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This health education guide for the elementary grades
nts' acquiring information on growth and development,

interacting with people and ideas; and decision making. The program
enables students .to acquire accurate health information and gain.

experiences contributing to attitudes, values, and responsible héalth

practices. Each student should understand how attitudes and values
help individuals to make decisions relating to personpal health and

how these decisions affect.the individual and society. Learning

activities are suggested for each grade levs:

reproducible classroom matérials are provided. Some suggestions for

gifted, or highly motivated students are included, as well as learning

activities for students with special needs. Suggested evaluative
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activities are included in some portions of the guide to provide

feedback to students as well as the teacher. In the appendices there

are,K sample letters for every grade level that may be sent home to

parents. (JD)
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FOREVORD
)

Educators and parents play asvital ?oie tn ‘helping young children to

umderstand the growth changes in their bodies ‘and to assume increasing
résponsibility for their own health as they mature. In the eleméntary
school years, the primary focus in health is on acquiring information

on growth dnd development; interacting with people and ideas; and deci-
sion-making. ’ .

, \ .
This curricilum guide develops such skills as values. awareness, inquiry,
problem-solving-and decision-making related to preventing illness, in-
jury or harmful behavior. Providing facts about hezlth is only a small
step toward helping students to achieve maximim well=being., - Students '

need to become aware of values whic¢h influence not only their own beha-
vior,; ‘but also that of others in the society in which they live.
p . !

-Sctiovls share with parents and the community the responsibility for )
educating young people so that they become healthy, self-confident indi-
viduals: Effective implementation of this curriculuni guide will con-
tribute to our studénts assuming responsibility for the prome+ion,
protection,; and improvement of their health and the health of their

family and community throughout life.

R . Lo :
s
] Dr. Donnis H. Thompson 7.
Supérintendent
’
¢ r) )
- i ;
¥ j K
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PURPOSE OF GUIDE

HEALTH EDUCATION PROGRAM OVERVIEW

The ﬁﬁiﬁoée of this CUide is to. aS§i§t

curriculum in health educatlon fgr,,
kihdeigafteh thfohgh graaé éik Po§i—

tices can be emphaSLZed in ways_ whlch

will have influence throughout 11fe

Health is defined by the School Health
Education Study as "& quality of -life

involving social interaction and irrter-
dependerice among the individual's

physical well- belhg,'hxs/her mental and

eotional reactions; and the social

complex in which he/she exists:"1l

Heaith education is the sum of those
academic and social-personal experi-

ernces which contribute to an indivi-

dual's achieving® good health and a

feellng of personal well-being. The
implementation of the health education
curriculum contributes to the exper-

iences which each student encourters .
through the pr~-adolescent years.

“To educate ih health ig to equip the

cisions and ch01ces that tend Lo promote her/

his we11 belng and that of the famxiy and
neighbors.'

Through a developmental heaith education

program, edch ‘student will acqu1re accurate
health information and gain experiences
contributing to attitudes; ,values and

responSLble health practlces, each studefi

and how these decisions affect the inaiVi-

>

¥

DEFINITION OF HEALTH

- EDUCATION
% .
s
{,
COAL -
-~
lsehool!Health tion St

St. Paul, Minnesota, 1972

20berteuffer; Delbert and Othe s, School Health Edication, Harper and

Row Pub11shers,

New York;

€.

1972 _
C

.
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66&&5?55 - The concepts in thlS gu1de are those of :

and -
. incorporate three key cohcepfs: Growxng
and Developlng, Interactxng, and Decision-
Making. They have been rearranged and
sequenced for grades K-3 from the sxmpie
personal ”Who Am 1" ObJECtIVeS to ‘more

. : - complex ones: For grades 4-6 the concepts

have been rearranged at desrgnated grades.

~, See the Relatxonthps on,page 4. The indi-

vrduai School Health Educatlon Stu@y guides

‘\ 7777777777777 R

OBJECTIVES AND " Many of ‘the concepts and dbjétthés in this
LINKAGES N ] Guide are closely linked to those in other
’ Guides; guidance; social studies,; science
and physical education. Language arts,
mathematics, music, art and drama activities
may also be used to achleve the health
objectives. .

ﬁor an interaiscipiinary approach’ teachers

-~

together to 1dent1fy commorn obJectxves

and ways these might be met: The common

tinks are.the Foundation Program ObJectlves

C Time "onstrarnts in meetlng all objectives
. make it imperative to first idéntify stu-
dent needs so that those objectives which
help to meet the identified needs can be -
selected. ) X N .
\

- available to teachers in various ‘records
such as Forms 13 and 1% . *More currena\énd
meaningful; perhaps, are needs shown through
‘the use of .value clarification strategies
and other*strategies together with teacher
observation of student behavior. ¥

iﬁdﬁiéé Pﬁééééégé 7 Experlences contributlng to health concept
(Levels of Learning) development in this guide involve inquiry

processes through which a student is able:

1. to know how to acquire facts (cognltlve
skitls); : *

2. to recoéniée hoﬁ 3ttitudeé énd Véluéé éré

O
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LEAKRNING
AETIVITIES.

.
EVALUATIONS
FEEDBACK

-
PARENT
INVOLVEMENT.

)
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G Q
3. to mike decisions and J(L on the

- decisions (affective skllls),

47 to assume reqﬁonsiblitv for his/

her -health and safety (affective N2
skills); A ’

The teacher facxtltareslearnruy by asking ~

questlons and hetplng to motivate studenis

to progress from simpie tevcils of acqhiring

factaai ianformation to more commplex experi-

ences thrgugh which a student feels personal

involvement and commitment to protecting his/
her health

;These learﬁihg aetiVities aré suggestioﬁé oﬁly.
activities to meet subobjectives. Some sug—
gestions for gifted,or highly motivated stu-
dents are included. Act1v1ties for students*®
with special needs may be selected fromrthese
or from other guides such as the Central Dis-
trlct project on Comprehensive Fealth, P.L.

95 561, Title 1V-C, 1981, for learning disabled
youngsters in grades 3-8.

Suggested evaluative activities are included

in sorie port10ns;0f the Gurge. These will

provide feedback to studenfs as well as to the

teacher. Where ansgh%eg he teacher should
plan addrtionai dIagnostiéﬁgyaluaL*ve measures.

<

Teachers are urged to share their cruative’

strategles and tc make comments and crit1c1sms

_every grade level that may b sent home to
parents. The idea for this correspondence to
parents comes from the "Pferre the Pelican'
series of the Childrén's Mental Health Branch,
Department of Health.

Another 1ctter that may :be sent prlor to instruc~

“tion deals w1th controver51al units; such as sexX

education (e: g. page . S§-9). 1t is recommended that
parents be informed at least 2-3 weeks prior tO

instruction: Parents may then contact the. schawl

for more 1nformat*on about the unit or may request _

that the child not,participate in the unit because
of some obJection.;

gy
s = -
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HY GRADE LLVEMB

~

w

§ TO TAIS GRIDE

7 SUGGESTED .
SECTION GRADE_LEVEL TEN CONCEPTS (SHES)
Level I : - ;Glowth and devclopment is in- i‘
I 9 Who Am 17 o } K flucnced by the scructare,
111 - My Responsibility for 1 dand functxcﬁxng of the fndi-
My Hcalth - vidual:
Level II ) o ) ) i
1 Growth and Development -, 4
- . s B _
Level I Growing and developing fol- :z
I - .Who Am 1? K lows a predictable secquence,
Level I1 yet. is unique for each indi-
I - Growth and Development 4 vidual. '
Level 1 t - .. Protection and promotion of* :;
VIl - My Role as Part of a_ 2 health is an individual,
' Community and Community community, and [ntcrﬁéiléﬁél
Health R , responsibility:
Level II r )
I11 - Communlty Health and 4
Health Career Awareress -
Level I .The potential for hazards il
Vi1 - How My Environment and Y2 or and accidents exists.
My Behavior Affect My ; whatever the environment.
Health and Safety »
Level IT . R } ] ,
v - Safetv and Envircnment & e J
= J
Level . ' .There are reciprocal rela- E;
VII - How My Env1ronment and 2 or 3. tionships involving humans,
My Behav10r Af fect Vy ' disease; and environment.
~ Health a and Safety -
Level IT ‘
.V - Disease and Environment 5
zevel I B ..The family serves to perpe- és
11 - My Family and I K tuate humans & to fulfill
IX - Life Continues H 3 certain healch needs:
Level II ) o A
VI - Family Rekations and Health 5 = .
1y
4



SUCCGESTED

SECTION ‘ GRADE_LEVEL

Level 15 -
Iy -~ My Rpgpunqihilitv !

for My Health

Level 11
[X - Conflicts in Applying’
Persornal Heatth Practices 6

chcl 1 B ) )
VI - My Role ag Part of a Cof- 2
munity dand Comminitv
o Healkh .
VI1 - How My Envxronmcnt and My 2 or 3
Behdvior Affect My Health :
and Safety

Level II

III - Community Health and Health 4
o Career Awareness

VII -~ Health Values and Their

TEN CONGELTS SSHES)
coiPersonal heatth practices ?
are atfecred by o complexity

ot forces, otten contl:vtiog.

SiUtillzation of health infor- i;
mn;ion, prodtcts. aud ser-
vicvs iy guided by vatues
and perceptions;

influence on Health Behavior 6
Level I Y
IV - How People Cope w1th Moodq 1
VIII - Why Peuple Do or Do Not 3

Use Coffee; Tea; Tobtacco
and Alcohol

Level 1T
VIII - Drug Education - Alternatives 6

to Substance Abuse

:Use of substances thkat mod1fy1’
mood and behavior arises from
a variety of motivations.

.Food seleciim and eating i(;
patterns are ueterrined by
physical. social, mental,
cconomic; and cultural Ffac-

tors.

Level I

v - EaLlnb Rxbht for L1v1ng 2

Well ’ )

Level II

IV - Foods for Health 5
P

_ Al
s1y
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P PREPARATTON Qik INSTRUCTTON : ' A

The dormat ot the Guide appears simnple.  However, it is
extremely imporgtant that the teacher receive sound training.
Since many of the activities and cx‘rclavs rcqulrc special teaching

d to be clear about what is

sensitivity in the area of

skills and cxperience; a teacher dY nec
y oattempted; well as to-increase

student needs and tﬁé community's concerns. Above all. the teather

be

may need to become more comfortable ywith the specitic hcalth spbiett

areas; while aeknowledging his/her limits and need for jassistance in
R R B D R R I S Rt T s | %
arcas outside his/her expertise and cxpvrxcncc

To assist teachers in cffectively implementing the ideas of
this Guide; a few teaching strategics are presented herce: )

&
CLASSROOM DISCUSSION MODEL
The basic rules povernings this type of sharing are: . ;
R - . L o ;71 . hY )
L) Only ONE person sharow at any given time in the
discussion: '
2) Each member is encouraged; not correccted; to share
under an equal time format. .
- . I
3) Sharing and not sharing are seen as equally "OK'".

4) Non-judgmental acknowlcdgment of each member of tha
class part1c1pat1ng is promoted (e g. Okay, all rlghg,
Fine).

5) Listening 15 appreciated and acknowledged:

6) "Put downs of any mcmber part1c1pat1ng are 315-

7) Each ‘person w111 stay in his/her ptace during dis-
cussion. :

Three pOSSlblé fcrms this type of discussion &an take are

the Simple Circle, Fishbowl €ircle, and Empty Chalr Clrcle. .
. ~

i,

5

%

N
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The Simple Circle consists of 8-12 members sitting in a circle
on chairs (or if appropriate; on the floor). .
THL FiSHBéwl dS it'é hQME impliéé, Cbhéi%té bf éh idhér smail-

ChQ members in the inner circle as well-as what they notlced about
thémselves in the outer circle.

) The Empty Chalr, also a c11”1e, COHSloCS of 8 to 10 chalrs of
Whth 7 to 9 are occupled by students and toacher/dLSCUQSlon leader.

dlSCUbSlOﬂ. If this person chooses to remain in the grour, the person
to hls/her rlght leaves hls/her chair and becomes an observer with the
rest of the class: This discussion tool WOrks well where a ceacher's
aide or parent is present to assist the rest of the class in their

task as observers. In the K 1 group, the children obser»xhg the dis-

_pICtures aboat what they are observxng. When initfating any of the

_circle formats, the teacher/leader 'should be aware of the following

c:ft\fai elements.

1. Structuring

,,,,,,,,, B

2. Determining Focus o oA
Identify specific topics;: phrase thediséC;g:ontopic or

quéétidﬁ (i.e., express it in the form of a personal state-

for the student.’

3. Alert Listening

Model good 1Istening by attending fully to each student

as he/she speaks, while being atert to the signals from other

students who want to speak. Listen for things that need \

ctarification; then let the person speaking kpow that you

do not understand; without 1mp1ying that he/she is being.

stuptd (e.p . "Could you say or tell us more about that?'").

4.  Acknowledging

-7
15 | .



5. Sharing Leadership : , :

As students become familiar with the circle groups,
dllow them to share more of the leadership by remaining
less and less directive i1 each siiccessive section; as
well as inviting students’ to ask questdons of -thie student

‘who is speaking. Co

5. Regular Refocusing and Reviewing

When dlgre351ons occur or there is a shift in the

toplc or just at regular 1n;ervals, brlng the toplc back

to the original subject without Ypat~ downs” (e.g. "Okay, .

stiidetits, let us see what has been said so far;" or; '"Yes;

fiow, it seets as th0ugh we've changed the orlginal topic a blt")
Also, when there is a lull or after three or four students have

shared, ask for a review or review yourselfJ what has been

- . shared as a means of recognizing those who spoke and encouraging

- - R

other students to share what they are feeling.

7. Using Likepess éﬁa Contrast

Let 'students see that people have 51m11ar feelings and that

also there are differences. The leader should also encourage
students to be ready to notic¢e these dlfferences and likenessesr
(e.g. ”Does anyone see any dlfferences or likeriesses in what was
said by so and so and so and So in the last two minutes?")

_ e . '

8. Post Dialogue

[

Relate the feellngs and experiences shared to the topic or

question and ercolurage stiidents to discuss what they have learned
in the particular section belng covered:

v

9. Discipline Lt

- Common sense and personai Judgment about handling dlsrup—
ive behavior are needed. Accept the feeiings but not . bhe

¢ *  behavior. " Avoid reinforcement by giving little attention

to the disruptive behavior (e.g. touch the disruptive student
while continuing to be attentive to the student who is speaking) -
Deal dircctly and flrmly with the persistent d;sruptor and 1if
neéessary, have child remove him/herself from the group toian—
othér place in the classroom where he/she can be alone for a

short while.
i

.

.
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INQUIRY METHOD

The inquiry teaching strategles are intended to help students to
develop their repertoire of problem- qolv1ng processes that are useful
in dealing with a wide range of problems.

- Gus T. Dalis; Norman B. Eisen, and Stuart E. Gothold in
Strategles for Coordinators (MacMillan Educational Services; Inc.;

1971) state:

v

"By using sich questions as the following; teachers

both demonstrate and cultivate the skills of ifmquiry:

"How did you feel about : & 7'
Did you choose that of your own free will?'

'Would you do i s : again,; if you could?’

» B . .
. 'What do you mean by . . .?'
‘What do you feel are the consequences of your
idea?’
'What other p0551b111ties dre there?'
RN '"Is this your pétébﬁal opinion, or do you feel
that everyone should agree?'
'Can you think of instances -wifen people would
feel differently from you? en?' "
- One 1im1tation of the 1nquiry methgqii§ ghe time and
’ practice required to develop the gggpggi§kliis. Also;
the teacher must have a keeqieggigog when the skills
are being used in order to encourage and reward the
behavior, p
- ) VALﬁiNﬁ In seeklng tc heip each individual become a self—
i fulfilling, fuiiy—functioning person; many teachlng

strategies aimed at developing an awareness of one's »

own: and others' values have been incorporated in class—
room instruction. These should be inter-related in the
various subject areas comprising the elementary curri-
culum. Teachers; when utilizing valuing strategies, should
be aware of their own values, to refrain from imposing
their values and at the same time -accepting the sharing of
values which differ from theirs.

Values awareness involves a process of continually ana-
lyzing and clarifyingtcﬁe 5 own values in order to deve-
lop those adceptable to the individual: In order to do

K this, the student must have the opportunity for free and
open communication in the safe environment of a classroom
to explore feelings and values which can affect his/hHer
life. , a

9 15
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DECISION MAKING PROCESS

-~

making proc

Basic steps in the decision

¢ss include:

4

) . ; N // M_//‘ \ | .
: 7«.‘(/,//,/.%. o
58 j%///,.. 20,
i B NS 2 .

Clarifying the problem -

Establishing alternatives

€Collecting and interpreting in

Establishing plans for study an
Selecting from alternatives

Rt ) BSa JE i Ta WiNe)

Reaching a tentative conclusion

Taking:. action

(1iving with your decisions)

.
™~ 100

Evaluating action

- 10




CREATING A‘HEALTHFUL CLASSROOM ENVIRONMENT L

7 f .

make the’ effort at school to help meet the basic social and emotional

rneeds all human beings have - .the needs for belonging, for affection,
-and for achiévement and approval.
e

TO FOSTER THE FEELING OF "BELONGING"

- Make yJur classrcom a warm, friendly ptace: Caltivate a sense.of humor.
- Watch out for the friendless child and do what you can to seat him/her 'i
beside friendly, outgoing youngsters, to team him/her with such children
- on committees or the tike, and to take public:notice of things she/he does
Wéll. ' L

her health. 6r have the cldss or individualc prepare simple get-well"

cards or messages. Welcome back the absentee and_liet pupils brief him/her

on what has happened at school during his/her abs®nce. v

- Make spec1al efforts to help newcomers feel Comfortable. Assign friendly

children to be "Big Brothers' or "Big Sisters" until the newcomers feel
at home:

T0 FOSTER A FEELING .OF BEING LIKED OR REGARDED WITH 'AFFECTION"

-~ Try to_ convey to pupils that you IIke them, that y»u have faith in them
that when sdmething goes wrorng you witt try to help and to see their
side of the situatidﬂ. : T
- Accept childreﬁ 5 fee‘:ngs. 1f they are angrys;. it helps when yoiu carn say,
"I know . . . I've felt that way, too. But you .can 't hit or hurt others

even 1if you are angry:'' Then help youngsters learn ways of channeling

angry feeilngs into nonhurtful acts such as drawing, painting, and taiking

over feeiings with an understanding adult. - Exercise is often helpfui too,

in reteasing pent-up feelings.

TO FOSTER A FEELING OF “Atﬁiéiiﬁ(zﬁML" o \

- See that each child has a chance to be successful in some area - reading,

singlng, drawing; pantomiming, playing, caring for a classroom pet; or
cleaning the chalkboard.

- Avoid making comparisons of pupils with others in the class; or of child=

ren with their brothers oL sisters who may have been your pupils in

previous yedrs. ' -
. -~ .
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- Help children learn to "tike" mistakes and to profit from theéti. But
v try to see that pupils have a varIety of opportun1t1es for successful

eXperietrices, too.

- Make the assumpt:on that a child having dlftlculty wants_to learn but for

some reason-or other is not d01ng so; then try to. seek the causes for
hls/her dlfflcutg;es. Make use of other personnel on the. school staff -

counselors, speech therap1sts, “learning disability specialists, .psycho-
logists,; and so on — in seeking solutions.

-

~

REFERENCES AND RESOURCES

l. Mental Health Activities inm the Classroom———AAHaﬂdbook Joan Goldburg

and Elten. Hymowitz; (c) 1977, 1980 by Western Psychologicat Serv1ce5,
Los Angeles; California.

