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This modute is one of a series of 127 performance-based teacher
education (PBTE) learning packages focusing upon speciiic pro-
fessional competencies of vocational teachers. The competencies
upon which these modules are based were identified and verified

through research as being important to successful_vocational
teaching at both the Secondary and postsecondary levels of in-
struction. The modules are suitable for the preparation of teachers

and other occupational trainers in all occupational areas.

Each miodule provides learning experiences that intedrate theory
and application; each culminates with criterion-referenced as-
sessment of the teacher's (instructor’s, trainer’s) performance.of
d competency. erials are designe 3

ncy. The materials are d use by
in-training. working individually or in groups under the
lirection and with the assistangg of teacher educators or others
acting as resource persons. Resource persons should be skilled
In the teacher competencies being developed and should be
thoroughly oriented to PBTE concepts and procedures before
using these rnaterials.
The design of the materials provides considerable flexibiity for
planning_and_conducting performance-based training programs
for. preservice. and inservice teachers, as well as business-
meet a wide variety of individual needs

jls are intended for use by universities

institutions; local education agencies, and others re
the professional development of vocational teachers and other
occupational trainers.
The PBTE curriculum packages in Category L—Serving Students
with Special/Exceptional Needs—are designed to enable voca-
tishal teachers.and other occupational trainers to create learning
envirgnmenits that are accessible; accommodating, and equitable
in meeting the instriictional needs of individuals in_those groups
previously de equal vocational education opportunities. The
modules are based upon 380 teacher competencies identified and
verified as.essential for.vocational teachers to meet the special
needs of all students in their classes. Included are spac
tions such as the handicapped, adults pursuing retraining, and
students enrolied in programs that are riontraditional for their sex.
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Promoting the acceptance of students with excep-
tioiial needs by tHeir peers in your vocational-techni-
cal program is one of your many duties as a teacher.
Acceptance by peers. although important for any stu-
dent, becomes critical fur your stiidents with excep-
tional needs.

Stidents with exceptional needs are sometimes re-

jected by their peers b >cause of ignorance and misin- -

tormation. Peopie do not always have accurate infor-
mation about persons with exceptional needs or their
conditions. They may not realize that persons with
exceptional needs are individuals just like everyone
else. They may not understand that there is more to a

hearing-impaired person than a hearing impairment.
~ Furthermore. pLople sometimes have very stereo-
typical ideas ot what persons with exceptional needs

~ INTRODUCTION

can do. Persons with exceptional needs may be con-
sidered “weird." “helpless.” “different,” or "dumb" by
their peers in society at large. Misinformation may lead

to stereotypes, which, in turn, may lead to prejudice.

You can promote peer acceptance of students with
exceptional reeds in your program; however. You can
combat misinformation with accurate information. You
can overcomz stereotypes and prejudice by the
example you set and by the close and meaningful
contact you provide between students with excep-
tional needs and their peers.

This moduie is designed to give you 3kill in proriot-

ing peer acceptance_of students with exceptional
needs. so that you can provide the most favorable
possible atmosphere for their success in your voca-
tional-technical program.
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ABQUT THIS MODULE

Terminal Objective: In an actuial rteachmg situation, pro-

mote peer acceptance of exceptional students. Your perfor-

mance will be assessed by your resource person. using the

Teacher Performance Assessment Form. pp. 27-28 (Learn-
ing Experience ).

Enabllng Oblectlves

1. After completing the roqmred readlng critiqL » the per-
formance of the teachers described in given c-ase studies
in dealing with peer acceptance of students with excep-
tional needs (Learning Experience 1).

Given a profile of a student with excepuonal needs, plan a
program to. promote peer acceptance of that student
(Lcarning Experience ).

.

Prerequisites

The modules in Category L are not designed for the pro-
spective teacher with no prior training and/or experience.
They assume that you have achieved a minimal level of skill
in the core teacher competencies of instractiorial planning.
execution, and evaluation. They then build on or expand that

skill level, specifically in terms of serving students with spe-
cial exceptlonal ngeds.

fined or redeflned your educational. phI|OS"" ' to include
your_responsibility for serving students th exceptlonal
rneeds: and you shouid.have competency in identifying and
diagnosing the needs of these students. If you do not already
meet these requirements, meet with your resource person to
determine what method you will use to do so. One option isto
complete the information and practice activities in the follow-
ing modules:
o Prepare Yourseifto Ser.'e Exceptional Students; Mod-
ule £-1
& Identiy and Diagnose Exceptional Students. Modiile
L-2

Resources
A list of the outside resources that supplement those con-
tained within the module follows: €heck with your resource

person (1) to determine the availability and the location of
these resources, (2) to locate additional references in your
occupational specialty. and (3) to get assistance in setting up
activities with peers « observations of skilled teachers. if
necessary. Your resource person may also be contacted if
yoa have any difficulty with directions or in assessing your

progress at any time.

Learniig Experience |
Optional
Reference: Thayer, bouis: ed. Fifty Strategies for Expe-
riential Learning: Book One. La Jolla. CA: University
Associates; 1976.

Learning Experience li
Required
A reso.irce person 10 assess your compe ency in plan
ning a program .0 promot= peer acceptance of a stu-
dant with exceptional needs.

Learning Experience IiI
Reduired
An actual reachmg sitwation in which you can promote
peer acceplance of exceptional students.
A resource person to assess your compntcsncy in

promotmg peer acceptance of exceptional students.

ﬁ’rmih’o’l’o’gy

Special/Exceptional Needs: Referred to in the modales
simply as exceptional needs. this term refers 1o those needs
that may prevent d studerit from succeeding in reguiar
vocational education classes without special consideration
and help. The following types of stodents are included inour
definition of students with exceptional needs:

s Persons enrolled in. programs nontraditional for their
sex {e.g.. the male in home economics) )
o Adults requiring retraining {e.g.. dl%placed homemak-

ers: technologically dispiaced)

Persons with limited Engiish proficiency

Members of racial/ethnic minority groups
Urban/rural economically disadvantaged
Gifted and talented

Mentally retarded

Sensory & physically impaired

General Information

For |nformat|on Aboiit the general orgamzatlon of each per-
formance-based teacher education (PETE) modile, general
procedures for its ase. and terminology thatis common {o all
the modules, see Abotit Using the National Center’s PBTE

Modules on the inside back cover. For more in-depth infor-

mation on how to use the modules in teacher/trainer educa-

tion programs; you may wish to refer to three related docu-

ments:

The Swdent Guide to Using Performance-Based Teacher
Education Materials is.designed to help orient pre5ervice and
inservice teachers and occupational trainers to PBTE in gen-
eral and to the PBTE materials.

The Resource Person Guide 0 Usrng Performance-Based
Teacher Education Materials can help prospective resource
persons to guide and aSsist preservice and inservice teachers
and occupational trainers in the development of professmnal
tedaching competencies. through use_ of the PBTE modules. it
aiso includes lists of all the modale competencies, as wellasa
listing of the supplementary reéSources and the addresses
where_they can be nbtained.

The Guide to the Implemenranon of Performance-Based
Teacher Education is designed to help thoSe who will adminis-
ler the PBTE program. it contains answers to implementation
questions. possible solutions to problems. and alternative

courses c¢f action.




Learning Experience |

OVERVIEW

After completmg the reqmred reading; critique the performance of the teachers
described in given case studies in dealing with peer acceptance of students with

exceptional needs.

Enabling

Objecnve

L Activity You will be reading the information shieet, Promotirig Peer Aceptance. pp. 612

You may wish to read the followmg sapplementary reference: Thayer, ed.; Fifty
" Strategies for Experiential Learning: Book One.

You will be reading tne Case Studies, pp. 13-16; and critiquing the performance
of the teachers described.

You will be evaluatlng your competency ln crmqumgthe teacr ers’ performance

. ?é'e'dbééR; m ‘dealing with peer acceptance of students with exceptional needs by compar-

ing your completed critiques with the Model Critiques; pp. 17-18.
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Activity

It is important for students with exceptional needs to be accepted as friends and
equals by their peers in the classroom or laboratory. For information on promot-
ing peer acceptance of students with exceptional needs in your vocational-tech-
nical program, read the following information sheet.

