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ABSTRACT <» 
This module, one in a series of 127 performance-based 

teacher education learning packages, focuses on specific professional 
competencies of vocational teachers. Based on 380- teacher 
competencies identifi>ed and verified as esi^'ential for vocational 
teachers to meet the needs of special needs students in their 
classes, this module focuses on assessment. It contains three 
learning experiences designed to lead the teacher with some 
experience through the process'of assessing the progress of 
exceptional students in their classes. Each'learning experience 
consists of an enabling objective, activities, a self-check, and 
feedback. The first learning experience provides information that 
teachers need to assess student progress, such as hbw to modify 
assessment techniques,.minimize fear of testing, and use of an 
appropriate feedback and grading system. Sample tests<'and record 
forms are provided. The second leari^ing experience contains three 
case studies of teacher assessment o£ special stutdeJi^Sj^h'ile the 
final learning experience calls for students to practice assessment 
procedures in an actual teaching situation to the satisfaction of a 
resource person. A teacher performance assessment form is provided. 
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FOREWORD 
This module is one of a series of 127 performanos-based teacher 
education (PBTE) learning packages focusing upon specific pro
fessional competencies of vocational teaichers. The competencies 
upgn which these modules are based were Identified and verified 
through research as being î nportanii to successful vocational 
teaching at both the secondary and postsecondary levels of In
struction. The modules are suitable for the preparation of teachers 
and other occupational trainers In all occupational areas. 

- Each module provides learning experiences'ttiat Integrate theory 
,and application; each culminates with criterion-referenced as
sessment of the teacher's (Instructor's, trainer's) pei;̂ ormance of 
the specified competency. The materials are designed for use by 
teacbers-in-tralning' working Individually or in groups under the 
direction and with the assistance of teacher educators or others 
acting as resource persons. Resource persons should be skilled 
in the teacher competencies t>elng developed and should be 
thoroughly oriented to PBTE concepts and,, procedures before 
using these materials. 

The design of the materials provides considerable flexibility for 
planning and conducting performance-based training programs 
for preservice and inservlce*-teachers, as well as business-
industry-labor trainers, to meet a wide variety of indlvlduameeds 

•and interefSts. The materials are intended for use by unlversitres 
and colleges, state departments of education, postsecondary 
institutions, local education agencies, and others responsible for 
.the professional developnlent of vocational teachers and other 
occupational trainers. 

The PBTE curriculum packages la Category L—Sen/ing Students 
with Special/Exceptional Needs—are'designed to enable voca
tional teachers and other occupational trainers to create learning 
environments that are accessible, accommodating, and equitable 
in meeting the instructional needs of individuals in those groups 

, previously denied equal vocational education opportunities. The 
modules are beised upon 380 teacher competencies identified and 
verified as essential for vocational teachers to meet the special 
needs of all students in their classes. Inclu3^ are special popula
tions such as the handicapped, adults pursuing retraining, and 
students enrolled in programs that are noritraditiorial for their gex. 

Many individuals af̂ d institutions have contributed to the research, 
development, testing, and revision of these significant training 
materials. Appreciation is extended to the following Individuals 
who, as memt>ers of the p(oject technical panel,, advised project 
staff, Identified human and material resources, and reviewed draft 
materials: James^^B. Boyer, Ken Dieckhoff, Mary M. Frasier,. 
Gerald R. Fuller, yban Guzman, Jerry Holloway, Barbara Kemp, 

Jeffrey G. Kelly, Betty Ross-Thomson, Ann Tumham-Smlthi and 
Richard Tyler. -

Appreciation Is also extended to the approximately 80 vocational 
.teachers and supervisors from throughoU the United States who 
served on the eight DACUM analysis paneNs that assisted National 
Center staff in the Initial Identiflcatfijn of the teacher competency 
statements. Appreciation Is extended, too, to the 80 additional 
teacher^ and supervisors from throughout ttie United States who 
assisted in the verification of the 380 competencies. rs>, 

Field testing of the materials was parried out with assistance of 
field-site coordtnators, teacher educators, students, directors of 
staff development, and others at the following Institutions: 
University of Aleibama-Blrmingham; Albuquerque Technical-
Vocational Institute, New Mexico; University of Central Florida; 
University of Southern Maine; Maricopa County Community Col
lege District, Arizona; Murray State University, Kentucky; Univer
sity of New Hampshire; SUNY College of Technology-Utica, New-
York; Temple University, Pennsylvania; Texas State Technical 
College; Upper Valley Joint Vocational School, Ohio; and Central 
Washington University. 

Special recognition for major Individual roles In the development 
of these materials is extended to the following National Center 
stpiff; Lucilld Campbell-Thrane, Associate Director, Development 
Division, and James B. Hamilton, Program Director, for leader
ship and direction of the project; Lois G. Harrington, Karen M. 
Quinn, and Michael E. \Atonacott, Program Associates, for train
ing of module writers and module qidality control; Cheryl M. Lowry, 
Research Specialist, for developing Illustration spisdf Ications; Kevin 
Burke and Barbara Shea for art wori<; Nancy lust, Research 
Specialist and Wheeler Richards, Graduate Research A^ciate, 
for assisting in the coordination of module field testing and data 
summarization; and Catherine C. King-Fitch, Program Associate, 
for revision of the materials following field testing. Special recog-
nitlon is also extended to the-staff of AAVIM for their Invaluable 
contributions to the quality of the final printed products, particu
larly to Donna Pritchett for module layo>Jt. design, and final art 
work, and to George W. "Smith Jr. for supervision of the module 
production process. 

Rot)ert E. Taylor 
Executive Director 
The National Center for Research in 
Vocational Education 

THE NATmUL CENTER 
FOR RESEARCH IN VOCATIONAL EDUCATION 

' TME OMtO STATE UN1VERSITV 
K>hO KENNY HO»0 • COLUMBUE. OHIO JSJW 

The National Center for Resear'cti in Vocational Education's mis
sion IS to increase the ability of diverse agencies, institutions, and 
organizations to solve educational problems relating to individual 
career planning, preparation, and progr^ion. The National Center 
fulfills Its mission by: ' • 

• Generatmg knowledge through research. 
• Developing educational programs and products. 
• Evaluating individual program needs and outcomes. 
• Providing Information for national planning and policy. 
• Installing educational programs and products. ^ 
• Operating information systems and services. 
• Conducting leadership development and training programs. 

A A 
VIM 

AMERICAN ASSOCIATION 
FOR VOCATIONAL 
INSTRUCTIONAL MATERIALS 
The National Inslitute tor Instructional Materials 
120 Driftmier Engineering Center 
Athens. Georgia 30602 

The American Association for Vocational instructional Materials 
(AAVIM) is a nonprofit national institute. 

The Institute is a cooperative effort of universities, colleges and 
divisions of vocational and technical education in the United States 
and Canada to provide for excellence in instnictional materials. 

Direction is given by a representative from each of the states, 
provinces and territories. AAVIM also works closely with teacher 
organizations, government agencies and industry 
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INTRODUCTION 
The assessment of student progress is one of your 

most important responsibilities as a vocational-
technical teacher. The! information,, that you obtain 
through, assessment provides a basis for ideritify-
ing—bot^ for you and for your students—areas in 
which they need to improve their performance. 

Without an adequate.understanding of how yout 
students are functioning in the program, it is impossir 
ble to give them feedback on their progress, plan 
instructional strategies geared to their levels of pej-
formance, provide future career direotion, of even as
sign grades accurately 

However, it may be difficult to assess the progress of 
students with exceptional needs in the same manner 
that-you assess the rest of the class.'Sometimes, the 
c'haracter-istics of students with exceptional needs 
interfere with their performance on the assessment 
instrument. Therefore, in order to assess accurately 

what a student with exceptional needs actually knows 
and IS able to do, it may be nfecessary to modify your 
assessment techniques. 

For example, some studfents with exceptional need? 
have difficulty reading and understanding written tests 

^ because of physical lirhitations or academic deficien
cies. For these students, °modification-of written as
sessment materials is essential. - -

As a vocationaMechnical teacher, it is important for 
you to be familiar with the assessment problems that 
students with exceptional needs are likely to en
counter. And you need to know how to correct these 

. problems so that you can obtain a realistic e nd accu
rate estimate of their knowledge and skill lev els. This 
module is designed to give you skill in assessing, 
recording, and reporting the progress of students witfv 
exceptional needs. 



ABOUT THIS MODULE 
Objectives 
Terminal Objective: In an actuaj teachmg situation, assess 
the progress of exceptional stud.ents. Your performance will 
be assessed by your resource person, using the Teacher 
Performance Assessment Form, pp. 33-34 (Learning Ex
perience III). 

'Enabling Objectives: ,„ 

1 After completing tlie" required reading, demonstrate-
knowiedge of the rationale for and procedures involved in 
assessing the progress of students with excfeptional 
needs (Learning Experience I) • 

2 Given case studies describing how vocationaf teachers 
assessed the progfess of students with exceptional 

' needs, critique the performance of those teachers 
{Learning Experience II). 

Prerequisites ^ ' " ^ 
The modules iri Category L are not designed for Ihg pro
spective teacher with no prior training and/or experience. 
They assume that you have achieved a minimal level of Skill 
in the core teacher competencies of instructional planning, 
execution, and evaluation. They then build ori or expand that 
skill level, specifically in terms.of serving students with 
special exceptional needs. 

In addition.'to complete this module.'you sholild have d e - ' 
fined or redefined your educational philosophy to inclyde 
your respqjksibillty for serving students with exceptional 
needs: and you should have competency in identifying and 
diagrtosing the needs of these students. If you do not already 

^ meet these requirements, meet with your resource person to 
determine who! method you will use to do so. One option is to 
complete the inforfhation and practice activities in the follow-

' ing modules: 

• Prepare Yourself to Serve Exceptional Students. Mod
ulo L-1 

• Identify acid Diagnose Exceptional Students. Module 
L-2 • . • . 

Resources 
A list ot the ou;sido resource^that supplement those con
tained within the module follows. Check with your resource 
person (1) to determine the availability and the location of 
these resources. (2) to locite references in your occupa
tional specialty and (3) to get assistance in setting up activi
ties with peers or observations of skilled teachers, if neces
sary Your resource person may also be contacted if you 
have any difficulty with directions or in assessing your prog
ress at any time.' • . • 

Learning Experience I 
No outside resources 

Learning Experfence II 
0 No outside resources 

Learning Experience III g 
Required 

An actual teaching situation, m which you can assess 
• the progress of exceptional students. 

A resource pe'rson to assess your competency in as
sessing the progress of exceptional students. 

Terminology 
Special/Exceptional Needs: Referred to in the modules 
sirfiply as exceptional needs, this term refers to those needs 
that may prevent a student from succeeding in regular 
vocational education classes without special consideration 
and help. The following types of students are included in our 
definition of students witfi exceptional needs: 

« Persons enrolled in programs nontraditional for their 
sex (e.g.. the male in home economies) 

• Adults requiring retraining (e.g., displaced homemak-
ers, technologically displaced) 

• Persons with limited English proficiency ^ ^ 

• Members of racial/ethnic (minority groups 

• Urban/rural economically disadvantaged 

• 'Gifted and talented « 

• Mentally retarded 

• Sensory & physically impaired 

General Information 
For information about the general organization of each per
formance-based teacher education (PBTE) module, general 
procedures for its use, and termiqplogy that is common to all 
the modules, see About Using thfe National Center's PBTE 
Modules on the inside fack cover. For more in-depth infor
mation on how to use the modules in teacher/trainer educa-
tin programs, you may wish to refer to three related docu-. 
giei'^ts: 

ft 

The Student Guide to Using Performance-Based Teacher 
Education Materials is designed to help orient preservice 
teachers and occupational trainers to PBTE in general and to 
the PBTE materials. 
.The Resource Person Guide to Using Performance-Based 
Teacher Education Materials can help, prospective resource 

!' persons to guide and assist preservice and inservice teachers 
and occupational trainers in the development of professional 
teaching competencies through us^ of the PBTE modules. It 
also includes lists of all the module competencies, as well as a 
listing of the supplementary resources apd the addresses 
where they can be obtained. 
The Guide to tlie Implementation of Performance-Based 
Teacher Education is designed to help those who will adminis
ter the PBTE program. It contains answers to implementation 
questions, possible solutions to problems, and alternative' 
cdurses of actiorv. 



