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The NEA Policies on Child Abuse and Neglect

NEA RESOLUTION
B-35. Child Abuse o IR
The National Education Association believes that all children should be protect-
ed from child abuse. including incest, and ihat educators are in a position to
observe_and_recognize abusewhich has been inflicted on children:
The_Association _and its affiliates should— e
a. Cooperate_ with cominunity organizations to increéase public awareness and
undcrstanding of child abase o
b. Encourage the development and usc of materials to increase student aware-
ness of child abuse i .
¢. Encourage developmient _of teacher _preparation courses and professional

development programs that stress the identification of. reporting procedures for,
and techniques in dealing with abused children )
_d. Encourage the development by affiliates of educator awarcness programis
dealing with the abused child: o L
~ The Association urges its filiates to scek the enactment of state and local
legislation that. would— e
a. Provide cducators reporting suspected child abuse immunity from legal action.
b. Require. educators to report 1o the appropriate authorities instances of
suspected child abuse . - -
c. Provide for protection of children from other childrer. (74, 82)

Child Abuse and Negleet
_The National Education Association shall ally with other groups toward the

affiliates to puisie actively advocacy for the welfare of all children and shall
advocate state funding and specific educational programs designed to prevent child
abuse and neglect. (1982-61)

10
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Foreword

AN EDUCATOR'S CVERVIEW OF CHILD ABUSZ= AND NEGLEC,‘f
by Alfred Alschuler, Ph.D., Professor of Education, University
of Massachusetts

, Somc tcachcrﬁ are unc;rtaln about the sxgnlﬁcanu of the clucs Othgr
teachers make accurate dmgnoscs bm _may not know what to dn Thr‘sc

overcome thcsc problems She demystlﬁcs the soual psychologvcal and
legal aspects of child abuse and neglect. After readmg this book, teachers

will find the mechanics of detection and reporting to be very clear.

1 would be proud to report that schoolﬁ of education, or most sChooIs
ot education, or cven_my owin school of education, adcquately prepare

léachgrs to recogmzc thcxe problcms and to act cffccuvcly 1 cannot makc

lnstruct in  the baﬁlcs ' to solve other problcmﬁ or simply to survnve

teaching. But truly, is therc &nythmg more basic than helping to stop the

destruction of children's bodies and the warping of their minds?

According to thv pﬁychoanalyﬁt Erik ErlcRson "thc worst sifi i$ the
miutilation of a child's spirit.”’ Abuse and neglect of children are heinous

not only becanse youngsters are vulnerable and relatively powerless, but
also because the effects of such maltreatment are $o deep, so broad, and
so long-lasting. As a clinical psychologist, 1 work with these victims of

abuse and neglect as adults. Thlrty years after being sexually abused as a
four-year-old. one female client is_stili unable to relate meaninghully to

men, has recurrent nightmares and hecavy rC\ldUC\ of anger and shame:

Another client, who was physlcal]y abused as a child; married an abuser,
but sought help only after his beatings extended beyond her to their
children. This cycle may continue for generations. Onc neglected child
years. later completed her training as a nurse: Her professional competence
is balanced by an equal and opposite homelifc. Her nearly pathological
tanuums, filthy home, jealousy, and infidelity are stunting her children’s
growth, dJceircying her marriage, and making her own ConscTiusness

hellish: Helping to stop child abuse and neglect ﬁ:multaneously contains
the long-term human costs, like spotting and stopping a comaglouﬁ disease

before it becomes an epidemic. | a
) Ms. Tower's book authornatwely and ncalnsucally,,ﬁlh a gap in the
information available to teachers. The rest is up to us. We need to use the
information well, so ihat ouf students have a chafce to become whole-

some adults. Helping to stop child abase and neglect is a courageous act
of love:

5
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THE SCHOOL NURSE'S ROLE; by Deborah Bason, R.N. Presi-

dent; National Assoclation of School Nurses, Inc./NEA

The National Commitiee for the Prevention of Child Abuse .~peried
that one million children in the Uniled Staies were physically, sexually. or
émotionally abused or neglected during 1982. Because education_is
mrandatory, a great number of these maltreated children attend school. The
educational setting thercfore affords the greatest opportunity for identifica-
tion. intervention, and prevention of child abuse. A caring school staff
can help improve the guality of life for these child victims.

School nurses are an integral part of the multidisciplinary approach to
the care and treatment of maltre.ated children. Through the comprehensive
school helth records they keep on the student population; they can assist
in identifying patterns indicative of child abusc. They can also help
identify stressors within the child's family unit and make referrals to
community ageiicics. Thus they can play a key role within the school

sett' ig to assist the classroom teacher in identifying, documenting, and

. reporting child abuse to the proper community agencies.

Because of their school-based practice, school nurses are in an
excellent position to work with abused children. Although most of these
professionals are not educationally prepared for intense counseling. they
can offer the child an emotionally supportive relationship with a con-
cerned adult. In addition, their expertise may enable them to facilitate the
teacher-parent relationship. They can also be_helpful in evaluating the

intervention process at case conferences. And they should plan and assist
in long-term followup for students and their families.

_ The classroom teacher can enlist the aid of the school nurse to help
facilitate early detection of child abuse, to plan and/or provide refresher
programs for school faculties, as well as to teach students to identify

victims and seek help: The school nurse can also be_the liaison between

the school; the family; and the community agencies. Open communication
is paramount for quality care of the abused child. 7

If your schiool district has no active child abuse team; enlist the school
nurse to help initiate one: When in doubt about any aspect of reportinig or
care for one of your students, look to your school nurse as your ally.






THE PHYSICIAN’S ROLE, by Annette Heiser Ficker, M.D.; Chil-
dren’s Hospital National Medical Center

. Teachers; like physicians; are in a unique position to be advocates for
children. By the very nature of their profession, they are advocates for ail
children. But to a spccxgl few (or many)—the childien who are victims of

violence ¢r misuse in their own homes—teachers may. be the only ally
they_have_in the world. First of all, who else has accéss to these children
outside of family members?...teachers when the children come to school
or physicians when they come for health problems or checkups. These
prbfessxonals are the ones who can be ob_]ecnve. ‘who cah récogmze that a

t‘amlly on the way to repalr
I order to take these sicps: there must be a willinghess o accept ihe
fact that children can be abused, ts be aware of subtle signs and
symptoms of abuse, and to have an available support system for making a
qrgqsiqgr;oﬁ[qpqgr.wgs well as a plan of continual encouragement to the
child and the family.

Théié are many ﬁibfeééibﬁéli Wh"o’ want to eii)’o’i'd t}iis issue bétéiiéé it is.

risks for another when no one else will. There is fiot much risk in thése
instances since in most statcs only suspxcxon of abuse must be reported
and there is immunity for those who report in good faith. It is also helpful
to reahze that many parents who abuse their children really do not want
to do so and wish they could stop. But as with many social probiems or
addictions, they carnot help themselves—they cannot cure themselves. In
many ways these parents seem to be begging to be identified. Physicians

see_ this in the emergency room or clinic when. paretts bring in a child
with apparent injuries which in no way could have been caused by the
history they give. We could hiave helped them make up g better story. Or

they keep returning to the same hospmﬂ week after week waiting for
someone to see that these ‘‘accidents’ are t0O numerous to occur over
such a short period of time. Why do they Fgeep Tetumiing? Why do they

keep sending the child to school with sometimes obviops injuries? They

are crying for help. More likely they were abused as children themselves
and grew up not feeling good aboiit themselves. Even though they may
show a defensive and angry attitade, underneath they are most insecure
and helpless.

The more support the teacher has i in the schoc)l and commumty. the
gasier it is to iniake a necessary report. It is always a good idea o talk

over one’s suspicion of abuse with another peer; or better still with the
principal, counselor, or school nurse. There should also be the opportuni-

ty to discuss such problems in a multidiscipiinary forum. Yet the decision

to report ultimately rests with the one who suspects.

13
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It is good for teachers to have in place community experts whom lhey
can consult also. A good way 10 build these relationships is to have
protective service workers; youth dxvmon ofﬁcers of the p0hcc dcpart-
ment; and/or pediatricians ¢
These experts can provide valuable support mmally in makmg a rcport
later in helping to manage the child and the family through the crisis; and
even later through the healmg stage

What a grcat 0pportumty tedchers havc to admlmster to chxldren :md

they have to advocate:
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THE SOCIAL WORKER'S ROLE, by Isadora Hare, M.S.W., Se-

nior Statf Associate; National Association of Social Workers

The origin of the movement to protect children from abuse and neglect

is often attributed to the case of Mary Ellen in New York City in 1875

when the Society for the Prevention of Cruelty to Animals_used animal
protection laws to remove a_child from her abusive foster parents. This
case led to the formation of Societies for the Prevention of Cruelty to

Children. Since that time social workers in public and private agencies

multidisciplinary approach to the problem was developed. 7
_ The role of teachers in this interprofessional effort is crucial. No other

profession is better placed to observe a wider group of school-age
children, and to the child, the teacher is the most accessible adult outside

the family to provide help in time of trouble. Furthermore. schools are
part of the everyday lives of people in the community, and families with
problems can relate easily to them.

_ As a social worker turned educator, Cynthia Tower constantly stresses
the importance of collaboration between teachers and social workers in
their mutual_goal of promoting the child's healthy developmen!. Teachers

are vital links in commiinity efforts to identify, treat; and prevent child

maltreatment. However, the current demands on teachers to perform a
variety of functions are enormous. In 1983, numerous national reports
emphasized that if we are 0 improve the standard of education—if we are

to combat mediocrity and seek excellence—teachers need more time to

concentrate on teaching and to be freed from other obligations and
interruptions.

. The schiool social worker can play a major role in ensuring teacher
participation in cases of abuse, while relieving educators of some of the
attendant time-consuming burdens. Social workers in schools are both

educational personnel and social workers: Because of their knowledge of

the educatjonal system and of social welfare agencies, they can be helpful
as A contact between the school and protective Service agencies. As part

of theitr job they make home visits, and their training in dealing with

difficult family situations enables them to aid teachers in assessing
whether a_child is abused or neglected to the point that a report is

required. In addition to being available to act as consultants to teachers

and principals on the various difficalt aspects of the problem and the

phases of intervention. they can provide in-service training znd courses 1o
teachers on the topic. Equally important, either alone, or in cooperation
with the protective services social worker. school social workers can act

13



as broker, resources.
FurthermOre their participation in commnttee _meetings reviewing chil-

dren’s special needs and their assessment of the child's socioeconomic

background can_be helpful in determining whether a child needs special
education, 2 child abuse or neglect report, or other special Services in the

school. Arnd they are available to represent the school on the community’s

mulndxscxplmary team and td lail; IQVI’I‘AS and dther groups about the

In _many school districts one school szmal worker serves scveral

schools. Consequently, this professxonal’ time is limited: However; some

areas have introduced innovative schernes in which certain school social
workers are assigned as special consultants in abuse and neglect available

on call: In this way, scliool social workers can be additionally helpful to

teachers as they perform their vital rask in protecting children from
maltreatment.

o
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THE SCHOOL COUNSELOR'S ROLE, by Hilda B. Minkoft, Ed.D:,

President, American School COunselor Association

The mc:dence of chxld abuse and neglect and its reportlng are among

the chief concerns of our nation's counselors. In 1981, the American
School Counselor Association (ASCA) adopted a posmon staternent on
child abuse and neglect because of the significant increase of incidences

and the fact that school counselors are either legally n.andated reporters or

otherwise involved with such cases. The ASCA position. statement _pro-
vides policy, referral procedures, and other information needed by
counselors. (Copies are available from ASCA, 5999 Stevenson Avenue,

Alexandria; Virginia 22304.)

ASCA recognizes that the reporting of suspected cases of child _abiise
to the proper authorities is the responsibility of school copnselors:
Counselors, however; are not reqmred to prove abuse or determine the
child’s neced for protection. They are encouraged to report suspected cases
to the principal or the administrative designee, who will theii review the

report and thie school information with appropriate staff members includ-

ing the teacher; the nurse; and the counselor. In many schools, counselors
serve as designees due to their pivotal role as liaison between school.
home, and commiunity.

In many schools, the counselor is the only ‘‘constant’’ in a student’s
life. Generaily, even in elementary schools, one teacher is no longer the
sole educator of each child. From the mlddle school years upward, many
students are taught by several different teachers

By role and function, counselors are in a posmon to have close
working relationships with comifiunity agencies and families: Within the

school; counselors cannot and should . not function in _isolation.

Teacher/counselor cooperation is a must in the delivery of all student
services, and crucial in child abuse cases. A healthy and close working

relationship between teachers and counselors can facilitate the detection
and reporting of cases of abuse or neglect it can also expedite the process
of treatment for family members in need of help. A feeling of respect
betweeri these twg professionals periiiits teachers to draw upon counselor

expertise in the student developmental process and during the crises and

environmental stresses that affect family life. Cooperative involventent of

both professionals in in-service education programs for detecting abuse

and neglect and for becoming famxlxar with state reporting requirements
can also raise the level of mutual respect and point out counselor strengths
in school/community agency interaction.

Another mutual activity, the offering of parenting courses; can help all
parents feel closer to the school: In these various ways, teachers and
counselors working together can make a very strong weapon to decrease

the incidence of clilld abuse and neglect.
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THE HEALTH EDUCATOR'S ROLE; by Becky J: Smith, Ph:D:;
President; _Association for the Advancement of Health Educa-
tion-AAHPERD (1982283)

Child abuse 'an'd neglcct is of Cl‘lllCdl concern to healgh cducators at all
levels: The primary objective of health educatiori is the promotion of

health and well-being. In confronting and reportir ¢ cases of child abuse
and neglect health educators are faccd Wlth a dyn..mlc problcm that may

provnde an equally lmportant lnterac.ton with lhlS subject area.

Health is qualltyrln life; the potentlal l'or health is in direct ratio to the

development of individual human potential. Much of this _developmient is

influenced by experiencing posmve interactions dtirlng childhood. When
these interactions become negative, they hamper the processes of growth
and development and may result in distress and illness.

Educators, pamcularly _health .educators: can help all Children by
creating and maintaining a healthful school environment. Such an environ-
meni can provide both young children and adolescents with an image of

healthy human functioning in the presence of a mature, loving person.

It is also important that all children begin to study and understand
abuslve behavior and neglect as early as possible. At the same time,

however. it is xmportant that they study the positive concepts of love,

need to prov:de a forum for positive alternatlves to the abuse and neglect
that some students may be experiencing as well as studying.

The family; the school. and society all share a responsibility for
creating and maintaining an atmosphere that facilitates health and well-
being: Health educators can cofitribite to this process by helping io
develop health education and parent education programs that include a
broad-based examination of forces and factors in child abuse and neglect.
Health education curricula in seconidary schools need to go beyond the
formal study of child abuse and neglect to encompass thei study of social
services and parenting skills. Such nrograms will better prepare students
to recognize, report, and follow throligh any cases of abuse or neglect

they may encounter. They will also more fully prepare graduates to

undertake the role and responsibility of parenthood and to work with
eduoators health profcssnonals. socnal servncc workers. and all others
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Preface

. Why should the classroom teacher or any school official be concerned
about child abuse or neglert? Isn't this the arena of the sociai worker?
Educators have a duty to become involved in detecting and reporting
abuse and neglect for at least three reasons. First, the trauma created by

abuse and neglect is as muoch a detriment to learning as a perceptual or
physical difficulty. Every year millions of doliars are spent to ensure that
the perceptually impaired child is able to learn. Yet unless the abused
child also happens to have a categorized perceptual problem, that child
may gr unaided.

Studies of learning patterns show that in order to learn. students must
be sufficiently free from discomfort and conflict to chanriel their encrgies
into comprehension. Yet the abused or neglected child may be expending
this valuable energy on merely coping with the home. situation. Only

through . treatment—the relicf of this pressure—can the child be freed to
take full advantage of the learning opportunities available. By deiecting
the abuse or neglect and facilitating such treatment; the teacher enhances
the child’s ability to learn.

The second reason why educators should become involved in the
detection and reporting of child abusc and neglect is that their role places
them in clese contact with the child on a daily basis. Classroom teachers;
especially; see the child in a variety of ituations and may be privy to
some of the most intimate information of the child's life: Not only do
teachers have more contact than any other aduit; except the caretaker; but
they also have a tremendous amount of influcnce on the developing
youngster. ‘They are in an excellent position to help the child deal with
concerns that are barriers to learning.

The third and most undeniable reason for cducators’ being concerned

about child abuse and neglect is that in all states teachers are mandated to
report child abuse and can in fact be held liable for failure to do so.
_Why are teachers not involved more often? It has been my observation
that they may not be more involved for several reasons: (1) they may not
know exactly how to recognize abuse or neglect; (2) they may not feel
comfortable repoiting the abuse or neglect due to their own disbelief; a
need to deny this frightening phenomenon, or the perceived or actual lack
of support by administrators; or (3) once they accept the reality of abuse

or_neglect, they do not know exactly how or where to report it or what

the legti implications are for themiselves.

This_handbook is dedicated to teachers, in recognition of their attempts

1o provide the best possible education for children: I have tried to answer

the questions that teachers most often ask about recognizing abuse;

neglect; and sexual abuse; and the necessity and logistics of reporting.

17
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I many instances, the nature of the material requires the use of

clinical. biological terms. It is essential to be specific so that all who are
concerned about these issues can understand exactly what is involved. It is
also important to speak clearly and realistically about the nature of these

problems, avoidifig euphemisms or evasions; in order to deal with them

and work toward prevention.
in addition. I have attempted to give a picture not only of the abasive

or neglectful parent, but also of the social service system that acts upon
the report made by the educator: As a social worker turned educator, it is
my fecling that the teacher and the social worker are invaluable to each
other in their mutual goal--enhancing the child's chances for a healthy
developmeri. During my years as a protective social worker, I realized
tie importancz of the teacher's role in maltrcatment situations—from
initial detection to further validation to later assista:ice in treatment efforts
through classroom activities to prevention. Now. as a teacher, I continue
to work with social workers to strengthen the bond of these two

professions.  This handbook is another attempt to do so.

‘| would like to recognize the assistarice and support of the many who

made this book possible: The members of the Review Board who took

ences and frustrations have made this undertaking more comprehensive:

My consultations with Alexis Eaton, Kent Dumas; Liz Nyman. Linda

Gitqé; Kay Simms; Carolyn Olson;. and my good friend and colleague,
Susan McCauley, have aided my understanding and enabled me to present

a more complete picture. I thank Nancy Moses for her time and energy,

and 1 am especially indebted to Muriel Crosson for her encouragement as

iy children have beer patient and have given me a great deal of support

in this venture; for which I am very grateful. I would also like to thank
those mentors who have encouraged and believed in me, Carel Germaine
and Al Alschuler. Finally, I do not believe any such work would have

been possible had it not been for my teacher in writing and in life; James

Cope Crosson.

— Cynthia Crosson Tower



Chapter 1
How Do You ﬁéccsg’” ze

A breathless, harried high school teacher grested me as |
arrived to conduct in-service training on abuse and neglect for a
group of local teachers.

“I'm_so glad you'te here!l" he breathed, anc then proceeded tg
recount his day's activity attempting to report a suspected case of
abuse of a 14-year-old student.

_ "l_shouldn't have waited so long; but | just wasn't sure and
didi't know whom to tell'” He had finally told the school nurse;

and for the rest of the day, he and she had tried to contact the

appropriate agency Feellng that it was his duty to do so, he had
also told the mother of his intent. The mother; fearful of her abusive

husband, had picked up the child @nd fled. Now afier hours, the

confused teacher was left not knowing whom to go to, not knowing
if the child was in danger; and agonizing over his role in the entire
maiter.

It became pamfully obv:ous to me as I tried © help this teacher-——to

ldenufy thc proper. agency to which to make the report and to elicit a
promise from social services that the case would be treated as an
emergency—ihat he might Well exemphfy the plight of many teachers
when they are faced with one of society’s most difficult problems: f
considered how many other educators would benefit from the knowledge
of exactly what to do in such a crisis situation.

Concerned teachers are not only (.t)nfronted with pOSSlble physmal
abuse of children;._ they may also encounter physncal neglect, sexual
abuse, and emotional abuse as well. This chapter examines each of these
types of abuse:

PHYSICAL ABUSE
Phy&i.él abuse iéféié to a nonaccidental physical injury to a child. The
iiiost obvious way to detect it is by outward physical sigis such as the
following:
® extensive bruises, especially numerous bruises of different colors,
*Child or children as used in this book (unless otherwise defined) refers to any person under
18 years of age.
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indicating various stages of healing (strange bruises are always
possible in normal activities; it is their frequency that arouses
suspicions of abuse)
Ages of bruises can be approximately detected by the follow-
ing colors:
Iniitediate-few hours = red
6-12 hours = blac
12-24 hours = black-purple
4-6 days = green tint, dark _ _
5-10 days = pale green to yellow (9, p.8)*

burns of all types (although burns may also be accidental), bu:
especially glove-like burns, which indicate that the hand has bcen
immersed in hot liquid; burns that are more intense in the middle
and radiate from there, which couild indicate that hot liquid has been

poiifed onto the skin; cigarette burns; burns in the shape of an
object such as a poker; an iron
bruises in specific shapes such as handprints, hanger marks

frequent complaints of soreness or awkward movements; as if
caused by pain

marks that indicate hard blows from an object such as an electrical
cord or other whiplike object that could make a burn around the
body o .
bruises on multiple parts of the body indicating blows from different
directions ) 7 ) )

unexplained abdominal swelling (may be caused by internal
bleeding)

extreme sensitivity to pain

frequent bruises around the hiead or face (the area of other bruises

may be important—knees and elbows, for example, are especially
vilnerable in normal falls; bruises to the abdomen or midway
between the wrist and elbow may be more unlikely in normal
activities) ) o -

bald spots indicative of severe hair pulling:

The key thing to ok for in physical abuse is an explapation that does

wot fit the injury: For example; the child reports a “‘fall”” while the

bruises indicate the clear outline of an object such as z belt, or the child
who “‘fell off the bed™ is too severely bruised for such a fall.

Behaviorally, children also give many clues.

Nombers in parenilicies appearing in the fext fefer (o (he Bibliography beginning on page
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jgra age 5 always pregented a neat well- crdered plqty[e
Although not expensive, her clothes were well-chosen, clean,
and pressed. Her long-sieeved blouses and colorful tights
seemed a bit strange in warmer weather, but the teacher made
no cofmments about them. The chid was very affectionate,
glmost to the point of smothering; her endeanng ways made her
an easy candidate for teacher's pet. It was not untl Kara
unexplainably wet her pants ard the teacher helped her remove
her tights to clean up. that anything seemed amiss. Kara's small
legs revealed numerous bruises in various stages. of healing.. An
examination by the school nurse attested to the abuse Kara had

suﬁered over her entire body.

Joe was not a difficalt child; nor was he ar:ikable: He was ]USt
“there' in the classroom of 30 other bubbling; boisterous young-
sters. He did his work as instricted and never talked back. His
oniy problem was frequentty falling asleep. Joe's “accidents” —
the bruises in September; the broken arm in January; and the
burneéd hands in March—did not even raise the teacher’s suspi-
sions. When the teacher made a special effort to talk with

apparently shy doe; the story came out: He had been abused by
his mother for several years.

good deal of ,tl,mg,smmom,tbs assistant pmcpél,,s Qﬁ!Q,G,,MQSE of
the teachers at the junior high school dreadecd his appearance in
class. In_the past year he had run away fror home. In fact;, his
biggest fear was that the school would call his home. It was not
until the school received word from the local social service
agency that Kevin had been removed from his home due to life-
threatening abuse, that the cause of his behavior became more
apparent.

The,three Erechmg ‘vignettes dep:ct examples of reactions that children

T&Xﬂe)(hlbll to abuse: Kara's story speaks of a well-ordered home where

expectations run high. Her desire to please within this rigid framework
tranisfers itself to school as weli, Joe’s behavior is probably indicative of

the most prolonged, severe abuse. Here is 2 child who has turned inward;
who may spend his nighttime hours wakeful, fearing more abuse, and his
daytime hours fighting his body's need for sleep He describes h!mself as

accident-prone, protecting the homelife he is convinced he deserves.