PROMOTING PEER ACCEPTANCE

Pictare this scene; YOU][IS! gota newlobthat pays a
lot more money. You're moving into a new neighbor-
hood in a new town. You're very happy with your new
place: Youre looking forward to meeting the new
people on the block.

As you car' the Iast box into the house: you wonder
how you'll work up your nerve to_ go meet the new
neighbors. Then—no sooner said than done—two of
these new nerghbors drop by to introduce themselves
and welcome you to the neighborhood. They are quite
friendly. Their tone is warm, and they seem eager to

get to know you: You are immensely pleased:

However, as they look around, trey get Cooler and
cooler. They ask if the couch and chairs are old pieces
of furniture that will go in the basement. They arch their
eyebrows when you answer that they are, in fact. your
living room furniture. This gives you pause.

Being .1osp|table you offer lemonade: They accept:
The first glasses you can find are those old jelly glass-
es your mother gave you when you first left home. As

you hand over the glasses, the new neighbors sup-
press smiles. You are too polite to notice.

Finally, one of them looks out the window, notices
your 1963 Clunker DeLuxe in the driveway. and asks.if
your hobby is restoring old cars. You answer weakly

that. no. this is the car you drive to work every day.
They respond. amid much guffawing, that this does
have its advantages—at least you don't have tc worry

about gettung dentsinthe parklng lot; right? You put on
your most convuncmg smile as you think back on all the
good times you've had in that old car. You're a little
hurt.

Yggr new nelghbors are ready to leave. You ex-
change goodbyes and promise to get together agarn
real soon. But you see that they are glancing over their
shoulders and snickering as they walk away. You feel
miserable:

Things started off so nicely. What went wrong?

What went ‘wrong was that, Vunfortunately your new

neighbors—who are your new peers——cdecided that
they didn't care too much for you. They did not accept
you. Furthermore. they made this decision based on
some rather superficial reasons—your old furniture:
your inelegant glassware. your dilapidated au-
tomobile. Then. to add insult to injury. they laughed at

-

you when they thought you couldn't see them: Of
course you felt miserable.

Knowing how you would. have felt in this situation;
imagine how students with exceptional needs feel
when the same thing happens to them in the voca-
tional-technical classroom or Iaboratory You; at least;
have the advantage of being a mature adult, with a
certain amount of poise and experience in life. Your

students with exceptional needs; however, may not
have these advantages. Many of them are not mature
adults. They are less likely to be poised. They have

probably had less experience in life: If you would have
been hurt by the rejection of your peers. they may well
be crushed.

The reasons that students with exceptional needs
may not be accepted by their peers are often just as
superficial as the reasons in the previous case: They
are more damaging. however, because they attack the
person directly. In the hypothetical case, you were not
accepted because of your possessions; students with
exceptional needs are not accepted because of per-
sonal characteristics. It is one thing to deal with some-

one who thinks your car is a wreck or youar fornitare is
beat up. Itis another matter entirely to deal with some-
orie who thinks you are ugly—or stupid or helpless or

weird or inferior,

Consrder for example a mentally retarded student
who may be entering your program. This student may
have a low self- concept from a lifetime of being called

“dumb” and “different.” Entering the class, the student

will naturally be on edge; anticipating tﬁhﬁeﬁ same old

reaction from the other students in the class. How can
this student, whose abilities may be limited to start

with; be ekpected to perform well in this new setting?

Many of your | other students with exceptional needs
may also have a low self-concept and lack confidence.
A displaced homemaker going back to school or col-
lege for the first time in twenty years may feel quite
apprehensive: A student with a visual; speech; or hear-
ing impairment could feel self-conscious because of
this impairment. Students who are members of racial
or ethnic minarity groups (e.g.; blacks; Hispanics;
Asian Americans) might enter the program completely
discouraged by their previous experiences with white
middie-class Americans. In ali of these cases; arejec-

tion by peers in the vocational-technical program will
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make the diready disquieting experence of the st
dent viath exceptional needs even more dittictilt

~ Thus. it is important to help students with excep-
nonal needs perform successtully in yotir program by

promoting the acceptance of these students by their

peers in the classroom or laboratory. Peer acceptance
of students with exceptional needs may make all the
difference between their success and failure. By
proimoting peer acceptance. you will be providing a
more {avorable atmosphere in your program-—an at-
mosphere that emphasizes the positive and allows
each of your students with exceptional needs to live up
to his or her own full potential.

o A

Inform

_ Onie reason that students may not accept peers with
exceptional needs is that they lack accurate informa-
tion about exceptional needs. In general, people have
only a stereotypical idea of what it means to be blind.

deaf. in a wheelchair, mentally retarded, and so on.
Because of the inaccuracy of these stereotypes:

people believe many things abeut individuals with ex-
ceptional needs that are simply untrue.

~ You may. on occasion; have a student with eéxcep-
tional needs in your program who does fit the
stereotype closely—a mentally retarded student. for
example. who is socially awkward, slow in thinking and
reacting; physically clumsy. and unable to conceri-
rrate. The student with exceptional needs who fits the

stereotype Is the exception rather than the rule. how-
ever. Most students with exceptional needs will not fit

any stereotype. You will find that all students with
exceptional needs are individuals. Thus. the details of

their exceptional conditions will vary greatly from one
individual to the next.

This brings us to the important question: How can
you. as a vocational-technical nstructor. promote peer
acceptance? How can you get your students to accept
the students with exceptional needs who are enrolling
in your program just as they would any other students?
As you will see. promoting peer acceptance involves
four basic. common-sense steps:

« Inform students about their peers with excep-
tional needs—Give thiem the information they
need to understand about students’ exceptiona!
needs. At the same time, however, stress the fac

that all students—with exceptional needs Or
not-—have many characterstics. interests. and
feelings in common.

& Setanexample of acceptance—Show by your
words and actions that you accept students with

exceptional needs for what they are—real

human beings: with their own feelings. hopes.
aspirations, strengths, and weaknesses. Involve
class |leaders in setting an example with yot:
« Provide appropriate activities—Plan activities
that will allow all your students to interact: coop-

erate, relate to one another. and increase their
understanding of other cultural backgrounds:
Encourage student Support groups—Support

groups can help students with exceptional needs

feel that they are not alone and that others care

about them, their feelings. and their success.

Since riost people have misconceptions about indi-
viduals with exceptional needs, the best thing for you
to do is_=imply to Supply students with accurate
information. When a student with exceptional needs
is entering your program, you shou'd be sure your
students have accurate, unbiased ir... nation about
ihe exact nature of that student’s condition: in this way.
studer.is will .ave a more realistic basis for relating to
the peer with exceptional needs. In ather words. you

may need to orient your students 1o the needs and
characteristics of a peer with exceptional needs. You
should teil them what ths student's condition is and

what this implies in the classtoom or laooratory

it, for example. a visually impaired student is erte:-
ing your program, you might take a few minutes betore
the student arrives to tell the class about the new
student. You could describe to your students the ex-

tent of this student's visual impairment. Then. you
could tell them how this visual impairment will affect

the student's performance in the program. The student
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might. 1or mstance: nced peer assistance 1N reading
prnt matedals, The student might use a guide cogor a
canoe while rm\"/igatin'g in tho buildmg

msually mrparred people often do not maintain oy(,

:artict when they are speaking with someone. In
qone ral in the American culturé, we expect people, to
maintain ey c contact whentalking tous. It students are
not aware of this difterence. they may misinterpret the
vicually impaired person’s lack oi_eye contact. They

nmy think thi: person is being disre: speclfal or dishon-
st o1 showing some other negative fenling.

You should not. tiowever. limit your orientation to
nfarmation about students’ differences. If you em-
phasize the differences between students with excep-
tiotial ieeds aiid their classroom peers. you will likely
only  perpgtoate prejudice  and mlsunderstandrnq
Rather. you need to stress the fact that studenits with
Cxceptiondl needs—Ilike all other people in the
world—aie real iuman beings: with their own hopes;
feelings: strengths. and weaknesses. Furthermore.
they have many qualities in commoen with everyone
else.

i rho student discussed prevrously for example: is
not sunply a vrsually impaired person. Rather. this
student may be a person who warits to have a career
in your occupa.onal specialty, who dances like Fred
Aslaire, who doesn't care moch about cooking. who
loves guitar music. and who can't see well. Presented
in s marnei, the students visual impairment be-
comes one——and only one—of alorg list of attributes
describing the person.

