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Abstfact

Existing assessment instruments containing items in the area
of early child-child social developmen. were examined in terms of
their uneefulness with regard to intervention oriented assessment.
The frequency, consistency, compatibility with developmental know-
ledge, and diversity of peer related test items were evaluated for
individual content areas including social participation, coopera-
tion, aggression, and friendship. The Fsychometric and item
administration properties of tests were also evaluated. Results
indicated major inadequacies for all dimensions investigated.
Réoommendations were made for future test development in the area

of peer relatioms.




Child-Child Social Interactions:
An Analysis of Assessment Instruments
for Young Children

Recent research has clearly revealed that the ability to es-
tablish successful peer relations constitutes a crucial yet often
neglected dimension of a young child's developing social competence,
Although embedded within a social network and subject to its many
powerful influences, it now appears that early peer relations con=-
tribute significantly and un&quely to the development of many forms
of social and communicative competence, and may even be capable of
promoting certain aspects of cognitive development (Hartup, 1976,
1978; Lewis & Rosenblum, 1973; Mueller, 1979). Moreover, the
now extensive literature in this area has carefully documented the
developmental course of peer relations and has identified the cog-
nitive and communi :ative prerequisites and correlates of peer re-
latnd social development (see Field, 1981; Guralnick, 1981la;
Mueller & Vandell, 1979; and Rubin & Pepler, 198), for reviews).
The ability to respond in a reciprocal fashion, to take turns, to
initiate interactions, to maintain social contact under difficult
circumstances, to resolve conflict in a reasonable manner, and to
gain entry to an established playgroup are only a few of the many
and complex tasks confronting"young children. Equally complex is
the necegsity to adapt these skills to emerging rule structures
of playgroup; and to develop discourse skills sensitive to varied
and of‘en uncertain social situations.

In view of the complexities of the peer interaction process,
it is not surprising that many otherwise normally developing chilgd-

ren experience difficulties in establishing peer relations. For

. 4 ]




example, a substantial subgroup of children are considered so-
cially withdrawn, failing to initiate or respond adeguately to
their peers {Conger % Keane, 198l). As a consequence, a range of
both peer-mediated and adult-mediated intervention programs have
been developed {Hops & Greenwood, 1981; Strain & Fox, 1981),.
Although much of the work in this area has been concerned
with socially withdrawn children, it is young handicapped children
who appear to be especially vulnerable to péar interaction defi-
cits (Guralnick, in press). Exclusive of children with emotional
or behavioral disorders, for whom difficulties in social inter-
actions are the salient and sometimes cardinal feature of the
disability, children with other primary handicaps, particularly
those with cognitive delays (developmentally delayed children),
seem most at risk., Specifically, recent research by Guralnick and ~
Weinhouse (under review) has demonstrated that, in comparison to
normally developing children at similar developmental levels, a
substzantial proportion of developmentally delayed preschool child-
ren exhibit marked deficits in their ability to establish sustained
social interactions with other children, a circumstance that does
not seem to improve with increasing chronological age. These dis-
crepancies between children's peer related social development and
their cognitive levels have also been observed in hearing-impaired
preschoolers (Vandell & George, 1981). Although the underlying
cause of this deficit is probably related to many aspects of a
child's social network, the developmental consequences of inadeqﬁate
peer relations are no less significant., Of special note is the
fact that the success of mainstreamed programs hinges prominently

on a child's peer related social behavior (Guralnick, 198lb).
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In view of the significance of peer relations and the poten-.
tial deficits in this area for many haﬁdicapped children, a system
to assess peer related social interactions compatible with the
design and implementation of intervention strategies should be an
essential component of all early intervention programs. Ideally,
the initial broad-based assessment of peer interactions for the
purposes of intervention should serve the following functions:

(1) identify or confirm suspected peer social deficits; (2) esti-
mate the severity of}any deficit; and (3) provide a developmental
framework that can gggde the teacher/clinician both in planning
broad goals for intervention and in identifying additional obser-
vations and information that are needed to specify more precisely
the social and communicative behaviors that will be selected for
intervention (Guralnick, in press). Of course. all of these func-
tions do not necessarily apply to all types of assessment instru-
ments, such as clinical evaluations or many forms of criterion
referenced assessments. However, there are numerous early child-
hood developpental assessments or instruments designed exclusively
to measure social development for which all three functions are
appropriate.

There are suspicions, however, that existing assessment instru~
nents may not be fulfilling these functions adequately. For example,
interest in and recognition of the importance of child-child social
interactions is a relatively recent phenomenon. As a result, even
the more current instruments may not have included a sufficiently wide
range nor developmentally appropriat2 number of peer related ttems.
In fact, the selection of items that can provide a useful develop-

mental framework continues to pose difficulties for the field in
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general. Specifically, there seems to be an overreliance on simple
interaction frequencies to identify children with problems in peer
relationships, but there is no evidence for the long~term conse-
quences associated with these rate measures and there is little cor-
relation with other measures of social competence (Asher, Markell, &
Hymel, 198l1). These issues have been paralleled by concerns that
developmental factors are not sufficiently incorporated into the
design of intervention programs for promoting social development
(Furman, 1980).

Accordingly, we examined existing assessment instruments containing
peer-peer items and evaluated them in relation to the functions of inter-
vention oriented assessment. Available tests were first categorized as
being primarily social, gen=ral early childhood, criterion referenced,
or clinical instruments. All peer related items were then extracted
and subjected to a variety of analyses. Of special interest were
the social dimensions and content areas of peer interactions selec-
ted by test developers for assessment, their number and diversity,
the consistency of the developmental sequences within and across

tests, and the psychometric and test administration properties of

the instruments.

Method

Sources of Tests

Assessment instruments focusing on the 0-6 year age range
for both handicapped and nonhandicapped children were identified
from a wide range of sources. Included in this search were basic
publications in the field, including compendiums such as Buros’

(1978) or Johnson's (1976) handbooks, more narrowiy focused listings
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on socioemotional assessment such as that provided by Walker (1973),
and general publications directed to early childhood assessment
(e.g., Goodman & Driscoll, 1980). More informal sources were aiso
probed. These included local publications (e.g, Olion & Rodabaugh, un-
dated; TADS, undated), lists provided by experts in the field, parti-
cularly those associated with the Handigapped Children's Early Edu-
cation Program, and in?ormation obtained:from advertisements and
test publishers. Assessment instruments tied to curricula were
also included.

On the basis of descriptive information from these sources,
108 instruments were sélected for more extensive review. Any items
containing content related to peer interactions were then cataloged
for additional analyses. Following this procedure, 621 items from

54 tests were identified.

Test Classification

The 54 tests selected for inclusion in the analyses were then

1 The first type (N=33) consisted

divided into four categories.
of general Early Childhood tests which were normative or quasi-norma-
tive in form, yielding age equivalents for each item. Test content
for this group typically included a variety of developmental do-
mains, of which peer related social interactions constituted one
part. Examples of assessment instruments included in this category
were the Learning Accomplishment Profile, Early Intervention De-
velopmental Profile, Comprehensive Developmental Scale (Memphis),

and the Portage Guide to Sarly Education.2

A second category of tests consisted of those designed solely

to assess various aspects of Social Behavior (N=6). Most tests in
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this group were found to be norﬁative or guasi-normative in form.
Tests classified here included the Cain Levine Social Competency
Scale, The California Preschool Social Competency Scale, and the
Vineland Social Maturity Scale.

The third type consisted of a separate group of Criterion-
Referenced instruments (N=9). Test items in this category tended
to cover a range of developmental areas and items were hierarchi-
cally sequenced within each domain. No age equivalents were pro-
vided, of course, as the child's progress ig measured relative to
his or her own performance. Examples of instruments included in
this category were the Behavioral Characteristics Progression and
the Preschool and Kindergarten performance Profile.

The fourth and final category consisted of Clinical tests
(N=9). 1In contrast to tests in which items are developmentally

sequenced, clinical tests are p-oimarily designed to identify a

variety of aberrant or maladaptive behavior patterns. Age equiva
lents are not appropriate for this type of test, although age
comparisons are required for many items. Normztive or guasi-
normative information is often available as well. Included here
were the Psychiatric Behavior Scale, the Devereux Behavior Scale,

and the Social Behavior Rating Scale.

‘Content_Categories of Peer Related Items

The pool of test items was then inspected to determine the
major dimensions of reer related social behavior that were being
evaluated. Based on item similarity; six dominant categories

emerged: (1) social participation -- items in this grouping gen-

erally corresponded to Parten‘s (1932) categories which assessed
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a child's development from isoléte-type play to group interactions.
Specific categories included onlooker, solitary, parallel, associa-
tive, and cooperative play, as well as a category reflecting a

subset of group play focusing on games; (2) cooperation =-- this

category included items related to sharing, turn-taking, borrowing
and returning, and general cooperativeness; (3) aggression --
included here were items relating to physical and verbal abuse as
well as those containing aggressive acts occurring when claiming

or defending ownership; {4) friendship and prosovial. behavior --

this category consisted of items related to peer preferences and
the prosocial behaviors of sympathy, affection, and helping others:

(5) initiating and responding -- included were items rezlated to

initiating contacts in play, initiating ideas, giviiig direction to

play, and responding to and imitating others: and (6) miscellaneous =--

items not able to be clearly grouped in the first five categories,
congisting of verbal expression to peers, competitiveness, and
misc;llaneous peer related behav:i.ors.3 To evaluate the reliability
of this item classification system, an independent rater categorized
half of the total items ir accordance with their definitions (see
footnote 2). Comparisons with the initial classificarion yielded
92% agreement.

A8 described below, this éategorization formed the basis for de-
termining the fregquency distvibution of items across content categories
for the different test types, thereby providing an indication with
regard to which content areas were considered most significant. It

also permitted across test comparisons to evaluate age equivalence

agreement for essentially identical items as well as within test
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comparisons to assess the interﬁal consistency and adequacy of

developmental sequences as presented.

Psychometric_Properties, Item Scoring, and

Item Administration

Analyses of the psychometric properties of the 54 tests con-
taining peer related items as well as an evaluvation of the echarac-
teristics of individual items, including their administration and
scoring, were carried out. Information regarding standardization,
test reliability, and test validity obtained from published manuals
was used to evaluate the psychometric properties of tests, For
the level of analysis of interest, only a dichotomous decisicn was
made as to whether the test did or did not have each of these pro-
perties: very generous and liberal criteria were empioyed for a
positive classification to occur., A test was considered to be
standardized, for the purpose of this report, if, as part of test
construction, fibject samples were included and results presented.
This analysis did not consider sample representativeness, sample
size, or any other characteristic associated with standardization
methods. Similarly, if statistical methods were utilized to
assess reliability or validity in the conventional sense (Anastasi.
1971), then ;he test was considered reliable or valid. However,
tests were considered to be valid only if construct or predictive
validity meiSures were included. Again, no effort was made here
to evaluate the adequacy of the procedures employed.

