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Thls module |s one ot a senesot 1”27 performance based teacher

hose modules are based werg |denttt|ed and verified
1 resgarch as being importaht to successtuf vocational
g at both-the secondary and postsec I
struction, The modules are suitable for the-pr

! n
struction. the mo aratlon‘ot teachers
and pther occupatlonal trainers m all occupatronal areas:

Each module provides learnmg expenen’t:es that tntegrate theory

~ X A

and application; each culmtna les wnth cnterion referenced as-

1anc
the specmed competency. The matenals are deslgned for usepy

teachers -in-training working lndivrdually or in groups under the

. direction and with the assistance of teacher educators or others -

. 1 & ois. Resource persons should be skilledin
the teacher competencies being developed and should b thor-
oughly oriented to PBTE concepts and procedures befdre usung

these matenals

o —

Early versions ot tho materials were dei)eioped by the National
- Center in copperation with the vdcationél teacher education tacul-

ties at Oregon State University and at the University of Missoori -
Columbia ;Preliminary testing of the materials was conducted at

. Oregoft. S?ate University, Temple Unn’/erérty and the Unrverslty of
Mlssourl

Columbla :
Followtngprellmrnary testing; mapr révusron of all materials was

performed by National Center staff, with the assrstance of nomer-
ous consultants and visiting scholars from throughout the country

AN
Advanced test|ng of the materials was carfed out with ass|stance
of the vocational teacher educators and students of Central wash-

-ington: State College*

Cariada; ORIahoma.State University; Ftutgers University, New Jorr -

sey; State -University Coiiegefat,Buftato,i New York:

ark empla

_ Pennsylvanja; University of Arizona> University of
) Mlch|gan-fllnr University of Minnesota-Twin Citigs; Uniivarsity
of Nebraska-Lincoln; University of Northe 'rn Colorado; Univer-

sity o ssee

f-’msburgh Pennsylvania; U

of Tennessee-' Uni-

’

versity of Vérmont; and Ytah State Un

otoradchtate Umversrty FerrrsStataCotr“-w'-- R

for mesémc&a@nsem@eaehers:—aswetl"as'bustnessﬁn“dﬁs;
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try-labor-trainers; t6 meet a wids variety of individual needs and

|nterests The materials are intended tor Gse by un|vers|t|es and

thns. pcal ‘education. agéncies; and others responsmle for the
professional development ot vocational teachers and other-occu-

pational trainers.

L.
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The PBTE curriculum packages in Categnrl

J are procf icts

s of_a sustained res)earch and development effort by the National

_.Center's Program for 'Professional: Development for Vocationat
< Education. Many lndmduals 7lnst|tution§' and agericies partitipat-

n vision,
very slgnmcant tramrngmatenaIsL Calvin J. Cotrell directed the
" vocational teacher competericy research study upon which these
modules are Fased and also directed this curricutum develor men‘it

« The first pablished edition_of the modules found wudespread use
nationwide and in many aghier countries of the world. User feed-

back from such extensive use, as well as the passage of
called for thegpd got the contem resources; and ﬂ[ustratuons

have been add AP e saries, cowermg the a;ezs of servnng
stiidents with special/exceplional needs, im ) studen
basic and personal skills, and implementing com p
education. This addition required the &rticulation ofcontent among *
the orlglnal modules and those of the new categorres T

’Recognitoon is extended'to the following individuals for thair roles *
in the revision of the original materials.t Lois G. Harrington, Cath-
.erine C, Klnga itch_and Michael E. Wonacott, Pregram Associ-.

of the original

‘ates: for_revision of content : .and.resources;. Gheryl M. Lowry, -
Research Specialist; for illostration specrticatrons and Barbara .
Shea for art work, [Special recognition is exténded to George W,

ks

the_program from 1972 - 1974. Over 80 teacher educators pro- fr'ggﬂ C'tjl'on Sgczgcm' at AAVIM. for supervision of the module R
vided input in development of initial versions af the’'modules; over 4 o~ )
2, 000 teachers and 300 resource persons in 20 universities, col- ° ' 7 " Robert E Ta"lor v
leges, and postsecondary institutioris used the materials and _ - Executive Direcior ~
pro ed teedtgack to the atlonal Center for revisions -and - . The Nat|onal;Center for Researchin -
refinement. - e _ : Vocational Education »
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sion is to increase the ability of diverse agencies, institutions, and . S -
orgapizations_to solve educational problems ralating to individual .. - ._The American Association for Vocational Matenats
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Z . L ¢ dnljmnsm,vocatronat and technical education in the United States
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" Assigning grades 1o students is probably the least
popular task that vocational teachers are required to
. perform. However, this act has tremendous impact
upon students in terms of how they feel about them-
selves and how employers feel about them as po-,
tential employees. i
_ Grading studenss is a crucial part of your:job as
an instructor. It is an activity that consumes a.great
deal of time and energy. While_there are continued

Students will be more willing. to work within the
able. They are more likely to accept your judgments
itdhe process is an open ore and is’ clearly fair and
equitable; ° i .

Py

. in addition, valid grades,can provide students with

-valuable information about their progress and
achievement.- Your competence in student grading

can thus make an important contribution to the

valls for abolishing grading, it is still very-much with- - -teaching/learning process. e

usrand has-important functions in education.
. The evaluations and Judgments of vocational

_teachers should do more than'simply-place students .

in corvenient categories. They can provide.a valid
- basis for important decisions by the students_them-

selves and by others in our technological society.

- Jf you have a well-thought-out basis for grading,
you will need to spend less time on grading and will
havé greater confideqce in the grades you assign.
Using educationally sound methods of evaluating
students.and accurate procediires for record keep-
ing and computdtion wil also help you to make
grading a less time-consuming task. And.it will help
you ensure that the grades you do assign will ac-
“ourately reflect students’ abilities and efforts in your
class. SR : a

o &
""" This module is designed to help you 16 develop a

" basis for assigning grades to students and to devise

efficient procedures for arriving at grades. It de-
scribes a variety-of evaluative and computational

techniques and will give you skill in employing these
techniques in order to, assess sevetal aspects of

students’ occupational performance.
NOTE:"The approach to grading presentea in this

module focuses on grading in conventional voca-
tional-technical . program. structures. Determining

grades in programs that are not based on time limits
or grading periods {e.g., competency-based educa-
_tion, qr CBE, programs) requires a somewhat differ-

- grading system if it is understandable and. justifi- .

> ent approach. ‘This skillis covered in Module K-3,

_ :Orgariize Your Class and Lab to Install CBE. .




AB@UT THIE MODULE Ry

: Objectlves .

Terminal Objective: in an actual teaching situation, de
termine student grades. Your ‘performance. will be_as-
sessed by your resource person; using the Teacher Per-
formance Asspssment Form, pp. 35-36 (Learning Ex-
penenca III) .

1. After complettng the required reading, demonstrate
knowledge of the functions_of grades and the tradi-

tional systems of grading (Learning Experience 1).

gv !

mance ot those teachers (Learning Experiance ).

Pféféﬁtii§iié§

In order to compiete this module; you must have compe-
- -—tencyin-establihing student performarice criteria. if you

' _ do not already have this competéncy. meet with your

*  resolrce person to determine what method you will use

to gain this skill. One option Is to complete the |ntorma-
; tion and practice activities in the following module:™

e Establish Student Performante., 6ntena. Module
D-1 4

Q
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Given-case- studies-describing-how-vocational-teach- - -
ers determined student grades, critique the perfor- -

Resour..es

A list ot the outside rasources that supplement those con- .

tained within the module follows. Check with your re- -

source person (1) to determine the availability and the lo-

cation.of these resources, {2) to locate additional references

in your occupational specialty, and (3) to get assistance

in setting up activities with peers or observations of skilled

teachers, if necessary. Your resource person may aiso be
contacted if you have any difficulty with directions or in

assaessing your progress at any time.

Optlonal
Refqrence Bellanca,fJﬁamgs A Gradmg Wéshlng-
. ton, .DC:

{\ @pgtlonal teachar in your occupational speciaity .

experienced in determining student grades.with whom
you can consult .

tional Education Assaciation; 1977:

.t

JE— [ JE R

No outside resources

X Learnlng Experlence i

Requijred ' s

- An actual teaching ¢ situationin whlch you.can deter- B

mine stadent grades:

Aresource person to. assess your competency in de-
termining studgnt grades

General lnformatlon - oo

For mtormatlon about the general orgamzation of ‘each
performance-based teacher education (PBTE) module;

general procedures for its use, and terminology that is

common to all the modules, see About Using the National

Canter's PBTE Modules on the inside back cover. For more
in-depth information on how to use the modules in teacher/

trainer education programs, yoq may wish to refer to three
related documents: . .

' The Studént Guide to_Using Panbnnanca-aasad 7bachar
Education Matgrials is  deSigned 10 hslp Orient preservice and

inservica teachers and occupaIiOnal tralneis to PBTE in gen-

eral and to the PBTE materials.

