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. . .. English teachers have given some attention to
aesthetic reading, usually terming it the development of literary.- =
‘appreciation, but many of the classroom practices used to foster that
appreciation have been counterproductive. One consideratipn in’ ’
developing aesthetic reading has to do with the -means fof{promoting
reflection in readers. That is, their willingness to contémplate‘what

. they are about to read or what they have read and its .effect on them.

Another consideration. in helping -students with their aesthetic

reading of literature is developing their ability to engage in

questioning and problem solving. Good readers distinguish themselves
from weaker readers through the ability to ask questions and search
for answers that promote greater comprehension of the .text and of the
readiﬁg“experience that accompanied it. Therefore, teachers:-need to. -

‘create situations that provoke students into asking questions of <
their own in order to arrive at solutions that satisfy ‘them.
Reflection and problem solving promote the reading of literature
based on an inquiry mode,-in which shared discussion plays a major

‘role. To introduce this approach into the classroom, teachers need to
focus-the attention of students on actual inquiry and response and to
provide opportunities for frequent practi&e in the process. (The
paper concludes with a sequence of activitjes connected with the i
reading of Robert Frost's "Storm Fear" that shows how guch an
approach might be. introduced.) (HOD) - o \ .

3 N
\ ’ . A ‘ .
***********************************************************************

* Reproductions supplied by EDRS are the best that can be made *

* o j from the original documemt. . *,
hkkkhkhkhkhkhkhkkkkkkkkkk hkhkhkhkkkkhkhkhkhhkhhhkhhkhhhkhhhhhkhhhkhkhhhhhkhhkhkhhhkhkhhhkh Rk
. - o ) .

>

A
.

-

Eﬂgﬂ;‘ . // o o e T




U.S. DEPARTMENT OF EDUCATION ' . :

. - . ’ . NATIONAL INSTITUTE OF EDUCATION R /—\
. - i . . . EDUCATIONAL RESOURCES INFORMATION ‘ Lo -
-~ ; CENTER (ERIC} . ' ) ¢ .
' This document has been reproduced as’ Chanles R.. Duke . ¢
: ) . . N Jrecewed from the porson or urmmzauon . | -

. . . L e omgmeng Department of English

. . s ' # ~ Minor thangvs have been made to unmow Murray Stat‘e University
. | upv()(lucliun qQua |I|lv ¢ T «
Murray, Kentucky ~ 42071
. . . : .. Pomls of view or opinions slamd in m-s docu

. . . ) » ~.

- ment do notgnecessanly umusem official NIE Lo

3 . . vt
+ position or policy.

| o The Role of Reflection Problem~Solving and Discussion in the Teaching of literature
i‘;fr . The need for reader involvement, of: becoming engaged with'a text to the point
:%ESY that the reader feels as if the text had been written expressly for him or her, has
~E;; been wellhfoCumented sut the moments when ‘this engagement has occurred in the - \ '
Lt vclassfdoﬁﬁteven for excellent readers, seem not. to have happened with any regularity 1
- A

s
“For ‘Years we have taught students ABOQV/literature because that was what we

' -
& N

{yﬁ:' knew and were . trained to do.-’ We believed that knowing about literature would Jdead -
RE gt /

“to proficiency in reading it and in understanding its many viewpoints.‘ We wete,. of

.course, repeatedly dismayed by the results, but we att;ibuted the failures either-

v

to our own'poorkplanning and lecturing or to students' decreasing abilities to read

] :
and Comprehend. Seldom d1d we stop, to consider how we ourselves read nor did we

«

analyze with any depth why we responded to some works as we. did- nd'why others left
b . ‘ ¢
us unmoved.ﬁ On oécasion we may have championed‘literature stuﬂ a means for

students to/examinevtheir'own lives but without a very clear sense of what we 4

: 1
~

‘wanted to happen as a result. Bryant Fillion however has suggested that the-

"capacity. to read and\derive'benefit from literature involves an interaction of .
' e . y S

at least three related abilities: aesthetic reading,kxeflecting, and problem- ‘

R . . « . . v

finding." _ )
. 1 ’ N N . ' . 4 ) B v - ) o
L . Aesthetic reading, or what commonly has been called "literary reading," is not -
N . - . . . " 1/ N
;i, new, but students' ability to experierce literature aestheticgily has not‘been

x- .. explored very closely by classroom teachers even though such scholars as Louise

Y i Rosenblatt have been calIihg for its eXploration in'ckassrooms since 1938.
Yodnye N ,

2 t
More recently Rosenblatt has distingu1shed between two types of reading Efferent c
(non—literary) and Aesthetic (literary) ' She,says, | ',_', o 4%@ }f. " e

In nonaestheticvre?ding, the reader s attention is focused primarily .'
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on what will remain as residue after the reading—-the information

( to be acquired, the’ logical solution to a pfbblem, the actions to be
nhd : carried out....In aesthetic reading, in contrast, the reader's pri- i . /
) B _mary °°“°efh is with what happens during the actual reading event.... O
/ N In\gesthetic reading, the reader s attention is centered directly on ' | v
[ o what he is living through during his relationship with that’ particular - . L
R ' .
POem or play as an ’ .