__ While the problems of Kara and. Joe may go unnoticed by some,
Kevin's problem is more obvious. Kevii is striking out at the world,
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which appears to_give him nothing but abiise. He is at the hub of an ever-

moving wheel of atuse and misperception. At home he is beaen by an
alcoholic feitier who spenids his sober hours expounding :iie virtues of
machismo. dis atempts to cry for help i.1_school translate into disruptive

behavior and mect with more rejection. 1f his parefits are called in;, the
cycle repeats itself.

_ Behaviorally, there are a number of ways to recognize the abused
child. Kara, Joe; and Kevin cxemplify several characteristics:
withdrawal; perpetual sleepiness

acting out, aggressive, disruptive behavior:

Other behavioral symptoms to consider are the following:
destructiveness to self and others } o
coming to school too early or leaving late—a clear indicator of

fear of going home

cheating: stealing; or lying (this may he related to too high
expectations at home) , o

® occidert proneness (ruling out organic problems; such behavior
may be unconiciously self-destructive; if the accidents are *‘re-
ported’’ but do not ':appen at school. it may be a coverup for

_ abuse) S o B

© feartilliiess (the child may assume that adults hurt and is constant-
ly on guard) : . . - R

low achievemnent (in order to learn, children must conver

¢t

aggress.ve energy into learning: children who are either ovetly
aggressive or lacking in energy may have little or no energy for
learning) . e

inability to formi good peer relationships (many abusive parents.

prohibit their child from seeking out friends; perhaps because of

fear of exposure) . S L

wearing clothing that covers the body dnd that may be inappropri-

ate for warm montiis S

dislike of or shrinking from physical contact (the chiid may not

tolerate physical praise such as a pat on the back)

& regressiveness, exhibiting less mature Lehavior: (See Appendix A
for a quick refeicnce chart of physical and behavioral indicators.)

These symptoms apply to adolescents as well as to younger children.
The abuse of adoléscents is also a major probiem, although many do not
recognize it as such for several reasons:

1. Adolescents do not fit the picture of child victims.

2. Adolescents may have as much strength or weight as adults.

3. Adolescents may be provocative (physically. verbally, or
sexually):
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4. Adolescents seem capable of better impulse control than younger
children.

5. Adolescents may be perceived as ablz to run away fromn or avoid
~an_abusive sjtuation.
6. Adolescents may appedr to hdvc. access to more potentlal hclp

(cnch as pOlILE or socxal servxces) outside the famlly (14 p 18)

in an abuswe ,snuauon. they are sull "ampered by ties and remnants of
family dependence from childhood. Adolescents need to be seen as

irdependent; bijt ths:nr hlstory has probabiy been bhe of returmng to (he

children; certain behavioral indicators; although perhaps true of younger
chiliren, are secn especially in adolescen:s. Abuse is suspec: in adoles-
cents who—

® seem to p"r'o'vtike encounters of abusive treatment from adults as

well as from peers: ! S .
demonstrate extremes in behavior—either great hostilitv and

[ ]

_ aggressiveness or withdrawal.

@ exhibit assaultive, aggressive, or pugnacious behavior.

® uppear to be overly frightened of parents. )

® act out continually or are described as lncorrlglble (4, p- 13)

the most
important link in the helping chain. The teacher is the professional most
likely to_detect abuse in this age group and is in the best position iv
report. Younger children may come to the attenuon of members of the
medical profession; as a rule; abused teens do not:

Keep in mind; however, that observing one or two of these symptoms
in any age group does not necessarily mean abuse. It does mean that you
should be watchful—carefully observing the child for additional indjcators:

When cons.dermg adolescent abuse, the school is decidedly

Many of the factors mentioned may be indicative of other_problems as
well. In addition, there are cultural factors to consider. For example,
some Vietnamese children may suffer from unusual bruises around the

head and neck resuiting from common folk remedies for headaches or

colds. Long-sleeved shirts or pants worn by Moslem girls may te a

ciistorn rdther thdn a response to the weather or a coverup for abuse.

Documenting strange or unusual behavior can help the unsure teacher
accumulate a variety of clues and perhaps become aware of an abusive
pattem

23



O

ERIC

Aruitoxt provided by Eic:

untrusting.  Children reflect their family life. Those who present a
negative, depressed picture miy well be mirroring the unrest at home—if
ot actual abuse; certainly some other kind of family disturbance.
PHYSICAL NEGLECT 7

~ Piysical neglect refers_to the failure on the part of the caretaker to
meet the child's basic physical needs.

My first impresssion of Robbie was of the dull 2ppearance of his
hair and eyes. Somehow this was even more striking than the ador
emanating from his corner desk. Sullen and quiet, Robbie drifted

through my first grade lessois, barely able to find a pencil in his
disorganized desk: His lunch usually consisted c¢f Twinkies, which

he said he bought on his walk to school. Later | learned that he
more frequently Stole them from the corner store. He eyed the

other children's lunches covetously. ana once | saw him steal an

apple when a classmate turned her back. Quickly, like a furtive
animal, he thrust the apple into the pocket of his dirty, faded,
tattered pants.

~ Notes and phone calls to h', parents met with no response.
Robbie was a sad litle nomad, drifting into school and listlessly
returning home. reportedly to take care of his younger brother and
sister.

Robbie is not uniike many other neglected childrei. Teachers ofter

neglect—
@ may appear in soiled clothing. significantly too small or too large
and often in need of repair.

always seem to be hungry. hoarding or stealing food but coming
to school with little of their own.

may appear listless and tired.

often report caring for younger siblings. when the child caretaker
may be only 5. 6; 7. or 8. L S
demonstrate poor hygiene, may smiell of urine. or have bad
bredth or obviously dirty teeth (although inconsistent bathing may

« 9

be in vogue for teenagers; this practice should be distinguishable

from the condition of the chropically unbathed. unikeript child).

have unattended medical or dental problems such as infected

sores or badly decayed or abscessed teeth.
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may have lice.
may exhibit stealing. vandalism, or other delinquent behavior.
may have freqguent échool absenices or tardiness:

have poor peer rc.lauonshlps perhaps because of hygiemc prob-

lc.ms or a depressed; negative attitude,

® may be withdrawn.

® may crave affection, even s.llutmg negative responses lo accom-
plish it:

® may be destructive or pugnacious, .ish'di;v.'rig no apparent guilt over
their acts.

may be lnadcquatély dressed for the weather.
may be emaciated or may have distended Stomachs mdncauvc of

malnutrition. (Se¢ Appendix A for a qiick reference char of
these indicators.)

Neglected adolescents tend to demonstrate many of these symptoms;

but they may escape the well-intended intervention of educators by
dmppmg out of schiool. They may also exhibit a pattern of early

emancipation from their families. with the promise of drifting into
unfulfilled or even crime-ridden lives.

Neglcctcd ch:ldrcr f all ages dre arccum)imed o a llfestylc devond of

routine and organizatisi: They may demonstrate this in their own lves:
For example. an inability to organize. or a lack of cleanliness and order is
not unlikely. It is important to realize that many neglected children
represent just ofE Imore generation characterized by their lifestyle. Their

grandparents’ teachers may also have been concerned with similar prob-
lems. Children learn parenting from their parents—they are their role
models: Generaucn after generation of inadeqmate and neglectful role

models; with no intervention; will create .individuals who are only
negauvely prepared for parenting. Because of its pervaswe nature, neglect

is difficult to deal with. Where does the cycle end in the cases of _pareiits

with unmet nceds who; in turn; are unable to mect the needs of their

offspring? . Only _through intervention  can this_ neglectful pattern be
changed. Although children may be adequately fed and clothed, taught
proper hygiene and given affection and attention; their p:irems too must be
helped in order to break the cycle of neglect. This topic is discussed in
Chapter 8.

SEXUAL ABUSE

Debbie, 14, had a ‘‘reputation” in schcol. She was not popular

in the healthy sense of the word; she was talked about: Teachers
observed her provocative behavior in their classes. According to
rumors she could be approached by any boy who sought a sexual

experience: The ught-fitting clothes over her well-developed figure
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necessitited_several visits to_the assistant principal who tried to

encourage more appropriate dress. School personnel assumed that
her behavior was indicative of an_inappropriately expressed sexual

awakeniny colored by a poor self-image. When Debbie finally ran

away frorn home, the story came out. She had been sexually
abused by her father since the age of 9.

Sexiial abuse has always been @ hiiman problem, biit there has perhaps

riever been micre awareness of it than at present. Social workers estimate

that between 60.and 75 percent of the reported cases of child abuse are of
due to the taboo nature of this topic. It is safe to assume, however, that
the problem is a major one. As in Debbie’s case; the symptoms may be
mistaken for other problems.

What is meant by sexual abuse? It refers to sexual involvement

imposed upon a child by an adult who has greater *‘power; knowledge,

and resotirces” (35, p.78). Davic Finkelhor points out the child’s inability
to consent, which, he says, is based upon knowledge and authority,

ficither of which is at the child’s command (12):

Throughout her whole first grade year, six-year-old June had
had at least six urinary_tract infections, for which she was medicat-

ed periodically. Her teacher wondered if there were any tie

between this problem and_ sexual abuse. The teacher knew that
June's mother worked nights and that hHer rew husband of 18
months babysat for June and her three-year-old brother.

It should be mentioned that aside from irritations from some
forms of bubble bath and other rare, organic causes, it is not

common for little girls to have the frequent urinary tract infections

with which adult women may be plagued: The appearance of such
recarrent infections would (at least) suggest the possibility of sexual
abuse as the cause. As the story unfolded, it became evident that
June was being sexually abused by her stepfather. Her teacher's

report made it possible for the family to receive much needed help.

The most classic myth regarding sexual abuse is that it is perpetrated

by strangers. Parents tell their children not_to talk to strangers and not to
take candy from strangers, for example. Certainly this is good parental
advice. The fact remains, however, that between 70 and 85 percent of
sexual abuse is committed by someone known—and often loved—by the

child. Most perpetrators are male, although females are sometimes

frequently seen in reports:
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Children may be sexually abuscd at any age, but tnose Wti'ci are

prepubescent may be at more risk, due to their buddmg sexuallty By the
time the abuse is uncovered; in most cases it has_been continuing for

between one and three years Accordlng to Suzanne Sgroi, sexual abuse is

disrobing on the part of the perpetrator; or close observatlon of the child

durlng bathlng,rdressmg, or ellmlnatlon rltuals Many sexual encounters

fondling, genital exposure; and mutual mastarbation. Oral-genital contact

as well as anal contact, may follow, depending upon the opportumttes

avallable and the willingness of the child. Vaginal penetration with the

fingers or penis often happens only after the perpctrator has carefually

moved the chlld along 1o a IeveI of Jeadmess and trust. Expens are

shame and can be almost as damaging as later phases (37, Pp. 10-11).
_Secrecy is a very iﬁﬁoﬁani part of the whole picture in sexual abuse:

Whlle physical abuse may have its clement of secrecy, society’s horror of
sexual deviation creates a need in the perpetrator to be especially careful

in compelling quiet in the victim. Although threats or special attention

may be enough to ensure some children’s silencc; sexual abusers may also
use gifts, money, special outings, or edible treats. Charlotte Vale Allen in
her account of her own sexual abuse speaks of ﬁndmg change in her

exhlblted in a varlety of ways. For example, the chlld may refuse to

undress for gym, feeling that the teacher or peers can detect the sexual

abuse just by seeing the unclothed body: It should be noted that failure to

report sexual abuse can _actually perpetuate the secrecy by aiding the
perpetrator rather than the child.

in&iéaiors of sexual abuse include the following:
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an |nord|nate number of gifts, or money from a questronabl«.
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® exceptional secrecy ,

] mqreisexual knowledge than is approprlate for the child's age
(especially in younger children) ]

@ in-depth sexual play with peers (m younger children different

_ from the normal ‘‘playing doctor’’ form of exploration)

® overcompliance or withdrawal

® overaggressiveness, acting out

® scxually provocative or promiscuous behavior (in adolescents) or

_ otherwise acting out sexually

© an inordinate fear of males or seductiveness toward males

® a drop in school performance or sudden nonparticipation in

school activities
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sleep problems such as nightmares or insomnia

crying without provocation L
rashes or itching in genital areas, scratching the area g great deal
or fidgeting when seated

sudden onset of enuresis (wetting pants or bed) or soiling
sudden phobic behavior

symptoms associated with venereal disease, such as~vaginal pain,
vaginal_or penile discharge (in young children), gehital or oral
sores, frequent sore throats (may indicate gonococcal infection of
the pharynx or throat)

diagnosis of genital warts . S
feelings of littie self-worth, talk of being ‘‘damaged”
pain in the gerital ared (which imay be from lacerations)
excessive bathing

frequent vomiting

excessive masturbation L
appearing much older and more worldly than peers
great anxiety o o :

suicide attempts (especially among adolescents)
rinaway from hoie, excessively (epecially adolescents)

early pregnancies (in adolescents). (See Appendix A for a quick

reference chart of these indicators.)

It is easier to deny ihe symptoms of sexual abuse than it is to overlook

physical abuse or neglect. It is also not quite so difficult to imagiue that a

prominent member of the community has *‘disciplined a cfild a little too

severely "—perhaps because of stress—as it is to ententain the idea that he
has been sexiially involved with his daughter:

~ For sexual abuse t6 occur; several contributing factors are necesssary.
The first is opportunity. Often there is the profile of a mother who works
in the evening or at other times when a child may be most vulnerable. Or

a mother may not be otherwise . available—during times_of illness,
depression; or involvement outside the home, for example. Many sources
also caution against the teenage male babysitter who is not involved with
his peers and who does not have a strong male figure with whom to
identify:

Another coitributing fictor to sexual abuse is chiongz. Families have

frequently undergore some recent stress such as relocation. unemploy-
ment; newly employed mother; or illness; which makes the members
vulnerable. Many families may be candidates for either sexual or physical

abuse due to frequent moves. Also present in many sexual abuse situations

is the phenomenon of trust. More often than not, perpetrators Occdpy of
assume a position that the child trusts, which makes their actions possible.
Soitie attention should be given to ‘‘stranger danger.’’ the assault

(usually one-time) of a child by a stranger. Although the family may not
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appear to be drrectly involved in _ suci: _cases, it is vntal that famrly

members; too; receive help and possrbly treatment; The trauma of child
molestation s devastating to some families; the parents’ reaction may well
determine the child's ability to handle the memory in later life (37,
p. lll)'

well to keep in mmd that physrcal and sexual abuse as well as. neglect

are family problems. in order that the child may be best helped, family

involvement is important. Some family situations exhibit symptoms of
both abuse and neglect. The prognosis for such cases is much poorer as
the problems are compounded. Early reporting is therefore vital.

EMOTIONAL ABUSE

Emotional abuse refers to belittling; rejecting. and. in general not
providing a positive, loving, emiotional atmosphere in which a child can
grow.
__This is perhaps the most difficult area to detect or prove and certainly
difficult to report. Social service agencies are so overwhelmed with

physical and sexual injuries that the less concrete report of emotional

abuse may be screened out. That is; an agency may decide after revrewmg
the evidence that it is insufficient to warrant further investigation. This
type of abuse is no less frustrating for the classroom teacher, however.

Tom psychologlcally abused by his father. did not have the
emotional strength necessary to learn to read in the first, second,
or third grades. He just sat in school and relaxed in_the warm,

lovnng atmosphere Outwardly cheerful and happy. hxs way of

manrfes,ted, his problems by bizarre behavior such as eatmg (and

swéiiowmg) his shirts:

] lridieétﬁrk, jojf emotional abuse; some of which Tom demonstrated,
include the following:
® inappropriate affect such as turniri'g negatrves into _]OkeS. or
laughing when in pain

extremes in behavior-—overly happy or affectionate
withdrawal—or no verbal or physical communication with others

bizarre behavior such as self-destruction
destructive behavior .
inordinate attention to details

cruelty vandalrsm, stealmg cheaung
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substance abuse (drugs or alcohol)

anorexia nervosa (especially in adojescents) B
physical maniféstations such as asthma, ulcers, or severe allergies
delinquent behavior (especially in adolescents). (See Appendix A

for a quick reference chart of these indicators)

Emotionally abusive parents may have unrealistically high expectations

of their offspring. When the children are unable 1o meet these expecta-
tions they reccive verbal criticism that makes thewn feel incompetent and

generally ‘‘bad.” Such expectations may be related to some values or
ideas the pareunt holds, as the following examiple illustrates:

~ Sally demonstrated her abuse by a perpetually sad expression.
She looked as if she had just been beaten; but her father never
touched. her. Instead he berated her: “How did | ever deserve a
girl? Girls are lesser beings.” He had her hair cut in an unbecom-
ing style; saying there was no point in trying to make an ugly girl
look any better. He demanded compléte obedience and_subservi-
ence, including having her stand beside him as he ate to cat and
salt his food. He rationalized this activity saying that her only hope
in life was to be of use to a husband. it in fact anyone would want
her. Even when Sally scored 160-on an IQ test. her father assured
her the teachers were wrong~she was only a girl. Unfortunately

she believed him:
_ Children suffering from emotional abuse may exhibit much the same
behavior (in terms of acting out or exhibiting 2 poor self-image) as those

suffering from physical abuse. In some Jases, the emotionally neglected
child may_be generally ignored. In the J. family, for example, 16-year-old
Tammie did not tneet the family’s standards of high intelligence. She was
treated as if she did not exist, while her sisters and brothers received
parental attention and Concern.

~ Unfortunately emotiotial abuse may not be easy to pinpoint. Many
situations are not as clear-cut as those suggested here. Although most state
statutes mention emotional abuse; it is difficult to prove. Teachers can
help these child victims, however, with attentioh and encouragement to
express themselves. (See Chapter 6 for specific suggestions.) In some
cases the parents may merely need to_know more about their child’s need
or they may need counscling to help then with their own problems.
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Chapter 2
Whom Do You Teli?—

The Reporting Process
The previous chapter discussed many of the clues to look for in
fecognized siich clies, it is necessary that they report suspected cases of

abuse: First; however; there are three kinds of _knowledge with which

well-prepared educators should be armed even before encountering a case
of child maltreatment. They are as follows:

1. Knowledge of the reporting laws of the state in which they teach

2. Knowledge of the school reporting policy or procedure; if one is

available—for example, an outline of the steps to follow within

_ the school or information on when a report should be niade

3. Knowledge of or a relationship with (either throtigh the school or

personally) the protective agency designated to accept reports:
This chapter discusses these three kinds of knowledge.
STATE REPORTING LAWS
What is the legal role of the teacher in reporting the abuse and neglect

of children? All states expect educators to be involved in reporting; many
states back up this expectation with a fine (which in some cases may be

up to $1,000) or a jail sentence for failure to report. The tsacher is

frequently referred to as a mandated reporter—that is, one who in his or
her professional capacity is legally responsible for reporting to the local
protective agency. In addition to educators, state statutes designate other
mandatory reporters; including other school personnel; and the extent of
their responsibility. (See Appendix B for a list of reporters.) Every school
system, if not every teacher, should have a copy of the state regulations
concerning reporting: They can usually be obtained through the local
protective agency. Many agencies also publish interpretations of  the

themselves. Appendix D contains a list of regional resource centers;

which not only publish newsletters_in the field but also may be able to
provide copies of state reporting laws and other information.
~ Liability is another issue that concerns educators. As mentioned earlier,

there may be a fine or a jail sentence for not reporting. All states provide
immunity for any professional who reports. (See Appendix E.) Various
states protect the mandated reporter who reports ‘‘in good faith> or who
has *‘reasonable cause to suspect abuse’ (5, pp: 4-7). It is highly unlikely

that an educator would be sued for reporting. Even if this did happen, the
teacher who reported in good faith would not be found liable.




Whatever your Stite's siand on immunity, it is better legally and
morally to report than nof to report. Certainly it is wiser to make the
tocal agency aware of a situation than to wait and perhaps subject a child
to the risk of permanent harti or possible death:
SCHOOL REPORTING POLICY
 Although anyone associsted with the school system is responsible for
reporting. it is impoftant that the system have, or at_least begin to set up,
a procedure for reporting. Suich a policy should include specific informa-
tion such as the following: -
I. At what point should the teacher report child abuse? Suspicion?
Reasonable cause to_beiieve? (This may be based not only on
school policy but also op state law) 7
2. Whom does the teacher notify? Nurse? Prinicipal? School social
worker? ) ) ) )
3. What_specific information does the teacher need to know to
report? o - S
WHhat sctions should the teacher have taken before reporting to
validate suspicions? o
. What other school persopnel should be involved?
. Who makes the report to the appropriate authorities? How?
. What informatiop should be included in the report? (This may
be dictaied by state law and protective agency policy:)
. What followup iS expected on reported cases?

~ QN W hal

el

protection teams? ) o ) )
10. What commitment dogs t.,& school have to in-service training or
community programs?
Thie existence of such a policy and knowledge of it in advance will be

extremely helpful to teachers. hinmediately after you have discevered huge
bruises on the arfis of a student is not the opportune time to try to

discover to whom to report: On the other hand, if the school does not

have a policy; cenainly the principal should be made aware of the
- situation. If you are convinced that a case should be reported, either you,

the principal, the school nusse, or the school social worker or counselor
would be the most likely person to report. Remember, however, that the

fact of notifying a superior of your suspicions does not make you
personally less liable. )

© Teuchers frequently ask; **What if I report an abusive situation to an
administrator who doces not feel it should be reported or who feels that
there is something Wwrong With mie that I cannot handle the problem

myself?'’ The school administration should be involved. A child abuse
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report is, in effect; based upon the decision of the ediicational team
serving the child. As note.' previously; many states consider every school

professional a mandated reporter who is therefore responsible: In some
cases; administrators may not be familiar with thc magnitude of their
responsibility in_this area or they may feel that reporting will be a
reflection upon their school. In fact, reporting a_family distress situation
points to a school system that is knowledgeatle about potential barriers to

student learning and concerned about overcoming them. If, however, your
administrator will not report and refuses to Iet you do so; you must make
a choice—to try harder to convince the administrator of the severity of the

situation; to try to obtain permission ‘o report from the administrator's

superior, or to report the situation yol rsclf. (Some states allow anony-
mous reporting.) Certainly neither of the last two courses of action should
be taken without a great deal of thougiit. But whetheér the administrator
agrees to seport or not, two factors still exist: (1) you are legally liable
until a report s made, and (2) the child may be in danger. The follcwing

was recounted by an extremiely distraught and guili-ridden teacher:

| knew Henry was being beaten by his mother. My colleagues
kriew it too, and each one had approached our principal individual-
ly. Finally, after Henry received a particularly bad beating, |

pleaded with the principal to allow me to report. When he fiatly
refused, | felt | had no recourse. Several days later Henry did not
come to school. When | arrived home, my husband greeted me

with the evening paper. Henry was dead—a victim of child abuse.

_The decision not to report child abuse is not a callous or vindictive
one; often it is merely a miistike of judgment. Ornice an individual knows
the consequences of not reporting as well as the procedures for reporting,
the decision should be much easier.

One solution to the seemingly overwhelming resgonsibility of reporting
is to have the school policy designate a school team (composed of the
school counselor or social worker, nurse, administrators; and teachers, for

example) to discuss the potential report and later to provide mutuai help

in the justification and followup of the report. This method relieves any
one teacher of pressure and also offers peer support.
PROTECTIVE AGENCIES

Reporting to the designated protective agency (most often the state or
county child weltare agency) usually means a telephone call to give the
agency the information necessary to begin an investigation. (See Appendix
C.) State law usuaily requires the following information:

@ riariies of the child and parents
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address_ <

age and_ sex of the child o

type and extent of the child’s injuries or complaints
evidence of prior injuries S

explanation of the injuries given by the child

name and telephone number of the reporter
actions taken by the reporter (such as detaining the child,
photographs) . -

other pertinent information.