The Resource Person Guide to Usmg Performance-Based
Teacher Education Materials can help prosps
persons to guide and assist figeservice and inservice teachers
and occupationai {rainers in
teaching. competericies through use of the PBTE modules. It

also includes lists of all the module competencies, as well as

a listing of the supplamentary resources and the addresses
where they can be obtained. .

The_ Guide. to the Inzolementaaonl of Perfonnance Ba{ d

-

Teacher Education is designed to help those who will admin-
ister the PBTE program. it contains answers to implsmenta-

... tion questions. possible solutions to| problems. and aite altematlve

courses of action. ;.

-

davelopmant of professional .
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Enabling After completing the required reading, demonstrate knowledge-of the func-

Objective _ fions of grades and the traditional systems of grading.

. . . " pa
e . &
L . /
Activity _ - i

] You will-be reading the information sheet, Grading Students, pp. 6-20.
'\’:. 1 J ] s

’

{ Optional You mgy wish to ‘read- the f&ii&ﬁiﬁg sypplementary reference: Bellarica,

Activity Grading. - : :
_ 2 - ¢ : R P E

'

Actiyity experienced in determining grades to discuss the m;étﬁacE he/she uses.

’ . t

y

Jditional systems of ’giﬁdiﬁé by completing the Self—Cﬁgick, pp: 2124
N . . . ( -
»

You will be evaluating your competency by comparing your completed Seif-
. Check with the M’odél Answers, pp. 25-26.

. P

, i 6’p"ti’d’riéi * . You may wish to consult with a teacher in your occupational specialty who is -

You will be demonstrating knowledge of the funictions of grades and;the tra-

-

%)

4



— T~ "the giving of grades as jGst a time-consuming task
_ that's part of your |- b. Gradec do have'a vital and

:

In most teaching situations, grading is an established_ part.of the teacher's

responsibilities and one for which every teacher must be prepared. For infor-
< mation about why grades are used and the different systems traditionally
used to determine student grades read the following mformatlon sheet.

'GRADING STUEE?&TS

Perhaps you have always thought of grades aszn
inevitable part ot instruction and have never consid-

ered why they are important or useful. AS a student,
you may have thought of grades only as something

to anticipate or to dread; depending on your own
innate abilities and the amount of studying you did
for a particular course. _

As a teacher or prospectlve teacher you may vuew

they have many basic functlons
They are ‘Useful m makmg placement de |ons

and in administering an instructional program: Grades: :

are used as a basis for promoting students, selecty

ing students for special programs, placing them in.

advanced or remedial classes; and.groupimg stu-
dents who have similar interests; among other things.

Grades have a guidance furiction. Stidents and‘

counselors can- refer to grade reports in gdeciding

* whether students are interested in or prepared for a

given career. Grades are a good sfarting place for

_ helping students evaluate their strengths and weak-

nesses and for planning an instructional program to
develop students' abilities. .

~ Grades can also proyide motivation_ for students
to learn. Some eduicators feel that grades should not
be used for motivation: They feel that this encour-
ages students to work for rewards. rather than for

knowledge. Othersseel that an emphasis on grades
Creates so much anxiety and frustration that it im-

pairs student learnirg: Grades-can be overempha-
sized; but-when properly used; they can serve as a
positive motivating factor by keeping students aware

their progress and rewarding them for this prog-
ess. .

7

Keeping stlidents appraised of their progress on
a regular basis is another function of grades. Stu-

dents need to know whert they are successful be-
cause stigcess has'a. yiesuttvezmtluence on student
growth. Likewise, students need to know when thev
are doing something wrong so they will not continue

to practice incorrect procedures: Grades, if awa-3ed
on a continual basis; can help students keeﬁyaaiﬁé'ré
of their achievement or lack of achievemient.

Besi-les informing students of their acnieverment, -

grades communicate information to outside audi- .
ences. They tell parents; employers, and others
whether a student is mecting the objectives of a pro-
gram:

In essence, grades are meant to translate perfor-

“‘mance._into symbols. understooc by the people to

whom hey are reported.

el
»

LV
|
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There are two categones of grades that are of Whlle the flrst category of grades may vary qunte

concern to most vocational instructdrs: (1) grades widely .among_teachers and among Schools, the
\that the teacher gives thé student during a marking  second category of grades is usually upiform within
- period and (2) grades that the teacher reports to  and among must institutions. There may be modifi-

outside audlences every six to ninz weeks or at thé  cations,; such as pluses and minuses or decimal in-

[T —

end of 4 quarter or semester. S . . tervais, but the basic system is usually an A, B, ‘C,
: D,Fora humeriCél!y equivalent 4, 3, 2, 1, 0 system.
e e ' : - / : .
Grading Systems ‘ : e i
Grades represent judgments that a teacher makes Your grading system should be compatible and

about students’ achievement of the performance - consistent with that of the institution so that the eval- *
-.--objectives--and- specnflc criteria-within-a-course.-A. ——uations-students.receive_during_a grading periodcan

grading system is a way of arriving at and reporting be easily converted to final grades and recorded on .

those judgments so that they are meaningful to oth- the Of‘fICIal report form used by the school or college

ers. You should not select a grading system arbi-

e |dent| al.
trarily, but should consult administrators, teachers, .. I;iaocvtve)\l/(el: rt:: tvv‘\llgnstytsc:eur:: gece:ml?:tabtlen of s(ev-
employers, and students to determine what type of 14 grading sybtems, rather than a single system.
grade reports they need. . For instance;.you might want tp use written com-

fentthe-institutions———

Gpen and complete communication with_ stu- menis or Skili reports 1o su
dents is crucial if grades’are to provide feedback required grade repotts. Although your system must
and motivate students to learn. Students need to conform to institutional policy, there are several types
know what performance objectives they are respon- of gradinig systems that are compatible with the tra-
sible for _and how their performance will -be con- ditional A, B, C, D, - or 4, 3, 2, 1, O reporting system.
verted into grades. They need tgfquvyﬁwlgen they .

will be graded | nd what influence each ndividual  Traditional Marks
grade will have ¥n "their final grade:. Students will

consider their grades fair and reasonable only to the Tradctlongt marks are commonly used to grade

extent that they understand precisely how their grades tests quizzes, and written work. They can also be

are deterrgined: . used to ‘grade laboratory work and out- -of-school
S R performance: However, it is crucial that you estab-

. Inpt.t from other mstructors in selecting a grad- lish -and follow clear criteria when assigning tra- -

ing system is essential if sSequenced or related vo- ditional grades.

cational-technical courses are taught, cooperatlvely ) [
by more than one instructor. If student grades are The school or college will usually issue guidelines
based on evaluations from different teachers; a uni-  describing ! thé type of work each grade represents.

form grading system should be adopted to avoid  Forexample:

contradic®on, confusion, and misunderstanding on A = Excellent: work—Student's work ‘is of the

~ the part ‘of both students and teachers. highest quality in the class: All work is com-

“Your . occupatlonal advisoi'y committee -should—- -~ ---Pleted on time and in a superior fashion. The
student does work beyofid that which-is-re-————-

also be consulted to_get their recommendations -
‘concernlng how students will.be graded. Members N quired for the class.

of the'committee are knowledgeable about the rel- B = véry gaod work—-Studeﬁts wbrk is generally :
_ ative importance of performance criteria ip terms of completed op time. The work is very accept-: :
* actual job skills. They may have suggestions about able but is not as thorc sgh or precise as A-
the types of grades that would be most helpful in level work. Most of the work assigned in the
mformlng employers of student achievement. course is completed: - . .
Moreoves, your sctiool or college has its own " € = Average work—Some of the work is com-
- grading policies, and you need to be familiar with pleted on time and some of the work is late.
these when seIectlng system you will use in yoir ‘The quality of the completed work is accept-
own class. Does your ih3titution require.{etter grades? . able but does not exceed fair standards of ex- -
- Do-you-have'to-give-written-final-examinations?- When- ———cglience: The student ntten-does-not complete ————
are grade reporting periods? What types of student " . all the work assigned.
evaluations may be used to: determlne student .
grades? -
1y




POor work—Work is riot gompleted on sctied-
ule. The quality of ‘work is barely acceptable;
Much of the work is not completed:

Fhilure—Work is unacceptable and often not
. completed . -

. In some cases, percentage rangés may be used
instead of letter grades to denote dn‘ferent stan-
dards of performance: i

90% to 100%

U‘.

