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. - L \ -
.~ After several weeks ‘of teachlng in the Compos;tlon Tutorlal

\

Center  (CTC)>, I aske&d my students to write down their thoughts

.native Spanish aspeaker, wrote: -

and feelings about the center and about their writing,=' Elena, a

« ) .
) By now writing comeé moro'aaoily and freeiy. I 'Ju:t:
y :n~ \ 'write what I th@n@, o mattenfuhatl. But in a way it
.%?]}. doesn’t,.help ne u}th'ny Engliéh'claaa. Since Engliah
F\fx\' | » class writing de;ls with not'only ideas in 'papar,‘fbut'

also xnnsentence construct;on, vocabulary, tachniques,

etc. thia claaséin that senae don't help nuch.

' .-,_'.-»

B

o
.,.,(

ITEICEN T Caoln

TI_dicfh’t' ﬁnow'how to reapond. V,!andabod by tha 'univaraity, the

y - “

|..,~‘r,. i .,~': ‘

CTC was set up to inaure that.George'ﬂaaon.studanta~could urita-fw

when they graduated. Sthdentc uhose acoraa uare unaatisfactory

on entrance Awriting teata'tre“raquirad to attand tuo houra

weekly, and in conjunction with thair Freahnan Engliah couraaa isf

v

lposs;ble.. -Our writ;ng-centerad approach is das;gnad to hroak

down the barrxers created by consistent focus on structure,

hd -

thereby, allowing students to reduce cohacioua monitoring 'and

ut;llze thair acquired and Iearned language akilla.

.

I once knew a writer, ".whb was also one of ny‘teachers,, who

v

said, “You are what you write.” I knew that, - wiliingly"or not,’

.

thoughts expreaaed by words on paper beconamconérete exanpla of

the writer; moreover, I felt that writers at every leveL are

aware of this, and'for 1nexperienceq writers, thavvulnerability

i

thia‘knowledge implies becomes an;obaesaion which inhibits their

t writing, Too ~many times writing studdants are required to hida'

o . 3. BESTCOPY AVAILABLE



'kitchen'becpuse'you like to cook, Yo

" prefabs--is the name at the toprpf the mailbox.'

‘their own thoughts ‘and .present ins_téad Ap'urefa_bric'at.ed. units of.

writing which contain little contrdversy and‘less emotion, -and.

Bl

£it - into an arbitrary mold the teacher thinka représehtef;QOQd*

writing. - -

It’s just like a house. Who in ong’s rightsmind would buy a

prefab;icated' housé if 1nste§d one c© d design and. presonally

direct the goﬁstruction to meet-each individual need? Insteqd:ofu‘

o

a house that 1looks likaleverybody eISe’s.' ycp want a’ lurgé

want.separaté bedrooms. 80

each famlly member can hava pf;vacy. ou want a garage for the

car you always dreamgd of. In a pre-fabrxcated house the kitchon

4

might be too small. there uight ba only anough.roon- for two

t

bedrooms, it - n;ght be inposs;ble to build a49urage bocauso ‘of«

the closeness of the next house.v and =0 Dn.3- Of course, any

‘-hguée, wsgther pre-fabricated or cuaton-deaigned. is a reflectiom

R e \.Aw"“ﬁ—- e.-,ksi'.. e,

}
of the owner. It’s a little: r;skiar to 11ve aa\z hopse you ‘wve

designe& because you are putting yourself. your tastes. your
lifpstyle on the line.* Some pull it off bet-r.er than others, but

it’s a lot more comfortable..' In writing, the prescrlbed mold

aééoﬁodates any argument that comes ulong. It’s Just like a pre-

fabr;cated house. gince it’s the lowest connon denoninatorqw‘When
individual ideas are crcmned into five ~paragraph thenss .and

W i

teacher-directed fornulaa. ‘the writing losaa ita effect ' and'

A

versatiiiﬁy.' The only d;fference--aust lxke the ne;ghborhood of

s From - ny taachlng experience 1 also knew that some" nativc_

‘apeakers have as much trouble writing as non-native‘ speakers.