More specific information that does consider the qualitative
characteristics of individual test items and their potential use-

fulness in fulfilling intervention related assessment functions
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was also obtained. First, how items were scored wes evaluated

in terms of the following four categories: (1) dichotomous ==
ves/no, pass/fail, achieve/not achieve type scoring; (2) Likert ==
scales with three or more ordered levels, such as “often, sohelimes,
rarely®; (3) Likert/behavioral -- a Likert scale with accompanying
behavioral descraiptions, frequently ordered in somes way: and

(4) qualifying categories -- items tied to references to external
conditions such as whether teacher prompting occurred or relative
to opportunity available to exhibit behavior.

Scoring of test items was also evaluated in terms of whether
or not. specific criteria for judging each item were provided for
the user. Items were classified as having a scoring cikite, on
if they provided measurable criteria describing the child's be-
havior in question (e.g., opportunities or trials to be provided).
Itens for which there was an absence of any quantitative basis

for scoring received a negative classification.

Since gituaticnal factors can exert considerable influence
on the freguency and guality of social behavior (Guralnick, 193la;
Rogers-Warren & Wedell, 1980), the situvation or setting in which
the behavior was co occur was classified for each item. Four

categories of this aspect of item administration were coded:

(1) no situation specifie' =-- included instances in which no re-
quirements for observation were indicated as well as checklist

or interview items forwhich no instructions as to how to obtain
the information were provided; (2) observation in natural set-
tings -- included instructions to observe spontaneously occurring

behaviors, suggestions as to which situations would be appropriate,
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and recommendations with regard to the duration of observations

that would yield accurate information; (3) contrived observations --
included here were instructions to arrange the situvation to elicit
the social behavior in guestion by organizing certain materials,
bringing peers to the situation, or by instructing adults to behave
in some fashion; and (4) no information -~ neither the manual nor
the item itself provided infermation as to the situation in which

the behavior should be observed.

Results

The frequency of peer related test items distributed as a
function of content domain and type of test is presented in Table 1.
Inspection of this table reveals that the content category of
social participation was of most interest, constituting more than
one-third of all items. '‘ithin this content domain, assessments
of a child's parallel and associative play as well as play in games
were emphasized. The cooperation category also received attention
from the test developers (21.0%), with the subcategory of shar-
ing cited most frequently. As can be seen, despite a few ex-~
ceptions, the pattern of results was generally maintained across
the non-clinical test types. 1In contrast to the early childhood,

social, and criterion referenced tests, the dominant category for

clinical test items was aggression.

Insert Table 1 about here

The extent to which items from different tests established

similar chronological age equivalents for items apparently tapping

- 13
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the same peer-peer social behavibr was assessed for the early child-
hood and social tests. Focusing only on the main social participation
items, it was immediately apparent that considerable variation ex-
isted. Age equivalents in months were as follows: parallel play --
mean=24.3, 5.D.=5.6; associative play -- mean=32.5, 8.D.=12.0;
cooperative play -- mean=48.5, S.D.=9.6, Although the means were pro-
perly ordered, the variability within each category was substantial.
Moreover, the range of age egquivalents for items was often remark-
ably varied:; for parallel play it extended from 10 to 42 months.
Part of this variation could be attributed to the ambiguous wording
of many items in which test constructors perhaps were intending
slightly different variations of the behavior in question, e.g.,
its emergence as opposed to its being integrated as part of the
child’s repertoire. Nevertheless, the burden for assessing the
intention of a2 test item should not, of course, be placed on the
user of the test.

The number of items per test within each of the peer-peer
categories and the number of different content domains assessed
per test can serve as A basis for evaluating whether the tests are
capable of providing a developmental perspective for each content
domain. fThis analysis was carried out for the three most fre-
guently used content categories in the early childhood tests, and
revealed that only nine tests contained six or more social parti-
cipation items (mean=4.2 items per test). For cooperation, nine
tests contained four or more items (mean=2.2) and, for the friend-
ship/prosocial domain, six tests contained three or more items
{mean=1.1). Only five tests contained a substantial number of

items in z11 three content domains. Overall, the average number

14 |
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of domains assessed per test was 3.6. Interestingly, for
tests classified as primarily social, none contained a substantial
number of peer related items.

Closer inspection of tests containing multiple items indicated
that despite wide variation from test to test, effort was made in
many instances to provide a useful developmental perspective. This
was especially the case for the items within the social participa-
.tion category. For the most part, items tended to follow the se-
guence outlined by Parten (1932) and subcategories appeared to be
treated as belonging to a developmentally ordered dimension consist-
ing of a series of developmental stages that children did or did
not achieve by a certain age. It is unfortunate that even these
efforts are not in keeping with current knowledge. Recent research
has in fact questioned the validity of the stage concept as well as
whether social pérticipation can be conceptualized as a unitary,
ordered dimension. For example, factor analyses by Roper and Hinde
(1978) revealed three independent dimensions, consisting of inter-
active play, playing alone, and being unoccupied. Other investi-
gators have also cast doubt on the placement and meaning of solitary
and parallel play on the Parten continuum (Moore, Evertson, &
Brophy, 1974; Rubin, Maioni, & Hornung, 1976; Smith, 1978). Tests
that do not reflect these more recent findings are obviously not
compatible with current developmental approaches to peer interac-
tions and are thereby likely to be limited in their ability to
adequately satisfy the assessment functions discussed earlier.

These difficulties were further compounded by concerns regard--

ing the psychometric properties and related characteristics of the
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tests and test items. Specifically, the early childhood tests
contained most of the peer related items but only 21% of these tests
were considered standardized, 33% reliable, and 21% valid. Please
note that this is all the more revealing since criteria for assign-
ment to the "Yes" category were very liberal.

Similar ambiguities and problems existed for other character-
istics of the tests. oOver 50% of the items did not specify the
situation for obtaining data on peer interactions. Most distress-
ing perhaps was the fact that although most of the test items were
scored on a dichotomous basis (61% for early childhood items), the
vast majority did not specify clear criteria that should be used

for scoring.

Discussion

Teachers and ciinicians who expect existing assessment in-
struments to serve effectively the basic functions of intervention
oriented assessment in the area of child-child social interactions
are likely to be disappointed. For the vast majority of available
tests, including those devoted exclusively to social behavior, very
little emphasis was placed on peer related social interactions.
The limited number of test items and content domains probed within
a test Q0 not appear sufficient to enable the user to obtain an
adequate perspective of the development of peer related social in-
teractions nor assist in developing a plan to obtain additional
information for use in subsequent educational/therapeutic inter-
ventions. Items that were available were frequently ambiguous in

their intent and often failed to satisfy even minimal criter®a for

16




psychonmetric soundness, scoring.‘and item agﬁinistration. Irn fact,
seemingly identical items across tests frequently specified dif-
ferent chronological ages as being appropriate. Moreover, items
focusing on the processes associated with the development of peer
relations, such as communication skills, were found but were so
fragmented that a systematic assessment was not possible. Finally,
for that content domain most well represented, social participation,
concerns regarding its compatibility with current knowledge were

raised.

In fairness, it should be noted that many of the tests reviewed
varied in the extent to which they were intended to satisfy the
specific functions of intervention oriented assessment as described
earlier. It might be more reasonable to consider some tests more
as screening than assessment instruments. 1In addition, although this
investigation was designed to characterize the general state of the
art, there were certainly wide differences in the quality of tests.
Many social tests. for example, appeared to be well developed and
carefully researched. Some criterion referenced instruments also
appeared to have very well designed seguences for the con*ent do-
main of social participation, and other tests were very creative in
identifying items that captured important aspects of child-child
social interactions. Criticism shovld also be tempered bty the fact
that the field of peer relations has only emerged in its present
form within the last few years; yet many of the tasts have been in
existence for some time. Finally, it must be recognized that many
of the inadequacies found here may be a rerlection of the general
difficulties facing workers in the area of child-child social in-
teractions. The complexity of peer relations, its marked sensi-

tivity to what appear to be relatively minor alternations in
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environmental conditions, and the admitted subjectivity of the judg-
ments called for to carry out assessments in this area all contribute
to the problems that have been described in this article.

In view ¢f these inadeyuacies, what can the practitioner do?
Given the now well established importance of peer relations and the
susceptability of handicapped children to special difficulties in
this area, it is certainly not reasonable to defer assessment. Some
problems can L2 minimized, however, by not relying solely on one
developmental instrument, by selecting items from content domains
that most closely correspond to an individual child's difficul-
ties, and By obtaining information from different sources-(i.e.,
parent, teacher, clinician). Even with these efforts, it may
be necessary for practitioners to consult the growing literature

in this area to supplement their understanding of the develop-
mental sequence, age appropr.ate behavior, and underlying processes
related to social development with peers. A number of recent re-
views are available (Field, 1981; Guralnick, 198la, in press;

*

Mueller, 1979). .

Clearly, these are only interim solutions. what is needed,
of course, is an effort to develop an assessment instrument that
is developmental in its orientation; compatible with current know-
ledge; sensitive to unique characteristics of handicapped child-
ren, especially those with sensory or motor impairments; practical
in its administration; sufficiently detailed while encompassing
the important -ontent domains; of value to subsequent planning
and intervention; and psychometrically sound. As ncied else-

where (Guralnick, 198la), this will not be very easy to accomplish,

especially since findings and concepts from the field of communication

18
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and language development (Guralnick, 1381c) as well as information
concerning a child's interpersonal and motivaiional characteristics
(Zigler, 1973) must be incorporated into the design of an assess-~

ment instrument in this area.
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Footnotes

1 Not all tests fell axclusively into each of these categories.

Three tests contained items in two domains and were classified in

both places.

2 A listing of all tests, complete references, and definitions

of terms found in this report are contained in the comprehensive
source manual in which all 621 test items have been cataloged.

This manual may be obtained by writing the first author.