Excellent work

® B0% to 89% Very good work’
e 70% to 79% = Average work
3_ 60% to 69% = Poor work

: Below 60%-- —=-Failure- ——————— -+
If percentages are used |nstead of.letter grades they
shouid correspond to any percentages established
iy the school or college

<

\

Many'tlmes teachers want to |nd|cate progress to .

students more preciseiy

than traditional letter grades

permit, because considerable variation_may exist

X . . -

- for example the measuring. of a roof rafter. It must

be measured and cut properly to be used in a build-
ing. If it is cul too short; awarding it a grade of B or
C .will not make it acceptable. Or, consuder,eyaluat-

ing students’ attitudes toward customers: It is diffi-
cuit enough to judge whether attitudes are satisfac-

tory or unsatisfactory, let alone to divide them into .
five separate categorres (A through F). :

The S/U system canalso be used with mastery or

competency-based learning. Mastery learning re-
fers to a situation in which students must continue
to study and practice until they reach a minimum

‘evel of competency. Usually this level is compa-
rable towhatis acceptat:ﬂein an actual job S|tuat|on

For certain skills; the level of mastery requrred for
satisfactory performarice i§ excéllence rather than
just minimal acceptablllty For exampIe a student’s
performance in setting the t|m|ng of a car engine /&
satisfactoryyonly if the timing is perfect, or within very -
close tolerances. A pilot must land the aircraft safely
every time; not just 70 percent of the time; a crash

—-—-—--ceive-an-unsatisfactory-rating:

within a grade or percentage category. This;can be
done by adding pluses and minuses to ,Ietter grades

or by dividing up percentage categories. For ex-

ample: . .
A+ {98% to 100%) é = Exceptional work
A (94% 10 97%) =“Superior work
A- (90% to 93%)- = Excellent work
B+ (87% to 89%) = Very good work
B (84%to 86%) = Good work

And so on. : . -

If letter grades need to be converted to percen-
tages or vice versa, a uniform conversion scale

should be used for this purpose, and students
shouid be informed of how such conversions are
made. .

*Satisfactory—Unsatistactory

For individual pieces of work, both in the class and
in the laboratory, you may need to determine simply
whether the student’s performance does or does not

meet a certain minimal standard. In this case, you

N

should explain to students; before they attempt a
given task, what characteristics of performance dis-
tlngursh satisfactory (S) from unsatisfact -y (U) work:

For instance, a horticulture teacher might specify

that satisfactory performance in asexual propaga-
tion consists of rooting 8 out of 10 cuttings within

one month. Students who do ot root 80 pertent of

their cuttings within one month would, therefore re-

-S/U grades_are. most appropriate when it is ‘not
useful or possible to separate the quality of a perfor-

mance into more than two distinct categories: Take,
- ,

¥

is just not acceptable. In these c’ases an S can be .
given only for excellence.




. Unfortunately, some instructors use the S/U sys-
ter to avoid gradrng students conscientiously. How-

ever, since it is’often eventually necessary to. con-
vert S/U grades to tradrtlonal Ietter grades cnterla

be corverted to another. If only occasronal work is

graded S7U and if the criterion for receiving a1 S is
mastery performance; then Ss might be converted
to As, and Us to Fs.,

If S/U is used freguently, you will need to consider

many factors when converting these grades ta grades
of A; B, C, D, and F. You may need to consider not
only the fact that work was completed satisfactorily,

_'_but also_the difficulty of the work and the quantity of _

work completed. You may also need to consider the
relative importance of each task;completed and the
guality of the student’s performance. Points could be

assigned to such S/U work to simplify its being con-
verted to traditional grades.

student achlevement because they are specmc and

detailed: A studeni who receives a B on a welding
project;_for example, may_not know why the grade

was a B instead of an A. Parents may want to know

what their child needs to do to improve: Employers
will want to know which welding techniques the stu-
dent attempted and what a B means in terms of the

studenit's job skills. Employers may also be inter-

ested in knowing how well the student works with

others; follows.and give. drrectlons cares for equip-

" ment. and S0 on.

Wntten comments such as the followmg area good

w y for you to inform students, parents, employers;

~and others of how well the studenl performs and how

the student’s performance can be |mprov.ed

"Gerie's weldlng is very acceptable. He is carefol and,_

neat. However, he works slowly and would probably not
~ be able to do productlon welding: He also has difficulty
welding overhead and is not.able to weld satisfactorily

with a DC reverse polarlty electrode: Gene's welding of
light-gauge metals is improving and will-soen be up to

tion as & whole rather: than by individual

. It is much like the S/U. system, except that

students may elect to receive either a P/F grade or

a traditional letter grade in_courses (e.g., physical

educatron) that the school offers on a P/F basis: Cri-
teria for the pass/fail performance may be the same
as those for satlsfactory/unsatlsfactory _perfor-
fmance, or pass may be givgnfor all work of D and

above; as in the traditional grading system.
Written Evaluations

While few schools have a formal grade report that
provides for extensive written comments, there is no

reason that you cannot use written comments as a
supplement to the normal grade report

Many teachers contend that a primary purpose of
grading shouldbe the transmission of information.

. They feel that-traditional grades transmit very Irttie

——mfermation—beeaase—they do--not-explain— the stu-—

dent's grade in terms of performance
It you feel th|s way, usrn§ wrltten comments will

allowyou to explain why the student received a par-

ticular grade and how the grade should be inter-

preted. If the grade report-form_does not include :

space for written comments, you can attach a sepa-

- rate written evaluatign to the grade report:

Although written comments requrre a cansider-
able amount of teacher time, they are very helpful -

and worthwhile to students and others interested m

" industry standards He needs to continue working on
heat control. ,

a ertten comments must express YOUI' appralsal of

A___ 7

the student’s performance: They should be specific

enough to reflect the students accomplishments, yet;

broad enolgh to offer a general assessment of the
student's state of development:

Comments must also_be sufficiently. factual and
well-documented-that they are not subject to mis-
interpretation. Since student records, reports, and

" other information are heing opened to more and more’

federal legislation that regulates the type of infor-

audiences, you should be aware of current state and

mation that may be placed in student files.

. Skill Reports
Skill reports are checklists of competencres or ob-

jectives that are used to evaluate student perfor- -

mance. They -are more’ specific than the letter grades

on typical grade repo wts because performance in.

“laboratory skills is reported separately from other

types of performance, such as attltudes work hab-

its, and Cooperatlveness Sample 1 is an example
of a skill report.

Skill reports can_ be attached to the school's offi-

cia! grade report to clarify or supplement the re-

guired grading system: A skill report form;, properly
filledout and signed by the vocational teacher, can
be of great value to prospective employers.
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.~ “SAMPLE - .

“.- " 1LAB ACHIEVEMENT REPORT TSR

.
K

‘- ; .
Id . - N - 7 77‘7777;7 .
. Teacher ———— )\ —-— -

Grading Period
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Above!
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|

Abo
Aver
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a
I

Avera;gea
Averqgex i

| Average:
Below
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Y]
‘Below,
Aver
Below'

Above:..
Average

ShampooandRinse | X | [ x |+l 7
Finger Waves : , X :
Skip Waves- SR X I ' :

Aair cutting - | oo X - .
Hair Styling X | NN

Y
>
4 2 4
I

p_d
x
p_d

¢

, T;

<
Y -
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Self-Evaluation *

, _As a part of the grading system, you might ask - Successfully. After Students have given themselves

: students to_grade themselves. Teachers who have  a grade, they should be asked to expfain why they
used a self-evaluation approach to grading have  evaluated their performance as they did.
found that certain prerequisites are necessary for it p— . ' R .

to be successful.

_ First, students must understand that they are to
evaluate their own performance in an objective, ac-
curate manner. Second, students must learn to rec-
ognize various levels of achievement. You can pro-
vide students jwith models_or examples of various
levels-of performance (A; B, C; D, F, br satisfactory
and unsatisfagtory) to use in self-evaluation.

) A4t s A
For example, an. automotive mechanics teacher

. could show students a-vaive that has been ground S
correctly and give them Specifications and measure- _ o
- ments to use iff rating their own performance. | °

Or, the teacher could provide score sheets that

itemize each element of the required performance:.
Sample 2 is an example of such a score sheet. It
illustrates the type -of objective ‘guidelifies students’

" need in order to evaluate their own performance / A
- . ’ ~ _
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SAMPEE 2 : X

A

SCORESHEET

: Points

Aliowed | Earned .

1. Correct dimension—22 points

1
»
l
|
|

I\

»

-

a. Height at one end of beam
)."Height-at opposrte end-of beam

» J

a
b

c. Spread of legs-at one end vwdth ;
d. Spread of legs at opposute end, wudth

e. tength of beam »
f.. Beam extension beyond Ieg at one end

.- Beam extension beyond leg a},opposnte end -

2. Correct leg angles—30 points

a. 90 degree angle between beam and table top at

: one end

b: 90 degree angle betweerrbeam and table fop at
-opposite.end ' B

c: EQ!’,?!EE!’Q?Q,Q,’ legs at one end (equal amount
~ from centerjine -

d. Equal spread of Iegs at opposrte end

e. All four legs on floor, '

o Correct level on the. bottom of all four legs

3. Joint preparation; correct angles and flt-up—28
-points. .

a- Leg in beam; leg 1 o
b Leg in beam, leg, 2°

Leg in bsam; leg 3 - , .

