attempting to provide services to.
- the behaviorally - impaired on. a

minimal budget or . whe prefer . a

mainstreaming .apprbach . rather -
. than  contained - classrooms.
' Educating all and1capped

dents. in the Jeast restrictive.

- environment is ,the ‘goal of -our
- Special Service
. Tesource _
. allowed one behavioral strategist. -

‘to ‘serve. a total of 85 cases dur-

jDepartment.
“consultant  model

‘The
has -

ing the 1980-81 school year. (the
first ear . of
otal. of* 63 cases.  as, of

classroom :

or,ﬁ

stu--

implementation), -~



Co consultant

o T found”

20_‘-1, . R ) s :,' o
»* “'school year.. - N
‘Due to the pOlle of .

- dJtudents - in " Norfh’ Platte, provid-
) ing . services to students -

emotlonal
“unique problem. to the resource

-suppbrt “facilities' ‘within ~.the
commun1ty and- throughout ‘the, -
state _of ~Nebraska. Community

support systems are readlly ac-
"cessable: to the strateg1st

age- students. The. Nebraska Diag-

“ nostic. Center in Cozad, Nebraska -
has . proven to be an econom1calf
but -
.does not provide long-term treat--

and: reiiable support system,

“ment. In’ llgﬂt of this problem,
the . Support " System Project then
' becomes a-most valuable tool to
the -~ resource consultant.: in “the’
rural area '

.‘A ReactiOn-byt"

Deborah Maybry Strong
Teacher :
Lincoln Public Schools
Lincoln, Nebraska '

began reading * Dr.
Vasa s paper = from _.the ‘standpoint

aof‘ an - urban teacher ‘who- had. ‘very o,

-little . past experience with rural
-area” speclal educatlon programs.
it to be 1nterest1ng,

“The only, alternatite
is- to bgcome - well 1nformed on -t

§
e

,f ‘-/‘;f » f S F. Vasa-
; ;nformatlve and conclse' IR fﬁ‘
Dr. _Vasa/ -briefly - explained ..

. no. ;
' 'ﬁ self-contalned classrooms - for BI -

o with .
o moderate to ‘severe behavioral and.
impairments becomes - a- + school : be ause

*locatlon

[

but 7
.state - fac111t1es ‘are - few in ‘num-
.ber - and quality' for. elementary -

' .elsly

- schools ;n

A,

- prog ahd

education’ programs

therg - are problems

atlon .problems,

of - -‘TuralA speclal

tlon d

‘T thlnk the paper is h

- number *of ;rural school districts,

'relative top1c

fNebraska,. I-

this is a very

steps

state’ to" deal with the delivery

"Stan B

,;*f;fAﬁter;f”a'

of special education services to"

rural d1str1cts

A Rea¢tioh bY?f'”;* L

Carol McClaln
""" pirector-.of Special Programs
Beatrice Public Schools

' -;;_ Beatrlce, Nebraska

"nUmber

of

_the: problems experlenced by rural -
respect to \spec1al :
Many. of the "~
problems are unique to the- rural -
of? “ geographical: . °
and size (staff, build-’’
. ing, student" populatlon)
other hand, .
- that are/shared by rural‘ and €r- -,
»u,ban spe01al edy
+ It 'appears that.

n-the® "=

“Vasa-is quite - "
familiar with’ the/adVantéges -and 7
~d1sadvantages ‘
- education .programs /-and-. thus “was’ <
‘able _to thorodghly examing the -
of each of the men-_ '
resource consultatlpn mod-l

R ‘spful
Cin reallstlcally presentlng 1ass
pects -of rusal programs .
“roles that. the:different. resource
- teacher models can.take-“ o
-~ state of Nebraska, with the. largef*-‘

>

the =
In, the'?

"important. and
‘As an instructor s
in- an .urban school ‘district: in. -
, am . ‘not: - aware--and_}

- perhags should be~-of all -of the ~
‘being taker within this

false 'h;“'
FEENCE
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. SLF. Vasa,

V :starts
completion of .a response to Dr.

. Vasa's article, I have concluded'r'

° &

eodin S

i

- and peer support contacts,

‘and . one unsatiSfactory

that my difficulties are due to

two aspects of the content of the.

rticle First, -the - problems

raised regarding the provision of ..
. services for. - rural - behaviorally.:.