3 These six categories also applied to the clinical items.
However, distinctions among the subtypes of the social participa-
tion categories were typically not apparent since clinical items

focused primarily on aspects of withdrawal or isolation.
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Table 1

Frequency Distribution of Peer-Peer I tems

8y Content Domain and Type of Test

-23

Content Domain __gcf";f":a" £ s CR ¢
Social Participation 189 (36.5%) 143 (41.2%) 15 (44.8%) 31 (27%) 13 (12.6%)
Solitary 15 11 3 1 -
Oniooker 13 12 0 1 -
Parallel 36 21 1 4 -
Associative 48 37 6 5 -
Cooperative 3 20 3 6 -
Games 48 32 2 h -
Cooperation 109 (21.0%) 8t (23.3%) 11 (19%) 17 (15%) 8 (7.8%)
Sharing 39 30 2 7 1
Turntaking 28 24 1 3 -
Borrow/Return 19 11 4 4 1
Cooperativeness 23 16 b 3 6
Aggressior 39 (7.5%) 30 (8.6%) 3 (5.2%) 6 (5%) 38 (36.9%)
Aggressiveness 28 20 2 6 32
Defend Possesslons " 10 1 - 6
Friendship/Prosocial 61 (11.7%) 40 (11,5%) b (7%) 17 (15%) 18 (17.43)
Friendship 25 19 - 6 18
Prosocial 36 an 4 n -
Initiation/Response 47 12, 1%) 20 (5.8%) 16 (27.6%) 11 (10%) 12 (1.7%)
Initiation 28 7 12 9 9
Imitation 9 9 - - 1
A Response 10 4 b 2 2
23




Table 1
Frequency Oistribution .of Peer-Peer |tems

By Content Oomain and Type of Test

(continued)
Content Domain ECTO.::':RB £C s cR ¢
Miscellanesus 73 (14.1%) 33 (9.5%) 9 (15.5%) 31 (27%) 14 {13.8%)
Competitiveness 7 6 1 - 13
Greet peers b 2 1 1 -
Verbal Fxpression 10 1 S [ -
Activity Interests 21 6 - 1§ -
Rules and fFair Play 6 5 1 0 -
Other 25 13 1 " 13
TOTAL 518 347 58 "3 103

2 rotals do not include clinical (C) items.

“ gcaEarly Childhood; SeSocial; CReCriterion Referenced.
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C /e P53
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27

Sourcebook to accompany

Guralnick, M, J., & Weinhouse, E,, "Child-child

social interactions: Ar analysis of assessment

instruments for young children.”

2872
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‘General Category: Social Particlipation

A-1
Specific Categ&ry: Solitary Play .
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURCI

"Solitary: Plays alone,"
(Classroom Screening) (p)

"%4.18 Engages predominantly In soli-

tary play."
(soc) (P)

"Solitary or Onlooker Piay"
(Gesel1, see Onlooker) (p)

"31. PLAYING WITH OTHERS

1. Usually plays by self,

2, Plays with cthers but limits
play to one or two children.

3. Cecaslonally plays with a larger
group (three or more children).

4. Usually plays with a larger group|
(three or more children).'

(Caln-Levlne, see Assoclative) (S)

3i

Teacher obsarves
child 2 to 4 weeks
after start of
school during daily
routine,

(0;T)

"materfal: free
play with numerous
play materials ~

do: Observe child
for approximately 10
min. (of 10 second
intervals) during a
free play situation
with 4 or more
children (spread
over several occa*
sions (f possible)
Note: See free play
observatlion system.'
(OR; T,SP)

(MS;N1)

Parent Interview
(NS;P)

12-24 months

1-2 years

18 months

No age

+, =3 uninvolved, unsafe/ destruce
tive, disruptive,

(No, D)

-

"The child is observed to play
alone with a toy different than
those of children playing nearby
and nct to Interact with the other
children in any way.
criterfa: 508 or more of the
time (observed Intervals)"
(Yes, D)

As part of best fit to age des-
cription
(No, D)

Level of item reported; subscale
raw scores totaled and converted
to age normed percentiles,

(o, D) '
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‘éineral Category: Social Particlipation A~2
Speci flc Category: Solltary Play
: SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SO

"PLAYING WITH OTHERS

« He usually plays by himself

« He plays with others but limits
play to one or two children.

« He occasionally plays with a larger
group (three or more children).

4. He usually plays with a larger
group (three or more children)."
(California Preschool Soclal Competency

Scale, see Associative) (S)

LY I S

' 11.4.3 Social ple, (1solate activity)

List maximum of 5"
(Minimum Objective System) (CR)

"Solltary Play: Child plays alone and
independently with toys that are dif-
ferent than those of the children play~
ing nearby.'

(Individ: 31 Assessment) (P)

""Solitary play ~ Plays with materials
when presented. Discards or loses
interest In each after brief time."
(koontz Child Development Training
Program) (P)

"Plays contentedly alone If near
adulits”
(LaP) (P)

''r1=¢ contentedly alone !f near

33

Teacher rating
(NS; T)

NS; used in con-
Jjunction with
curriculum; T

Teacher observes
(o;T)

Parent, teacher, or

professional observes
(O;PvTiSP)

(ns;T)

(NS T)

No age; inherent in
levels within items

No age

12-24 months

14 months

18-23 months

21 months

Choose one level per {tem
(No, 8) .

Mastered, acquired, prompted,
partial assistance, full assis~
tance, not assessed, functional
alternative

(Yes, Q)
Often, sometimes, rarely

(No, L)

Pass/fal)
(No, D)

+/~
(No, D)

+/-
(No, D)

34




Specific Category: Solitary Play

‘Bo)neral Category: Social Particlpation

SOCIAL ITEMS WITH PEERS

(Developmental Guidelines) (P)

L Sheridan Developmental Scale

2 Geﬁsll Developmental Scale

[\

{No, NI)

36

ITEM SITUATION STATUS OF ITEM SCORING SOURCE
;dults"
(LAP-1) (P)
Los (see Onlooker) (P) (OR;T,SP) 18 months (No, 0}
Kohn Social Competence Scale NS;T) Positive loading on {No, D)
(See Associative) (S) Factor 1, Interest-
Participation vs.
Apathy=Withdrawal
"Plays contentedly alone, but likes to |(NS;N1) 18-23 months No information )
be near adult" "o, N1)
(Developmental Guidelines) (P)
“Prefers solitary play" (NS;Ni) 24=29 ‘months No information 2 |




lGeneral Category: Social Partlclipation
Speciflic Category: Onlooker Behavior

SOCIAL ITEMS WITH PEERS

ITEM

STITUATION

STATUS OF ITEM

SCORING

['Likes to watch other bables"
(infant-Parent Tralning Program Check-
tist) (P)

["observes another child but prefers to
play alone, usually near familiar
adult.”

(Lexlngton Developmental Prfofite - long
form) (P)

["Solitary or Onlooker Play"
{Geselr) (P)

|''Observes other children at play and
joins In for a few minutes.'
(Lar) (P)

['"Watches other chitdren play ~ joins

In occaslional ly."'
{LAP=1) (P)

I'Watches other children at play ~ may
Join in without adult help."
{Functional Profile) (P)

'Onlooker: Watches others"
(Classroom Screening) (p)

e 37

(NS) if item is not
ovserved, teacher
designs situations
to test behavior (T)

Overall, test is
adminlstered in 2-30
minute sesslons and
child is observed at
school=flexible-can
arrange for smal)
groups of children

nd parents.
OR;7T,5P)

(NS;N1)

{nNs;T)

{NS: T}

(NS;T,5P)

Tezacher observes
child 2 to & weeks
after start of

10-12 months

12=18 months

18 months

30-35 months

/
33 months ////

]
CT M
~

30-35 months
#3 out of S

30-36 months

Check if clearly demonstrated
{No, D)

X if observed, child has three
opportunities .
(Yes, D)

As part of best fit to age des-
cription

{No, D)

+/=
{No, D)

+/=
{Ne, D)

Y, 2, N
{No, D)

tive; disruptive
{No, Q)

+, -; uninvolved, unsafe/destruc-
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General Category: Social Pariicipation B-2
Specific Category: Onlooker Behavior .
SOCIAL ITEMS WITR PEERS
ITEM STTUATION STATUS OF ITEM SCORING SOURCE

“Oniooker Behavior: Chilid watches
play of of other children and jolns
in for a few minutes."

{individual Assessment) {P)

‘‘Watches others play and may join for
8 few minutes."
(BcP) (cr)

“6.(C) Watches others In play.
Exhibits awareness of others by
imitating some action. Does
not interact.’ :

Example: ‘"While playling at
water table, watches what other
children are doing, imitates
other child's activity, but
doesn't Interact with other
chi tdren,*

(Callier Azusa) (P)

‘‘Watches othz2r children at play
Interester’.y and occasionally joins in
for a fes minutes"

(Developmental Guidelines) (P)

“Shows interest in other children.'
Description: '"During free or group
play, child watches other children for
1t least 15 reconds."
C O a Developmental Proflle) (P)
1.ERIC 33
tal Scale

~iieen Davel

schoo! during dally
routine.
{0;7)

Teacher observes
during group or free
play.

{0;7)

Teacher, spectalists
and/or aldes
schedule observa-
tions.

{0;T,SP)

Observe for at least
two weeks. Consensus
by multiple persons
famillar with child
recommended (e.g.,
teacher, aides,
parent, specialists)
{o;T,P,SP)

{NS;NI)

Teacher adminlsters
test items in lorge
room over several
sesslons.

(o;T)

36-43 months

No age

24 months

3G-35 months

2-3 years

0ften, sometimes, rarely
{No, L) :

Not displayed, 172,V , H, E
(V= displayed 75% of time)
(Yes, L)

Pass if behavior occurs spon-

taneously and is generallzed
{Yes, D)

No Information
(No, Ni)

" "{Can do, Cannot do

(Yes, D)
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_General Category: Social Participation

dl’el'l." .-
(Early Intervention Developmental Pro-
fite) (P)

“Plays near other children."
(LAP - Infant} (P)

Y'paralie! play with other child; pro-

tects self."”
(Infant-Parent Training Program
Checklist) (P)

“Plays Independently in the company of
pecrs."

(Ceepnt) (p)

"Plays along side of another child."
(Ceent) (p)

t

"Plays near other children but not
ith them - no exchange of toys'
(Functional profile) (P)

I"Plays around other children effective-
'Yc" '

(Comprehensive Developmental Scale-
MEMPHIS) (P)

Th- “5 -hailtown Project Behavioral Pre

0l

minutes | - setting
where other children.
are playing.
(OR;T,SP)

(NS;T)

NS; if item not
observed, teacher
designs sltuation to
test behavior; T

(0;5P)

(0;SP)

(NS;T,SP)

Teacher rating
(N§,NE)

21 months

10-12 months

18-23 months

2-3 years

18~23 months
(ttem #6 out of 6 items
in this age range)

1.50 years (18 months)

ription Guides Portaqe Project Checkilst; Pres

rather than staying with
or nther adults.
(xo, 0)

+/-
(No, 0)

(No, 0)

P, NP, O, H
(No, Q)

P, NP, O, H
{No, Q)

(No, 0)

P/F
(No, 0}

thool Attainment Record

if child physically positions
himself near children for.periods,

mother

Check if cleariy demonstrated

No, ? (inconsistent), Yes

42

c-1
Specific Category: Parallel) Play .
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC
“Occasionally plays near other chll- Observe child for 30 |20-23 months Pass, P/F (Emergent), F. Score




General Category:

Specific Category: Parallei Play

Social Participation

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

"oarallel Play: Plays with the same
toy as other children nearby, but not
with the chiidren."