Rather than just being a visually impaired person.
the student is a person who is this. that. somiething
olse. and. coincideitally. blind By presenting a sto-
den's exceptional condition in this manner. you are
not denying its existence. You are simply putting it inte
its propér perspective as a part of the whole. rather
than as the whole itself.

B ‘}'1”[“9' optuon to consider in giving your students
information on the exceptionzl needs of their peers is
to make students aware of other sources of infor-
itiation. Organizations i our institution or in the
community may offer wo. ‘kshops or panel discussions
1hout persons with exception:l needs and their condi-
ticns. They may sponscor awareness cctivities in which

students have the chance to “walk ¢ mile in the other
Lerson’s ahoes’

in this iatter kind of activity. an exceptional condition
1s realistically samula to allow studerits to experi-
ence its etects firsthand. Students might be blind-
iolded. for example: to discover what it's like to be
biind. Or. the group mighit arbitrarily select some phys-

ical chardcteristic——blond hair. for instance~-and dis-
criminate aganist peonle with that characteristic. Stu-
Adents have the opportunity to fee! directly the injustice

aind frustration of beiry the object of discrimination:

‘hls krnd you rnlght recommend to org‘mlzatrons in

your secondary or postsecondary school {e.g.. stu-
deni council. vocational student organization) that
they sponsor such activities. There will doubtless be
students with exceptional necds enrolled ir-many pro-
grams and classes in your institution. All of these
students and their peers cotild benefit from these ac-

tivities

You can also keep vour students informed about
events In the community at larage that could increase
their acceptance of pérsons with exceptional needs.

Commiunity organizations may provide information
and pragrams about exceptionai conditions. There

may be movies showing locally about persons with
exceptional nezds and their experiences. There may

also b television programs dealing with these topics
that students couid watch.

B It you have students with physical or. sensory hand-
icaps; you might also tell your students how to offer

help to them. There may be instances wheri a student

with exceptronal needs clearty nceds help without

being asked. If, for example. a student in & wheelchair

is obviously struggling to open a door. it would be

appropriate to go ahead and help without actually
asking. When it is plain that thie student is having

difficulty. a simple "Here. let me give you & hand”
should be encugh.

On the other hand. students with exceptional needs

should often be asked if they want help. A student on
crufches niight. in fact, appreciate an offer to carry

his/her books, However, students need to anderstand
that they should not just walkup and grab the books. A
simple offer to he!p would first be in urder. Further-

moré. you should explain that some students with
exceptlonal needs are embarrassed when otners try
to help them. They prefer to be independent and do it
themseives. In either case. asking first may save hurt

feelings later.
You should Use your 1udgment and common sense

in informing students about peers with exceptional
needs. A gifted student may not berefit from your

inforiming the entire class that he or she has an 1Q of
182. It would be Superfluous to point.out to students
that the new student in the th|rd row |s black or older or

need to tell students the obvious:

How / you i inform students about peers with excep-
tional needs will also depend on each situation. In
some cases. it may be necessary only to inform stu-

dents individually. as the need arises. A student whose
work stationis next tothat of a student with exceptional

needs: or ar individual who shows hostility toward a
peer with exceptionial rieeds. for example: mtght need
to learn more about that peer If you are providing
information to ali your students, you Should do so in a

way that does not embadrrass the student with excep-
tional naeds.

Ty
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Ariothor reason that students may not accept peers
with exceptional needs is that they have never scen
anyone clse do so. People in our society sometimes
scem uncomiortable around people with handicaps or
differerices. This kind of prejudice; while deplorable.
does explan to a certain extent why students with
axceptional needs receive such unfair treatment from

Ari obvious strategy to overcome this prejudice
against students with exceptional needs is to set an
example of acceptance yourself. Remember that

your words and actions have a great effect on your

students. They should have respect for you and what
you do and say. You should be one of your students’
most important role models.

Thas; you need to show all your students that you
personally consider students with exceptional needs
to be just like the rest of the world. Assume, for in-
stance. that you have a student in your program whose
ieft arm s amputated at thé elbow. Perhaps the stu-
dont was in a serious automobile accident.

1t is likely that this student will be able to use the
stump in certain tasks involving manipulatior. of ob-
jocts. If this is so. you should. at some point, discuss
with the stiident the exterit to which the stump can be
used. [n other words, can the student steady a piece of
material with the stump while using a tool with the
other arm or haad? Onice studerits see and hear you
openly discuss.ng this student's physical condition,
their own thinking about the condition and thc student
may be clarif ed. .

* Many people react negatively to unusual physical
conditions out of fear of the urknown. They have no

experience whatsoever with individuals whose physi-

cal cordition is significantly different from their own.
This fear is best handled by making the unknown
known. You can do this, first, with the information you
provide on the student's condition and, second. with
the example you set in dealing with the student's con-
dition.

Yol should also set an examiple in the language you

use with your exceptional students. You shouid never,

for instance; refer to a student as a “retard.” You should
never Use racist or sexist language. I! your language
shows that you treat students with exceptional needs
with dignity and respect. your students will be more
likely to do the same.

ceptance is to involve class leaders in setting an

_ example of azceptarice: Class leaders are the opinion

leaders of the students in your program. An example of
acceptarce sét by the class leaders may be even
mote effective with your students than the one you set
yourself: When the students in your program see their
own peers, Whose opiniais they respect, treating sta-
dents with exceptional needs as equals; they may

begin to change their own thinking.
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vot e andentiby the clasa Teaders m yvour voc ational
pagnan by using i suctogiadni.t The suciudrani hielpy
soudentty chios iaders by showing the degrec of
Aacceptance an rejection ob mdividual students by othier
simbers of thie peer grotp The students most highly
focepton] byt peers s ihe chiss leadoers

CToniiviilvie CLsSs leaders i proimioting acceptance of
“tadents with exceptional needs: you can start by
taking the: direct approach. You can speak with the
ileiintied chiss tfeaders privately. You might tell therm
it you need then assistance 1 getting the students
0y our program to aceept peers with exceptional
necds The class ledders can then help you in your

tLisk of promoting peer aeceeptance by helping ihe
Students with excoptional needs on a one-to-one
Broavaics

Provide Appropriate Activities

~ Probably the most effuctive strategy to use in pro-
moting peer acceptance of students with exceptional
needs 18 o provide activities that will involve all your

students i working together Meaningfal and repeated
contact with persons with exceptional needs has been
shown to yield gréat resulis in overcoming any prej-
udice against them. So. put your students to work with
one another. Have them work together in pairs. small
groups. large groups-—any combination is good as
long as it provides the necessary contact between
students:

You should concentrate your efforts on providing
activities with a purpose. It is the purpose of the
activity that makes the contact between students
meaningful. Thus. you will need to provide activities
that allow all your students to interact. cooperate, and
relate to one ancther. and to increasc their understand-
ing of other cultural backgrounds.

Interact, Cooperate; and Relate

One logical activity involving student interaction and
cooperation would be groap projects: While working
nn a project as a group. your students will. more likely
cofmc to see onie anothicr without prejudice or fear.
Working together on projects can give stodents the
opportunity to interact. This interaction allows stu-
denis (o 566 that poers with exceptiondl needs dre riot
what they might have thought them to be. Rather. they
are simply people iike everyone else.