2. ?foﬁéEiﬁé.Méﬁtal H;;}th in the ClassrengAafHandbook for Teachers;

Karen R:P: Todd,; (c) 1973; 1980 by U.S. Department of Health; Fducation;

and Welfare; and National Institite of Mental Heatth: e

B

3. Improving Classroom Social Climate, Vacha‘ Edward F., McDonald
William A:; Coburm, Joan M.; and Black; Harold E.; .Project S.E. L F.,

Orcutt Union Schoot Pistrict; Holt; Rinehart and Winston, 1979.

¢
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lerom Health and Cf6wfﬁ, Book & by Julius B. Richmond, Elenore T. ‘Pounds;
Irma B. Fricke and Dieter H. Sussdorf Copyrfght (c) 1974; 1971 by Scott;
Foresman and Company.
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' Level | -
Section |

-

Lory

For self-understanding and developmg a posltlve self coiicept,

including growth and developrnent .

Incorporates portions of Concepts 1; "Growth®and Development
Influences and is Influenced by the Structure and Functtonmg of
the Ind1v1dua1” and Concept 2, "Growing and Developmg Follows
a Predictable Sequence; Yet is Unique for Each Individual; !

School Health Education Study, copyrighted by the Minnesota

Mining and Manufacturing Company.

/

éuégeste& for use in Kindergarten. .

ba
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SECTION I ~ WHO AM I?
INTRODUCTION _ . . | o~
. gy ’ B
- In =ach of us, the basic need and desire is to feel good about our=
se1ves. Everythlng we do, as well as ot motivation pehind what we do is

Th1s is the thrust of this sectlon, as well as the maJor thrust«of

the entire gulde. : . e

) Furthermore, 1n order to develop sound self-esteem it is 1mportant
that students also develop thelr/ablllty to 11sten and communicate. Be-
cause of th1s,VSect10n I is also concerned with the students abiiity to

,,,,, ) : ‘

In order to attain these obJectives, we are using activities that allow

the students to become aware of those behaviors that make them good com-—

municators and listeners; as well as to improve their ability to hear and accept

thz different points of view Jf others.
/ :
The negatlve side of 11sten1ng and communiéating are also covered so

the stodents, by looking at their feelings when communication and 11stening

~break down, can learn to communlcate and listen more effectively. 'i::)

RELATED OBJECTIVES

1. Foundation Program Objectives

I. Develop basic skills for learning *and efieNtive communication

II. bevéiop a positive self-concept.

¢, ﬁevéiop-physicai-and emofionai health:

VI. Recognlze and pursue career development as an integral part of

the student's total.growth and development

:Vij: ?eyeiop a continually growing phllosophy that réfiécts respon-

s1b111ty to self and othkers.

FPO I

= Responds to simple oral directions:

A2
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-~ Rééﬁéﬁaé to orgl directions, descriptions, non-

. P e

- Gives and reSponds to oral dlrectlons, and descriptions
in a one-to-one (or group) interactiom.
wd

FPO 1I

= Describes what makes one feel good abou& self.
—.Explalns how people cait help each other feel. good
about themselves.

- Descrlbes some of the ways in wbxch people are alike
and different.

&

FPO V .
— Identifies different emotions and ways they are shown.
FPO VI

to_acqu1re.

'_ identifies personal characteristics of self and others:

FPO VII

= Explalns the need for order in any group Q*fuatlon.

—'Félldﬁé §Ch661 and classroom rutes:

r

- Listens and participates in classroom discussions.
= ﬁespribes and accepts ways in which people are alike and
different. .

gealtﬁ,ébjéaiivég

- Describes feeling wéii about self.
_ identifies different emotions and ways they are shown
(communicated).

¢



yet are 51m11ar whlle grow1ng and developlng.
. — Explains why-differences in the rate of grcwing and developing
among children of the same age are to be expected.
- : v ; ’
~ Ideritifies ways iﬁ&ﬁhiCh one grows over a gi -en period of time:

- Describes how each person becomes unique.

4: Related Objectives/Performance Expectations

Career ‘Kducation

~. = Explains how people can help each other feel good about
themselves.

Social Studies

=~ Describes what makes one feel good about self. °

- Describes personal characteristics that others feel good
about, ;
- Demonstrates social behaviors which encourage acceptance
by others. & ' ’
- Bescrlbes reasons why personal behaviors are acceptable or

not acceptable:
. i

proved upon and develops p0551b1e ways to Change them.

~ Considers group needs and the role of the 1nd1v1dual 1n the
group to attdin common obgectives,‘ Comipares and contrasts
- own behavior with that of others in the group. . R

v

Science
~ Facilitates children's abfTity to accept the existence of

individoals who have ideas and values which are different
from their own.

- s B
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DESCRIPTI

LY

¥

'OBJECTIVES

) Students will: ]
\'..\ -
- Galn an understan@gggiagq

demonstrate anderstanaxngs
of the topics.

;expressxon.
MATERIALS

Coloring mater als, drawing
paper.

)N OF ACTIVITY -

Do demonstrate various c1rc1e discusslon forms dnd ajf’?,,,
students to know about barriers that will hinder their fuli
participation in and enjoYyment of the activities:

have. students draw a serles of pxctares coverlng activities

in this section in order to give them a berter grasp of the:
topics. - ’

p1ctures- then explaxn each toplc as it relates to each
picture:

Have students vetbally complete the following:
I have learned today that ....
I fcel that I ....
I learned that health education is about :: ..
I iearned that bthef people

I would like to :::

4
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SPEANING MY SENSES
\1 o OBJECTIVES

Students will:

- Identify the different forms
of communication by which
individusls learns

~= Practice sensory communication
skills.

MATERIALS

‘Communication Box; paper;
writing material;

sl

2.

O

ERIC

Aruitoxt provided by Eic:

1

Have a Place 1tcﬁs iﬁEé i? for

students to

box.

"comnunication”
to identify such as pencils,
that no questions may be asked.

to giver students the opportu.. 1ty to practice sensory communicatLon.

Havé the studen: shake the boglismﬂil ir; feel the itemes with their
eyes.. closed etc. Prov:de opnortunltie, for the students to try

to identify items usinrg all tlieir senses.

Hear Taste . smatl Sie ~_ =l
For addigional act1v1t1e refer LO Nutritionr Fdwca{*engleachar 5
Guide (DRAFT); Grade 2, Activity 10 "Icentifyirz Foods:" : ar
. ¥
. A {
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**pEASE AND THANK YOU

. OBJECTIVES
Students will:

- Demonstrate social behaviors which
encourage acceptance by others:

discussion.

MATERIALS

Chalk or masking tape to make two
p ten foot lines.

/

DESCRIPTION OF ACTIVITY

Y =

Choose a few students to play the pame "Please, May I?'" as
described in item 2: Tell the other students to watch and
listen as their friends play the game.

ing line amd the caller stands on the finish line. The caller

says the name of one of the players and tells him/her to advarce

toward the finish line in a sPECific manner, for exampie,

steps," etc: Before the player may advarice ; he/she must say, .
"Please, may I1?" The caiier pives permission by saying, "Ves;

you may,’ and the player advances in the specified manner. .

If the player forgets to say, ''Please; May I?" he/she must

return to the starting Iine; e caller repeats these

directions for each of the other plavers until one player

crosses the ‘finish line#?That.player becomes the new
caller. There ake variations of this game which have been
déiélﬁﬁéd *hrough thé yéars of CHild s pléy, but fbr the

v ”
. "Plense, May 1?"

Stdre__ . Players

Finish_. )
—TaTler. -

A=7
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3. Llet'the students play for several mlnutegi then stop the
game and ask the following questions. During the discussion’

you may wigh to make a list of the responses and use the
list to help make riles for the class.: Y

4. What are the most lmportant words in the gamc’ ("Please"

.

"May I['"; "Yes, you may.") , ~

\

b. When are some other times that these words should be used?

c: What are some other words'we use to show people that we |

care for them and that we don't want to hurt thelr feel-
. ings9 ("Thank vou'"; "Vou're welcome_;"Fxcuse me'; "I'm ©
/ Sorry ; etc. ) ' . :

d: How do you ‘feel when someone asks you to piéy with him/her?

-

e. How do you feel wh2n no one wants.to plar with you? WUhich ' 1.
feeling would you rather have? . ' o

f. Uhat are some things vou could do o get others to wénE

to play with you? s :

g. What are some things vou could do to show others that
you care for them? =

4. At the conclusion of the discussion, divide the students

into three or four groups and_let them play "Please, May "

again, or suggest that they play the game during recess time.

N :
ADDITIONAL_LESSON IDEAS: ‘ . 7
. ?
, f
1. Cgeatemsolutions. Set up hypothetical qituations showin? .

two or more persons plavinp or working together. Have

,<tudents snpgeet ways of accepting Someone else into

. the groop; for example; Lani and .Janice are playing with

their dolis and Kim comes.’ by (without a doll) and wants

pltay with her? What can Janice and Tani do to show
that they care for Rim?

2; Nice and Poor Uaz_A *jse a sock puppet with a big mouth .-
and have the puppet demand things from various studefits. :

Have the class. suggest how these students feel and give o
examples of nicer ways of saying the same hing "5’ ~

- . »

. _Career Education and Guidance

.
v
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UNFINISHED "PROBLEM=SOLVING" STORY: 7i* BALL PROBLEM
OBLEM=SOLVING" STORY: i+ BALL PROBLEM

OBJECTIVES
Students will:

-~ Exper1QHCL handling problem—

solving situations;

~ DiSédVéE saag answers td

problems.

MATERIALS
Writing and drawing materials;
or markers.

DESCRIPTION OF ACTIVITY

Fhe unflnlshed story on the next page is to stimulate class
dL cussion w1th the purpose of creating a climate in which
%

erits feel free to create; report and experience problem

st

solying f1rst hand The story is 1ntended for a Vllkely"

elementary age group.

Read the story and end w1th the questionz ﬁ“ﬁhét shoild so
and so do?"

Using pIctureS from magazines; etc. can add a creatlve
setting to the story. Also,; students can draw solutions to
the problem in the story.  This is a great way to evaluate
student comprehension of the problem—-solving process.

-

o
x‘.'
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Th= Ball Problem (K)

~ Mrs. Rodrigiies was handing out the playground toys to her
kindergarten class as the school bell rang for recess. Most of

the children were hurrying out of the class as she asked, "Who wants
the ball?" :

. fe want the batl. We want the Ball," shouted Noslani and
her friend Mona. -(;”;‘

 Mrs. Rodrigues-handed- Mora” the ballsgnd she and Noelani ran

" out toward the playground. When they reached the playing field

Noetani attempted to grab the ball from Mona saying, "I want it

irst: Mrs. Rodrigues ve it to me." -
first g ga ; ey

410 25 >



Stﬁdé#t will:

- Experience the importance
of 3ccept1ng themselves as
OK, despite their mistakes

. and failures.

- Distinguish chatacteristics
which are unique to each
person.

MATERIALS

Drawing paper, crayoms.

DESCRIPTION OF ACTIVITY

B =
1.  Read the story, "A BIG CHANCE FOR KALE", “aloud to the group.
2. D1v1de chlldren into groﬁ;s of 4 and have each group Chbbéé

one of the follow1ng alte@rnatives by consensus (5 minutes):
i Kéle Ehculd admit his mistake and feelings and éﬁjby
his camping trip: :

ii: Kale should admit his mistake and feélings and ask his
brothers for suggestlons about what to do.
’ ‘ o .
iiis K?§§,5b991d not admit his mistaké aiid his feeliﬁgs;aﬁd
btame his brothers for his mistake.
iv: Kale éﬁéﬁid»séﬁ,ﬁbtﬁiﬁg and cry until his brothers take
care of his problem. '

3. Have each group select a chairperson to share why they chose
théir consensus altermnative, then ask the following questions:

,i. "Have you ever tried to do somethlng by yourself and it
d1dn t work out? How did you feel’" .
; ii. 'Have you ever tried to do something by yourself and it
did work out? How did you feel"r

4. If t1me permrts, have the children’ draw p1ctures of a time they

tr1ed to do Somethxng alone. If they are able to write, have

them writes a story about it also.
5. Share pictures and/or stories. .
JA-11 23
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A_BIC_CHANCE FOR KALE

Kale was 6 and ever since he was 4; he really wanted to go
overnight camping with his older Bratharé, Frank, Joe and Kaipo.
One Friday while Kale's brothers were preparing er their week-

/7end camping trip to Mount Olumdﬁd, his brother Frank said, Hey,
Kale:. you like to go camping with us dis weekend?" Kafs couldn't

believe his ears and he shouted "ya, ya, but did daddy say it

Gmand
"Ya", returned Frank; "So you betta hirty iup, cause we goin
in half awa’ . E

ready.' Kale thought, then said, "Na, 1 can do it myself.”

Ten minutés iatéf Kéié.wéé thrawiﬁg hié army tote Bag irito

Olomana. As tbey drove up to Mt. Olomana, he heard his dad

‘telling them to be careful A minute 1ater Kale s father was

$¥\r;rrdriving of f back to Enchanted Lake and his brotherswere

Mwalking up the trail to the camp site.

-

Rale locked at Kaipo and then remembered forgetting his sleep-

ing bag on his closet floor at home. He felt very sad and angry,

1

WHAT SHOULD KALE DO?




hd ~

**UHEN 1'M _ANGRY, I COUNT TO 10

. OBJECTIVES
Students wili:
- Defionistraté how théy copé with
fiormal emotional fluctuations.
.- Disciss coping behaviors that are
acceptable to self and others.
Copy of the "Different Feelings

WOrksheet" for each child,
scissors.,

2

1. Have Students cut out the four squares of the '"Different Feel= -
ings Worksheet " Help them identify the four feelings depicted.

Explain that these are some feelings people may have at
various times during the day: : -

2. Read the following statements and ask the students_to reSpond

to each by holding up one of.the four squares. Tell students

that their responses should reflect their.own feelings about

the statements and not what others in the class may feel.

a. Getting up in the morning. Y0ur mother has to call you. <

b. Getting dressed. The clothes you wanted to wear to school
today are d1rty. . < -

c.! Coming to school. It 1s raining and you have to walk to

d. Working at your desk. Your friend took the color crayon
that ybu Wanted toc uses

e. ?laying outdoors. The sun is shining and you are piaying

f. Going to lunch. The cafeteria worker scolded you for -

running in the cafeteria.

g: Doing your jobs at home. You have to pick up the rubbish

h. Going to bed at night: Your father said you have to

turn out the light and it is really dark in yonr room.
.-, -

, o ~ o= <
- a-130 94 -




3.

5.

Repeat the activity and th1s tlme, while the students are,

holding -up their feeling responses; ask sonfe of the follow-
ing questions:

a. What do you usually do when you feel that way?

b. 1Is that a helpful way to act?

e. 'What else could you do to snow how you feel?
*

f. Areyou pleased wﬁén you do that?

2. Do you feel better or worse after you have shown how
you feel?

feellngs durlng the day. We sometimes act in ways that are help-

ful, and sometimes we hurt ourseives and others. It is import-

ant for us to kncw about our own feelings and about how others

feel so that we can 1earn to be heilpful and kind.

Collect the feelings pictures and store them for use at other

times when you mlght want to get their responses.

NOTES FOR THE TEACHER ) . K

a stndent does not have normal emotional fluctuations durlng the day.

ADB{%%QE&E LESSON IDEAS

Use the pirture as a basis for discussing the kinds of feelings

we can experience and what situations cause us to feel different

emotions. (Department of Education, Foundation Guidance Prqggam'

- Guide- for-K-12, p. 19. ) P

cfpiﬁg with Feelings. Do the activities descrlbed in Artaur

Mann's Affective Education: Classroom Guidance for Elementary

School Students,. Klndergarten,pp. 100-102. The activities focus

on coping with feelings:

REFERENCES AND RESQURCES

Guide, Grade K-3 Section, pages 33735,

Developing Understanding of Self and Others (DUSO)D-1, “Unit VII:

Understanding Emotional Maturity." The lessons in this unit focus

on ineffective and effectdve responses to Stress and change. This
muiti-media kit is available from American Guidance Service,; Inc:

**Adapted from Feundatfi” P eer,Education and Guidarce

/
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**pUT ON A HAPPY FACE

OBJECTIVES .
Students will: L

- Tdentify things that make them
Eeéi gaaa about themselves, and
help each other feel good about
themselves.

- Recughize ways each person is
like all people and like sdﬁe
other people.

= Analyze ways people relate to
one another.

MATERIALS

Copies of "Happy Face Masw'—
yarn or string, scissors, cravons.

Déééﬁiiiiéﬁ—éﬁ—ébiiﬁiTY

Make certain they cut out the eye holes §o they car seefthef

responses of the other children. Then-ask them to take their

masks and sit on two parallel lines facing .each Othér.

Teii them to llSten to the following story and to hold the

students may respond...

A-l6
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'She heard the mynah birds talking to each other and she
was just ge-ting out of bed when her new puppy ran into
her room. (he picked him up and he licked het face.

She carried him into the Eiféﬁéﬁrﬁﬁa gave him his break-
. fast, Her mother said, ''Good morninp, Maria. Your

breakfast is ready; too!' Maria said; "Thank you. I
1like the way you cooked my egg" _ She ate Her breakfast
quickly because she remembered that she was going to walk
to school with her new neighbor, Joanna, Maria chose '
her favorite green dress to wear and she dressed herself.
She gave her mother a_gaaasyé hug . l Her mother said,;
"Maria, you really look pretty in that dress. I like the
way yéﬁ”ééﬁ dress yourself now that you are in kinder-
garten,  Maria ran next door and called for Joanna.

When Joanna came to the door; Maria could see that she
had béen crying: Joanna's mother said that Joanna was
afraid to go to the new school.. Maria took Joanna's

hand and said, "1'11 take care of you, Joanna. Our
teacher is nice. W
are going to have fish sandwiches for lunch. And my
mother baked some cookies for us to eat at recess time.
Come on riow, and let's find out if the eggs hatched in
your new classroom:" Joanna kissed her mother good bye
and the two girls walked to achool:. When they pot to .
the door of the classroom, Henry and Jerémiah ranm up to
theii and said; "Hurry, hurry and come see what happened
to the eggs. They hatched and now we Have foit baby
chicks!' Maria and Joanna walked quickly with Henry and

Jéremiah to see the fiew chicks.

T
't
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. 4. Continue the aétiiiity by asking the following questions:

a: What are some thlngs that made you happy 1n the storv’

b. What did Maria do to make her mother feéi ggdd?
c. What did Maria's mother do to make Maria Eégi~36655

- d. What did Henry and Jeremiah do to help Joanna feel good?
e. What did Maria do to make Joanna feel good?

£. Can you th1nk of some other ways thae we help each other
feel good? Name them, _ _ : <

g. How do you feel when someone shares something with you?
h. How do you feel when you share something with someone else?
1. How do you feel when you learn something new?

5: Conclude the activ1ty by having some students summarize the
discussion. Accept all contrlbutlons and nmphas1ze the point that

ful to others.

ADDITIONAL LESSON IDEAS:

Do the activities in Arthur Mann's

lassrocm Guidance for Flementary School

1. Helping Rel

”tten, pp 106 169. These activities focus

relatlonship between pieasant feelings and doing thinps for
each other:

/;,/’ ' kind to people and later ask them to share the ways they helped

each other feel good.

»* Adapted from Foundation Program: Career Education and Guidance
Guide Grades K-3, pages 8-11.

- ]
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,7!, I’ ,Ir ,é, B’ VOV i iT n I’ 7m7‘

y OBJECTIVES

Students will:

the acceptance of oneself as
worthy and important.

- Realize how ' put downs affect

others.

— Acknowledge responsibility for
relationship with self and
others.