. s | - BEST COPY AVAILABLE
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The Jdiffjculty

’

form. to the exclu

-

"EVerything else, as if the satudents

s

begin as 'architects=- re‘forced to inhabit pre-fabricated

houses because that 1@ how teachers think writers wr;te. All

.
Y
"

students, both native - i non-native speakere, salave over vacuoue
» T
papéers which 1look ‘c?

ect 'and fit the teacher’s arbitra;y

specifications. S-The constant‘uorﬁy about form is due in part to |
an’ overactive Monitor. o .
'so there I was with two theories and a student who didn’t

[

' see a connection between the CTC and her Engiieh class. How

’

could \I helﬁ” her deveiop:;'éonnection?” I told nyself “that

1earn1ng to write must be like learn1n9 to speuk-‘t I was uszng a
. . SR :‘ry._ RN
telling ny 3tudents'to write»

‘", s

total 1mners;on theory-for ur;ting

whatever came to mind without worrying aboutiﬁhe app.arance, they
.. - S “v" - r:., :
could Yestructure their wrztxng‘later. I told theu to guup right
) o -‘:; Lol ot ._.41\_4

-in,. that they all knew deut theneei”et and“5hud plenty of :

-
C e

-

material with which to work.
In the CTC, each student writes an an entfy essay. The
.eireotione-are‘as follows:

Aseignﬁent' J?lease write en essay in»which you'explain~
how some activity of yours--anything fron playing e

video game to workxng at a fast food counter-—has z

-

L a s

1nfluenced you and helped to-auke you the pe:son you

are now. Include concrete details.

I found that all of my.students adopted a formal style which, at
x times, ‘eounded rigid and_copfused.'o yot onl did 1rammat1cal
- ‘ o o | 5 BEST COPY AVA LABLE




..
’

errors abound, but it became difficult to séparate syntactic

-

errors from mistakes due to ignorance; For oxample:)
) - - -

I worked hard with chemicals and equipménts instead of

.play or sleep. - I did not mine been in lab at night or
' ‘ . : ’ - .

hot | summer. ‘She was so0 please with me and so I was.
At the last day of high school I iold her I want to be

a’' good chemistest and she blesoed ne with all, her

- ) X 14

heart.

Here I am trying'to nchiﬁve ny goal and keep that

promise with her. ny high school lifoy 1- uostly

»

effected me the peraon I'an now.

Youngsook, the writer. had sono~£ngllsh lggtruction in Korou anddﬂ\;

M Y

graduated from an Arlington high schooi.. She docided to writa

- © et N DA L e O -.
S ».».4\~

about high schoel and a favorite teacher of .her's.n In tho»
selection above, she omitftad.orticlog; had nany subject/verb

- agreement errors, used incorrect wofdo. and revorsod word order.
Her first assignment in the CTC was to freewrite, or write
whetever came to mind. 'AI told'her notV£o wdrry about how ‘it

looked, that the task was to write as many ideas as possible or

to follow a particular topio if one cane to nind7f”'The £ollow1ng,

is Youngaook’S‘first freewrite. _"d;ﬁd‘jiid}?f

Biology book is. too ﬂbig.,dnd heavy for mne.. The
-professor talks so fast I'can’tdeven takea & note;» This

was ny' seconde day of school. My first day I .don’t

e - S o ST AVALABLS




. {

recalllanything. I guéss I got lost.

fﬁe senfences. while shorter than those in the entry essay, are .
prqcise: although she switches tenses, thé'sﬁbjeCts And verbs
.agree and the word order ;s clear. Yes, she has mitted an
aiticle; but éhe articles are\one of the acgquired skills “of
Engl}ah:whiqﬁ may. take yeaﬁp-tq ;:ﬁr - 4
vwhen ﬁhe;p?gssure t;.writé a‘strdi@u:all§ correct pager isl
off, writing )improves. I am n§£_s£§i;g that structuré‘is _not
important; stfhcture grdQs froi)bbnt;nt. In teaching uritiné_it }
;%;a cfucial 'to atress content first, uithout rOQard to. how. the
.paper looks. A wri;er s gbility to—gonera£§ uorda and sentences .

“““ SN
'15 an 1mportant first step just lika lsarning to spoak involv .

