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ABSTRACT

The mu1t1ethn1c s1tuat1on in American schools in the
19805 can be compared to that of Britain in the 1960s, when a sudden
influx of non-English-s ﬁﬁak1ng children in great numbers taxed the
resources of an educational system dedicated to fhe Engllsh language.
Arquments favoring multicultural education are increasing in both
countries, and ‘the need for a ultilingual curriculum and parent
involvement are also recognized. In 1981 Britain's School Council'’
undertook a major program to offer assistance in the form of
resources. and guidelines to teachers wishing to extend the native .
language skills of their pr1mary studerits. Teachers developed
instructional waterials promoting intercultural communication, and
materials for other teachers, . espec1ally those not speaking the
students' native languages. American programs and pub11cat1ons have
focused on similar issues in m1npr1ty language instruction. However,
developing a unified policy in conditions of wide diversity is a
complex undertak1ng, involving 1mm1grant parent attitudes, m1nor1ty
isolation, discrimination, and economic disadvantagement. American
school districts are ch0051ng a middle ground, allowing students to
retain’ 11teracy in their native languages: while prov1d1ng English
.instruction. As the debate continues in ‘both countgles, more .
rese?rch, curr1cu1ar materials, and teacher educatlon are needed.
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. Myys . H .. P : .« . . H '.u:'-‘:L;h. al \"I/ ..‘- w ®
// Risding Immigration Tide hlelnR Nation's%8chools™ 'STates the headline of
Gene Macroff's article in a special, Fall '83 cj%buLiun §uppL?mcn{ of the New

. . _ / .
York Times. The education reporter goes on to pg¥nt out that America's class-
N

;N rooms are confronted by the bipgest intlux of immigrant students since early in

o . [0

the century. So once again, American clementary and secondary schools are
I
: ‘a L LA ' oo
<, eing turned into "meling pots'" struggling to absorbethe hundreds of thousands

of immigrant youngsters. (Macroff, N.Y. Times, August 21, 1983, Education

o Supplement, p. 1) ‘ »
. . . . ' o . ; : )
. X - The situation in American schools in the 1980s parallels the experiences of ~
y l . A * -
British schools in the 1960s. The sudden  influx of non-English speaking chil-
‘dren in large numbers"taxes the resources of the educational enterprise dedi-
3 N / ' '

e

cated to the promulgation of. the English lathAge in spoken and written form \
. "~ , . ‘ ‘
as well as the culture, heritape, history, tradition ahd customs embedded in

1 " v

that language. And cducataers know that the task of helping fit-these immigrant,

. .

, -

. - i L a . ' -
youﬁgsters,into the sucfbty falls primarily on the nation's séhoods}\ As
. / ) . ° . "n.

"Maeroff puts it "the.imblications of having to absorb gogh immigr3nf and nat%ﬁq;

! . 4
born students with limited® English proficiency are enormous--affeqting curricu-
@ . .

¢ lum, costs; the availability of teaching jobs, and educational and social
Al

a )

>

philosophy." (P. 3%3' Aiptatementfas applicable to Briiish»schools as those
, y . : , e _ . ‘

in America. - . K . . , A
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In the past in British and American schools, children speaking a language

Other than English were seen.not as possessing a set of valuable skills but as

Y
'

.struggllng agalnst an 1mped1ment that needed to be eradic¢ated before they a

gﬁuld successfully achIIL the English language and thus take advantage of the ..

T

learning opportunities ava1lable Ln'the society. But in|more recent years a

.
’

shift in_thinking has been underway. Now instead of regarding the mother

- .

. . . - ' ’
. tongue as a barrier to learning English, more. educators |and classroom teachers

[
-

are coming to-see it as providing children .with a valuable foundation of con-

_3’ fidence at using language dnd‘undcrstunding how languag works.

. Today tha arguments for.a multicultural currlculuq reflectlng chlldren s

T cultural experlences are fast galnlng ground 1& the Un#ted States and in BrltaLn.

« ‘ 1

However, language and culture,are 1nseparable as teachers were soon to discover

[ Y . ) .
through their efforts to incorporate aspects of théir pupils home cultures into
. S . . , . .

the day to day work of the'classroom. Gradually, then, they .are redognizing

that the multlculturak urrlculum should also be a multilingual one; and the

” u

development of relevant classroom StfdtLglEb is becomlng a maJor priorisy.

-

.In dealing with“thé new waves of immigrant pupils schools quickly recog-
nized that they also were becoming “déeply involved with the parents,. the-
: x ' “ .
. l familles of limited or non—English‘spuuking children.  If7)there was any doubt .,

1 . a

about the wiews of these parents toward mother tongle—sdintenance for their

¢ : ’ s o A
children, evidenceof'thelr commitmeént was to be found in the colimurnity-run

. - . . > \-

moth r tongue classes operatlng outside normal school hours in ethnic minority
, et -

commUnities in the United States and in Britain. It is evident that parents

*

are deeply concerned with maintenance of the mother ‘tongue to facilltate .

¢ )
'

communication with their children and to encourage .children to participate and

‘communicate at family gatherlngs. Further, parents wish their children to be
§ : S ' .

. - able to keep cantact with the heomeland and with relatives and friends that

L] a

S . -

s : .
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-+ - . 8till reside there.: Parents of these children are often worried about the loss

'

.

of self esteem and Ldentlflcatlon with the tradttlons and éulture of the ethnigr

* . .

T i ) - ' - . .

b8 group On the other hand, most teachers are preoccupltd with the social psy4
] . . . " * .o

"' chological and generdl tdutatlonal porformante of thelr puplls Sgcrologlsts

. Y .-
.+ point out that there is nosaccepted COncept ar hyphenated idéntities in'England‘:
s ' P . iy . . N
‘‘as: there is in Amerlca such as the Mexican-American.pr the Itallan—Amerlcan a
< ’ ‘ . g
burther, few m1nor1ty cultures, and lanbuabes are valued or publlcly recognlzed
i . : - .
in the wider Britlsh bOLlLLy , ' T
SR . N ' - ., ’
A To underscore the meortantt of thL malntenance of one s mother tongue,
» ey et P
: Verity Khan of the L1ngu1st1t Minorities PrOJect wrlt\s

- .2 " had !

‘A ‘
R . The fact tfat many children of non—English“mother\tongues

b4 -
A

in Britis schools stop speaklng (and at times refuse to , lv
. , ‘ acknowled e the existence pf) the1r mother tongue 15 not
;«' - solely‘ang simply an 1nd1catlon of dramat1c language'\
' shift. It also indicates thelr\apprec1atlon of the rela-
© tive value accorded to' the tWo languageﬁkln the schi;l
artd the wider soc1et§ras a'whole.’ In some cases minority
chlldren refuse’to speak ‘the mother tongue at home ekcept
when essentlal ‘for example,.wrth a, non- Engllsh—speaklng

-

parent. ' This s1tuat10n and the “actual dominance of English

and loss of mother tongue Lanﬁfause .the loss of\total com—
" munication between Parents and chi ren in minority famllleé‘
even before the child startg\schoo . * .
, R I(Kl‘lan, 1980, p. 83-84)  « .
\ : ‘ . - - r . .