MATERIALS

Copies of worksheets, crawing
and coloring materidls.

PTION OF ACTIVITY

This act1vity, althOugh conaldered one, includes ‘three work-

sheets. Describe to students that "Today we will be looking

One worksheet may take the whole class period It is important

thaL the students be given as much time as they need to complete

Once the worksheet is complete; have the. students share what
they have drawn. Do trhis after each worksheet is completed.

As you can see;, this activity may take up to two or even three
ctass periods to complete; but the value for the child will
qffect all the following activities. _

e t

Also; it is important that each child receive acknowledgment

in some form for his/her work. This can-sbe done by stapling
different colored ribboris at the top of his/her worksheet or
simply have bim/her pin up worksheets on a bulletim board for

As a final evaluation, have each child share, if possibie,/@hat
was the "fun-est' part of the activity: /

DES
1.
feel good about ourselves.
2.
‘ the worksheets.
3. orksh
4
all to acknowledge.
Sl
6.

Also, if the teacher feels comfortable with singing; thié/is a

self-worth by singing one of many songs that deal with feeling
good about self. -

great opportunity,rthrough song, toO build 'a spirit of sound

5-20
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WORKSHEET 1

THIS iS5 T

MY NAME IS

THIS IS ME WHEN I AM SAD

THIS TS ME WHEN I AM HAPPY

A=21
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WORKSHEPT 2
THINGS 1 DO WELL AT...
K‘i;li'n’h’i ghiﬁh
Play Mork
.;
—
) 4 -
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HOW I SEE MY FAMILY AND FRIENDS

THIS IS MY FAMILY

THESE ARE MY FRIENDS

A=23
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DESCRIPTION OF ACTIVITY

**['M DIFFERENT FROM YOU

OBJECTIVES

Students will:

- Make represeéntations of them-
selves.

= Discuss some of the ways_
peoplé are alike and different.

" MATERIALS , N

- Constriction paper of assorted
- colors.

L.

Have students make a construction paper tracing of their left ' 1

foot;Z\Let the student choose the color of the construction paper:

After the student has nut hls/her name on the foot tracing; 5

-
> ’

easily accessible. . ; k

When the trac1ngs are dlsplayed guide the students in a

discussion abcut how the tracings are different and how they are

alike:; Ask them to ider(ify other ways people are alike

and different (eye cotor, hair color, hti?rt weight; eating

N

habits; favorite TV programs, etc).

Conciude the activity by pointing out that we are alike in

some w35 and different in others; but_each omne of us 1is

unique in some way. Have students tell one way they are v

unique or different.

'ADDITIONAL LESSON IDEAS

1.

g

We ars Different. Randomly list student names in two lists.

Number one column and letter the other. Have a student pick

a number and  letter representing two students in the room

»nd talk about how the two students are alike and different.

{Department of Education Hawaii Career Deveiqpment Continuum
Curticulim Guids es |

Through 3; p: 116:) :

ETY Progrems, View Lesson 22; "No Two Alike;" and Lesson

30, "Everybody Else and You'" of .the Agency for Instructional

Te]ev1sion ETV Sertes A1l About You. These lessons show

that each child is a nnique individual and that families

Jround the worid‘pave the same basic needs.

A=24



3. Alike and Different. Do the activities in Arthur Mann's
Affective Fducation: Classroom Guidance for Elementary

School Students, Grade 1; pp. 85-93. These lessons _
; cmphasize how people are alike and yet  are unique and
worthy:

**Adaptpd from Foundation Program: Career Education and Guidance

Guide, Grades K-3; pages 30-31.

3
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o PUPPET SHOW

DESCRIPTION OF ACTIVITY

1.

2.
3.

4.

5.

-6: ~—Then_pick two children to play out one of the followiﬂg situ-

7.

OBJECTIVES

Students will:

= Experience how they make .
decisions through the use
of a decision~making situ-
ation.

Puppet worksheet, sclssors,~
popsicle stick, glue,»large

table.

Cit out puppet;staple or glue to a popsicle stick for each child:
This is best dccomplished by xeroxing a blank doll that

each child can color, cut out and glue themselves7

Stage for puppet show’ - Turn a large table on its side and

have child sit ox kneel behind table top when performing:

. Tell children that today's lesson is on-play=acting decision-

making; using theilr indivldual puppets. N .

Choose a child who ybu feel can get things going "and ; have

him/her act with his/her puppets one of the following feelings

"Happy.rHow can you show 3
Tired, Excited’ étc.

Have a few more_chiidren

t

do the exercise with their puppet.

ations (two to three minutes)

- flw

Play t - A child loses a dollar._ Another child finds it:

Both say the dollar is theirs. What can they do?

Play 2 - One child lets aﬁbther child borrow a toy. The

second child breaks the toy and the first child is angry.
[

What can theyv do?

Play 3-4A brother and sister want)to watch diFFerent ™
programs. What can they do”

Ask the whole group to decide on other outcomes (decision)

for the plays and ask volunteers to act these choices out

with their puppets:

-

A-26 4,
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PUPPET - (Problem-Solving
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* How we relate; my part in my family; continuation of .self-
identity. :

N . a'.
Incorporates pcrtmns of Concept 6, "The Family Serves to
Perpetuate Man and to Fulfill Certam Health Needs" of the

School ﬁealtﬁ Edutatton Studz; copyrxghted by the- Minnesota

Suggested for use in Kindergarten.

R
gy
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SECTION II = FAMILY, LOVE AND RELATIONSHIP

INTROBUCTION -

*  The role of the family and family s responsibllltv for its

individual menbers are affected by values, attitudes, culture,

social change and tradltlon. In every society the family group

is structuréd to fulfill th§ needs of society. The family

serves to perpetaate humanity; to fulfill human needs and to

T T

. transmit cuitnral patterns from generation to generatlon.

,,,,,

tation of Hawaiian Studies, Social Studies, guidance, and Health.

Activities 1nc1uded are aimed at this coordination. The con-

text family; "ohana', is rich and alive and it is sqggested

' that each class has am expression of family and community that

can foster each child’'s growth and apjreciation without going
outside the individual child's envirorment.

RELATED OBJECTIVES

1. .Foundation Program Objectives
1I. Develop positive self=-concept . ' _

V. w.ievelop physical and enotional health.

S - » ’
VI. Recognize and pursue career development as an 1ntegral part
* of the students' total grovth and development

VII. Develop a contlnually growing philosophy such thar the

studerit is resporsible to- self as well as to others:

2. Student Performance Expectations for Grade 3
FPO iI
= Describes what one likes to do with friends and family.

— Gives examples of behaviors that 111ustrate respecl for

self. and others. :

FPO V R
= Descrives the role and responsibilities of individuals
W1th1n the fam11y and how each contrlbutes to the

FPO VI ) L ’ :
- Descriff®s how home responsibilities can be divided and/or
shared amorng family members. .



FPO VII

- Identifies and describes the maJor rotes and functions

for each member of the famriy

- Describes the role of the fam11y and explains its rela-

tionship to the larger community.

%} 3. ﬁealthgébjectives ’

- Describes the role and responsibility of 1ndividua1s w1th1n

‘the family, as well as how each contributes to the physical

health and emotional health of the other family members.

4: Related Objectives/Performance Expectations

a. Hawailan Studies

- Identifies and describes major rolés and functions for
» each héﬁBeE of a féﬁiiy in Hawaii (ohana).

- Describes role of. amily in society and explains its
relationship to thé community at large.
= Describes how different family members depend on

one another in ohana.

b.  Social Studies ;

- Describes and identifies major roles and functionms for
each member.

- Describes role of family and explains retationship to
community. : :

c. Guidance

- Describes family members and their interests.

_— Develop understanding of cooperation.




FACES AND FEELINGS

Students will:

- through 1nteraction.

- Recogn‘ze how emotions are expressed

by themselves and others.
ATERTALS

Photos of students as babies or

picturesiofigonngiohildren with

varicus facial expressions, and
"Faces and Feelings" worksheet.

DESCRIPTION OF ACTIVITY

1.

Collect plctures of faces. (Note‘ Baby pictures work well:)

Ask children to look at the faces andrldentify the emotions

expressed in each of the faces: Encourage the students to

talk about their response to these and how the expressions
make them feel.: '

" love; hate; surprise; and so forth.

Give students the opportunity to Dractiﬂe express1ng emotlons

teiiing 1nvolv1ng pictures.

o]

{

~
[N
Qrb.‘ ,

- Demonstrate a capaclty to understand

LYl
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SEETTON Ti: FAMILY; LOVE AND RELATTIONSHIP WORKSHEET

FACES AND FEELINGS - ~ 2

NAME CLASS DATE




%% FAMILY - ROLES AND RULES

OBJECTIVES:

Students will:

— - .~ Identify members of their families

members.

- Answer questibns about family rales and

how to show respect for themselves and
others by making and following rules:

.HATERTAES&

Copy of worksheets, "Who Lives in My

L House?", pencil, paste, and scissors
for each student' one mural—512e piece

DESCRIPTION OF ACTIVITY:

i.' Give each student a copy of the worksheet "Who Lives in My

House?" Tell them %o write their names on the roofs of their

- w oIt _ =TT

hcuses,vcut out| the houses; and then draw pictures of the

miembers of their! families in their houses.

2. When the drawings are completed; encourage the students to
: take tufns telling about the people who live in their 7
family. Use the questions that follow to stimulate dis- £
cussion. )
a. What do the people in yvur family do at home? Who cooks,
who cleans the house, the yard? Who takes care' of the
children? Who helps you get to school? Who pays the
bills? Who worRs to-earn money? Who buys and/or shops?
Who keeps the clothes ready to wear?
- b. :What are some things thaQ,you have learned to do at _
homé? (Tie éﬁééiéééé, est at the table; jump rope; skate,.
ride a bicycle, get dressed; comb hair; brush teeth, etc.)
) , c. What are some helpful things you do at home? How do you-
N e share the JObS at .home?

{ o . your fam11y7 ) <
o \ e. Who makes the rules at home?
" \f. Who helps you to follow the rules at home?

\ : S

\' | : | ;§;i | A : :ﬁ.




" @. What happens if you break the rules?
h. How do you feel when you obey the rules? Break the

rules? : :

i. Can you think of a tifie when it would be okay to break
a rule at home? ' :

j. Which rules do you like? ~ Dislike?

k.  How do you show the people in your house that you -
respect them? |

- 6. Why do we have families? How does your family help the .
conmmunity?

N

3. When most children. have had an opportunity to share infor-

mation about the roles and rules of their families, put all of
their houses on a large bulletin board or mural-size chart
paper. Encourage them to talk about their families . at, other

L times during the year.

ADDITIONAL LESSON IDEAS:

i. TFamily Rules. Do the activities in Arthur Mann's Affective '
Fducation: Classroom Guidance for Elementary School Students,
Kindergirten, pp. 115-116, 158-159. These activities involve

identifying and following family rules. -
2. Position in the Family. Ask students for their position in the
family: oldest, youngest, middle, or only child,. and+ have

them share their fzelings about being in that position.

3.  No Rules Family.Have students give examples of what family
members could do if there were rio home or family rules.
Ask students for their opinions of whether they would

l1ike to live with a "no rules" family.

2

*#Taken from Foundation Program Career Education and Guidance Guide,

Grade K-3; pgs: 5~7.

vl



Who' Lives In My House?

NAME
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MY FAMILY :
: * .
OBJECTIVE ST

Students will:
- Describe a family unit:

- Explain how a féﬁily Bégiﬁé éﬁa

o ’ - Q
MATERIALS N
Drawing materials, paper. . N
h
1. ;gig class discussion,; -ask students to descrlbe the
families :in their® favorite television shows. The’
teacher should encourage students to:
a: Describe members of the television fé@ily. N ot
S S H
b. Compare and conttrast the television family )
R ‘members to their own féhil%es. .

? ' B (I

2. Ask students to talk about their families and how
they may have changed Talk about. traditionai famtlies.

DlSCuSS the changes the students may have ekperienced'

e.g. "a little brother was borp,“ Merandma moved. in;"

_ "divorce,;" 'déath of..."
- . . . \ .
—\ , 3. Students can draw a story about their ownsor imaginary

families. They can tell about how the familjes started

and where they are now: Encourage students  to _talk

about change within the family. Piscuss the "blended"
familles with step parents, siblings; hanai children;.

! etc. . Compare thééé families with traditional families.
¥
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LeYel I

Section Il

Responsibility
for my healrh

- e

Slbép, rest, ﬁddd nttrition, a i'éifibfy of éiCtiVitiés;— common

.- problems such as head lice or "ukus''; decision-making

process:

“scorporates portions of Concept I; '"Growth and Development

I:luences and is Influenced by the Structure and Functioning of
the individual''; Concept 2, "Growing and Developing Follows a
Dredictable Sequence; Yot 1s Unique for Each Individual; ' and
¢ ncept 7, 'Personal Health Practices are Affected by a Comi-
olexity of Forces, Often Conflicting; " of the School Health
Educatinn Study, copyrighted by the Minnesota Mining and
Manufa turing Company. )

i

Suggested for use in grade ore.

&5
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SECTION III - MY RESPONSIBILITY FOR MY HEALTH

B

This section develops students' abilities in problem solving and

decision making as it relates to their responsibility for their

own health:. Section three also demorrstrates for teacher and

student the ‘importance ‘of beiny clear in one's communicatidn as

well as the value of listening to others in.the area of persornal
health and responsibility.

RELATED OBJECTIVES

Y N .

1. FOundatlon Program ObJectl'éé

“

- Responds

- Responds to oral ldirections déécriptibhs, non-verbal -
messages . .

- Gives and reaponds to oral dlrectlons and descrrptron“
in a one-to-one (or group) iiiteraction.

FPO IIL

- Identifies a simple problem:

- Identifies possible alternatives for 56101ﬁg the prbbiem;

- Checks reliability of, conclusions derived.

O

ERIC

Aruitoxt provided by Eic:



FPO V
- Perforiis basic body movements to keep the body fit.

- Participates in physical fitmess activities.

- Applies body movements to simple games and dances.
- Engages in appropriate physical activities to develop
physical fitness: )

'

3. Essential Competency #8:

- Reach reasoned solutions to commonly enicolntered problems:

4. Health Objectives o .

- Relates good nutrition, adequate sleep, and physical

- <
-

-~ 1s aware of the irnfluence of growing and developing on
personal health practices.

- Discovers that decision making is involved in personal

health practices. o -

5. Related Objectives/Performance Expections

Scierice

- Help students to analyze and synthesize holistically
tusing knowledge from Various disciplines) in solving
a problem.

Social Studies

- Ideritifies and uses data gathered from many sources in
seeking possible solutions to a social problem.

- Identifies a problem facing the class or school and lists

the steps for resolving it.

xS

O

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

— —

Physical Education

- Recall and play skillfully five or more games learned in
each year.

- Play two or more 1nd1v1dual or duatl games weil enough to

enjoy playing them on the playground or at home.

to Slgnalc for attention.

B .
-

- Ptay and cooperate wirh other children withott flghtlng,

quarreling; or battling.

a

the play which follows

<l

- Help to carry 6ﬁt‘gf66ﬁ plaiis. Create and organize own
activities. :

>
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Aruitoxt provided by Eic:

LR
- TALKING AND LISTENING

OBJECTIVES :.

Stuydents will: &

- Develop basic skills for learning
and effective communication with
others. -

= Become conscious of their feelings °
about listening %nd communicating

as a means of increasing self- -
confidenice in their ability to '

communicate with, listen to and accept
others.

DESCRIPTION OF-ACTIVITY

I' I’QIE R I ,’Q,I' S - ; .

Chalrs, room 1arge enough for circle

discussions

.

1)

2)

3)

<

Part One ;

that will be 1mp1emented (It is suggested that the

"Simple Circle'" format be used during the flgﬁt three or

four sessions w1thout a student leader,) It is essent1a4

that students know how they will be working; WhICh rules -
are in effect and what they can expect from vou,; the

“ teacher. . 3

Tnen state Flrst focts setting topic by saying; "The first
topic' today is: A Time When I Really Talked With and/or

Listened to Someone.' EXDIaIn SImpiy that communication

is being able to express omne's feelings and thoughts and
listening is b91ng abte to pay attention to-the thoughts

and feelings of others: Assist student participation by

saying, ”Thlnk about a time when you were really %adlking

with someone and you felt you were d01ng a really good

jOb of 1lsten1n?.(Th1nm about what wa g01ng on and wnat

ackncwledge h1m/her and ask questions like:

G’

es 59
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Aruitoxt provided by Eic:

4)

5)

1)

2)

a. "What do you. thlnk the other person was feeling when
 you were talking with him/her and/or when you were
really listening to what he/she was saying?"

b.. "How do you feel abpﬂt ycurself as a communicator?"

,'share their own exreriences and f’elings about. the focus

setting toplC.

After everyone who wants to shaie has had a turn, invite

group sharing by asking lesson evaluation questions like:

-

.a., '"what do you do to show someone you are listening

to what they are saying?"

b: "How do you know when you are really communicating
well with someone?"

Part Two - .

. L

State second focus setting topic: "A Time When Someone
Wouldn't Talk With Me (and/or Listen to Me)." Aééiét

fnvxte students to share and after each child's shar—

ing; acknowledge him/her and ask questions ltke:

a: "How did you feel about the person who wouldn t
talk or listen'to you?"

b. "How did you feel about yourself when you were
trying to talk and the person wouldn't talk or
listen to you?"

I

) .

v
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3)

4

focus sett:ng topic;

When those who wanted to speaF have had thelr turn, in-

vite the group to evaluate the lesson-by askinp the

foilow1ng or similar questions.

a;

o

“ihat are somé of the thlvps that happen when there
is little listening or poor communication between
people?”

"What ‘are some of the foelings we get when we want

Somieonie to talk to us or listen to us anc he/she doesn' t9

3
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**WHO DECIDES?

OBJECTIVES
i Studeats will: _

problems in 1ife that requlre.
decisions. '

- Iden\ity activitles for which they
make their own decisions and activities
where decisions are made for them.

DESCRIPTION OF ACTIVITY ,

1: Ask the children to name some things their pareats require
them to do each day (such as: brush teeth; eat certain
fééaé, take a bath; sleep at a designated time, ger up
at a designated time; put on clothes, do chores at-home,
etc); List children's suggestions on chart paper'r Help
tﬁéh fec gnlve that their parents require them to do

quiriﬁg them to brush their teeth, not,requiring them

to go to bed at a certain hour,rnot renuirinp them to

eat certain foods, etc. 'What w11l happen if you fail to
brush your teeth9" "How will you feel in school the next

day if you stayed up late the night before watching TV?"

"Will you have a heaitby body if you do not eat the right

kinds of foods?' Guide them to recognize that parents

often make decisions that will bring personal benefits

and good:

<

3: Flnally, help the students 1dent1fy areas in 11fe where
they are sometimes permitted to make decisions (such as:
what to do durirg play periods,; what to wear to school,
favorite friends; when to eat Snacks.rwnether or not to
watch a certain program on TV, etc). Make a list on the
chart.

ADDITIONAL LESSON IDEAS:

1. Haveea—pargy

a. Invite students to heip you pian a class party and

c-8.

4
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List all responses on the chalkboard:

b’_ DlSCuSS Why pat‘t&.x.ﬂ F00d§79§Ui§7§3t be included in the

- party, then have the students vote for their choices.

Discuss voting 2s a way of group decision making.

Development €Continaum Cﬁrrlculum Guide for Frades K

through 3, p: 356;

2. #n ETV Lesson.