Modified group actvities or projects can be used
but rooperation as well, To structure a group project to
radiiire stident coaperalion. you need to divide sta-

Tt e paanig o \-u['.;!h'- o Ly i Lo e to Mol Bt

Ciather Stadent Do g Forendi [iara Collection Toc hoigues

o deddden Ceotiid dact das readers for G visually
dap e stadent sote-tideers for o heanngampaered
Studen .o tutors tor amentally tetarded student They
Cuintd Hedp a student in d wheelchadr get fiom one class
[ ot il nocessary They could also help ease a
studen s wiy into the new peer group socially. They
coula rroduce: the student with exceptional needs to
individual stiidents who have inilar interests, expern:
ences: o backgrounds

Do not rely solely on class Ieaders to gain accep-
tance ol students with exceptional necds by then
peelsinyour program. Use these class leaders simply

as the cutting edge to gain acceptance by other stu-

by first involving the class leadeoers

TRouBLESHOOTING
CoONTEST .
| ConteSTANT PRIR 5

dents’ responisibilities so that sach studerit contributes

a hiece of work upon which alt the other students
depend: You should; however, ensure that the respon-
sibiiity assigned to a student with exceptional needs is
otie at which he she can, in fact. excel. Don'i make the
other students in the group wait while the peer with
exceptional needs struggles through a task you knew
would be too difficult or time-consuming. :
For example. a home econorics teacher might as-
sign making lemon meringue pies ds group projects:

Each student could be assigned specific responsibility
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for pért of the work. one. the crust; another. the lemon

filling. 2t third. the meringue: £ach student would make
his or her own part. Then all thiee parts can be put
together to make the tinished ple.

In this manne. each student is dependent on the
others for successful completion of the whole project.
It any one part of the recipe is poorly done-—crust,
filing. or meringue—then the overall quality of the
project will tie affected. In other words. it won't matter
how good the filling and meringue are if the crust is dry
and tough.

When students are dependent upon one another’s
efforts. they generally are more motivated to see that
all work is done correctly. Thus. they may be willing
and even glad to help one another, thereby cooperat-
ing to achieve a common goal. In the course of this
cooperation. stidents will again have the oppor tunity
to see that peers with exceptional needs are, in fact.
real people; with normal strengths and weaknesses.
That is. Mary may well be i a wheelchair. but she rolis
out a crust with the best of them.

Other activities can serve equally well both to pro-
mote student interaction and cooperation and to make
stadents more skiliful in relating to other people. You
car. condiict group discussions in your classroom.or
laboratory. for example: Group discussions can in-
voive ali your students in the exchange of ideas, per-

spectives. and information. As you guide the discus-

sion. you should encourage each student to contrib-
ute: By hearing the contributions that students with
exceptional needs make in the discussion, their peers
have another chance to realize that these students are
whole peopie: different only in detail from themselves.
~ Afurther advantage of a group discussion is thatitis
an exercise in interpersonal relations. As thg discus-
sion develops—with all taking equal part and making
equal contributions—students can become.aware of
the importance of respecting another person's point of
view. They can begin to see that it is possible to
disagree strongly with another person; yet stilljmain-
tain good relations_ with_that person by disagreeing
politely and respectfully. They can come to understand

that everyone has ideas and opinions that arise from
personal experience and that all these ideas and opin-
ions are equally valid.

involving students in presenting panel discus-

sions creates another opportunity for students to work
together. Fewer students are directly involved in a
panel discussion than in a group discussion. However,
the listeners see the panelists more fully and clearly.
Having a student with exceptional needs participate‘in

a panel discussion can make a powerful impression on

the other students. Seeing this student participate on .

equal terms and with equal skill in the discussion,
classroom peers will discover that the terms weak,
weird. and dumb do not apply.

— |

— |

Furthermore, brainstorming and buzz groups
also provide the opportunity for students to work to-.

gether in a structured situation. In either case. stu-
dents can see that peers with exceptional needs have
thoughts and ideas just as good as their own: In addi-
tion. these activities give students experience in acting
in a particular role—leader, participant, or recorder.
They can 5ée how changing roles changes the way we
act. They can also see that some people are good in
some roles and not in others, but that everyone is good
at something.

You can also use tutoring to promote peer accep-
tance. Involving students in instructing other students
gives you one more opportunity to mix students with
exceptional needs and their peers. If the student with
exceptional needs is the tutor, this allows the peer to
see that this student has a great deal of skill and
knowledge to share. If the student with exceptional
needs is being tutored, this allows the peer to see that
the problem of learning is the same for all students;
exceptional or otherwise. Furthermore. having Stu-
dents work together In this structured situation gives
them experience at working in different roles and an
understanding of how roles affect behavior.

Finally, you can have students with exceptiona.
needs give presentations or demonstrations to
other students. This. again, allows students to see that
peers with exceptional needs have skills and knowl-
edge to share: You might, for example, have a men-
tally retarded student demonstrate a skill to other stu-
dents. This would be the perfect antidote for those
students who think that the mentally retarded cannot
be competent at anything. The mentally retarded stu-
dent may well have areas of weakness, but will just as

well have areas of strength.

e A
.
.
L]
/, B SALL '
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~ These suggestions: of course: are.not meant to limit
the kinds of activities you provide for students. Any
activity that helps students interact, cooperate, and

reldte to ona another is worthwhile: You may be able to
obtarn further suggestlons from your colleagues on

involved in workmg with groups:
increase Intercultural Understanding
Some students with exceptional needs are consid-

ered exceptional because their cultural background is
diffierent from that of the majority of students. This

could apply to black students, Hispanic students:
Asian-American students; and others. To increase
peer acceptance of these students, you should in-

crease students’ understanding of different cultural

backgrounds.

The so-called average white middle-ciass American
student: for example, may find it very strange that a

Vietnamese student looks at thie floor and speaks in &

soft voice when addressrng the teacher: This behavior

would probably be considered disrespectful. In Viet-

namese culture, however, this behavior is corisidered

highly respectful. In order to promote peer acceptance

Encourage Student Suppert Greups

/

Another stralegy you can use Io promote peer ac-
ceptance of students with exceptional needs is to en-
courage the development of student support groups.
This technique can help students with exceptional
needs to be more at ease in their new snuatlomn the

vocational-technical ciassroom or laboratory. ¢

We have made the point; over and over, that stu-
dents with exceptional needs are, in fadct, no different

from the other students in your program. Understand-

ing this. and communicating it to all your students; is
an essential part of promoting peer acceptance_of

students with excéptional rieeds. However, students

with exceptlcnal needs are themselves someumes the-

jast to come to this understanding.

Students with excepiional needs sometlmes do

consider  themselves different becalse they have

been told that they are, over and over agair: Further;
they have often been treated as though they were
different. Because of this, they rmay need to come to a
new understanding of themselves. They may need to

see and to feel a sense of identity with others.

nsupport groups can help s‘udents with exceptional
needs feel this sense of sameness. If a student en-
rolied in a program nontraditional for his/her sex—:

young man in health occupations; for example—ha:
the: chance to get together now and then with others in

the same situation. he can see that he is not alone and

of students from drﬂerent cultural backgrounds you

must familiarize students with such differences.

Thus you mlght have a Vietnamese student give a
presentation on what schools are like in Vietnam.
Once other students understand ti t the classroom

atmosphere is different in Virtnam ... that people act

differently toward each other there: they will be more
able to accept the differences in the Vietnamese stu-
dent's behavior. If students can see why the behavior

occurs, they will be less I|ke|y to thmk that the behavior

is "weird"—not to mention "wrong.

You could also have stadents from different cultural
backgrounds give folk cemonstrations for your class.

A home economics teacher might, for example, have

sich a studert demonstrate t 2 preparation of a dish
typical of his/her cuiture. Other demonstrations that
might be relevant to your service area could relate to

tHe arts and crafts of the student's culture; alternative

forms of medicine, traditional techniques of hunting
and fishing, and 5o on. Use your imagination to dis-
cover what demonstrations could be relevant to your

own program: Then; have students from different cul-
tural backgrounds give these demonstrations.

that others share his problems; feelings. and hopes.
Once the student comes to feel a sense of belonging,

heé should be more at ease in his new environment and

more able to perform competently in it.

You could identify other students or persons with

exceptional needs—in your program, in your institu-

tion, or even in the commiunity—and put them in touch

with your own students with exceptional needs. To do
this; you might contact organizations that deal with
specific exceptional populations. Your students with

exceptional needs could be encouraged to join such

organizations, if appropriate.