Leg inbeam,.leg 4° ) )

Outside’brace at one end

Outside brace at opposlte end-

Inside brace at one end ‘

Inside brace at opposite end ' s

Screws proparly countersunk ’

thshing the sawhorse—20 polnts

a. Paint jobr i

b. Completlon of sawhorse within time scheduled

c. Ac;:urate bill of material ofi completed project

%

AN

- _:r:qi‘:.-w o 9\ p

F N

NN
»

y e
m‘

, o

3R I WY
&

-9

HWIN‘MIN L I SR

i -
& O

Y . , - Points Earned

e

Y
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Bl

7 5. General appearance (minus points for each

infraction)

" a.: Cracked, split, orchipped boards

. b: Excess wood adhesive 7
" c. Contact joint without adhesive .

_ & Wood grain running the wrong direction -4

.+ @ Screw and nail placement improper

Minus Penalty Points -

Total Points Earned

[ ,.A.,*’,}M-, '

Contract Grading

-

Contract grading allows a student to make a con-

tract with you for a particular scope of work and.to -

terms of the contract. Contract grading is most ef-
fective if you explain how the system works and then
give the student two or three weéks to.decide on a
contracs. While two or three weeKs may seem a bit

lonb, it is cruciaf tHat students understand the sytem
thoroughly before making a commitment.

receive a predetermined grade -after meeting the

_Several types-of contract-grading are.used, each -

offering rore or less freedom to the student and de-

manding different degrees of maturity and respon-
sibility. One type of contract lists the minimum re-
quirements that must be met by students to receive

a D or a C. Students who contract for a 8 are then
allowed to selegt (from a list of possible assign-
ments) the addilional assignments they wish to do.

Students may propose to complete special assign-

ments to receive arcA:
. Contracts are cumulative in that work that re-

ceives a low grade must be completed satisfactorily -

before the student®can receive higher-level,grades.

Additionally, all work is graded S or U. If any work.s
judged to_be unsaisfactory, the student is told why

it is unsatisfactory and allowed to revise:it until it is
acceptable. . .

If you use this type of contract grading; you must

be careful that contracts are not simply quantity-ori-

ented, but quality-oriented as well. That is, students

should not receive a 8 simply by doing more of the
same calibré work than students who contract for a
’C' . .

pszga,lsglt,giveg _students complete freedom to
do wHatever they choose in order to receive their
final grade. As the instriictor, you ask students to
write down what they plan to do for the grading pe-

-

Another type of contract grading irivolves student

riod: Then you review @ach students proposal and

tract grading is flexible and informal and very appro-

priate for postsecondary students. Most high school
students, however, are not_ able to plan a scope of
work without guidance from the teachex A
__Athird type of contract grading invoives variable
grade contracts. These are contracts that specify’
a_scope of work but allow students to decide how ' _

‘mdch-weight each type of-work-will-have. in-deter- .-

mining thair final grade. Students are free to assign

more weight to their strong areas (e.g.; class re-
ports) than to their weak areas (e.g., written exami-

nations) mgvnt@!i{;fﬁtqttheit final grade: Since the
teacher sets a minimum and maximum percentage
for each category of work; the student must dem-

onstrate at least minimal performance in each area.
. Variable contracts allow you to assess student _

performance on either a traditional (A; B, C, D; F) or
a competency (S/U) basis. Variable contracts may
be_incorporated into the S/U grading system by

satisfactory level of performance is attained.
Samples 3 and 4 are examples of variable con-

tracts for determining laboratory and related

classroom -grades. - :

You should realize that contract grading requires
more time than many other graging systems be-
cause each student’s grade is determined differently
according to_his/her -individual contract. Conitract
grading also takes more tims, if you allow students

to redo work until they are satisfied with their per;
formance. However, contract grading is highly moti-
vating to many students and gives them opportunity

to develop seif-discipline and personal responsibil-
ity.

q

letting students redo unacceptable work until-a—




SAMPLE 3

B : .
; . . .
[

LABORATORY VARIABLE GRADE CONTRACT

Instructions: Selact the percentags value you wish each of the following activities ,
. - to count for your quarter laboratory grade. You may choose any.value within the
e . " indicated limits, providing the total for all items equals 100%.&nter the percentage

) . value you select in the blank to the left of each item. Compl¥te both topies and
return them to the instructor. This contract i3 final and may.hot be renegotiated

2 ~ during the quarter. . .S

%Desired  Experiences to Be Evaiuated R
%  30%-60% Complete and accurate records of schobléabbratory

ot e T —and-on-the-job-experiences in-the.record book provide
%  10%—40% Laboratory work habits as shown on the-Co-op Stu-
) dent Evaluation Form complpted by the instructor
————%  10%-30% Laboratory performance tests; 5-10 will be given dur-
ing the quarter T

‘%  0%=15% Home Improvement Projects as approved by the in-

structor at the beginning of the quarter and evalua’ Adby the in-- -
structor before the final week : .
; .

Signature of Student - Date _Signature of Instructor . Date

P,

- I
)
i

- ' . ' / o
SOURCE: Rickard Gustafson: Montgomery County Joint Vocational Schiool, Clayton, Ohio.

kTl
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VSAMPLEA . X . . S
 RELATED CLASS VARIABLE GRADE CONTRACT

-

-t

]
] °

instructions: Select the percentagewalue you wish each of the following activities

to count for your quarter related class grade. You may choose any value within the

indicated limits, providing the total for all items equals 100%: Enter the percentage

value you select in the blank to the left of each item. Complete both copies and.
o return them to the jnstructor. This contract is final and may not be renegotiated
\ during the quarter. . .

Experlence to Be Evaluated - S

.l

~  %Desired

' . %  30%60% Announced and unannounced quizzes over faterial
. . = . ‘ .

_currently being studied .-

T~ "% 5%-20% Compiete and accurate class notes Kept in 1o6se-leal’
L " notebook provided oL : '
5%—15% .Oral and ritten _reports on articles in approved |
zines dealing with horticulture; two will be completed during the
quarter ' ’ S .
0%-15% Witten report on. a subject of special interest within the
field of horticulture A . . .
5%-20% Written Final Examination’ , ,
 §%-20% Relevant class participation ang behavior consistent with -
meeting the goals of the program  «~ & : o

Signature of ifstructor - Date

- i . ©

articles In approved maga-

-

N

- 3
. 5 § -
K -

Signature of Student Date

SOURCE: Richard Gustaison; Montgomery County Joint Vocational Sctiool, Clayton, Ohio:

Grade Conversion - ‘-

_ With increased use of pérformance objectives as
--a-basis for_rating_student -achievement, it is often -

3 . ‘ . . ) -‘.; . “:
. o . .

‘formance (.., at least average) or both (8.g.. at"

least average on seven out of nine-objectives).

§

|
v

necessary to convert the psrformance ratings a sti=" e minimal level of performarnice has been——:
dent receives during a marking period o grades that. identified. gr'ggg'salmlgft',eo;g;ggg %’}%’t‘%ﬁ% '
conform to the schools official.reporting system. | 5y par a student's performance exceeds of falls be-

One method of converting studenit performance to  low that lefel. -

grades is to use the course objectives to develop a

performaihge. checkiist. You could then . assign

imum acceptable Igvel of competence and higher

passing grades to Eu'dentQ who demonstrate a min-

grades to students
~Sample 5 is a checklist based on pefformance ob-
jectives from a unit of instruction on applying for a
job. Satistactory or passing grades may be defined
either in terms of the number of objectives com-
pleted (e:g:; seven out of nine) or theguallty of per-

7~

a

performance is better than-
minimal. / o

e S . . &
" Sometimes _the- criterla for successful perfor-

mance are not all equally important. If the critical

elements of the performance can be identified; sat-

isfactory grades can be assigned on the basis of
‘meéting theé critical criteria. Above-average grades

can be assigned on the basis of meeting the critical

criteria plus demonstrating skill in some of the less— ’

critical elements of perfdrmance. _
_ For example, if the most important element of tak-