_ To this point it has been assumed that the teacher uncovers the abiise.
If, however, the child reports to the teacher, it is_important to listen in a
way that demonstrates your care and concern. Obtain as many. facts and

details as possible without appearing to conduct an interrogation. Some

children may try to swear you to_secrecy, yet the fact “that they have
confided in you is a cry for help. Tell the child sensitively that you must

report the situation and why, and do so at the time. For example, you
might say, ‘‘Daddy needs help. It's not good for him to be doing this to

you: I'm afraid you'll get hurt again, and I care about you.” Such an
explanation is an assurance of your concern not only for the child’s

welfare, but also for the parent’s W{:lfére.
Then, it is important to persuade the child to remain at school while

you report the case. If the child goes home immediately after telling you
aboutrthé situation, there may be several rncgartivé results:
1. The child may feel guilty to the point of refuting the story when

questioned later. (This is especially likely in cases of sexual
7 abuse.) i N S
3. The child may be subject to further abuse when the parent
discovers the disclosure: B
3. The child may be fearful of facing the parent and run away from

hioiie, resulting eventually in more abuse.

Teachers can usually keep younger children ifiterested in the classroom,

giving themselves time to report. If you explain the situation sensitively

and carefully to older children, they may agree to wait in the classroom.
Needless to say. you should know the exact reporting procedare. You
should also tell the agency that the child is_at school and urge an

immediate_response. A note of caution for the concerned teacher: Do not
take the child to your own home: Such an act of benevolence may seem

to provide the temporary protection the child needs, but it may place you
in legal jeopardy. If your state does not give you the legal right to detain

a child, you may even be charged with kidnapping. It is better to work
within the social service system than to put yourself in a legally
precarious position.
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lf the chlld refuses to walt, tell the agency and urge inimediate action.

Social service personniel usually consider such situations to be emergencies

so that the agency should be able to acr at once. In the meantrme. lt is

Whether the case is an emergency or not, many Siates requrre that a

written report follow the oral rcport within 24 to 72 hours: The school

should have the approprlate forms for the written followup. (See Appen-
dix G for a filled-in sample.) This fotim iS sent to the agency designated

to receive reports: it may be vital that the agency hiave this written

notification as_well as the telephone call in order to begin a thorough

investigation. Reporters should be sure, however, to keep a copy of any

report they submit for their own and/or the school’s records. Of course

the information should be kept confidential:

W(r)nieﬁqffthe best ‘ways to obtain results on an abuse report is to use
documented enal——wntten descriptions of bruises, dates, the accouiits
of several people; and any other data may be helpful: Legally teachers
should not undress a child to discover bruises, but schoal nurses may

have this prerogative. Some school systems have photographed children’s

bruises. The legality of this practlce in a partlcular state should be

carefully checked with the local social service agency: (Also see Appendix

E.) Talking with a social worker may also help teachers determine the

vrabllrty of their reports

lnstantly, or it may take é day or even a week; dependlng on the

emergency nature of the case. A decision to screen in_the case means that

a social worker or teari of socral workers will 1nvest|gate lt Here agaln.

emergency——such as when a Chlld S health is severely threatened or when

a aEiEy would cause some rmmedla'e danger to the chlld

the _agency. You can also assi.rre the social worker of your continued
cooperation and ask to be kept informed of thergrpgress of the case. In

some states social workers cannot divulge the resuits of an investigation
without the signed affidavit of the alleged abuser, but they may be able to

assure you that the case is being investigated. Also even though some

social workers may not keep a reporter informed, many do——espeqally if
they feel that the teacher can continue to be a resource in helping the
child and the family.

The .impartant thing to remember at this pomt is that your report sets

in motion the helping process that the family so desperately needs.
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Chapter 3

How Can You Validate
Your Suspicion?

" As indicatea in Chapter 2; each state has its own set of reporting
regalations, which may differ considerably from each other. Some states
require teachers fo_report immediately even in cases of suspected abuse or
rieglect. Other states allow more leeway and expect that cases will be

fairly well documented when reported. This chapter offers suggestions to
help teachers validate their suspicions of child abuse and thus improve the
reporting process. If your state says; ‘‘Report even if you only suspect;”’
your sensitivity to validation will enable you to help the social service
system either to create a more pressing reason for opening the case, 10

build a stroniger case for couit, or to provide additional information. to
£ : ~ court, or 1o proviee ad

help the social worker work out the best treatment plan. If; on the other
hand. your state requires proof of your suspicions, the suggestions
POCUMENTATION

It is important to_have as much information as possible about a
situation when reporting. Documentation. greatly _helps. For example,
every time a student_comes to class with bruises, jot down the date, the

type of bruises. and the child’s explanation for them. Also note any
cofitacts you may have had with parents; including their reactions_to you

as well as their interaction with_the child. When you report, or at the time
of later court intervention, such documented, factual information will be
extremely valuable.

 One way to discover more facts about the home situation and to
involve parents initially is to treat Whatever problem the child exhibits as

one that requires special assessment. Through Public Law 94-142; the

teacher can request a care evaluation. This consists of a series of tests and
assessments focusing on educational needs and describing what the child
can or cannot do. It usually culminates in a conference of parents and the

professionals coricerned with the evaluation. Since the child may also be
exhibiting learning difficulties, such a1 evaluation can be easily Justified.
Some abuse cases have been handled voluniarily in this way without any
court intervention.

ANALYZING DATA -
_ The next step is to analyze your data. For example; for the child who
frequently comes_ to class with bruises, is there anything else about the
child's vehavior that fits the physical or behavioral clues given in Chapter
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1?7 Have you observed the child and parents together? Do the parents’
expectations for the child appear to be too high for a child of that age?
_ One teacher invites all parents, with their children, for a visit during
the school year. At this ume she asks each child to demonstrate a task
(usually one necessitating adult help), and then she observes any interac-
tion between parent and child: She finds that the interaction gives her
invaluable information. As an example; she cites her interview with
Danny and his mother.

Mrs. K: greeted me as follows: "I'm not surprised that you have

asked me to come in. Now you know that Danny is nothing like his
older brother, Ed. Ed was so good in school and so cooperative:

Then there's Banny!” She indicated the 11-year-old boy standing
sullenly behind her. | asked Mrs: K: to sit down and suggested that

Danny hang their coats in the back of the room while | got some

notes.

“'For goodness sakes; Danny! Don't drag my coat,” Mrs. K.
admonished. "'And hang it up right."”
Danny did not respond bit continuied to complets his task

“Stand up straight, Daniel,” Mrs. K. barked. “It's so tough with

these kids.” she remarked. to me. “'Being a mother and fath-r is no
picnic! In fact, will we be long? | have to pick up my Son Ed at a
friend's house. Danny, come over here and sit down."

Danny was quietly observing the fish in their tank—~moving in
endless circles with no hope of escape in their monotonous search

for variety in the confines of the tank. Suddenly | saw Dariny's life
much like that:

_ Mrs. K.'s further comments made it quite clear to me that. no
matter what Danny did, he could never meet her expectations. Was

the abuse we had observed a symbol of her own frustrations?

Not every teacher has an. opportunity to observe either parent or .
student_so closely. At the high school level, a teacher may see the

adolescent only for brief class periods. As ofie instructor nuted, **‘My

geometry class is not exactly the arena for. sharing feelings: How do /
know if a child is beinig abused?"’ In such situations, teachers need to be
Observant—that is, aware of peciiliar behavior or unusual appearance on

the part of the student. Further; they can demonstrate an attitude of
opefiiess. A chemistry teacher, for example. in spite of her no-nonsense
facts and figures in class inspired students to come to her after class
because of her open; accepting attitude: Although high schoo} teachers
without home room or advisory responsibilities may not be in a position
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to report diie to lack of information; through observation they may be able
to provide valuable support to colleagues who do report.
CONSULTING OTHER PROFESSIONALS

It is important for teachers who suspect abuse or neglect to explore the

interactions of their colleagies with the child: Talk with other teachers.

Have they noticed these bruises or this behavior? The physical education
teacher or the coach; for example, may have noticed bruises as the child

changed clothes for gym. If so, you have additional support. It is also
important _to consult and work with other professionals within the school
system. School nurses have the medical expertise to exaniine bruises,
burns; and untreated medical problems. They may be the only ones who
have the right to remove a child’s clothing; they may also have the right
to take photographs of any braises they uncover. In addition, nurses are in
an excellent position to teach the neglected child some basic rules of
personal hygiene.

School psychologists are trained not only in testing, which can be

helpful in detecting children’s problems; but they are also schooled in

human motivation and possibly counseling. The; may not only help the
child through diagnosis and counseling; but may be of help to you as a
consultant. School social workers, also trained in counseling, are frequent-
ly the professionals most likely to_act as links between the child’s family

and the school, perhaps even making home visits. Valuable information
can be gathered from observing the family’s attitudc toward the child. Are
the parents responsive to school intervention? Do tiey vant 10 help the
child or do they cee the child as an unwelcome responsibility?

Special eduication teachers also see a large percentage of child abuse
victims. According to a study by James Christiansen, the spelling, imath,
and reading scores as well as the overall academic achievement of abused
children were significantly lower than those of children not subjected to
abuse (7). In addition, victims of maltreatment exhibited more psychologi-
cal and behavioral problems that brought them to the attention of the
special education teacher.

Depending upon their size, some schools may or may not have these

professionals available; or their duties may be assumed by ‘others. Any

careful observer can, in fact, be of help in detecting problems of abuse.
In one school, for example, a librarian who has great sensitivity to

children and their needs uncovers more cases of maltreatment than any
other faculty member. Whaever the school situation, as you attempt to
validate your suspicions that a child has been physically abused, neglect-

ed, or sexually abused, remember that these colleagues can be of
assistance:
Io addition to professionals within the school, community agencies that

work with abused children can be helpful: Agency representatives can be
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invited to speak to faculty miembers about their responsibilities in the
reporting procedure. Or individual teachers can make contact with a social

worker or supervisor whom they can call tc discuss suspicions they may
have but do not feel comfortable about reporting. (As a former social
worker, 1 would havé much preferred to discuss a caseé with a teacher
than to receive an unsubstantiated report that would later be thrown out;
to the frustradon of all concerned parties.)

ALTERNATIVE STEPS

A frequent problem for many teachers is student hygiene. For example;

eliciting complaints from other children about body odor. It is easy to
assume that this is a case of blatant neglect. If a child_neglect report is
filed, however, it may well be screened out when it is discovered that an

otherwise loving parent has similar habits of personal hygiene.
__This_type of situation can provide an example of alternative steps to

take before reporting. Poor hygiene is not an uncommon problem, and for

the most part it is not life-threatening. You can consult the school nurse
and perhaps call the parent in to discuss the case; discrrggtlry”grilg in a
nonthreatening, informal way. Sometimes a well-meaning parent who

discovers that a child is having difficulty with peers due to an odor
problem will gladly attempt to remedy the situation. Or you miay uncover

concerns about housing, sanitation; or financial need for which the parent
can be referred to the appropriate agency.
If, however, after talking with the parent, there appears to be neglect,

you will feel more secure about reporting the sitnation:

COMMUNICATING WITH THE CHILD

I. The child may be afraid to tell the truth becanse of—
® fear of being hurt by the abuser
belief that “‘people go to jail for abuse’” (admittedly in some

states a jail sentence is a reality; but it is hoped that the child

can be helped by a social worker or counselor to deal with
this reality) o S

fear that something will happen to him/her ¢such as removal
from the horme) ) o

__® Joyalty to the parent—no matter how bad the situation may be.
2. The child may feel that the abuse is deserved.
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3. While some children may be relieved by the outlet of talking to @
sympathetic adilt, others may be threateéned and withdraw from
. you. o L
4. Neglected children may know nothing but neglect:
_ The best approach is to assure children that you can be approached
when they are ready to talk. If a child wants to talk or comes to you to

necessary for reporting. Puppet shows;, movies; and filmstrips such as
Sometimes It’s Okay to Tattle are useful to show in the classroom. (See

Appendix H.) They may elicit reports from children by helping them
realize that there is a problem and it is all right to talk about it. For
sexual abuse, discussions about the body and each person’s right not to be
toiched without permission can be helpful:

_ Another method that may inspire a report—especially from young

can be learned from the activities shown and, _in particular; the child’s
position in the picture. Children frequently speak and draw in metaphors.
For example, the physically abused child is often a scapegoat, singled out

all the children to draw pictures of themselves and their families: Much

from siblings. Thus, you may notice that youngsters you suspect of being
abused draw pictures depicting themselves as being different or removed

in_some way from other members of their families. Sexually abused

children may be more precise anatomically than other children of their

age group. Both sexually abused girls and boys may also draw structures
that resemble sexual organs or they may concentrate on intriisive themes

(32, 37, 38). Neglected children may have trouble organizing their
thotughts or they may use depressed scenes or colors. Since most teachers

are not specifically traired in interpreting children’s art work, you may
wish to consult the school psychologist tor an analysis of the content of

sich drawings. These details are menioned here to sensitize concerned
teachers to material that may be looked at in greater depth.
Although drawing is most frequeritly associated with younger children;

it can be employed with older children in a more symbolic way. For

example; ‘‘Create a scrapbook or book of drawings about your future.

Describe all aspects of you- life—your future famiily, your career, etc.”’

Siich an assignment may well uncover the theme *‘I don't want to do to

encouraged to read a book about a family and write a report comparing it
with their own.

_ The validation process may require a_ few hours or a few weeks.
depending upon the potential threat to the child. Neglect and sexual abuse,
while potentiail; uestructive, have been continuing for some time: It is,

better to have clear- -t facts than to report and have the case screened out
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be life-threatening. Therefore, teachers shouid report suspected physical
abuse as soon as possible. Even in these cases, however, the more factual
information you can provide, the more likely it is tha: something will be
done for the child once you have reported.

COMMUNICATING WITH THE PARENTS

__If you have concluded that the chiid is in fact abused or neglected, at
what point should you inform the parents? Your first inclination may be

to inform the parents that you intend to report. Such an action may pose
several problems, however. Consider what may happen in some cases of
maltreatment. In neglectful situations the lifestyle may be chaotic and the

roots few. A neglectful parent who feels threatenied may flee. The same

may be true in abuse situations. Mary Jane Chalmers wrote an account of
an abusive and neglectful family whose itinerant career prevented detec-
tion until it was too late (6).

In addition to flight; there is also the possibility that knowledge of the
report may increase the danger to the child; especially if the child is the
reporter. Abuse is associated with control—the parent feels desperately out
of control and strikes out. The introduction of the social service system or
the legal system into the family's life creates an even more vulnerable
situation. If the parent feels this threat; the child may in: fact suffer more
abuse:

Other phenomena operate in cases of sexual abuse. For both victim and

perpetrator (especially in cases of incest), there is a higher risk of suicide
immediately after a report is made. Once the situation comes to light; the
case must be handled swiftly and with expert timing.

__ Certainly the parents must know that the abuse or neglect has been or
is to be reported. Social workers differ in their advice as to when to
inform the parents; however: Considering the possible parental reactions
mentioned, some feel that teachers should report before informing the
parents, but that the parents should subsequently be_ approached by those

who are specifically trained to deal with thein. Knowledge of such support
should be reassuring to teachers:

_ Other social workers feel that the parents are owed an explanation
before the report is made for the following reasons:

l. The situation may be a misunderstariding and onice all the paties

communicate, a report may be deemed unnecessary:

2. Parents may feel less threatened; more amenable to cooperation, and

therefore morz willing to seek help if they are approached before
the involvement of the social service systeri. Considering that
control is a central issue; especially for abusive parents, it is

importait to deprive them of as little control as possible:
4i
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_ Because of this difference of opinion among social service personnel

concerning parental rights, cooperation. and the child's safety, teachers
may want to consult social workers informally for advice.

In some cases: once the report has been made, you may have an

opportunity to talk with the child or the parent about the report. But by
this time you should have the support of other professionals. Whether or
not you see the parent may depend largely on your role ih the school and

your desire; if any. to further your involvement.
_ Reporting a child abuse case is not easy for teachers emotionally.

Maiy, although desiring to help the child; feel unsure of their own
position and also of the effect the report will have on_their future
relationship with both child arnd parerits. Some teachers fear repercussions
from the family. Physically, the abusive family is dangerous to_the child

but not usually to adults: Some families may try to “*fight back” legally,
but teachers who have acted in good faith are legally safe. The worst fear
of many ediicators is that the family may strike out emotjonally by making

threats to them or false statements to others. However, afiyone canl be a
victim of this type of behavior—from a_vindictive neighbor ot from a
family reported for abuse. The support of colleagues can enable teachers
to better haridle such annoyances:

| was a new teacher when | encountered Helene's parents. The
D.'s were a prominent family who knew all the right people. |
suspected that Helene's father was._ sexually abysing her long
before | had the nerve to report it. | talked to several other teachers
who finally assured me that reporting was the best thing to do.
‘When the local congressman called my. principal, | was panic-
stricken. | was sure | would lose my job and my reputation

Fortunately my_colleagues_supported me, and in time the D.'s
received the help they needed: The look in Helene's &yes and her
new vitality and interest in school were erough to convince me that
I'd done the right thing.

 What, then, if the parents withdraw the child from school or from your
classroom? This is always a possibility. But at least you will have
involved the family members with the social service systetn so that the

child may be helped. If you are able to talk with the pasrents and assure
them that you wish to be an ally, you may be able to help in the
treatment:

 Remember that abusive families cry for help in a variety of ways and
then often erect smokescreenis to cover their cries. Many times no one
hears until 2 child is badly harmed or even killed, Classtoom_teachers

may be in a position to hear these cries for help a little sooner than other
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rnernl;»ers of socnety You may be the key to early intervention and a
turning point in the life of the family.

Cenamly reponng ch:ld abuse |s nenhéi- éa'sy nbi' éleai-eiit Bijt irie

expend:

TEACHER’S CHECKLIST FOR PREPARING TO REPORT

1. Have you documented your data and writteni down the information
to organize it in your own mind?

2. Have _you analyzed _your data" What catises you to suspect

7 abuse/neglect" List the symptons——physlcal or behavioral.
3. Have you been able to observe the parent/chlld |nteract|on" Does

the parent see the child as worthwhile or different and/or hard tc
handle?
4. Have you spoken with other professionals within the school? Do
they have reason to suspect abuse/neglect? Why?
Do you know the reporting policy of your school? Do you know
the answers to the qiiestionis on page 32? To whom do you report?
. Do you have the necessary information required for a report? (See
pages 33-34.)
. Do you (ur does the sohool) have the exact telephone number and
address of the agency to which you should report?

8. Have _you talked with your admlnlstrator about the support you

will receive once the report is made? What if the parents try tc

ov.u.

~ |

remove the child from your class? Will you have the support of

_ the administration?
9. Does yéiji' school have on hand the necessary report forms?

10: Have you set up a support system for yourseif with other teachers

or administrators? (After the report is made, you may feel
vilnerable and need to talk.)

Now; you should be ready to report, knowmg that you are providing a
chance for both the child and the family to receive much-needed help.

My
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Chapter 4
Once You Report;

What Happens Then?

~ After you have made the report and miay perhaps be continuing (o
validate your data, the social service system will have become involved in
the case. This chapter answers some of the questions that teachers have

about what happens at this point.

PROTECTIVE AGENCY DECISIONS
When a protective investigation begins, thie social worker must make
several important decisions. These are discussed in the following pages.

Does the Case Warrant Furihor Intervention?

improvement. At the other extreme, the socigl worker may receive no
cooperation from the parents, yet have insofficient evidence to ensure

couirt involvement. Some parents are well enough acquainted with the

social service system to know exactly what to say or how to. look, so that
when the social worker visits the home, everything appears to be
acceptable. In such cases, it js as frustrating for the social worker as itis

for the teacher to close a case before rendering any help. Regardless of
your frustration, the best course of action is to offer to keep in touch with

the agency so that you can share any further developments. It should also
be mentioned that some States require the intervention or a law enforce-
ment agency. (See Appendix F.) If this {5 50 in your state, the protective
agency will know the role the law_enforceraent agency plays in these
cases. Thus the decisions made on behalf of the child may, in fact, be

joint decisions of the two agencies.

Throughout <hild welfare History, professionals have vacillated betweer

keeping children in their own home and placing them in a foster home.

Children feel greater security in their own home, however dysfunctional it
may be. Studies have shown that foster home placement does not
necessarily ensure a happier life. In fact, for children who are returned to
their own hoirie after foster home placement, the situation may deteriorate
faster than it would have without placement.

Although the best plan fot the child may seem to be removal from a
difficult home situation, the social worker may well decide to have the

child remain at home and attempt to work with the family intact. Even in

46



O

ERIC

Aruitoxt provided by Eic:

cases of sexual abuse; it is more advisable to remove the perpetrator from
the hoiiie théii the bhild NEEdIEss to Say. thc ‘exception. would be if the

voluntary permission of the parents or by court intervention.
Will the Famlly Wllllngly Réi:éi\?é Help"

reasons:

® They may sincerely want help and have; in fact; been askmg for
it by their behavior.
® They may fear the legal ionsequences if they do not agree to be
helped.
® They may comply to ‘‘get the social worker off their back "
Whatever the motivation,_ if the agency feels that the fémlly needs help

and the family agrees to cooperate; the relatlonshlp will probably be

voluntary Whlle lhlS lS the preferred zirrangement, it can sometimes be

or at some point decndes not to cooperate any longer; the social worker
can opt for court involvement.

Particular instances that requife court intervention are as follows:
® The child lS in lmmment danger of harm;

. Attémpts at treatment have failed, and parents have not made

progress toward prov1d|ng adequate care for the Chlld (5 p: 23)

pctmon in the Juvemle lelslon of the cnvnl court requestmg that the fémlly

be cornpelled to_get heip or that the children be placed in a foster home.
This sets in motion a series of procedures that are discussed in (.hapter 5.

Whether or not there is court mvolvement or famlly cooperation, if the

case is assessed to need _more help. the agency works with the famlly At

conceming your contacts with the famlly or the ch’ld’s progress i1 school.

éiéétlj What Type of Treatment Does the Family Need?
Famlly treatment may take several forms

©® Cconcrete Services such as ﬁnancnal asslstance. medlcal asslstance
housing assistance, day care (to relieve the parent of some stress)

L4 referrral to other services specific to family needs, such as
services for special children; family planning; budgeting consulta-
tion, counseling

)



a§voc§cy jé?}/"iéé's-ﬁéibiﬁg the family to actually obtain the
services for which it is eligible ) N

counseling_services (most protective agencies are able to provide
these in a limited way; if more in-depth counseling is needed, the

Who Will Be Involved in the Treatment of the Family?

_ The group of professionals concerned with the assessment or treatment
of protective situations is_often referred to as the Child Protection Team.
Some teams arc involved only in asseéssment; others meet for progress

reports on the family throughout the treatment. Whether or not there is a

formal network; the social worker may _involve all or some of the
following: health professionals, the child’s teacher(s) and perhaps_the

school nurse, the school social worker, a psychologist; a psychiatric social

worker; legal services and other support personnel (from welfare, day
care; etc.) as needed, and possibly the child’s foster parents, if placement
has been indicated. It is miost important that all the links of this
therapentic chain remain in contact with one another, bearing in mind that
the primary goal is to help the family. Some families may be skillful in
building mistrust between professionals. An interesting novel, The Scofield

Diagnosis, deals with a doctor’s atempt to help an abusive family amidst

the barriers set_up by other professionals (11). Some families may also

~ This is difficult to answer. Many social service agencies set up
treatment plans with clients ranging from weeks to months. If the court
becomes involved: it may schedule hearings at regular intervals, from six
weeks to six months. The severity of the situation may also determine the
length of treatment. If the family's prognosis is very poor and few gains
are made; the children may be semoved. If, on the other hand, the family
parenting skills. No abuise or nieglect situation can be remedied immediate-
ly. The deterioration of family life did not happen overnight.
At What Point Doés iheé Family No Longer Need Services?
The obvious answer depends on the type of child maltreatment:
@ In physical abuse, services are terminated when the abuser stops

abusing the child and has lezrnied another method of coping with
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® [n sexual abuse, services are terminated when the perpetrator is
ideally. has

criteria they must Use:
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Chapter 5
What If You
Have to Go to Court?

~ The first time it was necessary for me to go to court in a juvenile
matter, | was apprehensive. | expected to see Perry Mason in all
his glory, what | did see was a small courtroom—not unlke a

formal classroom—with only a handful of people in attendance.

Eamily or juvenile court sessions are closed with only the legal staff
and the significant people present. No observers may attend and if, in
fact, you are asked to serve as a witness, you may be asked to leave the
room after your testimony is given.