View "The Safe Way: SIPDE; " Lesson i cf the ?iv éeries

process whlch can be apolled to students dally activi-
ties. The thinking process requires students to "look
around; check it out, think ahead, declde, do." The

teachers' guide provides addltlonal follow—up activi-

ties. (Instructional Television Services, S8afe and
Seund; Teacher's Maﬁual, p- 1)

[N

Maklngscheiees— Do the activxties 4in Affective Edu- _ _
cation, Kindergarten, pp. 129-130; 166-167; 169-170; 172.

These activities dral with making choices;, people who

- : help otudents make decisions; and the importance and

” ——

effects of choices; (Arthur Mann, Affective Education:

Classroom Guidance. for Elementary School Students, Kinder-
garten)

ance

Gulde, Grades K- 3 pages 26-27.

i

\
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2 L
VALUES -\ SLEEP, REST AND A VARIETY ¢

. X

OBJECTIVE
StudénEé;Qiii:

- Identxfy their own level and

‘type of activity for wellness.

[
v

MATERIALS

Chart paper; Marsh pens, crayons.

DESCRIPTION OF ACTIVITY

1. Aék égﬁaéﬁté td 1i;r sdﬁé quiét aﬁd relaxiﬁo acriviries

activities.

2. Provide a free rést period: reading, listening to music;
stretching and lying ddﬁﬁ, playing quiet games.

of large muscle, small muscle and rhythmic activity

during recess and lunch periods:

4. Keep accounts (pIcture Journal) of two day s act1v1t1es

Anzlyze the type of activity (active-quiet) and amount

of sleep. Discuss the effects of too much or too little

activity or sleep.

5. Rotate student leaders for regular physical fitness ac-

tiVitieé LlSC various act1v1t1es such as Jump rope,

activity aﬂd _compare the dlfferences. Discuss how the
heart works in the circulation of blood:

6. As an evaluatlon, diSCU§§ brlefiy the feetings of students

oun the kind of day it was for them and analyze the possible

reasons related to the objectives.

Department of Education; State of Hawaii Phy51ca1 Educatleanu;:deT

and Youoth Physxcai Fitness Suggestions for School Programs, U.S.

Government Printing Office

Puttxng Your Heart Into the Currlculum, Amerlcan Heart Assoctatxon,

Primary level; 1982; page 12 {(Guide and other resources are avattable

through Hawaii Heart Association, 245 N. Kukui St:)

]

&4

ERIC

Aruitoxt provided by Eic:



. DALLY CARE

Students will:

- Demonstrate responsibility for

health practices which affect

participation in 11fe activitids.

T

- Know reason for and practice health
\, ~Wmeasures to protect health or ietect
. possiBie defects.

V'aper, markers,rsalt, baking

- and body parts are esvential. TFor exampleg \

,,,,,,,, /
Watching TV feaaing

1. Have students IISC opne activitv.each for wh{:h various organs

My
I
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I
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Talking to friends ears, tongue

Running
Writing,; throwing ba11
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3. 1In addition, list activities one enjoys doing and draw the part
of the body which is used, and explain the feeIIngstcne ets
while “*~ing it. B

3. Set. a51de time to experlence the effect of not "having full u e

of body parts. Ch11dren weariag glasses, using hearing aldS,\

braces or other devices and prosthesis should be given class \
support to continue their usex ' ] \

4. Describe ways: - o F\\

to protect heart: Exercise; healthy diet; and regular check ups\

tq protect eyes. Participate in eye tests. o \\\

to protect teeth Test for plaque.

5. 1Identify symptoms to be alert to: - pain, ache, itching, difficulty \
seeing; hearing; sore gums or toothache N

ERIC

Aruitoxt provided by Eic:
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6. a: E¥9%§IQ,E§3§QH§ for and pr

mogth rinsing after lunch daily; make own dentifrices.
{1 teaspoon salt; 2-3 teaspoons baking soda; a drop or
2 of flavoring~-peppermint; wintergreen; c1nnamon)

b. Stress that teeth are liv1ng tlssues and not "Stones"
in the ﬁéaa.

‘c. Demonstrate the correct use of dental floss and explaln
reasons for use.

d. Apply test for plaque whlch reveals bacteria and food
panticles left on teeth. After lunch rinse mouth wlth
a solution of seven drops of pure food coloring in half
an inch of water. Swish solution around teeth for thirty
Seconds. Look in mirror for colored stain indicaring
build-up of plaque. Brush teeth to remove stain. It may
remain on teeth an hour or two. Disclosure Wa§§F§’,Yb59h
are chewed and reveal stains may be aV3i13b1§,fEEqueﬂE§1
hygienists or dentists:. From test results determxne cor-
rective measures needed.

7. walaln reasongifgr gggipragglce handwashing after gcing to
barhroom and before snacks and mexls.

8. B;scuss skin care--avoid sunburn; care of cuts and scrapes;
sores; general cleanllness.

9. - Conduct values voting activity to identify relationship of
student; others' persoual heaith vractice to values. For
example:

a. How many wash their hands after going to the bath-
room without being ccld?
b. How many brush their teeth after breakfast and
before going to bed? 0
c. How.many go to bed without being told? -
~d. - How many eat breakfast?
10. Have students prepare own questions for value voting strategy.
=§ and carry this out:

‘tce toothbrushing or

" REFERENCES ANB‘RESOURCES

-

Refer to Nutritipn Educatlon Teachers Gﬂldé ;iﬁﬁﬁfj, 6réde é;

Act1v1ty

6, "Holes in Our Teeth;" §pd scti¥fty 1; "Cteaniiness."

Refer to Puttlgf Your Heart Into the Curriculum; American Heart
Association, Primary Level; 1982, pagcs 11; 13; and 19 (Guides,
Songs; audio cassettes and films are av .'lable through the Hawaii
Heart Association) - :

c=12
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Students will: :

- Get assistance to deal with a special
problem:

MATERIALS
— Pictures/slides of lice; magnifying glass.

NOTE: Contact your School Health Nirse for
help.

\ OF. ACTIVITY ' ) g

e the subject of head lice. (There .re other lice which do not pro-
»¢_the problem in the elementary schools as do head lice, tiny insects which
/e on the scalp and need blood for nourishment.) When Infestation is heavy,;
e condition is known as ﬁédiculggiészai’thé scientific name. pediculus

—

humanus capitis. . =

5; View lice and nits (eggs of lice) under & magnifying glass:

3. Study the life cvcle of lice--eggs hatch in gbout 5-10 days; 8-10 days later. -
a female can lay eggs (up to 50-150 nits during the life cyclte of abodut
34 days.) |

4. Discuss and look at items by which lice can be spread from person to-persoun:

combs, hair brushes, headbands, wigs, caps, headphones and hats; also
clothing, bedding or mats on which prople sleep: Irice are not spread by
hopping or jumping.

5. Disciiss the effects of lice on the scalp; that the bites cause itching, which

makes people scratch, scratches can beccm: inflamed and sores result.

6. Examine products. or facsimiles of products used to kill nits and lice and
inistrictions on how to. use them. Examples are: /

- oot o o LT S - . Lo
a. Kwell--is obtained only on doctor's prescriptian. A new product, Prioderm;
is replacing Kwell as a recommended prescription” product for school use:

b. Pyrinate A-200, R.I.D., and Triple X--Available without prescyiption from
.any tocal drug store. - : :

7. Determine what students who have:ukus can do to get rid of them: What can .

other' students do to help infested students and to prevent their own infesta-
tion?

8. For evaluation of progress, obseryve if students show a willingness to contuoi
RS
A
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SECTION IV = HOW PEOPLE COPE WITH “MCODS
: INTRODUCT ION 1 )

—_—

- In this section personal : eopOnSLblllty for the way one
s0l1¥es his/her. problems ié,émphas;zedr £ac
it developing problem—-solving skills bésed on d better,under—
standing of needs and ways to satisfy them, and recognize the
consec ienceés of those decisions

.

RELATED OBJECTIVES

1. Foundatlon Program Objective III

- Develop decision-making and problem solving skills.

"2. Student Parformance Espectations for FPO III - Grade 3:

Identifies a4 simple problem.

- Collects information ne led to solve the problem:
- Identifies possible alternatives for solving the problem.

Checks reliability’of conclusions derived.

.
rr'

‘ssential écmpétency #8 .

= Reach reasoned solitiods to commonly cncountered problems:

4. Healfh Cbijectives

c

- Identlfles LamllldL heath problcms Jthh are the JOlnt
* responsibility of individuals and grcups.

- Ideutifies subistaic s coaosanly used by many individuals
in society tnat moalty ric . ana hehavior:
L - = Name & 3 couiorn mood nhi senavior modifying substances
’ are n'ud in homes apd c.inudnity.

- 1s awvare that tner~ Ar diiférences between alcoholic
""" ]

bfver;ges dand ot! BOVHCAEES: .

- Realizes. there awe i rerences in family practices and
Feelingi about asc or tohicco and of alcoholic beverage

5. Relateg ”n]chg-\eo/Perormance ExpeetﬂLlons

He I“ﬂ..(‘

- ﬁalj tldg\L to anaiyze and S/uLhe51ac hollstlcally using

kaowledge f{vom various discipiines in solving a problem.

o

b2 63
O
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Social Studies

= Identifies and ues data gathered from many sources
in seeking possible solution to a social problem.
= Identifies a problem facing the class or school and

1ists the steps for resolving it.

<y

[

“y
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THE MARKED WALLS PROBLEM

OBJECTLVES
Studerits will:

- EXPEILEngE handl)ng problem-

solving sitoations:

- Discover éﬁ%f ~uswers to
solving perso.al and social
pvoblenq

’ MATERIALS

Writ:ing and/or draWLng materials:

DESCRIPTION OF ACTIVITY

o

ERIC

Aruitoxt provided by Eic:

a ciimsce in whlch students feel fr°e to create, report

and experience problpm-SOIVLng flrst hand Each story is

1ntended for a "Ilkely" age spéﬁ yet any of these stories

Begin act1v1ty by statlng toptc and revxew1ng dlSCuSSlon

rules. Then, select one of the discussion forms found

with the rules on pages 6 through 8 of the Introduction
to this revision:

Read the story and end with the question: "What shoild
so and so do?" ,

Using pictures from magazines, etc. can add a creative

setting to the story. Also, students cap draw sclutrons

ro the problem in the story. This is a great way to evatu-

‘ate student comprehension of the problam-solving process.

Refer to Chagter 19 "Student Mlsconduct, DPiscipline and
Reporting. Offerises" as background to the stories and H.R.S.
Act 169 which stlpulates restitotion by .arents for school
property damage. Dtscuss this lesson in the coutexc of

legdl/school rules versus ethlcal dllemma (student's values)-:

|
»l

[ R
&b
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THE MARKED WALLS PROBLEM (1) R

-

Mrs. Murayama, the wice-principal;

had cal}ed Mary to her office and

Mary knew it had to do with her
; - girt friend; Janice Leong. _Janice
| was her best friend in the first
grade; so Mary knew it was going
to be Hard answerine “Mrs. Muradyama's
question truthfully. Mary stood at
the vice=principal's door hoping
Mrs. Murayama would not be at her
desk.

"Comie in, Mary, I'll be with ye1 in one minute;".she said as she
opened a note pad in front of her. "I want to know exactiy what
hzppened inside the girls bathroom in.Building C yesterday after
school."” _ :

L o S _ . T

Mary sat with her eyes tnward the floor remembering how-Janice
tiad marked up the walls of the girls bathroom with Mary's red magic

marker pen. .

WHAT CAN
MARY DO?

|

s




THE BIKE PROBLEM (2)

Jaron really lovad his new Spiderman bike and couldn't wait to. .
show it to his friend Patty, who lived down the lane. =
~ As Jaron pushed his bike out to the lane, he knew his bike was
the fastest in Kailua and his friend Patty would think s5 too. He
pedaled. toward Patty's house with the wind blowing in his face. As
he neared Patty's, Jaron shouted, '"Hey, Patty; come out and look at

iy new bike." ’

~ patty rushed out of her house and ran up to Jarom and his new
bike. i, " Patty said, as she eyed Jaron's new Spiderman bike.

jaran asited, "How do you like #t?" Patty put her two hands on the
tizit-io ars and said, "I wanna ride it; mow!" ‘''No. Take your hands

5ii uf it,;'" Jaron demanded as the two of them huug on to the handle
bars. L

!

WHAT CAN JARON AND PATTY DO?




L

MEDICINES ARE FOR SICK PEWPLE , .

OBJECTIVE
Studerits will:

- Recognlze that medieincs are &

for speciflc purposes and most

should be prescribed by a
physicians

DESCRIPTION bF ACTIVETY

Discuss and list’ 111nesses and types of medicines used
for each: - : v

Z: t¢-nlyze whether a doctor would prescribe the mé&éiag in
¢1) above or whether it will be an over—the-counter (non-

prescription)  item.

3. Ask what a doctor needs to know to presoribe a medicine.

This +cludes such things as: temperature, lab yratory

teasts of blood urine and others indicating cénditions

inside¢ the body, phys1cal examination of patient; kinds

of medlcines anllable and one most suited for the purpose.

- 2

4, .Take a few cond1t1ons commen Lo .ast chlldren such as a

‘- cold, headache, upsetisggmach etc.; and group as many -
products .as they can find throagh ads in magazines or-on
Tv.

a. List moods (ﬁeellngs) shown in a varlety of maga-_

‘zine piéEdres of people.

-

b: Describe feeling created by pictures without peopie.

c: Express feelings created by music, thféuéﬁ body
-movement, colors. S l

student; and ways the stu‘on’ can protect younger. s1blings
from taking wrong miedicinex or taking them hy accldent as
candy.

74
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FEELINGS.

.

. OBJECTIVES

<

Students will:

DESCRIPTION OF ACTIVITY:

1.

2.

3:

play with, not as good as
the gahg, worrled tircd

alleviate these feeixngs.

other synthetxc _beverages and foo

people who consume them.

mencal effects of such foods and ot

-
- Cite examples of substances other
than medicines children sometxmes
use to change their feelings or to
express feeiings.

- €ite ways to cope with feelings

besides eating or drinking some-

sometlmes use.

MATERIALS

~hart paper, markers.

List uncomfortable feelifigs such ésr'ﬁﬁellﬁéss, rio one to

se, not being part of
sgides thpee have =

someone €
angry B

1 for actIVIty. txst

contain caffeine and

s have effects on
e addicting and detri-

ds a er substances such as

tobacto and aIcohul on grow1ng chlldren There are rnsearch

that smoke or consume alcohol.

Feelings Substance _ L Activity
Child .| Adult_ | Child |.Adult |
D throw
angry candy cigarettq a ball run

List comfortable feellngs.
expressing tAese and even

feeling OK: List substances or activities used to show

Most peopie have difficulty

fee1 gurity about belng happy;

theae feelxngs, for exampie, eatlng ice cream; cake; etc.

.

ﬂiscuss or rote piay how gooa or unc nfortable fee]ings

in one person may affect another,; cne p~rent to another

parent or adule, parent to child; teacher to chlld frleﬁa

why or why not. If they choose another substuice cr aCt1v1L§:
what would they choose?
Wy pos_
I 7 -
. D-8 R
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Incorporates portxons of Con\_ept 10; "Food Selectlon and
Eating Patterns are Determined by Physmal Social,
Mental, Economic; and Cultural Factors' of the School
Health Education Study, copyrighted by the Minnesota
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Suggested for usc in grade Lwo. »
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SECTION V - EATING RIGHT FOR LIVING WELL ° | ~

INTRODUCTIQN

Section V deals with healthy living through correct eating habits;
The activities in this section were developed to allow students to
understand how physical, social, mental, economic and cultural fac-
tors influence and sometimes determine what and how we eat. It is
important that the teacher begin with Students' personal eating
habits in order for them to discover whv they eat what they eat,

as well as how they eat and the effect on digestion.

RELATED OBJECTIVES

1. Foundation Program Objrutive V

= Develop physical and emotional health.

ciations for- FPO V — Grade 3

2. Student Performanc

= Mames different foods that are important to growth and
/héélth. :
/. ldentifies different emotions and ways they are shown:
. R A R -,,,,,,,
3. ) Health Objectives
I

- Distinguishes among a wide range of foods: -

- is aware of factors that detract from or enhance eating

certain foods.

- identifies ways that types of food and patterns of -eating
may be related to different cultures.

4. Retated Objectives/Performance Expectations

Science

- Is aware that animals are food consumers.
Nutrition
- Realizes the wide variety of foods that are good to eat.

{dentifies feelinus dssociated with food clhoices:

- pvplaing why people get hungry.

~ Realizes food can be classified.

- Cites iﬁ{lné?cé Jf orie's owi culture on fond choice.
Mo

g2t f
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-

Hawaiian Studies

- Identifies some of the plants brought to Hawai'i by the
Polynesians. ’

~ Names some of the fish species that Hawaiians in former

times and many people today still eat. -

- Distinguishes which foods served at a typical lulau or pa'ina
(feast,; dinner) are Hawaiian foods and which are introduced

f@ods:

LY

9
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OBJECTIVES
Students will:

- Recognize the need for and w111

eat a varrety of food in adequate

! © amounts to help the body grow-- ; -

especially green leafy vegetables

and yeilow/orange vegetables and s
fruits for Vitamin A.

and mllklproducts or milk substitites
in their daily meals.

MATERIALS

v
A

.

Chart paper, glue, marsh pens.

DESCRIPTION OF ACTIVITY

1.

N

. .
2.
3
.}
4

Cit out or draw pictires of foods. See page B-15: Group them

. into three groups oni a big chart. For exanple:

Grow: milk, meats, cheese, ice cream, poultry, eggs;
legumnies

Glow: papaya, pineapple, other fruits, green vege- m

tables, yellow/orange vegetables and fru1ts
hreads; cereals,; fats and oils, poi, rice,

o
v}

noodles,; potatoes

good home 1._aches accordlng to groups ‘of food in pre-
ceding activity.

o ~ ’ !
Explaln the school 1ﬁﬁCh emﬁﬁaaLZLng milﬁ Jnd milk Vet
substitute~  food groups and their relationship to
health and growth. School lurch manager or similar

rescurce may be used.
I

?iahvtogetﬁer; prepare and eat a good breakfast in class:
Repeat periodically if facilities permit:;

REFERENCES AND RESOURCES : !

Refer to Nutrition Education Teacher's Guide! (DRAFT/, Grade &4,; activi-

ties 5; "The School Food Service Manager',; 13, "The Importance of Break-

fast"; Grade 3, 7; '"The Cafeteria',; 12; ‘”Digestlon Game'; 11, "Nutritiom

Céloring Book”' 13 "Foods Rﬁﬁﬁy for Basic Grow, Clow, and Go Grade 2;
"Identifying Foods" '

Refer to Putting Your Heart Into the Curr1~g’ “, American Heart
Association; Primary Levelﬁ 1982, page 25 (® ”'\ Jesources arc

évaéléblé from the Hawaii Heart Association’®

ERIC

Aruitoxt provided by Eic:
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BODY NEEDS -

<

OBJECTIVES
Students will( SN
- Becom= aware nf factors that detract

from or enhance eating certain foods;
' _ identify physical or emotiomal
reason® for eating or not eating
certain foods, under certdin con-
MATERIALS
EATDROS
< Chalkboard; transparency, paper, pencil
DESCRIPTION OF ACTIVI1Y . marker, chalk; magazines.

1. Provide chalkboard or blank transparency to have s;udents
suggest foods or liquids they yould serve a younger brother
or sister who is sick in bed with a cold; faods they would
not serve. Why?