Her statement reflects the deep ¢oncern of edutators in English speaking

nqtions about the non-English speaking children in their schodls. S
:‘: - ’;v - i ) ’ i \ . B ‘ .
A Response to Mother' Tongue Teaching in Britain™ . o il

~ v

! \ ' . N - s
Asgh result of this concern in Britain in 1981 the'School Council, with
v . by

‘support from the Inner London Educatlon Authorlty (ILEA) and fund1ng fromythe

L]
”

European Commission, (EEC), felt the cllmate was right to launch a maJor

- . PR . . | ‘e u"
- ? _.." P b ) \’ o ) . L
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national project which would of ferassigtance,. in' th€ foxm”of resources’ and
- . . 4 g | .

LI,

. * N ' K : .
gu1de11nes, to teachers w1sh1ng to extend the motfier tongue skills of Stheir

-~ . “ .

. )

v - . ¢
’brimary.age chrldien. From.the.outset.it'has been c¢lear that the Schoqls-

Counc1f Mother Tpngue Préject cannbt focus its efforts’ on ‘any s1n51e category,

o . * , 8 N -

of teachers 51nce three broad groups: share ‘responsibility for the educatlon of

, - . .
. » v : ‘
kilingual. children. o

i3

A3

‘»,.

] | ' ‘ LN

' The.flrst comprlses those, tUdLhCFb who @ontrlbute theér time and’ expertise,‘

‘/then voluntarlly, to the communlty mother tongue bLhOOlS that’ meet eVentngs‘

t

5

and weekends JThe SCLORd is the steadily browlng group cmployed by Local Edu-

) ) Y .
catlonlxuthorltles (LEAs) as motharktonbue tea;zrng spec1a11sts 1n éa:natream.
4 ’
\) N 7

prlmagy.schopls. %he thlrd and uumcrlcally tl( lar&cst consists of all those
e h \

Pie
‘primary teachers w1oéLﬁbork brlngs thum into rtbdﬁar contact with pupils from

’ )’
.

different 11nguist1c b ckgrounds and who therefort exert some influence on

N 4

- how chlldr n percelve thelr bilingualism, and the-status that is ascn;ﬁed to

o "

their 1anggages within the school. Three groups of teachers, qfteh from~dif%

. . " \ ,
ferent professiOnaf hﬂckgrpuhds, facing variéd teaching situati&ns and each

N S v N e

<

A
- -

deflning their own, classroom pnlorztles, yet all haV1ng eomplementary roles 1n

P
‘
)
v
- A

diding children's mother tdngues. , . ) ' .
The project has set itself the task of collagjorating .with afl three groups

. . .

in order to devise resources.and teaching strategies which will meet their needs . .

¢ - M
’ .

, ;
and eircumstances. . . s,

- . . -

Bengal{’ahd Greek have been taken as the'focus 1anghages for the project's'
e . b .

main materials output. Chosen because 6f the size of their population in the

’ °

London area where the project is baseﬂb these also offer_interesﬁing lin-

ERIC
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éuistic contrasts and similarities which will ehable the experience of working »
. . % - ‘ ~ .

with them to be more wisely gereralizable to other community langhages. ‘Indeed
. e .

. » . L)
a major aim is to extend the process of mater}als development in Beng#li and .

!

?

-

.
.
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environment. ) N
. t .

in the main, those who were previously involved. in t

.9 s .
R -5- _
! .. L € . - . \ N .

: . S ' . L /, . . CooL .
Greek so'as to proylde;a framework which will assist bilingual teachers - - <,
" 4 ’ v . ’ ) ’ ‘
genera&ly in prepan;ng thcir own mutcriuls for classroom use, 4

From September l981 to Julv 1982 was a dcvulophent perlodldurlhg
4 : ) '

whlch the/project ttam WOrked L]Ob@lY’Wlth &roupb of Bcﬁgalb and bgeek—speaklng ;

. -,
' [

racy and 11teracy_matep1 1sd N

teachers in order. to progqqe ‘a COl]ECtlon or
. Sl :
ing up ip an urban multigu]tural
> L -, - FAEERREY ' .

. . ) . i , L

»

qhich reflect the experiences of children‘gé'
Se

. ~ . S ) N .
The following schodl year saw draft veérsions of the materials undergoing

.

~v R

. ' - . ‘ . ’ .
N ° LR . . . N . “' L ' . s
classroom tp}als in the Londoh area, the bilingual teachers using them being,

. s . . ~ ’

h .- . - * - N ‘l ‘ - }

eir develdpment, Although .
* A ’
o f . - 7
primarily intended for evaluating the materials in use, this trial year had the
K - s . ' .

N . \ -

T . . e Yy . .o
"additional aim of providing the team with-insigh% into oéﬁervaspects of mather

e v

~ h . . . e
tongue teaching such as, how schools might .organize,, how children are likely to
. . 4 r . \ Ead . .

> N -" . . ‘ 1
benefit, and, what sort of'In—SetvicJ support needs to be available for all'mem—' '
‘bers of staff. _Guidance on.such issues isxfrequcntl§ being sought'by sc¢hools e
. 7 ~» . ‘' T

" and LEAs, and so as part of -.the flnal year s output. the team is hoping tg be

a ‘ N

able to pass on the experlentes they have galned in the form of a' collectlon -,
v LN

y

-~ ' ‘; . ‘¢
of case study reports‘drawn frqm the parficiphting schools.

'
¢ .
. . . ~ !’

Although.Bengali and Greek have‘COneiyerahle‘statiétical'impbrtance~in

. ~

thesppnabn area, at a national level th%y Bfe just twqe among several major : -
. ‘f\ . ) . o . .
languages; and by'comparison with 0thers, fn certain, areas of

/ ne - M : \

Britain they are spoken bytxﬂy a small proportion of the ethnic mlnorlty

communl ty

a

- " .’ .
' popu@ation.a It becodks all thefmqre_important, then, that~bilingual'teaehers. .
of other languages should be able to draw upon the pgoject's work and feel .
. . - g . . N m 1}
3 R

ot

F 4 _“‘“
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- " This ‘has become known as the transferability"aspect.of the prgject.- It

B W
. v a
[N N ) .

s
is be1ng approached in a varltty ‘of ways. One start1ng p01nt was ﬂq\dncorpo—

x & . 5 - " N L
. rate -an element of 1ntercultnral exchdngc into the Bengali and breek strands

. B . -,

4

thus enainng_a yqpng:Greek—sneaker, for instance, to read a-story in Greek

abodt,a Bamgladeshi child's figs day at school in a new- ountry, or by giving

, a Bengall spea&;ng child a chance to learn about a Cypriot wedding ceremony

A\{:i;her step has been for the project team to make available some of their

materTals to bilingual Beachers of other languages, Portuguese and Urdu for o
> 4 « ) . ‘

"\-l ' ~ ‘ . .
instance, who are now using them 4n their owh classes having carried out any
) .

o < necessary translatiéﬁ/ Later;, details of how they used and adapted the materials

will be collated by the project team and, together with the results of monitoring ,'
Y L . . : ;

the original development p?Btess,/wilI form the basis for a handbook of guide-

lines on preparing resources for mother tongue teaching gt the primary level.

’

Supporting the Multilingual Classroom Teacher
Classroom teachers in qulticulturnl primary schools face a wide variety of

- ‘
»

situations. Many work withycnildren'from a range of linguistic backgrounds{

3 Others draw their pupils"from communitiésfwnere a ,particular language is in the
' . - ' ‘ ) . o, o ' ) . .
' majority. ‘Some.teach classes’in which ethnxc'minority children are in a dis-

tinct minority-.

