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CHAPTER 1

STUDY GOALS AND REVIEW OF MAJOR FINDINGS

TNTRODUCTLOM

In the winter of 1983, the Center for Survey Research conducted -
telephnne survey of a probability saople of 397 memoers of the freshman class
which had entered the University of iassachusetts/Boston in the fall of .
1982.% The purrose of this study was to collect data to better understand the
experiences of freshmen and ways in which the Unive:zczity progrems and services
affecr sctudent cominitment to UMass. The half-hour telephone inverview was
designed to gather systematic information to adress the followiny major

questions:

What effect do the characteristics that the freshmen students bring
with them (age, sex, family characteristics) have on determining both
thelr satlsfaction with their first semester's experiences, and
whether they stay in school or drop out?

. ro what extent do the positive or negative experlences of the first
few werky on campus affect the students' whole semester experiences
iad whecher they stay or drop out?

. To what degree are the reasons that students drop out “preventable”
(i.e. is there anything the University could do to decrease the
probability of students dropping out)? ‘

. To what degree is the formal set of services for students accessible
and helpful during the freshman year? How well do they neet the
needs of subpopulations-older students, minority students,
traditional frestmen just oul of high school?

. Which groups of students are more prone toO drop out and what are the
major factors influencing their decision to drop out?

* The sampling and data collection procedures, and the overall charac~
teristics of the saample are described in greater detail in appendix A.
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JINEIAL APOR0OACH

—-is study aiifers from much of che groviag literature on s;udent
s2tsistence in cellege. 7The majer theoretical fracework that has been
sisvelsoing over the past few yeals has emphasizad what Pascarella. et al.
.2983) call a yerson-environment £ir" model. The focus of the investigationms
is to lbcate characteristics of individual studencs--largel? those personal,
z-zitudinal and demograpnizc characteristics that they bring to college with
+rhex——that are associated with dropping out or remaining in school. Thus, for
axample, Tinto's (1975) well %nown model emphasizes che student's previous
:eadenic experiences, his/her goal comitment prior t& enterinz college, and
-ersonal charactaristics such as sex and race. while college performance in
:cadezic and soclal areas is factored into the model, these are also viewed as

-

sroducts of student personal characteristics.

The "person-environment £it™ approach to studying student persistence is

2 vzluable one and enpirical studies have verified its appropriateness,

;ar:icularly for traditional four-year residential student bodies.* | lHowever,
ie is very limited from the perspective of providing guidance to universiiy
sdministrators who seek to improve the prograns, facilities and services that
they desigzn and manage. While personal charactéristics certainly accbunt for
-uch of the difference between dropping out and staying in college commonsense

sbsezvations of college student behavior also indicates that their experiences

witn the university brogramS'and gervices has some impact. Thus, for greater

aeilicy cur frapework emphasizes the effects of early experiences upot

persistence in the university.

* 5 recent study by Pascarella et al. (1983) suggests that it requires major
—sdiiication to apply to a commuter college setting.
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I~ the study that follows we have not ignored personal characteristics
a~4 atcitudes that uay ne associated with satisfaccion with the Uaiversity and
p2rsiscance. However, the greater part of our attentior and coacern has been
£5cusadé on the student's expariences with the University during his/ter first
sezestar, and thelr assessments of theée services. We have tried to measure
evperiences that are potentially nana-eable oy the UMASS adainistrators. We
velieve that many of the findings thaﬁ we report caa be dirsctly translated
iczo programs of action to‘improve the quality of student life at [MASS, and
consequently, scgdent’s perception that they will be well served by staying in
the University environment. Our basic model is presented in Figure 1. It
sould be emphasized that this report does not attempt to formally “rest” this
model. Rather, it has been used to focus our attention on various factors
t-at can affect persistence and satisfaction.

0f course, not all dropouts can be prevented. Students come to the
r~iversity for the wrong reasons, encounter parsounal circumstances that make
;o difficult or impossible to stay, OT fina other career opportunities that
azpear to te more favorable. Neverrheless, we believe that universipies can
izprove their tcack record in attracting and retaining students who “fit"” and

wro like the local culture and programs in that setting.
oTRYIEW OF FINDINGS

Among the findings that will be presented ‘in this report are many that
:=dicate ways in which servi.ces to Freshmen can be strengthened. In additionm,
-%e daca point to some areas in which providing higher levels of service may
aifect the student's overall commitment te UMASS/Boston. Amoug the xey

findizgs are:

O
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o tany freshmen have lirtle contact with major university services that
are designed to orient them toO the regulaticns and expectations of
UASS/Boston. As a consequence, there are high levels of reported
confusion, and poor educational choices made during the first weeks
of the semester.

o Confusion about requirexments and other academic concerns ars higher
among CPCS students than amoug students at the Harbor Campus.

o Registration procedures stand out as the clearest single protlen area
for most students. Registration problens persist beyond the
experience itself, with relatively large proportions of students
rerorting that they were unable to gzet into courses that they needed.

o While freshmen are knowledgeable about a number -of student services
(Academic Support, Financial Aid, the Registrar) and are likely to
seek support from them, other services available to students cannot
even be identified by the majority of respcndents.

o tlany students drop out for reasons that are unrelated to their
experiences at the University. However, some circumstaaces of
dropouts are amenable to University intervention. For exacple, drop-
outs report more financial stress, and lower financial aid than other
students. .

o Dropouts are particularly critical about the counseling and advisory
procedurcs at the University. Most dropouts received no counseling
concarning their withdrawal.

o UMASS suffers from a poor image anpng the students that it
recrults. AsS a consequence, mCSt students report that their initial
experlences are better than they had expected, particularly with
regard to the quality of courses and faculty.

OVERVIEW OF THE REPORT

This report is divided into seven chapters. Chapter 2 yill provide a
brief description of our sample's experiences with the University, focusing on
their use and assessment of services and facilities. Chapter 3 will look at
the question of whether there are major differences in experiences and
personal characteristics between those who dropped out before the second
semester, and those who reenrolled, while Chapter 4 will exanine the
experiences of higher satisfied students. The experiences of the "non-

-raditional” (e.g., older and winority students) and more traditional freshman

1
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will Se compared in Chapter 5. Chapter 6 fleshes out the bare bones ot our
survey data through the presentation of eight aini-case studies, which were
drawn from a larger number of iatensive interviews with freshmen. These cases
repteseﬁ: real students, whose nanes and other identifying features hrave been
chanyg2d to preserve their ancnymity. In Chapter 7 we will present a .
multivariate analyses of the experiences aad characteristics that best predict
overall commitment of the‘freshman student to UASS. Finally, Chapter &

summarizes the report, and present some interpretations of the data, including

preliainary implications for the management of freshman programs.



CHAPTER I1

AN OVERVIEW OF THE FRESHMAL EXPERIENCE AT [MaSs/20STON®

FRESHI1AN EXPERIENCES

Tun tfreshoen we interviewed are generally satisfied with MASS. hearly
one-thicd of them said that they weré very saﬁisfied and another 5! percencl
claimed to be somewhat satisfied. So, less ghan one-fifth of the studernts
(includiug those who dropped out) reporzed overall dissatisfaction.

Generally, students appear to be pleased with the academic quality of UMASS.
Their complaints about their experiences in the first few months ave focussed
on their contact, or lack of contact, with the services and administration at
the University.

The quality of instruction, the interest of faculty in students, the
variety of coutses, and the size of classes are all better than the freshmen
had expected. (Sec Table 2.1). Most students (83 percent) rate the quality of
the courses they completed first semester as good or sxcellent. In addicibn,.
25 percent Lndicncé that the quality of courses, professors or general
pleasure at being in school were the Eggg_things that happened to them during
the semester. The academic counseling, the career counseling, and the social
1ife available on the campus are most often mentioned by students as being .
worse than they had expected.

After one semester, 41 percent of the students interviewed think that it
is "very likely" that they will complete a degree at UMASS while an additional

35 percent believe that it {s "somewhat likely”. Of the students who dropped

* The data are weighted to remove any bias due to the oversazpling of CPCS
and dropout students.




TABLE 2.1

EUALUATION OF THE FIRST FEW WEESKS EXPERIENCE

Bettar Same liorse
Availabllity of fimancial aid 407 437 17%
Variw-ty of courses , 37% 547 9%
Quality of imstructionm 457 47% 3%
Interest of faculty in students 53% 427, 5%
Convenience of location : 467 437 112
Size of classes | 617% 32% 4
Student social llite 23% 29% 487
Academic counseling 25% 55% 207
Career ﬁounseling 15% 67% 197
Academic standards which can be met

with reasonable effort 36% 57% 7%
Safety on campus ' 38% 4% - 58Z
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ouc, 41 percent expecl tO recnroll ia 1W.SS. So, we observe 2 generally high

degree of commitment Co the Jniversity.
INTTIAL CONTACT WITH THE UNIVERSITY

Eivhty-twn percent of the freshmen report that thew went either to
orienfﬁtiun or pre-—assessmenct and first day cerenony. Hoyever, that wmeans
that atwost one-fifch of the entering students haé no fornal university
sponsoraed orientation to UMASS. Almost one-half ofﬁgggfe students did not

attend orientatlion eith:r because they were not informedDab?ut the sessions at

-

all or were not informed in time to make arrangements to attend.

In general, the students who went to orientation thought that it was
helpful--one-fifth told us that it was very helpful and anothek 56 percent
said that it was somewhat helpful. However, nearly one-fifth of the students
felt that orient itlon actually caused confusion for them. Between 70 and 80
percent of the scudents who attended orientation remember hearing about
schedules and duadkines of the University, financial aid, how to register and
the academic support services available to students. Hany fewer students
remamber hearing about freshman academic requirements and specific courses
that tihey chould take.

over two-thirds (67.8 percent) of the students felt they lacked
informatlon'often or sometimes during the fi%st few weeks of the semester.
When tﬁey sbught information, it was 3osSt often from other students and
faculty and least often from the staff in academic support or in other student
services. (See Table 2.2). While faculcy.were an important source of
information for many students, less than half df thea stﬁdents'spoke with an
advisor beforé they registered in the Fall and one-third of the freshmen had

no interaction with an advisor during the entire first secester.
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POSITiVES AND NEGATIVES OF THE FIRST SEMESTER

-

13 . - . . . .
Students were asked about a sz2ries ot thines that might have nade their
(-] o

lives casier or more difficult during the first few weekks of the semester.

Most important in easing the transiticn was the support offered by fanily,
friends ., nmployer, and new friends made at the University. ' Some of the other
things that eased the cransition were facilities such as the bookstora; the
cafeceri&s, and the ldca:ion of the campus (;ee\Iable 2.3).

" . The severest impediments were the registratidn procedures (43 percent of.
the studencs reponrted that the? made life more difficult) and the availability

of classes at convenlent times. (35 percent said it made life more diffi-

cult). Indeed, 47 percent of those who dropped out said that the lack or

‘availability of the courses they wanted to take was very or somewhat important

in their leaviug school. Two other areas rhat made life more difficult ‘or at
}eést one-fLifth ot the students were parking and the location of the campus.
%tﬁdunts ware also askéd to describe the most discouraging or upsetting
thing that happened €0 them during the first semester. The most common
respouse was to {dentify a problem with registration. Over 20 peccent of the
students mentioned general registration preblems as the worst thing that
ﬁappened and another 9 percent said that being unable to get into the rigﬁt
courses was the most upéettin§7thing of the semester. Iﬁ contrast, 12 percent
mention ac#demic problems that occurred later in the gsemester as the worst
thing that happened. For most students (66 percent), the problems that they

encountered were not severe encugh to make them consider withdrawing from the

University.

USE OF SERVICES

Freshmen tended to be reasonably vnowledgeable about the availability of

various student services. On the wnhole, those wno did seek out services felz

-11 -
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TABLE 2.3

ASSESSHMENT OF UNIVERSITE FACILITIES

new friends at
= University

o

tfore No
Easier Difficult Effect
12 ZIookstore 36% 19% 457 {
—-c:-pus childcare A 1% 97%
T-2 caferarias 58% 5% 37%
Tae tasting program
beiore registration 43% 15% 427%
szrking facilicies 29% 26% 457%
—-a l-cacion of the campus 57% 19% 247%
—sa awvailabilicy of eclasses
a- :onvenlent times 50% 35% 15%
—.> -=sponse of youcr employer 347 10% 567%
--e r2sponse of your family
ar Zriends S4% 6% 407
tagi=zration procedures 31% 47% 22%
64% 107 262



that their contact with the formal structures in the UniQersi:y made life nuch
or somewnat easier during their first semester (see Tabla 2.4.).

The services that almost all students wnew about were Academic Supporc,
Financial Aid and the Registrar. Iﬁ each case ouly a few percent of the
student«’ indicated that they were unaware of the presence of these services.
These wé;e also the services that the highest percentage of students had
used. Twenty-nine percent had sought assistance from Acadezic Support, 54

percent from financial aid, and 49 percent from the Registrar. This kaowledge

~and use of services can be contrasted with some of the other facilities that

the University malntains for students. For example, only 42 percent of the
students knew thabt a petsonél counseling service exists at UMASS,'only 62
percent kuew of the Office of Career Services, and 57 percent of Freshman
Studies. Also, a small minority of students had actually sought services from
these departmentCs: 7 percent from Personal Counseling, 7 percent from Career
Counzeling, and 17} percent from Freshman Studies.