“ing a dental impresslon is to obtain an impression

14 B

L4

I
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- SAMPLE5 = _ T | e
) . o 1 ; _
~ . h
. ¢ . ) . LI - ‘t" _ -
- ' LEVEL OF PERFORMANCE . ' 7 '
) | UNSATISFACTORY | “SATISFACTORY |- ‘ .z
iy ! - . ‘e _ o <
" - — & M o o~ -
E i - g § 8 '
,,,,,,,,,,,,,,,,,,,,,,,, T - & ? < 8 I '
In applying for a job, the student: . : _ : : -
1. developed a list of entry re- 4 1 ™1 O o
e e ..__quirements for five jobs . F_ﬂDD P AB -
- . PSS - b e .
2. contacted three ¢ sources ofxob ’ M Ml If-l Y/ [
a mformatlon ................. D D; D D v . ’
- 3 developed a résumé for a job 1 M/ e
- application ... #.......... ‘. D D D E] Df‘
4. wrote  ietter of application for ﬁ ] . ﬂ\a/ . -
s ajob..............._.....,.. | 3 D : .
. N . | Y ; R
, 5. fllled outa]'bb application formf o ’ s ' "
comipletely, accurately, and . rm e M 1 M . :
o .neatly e B D D D D D :
During a a simulated jo ,i(;arvlow, . ) : -
thestygent: .. =~ — - ) i - A
. 6. was dressed and groomed ’ ; "I e T vl B B
» , o
' neatly.;.;;........ cenedenes . D D DD D v g
T wasponsedandalei&.,......‘ Q Q ' g E Qi o . 7
8. explained his/ her quali- | I e e e o N r. S
. s " fications for the position ..... | G B . Q E g L X o
| "\ 9. asked for information about — = > SEERRRD IR
o . benefits and_advancement ... | < DD E] G _ I I
: _ o ’
. » ' o - ’ ,
‘t,h,azh,as,a,gls,ar,,@gtzqra,tqd@!imt@, then you might  is directly related to a quantity. Typing performance, - ‘
award passing grades to all students who take clear,  for instance; can be rated in tegms of the numberof

accurateimpressions. Above-average grades might  words and errors typed. Sample 6 illustrates "hoy .-
be assigned to students who also accomplush the typing performance can be converted to qualitatnve

task guickly and efficiently. . ratings or grades. :
‘Certain types of student perfarmance can e eas- . e o s
ily graded because thg quality of the performance B o A N
« i
l . -l 8 ° .




! SAMPLEG. ' p : ;
' S A | :
;= — — . _ .
v LT Thlrd Sémestor Wplng ] 7
‘ e .+ Lefter Grade Gross Words per Minute Maximum Errors. <
- - S L . (5 minutes) : o
' o A : 68 - -3 ; ,
B . - 61-65 . 3 ; .
of . v Q s ‘ 55:@ . - ‘ (’ 3 " L ]
‘7\1 : D D §1-55 L3 :
: “The minimum éécéﬁtéﬁie {evel of performaﬁce for a 5-minute test of straight typing :
e e e 18 51 WoOPdS-per-minute with.no-mare.than 3. arxorsHSmdentsmho-typelasterman_- e e e
. N the minimum level receive propomonately higher grades ) : L '
Cow ' : - SR S S : . 7
7 s 4 - . o » I
- . J . o \ .- - .

\
-

Even ¥vhen the éntena for successful perfor-
mance are not ‘quantitative, ratings .can be ex-
pressed in terms of a number or amount, and a table

can be developed for converting numbers to grades.

B Fot instance; if: the evaluations for a course consist
- of ten performanée rating sheets having ten items
each, each item could be valued at one point. Grades

could be based én the total number of points eamed

‘ out of a possible 106. . + " . ofice that a student’ final grade ;éﬂéczgg@gpa
. Typucally, the objectnves ofa vocational-techmcal of performance for the course (exami , quizzes, -
b cuu;gg -cagnot all be evaluated in the same way. [aboratory work, student Ieadership occupa--
’ Student laboratory experiences may be evaluated = ,tlonal expenence) KX
$ by process Qr product checkhsts Related c!assroom ’ < Fos A
» e . ; ¢
. t . 7 . © 13 . '1 . i - .
& Ai‘: : _ _, _ s — - - ,i,A _ RS :
- ; )
- e » 3
- / B .
- 6” - .
K !
, . R . ¢
s . S U -
- ) 16 19

: lnstruction may be ‘evaluated by wntten tests. On-

the-jcb performance may be evaluated by written

Y St

- reports froni on-the-job instructors. If student grades
are based on different types of evaluations, you cans

asslgn points to edch type of performance and de-

velop a table to convert overéll points to grades:

, Sample 7 is an example Qf how total. points eamed
in a cqurse'can Ke used to determine student grades. -

[}
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SAMPLE7: « '

Ay

-

GRADE BASED ON TOTAL POINTS

.. Written Exams (2 exams @ 150 points each) ; : ‘ ; '

-Quizzes (5 quizzes'@.20 points each) = B
Laboratory Work {15-observations @ 20 points each)
Student Leadership (5 observations @ 20 points each) .

R .. Polts-

100
300 -
100

Occupational Experience (10 observations @ 20 points each) . , 200 _

. S
- L3

L]

o

—%

Points
- 900-1600
800- 899
700—- 799
‘600~ 699
_ 0- 599

Grade

'an:Gm):

i

gl

. S

Points can be weighted so that they reflect the

. value or importance :of each type of performance.

For instance, in certain courses, laboratory perfor-
mance may be more important than written exami-
nations ongelated classroom instruction. If this is the

" - case, points for each type of performance. can be

B

2
ch

a

multiplied-by different weights, as shown in sample
8, so that laboratory performance points are more

valuable than points earned on classroom exami-

nations:_ ° ] :
-Notice.that in the method shown in sample-7;-lab-

oratory. perfomance_and performance on_written

exams contribte equally to a student's final grade—
each contributes 300 out of a possible 1600 points;
or 30 percent of the g’rédé.;,l’riﬁthéfwféightéd point

example, shown in -sample 8, however, 1aboratory .

rformance comprises 60 percent (120 out of 200
weighted points), while_examinations comprise only * -

15 percent (30 out of 200 weighted points), of the

student's final grade, even though the total number *

of paints for each type of evaluation is the same in
both examples. S
" The influence, .or weight, of each type of perfors

‘mance on a stadery's grade will depend on which
‘types of student performance you consider most im-
portant. For examgle; if the main objective of a’unit

' of instruction i to tune an qutom‘obile engine, a writ-

e Lo

Total Points Possible 1000

. .
e

ten exarmination would probably have less influente

. on the student's grade in the unit than the student's

- performance in doing a tune-up.

" One widely known mgthod of assigning grades to
students is that of grading on a curve. This method

distributes student grades on the basis of a.form
known as the normal curve (hence its name). The _
. performance of any one student iy a class is com- °

" pared.with that of the other studenits, not with pre-

7 ;

viously defined criteria or standards: In other words;

e @ e -

q |
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SAMPLE 8

»

LEW

- GRADE BASED ON WEIGHTED POINTS

Vo .

P .

- Type ot Evaluation

Written Exarrts (2 exams @ 150 points each)
Quizzes (5 quizzes @ 20 points each) ot

Laboratory Work

P (15 observations @ 20 points each) .

Student Leadership

FRr . i , [
- Occupational Experience

180-200

» 160-+179
140-149

. 120-139

< °

t

students are in compétition with each other fOi',?g’iiédé?.
and there will always be a predetermined percent-

age of A, B, C, D, and F grades in every class:

_It'is assumed in this method that the students in
the class are typical of all_students {i.e.; a “normat
distribution”) and that the teacher's tests and other

measures are so well designed that they will yield a
well-distributed _range of scores. Both these as-
sumptions are ’p’i'b’béb;ly false. '

A very simple and basic method of compuiing
grades on a curve Is to take the total points (or
weighted points) eamed by each student in the class

-and arrange the scores in order from highest to law-

the student's class standing.

" For example, in a drafting class with 30 students,
the grade distribution would be as-follows: ~

est. Then assign each one a letter grade Telative to

. _(5-obser- ations @ 20 points each)-——

(10 observations @ 20 points each)
» Total

4

< _ .. .. ‘Welghted
Points Weight

300 x 10r=

100 x .20

'~ 300 x .40

Points
30

100 x .10

v e

C 200 x
Weighted Points Possible 200"

~ L : i
N

' Relative - o .
_Class Number
Standing ’ ‘of Students

Top_ . 10% .3 N

Next 25% 7 :

Next 45% .14

Next 15% 4

. Bottom 5% _2

30 :

."" There are a number of serious deficiercies in this

Letter
Grade -
g;

mooOow

system of grading, in addition to the  questionable

assumptions already mentioned: For example; even
if the whole class Is very competent, some failing
and very low grades are still given. If the entire class

is working at a low level of accomplishment; three

students will still get As. :
“This*kind_of grading gives the prospective em-

ploydr {and the student) little or no information about

_students’ occupational skills. Grading on a curve_has

L)

r

S\

é!
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‘Iitt_ie juistification in vocational-technical courses. It is

described here because it Is widely used in large

university classes and,thus may seem attractive to
instructors who may want io apply it in their own pro-
. grams. — :

*

'Recording Grades -

. - .-

The method of recording s:udent grades that is

most efficient will depend on the grading systems

™ you use: The method you chdose should be well or-
ganized, clear, and convenient to use. You need to
be able to refer quickly-and easily to any given stu-

dent's grades and to understand exactly what you

_ meant by notations made at an earlier point.in the
- grading-period:-Your-recording systen should make ™
* it easy for you tQ review—and explain—~how you

_arrived at each grade: Your.system of. recording
- grades should also be in accordandé with any poli-
cies your school or college may have,  ° -

v .