2. Ask students to interv1ew parents, grandparents,; or other
velatives about foods they avoid because £ physical health
reasons (not because tirey disllke them) and to report on
this. Likelv to be reported are low calorie diets for weight
cbﬁtrol, 1ow sal* diets ‘and 1ow chotestarol for heart dlsease,

allergies.

i 3. Plan In,STf,§ groqp§”§rmenu flor, an 8 year old's birthday *

party at- home, a school or communlty carnival é ﬁicnic With

ggg;gggr Analyze the relationship of Lhe choice of food to

4. Analyze, thtbﬁéh p? ‘ctures, the relationship of egg;ng to
various moods or feelings: happiness, sorrow, toneiliness;
fatigue. ‘

I'=FERENCE. AND RESOURCES

Nut 1 i ach ; Guide (DRAFT) Grade 3;
-~ hctivity 35 "Uhen 1 Féel Hungry," Grade 2, Activity 11, "Foods®
I Do and Don't Like.

S



EATING EASE
r Qgigéiiﬁﬁs
Students will: B

) \ :
~ Recognize relationship between plgasant.
physical aid emotional environment and

enjoyment of a meal; how this affects
digestion. "

~ Be aware of factors that detract from
or enhance eating certain foods.

DESCRIPTION OF ACTIVITY - .

1. Ask students what mukes them happy while they are eating and

2. Have students role play a pleasant mealtime and an unpleasant
one. i3t and group factors; analiz=a. ' .

Evaluative Activity:

tributing to pleasant mealtimes.

Observe lunch and snack eating practices or have students ‘report
on own ea%ing practices:

Students report what they did at home; school; or parties to make
mealtime plecasant: ’ :

KREFERENCFS AND RESOURCES

Refer to Nutrition Education Teachers' Guide (DRAFT:; Grade &4;
Activity 14; "Food and People,. Situations; Places .ind Modds;"
Grade 1; Activity 12, "Behavior at the Table" and 13, "Eating wi.h
Friends."

Qo
(YN




DESCRIPTLON OF

F999u744$g¥—l¥——¥QU—LL—LIKE Ii!

!

ACTfViT%5

» : 3.

.

- 5.

e

Jl

O
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_OBJECTIVES -

Students wi?ia

or enhance eating certaln foods.

- balm

e

- Be aQaTL of factors that detract from

1nsxght into their attitude

toward spec1f1c foocd that may stem’

from personal experience with that
food.

MATERIALS

Chart paper; ﬁ&kaf,
book See pages E-10 to E-15 in this

section:

T

ruler,

~

anouragc each student to-try a new’ food iten or eating préé—

tice:

not available at home;

at achool.

NO'TE:

_be difficult; enjoyable; and/or not always the same for évery-
“othe b'T”Om

one.; Avoid negatlve conclusions whlch d1$5ourﬁ

-

Compile a li't 6f focdé.,

eat foods they dislike.

arrange

.

Ask students to describe the experience.
demonstration

~foods:

If f””ds are

and food tastrng

Teacher may bring uut that the trylrwrof new thIngs can

Take a vote and llSt numbers of

Aék if students

- .
[

food vaiues

Aqk studen;s to take thL list of foodq they dlsllke and reqearch i

the nutritive values of those foods:

they llke.

Havo students share their findings.

Compare the nutritive values.

Do the same for tho foodq

-y

Ask if the studént wiil

make.a change in food choices w1th this new 1nformat1un.

affectIng their heaith:

OGds, ctc:

“h RESOURMES

.rition Educatjon Teachirs'

~

' Have students discuss foods they could aVold w1thCUL adversely

sweets,; soft drinks, chips, preserved

e "FondL
i Lupl(' ;

i

Do

'1“ "

,1 nmr 1()1 s,

E=7

Guide (DRAFT).
Don r lee," brade 4

2

‘Grade
Activity

[T
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HOME STYLE COOKT N
OBJECTLVES
Students witi:
— Make associations between food
sclection and cultural practicés;
- . dentify ways that types of food
and patterns of "eating may be
related to different cultures.
MATERTALS
Drawing paper, cridayons or paint, magazines:
JenURITPTTON Oy . AR I
- I Conduet role plavivg fdetivity and discugs a situation where
a foad served is strange to o person.

20 Have students drow oor cut out magazine pictures and explain

: smerican md tozui foods which may appear strange to people
ofanother cultore:  PDiscuss ways people might be helped to
understand the cubtures represented in the State.

. z - :

, e -

Loooask rudents to volunteer to describe ap-aspeTyence with food
or a oeal which was stranue to them. ~

ostudents to desceribe some Yspecial dish” their grandparents
: tan e thelr parents to cook which they like; to understand
tht © food cating practices arc¢ handed down within the
TS : .

S dnvite ropoo o, var v of different parts of the world whose
"homeE countr  cdting pritterns dre based on gome tradition or
geographic iifildence too - he o'agsroom. Include, if possible,
k33 poesd L - - b S
the hwaitdng and fish o @ pojy A southern Uls? or Latin
Americdn with cord prodictd or prits; FEuropenn; French; Germair;
Pradidang ans A country not to.o - P bnown to students such
oo Iadonesiag . a

- v C Cor o (FEHU Lo i P o1 rec
e CoF shiow plotires of foods repc seutative
SRR TUN S EEES

7o select cirtain "special event davs' observed im the ULS. and
fisk students to desceribe how food plavs a

faresieon countries:
prart in these holidiovs!

ERIC
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8. Tor evaluation purpose; ask for periodic reporting by students of
new or different foods tried.

REPERENCE AND RESOUKCES
Reler to Nutrition Education Teachers' Giide (DRAFT), Grade 1,
- - P—— P—— — P ——— e - PR ~ P .
Activity 14, Food and Culturc," Grade 2, '"Culture in My Food:'

<
N
.
:
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N
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.
!
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K
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. EXHldIT A
TEACHER REFERENCE =

Food ¢ * and Nutrient Allowance

Some background on ways of categor1z1ng foods and nutr1ents is shown in
Table 1: .

One fiust keep in mind that eur bod § are made of cells. Foods must be
d’gested sr broken down to the basic nutr1ent chemicals needed by these ce ]1 to
cesses of

produce energy, repair.themselves; repicduce; and -arrv out the pro
1iving. )

~ A1 ]1v1ng things aré made of ¢ fFeren: proporiivns of the same basic
nutrients. Therefore,; the parts of piants and animals.we eat are built of the

same nutrients-that we need tao maintaiii our bedy's cells. There are six categories:
of nutriénts::carbohydratés— fats, proteins; minerals, vitamins; and water.

~ Two systems used .o assure that the foods ~& eat supp]y enough of the
nutrients we need are the food group system 5 and the nutrient allowance systems.

fgpd Group Systems -

make sure we have a spec1f1c number of servings of certa1n rathor1es or groups
of fooc ‘ ) ) ;
) _,f e fcod group system tha pr1nc1pa1 raw foods (vegL ADTPS, meats, aiilk,
fruit: ei. © and processed tocds (cheese, breads, sausage, <tc.) have been
grouped accordine *o the nonwater,autr1en+s.that they gre rich in. In Table 1,
five different wa.. for grouping ~:'nds are shown. FEacin way has its own h1story
and reason for be:ng. The Basic >ySteﬂ used by the Department of Healtn and
Women and Inrant Care (WIC) program in Hawaii as well as many places on the
mainland. is the most discriminating method. At the cpposite extreme is the
Basic 3 system used in the Department of Ediucation's {(DOE) competency meazures
for grade 3 and throughout the *rust terr1tor1es

The Basic 4 system is used in the DOE T.V. series,“Muiiiqan Stew". This
is an. o]der system emerg1ng 1n the 1940" ) The Bas1c 5 system is the latest

 Tré Basic 6 system appears. in_the Health Gu1de of the DOE It is- Very
similar in structure to the Basic 7 system dxcept that it does not separate
out a Fat group. Fats are assumed to be included in the meat and milk groups.

v \

. In Tab'= 1; the Tiutrients that each group1ng of foods is rich in can be
~read from_t.: "nutrients" column. For example, look at the Basic 3 “systenx
Go group foods are cereals,; breads; fats, and eils which are rich in the
nutrients, carbohydrates and fats. Grow group foods are rich in proteins.
and minerals whicn qre,the major structural components of the body.  The Glow

foods are those r1ch\1n vitamins s .In the Basic 4 system, the meat, pou1try,
egq, fish, dried bean \groups provide food¥ rich_ in oile, prote1n, minerals;
‘and vitamins A and B. The dairy. product group also provides the same g:sups
of rutrients but is especially rich in minerals. Fruits are vich ir vitamins

and minerals.




Nutrient Allowance System .

of each nutrient that must be consumed daily tc irsure body liealth: These are
known -as RBA's or Recommended Dietary Allowances. -This is a complicated system:
First a servir.g of every food we eat has diiferent zmounts of the various nutrient

1n Lhe nutrient allowance systeml, we keep ifack of the number of grams

" Carbohydrate; protein, fat. mineral. and vitamin ‘eeds of an ‘individual vary

according te a series of factors. These factors include age, sex, body weight,
strenuousness of work and activity being done, and reproductive states of preg-
nancy and lactation: ’ ’ )

~ For persons who are on vegatarian diets; it _is necessary to keep track of
the weight of cerzain specific proteins eaten. These separate protein allowances
are called the EAAR Essential Amino Acid Recommendationg wnich alsc vary accord-
ing to body weight, age, and sex. Amino acids are the Basic components cf
proteins: The body needs at least 22 different amino acids of which it can
synthesize a1l but 8. These 8 are called the gssential amine acids.. Meats con-
tain ali the amino acids we need in the same approxiiate ratjos orr iody uses
them: Meats are therefore called complete protein «purces--they contain all
the essential awino acids. Food from plants are sz:dom complete. Jepetarians
have to be quite selective of the kinds and weight of vegetables, “reni =id
ruts-eaten to ensure an adequate amount of the 8 essentia., amino » .~

This nutrient allowance syatem is usad by hospital dietitians 1n preparing

meals since some patients cannot eat certaia foods. I* is also used by the

School Feoi Service:

 Because of the complicat. 1 in calzuluting Ri's, the U.S. Department of
Agriculture has .come up wit. a compromise System cailed USRDA system. This =
system uses high RDA values as a daily normal recnmmendation to ensure adequacy’
for a1l age, sex; work; and maternity status groups. They are too high for

- »

- To use RDAs, USRDAs, and EAARSJWé must-have access to nutrient tables
which specify the nutrient content.o6f varicus kinds of fsouds. To help. irstruct
the public in nutrien® values; the panels of many prepared foods, for examnle,
Cereci und vitamin seoplements 1ist the percentage of USRDAs met bv one

serving or other unit of their product.
Nutrients :
e , ;

~ To complete the picture of nutrients let us turn to a brief discussion of
their functiof\ in the body. /

_ i

Carzohydrates cre used predominently as an immediate fuel or energy source.
A smalT amount of fuel type carbpnydrates may be stored in our liver. Each gram
of carbohydrates prodices abeut % Kcals or 4 Calories* of energy on burning.
Otr Eodies reqnire 1600-4000 Kca1‘g{4 Calories each.day depending on age; sex;

work «nd maternity status. Sixtyifive to seventy percent of this energy is

recommaaed to come from carbohydrates.

% 1 kcal or Kilocalorie will heat, one liter of water (about one quart) 1°C.
Burning 1 gram of sugar will heaff a liter of water 4°C. 1 Kilocalorie is equal
tn the olde- dietetic Calorie. The chemist uses a celorie (lower case c¢) which

is i, " ‘he smount Of,h¢§§,Pf§d§§?dﬁﬁy the older dietitic Caloric | Though
the Kcat i, the international -tan §ﬁd_Wé wiill use both notations te i ure clarit

Ve



v

, Carbohydrates also piay a crucial role in bhuilding our bodiess for example,
Lh” outer membrane of body celis are composed in large paru of special carbo-
"vsdiates. Some 4% of the nonwater components of our bodies are carbohydrates.
Larbuhydraues are made uf chemicals called sugars. These sugars may be simple.
sinyle units found in the fuel sugar glucose or bleasd sugar and the double units
fOUhd in "sugar boyl sugar! or iy nay be complet: or Tong chains of units founu
in starch. Uigestion involves breaking carbohydr tes down to single "n’ts e

they can pass into the oldodstream. Our primarv -ource of carbohydratés &

the starches and simple sugars found in vegete® matter.
Fats are used in our bod1es for many thir . Fats in food may .appear as
solids called fats, or liquids called 0ils. .~ &y are a_codcentrated energy source

providing 9 Kcal of energy for each gram. burried. This is over twice as much
eEnergy per gram as carbohydrates and proteins. Fats act as an energy resecve
in our bodies. Excess carbohydrate. can ‘be converted ta fats to build up this =
body's reserves. These resergsJ can then be drawn upon during times of reduced

fbod lntake

Fats are also a major structural material in our bodies. M1 of our cells
contain 1arqo quantities of fats in their membranes and orgaﬂeﬂle or cell parts.

There are some cells, the fat cells, that wre mostly fat. These ‘are fat storage
‘centers:  Fat kgllsfmgke up the ]arge sheets of adipuse (fat) tissue that sur-
round such vitil organs as the heart, lungs, intéestines, etc. These fat t1s<“c<
insulate the organs from cold and act as shock absorbers. About 35% of the body's

noniw:ter content is fat. Fat is added slowly to the body so most of the dai’y
intake is ueed as an eEnerygy source:

In our bodiee; fats ar ' oiis from foods are digested to form the chemical
alyceri. .id fattv acids: ‘hese chemicals pess out of our digestive tract into
the bioodstraam which then celivers them to the cells. 1In th» cell they are
reassembled into our own body fats and oils. . Large quantities of fats and oils

~are found in animal tissue, milk pruducts. and seeds.

o

Protn1ns are the major building materiz' of our body. Almost 50% o-

nonwater Weignt is provided by protein. Every cell contains large quant-

of proteins especially mdscles; vi‘al organs, skin, bone, hair, and nai’

Proteine are a-ba<1c part of hornones,; enzymes, and other body regu;“to‘

When consuméd in excess,; nratein can be used as an energy source or they

can bl converted to fat., A gran of pi ote1n produces aoout the same amount of

eneray as a gram'of cart oh“drate 4 kKcal or 4 Celories. Protein, like Tats,
can be ‘called upon 2s an eneray re<er 2 during p~r1ods of starvafion

Proteinz - o of a network of chemical un1ts called amino a 5. In
d1q~’tion, prot- arc Lroken down to amino acid units: These unit- car -
through the i~ ‘hio intestine into the bleodstream wnich in tur o ,
them tu co1° - Lidy dre reassembled inte proteins: Principle -ource o
bt cooeeat itk and plant seeds: :
I are thiose chemicals other than weter and nitrogen that plants
remcze fivo lhie soil. Living matter is Tirst oroduced in plants: Animals
eating plants simol rearraﬂgp the. chem1c°1” previded in the plant tissue.
We human beings e edaters o both plant and animal matter and get our minerals
from both sourcs The:major mir .rals in our body and some of their uses are
]l%tpd hera.
=12 6 l' -
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is a component of bone.

"""" the energy carriers of the body:

- %g fotassium is found inm blood and is essential to nerve operation.
Sodium is found in blood and is essential to nerve oﬁératlon. .
Sulfur is an important component of protein.
- »
- In addition to the major mincrils there are trace minerals esserrial but
) needed in small quantities. A few ;. these are the iron in blood, iodine in
N : the growth hormone, thyroxin, and fluorine in our teeth. Minarals make up.
127 of our bodies' totai ponwater weight. .
: Di, estion and absorption of minerals is quite complex. Edch mineral
requires special condition to get into the bloodstream. ot
T : Our principal food sources of mlnerals are mllk whlch ls partlcu}gr}y
rich in calcium and phJsph-.itis. meats and vegetables. We also oet winerals
from such things as bzk,.: scis, table salt, and mineral SUPpL2ments:
LN
Vitamius are body regulators that must be tnken ‘ntY our bodies fron:
our food. In a few cases; the; car be manufactured .n @Ar ce: *Jrhut only
under special conditions. ' For example, vitamin D is produced when our
skin cells are exposed to sun;;ght{ Vitamins pcrform a widé varie: - of
fur-tions a few of which are listed here.
Vitamin A.is éSééhpiéi to g:owrh; malntenance, and repair of tissues
especially the skin, nose; throat; and langs:
2t Vitamin B Complex is a group of t4 or woré vitamins that are soluble

it water and act similarly to regulatc energy use,; nerve impulse

transmission; muscle torne of ~he tntestinal tract, hair; skin; and

riye growth, and *he body's use of fat and rrotein.

skin 1Igamenfe, bone,; and red blood cells as wcll as reductLon of

lnfectrons.

e

VitamineD is essentia? -+ prowih of bone; and helps in the use of
calcium- s phosphorus. -
\7 o N o . 7“

v :amin E is essewntial to ceilular use of oxygen and helps in healing
wotunus and protedls tissue from certain poisons.
Vitamin K is éSég;;ial to bload clotting.

Vitamins make Up a tiny fraction of 1% of ov body's weight: Vitami
are fourd in a variety of fuocis partloularly visceral meats; milk; fruits;

E- 13 R
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Watev Watar is classified as a nutr1ent but not as a food. It is the most
1mportant tant and abundant _nutrient of our body. Without water death usually follows
in 2-5 days. Without food one can live for about two months. Water makes up _
about 65% of the total body §e1ght Every cell is bathed in tissue fluids which
are 90% water. It is in thqﬁe tissue fluids that other nutrients and oxygen are
dissolved. Tissue fluids come from and return to the bloodstream. The amount
of water in body tissues varies from about 103 in bone to as my;hfasf@5?7157§om€
nerve cells. Water' s utility comes from the fact that, 1) it is a 11qu1d and
cin flow and carry solid material such as red and whi te cells, 2) it is a good

solvent dissolving mineral, gases, and, the uther chemicals of 1i°:; 3) it is an

abundant substance easily obta1nabTe in foods and other sources:

An adu]t of 150 pounds or 68 kilograms contains about 45 quarts or 45
liters of water. This is 45 Kg. A 75 pounid child contains half that amount:

Each day a part of our water is lost in perspiration, urine, breath; and feces:

The amount depends on the temperature and the work we d A sedentary adult

in mild weather may lose as little as 1 liter of water <7guy7 A worker in the

desert can lose up to 10 1iters in a day. This water must be qu1ck1y replaced

to maintain the health of the body. A loss of a quarter of the body s water

u>un11y results in Pﬁ%ﬁh

ad

e
l

o Bduaeation.
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rporates portions of Conce ion_and Promotion of
Health is an Individual, Community, and International Responsibi-

Incorporates portions of Concept 3, "Protect
Tity" and Concept 8, "Utilization of Health '~foirmation, Products,

and Services is Guided by Values and Perceptions” of the School
Health Education Study, copyrighted by the Minnesota Mining and
Manufacturing Comnany. ' ;

Suggested for nse in grade two.
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SECTION VI - MY ROLE AS PART GF A COMMUNITY AND COMMUNISY_HEALTH

INTRODUCTION

. :
Section VI dLVPIOPS those skills necessary for students to reallze
their role in a community. Futhermore; the activities also demon-

erate fox students Lhelr role in the developmcnt of a healthy

All of this is déC6@ﬁlisﬁéd through the view poxnt that hcdlth is an
individual as well as local and intcrnational responsxblllty

RELATED ORBJECTIVES

1. Foundation Propram Obiectives ;
. Develop a positive self-concept:
V. 5bveibp phys1ca1 and emotional health:

VIiT. béveibp a contlhually growing phIIosophv such that the
student is i(esponsihle to setf as well as to others.

N

Student Performance Expectations for Grade 3

FPO II

Z - bes: ribes what makes one feel good about sg

- Describes personal characteristics that Eirers feel good about:

=  Demwn. . v.tes social behaviors which encou age acceptance by

otaners.

and others

= Explalns how people can help cach other feel good about (hem-
selves.