All this adds up to a heterogeneous group. But what these teachers are
. likely to have in common is that they have little, if any, competence in the
. ;
: F, l » - . S : :
languages of their -pupils and therefore wouldfappreciate guidance on how to

~etad

7/ ¢ N .
bring language diversity on to the classroom agenda. Here, three pnblicatipns

-

are planned by the project:

The first--"'Supporting Children's Biiingualism"——is already available
- - v

. —_ y ‘
from Longman. It is the outcome of a\seéﬁnar held by the project in the Summer -

v

of 1982 and sets outsomeézithe issues which schools and LEAs will need to

. o ] _ y
O N .

FRIC - R - % 8

s ~ : : ' : Y .



‘
examine in order to provide teachers with the suppbrtiverstructure that is
. S i

v necesserxkif they are to be able to rebpond efiectlvely to thelr puplls L

languages. 1Included are SECtlonb on——why suppbrL children's b111ngualibm7

. The need for a school and IEA pollcy, In-S¢rvice tralning, Resources; Links

»
- A ’

I
with ethnle m1nor1ty COmmunltLLs. A f[inal section poses some discussion
a d . . ) . .
-~ points and offers Suggestions on how the document could be used locally ‘as

an aid to In-Service Training, or in preparlng school or LEA pollcles. See
4 .

London Times artlcle (Appendix). ' . ' ) \-
. ‘ | -, ,
./ -
¢ C * _Insert here diagram, "Why Support Bilingualism"
N 4 , . i
R The second--"Teaching in the Multilingual Classroom"; -~ is to be the mdin

u

A ' -
handbook for teachers in linguistically mixed classrooms. It is a compilation

of activities undertaken by primiry teachérs in eleven LEAs between Jahuary ", .

1982 and January 1983. Throughout, the cmphasis isﬂen self—heip, the intention

being to demonstrate how teachers can creale an atmosphere of linguistic

o

awarenes$ and sharing, calling upon the ra ge of human and material resources
24 24 n

that are available to most mulpicultural schools. The main sections are—:Finding

out aPout children's -languages; Language diversity aceoss the cyrriculum;
?

Working with pa;ents; Using mother tongde stories; Learning children's lan-
guages; Looking at resources.
National\trials of the handbook will end in December of 1983. It will

then be revised in the light of teachers' observations, with a view to it

being published by Longman in 1984. . . o ' :

( . "
The third--"The Children's Language Project'--comprises a series of .

activity cdrds ghat are the outcome of a joint .venture involving the nrojeqiﬁ

-

and the Language Information Network Co-ordination. 'They are designed to "~

Q ' - . : E)
ERIC . \
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BILINGUALISM" a Schools Couyncil Programme 3§

-

B__Ehlet by Davxd Hou]Lon and Rlchard w111§1 ‘s

Wl1\ MUNRYING

4

_ Bendfits for'all children

"1. Supports configbnce in

L

\

o

own laanglage, repertoire

O

BIRLINCUALTSM? . ‘ . -

-

Benefits for bilingual children
k. Support for learning
2. Aidjmg intellectual/

bring to school
esponding pusxtlvel“ru"

multicultural society

2. Increasesy language : cognitive development
awareness ~ * +|3. Supporting self-esteem/
3. Contributes to combating confidence in dwn
-racism . _~etpnicity '
4, Increases awarcness 4. Supporting relationship™
of cultural dLVLrbltV d with Yamily#and communlty
5. Increases communyication .+ 5. lxtending vodational
.between different / and life options .
cultural groups & ' o '
N . \ o '
. | .
\ BAJLC ®RINCIPLES
l\m Lquality pf“oppurLunity .
2. WDeveloping skills and - .
Yalents that children :

~

I,

|
\

Beneflts fo

T 1. Increas

L
the teacher-and the school

knowledge of and

, relationbhip with individual pupils -

community
\ 3. .Increase
linguisti

. v 4

of the school

\

2. Recognitiion of pupils'
uni as a resource
teacher awareness of -
and cultural diversity .
Strengtheps school/community links
5. Contributds to multicultural ethos

family/

N\

v .
Copyright (C) 1983

-

'
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encourage children to inveStigate their own patterns of language use as well
: : o r . S :
as ‘the languages they cncounter all around them at school, at ‘home and in the

community. = (See Appendix for examples) :

There are four cards in the series, each with a specific theme--Languages

at home; Languages at school; Languages in the neighborhood; Languages around

thecworld. Classroom trials have now been completed and, after a period of

-

r8v3?ion, the cards will be offered to a commeréra{,publisher;

How do these British efforts relate to American programs in multilingual

&
.education? ) ' - . ' , ~
The Asian and Minority Group Project of California . . t 2 - @
What approaches are Being used in Américan séhdols to educate noh—EngliéH
spéaking children? ,Avwublication by the foiﬁe of Biiingual BiculturallEducé—.. .
‘tion, Californi; State ﬁeparcﬁeﬁt of Education delineates four such aéproaches.
"In school s@tdations, language minority séudents are exposédv ‘
to-English in basically fqur'ways: '
' fﬁ; . 1) submersion classeé; i}
, 2) grammar-based ESL; (English as a Second Language) . e
- 3 commuﬁicative—based ESL; d

4) sheltered English classes.

\

"A brief description of these four approaches is as follows:

Submersion classes are situations in which teachers speak in
: 3 ' 4

a native speaker to native speaker register as if all of the

. .
students in the-class were native speakers_of English

. A
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~ The matertal quoted above was excerpted from tie "Handbook for Teaching

Viecnameee Children.

¥

R >
v . ) s A ; ' v
\ 3 . . - Lo . .
: : ) : .. % ;
‘ - . . .. . : . .
! . ' ‘o -, =10- = . a fe..
' : T :
- . ° .. )_‘ . “.. F] ) . .
. . . . . KY J -

Grammar—based ESL classes, focus on phonology and syntax and

0

emphaslze lehrnlng languagc rules. through- 1nduct1ve (grammar—

translation)'of deductiVe (audiolingual‘or'gogniti3k\fode)
) S, A S ' . . e .“ e .

. P . o LT 1
methods. T ~ o :

s Lo N . oo %

Communicative-based LSL, by Cont}est;'places,eyﬁﬁasis on .
.» ‘ . o . . : ) ¥ -.9"._ . .’ ,
language use and :functions.. This type of instricfion

»
- . ' . ' A

4

.

-focuses on basic communicative gwmpde;Eg, rather. than'

learning grammar rulces.
' ' s . R S IR
Sheltered -English approaches deliver subject mat@r in the -

2

. 2 Cd
second language. 1ln these situations L2 acquirers are . °

usually grouped togethdr, special materials Are prévided,

. students are allowed to speak in their native language

(although the teacher'always'modEls nativé épeetef‘orﬁA

. 4 -

neer—native speaker . specch), and a native Speakqf—tof

non-native speaker registen»("mofhere%e”Ior_"féreignerﬂ;alk")

'is used by the teaghef.

The research suggests that communicative-bdsed ESL and:
sheltered English~instruction effectively promote the,
. - ! : ‘l .“. N .\

acquisition of Basic Interpersonal Comhunicative Skills.