. text.3 we
Most students possess the ability to engage in a story,
As a matter of fact, the experiences which students have

experience by itself
]
with written language, reading, ideas, and the world in which they live are- what
’ English teachers, of coursg,
1

-

.

provide them with this ability to read aesthetically
have given some - attention to aesthetic reading, usually terming it the development

seem.

Y

of literary appreciation, but many of the clfssroom practices used to foster that
Selections are often beyond students'

apprec1ation.have been counterproductive.
experience, presenting\unusual reading diff1culty, and class "disc9ssions
experience with
?

°

x.to focus more on recall of content than exploration of. students
Although recall of text informatioﬁ is an important skill that needs

“the.texts
In fact, the outtcome ‘of aesthetic
“

. development if we do not also provide equal time for students to enjoy, contem-
. plate and relive the experience of reading a. text we may be sending a contradictory

o

message’ about what the purpose of literature study is.
reading ought not to be a question and answer period with one reader-~the teacher--
Instead, we need a shared exploration and

are considered as part of

e
.

'
<
.

’

quizzing another reader--the student

discussion‘during which all readers aesthetic responses
- the search For meaning ..' S BN _ l, fj ' ‘
@ One consideration in developing aesthetic reading has to do with the means for
We could‘define suctheflectiveness as the ‘-'

promoting ref1ection in: readers.
willingness of. readers to contemplate what . they are about to read or what they ‘have
"the reflective ability....

~— !,
~read and its effect on them. »As Fillion points out,

.
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neceSsary.for‘the contempIationf
' : .

!'which closely analyzes .

: It aeems, therefone, théF in
3 .C
2
organizing the purposes of reaﬁing across the curriculum, teachers need

r. - ‘ _

¢ to balance getting information with genuine,inquiry )

'With'time and'practice, students can approach their reading'as a process of”
finduiry : Learning then becomes.a conversation'between reader and'texd¥ Howe;er,
the ability that students have developed to reflect on their reading-seems to ‘
vary,greatly and may depend largely upon the students' usual~approach tp e§periL

- »
..

~ ! . . y L , 5 v o
ence and, at.least to some degree, on what éxperiences they haqp had with°reading in

_school Part of the problem here may be that. as teachers we oftqn do too\much of

.-

the reflect1ng for students. If this is dge case, then we need to begin cons1der1ng
P »\ , 4y . ) . v

ways to place more responsibility for reflecting with students and:then provide e

opportunities for them to express and share their reflections.
y J

‘Another consideration in helping st deénts with their.aesthetic reading.of

.
H

-

literature iS'developing.their ability & engage in questioning‘and problem-solving.
. Good readers\distinguish‘themselves.from‘weakér'readers'through the ability éjﬁ;;k
; : . ' :
duestions;andﬂsearchlfor answers which promote‘ggeater:comprehension of the text
. and of.the reading'experienceithat accompanied it.‘ Although it'might seem to be

- f

a simple matter of producing a list of questions that all readers could memorize

and therh appﬂ.y I.o ‘-any.text the result of such an approach is already :£Qo well

N
-

easured in students .apathy to - questions for discussion" and other such appara- °

N

tus that appear in today 8 literature anthologies. No--the questions'to ‘be at all

, usef 1- ultimately must be generated by students. Yet we face a difficult task_‘ )
. F . N . . o
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here because although students may be master questioners in certa1n areas where

v - .,'; T ~ ’ 3 - :
N they have‘strong interests, in literature classes where the teacher is the master
. ‘( . N [ — 3

’ " '

they typically feel at a disadvantage. To wean students gradually

[y
¢ .

from such dependence’ teachers need to create situations that provoke students

p, .® . K 1

.answer key,

“into asking questions of their own in order to. arr1ve at solutions which satisfy .

w
«

_them..qProblem—solving, though i related to maturity and to. familiarity with? -

, the subgect. _The more,experience we»haVe-with something, the more likely we are

to.identify the'questigns that need to be asked \Therefore ‘we need to keep this

d principle in mind as’ We select,literature that will provide problems for studemtsl
. . \\ :
.Ln{JWe could term this‘reading of literature as the inquiry mode, -a mode based