{(Individual Assessment) (P)

“Occasionally plays near other chil<
dren.”

(Early Intervention Developmental Pro-
file, revised edition) {P)

“orefers to play near, but not with,
other children."

(Early Intervention Developmental Pro-
file, revised edition) (P)

"prefers to play near, but not with,
other children."

(Early Intervention Developmental
Profile) (P)

43

Teacher observes
during group activity
or free play

(0;17)

'Observe the child for
30 minutes in setting
where other children
are playing."
(OR;T,S°)

“This jtem is an
extension of item 161
{above]."

{OR;T,SP)

Cbserve child for

30 minutes in setting
where other children
are playing.
{OR;T,SP)

30-35 months

20-23 months

24+-27 months

24-27 months

O0ften, sometimes, rarely
(No, 1)

P, P/F, F, O

"“Pass if the child tends to
physically position him/herself
near the children for short
periods rather than staying near
his/her parent or other adults.'

{No, D)
P, P/F, F, O

"To pass this item, the child must
show a marked preference for and
ttraction to other children,
though s/he does not yet play
ith them interactively. Pass {f
he child keeps physically near
ther chlidren, rerhaps engaging
in similar activities, rather than
imply observing them from afar or
referring adult company.'
(Nz, D)

P, P/F, F, P
"To score this item, the child
ust show a marked preference for
nd attraction to other children,
though he does not yet play with
fthem interactively. Score if child
eeps physically near other child-
ren, perhaps engaging in similar
ctivities, rather than simply
bserving them from afar or pre-
ferring adult company."
{No, D)
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" General Category: Soclal Participation

pany of other children, although he
will not engage directly in activities
with them; however, he does enjoy
their company."

{Project vision-Up)} (P)

(1949)

Gesel] et al. The First Five Years of |
Q.

Eﬁesell Developmental Scale

Q-sort
(NS;T,P)

ife

45

(No, L)
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Specific Category: Parallel Play -3
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC
“Parallel play - will play alongside Observe for | week; |18 months P/F 1
other children, but play not inter- parent, teacher or (Yes, C)
active." professional as
{koontz Child Developmental Frogram) (P){ observer
(0;7,P,SP)
Y'Paralle) play predonmlnates' {NS;T) 24 months +/-
(LaP) (P) (No, D)
+,+/", -, N.O,
""plays singly with sustained in-
‘Plays (a) beside" Use person familiar [3 years terest alongside or among other
{PAR) (P) with child as in- children or with adults, pets, or
formant belongings with Tittle disturbing
(NS;T,P,SP) or disturbange." {No, D)
"Takes part in parallel play with other | Parent report j~2 years +, +F, +ND, -, -
chi 1dren." (for visually im- Obviously enjoys being with other
{Maxfield-Buchholz) ($) paired) children. May be some attempt to
(NS;P) defend own rights, with consider-
able snatch and grab of other
children's property.
(No, Q) 2
"The child begins to play in the com Parent and/or teacher |24 months Does, sometimes does, doesn't
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(Functional Profile) (P)

Frefers adults ~ parallel play

("1 don't mind other kids as long as
they don't bother me. They can play
beside me, but they'd better not
invade my territory.")

(Early Identification Developmental

inventory) (P)
Area: "Play"
item: "Parallel play, i.e., child

does same thing as other child."
_(seep) (P)

'Parallel: Plays near others In simi-
" lar way but does not interact."
(Classroom Screening) (P)

"Plays alongside rather than with an-
other child. Parallel play predomi-

nates.
(Los) (P)

"Parallel play predominates"
1

ic 47

Parent record
(0;p)

No situtation for
peer items except
parent report;
assessment conducted
by professional or
paraprofessional
with parent present.
{0;sP)

Teacher observes

child 2 to & weeks
after start of school
during dally routine.
(0;T)

Observe
(OR:T,SP)

None other than

at this age level

from 2-3 years

24 months {concurrent
with "'sympathetic
toward other children'')

24-30 months

18-24 months

18 months (item #27)

Yes/No, age of attainment
(No, D)

+’ -’ PR' B’ NA’ R! NT
(No, Q)

+, -

tive, disruptive
{No, Q)

X if occurs
{No, D)

Present/absent and comments
{No, D)

uninvolved, unsafe/dest ruc-
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-General Category: Social Participation c-4
Specific Category: Parallel Play
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF 1ITEM SCORING SO
“Enjoys using same playthings as child] (NS;T,sP) 30-35 months Y, I, N
next to him," #4 out of 5 ltems (No, D)




j feneral Category: Social Participation

| Specific Category: Pa..ilel Play

|

SOCTAL ITEMS WITH PEERS

] TTEM STTUATION STATUS OF ITEM SCORING
F_Descrlptlon: “The child will play description, by

: comfortably In the same room with observation

' other children. A1l children are (NS;NI).

Involved In Individual activities
{each child having his/her own toy,
etc.) rather than cooperative
activities."

(Early-LAP) (p)

"assessment Behavior: Parallel

play predominates.

Definition: The Infant wili play in
the presence of another playing child,
although they will not interact In
play.”

{ent) (P)

YParalle! play predominates when with
other children, though he obviously
enjoys being with other children.,"
{Gesell) (P)

"4,23 Engages predominantly in
parallel play"
(sbc) (p) '

43

Assessment: None
Curriculum:

"Playing or working
at a table is useful
in developing this
ability; the teacher
should give the in-
fant and another
child similar ob-
jects to play with.
"A sandbox is also
a good arena for
paralle! play.”
(0R;T)

{NS:NI)

“material: free
play with numerous
play matertals -

do: Observe child
for approximately 10
min. (of 10 second
intervals) during a

free play situation

22 months

24 months

2-3 years’

Assessment: P/F

Curriculum: "In the presence of
another playing child, the infant
will play independently in

out of triais."”

{Yes, D)

As part of best fit to age

description
{No, Df

"The child is observed to engage
in paraliei play by playing with
the same toy {i.e., tinker toys)
as another child who Is within 3
feet of him. Verbal and physical

interaction is not necessarz.
criteria: 50% or more of the tlmeL
{observed Intervals)!




Ifeneral Category:

Social Participation c-6
Specific Category: parallel Play -
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC

"$=3 To assist the student in
developing a tolerance for others.'
"$=3.3 The student will be able to
play pear other children but not with
them.,

{t8as) (CR)

""Moves near others during free play."
(scp) (CR)

"Plays alone in presence of others."
{scP) (cr)

“A, Socialization

6. {A) Seeks out others to play near.
Does not interact with others in
play."
Example: "Goes to water table to
play while other children are

playing there; aware that they are

there, but does not iInteract with
them"
{Callier-Azusa) (P)

Q

ol

with & or more chil~
dren {spread over
several occasions If
possible) Note: See
free play observation
system'

(OR;T, SP)

(NS T)

Teacher, specialist,
and/or aides schadule
observation times,
(o;T,5P)

Teacher, specialist,
and/or aides schedule
obsarvation times.
(0;T,SP)

Observe for at least
two weeks. Recommend
consenses by multiple
persons familiar with
child (e.g., teacher,
aides, parent, spe-
cialist

{o;T,P,SP)

No age

No age

No age

24 monfﬁs

Scoring: +, *, -
{Yes, D)

Check approprtate outcome for
performance, cecision, and
explanation

{No, Q)

Not displayed, 1/2,v, H, E
{Yes, L 9

Not displayed, 1/2,v, H, E
{ves, L)

Pass if behavior occurs spon-
taneously and is generalized
{Yes, D)




General Category: Social Participation

Specific Category: Parallel Play

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

"8, Development of Self-Concept
15.(8) Enters into paralletl play
activities with other children.
Does not play cooperatively.
Imitates other children’s play
and follows other children
around for brief periods.'
{Callier-Azusa) (p)

“Plays near other children but not
with them.”
{Developmental Guidelines) (P)

"Enjoys using idertical equipment as
child next to him (clay, paints,
beads)."

{Developmenta' Guidelines) {P)

THE CHILD PLAYS IN THE PRES-
ENCE DF DTHER CHILDREN

Is the child able to play un-
attended in close proximity to
another child? .

Does the child respond posi-
tively when placed with another
child?

{CAMS) {CR)

"12.

“plays alone, in presence of other
children."

Description: "For example, plays in
sandbox alongside other child."
{Carolina Develépmental Profile) (P}

1Sheridan Developmental Scale
2 Q

. Developmental Scale

33

Dbserve for 2t least
two weeks. Recommend
“snsensus of multiple
persons familiar with
child (e.g., teacher,
aides, parent, spe-
cialist)

(0;7,P,5P)

(NS;N 1)

(NS;N1)

Placement test ad-
ministered to child
in a quiet room in
presence of mother,
Mother is used as in-
formant for items not
restable in this
setting.

(NS;T,P,SP)

Teacher administers
test items in large
room over several
sessions.

{o;T)

42 months

24-29 months

30-35 months

Jtems are dovelopment-

ally sequenced; item is

#12 out of ko

2~3 years

Pass if occurs spontaneousiy and

is generalized
(Yes, D)

No information
{No, NI)

No information
{No, NI}

Yes, no; child must pass all

questions to receive credit
for objective.
{No, D)

Can do, cannot do
{No, D)
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General Category: Social Particlpation
Specific Category:

Assoclative Play {plays with)

SOCIAL ITEMS WITH PEERS

ITEM

STTUATION

STATUS OF ITEM

SCORING

"Enjoys playing with other children"
(ceeot, ps 15). (P)

“Plays with another child."
(Assessment-Programming Guide) (P)

"interacts with other children®
(Birth to Three) (P)

*Interactive: Plays with others."
Classroom Screening) (P)

-

Ipevelopmental Profile (Alpern and BOI;J
2nd Edltion (1970); Portage Project hdcklist; Vineland Social

[l

9

[
’

{0;sP)

Teacher observes
child's spontaneous
behavior

{o;7)

"Materlals: Toys and
objects enjoyed by
groups of children,
such as blocks, cars,
dolls, books, or
pull toys,
"Procedure: Examiner
makes observations

to determine 1€ child
Interacts with others
as In giving another
child a toy or taking
a toy from a child.
Mother may have to
give examples that
occur when child is
with friends."

{OR; SP)

Teacher observes
child 2 to & weeks
after start of school
during daily routine.
{o;7)

Physical Education

12-17 months

12=16 months

12=18 months

36~-48 months

For Elementary School Chil

' (NO, Q)

Pass (P), ot Pass \NP),
Other {Refused, Omitted,
Modi fied (H)

0, + {inconsistent), 1 {consis~
tent)

{No, Q)

"“"Pass: interacts with other chil-
dren.