SUGGESTIONS FOR A COURT APPEARANCE

Your chances of going to court are probably not very great, but it is
best to be prepared if you are asked to appear. Protective cases are taken
to court if the social worker feels that either the child is in real danger or

the family will not cooperate. Prior to any court hearing, the social

service agency (or police) files a petition stating that the child is in need
of the court’s protection. Also, there may be a pretrial hearing to
determine if the case can be resolved without court intervention, or if in
fact tiere is enough evidence to go to court. The social service. agency
then must collect witnesses to substantiate the report. At this point, you
fuay receive a subpoena. In the courtroom there will be no jury, merely a

judge, court officers, probation officers, lawyers (for parents, for child,

and perhaps for the social service_ agency), social service personnel, and
witnesses. You will merely be asked to state your involvement and any
infotmation you niay have about the case. One teacher recounts her

experience in court and makes some recommendations:

~ As a teacher, | had the opportunity to be a witness in a child
neglect hearing. It is very important to bring documenitation with

you to the hearing. This may include test scores; observations of

home conditions; parent and child behavior within the home, and
clinical and classroom_ settings; phctographs and dates of Hormie
and school contacts. Try to answeér each_gduestion as truthfully as
you can, as you are under cath. In my case. | included not only
negative aspects of home conditions and parenting skills, but also
positive aspects of the home environment. | answered only when
spoken to and did not give my personal opinion on any of the
guestions asked me:
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__When testifying, do not sound defensive. AS a_witness, you are
not being judged and you need not fear beﬁnpgﬁmgerfrogated In my
particular situation | was briefed several weeks in advance of the
hearing as to the types of questions | might be asked in the
courtroom and | was not allowed tc hear }hgfgthggﬁmtpqsfsgsf
testimony during the hearing. If the witnesses are not notified of the
resuits of the hearing; they should contact the social worker

involved in the case or the lawyer who is the_custodian of the

children involved. These professionals shou!d give you the mforma
tion you want; respecting the rights of confidentiality of all those
involved.

In addition to these suggestions, it inay also be helpful—

® lo dress appropnately—consxdenng that courts are conservatlve

e to  prepare ahead—the documentatioa of fact, dates, etc., will help
you remember.

® not to memorize your testimony—it should sound spontaneous:
(5; pp 49-50)

Yoii may feel somewhat nervous; most pcople usually do, especnally
when asked to take an oath. Preparing yourself mentally to answer and
concentraung on spcakmg both loudly and clearly will help (5, ppP. 50-51)

The court wnll be recordlng your testimony, soO it is important that it be

clearly audible. lf you don’t know the answer, don’t guess; say you don’t

know. Aithough you may be separated from other witnesses, in some
cases you may hear their testimony. It is important to present your own

story in an organized manner, and to be unafraid to admit your own

beliefs: 7 7

In some situations you may be asked to appear at a later hearing to
tipdate the coiirt on the progress of the child. More than likely, however,
you will need to make only one appearance

Finally, no matter how many times you are asked to appear in court, it
should not give you undue anxiety if you remember that you are not ofi
trial. You are merely there (o help the child:
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Chapter 6
What Can You Do
for the Child,

Beyond Reporti ng? .
COMMUNICATING WITH THE SOCIAL WORKER

Once Chlld abuse has been reported ;he two most lmportant professnon-

alg in the child's life are the social worker and the teacher. It is therefore

vital that these two key figures work together. Both the social worke: who
does not consult the teacher and the teacher who does not keep in touch

with the social worker miss important information that can help the child

as well as each other:

Some teachers have said, *“What's the point of reporting? I never heard
a thing from the social worker and obviously nothing was done:’" Not

urilike teachers who attempt _to. give of themselves with skill and
understandmg to their classes of 30 youngsters, social workers. too. have

very large caseloads. Often their attention goes—by neccssntyf-—from crisis

to crisis with insufficient time for the details of any one case. The

neophyte social worker rnay feel overwhelmed: the overworked, experl-
enced social worker may appear mechanical. But remammg in this

professlon requnres a sincere concern for the welfare of one's cllents

child or the family:" ) N
Although the social worker may be making the major decisiot: in the
Chlld s life. it is the teacher who “'lives’ with the child day after day

whose information can be vital to an ageney s treatment plan. Of course
the_decisions of the social worker are influenced not only by agency:

policy but also by the court system. A chxld may be returned to a natural

family not because the social worker feels it is the best plan; but because

of insufficient evidence for the court to continue custody. In some cases
careful documentation by the teacher has been the factor that enabled the

social worker and the count provude a better treatment plan for a child

when everyone was convmced thét the case should be dismissed.
This is not meant to imply that the responsnblllty for communication

should be solely the teacher's. It is mutual. Both professnonals complain

of finding it dlfﬂcult to contact each other. However; most social workers
have a day in their offices when tiley can be reached more easily. And

teachers can let social workers know when they have a free period and

can be more easily reached by telephone.

50

92



O

ERIC

Aruitoxt provided by Eic:

HELPING THE CHILD INDIVIDUALLY

Over the years it becomes clear that abuse and neglcct take their toll on

a variety of children; usually in similar ways. Abused or neglected
chiidren may—

® have a very_poor self-lmage feehng that they do riot matter or

that there is something wrong with them:
need individual attention.

need to express frustration and anger.

have unattended educational or medical needs.
need to succeed—to do something right.

need to know that they have rlghts 100; those with poor self-

® have hampered development emotionally, physncally, or sexually
Soitie types of assistance for these childien are obvious. Referrals for

rhedical testing Wlthm the school as well as assessment for specnal

nceds—-both related—-—of maltreated Chlldl‘\,n are to improve the self-lmage
and to do “scrrethmg right.”” There is also the need to express anger at

what has been done to them. Any tasks or exercises that can meet these
needs can be helpﬁJl For example choose tasks that give the youngster a

simple as erasing the chalkboard: Or choose caretaklng tasks such as
feeding the gerbils. This enables the child to be the caregiver and to learn
ways to properly care for something or someone as well as to feel

important: And a quiet word of approval upon completlon of the task may

important to rotate key tasxs so tha: one child does not seem to be
favored. 7 , 7 B . )
High school students can also be given tasks of importance. In each

class the teachér has an opportunity to comment on the student’s lirtle

successes as they are accomplished. For some older children; the sports
area is a natural outlet. Shooting a few baskets amidst quips about life and

happenings at school may be the perfect occasion for building trust by

encouraging the youngster to focus on the positive or attainable elements
of his or her life.
The hlgh school years also provnde an excellent opportumty to help

students assess their_strengths in the interest of career goals—with coaxing
perhaps from a guidance counselor, a concerned teacher, or a coach.
Several programs arg available to help teens not focused on college—

either because of financial .reasons; lack of muotivation:. or self-concept—
assess and prepare themselves for some type of job. These programs—
such as Jobs for America’'s Graduates (1750 Pennsylvania Ave., NW,
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Washrnglon DC 20006)—not only help students explore strengths and
weaknesses; they also train them in resume writing, job Searching,

mtervrewmg. and getting along with others i a work settinig. Such skills

can be invaluable to a child whose emotional growth and ambition may
have been stunted by abuse and riegleet

The high school years seem to be the trme when many young people

are looking for a mientor. Perhaps one of the greatest benefits the teacher

can offer those in this age group; other than helping them discover
lhemselves is lo be open and approachable as a person——that is, to

A high school teacher enrolled in my “Sexual Abuse" Gourse
carried her text to school, at first unwittingly, intending to_read it

during her study period. Many students never noticed the book;
but several who did asked questions and eventually were able to
talk with her regarding abuse they had suffered. Besides making

referrals to help these youngsters, this teacher was able to stand

by her students in a way that told them that she was there if they
needed her again.

Some studenls. teens or yournger, are not so easrlyr helped The
behavror of disruptive children may need to be dealt with firmly, but with

increased understandmg _Unfortunately the school’s. frequent disciplinary
tool is_suspension, one of the worst things that could happen to an abused

or neglected child. And the use of corporal pumshmem—already prohibit-

ed in several states and dlscouraged in most. athers——rs ‘also highly

positive benefits of acceptable behavior, at the same lime motivating the

children to accept responsrbrhty for their actions and also.to feel deseerg
of any rewards that may resuit. For a good illustration of this technique in
use, see Marva Collins’ Way. the story of an educator with a real skill in

getting through to children considered problems (8, p. 20).

Children who have been abused need to feel that they have altéi'iiétiii'es
and the rewards of their choices. Or, whethier destructive or withdrawn,

they may just need time to talk about what has happened to them. The

informed teacher can be their best ally. Understanding through reading

and/or training what has happened to the child can be of invaluable help

in knowing what to say. Semsitivity to clues that the child needs to talk—

such as a change of behavior or attitude—is |mportant
_ Certain_exercises _can_give_ chlldren an _opportuiiity to share their

feelings. For example. *On My Mind”’ €ncourages students to draw

silhouettes of themselves and. then. ‘‘cut out words; pictures, etc., that
represent thelr personal thoughts, thus making a collage of their current
concerns’’ (40). This type of exercise not only gives children an
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6556866&9 ié express feelings or concerns; but it helps them realize that

use puppets or other toys to enable y0ungsters to voice their own feelings.
HELPING THE CHILD IN THE CLASSROOM

The average teacher may not have time for more individual help or
may not want fo single out a child. It is possible, however, to help the
abus.d or neglected child within the classroom with resulting benefit to

the whole class; Such help can accomplxsh Several purposes:

] It enhances the. selﬁmage and feelings of worth not onl)l of the
~ abused or neglected child, but of classmates as well.
® I chables classmates to understand the abused or neglected Chlld
® [t stimulates other reports and educates children in areas relating
to abuse and neglect.
The type of exercise used in the classroom may be general or speciﬁc
For example all chlldren may pamcxpate in an actmty desngned to

preverting abuse Or encouraging the reportmg of abuse:
Enhancing Self-Iimmage and Feelings of Worth

Wells and Canfield cite numerous exeteiéeé, many_of which can help a
chxld feel important. They useisfuch topics as ‘‘My Strength,”’ ‘‘Who Am
1?7°" **Accepting My Body;”" and ‘*Where Am 1 Gomg"" to help the child
develop a better concept of self (40). Other exercises in this area include
discussions such as ‘*What’s the Best Thing About Me?’" or in the case of
high-school-age students; ‘*What Have I Accomplished About Which I
Am Most Proud?’ These. discussions are good ways not only to discern
the quality of the individual’s self-image, but also to hzlp improve it.
Class projects it Wthh all menibers have a part are also useful to help

tion and Beyond 22), Teachmg Ch:tdren 1o Love Themseives 27), amd

Left-Handed Teaching: Lessons in Affective Education (4).

How else can you help the child in class? Use any actmty that
encourages children to think in terms of their own potential rather than of

their limitations: Such exercises can help both abused and neglected
children and their classmates think more of themselves. Or begin in
another way. Even though it may be difficult with some chlldren look for
their positive attributes or strengths. A mental exercise sEarchmg out these

strengths may be good with a particular child who may be especially
trying or unpopular with other students.

Onice you have a sense of the positive_aspects of this child encourage

them: Granted; if in a class of 30 children you begin to accentuate the
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positive aspects of one abused or neglected child, the remainder of the

class may react. You may thercfore want to acknowledge the strengths of

all the children, enlisting their help to discover their own strengths in the
form of a game, for example. (Several siich pgames are listed ini the books

just mentioned.) Or first ask the children to think about the *‘good

things'" about themselves. Keep in mind that children with poor seif-

and may need gentle coaxing or suggestions. The fact that an adult,

especially an authority figure; is able to_see that they do anything well
may be the first step toward increased trust between you and these
children and may perhaps begin to move them toward the development of
a better self-image.

Sometimes you can ask students to write autobiographies, and through

this means help them recognize the positive aspects of their lives as well

as of themselves. For a child whose life story is punctuated with pain;

there can always be positives if one looks for them. For example, Robbie

(mentioned in Chapter 1 as a neglected child) was becoming aware that he
received little of his parents’ attention. Yet as a caretaker of younger
siblings: he could be helped to realize his great importance to them. it
might also be helpful to emphasize to Robbie how responsible it is of i
ty come to school every day. Admittedly in such a case you would be

overlooking negatives—such as the possible stealing, the hygiene—but as
you began to improve Robbie's image of himself, you would have his
trust and attention in teaching the class about hygiene; for example; or

__ Remember that abused and neglected children probably live in a wor! 1
of negatives at home. Emphasizing their positive aspects may be difficrit

for them to handle at first, bat with practice, the effect may even transfer
into the home. B
_It_is perhaps more difficult to help the high school swdént in the

classroom setting because of the constantly changing environment—class
membership, subject; etc. Some subjects; however, lend themiselves to
self-exploration and enhancement of self-image. For example, you can use
a literature course to look ai the role of women in literature, emphasizing
not only the author's message; characterization, and plot, but also the

strengths portrayed by women. This can lead to an opportunity to help the

female (and perhaps male) class members assess their own strengths:
Health or family life courses can lead more obviowsly to looking at the
self and individual potential. Peer support groups are another vehicle to
help teens with adolescent/seli-i.age issues. Adolescence, a natural period
of self-exploration; can prove a perfect time to introduce positive concepts
and role models.
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Helping Classmates Understand the Abused or Neglected Child
__Chiildreii fifid it difficult to uniderstand why a particular child disitipts 4

classroom or antagonizes peers: Even more incomprehensible to the more
outgoing child is the quiet; withdrawn student_who seems removed._from
the_classroom environmeni. The way in which the abused or meglected
child chooses to deal with peers may greatly affect the peers’ responses.

may have. This can be done simply by presentiig **What-if*' statements

to which children respend. For example, *‘What if a friend breaks your:

children explore the range of possible feelings in respohse to these
statements,; they will be able to betier onderstand the feelings of others:

In the case of children who are withdrawn; you might encourage other
students to include them in their games. Making such a request of a more

given a charice, but a lesson in empathetic response can change the “Aw,

keep still, Johnny!"" to **You're a nice kid, and I hate to see you have

everyone_mad at you by . . .’ Children respond to their environment.

They will imitate the teacher who employs an empathetic éﬁbfbﬁd’i.
Hygiene problems can also be handled by peers: In one case a high

school student . patiently counseled a”ﬁééi on the need for bathing to
better'* but the importance of designer jeans somehow emphasizes a clean
body: Thus cleanliness can help stadents feel more acceptable.

The high school student whose primary goal is to be ‘‘one of the
gang' may find it more difficult to step away from the crowd and help a

peer. If a benevolent student cannot be found; peer_support groups set up

by the guidance office can somectimes be useful in communicating

key. Teenagers may be more ~mpathetic if they perceive the reasor for a

classmate’s problem.

There are a variety of ways to encourage reporiing. Specific filmstrips
such as Someiimes It's Okady fo Tattle and Some Secrets Should be Told
talk to yourger children about abuse and sexual abuse: Child Abuse:
Don't Hide the Hurt discusses latency for preteens. Who Do You Tell?
prepares children (7 w0 12 years of age) for_reporting abuse and also aids

them in kiowing where to go in other emergencies: (See Appendix H:)

Ss
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prevenuon of sexual abuse These. programs address a variety of develop-
mental issues such as privacy and assertiveness as well as abuse. Books
for children such as Red Flag, Green Flag Pecple or My Very Own Book

Abour Me can be used as workbooks to aid students’ understanding. of
how to prevent scxual abuse. Such tools may also stimulate reports. {Sec
Appendix H.)

As a way of understanding; educating; and encouraging reports;
chlldren can be asked to wnte puppct shows or plays telhng about abuse

on what to do if a frlend is abused: Then the class presented it to the

school. The result was_overwhelming. The door was opened. Not only
was the class better informed, but other children within the school felt
better able to self-report.

~ Here; too; it may be helpful to educate children in issues relating to
abuse and neglect such as hygiene. For years advertisers of toothpastes

and soaps have made their products more appcaling by animation and

dramatization: Some free programs may be available through these
companies for classroom use: or all the children can do a project on
hygtenc to create more sensmvtty in the entire group and to prevent any

Sex education is an area fraught w,itE controversy. Is it the responsibil-
ity 6f tl'ie barerit or thE sbhool° ThE fabt is that iiiariy t:hildrei'i Haiie mijbh

dren may be equally mlsmformed Thev may have been taken beyond
their years in sexual activity but lack knowledge of normal experience. In
addition, children need to be taught about their bodies in general, with
emphasis on appreciating tiiem:

A Virieiy of 6tﬁer toﬁies éari aiso iiélﬁ aBiised arid hég]éétéd éiiiidreri

HELPING THE FOSTER CHILD IN THE CLASSROOM

Foster children may nced a specral kind of concern from their teachers.

You may ﬁnd ll'l your classroom a student who has been removed from

present speciat problems The btggcst issue | that the foster ch|ld is

probably working out is that of separation and loss: No matter how
difficult the home situation, this child has experienced the loss of an

important element of life. The expression of this loss may differ from

individual to. individual: One child may be wrtttttrawn or sullen, another

difficuli, exhibiting behavior problems. Feelings of inconstancy and
instability may create a child who seems not to care. The best way to deal
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told somethlng of the Chlld S back&rOUnd The,youngster may have specnal

needs or interests that you can address: Mostly; however; foster children

are wondering if you will reject or abandon them as others seem to have
done. They may test you or tell wild, unbelievable stories to shock you.
Knowledge of their background may help here too. The need to know that

they are all right;_no matter_what the family situation; is paramount for
these youngstars. Again the classriom teacher can be siot only an ally, but
also an important source of information on the child’s progress by

mamtalnmg close contéct wnh the soc;al worker and the foster parents:

Any discussion of help I'or foster chlldren would be remiss without

mentioning the importance of the foster parents. These people as a group

may be victims of misconceptions: The vast majority, greatly overworked
and grossly underpaid, are concerned; dedicated individuals who take their
job seriously. As one foster mother put it:

When a child is placed in a foster home, the foster Paf“-“‘i,‘?k?,,?'!

many roles. . . . The formal professional role of the child _protective

root of the child’s progress It is the fOS(er parem who makes the

ma)omy of appomtments. who mus( screen. the chlld for possrble

with professmnal staff. Bygassmg the foster ,parents role in_the

treatment of the ‘“‘trauma of child abuse and neglect’” ;sﬁnggsyﬁés;iﬁg
the electrical outlet in. the. operation of any electrical apparatus. The
foster parent is the link between the many forces involved in this

endeavor.

Frequent contact with the foster parems can help (he teacher Understand

lnformatlon _concerning (he Chlld s progress in school Thmﬁgh the foster

parents the teacher can learu of any new treatments that may have altered

the child's behavior in the school setting. A note; a telephone call, or an

appointment with these caretakers can _ensure the more harmonious

orchestration of the child’s already ont-of-tune life:

. Whether keeping in touch with the child’s natural or surrogate parents,
aiding the social service team, or daily contacts in the classroom, the
influence of the teacher on an abused or neglected child is profound In
many cas s the teacher |s (he second most mﬂuenual person in the child’s




Chapter 7

~ Current newspapers and magazines are full of statistics attesting to the
**vicious maltreatment of children by their parents.”’ Yet the sensationalis-
tic. drama of thesc statistics distoits the picture of the distraught human
being behind the abuse. Admittedly, teachers who see the evidence of
child abuse and neglect find. it difficult to imagine that anyone could relate
to children in such ways. However, except for an inability to deal with
life in cases of extremes, the parents of these child victims are not unlike
other people:

This_ chapter contains profiles of the physically abusive parent, the
negluctful parent, the sexually abusive parent, and the emotionally abusive
parent. Individua! parents may not fit these profiles exactly. But in most
cases enough of the characteristics are usuaily present so that teachers can
use these guidelines for recognition.

THE PHYSICALLY ABUSIVE PARENT

Libby Carter was a neat, welldressed young woman whose
house appeared immaculate—to the few who_bhad s=sn it._Libby,
her husband, and two children had recently moved and she
reported knowing few paople. Deeper zxploration of Libby's family
background would have revealed the! she had married young and
had had an extremely difficult time in her pregnancies, especially
with Tommy: her first child. As a baby, Tommy had been colicky
and difficult, and Libby, an only child, had felt at a loss to know
what to do. Her husband, Mike; a hard-working, conservative man,

expected her to know what to do. He frequently brought work
home and was annoyed when Tcmmy's crying made it diffictit to
concentrate. In addition; the couple never seemed to be able to
make ends meet. which caused a great deal of friction beiween the

This may not seem to be an unusual scenario in an age of unpredictable
economy and increased mobility. However, Libby Carter was brought to
the attention of :he local protective agency be. .se five-year-old Tommy
repeatedly came to school with unexplained bruises.

 Any parent will readily admit that there are times when a child
becomes so exasperating that it may be ditiicult not to lash out in anger.
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Most parents, however, are able to maintain control so that they do not
abuse their children or punish them excessively. Somewliere they have
learned how to maintain control: Dr: Ray Helfer described physically

abusive individuals as those whose experiences with their own parents
have not provided adequate preparation to become parents themselves. In
shert. they have not learted five vial elements:*

1. Abusive parents have not learned appropriate ways to have their
needs met:

Helfer usc the scenario of the child who asks a question while the

parent is on the :~lephone: The parem continues the conversation ard the
chnld becomes more msrstent Instead of' srmply answermg, “! I be_with

in a minute,”’ ilid until the

request becomes a tantrum:. Then tl:2 pé nt responds: uatly the

child learns to do away with the earlier steps and just has the tantrum. As
an adult thls translates into overreacuons in order to have nccds met

lf a parent consistently strikes out in anger rather than verbalizing the
anger, the child learns that anger equa’s aggression or hutmg As an adult

this inc vidual may hit when angry instead of recognizing the anger and

(reatmg it in a different way.

It stands to reason that if control ls an rssue in abusive srtuauons, the

abuser feels out of control. Most parents give their children chances to

make decisions without even thinking about it: ‘‘Would you like peanut

batter and jelly or bologna in your lunchbox tomorrcw"“ Children whose

lives are so thoroughly structured that itey are not allowéd to make any

life:
Helfer also jointed out that children should be grven opportumii” o

“Do you want l0 g0 to bed"“ as “Whlch foot would you like to put on
the stair first; on your way to bed?”’

4. Abusive parents have not learned that they are responsible for

their own aétlons and not for the actions of others:

Have you ever known a child whose parem commhmcates m grlef and

*These tasks were discussed_in a lecture given by Dr. Helfer. in New Bedford, Mass.. ifi
March 1979 They are adapted with permission.

v
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problems_of parenting) would not have lefi the home if it had not bven for
the child? In such cases the child begins to feel responsible for the pain
others are experiencing.

At the same time; if not taught otherwise; the child may begin to deny
responsibility for deeds or misdeeds. The classic response of the two- or
three-year-old, ''The dog did it,”’ become internalized so that as an adult

the individual feels powerless and becomes convinced that whatever the

offense; it was in fact caused by the action of another.

Children natorally want instant satisfaction of their desires. But as they
are guided through development; they come to realize that some pleasures

must_be delayed. Adults who have not learned this lesson wan._instant

results—immediate obedienc: from their children or immediate solutions
to thelr probnems When tne act or soluuon does not r-nsue directly . the

_ Parents who have not learned these tasks in their own chli:ihm)d may

not teach them to their offspring. Thus there 1c ‘a_pattern—many abusive

maltreated Chlld will becoiiie an abuslve adult One of the keys to

lmerr:lpt the ¢ /cle seems to be mslght and leamlng these ldenuﬂed Iasks

a necessary part of any treatment program. rhs Chud.‘:ood Comes First: A

Crash Course in Childhood for Aduilrs was written to help parents learn

iﬁese tasks (20)

f‘actors may play Wa’part in the drama of abuse. Often physncally abuswe

parents :nay experience the following:

frequent geographic moves

financia! stresses suchk as uncertain employment, changes in
employment, or underemployment

other types of stresses.

Also hlgh risk are parents in situations that include
marriage at a very young age

pregnancy before or shortly after marriage
dlfﬁcult labor and dellvery

marital difficulties.