(BICS) in_ ‘English. Grammar—Based~E§Lland sobmetsion, ’
’ h - T R
classes have been found to be less effective ih promoting

such skills. _(Cummins,-Krashen and Terrell in Handbook_for

Teaching Vietnamese-Speaking Students, o. 35;36,.1983Y

-

ThlS is one of the serles of hanébooks publlshed in |
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\ .
.1983 by the California State Department of Education to meet the.aéézs\of
';apidly increaslng mlnorlty language populatlons in the state "The haﬁdbooks
A - i ~ . : : _
focus on various language groups including: Vietnamese; Cantonese, Korean,

Philipino;’Mandarin, Japanese, Portuguese, Ilocano Punjabi, Armenian, Laotidian,
. 1 . 14

. LN .
Cambodian, and Samoan. [Each handbook addresses the unique historical, socio-
. ' - Pl

~cultural and linguistic characteristics of cach lapguage group. The handbooks

~also provide educational resources such as community organizations and class-
room instructiomal materials. They are designed to assist bilingual/ESL

teachers, counselors, schools administrators and teacher training institutions

|
—

in establishing progfa@matic, curricular and instruetional policies.
. . ? . \ ’

The linguistic exberts who developed the theoretical bases for this

minority language instruction programs setiforth in Schooliﬁg and Language

Minofigy Students: A Theoretical Framework}, advocate additive bilingualism

-

. and stress on maintenance of the mother tongue. Writing in the Handbook for

Téaching Vietnamese Students, they state that opportunities to develop cogni-

“tive and academic languagés skills in Vietnamese are naturally not available

‘to students in most communities in California therefore, parents and educators

must work together to design and implement such opportunities. Further, cog—
» .
‘n1t1ve and academic language skills not learned in Vietnamese can easlly be

" added in English by specially designed instruttion at school. "If students

are to'Beqsfit from their.bilingualism,'atsension to Vietnamese languagé
Q;velopﬁeﬁtf§nd Eng;ishrlanguagewaCﬁuisition is necessary." (ﬁ;vAZ). Office
IOT Bil;pg./Bicult.'Edus;,-Calif; Stsce Dept. of Educ. Sacramento,-CA.)‘ Hence,
Fwe.cas.recognise a similarity in philosophy, goals and theoretical framework

between the Schools Council Mother Tongue Project in Britain and the programs

for Asian ladguége:speékers‘in California just described.

o
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The Coﬂblexities of Mother Todgué Teaching Pnder Conditions of Wide Diversity .

. The circumstances oﬁ defining a unified policy for mother tongue’fEQchlng

% : Y
or even a general advocacy of LSL programb in AmerLLan bchools; today’, béyemes

»

" more and more problematical. ‘What do chLdtorb propose"‘What do parents

want? " What will the Federal,  state or local authorities fund? It seems very

trying for those responsible for the integratidn of the immigraﬁt youngsters

into schools across tht United States to delermine.
A thoughtful and 1ndepth study of Southeabt Asian refugee ‘parents in the "

Paciflc Northwest sheds further light on the mother tongue teaching controversy.
#

Mary Blakely of the College of Education, Univefsity of Oregon, interviewed

-

: %Putheast Asian refugee parents to obtain their perspectives on formal edu- ®

s ‘ I f

cation for their children atlending the local schools. She further augmented

her interpretation of the survey data with two prior years of participant

" observation fieldwork in the setting. The main purpose of her project was to .

help the.schbdl district learn more about how the refugee families adjusted to
American schools. ‘Emphasis in the study was placed on the parents' perception
: 2

of the language environment in the schools, cross-cultural communication, -

arent involvemegt in schools and bilingualism. Refugee groups included Chinese,
P g g

Vietnamese, Lao, Mien and Khmer speakers.

.
L3

This Oregon school district had no recent experience with bilingual edu-

cation brior to the refugee program. After the arrivil of the lieguistically

diverse-families from Southeast Asia, the school district applied for and

received Federal funds to implement‘a-"transitional bilingual” program in the

schools for the.children of these families. The objective was to promote a

- "language shift" from mother tongue to the dominant language of the local

*soclety. The program and the students were evaluated only on the basis 3;
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English 1angp3¥g.proficiency, not on achfievement of native language literacy

LY -v g -
DM skills. (Blakely, 1983.)
’ ‘Kfter.two years, of the program, Blakely gsked parents if thgy thought

.

. : M (3 . . ) . . "
their children sheuld.learn to -read and write their native languages as well -
. . Id N -

as English? Each family was asked to respond to the questibn in reference to
S N R N

.
~

the language they regar§ed as their

. b ‘
owin. The refugee parents across lan-.

: L %3
guage- groups generally ‘gave one answer for their 8lder children and another

for the younger primagy school age éhii@rcnw Blakely reports'that half the
. , i ' .
parents noted that older children alreaddy were literate, so there was no need

for them to receive native langauge instructiongat school. The majority

(60 percent) said they wanted their younger children to learn to read and
. ! ’ B ] . ! .
write thé native language. One Chinesc-Vietnamese mother state "I would like
~ .

vy

the school to open a Chinese class. lﬁ’woulJ be good for all the children.
The Americdns, too.' .This mother notéd that in our contemporary world Chinese

might be a more widely used language thup\Vietnaﬁese. Chinese pareﬁts also
, . .
mentioned the intellectual value of bgcoming literate inltwo languages.

~—

‘ , . . o e .
However, a Lao-speaking father was most adamant ‘in his response in oppo- .
RO : . .

sition to native language teaching. ' Through an interpreter hqistatedf

Write down that I want onLy'English at school! This not -,

1 . ) -
Laos. - There is no reason. to learn to read Lao here®

s L

There are no Lao books in America. Here my boys need

I am happy. To get a goBd job they must know how to

.read and write English. ° , v -

(Blakely, p. 62)
4
Blakely concluded that no parenféfsurveyed argued against English literacy for
- 4 .
their children, but some pirentstdoubted the value of being literate in an
LR
N

i , ﬂf. . | I-IES o :
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~additional language. Like immigrant groups before them,in America thex recogs

nized the immediate needs for English'languge proficiency. ( akely, 1983)

Thesgk att1tudes wer\ furthcr confirmed during an interview w1th the ESL.
- 9

P L

QonsuItant for'the-AuroraJ lorado;Schools, who désCribed his_sthol district s

? . A . v . s . . .