One service area == Freshman Studies —== stands out as particularly
helpful. Fully 100 percent of those who had contact with Freshman S:u&ies
indicated that it made 1ife easier during their first scmester. The least
highly rated services was financial aid. Nevertheless, even in this case 78
percent of those who had sought services from financial aid said that their
1ife had been made easier by the contact. In the case of the other services
discussea, between 84 and 88 percent felt that their life had been made

easier.
ACADEMIC AND SOCIAL CONCERMNS

is noted above, students generally perceived the qualicy of the academic

offerings and support at the Uaiversity in a positive light. When asked to

- 13 -
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TABLE 2.4

FRESIMEN IDENTIFICATION, UTILIZATION AND ASSESSHENT OF STUDENT SERVICES

4 Sought
Huch Somewhat Somewhat Much
Easier _Easfer larder llarder
Acalealc support 45t W | T B gy
 personl counsel W0 6ot 4o 501 iy st
= Flnanclal Ad 99 5T 30 464 124 8
| Registrar 97 B54 3 53 9% W
llealth Center 852l 2% 45 I 147 W
0ffice of Career Services 38 104 17 7‘02 A 10
Freshnan Studies 624 2 B 625 . 38 0 0%
I -
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give an overall rating of the quality of courses that they took cduring the
first semester, 84 pércent indicated that they were either “good” or
“exce;Lent“, while less than 2 percent gave an overall "poor™ ruting. Mever-
theless, the students did have.SOme concerns about their acadeaic experiences,
focusing primarily on their own academic weaknesses. Thirty-five}percenc
report.:! that the amount of work required in their courses 4as “much” or
"somewhat” more than they could handle;‘

When presented with a list of nine common academic concerms that students
have, between 15 and 35 perégpt responded that a given item had posed. a
problem for them. (Table 2.5) The most common academic concerns were "always
wqrry(ing) about wmy wri;ing" (35 percent), being unable to "enroll in courses
that I needed to take” (29 percent), and not being "academically prepared for
the amount and type of work I had to do” (24 percent). Seventy seven percent
of the students ceported that at least one of the nine academic concerns was a
preblea for them, while tweaty pezcent reported that three or more cf these
academic concerus had bothered them during the first semegter..f

The social Lavolvement of the freshmen is highly variablé.' Relatively
few students have even attended a university sponsored social event on campus
(30 percent), aad only 14 percent are ijnvolved in any student clubs or
a%Fivinics. Hovevef, most students did feel that: they had made either a lot
of new friends (33 percent) or a few (61 percent). In additionm, the majority

of students report spending some time socializing with other UMASS students

of £-campus (82 percent), which indicates that these friendships are of some

. salience.~ While a substantial minority (between 26..and 38 percent) of the

students indicaté that each of four comzon conlaints about the social life at

UMASS was a problem for them, fourty-two percent said that none of the

problens concerned them (see Table 2.6). The social problen perceived by the



TABLEZ 2.5

ACADEMIC CONCERNS REPORTED

% Yes
I never had a sense of how
well I was doing. » 20%
There is not a good match
between the course offerings
and my own career objectives. 23%
I had to work harder than other
students to get by. . 20%
There was not euough help from
professors, tutors or other
academic support services. 15%
The course requirements were
never cleav. 19%
1 was not academically prepared
‘ . for the amouant and type of
| work I had to do. 247
|
1 always worried about my
writing 35%
[ could not enroll-in the
courses that I needed to
take. ' . 30Z
I had trouble getting good
grades. 22%

- 15._




TABLE 2.6

SOCIAL PROBLEMS REPORTED

Yes

It's hard to find the place
and/or time to get together
with friends. 33%

Other students don't seem toO
want to speud time with
students on campus. 267

There is too little interaction
among students. 39%

The student body is so diverse
that it makes it hard to
find people that you want
to spend time with. 32%

- 17 -
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greatast number of students was the general LacK OL sSuLias siewsw—s=s- .~ -

"other students don't seend

sarceat), while the least common problem was that

-5 waant to spend time with students on campus (26 percent).

- 18 -
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CRAPTER III

FRESHMAN DROPOUTS

WHO DRrurs 0UT?

Approximately 106 freshmen who earolled in UMASS in the fall of 1982 did
not reearoll for the second semester.* Seventy-nine of these dgopoucs were
interviewed for this study. Of the dropouts interviewed, 70 were in Arts and
Sciences aad 9 in CPCS. Dropout rates were the sace for the two colleges.,
Thir;y-four dropouts withdrew prior to October 26, and 45 withdrew after that
date. |

Most (88 percent) of the dropouts were not enrolled in school elsevhere,
but 11.5 perceat left UMASS to attend another school. As noted in the

previous chapter, fortv-one percent of those who dropoed out said that they

expected to reenrcll in UMASS.

 Four—-flfths (80 percent) of the students who withdrew did not discuss
their plans to withdraw with anyone at the University. The majority (69
percent) of studeuts who talked with someone found thea to be somewhat or very
helpful. In total, 86 percent of the dropouts talked to no one or found that
the help they received was not satisfactory.

Student demographic characteristics are not related at all to whether

they drop out by the end of their first semester at MmIASS. Knowing a
student 's age, sex, race, religion, marital status, parental status, his/her
living arrangements, emp loyment status, family socioeconomic status while

he/she was growing up, educational attainment of the parents, or where the

* This number is not an official statistic, but was computed by us from the
file provided by the University.

- 19 2?22



student Zrew up and weunt to high school, would not halp at all in pragicuiug
whether or not that studext would be more or less likely to drop out. A
slightly higher proporticn of dAropouts than non-dropouts (91 percent vs. 80
percent) vere eaployed in the 12 months prior to their entering school in
September. However, dropouts are no more likely than non dropouts to hava
been worklng during the first semester. This implies that dropouts were more
apt to change their work status in order to attend school or, perhaps, to
decide to atteud school because they were unémp;oyed.

WWhen asked about their reasons for applying, to UMASS, dropouts give the
same reasons as those who stay enrolled. Within the range of.scudencs
accepted to and attending UMASS, the characteristics of the students before
they come or the heliafs that they hold seem to bear little relationship to
whether they will drop out during the course of the first year. However, the
datz do suggest that there are many things after the admission process which
can both improve the educational experience of students and also increase the
likelinond that freshﬁen will be able to complete the course of study at

UMANLG.

WHY DO STUDENTS SAY THEY DROP ouT?
Ucopping out of school is often an overdetermined phenomenon. We assuned
that, while students often give ouly one reason for leaving, in reality that
reason may be oaly the proverbial straw. So, for example, a student who was
having financial difficulties might be\hore likely to manage if he/she liked
UMASS and was doing well in the classes he or she was taking. However, the
incentive to endure financial hardship would be considerably less for a
' dissatisfied student who was also encountering acadeaic stresses. Similarly,
a dissatisfied student aight be moré likely to rezain enrolled if it was

financially easy to do SO.

- 20 -
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Thus, drOpOPCS were asked to rate the importance ("rot important at all”
ts> "vecry important”) of eleven factors which might have contributad to their
dronpiny out. Thase factors were financial problems, problexs unrelated to
LMASS {tno much time pressure in other parts of life, a better opportunily,
personal problems, healch), the courses (quality, availability), academic

problems (too much work, work too hard, bad grades), and unsatisfactory social

1ife. The three reasons given the most importance were time pressures in

" other nacrts of life, personal problems not related to school, and financial

Erobléﬁs. The three factors of least importance were health, unsacféfactory
social life, and too much work. The distribution of these responsés is |
displayed in Tabhle j.1. Corroborating our assumption, most stu&ents indicated
that moreﬂfhan one factor was important.

Wwhen asked lu an open-ended question #bou: the §ingle_22££_importanc
reason fur thelr laaviug, over one fourth g?é percent) of d;opougs Zave
reasons reliated to thelr acadenic experience in the University: 9.6 percent
say that they wore dolng badly, 11 pércent repo;t a lack of fit between their
noeds anl interests and the courses at UMASS, 2.7 percen§ say that the
jnastructien was poor, and anothér 2.7 percent were dissatisfiea with their
program. Another fifth (19 percent) left because of financial problems.
Thirty-rine percent gite personal factors as the main reason for leaving.
Half of those students gave specific reasons and the other half did not. The
most common specific reasons wefe employnment (4 percent) and changing
vocational goals (12 percent).

While academic reasons are frequently q}ted as the formal justification

for dropping out, the questionnaire provides additional evidence supporting

the importance of financial pressures. A Dropouts report significantly more



TABLE 3.1

IMPORTANCE OF REASONS FOR DROPPING OUT

Very Somewhat Yot Very  liot At All
r2ason laportant Inportant Important Inportant
Tipancial problems 32% 207% 177% 31%
~~availahility of the

'coyrses you wanted 207% 237% 22% 35%
Tae-guality of the

courses 234 217% 17% 39%
“ie work was too hard 6% 19% 25% 497
—-ara was too much wotrk 6% 147% 25% 55%
—-=e social life was :

unsacisfactorty 9% 132 ° 19% 597%
—~ore was ctoo much

rize pressure in

nzner parts of

vour life ' 40% 327 12% 177
4 hercar opportunity

ca~e along 21% 22% 6% 51%
sy had personal prob-

tuss not related to

scaool 38% 15% &7 427%
Yaalth ' 10% 6% 4% 80%
Tiu ware getting

bad zrades 227 13% 8% S7%

%
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TABLE 3.2

COMPARISON OF FINANCIAL DIFSICULTY BETWEEN ENROLLED AND DRGPOUTS

Earolled Dropouts
Very difficult . CT% 22%
Somewhat difficult 337 314
ot very diffi;cult 607% 47%

“\ " ~' . S ‘ - Za -
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thiaking about what might be done to both reduce attritiorn and to make the.
experience at UMASS more satisfactory for students.

We asxed the respondents tobrate 11 aspects of their experiences at the
eniversiny on whether each was better, worse, or about the same as they had

expectul (see Table 3.3). Dropouts are more disappointed with UMASS than non-

dropouts. There are several areas in which UMASS is perceived by dropouts,
more thin non—dropouts, as being worse than they had expected.

More dropouts find the quality of instruction and the interest of faculty

in students to be worse than they had expected. Dropouts, more often than

aon-dropouts, also report that there was not enough help from professors,

tutors, or other academic support services 43?%?3 their first semester. The
dropouts are also more likely than non-dropouts to report that the qualicy of
instructlon is not as good as they had expected. wWith the data from this
study, we cannot address whether these reports might reflect problems of the
teachers, problemns »f the dropouts, or both. Dropouts also expreés
disappointment w!ith the academic counseling. They do not seek academic

counseling with any greater frequency  than non-dropouts, but clearly get less

help than they waut. In fact, 40 percent of dropouts who had contact with |

academlc support services report that those contacts made things harder for

them, while significantly fewer non-dropouts (11 percent) felt tgit the

A}

contact made things harder. Dropouts are also more likely than non-dropoucé

to feel that the vocational and career counseling at UMASS is worse than they

had expected.

We asked the students about academic concerns. Dropouts tend to report
the same types of concerns during their first semester at UMASS. They did
disfer from the non-dropouts in their perception of three types of academic

stress.
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TABLE 3.3

Dropo:is Enrolled X P
Quality of Instruction
Better 51.9% . 43.8%
Worse 16.5% 7.3% )
© Gane 31.67% 48.9% 10.8% <.01%
Interest of Faculty
tetter 48.1% S4.6%
Horse ) 15.2% 4.17%
Same 36.7% 41.3% 13.0% <.01%
Career Counseling
Better 12.3% 16.9%
Uorse 32.3% 17.3%
Same 35.47% 65.7% 7.2% <.05%
Availability of Flnancial Aid |
Better ’ 34.4% 40.47%
‘ \lorse . 28.1% 15.0% .
{ Sane 37.5% 44.67% 6.2% &.05%
I .
' Academic Counsellng
b Retter 20. 8% 26.6%
: Worse 37.5%Z 18.4%
: Same 41.7% 54.9: 12.2% <.012
variety of Courses
Better 36.9% " 34.6% .
Worse 8.6% 12.8% " NM.S.
Same 54.5% 52.62.
Academic Standard
Better 36.3% 35.9%
Worse 7.3% 7.7% N.S.
Same 56.4% 56.4%
Students' Social Life
_ Better 23.1% 26.4%
Worse 27.8% 31.9% N.S
Same 49,.%. 41.77% .
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Size of Class

Bernter
Worse
Saue

Safery on Campus
Bectter
Yorse
Same

Convlence of Locatiovn
Better

Viorse
Same

TABLE 3.3 {cont.)

62.9%
7.2%
29.9%

37.1%
4.8%
58.1%

46.47%
10.4%
43.2%

oz 9

49.47%
6.5%
44,2%

42.3%
5.1%
52.6%

37.2%
16.7%

46.2%

N.s.

n.S.

N.S.
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ERIC

Aruitoxt provided by Eic:

First, the dropouts are =ore likely to report that there is not a good

.match between the course offerinzs and the.r own career objectives {34 percent

vs. 21 vercent). Second, dropouts are wore likely than non dropouts to

endorse, among their acadenmic concerus, the stateaent that there was not
enou;th help froam professors, tutors, OT other academic support services. The
third difference was the tendency of dropouts to report that the statement "1

was always worried about my writing” was true for them less often than those

‘'who-stayed.

The respondents were asked if they discussed their academic concerns with
orher freshmen, upperclassmen, faculty members, staff members in the academic
support office, and friends or family. The dropouts and non-dropouts were
aqually likely to have discussed their concerns with all of these groups
except for upperclassmen; dropouts talked with upperclassmen less.

Overall, dropoucs and non-dropouts repor?l fimilar social experience at
UMASS. The dropo;cs report that they engage in social activities on the
campus with the same frequency as non—drépouts. They spent similar azounts of
time oa campus doing things the same as non=-dropouts, similar amounts of time
sociallziag with other students, and have complaints similar to non-droupouts

about the social opportunities at MASS. Yet, the outcome of this process is

that dropouts feel that they have made fewer friends at UMASS than non-=

dropouts.

31

- 28 -



CHAPTER IV
SATISFACTION: A KEY ISSUE

Our yeneral model for analyzing the experiences of the freshman class
place: considerable emphasis on their reports of how satisfied they are.
Student .atis:actlon is a goal in and of itself for obvious reasons. It also
has future ramifications: dissatisfied students are more likely to leave
without completing a degree. Further, if substantial numbers of studencs are
dissatisfied, it can potentially be disturbing enough to put a daaper ‘on the
quality of the expgrience for other students. And, unhappy students are a
poor advertisemeu{ for futufe recruitment.

Dissatisfied students can identify for us where and what the difficulties
and trouble spots are in the University. The responses of very satisfied
studeats caan highliyht whac is good about the University. We can safely
assume that those rfactors which differ for satisfied and dissatisfied students:
are lmportant contributors to or outcomes of‘the quality of the experience
that students have at UMASS and, as. such, are worthy of careful attention.

very satisfied students were more likely to see an advisor during the

semester than somewhat satisfied and dissatisfied students. Wnile only 22

percent of very satisfied students never saw an advisor, around 40 percent of

somewhat satisfied and dissacisfiea students never sought or got advice.
During the first few weeks 45 percent of the very satisfiedigglgi felt

confused, while approximately one-fourth of the other students never

" experienced confusion. |

The very satisfied found most aspects of the University — course variety,

acadenic standards, social life, the convenience of the location, the academic

counseling, the financial aid, the interest of the faculty in students, the
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qualicy of {nstruction, and even the safety - to be better than thay had
expectad, Whnile dissatisfied students were rCore likely than satisfied
scudents to find =most things to be worse than they expected, they were
sarticularly disappointed with the student social life and the acadanic

counse! ing services.

Creater satisfaction is related to incre;sed use of academic support
services. The more satisfied students also reported that their contact with
academlc support made things easier, as did their contact with financial aid
aad the registrar.

Satlsfaction aiso clearly relates to academic experiences. The

dissatisfied were wost likely Co run into d.fficulties with the academic

orocess - to find that there was not a good match between their goals and the
courseé, that there was not enough acadenmic assistance, that they couldn't
enroll in the courses they needed, and that they had :rouble getting good
crades. fewer of the very satisfied experienced chesé difficulties and the
somewhat satisfled fell in between the other two gTroupS.

The groups did not differ in help-seeking behavior, except that the very

satisfied (66 percent) were strikingly more likely to discuss their nroblens

with a faculty member than either the somewhat satisfied (44 percenc) or the

\ dissatistied (37 percent).
Vary satisfied students showed only a few signs of having become more .
socially involved at the University - they were wmore likely than less/sgcis-
fied students to have attended a cultural eveant at GMASS (39 percent vs. 25
sercent of the ~somewhat gatisfied” and 30 percent of the “disgsatisiied”).
They were ;lso more likely to feel that they made a lot of good friends.- The
zrzoups did not differ in any other indicators of social conneccadnesé,

activity or satisfaction.
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Several gi the reasons given for coming tO {TlASS waere ciearly associated
with sazisfaction. Satisfaction is highly correlated with artending UHASS
because of its academic reputation, intending to pursue a specific course of
study, aud being attracted by the variety of kinds of students rather than for
practical reasons (proximity to horze, cost, or not getting into the college of -
their chulce).