.0 0 0. 0 0 9_3

ln short the llves of abuslve parents are charactenzed t;y a great many

stresses. The parents themselves usually present a picture of

® social isolation
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€Xcessive Nneatness

unreahsttcally htgh expectations for children

role l“eVErSdl with children (i.e:, the child parents tne parent and
often does a great many parental tasks such as housework and child
care) S o o

® poor control of children {especially older children)

@ inability to cope with crises.

Unusually hlgh expectations can be seen frequently in abusive famiilies.
Parents ook to their offspring_as extensions of themselves and :s

somehow rasponsible for proving that they are worthwhile. Failure to
meet parental expectattons convmces the chtldren that they are of little

parests as well: The diagram of the vicious cycle of physical abuse

depicts this self-perpetuating phenomenon.
Adolescent Abuse

Adolescent abuse may, in some instances, differ from the abuse of
youtiger children. And the motivations of the parents. in turn, may differ

as well. There are three types of adolescent abuse
. Abuse ihat beglns in childhood and ~ontinues through adolescence

2. Abuse_that may begin in childhood, such as spankings; but
intensifies in adolescence )
3. Abuse that begins in adolescence and is directly related to the
problems of adolescence. (14, p. 5)
7The first type of adolescent abuse is based on too htgh unmet parental
expectations. Because these unrealistic expectations_are not betng met, the
parents feel that they are failures as parents. The abuse that is perpetrated

against a young child up to 7 years of age may let op sltghtly dunng the
otherwise Guiet latency years (7 to 11) but may be stimulated again during
the turbsilent teens. Thus there is a pattern of continuing, thotgh
fluctuatiog, abuse:

Tiié SEcc::é, tybé 6f adéleséEﬁt aBiisé is i-éiatEd to etiiiti-tsl D'iii-i'rig

o compel the child tnto acéeptable behavnor As the Chlld grows in statare

and mdependence. however, this type of piiritshment lS meffecttve. At the

of the sttuatton and abuse ensues.

~ This abusive behavior intensifies in adolescence. While the young child
could be subdued by threats over control or belittlement, the adolescent
tests, 10 the point that the parent feels that only physncal means will

suffice. Rmotions by this time have wusually reached a fever pitch and
abuse is the outcome.
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VICIOUS CYCLE OF PHYSICAL ABUSE

High parentai
expectations

Child unable to meet high

mental leve! -
, ¥
Low self-esteem

Underachievement

'| Parent fears own failure
NGt meeting ¢
parental expectations
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The third type of adolescent abuse becomes obvious in the following:

Mary had been a mcdel child ang an excellent su.dent Lust as

her mother before her had been: Mary's mother; who was remem-
bered by some of the older teachers in the small town school; had
had a brilliant school career and had gone on to college, eventually

marrying later in life. An only child, Mary had always been doted

upon by her parents. Now in hign _school; her popularity was
assured by her open, jovial manner. She was duite confident and
appeared very much her own person Art the beginning of her
junic: year, however; the teachers were much surprised by the
change in Mary. She became sullen; difficult; and verbally abusive
to peers and teachers alike. So concerned was the school counsel-

or that she asked Mary's parents to come to schoo!. Sensing a
definite change in the family atmosphere, the counselor asked that
the family seek outside counseling. The _counseling eventually

revealed that Marys mother, once an outgoing, popular “girl like
Watchmg her dc.ughters beauty and sexuality w&ax as her own
waned became too much for this insecure woman. Feeling totally
out of control of the situation; she struck out at Mary who; in her

distorted view, appeared as the cause of her turmoil.

Whlle an adolescem is blo<som|ng into adulthood; the paient may be

l()okmg forward only to retirement, Seeing her or "us life being lived

again through the child a:id yet fee]mg powerless to control it. This period

has been called “change of life’” and sometimes ‘‘middlescence;’” denot-
ing the adult in midyears battling the samec identity issues as the

adolescent offsprmg, with perhaps not as much to look forward to.

Fisher, et al. cite three family patterns. in which parents are working
through issues at the same time as their children:

1. Abuse inay be related to the yfqumg ..1rougi| of the developmcn-
tal issue of sexuality. The father may be arcused by his daugh-
ter’s blossoming, feel guilty and reject or strike ou: against his
daughter He may also project his guilt upon her boyfriends,

accusing them of taking advantage of his daUghtC}',,I‘}E}?mC

pattern may operate with_mothers and their sons. Uncontrolied;
these feelings could escalate to abuse.

2. Abiuse may be related to fears about separation. Parents who dote
on their clﬁnngreﬁn _in childhood may not be prepared for the
turbulence of adolescence. Sporadic incidents of testing behavior,
as the teen aticmpts to 2xplore independence; may provoke abuse:
Frequemly the adolescent feels forced into makinig a drastic break

from the family setting (running away, for examiple).
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3. Abuse may be a result of the parents’ needs to work through their
own unresolved adolescent issues. Parents feeling in competition

with the child may participate in peer—llke fights
The rlvalry may even take on overtones of sexiality, as between

daughter and divorced mother: The adolescent may also be *‘set
p to act out agamst authorrty ﬁgures as the parent never dared

or daughter s behavror may respond to the child abusively: (14,
pp: 40-41)

Whatever the family dymamics; this type of adolescent abus¢ results
from the conflict between the developmental stages of adolescence and
middlescence.

Abusive parents of young children or adolescents are fearful of

disclosure and racked with guilt. They fear censure and often have
nowhere to turn. In the life of the average, relatrvely happy, individual,

friends and a social life are an integral part of everyday experience. More

often than not; the abusive parent lacks these contacts and has few friends
to tum to m a crtsrs This parent does not have a support_ system and thus

Unfortunately the problems of abusive parents may have repercussions.
Their inability to handle emotions appropriately may be transferred to

older offspring. It is not unusual to find a teenager who reflects such

parental behavror by abusmg a younger srblmg

may not be what they seem. As pornledf out ln Vt!'lj'i dlsgusston 7of physrcal
abuse in ChaptPr 1] some children exhibit evidence of certainn cultural
customs that appear to be indicators of abuse or neglect. Awareness of
cultural difference; ard careful observation can help teachers distisiguish
between these two siiuations.

The importance of this distinction s demonstrated by a 1983 ruling by

the Maryland €ourt of Specral Appeals

Central African Republlc was placed ina foster nome after county

officials, investigating doctors’ reports oi scars on the chu's body,
decided she was a victim of child abuse. The child's father insisted
that his daughter's wounds resulted from cuts from the tall, sharp

grasses common to his country and from z doctor's t'2 of a
heated cow's horn to treat the cuts.

ln its rulmg the mtermedlate appellate court declded, “There is

a serious question whether the evidence in this case warrants so
drastic a 9I§EQSIYIf\ﬂ as to ha!e removed {the child] from ner home.

There was not the slightest evidence that the parents, either of
them had abused the child.”
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THE NEGLECTFUL PARENT
,T,he neglec.ful parent shares certain characteristics with the abusive
parent such as poor self-image and role reversal with the child. In other

areas, there are marked differences. While almost compulsive order and

cleanliness may characterize the life of the abusnve parent; the life of the

neglectful parent is practically devoid of routine or consistency, and issues

The overwhelm g des:re of negleetful parents is to meet their unmet

needs, which are tragic remnants of their own childhood neglect: The
most obvious characteristic of these individuals is a lack of constructive
energy. They miay be apathetic or hostile, and appear io lack the ability to

parent constructively:

Neglectful parénts may or may not have a support system. For those
W,hO,,d,Ov however, it is often a deviant subculture of other neglectful

parents.
According to Polansky, Chalmers; Buttenweiser, and Williams, theo-
rists have attributed héglétt toa Vaiiéty of causes:

poverty. the ecological;* in which a famtly s background is seen as

responsive to the larger social contex: in which it is embedded; and the

personalistic, which attributes poor child care to individual differenccs

among parental personalmes particularly their character structures: (33;
p2h)
The authors of (hlS study (Wthh emphas:zed mothers because fathers

t‘allurgs in _parents. The)' cited several parental subcategones, |nclud|ng

**apathetic-futile; impulse-ridden; mentally retarded women in reactive

depression; women who are borderline psychotic’’ (33; p. .38). Social
workers work with numerous clients whom these authors described as

“‘woiftien who appeared passive, wnthdrawn lacking in expression™ (33,
p- 39). In addition; these women were characterized by

® a feellng that nothlng was worth domg (for example “What s the

an emotional numbness or lack of affect that may be mistaken for
depression

supetficial xelatlonshlps where the needy individual desnerately
clings to another

a lack of c mpetence in basic daily llvmg skills compmndfc. by a

~ fear of failure if they tried to learn these skills
@® 3 passive express:on of anger through hosiile compliance

*Ecological reférs to social context in relation to degenerating nclghborhoods. etc.. wﬁiéli

attract people with similar lifestyles.
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a general negative attitude ) o o
2 hampered ability to problem solve, making verbal accessibility
io others difficult S o
a perhaps unconscious ability to make others feel as negative and
depressed as they do. (33, pp. 39-40)

Consider the following example:

_ Mrs. Benner was a 25-year-old mother of five children: Ralphie,
6 years, Eddie, 3 years; Susan, 20 months; and twins, Terry and

Gerty, 6 months. The Benner family was reported by Ralphie’s
teacher who was concerned about his rotting teeth, eéxtremely dirty
appeararice, and the fact that he apgeared to have a good deal of

child care responsibility despite his age. Shortly after the report, the
twins were hospitalized for malnutrition.
The Benner house was in extremely poor condition with a strong

smell of urine and little visible evidence of food. Mrs: Benner

greeted the school social worker in a torn, dirty housecoat and
although shé talked, she had an aura of passive hostility. Susan

was standing at the bars in a nearby crib, clad only in a. soiled
undershirt. When asked why the baby was not diapered, Mrs.
Benner responded that she'd only have to be changed. The crib
sheet was torn and had been urinated upon numerous times.

~ Although Mrs. Benner was apparently highly dependent upon
her live-in boyfriend, their relationship_consisted of watching TV and
frequenting. the_local pub—Ileaving Ralphie to care for the other

children. Mrs. Benner had litle sense of housekeeping or child

care and no idea of how to use the food she received. from the
community agency. Any attempts to -help her cook creatively with
this food or to clean and care for her children were met with a
sullen response of noncompliance. Only the threat of the children’s
removal eventually elicited some positive response.

_ In addition to the Polansky et al: typology, neglectful parents exhibit
the following traits:

&

an inability to recognize or meet their children’s needs )
an attempt to escape through alcohol; drugs, or sexual
promiscuity S

frequent in::ances of single parent families

possible history of deviant behavior

isolation from the larger community and its resources

a childlike demearior ) o o

a burden of physical and psychological ailments:
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Frequently the neglectful parent’s life represents a history of genera-
tions living in disorder, poverty, and neglect. These parents have not
learned during their own childhood how to parent effectively. Perhaps
they have never felt that anyone outside their own littie network cares

about them. In working with Mrs. Benner, for example; the social
worker’s task will be a difficult one. If the decision is made to léi the

children remain in the home; it will be necessary to communicate to ihe
mother that someone does care; that her problems_will not so totaily
overwhelm this_helper that she will once again be left alone. Beyond the
establishment of trust with a representative of the conununity, she can be
put in touch with other community resources such as visiting nurses;
finaricial aid, day care, fuel assistarice, teaching of homemaker skills;
which will greatly enhance her lifestyle. In other words, treatment of
neglectful parents consists largely of *‘parenting the parents’’ so that they
can learn to parent their children.

THE SEXUALLY ABUSIVE PARENT

___Although parents teach their children to beware of strangers, it is fiot

the stranger who presenits the greatest danger. Seventy to 85 percent
(depending upon the source) of sexual abusers are known to the child; and

at least one hs [ of that percentage may be a relative or family member.
__If a child is molested by someone he or she does not know; it is vital
that both the child and the family receive help to prevent :he child from
internalizing the trauma and the family from unconsciously perpetuating it
by denial. The same is true if the child is molested by an acquaintance of

more distant relative;

Who in fact is the perpetrator of a sexual abuse? Most abusers (97
percent) are male (10. p. 38). They _are likely to choose gitiier girls or
boys according to their typology. Girls, however, are more frequent
victims,

__A. Nicholas Groth; ~.cll known for his work with sexual offengers,
cites several characteri s that he has seen demonstrated by these
offenders. Such an offescer may—

® appear more subnissive than assertive especially in relationships.
He miay sce himself as a victim and not in control of his life:
feel isolated; a Joner who does not belong in relationship to
others. -
feel fearful, depressed, and doubtful of his own worth, rejected
by the outside world. .
not !-2efr; to ke able to derive pleasure from or feel security in

life- thus causing him to replace adults with a child who

symbolizes his own immatusity. (18. pn. 229-30)
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Groth explains further that the_ offender’s insecurities appear as either
aggression and dominance in his family or passivity and dependence. For
example, Mr. Daniels and Mr. Walker, both members of the local PTA,
were in direct contrast with each other:

Mr. Daniels; a |ong time PTA president; was outspoken aggres-
cive, and highly verbal. He ruled his retiring wife and two daugh

ters with a stern hand. For those who knew him; his aggressive-

ness better masked a profound sense of insecurity. It _became
obvious that beyond a superficial directing relationship with adults,
hHe colld riot copé with any miore edqual liaison. His unrelentlng

overstrictness with his eldest teenage daughter was eventually
brought to the attention. of school -officials, resulting in the final
disclosure of their incestuous relationship.

Mr. Walker was the new husband of Thelma Walker. another
assertive individual: He was as shy as his wife was outgoing;
creating an interesting_contrast. Through marriage he had mhented

several young sons who were urlike their mothier and as retiring as

their new stepfather. % was not until several years after the
marriage that schoo! officials iearned through other children that

mild-mannered Mr. Walker was sexually abusing his eight-year-old

stepson:

~ Groth divides SEiiiél ~offenders into two. Céiégbiiéé fixated ana re-

® an mteré&t in children that started during adolescence

® main interest in children as opposed to adults

® nore likely to molest boys

® great dlff'culty in relatmg to peers

@ overwhelmed by the longthS of llfe .

® sexually victimized as children (true of about 50 percent of
offendersy at about the same age as their child victims

@ relationships with women usually initiated by women

® chaotic childhood with numerous moves, illnesses, or paremal

marriage problems
® frequently seem like chlldren to thelr wiw?’es B o
® show littie or no guilt for the sexual abuse. 3s, PP- 9911W$)

The fixated abuser usually chooses boys because he sees himself in

them and mentally lowers himself to their level. He perceives himself at
the same maturity level as his victim and therefore a peer Although this
offender may also choose a girl victim, he views her in much the same
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way. In short, he tries to join_ with_his victim, seeking the undemanding

love he feels he did mot receive as a child:

The rcgressed off(.n

der may have developed normally as far as sexual

preference is concerned; but has found adult relationships and lifestyle
beyond hlS abllrty to cope. Most often this offender is marrred _has done

adequately: His present life may be wrought with stress. such as
unemployment, marital problems, moves, crises, sudden sexual dysfunc-
tion, new disability (retiremient or aging). Unlike the fixated offender, he

does not necessarily premedrtate the relmonshrp It is more a case of

something that *‘just happened’’ in his miad. Thus there is a scenario of a
man who—

9 has a primary rnterest i agcmates

® has a recently developed interest in children.

® may have begun abiising impulsively.

® is under a lot of strsss.

@® continues to have serial experiences with adults as well as with
children.

® may be more iikéiii to . irvolved with alcohol.

® is attracted to girl vicUrus.

® is usually married: (35. . 194-9)

~ The regressed abuser chooses chlldren hecause they offer a nonconflic-
tual, undemanding relatiorship of warm, mutual depeadence anid love. ke
elevates the child to his age level, sccing her as more nztnre and

womanly: He too is seeking the all-loving relationship that will give hint »
feelmg of rmportance

What part does this abuser play in the child's lrfe" He may Be a

relative, a friend of the famriy. a neighbor: a babysitter; or even a father.
(Some cases of mother-son or mother-daughter incest have been rcported,
but usually the incestusus parent is the father.) Blair and Rita Justice
discuss the incestuous father \sumrwhat overlapping Groth’s_ideas on
characteristics of the abuser) in The Broken Taboo: Sex in _the Family
(23). Along with thc introvert and the tyrant, they mention another
motivational type called the rationalizer. This individual rationalizes that

his incestuous |nvolvemént wrth hls daughtcr |s based upon hls dcsrrc to

othcrs who may use her for sexual purposes; or in some cases the father

believes in total sexual fra’dom |n thc home (23 pp- 62- 80)

Whatever the typology of the father, how does the mother fit itito thls
coiiplex dommestic puzzle? Why would she ‘‘stand by’ allowmg her

daughter to be abused? Some theorists feel that on some level—either
conscicus or unconscious—the mother knows about the relationship or at

6

4 - -

71



least suspects and cannot bring herself to admit her fears: This mother
usually—~

® depends ﬁnancrally or emotlonally upon her husband

® participates in role reversal with her daughter so that the girl has

taken much of the responsibility from the mother.

@ satisfies the basic needs of her children, but may not Dc
participating in nurturmg

® is seen by her daughter as havmg failed thc father.

@ has a strained and unsuccessful relatio

@ is absent at priine nurturing hours such as bedtime:. (Her absence
may take the form of illness, working long hours or late; or
being involved in activities outside the home.)

® has a poor self-image.

@ fails to set limits in her home.

@ has unreasonable expectations of her husband and children (may
expect them to nurture her).

® may have been abused as a child her.

® may not be interested or enjoyably involved in a sexual relationship

with her husband. (35 pp. 172-81; 37, pp 195-202)
lee her husband the mother may be elther dommant or dependent In

rare cases ~when it is the mother Who is the abuser and the father who

Whether the molester is father or mother, incestuous families can
usually be identified by similar charscteristics. Such fainilies demon-
strate—

® an oversecretlveness in almost all thelr actwmes

@ an overly possessive or restrictive attitude toward the daughter

(especially on the father’s part in father—daughter incest)
® blurred generatlonal boundaries {generations do not have clear-cut

roles—parents and children seem more like peers in their
behavior}
® an atmosphere where snbllngs show marked jealousy toward one

® frequent opportumtles for father and daughter to be alone.
Incestuous families guard their “‘secret’’ at all costs, often going to
great lengths to preserve it.
Therc is another type of abuser whom some sources place in a separate
category—the adolescent abuser. Adolescents are presented with numerous

70

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

opportunities to molest children, Their rolé as babysitter is one prime
chance. This is not to say that the numiber of thls}worthy teenage

babysitters does not far outweigh the potenual abusers; but the opportunity
exists ror the latter nevertheless. Teenage boys are at the height of their
séxuai 'cu'i'i'd@iiy S'o'iiié ﬁiéy be 'expéi'ieti'ci'rig too ih"u"ch 'c'dh’ﬂi'c't in 'th’eii'

A telling sign of a teenage boy who might be. tempted,,,to explo:i
children is a lack of contact with_ his peers. If the boy's Willi'rig'ri'ess to

help us with small children isn’t bqtanced with an interest in peer

activities and relationships; there might be reason to be concerned. (35,
p. 9 1)

others and sisters.

The quesuon often arises: “What is the dlffere1ce between sexual
cxploration between _agemates—considered a normal gideline of sexaal .

awakening—and the sexual abuse of one minor by another?”’ One of the
best rules of thumb relates to the level of power, knowledge, and
resources each person has attained. In addmon most theorists agree that

five years difference between the age of the older and the younger child

in sexual interaction is usually the crucial dlfterence (3S; p: 96)
Whatever the pamcular symptoms the sexual abuser exhlblts the fact

remains that the child suffers. An understanding of the behavior should, it

is hoped; heip ..~ > in their aitempts to help the child:

THE EMOTIONALLY ABUSIVE PARENT

. The parcnt who. emotionalily abuses a child may have some of the same
characteristics as the physically abusive or even the neglectful parent. The
most obvious trzit shared by all these individuals is an extremely noor
self-image that manifests itself by striking out verbally as well as
physically against Someone closest to them—in this case, the child. Even
more obviously than the other types of abusers, emotionz!ly abusnve

parents come from all socloeconomlc leveis Frequently, howev 1hey

growing emononally Thelr famxly ‘experiences—from_ life ngh a sgqquy

alcoliolic to life with a szealthy public figure—may have been as different
as their personalmes

Emiotionally abusive parents include not only those who belittie,
criticize; or even torture the child, but also those who fail to provide the
support or. affection that promote the child’s healthy development. The
latter condition is sometimes refcrred to as emotional neglect. Parents who
have had little phys:cal touchmg, affestion; or '~ encouragement from their

own pafents may have been deprived of a great deal of the emotional
satisfaction that young children nced. As a result of their own childhood
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experiences, they may neglect very vital needs of their own offspring—by

reluctant to touch the child, or by not having time for lhe child:

In other words; emotionally neglectful parents may not comprehend.the
importance of reassurance, encouragement, and endearments to their

offspring. If they do not feel comfortable about thenr own stréngths and

accomiplishments; it will be difficult for them to recognize and acknowl-
edge those of their child.

Emouonally abusnve parernts who are aggressive rather than neglectful

in their acts are more difficalt to understand; but perhaps they are more in
need of understanding. These are individuals whose lives have taught
them not to expect success, affecnon and attention. Often they have a
bitter attitudc toward the hidden disappointments of the past. They may
see the child as an extension of themselves with the deficiencies painfully
obvious. Or the child may be a symbol of a hated spouse, a parent

percelved to be unfair or cruel, or an unfulfilled dream: Frequemly.

becaose of the;r ovim problems these parents have little ability to realize
the profound effect thelr crmclsms. threats or tortures may be havmg on

telp the Chlld
Whether the abuse or neglect is physical, emotional; or sexual; abusive
and neglectful parents need help. They live in a world ﬁlled with pain and

frustrations with which they have never learned to cope: The first step in
helpmg such parents—and their children—is to see that their problems
come to ine aitention of someone who can help.
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Chapter 8
Help the Child -
by Helping the Family?

UNDERSTANDING THE PARENTS
__ Understanding the pathology involved in the abuse and negiect of
children may on the one hand be helpful. On the other hand, no matter

. how great the intellectoal understanding, when it comes to working with

an abusive or neglectful parent, it may not be very easy to be the all-
forgiving, all-knowing person one would wish to be. When a child has

Leen hurt; concern for the child makes it difficult to forgive the adult who
stioLid have been capable of enough control or wisdom to protect the

child. In the past abusive parents were imprisoned jfor their misdeeds:
History teaches, however, that one of the itost effective ways fo help the
child is to understand and help the parent: An experienced high school
teacher admitted the following reaction:

When | learned that Peggy was pregnant by her own father |
was horrified. It was so against what |1 valued and believed in; |
wondered what kind of monster could do this. When | first had to
meet with Mr. C. | felt really ill. | conjured up retaliatory measures
such as imprisonment for life or even castration. And yet when |
finally met him | was stunned to realize who he was. Tom C.—that
shy, unpopular boy | had attended high school with years before. |

remembered the paintings he had done during an class—the
pleading for understanding in his every look and brush stroke. After
| was able to think of the misunderstood person beneath the

outward appearance, | realized how | had looked at so many
abusive and neglectful parents. Blinded by what they were doing to
my students, | had not given myself a chance to realize that they
were so thoroughly out of control of themselves and their lives they
were but children themselves.

__Of course not al: teachers have the advantage of knowing abusive
parents before they come to the attention of society in such a despicable
way. Nevertheless, it would be fairly_safe to say that the. problems of
most of these parents are related to feelings of isolation that had their

roots much earlier in their lives: Although their actions certairly cannot

be con.ioned, the condemnation of society’s interv+:tion sends a message:
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Building their lives back to the point of being able to adequately care for

their children—if this construction is possible—is a huge task; and to do

this they need many helpers:
HELPING THE PARENTS
__ Although it is the role of the social service agency to treat the parents,
the child’s teacher can also be of great help. The suggestions that fellow
discuss some ways that teachers can aid parents—and indirectly the child.

1._Approach the parenis in a noncondemnatory manner, no matter how

you may be feeling. Indicating that you know how difficult it is for them
to be in this situation may create a feeling that you are an ally. Try to
assure the parents that you know that they love their child and want to do

their best for the child in the futare: Despite the apparent message of their

actions, this is more than likely true.