~)-
Py -

the child’s or second languJ;e 1earnor s ability to co-binafp f'

various words and morphenes in ordar to.fora new sentencoa.

e Sy

t Many times ESL student wﬁiters have to regreaa, or s1npl1f7

their writing to a point uhere'they‘£051 comfortable before.-f

[y

taking - a Cfirst step. We"need_ to  féa1iie that reéres;ioﬁ
repgeéents . potential for growth. It means a writer. is 'tpkin§ 
risks and flexing new muscles. It means one- can tﬁrn down onef$
Monitor. Fo: ei;hple. Karlq. a Finnish student;.told us in her

—

entry essay thaiu‘she had studled Engizsh for ten years ih

Finland, but her claaaroom\Ehgliah waslof little help din the
. ? ’ > . R ’ , -t

~.U.s.: . o

s '

I have been ‘here in the U.S.A. . some months, aﬁd I came
here begéuse I wanﬁed_to learn to speak'English. I had

\ studied Englisgh tén years in Finland. But herg I

I . = BEST COPY AVAILABLE




noticed that I Just Jdon"l; knpw‘e u;o‘rd.. @n I atarted

to study, ﬁere in,éeqyge ﬁdson Univs;sityy I ididh’y
understand anythisghmyuérpfesgors were gpe;kiﬁé. NSw I_
uﬁdé:Stana :some. ;ords;f;om herekund‘sdne words from
there. - '.,' | .

‘

- ‘ e ot
Karin wrote structured sentefices, her past tenses . expressed

. proper time sgquénée and she kneﬁowhen rpoijse['prépositions,

though not necessarily which one. {The guinQSVaapect of ' this

paragrébh is that it does not address the assignuent:for the CTC

3

entry essay which, as I quotéd previqu§19; .ask ithe student tp‘?~

write \abéut‘ gome =ac£ivity th;hmhdswbaen infli ﬁtial and - to )

oo
e P Sl
oo o e o

include concretd details.

Notice the difference between the‘abovd'pgrégraph and her
first fgeewritec ' ’ . ‘ ) ' :i >

L  — O e JU
-y ! o .

t . .'1'.\ .. . a’_~

t .
S

I have been sad.h;:eadﬁ‘iwo ﬁ;nthé.'hfl have a serious
probiqp. Ivﬁhavel put‘ébgut”té;nty pounds .weiéht 'culu.~
wipﬁin. somé-ﬁonﬁhs; This éounas fuhny but it is not.

) .
Eyery-mondéyt; decide to start ‘some k;ndlgf diet. So I
Aid today-_also. Thié‘ morning I ate Jugt onq'
‘grapefruit, and I fraqk ;ne~cup of‘¢offe§.§ pr I am 80

hungry that I would (could) sat a horse.

)

Karin addressed ah important issue and in doing so allowed

hersel€ to turn down her Monitor. While the rthythm of ‘her

sehteﬁceS‘ aseaemas_to be a combination ofisnglish and'Finnish, she

BEST COPY AVAILABLE
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has control of her verbs and she cdrrects her use of ggglé.
Karin’s regression in the'rhythm of her wriiing occure in a place
' [ L - 4 ¥

to’ which -she can return and revise, and thus allows her to

’

improve: Comfortable " with ffeewriting.' she would ofter make
corrections when she read her work aloud. She controlled her
Monitor. SAhe, wrote dasgerly about various aspects of her life,

‘whiéh‘helped generate ideas for ‘her English papers.

The: following excerpt is from a paper'xdriﬁ worte for her

Freshman Composition class:

When I was Just four years old I alroady knaw that my
futuref was going tb doal u;th horses. Huybe I 3ust
“watched teo nany Masterns and old nov;es w;th horsas.

UK, .;,u_..

I used to build up horses fron our funn;ture. and than'

' I rode 1like a stroa uind a un ‘our” house--You 'cﬁnv
guess how happy ay'ibther'wusf 'u*?;*

When I was seven yeara old I ;ode a pony 4in Paris.

After that I lost my heart to horseg completely. I

'started' to téke riding lessons in Finland. I basA

twelve years old when ‘I won Aﬁy "first- riding

competition. You may not believq_it but it was a great

feeling, even if the fences were not very high.

u

She had mentioned horseback :idihg ‘several times in  ther

freewritiné drafts. Ha;-lbl instruéfor left topic choices open.