Learning Experience I 
OVERVIEW 

1 

.After completing the required reading, demonstrate knowledge of the rationale 
for and procedures involved in assessing the.progress of students with excep
tional needs.', . - • - _ ' , . > 

Activity You wiJI be reading Xhe information sheet,''Assessing the Progress of Students 
with Exceptional Needs, pp. 6-19. 

You will be demonstrating knowledge of the rationale for and procedures in
volved in assessing the progress of students with Exceptional needs by complet
ing the Self-Check, pp. 20-22. 

You will be evaluating your competency by comparing your completed Self-
Check with the Model Answers, pp. 23-2'4. • 

k 

\ . 
'Sfc. 
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- Activity The needs and abilities of students with exceptional needs may affect your «>. 
assessment of their performance. For information on how to appropriately and 
accurately assess the performance of students with exceptional needs, read'the 
following information sheet. 

r ^ 

ASSESSING THE PROGRESS OF STUDENTS WITH 
EXCEPTIONAL NEEDS ^ 

Assessment is the process of determining whether-
your students are making progress toward achieving 
their instructidnal goals and objectises. You assess 
this progress in three areas—knowledge, skills, and 
attitudes. A student's specific objectives in these three 
areas should be contained in your instructional plans. 
Thus, assessment sfiould be simply a matter of finding 
out whether a given student is learning according to 
these plans. 

However, the assessment of students with excep
tional needs may be different from that of the rest of 
your students. Lets look at some of the possible 
similarities and differences. 

Similarities 
In many ways, assessing the progress of students 

with exceptional needs is no different frorn assessing 
the progress of any student. The purpose of assess
ment does not change. You still warrt to deternfine 
whether students are making progress toward stated 
goals and objectives.'And you assess their progress in 
the samte three areas as you do for other students— 
knowledge, skills, and attitudes. 

- Likewise, assessment of the progress o,f students 
with exceptional needs occurs on the same occa
sions, as it does for other students. You assess their 
performance when they enter your program (preas-
sessment) to find out each student's.current level of 
performance. You assess student progress almost' 
continually throughout the pjogram to determine 
whether levels of perfprnriance Are improving. Then,: 
you assess perforrriance when they leave your pro
gram (postassessmfent) as a final evaluation of.their 
progress toward"their goals and objectives. ^ 

Most important, the yardstick against which you 
rrieastjre student performance—^minimum business 
and industry, standards—db^s "not change, fn your 
instructional planning, you may have outlined more or 
fewer or djfferen? objectives for some students with 
exceptional needs than for your other students. Yet, 
regardless of how many objectives each student has, 
you use ^he same yardstick to measure whether the 
student has achieved, each objective. If you are train
ing a student to perform a specific task,'the cmeria for 
quality'do not change. 

Differences 
There are, however, some key differences to take 

into account when you assess the performance of 
your students with exceptional nee(3s. One* of these 
differences lies in the assessment tec^hniques you 
use. The techniques you have traditionally used to 
assess student progress may not be appropriate for 
students with exceptional needs'. Sometirnes their 
needs and abilities can interfere with the assessment 
procedure. 

For example, some students with exceptional needs 
may have low reading skills. This could be true of a J. 
mentally retarded student, a,student with limited En
glish prflficiency, a student with dyslexia, and others. 
Irhagine one of.these students trying to take a paper-
and-pencil test on engine repair procedures. 

The student might know the material covered buf be 
unable to read the questions on your test or write the 
correct answers. Thus, the student's test results would 
not be a true assessment of whether the student 
knows how to repair an engine. 

Another possible difference in assessing the prog
ress of students with exceptional needs lies in stu
dents' fear of testing. Although many students are 
afraid of tests and testing situations, this fear of testing 
is mpr^likely to seriously affect students with excep- . 
tional needs. They may sirhply have more reason to'be. 
afraid of the testing situation than other students'. 

A student with fimited English proficiency, for in
stance, may never have done well on written tests. 
Thus, she would be all- the more apprehensive when 
you start passing thecaput. An adgit in retraining may 
be quite nervous at thelhought of taking his first test in -
twenty years. 

Even if these students know the information on _ 
which they are being tested, fSar of failure may'make ^ 
thfem so nervous.that poor performance is inevitable. 
Thus, it is particularly important that you do everything 

• possible to minimize fear of testing for students with 
exceptional needs. 

Likewise, using assessment results to provide 
feedback—always an important Q|irt of assessing 
student progress—may be critical for students with 

8 
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exceptiftnal needs. Feedback tells both you.and-your, 
stud'ents where thSy are—what they know, what skills 
they have acquired, and so on. 

* * 
Yei, some students with exceptional needs may not 

progress as quickly as other'students. They nfeed 
frequent assessment, and feedback concerning the 
results in order to identify and correct weaknesses. 
And, the more frequently you assess and.provide 
.feedback, the more quickly and effectively.yQ.u can 
spot difficulties aad modify your instruction accord-
.ingly _ . 

, In addition, because of their past experiences, 
some students with exceptional ngeds have.low self-
concepts and little self-coriflkSence. They may feel that 
they can never ber-su^cessful. Consequently, it is very 

_ important to provide them with feedback concerning 
their strengths. Seeing the progress they haye already , 
made can give them a sense of accomplishment and 
motivate them to progress still further. 

Furthermore, recording the results of assessment 
can also become more important when you have stu
dents with e;jceptional needs in youj; program. You 
may well be dealing with a much wider /ange of in- • 
structionai goafs and objectives for students when 
some of those students have exceptional needs. In 
order to kpep track of student progress in meeting a' 
variety of objectives (or'' in meeting the same objec
tives at varying speeds), it is essential that you record 
•the. results of assessment. 

A final difference that may occur in assessing the 
v^ progress of students with exceptional needs is in as

signing grades. You probably have some kind of stan
dard grading procedureTh your program. This may be 
a procedure your administration-requires you to use or 
one you have devised yourself. In any case, let's say 
that you have a system whereby a student gets an A if 
he or she attains ̂  specified level oj skill in performing^ 
a specified number^of tasks. 

However, what if you have a mentally retarded stu
dent in your program? What if this stu'cierit's occiSpa-
tional goal includes onfy half the objectives that you 
normally require in the program? If the student can 

perform eachof-those skills at the required level," do ' 
you give.him or her an A? Would an employer be able, 
•to accurately interpret this ̂ ?-A prospective employer 
might.coficlude that the.student can perforjn the usual 
range of skills with proticiency. This woukd be a mis
take: . . ' 

On the other hand, can you give this student a C to 
reflect the fact that he or she has met only half the 
usual program.̂  objectives? Would this be fair to,the 

' student? After all, the student has met all the objec
tives required, to aghieve his/her occupational goal. 
Obviously, the varying needs and abilities of st-udents 
with exceptional needs must somehow be accommo-

' dated in your grading procedures. 

'In short, to determine—fairly and accurately— 
whether students with exceptional needs are making 
pro^ress-toward their stated instructional goals and 
ojDjectives, you need to do the following: 

• Use appropriate assessment techniques-^-
Consider the special needs and abilities of stu-. 
dents-when sejectjfig the methods you will.use to 
assess their progress. Change your tefchniques, 
if necessary, to fit students' needs and abilities". 

• Minimize fear of testing—Ensure that students 
wlttr'exceptional needs feel comfortable with the 
idea of being tested. Try to mak^ assessment a 

" positive experience for'them. 
• Record assessment results—Be sure you 
• know where all students are in their progress 

toward varjous goals and objectives by writing 
• down assessment results. 
• Provide frequent and continuaj feedback— 

Help stude'ntS' with exceptional needs feel a 
sense of accpmplishmenl concerning what they 
have already iearned. Use feedback to help them 
improve their performance and to" motivate them' 
to learn and progress further. 

• Use an appropriate grading system—Use a 
grading systenri that gives an accurate picture of 
each individual'student's progress toward meet
ing his/her instructional goals and objectives. 

Let's take a closer look at each of these sugges
tions. ' 

; 

Use Appropriate Assessment Techniques 

Traditional assessment techniques may sometimes 
be appropriate for students wî th exceptional needs. 
Consider, for example, a typing course. One of the 
instructional objectivesforstudents in the course is to 
type at a certain speed. The biest way to assess stu
dents' progress toward this objective is to give them a 
speed tqfst—give them a typewriter, typing paper, ma
terial to type, and tPJI them to go at it. 

Now, assume that there is a young man in this 
course, and assume that this particular course has 
traditionally included only women. Is the speed test 
appropriate for use in assessing this nontraditional 
students progress toward the instructional objective? 
It is quite appropriate. 

7 



Iply that 
he is male in a program whejgthe majgpit^of students 
are female. His .manual dexterity^ 

What makes this student exceptional isj 
3|gt 
exierity ig^presurfiably as 

• good as that of the females. And, ^ c e there is nothing 
about his exceptional.condition that should prevent 
him from performing successfully on the speed test, 
the traditional technique should be appropriate for 
him. ' ̂  • . / , ' . • " . 

However, different assessment techniques must be 
used whenever students' exceptional needs infertere 
wKh their ability-to complete a particular test. The most" 
obvious example would be â  blind student who is 
supposed to take a written "test... How could thjs 
student'—who cannot see'—read the questionsand 
write'"*appropriate answers? In this case, you must 

, choose a technique that Is appropriate. How can you 
choose? ! •• ' • -' ' 

First, a tech'nique is appropriate if it fits-a student's 
level of physical, sensory and mental functioning. In 
othQr words, if the student carinot see, the assessment 

. technique should not require the'use of sight.-If the 
student cannot read well, the technique should not 
require the use of high-level reading skills. If tfiQ stu
dent has cerebral-palsy and cannot write legibly, the 
technique should not require written responses. 

Second, a technique' is appropriate" if it assesses 
only what it is supposed to. Let's take paper-and-
pencil tests as an example. Paper-and-penqil tests 
assess not only students' knowledge of the informa
tion covered, but also their ability to read and write. If 
you give your students a paper-and-pencil test, you 
are also assessing their reading and writing skills— 
whether you iptend to or not. > 

" Or, assume that an instructor wanted to determine 
-whether students could perform a particular skill— 
changing a tire, for example. Would it be appropriate 
for that instructor to give students a written test, with 

_ , ' > . - s 
(the question, "How would,you change a'tire?" Prob
ably not. One student may be-abielo change a tire but 
unable .to describe the operation in writing. Another 
student may be able to describe \.\\e operation in writ-
,ing but unable to actually perform itr' 

The appropriate techniqua.to,use in that"situation 
" would be a performance test, the instructor could 
• provide a-car, a tire, a jack, and. a tireTron, and have 

each student c^nge the tire. This technique assesses 
only what it is supposed to—whether students cdn 
change a tire. / " ' . 