It is important to umote that there were no demograshic differerices

between students of varying satisfaction levels. There was also no

relationship between reported life circumstances (e.g., living situazion,
emp loyment status, receiving financial aid) and level of satisfaction with
MASS. Very satisfled students, however, appeared to have an easier time then
somewhat satisfied ot dissatisfied students inchrating work and school, with
40 percent of very satisfied students reporting no interference of work with
school and onl}‘ahnu: 17 percent of both the somewhat satisfied and the
dissatisficd gr;aps of studengs reporting no incompatibility of work and
school Jdemands.

Yot sucprisiug, the more satisfied were more certain of their career
goals and wore likely to feel that they will complete a degree at UMASS.

Flnally, satisfaction shows a striking relationship to feeling that the
courses are of high quality. Fully 95 percent of very satisfied students
thiought that, overall their courses were excellent or good. That was true for
85 percent of somewhat satisfied students, but only for 59 pércent of
dissatisfied students. Further, among the dropouts, satisfaction is rélaggd
to dropping out for academic reasons (both problems and dissatisfactions) but

not to dropping out for personal or financial reasons.
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CHAPTER V

THE NONTRADITIONAL FRESIMAN

DOWHTOU! AND THE HARBOR CAMPUS: A DIFFERENT FRESHMAN' YEAR

Froshmen in the Center for Publiz and Communicy étudies program (CPCS)
differed from the students enrolled in the Colleges located at the dHarbor
Caapus in several significant ways. The most importaﬁt of these is that they
were considerably older. Over 81 percent of the CPCS respondents were over
age 24, while only 17 percent of Harbor Campus freshmen were over 24 years
old. As a consequence, CPCS students differed from students enrolled at the
Rarbor Campus in several life statuses thch are age related —— they were less
likely to live wirh their parents, were more likely to be or have been
parried, and were morxe likely to have childreq. They were also mostly women
(84 percent). 1ot surprisingly, they, much more than students at the Harbor
Campus, found that the demands of their family ¢onflicted a lot with the
demands ot school during their first semester at mMASS. Similarly, they were
considerubl; nore likely than Harbor Campus stddencs to feel that the
childcare services available at UMASS made their first semester easier. The
reaction and support of family and friends was seen by CPCS students as more
important to adjustment at UMASS than ﬁy the Harbor Campus students. |

It is also noteworthy that CPCS students reported a lower educational
attainment of both their mothers and fathers than do Harbqr Campus students.

This, in combination with the fact that more minority students attend CPCS,

* suggests that these students are non-traditional in more respects than age and

that UMASS is indeed serving a special population in its Downtown Canpus

program.
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CPCS students appear to be more focused. They came to IMASS because of
the CPCS prograz (73 percent) and they were less likely thaa Harbor Campus
students co mention the cost of college (72 percent Vs 84 percent) or the
closensss of the school to hoce or work (53 percent vs 72 percent) as factors
{n the=ic choice of school. 1Hore CPCS than Harbor Campus students applied in
July or later.

ln conjunction with being more focused, CPCS students are zore certain
that they will finish a degree at UMASS (60 percent vs 39 percent). They
seemed disinterested in the non-academic aspects of UMASS. They were less
conéerned about the colliege social 1ife and were less involved in
extracurricular activities. They looked outside the University setting. for
their social ties, yet they used fellow students for {nformation at least as
much as Harbor Campus students and, in fact, were more likely than Harbor
Campus students to discuss academic problems with other freshmen (90 percent
vs_?O percent). They spent less time socializing off campus with other
students than do Harbor Campus students (3 hours per week versus 6 hours) and
lesn time on campus in general (10 hours versus 19 hours).

While the majority of the differences in reported experiences and
expectations of CPCS and Harbor Campus students are age-related, a few
differences em;rged which seem to be attributable to the special charac-
teristics of the CPCS program and to its location in the downtown campus
building. For example, CPCS students were less likely to see the bookstore
and the parking arrangements as facilities which affected their experiance (84
percent and 44 percent respectively said that these facilities had “no impact”
on them). And, they noted that the safety on campus is generally worse than
they had expected (1l percent vs. 4 percent). Location nay affect CPCS

students ia nore subtle ways. Like older students in general, they had less
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frequent contact with financial aid, with the registrar, with the tealth
Cenczer nnd with academic support services. However, CPC3 stuaencs reported
contact with the Office of Career Services with greater frequency than Hardbor
Camzus -rudents (20 percent versus 9 percent). = They were also significantly
more likely to have found that service to be helpful (71 percent VEr3us 6
perc?nc).*

Becanse of the nature of the program, CPCS students took fewer courses,
(a mean of 3.1 as opposed to 3.8), took more of them in the evening (1.4
versus 0.4) and worked at a job on average more hours per week than do Harbor
Cazpus students (36 hours versus 22 hours). They also spent less time doing
homework.

Another difference between students in the two colleges is that CPCS
students felt genurally'more confused at the beginning of the semester. Only
21 percent of Harbor Cawpus freshmen ijndicated that they often or sémecimes
lacked essential intormation, as opposed to 42 perceat of CPCS stutlents.
Alchough they wetre just as likely as Harbor Campus students to attend an
orientarion (“pre-ussessment ") they were less likely to hear about specific
courses they should take, the freshman academic requirements, and the
schedules and deadlines of the University. They were also not as likely as
Harbor Campus students to feel that the orientation experience was helpful.
This problem 1is affirmed by our case studies which point to serious
deficiencies both in the presentations -and materials used at C2CS (especially
the “Red Book").

CPCS students did not tend to meet with an advisor before registration in
the fall, but they made up for the lack of contact by being more likely than
* The nuaber of freshmen who used Career Services and rated its helpfulness

was very small, and these results may, therefore, be statistically
unstable.
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Harbor Canpus students to meet with an academic;advisor later in the semester
(54 percent vs 34 percent). So, 66 perceac of ?PCS sctudants net with an
advisor at least once in the fall semester. D@ring the semester, CPCS
students perceived a relative lack of clarity %n the academic requirements.
31 percent of CPCS students compared to 19 peréent of Harbor Campus students
said they never had a sense of how well tﬁey wé?e doing. Similarly, more C2CS
students (40 percent) than Harbor Campus stude?:s (18 percent) felt that the
course requirements were not clear. Hore CPC§ students (48 percent vs. 33
percent) than Hafbor Campus g¢tudents tended té be worried about their writing
durin;; the semester. j

This configuratinon of findings sugges:s{ghat CPCS studeats, because of
their non-traditiounal backgrounds, were eithér less able to read the cues 1ﬁ
the college setting or were more anxious abdut performance. Alternatively,

one could conclude that the CPCS progranc is relatively ambiguous and not fully

respoansive to these specific needs of its students.

MINORLITY STUDENTS AT UMASS/BOSTON

!
.
’

1]
As with its commitment fo the nonécraditianal,student, the administration

of UMASS has expressed a strong suppdft for affirmative action in recruiting

boﬁh minority employees and s:udepfg. We did not attempt to ask any specific
questions about discriminacion,‘faciliciés or activities specially designated
for minority students; oT other qﬁescions that would directly tap the minoricy
student experience. Rather, we examine the quality of the minority student's
1ife at UMASS by comparing their responses with those of non-ninority
frestmen. The assumpticn is that if there are no differences in satisfaction,

drop out rates, use of services and facilities, and other indicators of social

_and academic commitment, that the University is effectively meeting whatever

special needs these students have,
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0f the students interviewed in this study; 24 percent belénged to
minority groups. Of these 13 perceacr wers Blacks, 5 p%rcen: were a&sians, 3
perceni were Hispanicland 2 percent were native Amerifans. Alnost one fifth
(18 percent) of the minority studerts dropped out, but as roted in Chapter
III, this rate was no higher than for the Qopulation as a whole.l The C;llege
of Publi: and Coumunity Services attracts a higher percentage of UMASS's
migg}ity freshmen. Twentiv-two percent of minority students were in CECS whi
the cocresponding figure for white students is 12 pefcent.

ovec two-thirds (69 percert) of the minority students were female.
Althoush female stwlents outnumber males in both groups, the relative

jobalance amony white sc%dents is less (58 percent female). Also, mincrity

students tended to he older, with a mean &age of 25, as compared to a mean ag

of 22 fur white students. Consistent with the observed age difference, w ¢
minority students (37 percent) were married than white students (14

percant). Two-thirds (67 percent) of the married minority students had

.chitdren, whereas only slightly more than half (53 percent) of the married

white students had children. Half of the minority students with children w
single parents whereas onlv 22 percent of the white students'with children
described themselves as single parents.

o statistically significant difference is observed in family socio=
economic status. The overwhelming majority of the students in both group3
described their family background as reaSOnably-comfortable (45 perceut of
blacks and 51 percent whites).* 1In éerms of parental education, m?;c minol
students rgported that their parents had only some high school while the

majority of white students said their parents have coampleted high school.

* Thig distribution is affected by the high proportion of foreign-born
minbrity students, who typically come from middle or upper class famil

-7 -
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Among the major issues addressed by this study is the extz2nt ¢ support
provided to freshmen students by various university services. In general,
mi;oricy students utilized the servi;es and support systems available in the
University at the same rate as white students. Although minorities attended
orientation less frequently than whites (70 percent vs. 82 éercent), the
pefcencane of minorities who reported problems with orientation is not
éignificantly higher than white scﬁdents (9 percent vs. 6 parcent) hinoricy
students were just as likely to have seen an advisor, sought end received
information from Qarious sources such as other students, fac#lty and the
University bureaucracy.

Minority students reported éeeki;g and obtaining hélp from such support
services as personial counseling, freshmen studies, academic support, etc.,
with the same duyrer of frequency as whire students. In general, their degree
of satisfactlon with service was the same, but Ainority students were nore
likely to report Liat they wére helped by the financial aid office. Of those
who sought financ:ial assistance, 47 percent of minority scﬁdents conpared to
28 percent of white students said they found dealing with the financial aid
ofrice mddeltheir life easier. Forty-two percent of minority students

. comparad to 30 ﬁercent of white students receive financial a;d that covers all
of tuitiomn. |

Overall.evalqations oflghe gemester's academic exgeriénces sﬂowed lictleb
divergence between minoricy éﬁg white student3. Minority students gave the
University the same<overall favorable rating as white students in sucﬁ areas
as'dualicy of instruétion, interest of faculty in students and availability of ‘
courses. Although more minority students reported having academiﬁ'probléms

thaa white students, (31 percent vs 19 percent) they reported a higher degree

-
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of satisfaction with academic counseling and support services (36 percent Vs
23 parcent). :
| Even though minorities spent the saze amount of time socializiag on
cahpus, and engaging in University activities their rating of the social life
in the lnlversity Qas more favorable than the white students. OCnly 12 percent.
of the ulnority students reported that they found the social life in th;
University to be worse than they expected. The corresponding figure for white
students is 33.3 percent. ‘ |
gverall, there is an indication that ainorities are slightly ﬁore
satistied than white students with the University. A careful analysis of the |
data suggest that the University 1is perceived more favorably by minority
students in such critical areas as counseling, financial aid and'social life
while there is virtually no difference‘in the evaluation of courses,
professobs,_:utors, etc. There is a strong indication that the initial
posiﬁive experience of minority students has increased the likelihood that
they will be able to complete their course of study at (2ASS. By a wide
margin (5i.6 percent VvsS. 37.6 perceant), minority students were more likely
than non-minority to“pay that it is very likely that they will complete a

degrse at UMASS.

.t
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CHAPTER VI

STUDENT CASE STUDIES

THE SAU(~¢[ED STUDENT AT UMASS

Name: saria Madio
Age: 19
Race: Uhite

Employaent: Unemploycd
Education: Suburban high school

Protesslonal Studies

Maria Madio came to UMASS directly from a South Shore suburban high
school. She plans to be a.dqctor and is currently majoring in biology.

Unlike many UIASS students, ‘Maria comes from an upper middle class
professtoral famlly with a long tradition of collegé education. Her father,
who Ls a physiclan, was a major influence in her decision to go to college.
Alchough she naver doubted the need for college; Maria was cautious ﬁbouc
plannihg nher education. With the help of her fathez and guidance counselor,
Maria began applying to carefully selected schools with medical schools or
good pre-med programs -around New Eagland in the spring of her senior .year.
Even though she had excellent grades and the financial resources, she was
rejected by man; of the colleges. Unéble to get into any of her preferred
schools, Maria decided to come Lo M1ASS to spend two years taking electives
and core requirements in‘preparatibn for :ﬁansferringf She 1is héping.to
transfer to Tufts University by the end of'her saph&more year, She said her

father, an alumni of Tufts, is diligently working to secure a place for her.
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‘faria's transition from high schooi to collezge was relaciveiy smooéhﬁand
her adjustment CoO [MASS has been largely successful. She was helped a great
deal by friends and acquaintances from high school attending UMASS. llaria did
not know what to expect in'college except that it would be harder than high
school. She also suspected college would be large and.impersonal. She said
both ot her suspicions were soon confirmed by her first few days in the

school.

-
-

Maria had some problems dhring registration. Because she was unable to
attend the orieantation session due to conflicting work schedules, ilaria
depended mostly on the registracién office for advice and information.
Alchough the registration office has an inforuation desk to assist studenté,
she said they “"weve of no help-at all.” The information desks are often run
by other students who are uninformed about registration procedures. Accerding
to Maria, the regular workerg at the registration office also. lacked complete
information. “They often answer part of your question and cend you over to
others™. 'Asidp from the lack of "information, Maria said, she was bothe;éd by
the attitude of the workers. She said, “they seem not to want tO help anybody
at all and seeu jrritated whenever asked for assistaance.” She felt the school
should change this image.

Aside from her problem with regist;;tion, Maria's f%rsc few weeks at
(21ASS went smoothly. She was able to pick up all the courses she wanted. Her
orofessors were "accessible and helpful”, while fellow students were "nice and‘
friendly.”

Overall, Maria's first yeaf at UMASS was a succesS. She has managed to

get excellent grades. She has gotten tO know a few professors personally and

has established close friendships with a few of her classwmates.

44
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Although Maria feels that there is no rezl social 1{fe in a comtuter
school, she admits that she has met a lot of people and spends “"hours™ sitting
down and talking in the cafeterias. Maria has neaver participated in any .
formal activities or attended any School events. She surmed up her social
1ife at school by saying "the nature of the school makes it harder to feel
like a commuaity.”