 © program for Korean—speak' g fAew immigrant children. le stressed that families

from Korea wanfed an* "American educotion"cfor their children.\ Parepts wanted .

v

their children to be immersed in the American tradition and spegk only ‘
. 2
. ]

American English,* Yet he noted that ten or fifteen years later, when the ’
families haqwbeen‘in‘the U.S. for awhile, they spoke of feelings of regret
for not teaching their children about their Korean heritage and the language,

as they and their children soon fergot the tr%g}tions and culture of ‘the’ .
»r, o

mother country. '
|

Another argudment that confounds ?he issue of mother tongue teaching in
the schools of the United States is the one of ethnic minority isolation, and
hence discrimination and economic disadvantagement. Writing in an issue of

1 ©

the Harvard Education Review on the bilingual education controversy, and

.
.

particularly how it effects Spanish speakers), Ortheguy points out that to

* . . .
the extent that bilingual programs help maintain communication in Spanish

~
]

among Hispanic children, they may also curb the process of assimilation by
identifying‘Hispanics as a distinct groyp. '"Conventional wh‘ipm holds that

as long as a group remains distinguished from the larger society, its members
i

N

will remain poor. Because of their experience with racism in this country,

- - — s
many Hispanics have long ago given .up the- hope of disappearlng as a distinct
’ §

group.”" (Ortheguy, 1982 p 312). . -

Whither Mother Tongue Teaching? 5

Y
Where does this leave us in this discussion of issues on mosher tongue

teaching in Britain and the United States? Strong evidence is set forth by

N . . o \

16

-
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» . ,combating prejudice and disetimination and inéreasing communication between’

Y

S

The School's thnc{i\Mother Tonguc Pfo%gct goriguppoﬁting éhildr

bidingualism. The Ptoject:s position statement pdints out’ that biiihgualism

.
)

. I

-l
repertoire,

-~

different cultural groups.  Bilingualsm
Yo ‘ : - :

L

—

Pe

. benefits all thildren by suppdyting cowfidpﬁce in one

}

o

\
-

. ° . . v .
increasing ‘language awareness, and awareness

own language
N L)

r)

cultural- diversit¥, -

n's

A

w

benefits. bilingual children by

-

L

]

-." self-esteem ‘and confidence in one's own' ethnicity, supporting rélationship

*

ERIC
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1

. . . . : -
with one's family and ethnic comnunity and extending vocational and life- .

5

options. o ' .

<

I

!

\

'S

. . . . —“ R |_‘ B \.
supporting learning, aiding int{+locLuu} and cognifiv? development,” supporting

e

L4

Bilingualism benefits teachers and the schqols by increasing knowledge %'

" of and relationships with individual pupils, by recognizing pupil's family -

: . X 5 , R
‘and community as school resources, by increasing teacher awareness ofilinF :
e - ’ RN 4 :

guistic and guitural'diversityz strengt
. : :

éontributiﬁg to the multicultural ethos of. the school. Finally bilingualism

hening school/community*ties and by

L XY

and the inclusion of mother tongue teaching‘pfomotgs_eqpa}ity of educational

, .
opportunity, and develops skills and ta

' S
lent - that ch@%@rgn bring to sqhool.

Bilingualism is a positive response to a multiethnic society.

In America in 1983, school districts across the country, confronted with

raising immigrant populations of* limited English-speaking students are opting

»

' ' | ¢ . » . .
for a middle ground, allowing students to retain literacy in theifr native

language while helping them to learn English. School édminﬁgtrators are

- recognizing the advantages of bilingualism or mhltilingualism'fOanlt“students,

native North Americans as well as new immigrants.

Y

-

N The question of whether toaencourage students to perpetuate

fluency in their native tongue has thrust the schools into a

s larger debate over the future of the United States as a

'

.
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. monbling 1 society. Critics charge that the dominance of English

-t

&)

o could be weakened and national cohesiveness could bé threatened

- . - if educators do mnot handle this issue darefu}ly.

'

{Maeroff, 1983 p. 67)

A ' . MV J L L

L \’
o . . |
| -

L 4

\

“

+ 7=* This debate continué$ on both sides of the Atlantic.  Butethe need for more
. . . “. . ) <
research, curricular materials and teacher educafidn is evident.
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‘New policy sought -

on bilingual classes

by Diane Spagcer. . - :
The Schools Council is calling for &  collcagues who are beginning to con- -
coordinated policy om bilingual educa-  sider the type of supportive structure
tion im primary schools from ge - that can be provided to assist teachers
Department of Education and Sclence  In taking greater account of the lane
and local education suthorities. guage skills which their children pos-
Ina today, the sess; but which can easily be left at the
councll says at 100 m l:; school gates". -
Rues are spoken every day The report advises schools to foster -
nution’s classreoms. ,. links willll’ocentres organized by locid),
Elghteen ressoms why children's o punities to teach mother tongues: "
bilingualim should be supported are .oy contain a considerable pool of |,
listed in the report. They *  bilingual expertise. et
helping to fight racism, increasing a )
Teachers should also take more
language awareness and seif confl. . accoung of the view® of ethnic grou
and sirengthening school and - Y. T NiC groups
:::;’um lnks lndparehtsl.il.tksao;s. n 0doubt in many
: y schools thig li will require extreme
rihe report also loeks M curren W%nsluvky if the all-round
z)olher ) : and sets out fs of Yecognizing linguisti¢ di-
the issues which schools and education - Versity are to be fully understood.”
suthorities should examine when for- The authors,” David Houlton and

“It is not a deflnitive statement on
he subject, but rather a resource for

Richard Willey, call .for reforms in
both initial and_ in-service training to
help teachers ‘develop bilingual

giv

teaching skills.

“All¢ teachers, regardless of the
range of their own langusge know.
ledre. have an important role to play in

ng recognition and support to the
language that their children bring to

: N PEREN
Molher-wngueuaéhin‘:cuuﬁdnapmkmdcd

LSRRI

WU f e

school,” they say. - . )
Supporting children’s '
: lpn]gnn Resources Unit, 33-35 Ty
per Row; York YOI 1JP, £1.75.
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f‘. 5 .
Materials

Proje ct

The Mother Tongue

SCHOOI.S

COUNCIL

Schools Council:
Mother Tongue Project

',‘ _ Robert Montefiore School

o " " tondon E15AD
- -.- Telephone 01-377 9904

Underwood Road v

This project was set up in 1981 in ;
response to the call from mainstream’
d community language schools for
(g? curricular resources for use by
bilingual teachers to assist them to
extend children's proficiency in their
mother tongue, and (b) guidance for

. non-bilingual class teachers in the

- Supporting Children's Bilingualism:

mainstream system on what they mlght
.do to support children's use of their
mother tongue.

It is being funded by the European
Economic Community, the Schools
Council ‘and the.Inner London Educatlon
Authorlty )

The project has already produced

various materials. There has been so
much demand from people to know about
these materials that we have produced
this catalogue to describe the output
(existing and planned);of the project.

The illustrations in the catadlogue are '

taken from the project's materials.

During 1982-1983 these materials are
in their trial stage. In 1983-1984
they will be revised in light of these
trials and will then be made w1dely
available.

. SEMINAR REPORT:

Policy issues for primary schools

and LEAs.. This book is the outcome.
of a seminar held by the prOJect in .
the summer term of 1982. It sets out
some of the issues which schools and
LEAs will need to examine in order

to offer ‘teachers the support that

18 necessary if they are- to be able

9

-

.

-

* to respond effectlvely to 1anguage

d1ver51ty ‘Included are the follow
ing gections: "Why support children's
bilingualism?; The need for a school -
and LEA policy;. In-service training;
Resources;
communities". A final section lists
some dlscu351on_podnts and suggests
how the document could be used, at
local level, as an aid .to in-service
training, or in prepar1ng school or
LEA policies.

"Supportlng childrep's bLllnguallsm
(May 1983). (About £2) from Longman

Publicgtions, 33-35 Tanner Row,‘York
_Yorks 1re YOl 1JP. _

5

PROJECT NEWSLETTER

The €Ceam produce a termly newsletter

giving up-to-date reports of. the:

project's, progress and details of
local initiative in supporting
m1nor1ty languages.