" 2: Keep the parents up-to-date on the child’s progress. Parents need to
feel in_control. They need to think that you and they are intent upon the
same thing: the child’s best interest. You may have to reach out to them
and overlook; in your own mind; the frustration of initial rejectien: If this

rejection continues; a!l you can do is figuratively leave the door open for
future communication.

3. Encourage parental involvemen 7l

PTA, adult education, parenting programs, other parent groups. Remem-
ber that these parents have been isolated with little or no supporc and they
need contact. with_peers. Some may not receive _your suggestions with
enthusiasm, but after your careful coaxing, Sending rmieetiig annournce-

ments home with the child, asking other parents to re ~h out, they may

eventually respond. Other parents may welcome this new attention
readily.
__Adult education_programs not_only provide socialization, but they also

teach skills that the abusive parent can use._as an outlet. One abusive

primarily to familiarize participants with the workings of a car either to
make minor repairs or to recognize possible trouble when consulting a

experiences centered around transportation and an aging car. Knowing her

car helped her to feel more in control and thus freed her from one more
stress.

sponsored by the school to assist parents in dealing with the everyday
issues of parenting. Such an_ activity can be extremely helpful to the
insecure parent. This group discussed ways to handle specific situations,
invited speakers on a variety of child management topics, and generally

provided support for participants in parenting endeavors. One of the more
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siiccessful programs in dealing with abusive parents is Parents Anony-
mous, a support group specifically for suzh parents. (See Appendix D.)
FParenting skills workshops are another method to sirengiheni parental

confidence. Parent Awareness; for example; is a group learning experi-
ence designed to help parents explore positive alternatives in parenting. A

series of workshops examines such importanit topics as explaining sexual-
ity to children; positive methods of discipline; handling sibling issues,
building a positive self-image and independence; dealing with children's
fears; understanding child developmient, explaining death to a child,

helping children adjust to divorce; and dealing with feelings in general. A

comprehensive program such as this is worthwhile for all parents; but it is

especially nelpful to those who have difficulty coping. (Sce Appendix H.)
Courses in child development are useful too. The fact that some parents

have too high expectations for their children points out the importance of
such courses. Knowledge of child developn..nt should encourage more
realistic paremtal expectations for children of various ages.

__ Other professionais _within the school setting can also be helpful.

Nurses can conduct health-related workshops or enlighten parents as to the
types of testing available. Guidance personnel or others schooled in career
development can provide counseling or workshops on iob skill inven-

tories. The list continues; stressing as much enhancement of parental
potential as possible.
_ 4. Above all, iry 1o discern parental swrengihs and focus on them.

Encourage parents in areas where you know they will meet with sucress;
As 3 social worker, I used to try to discover at least one or two strengths
whenever [ met with abusive or neglectful clients. It was not always easy,
but 1 found that it helped me to help them engineer their own successes:

__ Certainly teachers’ conference time is limited. It is possible; however;
to carry on excellent relationships with parents through notes. A friendly
note praising a child’s latest accomplishmen:; especially if taught by the
parent, is enough to brighten the day of an otherwise isolated; over-
wrought caretaker.

5. Know how your community can help. If vou do not know how to
help the parents, consider finding out about local referral sources: For
example, many communities have crisis hotlines for parents who cannot

cope. (Th2 local protective service agency or United Way or community

services ofganization may have such a list.) Keep these telephone nambers
available © give to the disrrdught parent.
Most of all; in workiNg with ubusive and neglectful parents, creativity

is vital. Social services have not discovered all the answers in treatment.
It could well be the Suppcrt or a program offered by the local school
system or its staff that makes the difference for the troubled parent, and

thus for the maltreated child:



Chapter 9
What Can You Do

About Prevention?

~ Throughout; this book has alluded to ihe coricept of preveiition in a
variety of ways. However, prevention cannot be stressed emphatically
enough and at the very least deserves a separate chapter.
IMMEDIATE MEASURES

Proportionate to the increase in community awareness over_the last few

years i the nuriber of programs geared to educating both children and

adults about child abuse and neglect. Many of these are excellent. Some
are aimed at specifics such as Elaine Krause's filmstrips for children on

sexual abuse. Others, siich as the Personsl Safety Curriculum, although
geared to sexual abuse; consider a variety of childhood concerns as well.

(See Appendix H.)

Whether you show a film or filmstrip, use a previously designed
program, or discuss the subject in_your classroom, children should be
mmade aware of the types of abuse and neglect, and shotiid have sorie idea
of what to do if they or any of their friends are victims: In recent years

the concept of children's rights has been defined and redefined by a

muititude of concerned groups and individuals. Teachers cen prevent or at
least inspire the reporting of abuse and tieglect by helping children

become aware of their rights. These include thc meeting of basic human
needs—for food, shelter, safety; and affection.

One creative teacher asked the chidren to_cut out a multicolored

pyramid (resembling Maslow's hierarchy of needs included in many
psychology or organizational  behavior texts) and to label each

segment according to the level of needs represented. For example;
at the bottom was the need to be physically comfortable. The

children learned that if they were physicaily uncomfortable for some

reason (hunger or fatigue; for example), they Had trouble doing
less tangible things such as learning or creating.

 As thiey begin to understand their own needs, children can realize when
these are not being met consistently and they may perhaps be able to ask

for help. o

_ Youngsters also have the right to learn about and to be protected from
physical abuse. Many sexual abuse programs stress two additional rights
for children—the right o privacy and the right to their own bodies,

encompassing the right to be touched only when and how they choose.
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may somietimes be appropriate to say no to adults, especially in cases of
attempted sexual abuse. At this point it is important tc distinguish between
rghts and responsibilities. Each person has the responsibility to try to

Another_part of personal safety programs helps children realize that it

become a healthy, capablc adult, and adults have the responsibility to see
that children develop in_this way. Therefore saying no to a request to

perform a reasonable chore such as cleaning up one’s room is of course

inappropriate. On the other hand, saying no to an activity that is harmful

to the child, such as physical or sexual abuse, is a_right, because the

harmful act is detrimental to the develo, ment and training to become an

effective and responsible adult. Obviously; it is important to discuss rights

concerned adults wint ' Yelp childien protect their rights.
A prerequisite of protecting one's own rights is the feeling that one is

worthwhile and therefore important enough to have rights. Chapter 6

discusses the need to enhance the child’s self-image. Self-confident

children do not usuallly become victims. Classroom exercises that_help
children value themselves may also serve io prevent future victimization:
__Part"of any prevention program is the identification of those adults to
whom children can turn in crises. In case of a fire, they viould call the

fire department or in case of a crime; the police. Children should also be

helped to think about whom t6 call or approach in a variety of other
crises. The film Who Do You Tell? (see Appendix H) piits children
through such an exercise. The child who knows when to say no and to
whom to turn in trouble is the child best armed to prevent or stop abuse:

LONG-TERM MEASURES
Thus far the discussion has emphasized prevention in the immediate or

impending sense; it has not looked at the long-range aspects. It is in fact
possible to arm children so that they themselves may not become abusers

in the futore. According to experts, contemporary society is viclent, laden
with sexual innuendos and compulsions toward self-gratification—a _stage

are, however, several areas of positive influence that educators can exert
within the classroom to prevent such harm. )
One way to start is with the tasks that abusive parents have not

learned. (See Chapter 7:) Little iesSF’,n,S,i'?,,hBW to make decisions, how to
delay gratification, how to express one’s needs, how to take responsibility
for one’s own actionis, and how to tell the differenice between feelings and

actions can help create a more mature adult who does not fit the profile of
an abuser. Teaching children to solve problems can also equip_them with
SKills 1o prevent their becoming overwhelmed by stresses. Abusive parents

are frequently so overcome by little problems that they are at a loss to

know how to cope until these problems seem resistant to solution:
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Adiilis in the working world use many catch phrases such as stress

management or stress reduction, but few think to teach their children how
to recognize and handle stress in_ their young lives. The little stresses of
childhood are as important to the child as impending mergers to the

corporate executive. And as the child grows, they have a way of
blossoming_ into adult-level stresses. Why not teach youngsters to recog-

nize what is stressful to them, handle it efficiently, and possibly not be
overwhelmed in adulthood? For younger children, such material can be
presented in the form of a game. For example; have children brainstorm a
problem and solutions, and then offer the problem holder the right to

decide how to handle it.

many youngsters to_possess. Abusive parents are often ill-informed about

child development. Tedchiers may therefore want to institute child develop-
ment/management classes or segments of parenting courses. Even small
children would cijoy a visit from a baby or younger child combined with
a discussion of the child's needs and behavior at a particular age. 1
personaliy believe tha* every high school should offer a class on parenting
skills:

Perhaps; the best tool to give children in this complex, impersonal

socicty is the ability to build a functioning support system. Abusive

parenits are oiten devoid of such emotional inspiration and feel alone and
isolated. Similar to the Who Do You tell? exercise, asking children whom

importance of friends and family:
However they accomplish tiic tzsk, classroom teachers have many
opportunities—if not a duty—to educate children in_the { evention of

abuse and neglect. After all, prevention is hope for the fuwre.
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APPENDIX A

PHYSICAL AND

BEHAVIORAL INDICATORS

Type of Child
Ahusc/Nc.glccl

Physical Indicators

Behavioral ndicators

PHYSICAL
ABUSE

—on face,
—on torso. dek buttocks. thighs
—in virious ,slag(.s of_healing _
—clostered. forming. regular patierns
-—rcﬂecung shiape of article used. 1o
¢ cord. belt buclle)
—on several different surface arcas
—regualarly appear after absence,
weekend.. or vacation
~~human bife niarks
—baid spots

Uncxplamcd burms:
gar..cigarette burns. especially
;. back:.or buttocks
s (sock-liké. glove-
doughnul shaped on byttocks

iike.
or gcmmlu)

—pattermed like electric burner.
i'r'o"n'. cte. . .
legs. reck. or

“rope burhs on arims.

all; nose! f.xcml structure
ous stages. of Leuling
-—multiplé or é'pi'reil fractuires

77777 s of abrasions:
—to mouth, ,||ps ,gums eyes
—10 éxrernal genitalia

W.u'y of adult contacts

}ﬂb'p'i'i:h'cii:éi&i: when oiher childeen cry
Behavioral_extremes:

—aggressiveness, or

—withdrawal

—overly compliant

Afraid ¢ go home

Reports m_|ury by parcnu.

s anxiety about nor"ml
activities. e.g.. napping

Comiplains_of soreness and moves
awKwardly

Destructive to self and others

Early 10 schooi or sldys late

Accident prone

Woars clothing that covers body
when not appropnale

Cannot_tolerate physical contact:
or touch

PHYSICAL
NEGLECT

Consistent hunger. poor hygiene,
inappropriate dress

ent lack of supc”lslon
especially in_dangerous activities

or long penods

Uiitietided physn.al problcms or
medical necds

Abandonment
Lice

Distende stomach, emaciated

O
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1c. listlessness
or fallmg asleep

States theie is no caretaker

tardiness

Frequent school absence or

Dcs(rucnvc pugnacmus

(adolescents)
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OF CHILD ABUSE inD NEGLECT®

Type_of Child
Abuse/Neglect

Phygical Indicaiors

Bet: Indicators

SEXUAL
ABUSE

EMOTIONAL
MALTREAT-
MENT

Difficulty in walking or sitting

Torn: stined of bloody underclothing
Pain or itching in genital arca
Bruise.. or bleeding in external
genitahia. vaginal of andl areds

Venereal dise
Frequent urinary or yeast infections

Frequent unexplained sore throats

physical activities
Sudden drop in school  performance
Withdrawal, fantasy or urigsoally
mfantile behavior

Crying with o provication

Bizarre. suphisticated or unusual
Anorexia_(especially adolescents)
sexual behavior or ktiowledpe

S(:'x'ﬁﬁlly pruvoc.© vy
Poct peer relationshius
Reports sexual assauii by caretaker

Fear of or seductiveness toward -

Suicide attempts (especially adoi.. i ;
Chronic runawiy
Edrly pregnancies

Sprech disorders
Lags in physical develupiicit

Faile v thrive (especially in infants}

As’ svere dllergies; or alcers

St ale &b

Habnt disorders fsucking; biﬁnfx;
rocking. etcl)
Conduct wders (antisocial,
)

Overly aduptive behavior:
—inappropr - -ly adult .

—inapprup: v infaniile

De pmeutal lags (mental,

Soiincuent  behavior (especially adoles-
cents;

*Adapted from Broadhurst. D. D. : Edmunds. M.: MacDicken. R.A. Early Childhood Programs and ihe

Prevention and Treaiwent of Child Abuse and Neglect. The User Manual Series. Washington, D.C.: U S.

Depaniment of Health, Educatior and Welfare, 1979.
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WHO REPORTS"

WHL MUST REPORT

: ) T "
i . ]
- § |3
States :c n: § E0 - £ 3
and S| - 233 Els -t 158
Territories f: sl s | e i .| s |3 H é § B g E £ 2
HEHEIE IR IR A A A R Rl
s<| gl 2|38 8| & E|Eg% 5| a|&] 2|5+
X | A | X | x| x X _ X X | X { x [~
I3 X X X X _ _ X X X I %X 1 - X
X X X x X X X[ % v —X—§ %
Arkausas X |- x- X X X X X X—1 —4—-1-- I X i
Cuttorhd "~ ~ T~ T - x 3 X % x-F x | x X x
Cotersdo x| x—|-—XxX-1 x X X X X X X X
Connecticut — -~ — - — - — - X X X x x X x |- x X X X X .3
Delawate X X X X Y. X X X _ x_| x|
District of Columbn X X X X R — % X
Elonds X X [3 _ - B - — F - 5=
Geore x| » 3 W S 5 L35 SIS R O
Hawais s el el il el X X — = -] - - f- ! X
\detio — x 3 X X | x - X
tthnorg X+ X -|-X-{1 x X X X X X
ndisna— - - - - - - - - — - X o, =
|ows X X X X X X X X X X X X X N
Kansas X X p.§ X X - - R .
Kentucky B X X X X X X I X x4 - % X
Lovisians X X X - X A-X" 1% - =
Maine X Y -1 X X% X X— — — |- X- | x X
Maryland i B x o tx oo X ]
Masischustts X Ll e — . Gl ) ] X
* + X - - 3 X
i X X b4
3 X X X , - - - X
x X X X X X X X X | x4 ——|—*% X
X .3 X - — J——
X X X - _ _ 1 - - [-X ——— - -
— 3 X X | "4 xTx 1 x 1% 4 —]—%x-% |- - X
X | X f-x {1—* X X *— [ X X X X X X
NAW Jeotesy 2 P et aagi o
X x | x - X x _
3 X X X X X X X x_! X X X X X
X X X x X X X X | X : X X |- x|
X X - X _ _ S X X
_ X X X _ X X 1 - x-— i o> — i v X
Okiahoma X X X X x X XX - - I el
Qegon x| x X S X X
P x| x| -1 x X x X % X X X x
RAhodelgland- - — - - - - | X . - _
South Carolina X X X i . x _ X . S x 1 x
Sauth Dakota X X X X X X X X 1 % x X
- < -~ T
X _ - —— 1=
- X 1] % 4=
x X % X X—1-X }F x X X .. X
s e S R x x X = X%
- X X X X 3 X X X X X A
- X _ _ _ i .
X X x_ 1 x X X %X b- 1 —Jx X
i ~ - ~ - - - ~T —1
X X X X x | > X %* % X - I X 3
t _ X [~ %X T % X X X X1 X1 X X X x
igrgo Rico ~ — ~ "7 T X X X X {—%-} X X X X X ) ]
Vg ange x X ] _F - I X X

+Adapied ffom Child Abuse and Neglecr Stdte Reporiing Laws. Washington, D.C.: NCCAN, Children's
Bureau, 1979. )

#*a state that doe s gories of s that must report, but instead requires that every
person or any person repor.; is checked only in this column.
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+Teachers and other school personnel aré régiired 1 repart by state mandate of *any person™ or **any oth-
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APPENDIX C

WHERE CAN YOU FIND REPORTING

INFORMATION?*

Sinice (he respon-: mhly for mvcsugaung reports ofsuspected chnd -
dbUSQ and neglect lies at the state level, each state hay established a child pro-

tective service repomng system: NCCAN annually compiles the descnp~
tions of the reporting procedures in each state. Listed below are the names
and addresses of the child protective Services 2gency in each state, fol-

lowed by the procedures for reporting suspected child maltreatment.

Alabama:
Alabama Department f Pensions
 and Security
64 North Union Street
Montgomery, Alabama 36130

Reports made to_county 24-hour

emergency telephone services.
Alaska:

Department of Health and Social

Services

Division of Family and Youth

Services

Pouch H-05

Juneuu; Alaska 99881

Reports made to Division of
Soeial Services field offices.
AmenCan Samoa
Government of Americaii Samoa
Office of the At(ornev General
Pago Pago, American Samoa 96799
Reports made to the Department
of Medical Services:
Arizci)gaﬂﬁ
Department of Eco:.omic Security
P.O. Box 6123
Phoenix. Arizona 85005

Reports made to Depanmem of
Economic Security local offices:

Arkanszas:

Arkansas Department of Human
_ Services

Social Services Division

P. 0 Box 1437

Reports m?sisto, t,ht; state -
toll-free hotline (800) 482-%-+64:

Californis:

Depar ent of Social Services
713-7.++ P Sireet
Sacramento, California 95814

Reports made to Eounty Departments
of Welfare and the Central Registry
of Chiid Abissz 101 K) 445-7546

mzintair- by th Department of Justice:

€olorado: L

Dcpartmem of oomal Services
1575 Sherman Streci
Penver; Colorado 80203

Reports made fo County Departments
of Social Services.

*From ~"Everything You Always Wamcd to Know Ab()ul CHild Abuse dna Ncglcct and

Asked!™” Washington, D.C.: NCCAN (n.d.).
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Connecticat:

Connecticut Department of Children

~_and Youth Services

Division of Chit-'ren and Youth
Services

170 Sigourncy Street

K. -tford, Connecticut 06105

Reports made to (800) 842-2288.

Delaware:
Pelaware Department of Health
. éi’id Stkidl SLi'Vik.'ci
P. O Box 309
Wnlmmgton Delaware 1599
Reports mide to statewide
toll-free report’ng hotline
(800) 292-9582.
Bistrict of Columbia:
Di#ii’i{i iii'C.i iiri ‘iid D'Fb:i'rihiéhi
Commlssmn on Mx:lal Services
Family Services Administration
Child Protective Services
Division
First and | Streets; S.W.
Washington, D. C. 20024
Reports miade to (202) 727-0995.
Fl()rldd ,
Florida I)cpanmcnt of th]lh
and Rehabilitative Services
1317 Wincwood Boulevard
Caliths orida 32301
Resorts iz = to (860) 342-9152
J"ur"ld
Georgia Department of Human
__Resources
47 Trinity Avenue, S.W.
Atlanio; Georgm 30334

Reports mede to County
Departmieits of Family and
Children Services:

Suam:
Chlld Wclfdrc Scrvv es
Child Protective Services
P.O.Box 2816 =
Az,dnd Guam 96910

Reports made ;() the State Child
Protective Services Agency at
646-8417.

Hawaii:
Department of Socia! Services
__and Hoiising
Publxc Welfarc Dlvmon

Reports mddc to the hotli2
operated by Kapiolani- Chlldrc.n s
Medicil Center on Oahu: and to
branch offices of the Division
on Hawaii, Maui, Kauai, Molakai.

{daho:
Department ot Health and Welfare
Child Protection
Division of Welfare
Statchouse
Boise, Idaho 83702

Reports made to Department of
Healih and Welfare Regional Offices.

filinois:

llinois Dcpdrtmcm of Children and
Family Services _ __

State_ Administrative Offices

Orie North Old & ite Canitol Plaza

Springfield; Hiinois 62706

Reports made 1o (800) 25-ABUSE.
Indiana:
Indiana Department of Public Welfare

Division ¢ . Child Welfare -
S()Clal Q“rvlces .

lndlanapolls Indiana 46425

Rep\,ns made to County Departments
of Putdic Welfare.
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luwa

Dnmon of Commumty Programs
Hoover State Office Building
Fifth Floor

Des Moirnes: fowa 50319

Reports made to the legally
mandated toll-free reporting
hotline (800) 362-2i78

Kansas:

Kansas Pepartment of Social and
__ Rehabilitation Services
Youth Se rices Division of
Children in Nead of Care

Crild Protection/Family

~ Services Section
Smith-Wilson Building

2700 West Sixth Street

Tupeka, Kansas 66606
Rt.ports i 1adc to Department of
Social and Rehabilitation
Services Arca Offices.

Kantucky.

Kéhtﬂbky DCbzii’iiﬁfhi for
275 East Mdln Strect
Frankfort: Kentucky 40621
Repot:s Laade to County
Office: within 4 regions

of the state.

Louisiana:

Lb"u'i'sizi'ria’ DEb&Hﬁiéhi 6f Health
Otﬁc“ of Haman Dcvélopmt.nl
Baton Ruuge Louisiana 70804

Reports made to the parish
pTOICCllVE sefvice umnits.

30

Maine:
Maine Dcpzmmcm of Homan
i Servxccs

Augusta. Mame 04333

Reports made to Regional Office
or to State Agency at
(800) 452-1999

Maryland .
Maryland Depdnment of Human
) Re;ourccs )
300 W. Preston Street
Balumore Maryland £126:

chons made to County
Departments of Social Services
or to local law enforcement
agencies.

Massachusetts:
MastLhuscus Department of Social

Proteci ive Services
150 Causeway Street
Boston, Massachusetts 921 14

Reports made to Regionul Gffices.

MlL:hH" o )
M nent of Social
: 1 .avenie
o ichigan 48926

Repui:. .nade to County .
Departments of Social Welfare.
Minnesota:

Minncsota bcpdnment of Public
Wcl tarc

chom made to the County
Department of Public Wcifare.



Mississippi:
Mississippi Depie - L of Paolic
Welfdie o
Division of Sociat Serices
P.O. Box 352

Jackson, Mls‘;ISSippi 3925
Reports made to (80¢) 222-,004

Missouri:
Missouri Department of Socis
) Sei'wces -
Broadway Building
Jefferson City; Missouri 65101
Reports made to (800) 392-3738.
Montana:
Departmient ( of Socnal and
Rehabilitation Services
Social Services Bureau
P.O.Box 4210
Helena, Montana 59601

Reports made to County Departments
of Social and Rehabilitation
Services.
Wet -c:Xa:
N¢ :aska Department of
Public Welfare
361 Centennial Mall South
Sth Floor
Lincoln; Nebraska 68509

Renorts made to local !aw
enforcement agencies or to
County Divisions of Public
Welfare.

Nevada:
Depariment of Hiiman Resoiirces
Division of Welfare
251 Jeanell Drive =~
Carson City, Nevada 89710

Reports made to Division of
Welfare local offices.

Nevws Hampshire:
New Hampsl.ire Department
af Health and Welfare
Division of Wdf nee
Burcou of Child
~ Serv.otes
Hazen Drive
Concord, New Hampshire 03301
Reports mad-: to Division of
Welfare District Offices:.
N‘.w Jersc) )
New Jersey Division of Youth
and Family Services
P 0. Box 510
One South Moritgomiery Slreet

Trenton; New Jersey 08625

chorts made to (800) 792-8610.
District Offices also provide
24-hour telephone service:

New Mexico:
New Mexico Bepartment of
. Human Services
P. 0. Box 2348
Santa Fe; New Mcxico 87503

Reports made to County Social

Service Offices or to

(800) 432-6217.

New York

New 3 ork Department of
Social Services.

Chlld Protective Services

40 North Pearl Street

Albany, New York 12207

Reports madc to (S(X]) 3212 3720
or to District Offices.

Nonh Carolma

North Carolina Departmen: of Human

Resources.
Dmsnon of Social Servnces
325 North Salisbury Street
Ralelgh North Carolina 27611

Reports mude to County Departments

of Social Services. o
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Nonh Dakotd

North Dakota Department of Human
_ Services _ _
SDClal Servxces Dms:on

Child Abuse and Neglect Program

Bismarck, Nonh Dakota 58505
Reports made to Board of Social
Services Area Offices and to
24-hour reporting services provided
by Human Service Centers.