Emerging: Stays In group but
does not interact.

Fall: Stays by self."

{No, 0)

+, = uninvolved, unsafe/destruc-
tive, disruptive
{No, Q)

ren,

Maturity Scale.
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?E;ﬁéral Category: Social Participation g
Specl fic Category: Associative Play {plays with) 0-2
SOCIAL ITEMS WITH PEERS
ITEM STTUATION | STATUS OF ITEM SCORING SOURC

PPlays with other children"

(Early Intervention Developmental
Proille, revised edition) (P)

“Piays with other chlldren"
{LaP) (pP)

Plays with one other child"
(Portage) (P)

“Enjoys playing with another chlld"
(Portageg {P) :

"“"?lay with other children"

“plays independently in company of
others of approximately same age or
social station without creating an-
tagonism. Activity is individual '
rather than cooperative, but he gets
along with other children.'

{Vineland)} (S)

¥Beglins 'associative play' activities.'
Description: 'The child plays with
other children in similar but not
identical activities,"

{Eariy=-LAP) (P)

o/

Observe or parent's
report :
{OR;T,P,SP)

(NS;T)

{NS;T,P,SP)

{NS;T,P,SP)

Parent report
{NS;P)

None, other than
description

By observation
{NS;N1)

28-31 months

18 months

0-1 year
{Card #23 ouvt of total
23 cards)

1-2 years
(#2 out of total 15
cards)

{=t} years
U=1,5 years

33 months {ltem #33)

“Pass if,when in the company of
other children, the chlld plays
with the same objects they are

using or in other ways partici-

pates in thelr play in a positive

way.'
{No, D)

+/- for positive or negative
demonstration of skill
{No, D)

Entry behavior, date achleved
{No, D)

Entry behavior, date achieved
{No, D)

+, "'F! +N.0., _"'_! - "N.O,
(No, Q)

Present, absent, and comments
{No, 0)

98-




ﬁ&eneral Category: Social Participation

Speciiic Category: Associative Play {plays with) ' Efs
SOCIAL ITEMS WITH PEERS
ITEM SITUATION - | STATUS OF ITEM SCORING SOURC
“Interacts with peers." (0;$P) 3-4 years : P, NP, O, H |y :
(ceeot, ps 42) (P) (No, @
“Prefers group of two or three." ""Look for child's 48 months X for occurs
{Los) {p) reaction to group ) {No, D)
play."
{OR;T,SP)
ﬂPlays in groups of two to flve." "Look for child's 60 months X for occurs
wos) (P) reaction to group (No, D)
piay."
{OR;T,SP)
*The pupil engages in social behavior (OR;T) ) 2-6 years ''"YES
with peers." Observe pupil during { {(multi-level 1tem) a. low social bel.avior
{UPAS birth - 6 years) (p) free cholce time and b. high social behavior
- note amount of time {definitions attached)
engaged in interac-
tion with peers and NO
kinds of Interactions a. The pupil) engages in no

interactions with other
children but remalns isolate.

b. The pupil does not engage In
high soclal behavior."

{Yes, D)
“"Shares play activities" {NS;T,P,SP) 30-36 months Indicate 1f present
(Marshalltown) (p) (No, D)
*'Likes to play with 2 ¢cr 3 children - (NS;T,SP) 2-4 years Y, 72, M
children - May have a favorite friend." #6 out of 7 items at {No, D)

-

Il)elwer Developmental Screening Test Marjual; Developmental Gujdelines; Deveiopmental Hrofile; Marshalltown; MEMPHIS;
?ort?gg; Preschool Attainment Record
LS
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;éﬁneral Category: Soclal Participation
Specific Category:

Assoclative Play (plays with)

SOCIAL ITEMS WITH PEERS

4

ITEM

STTUATION

STATUS OF ITEM

SCORING

SOURC

(Functiona: Profile) (P)

“Emerging Interest in playing with
other children rather than alone.

Play groups of two or three often

changing."

(Los) (#)

"oins in play with other children
without aduit help."

(Functional Profile) (p)

Y“Associative group play takes place of
parallel play"
{Lap) (P)

"Unorganized group play'
(Portage) (P)

"Plays with 2-3 children"
(Portage) (P)

"Plays (b) with'" (See plays with)

(PaR) (P)

"The child's interest in playing
with other children rather than

"Look for child's
reactions to group
play"

{OR;T,sP)

(NS;T,SP)

{NS;T)
{Ns;P,T,SP)
{NS;P,T,5P)

(NS;P,T,SP)

Use person familiar
with child as In-
formant

Parent and/or teacher

~Sort
NS,T,P)

)
'G£]{I(j A., et al, The First Five Year
'Full Text Provided by ERIC B I

? of "1fe.

this age level

36 months

3-4 years
#1 out of 7 items
at this age range

42 months

2-3 years
{#5 out of total 19
cards)

2-3 yea}s
(#13 out of total 19
cards)

3 years 6 months

36 months

X for occurs
{No, D)

Y, 7, N
{No, D)

+-
(No, D)

Entry behavior, date achleved
{No, D)

Entry behavior, date achleved
{No, D)

+, +’ s "000

'"Engages in interpersonal, reci-
procal, or Inter-related play wit
other children, adults, or with
pets, with minimal friction or
disturbance.'" {(No, D

Does, sometimes does, doesn’t
(Mo, L)

62
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gﬁ;neral Category: So:zial Participation
Specific Category:

Associative Play (plays with)

SOCIAL ITEMS WITH PEERS

ITEM

STTUATION

STATUS OF ITEM

SCORING

SOUR(

playing alone increases. He may
play in groups of two or three, but
these are constantly shifting In
make-up and activity."

(Project Vision-Up) (P)

“Frequently the child will indicate
an Interest in playing with a smalt
group of two or three children."
{Project Vision-Up) (P)

Project Vislon-up

"Increasing Interest in playing with
other children rather than playing
alone. May play In groups of two or
three, but thes+ are constantly
shifting In make-up and activity."
(Gesell) (P)

"Prefers group play with other child-
ren."
(Functionatl Profile) (P)

‘"refers to play in a group of two or

(See Friendship) (P) (NS;T,P)

‘n_-:)"n( et al., The First Five Years of [Life

Parent and/or teacher|#48 months
Q-Sort
{NS;T,P)

60-72 months
{Ns;NI) 24 months
(NS;T,SP) b-5 years
{NS3NI) 48 mor.ths

83

Does, sometimes does, goesn't
(No, L)
{No, L)

As part of best fit to age
descrigtion

o, D

Y, 7, N
(No, D)

As part of best fit to age

description
{No, D)

64
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[ General Category: Social Participation

other children, borrowing and lending
materials, but play is neither goai-
directed nor organized.'

“{individua) Assessment) (P)

"31. PLAYING WiTH OTHERS

1. Usually plays by seif.
2. Plays with others but limits

{(0;7)

Parent interview
(NS;P)

Social skills subscale

{No, L)

tevel of Item; subscale raw
scores totaled and converted
to age normal percentiles
(No, 8)

D-6
' Speclfic Category: Associative Play (plays with)
- SOCIAL ITEMS WITH PEERS
‘ITEM SITUATION STATUS OF ITEM SCORING S0
three children. O0ften chooses favor-
1te companion of own sex.'
{Gesell, see Friendship) (P)
"Plays in groups of two to five. (NS:NI) 60 months As part of best fit to age
Friendships are becoming stronger.' description
(Gesel1, see Friendship) (P) {No, D)
“Plays well alone but generally wants | 'Looks for chlld's 5-6 years X for occurs
to play with other children." reactions to group {No, D)
(Los) (P) play."
(or;T,SP)
YAssoclative Play: Chiid plays with Teacher observes 36-48 months 0ften, sometimes, rarely




Genera! Category: Social Particlpatlon 0-7
Speci flc Category: Assoclative Play (plays with) .
SOCIAL 'ITEMS WITH PEERS ;

ITEM SITUATION STATUS CF ITEM SCORING

play to one or two children.
3. Occasionally plays with a larger
group {three or more children).
4. Usually plays with a larger
group {three or more children)."
{Caln-Levine) ()

"PLAYING WITH OTHERS

!. He usually plays by himself

2. He plays with others but limits
play to one or two children.

3. He occasionally plays with a
larger group {three or more
children).

&, He usually plays with a larger
group (three or more chlldren)."

(Callfornia Preschool Sociai Competen-

¢y Scale) (S)

"Plays with one or two cthers."
{ecp) {(cR)

“Plays with group of three or more'"
(acvg (cr)

-

“Participates in peer-group actlvities
when not asked."
{BCP) (CR) *

“Participates in peer-group actlvities
wi Q .‘led R

Teacher rating
(NS;T)

Teacher, speclalist,
and/or aides schedule

observation.
(G;7,5P)

Teachers, specialist,
and/or aides schedule
observation.

{0;7,5P)

Teacher, speciallst,
and/or aldes schedule
observation.

{0;7,5°)

Teachers, specialist,
and/or a'idepseschedule

observation,
(0;T,5P)

Inherent in ievels of
items

No age

No age

No age

No age

Choose one level per item
(No, B)

Not displayed, 1/2,/,
{Yes, L) '

172,V M,

+
m

Not displayed,
(Yes, L)

Not displayed, 1/2,v/, H, E

(Ves, L)

172,V, H, E

63

Not displayed,
{Yes, L
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" General Category: Soctal Participation 0-8
Specific Category: Associative Play (plays with)

SOCIAL ITEMS WITH PEERS

ITEM SITUATION STATUS OF ITEM SCORING
; falks and/or plays with a large num- |Completed by teacher | No age 1-7 (not descriptive or true -
ber o1 classmates.” , following specified very descriptive or true)
(Social Behavior Rating Scale) (S) observational pro- (No, L)
cedure. (OR;T)
*Child can participate actively in Teacher rating * .sed | Positive loading on 1-7 (never - always)
structured activities as well as in on past week's be- Factor [, Interest- (No, L)
_free play type of activities. havior, Participation vs.
{kohn Social Competence Scale) (S) (NS:T) Apathy-Withdrawal,
“Child seems to enjoy both play with |Teacher rating based | Positive loading on 1-7 (never - always)
others and by himself/herse!f on past .eek's be- Factor |, Interest- (No, L) -
{rating should consider both aspects)'"{ havior. Participation vs,
(Kohn Social Competence Scale) ($) (NS;T) Apathy-withdrawal,
*Plays with other children' (NS;NI) 18-23 months No information
(Oevelopmental Guidelines) (P) (No, NI)
“Joins in play with other children" (NS0 ) 36-48 months No information
(Developmental Guidelines) (P) . (No, Ni)
430. THE CHILD PLAYS WITH OTHER Placement test is ad-| items are developmental-| Yes, no; all questions must be
CHILDREN ministered in a quiet| 1y sequenced; Item s passed for child to receive credit
Does the child want to play room in presence of #30 out of 40 for this objective.
with other children? mother. Mother is (No, 0)
Is the child able to choose 2 utilized as !nformant
friend? for all items not

Are the child and his friend testable in the situa-
able to play together without tion.
adult supervision? (NS;T,P,5P)

(cams) (CR)

! Vineland Social Maturity Scale

)
2‘:Ian Dev;l;gmental Scale 7 U




Eﬁeneral Category: Social Participation
Specific Category: Associative Play {(p

lays with)

SOCIAL ITEMS WITH PEERS

.D-9

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOUR

-M"Plays with 2 or 3 children."
Description: "2 or 3 children all
playing in Housekeeping or Block

Teacher administers
test items in large
room over several

Corner, will interact and associate, |[sessions.

but do not assign roles or act as
organized group - each child is still
basically separate."