Maria has firm career goals and believes that she has the acadealc
ability and the financial resources to realize them. Although initially
disappointed about not getting incg}Tufts, ﬂaria said that she has regained
her self-confidence and enthusiasm. Her successful year at UMASS has
reinforced her «d-tecmination. _Overall, she is pleased with UMASS; despite its
image as a “public unlversity”, Maria feels, UMASS is a “fespectable
institution with rljorous academic standards.” She praises her instructors as
coupetent and devated to their students and believes that the class mate;ial
is comparable to Roston University and Northeasterm.

| Maria has Lo suggestions. First, she wants UMASS to work on its
imazge. She feels the school would be able to attract "a better quality of
studencs” by launching an aggressive public campaign in area higﬁ schools.
The University has to convince students and parents that it has excellent
faculty and facilities in the school. Maria says, "A lot of people do not
know about UMASS standards and don't even consider it an alternative.”
Secondly, she would like better maintenance of University facilities. For
example, she said that malfunctioning elevators, leaking roofs and burned out

bulbs should be repaired more qhickly and that the University could label its

buildings, and organize directories and roon -numbers more appropriately.
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Naze: Sarah Smith

Aze: 19 . . ’
Race: Wnite

E:ploymgnc: Full time

Educat ion: Boston Public High School

College of Liberal Arts

Sarah came to UMASS from one of the largest and least well thought of_
public high schools in Boston. She works full time in an Allston food store.

Sarah graduated last year and had plannéd to work for a "couple of years”
before going to. college. However, she was forced to change her planms and
enroll at UMASS this year‘due to unuSuél family circumscances; As part of her
parent's divorce settlement, Sarah’'s father has to pay child suppérc while nis
£wo Fhildren are in school. Sarah was advisad by the lamily lawyer agf/hgyff’"
mother to remain in school as long as she can SO thar the:support from her
£fsther would be maincained.

'hen she first agreed to the idea of going to co. eie, she applied to a
vzricety of colleges around Bostom, including Bocton University, Bostoﬁ
Collige, Northeastern and UMASS. She wasg 1ccépced by .l of then, but chose
rMaSs for financial reasons. She feels that Tik. .- prpviding a comparable
educatina for a fraction of the cost of the private jnstitucions. Although
Sarah was pressured to go €O school, she doesu’t regret her past year's
experience at UMASS. In retrospect, she feels that ste has gained a great
deal.

Unlike many of her fellow students, Sarah was alveady well acquainted
with college when she first came to UMASS. As a senior in n=gh school, Sarah
participated in Yortheastern's Pre-College Progral taking four college level

courses. Sarah faced no real problem in the initizl first few veers at
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MASS. Her registration weat smoothly and she was able to get into all the
courses she wanted. Although hwer goals for rezistration were oet, Sarah
observgd certain-problems with the registration process; First, the
orientation session was too crowded. There w2re too many people in one room
and it was difficult to hear the speaker. She said that, except for a few
students who sat in the first few rows, nobody was able to hear anything. She
suggested that students be divided into smaller groups in the future. She
also has noticed the delay and long lines created by problens unrelated to
i
jmmediate registration tasks, such as financial aid issues. She feels that
problems sucﬁlas financial aid should be resolved prior to registration.

In che first semester Sarah took four courses. She enjoyed all of thﬁm
and felt that the ﬁrofessors were good. 1In fact, she rated the UMASS |
professors better than Northeastern's. At first she was intinidated by thé
older students. Hhe said she avoided participation in class fearing that éhe
older students mipht think of her as "silly or immature”., However, she was
able to (arcons this fear and says that later in the semester she came to see
the bhenefit »f laving these older students. Now, she says “"they have a sense
of humor and are fun E% e wigh”.

Because uof the lack of time, Sarah‘said she has had no opportunity to
particlpate in ary soeial az.ivity in school. She is in school from 8:30 am
to 1:0C p.m. She e 53 directly to her 38 hour a week job. Except for an
hour lunch bfeak, all her time ie spent on campus in class. Sarah seemed
dissatisfied with such a tight schedule. She regrets the fact that she has
made no friends at UMASS and "never even had the chance to visit the

library.” Aside from her tight schedule, her social life in the school is

\.f:*itraced by the fact that she couldn't get into the pub, where she says "the
N



Sarah is uncertain abbut a career choice. She is leaning towards "fine
ar=s"” but is concerned about “practicality”. She feels that she should rmalke a
firm car-er decision by her junior year.

Alchough Sarah thinks highly of WMASS, $he is planning to transfer to
Yellasley College in her junior year. She feels that her chances of landing a
good job and getting into a professional school would be enhanced by '
graduating from a "good name college”. She said that she is planning this
knowing full well that Wellesley is not going to offer her much more than
UMASS but "that it is all a matter pf image. I went to the Boston school
system and if I graduate froa a state college it would be difficult to get

where [ want to go'.

Name: Greg Warciner
Age: 21
Pace: Wnite

Eap loyment: National Cuard
Education: Suhurban high school

College of Liberal Arts, droupout

Creg Warriner, who describes himself as »middle-middle class”, came to
UlASS from a South Shore comnmunity. After graduating from the local high
school, Creg worked as & clerk for a year at an insurance company. He then
speat six months in a Texas training camp as a member of the National Guard
before enrolling in UMASS. After an unsatisfying semester at MASS, Greg
dropped out, and is now preparing to transfer to Bridgewater State College.

Greg consulted no one except his father about his decision to go to
college. Due to the :vo-year‘gap between high school and college, Greg did

not have the benefit of advice from his guidance counselor or teachers.

I
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Howaver, Greg feels that nis father is in the best posizion to offer guidance
beczuse of hié 20 years of experience as a conputer programmer.

Gres's decision to go to college was influenced by nis desire to become a
co=put~r programmer like his father and the attractive financial inceﬁtives

oifarel by the National Guard. His full educational expensas are paid by the

Natioual Guard and he is assured a prog?gmmer's position‘in the Guard upon
cozoletiou of his degree. -

Crey applied to UMASS and Bridgewater State College in February 1982. He
was accepted by both and chose UMASS primarily because of its proximity to his
parants' home whelre he lives.

His dissatltiction with the University started in the first few weeks of
the First semestec. Cecause of an overlap of his m;litary training period and
school npening, lireg started at G{ASS in late September, missing both the
oriesntation and the formal registration period. - He said he'felt confused and
frustrated; he did not know what courses to take and generally “how to go
about it all.” ‘lu repeated efforts to obtain help from the registration
office was frutitless. Although he eventually managed to registér and get all
the courses he waated, this experience left him bitter and disappointed. He
said, "Initially I blamed myself, I thought it was all my mistake, but after a
while, I realized that this place is not for me. It's too big and
impersonal. I don't want to spend & years here”.

Although he was disappointed with the University, Greg decided.to
wirhdraw primarily because UMASS lacks a computer science program. Greg
encered UMASS with the hope that he would major in computer science. HRowever,
he discovered by the end of the semester tﬁat UMASS didn't have a computer

sciance department and didn't offer a major in the field. Rather, the

co—puter sclience courses are under the mathematics department and can only bde
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taken as a ninor with another‘field as a major. Greg said he was{s:arcled by
the fact that “such a big university would have no computa:r sciance program in
this day and age"”. He soon decided to transfer to Bridgewater State College
wﬁich has a full computer science najoc.

The second area of dissatisfaction for Greg was the lack of soclal life
in the school. Despite his efforts to become active in the WMASS community-=-
he joined the Chess Club, History Club and Science Fiction Club--he found no
satisfying social life. He had difficulty meeting people and establishing
friendships. He feels that the Bridgewater campus will provide him with a
better social atmosphere. He plans to live on campus in a fraternity house
which he feels would satisfiy his desire to have “"memorable college years.”

In addition to the lack of preferred program and absence of social life,
Creg's decision to transfer is very much influenced by the poor image of
UMASS. He stated that UMASS suffers from a bad image‘and lacks prestige and
confided that his friends Ctease hinm about the fact that he goes to "Z00
MASS”. Although Greg.admlts that UMASS doesn't deserve its reputation, he
says the image problem is really serious. He said "people th;nk ﬁhis'place is
£alling apart both physically and in its academic standing.” Oregg believes |
that Rridgewater State College has a better reputation academically than the

University of Magssachusetts.
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s
vaze: John Béilevue
rJe: 42
l.ace: White
Zaployment: Graphic Designer

Tducation: High School

CPCS, dropout

John Bellevue is a 42 year old graphic designer for a Boston area
tewspapar. He came to CPCS after 10 years of experience iu graphic design
with the primary goal of eahancing his career. Although he has a great deal .
of experlience anml Ls considered competent in his work, he hasn't been able to
1and an interestiny and responsible job. He suspects his lack of “paper”
(degree) was the sujor reason for denial of promotions and other
opportunities.

‘Desplte the fact that John is an intelligent and mature maa, his decision
about college snems to have been made without serious thought. qe appplied to-
ceCsS in late Aupnst and sought admission at ac otkar school. He consulted
snly one person, a CPCS graduate, about his>decision. His choice of CPCS
seecs to be based only on thé experience of his one contact from CPCS and some
vague assumptions that they would take life experience as credits. When I
asked about how the CPCS curriculum (vhich is heavily oriented towards human

services) would f£it with graphic design, John's replied that he needed a
degree - any degree.

John stated that his initial expectations about college were based on his
friend's advice. The friend described "Coll-.ge III” as tasy, flexible and
acco=modating. iz also told Johtn that there is a great deal of support,
variad programs al. available, and 2 generally "independent off-campus typé of

lear=iag” was pt~«;.ent. Contrary to his friend's description, what John
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sarceived in his ﬁ%rst few days was total cénfusion. He was particularly
sitter about the orisntation experience which he says failed to operationalize
-he conanpt of competence and assaessment. The orientation staff kept
rapeating the need to be self-motivataed whnile the "Red Book” designed to
accompany the oriehtation session was confusing and useless to him.

John registered for and regularly at;ended three evening courses. Even
taough he enjoyed the content, he didn't know how they £it with his overall
educational strategy. Repeated questions to professors and fellow students
asouf the relevance of these courses to his competency were not answered.
sverybody told him that he has to organize his work‘as it fits his needs. In

_class he often found discussions uastimulating, attendance sporadic and .
srofessors digsintecested. He said, "you really have te probe them to get any
2nswers about anything”. John also said that his fellow students were all
confused and didn’t know what they were doing. Althougﬁ the bureaucracy tried
ro he nelpful, it was not. “Three secretaries would tell you three different
cthings™. Simple information such as classroom numbérs, professor’'s offices
and dupartment locations were hard to uncover.

uverall, John was very disappointed with his experience at CPCS. He felt
“duab”, and incapaﬁle, and his frustration finally led to his withd?awal. 3=
{s convinced that CPCS is not for him: “There is no roon for people who want
+5 learn”. He said the motto of many of the studentskseems to be "just get
-he degree as fast as you can and get out.” John admits that he didn't plan
nis education carefully. BoweQer, he éays many of the problems he encountered
care the failure of the college to implement the CPCS concept rather than his
swn shortcomings. He feels the college could improve its program by .
:larifying the goals and clearly delineating the students' responsibility.

“The college proulses too ouch and leaves the studeat to niaself,” he said.
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Despite his experience with CPCS, John is scill determined to get a
collage degree. He was accepte. by the.lMassachusetts College of Art and will
stars in September, 1983. He believes his educatica at MASS ART would be
-alevanl to his career in graphic arts. His employeﬁf, who didn't have any
encour-y;lug words for his CPCS venture, have now chaunged tneir oinds and are
~illiny to help him financially and accommodate his time demands.

Juhn has the following suggestiohs for CPCS: (1) structure the
orogram; (2) attract better quality of students; (3) clarify ard sicplify

the progrnﬁ; and (4) broaden the program to accommodate people who have career

objectives other than human services.
C2CS STUNENTS ATl UMASS

Vame: Judith Lvonsg

Age: 29

Race: Wiire

Zaployment: Noue

Zducation: Hiph school,.out of state

Reygistered at CPCS

Judith Lyons came to CPCS from three years of work experience as a
community organizer ia a CAP agency; which was her only career related
experience, post high schgol. She reparted that she was very sick when she
got out of high schooi and was unemployable for several years. She then had .
daughter who_is now six, and did not start working until her child was «ld
eanough to go to day care. She is a single parent.

‘Her major motive in applying to college was her belief that her job was
zoing to disappear because of Reagan's economic cuts. She did not feel that

sae could get a coamparable job that would be both dnteresting and provide

support for herself and her chiide When she first decided to go to collége,

-
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Although sha is highliy motivaced and determnaed, bher adjustzent O CPCs
has not been withou: problemsfj

Whea I first came her~ I was :otally'losc. It helped that people were my
age, bt it was a whole different systez nd 1 couldn't understand it. -

The Red Book™ lists 2ll of the compe .encies and tells you about then but
it doesn't help you vy explaining how to cet them. Our initial assessment
was very confusing. Treve was too much ....ormation and too little

depth. Some professors from the Center would get un and say: 1 don'c

have time to tell you much about the Center, but 1:r me tell you a little
bit. And what he said was often confusing. ’

Judlth repeatedly remarked on the difficulty of getting informafién about
requirements, about when courses would be offered, and the "inside dope™ on
how to make:it through C£CS.

Judltﬁ felt that her coping with the confgsion was helped by her advisor,
who was ' "very knnwtgdgable and always pushed me to discuss myself, what I -
wanted, and how 1 Eould get there.” She commented that her advisor nmade
ngustmeﬁt cé taking the initial competencies much easier by not simply
turning work back and teLliné her to do it over again, but by providing her
with detailad ferlback on whafiwaé strong and what was weak and requiring her
to ced s> some tasks. .ED,addition, her advisor was willing to give her ;craighc

iaformation about the bharacteristics of other advisors in the school = who

wae hard, who was more easily available, who was stimulating == inforwhtion
\ .

whiéh enabled her to make good choices about oqher advisors as she expanded-
her contacis with the p:ofessoré. Judith also felr that it helped to take a
balance of compecencieé during the first semester, some Of which were easy for
her, so she could do them ﬁuickly {such as éng on co@munity organizing which y
was what she did in ner previous jé£) and some of wh%ch wére in her
academically weak.areas. She alsc felt that it hélpe§ a great deal kg\be on
the éaqpﬁs a lot, to go to all of her classes, Lo kéep in :nucﬁ with the>

teachers, and to try and broaden che number of advisors and professérs with

whoa she had contact[
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\uiich gave exaxmples of s;udents whuse adjustment was nore difficult.
She‘qo:zeqted théf wany péople that She knew wereﬁgéry &isappoin;ed with their
zs3assaent advisors and did not get the "inside dope” from them that she had
raceived. She pointed out thatlher age made adjustment easier and that the
school is hosc confusing for the small number of younger studeants. For
example, she described one 19 year old person who transferred froa Boston
State:

"1 didn't think she would survive because it was so hard for her to

participate in classes.” We would all refer to our previous experiences

to {llustrate our point and she didn't have any”.

She also commented that:

"Some people just get lost here. There are people who need more

handholding than CPCS provides. Soume of them stay around here for years

taking only one or two competencies a semester. They don't seem to know
how to meet the professors and make contacts”.

She also indicated-that many of the people who did hang around for years
were perhaps less highly potivated than someone like herself.

A final point was that she had had some "wonderful professors” inm the
sirst semester. She particularly praised a professor in her writing course.
She sald ;l'm still not a great writer, but I always feel that 1 can go back
tJ her for héip if I'm wérking on a paper in some other course and have a
nidck on it”.

Judith had two sources of problems, some of which did not clearly emerge
. u=til the secénd semester, some of which were {xazediately apparent during the

Zirst secester. The first area has to do with child care arrangéments. “When

s=a started last semester, she had a part-time job and took a lot of aftermoon

c.asses. She found that 1% was exhausting to play all of these roles. ihis |
semestar she has stopped working and has tried to take mos;‘of her classes in

--a morning so she can be home when her daughter comes home rrom school.