~impaired studehts rare answered: ~
.with one solution.= the provision
of a resource teacher Secondly;~

- the three models

explored "by Dr.
various
‘fields - (SLD,

Vasa --and . others
spe01al

ED,. EMH
for'.  the"
Thereﬁore,

past several”
I have : experienced a

good” deal of - difficulty in gener-
. ating. any strong reaction to Or. .

vasa's ' comments .’ g1ven the scope

~for ' resource -
teacher/classroom ‘teacher “consul- -
tation are those that have been - -

: educatloné~
etc.) .
through articles and inserv1ces'_
years.

and - uniqueness. of his” statements,-

except to say, "Ho" hum.ﬂ .
- As-. an "1t1nerant"’ and- "stans i
tionary" . ‘résolurce teacher, T

" found: - that - the: most suocessfulf4fﬁ
cdhsultation ‘method: in_ one’ situa=- "7 -
- tion was &~ farlure 1n the next.” .
The best apprdach ‘was, -t9.: beoome;ji{
proficient in several models ofii
\consultation and use <.them w1th"]
- flexibility and variety to. fit -
each -situation., BrL.., Vasa" S, modr =
but:{
" have been in practice for 51x or.

els are-: proven successes,

s.even years.

_need a’ refresher on: falternative- .
] - Bt . the” rural -
£

consultant who takes,
univer51ty courses,

dvantage of
“inservices

The: suggestions 1n the artl-ﬁ
cle may prov1de a somewhat USeful{
;summary 7 fOr . new . practltioners o8
teathers who ‘have ‘been” ““in- the’
. field. for ‘a. number of ‘years and -

the -

.thereof
‘administration
©. trator who does- ‘not .take a stand

. activities. [
administrative suppért, the solu- -
, tions posed by Dr.
.. signing ‘a good consultation model
- “can be employed:
.- rvolvement and personal trust.
-‘the Association .

U the

‘-N . ‘_»..
~7 ..
a o

b Es
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et

'eprocedures ‘outlines are a part of
.~ everyday survival skills. -,
"~ . The issue;, of administrative = -

support is. probably the paramcunt

concern of -rural: consultants. A.

program's success .(and “the “con-
sultant's reputation) ‘rests: on
the degree of support, or “lack
given_ by the
The adminis-
regarding the BI. program has made
a profound statement to

behalf of. the consultant's
To ' develop = this

on

- education, inf

In Nebraska, -
of Special  Education .Supervisors

. (NASES) was formed to help meet
adminis- .

need to -involve.
trators. in - special education
NASES- has served to develop 4

education

services
state

across
and - education to administrators.

the, variety of concerns high-
lighted by - the larger, edjtern
school districts, compared to the
priorities of smaller,

schools. This may not be unique

the
. school staff as to his'attitude.

.+ Regardless- of how well a consul-

.. -tant handles: the ‘BI program, the .
- chances .of its succeeding are nil
* ~unless the'- school administration

“ takes .an active,

Vasa in de-

school -

supportive role.

-network of - support for special
the .
by  providing - information

. One difficulty faced by NASES 'is

"gutstate" -

to Nebraska, but it has sometimes

clouded the perception: of stateaﬁ{
,wide needs - on the part of the

‘- State Department of Education,

Serles CSETS) has *given rural

The State Egucation, Training '&

. _...

s
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Nebraska - educators some
tunities to secure more training
in the area of behavioral impair-
ments. Offered in various loca-
tions across the state,

~enced instructors provide courses-

- sional" growth.

jberates,
‘depth and ‘intellectual challenge

for college credit and profes-
As opposed to the
"dog . and - pony shows" Or.. Vasa
SETS classes offer more

" ' than is possible in a two-hour

“.-1nserv1ce speech.,
'experlence with training programs

Based on my

such - ‘as SETS, - I - believe
NebrasRa'sﬁ rural teachers ° &re
curious and invehtive, but they

are - also threateped- when a BI
student confronts ‘them with chal-
lenges that force them to examine

. . their "teaching styles’.and dis-

" " susceptible to

~ tion,

- ciplinary ‘procedures. - _
classroom. teacher is willing to

consultants have tt
for wupdating their skills -and

‘BI professionals.