Do/iot misunderstand!"In rjiuch of this information 
sheet; we will be discussing alternative ways to as
sess students' technic&l knowledge and skills when 
they have poor reading, writing, pr speaking skills 

, because of their exceptional conditions. This is not to 
imply that English skills—communication skills—are 
not irihportant. ' . " 

If these skills are needed to succeed in the occupk-
tiph, they should be testeS and students should re
ceive needed remediation. Even if one or rnore of 
these'skills aren't needed in the occupation, they are 
heeded in life, and remediation shoulctbe part of the 

' students' educational program, ti 

However, the point in this module is that, when you 
want to measure technical knowledge and gkill, you 
needjto make sure that—and only that—is what you 
are measuring. If a student "fails" a test because 

'he/she cannot read it, you haven't tested his/her 
knowledge of the technical content—only his/her 
reading skill. If you want to know wfiat the student 
knows andean do, you need to ensure that is what you 
are testin§. 

Use PerformanceTesting 
One useful technique for assessing the progress of 

students with exceptional raeeds is performance test-. 
ing. Briefly, performance testing consists of having'a 
student demonstrate a skill while you carefully ob
serve, and evaluate the performance."^ 

Irn most cases, a student mu^t possess specific 
f, knowledge in order to perform a particular skill. For 

example, a student must J<now what steps to follow,- in 
what order, before he or she can change a tire cor
rectly If the student performs those stbps, in the 
correct ordpr, then one can usually assume that 
he/she possesses the required knowledge. 

Using performance testing as one meaps of assess
ing knowledge has some advantages. Performande 
testing often does not require students to read and 
write.' It thus allows students with poor reading and 
writing skills to demonstrate their knowledge in'an
other way ° 

1 To gain skill in developing aq^ administering perloryiance tests, you 
may wish to refer to Module D-'̂ . Assess Student Performance' -Sliills. 56 
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Videotape Student Performance 
If you have access t6. videotape equipment, you can 

' .videotape student perf'ormandeof a skill. Then, the 
student ean assess his/her own perfofmance by re-
Viewing the videotape. This method worka extremely 
well for many students witli exceptional needs."-

On the videotape, students'can see themselves 
parforming the. skill—e.g., rollirig a client's hair on 
curlers in the cbsmetologyprdgrarrt. By reviewing their 
.own performance, studeQts can assess their own skill 

-tevel. They can see what tftey are doing right-^and 
feel goob about it. And they can see their own. 
mistakes—e.g.."rolling the hair in the wrong direction. 

'This concrete information'can help students, improve 
their future .performance. 

You could ajso videotape model performances, of 
given skills Students can assess their own perfor
mance by comparing it against the model. In addition, 
they • can "View the videotaped model as often as 
needed and use.it as a guide to improving their per-
forniance in the futare., ' ' , 

- Use Appropriate Criteria 
In assessing student perforrtiance. you base your 

criteria, for the most part/ on entry-level standards 
..specified by business and industry. For each objec
tive, student perforfnance must meet or exceed Ihose 
standards. But some students with exceptional needs 
may have higher-level objectives than other students. 

An intellectually gifted student, a student who iSh. 
•especially talented in your occupationallSrea, an adult 
who has had a great deal of past experience—each of 
these students may find higher-level objectives ap
propriate and challenging. It is important in this kind of 
situation to use criteria that adequately measure stu
dents' achievement of higher-level objectives. 

An example o'f a higher-level objective in a catering 
and vending program might be developing a weekly 
mentiHor a food service concession. If the tfeacher had 
never before assessed ttiis ski-ll. he or she would need 
to determine what the p(Jrforrnance criteria for this skill 
should be. based upon industry .standards. Student 
performance could then be asses.sed based upon the 
appropriate, criteria. 

Another way of assessing the performance of Stu
dents wfTO are working on tasks fc)eyond the usual 
realm of the vocational-technical program is to use a ^ 
panel of judges. For example, a gifted student in a 
welding class might be.learning to fabricate metal 

• sculptures. Who should '̂rate hisher perfornianca?\ 

The welding instructor 90uld assess the technical 
adequacy of the sludent's welds. But to assess the' 
student's work fully a.qualified panel of judges should 
be involved. Art instructors, advispry committee 
members, or other members of the community—with 

Expertise in the area of. metal sculpture—could b.e 
asked to visit the school anfi rate the student's work. 
This would provide.the student with valuable informa
tion about his/her progress, beyond that which the 
instructor could provide. 

IVIodify PapeF-and-Pencll Tests 
'• When you use paper-and-pencil tests, some mod- • 
ifications may be needed for students witjji exceptional 
needs. Sometimes you will need IQ modify the test 
itself. Sometimes you will need to modify the way you 
use it. ' - . _ ", ' 

Modifying the test. You may need to rewrite tests 
at a' lower reading level for students with lower-level 
reading skills. By adjusting the reading level-to ac
commodate a. student's reading skills, you can more 
readily obtain accurate information about tfie student's 
understanding of the""material. .Sample 1 shows a writ-, 
ten test that has been adapted for students with lower-
level reading skills. . . 

• For students, with limited English proficiency you 
might have tests tr&nslated into the student's native 
language. A foreign language teacher, a bilingual stu
dent, or a parent might help you translate your written 
tests. The use of native-language tests, howe\(gr, 
should be used only to assess students' knowledge of 
technical skills.. If the' correct pse of English is itself a 
necessary skill in the occupation, you obviously can
not assess that skill by using a. test written in thre 
student's nativfj language. ' *>' 

Finally, you can use visual aidstoenable students 
with poor reading skills to comprehen&a tesfrPictures, 
illusti'ations, films or filmstrips, and live demon
strations can be-a great help to students whp are poor 
readers or who have other communication problems 
(e.g.. hearing or viswal frnpairmenls, mental retarda-
tion,_ learning disabilities, or educational disadvari-
tagement). 

1 
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MODIFIED WRITTEN TEST: READING LEVEL 

Building,Maintenance . 

Written Test 

For each item below, gircle the letter of {he response-" 
that correctiy completes the item. , . «. / 

1. The correct prooeciure for wire-splicing involves: 
a. soldering separate stFands with appropriate 

" ^ tools ^ ' .,"• . 
b. utilizing a' screw-on mechanism • ,'-~ 

, c ' interlacing separate strands'laid at right angles 
'•» * • • ' • " • 

2. Functionally, the awl serves to: . ^ ., ^ 
a. transfer dimensions for, proper sizing 

. b. increase a circumferential dimension 
c. delineate a boundary \ • 

"^Modified Test 

Read each item-betow. Circle the letter beside the right 
ansy\/er. 

1 . Tcf make a wire splice, I: 
. a. use solder and iron • ' 

b. use a screw 
c: twist two ^ires together ' . . 

• •<f \ , ' • ' . • ' 

2.' An awl is used to: - • 
• a. mark correct m.easLfrements 

b. enlarge a hole . * • 
.6. draw a line ^ ^ ' ." v 

k For example, 'a students, abinty'to identify-au-
tomobile repair tools could be assessed using-illus
trations, as long as (hey prbvide an accurate assess-

' ment of the student's ability. Sample 2 shovî s how 
illustrations can be used to supplement a testtn auto 
mechanics. . • 

Modifyiirg the use of the test. You can read written, 
tests aloud to Students with poor reading cornprehen-
sion. You nnight plan to read thetest items to a group of 
students with poor reading skills, while other students 
are taking the written test. A t̂eacher'is aide or volun
teer can also be asked^t^ read-the test que_sjions to* 
students and answer their Questions. • 

• ^. . _ 
Students can answer orally. Although this requires la 

one-on-one approadhi which canbe time-consuming, 
it benefits students who have physical impairment^ 
that make it difficult for them to write. Students witto 
limited- English proficiency _ and those with mental' 

. handicaps or learning disabilities may also have diffi
culty in providing written responses. 

In addition, use of oraliests may be the best,ap
proach for students with,exceptional needs who lack 

•motivation-. .Your'personal 'involvement with" them in 
thislesting situation may stimulate th.em to try harder. 

You can ijipe-re^erd items and have students tape-^ 
record their responses. This Btlows each studerjbto" 
work onWhe test individually with a'tape recorder— 
thus freeing you to do other tasks. This rnethod may be 
useful for visually impaired'stufler'its'and-those with 

( * • \ 

limited reading skills. It enalales these students to re-' 
spond to test items based-on their bwn knowledge of. 
the content rhaterlal anji to complete the test indepen
dently . " , 

You might use an overhead projector and trans
parencies. \r\ testing the knowledge of a mentally re
tarded student, for example, you could flash a picture 
of a tool on the screen v.'ith the name of the tool 

• covered. Afterthe stuoe:"! r. 5ponds*correctly by orally 
giving the name'of the loci, ^LiV can uncover the "same 
so that it is shownon the screen. Tbe immediacy of the j 

•feedback can be y.a^uable to the student in learning the -
appropriate' response. This edbid also be helpful to. 
students vyith limited Englisli proficiency 

*• Finally, it'.may be helpful to allow students with sen
sory or physical impairments to respond to test ques-

*tions using a typewriter. Sometimfes>students who 
have trouble?writing answers to test questions by hand 
can use t̂he typewriter to respond-

For example, a student with cerebral palsy yjho has 
poor muscular control might be able to'type the an
swers wi.th the use of a special plate that covers a 

. staipdard keyboard. Aquadriplegi.c student who has 
no>jse'o"f his/her fingers m,ight be able to usea mouth-

^'tick to typeoTjt the answers. Many visually impaired 
stujlents who have difficulty writing can type using the 

, touch system. This method also provides an alterna: 
. tive_ approach for -speech-irppaired individuals who 

cannot respond orally to test questions. 
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SAMPLE 2 

MODIFIED WRITTEN TEST: ILLUSTRATIONS 
• 6 • -

Auto Mechanics 

Written Test , 

Directions: Match the name of the tool with the correct definition given in the right-hand column. 

a. open-end wrench " ' a double-ended wrench with both ends clq»ed to 
prevent slippage . . 

. a double-ended wrench with both ends consisting 
, of open jaws ' \ 

a double-ended box-'end wrench with bent shank to <• 

b. offset box-end wrench 

c. t)6x-end wrench 
allow obstruction cleamnce 

IVIodified Test 

Directions: Match the name of the tool with its picture. 

a. open-end wrench • . fC ) 

b. offset box-end wrench . 

c. box-end wrench • 

Minimize Fear of Testing 

Some students with exceptional needs have expe
rienced problems in assessment situations. Conse
quently, they may be afraid to take tests and nnay need 
your encouragement and assistance. What can .you 
do to help these students? 

Explain Test Procedures 
An important way in which you can help is to make 

sure that students fully understand how they will be 
assessed. Whatever assessment technique you plan 
to use, you must be sure that students with exceptional 
needs understand (1) what they will be expected to 
know or do, (2) how'to complete the test they will be 
taking, and (3) how they will be graded (the standards 
for successful performance on the test). In order to get 
this information across, you will need to give clear and 
simple test directions to your students. 

Just as you deliver your instruction in a variety of 
modes^illustrated talks, task sheets, demonstra
tions—it is a<^visable to present test directions in a 
variety of modes. You might explain the direciiops 

aloud, supplement them with written directions,- and 
reinforce the directions with a demonstration of how to 
complete a sample item or task on the test. 

Adult students who are returning to school for re
training often have a real fear of taking tests. You (J6n 
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allay this fear by discussing in class—in advahce— 
the material that will be included on the test and{,by 
reviewing it in practice sessions. In this way students 
can gain mastery of the testcontent without the pres
sure of being evaluated. 