Karin knew about horses and naturally chose to write.about‘then.

The sporﬁ wind . metaphor'coupied with the image of building

fu;nituf; . horses are notable. Her_convers;tional stfle. hef
| g g DESTCOPY AVAILABLE |
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ability to vary sentence structures. and the sase with_which she
1ncorporates personal feellngs. ehhance her wrxt;ng. -

In a beginning wrltlng class, seleét;ng»avtoplc can be a
i . . ;
\

‘pervasive proplem.- An assigned topic with gxdct parameters often

i

inhibits ‘“writing. The student may not know or even care about

the topic, which méans s/he won’t be able tb tap into 'language

that is qiieady in mind. o SRR ¢

Next 1I’1ll share two examples written by Vinh, a Vietnamese
A ’ !

stuﬂent:

. 1

'

. Why does the oréaidept-éfftheVU.S.,jprefar-Vtho Senate .
and the House to'belong“to~the same 'political -partf"

with him., It’s aust that the preaident uould gain aoro‘

!

N ' - favor <from, ‘his party aeabors without auch confusions-

M Vo R .

and disputatlons. Dtherwise it wzll be a disaster -of

ol i DN cope e Sy ..

different ideas from otherzparties.
I just could not sleep because of the old air and the
. - . weakening sﬁnlight rays that sneaked into the room

— through the window’s blind. I sat up in my bed and

hugged my pillow. I sdddenly felt so lonelx\z:: tears
B . N . ‘. ~ " oag.

started to roll from my eyes tois&y v"hel@o .o the

E. morning.

-

[}

She brought the first passage into the CTC to get, some ‘feedback.

She was writing‘ an exercise for English 106 and did not { feel

o o . BESTCOPY AVAILABLF
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1.

comfortable with it.  The second'p&ssage is from some freewritiﬁg

she did and is representative of the style of w;iting she seemed
. - . - ' :

to like. She was sad because her mother had died several months.

Sefore.- " Look at the difference in the writings. One is 5tron§,
* - e

descriptive, and writer-invglved. The other is _confusing.

garbled, and dif%icult tq fol%ow. Vinh engages and disengages

her Monitor. When she selects a meaningful topic, she feels free

- X

to explore it; when a topic is chosen <for her 'she feels
constrained and switches. to—-. @4 wmore distant style, perhqps

emulating *souething more fornal, or perhaps trying to remove

f

herself from an area sbout uhich she has littla.knowlodge ~uhile

\

trying  to cbnplete the asaignnent.A' One ﬂay.it.aay~be necossary

for Vinh to ur:t)te about poliu.cs, ed

~1 -f':‘~ S

for each etudent to respond-diroctly‘to an e.iigf_d-topicaat one

". .
> s

time or another. . The abxl;ty tq;angugo ’xnewuoan-:gful.7 often

personal" writihg. enables one to-ga;n confidonce, cnd this

car{&es over to assignments. ‘Think of 1ourning:;o ﬂta . Dnce

the ability is recogmnized, there is mo end to the pfécéls'
I'd like ip-rgturn to Elena, the student I gquoted at the

beginning of the paper. She was glad to write freelé/and easily,

but saw no bonnection betweeﬁ freewriting and her English class.

Elena haﬁ;? good case of writing anxxety. Her,fltst casxgnnent
in Freshman’ Composition was to write about an e;sayﬁaon writing;'

which. the class:had read. Elena felt good ebout her ariting but: 

4'.

not so goéd about ‘her paper. At best it was copnfusing, her :
proféségr told her to rewrite it and to get help, which she was

already doing. ﬂéfe is an example from her paper:

.

o o ~ BEST COPY AVAILABLF
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. would not do it. She thought sho knowauhat.the professOquanto& ,;¥‘H

‘Wherej'cbuld I start? ~ Sgolling varrbrs?'V Idioms? ‘Syntnx? I

. r"‘"i .

" Are writers born or created? = - As " the

" predisposition for'writttihg~is inborn with, AN
' : o : : T
‘ . writer has to be created or educated_through life. =

Writers are normal people withe the éapacity‘ ofj:5V'\'

”transf}oming.wOrds into.writen languageﬁ j‘Aayonex-'

' can writte, = but are few the ones ‘that gan expraqs

ideas élearly:’) The d:.f:ference between people whi 7;@» .