{Carolina Developmental Profile) {(P)

{o;T)

3~4 years

Can do, cannot do
{No, D)
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General Category:

Specifiz Category: Cooperative Play

Social Participation

SOCIAL ITEMS WITH PEERS

(Preschool Developmental Profile,
revised edition) (P)

in a group situation
or ask the parent how
the chiid plays in a
small group of chil-
dren." (OR;T,P,SP)

1Gesell, A. et al., The First Five Yeafs of Life

2

MEMPHIS, PAR, Vineland

Gese}l Developmental Schedules, LAP,
LS

73

ITEM SITUATION STATUS OF ITEM SCORING

“"Plays ccoperatively with other chil- }{ (NS;T) 48 months -

?ren; (No, D)

LAP) (P

(P) :F”Ii’ i N.O. Sinated

"py tively" . ?ys n coordinat group

(PA:KS(;;) cooperatively (Ns;T,P,SP) 4 years (pairs, trios, or more} observing
rules or maintaining purpose with
harmonious give and take or in
cooperation' (No, D)

"Plays cooperatively at kindergartzn |[Parent report 3~4 years +, +F, +N.O., +, -, N.O.

level (NS ;P) Us=3.28 (No, Q)

“Participates in coordianted group

activity, such as kindergarten circie

games, imaginative group play, simple

tea parties, or activitics where mu-

tual or reciprocal action is required!

(Vireland) (s)

"Cooperative'activity during play Parent and/or teacher | 3 years Does, sometimes does, doesn't

takes the place of physical contact" {Q-Sort {No, L)

(Project Vision-Up) (P) (NS;T,P)

“"Cooperative play begins and continues|Parent record by 3 years Yes/Nc, Age of attainment

- to improve, replacing parailel type (0;P) (No, D)

play by 3 years."

(Eariv Developmental ldentification

inventory) (P)

"Plays In a small group of children." |"Observe the crild b - 4% years P, F, P/F, O

Pass if the child plays coopera-
tively with other children."

(NO. D)

74




General Category: Social Participation
Speci fic Category: Cooperative Play

SOCIAL ITEMS WITH PEERS

E-2

ITEM

SITUATION

STATUS OF ITEM

SCORING

"Plays cooperatively"
{Assessment-Programming Guide) {P)

Area: 'Play"

Item: ''Cooperative play with 2~3 other
children"

{seep) (P}

“ﬁ1ays cooperatively with peers."
(CEEDY, PS 49) {P)

“Cooperative activity taking the
place of physical contact."
{Geselt) (P

S 2D. "is the child able to keep

working for at least 30 minutes

with a similar-aged child in a single

task such as making bulldings or roads
ith blocks, logs, sand, or mud

or rearranging a room or area for

dol1-play, such as store, school, or

house?"! .

{Developmental Profile) (P)

J"Yakes part In dramatic play"
{Maxfield-Buckholz) (S)

"The child enters Into dramatic play
ith other children of his own age

6 4" A, et al. The First Five Year

Teacher observes
spontaneous behavior
{0;T)

Nope; parent report
with parent present

during assessmeni
(O;SPg

(0;5P)

{NS;Ni)

By professional,
semi-professional,
parent interview, or

sel f~administration
{us:T,pP,sP)

Parent report
(Ns;P)

Parent and/or teacher
{Ns;T,P)

of Life.

y

36-48 moaths
(#4 out of 9 items
at thls age level)

42 months

4-5 vears

36 months

3-3 1/2 years
{Preschooter 1: 37-42
months)

v-v

72 months

P, NP, 0, H
(No, Q)

As best fit to age description
(No, D)

Yes, No
{Yes, D)

+, +F, O, +, -
(No, Q)

Does, sometimes does, doesn't
{Yes, L)

76




;‘_“'

General Category: Social Participation
Specific Category: Cooperative Play

SOCIAL ITEMS WITH PEERS

E-3

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOURC]

and continues in play the following
day."
(Project Vision-Up) (P)

""Cooperative Play: Child plays in
group that is goal-directed toward

a product, a competitive goal, or for~
mal game, or dramatization.”
(individual Assessment) (P)

"Plays cooperatively with another child
e.g., plays game requiring peer Inter-
action)"

(scp) (cRr)

“Plays cooperatively {n group activity.'
(scp) (cRr)

‘“orks on projects In class with
another classmate(s)."
(soctai Behavior Rating Scale) (S)

**tngages In imaginative play with
another person (for example, plays
house, cops and robbers, pretends to be
an animal and wants adult to play along,
etc.)."

(aBs1) (ck)

‘'t€ngages in exp.oratory or motor play
with another person (for example,

77

Observe during group
or free play
(0;7)

Teacher, specialist,
and/cr aides schedule
observations

(O;T’SP)

Teacher, speciallst,
and/or aldes schedule
observations.

(O;T’ SP)

Completed by
teacher following
specified observa-
rional procedure.
(OR;T)

(NS;7,P)

(NS;T,P)

60-72 months

No

No

age

age

age

age

0ften, sometimes, rarely
(No, L)

Not displayed, 1/2,V, H, ¢
(Yes, L)

Not d'splayed, 1/2,V, H, O
{Yes, L)

1-7 (Not descriptive or true -
very descriptive or true)

(No, L)}

Check f occurs with adults, with
children
(No, D)

Check if occurs with adults,
with children

(No, D) "8




Generai Category: Soclial Participation

Specific Category: Cooperative Play E-4
SOCIAL ITEMS WITH PEERS '
ITEM SITUATION STATUS OF ITEM SCORING SOURC]

stacks blocks cooperatively, builds :
small play buildings together, teeter~

totters, pushes wagons, plays chasing

games, etc,

(ABS1) (CR)

u$-10 To assist the student in (NS;T) No age Check appropriate category for

the interaction in non~competitive performance, declsion, explana-
activities." tion
 18-10.2 The student will be able to (No, Q)

play with one other child in activitles -
1ike domestic roles,. make~believe,

dress~up, floor play of blocks, cars,

hall, etc.'

{1BAS) (CR)

"§.4.2 Toy play (cooperative activity) | (NS)used in conjunc- |No age Mastered; acquired, prompted

List maximum of 5 tion with curriculum. partial assistance, full assis-
(Minimum Objective System) (CR) (T tan. s not assessed, functlonal

alternative.
. (Y‘:S, Q)
"4,.52 Engages in cooperative play.' Same as 4.30 4-S years "The child is observed to play
(soc) (p) ' (OR; T,SP) : cooperatively with one or more

peers by demonstrating one or

more of the following behaviors:

a. positive vocalizations
directed toward another child

b. sharing materials with anothef
chl 1d by simultaneously
touching a toy or components
of the same toy while within
3 feet of each other

¢. cffering, recelving, or ex~
changing materfial with
another child
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Soclal Participation

General Category:
Specific Category: Cooperative Play

SOCIAL ITEMS WITH PEERS

ITEM SITUATION STATUS OF ITEM SCORING SOURC
criteria: 50% or moce of :
observed time {intervals)" .
Scoring: +, +, = |
{Yes , -
“Plays{d) pretend" {NS;T,P,5P) 6.0 years +, +, -, N0,
{PAR) (P) Use person familiar “Engages in imaginative play.
with child as in- Plays house, nurse, adult, or
formant other role figures. Does SO
singly or In pairs or groups.
Mimics. Dresses up. Leads,
directs, or follows others.'
{No, D)
YA, Socialization Observe for at least | 48 months Pass If occurs spontaneously
7. {B) Plays in interactive manner.'" |two weexs. Recommend and is generalized
Example: ""Plays with another child |conseiasus by muitiple {Yes, 03
or other children to build some- persons familiar with
thing of blocks, role-playing, child {e.g., teacher, .
dress-up, circle game, hide-n-seck'|aides, parent, spe-
(Callier-Azusa) (P) cial ists)
. (o;T,P,SP)
g, Development of Social-Concept Observe for at least | 48 months pass if occurs spontaneously
1.6, {A). Plays cooperatively with two weeks. Recommend and is general ized.
other children. Selects playmates'' | consensus by multiple {Yes, 0
{Caliter-Azusa) (P) persons famfiltfar with
child {e.g., teacher,
. atdes, parent, spe-
. cialists).
{0;T,P,SP)
"Plays cooperatively at kindergarten (NS3NI) 36-48 months No information 1

level."
{bevelopmentat Guidelines) (P)

.. ¢ nd Social Maturity Scale

81

{No, NI}
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General Category: Social Participation

Specific Category: Cooperative Play . E-6
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC!
“Engages in dramatic play." Teacher administers k-5 years Can do, cannot do
Description: Two or more children test items in large {No, D)
play cooperatively, each taking a room over several .
role, such as play.ng house. Play is sessions,
organized." (o;7)
{Carolina Developmental Profile) (P)
“Plays in a small group of children." Observe in group k-4 years P, P/F, F

{Preschool Developmental Profile) {(P)

o
7y
ﬁﬁ/

i

situation or ask
parent how child

plays in small group

of ¢children,
(OR;T,P,SP)

"Pass if the child plays
cooperatively with other
children,"

{No, D)
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General Category: Social Participation

Speci fic Category: Games {simple) F-1
SOCIAL ITEMS WITH PEERS
ITFM SITUATION STATUS OF ITEM SCORING SOURC
"Plays interactive games Parent report 25% - 20 months Pass/Fali
{e.g., tag)" (NS;P) 50% - 2 years {No, D}
{Denver Developmental Screening Test) (P) 5% - 3 years
90% - 3 1/2 year.
"Plays si- le structured games - PreférJ Observe for 1| week 48 months Pass/Fail
to play ga. es with playmates, such as {0:7,P,SP) ' {No, D)
'Tag,* or 'Ring-Around-the-Rosie'"'
{koontz Child Development Program) (P) '
'""Plays simple group games as Ring- (NS;T) 3035 months +/~ )
around-the-Rosie'’ {No, D)
{(Lar) (p)
"Plays simple group gamés such as (NS;T) 33 months +/-
Ring-around-the-Rosie with adult help. (No, D)

(LAP=Infant) (P)

PS3. "The child
roup play.'" P.A-
Battelle Student Fcllow-up Assessment;

ftem also Included on CEEDI} {P)

~ticipates in

']“\j-fshalltowﬂ Project Behavioral Pr

"Observe the child
when a group game

is being played,
such as ring around
the rosy, or when
two or more children
are playing with the
same set of toys.
Note whether the
child joins in and
plays with other
¢hildren.*

(OR [Batteile]

0; SP [CEEDI])

No age equivalent on
follow-up assessment.
On CEEDI: 2-3 years
(PS item #33)

scription Guide; Portan Project Checklist; Presghooi Attainment Record

g

"Credit Is given 1f the child
typic 11y joins in play with two
or mo ‘e of his peers who are
using the same set of materials
or playing the same game, for at
least 15 minutes without being
forced by an adult to do so
against his will, There may be
considerable snatching and
grabbing of materlals.”