PROJECT INFORMATION SHEET

This descrlbes the background to.
the proJect, its work in Greek and
Bengali, its proposed work o?
transferrlng ideas to other language
‘groups and its work with non- '

" bilingual teachers.

Both the news?f%ter and information’
sheet can be dbtained free from the
Schools Counc1r'Mother Tongue Project

‘:at Robert Monteflore School, Underwood

Road London El T .

R}

Links with ethnic m1nor1ty‘_<"



- TEACHING 1IN THE MULTILINGUA CLASSROOM

This is a hqndbdok'for téachers in
“linguistically mixed classrooms. » [t is

a compilation of “strategies ‘devied by
groups'oﬁ_primary teachers, in eleven -
LEAs, between January 1982 and~January
1983. The emphasis throughout is on ,

self-help, the intent being to demonstrate- -

~ from case studies of classroom initiatives

¢ .-
LA

-+~ as a classroom r source and to assist in
_shaping its fina ' .

| tongue stories;. .

how teachers can create an~atmosphere of
linguistic awareness' and,sharing, calling
upon the variety of human and material
resources that are available to mest
wschools. . The main sections in the
handbook are: "'Finding out about yoéur-
chiildren's languages; Working with the
comunity; - Collecting and using mothér

' ;.. Learning and using your
children's languages; Developing reSources;
Lapguage diversity across the curriculum".

.

It‘is hopéd thaﬁﬁthé.handbook will

- be-published in 1984 during the project's

final "year. Local trials and evaluation,
willl enable teachers who were not involved
in its dfvelopmeﬁt to have access to it

form.

I

ﬂf,'

ol i A T

- TEACHING MATERTALS FOR BILINCUAL}

TEACHERS OF BENGALI AND GREEK = -

‘ThHe project team have worked with

- tedcher groups to produce expmplar

matertals, designed to-be - transferaple
for use with;other languages. They

are also prodiucing guides for'biliﬁgual
teacngrs Of -other languages who.wish to - .
develgp their own materials.. : —

The materials are desig gd to suit sthe
needs of three stages icp+;heyprdjébt"
have identifiedcfor la uage'leérningﬂ ‘

v .

‘pre-literaffy

a

\.”beg;nning literacy '
- extending literacy

They are#aldo devised to ¢ er four

themes familiét to"'the children<
Myself, Home, Schobl, ‘The Street.

The 1eVeIsvfot which éach element of .
the material is designed are shown in

S

' this 1ist.

L







The plLEurO Book

Thls beok will have 15 plCLuILS.(WICh
~ho-text) illustnatlngAMaLLQus _themes
. familiar .to or of interest to children.
. 'The’ picture ‘topics are:
'+ 'body; she street;

[ i’R'(')JE'C'l'?PRODUC:ESD. MATERIALS™

i L :
. S

the home;. your -
the market; schoelj. . , :

.*.h03p1tal' clotheg; people at wﬁbk, food;

O

ERIC -+

Aruiitex: providea oy enic [

numbers;

e ayground
"'countrys1de, the seaslde, a, board Bame
e about road s15ns.r

'iThe Plcture Book can be used 1n
ways with ghleren of different!
learning any language.
‘used in ordinary, mafnstream classes ag a’

- multicultural resource. -

lThe accompany1ng notes ‘describe a

the

i
PR, .

B
A

wide variety of activities to help-

(A

'J“'

‘build up vocabulary, to teach and’
pract1se 1anguage structures, to link

n; the

any’
Bes,
1t can also be.

s oA, . 4._: N . .
w1th'story te111ng'and discussion, -
to: provxde -4’ starting polnt for.

- wrltlng.,

L hxtent 32 pages

.

: Picture- Book:
: ,ffamlly (both with grandparents); a
~..West .Indian family and a single
*parent Engl1sh family.

‘§1ze. Aé double spreads

R

“The blgurlnes

'7These models (the ‘adult flgures are

?bout 27cem tall) depict four families
'living' in the neighbourhood of the
‘A Greek and a Bengali

.

The figurines can be used on their own
or-'with the Picture Book for story
" telling and many other oral activities.
They are presented as family sheets
for the teacher to colour ‘and ggunt

for stand1ng . , oy

.y 1

0 . ‘,."? . .
ther fam111es could-be dev1sed us1ng

these as bas1c models. rx

- ":‘- ’
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The Story Book

The Story Book, too, can be used for
a wide range of purposes in any
language class to encourage 'both oral
and written language. It will also

be useful as a multicultural resource .

in all classes.

The book will have 15 stories told
only in pictures. There are no words,
but the teacher'is provided with the
text both in English and the mother
tongue.

The stories are chosen from many of
‘the cultures represented in Britain
today.. . :

'The stories._are . chosen_from many of

.

The accompanylng teacher's notes
suggest ways in which this material.

.can be used. For example: story

telling (both oral and written);
as sequence cards; questlon, res-

ponse and discussion.

Size: A4 landscape | Extent: 32 pages
X

The Alphabet Sheets

the cultures represented in Britain
today and include: The Fat Fox;

The Tiger and the Old Man;:-The Birds
+“and the Cake; The Tlger-Eatlng Animal
-(from, Bangladesh and India); Hodja
and the Baclavas; Hodja and the-
-Donkey_(from Turkey); The Hare ‘and

the Tortoise; The Fox ‘and the Crane;

‘Persephone (Greece); The Five Finger
Mountain (Cyprus); Anansi and the
Boat (West Africa and. the Caribbean);
Hengist and Horsa (Britain: Weighing
an Elephant (China); Wh§ there are -
so mahy Languages (Choctaw Indian);
The Pot of Gold (Eite).

These sheets, showing a number of
words for cach letter, can be used
as a frieze or as individual letter
shects for the oracy and beginning
literacy stages in Greck and Bengali.
They arc simple to devise for other
languages., ’

Number Sheets or Friezes

For Greck, which has the same numerals
as English, any number sheet so long
as it is 'word-free' can be used.

The trial schoels are using DicK

“Bruna's Mumber Frieze (Methuen). __~,~:m.fﬁ___m

Number sheets for Bengali or other
1anguages which use other numeralg,
can be devised in the same way as can

" alphabet sheets, or bought from shops

lmportlng books from A51a.

2.

L
Sy
o




The Phonic Readers

These books are for children acquiving

carly literacy skills. They have a

basic story line and are designed g

introduce chlldren to the phoniv

g features of their language. Thuy assume

" that the children have already buen
introduced t@& ‘the main sounds and '
symbols of the alphabet. '

Bengali: -~ . | .
Book 1: % 32 pages AD

Book 2: 24 pages AD
‘Greek '

Book 1 and 2: 20 pages (A5

e

. . .
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The Phonic Workbooks .
These can be used in conjunction with

the project' s Phonic Readers or with

other early literacy materials.

They reinforce and extend the early
reading skills and gradually lead
the children into written work.

-

Some activities include: /
letter formatlon and recognltloﬁ
picture/word matching
sentence building

phonic practice
. »
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These books can be used as exemplar

by teachers of other languages wishing
.€o comStruct similar. early readlng
materials.

Greek
Book 1 and 2:

Bengali
Book 1 ang 2:

20 pages A4 landscape

20 pages A4 portrait

The Readers

The Readers can be read aloud to the .
children or can be read by them. The
reading level varies between about

7 and 9 years

All the Readers have been translated
into Greek and Bengali for the trials
and into English, so they can be
considered by other language groups.