‘o

"write and writers'lt’sgwrltlng 1tself.‘

(3

deczded to urge Elena to freewrite about the assignuent. .but sh. _  L

and 1t was not- freewr;t;ng. Tho wmore sho struggl.d. tho' aomo,_ ﬂ;

&n*ious she - becane. Sheﬁ couldn't raurito'tho papor and ‘she'

e

. refused to write in the CTC because she didn't think 1t helpod.J _

B s LR SR

Luckily, several thzngs happened coincid-ntally which help!dfjl

alleviate the pressure. - Elensa spoke to hor profossor about-herr

Al

wrzt;ng,diff;cult;es.’ Her" profaasor told hor that-aa long aa\ghe

complete@ all of the ass;gnments._;she could turn in the/ papers

a

when she felt they were réady;“ T spent séVetal. §esgioﬁé

exgxhining toi'Eleha that 4t was permiss;blo to‘iwrlte_.her 0951
opinion 'about the-essay she ahd read-—that she noodn't turn it
ety i * . ?.‘Q'

n--but it night 'be a good place to start'a_*r.v;sion{ finully.};

-__::.__. .‘;“ - ( ch. :‘ L e L
she trxed, and here is what she yrote. S T

¢

) | T LT T
T h&ve‘uixed feblings'inihy t'sponsé'td Stéffbrd;  He
' f ' o 4

v 13 perauaaive apg 18 convincing te, but I alao dzsagree

S T Y / AUAILABLE -
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."

with him. - He expresseshimself cléar;y”and aome of his
© : . _ R . .

. . ideas are wise, Buf some of his opiniops make me mad.
"He says how fréaly writting comes, .and here I am

> S ' o . . ' . . - ' )

having 'pain while writing this paper. :
. - - - . .

. , o _ , Coe _ I .

It’s as if being able to write about her pain freed her ability

a

"

-. to wrxte. In essence, she turned down her Honitor and wrote what

-r_‘ahe thought.;' The’ paragraph is honeat and real, and bacauaa ahe

~knows heraelf beat, she can axprass what aha knowa..

"
t

About thxs time Elana and I decidad that aha-uould work _on

drafts of the papar at hona and bring than in to raad after hor
.- »r\ \ "‘-; C e

,CTC tseaa;ons. Uaually 'aha uould raadﬂaloud and‘Ifﬂvould -naka“'

\ .f

j¢co-uanﬁ=lor ask quostiona. Bocauao £J.na~fblt 'or. coafortablo, i
"ﬁaha took ,a ;rzak and did

‘;¢ about heraelf.

"4f Thare is. fraadonzwhan uritting.< Tnoaéhta.flOwa'andfcanv
. be materialized uhen they.ara put into uritton uorda.
a1No one tells me whaﬁ’I urite 1s-wrong,‘becauaa my ideas

’fﬁdéfe my own and are my rigth. ' when I praaent;a papar

A, e

~ﬂ3fﬁ - its full. 'with my ﬁhoughta aﬂuﬂ raaa,‘ and 137.a;:o

o lclearly axpreasad n written lang 'ge- thera‘ are

. O ‘
) . !.; ('» . "‘ I

paople not channelad to ny flow of inais?ta._“
v S _ _ £

‘ N | N . i e _':, ";;3.a4,df15;}v5

i’The wrlting ia fu fiof apalling errors and anbjact/varb agraenant[*»

‘farrora-. Elena’a writing ragrelaad b;t ia £u1; o£~har opiniona.
- e . d

']Bacauaa ;ha could take a atand,'

tho .soay 1tsa1£.A Sho a ‘f;:

| 13 '. | BEST COPY AVAILABLF



My response when I readgg'stafford essay on  writing
i ' ”, ] . oo
. havd ‘a lot of miRed feelihg,m - He is persuasive—and is,

r

conbincing me, but there aré pofnta- where I _ also

2

-

\ ) disagtéa with hzm. He expresses himself clearly pnd,
some bf his po;nts are wise. But séme of his opinions
‘'make me mad.. Stafford talks about how freely writting

. .comes, and here I am having pain uhilo writing phia'

paper.