(Yes [Battelle]

w, Q [CEERI])




General Category:

Social Participation

Specific Category: Games (simple Fe2
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC
"Plays simple games in group." Teacher observes 24-28 months 0, +, 1
(Assessment-Programming Guide) (P) child's spontaneous {No, D)

YPlays simple group games, I.e.,
NRing-&round-the-Rosey, ' with adult
help."

{Cooperative play)"

(Eariy-LaP) (P}

"Plays simple games with other chil-
dren."
(Preschool Developmental Proflle) (P)

"Plays simple games wlth other chil~
dren,"

{°reschool Developrental Proflle,
revised editlon} (P)

vs 16.

a leader. or dolng tue same thing as
the rest of the group."
(Developmental Profiie) (P)

g7

Does the chlild follow the rules
In group games run by an adult? Such

rules might mean being able to sit In a
circle and follow directions or Imitate

behavlor.
{o;1)

None, other than
description,

By observation
(NS;3N1)

Observe or ask
parent

(or;T,sP)

"Observe the child
with other other
chitdren or guestion
the the parent as te
his/her play with
other chitdren."
(0;T7,sP)

Can be administered
by any professional,
semi-professional, or
self, provided per-
son is familiar with
child. 1f answer not
known, person should
ask someone who does
know; test child, or
guess based gn known
information,
«NS;T,P,SP)

36 months (ftem #35)

3=3 1/2 years

3-3 1/2 years

2% to § y-ars
(Toddler 11
months)

31-36

Present, absent, and comments
(No, D)

P, P/F, F

"Pass If the child voluntarily
joins in games with other child*
ren, which are supervised by an
adult." (No, D)

P, P/F, F, O

"Pass if the child voluntarily
joins In games with other chil-
dren, which are supervised by an
adult, for example, 'Ring-around-~
the-Rosle' and 'Simon Says.'!

(No, D)

Yes/No
(%0, D)
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[General Category: Social Participatlon

J

ide and seek.'
{ecp) (CR)

'Plays interactive games, e.g, tag"
(Deve.opmen*al Guideiines) (P)

"'Plays interictive games (tag, house-

keeping, etc.) (replaces rarallel
lay)"

Deve lopmental Guidelines) (P)

1Denver Develoomentai Screening Test

§3

&[:R\f:Jevelopmzntal Scale

and/or aldes schedule
observation.
(0;T,sP)

(NS;3NI)

(NS NI)

24-29 months

36-48 morths

(Yes, L)

No information
(No, Mt)

No information
{No, Ni}

30

F-
3peclfic Cat:gory: Games (simple) SOCIAL ITEMS WITH PEERS ’
ITEM STITUATION STATUS OF ITEM SCORING SOURCH

'S 19. Does the child play with other Administered by any | 3-2% vears res/No

hildren in group games such as tag, professionai, semi- | (Preschooler 1: 37-42 { (No, D)

ide=and~seek, hopscotch, Jump-rope, professional, or months

rbles, or oth~i popular games with~ self, provided per-

ut needing constant watching by an son is familiar with

dult?" child,

{Developmental Profile) (P) (NS;T,P,SP;
'’$-10,3 The student will be able to {NS;T) Nc age Check appropriate category for )
play simple group games, §.e., ring- performance, decision, explana-
round-the-rosy (cooperative partner tion
games such as holding hands with part- (No, Q)

er and spinning)."
?laﬁs). (CR)
"Plays group cooperati-e games with Teacher, specialist, |No age Not displayed, igg,u/i H, E
loose riles,” and/or aides (Yes, L)
{(scp) (cr} schedule observation.
(0;7,5P)
'Plays competitive active games such as | Teacher, specialist, [No age Not displayed, 1/2,\/: H, E

1,2




Beneral Category: Social Participation F-4
Specific Category: Games (simple
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC

"Does the student play simple gamé%
{rotting a batl back and forth, 'hide-
and seek,' 'tag,' 'foliow the leader,'

or any other simple games) with other
students cooperatively {without
garreling or withdrawing) 1"

TRADEA) (CR)

"Does the student share, take turns,
and play simple games (join in group
activities, play 'horseshoes' or any
other games which require taking turns,
etc.) with other students?"

(RADEA) (CR)

Someone other than
teacher observes in
classroom or uti-
lizes teacher or
parent as inform=
ant,

(0;sP)

Somecone other than
teacher observes in
classroom or uti=
lizes teacher or
parent as inform"
ant,

(0;5P)

Level 2 of Functional
Living A Section

Level 3 of Functional
Living A Section

Yes/No

"If not, review tasks 41-44 and
reassess."

(No, D)

Yes/No

"I£ not, review tashs 41-44 and
reassess.’

(No, D)
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Social Participation
Games (with rules)

General Catagory:
Specific Category:

SOC1AL ITEMS WITH PEERS

G=i

ITEM

SCORING SO

""Plays simple table games."

taking turns, observing, rules, appre-
ciating goals, and does $O without

ndue dissension ..."
Vinetand) (S)

"The child is able to take turns with
szveral children in mentai competition,
such as in 01d Maid, fish, crazy eights)
checkers, etc., with adult supervision
to maintain games."

{Project Vision-up) (P)

Takes turns and keeps rufes in such
games as hopscotch, 01d Maid, checkers.'
{Los) (p)

'$-11.2 The student will be able to
p.ay table games with another person,
i.e., cards, checkers, bingo, board

(CR)

ﬂPla;s (?) rute games.'
(P)

‘The child is able to play games by
rules established by the teacher or
ther children in.the class."
{(Project Vision-up) (P)

'‘Plays simple table games.'
(Lar) (P)

"“Plays tabie games with others requiring (NS;P)

SITUATION STATUS OF ITEM
Parent report V=Vl years
Parent +/or 48-72 months
teacher
G-Sort
(NS;T,P)

Observe 5-6 years
(OR; T,SP)

(NS;T) No age
(NS;T,P, 57} 7 years
Parerit and/or 72 months
teacher

Q-Sort

(NS;T,P)

(Ns;T) 6074 months
of Life.

16 O A. et al, The First Five Year

|mance i; sufficiegtafor ﬂ‘°“BaﬁE°°"'

s "'F-’ +N*0*’ _t’ -, *N.0.
No, Q)

-*
Coes, sometimes does; doesn't
(No, L)

X if observed
(No, D)

Check appropriate category for

per formance, decision, and ex-
planation

(No, Q)

+’ i’ -’ Nlol

Plays s:mple group table games (2
or more people which require using
cards or special materials, taking
turns, observing rules, keeping
score, exercising skills...Perfor-

tance o partic
(No, D)
Does, sometimes does, doesn't

(No, L)

: ;‘ g; !I‘{,

Entry behavior, date achieved
(NO ’ L)

person a
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E;;era¥ Category:
pecific Category:

Social Participation G-2
Gamés {with rules)
SOCIAL ITEMS WITH PEERS
ITEM SITUQTION STATUS OF ITEM SCORING SO

‘Observes rules and takes turns in

mes,"
Preschool Devetopmental Profile,
vlsed edition} (P)

'S 30. Does the child play easy

able games such as checkers, 01d Maid,
andyland, or Lotto, with a friend of
hout the same age? The child should
e able to foliow the rulec, take turns,
nd have a 'winnep,'"
{Developmental Proflle)} (P)

articipate in a sport in which one
individual plays against another like:
te*herball, horseshoes, bowling, etc.,
fvhen organized by an adult and/or

i ndependently.

(18AS) (CR)

;;S-II.B The student will be able to

S=11.4 The student will be able to

cooperate and participate as a member
f a team, i.e., line game, baseball,

volleyball, football when organized by

an adult and/or Independently."

{(18as) (CR)

"Plays simple board or card games (for
example, 01d Mald, Slap Jack, Checkers,
|Candyland, Lotto, etc.)

(ABS1) (CR)

Jo

"Observe the child inj
a group of other
children or set up a
simple table game in
keeping with his/her
interests.,"
(OR;T,SP}

Administered by any
professional, semi=-
professional, or
self, provided per~
son is familiar with
chiid.

(NS;T,P, SP)

(NS;T)

(NS;T,P)

5 1/2-6 yaars

6 years
(Primary Elementary I:
67-78 months)

No age

No age .

Ro age

"Pass if the child can follow
the rules of the gaume, take turns,
and stay with the game until It
is finished.,"

{No, D)

ves/No
(No, D)

Check appropriate category for
performance, declsion, explana-
tion

(No, Q)

Check appropriate category for
performance, decision, explana-

tion
(No, Q)

Occurs with adult, wlith children
{No, D)

36




minute periods while
he plays a simple
game involving rules
with one or more
other children (the
child must be previ-
ously familiar with
the rules)."
{OR;T,SP)

children during the observation
period tn a game that the child
was previously familiar wlth.
Scoring: +, +, ~

criteria: 75% or more of tao
10 minute observation periods.”
(Yes, D
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ﬂsenera! Category: Social Participation G-3
Spec!flc Category: Games (with rules) SOCIAL ITEMS WITH PEERS

ITEM SITUATION STATUS OF ITEM SCORING SOU-RCi
"Knows the rules and actively partici- | (NS;T,P) No age Occurs with adult, with children
pates in nursery rhyme or simple group (No, D)
games (for example, Ring-Arcund-The-
Rosey, London Bridge, Tag, eté.).”
(aBst) (cRr)
"Plays simple competitive table games Teacher, speclalist, |No age Not displaved, l/Z,Vc H, E
such as 'fish', '01d Maid', dominoes." | and/or aldes schedule (Yes, L)
(ecP) (CR) observaticns. '

(0;7,5P)
"Plays difficult games requirlng skl11s,] Teacher, specialist, INo age Not displayed, l/z,*/, H, €
scoring, arJ knowledge of ruies." and/or alde schedule {Yes, L)
(8CP) (CRr) obsarvations.
(0;7,5P) |

"S=11.1 The student wlil be able to play | {NS;T) No age Check appropriate category for
games wilthout complex prules with another performance, declislon, and explan-
person, l.e., racing, bean bag toss, ation
tag, keep-away." {No, Q)
(18as) (cR)
%4 .55 Conforms to game rules" “do: observe the 45 years "The child will play the game
(soC) (p) child for two 10 . according to the rules with other




Social Participation

General Category:
games (organized)

Specific Category:

SOCIAL ITEMS WITH PEERS

iTEM

STTUATION

STATUS OF ITEM

SCORING

SOUR(

“$~-38 The chlild plays organized games.'