The fourteen Readerd
d%fing the trial period.

ve been used
They are:
Mamoon's First Day at School: A/ *
Bengali child's first day at primary;
school where he is helped by a Greek boy.

Dressing Up: Children dress up in |
clothes from different cultures, but
one child feels left outh.....

Marina's Christenifig: The story of
the baby s christening as told by her
cousin, Lakis.

Visitor Alice: A snake is brought
‘into school for children to meet.

“Auntie Rupa's Wedding

AT BN BET GO &
a2 oI TR G T AF
AT o FTHAN, AR
BES "SE L

L

A Day in Athens: Michael meets his friend
Jasmin in Athens and their two families:
spend the day together:

s

Ve

Sister Sarah's Weddingr A

‘Kﬁay*§—T&athaéhéf*fﬁndyMEHtS"toU.

many sweets and then he has toothache.

The story of his visit to Dr Slngh
the Dentist.

‘Ranjat the Elephant: The adventures |
of an elephant who is taken off to
erform in a circus.

The Best Bonfire in the World: Niki
‘and her Bengali friend fisit ngrus
‘at Easter-tide.

The .

The Outlng "Roma and Alexis
v151t a ‘farm with their school.
outing nearly ends in disaster,.

' Format: .

Meera'b Wedding

These three storles are 11nked by the
three girls who go to three weddlngs in

‘their families: one is MuSllm, one Hlndu,
and one Christian.

.

Aunt"Niki s Wedding: A young boy's

"description of a Greek wedding day.

Asad's Id: Asad spent last Pd in
Bangladesh. This year he celebrates

Id in London, and shares it with his

" friends from school. -

A5 12-32 pages.

- 30



: SN
~ EXISTING PUBLISHED MATERIAL

In addition to the material created by
% the team, the trial schools have examples
of books and kits produced originally for
language development im English mother
tongue classes. Some of this has beeéen
specially adapted to the trials. - Included
. are: .

-Book boxes ‘

Each trial class has been given £10

worth of books as a book box. The

' \ ) * ' ﬁ<‘ ‘ titles have been selected from those

0 MQHOUV 0}10}5 CLVYLO'UZ’OUO;{E- aveva ava11ab1e in Britain. It also includes
' BRSNS some bilingual books in both English
é‘ and the mother tongue from Bangladesh,

dEV nfepe MLCI KUPL(I 0 YL?’T\.O'C Tov West Bengal, Greece and Cyprus.

- Breakthrough--to-Literacy(Longman)—————
Each class has a set of the Break- .
through Sentence Maker with words in

g , ‘e " s the appropriate language. These have

TC"E“ ' ” O,‘aUKa_/?a TOU ane: -been reproduced ‘on the blank cards .

which are available from the publlsher.

They are used when 11teracy is being

1ntroduced

““Mﬁ‘ FtOU VWt "'COV_‘T[ aT 6PQ“_'COU oty

[eia oou Mapobv./\ejoyat KupLa

Tgoouvs Eﬁa Ma}wuv e 7vawus .Some of the Breakthrough Readers which
link with the projects' four themes ..
U aﬂ,’)a nmd}a _ . and have a suitable multicultural pack-
) ground have been translated by the team.
Stick-on sheets have been provided so -
\ ~ that the teachers can convert these
B . books 1nto Greek or Bengali readers. .-
ading Material '
.g;:in;;zzrizl 1sgfor those children These are used. to supplement the
who have reached the stage where they project's own Readers in encouraglng
can read with reasonable assurance. reading fluency.
However, their level of comprehension \ ,
ability may still be limited so that
they-deo-not— £uily~understand"all_rha;
they read

Terraced House, 'Other Language
Sheets"’ (Methuen) . R

The team have prepared sample act1v1ty The publlshers of these early readers,
h a variety of exercises in with a strong multicultural, urban
sheets wie d completion, identification = thread in their colourful photographic
sentence/wgr ZeCE gtor; writing and 111ustrat10ns, have translated the text
2£m532§2n§102ptask; to help tHe children into a number\ef mother tongues.

through this stage: ) The publishers have provided adhesive

sheets with which the teacher can

Resource Packs : convert the books either'ful%y to the
Each class in the trials has been . mother tongue or, as the project has
given a resource pack.. This includes done, to billngual readers in which the
‘an assortment of material’s: poems, child can read the text both in English
recipes, stories, etc. ‘It is intended and the other language. (Orders to ]
that the teachen will use this-as a Schools Pramotion Unit, Methuen ‘
core for their own collection of o Educational Ltd, North Way, Andover,
material. - S ' » Hants, enclosing £3 for 16 texts.)




? Language for Learning
These_text—free language development
act1v1t1es, developed by ILEA's
Language Materials Service, are
published by ILEA and by Heinemann
Educational elsewhere. They provide
an example of text-free material which
is ‘equally useful for the development
of any language.

Unit 1: Classifications. Jnit. 2:
Story telling; Unit 3: juire and
eliminate; Unit 4: List~ , discuss.
and do; Unit 5: Compare and enquire;
Unit 6: Description. (Orders to
Heinemann Educational or, within I
to the - Learning Materials Servic

Traditional Greek Buildings

A pack from which, following the
instructions in Greek,pupils can
build a model Greek building.

Available from: Schema Péper Models,
36 Westbridge Road, London SW1l.

Teacher's Book

The Teacher's Book for the Mother
Tongue material gives suggestions
for how the materials may be used
in a gredt variety of ways.

Look: No WoTds!

The team are building up a catalogue
of material which is readily avail-
able and is telF free' s that it
can be used for language development
" work in any language. The catalogue
will make suggestions about how
items can be used in mother tongue

The oracy test stories are:

The Tjger in the Market (developed
by ILEA staff and.CUES) with props
and figurines; .

The Lost Parrot (with figurines);
Sparkie the Robot (whose programme
for housework goes awry) with
sequence cards; '
Freasure in Space (about astronauts
finding buried treasure) with

)

sequence cards.

Cloze procedure is being used in the
reading test with storigs in Bengali,

.Greek and English-

EVALUATION REPORTS

There will be reports recording the
working of- the project both from _the
project evaluatdr and from e EEC.

TIE (.(lILDREN 'S, LANGUAGE PROJECT

This is the prov151ona1 title of a serieﬁw/
of attivity cards. They are, the out-

" come of a joint venture 1nvolv1ng the

Mother Tonnue project and the 1nguist1c
Minorites prOJect.

lhey are_designed to encourage children
to 1nvestigate their own patterns of
language use, as well as the languages

they encounter azound them. .

There are five cards, each with a theme:
the origins of language; language in
the neighbourhood; languages at school;
1anguages at home; languages around the .
world.: They are being tried out by ([
teachers in Bradford, Haringey and
Waltham Forest.

teaching

The project t::;\abuid welcome any

information about material’ which
might be included in the catalogue
with suggestions for its use.

~ Test Materials

" As part of the evaluation of the -
‘project, tests are being cartried out
to see what effect the trial: teaching
is having on pupil's oracy,and
literacy progress both in the mother
tongue and ‘'in English., -

~ Oracy tests which can be adapted to

_any language have been deviseéd in
which a story is told with props and
the children are asked to rete11 the
story. . . L e .