Kevefthelessf she has had problems with. child care and is particularly

‘s
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/
jrritazed that despite the large nuzber of students with children vacation-

waelks at [MASS do not coincide with school vacation weeks.

| Nexélsemester, however, her life will be even more dirsficult ancé she ise
already rather anxious about i;. Mos; of the core requjred courses in her
nmajor area will be held in the evening. She is not quite sure what she 1is
going to do but éhé thinks she may try getting a job in the morning, stay with
her daughter in the afternoon, and get a babysitter paid for with the salary,
~o attend cla#ses at night. She again expressed some irritation at this
scheduling practice, feeling that there should be more flexibility for people
who have multiple obligations. She pointed out that this conflict for her was
a preventable cne. There is an informal policy inlthis Centar of scheduling
core courses in the evening during the fall semester and in the day during the
spring semester. llowever, since this is not written down anywhere, Judith di?
not find out abont (t until she was already into this semester. If she had
known, she would have taken many of those core competencies this semester and
had more flexintlity with her schedule.

The second area of frustration for Judith is the difficulty she has had
getting adequate advice for choosing a major and understanding how to complete
requirements for a bachelor's degree. .She pointed out that the written
materials passed out by the school are very clear oa how one can receive a
certificate from one of the various centers. However; she stated that they do
not explain clearly what the requirements are for éetting a bachelor's
degree. She indicated that the materials that we;e passed out during
orientation did not adequately explain the elective system, and that she did
not find out about the full nature of the distribution requirements until the

niddle of second semester. She feels she would have taken somewhat di“ferent

sets of courses had she known.
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Judith described what happened to her when she began to e:xplore various
majors:

Again T felt completely lost. I couldn't find anybody to talx to. [In
both centers] I tried to make appointments with the professors that people
told me I should see. But I would call and come and they were never there
and they would never call me back. The professors {in one program] were
mors confusing than the “Red Book”. I couldn't figure out what 1 was
supposed to take to major. When you find out what you want to do you
should be able to go to someone who can tell you what to do, how to do it,
aud what kind of a job I could get with a degree in tnat area. I never
found a professor who could tell me that. But I stumbled on a very
kauwledgable person who helped ze out: the department secretary. She
knew all about the requirements and she knew all about what kinds of jobs
people had been getting. She was the only person that I relied upon for
straight information.

Judith pointed out that her carear counselling needs were prooably
different than the average CPCS student. Most CPCS students come in and get a
degree in an area in which they are already working. Thus, they understand
the oppottunity and career structure associated with their degree, and are
very likely to be going back to an existing job for a promotion. Because
Judich wanted to try something completely different, she did not have this
background or set of experiences, but felt that there was nobody in the
departments she had contacted who was available or able to provide that

A
jnformation. “Eventually 1 had to figure it out on my own, OT by talking to
students.”

Despite these problexs, Judith is enthusiastic about the quality of the
courses that she has taken, what she is learning from then, and the way she
feels she is being prepared for future e loyment in her new area of choice.
She does not_ perceive any barriers to completing her degree in the two and a
half years she has planned. She has found the social life here pleasant,
although most of her friends are those she Has had before she came here. She
spends most of her days from about 9:00 until 2:30 on the campus, and spends

most of her evenings with her previous friends and her child. She seens

entirely satisfied with this. She has recommended C?CS to other friends and

\
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has in facc persuaded one of her clese friends to en:ol%/hext senestar.
Judith's basic advice to other students would be to be assertive, to keep
makiné contact with the professors, aad to makae sure that you keep on a
schedule which permits you to maintain contact with the peopl: as well as the
officiil requiraments. 1In addition,lsne reconnends that studen”s use every

means to obtain information about informal policies and requirements which are

not clearly sﬁecifiedl ‘She suggests that 1) CPCS reurite existing orientation

and requirement isaterials so that they would be up to date and clear, cover
some of the informal policies, and ensure that students have better warning
about courses that perhaps will not be offered when people thought they would
be and 2) CPCS shnuld try and provide better drop-in child care to correspond

with the needs ot the many working single parents.

Naoe: Sharon VUright
Age: 25
Race: Wwhite

Emp loymueat: State Employee, full-time
Educatinn: 1 yr Community College

Enrolled at CPCS

Sharon Wright currently works as an aide in a state health institution.
She came to CPCS with a full year's credit from two local community

colleges. However, she is enrolled as a freshman without any of her credit

transfers.

Her zain reason in going t¢ college is career mobility. She feels she

‘has a lot of experience but lacks only a college digree. She believes she

will get an interesting and responsible job as soon as she receives har

diploma. ’
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Sharon was encouraged to go to college by her supervisor (who also
obtained a degree at/CPCS). Her boyfriend has provided emozional and
financial encouragemenc for Sharon's continuing education. She seems to be
very pleased by the fact that she is attending college and doing tha required
work. Ghe has no doubt that she‘has made the right decision andbsees no |
worthwhlle alternmative to attending scﬁool.

Sharon first applied to cpcS in July 1982 and was acceptad in aild-
AugustL Tuition at UMASS is paid by the Commonwealth for State employées, S0
Sharoa dild not consider other schools. A;ide from financial factors, her
decision to come CoO MIASS was influenced by the innovative and flexible
program of the cvCS. The diversity of the student body and thu: liheral .
reputation of College LII have also attracted Sharon's ac:gntion.

Sharon stated that initially she had high expectatio;; about éollege and
falt enhanced selt-esteem. Even though tha concepts and procedures of Cclleze
I11 are confusing, Sharon had little problem adjusting. Her supervisor, who
attended CPCS, was "a gfeat help” in oriénting her to the ways of College
II(. 5he was lucky enough to be assigned a student advisor who was
“{ndlspensable” in the orientation period.

Although Sharom has experienced little difficulty'in learning her way

around the University, she adoits that CPCS could be bewildering for new

_students. She emphasized the inaccessibility of faéﬁlty and the

" incomprehensibility of the "Red Book,” which she described as totally

useless. She was also disturbed by the inability of the professors to clearly
explain the nature of the program and to describe the work required.

Sharon took two classes in her first semester: “Reasoning for ioral
Issues" and an assessment class. She did not like the Moral Issues course.
She found it boring aund felt that the professor did not have "an appealing
style”. She felt the assessment class was taught useful information on how to

by
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get competencies. "Her description of the two classes {ndicates that Sharon
prefers the non-structured courses toO the regular courses and feels that she
could de better and learn more by independant work.

Sharoa feels very comfortable with and enjoyvs the diversity of the
studént budf. She feels comraderie with fellow s;udents. She used terms such
as "we are in the samne boat™ and “most of them work like me”. She
particularly enjoys the older students because "they have so Tuch to say about

)
their life experience”.

Shuron seems particularly skilled at using the various support systecs
avgileble at the Uuiversity. She has had no problem with the bureaucracy and
rez:ised‘general antisfaction with registration and orientation. With the
help of her bous and student advisor, St.ron was able to successfully register
and oriant herself with no confusion or disappointment.

\Qverall,lsh;(un is very pleased with her education at CPCS-so much so
that she has alrzady convinced a coworker to enrcll in the fall. She is -

“advising her frlund to keep an open mind, make use of fellow students' advice
and "ask uas many qUestions as you have.” Sharon believes that much of the
confusion at CPCS results from students' unwillingness to a;k questions for
fear of looking “dumb”.

Sharon is naking a conscious_efforc to avoid friendships and generally
keeps to herself. She confided tha:.she has alcohol problems, which, she
feels, are aggravated by participating in activities. She believes she can
stay calm and sober by avoiding people. Besides, her work schedule leaves '\
Sharon hardly any tiﬁe to socialize.

Sharon deedided to become a clinical psychologist. Her decision is
derived from her strong desire to counsei for drug and alcohol abusers. 4As a
reforred alcoholic, Sharon feels strongly about alcohol abuse and is coumicced;
to the eradication of this "social illness”. She believes her education at

61

- €0 -



438 is preparing her for this career. She appreciates the flexibility of

(4]

%2 prograa which 1s affording her the opportunity of working full tize and
aaraing a degree. Despite the absence of classroom learaing, Sharon feels
t=at she is learniag a greal deal. She repeatedly made favorable comparisons
yetween her education at IMASS and more expensive schools such as MNortheastern
aad Zosrton University.

Sharon is presently earaning §150 a week. She plams to work in the sace
scsitlon for the next two years while she completes her education at CPCS.
Saa hopes to obtain a professional counseling position as soon as she
graduates.

Shareon seems entitrely sacisfied with UMASS. Her only complaint is that
r=e Park Square Campus lacks a bookstore. She also stated that UMASS should
<nrk oa its image and establish itself as a more respeqted institution in the

aTa2a. : -

—~uaf MINORITY STUDENT EXPERIENCE AT UMASS

Name !l Linda Laurie >~
Ase: 18
Face: Black

Zuiployment: Full-time, food service
Zducation: Boston High School

College I, dropout

Linda Laurie came to UMASS after her graduation from a Boston nigh school
i~ September 1982. She lives iquorchester with her pareats. She dropped out
of TMASS just before the end of the first semesterl. She is now working

zylltime at a fast food establishment in Cambridge.
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Linda's decision to go to college was influienced by her strong desire to
become a nurse. Linda said, "1 alwayé wanted to be a nurse, since I was a
1ittle kid.” She seems to have thought seriously about the idea of goiag to
colleye from the start of her senior year in high school. Sne consulted wi:ﬁ
‘her pareats, friends, high school teachers and guidance counselors about her
decision. They all were encouraging and supportive, especially her parents
who promised to make financial conctributioas. ’

Linda first applied to colleye in February 1982. She applied to UMASS
and Northeastern University and was accepted by both. Cost and location
influenced her decision to attend UMASS. (She lives within walking distance
of the University). tler decision was also infiuenced by the reputation of the
nvrsing program at IMASS, which was highly regarded according to her friends
and assoclates.

Linda c;mv to UMIASS with a strong determination to succeed. She expecteé
college to be a lot harder than~ﬁigh school with little free time toO
herself. Althouzsh she liked the idea of going to college, she was anxious, a
bit friphtened and doubt ful about herself. As ajgraduate of an inner city
public high school she felt that she would have to work harder than other
students.

The first few days of college were totally confusing for Linda. Even her
attendance at $¥Hentation did not enable her in finding where her classes
were, where department offices were located or how to contact professors and
tutors. Learning h;r way around the University was frustrating. She was
uneasy and demoralized, but does not feel this influenced her subsequent
decision to withdraw. She simply;rationalized her initial confusion as an
ineritable consequence of attending a new, large and cocplex institution. She

"also stated that many of her fellow freshmen were having the same sort of

problems.



Lipda took four classes and didn't seem to have any academic probiezs
§i:h any of these classes. Exce;t for the chemistry professor, who was “hard
a=d unfriendly”, she established a good working :e;acionship with all her
nrofessnrs. As for fellow students, Linda said ch;c they were friendly and
“zot along well.”

Linda's problems, which subsequently resulted in her wichdrawal,‘scarced
with the nursing department. As a prospective nursing student, Linda visited
the nursing department during rhe first few weeks to getl information on
requirements. She was unable to obtain any information because “"there was no
one iﬁ the departmenl except a secretary.” Learning that there are no
counselors in the nursing deparcmen(fwho would explain the field and point out
course requirements, Linda sought help from faculty members. 'The faculty
cambers were inaccessible and "too busy”. When Linda finally ob:ained the
-seded information, lt was too late to- change courses during the first
semester. Host of the required courses were already closed for the second
semester too0.

At present Linda 1is working full time: She said she is very depressed
and disappointed about her first semester's experience. However, this hasn't
caanged her career éoal or her decision regarding college education. She
slan. to return to UMASS in September, 1984, in the nursing prograa. She
-“opes the nursing department will be more sympathetic and responsive. Linda
:s also considering Roxbury Community College as an altermative if UMASS
-afugses to renew her financial aid grant. Her income of $120 per week is not
enough for tuition.

Except for the difficulty she had with the nursing department, linda has
~ad no problem with the rest of the University comzunity. She stated that she
~3s neither experienced nor witnessed any racial orejudice. Sae feels the
sdainistration is fair and fellow students tolerant. She has high p?aise for
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the majority of the faculty members; linda feels the University should
improve the nu:ssing program, hire more counselors, make financial aid
available, and organize more flexible classes. She is particularly concerned
about flevible scheduling éince‘She plans to work while pursuing her
eduvcation. She feels the availability of classes at all times of the day
would be a critical factor in determining her ability to continue in the
prograin.

Linda regrets her decision to drop out. 'Although unhagpy about the way
she was treated by the nursing department, she feels her reaction was a little
extreme. Her cummitment to returm and, complete a degree has increased in the

months since she dropped out.

Name: Foster Halues
Age: 20
Race: Black

Employmenctc: Noue
Education: Buston Public High School
Preparatory School——post graduate year .

_Enrolled, College II

Foster Haines came to UMASS from a New Hampshire preparatory school where
he spent a post-graduate year preparing for college education. He is from
Dorchesc:;:and graduated from the Boston public school system.

Foster's major reaso§/£or coming to UMASS was his %nterest in high
technology. He believes, and was advised by many people, that "the future

; lies in high-tech”™. In order to prepare himself for the Job ma}ket, Foster is

planning to become an electrical engineer.
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coster made his career and educational decision with consultation only
froz the guldance counselor at his prep school. Even though tis parents are
encouraging and pleased, Foster alone decided to focus on high technology at
MASS. e seems firm and resclute in his career decision. |

Foster applied last Spring to the University of New Hampshire, Saiat
Anselm, Mortheastern, Boston University aad the University of dassachusetts.
He was accepted b? IMASS and Northeastern. Ha stated that, although the pre=
engineering program at UMASS and Hortheastern are comparable, the cost at
UMASS is considerably lower. de is also able to live at his parents’ house in
Dorchester, remaining clogse to his friends, some of whom attend UMASS.

_ Foster's initial expectations about UMASS were very positive. Alchough
he knew there was going to be a lot of work in college, Foster was not
intimidated. Iis year at the prep school has built up his confidence and
improved his academic standing. As a sSports star in high school, Foster was
looking forward to playing for the University.

The first tew weeks of college were very successful for Foster. He
managed to make a sports team in his first tryout. He encountered little
'diEELculty in registration. Hs was able to.get all his courses inclqding the
popular courses in the pre~-engineering program. His ouly complaints are that
textoooks for the cqu?ses didn't arrive in taue and that tutors assigred to
him weren't available immediately. Although he has encountered some
difficulty in physics and introduction to engineering, all his classes have

e
gone well., He has high praise for his professcm$, wham he says have gone out
of their way to help him. Despite missing orientation, Foster has had few
problems adjusting to the University life. Like many.of his fellow s:udents,
Foster was often confused about class location and which of the bureaucracy to

turn to for help. However he wasn't disappointed or frustrated by his lack of
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information. He said "I didn't think this was a real problem. I %now I wiil
P

eventually find ay way around the University.” ST

/

4

Foster is an active participant in the school. activities. As a sporcs
star, Foster is kanown by aany of the students. lle also belongs to another
student proup which meets on the caopus regularly. Unlike many studen®s,
Foster teels very strongly about the University community and sees himself as
representing dpe University when he participates in various sports events.