’ on the aSSUmption\that reflection and problem—solving are primary obJectives in

} . W
. (N

Ehe teaching of literature. and that*these in turn, will' foster greater aesthet1c and
. \. .. 4 . . B B ’ .
non—aesthetic reading-skilrs:on the.partiof studen:§y To41ntroduce \this. approach

' . . : . T T "'._-.-"'

* ¢ 'into the classroom, we need to focusvthe:attentiXT_of students on actual inquiry
. . R . . : ) - R i

and?response and to provide-opportunitiés for frequent practice in the process.
, Such an approach does not mean, however;‘that we iust invent new.strategies—-after'

[ IRN Cw

‘all, few methods exist which literature'teachers have not tried at one time ‘or
- ‘gmother—-but the emphasis upon inquiry and student activity becomes. as important as
A . . < . ) - ) B . l; . E , : ’

‘the literature itself, _ ' L - S '
: : : : - S
g
The following sequence of act1v1t1es connected with the reading of Robert

. . !
- ) . v 4

: #

moves through two stages——Réflection and Problem—solving——in which shared dis-

Frost s- "Storm Fear shows, how such an: approach might be introduced The lesson

*

cu§s1on plays a major role. ' S : I

N v
H

- . .

REFLECTION ' A ‘ L el o

Begin by asking students to think of the worst storm they have ever experi—
"enced. Then for five minutes they are to wr1te down everything they can recall

about that particular storm——sounds, s1ghts, time, smells, location-—without strict

A
)

regard for'order. BasiCally,-they are to free Writeitheirkmemories of the sensory

a3

5 N /JA“‘\‘
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experience. 'After the five minutes of free writing; ask‘%tudents‘to share'a bit- -

'of‘their information.. Suggest, “for example, that each student supply one or two
‘details from the free writing that stimulate strong memories. Engage in brief{

;diScussion, encouraging students to ask each other.questions about the information, h
they volunteer. L : o S .
- With the sharing of the studénts initial'responses'completed, ask them to

’
o

. return to their papers and this' time frEe ‘write for four or, five minutes.about
. . - . oy . ’
their feelings as a person in the storm Suggest that they try to recall how they
, ' o
felt what thoughts went through their minds. At this stage stddents may beg1n

'to write more freely, 1f so, let téEm continue beyond the t1me limit, but

watch for s1gns that the Writing is gradually slowing down and when the maJority

I R

<
of students seem to he withdrawing frbm the free writing}.suggest that they stop.

Then ask.for the sharing aga1n_and encourage,thexsame kind of questloningvas before

-

, L 1
among the students as they listen to the different responses’y g

. 3
- : \ .
At this polnt,‘suggest that students take a few minutes to look ovef what

they have written and then ask them to do thé follow1ng.. . R S

l

A. U51ng the material' from the f1rst free.writing, wr1te one sentence
N

e
which describes as graphiCaAly as possible the action of the storm,

select words and details that willlcapture,for us how you perceived

L . ?:\ t

; . the action at that tjime.
- _B. Using material'from the second free writing, write a sentence which
permits us to understand a key feeling you had or a key thought'you

. ¢ associated'with the storm.

PROBLEM-SOLVING

. &

ce students have wr1tten their two sentences, you may want to have 'some of

hem read aloud or y u.may choose to move on to the following step and leave the
. . .. H ‘ :

- reading for later. Indicate to students that they are about to see two sentences
written by someqpe quite familiar with severe storms. . In the first sentence, the

ot ) . . g N \ .

\)‘ | .. .‘Ll::‘. ’ . ~ .‘ | . | . . e a,
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' study the'two sentences carefulJy. Once they are familiar with the writer s

E)

. .

v K ;‘ z - . . .Duke/é}
: o . : . . \

'writer lets us know about  how he"seesgthe storm. In the second sentence, the

. Lo
"o . . Voo B .

. . : T . .
writer indicates the effect the storm had on him. Students should be asked to

-
-

thoughts, they are‘to re-examine their own two sentences. Then they should begin

.

to note the similarities and/or differences between the first sentence of the
writer and -theirs, jotting down some of the observations that occur to them
v j‘ .

“as they study the two pieces of writ1ng When they have f1nished exam%Q;ng

‘

the tyo first sertences, they are tq write a paragraph in which they explain what

)

theyahave‘discovered ‘ Then the process is repeated with the second sentence of

-

the wr1ter and that of the student, resulting | in another paragraph of discogﬁry

Y

Here are the two sentences w1th which students are to work: - ‘ - §

v

."When the wind works against us in the dark’and pelts with' snow the )
lower—chamber—window on the east and whispers w1th a sort of stifled

bark the beasﬁ 'Come out!'~-it costs no inward struggle not to go, //
,".Ah, noi" .- . ‘ B

T . . -
.