Ohlo

Chlldren s Protectlve Services
30 E: Broad Stieet
Columbus; Ohio 43215

chons made to Coumy Depanmems
of Putlic Welfare.

Oklahoma:

Oklahoma Department of Inistitutions;
_Social and Rehabilitative Services

levrxs;gn of Social Services

P.O. Box 25352 o

Oklahoma City; Oklahoma 73125

Reports made to (800) 522-3511.

- Oregon:

Department of Human Resources
Children's Services Divisiof
Protective Servi- ~es

509 Public Sersi.vs Buildiag

Salciit, Dregon 973 10

?“pons made to local Childrcn s
Services Dvisiia D iiices and to
1502y 378- 016,

90

Pennsylvama

Pennsylvania Department of
Public Welfare

Ofﬁce of Children, Youth
and Fariilies o

Bureau of Family and Commaunity
Programs

1514 North 2nd Street

Harrisburg; Pennsylvania 17102

Reports made to the toli-free_
CHILDLINE (800) 932-0313.

Puerto RICO N

Puerto Rico Department of
Soc:al SCEVE{:S

_ with Children
P.O:Box 11398
Fernandez Juncos Station.  _
Santurce, Puerto Rico 00910
Repons made to lociil offices

or to the Department;

Rhode Island:

Rhode Istand Department for
Children and Their Families

610 Mt: Pleasant Avente

Providence, Rhode Island 02908

Repu rts made io State agency

child protective services unit

at (800) 662-5100 or to

Jistrict Offices.

South Carolina:

South Carolina Department of
Social Services

P O: Box 1520

Ce lumbia; South Carolma 29202

Peports made to County
Departments of Social Services.



South Dakota:
Department of Social Services
Office of Children, Youth and
Family Services
Richard F. Kneip Building .
Pierre, South Dakota 57501
Reports made to local offices.:
Tennessee
Tennessee Deparrment of Human
Services
Slate Office Bulldmg
Roomd10
Nashville; Tennes-~. '~ 2

Reports made to Cv.-i. ..tments
of Human Service:

Texas
Texas Department of Human Resoarces
Protective Services for Children
praawvh
£.0.Fox2960
Austin; Texas 78701
Reports made to (800) 252-5400.

Utah:
Depariment of Soc:al Services
Division of Family Services
150 West North Temple; Roomn 370
P.C. Box 2500
Salt Lake City, Utah 84103

Reports made to Division of Family

Services District Offices.

Vermont:
Vermont Department of Social and
‘Rehabilitative Services
Social Services Division
103 South Main Street

Waterbury, Vermont 05676
Reports made to State agency 2t
(802) 828-3433 or to District
Offices (23-hour services).

Washmgton

Virgin Islands:

Virgin Islands Department of
Social Welfare

Division of Social Services

P.O. Box 500 .

Charlotie Am,ahe, o

St. Thomads, Virgis - . ds 00801

Reports made te = nvision of

Sceial Servic -

Virginia: _

Virginia Department of Welfare
Bureat of Family and Community
Programs

8007 Discovery Drive

Richmond; Virginia 23288

Reports made to (800) 552-7096
in Virginia and {804) 281-9081
outside the state.

Department.of Social and Health
Services

Communny Services Dms:on

CHild Protective Services

MailStop OB 41-D ___

Olympia, Washmgton 98504

Reports made to local Social
and Health Services Offices:

West Virginia:

Department of Welfare.
Division uf Social Services
Child Prmectiyeﬁserrjyices
900 Washmoton Street E ,,,,,,,
Chai \zston, West Virginiz 25305

Reports ma de to (800) 357-5513.
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Wisconsin:
Wisconsin Department of Health
__and Social Services
Division of Community Services
1 West Wilson Street ____
Madison: Wisconsin 53702
Reports made to County Social
Services Offices:

92

Wyomming:

Departrnent of Health and

_ Social Services

Divisioni of Public Assistance ami
Social Servie .

Hathaway Fuildis®

Cheyenne, Wyonii: g, 32007

Reports made to County Departments

of Public Assistance and Social

Se. vices.



APYENDIX D

WHERE CAN YOU FIND MORE

INFORMATION?*
The acdress of the National Cenrer on Child Abuse and Neglect is:
_ NCCAN _
P.O. Box 1182

Washington; D.C. 20013
NCCAN also sponsors 10 regional resource centers: For more informa-
tion, contact the regional center for your state:

Reg:on I CAN Resource Cente -

295 Longwood Avenue

Boston; MAO2115 .
Telephorie: (617) 232-83 .M

(Conriecticut., Maire, Massachusetts.

Prode Island; Vermont; New Hampshire)

Rcgion 111 CAN Resource Center
Howard University Institute for
Urban Affairs and Research
2900 Van Ness Street; N.W.
V/ashington, D.C. 20008
Telephone: (2702)7686 6770

(District of Columbia; Delaware;
Maryland, Peansylvaitia, Virginia.
West Virgiiia)

Region V EAN Resource Ceriter
Graduate School of Social Work
University of Wlsc\)nsm~M|lwaukce
Milwaukee, Wi 53201
(ijirnols ,Indjﬁlna Mlchlgan )
Minnesota, Ohio, Wisconsin)
Reglofz VI[ CA:N ﬁésoﬁrcé Center
_and Development
University of lowa-Oakdale Campus
QOakdale, IA U2319

Telephoric: (319) 353-4791 )
(lowa; Kansas; Misscuri; Nebraska)

Reglon II CAN Resource Center

College of Human Ecology

C‘ornell University; MVR Hall
“haca, NY 14853
Telephone: (607) 256-7794

:New Jersey; New York; Puerto
Rico, Virgin Islands)

Rgg:qg v CAN Resource Center

Regional Institate for Social
Welfare Research

P 0. Box 152

Achens, GA 30601

l'elre”hor‘e (404) 542 76l4

North f‘arolma, South

Mlsslssml

€arol ina, Tenne:see)

Region VI CAN Resource Center
Graduate School of Social Work
University of Texas at Austin
Austin, TX 78712

Tel: ovione: (512) 471-4067
(krkansas Louisiana; New Mexicos
Oklahoma, Texas)

Regzon VIII CAN Resource Cenler
National Center for the Prevention &
__Treatment of Child Abuse and Neglect
1205 Oneida Street
Deriver, CO 80220
Telephone: (303) 321-3963
{Colorado. Montana, North Dakota.
South Dakota, Utah, Wyoming)

*From **Everything You Always Wanted to Know About Child Abuse and Neglect and

Asked!"* Washington, D.C.: NCCAHN (n.d.):
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Region IX CAN Resource Center Region X CAN Resource Center
Department of Special Education Pape! for Family Living

California State University 157 Yesler Way, #208

5151 State University Drive Seattle; WA 98104

Los Angeles, CA90032 __ _ _Telephone: (206) 624-1062_
~_Telephone: (213) 224-3283 (Alaska, ldaho, Oregon, Washington)
(Arizona, California, Hawaii. ’
Nevada: Guam; Trust Territories)

Parciiss Afionymous, modeled after Alcoholics Anonymous. has chap- _
ters throughout the Urited States. For more information, or the location of
the chapter in your comimunity; contact:

“'ational Office of PA

Torrarce; California 90505
L ..., ... Telephone: (213)37;-3501 . ___ ___.
Toll Free: (800) 421-0353 California only: (800) 352-0386

Parents United i a Self-help organization fcr all family members affect-
ed by sexiial dbiise. Foi more information, Lomact:
Parents United; Inc.
P.O. Box 952
San Jose California 95102
Telephone: (408) 280-5055
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APPENDIX G
COMMONWEALTH UF MASSACHUSETTS - DEPARTMENT OF SOCIAL SERVICES
REPORT OF. CHILD(REN) ALLEGED TO BE SUPFERING FROM SERIOUS
~ PHYSICAL OR EMOTIONAL INJURY BY ABUSE X NEGLECT®

repor!er zo immedlutely repor! any

Deputment of Socu:.l Services by oral. mmmumcanon. ,,,,, This.. wrmen r:pqrt must. thn Dbe
eprnrletred within 48 hours of making the oral report and should be sent to the appropriate

Please complete all sections of this form. If some data is unknown please sxgmly, If some data is
———— —uncertain; placeaguestion markafter theentrv: — -

| DATA ON CHILDREN RBPORTED:J

— B _ _AGEOR_
7 NAME ~ CURRENT LOCATION/ADDRESS  SEX  DATE OF BIRTH
D o . R - . & vale
- e - me b, v - — — — ) s B o ervr e ’}_F!m‘nlei’ = -
2’ g Male
3 Female
k1 Ll Male _ V4
i Femalte -} ——— ————
4) Male
| Fémale
s) Male _
! Cam N
I DATA ON MALE GUARDIAN OR PARENTJ
Nﬂjne' ——744“—"“»; — - - awe - S e = - = — -
First Last . Viddle
Address: Loy East St Wt S
Street and Number City/ Town State
_ Tdephone Number 35 3= 56, Aée ~ 1.6(.;2 .
I DATA ON PEMALE GUARDIAN OR P\RENTj
Na.me. (ﬁl“rj}flr - drown . - = =
First Last Middle
Addresa: )y East St. Westville W
Street and Number Cxly/Town State
T ’ 13m0 Agei 1.
—a— —
U N D Mandatory Report D Yoluntary Report
Date of Report
Reporter’'s Name: Froaneioe Garela. (teachier)

First Last

Reportér's Address: (If the reporter represents an institution. school. or facility please {ndicate.)

foueh Wosevilio Mididle School Westville
Strest City/Town
W - B55-des - oo
State Zip Code Telephone Number
_ jn,s:g:mrier ini’ormed emeiaker oi’ reDori"f [ YES E No
ABUSE/NEGLECT REPORT - 3 (Revisnd April, 1983)

*Form reprinted with permission of Massachusetts Department of Social

Services. Filled in dara is fictitious and used only as an example.
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What is the natire nd extent of. tha_injury, shuse, maltreatment or negleat, including prior
evidence of same? (Please cite the source of this information if not observed [irst hand.)

“ oty bevorme anet e e by wrebrbeed—hi -« wchoded coar, e cpnarent Iy b ne

iy e e ety A e e ey STy iy ol everd ] veddnion,, in addition,

— e havt s srdes pee ol A0 Me teoan onder o0 vl bl subgecten,
Caceeraind te er o Leagt Ta L vty he o wel ] rr—echened bbby bt den Lo
vl ine Getel nurse reports (ol Tom Tnpear o tedos g woeiplit

What are the cir aiices Gnder whioh the reporter became aware of the injuries, abuse,
maltreatment or neglect?

cailed om's mether who veporcoeds rhot Se—drawa pas recent Iy regorned irom
A

4 otemper r. oassivient o Slerrmeay othe—wolws—ter on ol compaty) . ihe couple

oo been i sutee—rbotrt e, —beows s megneds ot case o phine, whaeh Mrs brown

e A T o clhes Sncfude faolaping tom from his ii.|l!-hxntiwr.~ an !
e tera t.om 1 rroR A wirliot Ut at Mrs pown ). Faf (lW'H\T‘ii
e bay vs Lo wkea gn !\\_-: l.n‘;tz :r:- u; vh.- nlnc b ,;n‘ ot tot—set F-in the
iifernoon Garil he poes v selmat T TG

What action has been taken thus [ar to treat, sheltef of Gtherwise assist the child to deal with this
situation?

do .

comverAition with fem's mothoerg she oid ther o w o moebrigsbeeoutd

ey w1 Tedauee

thev refused
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APPENDIX H
SELECTED RESOURCES

Note: For éasier identification ihe following key has been established:

Miscellancous maltreatment

Further Reading for Educators

Bakan. David. Slaughter of Innocents: A Story of the Battered Child Phenomenon. San
Franzisco: Jo Bass, 1971, (M)

Brenton, M. “What Can Be Done About Child Abuse.”” Today's Education (Scpiember-
October 1977); 30-33.

Broadhurst; D. D “"Policy-Making: First_Step.for Schools in the Fight Againsi Child Abuse
and Neglecl.”' Elemeniary School Guidance and Counseling 10 (1976): 222-26.

. ""Update: What Schools Are Doing About Child Abusc and Neglect.,”” Children

Today (Januury-Fcbi’uury 1978): 22-24.

Butler._Sandra, Conspirgey of Silence: The Trauma of Incest. San Francisco: New Glide
Publications. 1978 {S)

Caskey. O.L.. and Richardson. F. “*Understanding and Helping Child Abuse Parents.”
Elemeniury School Guidunce and Counseling 9 (1975): 196-208.

Chase, Naomi_Feig:lson. A Child Is Being Beaten: Violence Against Children, An American
Tragedy. New York: Holt. Rinchart and Winston; 1975. (M)

Child Abuse and Neglect Projeci. Education Policies and Practices Regarding Child Abuse

and Neglect and Recommiendations for Policy Development. Denver: Education

Commission of the States, 1976. (M)

. Teacher Fducation: An Active Pgniicipant «n Solving the Problem of Child Abuse

and Neglect. Denver: Education Commission of the States; 1977. (M)

Child Abuse and Neglecr: The Problem of 1's Managerment. Vol 1. 2. and 3, Washingron.

p;C:: U.VS: D’c'p&iﬁﬁibﬁi of Hualth, Education and Welfaré, 1975. (M)

Chitd Sexual Abuse: Incest. Assault and Sexual Explc.iation. Washington, D.C.: U.S.

Department of Health and Human Services. 1981 (S)
Child Wélfiréch;gucof' America, Standards forC!uld Protective Services. New York:
Child Welfare Leagte ol America. 1973 (M) o
Children Alorie: What Can Be Done About Abuse aiid Negleci. Reston. Va.: Council fof
Exceptional Children, 1977,
Davoren, E. *'Faster Placement of Abused Children."* Children Today 4. no. 2 (1975): 41.
(P)
pra— ;:W(yrkin'g with Abusive Parents: A Social Worker's View:™ Children i})da_»- 4; ng.

2 (1975): 3843. (P)
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DeFrancis. Vincent. Proteciing the Child Vietim of Sex Crimes G:mmmed b\ Atfulls Fifial
chon Denver: American Humane Association, Children’s Division, 1969. S

and Practices Regarding. Child Abuse and Neglect and Recommendations

- Development. Denver: Eduuunn Cumn on of the States; 1976.

Finkelhor. David. Sexually Vicrimized Children, New York M.u.mlll.ln, 1979 ()
Flomenhaft. K.; Machotka, Paui. Pittman. F. S. '“Incest as a Family Affair™ Faniily Process
6. no. 1: 98-1.6. (S)

Fontana, Vinceit 1. Somewhere a_Child 13 Crying: Malireaimeni, Causes and Prevention.
New York: Macmillan, 1973, (M)

Forward, S.. and Buck, C. Ueua\al of Innocence: Tmeu giid 115 Devostation. New York:
Pengum Books, 1978, ($)

Fraser. Brian G. The Educater and Child Abuse. National Commitiee for Preveniion of
Child Ab Sgite 510 111 E. Wacker Dr.. Chicago. IL 60601. (M)

Geiser, Robert, Hu]lfcn lwlmn Bosion Be.xcon Pn.ss 1979, (9)

Geiser, Robert L. The llusion of Cunm: Chiilireni in Foster Care. Boston: Beacon Press.
1973, (M)

Gll Divid. leeme Against Children. Cambridge: Harvard University Press. 1970. (P)

G D.xvnd G ~‘Whit Schools Can Do About Child Abuse.** Childhood Education 52, no. 2
(1975); 58-62. (M)
Groth, A. Nicholas. Meri Who Rape: The Psvehology of the Offerider. New York: Plenum

Press. 1979. (S)

erin, Michacl. Helpmg Malireated Children: School and Communiry Inml\emenr St.
Lodis: C. V. Masby Co.. 1979. (M)

Helfer, Ray E.. and Kempe. C Hc.nry Cliild Abirse. anid Nm,-lru The Fanul\ ond the
Communiiy. Cumbndge Mass.: Ballinger, 1976 (M)

. The Baiuiercd Child. Chicago: UanLI’slly of CHICJLO Press. 1974;

Z and

_ (P) - . .- el

Herman, Judith. Father-Daugitier Incest. Cambridge, Mass:: Harvard Unjversity Pres.
1981. (S)

Holmes; Sally A.: Barnhart. C.: Cantoni, I..; and Reyiner. E. “*Working with thé Parents in
Child Abusc Cases.”" Social Casework 56, no. 2 (1975): 3-12. (P)

Hopkins, J. - “The Niifse and the Apused Child."" Nursing Clinics of North America §
(1970): 594. (P)

Jirsa. James. Child Abuse and Negleci: A Handbook, Midison Meirapolitan Schoel District;
545 W. Dayton St.. Madison, WI 53703, (M)

Kadushln A: Ch:ld Wylfart' Services. New York Macmillan, 1974. (M)

Kiiz. Sanford N. When Parenis Fail: The Law's Response :o Family Breakdown. Boston:
Beaccn Press, 1971, (M)

Kempe, C. Henry, and Helfer. Ray h HeTpnng ihe Banered Child ard His Family.
Ph|lddclphm J. B. Lippincou Co.. 1972. (M)

Kempe. R and Kempe. C. Child Abuse, Cambridge. Mass.: Harvard University Press.
1978, (M)

Martin, H. P.. cd The Abused Child: A Multi: Dn(‘lplmar\ Apprnut'h 10 Developmenial

Issues. Cambridge. Mass.: Ballinger. 1976. (P)
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0 Box 1’66) ('\)
: G G ~The Abused Child and ihé School Sy\tgm © Public Health 60 (1970):
5. (P)

r on Child Abuse and Negleet Child Abuse und .
Materials, Washington, D. C.: U.S. Depmtinent uf Health, Edu(..mon and Wclfdre
1977 (M)

he Do Child Abuse and Neglect: Prevention ar 7 rting Kir. Ohio Department
of Tublic _Welfare. Children’s Protective Services. 30 East Broad St.. Columbus.
Obin 43215 (M)
Pul.m\ky N A B()rgm.m R: D:: aiid Desiix. C. Roots of Furility. San Francisco: Jossey-
Bass. 1972 (N)
Chalmers. M. A.; Buttenweiser, E.. and Williams, D. P. “‘lsolation of the
Nubluuul delly * American Journal of Orlhl)p_\\(hlalr\ 49 (1979): 149 52. (N)
7K,Holly C:: and. Pol.mxky N. F Pmﬁle of Neglecr: A Surw\ of Ihe State uf
Knowledge of Ch:h] Nn:h'u Wa\hmgton D C Dcpanmcnl of Heiulth, Education
and Welfare. ] ) [975. (N)

Red Horse. ). E.. ¢t al. “*Family Behavior of Urban American Indians.”* Social Casework
59 (1978).

Rash: Florang The Best Kup? Secret: Englewo()d Cliffs; N: 1:: Prentice- Hall 1980: (S)

Schiitt, B. D: *Whiat Tedchers Need to Know Abott Child Abise and Ncglccl Childhood
Education 52 (1975): 58-62. (M)

Schmitt, Barton D.. ed. The Child Protection Team Handbook. New York: Garland S.T.P.M.
Press: 1978. (M)

Syon Suzaniie M: ““Molestation of Children: The Last Frontier in Child Abuse.™™ Children
Today 4 (1975): 18-21.

Sherman, E. A.; Neuman, R.: and Skyne A, W. Children Adrift in Fosier Care. New York.
Child Welfare League of Amcrica.

1973. (M)

S(;éfhng M. *Abused Children Are Exccpnoﬂﬁi Children. " E;Eé;;iiﬁ;;i Children 42 (1975):
126- 33

Werner. Emmy E “*Cross-Cultural Child Developmeit.™ Children Today (March/April,
1979).

Pamph'ets Published by U.S. Goveriimieit Prmtmg Office

American Indian_Law: Relationship 1o Child Abuse and Neglect. 1981. 56 pp. HE 23.1210:
In 2 S/N 017-092-0071-5

Child Abuw anid Ne’glerl A S?lf tnstractional Text for Head Start Personnel. 1977. 135 pp.
il. HE 23.1108:C 33 S/N 017-090-(0035-6

Child Abuse and Neglect Among the Military: A Special Report from the Nal:q;xal Cenler on
Child Abuse and Ne:;,'le'u 9 pp. HE 23.1210:M 59 S/N 017-092-0074-0

Child Abuse and Negleu Prevention and Treatment in Rural Communities: Two Approaches.

1978. 213 pp. il. HE 23.1210:C 73 S/N 017-090-0040-2
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Child Abuse and Negleci, The Probler and T Munagement: Volume 2, The Roles and
Responsibilities of Professionals. 1976. HE 1.480: P 94/v:2 S/N 017-092-00017-1

C'nmmuuu\ Apprua(h The Child Protect Coordinating Coiiiites. 1979, 82 pp HE
23. 1’10/4 C i3 S/N 017-092-00040-5

Early Childhood Program\ and the Prevention and Treatment of Child Abuse and Ne\'leu
For Workers in Head Siari. Fanily Day Care. Pre-school and Day Care Programs.
1979 76 pp HE 23.1210/4: Ea 7 S/N 017-092-00044-8

Edicators Role in_the Prevention and Treatment of Child Abuse diid Negleu 1979: 74 pp
HE 23.1210/4:Ed 8 S/N 017-092-00043-0

How to Plan and Carry it a Successful_Public Awareness Program on Child Abuse and
Negloct. Rev. 1980. 71 pp. HE 23. l"lO/J AW 1 S/N 017-092-0067-7

Inlrnlnuplumn Glossary on Child Abuu and Neglect: Lega] Medical.. Social Work Terms.
Rev. 1980. 45 pp. il. HE 23.1210:G 51/ 980 SIN 017-092- 006" 6

PTunmng aiid hnplelnelmng Child Abuse and Neglect Service Programs: The Lrpenenu uj
Eleven Demonstration Projecis. 1977. 16 pp. il. HE 1.480:969 S/N 017-092-0023-5

Profile of Neglect: A Survey of the State uf I\nm\h'dge of Child Negleu 1975. 57 pp. HE
8

17.702:N 3t S/N 017 065~t?06« 7
Sexual Abuse of Children: Selecred.Reéadings. 1980. 193 pp. il. HE 23.1210:8¢ 9/2 SIN
017-090-00057-7

Parenting Skills Workshops

ve Parenting

P.O. Box 293 =
Newion Center. MA 02159

Prevention Projects
Brldgtwork Theater .
113 172 East Lincoln, Soite 3
Goshen., IN 46526
Carol Plummer, Project Director
Judith Little
Ri.. 2 - Box 330B_
Mebané. NC 27302
919- 563 -1890

Manual which includes 5th grade
carriculum)

Arca_ Mcnml Health_and Mental Retardation Project
Child and Youth Services

1946 Martin Street_

Burlington, NC 27215

(for information regarding Parents’

Booklet)
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llluxnon ‘Theater

528 Hc,nn,epm, Avenve
Minneapolis.. MN 55403
61" 339-4944

Appllcd Theatcr
C. Heary Kempe National Center
far Jhé Prcvcmion and Trcatmcm

1205 Oneida Slrccl
Denver, CO 80220

(for annotated list of audiovisual
hbrdry loan matenals for &dULQIOI'\ .md

groupq 1a
medical personnel. lay therapists)

Puppet Showk

Whar Shoald 1 Do? (S)
Elfin Productions

P.O. Box 422
Williamsburg. MA 01096

Video Puppct Productions (S)
Child Sexual Abusc -Prevention Project -

76 Plc.x\am Street
Northampton. MA 01060

Audiovisuals for Educators and Commumty Awareriess

Chﬂd Abuse and the Ixm
Motion Picture Co.. Inc. 1977
27 min. film. Available from
Eercmua' Educ. Inc.; 477 Rogcr Williams
P.O. Box 855 - R'aymm
Highland Park. IL 60035
Child Abuse: Cradle of Violence
Prod: Miltchell-Gebhardt Film Co.
_ 22 min._film._Available from
1. Gary Mitchkell Film Co:, Inc:
2000 Bridgeway
Sausalito, CA 94965
Child Abuse and Neglect: What the Educator _Sees
__ 15 min. filmstrip dnd. cassette. _Available from
Nitional Audio_Visva!_ Center, GSA Order Section
Wééhiﬁgiﬁﬁ DC 20409
.56 min. film Available from
Macmillan Films. Inc. .
34 S MacQueston Parkway
Mi. Vernon, NY 10550
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Cipher in the Snow (Emotional abuse or neglect)
23 min. filni. Available froni.