_ Physically, a grade recurding system can take a

variety of forms: Index cards¥a loose-leaf notebook,
and the traditional grade book are options. Scme of
the forms shown in samples 1 to 8 can be adapted
“for record keeping by providing spate for_inserting
the student'’s grades and your comments. §ample’d
" is a partial example of how the welghted point sys-

¢3 ter Insample-8-could-be-adapted-for-record-kaep--———-
ing: This kindeof form could be reprodiiced in a louse-
leaf notebook; with one or more pages for each stu-
dent. i C, ‘ R

-
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GF%ADE RECCRDII\}Q FQRM Y

Name -

* . Class/Period - )
' Welght Points .  *Comments ~\

" Written exams @ 150 points.each B T T )

I Date Toplc Polnts.

-
\
\
|
x.
o
Q!
il
£ 4

[}

.

' Date Topic Points

| _ x .20 =
E 2 ] . i X 20 =0 ——=
3 . —— - ﬁ x.20 =
4 ’ I x 20 = _ )
5. - . DX 20 =———— o b
o~ "
_ Lab- worR @ 20 poings per observation P
) Date Activity -  Points . . . . .
1; : x 40 = o
2. x .40 = ,
3. . X 40 = -/
4 x40 =_._____
5, X 40 = ———
6. - x 40 =
7. - = x 40 =
. 8. x40 = - '
- 9. ; X 40 = ——
10, S % 40 = e e——
. (| F—— %X 40 = X
¢ 12 —— x40 =
T 13 - = X 40 =
| 14, — — X .40 = e
15. X ;40 =- .
’ ToE
Total ]
) - , F
. 2t
R | 20 23

.N
»

& |
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Formformauon on alternatlves 0 gradmg you may wish to read the followrng

supplementary reference: Beltanca, Grading. This book describes and com-

Gptlonal m pares alternative forms of evaluation, including normative, criterion-refer-

t'V'ty enced. and self-evaluative. A variety of examples and saraple forms are also_

? provided. . . . . e

You may. wrsh to arrange through your resource person to meet with a vo-

cational teacher in your nccupational-specialty who is experienced in deters

mmmg student grades to discuss the methods he/she uses.
Specmcally, you could diseuss such topics as the followmg

¢ The kinds of evaluation.data the teacher uses in making. decnsmns about
grades (e.g:; laboratory skill tests; written repons examiinations, sewice
« activities; and class participation) ‘ g . . ;
The grading systems the teacher uses
The teachers method of recarding and reporting grades (e g forms used
record-keeping System used)-

The reoon forms and gradlng system the school reqwres

A

N

-
°

The followmq |tems check _your comprehensron of the materlal in the inf6r-

mation sheet, Grading Students, pp: 6-20: Each of the five items requires a

;shon essay-type response Please explain fully, but brietiy, and make sure
you respond to all parts of each item.

[

&

SELF-CHECK .

-~

1. Assume that you are teaching in an institution that uses the followmg gradmg and repomng polrcues

Grades shall be issued each nine weeks by all instructors on the forms provided by the school.All grades '

wili become part of the student’s permanent record. A comprehensive examination-shall be admlnlstered '

_.in each course at the end of each grading period. The followmg gradmg system shall be used | to assign

bt rd o omd P b »

student grades ) ;

~
T MO O WY

ll l.

ll

-~

Excellent work clearly .,upenor per‘ormance

- Good WO n; better than average

Average worR acceptable -

= Below average work; barely acceptable

Work not acceptable

Incomplete work must be comp.eted before a flnal grade is glven

Toa
.l
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; GRADE REPORT

.

- . GRADING PERIOD

(o3

‘~ | susJect I 2 | 3 .4 5
- ! \ .
. i . . ~ :

Cl

N

. Q
Enter the name of a vocational-technical course that you teach or will teach in a blank subject space on
the card. ‘ o ’ -

Based on thg schaol policy presented on the previous page, which of the following types of grading systems
could you useﬁdetermin’e students’ final grades for your course, and how would you use each system?
a. Traditional grades : : i N -

-
- . .
‘ )

b:; S/U grades : ) '

= ¢. PIF grades | « o .

ot

,,,,,,

T T,

d. "Written evaluations
) | : ]

. -
:

e. Skill reports

e

A\

-
2
1




f. Self-evaluation

<

g. Contract grading

al

2. If you were an instructor in & school that required that students be evaluated on their work habits at the -

end of each grading period, which type(s) of grading system would you use to evaluate student work

habits? Why?

L I

.

11

R D
3. Why is a point system helpful in"deter

9 '

“f,

nining student grades?



' s

Crmque the f6llowmg statement: “Any gradlng system is adequate as long as the teacher abides by it

© and students understand and accept it."

- by
: s
Y
: s
5. How;can S/U grades be ééﬁif'éi’iéd to fié&iti&ﬁéi gfédéé?
~ -
! 24 N
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resporises; however, you s

-~

Compare your written responses to the self-check items with the model an-

swers given below. Your. responses need not exactly duplicate the model

houid have covered the same major points.

1.

MODEL

ANSWERS = -
a. Traditional grades—The school's grading
policy specifigs that students receive tradi-

“tionak grades on their official report form.

Therefore; traditional grades would be useful
in evaluating student's performance during the
grading period. ,

b. S/U grades—These are not permitted on the
official report form. However, there is no rea-
son that you cannot use S/U grades to evalu-

ate students’ daily performance, and then con-
vert them to traditional A; B, C/D, F grades at

the end of the grading period. -
c. P/F grades—These are not provided for within

_ school policy. Since the P/F system is typically

used on a schoolwide basis, it would not be :

appropriate to use in determining students’ fi-
nal grades. o .

d. Written evaluations—Although school polisy
does not provide for detailed written com-

ments, it does not prohibit you from attaching
supplemental information to the students’ re-
port forms. I

o. SKIll reports—Like writen commeffs, skil
reports could be attached to the report forms

as supplemental information about the stu-
dents’ achievement. o
f. Seif-evaluation—If you gave studen:s ex-
amples or models of A, B, C, D, F work tc fal-
low in evaluating their own performance, you
could use self-evaluation as a basis for deter-
“mining Student grades. < .
g. Contract grading—You could use contracts

ic determine student grades provided that the
grades specified in the contracts conform to

those specified by school policy.

_ Evaluation of students’ general work habits could

probably best be done by using written evalua-
tions: Written comments would- allow you to de-,

- scribe specific student behaviors and to indicate

" how students’ work habits could be improved..
* If general work habits were broken down into a

- |ist of criteria; such as promptness, dependability,

efficiency, neatness, and safety precautions, a

[

25

.

' ~dents’ grades:

checkiist like the one shown on p. 15 could be
used to rate students’ work habits.

Traditional grades could also be used to evaluate
students’ work habits: However, unless. specific
criteria were determined for each level (A, B, C,
D, F) of performanice, it would be very difficult to
evaluate students’ work habits using traditional

letter grades:

3. A point system is helpful in determining student

grades because it allows the values of different

types of ratings to be compared. For example; if

laboratory performance tests are worth 200 points

and written exams are worth 190-points, labora-.

tory performance tests are more important tham

written exams in determining student grades. . .

Furthermore, the numbexof points for each type :

of performance can be §ompared to the total

points. For example, if |dbdratory performance
tests comprise 200 points-out of a possible 1000

points, they count as 20 percent of a student's
grade in the course. )

4. It is true that it is cruicial that students understand-

how theif grades are determined. However, grades _

are important not only to students; but'to admin-*
istrators; other teachers, and employers as wellz.
Your grading System must therefore be under-

standable to all who will need to interpret stu-

4

Employers use grades as a basis for evaluating
student achievement. You may wish to ask advi-
sory committee memibers for suggestions and
recommendations concerning what type of grad-
ing system would provide employers with the type
of information they need. '

_The grading system that you use mus{ be con-
* sistent with your institution’s grading policy. If your

course is part of a-group-of sequenced or related-

“colrses that are offered cooperatively, then your.

system should be part of a common, uniform,

grading system.

5. A safistactory rating indicates only that a stu-

st above a certdin cutoft |

dent’s performance is at least above a certa
point. it does not distinguish a student who is just

25 .