- facing the rising ecgnomic situa-
consultants and . |

‘solution.

The rural

drive 100 miles for training; but
resentment  if
there is no emotional and,philo-
sophical support- from “staff and
administrators when they return
to their local school. - Rural BI
the . same -needs

locating a support group of. other
In the future,

- these

trained  classroom teachers are

'1likely to become ‘even more geo-
scattered. An  in--
formation and support network for

graphically

teachers - and. consdltants
become a vital - concern,

- will
perhaps

employing telephone, computer and -

v1deote9e communication -as ‘-a

soon, in order to be reflnedl{t
ien

-prov1de .maximum a551stance W
it is cru01ally needed in the'_“,
. future. v :

.y

.oppor-
~ special education,

experi- -

. of inservice. Or.
colleagues must provide some new .-
‘alternatives for

" northeastern Nebraska.

‘The framework for this *
network needs toj be formulated

.'n%ﬁ' L ) el

¥ Lt i

2 ) . .:.‘v - ’S;
.

S. F. Vasa
Or. Vasa has reviewed the
problems confronting ~ rural

and his solu-
tion has been to offer several:
time-tested models for BI consul-

tation with classroom teachers,

and provide some valid criticisms
Vasa and his

dealing with
rural problems if théy are to.
maximize their roles in the
leadership of special education. -
We must all break out of’ the
molds of precedence™ and brain- -

- storm -some creative: solutions to
_the future provision of BI ser<"

vices- because the old answers. are

wearing thin~ with the tread xof -

time.

A Reaction by} N

Georgia McQuistan :
Resoyrce’ Teacher w e
ESU #: I
- Wakefield, Nebraska '

. I am employed by Educational
Service Unit #1,. which is com-
prised of five rural counties in
‘ .My com-
ments. can be condensed into
several brief statements. '

The author ‘does :not - address

specific -issues .of - delivery -of-

i service/4;

 students,
- dressed pertain more- to mildly
- handicapped .
- should be reflected in the title.

o behaviorally impaired -
rather the 'issues ad-
students. This
~ The use of a resource consul- -
tant as an inservice provider is-
questionable. =~ The .consultant

LS
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f S. F. Vasa

should_'be' viewed as .an integral
.part of the program staff for

whom the inservice is provided.:

The consultant should be con-
sidered as more 1like, than not
like the regular teaching staff.

In the doctor-patient model,
the questionlng of the classroom
teacher by~ the consultant (con-
~cerning  variables, - A
classroom structure, techniques,
etc.) is a good idea, but it must
. be handled with extreme . care.

Sometimes, the purpose can be -

defeated in the' process.
The- 1mportance of administra-

‘tive support needs to be. empha-

sized eveh more. Further, the
importance and necessity of
administrative leadership was not
even mentioned in the article.

As stated by the -author, the

demonstration of teaching strat-.
egies for the regular classroom = -

teacher by the resource consul-
tant is an often overlooked tech-
nlque _

]

A Reaction by: A : ) W

e

Dr. Phil Meager: ; -
Pr1n01pal

- Milford Elementary School
Milford, Nebraska .

This :-paper 'doeS'

behavior, -

: ‘address
important - issues ' for  those °
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individuals who have 1little

knowledge of special education;

however, it would be helpful to

_ present- more application material

in the content. If the paper is
intended for students in an in-
troductory level course as an

- orientation to the 'field, then it

provides a good . basic overview.

‘But, if it is intended for

veteran teachers, it is repeti-
tious and ~offers 1little new
information. . -Documentation from

~ the literature was ‘weak. Lists
of .advantages and disadvantages-
~ were overlapping in some in-

stances.
Specific problems 1n Nebraska
hasically relate to the low inci-:

_‘dence’ population - of - behaviorally

impaired ‘students. It is impos-

~ sible -for most . rural” school dis-
~ tricts to justify hiring a. spe-

cial behaviorally impaired teach- -

~er. The purchase of ‘expertise
- model is probably the most widely
used -for the reasons listed in
‘the paper. Perhaps ‘the idea of
_-pooling students who need more .
* extensive services outside the

regular ‘classroom could have been
explored further. . Several dis-.
tricts could go together -to hire
a ‘teacher of behaviorally im-

Ppaired students.