In this trial rhn, she turns up’ her Honitor.; ‘ust a littlo. _to,_

get the feel of m more formal papor. l Sho 1nco:poratas her idoa-

and feels sure enough about hor opinion toiincludo'the lin. about “

pain from her first froewrite.: At thin ti o noticod arrow-‘and

marks on Elona’a drafte;, an indication'that she ues revising h.r
. -~y g "",ﬁ‘*&—-v -.a-‘.u,‘ PRI

own ~work. when she read aloud to-no ‘h““OUldxﬂdd and delob.”
-words in appropriate Places and occasionallyfnotice' aisspell.d
words. After elght drafts,'Elena-wroto her ninth and final one;

 The following is an excerpt:

My response while I was reading ‘Stafford essay "on

‘writlng have a lot of mixed feolings.- Ho ia porsuasivc* -

"Iand convincing. but there.ar.-points' whoro I also‘
’disagreo uith hin. He expr.-sed hins.lf‘cloarly, and

some of his ideas are wise. But some ‘of hia Opinions’

.I

-make me mad. Stafford talks about.how frooly uriting“

.comes, and here I am having pain whilo riting._ what
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I  can not understand is how an essay on writing, and
» how to accomplxsh 1t.,'couId leave one in a situation
llke thxs.

Lo,

[y
-

Whiie it is by.no means perfeon.. it makos aenoe. flows. faifiy
‘émoothly. 'and:»focuses'on Elenn’s problem, her wriﬁing abiiity
compared to a‘wrlter who wrxtescobout writing. Elana‘eaxned%a'CF
on - the paper. It wa;‘like gold to her. I believe her grgﬁe
reflectan content, not form, and is exactly what she needed io,
apur her on.' .

As she revised her paper, her writing 1n the CTC becane-nopo

fluid. Here are.sone'exanplos:f”$
_ \ Lo

Finally I ancuhare I':‘-uppoa.d<to boti.wAfter tuelvo'
yeara ‘of education I hava to.continuo studying -ior a
future, wherever Tt ~ '09‘-“,’ "‘I ‘ﬁor( t even snow what
career I’m going to choose, tut'thoro ;a no ogher

choice.but being in a university. .

| L
The thing I hated the most was at night after retu;ning
.fron->being with friondo. YI'had_to-give ny nightly

report. It is a-conplote.invaoién of_ny lifo ;-,f;.
I try to recall all the sensations I felt during ‘the";
different times 'I went to the country. foroﬁt and
mountainsas. Hy heart is punping faster as I wa;k and
_‘thenwoight of the pack aoens tO»disappoar;;' Hyu“throat”

ne: y‘
is dry as I feel the aweat from my forehead dripping in
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my face. . - . oL ) -
» r . P .. ' »
) " N ) B . ° .
I got interea;ed~.in tAEJ idea’ of writing about
' - L T
. _ , . Lt ,
superstlt;onp I don't' believe- in any superstition

except for, the belxeve that mondaya and frldays are.
hazard to_my_haalth. I don’t have any amulets for gopd
’luck.' I _5ast try to‘ude the same‘pon or pencil when
taking'a'toat » so it givas_ne some confidence.

| . R

Elena’s writing was never mechanically porfect-doften she had to

revise six' or seven'tines. and occaslonally che rhythna of

Engl;sh were broken by thoae of.Spanish- ﬁouaver.lhar confidence'

to edit a final draft.fﬂ She kept1a,liat of prepoaitions 1n.front’

's\ Ay f;..«.

of her, read to one of her‘ziatefa toﬁgatfhalp uith her varb

tenses, always checked <for the dxffarence hotweon' “its“ \and

‘~it’s,” . and ‘kept a d;ctionary cloae by. Elena, by, the way,

sarned a »C in Freahman Composition® and a B'in‘a more advanced
English class. She told me she liheg to write about literature
80 much ahe uignt like to tako more iitaratura couraos."'Elena’si
form ‘grew fron her content. She learned to truat.har opinions 
and let her work grow from than. She knew uhen to angage and to:f‘
disengage her Honltor, and ahe felt good ahout h.r work.

Chet, a Thai student and my final examplo, aurpf;sod i..