Make Assessment 
a Positive Experience 

You can help students with exceptional-Tieeds to 
view tests in a positive way by showing them how to • 
use ^assessment feedback to improve their perfor
mance. For example, assume that a mentally retarded 
student's pei1p«naoce«nas been evaluated at the bake 
station of a'^tering and vending prqgram. This stu
dent is having difficulty measuring the right amounts 
using a measuring cup. 

The instructor needs to help this student understand 
that tests are a means, not an end. Test results allow 
the instructor and the student to pinpoint—and 
correct—specific difficulties. The instructor should 
then show the student the correct way to use a 
measuring cup, using the test information as a refer
ence. He or she could also provide some practice 
activities requiring the use of the measuring cup. 

It is important that all assessment be a constructive 
activity. You should encourage.students to praise the 
work of others when it fe correct—in addition to point
ing out tactfully when it is incorrect. Acceptance by 
peers and recognition of a task well done can do much 
to bolster the self-confidence of a student with excep
tional needs and to increase his or her desire to try 
new things. 

Likewise, you need to be sensitive to the feelings of 
•Students with exceptional needs when correcting their 
work. Some of these students may have low self-
concepts and may become embarrassed or discour
aged if corrected in front of the class. It is always a 
good policy to correct students diplomatically You can 
talk to students about their errors on an individual 
Sasis in order to be sure they understand the errors 
and know how to correct thenl. 

Most all students like to receive positive feedback 
from a teacher Receiving praise, along with correction 
and instruction, can encourage students with excep
tional needs to continue to work hard, even when they 
encounter difficulties. 

Use Practice Tests 
Another way to minimize students' fear of testing is 

to give practice tests. In working with students who are 
less familiar witfi-the concepts you are teaching or who 
have greater difficulty learning them, practice test are 
often beneficial. Slovyer learners are aided by repeti
tion and frequent exposure to the same material. The 
repetition in the practice tests reinforces what they are 
learning in class. 

Practice tests can also reduce students'" fear of 
being tested by allowing them to review in advance 
what will be covered on the test. Of course, to be fair, 
yog must make the practice "test available to all the 
students in the class. In that way, you will be evaluating 
all 'the students consistently and equitably 

Have Students Self-Assess 
Another way of minimizing fear of assessment and 

encouraging a'positive attitude is to show students 
with exceptional needs h,ow to self-evaluate. For in
stance, adults in retraining and students who are gifted 
or talented often have a strong desire to know, at all 
times, hdw they are doing in the program. They can be 
highly motivated by being permitted to check their own 
progress. 

To assist them in checking'their progress, you must 
, first give them guidelines for self-assessment. These 
guidelines should include directions for self-assessing 
objectively, as well as specific assessment criteria— 
indicators of successful task completion. For example, 
one indicator that a tire has been correctly mounted is 
that the bolts ha<̂ e been tightened mechanically with 
the aid of a lug wrench or pneumatic tool. To assess 
whether they have pertbrmed the skill correctly, stu
dents must examine this and other specified indi
cators. 

After successfully performing a skill and .self-
evaluating, students could also check the skill off on a 
progress chart—such as a competency profile for 
your occupational area. For many students, checking 
off- each skill successfuly performed can be highly 
motivating. 

U 
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Record Assessment Results 

An important aspect of assessing the performance 
of students with exceptional needs is recording "the 
assessment results. The information that you compile 
on students' performance will enable you to determine 
their overall level of proficiency. 

You will make several important uses of this infoi*-
mation: (1) providing feedback to students on their 
performance, (2) planning for instructional strategies 
that will best meet each student's needs, (3) providing 
students with future direction on the employment pos
sibilities that are most in line with their individual 
achievements, and (4) assigning grades to students. 

To be useful for these purposes, thie information you 
collect must be detailed, objective, and obtained fre
quently throughout the program. The format you 
select for recording assessmerit information will de
pend on these considerations, as well as on the nature 
of -your program and the specific needs of your stu
dents. 

The, following suggestions can help you design a 
record-keeping system that allows you to combine, in 
one place, the data from written tests, performance 
tests, and your own observations of student perfor
mance in the classroom or lab. 

Maintain Individual Progress Charts 
Keeping student progress charts, "perhaps in a 

notebook or grade book, can be an efficient wayof 
monitoring where each student is in learning various 
occupational skills. This can be especially critical 

''when, because of their exceptional needs, students 
are progressing at very different rates or pursuing very 
different objectives 

Records of s*" .'dent progress should reflect the exact 
nature of the problems individual students are encoun
tering. Each aspect of a student's performance should 
be recorded, so that you can provide the student with 
the detailed feedback he or she needs. 

Post a Wall Chart 
• Student progress can also be recorded on a wall 
chart. The major skills that 'students are expected to 
achieve can be listed across the top of the chart, as on 
a competency profile. When a student has success
fully performed one of the skills, it can be checked off 
on the wall chart. The use of a wall chart can be 
motivating to some students with exceptional needs; it 
can challenge them to keep pace with their class
mates. 

a 

However, there are disadvantages to jsing wall 
charts to post student progress. If a student is too far 
behind the rest of the class, he or, she might.be disj-
couraged by the corhparison. Futhermore, if the pro
gram is truly individualized, comparing one student's 
progress to that of another contradicts the goal of 
individualized instruction: allowing students to work at 
their own pace toward their own goals. Furthermore, 
in some schools and districts, "publicly" posting stu
dents' progress is not permitted. 

Use a Record Sheet 
Another way of recording student progress is to use 

a record sheet like the one shown in sample 3. The 
sample record sheet combines attention to the details 
of a student's performance with a point system for 
precise assessment. , . 

Students are awarded points on the record sheet for 
effort and cooperation, proper cleanup of their work 
stations, observance of appropriate safety rules, and 
being on time. "They are penalized for being late. 
Bpnus points are awarded for additional work that 
students complete on special assignments. 

This type of poirit system can be especiajly reward
ing for students with exceptional needs who are hav
ing difficulty with some aspect oSthe program. For 
example, a mentally retarded student might be slow in 

.learning program content. You could provide addition
al assistance in this area and show the student how 
his/her improvements add additional points to the 
overall score. In addition, this student's other scores 
can contribute measurably to his/her grade. 

e» 
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SAMPLES 

RE6ORD SHEET 

NAME 

TOTAL POSSIBLE POINTS 

TOTAL POINTS EARI^ED _ 

FINAL GRADE 

VOCATIONAL AREA 

TOTAL ABSENCES, DATE 

. TOTAL TARDIES 

r 

Absent 

Tardy (-2) 

On Time 

Effort (+2) 

Cooperation 
(0-5) 

Content 
Knowledge (0-30) 

Manipulative 
Skills (0-40) 

Cleanup (0-5) 

Safety (0-5) 

Bonus Points 
(0-15) 

*•* 
Total Points/Day . 

WEEK 1 

M T 

Tj 

w R 

-

' i * 

F 

r 

.WEEK 2 • 

M T W R F 

WEEK 3 

M 

• 

T 

' 

' 

W 

' 

13 F 

• * 

WEEK 4 

M T 

( 

' 

W ,R 

« 

F 

WEEKS 

M T 

0 

T 

w R F 
/ 

WEEK 6 

M 

I ? 

. 

T 

V 

W R 

u 

F 

. 

Total Points/Week 

Grade 

16 
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Provide Frequent and Continual Feedbacl< 

One of the important features of the record-keeping 
devices we have been discussing is that they allow for 
providing frequent feedback to the students with ex
ceptional needs in your class. Frequent and continual 
feedback may be essential to their development of the 
required skills. Students with exceptional needs often 
need such feedback in order to improve their perfor
mance in the face of the special adjustment problems 
they may have. 

Pair Students „ 
One method of providing frequent and continual 

feedback is to pair students in the classroom or lab. 
Students can check each others performance of the 
skills they are learning. You would, of course, need to 
provide the students with objective criteria for assess
ing each other's performance and models or guide
lines for doing so. 

For example, students paired in a nurses aide pro
gram could check each other's performance in taking 
temperatures and blood pressures or making up beds, 

'lising guidelines provided by the instructor. The stu
dents would thus receive immediate feedback from 
"each other on their performance and gain expertise 
viq the shared practice sessions. 

This type of experience, combined! with immediate 
feedback, can be especially valuable for students with 
exceptional needs. It can be extremely reinforcing. 
Being able to measure blood pressure accurately may 
motivate students to work hard on learning other 
skills—skills that they might find more difficult to mas
ter; Their feeling of accomplishment may bolster their 

^self-confidence as well. 

Provide Feedback on Student Attitudes 
Your assessment of student performance should 

take into account their attitudes and work habits, as 
well as skill performance and knowledge of subject 
matter. A student's attitudes and work habits are. im
portant because they directly affect the student's po
tential for employment success. 

A student's attitudes lire reflected in his/her be
havior patterns. Measurable evidence of specific atti
tudes is provided in such behavior patterns as at
tendance, promptness, cooperation, with co-workers, 
effort made on assigned work, .finishing assignments 
on time, concern for safety, and responsible use of 
tools, to mention a few. 

Some students may have adjustment problems re
lated to their exceptional characteristics. As a result, 
they might develop a variety of attitude problems and 
exhibit them by acting inappropriately. Therefore, it is 
especially important for you to assess student atti
tudes and provide feedback to students concerning 
this area. 

A good way to assess the attitudes of your students 
is to observe their behavior in the classroom or lab and 
to record your observatons in writing. You can make 
daily observations on record sheets or cards,,-which 
can serve as both an .assessment.tool for you and a 
feedback device for your students. 

leaking your comments accessible to students can' 
provide a source of information and motivation. You'r 
comments can also be comtsined with progress rat
ings. The wwre feedback that you make available to 
students with exceptibiial needs, the more they can 
benefit from it. They can better understand what mis
takes they are making and what they need to improve 
upon. , ' . 

It can also be very rewarding and motivating to, 
these studerits to see that they have made improve
ments. You should always stress the positive when 
you are providing feedback to your students. It is much 
better to say, ';John needs improvement in recognizing 
the names of tools." than to say "John is too slow to 
recognize the names of tools without a great deal of 
prompting." 
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Use Media 
it is.often effective to use visual aids clnd audiovisual 

media to provide feedback to students with excep
tional needs. The use of such devices as wail charts, 
checklists, and concrete objects can benefit slower 
learners, disadvantaged students, students with hear
ing impairments, and others. Some students can use 
concrete objects as models for evaluating the prod
ucts that they construct. Videotapes and audiotapes 
that students can review can also provide some stu
dents with a good source of feedback on their perfor
mance. 

Assess Out-of-School Performance 
Students with exceptional needs may be placed on 

the job as part of the vocational program. In that case, 
you might need to assist on-the-job instructors (or 
supervisors) in assessing the performance of these 
students. You vyould need to orient each on-the-job 
instructor by giving him/her a complete picture of the 
students present level of performance. 

In addition, you would need to alert the on-the-job 
insfructor to any potential difficulties the student might 
have as a result of his/her exceptional needs. It is also 
helpful to give the on-the-job instructor some evalua
tion guidelinies. such as those shown in the checklist in 
sample 4. 

This type of evaluation checklist can help the on-
the-job instructor give'you specific feedback' on the 
student's performance. It can focus his or her attention 
on specific areasjn which the student needs help. To 
rate the student, the on-the-job instructor should use 
the same criteria that are used to evaluate the perfor
mance of other employees—criteria that are consis
tent with entry-level standards in the business or in
dustry. 

The specific information provided on. the checklist 
by the on-the-job instructor can be used by you as a 
basis for identifying the types of further assistance 
needed by tfie student. The information can also pro
vide a useful summary of .the student's progress that 
you can review with the student and his/fier significant 
others. 