Shomd you find that such support groups do naot
exist in your school or community, you might encour-

age your students with exceptional needs to organize
them. This could be done formally, with students initiat-
ing a iocal chapter of a national organization. Or, stu-
denits could simply get together informally to offer each

other encouragement and moral support.

) Do remember in dealing with support groups; that
your aim is not to isolate students with: exceptional
needs in exclusive cllques Your purpose in involving
them in support groups is to make them more at ease
with their own situation and, thus, to promote accep-
tance of them by their peérs in your program. Support

groups serve as @ means to an end; rather than as the
end itself:

I
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R For further information on activities that allow students to become more skillful in
{ o relating to one another, you may wish to read Thayer. ed.. Fifty Strategres for
f Optional _  Experiential tearning: Book One. You will find it most helpful to read the

Activity introductory remarks. pp. 5-14. The remainder of the book consists of
& 2 suggested classroom activities You may find it informative to browse through
? these activities and to choose one or more to use with your own students.

tance ol the students with exceptional needs in their vocational-technical pro-
grams. Read each Situation and then critique in writing the performance of the
teachers described. Specifically, you should explain (1) the strengths of each

The following case studies describe how four teachers dealt with peer accep-

teacher's approach. (2) the weaknesses of each teacher's approach: and (3)

what each teacher should have done to promote peer acceptance of students
with éxceptional needs.

CASE STUDIES

Case Study 1:

 Ms. Nayle was addressing a few remarks to her retarded people are different from the rest of us.
Giass about a new studenit entering the program. due  There's nothing to be done about that. What | want you
to come to class for the first time the next day. to do is to treat Bob like a friend and make him wel-
NG, Silidits, fomicirow we wiil have & new sta-  COTme In our class. s
dent in class. Bob Lund. Bob is mentally retarded. “Toriorrow's assignment is to read pages 327-341
You'll surely notice that Bob is different from the restof  in your textbook: No questions? Good. Class dis-
you. This is not his falilt. however—most mentally missed.”



Case Study 2:

Mr. Mann was part-way through his demonstration Joe Agnelli, a yuing man in @ wheelchair, raised his

on how to operate a lathe. He had just demonstrated  hand. I can do it; Mr. Mann," he said.

the operation of the lathe while telling students orally M Marm Hecitatad for 2 soiit cecord: ~Well- thanks-
what he was doing. Now, he was ready for the second M. Mann hesitated for a split second. “Well, thanks.
WIS TE Wao MV g, TN e Tvas Teay = e o Joe; but | was hoping Ron would volunteer for this.
step—having a student operate the lathe while Mr. 0 i Gthar time, all right?”
Marin tatked through the process. He needed a volun- y : '
teer.

~Okay. who wants to come demonstrate how to

operate this lathe””

b |
iy
ey
-
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Case Study 3:

Mrs: Truscott was at her wit's end and didn't know
what to do. She had been trying for weeks to get her
students to accept that new Cuban student. Maria
Fernandez as a friend. She was having absolutely no
luck. however.

Ske had started by gIVIn(i her sjgggents a lot of
information about Maria. She'd told them how Maria's
family had left Caba and come to the United States,
what kind of school Maria had gone to in Cuba, \ what

she Had studied. what shie warnted to do here in the
United States-—everything: Furthermore, she had

15

iried her best o set an example by treating Maria just
iike the other students in her program.
But it didn't work. Every day Mana 1ust sat there in

the back of the class, all by herself, while the other

students went aboaut their business. Not one of them

seemed to pay a bit of attention to Maria. They never
chose her as a partrier for group projects. They never

asked her advice on anything: No matter how much

she lectured the students about Maria, pointeu out

how much Maria was like them, or treated Maria well

herself, they just ignored her. What to do?

Y
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Case Study 4:

Mr. Martin was in his office. planning lessons for his
class in carpentry and building trades. when there was
a knock on the door. In walked Anne Lewis, a young
woman who had just enrolled in his program at the
beginning of the term. She looked depressed.

“Anine. what can | do for you?" he asked.

~Oh. 1 don't kniow. Mi. Martin. | just feel really out of
place with all the guys in this class. | feel like every-
body's different from me: None of them can know what
it's ke for me in this class. | really feel all alone.”

~ "Well now, Anne, | can see why that would bother
you. But you know. the guys really do like you. The
thinig is. they re not used to having girls in the class: It
just take them a little time to get over that. Meanwhile,
you're nobreally alone. We're all in your corner, ever if
it doesn't Jook like it all the time. We're rooting for you.
I've got somefree time. Would you like to sit down and
explain a little furthe what you're teeling?”

—
(o)}
G
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Compare your written critique  teache:
critiquies given below. Your responses need not exacily duplicate the mode!
responses: however. you should have covered the same major points.

s of the teachers' performance with the miodel

MODEL CRITIQUES

Case Study 1:

Ms. Nayle did seem sincere and well motivated in
her atternpt to get her students to treat their new peer
as a friend and make him welcome it the class. She
did make an aftempt to ease Bob's way into his new

environment and get his new classmates o accept
him. It is good that she realized that students need
some information ahout peers with exceptional needs.
She did well to tell them that Bob was mentally re-
tarded. :
However. Ms. Nayle made a major mistake in the
way that she presented this information to Bob's
peers. She did not present accurate, unbiased infor-
miation specifically about Bob's condition. Rather, she
presented inaccurate, biased, stereotypical informa-
tion about mentally retarded people in general: The

information she gave her students would only rein-
force any existing prejudices and stereotypes—i.e.,
“They're not the same, they can't help it, and there's
nothing you can do about it.”

Ms. Nayle shoufd have presented Bob in a com:
pletely different light. Instead of stressing how differerit

Bob might be; she should have stressed how much he

.was like the rest of the students. After all, Bob must

have enrolled in Ms. Nayle's program because he
wanted to have a career in that area, jusi iike the other
students in the class. He must have had other inter-

ests, hopes, skills, strengths; and weaknesses, just

like thie other students in the class.
' Had Ms. Nayle given a fair and accurate. picture of

Bob, she might have achieved 3 first breakt! rough in
promoting his acceptance by his new peers. Givenher
presentation, however, her students would most likely
have received Bob indifferently. After gll, as far as they

knew, he was “just anothier orie of those retarded kids.”
Case Study 2:

if he who hesitates is lost, Mr. Mann's sp§-second
pause may have done him in: He was pclite in the way
he declined Joe's offer to demonstrate how 1o operate
the lathe. He did at least concoct some excuse about
wanting another student to do the demonstration.
There was a small chance that Joe and the other
students would believe this little white lie.

 However, Mr. Mann made a serious mistake in han-
dling Joe's offer to perform the demonstratiori. He had
a very good opportunity to set an example of accep-
tance for his studerits when Joe volunteered. He
should have accepted Joe’s offer and allowed him to
give the demonstration. This would have accom-
plished two things.

First: it would have allowed students to see a re-

spected role model treating a student with exceptional

needs like a normal person. By accepting Joe's offer,
Mr. Mann would huve been aole to show that Joe’'s
need for a wheelchair was just one part_of Joe—it
certainly was there, it certainly could not. havé been
denied; but it didn't really make a bit of difference:
~ Second, if Joe had successfully demonistrated how
to operate the lathe, his peers in the laboratory would
have seen, perhaps to their surprise; that Joé had
knowledge and skills to share with them. They might
have begun to overcome thinking that » person in a
wheelchair cannot do things: They. might have
glimpsed the fact that the stereotypes they held were
inaccurate and unfair.

~ Thus, Mr. Mann missed an excellent chance to set
an example of acceptance for his students and to let
studenits see the inaccuracy of any stereotypical think-
ing. We might hope that Mr. Mann would begin to
examine his own thinking.

Case Study 3:

Mirs. Truscott apparently put a lot of hard work into
promoting peer acceptance. of her Cuban student,
Maria Fernandez. She got off to a good start by giving
students information about Maria, her background,
and her hopes for the future: She also seemed to be
working hard at setting an example of ‘acceptance
herself—conscientiously treating Maria just like her
other students.