2.1 count ouélstrength two and a child, those of us .not asleep sub--

:
’

-

dued to mark .how the cold creeps as the fire d1es at lengg@——how . .

dr1fts are piled dghryard and road ungraded, till even ‘the com— n o ¢

‘

. ’

;»forting.barn grows far. away and my»heart‘owns a doubt whether ytis
in us to arise with day and save ourselves'unaided " _"'

This latter stage the teacher may wish to assign as homework, proV1ding

a .

4

v

ample opportunity for students to study‘;he two sentences carefully and to* engage

u .

in cons1derable analysis, moving back and forth between their own accounts and

-

that of Frost. Once the paragraphs have been written, ample time needs to be spent’,

¢

\

ences and how they expressed them, how they do or do not match with that of Frost

who, of course, remains unidentified at this point. . - ' o

" Dependi upon the results°o;'this sharingﬁtime where each students’ dis- '_\

covery is as 1 gitimate as anOther*§: the teacher may follow one of two routes..

e

v T

Ve

~on discussion, lett1ng students talk about their discoveries, comparing’"ﬁeir expeni—\

o
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The'poemf—and,EroSt—?can be.introduced.if students seem quite comfortable with

' what.he has expressed; or, if students seem still to be puzzled by his description '

‘of the stbrm invite them to offer questions about his statements, perhaps listing

.

the various queries on the chalkboard Then’ the poem can be presented, preferably

- )
a v

w1th each ‘student having a c0py and the teacher or a selected student providing
‘an oral reading of ‘the work. In either route outlined above, the emphasis should

n

continue, to be on students' questioning and on their discovering possible solutions
by discussion among themselves as to. the problems addressed by the questions. These..
’I\ﬁstions should quite easily lead to discussion about such th1ngs as the d1fference

in effect that Frost s poem.might have in sentence form as contrasted with poeth

form; the relationship between snow storms and other kinds of storms which students

m1ght have 1dentified in their early reflection. Questions related to form, to
N ”

word1ng, to voice, style and other literary matters also will surface during this

\ . Ll

d1scussion and can be handfgd within the context of the students own language and

d1scovery ° “
As a final activ1ty, following the completion of the d1scussion, students

m1ght~wr1te a poem of their-own related to their storm exper1ence, develop a narrat1ve,

' of the1r experience develop a more extended comparison/contrast between the1r re-
-

sponses ahd those of Frost "look for other poems related to the theme and respond,

N v

or take their 1nitial questions and use them as a basis for an essay in which they
1ntroduce other readers to Frost's poem.’ These final activities serve a two-fold

purpose. On the one hand, they permit student§ to reflect once again on the experience

’
a !

of reading and discussing the poem while on the other, students have experienced a

.-

pre reading, pre-writing experience that can now lead to a fully develop:E piece of
,7

_writing, thus shOWing clearly to students how writing and reading lead to the dis-

covery of meaning. = - ,

'No one approach to literature, of course, will insure that all students become

(X3

.avid‘readers or that they will seek increaéingly complex pieces of literature to\\

cy R

read. However, if we as teachers provide more timeggn the,classroom study of

,-{ «
R

§

P
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literature for acknowledging the*role of the reader's:requnéé and experience in ',

the reading process, then we might well expebt'a corresponding increase in students'
facility with language, since it is language wh%ch will serve them as the.prin84pal

-3

vehicle for literary inquiry - o S : = B i

~ -~ Storm Fear ‘. o . R
. --=-Robert Frost N T

- _ When the wﬁnd works aQainsF_us in the'da%k, o <.
| And pelts Qith snow o - 4
The 16wer—chamber—window op’the_east& . .
And whispers with a sort of stified bark, : o
.The beast, o
"Come out! Come'fut'" --
. ' B CoIt costs no 1nd%rd strugg]e not to 90,

L3 Ah, nO. ' . . ‘ . ‘ ' ‘l-

1 coUhtvour strength,
Two and a child, S B
_Thosefbf us, not as]eeb subdued tb mark -

How 1 the co]d creeps. as, thg fire d1es at 1ength -

How dr1fts are piled,-

Dooryard and rqad ungradéd,

Ti11 evep the comforting barn grows far away

And my heart owns a. doubt ‘ -
- \ . . o i ‘
Whether 'tis in us to arise with day ) 2
) ‘ ) /‘ . a, . : .
And save ourseflves unaided. o . .
-~ ) .
- ' . . o
~ K ~ 4
Y 2
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