Students with exceptional neecls.who have experi
enced frequent failure in the past need to know how. 
they are doing in a real-world job situation. Frequent 
feedback on their on-the-job performance can also be 
used to instruct these students concerning appropri
ate work habits and attitudes and to motivate them to 
practice them on a daily basis. 

Review Progress with 
Students and Others 

Ideally, you should conduct a progress review ses
sion with each student^with exceptional needs—and 
any appropriate others"—after you have monitored the 
stydents progress over a substantial period of time. 
Four to six weeks should usually be adequate. 

At that point, you should have sufficient information 
about the student's progress in meeting the goals that 
were outlined in his/her individual training plan (ITP) or 
individualized education program (lE.P). A student's 
(TP or lEP should specify both the short-range and 
long-range goals the student must meet to prepare for 
his/her career goal. 

Your purpose in this session is to review the stu
dent's progress to determine whether, in fact, the stu
dent is meeting the short- and long-range goals. For 
the purpose of the review, you will need to collect and 
summarize all data on the student's progress to date 
so that you can present them to the student and to the 
others involved. 

Other persons that should be present at the review 
session include those who were initially involved in 
planning the student's ITP or lEP, as well as those who 
have been involved in implementing it. For example,, 
support staff, counselors, student's significant others, 
the special education teacher, or the remedial reading 
teacher might be included in the review session. 

is 
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SAMPLE 4 

EMPLOYER CHECKLIST 

'Ml 
Supervisor's Name: •. • Trainir- Position: 

Student's Name: ^ : Date: 

Attendance: Absence (No. Days) Punctuality (No. Tardies) 

Directions^ Check the box that most accurately describes the student's performance, using the following rating \ 
scale: . . . ' ' i " ^ 

1 = Unsatisfactory 
2 = Needs Improvement 
3 = Satisfactory 
4 = Superior " . 

1 2 al 4 

1. Cooperation with co-workers ....D D • D 

2. Cooperation with supervisor D D p • 

3. Initiative and effort (lack of need for supervision) 

4. Self-control (poping in stress situations) ...D D D D 

5. Adaptability (learning new methods/tasks) /..D D D D 

6. Job performance D D D D 

7. Care/use of equipment D n a n 

8. Safety practices DD DO 

Comrqents: 

- ^ 
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During the review session; the student's suqcess in 
accomplishing the short-range goals should be exam
ined closely to determine whether the student is hav
ing difficulties that must be worked out. If the student's • 
progress is unreasonably slow, it may indicate that the 

•original goals were unrealistic and need to be mod
ified. If all parties decide that is the case, the student's 
lEP or ITP should be modified accordingly. 

But periodic review sessions are not the only times 
at which information should be shared with other pro
fessionals. It is very important to share information oh 
students' progress with the support staff who are work
ing with them on an ongoing basis. The exchange pf 

Use an Appropriate Grading System 

information between you, the student, and the support' 
staff can provide viflil input for the iniprovement of the 
stijdent's program. 

For example, the reading teacher who is tutoring a 
mentally ret̂ r̂ded student needs to be kept aware of 
the progress the student, is making in your class. It is 
not enough simply to report the student's grades to the 
reading teacher. You should also provide specific in
formation that would be helpful to the reading teacher 
in working with the student. For example, thestudent's 
progress in learning technical vocabulary would be 
useful information. 

Finally there remains one potential problem in as
sessing the progress of stpdents with exceptional 
needs. You can use appropriate techniques, minimize 
tear'of testing, record assessment results, and [3rovide 
frequent and continual feedba'jk. Yet, after all this, you 
still may need to assign a grade to report the progress 
of these students.-

Usually you assign letter grades by considering 
each student's progress toward the stated program 
goals and objectives—achieving entry-level compe
tency in the'occupational area. However, some stu
dents with exceptional needs may not have jhe^ame 
set of goals and objectives. Their ITPs mayTnclude 
more, fewer, or different goals and objectives than are 
usually included in your program. 

For example, a gifted student may have individual 
goals and Objectives that go well beyond the usual 
program goals and objectives, reflecting the student's 
greater ^ i l i ty On the other hand, a mentally retarded 
student may have somewhaf restricted goals and ob
jectives. This student lYiay not be able to learn as much 
or as quickly So, this student's goals and objectives < 
may include only a part of the usual program goals and 
objectives. _ •• 

How can \̂ ou assign letter grades to these students?. 
In theory you assess each student's progress toward 
his/her own stated goals and objectives. Do you then 
assign letter grades based only on this consideration? 
If the mentally retarded student has achieved all his/ 
her stated goals and objectives, do you give this stu
dent an A. even though the student has achieved only, 
a fraction of the usual, program goals and objectives? 

On the other hand, consider the gifted or talented 
student whose goals and objectives went well beyond 
the customary ones, if the'student does npt achieve 
all his/her staled goals and objectives, what do you 
do? Do VoiJ give the student a C, even though the 
student has achieved all the customary goals and 
objectives? 

If your program were operating in a vacuum, this 
problem would not be so difficult. But it does not. Your 
fingi grades are considered by many other people and 
used by them to make decisions. Another teacher jnay 
decide how a particular -student with exceptional 
needs can be expected "to perform, based on the 
grade you gave that student. A prospective employer 
may base a decision—to hi/e or not to hire—partly on 
your letter grade. ^ -~._ 

If the mentally retarded student received an A and, 
the gifted student received a C, will a prospective 
"employer know how to accurately interpret these 
grades? Probably not. Letter grades, traditionally, 
have a common meaning to almost everyone, it is 
assumed that all students are expected to achieve a 
standard set of goals and objectives: An A then means 
excellent achievement of those goals and objectives;. 
a C means average achievement. 

What should you do? Obviously letter grades are 
not particularly useiul when instruction is not group-
paced and norm-based. They cannot accomplish both 
your grading purposes: (1) to report each student's 
level of success in accomplishing his/her own goals 
and objectives; and (2) to communicate to other per
sons what skills the student has achieved and at what 
level. 

20 
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The best way to overcome the deficiencies of using 
letter grades would be to use a competency-based 
grading system.^ Instead of trying to sum up a stu-
dent'̂ s level of achievement in a single letter grade, a 
competency-based grading system uses a detailed 
profile chart showing exactly what 'skills the student 
has mastered 

The profile chart shows all the skills required for 
success in the occupation or for entry-level success. 
You can indicate on the chart which skills t+ie student 
has achieved,.and you can also indicate a level of 
Rchivement for each skill. For example, a four-point 
rating scale could be used to indicate achievement 
levels, as follows: 

1 - Some ability to perform the task/skill; requires 
supervision • . 

2 = Can perform the task/skill satisfactorily with 
periodic supervision 

3 .. Can perform the task/skill without supervision 
4 Can perform the task/skill with more than ac

ceptable speed and quality 

With such a system, a student's future teachers, pro
spective employers, and others can know exactly what 
the student can and can't do. 

If you cannot use a competency-based grading sys-
^ temJn your school, you can at least supplement letter^ 
' grades with more detailed information. Although not 

ideal, this would allow you to explain exactly what you 
meant by each grade. You could attach a note to each 
letter-grade report form explaining the student's per-

' formance and progressjn specific areas. 

For example, you can present information on the 
student's occupaltonal skills, social adjustment, work 
habits, safety practices, and test scores in an overall 
progressprofile. The progress profile can be put to-
gethec from the information you have collectedjn your 
record sheets, progress charts, or other record
keeping devices. However; you need to be careful in 
including any data related to attitudes, social adjust
ment, and so on. In some states, such information 
canript be reported. 

The value of this type of progress profile is that it 
provides specific information on the various aspects of 
the student's performance. Prospective employers, 
among others, can benefit from this additional, specific 
information. When your final assessment goes into 
this kiod of detail, employers will have a-much better 
picture of the student's knowledge and skills. They^will. 
know which tasks the student, can. perform, and at 
what level of skill. 

Your school or district may already use a grading 
system that is appropriate»for students with excep
tional'needs. If so, all you need to do is to use the 
system conscientiously If not, you should do what you 
can to havfe ruch a system adopted. 

You couid urge your administration to allow you to 
use a eompetency-based grading system. You might 
experiment-.with such a system while others retain the 
traditional system. You need to use your common 
sense to do' what you can to ensure tf]at your grading 
system meets the needs of all your students—in
cluding those with e/'eptional needs. 

m 

2 To gain skill in ubirig a compclency-based grading syslem. you may 
'wish 10 refer to Module K-3, Organize your Class and Lab to Install CBE 
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© The following items check your comprehension of the material in the information 
sheet, Assessing the Progress of Students with Exceptional Needs, pp. 6-19. 
Each of the seven items requires a short essay-type response. Please explain 
fully, but briefly, and make sure you Pespond to all parts of each item. 

SELF-CHECK 

1. Why should vocational-technical teachers sometimes use different assessment methods for students with 
exceptional needs? ' - . 

2. What factors need to be considered when you are adapting assessment methods for use with students who 
have exceptional needs? 

22 
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3. Identify at least five simple modifications that you can make when testing students with exceptional needs, and 
explain how such modifications can fielp students. For each modification, give one example of the type of 
student it could help. ' *• " 

y. 

• v_ 

'f\ 

4. Critique the statement: "Any method o^ keeping progress records is adequate since all students—including 
those with exceptional needs—must meet the sarne performance sjandards." 

21 23 
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5. How can you evaluate the attitudes of a student with exceptional needs? Why is it important to do so? 

6. Explain the major purposes of reviewing progress information with stOdents who have exceptional needs, and 
with appropriate others. . ' 

> ^ 

7. Should letter grades be si'pplemented for students with exceptional needs? Explain your rationale. 

24 
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Compare your written responses to the self-check items with the model answers 
given below. Your responses need not exactly^duplicate the model responses; 
however, you should have covered the same major points* 

MODEL ANSWERS 
1. Students with exceptional needs may have charac

teristics that interfere with the assessment process. 
For example, a visuaj.impairment can interfere with 
a student's ability to read written questions. In order 

'to evaluate students fairly and accurately, it may be 
necessary to use a different assessment method. 

The method you use should (a) remove or lessen 
the effects of the individual's limitations and (2) 
provide a true assessment of his/her occupational 
knowledge and skills. For example, for a disadvan
taged student who has poor reading comprehen-
sion> it would b.fe wise to supplement written test 
materials with o/al instructions and to record test 
questions on audiotape. 

2. In adapting as"sessment methods, you need to 
consider how to modify each method in ajway that 
corresponds to the student's needs. The assess -̂
ment method shouljj be adapted to the student's 
physical" sensory, and mental functional level. For 
example, a student with a crippled right arm, who 
can use a prosthetic device to assist him/her in 
filing records, should be evaluated wf\ile Osing the 
prosthetic device. 

Your modifications should also be made with the 
goal of producing an accurate measure of the per
formance objectives being assessed. If you'are 
using a bilingual version of a test for students with 
limited English proficiency, you need to make sure 
that the(yse of English is not important to the skill 
that you are evaluating. 

Your modifications should n8t interfere with the skill 
or knowledge you are assessing. For example, skill 
in the use of written English is important for clerical 
work, especially typing. Your modification of a typ
ing test must not interfere with assessing the stu
dent's written English skills. 

3. The following modified methods might be used for 
. testing students with exceptional needs. In each 

case, the modification would allow the students to 
demonstrate their actual levels of occupational 
knowledge and skill. 

Reading written tests aloud. This method can be 
effective for students with poor reading com
prehension. • ' ,. 