. -1
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barely above that cutoff point from one Who is far ~or some types of performance, the only level that
above it: To' convert S/U grades to traditional js acceptable is a superior performance,; so that
grades; you should first establish the criteria nec-- - Jﬁ'\ S rating would be equivalent to an A. For other
essary for mihimum acceptable performance and types of performance, an S may be equivalent to
then rank students according to how far above or a C or D; whichever is the minimum passing grade:

below that cutoff point their performance falls. ‘

Level of Performance: Your writien responses to-the seif-check items shouid have coversd the same
major points as the model answers. If you missed some paints or have questions about any additional
points you made, review the material in the information sheet, Grading Students; pp. 620, or check with

your resource person if necessary. , o

L

v d

[l

[
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. GVERVIEW
; . ,f,,,i,,,;,,,,,,,, S "' -
* Enabling Given case studies describing how vocational teachers determined stu-
Objective _ dent grades; critique the performance’of those teachers. - )
. ' o ' ‘.
s - y
‘Yeu will be Yéading the Case Studles. op. 28—‘30 and critiquing: the perfor-
mance of the teachers described
. % AT i
N S, ; .
AN You wall be evaluatlng your: competency in critiqulng the teachers perfor-’
Feedback mance in determining student grades by eomparing your completed critiques
o / with the Model Grithues. ppj1~32 * . ;
2T , . L )
— ' -
] ‘ © e
N
7' S
v « - .
™

27/
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questions as a guide.

student grades in their vocational courses. Each case ‘study is followed by
questions related to the teacher’s performance. Read each case study and
critique in writing the performance of the teacher described, using the

The foIIowmg case. studles describe how two vocational teache,rs determuned

CASE STUDIES
Case Study 1

Since_he. was new at Blue Valley Technical Cen-
ter, Jim McFadden wasn't sure what kind of grading
system the school used. He stopped by to see Mr.

Stoll; the Director of Instruction; who sent him to Mark
Wright, an instructor in the T & | Department. “You
two will want to get togéther anyway, because you'll

be team teaching with Mark next term,” Mr. Stoll said.

SR B . S

Mark and Jim Jgot together-to review the school's

grading system.{‘Here's how | do it Mark explained
as_he took out

[

box full of mdexr cards with stu-
~g[f:ldes on-them. “See; here's a
ermy.” Mark showed Jim the following

John Waynet ) , \ d
Written Exam (40 pts.) 65% . N, &
-Blueprint Quizzes (10_pts. ea.) 8§ 6 -
Ciass Participation Good |
Drawing Assignments (5) _ B- B A A- B+ . |
Project Plan ] S+
Project Work Contract completed 4/6 -
Work Habits (10-item rating) Needs improvement on 3
Final Grade  BF .

- -

: “Now heres a student whos ot really outstand-

ing—just barely passed the final exam. But he did -

about the best project I've ever seen,‘He Il do fine

on the job, and that's what counts. When you meet

the advnsory committee, you'll find out why | put a

lot more efmphasis on what students can do-——plan'"“'

a job, get it in on time, do it right, thmgs like that—
than on what they know on an exam.” ;

. “Exactly how d|d you decude to glve thls student a

B+ ?” Jim asked afterMark put the card away.

“Well the school has |ts own gradmg scale: A is

excellent, 8 is good € is average; D is Just barely

passmg, and F - is talllng Mark explamed “John

Wayner is not what |'d call an excellent student—

“Thanks a lot; Mark. You've been a lot of help. Jirfi
sald as. he went back 1o his office. _

system is? Whétaspects of it do you like? Haw would

. you improve {t? Do you feel thét the grade he as-

signed to John Wayner Was fair? Explafn your
arfwers.’
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- Case Study 2:

~ Les Waite was sitting in his officg reviewing his

lesson plan when Lisa Todd dro
her exam grade with hirr. '
«“Mr. Waite, | got:a C— on the last exam, and | was ¢

-

pped by to discuss

wondering ifthere’s. still a chance for me to get a B

grades. “Lot

 in horticulture.” ,
 Les took ouit his grade book and looked &t Lisa's

_ grac _Looks like you're having trouble with the

exams, Lisa” S T

~

[

Grade Scale

180-200

160-179 .

120-139
Below 120

A
B

140-189 C
D
F

)
N

 Exams (3@ 100pts.) .
Lab Assignments {5 @20 pts.)

AN

 “Well, Wi, Walle; Fve been 50 busy with my jol at.. |

the greenhouse that | haven't studied as much as | ‘
should. ! got a C= on the first exam;, and | was hop-

- ing to do better on this orie,.but I'gota C— on it,

too” -
Les did some arithmetic on a note pad: Then he

' showed Lisa the gra‘ding\system below:

7.

)
_ Weighted

oo . RS

. Weight Points_ . SRR

300 . .50+, .;150 o

N Total 200 - R :

Q
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“Your e{ams only count half of your grade thht
now yonve got a 70 average on them. But,you've

" gotten 205 on ail 3 lab assignments. Even if you get
a C on the last exam, Lisa, you'll still get a B in the

course; because you'll have an A in half of it to bal-
ancedhe Ci m the other half "

What your gradrng system was. At Ieast I'l get a B.

It's really important to me because I'm hoping to work
at Sprouts full-tlme after | graduate; and Miss Green

“That won't be a problem Lisa Just go down ,to

the schod office after the term ends and they'll make

$!

&

4

“r

N
ysua copy of your grade report You might evenbe
.ucky and get an A in the course,” Mr. Walte said. i
“Gee,; thanks; Mr. Waite. Thanks a Iot'"
Nr, Waite went back to his' lesson plans

gradiny system for the course? What do you think

of his method of determining student grades? What - '

suggestions would you offer him for fmprovement? .

. .
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Compare your written critiques of -
critiques given below. Your,responses need riot exactly duplicate the mode! .

[

the teachers’ parformarice with the model

responses; however, you should have covered the sarne major points:

- . ﬁ
MODEL CRITIQUES
Case Study 1: -
__Mr. Wright'sgrading system is good in several re-

specys. He has included a wide variety of measures .

in determining students’ final grades, and he has used-
a number of grading systems (e.g., letter grades, S/
. U, skill ratings, and contracts). He provided students
with regular, frequent appraisals of,their.work. He
considered the input of his_advisory committee in

weighting grades, and his system conforms to school

grading policy. In addition; his method of recording
grades is neat a'ii'd;WéIl i_g}'g?hiiéd.

Nevertheless; there are several major problems
with his grading system..The main problem is that,
although he:has sampled a variety of performance
measures, there is no way ofknowing exactly how

_much influence each one has on the student’s final
“grade. For example, if John's “class participation” had

_been.average or poor; would this have made a dif-

‘ference in his grade? And, just how'did Mr. Wright

-determine that this participation was “good™?

~ Mr. Wright says he puts mose emphasis on stu-

dents’ ability to apply their knowledge than on writ--

ten exams; butéixag does not specify how much weight
* each type ofperformance has. For example, he has
. not indicated & grade for John's project. He notes
that the contract was completed; -but we have no
way.of knowing what grade .John contracted for or

Case Study 2: . | ;
_ M¥. Waite's grading System is shaky at best. He
has nat explained to Lisa, or presumably to the rest

-of his students, just how their grades are deter-

“mined: He ieports students’ grades to them in let-
ters (Lisa got a C— on her exam), yet he uses points
to determine their final grade. - i
_ Furthermore, his samplé of performance mea-

-sures is quite limited: Lisa has a job. related to the

" course; and evidently her employer is very satisfied -

<

with her on-the-job performance. Yet-Mr. Waite has .

- not_included. #hn-the-job ekperience in his grading

system: € o 3
jjgiaiéaeé“ﬁ Mr./Waite is confusedabout his own
grading system and has given Lisa false Informa-

tion. A weight of .50 for exams and lab assignments,

does ot mean that_both _contribute equally to_the
final grade. The number of points for éxams (300) Is
greater than the number of points’ for, lab assign-
ments (100). Rather than"counting as half, Lisa’s ex-
ams count as 75_percent of her grade (150 points
out of a possible 200). ; . ;
Therefore, if she gets a 70 on the last exam, her

;igrade would be figured as fo!lowsi

. & “. Weighted

what welight his project work had in determining -

John's final grade: R K
Another major problem with the system he uSes

is that there is no table Jfor converting non-letter -

_.‘grades into letter grades_ It is difficult to know whether

the grade he gave John Wayner.was fair or not. Cer-

+ tairily, it would be difficult-for John himself to know.

why he got a B+ in the course, since the drawing
assignments were the only type of performance for
which he received letter grades.
R e e A mit.
_Inthe end, it appears that-Mr. Wright uses his owg,
_'subjective”judgment of a students_performance,-

~ mihing student grades.

3
¢

LT .

bl

“* rather than his grading system, as a basis for defer-

~

Exams (3 @ 70 pts.) " 210, .50 * 105 °

. Lab AsSigiments " Co
B@200pts) 1000 50 . _50
S . Total ..155.

. C, not a B, in the course: Furthermore; even if she .

- gets 100 pointsion the last exam, it is impossible for
hertogetan Ainthe course: . . .. °
Exams -

@ @jb.i @ 100 pts)) 240
&?5-@§i§ﬁﬁéﬁi§ : :
(5,@ 20 pts.y e

> .

50

,¥€ ;

Using M. Waite's grading scale, Lisa would get a

50 50
Total . 170_-

.