Youcanthto!burcmssaboutwhatyousaw.

It says\

How old are.
,l




-stream schools, however,

"— the integrated model,

The Pro]ect Evaluator, P ula Tansley, writes about the tr’al perlod

e’ . - ‘
THE SCHOOLS" The projecth worked with

12 mainstre schools and .,
11 communlty mother tongue schools. The
mainstream schools comprised 5 schools,
mainly in Harincey, wherg Greek mother
tongue teaching was carried oyt and
7 schools, in the Tower Hamlets area of
ILEA, where Bengali mother. tongue teach-
ing took place, covering both infant
and junior age ranges. ’ 'l
The community schools were chosen as'
far as possible to represent the wide
range of provision that already exists;
so that for the Greek.schools both

-church schools and those ordanised by

the Greek Parents Association! were
selected and for the Bengali schooly a
mosque “school and a school attended by
pupils from West Bengali were chosen.

THE CLASSES in the community schools
~ the project work was slot-

ted into'ongoing'programmeS'althouqh,in
some cases groups of children were

1ECt§§’to work specifically with the
project”s materials.’ In.some main-
classes had to
be specially set up for the work to
take place.

o ‘ [
Two models of organisation were tricd:

. - \
.

where the
‘mother tongue teacher works in.
the mainstream Flassroom along—
side the mainstream teacher;

— the withdrawal model, where the
mother tongue teacher takes
children out of the)mainstream

' . Sy
THE CHILDREN Teachers worked»with groups
(maximum 12) of children
hich they frequently subdivided accord-
ng to language competence, from children
o.'spoke little English to those who -
sboke little of their mother tongue, A
ew ‘English~only speaking children forxrm-
ed. part of the Greek mother tongue class
in one school. TH% children's ages ., = .
ranged between 6 and ll &Ears. «

THE WORK Teachers.were given a package

project paterials to use,
designed to)coveér ZAZh oracy. and literacy
in the mother tongde. In addition they
collaborated with mainstream teachers, on

many occa51ons over, pro]ect work tOplCS,
stories: etc. :

@TW

[LS.0.0.000.00.0400,000000
TP ~ P2

2Ty

iy
i ., :
0}

ERIC

Aruitoxt provided by Eic:

class ‘and works uijﬁ tHem in a
separate room.

In the malnstrcam 5chools a total. of
four hours teachlng time (frequently
spread over.two groups) plus one
hour's liaison time was allocated.

£

THE TEACHERS * Again teachers were

chosen to represent a
variety of backgrounds so that Greek
teachers included teachers from the
Greek Embassy, the Cyprus High Com-
mission, unqualified teachers and a
mainstream teacher. Bengali teachers
included both Sylheti and West Bengal
speakers, qualified® and unqualified
teachers and again mainstream
teachers.

— increascd contfidence and motivation

amony-it the project uhjldren;

— stronger links oetween parents and
schools; .

\ - o
— increased status of minority languages;
— greater language awareness in, general;

— better understanding between main-
stream and mother tongue teachers.

- . -

Eventually it is hoped to publish a
detailed case study report of the trial

'perlod



THE NEXT STEP

¢ ¢ | |
'Ndw that the materials have been exposed to classroom use they-are being
revised *n the light of teachers' and’ children's okservations. = Our next
step, then, is to establish contact with: publlsher wWho may be-interested
in making the materials commercially available. ‘Th15~will be done through
a trawl of educational and community publishers, leading to a meeting of
interested parties early in the Autumn ferm.‘

: experiénce that there is little
e tradition in Britain of publish-

Readegs will know from the1r own 7 ) . EKGpO“h P_£

. ‘ vt . '
ing materials in community lan- TO O‘XO)\SIQ : }"
guages other than Welsh. We are, ’ . P
therefore, in unknown territory. ,,A“JJf\huN o
But we are hopeful that our con- . ' :jti 4 £z

. tact with bubllshers will demon-

‘ ’ strate the need for such materials
‘and will® eventually lead to us
finding a channel for publicat-
~ion and distribution.

“OTHER LANGUAGES

Although Bengali and Gr¢€:’:2e
major languages in the L

area, at a national ;;,4?35359\
-are just two amBng mafy community

languages. Indeed in some areas
of Britain they are spoken by
only a small proportion of the
‘ethnic minority populq%}un.

I

G e

~So it is important that bilingual teachers of other languages should be able.
{‘ ; ®to draw upon our work and feel that our materials have some application for
~ them. With this in mind, for some months we have been working closely
gf with Ana Santos of the Portuguese Consulate, whose teachers have been using
" ddapted versions of our materials in their own community -schools.

|

"We have also received detailed advice from

: ' vRalph Russell and members of the National
~ d‘ Working Party on Urdu teaching. '
/ ~ ,

We are now reaching out to teachers‘qf‘othe:

. community languages. Several LEAs have .
agreed to help. They have received copies -
of our materials and over the next few months
will be giving feedbapk on how the materials
have been used billngual teachers in thelr
areas. This will culminate in a Working

_ Conferenc¢e in Décember which will prepare a
guide to advise bilingual teachers generally’f

how they might develop resources to meet -

C%elr own tedching needs.

e




. oo N .
"TEACHING IN THE MULTILINGUAL CLASSROOM"

"A display of numbers
in Urdu seript provoked a
very positive response from
the children. They came to
tell g which numbers they could
read and began to record numbers in
other languages. Whilst making some
number games using Gujarati, PunJabt
Urdu and English, a group of nine
year olds praficient in these.
languages began to show a réats
irntercst in each'others' %an;
vuages and to teach each
othery”

"Iwo gnoups have
recently recorded in-
fbrmatton about themselves
on tape in GuJaratt, Urdu, Pushtu
and Bengalt, and were notiself> ,
conscious about speaktng in their
mother tongue in front of me. I
particularly liked the way in which
- these groups worked so well ‘together.
+f any child was not sure of the, :
Urdu or Gujarati word the ot

children would help him or ??ﬁ— /A[_d
ner out. " b -

"One way ¥
which the whol

~school shares an in-
tyrest in language vari-

tion is through music. The

oZ meets together once a week 4

Sofflys with éimple repetitive .
lines in different languages
feature regularly. '

i « :
¢ -

-
1]

These are some teachers' statements that appear in the pxlot ver51on of
our handbook - "Teaching in the Multtltngual Classroom”. 1t is aimed at
teachers in multilingual primary schools wha do not nessarlly speak their
pupils' home languages, but who wish to g1ve more recognltion to these 1\
as part of their day-to-day classroom practhe o ;/

_ Trials of the handbook are now bgginning and will contlnue until late
“November of this, ,year. A total of 22 Local Educatlon Authorltles .

around the cdﬁnt(y are assisting us durlnq this trial perlod. For

further information about the work of “any of these trial groups .

the Co—brdlnatofs can be contacted at the addresses on the followlng pages.

)

Already there is- a great deal of Lnterest im the handbook but, as it .,
+ is still at the pllot stage, we are unable, to make copies availableb , -
to readers who are not involved with one of the local groups. - . o
However, we would 'always.be hapgy to supply more detailed 1n£ormat10n
on receipt of a S. A.E. and an indication of your spec1f1c area of
interest. ' LB