S0 why did the other students continue to _treat
Maria like an outsider? Probably, they were still treat-
oorly t Mrs. Truscott simply hadn't

ing her poorly because. t simply |
done quite enough. What shr: had done so far seemed
fire, but she overlooked amajor strategy for promoting

peer acceptance of Maria.
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actrvrtreb that would aIIow Maria and her peers in the

program to interact; cooperate; and relate to one an-
other, and to promote intercultural understandrng

have used She couId have had sﬁtydfeqte do group
projects. Such projects could have been structored so
that stuadents. simply worked together and interacted.
Or they could have been structuréd so that edach stu-

denit depended on everyone else’s work in order to be
successful; providing students with the motivation to
coopera‘e by helping one another achieve a common
eoal

Mrs. Truscott could a|so have |nvo|ved Maria in peer

tutortng or in giving presentations and demon-

Marlas natrve culture, thus helplng them to under-

stand Maria's differing behavior and values.

Slnce Mrs. Truscott seemed to be off to such a good
start in promoting Maria's acceptance by her peers,
we ‘would hope that she wolld go thie next step and
provide activities that would get all her students to
work toqe"ter Because she has omitted this step, her

efforts so tar have gone unrewarded.
Case Study 3:

Mr. Martin was consmentrous anid well meaning in

h|s taIk with Anne. He made an effort to reassure her
about not being aicne. He pointed out that the "guys”

really d|d Ilkeiheirieven if that wasn't apparent and that
they all wished her well: What he did was good—as far
as it went.

He couid have .gone further. however. Anne_was
saying that she felt out of place, different, and alone.
She nieeded to get over these feelings and come to
see that she really was the same as the other students.

The best way for Mr Martrn to heIp her do th|s we dld

port group:

Mr. Martin could have made Anne aware of other
students enrolied in programs nontraditional for their

sex. He could have suggested arranging for a group ¢ of

such students to get together informally—Ilunch in the
cafeteria every Wednesday, for exampie. Or. he could
have pointed out ways for them to_organize them-
selves more formally, perhaps by affiliating with a

community or national organization.

Regardless of what kind of support group Anne
mlght have become |nvoIved Wlth or how she mtght
been a great help to her. She could have met and
talked with others who shared her specific problems.

Such a group could have offered her moral support;
as she eventually would have to them. In this way, she
could have overcormie her riegative feelings of being
out of place, different; and all alone: Instead. she
would have begun to feel a sense of sameness with
others. With this new sense of belonging, she would
prubably have be~n much more at ease in her voca-
tional-technical program and much more likely to be

successful in it.

Level of Performance: Your written crmques of the teachers’ performance shouid have covered the same major

points as the modei ¢ cruthues if you missed some points or have questions about any additional points you made,
review the material in the information sheet, Promoting Peer Acceptance. pp. 612, or check with your resource

person if necessdry.

1)
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OVERVIEW
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Enabling + Given a profile of a student with exceptional needs, plan a program to promote
ijecilve peer acceptance of that student.

You wrll be plannrng a program to promote peer acceptancq of a student with

exceptional needs, using the Worksheet, pp. 20-22, as a guide.

Your competency in plannrng a program to promote peer acceptance of a
Feedback . student with exceptional needs will be evaluated by your resource person; using
the Worksheet Checkiist; pp. 23-24.

19 o
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Using the following worksheet as a guide. plan a program to promote peer

Activity

acceptance of a student with exceptiona! needs. Read Part | to obtain back-
ground information on the student; Patty Webster, and her exceptionai condition.
Then, develop a plan to promote peer acceptance of Patty in your program, by

responding in writing to the questioris in Part I,

WORKSHEET

Part I: Background Information
Patty Webster is an attractive; soft-spoken; and
capable student who leads an active and involved life.

Patty is a polio victim. She contracted polic when she

was ,,t,W,Q years old andﬁspent several months in the
hospital. She has limited use of her right arm and a
noticeable limp in her rlght Ieg

In spite of her ilness, Panys spmts have remamed
intact and she has never felt inferior. Her three older

brothers had always been encouraged by her parents
to treat Patty just as they would have otherwise and
not as a weakling. These three active, healthy boys

wanted to make sure that Patty was able to stand up
for herself.. They engaged her in vigorous play, took
her swimming and bowling, and involved her in many
of their activities:.

Sometimes, Patty would be the onIy g|r| if the

group; and her brothers were proud of her accom-
plishments. They were especially proud when Patty

would excel in activities that others felt she could not

handle: Patty came to be better at some things; such
as ping-pong. than any of the neighborhood kids.
. Patty continues all these activities today. However;
there are sorrie things she cannot do—at leastnot for
long periods of'time. She has limited endurance For
example; when she tries to hike; the muscles in her
right leg simply give out from overexertion.

Patty also has some physical difficulties in going to
school. One of these is carrying armloads of books

and supplies. Doors are sometimes difficult or impos-
sible for her to open. She sometimes has trouble climb-

Part ll: Peer Acceptance Plan

ing the stairs: During winter, it can be very hard for her
to maneuver on ice and snow, Last year, she fell twice
and was uriable to pick Herself up because the ice was

so slippery. She sometimes uses a cane to navigate.

Patty wants very much to be independent, in spite of
the physical difficulties she has—or perhaps because
of them. She sometimes becomes upset when people
want to do thirgs for Her that she is quite capable of

domg herself: Often; when she. tells people.that she
can manage; they are offended. This usually makes
her feel that o one understands what it is like to have

a handicap like hers:
On the other hand, when she really does need

someone's help; she is usually too embarrassed to
ask for it. She often feels that people will pity her |f,she

asks for help She would like to have a friend to talk to
who could understand this feeling of hers.

~ Patty now lives at home with her parents and
younger brother. She enjoys all kinds of needlecrafts
and has made numerous draperies, bedspreads pil-

lows, and macrame hangings to decorate the Webster

home. She beams with pride whenever guests admire
any of her work.

Patty pIans toget her own apartment as soon as shie

finishes school and gets a steady job. She looks for-

ward to having friends and family over to her own

place. She dates, butherpnmarymtereshsmflmshmg
school so that she can be self-supporting. For her,

everything else is secondary:

1: identify the specific information you would give your students about Panys exceptional condition.
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3. How would you set an example of acceptance for your students?

o
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4. What activities wolild you provide to aliow all your studerits to interact, cooperate; and relate to one another?

5. How would you help Patty deal with her feeting of isolation—thatno one urderstands her andthat she needs a
friend to talk to?

Afier you have completed your peer acceptance plan, arrange to have your
Feedback ; resource perscn review and - valuate your plan: Give him/her the Worksheet

Checklist; pp: 23-24; to use in evaluating your work.

2
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WORKSHEET CHECKLIST

Name

Directions: Piace an X in thie NO, PARTIAL, or FULL box to indicate that each of

the following peffor mance componen:s was not accomplished. partially accom- gy,
plishied, or fully accomplished. If. because of special circumstances, a perfor-

mance component was rnt applicable, place an X in the N/A box: —
Resource Person

' LEVEL OF PERFORMANCE

~
&
&

=
Q QS

Yy
%

Specific information to be provided about Patty's condition Included:
1. that Patty was @ polio VICHM ..o fiiii v

2. that Patty has limited use of her right arm ... ... iiiiiiiii

3. that Patty has a noticeable limp in her right G .o s

4. ihat Patty has limited endurance in certain.things ............ .
5. that Paity experiences some difficulties because of her condition (e.g.

carrying ticoks, opening doors, walking on ice and snow) ..........
6. when and how to offer Patty Help—without offending her pride or need to

be independent ... ........... . iiIiIIIIIIl e

7. how Patly's performance in the laboratory will be affected by her:

a. limited Use Of Her Fght @rmi .. ... il iiiiiii i

b. limp in herrightieg ................. L iiiiiiiiiioe

C. limited BNAUIENCE ... .« il il e

Other information to be provided about Patty included:

8. her sports activities (swimming; bowling, ping-pong) ..............

10. her goal of finishing school and being self-supporting ....c.ciiiios
1. an emphasis on feelings, interests; etc.; that Patty shares. with other
Plans to set an example of acceptance inciuded:

12. treating Patty like other students in the program .............. ...