Fuster is generally satisfied with UMASS. He feels that the
administration his been very responsi#e and supporﬁive to him as 3 minority
student. lHe mingles with white students freely and nés established strong
friendships wiéh many of them. Hhe has, according to him, never been a‘viccim
of racial discrimination in the school. He admits that black studeats hang
around together, hut sees this as natural and not & manifestation of any
racial teasion in the school.

Foster is not worried about his future career. He believes his
engineering deyron w7111 ensure a desirable aﬁd responsible job. He plans to
traansfer to Noctheastern Uﬁiversity in his third year, since UMASS has cnly a
pre-englneering pregram. He believes the co-op program at Northeastern will
help him make cortacts with employers. He would, however, stay at UMASS if

the University instituted a full engineering program.
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Iin the remaindar of thi. chapter, each of thase componeats ol our

analysis will be further described.

DATA REDUCTION AND SCALING
The data reduction and scaling activicies are described in derail in
Appeudix B. The folloﬁing scales were computec and used in the analysis:

Ovieutation Experiences

) Amount of Informgtion from Orientation (EARLY IHF)*

) Helpfulness of Orienmtation (ORIEKT HEL?)

o Helpf.lness of advisors (ADV HELP)

) Mumber of Early Sources of Taformation (INFO SOURCF)

o Early Confusion (INEO LACK)

) Soclal Supporr for Attending 1ass (parents, friends) (SOC SUPP)

o Farly Quality of LiZe Factors that ~he Unive.sity Can Control

——

e

(ragistration, cégting prozracs, services available in the first
few weoks) (U CAN, ' |

o Farly Quality of Life Factors that the University Can't Control
(location, parking) (U CAL'T)

A,sp:sments of UMASS Services and Faci'ities

o Match between Expectations and E.periences (UtASS was YORSE and
UMASS was BET1ER than expacted on eleven dimensions)

) Knowledge of Student Services (HEAR SERV)

o Us; of Student Services ('tRY SERY)

Academic Experiences

o™~ Quality of Courses Rating (COURSE QUAL)

o Amount of Course Work Rating (AMT WORX)

% Abbreviations of each scale or variaole nacze will he used in the tables in
this chapter.

- 68 -
Q (;t}

e



°

o}

o}

7

Amount of Homework completed each week, on average (AMT HMWRX)

' Index of Perceiyed Academic Problems (ACAD PROB) .

Social Experiences

0]

o]

o}

Hgmber of Hours on Campus, on average; each week (HOURS)
College Enrollment--Downtown versus Harbor (COLL)

Index of Social Involvement in the University (SOC INV)

Index of Perceived Social Problens (SOC PROB)

Fi{nancial/Work Issues .

o}

o}

QO

o}

Academic/Career Orientation . .

Amount of Financial Aid (FIN AID)
Perucived Financial Difficulty of Attending UMASS (FIN DIFF)
Number of Hours WOrked (HRS WRKED)

WQrk/School Conflict-CWRKﬁIFF)

-

;,,_-_,r'v"'

o}

o}

Amonnt of Homework;Cpmplé;ed in Higg School (HS HMWRK)
Typ: of High 5choog-;pub11c or p}ivace (HS TYPE)

Cruer Orieucation/Ceitaiﬂty of Career Goals (CAREER)
?osttive Acrdemic ﬁeasons for Selecting UMASS (academic

reputation, speciaf\courses, diversity of students) (POS COME)
. \ .

\ :
Practical Reasons Sor Selecting UMASS (location of campus,

_costs) (PRAC CCME),

Demographic/Personal Characateribtics

o}

o}

Parents Education (PAR ED)
Financial Status of Family of Origin (FINBACK)
Single Head of Household status (SINGHD)
Living with Parents (PAR LIV)
Living arrangments more tygical for college age group (e.g.,
witp friends if single, with spouse if married) (NORMLIV)
: \
v
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AN

\\\\ o Family Obligatioms Interfaring with School (FA! OBLIG)

\\@ 4ge (AGE)

University Commitment Variablgi

o Enrollment status (ENROLL)
o Expected Persistence (PERSIST)

o Overall Satisfaction {SATIS)

EXPLORATORY MULTIVARI&TE ANALYSES

OQur first effort to examine the relationship between the above pradictor
variables and the university comnitrent variables employad a canonical
correlation technique. This approachtis particularly apéropriate in an *
analytic situation where multiple indicators and scales are being considered
sigultaneously as response variables. The procedure is useful in this

situation hecause (1) it shows the general strength of the relationship

‘between the group of predictor variables that are measuring the freshman

experience and the group of thnree outcome variables; and l?) it permits us to
idenclfy those lndividual variables that éeem to be making the greatest
difference in commitrent.

without going into the statistical properties of the procedure,* the

canonical correlation approach finds the "best” correlation between one set of

'variables and another set. In doing so, it calculates a canonical correlation

2

coefficient, which indicates the strength of the relationship betwWeen one

* For those who are interested in more details about the canonic:l corre=
lation procedure, an excellent, simple presentation may be found in the
SPSS Manual. It should be pointed out that, although strictly sgraking
the canonical correlation procedure should be applied to interval and
rario type data, its exploratory use with ordered categorical data of the
type that we have in the survey is considered by mosZ statisticians to be
acceptable. It should be cautioned, hovever, that the nature of our data
precludes overinterpretation p-values or specific coefficients toth for
the variables in each canonical set, and for the correlation as a whole.
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canonical variable (a weighted average of “predictor” variables) and another
(2 weighted average of the yniversity commitment variables). It also computes
a set of weights for each variable that is included in the procedure, These
weights can help the analyst to determine the degree to which each variable

coutrihutes to the canonical correlation. In the tables below we will present

‘both the vverall canonical correlation coefficient, and the individual

coefficients for each variable in the procedure.** The results of seven
canonltcal correlations using the variable groups described above are presented
in Tables 7.1 to 7.6. When discussing the overall canonical correlations, we
use a stgnificanée level of .05 as a cutoff to deternine an "interesting”
findinyg. In the case of the variable coefficients, we have adopted an
informal criteria »f .20 or higher to determine whether che coefficient is
worth discussing. Tt should be emphasized that the readér who is not. familiar
with canonical correlation.procedures sho_ld refrain from interpreting the
positive or negatlve signs of the variable coefficieats. The degree to which .
relarioustilps ace positive or negative will be discussed in the text, and the
reader can locate the direction of simple and partial relationships in tables

that will be preseunted in the section following this one.

Orientat ion Experiences

The overall canonical correlation coefficient for orientation experience
and commitment variable is .43 (Tabla 7.1). It therefore appears that the

hypothesls is that the earliest contacts of freshmen with UMASS may have a

lasting impact on their commitment to the university is supported.

*% It is theoretically possible to obtain more than one significant canonical
variable and correlation coefficient for each procedure. HoweveT, in this
case a single significant canoaical variable was found for each of the

separate correlations except that for Financial/Work variables. In this
case only the first canonial correlation will be reported.
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TABLE 7.1

CAMONICAL CORRELATION BETWEEN COMMITUENT
AND ORIENTATION EXPERIENCES

Coefficients for Commitment

ENROLL STATUS
SATISFACTION

ANTICIPATED PERSISTENCE

-.97

-011

Coefficients for OrienC §§Periences

EARLY INF .15
ORIENT HELP-.15
ADV. HELP -.24
INFO SOURCE-.33
INFO LACK .28
SoCc SUPP 24
UCAN .23

UCANT .36

Canonicai Correlation .43
sig = .0001
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when we look more closely at the coefficients for the'individual.variables,.
nowever, éome refinement of this interpretation wust take place. First, the
only commitment variable that has a high_coefficient is the satisfaction
variable. Thus, early experiences seem to have relatively little inpact on
the immediate propensity of the studeat to drop out (this, of course, has
already been discussed in chapter 3), nor do they have much effect on the

. -udents' estimation of whether they will complete a degree'at UMASS.

Looking further at the predictor variables, we find that orientation
expariences contribute far less to the student's commitzment to UMASS thaﬁ do
other variables tapping early experiences. ngxvariables stand out as being
relatively more Lupoctant, each having a coefficient of over 30. First,
students who relied on mulgiplé sources of informztion were more iikely to be
commdi ced (and atso, parenthetically, less likely to be confused by universiz;
pre :=dures). This finding 1is strongly supported by our eight mini-case
-:sudies: 1n almost every case W& find thaﬁ a‘majbr dif ference between those -
“no Found the tlrst few weeks a demoralizing experience and those who survived

it gracetully was having a network of informants that could help with

. iormation 7;;‘;Ag;£g.abouc how to make it through the system. This finding

< —

‘¢ reinforc.) by the fact that the “helpfulness of advisors”™ variable also hus

h,
'~

a coefficient of .24;

A second key factor is that che more coummi:ted students were mO:-2

positive about the jmmutable characteriscics of the universi;x»ﬁin this case

tapped by variables measuring lscation and parking facilities). It seems that
if getting to school, and feeling confortable once there are perceived as
barriers during the fivsc few weeks, tnen achieving solid integration into the

cocmunity will be particularly difficulc.




The remaining orientation experiences variables also make strong
cantributions to commitment, including the students' perception that they were
oi-en confused, having strong social support for attending, and positiva
assessnenﬁs of university facilities and services that are likely to affect
s:udents du;ing their gxkeneegiOn and registration experiences.

Overall Assessments of UMASS=Services and Facilities

Tahle 7.2 shows that the student's overall assessment of their
expeciences with UMASS servicas and fecilities has an even more potent affect
oa their commitment to the University. The correlation between the four.
assessment variables and the three commitment variables is .53; significant at
t*e .0001 level. Again;be find, however, that only the overall satisfaccion
with the university variable has a coefficient of over .20 (although in this
case the anticipated persistence variable did have a much higher coefficient
cgan it did in the case >f orientation experiences.) Thus, we may conclude
that, although CE? student's experiences with facilities and services nay
affect their persisteﬂ -in the long rum, it does not appear to have
signtlcant effects on plans made during their freshman year.

Two of the four predictor variables contributed to the correlation
coefficient. The two measures of direct knowledge of and contact with the

najor university service centars for students (HEAR SERV and TRY SERV) have

very weak coefficiants. On the other hand, the match between what the student

expected of university facilities and services, and what they actually found

are extremely importaﬁc in determining overall commitment. Research generally

suggests that students often have vague and unrealistic expectations about
college experiences. Clearly there will be some mismatch no natter how
esfeczively the university attempts to prepare students. However, tne case

s-udies that we have included reveal over and over again that the rub between



TABLE 7.2

CANONICAL CORRELATION BETWEEU
COMMITHMENT AND ASSESSMENT OF SERVICES AMND FACILITIES

Commitiment Variables Assessment Variables
ENROLI. STATUS -.02" HORSE -.62
SATISFACTION ‘ -.91 BETTER .52
ANTICIPATED PERSISTENCE =-.17 HEAR SERV .12

TRY SERV .07

Canonical Correlation .53
sig. .0001
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a:actations and reality comes ia two main areas. First, many students
a-~ticizzize progracs (academic) and personal seryices (academic and career
c-:2seliag at the departmenﬁal level) that siﬁ;ly don'é exist. In many /
{-stanz2s this caused students to leave, or, at ginioum, to express great
d:ssaz:sfaction with the university. |

-

+-. gecond concerns the “poor image” of UMASS (or 200 MASS, as one

- resporient referred to it). In this case, many capable students who caw: for
practizal -ather than positive reasons have found, to their surprise, that
©ass is_a.solid university with good professors and scudents, and excellent
pragra=s. The fact chat théy do not discover this until they coue here
suigests that thére is a signficiadt problem with the university's public
calatisns and recruitling prograd.

A-zde=ic Experiences

T-2 students' academic experiences and cozmitmeat to the university are

w

~:0 s:rongly associath, with a canonical correlation of .33, significant at
s=a o023l levél (Table 7.3). In this cigzsye £ind that the coefficients for
cth o2 satisfaction and the enrollment status variables reach our informal
"signiiicance” level of .20, suggesting that unlike the prévious two canonical
azalyses, dropping out is affected by academic experiences.

Azain, however, only two of the academlc experience variables are of
£.-thar intarest using our informal criterion. The amount of homework the
s-=deaz does shows no relationsaip to commitment*, while the perceive& burden
o the amount of work in courses has a coefficient of .l6. The strongest

cz2Zfizient is agsociated with the student's rating of the qualicy of the

% T-2 homework variable is not related to other academic experience
vz-iables, such as academic problems and the amount of work that the
gz -:deats perceive was required ia their courses. Apparently, hozework is
raated to personal characteristics that we have not measured.

Q - 76 -
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TABLE 7.3

CANUNICAL CORRELATIOM BETWEEN
COMMITMENT AND ACADEMIC EXPERIENCES

amitmant Variables Academic Experience Variables
ENROLL STATUS -.22 ~ .COURSE QQAL .91
SATISFACTION ' 1.01 © AMT VRK  -.17
ANTICII'ATED PERSISTENCE .05 ACAD PROB .20

AMT HMWORK =-.03

Canonical Correlation .39
Sig. .0001




=jurszs that they took (a coefficient of .9C). However, the iadex of acadamic
zoodlz=s is also associated (.20).

-- is often assuzed that in commuter colleges academic experlences wilL
-:ve == nain effect in deternining student commitment. I: is argued that
:zaus: vommuter students have lower expectations for the social life on
czzpus, are often older, and have major job and family commituments off campus,
-=3r tne quality and success of their academic experiences will determine
s-ether they are satisfied and stay. (See Tinto, 1975, Chickering, 1975%;
sigcarella, et al. 1983). Our preliminary exploratory analysis suggests that

t~is in-erpretation is too limited in the case of freshmen. MNot only do the

-azade=iz experienc=2 variables show a lower relationship to the commitaent

wariablzs than the pravious two groups discussed (and several to come below),'

%4e the relatioaship that does exist is accounted for priwarily by perceived

cu:alits of courses, with a more limited contribution by our measure of

::ade=<¢c concerns and problems.

Ziearly the latter will become increasingly important as students move
c~ronusn their university careers. Howevar, as our case studies show, most of
-»a s-udears who come—even those who nave perfc-aed well in high school--

aticinate znat they will have academic problems during the first semester or

(A1}

<o. Ttherefure, they are generally'not surprised when problems occur, and arce

ft

s2le to haandle theno (presumably short of failing several courses) with some .

gini=ity. Unlike theiw confrontation with imagined university facilities
s ’ .

1]
Na)

:=d szz7ices that they have limited ability to anticipate, the students have
-1d exceriences with course work and its requirements, and are able to make at

-sasz some preadjustments Co facilitate their academic iategration.
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Social Integration and University Commi tment

Social experiences are even less potent as correlates of university
commitrment, although they are etill significantly related (a coeificient of
.25, siynificant at the .00l level, is shown in Table 7.4). The comuitoent
variables that are weighted m&gt heavily in this analygis are satisfaction
(1.08) aud anticipated persistence (~.33). The coefficient for enrollment
status iLs below our informal “"significance level”. This suggests that,

although social integration is less important in predicting early commitment

responscs (e.g.. dropping out during the first year) than many of the other

factors that we have discussed, it contributes more strongly to expected

persistence at UtASS than might have beeg_predicted from previous studies of

commufgr schools aud commuter students (Chickering, 1974). "Again, only two of
the Eo§r social tntegration variaples show strong contributions to the
canonical correlit lon, The social involvement index, which taﬁs the degree to
which the Ecspnudcnt has particiga&:f in univevTsity sponsored scoial
activities and 'h.:s made on~campusl friends, has a coefficient of ~.63. The
index of sgclal problems has a coefficient of .63.