.

-

Y
.

Y
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If Llsa does get a B mthe course, there |s no way Llsas work to the grade report A Ietter grade of B

" for her employer to know what z B means in terms  will_not reflect the fact that Lisa’s lab work is out- ]

of Lisa's performance unless Mr.. Waite attaches  standing, because her grade is an average of all her

a -

wrltten comments or a more specific evaluation of  work.

» . -
o

Level of Performance Your wrltten crltrqués of the teachers performance should have covered the same
;malor points as the model critiques. If you missed some points or have questions about any_additional

points you made, review the material in the |nformat|on sheet, Grading Students; pp. 6-20 or check with
your resource person if necessary _
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" Learning Experience

. .

FINAL EXPERIENCE -

Termina

Objective

-~

i - . - - -
in an actual teaching situation;* detarmine student grades.
i : a .

o

4 7 ’

* As part of your teaching duties, devise and implement an appropriate

grading system for a tiass: This will include—

e consulting witli school officials, other téachers, members of your -

advisory Ccommittee, students, and parents as necessary to identify a

system of 'grading that meets your néeds = S

establishing standards of performance and informing students .of

these standards and the grades associated with vach level of perfor-
mance Lo

o determining student grades at regular intervals

NOTE: Due to the naturg of this experience, you will need to have access to

an actual teaching situation over an extended period of time (e.g., four to six
Weeks);é - - ;- ’
As you complete each of the atiove activities, document your actions (in
writing; on tape; through a log) for assessment purposes.. :

©

‘Afrange to have your resourte person review your documentation.

~ Your total compatency will be assessed, by your resource person, using the

Teacher Parformance Assessment Form; pp. 35-36. :

Based upon the criteria Specified in this' assessment instrument, your

resource person will determine whether you are compatent in determining

2

*For a definifion of “actual teaching situation;” see the inside back cover.

-

s

a3 . .

'}‘
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TEACHER PERFHRMANGE ASSESSMENT G”M

Determlne Student Grades (D~5) . .
. , g

Directions: Indicate the level of the teacher's accompllshment by placnng

an X in the appropriate box under the LEVEL OF PERFORMANCE heading. Date .

If, because of special circumstances; a performance component was not

applicable; or impossible to execute; place an X in the NZA box. Resource Person

Name
.

. 7. reflected the suggestnOnsrand advice offered by mermbers D ¥

'10 rnalntalned accurate -and complete records of. student ' d B |

3. Weighted the reIatlve contribution of eﬁach type of per- ﬁ

8. grovrded an orgamzed conirenlent way of recordlng' I:I

LEVEL OF PERFORMANCE

26,
o

e

CILY %,
O

The gradlng system that the teacher developed:
1. was based on: student performance objectlves for the

course ....... SR R

v

2. sampled student performance f;am all areas of the%ourse

formance on the basis of its relative importance .:....

mialu|
o

ao

4. provnded a cons|stent method for assn@ing”student'

grades to various Ievels of student performance ......

48

OO0 0 .00 %,
A0 O oo

5. conformed to schoolwide gradlng pollcy evmeeiaeiiiiiiniit

oo

6. was compatible with the grading system- used by othern i 1 T
vocataonal teachers teaching related courses ........ : g Q Q I:I -

" of the adwsory committee on behalf of employers ..

grades :::: e P R LREE R

In determlnlrig student grades, the teacher' : N

9. informed students of the basis and systém for determ|n- Q

ingtheirgrades .............c.cooiiiiniiiiiiiins

_performance ..........i.iiiiiiiii e

1. assrgned grades that were consistent with the gradlr)g sys-

tem

hd \
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13: provided useful ‘information about students’ achieve- . . _ )
ment to administrators and other teachers: wuthm thé ™ ™M o
school SN O PN . [___I D I:l (I:I [3
14. provided meamngfulmfermatlon to employers; parents — MMM
X and others outside theschool .................. e D D [___I D D D
, N ; ; 2 -

.

Level of Performance: All items must receive N/A GOOD; or EXCE!:I:ENT responses If any item re-
.- ceives a NONE, POOR, or FAIR response; the teacher and resource_person shouid meaket to determine

what additional activifies ghe teacher needs to complete in order to reach competency 4 the weak area(s).
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' @ABOUT USING THE

- PBTE MODULES

Q

ERIC

Aruitoxt provided by Eic:

¥

Organization . ° ' , .

Each module is designed to help you gain competency ina
paticular skill area consideredsmportant to teaching suc-
cess: A'module is made up of a series of learning experi-

ences, some providing background information; some pro-

viding practice experiences, and others combining these

two functions. Completing these experiences should en-
able you to achieve-the terminal objective in the final
learning experience. The final experience in_each module

always requires you te.demonstrate the skili in an actual

teaching situation when you are an intern, a student teach-
er, an inservice teacher, or.occupational trainer.
Procedures -

Modules are designed to aliow you to individualize _your’

teacher education program. You need 1o take only those
modules covering skills that you do not already possess.
Similarly; you ne=d nét Cﬁgﬁté,ﬁ,ﬁi learging experience
within & module if you alfady have the skill needed. to
complete it. Therefore, .before taking any module, you

should carefally review (1) the introduction; (2) the objec--
tives listed on p. 4, {3) the overviews preceding each learns;

ing experience, and (4) the final experience. After compar-
ing your present needs and competencies with the informa-

tion you have read in these sections; you should be ready to
make one of the following decisions: .
e That.you do not have the competencies indicated and

~ should complete the entire module o

e Thatyou are competentin one or more of the enabling
objectives leading to the final learning experience and,

_ thus; can omit those learning experiences

e That you are alréady competent in this area and are
ready to compléte the final learning experience in
order 1o "testout® . LT s I

s That the miodule is jriappropriate to your needs at this

. time
Whien you are ready to complete the final learning experi-

..ence and_have access to. an actual teaching situation,
. make the necessary arrangements with your resource per-
“son. if you do not complete the final experience success:

fully, meet with your resource person and arrange to (1)
_tepeat the experierice or (2) complete (or review) previous

* sections of the module or other related activities suggested

by your resource person before attempting to repeat the
final experierice._ . L L
" Options for recycling are also available in each of the
learning experiences preceding the final experience. Any
.time you do not meet the minimum level of performance
- required to meet an objective, you and your resource per-
son may-meet to select activities to help you reach compe-

tency. This could involve (1) completing parts of the module
previously skipped, {2) repeating activities, (3) reading sup-

plementary resources or completing additional activities

suggested by the resource person, (4) designing your own

learning experience; or (5) completing some other activity
‘ suggested by you or your resource person. ' :

LY

- Optional Activity or Feedback: An

- cultaral education; busine

Terminology .~
Actual Teaching Situation: A situation in which you arg
actually working with. and responsible _for. teaching sec-

ondary or postsecondary vocational students or gther cc-

. cupational trainees. An intern, a student teachar, an in-

Service teacher, or other occupational trainer would be

f:g1vbtidﬁ ing in an-actual. teaching Situation..If you do not.
- hadve access to an actual teaching situation when you are

taking the module; you can complete the module up to the
final leaming experience: You would then complete the
final learning experience fater {(i.e., when you have access
to an-actual teaching situation): | )

Alternaté Activity or Feedback: An item that may substi-
tute for required items that, diie to special circumstances;

you are unable:to complete. _ -

A e~ —

-

NATIONAL CENTER'S

Occupationai: Specialty: A Specific ‘area-of preparation -

within a vocational service area (e.g., the service. area
Trade and Industrial Education includes occupational spe-
!Fiéify; -2

cialties such as atitorriobile mechanics, welding, and elec-.

itern that is not re-

quired but that is designed to supplement and enrich the
required items in a learning experience. _

Resource Person: The person in chardyof your eduica-

tional program (e.g., the professor, instrugtor, administrator,
instructional supervisor, coopetating/supervising/class-

completing this module).

e

" room-teacher, er training supervisor who is guiding you in -

Student: The person Who IS receiving occupational in- -

striction in a secondary, postsecondary, or other training

pregram. . P

Vocational Service AreaiA major vocational field: agri-
and office education, market-

ing and distributive education, health occupations educa-

tion; home economics education; industrial arts education,
technical education, or trade and industrial education.
You or the Teacher/Instructor: The person who is com-

pleting theﬁrrilodqle. .
Levels of Perfarmance for Final Assessment

. NZA: The criterion was not met because it was not appli-,

cable to the situation:

None: No attempt was made to meet the criterion, al-
though itwasrelevant. ‘
Poor: The teacher is unable to perform this skill or has only
very limited ability to perform it. S

Fair: The teacher is unable to perform this skiti-in an ac-

ceptable mariner but has some ability to perform it.
Good: The teacher is abld to perform this skill in an effec-
tive manner. A . e
Excelient: The teacher is able to perform this skillin a very
eftective mannrer. ' ’ v
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