13. reviewing openly with Patty the extent of her handicapping condition and

its effect On PerOrMEaNCE & 1. ...t ie i

00 OO0 oo ooo oo oood
OO0 00000 ODO 0o oooo
O L I I o A
D0 OO0 000 oo O o ooab

14. involving class leaders in setting an example of acceptance .........




Activities were planned that would provide students with the opportu-
nity for:

15.

20.

having meanmgful striictured contact with Patty ...................

. cooperating by making individual success dependent on others’ success

actingina vanety of roles (e g.,in group d|scuss|ons panel discuscmns
peer tuioring) ... ...... ... LD

. seeing that Patty has knowledge and skills to share ...............

overcoming stereotypes concerning persons with exceptional needs

realizing that they share goals, feelings; and interests with Patty

Plans to help Patty deal wnth her feellng of |solat|on mcluded

21.

22,
23.
24:

identitying other persons with exceptionat needs in the program; institu-
HON; OF COMMUNILY . .. ..ot

putting Patty in touch with these persons = ::......................
encouraging Patty to join appropriate Organizations ................

sncouraging Patty to organize an appropriate SUpport Group if necessary

N

NN

00O
U004 OOooo oo
oogd oooo

UUgoo OOogoo

Y

a

IR

Level of Performance All iterns must recelve FULL or N/A responses If any iter receives a NO or PARTIAL
response: revise your plan aceordingly or check with your resource person if necessary.
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Terminai N In an actual teaching situation,* promote peer acceptance of exceptional

Objective students:

As part of your duties as a teacher, promote peer acceptznce of students with
exceptional needs. This will incluije—
informing students about their peers with exceptional needs

setting an example of acceptance

providing activities to ailow students to interact; cooperate; and relate to

one another

e encouraging student support groups

NOTE: Due to the nature cf this activity, vou will need to have access to an actual

teaching situation over an extended peno” of time {e.g., one to three weeks).

QA,S, yoq P‘%’,fp{m each of the above activities; document your actions {in writing,
on tape; through a iog) for assessment purposes.

Arrange in advance to have your resource person review any documentation

you have compiled: If possible; arrange to have your resource person observe at
least one instance in which you are actually conducting activities to promote

peer acceptance of students with exceptional needs.

: F'eedba'ckr Your total comgetency will be assessed b/ your resoarce narson; using the

Teacher Performance Assessment Form; pp. 27-28.

" 2 J

Based upon the criteria specified in this assessment rnstrument your resource

person will determine whether you are competent in promoting peer acceptance

of exceptional students:

; “For a definion of actual teaching.situation,” see the inside back cover.

25

O
-,

ERIC

Aruitoxt provided by Eic:



NOTES
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TEACHER PERFORMANCE ASSESSMENT FORM

Promote Peer Acceptance of Exceptional Students (L-6)

Directions: Indicate the level of the teacher’s accomplishment by placing an X

in the appropriate box under the EEVEL OF PERFORMANCE heading. If,

cabie. or impossible to exectite, place an X in the N/A box.

because of special circumstances, a performance component was not appli-

Name

Date

Resource Person

The teacher informed students about peers with exceptional

Th

6:

. giving accurate, U. .ciased information about the exact nature of the

e

8.

students’ exceptional conditions ... oo
telling students about the extent of the exceptional conditions . .

telling students about the probable effects of the exceptional condi-
tions on the students’ performance in the program ... .. e

teacher set an example of acceptance by:
treating students with exceptional needs like other students in the

DEOGIAM -+ e v oo oe et 2D i i i T Dt

sviewing perly with sach student with exceplional needs the
extent of his/Her condition and its effect upon performance ....

involving class leaders in setting an example of acceptance . . ..

The teacher assigned activities that would provide students with
the opportunity for: e :
9. having meaningful, Strictured contact with peers with exceptional

10.

1.

12:

RBEBUS . v ol i e

cooperating, by making individual success dependent on others’

e I S

acting in a variety of roles (e.g.. in group discussions; panel discus-

5ions, peer WHOTING) ...l ii il

sesing that stiidents with exceptional needs have knowledge and

SKIS tO SHATE ..« . ool il Iii il

0-01 O
]

LEVEL OF PERFORMANCE

/V/“q 1
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13. overcoming Stereotypes conceérning persons with exceptional
O NBEAS ...

i4. realizing that they share goals, feelings, intérests, tc., with peers
with exceptional needs . ........... ... i

The teacher encouraged student support groups by
15. identifying other students or persons wnth exceptlonal needs in the

program, institution, or communlty ..........................

16. putting stidents with exceptlonal needs in touch wnth these per-

SOMNS . i e e e e

17. encouraging students with exceptlonal rieeds 1o 1om approprlate

Organizations .. ...

18. encouraging students wqth exceptaonal reeds to orgamze appro-
pridte support groups if necessary ..............0.. il

DO OO w4,

O O

%bé s

N

Ll

O U oo o
)

O O O
i}

IN|ain]

ﬁé}',.‘

0O O o

O Ol

Level of Performance: All items must receive N/A, GOOD, or EXCELLENT responses. If any iterm receives a
NCNE, PCOR. or FAIR, response, the tedcher and resource person should meet to determine what additional

activities the teacher needs to complete in order to reach competency in the weak area(s).
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® . BOUT USING THE NATIONAL CENTER’S

PBTE MODULES

Organization

Each module is designed to help you gain competency ina
particular skill area considered impartant to teaching suc-
cess. A module is made up of a series of learning experi-
ences, some providing background information, some pro-

) practice experiences, and others combining these
vo functions. Completing these experiences should en-
able you to achieve the terminal objective_in_the_final
learning experience. The final experience in each module
always requires you to demonstrate the skill in an actual
teaching situatior 1y

situation when yi intern; a student teach-
er, an inservice teacher, or occupational trainer.
Procedures - ] ]
Modules are designed to allow you to-individualize your
( r education program: You need to take only those
id dy possess.

complete it. Therefore, before
should carefully review (1) the introduction, (2) the objec-
tives listed on p: 4; (3) the overviews preceding each leam-
ing experience, and (4) the final experience. After compar-

g9 your present needs and competencies with the informa-

in these sections; you should be ready to

g decisions: , o

have the competencies indicated and
ire module

tion you have read in
maker one of the follo
e That you do not

e Thatyou are < nt in one or more of the énabling
objectives lezding to the final learning experience and,

thus; can omit those learning experiences_
e That you are

That you are already competent in this area and are

ready to_compiete the final learning experience in
_ order to "test out’ : S
* That the module is inappropriate to your needs at this

time
When you are ready to complete the final learning experi
to an actual teaching situation,
 the necessary arrangements with your resource per-
son: If you do_not compiete the final experierice SUCcess-
fully, meet with your resource person and arrange to (1)
repeat the experience or (2) complete (or review) previous
sections of the module or other related activities suggested
by your resource person before attempting to repeat the
final experience: , o
Optionis for recycling are also available in each of the
learning experiences precedin
time you do not meet the m i el of performance
juired to meet an objective, you and your resource per-
activities to help you reach comp@-
(1) completing parts of the module
epeating activities, (3) reading sup
or completing additional act
urce person, (4) designing your own
5t (5) wmplme other activity

your resource person. \

/

Terminology [ -
Actual Teaciing Situation: A situation in which you are
actuglly working with and responsible for teaching sec-
ondary or postsecon

dary or postsecondary vocational students or other oc-
cupational trainees. An intern; a student teacher, an in-
service teacher, or other occupational trainer would be
functioning in an actual teaching situation. If you do not
have access you are

e access to an actual teaching sitoation when you are
taking the module; you can complete the module up to the
final learning experience: You would then complete the
tinal learning experience later {i.e., when you have access
to an actual teaching sitaation):

Alternate Activity or Feedback: An iten that may substi-
tute for required items that, due to special circumstances;

you are unable to complete:

Occupational Specialty: A specific area of preparation
within a_vocational service area (e.g., the service area
Trade and Industrial Education includes occupational spe-
cialties such as automobile mechanics, welding; and elec-
tricity). T

Optional Activity or Feedback: An item that is not re-

quired but that is designed to supplement and enrich the
required items in a learning experience. )

Resource Person: The person in charge of your educa-
tional p m (e.g:; the professor, instructor, administrator,
instructional - supervisor, cooperating; srvisingy/class-
roori teacher, or training supervisor who is guiding you in
cornpieting this module). . ‘
Student: The person w
struction in a secondary,
program.

cultural education; business and office edL
ing and distributive education, health occup

tion, home economics education, industrial arts education,
technical education, or trade and industrial education.