FPO V

- uYescribes feeline well and somc sympt0m§ of physical and
mental xllneSs

msg;;vg{\

- Describes (ke role of the family -od -2xplains its r2lat.un-
to the larrer c.aomunitcv.

c.ﬂi;il
Explains the nee for +=de  in oany TS I TN
- fFollows school arst ~Tas:, msouw it cd.
F -2
|
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- Defines the meani.o. o

4.

Health Objectives

. - - ,,, Z
{valth and of community. .

Deseribes the ro ! ¢ onships of health and community:

- Identifies familiar heoalth problems which are joint
responsibility of individuals and groups.

- Recugnizes local communlty efforts designed to meet -common
health needs.

Related Obisctives/Performance Exp¥ctations

Soeial Studies

- Desctibes the role of the family and explalns its

relatlonshlp to the iarger communlty

ﬂxplains the retsclonshlp between individual rlghts and

frespqgnsibilities in a group situation.

//~ fdentifies and uses data gathered from many Sources in
seeking possible solutions to> a social problem.

- Raises questions related to a social problewm b..e! on data
gathered from various sources. ' 7

Z Distinguishes statements of fact from opinion wh 1 roview-
ing inlormavicen for Soivring a Social problem. '

= Gathers information frcm various sources and organizes.the
dita reldted to a sscial problem:

- Distinguishes Setween relevaiit and i relevant data when

reviewing information for solving a socral protlem.



Lin1‘ Y oaT

OBl 1128
-Students- will:

- identify ways in which health

means different things to dlffer—l

ent peopie in different environ—

Wents such as not feeling sick or

é; having a disease; or feellng well
. ' and happy.

- Recognize that a person is part of
many kinds of communities &at the sanm
time; and is affecting and being
affe~ted by theseé conmunities.

MATERTALS

~
“hart paper, pasSte, Scissors, magazines,
film or filmstrip and prdjector.

-

DESCRIPTION OF ACTIVITLY

Lr0up plctures a;cordlng to phychal social or emqt101ai
healrh. Ask if some are 1nterLblated Relate pictures to

stdte df,hu“,th——appear well and btt(ﬂg,rupsethr angry; tired;

sick. Diébu'srtclm—fwellneSa‘rVIS one at the same level of
wellness éveryday——why, why not? N

\
. Show a fllm or fllmbtrlps from currcnt A-V list on communities

2
and citie Fol]ow this by Hdﬁlng students in groups describe
o communlty' Is a Lamllyigig mmunIty7 a SLhOOl7 a neighbor-
Jhod? an‘isiqnd° Have reports from each group. 7lis can be

related to social studies: _

S 3. Assiun each group =z sub]ect or problem to be SOlV?d relatjng
Healrh - cemmunity; e:gz.; what pan be dune: (1) to reéduce
the number of colds at this school; (2) reduce the number of

] acrldeHCS' (3) revcre nollution in a nelgbborhood 4y prevent

- rlﬁ"ental deca .
’ (T Lear i E

SN 2 R :
4: Carry out; if spussihle; one of tho prparams to see how effect-
, ive it can be. ¢

0 ,

Fealuative Activity

. 7,
yrepare individual definition of healtn,. i-Omn'&,L:y:

~ -~
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ISHOMING RESPECT

OBJECTIVE
Students will: :

~ Discuss ways we show respect For
oursclves and each others

MATERIALS

1

Chart paper, marking pens.

BESCRIPTION OB/ " ELVITY

i: kist ¢+ rules of your classroom on a chart. Use the chart as
a st:~ ‘us to discuss ways our behavior shows respect for our-
seivcx nd .others. Defite respect for the students (to show.
consi. -ation for; to regard,.to honor, to listen to, to es Foem;

to avoid vielation of).

[§*3

. You way. wxbh to use the fo]ﬂowlng qucbtlons to stimuliate the d]S—
. cussion. Reinforce the students when they: listen to each othe
auriyy the discussion.

4. If tlie teacher is busy helping a student with hIS/ 1er work,
whdat dre ... ways other studen-s can 0w conglduratlon
for the student and the teacher?

D. Whon the pr;nc;pnl aumeq tn Lhe ctassroom to talk with
the Lga<her, whzt are some ways thie students might show

regsrect?

C. ﬁhcn 4 student is having trouble rgddlnq hls/her 3351gnmcnt
how can his/her classmates show that they want to be holufu1°

d. Wth a &udLhE falts down dh the ﬁlaynrdund, hbw can the

2. How do you feel when someone tells you to Qhut uﬁ?

1. At the conclusion of the discussion, ask thé students to nidke &
list of words that are used to show respect for oursclves uand

. others: qup]’v the list in the classroom and eincotlrage
. students to add to the list as thev lcarn other rebpocttul words

during the week.

N

ADDITLONAL LFSSON IDEAS - .

- Have »1udcntb make 4 colldape bhOWlﬁ? rcqp ect
(students may draw nlrtur es, But plrtures from

, 1. Make
RN “and Jdis cqpcct
- mezazines; etce)e oo : . -

'}'.__5 . R 90
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""" Do the activities in Arthur Mann's
Affective Education: Classroom Guidance for Elementary
School Students; Grade 2; pp: 117 - 121.. These lessons
emphasize that concern for oue another brings enrichment
to people's tives: -

8‘
5
.
g .
B
3

«

3. Respect for Each Other. Have each student note one exarmple ..
of someone showing respect for him/her. Have students share

their examples at the end of fthe day.

REFERENCES ANP BESOURCES:

"avelopiig Understanding of Self and Others {DUSO) L-2, Unit lls
rard “tiendship: Understanding Peers: 1includes a lesson which
shasizes that giving does not require receiving. This multi-

media kit is available from American Guidance Service, Inc.

i
i
7 .
w
. N
KN
o
, -
- - %

**Adapted from Foundatior Program: Career Educatiou and Guidance
. Guide; Grades K-3; pages 55-66. ‘

?
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e EMlE‘V‘EE' % 7 &
Section Vi

My !
abfecT my healr
and safety

Incorporates portions of Concept 4, "The Potential for Hazards and

Accidents Exists, Whatever the Environment," Concept 5, "There are

Reciprocal Relationships Involving Man; Disease; and Environment;"
and Concept 8, "Utilization of Health Information, Products, and
Services 1s Guided by Values and Perceptions" of the School Health

Company -

Suggested for use in grades two or three.
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SECTION Vil - HOW SY ENVIRONMENT AND MY BEHAVIOR AFFECT
MY HEALTH AND SAFETY

ILNTRODUCTION

The person; regardless of what soctal ¢conomic, pender or age group
he/she represents, nieds to know how tc protect hlmsell/herSLlf from
urhealthy situations. This sectlon deve lops in students the skttls
{problem-soiving, communication, 1ndeandert learnlng) necessw:v to
overcome, as well as avoid, unhealthy qltuatLons that exist; wha

cver the environment. Agdln, as in most scctions of this GUIde, thé
teacher begins where the student is aind then develops thiose skills
lacking in order tor students to hiandle hidzardous and accident p1onc

situations.

R[V \ll[‘ ()BH( TIVES

.  Foundatiow Program Objectives

[. Deve 10p basic skiltis for learning and effective

communication with others.
1. Develop a positive self-concept.

1], Develop decision-making and problem-solving skills.

v, Develop independence in learning.
V. Develop physical and emotional hcalth.
v Recognize and pursuc carcer d;vclopment das an

integral part of the student's total growth and
development.

©. Student Pérformance Egpectitions for Grade 3

FPro 1

- Responds to simple oral directions.

- Uses lan0u1ge appropriately in communLcathg an 1dea,
e PLTlOUCO, or information.

- Responds to oral dLTOCELOn, dOSCflleOﬁS, non-verbal
messages; and common vlqunl svmbols.

- Writes a short paragraph on a topic with adequate punc-
tuation:

FPO 11

- Describes self in terms of onc's abilities in physicdl
nct1v1t1@s, academic work and social relationships.

- Describes perqondl bcHJVLOr which need to be chan sed cr

inlproved upon and develops poeqlble ways to change them.

Doscribas what one likes to do wich fricends and family:

I)Ls(_*llm%' some of the wavs in which people are alike and

different.



FPO 111

- Identifies a simple problem.

- Collects tuformation necded to solve the problem.

- Determifes retevant information and draws conclusions
which solve the problem.

- identifies possible alternatives for solving the problem.

- Makes inferences for each altcrnative and selects a
solution based on information collected.

- Checks reliability of conclusions derived.

FPO IV

- 3hows curiosity by asking questions.

Asks questions to gdathetr information.

N

- Follows sdfetv precditions and rules:

- Identifies some agencies which help to protuct personal
health and safetwv.

- Names familiar people or occupations which promote,; protect,

dnd maintain Health:
- Ideiitifics 3 few common sources of health information.

- Identifies personal health practices which contribute to
plivsical and emotional health.

- bescribes the role and responsibilities of individuals
within the family and how each contributes to the physical
and emotional health of other family members.

FpPo VI
- Identifies various occupdtions which are of interest to the
student.
o - Comparcs job-related skills among various workers in the
community.

Describes various activities performed by people in the
home, sSchool, and community.

ERIC
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b. 0 Health Objoctives

1
i
i

- Distinguishes between being 111 and being well.
- ldenpitfies tactors which affect wellness.

- Discdsses wavs in which discasc-causing organisms can be

transmitted trom person to person.

S identilics ways in which a person can protect himself/herself
and others “rom discase.

- Duscribus what accidents dre and the need for their pre-

véntion and control.
- Pelucts environmental factors whizh affect health and safety.
- Indicates haz.drds existing in the home,; school,; and community.

- ldentifies procedures which help protect personal health
and saftety and that of others:

- Is aware that groups exist to help prevent accidents and

elimindte or coiittol hazards.

- Is sdwdare of the variety of health personnel involved in
soliition of community problems.

- Names familiar people who promote, protect, and maintain health:

- 05 Aware- that there are différdnces among health products and

amony health scervices.
Z tdentifics various sources ol health information:

= Recognizes that laws and regulavions exist to protect the

consumer.

Reldted Objectives/Performance Expectations

41

Guidance

- Develop appreciation for flexibility and adaptability
in social retationships.

- Bevetop understanding of community workers.

Social Studics

- Tdentifies a problem facing the class or school.

or school.

ERIC
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~ jdontifics and ddgerives thoe icijor roles and fanetions
for cach member of a family group.

Jdifferent.

= Deseribes thie belicvivral characteristics that one believes
would colitribite most towards a positive feeting of sclf.

= txplains how friends can influence one's behavior and how
{hiat affects feelings dabout self:

- Lxohains How Lhe various members of the family influence
how one feols dboit self,

Science

Ubserve diid deseribe chianges in the propercies of objects.

- Jdentify differsnces ana likenesses in a variety of objects.

- Verbally communicats the prorertics of objects and observed
changes.

~ Muke picturc stories and rocords of obscrvations amd investiga-
t totis:

~ ke churts of ¢lassroom investipgatizns.

v i rotinental-—Education

- Lists @ number of envirommental factors which mav affect the
emot ivnial or physical health of human beings.

cribes environmental factor o of resources;

pollution, environmental management and countrol; and the

quirltey ot 1ife (human interaction with the environment).

- Describes envirommencal factors such as:

bk |
)
F-r

o
)l
w
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PREVENT LNJURY
OBJECTIVES
Stidents will:

- Describe what accidents dare and
the need for their prevention and
control.

= pDescribe certain characteristics
of dn dccident:

- Identify some common elements of
an accident and physical, mencal
and social effects.

MATERIALS

Skateboard; marbles, baseball bat.

DESCRIPTION OF ACTIVITY

1.

i~

6.

Divide class in groups of four. Each student describes an
accident involving himself or herself, the hazard invoived;
his/her fe¢lings at the time of the accident; the injury
which resulted and how it might have beén prevented. Have
group reéports of preéventive measures.

Deioiistrate or hdve others demonstrate sdafe tlse of things
which give us pleasure but can also lead to an injury if one
ig not carefiul--such s skatebodrds, a new bike, diving and
swimming items.

Display items such as marbles; jacks, boseball bat for students
to analyze. Ask students how they might be hazardous:

Group the vhysical; mental-emotional and social effects o

some casce examples of accidents provided by students; from
newspaper, otc.
Discuss cause, effects and pczsibte preventive measures of

injuories which occur to students during the school year.

The irjury may be minor,; with no time lost from school or

work; or may be major requiring a doctor's care.

Safecv films are dvdilable from the Department of Health,
Heédlth Prowotion and Education Office. See "Skateboard Safety.”

10
1‘“@6



WHAT'S AKOUND US

Students will:

- Tdeintify some environmental factors
.which mdy be beneficial to people;
soiie of which may be a hazard;

MATERIALS

Booklets on polsvious plants and other

jiiﬁ‘iﬁS(?l(ﬂ*l'[ON OF ACTIVITY

.

O
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Discuss and list items which nature has provided that arc
bonefieial (dairv, sun, wiater, etc:):

tise the same |
how and when.

ist to ideintifv items that can also be harmful--

ldentifyv and dpply general locations of poisonous plants.
se the booklet '"Poisonous Plants of Hawaii (Department of
Hoalth)" or other reference: Point out that certain parts
of the plant are more harmful than others. Develop criteria
to judge possible poisoncus plants not tisted or hazards to

avoid,
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HOME SAFE! .
OBJECTIVE :
Students will:

- Identify accidéhté iﬁ'éhd around

result in death.
MATER1ALS

Drawing paper, pens or crayons.

DESCRIPTION OF ACTIVITY

1. Dividé the cliass into groups: Assign each a room or place
in the house and yard. Ask each group to describe as many
potent1a1 hazards in the area as poqsrbie Places to consider

dre kitchen, bedroom, bathroom, varng room,; garage and drive-
way, yard. Have studernts draw these and place hazardous items
in that drea.

2. Study a variety of items and labels which may not have been
mentioned by the students such as aerosol spray cans, pills

or 11qu;d mcdlcrneq plastlc covers used by dry cleanlng
firms which could cause suffocatrion to small babies.

3. let peopl0 of different age groups: bables, chlldrcn,
grqwgnpq, old folks. Ask students to character.ze spCC1al

precautions each muqt take to av01d accidents or precautlons
others should take for them.
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made items belng hazardous or causlng ln]uriés and preventive
measures which should be taken.

a. Automobiles, bikes; skates; etc:

b. ,Itcms left Larelpssly to cause someonc to slip and
faltrsuch 4z on the stairway; spilled water not
wiped up:

¢: Irons and pots which cause burns; etc.

d. Poisonous household substances: medications, bleach,

pesticides; ammonia,; etc.

Evatuative Activity

Ask students to describe from magazinc pictures beneficial and
hazardous factors shown.

Report on student’s home accident prevention activities:

G-5 In,
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COMMUNITY HELPERS

OBJECTIVES
Students wills
- Qecognlze that although aii

are concerned with and make pro-
visions for the safety of their
nienibers; certatn gfoups are
organized with protection or safety

education as their primary concern.

- Recognize that certain cmergency
medical care "First Responders”
(i.:e. firefighters, police officers,
lifeguards,; ambulance paramedics,
the Hawaii Poison Center,; etc.)
%Béﬁla Bé ééééSSéd td pfbﬁidé tﬂéit
or oLher medical emergencies occur.
(In most instances, the easiest way
to reach these first vesponders is
by telephone.)

- Reécognize and develop a respect
for those who are engaged in certain
careers or occupatlone to hclp pro-

echand promotcrhudlth afng safety
of the individual:

DESCRIPTLON OF ACTIVITY

1. Discuss:
a. Who is responblble for warnirg us if a tidal wave might
be coming? (Civil Defense Agency)
b: Who helps out when people are evacuated from a flooded

area? (American Red Cross; Civil Defense Agency, schools)

were hurr? (Pollce, ambulance service, hOSpltal)

d. THow does one obtain an ambulance? (By dialing the appro-
priate emergency ambulance number for the area. All
"appropriate'" emergency numbers are 115ted in the 1n51dc
front covers of telephone directories publlshed iii the
state.)



Di.ferentiate emergency nunber From othier bisiness
numhers of the policeé department.)

f. Wh-t <}ou1d one do in case of a 1 re9 (Alert att
others in thc bJrnlnE bulldxng, get out and go to a
neighber's hotise to czll the fire de partmeht. The
burning Structure 9hou1d be lefe immediately; t ime
should never he wasted calllng troin tlie burning struc-

tire. )
. Wit should one do in the case of 7 poisoning? (Call
i H1w311 Poxson C;nter - on Oahu; by dialing 911; from

the Neighbor Islands, thie toll free number found on the
inside front cover of the telephone directory.?

numbar " (An operator or dLSpatcher will ask questions
to verifv, tocate; and determine the nature of the emer-
geicv:)
i: What kind of questions do you think the operator will ask?
(Tae spoc1f1c location of the emergency; the nature of the
emargency; the callback number; name of the caller.)
2. Coloring books entitled "The Ts 1ephone is Your Friend!" for

the Telephone for students in grades 3- 6 can be ob;alned from

students in grades K-2; and comic books entitled "Your Friend
the Community and Government Relatlons Dcpartmenc of the Hawaiian
Telephone Company. Both booklets provide informatiou on telc-
phone use in eémeérgencies. Also avezilable is the Tetetrainer; with
which tc¢lephon~ conversations can he gsimultated and students trained
through ruvle-playing in caergency and other recal-life telephone
situations.

. Havc 9tudents list or draw @ mural of the "ﬁ?étéétde" in
the leand From resoiircec riake a master list of the simi-
larities and differences uerween the protectors and require-

ments for careers or pov itions:

Ask ezch s:udent to describe a '"protector' he/she feels important

4

and/or wwid Iike to be. These letters may be mailed to the
heads of those departments-- Police, Fire, Lifeguards, Nurses,
jHHICOFQ, ;ruck Drivers; etc. or a field trip tc observe the
"protector' at work may be planned.
5. Clip news articles {(cn Polive, Civil Defense, Tire ... during

dleaeters) and share them vith the class. DJSLUSS Lhé roto of

these "protectors'. Seeé pa;e G-29 for othier ploLOCtOT%

Foe
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SAFETY PROCEDURES

\ iﬂLLFTJ&LS . :

Students will:

bohavior which might
at school.

- Avoid certain

contriocute to an injury

- Follow certaiv basic sdfety procedures:

MATERIALS

Film or [ilmstrip on school safety:

DESCRLPTLOM OF ACTIVETY

.

ERIC

Aruitoxt provided by Eic:

Discuss lactors contributing to Safe or wigdfle behiavior in
schoot: rumun;, instead of walking which may cause an m'nrv

in certain areas; watching where one is poing or what one is
dO[ng, using plavground equipment correctly and with constder-
ation for others; piaving 5 and sports on nl1ygr0und s1tnlv

picking up glass and nails.

SAmMeS

4 Vilm or filmstrip on
Compare

feel
[rlor to VLchnP
filw or filmstrip.

students to suggest what they
school behavior should centdin
ideas after film showing with

Ask
safe
their
out hazards or poton=
uneven waotks or

biii lcilr1a,s and grounds: Poiut
hazards. Look Spc(ld[]\ for stiirs;
any fisture protruding from buildings or walls, plav-

Tour
tial
s,round,
ground cquipment.

i;L‘l‘ULi 1

Jigeiisd the redasons for prncedﬁiw'" such as fire drills; Tinit-
ing capidcities of )UD}I& rooms: having speed limjts on highwivs,
thirough sentence completion NhaL would happen 1if Joor

otlier method:

In;
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: ' © SAFETY FIRY

OIECT VI

Students will:

- ldentify certain other places
beside home and school which can
be hazardous. (Streets; roads, o
and driveways are very hazardous. Also,
because Hawaili is a State surrounded
by water; students should be familiar
with satety practices in eor nedr thlie

watoer.)