For a 1ong tina I believed ESL 9riting inatruction had to be

arranged in a particualr nanner becauae a lack of vocabulary

might inhibit the writer’s abi;ity to describer and explain.
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: : at . - > -
About midjsemester, Chet ceme to the CTC; "he had moved - from

' Thgilaﬁd dufing the summer. He spoke haltingly and constantly
cﬁécked his.dictionary for correct word;. My other ESLls§udents:
were fiuent.spaakers and I felﬁ,cartuinﬂthut Chét woula have a
great‘deﬁi 6?f&ifficu1ty inewritiéé. His first freewrite lacked
clafity Qndﬂseemed deficiecﬁt ‘1h 4many basic areas of writing

proficiency. - L _ R
L3 B o R “ v

~ . -~

'..

$pddénly. the boy whé was: about ny age rode a b;cyclé
across ‘the streot thhout looking at the traffic
before. I coll;do .not .hurd w:Lth the boy :t‘i:nst and thcn |
| his bicycle. but ;xactly ho had to‘hurt becnuso' “body

e ‘1 5“!‘ TR -
. cover natal collide'wzth —notul;covor bbdy.._

The reversed ‘word ordar., verb agraenent srrors. rand ﬁhe dirdct
. . O e s Mms‘_ . . ) T . .
quote made the writing diff;cult to undarstand. We talked about
the subject of the writing: he dgsc;1b0§ an accident he had had
just Dbefore he moved to the United State#. Aftpr'he explained
" the circumstances, .1 aSked him to write down the ideas he had

mentioned, with as mucH detail as poss;ble. iralso'usked about

the quotation. He said 1t was a d;ract translation fron Thai.

T

A bxcycle whzch;Qas covéred bf'.tholhof cnd ; car’uﬁich‘
coveredlme collideuwith euch other.‘ The bo; aust hurt
more than me because my car hited (hit) him directly.
.On the other hand, I wasn't hatod because rny car

protected me, The boy did not hit me but hxt the car. .

: BEST COPY M’AILABI.f
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/;otice how,- wit ie linited vocabulhrv,‘ Chet deecribee the

.
‘ .
situation. The rhythm of his native language with Englieh worda‘

_c:eates»-en, un eual e; understandable precel*of wrxtrng.; ‘His
‘avareneas of /verb ‘tenses in the second’ sentencevallowe him ¢to

correct his agreement error. Hle third revxslon is’ more fluen}i*\§\¢'

/

- <

Suddenly: the boy.who_wee‘ehout my age rode'e 'bicyclealix
across the street without looklng at the traffic
before. the bicycle which wasg covered by the boy and

Ccar whlch covered ne collide wlth each other.do The boy

nust ‘be hurt no;sﬁthan-ee'tru ly beceuee ny<oer hlt hln

\'-’

dxrectly. ‘0n~the otheruhand

To better develop hia'Ebnpetency,‘ Chet.rzpeeted hie -non-f

.'f - 15"-
natlve conpoeltlon course in the epring.,_'ﬁe you 'recall, I

nentioned my concern fthat a atudent‘a lack of vocabulary night
necessitate a different approach ij teeching writing. 1 thought
Chet, dictionary in 4hand, would be the prime exenple but he

proved ne'wrong.

Not only did Chet . .master freewrzting .and revision.; he -

i w,-',-, S

. enployed the proceas in hia acadenic uriting.l One—of the ,eoetl
frequently exoresaed fears -of an epproech to uriting which
.emphasizeel the process rether than the product 13 that‘ 1t way
.help a student be a better creative writer but. that creetivity
has nothing to do with writing college pepera. Chet,' however,

used - a freewrlte to develop a formal -paper " for an English

18  BESTCOM AAILABLE
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assignment. . He wae comfortable with his Monitor reduced and
willingly revised untii=the paper was flawless. He wrate ais
drafﬁs' at home and brought them.;n for feédbackwand to _wark  on
:;evision. . The following fouf e#cerpts demOnstratéiihe fulx rangaé
of praaess-basad:iwriting couplea.with coaéciou; qontroi of the
Monitar; : | |
in’the,first example Chet“turn; down his Hoﬁi@or<and freewritaa:
f
I don’t know Twhan jchbpsticks has been using- in