Tape-recording test materials. Students with vi
sual impairments or with limited i-eading skills can 
benefit from this approach. " 

Translati'hti tests into a student's native lan
guage. Students with limited English proficiency 
can benefit from this approach. ^ 

Using visual aids. Students who are hearing-
impaired, ..rnentally retaj-ded, disadvantaged, or 
poor readers can benefit from visual llipplements. 

Rewriting tests on a lower reading level. This 
method can be. of assistance to students with^ low-
level reading ability. ' o' 

'Using videotape. Students who learn concrete 
skills and actions more readily than abstract con
cepts, such as mentally retarded students and 
those with learning disatiilities, can profiffrom this 
approach. ^ 

Using performance tests. Performance tests c^'^ 
be beneficial for all students wi,th exceptional 
needs, because they.eliminate factors such as 
reading, writing, and other language skills. Stu
dents with limited English proficiency, mental hand
icaps, and communication impairments may find 
performance tests especially useful. 

Asking a panel of judges to evalilate student 
performance. Gifted or talented students w.ho are 
working independently on projects can benefit from ^ 
this apprbacfrlt allows them to receive input from 
persons with expertise in the specialized area they • 
are exploring. 

Using a typewriter. Students with sensory im-* 
pairments, spe6th impairrfiente. or poor muscular 
control, who have difficulty responding orallyior in 
writing, can use the typewriter to respond more 
successfully 
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Using overhead projector and-transparencies. 
Students with difficulty<responding to written tests 
can benefit greatly #om this approach, as they can 
respond orally and receive jmmediate iee6ba6k>bn 
their answers. 

While it is true that all sjudents must rh'eet the same 
performance standards.^lje method that you use 
for'keeping progress recorcls is vitally important. 
For students with exceptional needs, it is important 
that your records reflect the exact nature pf'the' 
problems lhey are encountering so-that you can 
provide them with jspecific feedback. 

Detailed record keeping serves to highlight difficul
ties sfudents are experiencing so that they can get 
the assistance they need to improve.their work." You 
should reccfrd each aspect of students' perfor
mance, includfng work liehavior and attitudes, so 
that you have specific information on record. Stu
dents with exceptional needs require.feedbadk that 
is frequent, detailed, and objective. You cannot 

. provide such feedback without the.careful and fre
quent recording of each aspect of their perfor-

,mance.. 
•-C. 

Careful record keeping is also important'for provid-, 
ing'information to others who are working With the 
students. It is not enough, for example, to tell the 
remedial reading teacher that a student got a C in 
celated class work. Tt\e remedial reading teacher 
will need to know how the student is doing in leairn-
ing vocabulary and understanding written direc
tions in order to provide needed.assistance in im
proving the student's reading skills. • 

A student's attitudes are reflected, in hig/her be-
havkjr patterns in the classroom and lab. You caa 
assess a students attitudes toward the vocationlt 
program by observing his or her attendance pat
terns, efforts made in mastering the skills, relation
ships with classmates and te'achers, responsibility 
in the use of tools and safety practices, and so on. 

It is important to assess work habits and attitudes 
because the student will carry them into the work 
place after completing vocational training. If the 
student has poor work habits and attitudes, he/she 
will probably experience some very difficult ad
justment problems on the job. By providing stu-
*dents vvitfi feedback concerning their v/ork habits 
and attitudes, you can help them better prepare for 
the world of work. 

Despite the irriportance of this area of assessment, 
you also need to remember that it is a sensitive 

• area. There are those whabelieve that no on^has 
the skill or the rjght to assess an.othe.r person's 
attitudes. In sorne sthopis or states, reporting atti- • 
-tude scores is not permitted. Ydur assessment 
practices must-be consistent with the policies in 
your local situation..,. 

The progress review session serves the purpose of 
"updating all parties concerning tlie student's progr. 
ress toward goals that were set in his/her i f p or 

JEP.^In addition, the progress information that is 
"shared provides vital input*for the improvement of 
the student's voc3tioriai program. ' ' 

If, for example, a student is consistently failing to 
meet one of the goals establisjjed in his/her ITP or 

' lEP, it might be necessary to revise the plan and 
change the goal to create a more appropriate and 
realistic program for the Student. 

. . . * 
The progress information that is shai-ed with other 
professionals who are working vyith the student can 
alsQ be yseful in helping them provide more effec
tive assistance to the student. . _. ' : 

Letter grades do not really provide a'eornprehen-
sive pictilire of the achievement and skill levels of a 
stu.dent'with exceptional needs. Thus, they shpuld 
be supplemented with specific information in areas 
such as the student's-skills, understanding of con-, 
cepts, adjusfrnent to work standards, work habits, 
and so on. . 

» * ' # • • 

Because some 'students with'^exceptional needs 
have greater gr lesser abilities than their class
mates in specific skills that are part of the overall 
program ,̂ it is important to supplement the letter 

•grades 'with details that will highlight these differ-. 
ences and indicate the student's true capacities. 

For example^consider a mentally retard^ student 
in an auto rhechanics class who has tremendous 
mechanical aptitude and.^ho can work very well* 
with his hands. This, same student, however, also 
has a' low reading comprehension level and has 
made low grades on the wVitten tests despite care
ful coaching. 

Merely^awarding the student a C for the course 
does not give sufficient information concerning his 
actual skill-level. Supplementing the C grade with 
information about both the student's mechanical 
aptitude and his reading problems.woulA provide a 
much more Jnfqrmative picture of the student's 
overall performance. ,. . „ 

Level of Performance: Your writteh responses to the self-check items should have covered th^same major 
points as the model answers. If you missed some ppints or have questions about any additional points you made, 
review the material in the information sheet. Assessing the Progress of Students with Exceptional Needs, pp. 
6-19, or "check with your resource person if necessary. , -
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\ ' Given case studies describing how vocational teachers assessed the progress 
A of students with exceptional needs, critique the performance of those teachers^ 

o _. . . 

1 You wjll be reading the Ca^ Studies, pp. 26-28, and critiquing the perforrnance" -— 
r of the teachers described? 

« You will be evaluating yopr competency in critiquing the teachers' performance 
^ in assessing the progress of studerits with exceptional needs by comparing your . 
J completed critiques with the Model Critiques.opp. 29-30. 
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Activity _ 
The following case studies describe how several vocational teachers assessed 
the progresffof students with exceptional needs. Read each of the case studies 
and critique in writing the performance'of the teacher described. Specifically, 
ydu should explain (1) the strengths of the teacher's approach, (2) the 
weaknesses of the teacher's approach, and (3) how the teacher should have 
assessed the student's progress. 

CASE STUDIES 

Case study 1: 
Mrs. Jones, the health occupations teacher, sighed 

audibly as she looked at the- results of Kim Deveaux's 
quiz- on patient care. It appeared, from the looks of 
Kims answers, thai she had not learned -any of the 
basic conceptsj. There were many blank spaces, some 
answers were written almost'illegibly, and many were 
incorrect. 

Later on, Mrs. Jones was talking to Mrs. Frye, the 
school counselor, about Kim's progress. "I tried to help 
Kim," Mrs. Jones explained. "I let her review the mate
rial on patient care that I had recorded on cassette 
tape before she took the quiz. $he seemed to under
stand the concepts when we discussed them in class. 

The information that you provided did indicate that 
Kim is educably mentally retarded, but I never realised 
that she would have this much difficulty on a written 
quiz." . , • " -

"Have you checked her reading level?"^Mrs. Frye 
queried. 

"Not really," replied Mrs. Jones. "I've been b̂ asy, 
preparing materials for the class. And besides, Kinrt 
hasn't had any problem learning and performing pa
tient care skills in the lab. She seems to have a natural 
interest and ability where working with patients is con
cerned." 

s 
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Case Study 2: 
Mr. Leonard, the carpentry instructor at Woodward 

Tech, had devised a performance test to assess the 
performance of his students on the shop lathe. He 
knew that one of. h'S students, Claude LaSalle, had 
very limited reading and writing skills because of a 
learning disability. . 

The performance test that Mr. Leonard planned to 
use would bypass Claude's problem. All the students 
would be expecled to produce four turned chair legs 
on the shop lathe within specified dirtiensions and in q 
given amount of time. 

On the day of the test, Mr. Leonard handed out the^ 
supplies and the specification sheets for the turned 
chair legs. He had given assignments for the students 
to work on while each one" was befrig tested individu
ally on the lathe! . 

As each student worked on the lathe, Mr. Lebnard^ 
carefully observed his/her performance while timing" 
the entire operation. He evaluated and.recorded the 
quality of each student's overall performance, along 
with the quality of the chair legs produced. He gave 
each student immediate feedback on his/her perfor
mance after the task was completed. 

When Claude LaSalle was evaluated, he appeared 
to "freeze up" on thp machine. He was uncertain of the 
proper settings for the lathe. He appeared" to be very 
nervous, workirig hesitantly and halting frequently to 
study the specification sheet. As a result, Claude 
completed only two of the chair legs, and his work was 
decidedly inferior.'. 

Mr. Leonard was frankly surprised. Claude had 
never had any difficulty working on the lathe in class. 

( 
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Case Study 3: ' 
Mr. Wilbur, an auto mechanics teacher, had carefully 

charted his class's progress on student record sheets. 
He awarded points, to students daily'for various as
pects of their performance and posted thejr cumulative 
points every two weeks on the bulletin t)oard. Mr. 
Wilbur also customarily reviewed his students' prog
ress halfway thfbugh the course and, during progress 
review sessions, he answered their questions about 
their performance. 

There were several Hispanic students in the class. 
As Mr Wilbur was preparing for their progress review 

' sessions, he noted that all the Hispanic students had 
poor scores on the writteri tests. Hoyi/ever, several of • 
them had excellent manipulative, skills. One of them, 
Roberto, showed excellent potential for being a first-
rate mechanic. ., 

During Roberto's progress review session, he 
asked Mr. Wilbur, "Why you give me a C for this grade 
period? I fix the brakes. I fix the transmission. I do 
everything like you say in class." 

"But Roberto," Mr. Wilbur replied, "the C grade is an 
average of all your work. .1 compute your points for 
each day's work, and they all go into the grade. You 
have done excellent work in yQur lab assignments. 
However, your scores on the written tests have been 
consistently low. You could, have seen from your 
points, which were posted every two weeks, that you 
were,doing average in your overall performahce." . 

. ^ 
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Compare your written critiques of the teachers' performance with the model 
critiques given below. Your responses need not exactly duplicate the model 
responses; however, you should have covered the same major points. 

MODEL CRITIQUES 

- Case Study 1: 
ivlrs. Jones made a good beginning with Kim De-

veaux when she prepared an audiotape for review of 
the major concepts to be tested. While, this was not 

• exactly a practice test, it served the same function for -
Kim. The audiotapejDrovided reinforcement and re
minded Kim of thq concepts presented in class. Also, 
because the material was recorded, Kim's poor read
ing ability did not interfere with her understanding of 
the material. 

In spite of this hopeful beginning, t\/lrs. Jones failed 
to find out whether Kim needed modified assessment 

• methods. The school counselor had informed her that 
Kim was mentally retarded. This information should 
have alerted Mrs. Jones to the fact that Kim might 
have some difficulty with academic skills such as read
ing. 

'' Mrs. .Jones administered the test to Kim without 
determining what her reading level was. The written 
quiz that she used proved to be a test of Kim's reading 
ability rather than a test of her knowledge of patient 
care. Kim's performance in the lab indicated that she 
did indeed have a practical knowledge of patient care 
concepts. Mrs." Jones could Qot evaluate Kim's true 
knowledge of the subject because she used a test that 
was inappropriate. 