You or the Teacher/Instructor: The person who is com-
pleting the module.

Levels of Performance for Final Assessment
N7A: The criterion was not met because it was not appli-
cable to the situation. : o ) B
None: No attempt was made to meet the criterion, al-
though it was relevant. )
Poor: The teacher is unable to perform this skill or has only
very limited ability to perform it. o
Fair: The teacher is unable to perform this skill in an ac-
ceptable manner but has some ability to perform it.

G

Good: The teacher is able to perform this skill in an effec-
tive manner.. R
Excellent: The teacher is able to perform this skillin a very

effective manner.




Titles of the National Center’s Performance-Based Teacher Education Modules -
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tegory A: Program Planning, Development ana Evaluation

Prapare for a Community Survey
Conduct a Community Survey

|

Qrganuze an Occupational Advisory Commuttee
Maintan an Occupational Advisory Committee
Of

!

Conduct anOccupational Analysis
Develop a Course of Study
Develop Long-Range Program Plans
Conduc! a Stu Follow-Up Study
Evaluale Your Vocational Program

T
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Category B: Instructional Planning

Determine Needs-and Interests of Students

Develop Student Péridrmance Objectives

Develop a Unitof Instruction

Develop a Lesson Plan

Select Student Instructional Materais - .

Préi);iré Teacher-Made Instructional Maternals
egory C: Instructional Execution

Direct Field Trips.
Conguct Group Drscussrons P DISCLISS!OHS and Sy
Employ Brainstorming, Buzz Group. and Question Box Techniques
Drrect Students.in jasfticting Other Students

Empioy SMufifion Techniques

Guide Student Study __ _

Direct Student Laboratory Experience

Appiying Problem-Soiving Techn:ques

Employ the Praject Method

0 Iniroduce alesson

-11  Summarnze a Lesson

212 Employ Oral Questioning Techriques

-13  Employ Reinforcement Techriques

C-14 Provide Instruction for Slower and More Capable Learners

C-15  Present an lllustrated Tak -

C-i16 Demonsirate a Manipulative Skil___

C-17  Demonstrate a Col or Pnncipte

C-18  Individuahze Instruction

C-19  Employ the Team Teaching Approach - -

C-20 Use Subject Maiier Experts to Present Information

C-21  Prepare Bulletin Boards and Exhibils.

C-22  Present Information with Models. Real Objects. and Fiannel Boards
C-23 Preseniinformation with Overhead and Opaque Matenals

C-24  Present Information with Fimstrips and Shdes

C-25 PresentInformation with Fi
C-26  Present Information with Audio Recordings R

Present intormation with Telewsed and Videotaped Malena!s
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c-27

C-2B  Employ Programmed Instruction

C-29  Presenl Informa halkboard and Flip Chan
c-30 ]

Category D: lnstructronal Evaluatlon

Establis!
Assess Student Performance: Krnowledge
AS5@55 Student Performance: Allitudes
Student Performance " Skills

HeleXoYeloRel
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I
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n
Evaluate Your Instructonal Eﬂec'lveress

Category E: Instructional Management

Project Instrucional FesourceNeeds . ...._____
Manage Your Budgeting and Reporing Responsrbillnes
Arrange for Improvement of Your Vocational Facilities

Manage the Vocational Caboratory
Combat Problems of Student Chemical Use

‘mmm\mmmm‘mm‘m
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F-1 Gather Student ana stng Formal Data Collecnon Tecthuas
F-2 Gather Student Data Through Personal Contacts

F-3 Use Co 1o Heip Meet Student.Needs —
Ela

F-5

Provide Inlormation on Educahonat and Career. Qpponunmas
Assist Students in ApRlying for Employment or Further Education

tegoryG School-Community Relations

Develop a School-Community Hetatons Plan.lor Your Vocallonal Program

Give Presentations to Promole Your Voc | P

Develop Brochures to Promote Your Vocational Program

are Displays 10 Promote Your Vocational Ribgram..___._ .

Prepare News Haleasas and Arucles Concerning Your VOC&IIOT‘B' Program

Artange for Television and Radio Presentations Concerrming Your Vocational
Program

Conduct anQOpen House -

Work with Mémbers of the communltv

Work with State and Local Educa

'
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-10  Obtain Feedback about Your Vocational Program

Category H: Vocational Student Organization

H-1 De nal Philosophy Concerning Vocational Student

"~ Organ ons - N
H-2 Esiahlsh a Vacatonal Stugent orgamzahon S SO

H-3 Prepare Vocational Student Or rs for Leadership Roles

H-4  Assist Vocational Student Organization Members in Develop
H
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Assist Vocational Student Organization Members in Developing and

- _ Financing a Yearly Program ot Acvites____ .
-5 Supervise Actvilies of the Vocational Student Orgamzahon

H-6 Guide Participation in Vocational Student Organization Contests
Category I: Professional Role and Development R

Keep Opto DaLePro'asslona"Y
Serve Your Teaching Prof

Develop an Active Personal Philosophy of Education

Serve the School and Commumnty__

Obtan a Sunable TeachingPostion |

Provide Laboratory E Prospective Teachers

Plan the Student Teaching Expenence

Snipervisa Siudéent Teéachers "
Category J: Coordination of Cooperative Education

Estabiish Guidelines for Your.Coopérative Vocanonal Program N

Manage the Attendance. Translers, and Terminations of Co- Opgtudants
Enroll Studentsth Your
Secure Training Stations for Your Co-Op Program
Piace Co-Op Studeats énthe Job

Develop the Traiming Abllly of On- lhe-.lob Inslruclors
Coordinate -
Evaluate-Co-Op- Sludems On-the-Job Pertormanca
Prepare for Students’ Related Instruction
Supervise an Employer-Employee Apprecmnon Evant

Category K: Implementlng Competency-Based Eau(:ﬁtlon (CBE)

T
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Orgamize me Contem for a CBE Program -

Or your Ciass and Lab to Install CBE

Provide Instructional Matenals for CBE_ .
Manage the Daily Routines of Your CBE Program

Guide Your Students Through the CBE Program o
Category L: Servirig Students with SpeclallExceptlonal Needs

t

xxlx?xwxx

h) |

Prepare Yoursell to Serve Exceptional Students
gnose Excepbonal Sludams

Pravide Approbfiale In
Modity the Learning Environment for Exceptional Students

Pr Peer Acceptance of Excaptional Studants

Use instruclional Tachniques 10 Meet the Needs of Excepnoﬂal Sludents
Improve Your Communication Skills

Assess the Progress of Exceptional Students —- .

Counsel Exceptional Siugenis with Parsonal-Social Problems__

As5151 Exceptional Studs Developmg Career Planning Skills
Prepare Excephional 5t ployabi '
Promote Your Vocanunal Program wrﬂ1 Exceptional Students

Category M: A Istlng Students in Improving Their Basic Skills

1 A55|sl Students n Achieving Basic Reading Skills —. .
2 A Students in Developing Technical Reading Skills
3 Assisi Studants in Improving Therr Wriling Skills.

-4 Assist Students in Improving Th C

5 Assist Students in improving Therr Math Skills
M-6 A entsin lrriprcvmg Thair Survival Skills

nemeo PUBLICATIONS

Student Guide to Using Pedormance-Based Taacherf.aucnhnn Matenials .
Hesource Person.Guida 16 Dsing Performance-Based Toacher Education Materials
Ginde 10 the Imble tation of Parionnance-Based Teacher Educanon
Pertormance-Ba!

Vocational Education
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For information regarding availa

ity and prices of these matenals contact—mwm American Asmlaﬂon for Vocational instructional

Materials, 120 Drittmier Engineering Center, University of Georgia, Athens, Georgia 30602, (404) 542-2586

32 ISBN 0-39606-127_
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