It should be pointed out that social problems are oot disconnected from
other aspects of the freshman adjustmen£ process. For example, the index of
social problems and that of acadenmic problems are positive and significantly
correlated (r = .27). Students who have social problems also have a generally
poox reaction to the university——the social problems index is correlated with
che "UMASS is worse than expected” index at T = .22. People who have low
social involvement alsc have limited aetworks for obtaining information about
e university from cther sources (the correlation between SOC INV and ASK
MANY is .25. sig .01), and.have lower levels of social support for their

decision to come to UMASS (SOC SUPP iod soc INV are correlated at r = .21).

e
L
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TABLE 7.4

{ONICAL CORRELATION BETWEEN
COKI;IENT AND SOCIAL INTEGRATION

Commi:z=enc Varlables 30cial Intezration Variables
INR0LL STATUS -.02 SO0C TV -.68
saTIS-ACTION 1.09 HOURS .10
ANTICT2ATED PERSISTENCE -.33 . SGC PROB .63

COLL 02

Canonical Correlation .26
Sig. .ol
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TABLE 7.5

CANONICAL CORRELATION BETWEEX
COMMITMENT AND FINANCIAL/WORK ISSUES

_-=aiz=s~n" Yarizbles Financial/Work Variables
£2wR0LL 5TATUS 1.05 FINAID f.32
3:T1S8TA7TION -.31 FINDIFF -.34
ASTICI?ATED ZRSISTENCE -.36 HRS WRXED .84

WRKDIFF .24

Canonical Correlation ;24
Sig. .005

J
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TABLE 7.6

CANONICAL COWAXILATION BETWEEX
COMMITHENT AND ACADE:IC/CAREER ORiENTATION

Commitment Variables Acacowis/Work Orientation Variables
EMROLL STATUS -.29 CARKER: -.38
SATISFACTION -.71 H.S, TYPE =-.08
ANTICIPATED PERSISTENCE .55 H.S., HMWRK -.07

POS COME .84

PRAC COME -.08

Canonical Correlation .43
Sig. .0001
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correlation coefficient 1is .43, significant at the .000! leval. Furtherzore,
all three of the commitment variables show strong indiv;dual coefficienzs:
enrollment status is .Zé, zeneral satisfactina is -.71 and ar. zicipated
persistunce 1is -.55. lost of the canonical correlation is accounted for,
however, by only two of thé “predictor” variables: the respondents' cercainty
about thelr career goals (-.38) and their scores on the indek of posicivé
reasous for choosing to attend UMASS (.84). Score on the other'ghree
variables (public/private high school;, amount of homewozk in g;gé school;

-
practical reasons for attending UMASS) are negligible. ~

Thus, it appears that freshman at UMASS who come with a combination of

clear personal goals that are tied to their choice of UMASS over other

institutions are likely to become more committed dnring the early stage: of

their career. It should also be emphasized that those who core to JHASS for

positive reasoms uare likely to bé part of a vself fulfilling p.ophecy ——they
are mo;e likely to report pdsitive orientation exneriences, acre positive
overall assessments of the cemester (they tend to find the ‘niversity to bg
even better than their expectations) and they tend to like their courses
aore. Io other respects they are like their classmates. They are algo older
Career goal certainty is not, however, strongly associated-@ith other student
cha(ecteristics or experiences, and thus may’have 2 more independent effect ¢
:ommltmeﬁt{ Our case studies reveal that career commitqent may help to
overcome many other barriers for studeats. In the case of ﬁaria Madio, her
{aitial disappointzent at not getting into the schools éhat she gance& to go
to was overcome during her first semester by her determinatibn to succeed in
yecoming a doctor. Linda Laurie, on the other hand, will return to UMASS

despite her diéappoincment with the first semester because she still retains



strong desire to become 3 registered nurse, 2 goal that she caandt reach
. 2igh)
withour a degree from ASS.

Cenographic Characteristics

The demographic characteristics that we included in our analysis produce

no sipntrficant canonical correlations with commitment (table not presented).

Thus, many of the fagsgfs ~hat have previously been thought to help determine

pérsis:ence-such as noaytradicional status, socio-economic background and
parental education--are ;ot major factors in determining freshman dropout

rates at UMASS. This should'be'per:eived as a very positive finding in an
institu€ion that has held up the goal of providing high qguality university

education to a diverse set of students, many of whom wculd feel "out of place”

in other lncal iustitutions. e

-

'

J

NEXT STEPS: REFINING A MODEL OF FRESHMAN PERSISTENCE

The results of the canonical correlation analyses were encouraging, fnr
they suyested that the elements of our model of greatest interest to the
UMASS admlnistration--e.g., those factors that they can affect- ..so showed

strony, positive associations with the three commitment variahles. In

addition, the canonical correlations also indicated that each ! the threc

-

-

~ ‘ L.
commmitment variables contributes to 3ome of the canonical relationships.

Although the commitment variable featured most prominently in the canonical’
coefficients is overall satisfaction with the university, enrollment status
and anticipated persistence have high weigh:s in one or more of the canonical
procedures discussed. Two further steps therefore seemed appropriate: first,
to explore the possibility of creating a single commitment variable, which

would permit a more stable and reliable weasure than any of the single

variables; and second, to perfora a regression analysis to determine more
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orecisely the power of each of the variables in éredicting cormitment and
persistence. Tnese steps are important vecause thre canonical analyses d. nct
permit us toO precisely assess the degree to which the variables of interes<
account for comoitment.

Scalinv Commitnent

The relationships among the three commitment variables were also
-.ificant and positive (see Table 7.7). Thus, it was decided to simp’y add

the r.Ees. we felt that the greatest weight should be given to the ovarall
aisnssmeht variaple, since it had shown the strongest weights in the canonical
-svralocions; and the least to the énrollment status variable, which had the
{awesc cuinulative welghrs. Since the number of points in each of the scales
rorrespouded to the above preference to weight the items (the assessment
‘variable was a four point scale, the anticipated persistence variablz a three
point scale, and the enrollment variable a dichotomous scale), we decided
sigpply to add them. Respondents who did nct answer any ouz of the items were
counred as aissing.

The re:ulriang scale theoretically ranged from 3 (low on all three items)
to 3 (high ov 1) taree items). While the distribution of this new
“eomnitment” variable is somewhat skewed toward higher levels of coumitaent,

the distribution nevertlieless reflects the full range of the scale, with 23

ctuaents showing the lowest possible score, and 74 showing the highesc.

2egze 'sions of Predictor Variables on Coamitzent

Ragression3 were conducted using only the variables that were found to

nav: a weight of .20 or greater in the previously discussed canonical
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PEARSON CORRELATIONS b

1 2 3
|.  ENROLLMENT STATUS. . _ - - -
2. SATISFACTION .26 - -
3.  ANTICIPATED PERSISTENCE .34 .41

* All significant at .0l or better

88
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(3]

-
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[g]

relzzilons.* 3Because many of the variables could be eliminacted, it wes
ée:idei to ccopute a szaller aumber of regression equaticns, usitg only three
“zroups” of predictor varlables: early orientation experiznces; assassnents
o the total semester, including services, acadenmic expériences and social
iaregration; and all of the "background” variables, including career
o:ientaﬁion, demographic characteristics, and financial/work status. The
szapwise regression proéedure was emp;oyed, with no forced order of eatry. The

-~asults of the three regression procedures are presented in Tables 7.3, 7.9,

a=d 7.19.

Camnitment and Orlentation Experiences. The experieﬁces that the student
tas ducring the first few weeks of the semester are affirmed as a relatively
potent predictot of how committed the é(ggent will be to UMASS. The six
va:iable% that were included in the eéuation predicted 13 percent of the
wzriance in commitment levels (see Table 7.8). While this level of prediction
{5 not sverwhelminzly aigh, it is also not negligible. By accounting for over’

5
2 centh of the student's potential for completing a degree at MMASS solely on
r=a hasis of thelr experlences during the orientation period, the data suggest

t-at these two or three weeks are, in fact, a powerful lever that the

yoiversity can use to increase retention and overall satisfaction.

Perhaps more important from a program desigm perspective is the fact that
Sive of the slix variables contribute significantly to the equation--the'number
0% cpurces of information that students usé regularly, the overall level of
csnfusion or lack of information students' feel, their rating of the .
wzafuizass of their contacts with the advisory system, the social support

* Sizzle éorrelations were also exazmined to ensure that potentially signi-
ficant variables were not being arbitrarily excluded.  None of the
axzcluded variables was highly corralated witn the thr2e dependen::

var-iables.
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TABLE 7.8

REGRESSION OF COMMITMENT ON ORIENTATION EXPERIENCES

Varizdles _gi Beta Simple R
ASK MANY .05 ~.16 9.41%=.23
UCALT .09 .13 5.75% .19
INFO LACH .10 .12 5.04% .17
SOC sueP .12 .13 5.53*% .20
ADV HELP ’ .13 -.11 4,57%-.18
UCcAN .13 .01 .10 .16

Multiple r,_ = .36
Multiple r% = .13

* Significant at .05 or better

30
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:~3ida and outsida of the university for their adjuscmeat, and the student's

action to the location and physical characteristics of the university. All

57 these variables nave modest beta coefficients, which sugzests that there 1s

ca oae amoag them that is a key factor in strengthening the studant's

potentas.  OC commitment: rather, it is likely to be a cumulative set of

experiunces——either positive or negativae=—during the first few weeks that sets

a2 wey touce for the entire semestar, and rerhaps for the studenz's entire

care=Tr.

1t should be pointed out that,_although at:endaﬁce at and satisfaction

with orlentation are not as important as the variables that we have used here,
t~2 orientation may serve as ¢ mechanism for setting the important experiences
jzro place. For cxample, the student who misses orientation may fail to
u~derstand the advisory systed; will miss out on the first opportunity to Zeet
fallow students who nay serve as friends and sources of support, and may lack
critical informatien that increases his/her confusion. Thus, while the
snerifics of oriencation are not as igportaat as other factors, its role as a

citalsst should not be entirely overlooked.

Later Experiences and Commitment. Table 7.9 shows that the studeat's
lacer experiences in the seméster have an even greater effect on commitze..t
lavels. The multiple RZ for the equation indicates that almost one quarter of
cwe variance in commitment is predicted by the six variables included in the
ezvation. Thus, the dacavsuggest again that, insofar as the University can
i=orove the first sémescar experience for students, persisténce at the
rajiversity may be increased. |

Turthermore, of the four variables whose contribution Co the equation is

izaificant, several are suggestive of areas where program improvement could

w

-:xe a diffarence. The two variables that do not achieve significan®
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TABLE 7.9

REGRESSION OF COMIITHMENT ON LATER EXPERIENCES

Vaciablus _iﬁ Beta 8imple R
WORSE .17 -.29 31.26*%=.41
COURSE QUALITY .20 -.16 10, 24%-,28
BETTER .22 - .15 8.09% .34
S0C IV .24 .12 6.52% .17
ACAD PROHB .24 -.04 .63 ~.12 |
SOC PROB .24 .02 .29 -.08

tultiple £ = .49
Multiple r€ = .24

* Significant at .05 or better
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gression coefficlents are the scales of academic problexs and social

oblezs. VWhile a better program, 2 batter counseling systeam end a nmore

sriva campus life might have some impact on these variables, on the whole

tw

-2se -=2neric reactions to the semester appear to be, as we have seen in

srevious chapters, more idiosyncratic responses to personal experiences than

2a51ly predictable problems. That is, using the parsonal and backgrouad

cmaractectsitics that we have included, it is not easy to predict in advance
»
<70 is most likely to have academic and social difficulties (although again,
) -
=sungzr students do seem TO have gréater difficulties in this area than non-

--adtclonal studeuts.)

On the other hand, the strong contribution of the “services and

srilicles were worse than I expected” scale (Beta = -.29) suggests that the
Zreshgan commitment is deeply .ffected by misinformation auout the programs
) .
zad services that are available from the university. While one cannot, of
->urse, eliminate ali false expectations about“an experience which is, bs
édafinicion, novel, our case studies suggest strongly that many students come
without critical information (such as whether the major that they des re 1s
sraiLﬁble) and make it through at least one semester without other key

:qforzation (such as the requirements for a selected major). Since students

s

also seem t~ come with falsely low expectaticns of the University and che case
s=udias alsc reveal very poor "ipages” of UMASS smong potential applicants, we

—:s5t suggest strongly that an underlying problem with the University progranm

c¢? student recruitment, and nre-application infornation and counseling (or

csntact with loecal hizh schools guidance counselors) has been locatad. It

z3pears from this data that many of the protlens with reteantion, satisfaction
z=d persistence are not necessafily cured on the campus, but should be dealt

-~ch safore students come.

ERIC . T8
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The student's level of social involveuecnt (wnich also enntribules
significantly to commitment) may also be amenable to university
intervention. It has been observed that a key factor in tne higher drop-out
rate at commuter schools is the lack of social integration of students through
theféonutant interaction with their peers. (Chickeriné, 1974). Although sone
groups of students (such as older students wnho have nany external obligations
and those who work full or nearly full time) are difficult to iivolve in
university sponsored activities, many who have the time are still very
detatched from campus life. Yet, even at a conmuter school cur case studies

suggest that satisfying levels of social involvement may be possible, although

- P

still lower than at a typical residential campus.

But, the Fact remains that the UMASS campus is distinctively ill suited
to supporting stwlent involvement because of its physical plant and the
dispersion of stuwdent soct#l centers. This problem has been raised on many
previous occastons but has yet to be solved. While the assertive and soqially
outpgoiny do well in the UMASS environment, the shy, the confused and the less
self-assured student may have contact with tﬁeir peers only in class or on the
intercampus bus.

The final significant contributor to commitment within this group of
variables is the student’s rating of the quality of his/her courses. This
variable 18 the one éhat we would perceive as being least amenable to
improvement through program changes at the administrative level. Since the
majority of students are pleased with their courses and their professors, we
suspec:‘thac there is little more that the University could do to directly
affect student reactions to their classes. Of course, a better counseling "and

advisory systenm might make it easier for students to shift their schedules

- 93 -

o
[ o



around during the first few weeks of the semester to avoid inagpropriate or

‘ N
oor courses. : v
P .

~Background” and Commitment. The combined set of back ground wvariables

tiat were used in this regression analysis pradict almost one-fifth of the’
variance in freshman commitment (R? = .19, Table 7.10). While this is a
rathet siznificant level of prediction, it 1is not sc high that ore could argue
that Lhe charac:enistics that UMASS ctadeats bring with them condition most of
their rusponses during the first year. Indeed, background variables have less
impact on commitment than do the student assessments of their first semester
experlences, although more than the experiences of their first few vgeks.