Mrs. Jones could have easily remedied the situation 
by taking some exploratory action prior to administer-
irig the written quiz. She should have reviewed the 
information provided by the counselor andchecked on 
Kim's reefding level. She probably could have obtained 
this information from Kim's cumulative records. If it 
was unavailable,- she could have done an informal 
assessment of Kims reading level herself by adminis
tering a practice test. 

Had she determined that Kim had a reading defi
ciency Mrs. Jones could have tested her knowledge of 
patient care concepts using a modified assessment 

"method that would have accommodated this defi
ciency She could have rewritten the quiz at a lower 
reading level—one compatible with Kim's reading 

1 
level. She.could have made an audiotape of the test 
items an^ allowed Kim to tape-record her responses. 
She cot3ld have read the test items to Kim and had her 
respond orally 

Any of these approaches would have circumvented 
Kim's reading deficiencies and enabled Mrs. Jones to 
assess accurately how well Kim knew the material on 
patient, care. 

Case Study 2: 
The assessment method that Mr. Leonard chose to 

use in testing his students' skill on the lathe was cer
tainly appropriate. The performance test provided the 
means for evaluating the students' proficiency without 
involving their reading and writing capacities for the 
most part. Claude's learning disability should have 
been no handicap to his performance on the test. It 
was designed to give Mr. Leonard a fair and accurate 
picture of his students' ability to perform the required 
work.' ' 

In addition, .Mr. Leonard's "careful observation and 
detailed "record keeping of each student's perfor
mance was also quite commendable. This could pro
vide Mr Leoriard with excellent information for arriving 
at an overall evaluation, and it could serve as a source 
of feedback to the students as well. He also made 
excellent use of immediate feedback after each stu
dent's performance test was completed. 

Unfortunately, Mr. Leonard did not go far enough to 
ensure that Claude was tested fairly and accurately. 
He neglected to reduce his anxiety about taking the 
test by first explaining the test-taking procedures. It is 
obvious that Claude was extremely nervous about the 
test, partially because he was having some difficulty 
understanding the specification sheet. 

Mr Leonard should never have casually assumed 
that all the students would understand the written in
structions. He should have clearly presented the test
ing procedures orally for the class. 
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He could have supplemented his directions with a 
short demonstration, showing the appropriate settings 
on the lathe for the task at hand, in addition, he could 
have made use of some practice sessions on the lathe 
for Claude and other students, so they could first use 
the specification sheets to self-evaluate, without the 
pressure of being graded. 

In addition, Mr Leonard should have clearly ex
plained to the students what criteria would be used to 
evaluate their performance. Claude's hesitation and 
uncertainty slowed^ him down. He might have befen 
unaware that part of the evaluation concerned his 
work speed and that he would get a lower grade by 
slowing down. ' 

All in all, a performance test could be a very 
adequate evaluation method for Claude. However, 
Claude's fear of the test situation, anxiety about the 
directions, difficulty in reading the specification sheei, 
and uncertainty about the proper settings of the 
lathe—all these concerns hampered his performance 
and consequently lowered his grade. 

Mr Leonard failed to adapt his assessment of 
Claude's performance to his special needs and, as a 
result, did not assess him accurately. 

Case Study 3: 
Mr Wilbur's carefully kept records of student prog

ress were not put to their most important use-^ 
-providing feedback to students. He did a good job of 
keeping daily records of student progress. His use of a 
point system for evaluating their performance was 
also commendable. 

However, Mr Wilbur obviously did not adequately 
inform his students about the specifics of their perfor
mance. Nor did he let them know that they needed to 
improve their performance in specific areas, such as 
the written tests. 

Roberto's comments revealed the fact'that he did 
not even understand Mr Wilbur's point system. This 

system should have been clarified for all the students, 
and they should have had an opportunity to see how 
they were doing in the specific areas that Mr Wilbur 
was evaluating. ' • 

In addition to iihese considerations, Mr Wilbur's use 
of written tests was also questionable, since all his 
Hispanic stude its had difficulty with them: He could 
have tested for comprehension jn other ways or 
adapted his written tests so that the Hispanic students 
could respond to the questions more easily 

> Such modiv-cations as tape-recording the test, ask
ing questions oally, or writing the questions in both 
English and £ pcinish probably would have helped the 
Hispanic students. Mr Wilbur could also have used 
some pei^ormance tests, instead of the written tests, 
to assess the performance of occupational skills. 

All students, but especially those with exceptional 
needs, can benefit from-receiving specific and fre
quent feedback on their performance. Mr. Wilburcould 
have, shared the student record sheets with the stu-
dehts on a weekly basis. Or he could have made them 
available for students to look at during class sessions. 

He should have explained his point system and 
grading^ system thoroughly and completely to the stu
dents in order to make sure that they understood how 
they were bejng evaluated. 

Also he should have discussed their progress orallV 
on an ongoing basis, instead of relying solely on one or 
two progress review sessions for the entire course. In 
that way, students would not have to waste this valu
able-time in asking questions about their grades. 

In addition, if he had talked with the students infor
mally about the areas in which there was need- for 
improvement, they might have made better progress 
by working on areas of weakness. Frequent feedback 
can be motivating for students with exceptional needs. 
It can encourage them to put forth more effort in areas 
in which they are encountering difficulty 

Level of Performance: Your written"5nfrques of the teachers' performance should have covered the same major 
points as the model critiques. If you missed some points or have questions about any additional points you made, 
review the material in the information sheet. Assessing the Progress of Students with Exceptional Needs, pp. 
6-19, or check with your resource person if necessary. 
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Learning Experience III 
nNAL EXPERIENCE 

Activity 

.In an actual teaching situation,* assess the progress of exceptional students. 

As part of your duties as a teacher, assess the progress of students with 
exceptional needs. This will include— | 

• using appropriate assessment techniques 
• minimizing fear of testing j . 
• recording assessment results j 
• providing frequent and continual feedback 
• using an appropriate grading systeî n 

•• - • I 

NOTE: Due (p the nature of this experience, you will need to have access to an 
actual teaching situation over an extended period of time (e.g., two to four 
weeks). ; 

As you complete each of the above activities, document your actions (in writing, 
on tape, through a log) for assessment purposes. 

Arrgnge in advance to have your resource person review your documentation 
and observe at least one instance in which you are actually assessing studerit 
progress in the classroom or lab. 

Your total competency will be assessed by your resource person, using the 
Teacher Performance Assessment Form, pp.̂  33-34. > 

Based upon the criteria specified in this assessment instalment, ybur resource 
person wiU determine whether you are competent in assessing the performance 
of exceptional students. 

For.a definition of "actual teacfiing situation,' see the inside back cove*. 
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TEACHER PERFORMANCE ASSESSMENT FORM 
Assess the Progress of Exceptional Students (L-9) 

Name 

Directions: Indicate the level of the teacfier's accomplishment by placing an X' 
in the approprjate box under the LEVEL OF PERFORMANCE heading. If, - 5 ^ 
because of special circumstances; a performance component was not appli
cable, or impossible to execute, place an X in the N/A box. 

Resource Person 

LEVEL OF PERFORMANCE 

In using appropriate assessment techniques, the teacher: 
1. identified exceptional needs that would present problems in 1—1 

assessing students' knowledge and performance I—I 

2. adapted the assessment technique to the student's level of 1—1 
physical, mental, or sensory functioning 'I—I 

3. used performance tests wherever possible to measure skill 1—1 
. performance I—I 

0 

4. used appropriate criteria to assess achievement of objec-, r 1 
fives." .'. •. L—I 

5. used a panel of judges, if appropriate, to evaluate student 1—1 
performance. . — I—I 

6. used appropriate modifications of written tests (e.g., oral 
tests, tape-recorded test materials, native language tests, 1—1 
visual supplements) I—I 

In minimizing, fear of testing, the. teacher: „ r~ i 
7. explained test procedures adequately. . ' — I—I 

8. explained minimum performance standards and their impor- 1—1 
tance to students L J 

9. demonstrated to students how to use assessment feedback 1 1 
to improve their performance I—I 

10. used praise and reinforcement •. I—I 

11. provided practice tests for students when appropriate. .•., 

» — - - ^ ° 
In recording assessment results, the teacher: N I I 
13. recorded assessment information frequently. I—I 
14. recorded specific aspects of student performance (e.g., con- 1—1 

tent knowledge, manipulative skills, work habits) I—I 

15. made assessment records available for students to review. .• I—I 

D D D 
n a n 
D D D 
n a n 
n n D 
n n n 
n n D 
D D D 
D D D 
D D D 
D D D 
• QD 
D D D 
Q D • 
D D D 

D a 
D D 
• D 
• • 
D D 

n n 
• • 
n n 

a n 
a n 

n.n 
D D 

o?l 
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*^ • / / • <if' 
16. provided on-the-job instructors with specific guidelines for 

Assessing stj[̂ dent performance and recording assessment i—i i—i i—i i—i 

In providing frequent and continual feedback, the teacher; i—i i — i ' i—i i—i 
17. ensured that feedback was constructive I I I—I I I I I 

18. informed students frequently about recorded observations. D. D D D 

19. used appropriate media to provide feedback (e.g. charts, i—i i—i |—i i—i 
videotapes) :. I I I — I I I L J 

20. summarized all appropriate progress data for presentation to i—j i—i i—i i—i 
th^ students and others I I I I I I I I 

21. informed the studet;its and others about stucjent performance i—i |—i i—i i—i 
on an ongoing basis I I I—I I I I I 

In using an appropriate grading system, the teacher: i—i i—i i—i • i—i 
22. used a competency-based grading system I—I I—I I—I I—I 

23. supplemented letter grades with detailed information on stu- i—i i—i i—i i—i 
denf performance and progress I—I I—I I—I I—I 

7 / 

n n 
n n 
dn 
n n 
n • 

Level of Performance: All items must receive N/A, GOOD, or EXCELLENT responses. If any item received a 
NONE, POOR, or FAIR response, the teacher and resource person should meet to determine what additional 
activities the teacher needs to complete in order to reach competency in the weak area(s). 

^ 
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ABOUT USING THE NATIONAL CENTER'S 
PBTE MODULES 
Organization 
Each module is designed to help you gain competency in a 
particular skill area considered important to teaching suc
cess." A module is made up of a series of learning experi
ences, some provkJingbackground information, some pro
viding practice experiences, and others combining these 
two functions.. Completing thiese experiences should en
able you to achieve the terminal objective in the final 
learning experience. The final experience in each rnodule > 
always requires you to demonstrate the skill in an actual 
teaching situation when you are an intern, a student teach
er, an inservice teacher, or occupational trainer. 

Procedures 
Modules are designed to allow you to individiialize your 
teacher education program. You needyto take only those 
nodules covering skills that you do not already possess. 
jlimilariy, you need not complete any le^ing.experience 
yithin a module if you already have the'skill needed to 
smplete it. therefore, before taking any module, you 

should carefully review (1) the introduction, (2) the objec-
Itives listed on p. 4, (3) the overviews preceding each learn-
ling experience, and (4) the final experience. After compar-
I ing your present needs and competencies with the inform^-
I tion you have read in these sections, you should be read r̂to 
make one of the following decisions: 

• That yoi/ifio not have the competencies indicated and 
should complete the entire module 

• Thatyou are competent in one or more of the enabling 
objectives leading to the final teaming experience and, 
thus, can omit those teaming experiences 

• That you are already competent in this area and are 
ready to complete the final teaming experience in 
order to "test̂ out" 

• That the module is inappropriate to your needs at this 
time 

When you are ready to complete the final teaming experi
ence and have access to an actual teaching situation, 
make the necessary arrangements with your resource per
son. If you do not complete the final experience success
fully, meet with your resource person and arrange to (1) 
repeat the experience or (2) complete (or review) previous 
sections of the module or other related activities suggested 
by your, resource person before attempting to repeat the 
final experience. t 
Options for recycling are also available in each of the 
learning experiences preceding the final experience. Any 
time you do not meet the minimum level of perfomnance 
required to meet an objective, ybu and your resource per
son may meet to select activities to help you reach compe
tency. This could involve (1) completing parts of the module 
previously skipped, (2) repeating activities, (3) reading sup
plementary resources or completing additional activities 
suggested by ttie re^urce person, (4) designing your owr̂  
learning experience, or (5) completing some other activity 
suggested by you or your resource person. 