DESCRIPTION OF ACTIVITY

.

o
.

o7
.

ERIC

Aruitoxt provided by Eic:

Encolrdge stidents to ledrd to swim through cluzs; indivi-

diual, or school learn-to-swim campaigns or drownproof ing
classes, if avdaitable in grude four:
Invite speakers to demonstrate rescue methods everyone

should kiow and hove students practice them.

Discuss water safety procedures: Never swim alone; never
swim in a strange place without someone who knows the arcaj;
abide by warnings posted on dangerous beaches; check the

beach for Portuguese man-of-war; oil deposits or other itefis
which mavemake swimming hazardous or unpleasant; talk with

the lifcguard to obtain beach information; use guarded bedches.
Test rescue methods and water safety procedure.

Utilize "Kaleo's Safe Walking Kit;" if available: See description

of content and relationship to other subject areas on the following.

pages.,

Provide information and discuss practices for highway safety as

4 pedestrian, bicycle rider; and automobile passenger. Stress

the importance of using seat belts as a passenper. Films; speakers
and observations on field trips can be employed:







CONTENT OF "KALEQ'S S!\FF WALK ING KIT"
PEDESTRIAN SNFETY EDUC.T\TIO‘\] PRQJE(,

Other Subject' Areal .
Foundation Program

Lesson Title Behavioral Objectives Objectives (FPO)
1. RULES AND RESPONSBILITY Children will understarcd thcﬁ Social Studies:
- } need for rules and state the Society develugs rules
sudividual's responsibility -to help individuals and
for following them. ' groups to perform their

roles and functions.
There are conseguences
for tho)e who violate
rules:

FPO V — Grade 3:
Focllows safety prmaut;on
~ and m’xcs.

FPO VII - Grade 3:
Fol]o«zs school dlld class—
roan rules:

2. WHAT IS A PEDESTRIAN? 4. Civen a seot of illustra- Scicnce: 7
) o tions, tho student will (Cl:x%s.n_fqu) studonts
correctly identify tho should Ix able to-classify
pedestrians. or sort objjects or events
. throuqh the identification
b. The student will bo able of similarities and dif-

to state the rules and foretices 111 thelir proper-
courtgsios ex pect_afx of a tios. T

vedestrian.

Oral Cammuinication:
Responds to mediannings
conveyed by pictures.
Responds to oral instruc—
tions and _rcquests.
Shares information.

Uses appropriate voca-

bulary in describing

- poople, places, objects
and actions.

FPO Vil - Grade 3:
ﬁxplams the necd for
order in any group
situation. Describes {

o and accepts ways in -
10y which people are alike
and different.




3.

DI RECTIONALITY

SIGNALS AND SYMBOLS

4.

TRAFFIC SIGNAL, LIGH:

Flannel board cut-outs -

"Red Means Stop'
(1)

WATK-DON' T WATK_SIGNAL

Traffic Szgnf*
(#]?)

\

V'\ﬁ

/ Behavioral Objectives

Given(specific examples of
dircctivnality activities,
the child will be able to
perform ‘orally, physically,
or in written form, the _
activity with a reascnable
degree of accuracy.

a. The child will know the
meaning of the red,
yellow; and green lights
in a traffic signal.

b. The child will know the
correct color in proper
order.

c. The child will be able to
respond correctly when he/
she sees the red, yellow,
and green signat:

Using a worksheet showmg
large drdwmg of a walk-don't
walk sign, students mll
indicate their understanding
of how a pedestrian would
react correctly to each
instruction.

F‘buhddtlon Program
Objectives (FPO)

Sc1ence

tlons}ups,) VIdent;fy tho
pbsitibri of an object
relative to several
other objects at the
same time.

¥PO I - Grade 3:

Responds to oral direc-—

tions, deSCIIptIOnS ;

non—verbal messages;

and cammon visual sSym

bols:

Color - reflections of
light deéscribed in terms
of hug, intensity (bright
or dull) and value
f{light or dark). Also,
students in the prlmary
syxrbols to represent what
they seec.

PO I - Grade 3

Respornds to oral direc-
tions; descrlptlons, non-
verbal messages; and
camon visual symbols.

Social Studies:

Society develops rules
to help irdividuals and
groups to perform their
roles and functions.
There are consegquences
for those who vioclate

rules.

FPO I- Grade 3:

Responds to oral direc-
tions, descriptions,
nOn—verbal messages, .



Lesson Title

§. ° TRAFFIC SIGNS

Traffic Signs (#12)
Puzzles (#3)

Behavioral Objectives

The child will be able to
match and name gecmetrlc
shapes to the appropriate
signs. The child will be
able to identify the traffic
Signs and relate proper
behaviors to them.

SRCISTON MAKING AND AUDTTORY DISCRIMINATION

7. DISTINGUISHING SOUNDS

Cassette: Traffic
Sounds for Problem
Solving

(#9)

8. DIS‘I‘Z\NCF——SPFED—TIIVII;

(}’/7)

The child will be able to
dlstmgu:l sh between impor-
tant noises in the tr affic
environment and unirportant
bac,kground noises after a
serics of learning cxpori-
ences.

The child will be. able to
apply in an actual strect
situation the safe-distance
concept, after expex iencing
activities that develop

awareness of distance-specd-
time:

bl
fed.
Sy
o

ro1R

Other Subject Area/
Foundation Program
Objéctives (FPO)

Mattii: S
(Geametxic Flgures)
Searches the environ-

ment for examples of
basic geometric figures.

VPO I - Gra:ie 3:
Resporids to oral direc—
th"lS, descripticns,
non—-verbal messages,

bols. Tdentifies .and
campares plane and
solid geanetric figures

in the enviroment.

Lanjuagp Arts:
{Listening) To assist

leqrners to use reading
and listening to gain
infoimation and knowi-
odge to under stand then-
solves and listening by
"obligating" them to
guess, thereby bringing
their language and
experiences into play.

FPC I = Gradss K-3:
Responds to oral direc-
tions; descriptions,
non-verbal messages and
common visual Symbols.

Mdthﬁ )

Recoqm tzes reélative
times of events.

Scicnce:
Describes the changes in.
the position of an object
Identify a prediction
which could be made on
the basis of a particu-
lar sct of observations.




Lesson Title
HAZARDS AND DEFFNSIVE BFIAVIOR

9. HAZARDOUS SITUATIONS

CONDITIC%KLLXLiKIMR
VISIBILITY

10.

Refloctive tape (shects)

Behavioral Objectivis

Given a plctu.rc contam;mg a
nunber of safety hazards

that could be experienced on
the way to school, the student
will be able to identify the
hazards:

a: The chiid will be abie to

describe how various

weather conditions affect
his/her behavior and to

identify the dangers that

are present for the pedes-

trian during, after dark

and twilight conditions:

15
lc“-’l‘ 5

Other Subject Arca/
Foundation Program
Objectives (FPO) -

I'RO I - Crade 3'

Measures, reads and
carpares lenggsha, tai-
peratures,; masies;
capacity; times of
events, and quantities
of money: Estimates
measurements and does

arithmetic mentally:

Sc1ence

Identlfy a pledlctlon
which could be made on
the basis of a particu-
lar set of observations.
Construct one or more
inferences fram obser—
vations.

Oral Cammnication:
Responds to meanings
conveyed by pxctures.
Responds to oral in-
structions and requests.
Shares own experiences:

Uses language approp:;l-—

ately in cammnicating

an idea, experience or

information.

Uses approprlate voca—

people, placeq, objects
ard actions.

FPO III - Grade 3:
Identifies a simple
prbbléﬁ.

Science:
Construct one or more
inferences fram obser-
vations: Identify a
prediction which could
be made on the basis of
a particular sct of

cbservations:



Other Subject Area/
. S o o S Foundation Program
Iesson Title Behavioral Objectives ObjéCtiVés {FpO)

b. The child will demonstrate Oral Cammunication:

or describe appropriate Responds to meanings

defensive pedestrian beha- conveyed by plctures

vior in twilight and after Responds to oral in—

dark situations. structions arnd reguests.
Shares own éicpétiéibéw.
Uses language appropri-
ately in ccmmm:.catmg
an idea, experience or
information:

Uses appropr: ate voca-
bulary in describing

people, places, objects
and actions.

FPO III - Grade 3:

Determines relevant

informatton and draws

conclusions which solve

the problem. Identifies

possible alternatives
for solving the problem.

11. FMERGFNCY INFORMATION a. A student can recite hl%/ S’oc1a1 Studlcs

her name; address; and The child Wlll cxplam
iiélép'h'o'he numnber. how the family group
' teaches hirni/hcr the
b. With a verbal dcsc,rlth on social behavior of his/
of an emergency._situation; her culture:

the student will demon-— o L

strate or describe propcr FPO I - Grade 3:

emergency measures. Uses languayge appropri-
ately in camunicating
an _idea, éxpérience,; or
information.

FPO III —~ Grade_3:
Determines relevant
information and draws
conclusions which solve
the problem.

12.  STRANGERS Students will understand that Social Studies:

safe pedestrians accept rides The child will identify

offered only from persons with  the many roles he/she

whan their parents have given ;llves and the accom

theam permission to ride. panying roles (codified

and uncodified) which

determine his/her

li - social behavior:




Other Subject Area/
Fourdation Program

Lesson Title Behavioral Objectives _Cbjectives (FPO)

FPO III - Grade 3:
Identify a simple
relevant information
and draws conclusions
which solve the problem:

13: SAFEST ROUTE The child will determine the Science:
safest route for walking Draw a simple map of a
hamée fran school and other scehe to scale. Conmi-
frequently traveled places. nicate and share ideas
Gamebocu’d.) - through _graphs,; drawihgs,

"Safeésct Route" f or displays.

"Shortest Row‘e" (#2) . Lo

FPO III - Grade 3:
Identifies possible
alternatives for solving
the problem. Makes
inferences for each
alternative and selects
a solution based on in—-
formation collected.

14, EMERGENCY VEIICLES a. Given a description Science:

T involving an emergency Identify a prediction
vehicle on the way to an which could be made on -
emerdgernicy, the studernt the basis of a particu-
Wwill decide the proper lar set of obsexvations.
action a pedestrlan should L -
take. FPO III - Grade 3:

- S o Determines relevant
b. The child will demonstrate information and draws

what "yield right-of-way" coriclusions which solve
IMEANS. the problée.
15.  WALKING ALONG A HIGHWAY The child will state the Science:
extra caution necessary for Apply what is learned
walking along a highway: to a new situation--

such as applying a

generalization or prin-

ciple to a new problem.

Oral Ocmnunicatton.
Responds to meanings

conveyed by pictures:.

Responds to oral in-

structions and requests :

11. t Shares own arperlmces.

CIj
.
ol




SAFETY PERSONNEL

. 16. SAFETY PERSONNEL

Behavioral CRJBCTIVES

The child will identify
those persons who have
important jobs in traffic
safety.

The ciiild will list or
recite ways in which each
of those safety personnel
contributé to the safety

Other Subject Area/

Foundation Program
Objectives (FPO)

Usés language appropri-
ately in caummicating
an idea, experience Or
information.

Uses appropriate voca-
pulary in describing
people, places, objects
_nd actions:

FPO III - Grade 3:
Mzkes inferences for
each alternative and
selects a solution
based on infoirmation
collectad. ‘

Social Studies:
The child will describe
how the contributions/
experiences of other

people. influence his/
her life..

FPO V - Grade 3:
Names familiar people
or occupations which
pramote, protect, and
maintain health.




O

ERIC

Aruitoxt provided by Eic:

*%NY 1 FEEL LIRE I DO

OBJECTIVE
Students wili:

- Identify and describe things in
life that cause stress.

MATERIALS

“rcp1ré a two- 51ded response sheet and
dupllcate enough COPIES for each StLdEﬂt

sad”faqe Qnrche other. Etamples on pages
A-19 and 6-22:

PESCRFPTION OF ACTIVITY

T:

often experlence You mlght even invite them to share ewp&rlences

they can recall where stress and lack of stress caused them to feel

a certain way. Eventually name a certain feeling such as '"dislike

for all school activities;" and help students identify and describe

how stiess may cause that feeling.

Pass out tHé féspth” SHéété. ~Tell thé Stddéhts to féVéal their

a. 1 forpgot my homework.
5. 1 overslept and was late for school.
¢. I had a good breakfast before coming to school.

d. I didn't listen to the directions and can't do what the
tedcher dsked me to do.

¢. 1 played "pitch and catch" with my dad.
f: 1 washed the dishes when my mother asked me to help:

. [ was kind to a friend; and he/she said; "thanks'";

Fxtend the activity by continuing to discuss on.other days situa-
tions that both eanuse and alleviate stress in life.

o
]

N,

S,
bad
o



AGDITIONAL LESSON IDEAS

1. View an ETV Lessoi. View lesson 3: "SEinIing Stories" from
%aryland State Department of Educaticn's ETV series Spinning
Stories. This lesson presents four stortes in which the

characters meet and deal with dtfficult situations. Pages 14—
16 of the Teacher's Manual provide fnitial and extended activi-
ties and resources.
2. Create Endings Read parts of stories which describe a problem
Situation. Then have students create endings and tell how the
gituations might be resolved-:

REFERENCES AND RESOURCES

. 1. "Learning AboutYourself'" from the series Sesame Street Skills
for Learning from Guidance Associates. This Filmstrip is about
feeliﬁgs——coplng with anger and feelings of failure.

"Who Am I?" from Unit I of the Kindle series available from
Scholastic Book Services. This filmstrip deals with handling

N

emotions.

3: "Unit VII: ‘foward Emotionai Stabllity Understandlng Stress' from
Developing Understandlng of Self and Others (DUSO-2) available

from American Guidance Service, Inc. This is a multi-media kit

utilizing cassettes or records, posters, puppets, role-playing

cards; and discussion pictures. The activities tn this unit

deal with exploring the nature of emotions and effective
responses to stress and change.

**Adapted from Foundation Program: Career Education and Guidance
Guide, Grades K-3, pages 67~ -68: B
13

G-21
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ki FERLIRG 600D, AROUT THEMSELVES

Students will:

— Tdentify thines that make tbhen
feel pood about themsclves,

- Recopnize why others foel pwood about
themselves.,

MATERLALS

" % 8" strips of paper (one for
Cach dtudent)

DESCRIPTION G ACTIVITY

I, bPut a "thtnbs-up' dymbol on oo boalletin board with "Feeling
Good" did the hHedcdngs (Yor might wont to copv the tollowing

llustratioi.)  —o

5. wuk the stuadenls to name one thing that makes them feel good
xlmm the IIIHL‘IVL%. They should write what thiey idme on 1" 8"
“t rHM o! paper (i,isia fecls pood when shoe is I ricnd.ovs
Riidy feels ;mmi when e pots lis work done ofl time: Homb

Peols p;timi when she complotes hor addition dssignment) N
strips arc then attached to a bulletin board:

3. Condiude the activity py pointing out that we like to feel good
aboit oursclves, dnd that we like to kiow what makes our fricends

feel wood about thumsetves.
ANDUTTONAL LESS0N TDEAS

. Learning to Cope. Do e sictivities in Arthur Mann's
: T T Wlassrooin Guidimce for Elementary Schoel Studen
G r‘l_d:‘;, -;')p. Q‘)v-f() . Fhie activities meh.] Jize that a positive

scelf~concept 1= Bidilt o learniog to cope adequately with physu.ll

needs, feolines, and socinl relat ionships.

Fducation

J.oobraw o a \ s Put o the name s (ii' cach student ia g hat o © oiitainers
Civie vieh student draw o name.  When a child draws o name, he/she 1
tiv diosicrihe one positive thing about the per:son whicee name he/she h

driiwine

ERIC

Aruitoxt provided by Eic:




3. Discuss the importance of peing sircere when pointing
out people's positive qualities.

REFDRELCES AdD RESOULRCES

PLoveloping dndetstanddag—eofSelt and-Uthers (NUSO) D=2, "Unit 1:

Teward Sell-Identity: Developing Self-Awdrencss and a4 Poditive
5¢if=Concept" incledés a lésson on devéloping sclf=dcceptance
through dccerting the courage to be imperféct. This multi-media
kit is dvailabls from Amcric n Guiddned Sérvice, luc.

Guide; Grades K-, pages 69-70.

G-24 B
Q ' 1z
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Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

S1CK_AND_TIRED
OBIJECTIVES

Students wills
- Hecopnize that individuals feel
dilferently at different times and
these different feelings may be com-
fortable or uncomfortable.

srs show different feelings towards her/
hiim and carry out different activities
than whoti the person is well:

- ldentifyv that when a person is ill, oth-

MATERALS

GChalkboard or transpdrency, murkoer.

DESCRTETION, QFACTIVETY

Negiribe and compile list on clialkbodrd or with blank trans-—
parcney as students report how they feel whien thiey feel well;
Jicii thiee feel sick.

Roelate these foelings to cduses resilting from phystcal effects

(diserse; injury; allorgy), sHociidl situations; emotioral effecets.

Depict and discuss something one ca do when one is well but
""" -~ do when one is ill.  Prepared transparencices may boe used

Compare the effcets of ilhiess inoa student and the eftectsd of
same illoess in adults.

Doseribe ditforetves in aseful anwicty (avoiding hazards and
dangorous sitieit iong) and destructive an=icty (Uniecessdary
worry nd fedr):

Role play and discuss hriol situations showing low sick indivi-
duals affece those around them.

Ask student who comes back to setivol after an absence dae to

il liivss or fnjury to describe how lie/she felt wdnd how others
rideted to hisZber illness or fajury.

Ludtiative Mtivicy

Seiiteiiie complet ton o paropraph complet foin:

Whiei | feel well 1 can .

Whion 1 am sick or hovt 1ocaniot oo

: .lf?i

(=20
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Aruitoxt provided by Eic:

I AM RESPONSIBLE FOR MY HEALTH

OBJECTIVES
Students wiil:

- State factors which can cause 111-
ess and ways to avoid them:

- Relate natural protection against
disease to wellness.:

- RLCOgﬂIZE IndIVldual S bfhav10r can

prevent illness or minimize its effects

- Know some of the things a person must

do for himself/herself:

MATERIALS

Chart paper; markers; body modetls;

pIctures, writing paper, penCITS.

DESCRIPTION OF ACTIVITY

1. Compare human body to an automobile. Discuss value placed
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stances and germs. eygl;d>,,small openings and halr in
necstrils; mouth, tecth, choking and cough reflexes; skin
and nails, ctc.

3. study the five senses and evaludte in detail how each pro-
tects us, nelps us, gives us pledsure, using models, films,
filnstrips, exhlbits, posters or pictures.

40 Chart with sanples ways students can protect thenmgelves from:

a. People who are ill with communicabie disease.
b. Sibstances ( dising allergies. -
c. Alr with toxic fumes, wdater or food with gerims.

5. Didciss psychosomatic illress.

6. Dleguss in small groups-what taklng responsibilitv' means,
what "individual health practices" means.

Fuiluative Activity
Participation in activities; recognition of concepts:

Ask each student to write; tell or draw a descriptlion’of "what staying

heatthy means to me." No grade should be given. Teacher can be _
apprised, through this; of child's self-concept and his/her value of
health. ,

G=26
22
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Aruitoxt provided by Eic:

THE TRIANGLE THEORY

DESURIPTION DF ACTIVLTS

[

e

OB ECTIVES

Students wills:

- Recognize means of direct person-

to-person transmission of didedse.