RS
Only thcee of the elght variables included in the equation have significant

regression coefficl ats, however: having positive reasons for coming, being

older, and coming from a family with 2 higher socio-eccnomic status.

THE ST4PLEST MODEL OF COMMITMENT R

After the a;ove discussion, one :emaininé\ques:;on mav be of concera to
administrators who'are attempting to piece toge:her an unaerstanding of what
wakes a student more of less commitzad to WMASS. In order to shed a bit more
light on this weécalcula:ed a fin- . regression equation in which we entered
all rre variable; that had siznificant regression coefficients in the previous
equations. Agaih the procedure used was a stepvise regression, in which eacn
variable enters the equation in the order which increases che variance
explained by the;greatesc amount, In zhis case, a five variable equation
produced the mo;t patsimonious model, in that adding any furtherivariable (1)

increasecd the variance explained by less thaa 1 percent and (2) further entry

of variables produced insigay@icant regression coefficients (see Table 7.11).
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TABLE /.11

REGRESSIOE-I‘OE CO?'II-EIT!-IEZJT 0N REDUCED SET OF
EXPERIENCE AND BACKGROUND VARIABLES

Jariables RS Beta
ORSE | .16 -.22
oS COME | .22 .18
COURSE QUALT1. .25 -.13
$nC INV .27 . .14
4CE .29 .16
INFO LACK .30 .08
s0C suee . .31 .05
BETTER a1 .07
ACAD PROB .31 -.05
ASK MANY 31 .03
FTNEACK . .31 .02
ADV UEL? ) 31 .Y
UCANT - .31 .01

Multiple r_ = .56
Multiple r® = .31

# Sig. at .05 or bettex
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:ve variables togeiner explain 29 percant of the variance 1n

+
J
L
"
P

:-—snc.* 1In this case, the five variables that, togecher, best predict

ssmpitnaent are: perceiving the servicas and facilicies ©9 be worse than

:ipected, having positive reasons for coming, being satisfied with the quality

-

"y

couri:s, being socially involvad in cappus life, and being older. The

ianlicacions of each of these vir.a..es, and other findings that have emerged

iqa thne previous chapters, will be discussed in the remaining chapter.

Tais should be viewed as a finding of great practical significance.
Although over 2/3 of the variance was not explained by the sigplest model,
{« should be emphasized that the measures used in the survey and the model
were necessarily rather crude because of limitations of time, noney and
survey length. In general social scientists are very pleased to explaia
such a larze percentage of the variance based on simple attitudinal and

reported behavioral measures.
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CHAPTER VIII

SUMMARY ARD CONCLUSIONS

TUTRODUCT TN

Tne purpose of this study has peen tO provide information to help the
Universicv determine whecher there are areas of program or service improvement
that miyht help increasz student commitment toO the University. We have looked
at the students' satisfaction with that experience, the degree to which
experiencus are associated with their tendency to drop out during or just
after the first semester, and the quality of experiences for non-traditional
populations tnaut the University is deterained to serve effactively. Finally,
we have tried to identify those characteristics of students and their |
experiences that hest account for their commitment to the University, using
indicators that corlect the likelihood that they will persist at UMASS through
their entire dey. o program.

The overall conclusion that may be drawn is clear: the experiences that

the freshman student has during the first semester do affect both short and

long=-tecrnm commitment to the University, and many of the experiences that are

most strougly assoclated with commitment are amenable to University interven—

tion. Given rhis conclus=ion, it 1is appropriate to highlight some of the major

findings, and to summarize some of their programmatic implications.

It should be emphasized that our goal in this chapter is not to propose

specific programs to strengthen services and improve experiences that seem

particularly crucial for the quality of life for freshmen. This task is more
appropriate for University adninistrators who have more experience with such
progracs, and more knowledge of the resources that are available to\iniciace

N

new prograzs or improve old ones. ‘However, as part of the University -
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s:i=municy, we believe that we aTte in an excsiieile pu2s-
surveyv and casa findings in order to pois} zo general [ »as and

-vigrities for action.
~TZRALL SATLSFACTION

The survey data indicate that most students are generalliy satisifed with
-=s lUnlversity experience, alrhough only a third could be cla {1€fied as

aachusiaszic. Inm particular, a large proportion believe tnat their freshman

erperiances have turned out to be better than they expected, particularly in

-~a acadrmic areas——the quality of courses, of professors, and of academic

support in general.
On the other hand, the survey data also indicate areas in need of
izorovement in services and structures to support freshmen:

"o The vast wajority of students complain about registration problems,
including the inability to register for courses that they needed.
Registration was, for over one Juarter of the students, the worst
thing that happenad to them during the semester.

0 A large proportion of students seen toO “£all through the cracks” of
the initial orientation and advisory systen, and subsequently lack
good information about university procadures, services and
regulations.

0 Ssimilarly, a large proportion of students lack even basic information
about student services, and consequently do not take advantage of
them. The lack of information about services that actually exist
leads to expressed dissatisfaction.

o Those who know about and use student services are generally satisfied
with chem—=with the exception of financial aid, where nearly one-
third were dissatisfied.

Since all of these problems involve activities and structuraes that the

.=iversity can easily affect, we would reconmend a comprehensive review of the

~achanisms by which the University seeXs to introduce its students to the

-~iyersity. The most general need is for a mora integrated approacn to

-roviding students with initial assistance. Soze key goals are to:

- 1C0 -



o Craate rmore redundant messages to incoming freshaen about two
important areas that can deeply aifect their satisfaccion: (1)
requirements for courses, and career/major counseling in general; and
(7) available services. Improving the clarity and frequency of these
massages should start but not end with orientation;

o Loprove academic counseling and support for students. It is clear
that the number of students who need and are mnot getting support is
(reater than it should be, and these students are very likely to
hecome disaffected and drop out.

The case study and survey data reveal that students—-even generally

satisfied students—-must be persistent and assertive in order to find and get

information and services that they want. TIhe freshmen who seem to_be least

satisficd and well adjusted to UMASS are those who look mos:t like the

traditional "urban campus” student: they have just graduated from high

school, have pootly focused career goals, and come from lower socio-economic

backszrounds.

We suggest that, in its desire to create a hospitable environment for the
older and nontriniitional student, the university may have overlooked the fact

that the bulk of the freshman class (although not necessarily the UMASS

student body as 4 whole) is composed of reasonably traditional students.

Older students have special needs, but so do those who are younger and MASS
may have made its environment a bit too "adult” to provide appropriate support
to these younger students. Some ways in which the University could help are

to:

o- Imoprove social opportunities‘and structures to appeal to more .
traditional students——e.g., those who are younger, unmarried, and in
school full time. These are students whose career commitzent and
academic goals are less clear, and who therefore rely more heavily on
social relationships as the cement of their relationship to the
institution.

o Develop more assertive outreach from key student services to bring in
younger students who may have strongel needs but less experience in
working within a large bureaucracy.

BEST COPY AVRILADLE
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cey findings regardiug dropouts acergea from our analvsis:

o) Student demographic and background characteristics have almost no
statistical relationship to enrollzent status;

o The objective indicators of student experilences (e.g., their reports
of what taey did) during the first semester show alxost mno
relationship to their enrollmnent status;

b towever, the dropout studeat's reactions to Lneir experiences are
narkedly different, and more negative. Ia particular, they are more
likely to criticize courses, the quality of instruction, and the
support that they received for their acadenic and persona. needs. In
addition, they were less likely to feel that they made friends at the
University;

o Dropout student experiences differed from non-dropouts in one key
area: they were less 1ikely to have received financial aid, despite
the facr rthat they were just as likely to have applied. Many

indicated that they dropped out for financial reasons;

o There are some indications that the group of dropouts may, in fact,
be componsed of two sub-populations: relatively satisfied students
who drop out for personal reasons that the University cannot affect
(and who often plan to return), and very dissatisfied. students, who
feel ili-served by the University in both accdemic, service and
social areas, and who do not plan to return.

—wa findings suggest, however, several areas that could use considerable
saprovecent. Perhaps the most notable difference between dropouts and non-
iropnucs is that those who persist know how to get the services that they
waat, to Eind out what courses to enroll in, and have other "survival skills”
-2t =maie their beginning weeks of the first semester easier. While the
“ajiversicy cannct compensate for all of the problems expressed by dropouts
cizh information and support some things could help.

o The application procedures should be used to i{nform students that
programs of study that they night want are not av: ilable. This would
help to reduce an area of severe disappoiutment for a significant
proportion of the students.

o There is a need £or early student orientaticn to available programs

and services, and 3as mentioned above. An advisory program wich more
assertive outreach during the first few weels could nelp to avoid

\ - 102 - B TR -
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some of the probleas expressed by SCudeACS, and to ensure that tuose
wtho were scilil inappropriately enrolled would either readjust their
goals, or leave earlier.

I~ addition, those who drop out ceers to have a cluster of acadenic needs
that emcrge later in the semester that are not beinyg zet. They feel that they
have souvhf but not received nelp. While this may be due to the fact that
some dropouts are less knowledgeable and persistent in looking for help, this
finding suggests a need to:

o review the mechanisms for actively following up on students who seek
academic support to determine whether they need additional or
different help. The effectiveness of any attempts to locate “at
risk” students will require becter pechanisms for referral and
followup between services.

The above discussion has emphasized re~ommendations for reducing
dropours. Lt should be reemphasized that, in most ways, the students who drop
out are very slmilar to those who stay. One key to the "no difference”
£inding is that over 40 percent of those who drop cut plan to return to
ULASS. This suirests that, despite dissatisfactions with first semester
experiencns, their commitment to che jnstitution and their career goals have
not been complerely undermined. Many of the reasons that students report for
leaving have little to do with the University experience, but are more likely
to relate to pressures outside of the University. Many of these could not be
helped by University services ot support —— & epouse's unemployment, a
difficult pregnancy, a child's illness or problems in altering a work schedule
are factors that no university can be expected to de#l with.

Overall, we believe that the "dropout problem” at UMASS should not be

overestirmated. Rather, the problen should be reformulated more broadly as a

co=mitmenc to getting and keeping the xinds of students who are =OSL likely to

benefit from MASS.

- 103 -



O

ERIC

Aruitoxt provided by Eic:

qat gt

oo n

s ONTYADITIONAL™ STUDENTS

Thers is strong support inm our data to suggest that the non—::idL:i nzl
student is well served by MASS/Boston. CPCS students tend to be core
satisfi=d in almost all areas, to display cmore commitzent £o the Universicy,
and to have a stronger career focus than ycunger students. This is true

despite the following problems of CPCS students:

0 CPCS students are older, and teand to have greater outside obligations
which interfere with their acadenic work;

0 They spend less time on camwpus, and are less socially iantegrated;
0 They are more likely to be confused about raquirecments and courses.
‘The orientation and advisory procedures seem tO have been

particularly confusing ia C2CS;

o They are more likely to report concerns about their acadermic
performance and their writing.

On the other hand, they are also more likely to work hard (do more nomework),

just as likely te seek out university services as othner students (although in

some cases they must nake special trips to the Harbor campus to get services),.

and more satistied with them when chey do seek them out. One clear recoa~

meadation to Liprove the student experience at CPCS is to:

o provide better written and orally presented materials regarding the

special nature of the competency based program, and to improve the
advisory system within the programs to make it more accessible to

students who are on campus for short periods of tine.

MINORITY STUDENTS
Minority students, who make up almost one quarter of the freshomen, also
L ) .
appear to be a generally satisfied group of gtudents. They are nore likely to
ye female, older, have children and, if employed, work longer nours than other
students. They are also more likely to be foreign born, find artending UMASS

to be financially difficult, and to perceive that they must "work harder than

other students to get by”, and have zeneral academic probless.



~ns role strains that these characteristics mo¥ imply seex nol toO affact
theiT experiences at rhe University to a major degree, however, p2rhzps
because minority studenls are also:

o} Jus: as likely to seek oul servicas to support their acadenic
pecformance during the first cemester;

o) More likely to feel well served by the various forwal structures of
the University;

o ‘ore satisfied with the social life;
) More likely to receive financial aid; and
o lore comaitted to obtaining a degree from [NMASS.

e conclude from this analysis that student programs and services are
especially effective with regard to minority students. While improvement is

aways possible, thils is not a special problem area at the current time.

LELEMENTING IHMPROVLD FRESHMEN PROGRAMS

One issue fncing the University in implementing these suggestions is the
fact that formal srudent services are often less effective in reaching fresh-
men, patticulariy in the early weeks of school, than informal mechanisecs. We
have demonstrated that students who seek out University services are typically
better adjusﬁed to the University than those who do not. However, during the
crucial orientation period, it i{s not reasonable to expect that all those who
need help can be identifieéd and reached.

e also know that students are most likely to turn toO other students for

assistance. We suggest that this tendency could be capitalized onr as one

mechanism for improving freshmen experiences. Drawing upon upperclass student
volunteers to act as “puddies”, using students tO develop additional orien~
tation materials; written from the student perspective, and using uppar—
classnen to help counsel and re#:uit more appropriate students are relatively

low cost wmeans of improving initial and later compitment. This suggestion is
TN

- 105 -

ERIC 105




O

ERIC

Aruitoxt provided by Eic:

intended to supplznent other new progranms OT efforzs to improve €OOrainaLio.d
that take place within the current sat of formal student services. Tne use of
student~-to-student outreach mechanisws is likely o be particularly etfective
wirh the younger, Jore traditional college—age students, and mizht also have

the sile-effect of promoting wore rapid social integration.

-

THE IMast OF QUASS

Une of the major issues that ecerged in the multivariate analysis, and
through the case studies, is the mismatch of expectations and experieaces for
many Ul1ASS students. Too many students .apparently coze with unrealistic
expectations about what the university has to offer. 1In some ways more
worrisome, however, is the high proportion of students who report that QMASS
is much better than they expected. The fact that many of the student spon-—
raneously mention the poor image of UMASS in the general sopulation of
potential applicants—-a reputation that many £reshmen have come tO feel is
undeserved+-should be of considerable concera toO the Uaiversity cdmmunicy. In
our vlew, an unanticipated finding of the study is that the value of WSS is
such a well-kept secret.

Although the University should clearly be vigilant in designing services

to improve student coumitment, One simple way of increasing cormitment is to

ensure that the right students come, and come in greater numbers. Our

aultivariate model {ndicated that students who come for “positive reasons —~in
other words, s;udents who are knowledgeable about the speclal resources and
prograns of C4ASS-~are among the most likely to thrive.

Thus, our final recommendations concern not the existing set of student

services and programﬁ, but the public relations and outreach activities of the
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Universicy. .

Among the dost efficient ways of improving the cuzlity of the

craghman experience 1s to:

anc amount of information than stulents have

nefore they come, or even before they apply. TIhis will contribute to
taeir making the appropriate choice of {a35 as a post-secondaty
institution. Ouzrzach rhrough arez high schools will not bde
sufficient, although it 1is certaifily a componeat of an improved pr2-
application support system. Since zany studeats do not have access
to or do not see a ligh School Advisor, it is also important to
nrovide better materials and application foras that would permit

improved pre-screening.

improve thne quality

e more and better public information, geared toward the

provid
populations that MiASS would like to attracte. Increasiag
tnowledyeability is likely to increase applicants who cone for

positiva reasons.
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