" Thailand. Certaznly They are ulod by nany pooplo for ‘a

'long,loﬁg'taue. 'Using chopstzcka is not.too difficult.aig_

to ft._

A7 ,1a"\"-1'( *‘\‘

The second example is his firat draft- «bhiie  shortﬂ:o'ﬁ#’.a:

extracts the po;nts uh;ch seem inportant 'mo hin. Hé*»aiaa.;
. ELI & L L R > ,,";. - a .

corrects his verb agreement errort'sh‘ ‘ ’ - S el

‘

Chopsticks have been used 1n Thailand for a long txne,f"

Everyone who uses’ ahopsticks has hilﬂown atyle. There

is no r;ght or-wrong way to usa'thal.”
The third draft showsd how Chet expands his ideas: . -

fChopsticks have bean used in- Thailand for aany yoars.

The technique of us;ng chopst;cka is assed down- fron
o) g - ESTCOPY AALARLF




generation to generation, Accérding‘ to Longman
Dicgiongry of. Contempprary' English "Chopstické is
either a pair Ff narrow sticks held between the thumb

and’ finger; and uéed"in East Asian countries fb:

. lifting food to the mouth.” The use of chopsticke in

Thailand.ycqme from Chinese immigrants who came to

Thailand a century ago.

His ‘sentences are-structurally correct  and he rqarrahges his
ideas, explaininé Ithe hiatory‘of chopsiipksfbefofé--diacuising

their use. Becauae of the verb’ agraenont error- 1n ._the

o rv-;..-v"’-‘-'

definition, I suggosted that,he chack the Long-ah bictionary*to

) nake sure he had copied it'corr.ctly.

titles of books are underlin.d

- .Jh §uo “.A/".'-_» ; '_ .
B L

T ] . Chopsticks haée.been used in'Thaiiaﬁd_fdf'iény vyears.:

The‘téchn;que:fqrvuSing chopsticks is passed down fron‘A

generation to 'generation. -Accordiqg to the Longman
.Q;.gr-_;gaezz of an.t_gmwra - English, chopaticks are

"either of a pair of.narrow sticka held betwﬁen,'the

thunb and fxngera and uaed 1n East &sian countrlos for'

lifting food to the mouth.” Tha uae of chopsticks fgn :

' Thailansd..caue f:on Chinasgvianigrants who caa. to;¢'

Thailand a century ago.

-,

Let me tell you how I hold chopsﬁicks. - I use four

fingérs to hold them. I hold one ch
S 20 Tﬁﬁ‘copvm,m
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‘ .1ndex and middle(fingsfs. The'other‘ong rests on my

Q‘

ring finger.  And I press my flnger on this chopstick

‘because I want 1t to be ate&tgnary at all times.
. . vyv‘ . ‘ 0

' Y
b ! ) .

Chet' corrects the dxctxonary sect;on and has a stroné opening'

parJgraph for hls paper. ‘The sacond example 15 from the middle
of his paper. He discusses, -in detail.?'the history as well as
.the materials used to make choésticks. Then, he returns to the

idea from his freewrite, that there are various ways tc use

chopsticks. ' He describes how he holds them (he’ knows himself
best) clearly, .préciaely. 'cor;pqtlygfahq%wi;haéﬂittdng perdona;

voice.

s
X

With native speakers,. ' :u.

readily available. Because:aost nativo sp.ukors{

T e

of grammar 1nstruct;on. 1t is nlso:nssuued that theso wr;ters an’-

T T TR e s )
sudceed without much trouble. This Just zsn't so.._ ﬁany natjve
speakers haie @ great deal of trouble wr1t1ng. The difficulty
often comes from instruction which focuses on form. As ‘I said

before, they begin as architects and are forced to inhabi£ pre-

fabricéted houses because that’s how teachers think writers

write. Non-native speakers learn to write Jugt like nativo 

speakers, not prescr;pt;vely but by learn!gg to :ndaust thoir ,

Monitors. With the switch on low. beginning writ.rs can utilizo'

their store of acquired.skilld: uitb fhe awitch on high they can

intografe their-;aarned skills. ~And if there is a deficiency,

M IS ) . e

‘they can learn to gorrect it. » S S L,

1 always tell my students, “The more you writb, the better
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