Brigham Young University. Media Mdrl\tlln}:,

West Stadium

Provo, Utah 81602

Fr&j,'”l” Himd]? With_Care (fooks at abuser)

T d by KTAR TV Pr()d’umns

IOO Burder Av«.nuc.
Solan BCECh' C'A 92073

Inu'cl The Pultm Nabod\ é?ﬁii}"\' R

min, film. Av.nl.:bl«. Irnm
1. Gary Mitchell Film Co.. Inc.
2000 Bridgeway .

Sausalito, CA ‘)4965

Lift a Finger: The Administrator’s Role in Combating Child
Abuse and Neglect
min  slide &

21

sette. Availabie_from
Dé\'/bli)p'iiié'rii Consortiam

1750 Scamist
Houston. TX 77008

The Se’iﬁ(’lﬁ_\ Abu\ad Child._

Motorola Teleprograms.,
4825 N. _Scott Street
Schiller Park. 1L 60176

» Cun Help Unu 75 Spcuuh:ed Trummg for Educators

P.O. Box | 18" .
Wa :hiﬁ'gii?n DC' "O(J l 3
Wi?:?‘?, Child 15 752

30 min. video cassette. Avaxl.:bk from ~
Jurior . League of Louisville, Inc.
627 Main Streer .
Louisville. KY 40202

Adams C.. and Fay, J. No More Secrets. San Luis Obispo, Calif.: Impact Publishing
Co.. 1981 (school age) (S)

Basseii, C: M\ Ver\ Oisii S‘peual Bod\ Book. Readmg Calif.; Hawthorne Press.
1980. (school age) (S)

Dolan, Edward F. Child Abuse. New York: Franklin Watts. 1980. (high school) (M)

Fay. J. He Told Me _Not 10 Tell. Renton Wash.: King County Rape Relief. 1979.
(school age) (S)

|y
o
&
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. Good Touch, Bad Touch. Norristown, Penna.: Riape Crl\l\ Cc.nu.r of
Montgomery County (P.O. Box 1179, 501 Swede St., Norristown, PA 19301)
(S)

Haskins, Jd Thie Child Abusi Help Book. Reading, Mass.: Addison Wesley
Puhlishing Co.. 1982, (junior high & Righ school) (M)

Fivde. Margarct O. Crv Sofily! The Story of Child Abicse. PRilidelphia: Westininster

Press. 1980. (high schooh) (M)

Marshall, James. George and Marthe, Boston: Houghton Mifflin, 1972, (school age)
&)

Saatord, L. Come Tcll Me Rmhl Away: A Pmmu’ Appmmh 10 Warmn.g Chaldren
Abowar Sexual Abuse. Fayetteville, N.Y .. Ed.-U Press, 1982, (school age) (S)

Stowell, 1., and Diltzel, M. My Very Own. HnnA Ahnul Me Spol\.mg Wash.: Spokunc
Ripe. Crisis Network: I226
N. Howird. Spokine,
dren) (S)

Sweet, P. E. Something Happened 10 Me. Racine. Wis.: Mother Courage Dress.
1981, (5-10 years) (S)

Williaiiis, 30 Real. Flag Green Fl(u;' .Eenp]g;,. Fdrgu N.D.: Ram and Crisis Center.
1$80. (P.O. Box 1655, Fargo: ND S8167) (5-9 yeurs) (S)

Training Programs to Use With Children

Personal Safety Curriculum. Prc.p.:rcd hy Sh|rlcy Provost Browti. (hrnugh The_Child
Sexual Ab sntion_ Project (Geri Crisci. Project Diree
tr). Franklin/Hampshir= Community Menl h Center. 76 Ple
Slr ‘t; Nnnhhampion MA l()lbO (A unll m \Ln\lllt( children in all grades

Seattlé sum ibz}

Seattle
lur h.mdlc.ippul thldrt.n)
Sc)iiiiil Abuse Preverntion Pru;,r.im Illusion Theatre, 528 Hennepin Avenue. Minne-

MN 55403 (Provides theater prodoctions to use with children to

Women A Aguln;‘[ R,upé.,Cl::ld, s
Oliio 43202, (Provides a prubmm for__use in \Lh()()l\'. dl\() a hmchurc
describing varions sexudl dbuse wurk\hup\)

Audiovisuals to Use with Children

Boys Beware (6-12 grades) (S)
Film._ Available from . .

AIMS In\irudmn.xl Media. Inc:

626 Justin_ Avenue

Glendale, CA 9120M

Child Abuse: Don't Hide the Hurt (school .1{!(:) M)
Film._ Availahle from _

AIMS Instructiondl Media, Inc.

626 Judtin Avenue

Glendale, CA 91201
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fur Plc"\ Sake: Tetl! (school Jl\l.) S)
{ Say N ! (\ 601 age) S

Krause House
PO an 880 N

Negative Touch:

Chiiégii' II: 60614

Distributed by ODN Pmduumn\
74 Varick Street
New York., NY IOOH

B F|lmslr|ps Produud by
Massachusets. Suciety for the Prevention of
CruLlry to Children

&9 Clinton iio.xd
Brookline; MA 02146

Who Do You le’ (sLh(x)l age) My

) ry Mitchell Film Ci:
MIL programs, Inc.

4825 North_Scott Street. Suite 23

Schiller Park. 1L 60176

-
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ALABAMA: Vanessa Carter, Besserier; Robert J. Evans. Troy; Gwen Floyd, Blonts-
t lu Thomas. McKibben;

ville; R.E. Johnson, Florence; Robert Luhmann, Cullman
Dothman;_Evelyn Mims, Tuscaloosa; Kathy Norris, Montgo
Geneva; B.R. Warren, Fiorerice; .'5an Word: Abbeville; S
ALASKA: Karen Hines, Ketchikan: Setsy B. McHugh, Juneau; Marcia Romick,
College. =

ARKANSAS: David Bell, Batesville; Edna Koehier. Little Rock: Linda McDaniel, Van
Buren; Sarah Sullivant, Pine Biuff: Jeanne Whitesall, Litile Rock.

ARIZONA: Jane B. Cole, Paradise Valley; Gi Ciist. Mesa: Bessie High, Mesa.

CALIFORNIA: Donna Batiam, Upland; Susan Beak-McNeil. Fort Bragg: Joan

San_Diego; Nancy R. Corral, Sacramento; Emma Joanne Dale, Seal Beach

P.Elliott; Fullerton; Dana T. Elmore, San_Jose; Richard N. Goss, Los Angeles;
Richard S. Greene, Fresno; pettye E: Grelling, San Dimas; Nathan Kravetz, San
Bernardino; Gerald Larue. Jr., Culver City; Linda Leyva, Fort _Bragg:. M.McElroy,
Riaito; Loretta Mayer, Los Angeles; Mildred Messinger, Berkeley; Mary _Miller;
Diruba; M.Y. Nelson; Capitola; Susan_November, San Dimas; Mike Pack, Fresno;
Alexandra J. Prober, Altadena; Estelle Raderman; Castro Valley; Betty Smith,
Mendocino; Maryann- Spinella, Los Angeles; Anna Stump, Ridgecrest; Pamela

Swales, Cupertino; Emmy Lou Swanson, - Fountain . Valley.. Julie M..Thompson

Redding; Raymond Traynor, Twentynine Palims; Jean Valias, Hermosa Beach: Neva
wacker, Central Valley: Siveila Widoe, Redding.

COLORADO: Sharon Alexangs, Wesiminster; Carolyn Briton, Granby; Dorothy
McDonald, Sterling; Cay J. Spiizer; Colcrado Springs.

CONNECTICUT: Noreen Barney, Brookfisid Center; Glenna Clark, Darien; Paficia

Endress. Sherman; Marjorie F: Grant; . Columbia; Margaret_L.Jusyk. Southport;
Dolores Whelan, Morris; Deborah Worst, Simisbury: Robert A: Yawin; Plainville.
DELAWARE: B. Boyles, Wilmington; Linda Cooper, Dover.

DISTRICT OF COLUMBIA: Tridy Todd; Washington.

FLORIDA: Louise Boudreau. Orlando; danet Cass; Destin; Kathy Kilpatrick, Quincy:
Juiia D. Lafferty, Jacksonvilfe; Stanley M. Lucas, Gainesville; Gwyrine Pealer, Ocala.
GEORGIA; Judith Bell, Adrian; Paulette Proctor Harris, Augusta; Cricket Kelley,
Tifton; Leo J. Keliy, Vaidosta; Mindy Long, Athens; Jerry Rogers, Athens; Elaine R.
Weinstein; Atlanta; Mae Whatley, Athens.

c¢hos, Honololo:

iDAHO: Gladys Kosty, Post Falls; Marsha Nakamura, Nampa.

ILLINOIS: Audrey Bauer, Sterling; Wilhelmenia M. Cater, Highland Park; Pam
d: Elizabeth DaGue, Gadfrey. Terry Gillespie, Park Forest; Nancy
rvin Green, Cottage_Hills; Beverly Gregar. Justice; Edna Harper,
ty. Kenneth L. Holehouse, Park Forest; Marcy Mills, Mendota; LaVerne
Pence, Edwardsville; Barbara Penick, Wilmette; Jure Shelly, Wood Dale; Larry S.
Sterett; Biggsville; Louise Sterett, Hinsdale; Sue Widmar, Barrington.

INDIANA: Don S._ Balka.. Notre Dame: Katherine Brill, Michigan City; Colleen
Browning, Latayette; Angela Casso-Haines. Woodburn; Janet M. Deal, Hobart; June
R. Gilsiad, Kokomo; Patricia Gwaltney. Petersburg; Beth Ann Kroehler, Muncie;
Mary Pauterbaugh, Elwood: Elizabsth Sisk; Indianapolis; Patricia Wittman,
Hagerstown.

Norris City
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Moines; Peggy Jetmund, Jesupl Butjugqhn ,Bgck Rapids: Ma'nlynﬂLJIJa Janesville;

Bonnie Mansfield, Malverr; Doris Mauer, Cadar Falls; Edna_Rassler; Albert City;
l:ous 'F. Roets, New Sharon, Perly Aoss, Mt. -Pleasant, Joyce Runyon Orange City;

Humboidt; Lucy Stampe'r,,Wever, Marian_Tansey, Caséy Donna Thomas, Cedar
Falls; Dawn Williams-Boyd; lowa City; Norma Woods, Council Biuffs.

KANSAS: Elsie Brazelton, Axtell; Mari Pat Brooks; Hortoa; Phyliis Carison, Newton;
Carrie Curtis; . -Olathe: WMerrm Caldwen_,,Harry Peterson, Jr., J’opeka Florine

LOUISIANA Magg|e Clemons. Lalayette Blllle Frelsen Lake Char!es. LaFaye B.

Graham, DeRidder; Sharon G. Luke, Mamou; Anne F. Perrett, Logansport; Mary G.
Royston, Gray.

MAINE: Mary Cunningham-Hogan, Grove; Faith Garrold, Searspont; Alicia Harding,

Cumberland.

MARYLAND: Ruby Ciay, Fort Washington; Barbara Dewitt, Rockville; Judith Free,
Baitimore; William J. Irwin, Laurel; Joyce Perry, Siiver Spring: Margaret Petrelia, Mt.
Airy; Joan M. Reid; Chestertown; Claire Ritterhoff, Baltimore; Lynda Walker; Balti-
more; Rosaling Yes;, Camp Springs.

MASSACHUSETTS: Odetta Amarelo; Fall River; Thelma Barkin, Newton Center;
Frances S. Baxter, Falmouth; Barbara Black, Holbrook, Ronald Brush, Sr., Burling-

ton; isabella C. Chang, Shrewsbury; William Day, Forestdale; lrene Duprey~Gu er-

rez, Lakeville; Cynthia E. Glass, Natick; Evelyn Hill, Auburn; Louise McLead Jordan,

Needham; John Joyce; Burlington: Mary Kramer, Chelmsford; Kathleen MacDonald.
Marshfield; Jerrold E._ Rosen, Swampscoft: Carrie Shualtz, Centerville; Daniel T:
Sm«th Holyoke. Maineth 5 Smuts Nonon Judlth Wulhelmy. Lowell.

iand; Betty Barry, Michigan ,,C,e,nter Edna Bates Grand Blanc; Helen Blythe,

Hudsonville; Peggy Cutler, Bloomtield Hills; Kathie D. Dugan, Comstock Park;

Margaret Hamill, Muskegon; Marge Ho'land, Gould City; Rande Horn, DeWitt; Fran
Kujda, Adrian; Sue -Amspaugh Mellendorf, Otisville,- Marlene Morlock, Clarkston;

Kathy Overhoiser-Kalmer, Roseville; Patricia Ritner, Troy;, Robert H. Rogers, Hari-
ford; Carol Smallwood, Cheboygan: Marilyn Sprinkie, Olivet; Marion Trainor, Detroit;
na Weinlander; Big Rapids.
MINNESOTA: Bettie Arthur; Austin; Ronald Barron, Bloomington; Larry Baron,

Bemidji;_Leonard. Bergquist; Moorhead; Pat Fillmote: Mcorhead; Cudis J.Gilbertson;
Byron:; Sandra Gordon, Moorhead; Mary Keith Greene, Shafer, Jack {dartjes; St
Cloud; Charlotte liams, Modrhead; John Johansson, Detroit Lakes; Susan Mansfield,
Winona; James Rowe, Marshajl; Carol Sandbakken, Prior Lake; Debbi Wingert,
Mound.

MISSOUﬁi' Marvin BéERéﬁﬁéﬁ St._ Louis;_Dee Ebijéiiéi. RéﬁSéé. City; Jb&ébﬁ

Keellng, St. Louis; Margery Rich; Marshfleld. Jeanne Schade O'Fallon; Nancy
Wandling, St. Louis; Betty Winder, Carthage.

MONTANA: Stephar L. Coffman; Bllungs. Jim and Joyce Litz; Missonla; Stanley
Morse, Great Falls; Sharon Pereogy, Crow Agency; Jeane Rhodes, Whitefish.

) Y
foned |
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NEBRASKA: Peggy. Brendsi, Omaha; Joyce E. Chapman, Bridgeport; Terry L.
Erion, Cozad; Moira _Fallon, Omaha; Harriett M. Johnson, Hastings; Carolyn J.
Lana, Omaha; Joan Olsen, Hartington; Carolyn Pointer, Eimwood; Avonell Pro-

chaska, Walithili. ~

NEVADA: Mike Morcom, Reno. y -

NEW JERSEY: Mary R. Bair, Dayton;. Ronne Bassman; Englewood; Adele D.
Bergen, Glen Rock; Ernest Brattstrom, Jr., Pitman; Anne M. Cancelmn, Pine Hill;
Lawrence Cornell, Middlesex; Ruth E.Cullen, Township of Washington; Nina Davis,

Bridgewater; Ann DeVenezia, Mountain Lake; Rita Fenichel, Livingston; Deborah S.

Firkser, Elizabetn; Linda Fyne,_ Fords; Charlotte Gessler; Linden; Esther Giuskin,
Ocean; Kathleen V. Haddon, Pennsaiuken: Sarah Heskins,. Upper. Saddie River;
Peter S. Hlebowitsch, Princeton; Trisha Jones, Stanhope; J.Kapp, Jackson, Judith
Kawalek; Bayonne; Doris Kneppel, Kinneion; Mary Sue Koeppel, Pitman; Alex Paul
Koharski; Neptune; Judith H. Kohibach; Augusta; Charlotte Koslo, Hackettstown;
R.M. leRiche, Pass:

ship: Frances B. Moldow, Fair Lawn, Louise H. Moore, Pennsville: Adele O.

ic; Virginia Magnus, Medford, Anne Millard; Randoiph Town-

Oberlander, Cherry Hill; Marie Parry, Wall; Judith Foss Petry, Pompton Lakes; Ann
Rice: Roselle Park; Leslie A. Rothman, North Bergen; Conna Rovento, Glitenberg;
Joseph Sperlazza, Jersey City; Elaine ‘Wallenburg;, Haddonfield; William Wine-
gardner, Gloucester; Myra Witmer, Freehold.

NEW HAMPSHIRE: Mary Carnie, Richmond; Lois E. Kenick, South Lyndeborough;
Henry A.L. Parkhurst, Winchester; Nancy Sanborn, Enfield; Christine M. Sweeney;
Keene. . L
NEW MEXICO: Paulette Buche, Estancia; Joyce Hodges, Hobbs: Edna McClung,
Demiing; Georgia Randolph, Los Alamos. o
NEW YORK: Dianne_ Cicero, Mt. Morris; Marion Ellen Dexheimer, Howard Beach:
Beth M. Teitelman, New York; Sally Walters, Canandaigua; John H. White, New
York.
NORTH CAROLINA: Bonnie Blantor: Sherrills Ford: Marion Bayd, Chariotte; Debbie
Cassels, Winston-Salem; Lorene H. Freeman, Hudson; Kathryn Herbert, Durham;
Joan_ Lance, Ashevilie; Judith L. Nixon, Fayetteville;-.Sandra . Phillips;. Edenton;

Frances M. Rash; Southmont; Mintie S. Saintsing, Thomasville; Charles Ward,
Lenoir. -
NORTH DAKOTA: Pat Fillmore; Fargo; Timothy L. Morris, Sherwood; Lillian Thor-
stad, Fargo; Bonnie Wilson, Bismarck:

OHI0: Jenifer Anspach, Covington; Linda Ater, Canton; R.Blosser, Findlay, Diane
Boyer, Pataskala; Barbara Brim, Ada; Anne Engel, Westlake: Georgia Esheiman,

Canton: Theresa Fox. Campbell; Ruth Hinebaugh, Clinton; Patricia Hurbean, Ath-
ens: J:dackson:. Lisbon: Victoria Kilbury, Dublin, Margaret Kirkland, Columbus;

Katen Koehier, Hicksville; tynne Lewicky. Cleveland; Peter Lymber, Youngstown.

Pegdy Treece Myles, Wauseon; Rita Pastor, Lakswood; Melinda Peters, Columbus;

Mary Regas. Medina; Wareta M. Rodeheffer, Powling Green: Joanne Schroeder,
Wadsworth; Syivia J. Seymour, Massillon; Virgiiiia H. Stelk; Mount Vernon; Cynthia
Thomas. Toronto. Christine. W. West, Fairview Park: Janet Wojnaroski, Kent;
Penelope H. Ziegler, Newark.

OKLAHOMA: Margarel Jane Couch, Tulsa; Joyce Grisham, Noriian; Norma Mar-

shall, Westville; Jeane Pearson; Durant; Claudia Swisher,
OREGON: Eilesn Adee;_Medfor3; Kathryn Blomquist._Beaverton; Cheryl Browne.
Winston; Linda Deardorlf, Reedsport; Gary Delvin, Lebanon; Carrol_K. Harrison.
Portland: Laura Henderson, Corvallis; Elaine Krause, Oregon City; Julie Thomas-
Haskell: Beaverton; Joel S. Turvey, Beaverton; Ruth K. Warner, Portland; Cheryl E.
Wesse, Winston.
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AnnCastelli; Chambersburg; D.Catley,;. Plttsburgn Wilhelmina T, DeCOCk Krttanmng,
Eugenia Eden. East Stroudsburg; Richard Feil, Mansfield; Paula Fissel, Harrisbarg;
Gail Flinchbaugh, Seneca; Eleanore C. Hibbs, Perryopolis; Pearl Hoffman, Gettys-

burg; Joseph Homsher, West Chester; H._Knoll, Ambier; Mike Komios,

Ambridge; Evelyn Liebowitz, Elkins_Park; Felicia Lincoln, Kennett Square; Norma

Mctean-Nish; Lansdale; Sheila Marcy, Aldan; Carla J.S. Messmger Allentown; Ben
A. Mule, California; JaneL Oison, Pitt's’burgh* Dorothy C. .Ott, Pittsburgh; Joann

) nstown; Eileen Pocius, Scran
Rader, Douglassv e Marsha Resrnol _Pittsburgh; Erma Rohrer, Lebanon; Edith

L.Rummel; Ligonier; Barbara Schleicher; Harrisburg; Mimi_Schmitt, Bernville; Rita
M: Schreinert, West.Lawn: Ruth E. Sebastian. Harrisburg; Richard Shick; Mansfield;
Myrna H. Slick, Holsopple; Celestine Sofilka, Pottsville; Elbert S. Solt, Lehighton;

Santosh Vachher, Richboro; Marjorie B. Weest, Havertown; Melissa Yates, Perkasie;
Kathleen D. Yothers;, Wilkinsburg.

PUERTO RICO: Carmen Monge, Rio Piedras.
RHODE ISLAND: John Finnegan, Hopkinton; James Twining, Warwick.
SOUTH CAROLINA: Adell Adams, Columbia; Martha Barry, Hartsvilie; Richard

Culyer; Hartsville; Beulah White, Georgetown; Bill D.Whitmire, North Myrtle Beach.

SOUTH DAKOTA: Nancy Lee Myers, Beresford; Avis Schafer, Florence; John W.
Taylor, Brookmgs

TENNESSEE Caihy Barley Tre7ev' nt: Cheryl N Fant Memphns Ruth A. Gadsden

wood; Frances Sumner, Clarksvrlle Mary Thomas Greenevrlle Nancy
Webb Nashvrlle

Mary Margaret Clark; Ezistland Wendy Drezek;. San Antonio: . Lorraine

H ; Marcie Helmke, New Braunfels;
a Kelly. Lancaster; Hattie Kinder, Midway; Charles
;. Molly Nunnelly, San Antonio; Ramona Pate, El Campo; Ella

E Isrééiér Dallas Lrnda Tanner, Houston

Sait l:ake Cnty
VERMONT: Sheila Mable; Springfield; Barbara La Pointe; Montpelier; John Willard;
Vergennes

Woodlayn VLucy Boley. Lynchburg
Doggins, Yorktown; DeborahJ Dyer,

r|ory Brown- Azarowrcz Fairfax; Linda

jinia Beach; Ellen Lee B. Elliott, Manassas;

Waiker Aiexahdna

WASHINGTON: Sheila Berllr Spokane J. Wesley Ciim, Ellens urg; Brocke L.
Dilion, Auburn; Shirley Erwin, Snoquaimie; Mary L. Gieb, Burton; Ruth Glover,

Tekoa; Nancy. Hansen; Gig Harbor; Deanna H. Ray, _Longview: Annamarie Lavieri;
Bainbridge Island; _Joyce Mateicka, Yakima; Fannie P: Ott; Ritzville; Gay~June
Priest, Raymond; Sandra Smith, Quilcene; Pam Verner, Burlington; J.C. Wealch,
Outlook.
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WEST VIRGINIA: Pat Bradisy, Morgantown; Henrietta W. Keyser, Huntington:

Margaret_Phiflips, Ridgeley; Debi Smith, Clay: Elizabeth_ Waiter; Shepherdstown;

Barbara Watts, St. Albans; Katherine H. Wilt, Harpers Ferry.
WISCONSIN: Pat Andréss, Chippewa Falls; Robert Appsinolm, Mititown; Gregory

Bradley; Randolph; Evelyn Casteliion, Wautoma; Linda Gail Davidson,. Barlington;

Oshkosh; Carol Kloes, Three Lakes:..Helen Lambron, Milwaukee; Catherine A,

Meier, Milwaukee; Kathy Menaker, Waukesha; Lynda H. Moon; Beloit. _Sharon
Moser; Manitowoc; Sue Peterson, La Crosse; Peter Roop, Appleton, E:J: Scharrsch-
midt, Wausau; R.M. Schreiber, Waterloo; Nadine Day Sieber, Oshkosh;. Marilyn
Sjostrom, Athens; Wilmarth A. Thayer; Wittenberg; Judith Winzenz, Appleton.

WYOMING: H. Marie Bouitinghoose; Moorcroft; Helen Fitch, Gillette; Ron Gray,
Cheyenne. o o
FOREIGN: Richard C. Dye, APO NY.
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