Terminology / 
Actual Teaching Situation: A situation in which you ^e 
actually wori<ing with and responsible for teaching^sec-
ondary or postsecondary vocational students or other oĝ -
cupatibnai traine^. An intern, a student teacher, an in-
service teacher, or bther lA^patiohal trainer would be 
functioning in ah° actual teaching situation. If you do not 
have access to an actual teaching situation when you are 
taking tiie module, you can complete the mbdule up to the 
final teaming experience. You would then complete the 
final teaming experience later (i.e., when you have acoass 
to an actual teaching situation). 
Alternate Activity or Feedback: An item that may substi-. 
tute for required items that, due to special circumstances, 
you are ijnable to complete. 
Occupational Specialty: A specific area of preparation 
within a vocational service area (e.g., the service area 
Trade and Industrial Education includes occupational spe
cialties such as automobile mechanics, welding, and elec
tricity). 
Optional Activity or Feedback: An item that is not le-
quired but that is designed to supplement and enrich the 
required items in a teaming experience. 

' Resource Person: The person in charge of your educa
tional program (e.g., the professor, instructor, administrator, 
instructional supervisor, cooperating/supervising/class
room teacher, or training supervisor who is>quiding you in 
completing this module .̂ , 
Student: The person who is receiving occupational in
struction in a secondary, postsecondary, or other training 
program. 
Vocational Service Area: A major vocational field: agri
cultural education, business and office education, market
ing and distributive education, health occupations educa
tion, home economics education, industrial arts edqcation, 
technical education, or trade and industrial education. 
You or the Teacher/Instructor: The'person who is com
pleting the mof^te. 

Levels of Performance for Final Assessment 
N/A: The criterion was not met because it was not appli
cable to the situation. 
None: No attempt was made to meet the criterion, al
though it was relevant. 
Poor: The teacher is unable to perform ttiis skill or has only 
very limited ability to perfomi it. 
Fair: The teacher is 'unable,tp perform this skill in an ac
ceptable manner but has some ability to perform it. 
GoodiThe teacher is able to perfomn this skill in an effec
tive manner. 
Excellent: The teacher is able to perform this skill in a very 
effective manner. 
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Titles of the National Center's Performance-Based Teacher.Educatioh Modules 

Category A: Program Planning, Development, and Evaluation 

A-1 Prepare lor a Community Swvay 
A-2 (Conduct a Community Suivay 
A-3 Report twFindk<gs of a Community Sury^ 
A-4 Organize an OccufMttlanaiMvtaaiyConimttiae 
A-S Maintain an OaapabanalAdviaoiyCommltlae 
A-6 Oeveiop Program Goals and Objaclivea 
A-7 Conduct an Oocupalionai Analysis 
A-8 , Oevelop a Course of Study 
A-9 ' Develop Long-Range Program Plans 
A-10 Conduct a Student FdlkNicUp Study 
A-11 Evakiab Your Vocational Progrwn !> 

CatagoryB: Instructional Planning- ''• 
B-1 Determine Needs and Interests of Students 
B-2 Develop Student PertormanQe Objectives ^ 
B-3 Oevelop a Unit of Instruction ^ 
B-4 Oevelop a Lesson Plan <? 
B-S Select Student kietiuctional Materials 
B-6 Prepare Teacher-Made kistnictional Materials 

Category C: Instnictional Execution 

C-1 Direct Fielit Tripe 
C-2 Conduct QfOupOiicussians. Panel Oiscussions, and Symposiums 
C-3 -fmptoyBrainslorming, Buzz Qroup, and Question Box Techniques 
C-4 Direct Students in Instnicting Other Students' ' ' . 

.C-5 Employ Simulation Techniques 
. C-6 Guide Student Study. 

C-7. Direct Student LatxvAoiy Experience ' 
C-6 Direct Students in Applying Protilem-Salving Techniques 
C-9 Employ the Project Method 

. C-10 Introduce a Lesson ' 
C-11 Summarize a Lesson 
C-12 Employ Oral Questioning Tectmiques 
C-13 Employ Reinlorcement Techniques ' 
C-t4 Provide Instruction for Slower and More Capable Learners . 
C-1S Present an Illustrated Tak 
C-16 Demonstrate a Manipulative SIUII 
C-17 Demonstrate a Concept or Principle 
C-18 ., Individualize Instnjction 
C-19 Employ the Team Teaching Approach 
C-20 Use Subject Matter Experts to PreserainlOmiation 
C-21 Prepare Bullelin Boards and Exhibits 
C-22 Present Information with Models. Real Objects, and Rannel Boards 
C-23 Present information with Overhead and Opaque Malarials 
C-24 Present Jnlormation with Rlmstrips and Slides 
C-2S Present Information with Films 
C-26 ' Present Information with Audio Recordings 
C-27 Present Information with Televised and Videotaped Materials 
C-28 Employ Programmed Instructiqp 
C-29 Presemlnfomiation with the ChaUtboanj and R<p Chart 
C-30 Provide for Students'Learning Styles 

Category D: Instructional Evaluation 
^lablish Student Performance Criteria 

I Student Performance: Knowledge 
I Student Performance: Attitudes 
I Student Performance: Slulls 

'Determine Student Grades 
Evaluate Your Inslructionai Effectiveness 

Category E: Instructional Managenwnt 
E-1 
E-2 

- E - 3 
E-4 
E-5 
E-6 
E-7 

, E-8 
E-9 
E-10 

Category F: Guktonca 

F-1 Gather Student Data Using Fon al Data-Collection Techniques 
F ~2 Gather Student Data Through Pt -sonai Contacts 
F-3 Use Conferences to Help Meet Student f̂ eeds 
F-4 Provide Information on Educationil and Career Opportunities 
F-5 Assist Students in Applying for En..Moyment or Further Education 

Project Instructional Resource Needs 
Manage Your Budgeting and Reporting Responsibilities 
Arrange for Improvement of Your Vocational Facilities 
Maintain a FilingSystem 
Provide for Student Safety 
Priavide for the.First Aid Needs of Students 
Assist Students in Developing Setf-Discipline 
Organize the Vocational Lalioratory 
Manage the Vocational.Labor.itory 
Combat Problems of Student I lemicalUse 

CatagoryG: SctMMl-CommunltyRelations 
G-1 Develop a School-CcnwiunityRelatlbns Plan lor Your Vocalianal Program 
Q-2 QivaPrmantatiansloPromol^YaurVocaAanalProgram' 
Q-3 . Develop Brochures to Prernole Your VocaHonal Program 
G-4 PrepaeaDdplays to Promote Your VoeatkinalPiagram 
Q-S Prepare News Releases and Aftidat Concerning Your VocaUonal Program 
<3-S ArrangalarTelaviaiOhandRadk)P(«tfntatlan*ConoemingVourVocallanal<< 

Prtjgram 
G - 7 ' Conduct an Open House „ 
G-e Worlt with Membctsol the Community ^ ' ^ 
6 - 9 Worti with Stale and Local Educators , 

^'"0-10' Obtain Feedbadt about Your VocaBonal Program - , 

Category H: Vocational Student Oiganbatian I 
H-1 

H-2 
H-3 

Develop a Personal PtiHoabphy Concerning Vocational Student ^ 
Organizations 

Estabtah a Vocational Student Organlzatian 
Prepare Vpcational Student OtgartzaHon Members lorlaadeishlp Roles 

H-4 Assist Vocational Student Oiganizatian Members in Developing and 
BnandngaYeartyProgramolActtvities 

H-S- Supervise Activities ol the Vocatidnal Student Organlzatian 
H-6 Guide Partidpatian in Vocational StudaA Organization Contests 

Categoryl: Prdfesalonal Role and Devatopmant 
1-1 KedpUptoDateProlesslontfy 
1-2 Serve Your Teaching Profession 
1-3 Develop an Active Personal PhHoaophyol Education 
1-4 Serve the School and Cotnmunity 
l-S Obtain a Suitable TeaehitigPaeilion 
1-6 Prmtide Laboratory Experienoas lor Pnispective Teachers 
1-^ Plan the Student Teaching Experience 
t-8 . Supervise Student Teachers _ -

Category J : Coordliiation of Cooperativa Education 
J-1 Establish Guidelines for Your Cooperative Vocational Program 
J-2 Manage the Attendance, Transfers.-andTemiinatiansolCo-Op Students 
J-3 Enroll Students In Vour Co-Op Program. 
J-4 Secure Training Stations lor Ydur Co-op Program 
J-5 Place Co-op Students 0(1 the Job 
J-6 Develop the Training Ability of On-the-job Instnjctors 

-vl-7 Coordinate On-the-Job Instruction 
J ^ Evaluate Co-Op Students'On-lhe-JobPerfonnance 
J-9 Prepare lor Students' Related Instruction 
J-10 Supervise an Employer-Employee Appredadoiftvent 

Category K: Implementing Competency-Based Education (CfiE) 

K-1 Prepare Yoursell lor CBE . 
K-2 Organize the Content lor a CBE Program 
K-3 Organize Your Class and Lab to Install CBE 
K-4 provide Instnjctional Materials lor CBE 
K-S Manage the Daily Routines ol Your C 6 E Program 
K-6 Guide Your Students Through the CBE Program 

Category L: Serving Students with Spadal/Exceptiofial Needs 

L-1 • 
b-2 
L-3 
L-4 

t l . 
L-7 
L-8 
L-9 

• L-10 
L-11 

'L -12 
L-13 

Prepare Yourself to Sens Exceptional Students 
Identify and Diagnose Exceptional Students 
Plan Instniction lor Exceptional Students 
Provide Appropriate Instnictional Materials lor Exceptional Students 
Modily ttje Learning Environment lor Exceptional Students 
Promote'PeerAcce()tancaolExce|itia(iai Students , 
Use Instructional Techniques to Meet ttie Needs ol Exceptional Students 
Improve Your Communication Sliills 
Assass the Progress ol Exceptional Studentt 
Counsel Exceptional Students with Personal-Social Probtems 
Assist Exceptional Students in Dayaloping Career Planning SitiUs 

' Prepare Exceptional Students lor Employability 
Promote Your Vocational Program with Exceptional Students 

Category M: Assisting^tudents in Improving Their Basic Skills , 
M-1 Assist Students in Achieving Basic RsiKJing Skills 
M-B> Assist StiJdents in Developing Technical Reading Skills 
M-3 Assist Students in ImprovingTheir Writing Skills 
M-4 / ^ i s t Students in Improving Their Oral Communication Skills 
M-S Assist Students in Improving Tfieir Math Skills 
M-6 Assist Students in Improving Their Survival Skills * 

RELATED PUBUCATIONS 
Student Guide to Using Performance-Based Teacher Educatk>n Materials ' 
Resource Person tiuide to Using Perfonnance-Based Teacher Education Materials 
Guide to ttie Implementahon of Performance-Based Teacher Education 
Performance-Based Teacher Educatnn: Tlw Stale of ttie Art. Generd Education and 

Vocational Educatkm 
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