- Recognize that only some bacteria
microscopé, but in spite of tiicir
size, thidit éffects idre observdble:

e

— Rocowgnize the process of indirect
transmission of disease.

MATERLALS

posters or iim, chart paper, monrkers,

Swab, magnifving pliass or

aar plates,
microscope, riference hOooks:

USe poster or (ili sbowing liow colds and other respiratory
discases (sStreptococenl disevasess tuberculosis) are trans-

s

ittod by cotphis and siceziings  Discuss ways to avoid thuese.

Ligt other digerises which are caoght by person-to-poerson

contdct aid the consequences of illtness.

Show on agiar plates how bacteria grow: from a thumb print,
a4 gwnb from o dishi or glass, froin someone's cough.

Hive <tudenes use a magnifving glass or small microscope to
look at familiar objects and identifv what they are able to

see

that is not seen by the naked eye.

~

Relate triangle theory of transmission (see below) to breaking

chain of transwission in one of four ways by:

d.

Discuses passed
Diseases passed
Diseases passed

Discases spread

through
through
through

through

animals.
water, milk or food.
véctors: rats, mosquitoes, vtces

contaminited darticles such aw

cating and drinking utensils.

6-27

12,



O

ERIC

Aruitoxt provided by Eic:

e

Lotes

-

cachor

i cach student or pairs of students d diSedse Lo sStiddy:

fow it is spread: what can be doae to bridk the chain of
infections; what is present status of rescarch efrorts.

luation Fest on triangle theory understanding.

Lo Pse tridtigle theory where applicable to older students.

Jvst  (people; animals; inscots; cte.)

“\szi-nt/

thacteria, virus, ctoed)

Sy i ronment

(Water, wmilk, foud, etel)

o erdslile representation is to hietp understand how the spread of discase

o e broketis

Foeos daminization hreaks transmissioa from Host (people) to bEnviron-
medit cdnd to Xeent

RENES [L‘i.\;L\,'li?'iZ",iifi\)ll prevents spread of discase from Environnedt to
priptio:

Hoamdwoashine blocks aoont tfrom Host.

C*”:l?@

~A
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OUR PROTECTORS

OBJECTLVES
Students wilt:

- ldentify ways an individual's
health is protectad by others.
- Know people who hetp to protect
our healths:
HATERLALS

Film or gucst speakers, chalkboard.

1:

(P2l

0.

Compare water supplies in Hawaii and selocted other countries.
Discuss who protects our water supply and the benefit to the

peoric:

Show film on milk processing—-who protects us agdinst contami-
nated mitk?

kxplain the necessity of washing hands after toileting, before
preparirg and eating food. Relaté this to sanitdry systems or
means of disposing of body wastes.

Explain vectors which cause discase and simple control mensures
and work of vector control specialists.
Interpret immunization.

[ist pereons or have spedkers who help protect our health and
describe kinds of things each provides:

flave students role play hospital personnel, dentist; doctor.
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 Lewsl B
Secrion VIl

hy people do
R do NOT
- use_colfeg, Tea,
Tobacco and
'

incorporates portions of Concept 9, "'Use of Substances That
Modify Mood and Behavior Arises From a Variety of Motiva -
tions'' of the School Health Education Study; ccpyrighted by
the Minnesota Mining and Manufacturing Company.

Suggested for use in grade three:

0

=
}miw
I
a.




O

ERIC

Aruitoxt provided by Eic:

SECTION VIII = WHY PEOPLE_DO OR DO NOT USE COFFEE;

T 777777 TEA, TOBACCO_AND ALCOHOL

INTRODUCTLON

In this section; motives behind people's use ol tobacvo and dleolivl
colfed and tea) are presented, but without placing value
or "wrotigiess' of the use of these

(also,

PR Bl SR SO | TSR SN LR ]

judgments on the "rightness ' press'' of th se of ¢

subtinces: This was done because of "the diversity of viewpolints

in societv. However, research studies on the harmtul effects of
"""" 5 dand should be discussed. Through-

is on the dpplicatiou of the probleni-

the use or non-use of various sub-

out this scction; the emphasis
solving process in determining
stances that modity one's mood dnd bebavior.
RILATED OBJECTIVES

1. Foundation Program Objectives

I. Develop basic skills for learning and effective
commanication with othiers
ij. Duvcihp a positiﬁé Séff—éoﬁééﬁt
111: Develop docision-making and problem-solving skitis
V: bevelop phvsical and »motional health
Vii. Devetop a continually growing philosophy_such that
the student is responsible to self as well as te
others

2. Student Performance Expéctations for Grade 3

FPO 1

- Writes a paragraph on a ygiven topic with adequate punc-
tuation and capitalization.

- Writes a4 personal letter for 4 specific purpose deiivii-
strating adequite letter form, spelliing, capitalizavion;
and punctuations

FPO 1I

- Describes some of the ways in which peopleée are¢ atike and
different.

Fro 111

-~ ldentifics a simple problem.

- Deterdines relevant information dand draws conclusions

which solve the problen:

Identifies possibte alternatives for solving the problem.

- Maxkes infercnces tor each alternative and sclects a
solution based on information collected.

- Chicckss#elidbility of conclusions derived.

H=2 12y




FPO V

- Discribes substances and ways theyv are used to modify
emotions and behavior. :

Z ldentifics wivs tobdcco, dleohol and other substances
are used to modify mood and behavior.

FPO VII

- Describes and dccepts ways in which peopte are alike and
different.

3. lealth Objectives

- ldentifies substances and ways they are used to modify
gociety that modify mood and behavior.

— Nufies ways common mood and behavior modifying substances are
tised in homes and community:

- |s aware that there are differences betwecen alecoholic
beverages and other beverages.

- Rcallz ey there JFC drffaxences 1n famlly praCLlceS and feclings

- Develop understanding of decison-making process.

~ Acquire skills of deécison-making, risk-taking, value

clarification, and goal-setting.

Social Studics

Z rdéntifies exdmples of problems people have in getting
dlong with each other: :

parcwts or re 1at1ves.

Science

- Fvaluate or Judgc when there is more than one pOSbLbIL

point © of view--giving reason or evidence to support the
coiclusion:

+ Check their perception of another person's feelings or
intentions:

- Participate effectively in group inquiries or problem
solitions (e:g: contrlbute ideas, work cooperatively):

125
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COFFEE, TEA, OR ...

OBJECTIVES

Students will:

— Recognize ¢ difFerent tyvpes of beverages.

0]

- Recognize different kinds of beverdge
which contain alcohol.

- State reasons why some grownups. drink
coffee or tea or alcohol and others do

not.
MATERIALS

Transpareiicies, magdzines; scissors;
writing paper; pencils; markers:

YESCRIPTION OF SCTLVITY

1. Make a Lhéckllbt from a blank txansparcncv headed by “"tea' and

"eoffee:™ Down the side ask stndcnts to wlve reasons for

drinking or nOL drlnkxng tea or coffec. Analyze whethe
reasons apply to one or both substances. ' o

e
e
Zl
Q
r-r
r'r
F
"G
=
.
el
"'1
(.4
L0
lag
-
<!
[
ol
\:
f...
%
e
e
ol
e
[oN
3
D
[

1r1nks aléhp the top
su(h as mllk, julce and analyze wh ‘ther the same reasons apply

to milk and juice as tea and coffee. Discuss why or why not.

1. Discuss what older brothers and sisters drink in order to help
thiemselves fn some wav. What effect does the beverage have on
crowth and development? DlSCUSSidh should be bascd on facts.

4: Compare and contrast an alceholic beverage and a non-alcoholic
beverage under variows headings, c¢.g.; used by adults, children,
daily use; special occasions; amount consumed.

Bring mlpd/an ads of alcoholic beverages to show thé varictvy
ages as well as the different brands.

N

of bever

EFvatuative Activity

Sentence completion activity; e.z., Two reasons why adults drink

I
(don't drink [coffee] [tea] 'alcohol] are ...).

Notes Lo As alcohol is one of the leading drugs of abuse in Hawaiil
Teacher as well as on thé mainland, it is important for students
to becume aware of the variety and use of beverages con-
taining alcohol; but not to place value judgments on the

desirability of grownups' use of beverages as families
differ in this view.

ERIC
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ESSAGES GO UP 1IN SMOKE

OBJLCTTVF

Students will:

- State reasons glven by peoptp

who qmokerclgjrett £s; reasons
for not smokings

Writing paper, pencils, magazines,
scissors.

DESCRIPTION OF ACTIVITY

1. Explain to students that this dctivity involves understanding
why people smoke cor do not smoke. Have them interview at
least two but not more than three persons in each category——
smoker; non-smoker on redason for smoking or not smoking List
the reasons given for smoking and not smoking.

5 {iscuss alternative wavs which the same benefit or effect cotild
be achieved other than by smoking:

3. Analyze magazine ads or make transparencies from ads showing
cigarette and alcoholic beverages.

a. What is méssage?
b. What is shown and melled7
¢. Whit audience is ad ailmed towards?

4 Analvze wavs clgarettes and a]coho] are used on television,
cigs the lLiumorous drunk (it is so humorous7), smoking by actors
(glamour?).

5. Have students work in groups to prepdre ads for mot qmokln
or not drinking. Edch group presents their ad: after that;
puL all po%ters on a bulletin board labeled; "Messages go up
in smoke.'" Usé same crlterla as ##3 above to discuss.

Notes to
Teacher the reasons given for smoklng Such analysis can be

It is 1mportant that students recognize at an earl; age

more obJecclv it a time before their own experlmentatlon
begins. It 1is Important also to emphasize the fact that

many people do not choose to smoke and have reasons for

their decisiorm Non smokers rights should be discussed:




FAMIIY PRACTICV

OBJECTIVES
Students will:

- Explain differences in fumlly
practices regarding the use of
tobacco and beverages containing
alcohol:

- Relate the specific ways in which
fimiiy members,; friends and commer-
cial ndvéf?iéxng can influence a
person's decision about tobacco and

atcohol.

DESCRIPTLION 01 ACTIVITY

12 (ump{rv tam11y practices towards drinking and smoking by having

piatrs or groups of students discuss and report on:

a:  ls smoking a practice in all families? Why, why not,
by whom?

5. Is drinking a practice in all families? Why, why not,
by whow?

Role plav situations showing; for example:
"What would vou do if there were o o o

a. Peer pressure to Smoke? )
b. qully,pr ssSure to try aloohiod (beer) dL a part\.
¢. Older brother nlding and smoking; pdronLq not knowing.

Notes to Students of this age will be vary open about thedr -

Teacher famllles use of tobagco dnd alcohcllc beyerages. It

or these Ldmlly praCt1LES but rather to bring out the
fact that there are differences in use.

L S e —

REFERENC:!S AND RESOURCES

Putting Your Heart Into the Curriculum, American Hedrt
A:sncrdtlon, Primary Level, 1982 page 65-71, 76, 77

(Guide and other resources such as ailidio-cassettes ire
available through the Hawall Heart Association):

ERIC | |

Aruitoxt provided by Eic:



FANLLY LOVE

OBJECTIVE
Students will:

- Be aware that whether pdrents uge
various substances or not the
important thing is how the mother

to their children, and to others.

DESCRIPTION OF ACTIVITY

.

(8%

Compare family practices in the ways parents sliow
love to each other; love to their children and the
way chitdren show love to their parents.

Role plav liow parents and brothers and sisters argue

and make up. Repeat prior activity and discuss the
ctudents feelings as they observe the arguments: Do
they feel: disappointment, frustration, anxiety, guilt,
happiness; relief; etc.

Ni)Li’.‘H tﬂ

Teacher

Be prepared for some sharing of thild abuse or spousc
abusc. Decidé beéfore discussion what to do if children
shiare this. Consult with school counselor and refer
to Chapter 19 handbook.

O
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. %% GET UPTIGHT. . . . . SOMETIMES

Srudents will:

- Demonstrate ways to cope with
streods through role-playing.

MATERTALS

Copy of worksglieets, pencils .

RLPTION O ACEIVITY
1: fiist different situations which involve role~plaving bv 2-73
characters and run off copies for the class. Situations such

as the followving will be appropriate:
(2 roles) Your friend is trving to talk vou into stealinz

a ballpoint pen from the store.

(1.

b, (3 roles) Your parents have told vou not to go to the
park todav, but two of your friends are tryving to con-
vince vou to go anvwav.

{3 rules) You hiave broken a riile at school; vou and
votr fdathier Have to meet with the principal:

(G

cxperieiices stress ds d resilt of another person's behavior:
For instance, Diane might have called TLeon 'stupid' in the
presence of hiis friends: Because Diaune is larger,; Leon walked
awnav without saving anvthing, and his friends who observed it
thien called him a coward: Discuss with the students the kind
Of stress thev wounld feet shounld they find themselves in a

Describe for the students a situation in which a person

wimilar situation. Have them discuss wavs they might respond

this kind.

in o sitoation of
Create other situations in which two or three studeénts_at 4
time role-play stress and coping witn strecs experiénces. Pass
out the list of situations and assipgn students to role-plav the
different situations listed. You may want to hdave them spon-

before role-plaving the differént situations for other students.

O
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IODETIONAL LESSON LDEAS

. Puppet Skits:

a. Have studant

Lonstlu"t stages with ti

ssue boxes and

make stick puppets to enact things that go wrong in

their daily lives. Argumehts with siblings or frlends,

and being VLLtlmq of
situations that would cause Stress:

dltflaultles with qchoo] work;
bullfes mlghL be some

bh. Use puppets to tell qtorlus about someone who is happy;
sdad, afruid, etc: 1f @ child has difficulty petting
Started, you ¢ould begin by setting the mood and initi-

dting dialog (for exampic; "You
angry todayv:

D) Alté{gﬂ&i&b W&{ii

Dlscuss
a v1r1etv of situations.

Foundation_Guidance Program Guide fupgh—lz, p-

9. View KTV _Lessonss:

. VLOW Lesson 3. "Do Somlthxng

Departme
program present> four stories i
Gith difficutt situvations. The

includes initiatory and extended detivities

related to the lesson concept.

Igluxluxon funter 3 rIV series Inside/Out.
poorlv handled; often cause the human

varlous kinds_ of self-defeating

with situations that if
hurte that appear to underlie
behavior. The Guide for Tenchers
up accivities.

(1) . But Nimies Will Ne

cer Hurt (2 )“ (pr

look like vou feel very
What caused vou to feel that way?") .

with the students altuxnatlvo wavs of CopInp with
(Department of Education;

44 )

from the Maryland State

nt of kduction's FTV series Spinning Stories.
""" i which the characters deal

Teacher Manual, pagcs 13- 16

This

and rc¢sources

the thlonal 1nstruutlonnl
The lessons deat

includes lesson qnd foltow-

ejudiccj

(2) “Homg Sweet Homc' (mIsttoamenL)

€3) “Srothoers dnd Sisters"
(%) "Bully" Kharassment)
(5) "I Dar¢ You' (social ac

r\Ll L,Iif‘l CES A‘\II) M SOURC l S

Focus on Self- Dovcloumgnt, Stagegdne'

(%lb]lng rlvalrxﬁ

ceptance)

Awinreness, pages 35-37, suggests

many ewcclioent activities related to
from Sciencs Research Associates:

** Adapted Erom [oundat*gn Prugrqm.
pages 106- 107

LUIQL, Grad:s R=3,

H-9

emotional fluctuations. Available

Career EduCéLiguLnud Cuidance

134



FIVE »TEPS TO PROBLEM SOLVING

OB.J E(I'I‘_I_l/ ES

Students will:

- Recognize and deal with problems
solving sitaations.

- Understand some of ti)i: steps ol j
strategies inberent in the problem-
solving process.

MATERIALS
Chalk; chalkboard; writing and/

or drawing materials.

DESCRIPTION OF ACTIVITY

2 Prepure a butterin board or facsimile with the following

five steps of problem solving:

Identify the problem.

- FExamince known choices.

- Look for new choices. i ) ) )

- Find out possible consequences of taking ore of the choices.
- Se¢lect and act on one of the choices.

Make a five piceé puzzle which fits together to make 4a whole
with cach picce contidining one of the five steps:

fe?

An example of this follows:

L
%
2, e
e s
A
e
Svlevt And
Act Un e e o
I I
Choice
.

2 "
Ed S
’, <
LA o
R Y~
vl A
%, 5 > &

2, - \ <
/(, ). (SN
gl {(» l -'i’:‘
S e -

S i )
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G Sow; using preparcd list of problems, provide opportunity
for students to solve problems by using 5 step problem-
solving puzzle.

. Have students evaluate this activity in writing or drawing
by uiviie dn dnswer to tlie cartoon:

L T

[ No, It's
. miie!

TN
ﬁt;: et
Lt 'S mine!
\\:__\/

\

6. Ask how they used the five steps in solving the problem

Gt Have them share a probrem thev have or already solved
and shdare how they solved ft:

O
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"L CHOOSE THLS BECAUSE..."

OBJECTIVE
Stidents wilt:

- Understand their personal actions

_and the choices and decisions they

" make by deating with values and dis-

covering their own value system.
MATERTALS

Writing paper and peacils and/or

chalk and chalkboard; drawing

materials and/or photograph of

cach student's family.

DESCRIPTION OF ACTIVITY

Using chalkboard hdkt a list of 12 toys or famlllar household
items using children's suggestions. When the list is complétc,
ask cach student to plck out or cross off three thlngs they coutld

get along without. _Then, have them Ple the three which are most
important from the list.

Allow cach student the opportunity to share with the rest of the
cld8s the reasoiis for His/her choices:

~Use ths exercise to dssist studernt to define values. Let them see

thdat thiey chose the thlngs they vatue most.
Now tiave the children draw or bring in plctures of their famlly
(famllv portralt) Then 1Lst chlldren s suggested captlons or

"one of my valucs about ay Family is L

"Gre of my valucs about (family member) is Xl

Flnally, for wrltlng or dlscu551ng evaluatlon, have chlldren

valued by tnem



OBJECTIVES
Students will:

- Be able to make sxmple‘deglhions
when given various choices.

MATERLALS

tape. ~
- -
; .
DESCRIPTION OF ACTIVITY -

i, Have o tray full of goodies (fFriits, vegetables, candy, etc.).
e sure there arc only two tvpes: Let each chkild choose one.
After this, give each child an Opportuxlty to explain why she/
he made' the choice. Use students' explanations to got tnem in
touct with the process st decision making.

2. Divider claqsroom so Fhat one corner représents one cicice ~nd
ancthei corner rcpresowt: an opposite or different chioice:

Bepiilh ¢ oercise by‘saJ)ng 'in that corner is Pizza Hut; and
‘. ¢hizt corner is McDonulds. Co to the corner of your (hOlCL,

protend you are a reporter and ask someone in each group; Why
Lire you here?'" {The usc of a portable tape recorder with
Land nfcrophonc will  muke Lh exercise more reat:)
-

3 Rltht the process six or seven tlmcc, changlng the options
ceach lee uslng somv of the follow*ng suggéstxons or making

up veur own:

i the cafeteria; in that corner 1is the

s

”[n that tﬁkhlr i

. ayground
“{a thai cortier i$ yoiur voom at home,; in that corner is
v it {riend’'s room. Co to the corner of your choice."

" th ot eorder is a serman dodge ball game, in that
¢ iroe o ieoa basketbalt game...”

kg

H-13

oy
[

O

Tray of food; tape re cu*dtr, Bla@k
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“in tnat corner is a fir¢ station, in that cotner is
a police stacion...”

"In that cornér vou can watch(title of t.v. show); in
that corncr vou can watch (another t.v: showi:::"

"In that corner you are cleaning up your room, in
thiat coriier you dre cleaning up ttie yard: "

Allow students to evaluate this activity by responding

- Are yoii motre of 4 leader or-d follow