{UPAS) (P)

*"Plays active group Qames with little
supervision."
{Assessment-Programming Guide) (P)

"Plays competitive exercise games."
‘Engages in competitive active play in
small groups of three or four of like
age ..."

(Vineland) (s)

“The chlld is able to take part in
stunts and games requiring large
muscle coordination and movement."
{Project Vision-Up} (P)

P)ays competitive exercise games."
{Comprehensive Developmental Scale -
MEMPHIS) {P)

“Plays competitive exercise games."
(Lap) (¢)

“PS 14.

Q

The child participates in

33

{OR; T)

'""Tester notes
whether the child In
a group of children
during a structured
playtime a: tively
particlpates in
organized games
{e.g., musical
chairs, Farmer in the
Dell)."

Teacher oObserves
child's spontaneous
behavior. {0;T)

Parent report
{Hs;P)

Parent and/or
teacher
Q-Sort
{NS;T,P)

(NI;NI)

{NS;T)

"Observe the child

3-5 years

36-48 months {#3 out
of 9 1tems at this
age level)

v-v
U=5.13

60-72 months

5.0 years {60 months)

48-60 months

INo age equivalent

YES
™The child actively and willingly
participates in organized games."

NO
TThe child does not actively

participate In organlzed games."
{No, D)

0, +, 1
{No, D)

+, +F, +N.O., I, -, ~N.O.
{No, Q)

Does, sometimes does, doesn't.’
{No, L)

P/F
{No, D)

+/-
{No, D)

“Credit Is given if the chiild
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General Category:

Specific Category: Games (organized)

Social Participation

SOCIAL ITEMS WITH PEERS

[1X GROUP GAMES
0. Negative or non-performance.
1. Joins aroup but does nct actively
participate.
2, Participates whenever directed.
3. Participates occasionally
voluntarily.
- 4, Participates usually voluntarily,
5. Participates in an enthusiastic
manner.,
6. Encourages other children to
participate."
(Y.E.M.R.) (CR)

|

Preschool Attainment Record .

ﬁgpnutg Developmental Screenin Test;-Egsell Developmental Sch

CLRIC 104

Observe during daily
tasks; if not ob~
served consult other
school personnel or
set up a structured
situation.

(0;T)

Social behavior area;
status inherent in
levels of items from
non-performance to
highly Jesirable per-
formance

Choose one level per item, If
performance falls between two
levels, use lower level, Major
area scores are added, and a
habilitation index is derived
from conversion table.

(No, 8)

»
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ITEM SITUATION STATUS OF ITEM SCORING SOURCI
competitive play activities," , when participating inl given. On CEEDI: typlcally cooperates in competi- X
-4l actions involving 6-7 years (PS #72) tive play activities with other
(Battelle Student Assessment Form; skill, endurance, chlldren in group games, such
tncluded on CEED!) (P) winning, achieving, as those listed above."
etc., such as tag, (Yes, Battelle)
. running, gymnastics. {No, Q; CEEDt)
Note the child's
behavior."
(0;5P) .
MPlays complicated floor games.' (NS;T) 60-74 months Y/-
(Lap) (P) No, D) 2
"plays very complicated floor games." | (NS;Ni) 48-60 months No information
(Developmental Guidelines) (P) (Nos N1)




General Category: Cooperation

{Functional Profile) (P)

YAssessment Behavior: Begins to
share toys."

Definition: The infant will begin
to share toys with others."

(EMI) (P)

Assessment: None
Curriculum: ''Concepts
of sharing may be
initially promoted
through toy exchanges
Beginning with toys
which are not perso-
nal pussessions, the
teacher provides two
infants with one
novel toy for each.
after exploration
and familiarization
by the infants, she
encourages an exchangg
of toys, then repeats
so that toys return
to their original
possessors. Later,
personal possessions
mav be exchanged for
brief periods.

"The teacher or adult

24 months

'Specific Category: Sharing SOCIAL ITEMS WiTH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC

“exchanges toys with other chlldren (ns;T) 27 months +/- :
with adult help." (No, D)

(LAP - Infant) (P)

“Shares with spoken Clues.” (NS;T,P,SP) 1-2 years Entry behavior, date achieved

(rortage) (#8 out of total 15 {No, D)

cards)
"with adult help begins to exchange (NS;T,5P) 24-29 Months No, 7, Yes
toys with other children." (1tem #2 out of 5) (No, D)

Assessment: P/F

Curriculum: "In play, the infant

will share toys In out of
trials, or __ % of the time.”

TYes, D)
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Cooperation
Sharing

Genera) (ategory:
Specific Category:

SOCIAL ITEMS WITH PEERS

-2

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOURC.

“Shares upon request." _
{Assessment Programming Guide)} (P)

"Is willing to walt his turn, Begin-
ning to share toys, less hoarding."
(Los) (p)

"4, 24 Shares toy with peer on sugges-
tion from aduit,"
{soC) (p)

"Understands need for rules and falr
Shates toys, etc., most of the

105

may encourage
{sharing) of snacks;
the infant may give
his mother one of his
grapes, for instance,
In exchange for one
o* ncr crackers."
{OR;T)

Teacher observes
child's spontaneous
behavior.

{o;T)

Observe
{OR:T,SP)

"material:
Children's toys

do: While chlld 1s
in free play with
other children, ask
him to give the toy
{or a piece of the
toy) he is piaying
with to another
specifled child.
Repeat [f nacessary.
Say: ‘Give vour toy
to (name), please.:"
(OR; T, SP)

Observe
{OR:T,SP)

38-48 months (#1 out of
9 items at thi, age
level)

2-3 years

2-3 years

4-5 years

0, +, 1!
(No, D)

X for occurs

(to, D)

"The child will glve his toy or a
plece of It to the specifled peer
within | minute of request,

criteria:
Scoring:
{Yes, D)

171 or 2/3"

+i:i-

X If observed

(No. D)
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General Category: Cooperation
Specific Category: Sharing

SOCIAL ITEMS WITH PEERS

ITEM

STITUATION

STATUS OF ITEM

SCORING

“plays successfully with other children
by understanding the concept of sharing
and taking turns.”

(Preschoo] Developmental Profile) (P)

“Plays successfully with other children
by understanding the concept of sharing
and taking tufns.”

(Preschool Developmental Profile,
revised edition) (P)

“Understands sharing"
(Lar) (?)

“Shares
(Portage

lay activities"

(P)

“Shares property"
(Portage) (P)

‘Takes turns and shares”
(Portage) (P)

“Shares proPerty with others.''
(CEEDI, PS 36) (P)

}

Observe or ask

farent

Observe or ask parent
(OR;T,SP)

(NS;T)

(NS;T,P,SP)

(NS;T,P,SP)

See Turntaking
(NS;T,P,SP)

(0;5P)

Developmental Guidelines, Early Chlldhdod Education for Handid

iMajor influences on the Development of

Young Child, Vol. 1

Q '

107

4 1/2-5 years

b 1/2+5 years

36~48 months

2-3 years
(#7 out of total
19 cards)

2-3 years
(#14 out of 19 cards)

3-h yecars

apped; Learning Accompl

Assess ing Social Abilities of One-to-Si:-Year-01d Children" frdm White, B. L. & Watts,

Prentice- Hall, 1973,

!%ment Profile; “"Manual for

. C., Experience and Environment

P, P/F, F

*Pags if the child enters into
some type of organized group
activity, takes turns, and
shares toys.'

(No, D :

YPasz 1f the child enters into
some type of organized group
activity, takes turns, and shares
toys." ’

P, P/F,.F, 0

(No, D)

+/-
(Ne, D)

Entry behavior, date achieved
(No, D)

Entry behavior, date achieved
(Ko, )

{No, )

P, NP, O, H
(No, Q)
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General Category: Cooperation

-4

Item: ‘'Occasionally trades toy with
another child"
{seep) (P)

"Understands sharing®
(LDS) (p)

"'Shares willingly"
{individual Assessment) (P)

PS10

"The child takes turns and shares."
A-42

(Battelte Student Assessment Follow-up;
{tem Included on CEEDI) (P)

"Child can take turns and share with

| supervision.'
(uPas) (P)

{0;sP)

Observe
(OR;T,SP)

Teachar observes
(0;T)

"observe the child
in hir interactions
with his peers. Note
whetiier he takes
turns in a game
situation, and shares
toys, materials, and
possessions with
other chiidren."

(OR, Battelle)

(0;SP; CEEDI)

(OR;T)

"]. Tester observes
chitd In group actil-
vity under direction
of teacher,

with turn taking and
occaslonally shares)

3-4 years

48-60 months

No age equivaient given.
For CEED1: 4-S years
(PS53)

3-4 vears

(No, Q)

X If observed
{No, D)

0ften, sometimes, rarely
{No, L)

""Credit is given if the child
typicatly takes turns in a game
situation or an activity, and
shares with his peers without
belng told to do so."

(Wo, Battelle)

(No, Q; CEEDI)

YES

TChild takes turns and shares at
least once during each observa-
tion period. This may occur on

cue from teacher."

119

Speci flc Category: Sharing SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM . SCORING SOUR
Area: ''Socialization" None; parent report |36 months (concurrent +, =, PR, B, NA, R, NT
[1tem: ''Shares occasionally” or assessment by pro-]with Yoccasionally (No, Q)
(SEED) (P) fessional or para- trades' and 'under-
professional with stands turn taking'
parent present
(o;sp) -
Area: "Soclalization" Same as above 36 months (concurrent +, -, PR, B, NA, R, NT



General Category: Cooperation

-5

Specific Category: Sharing SOCTIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOUR
2. Tester notes RO '
whether child takes TChild falls to take turns or
turns or shares; share at least once during obser-
teacher may give the vation perlods."
child a cue to take {Yes, 0)
turns or share.,'
“Shares play activities" ¢ (NS;T,P,SP) 30-36 months indicate if present
(Marshal1town) (P) (No, D)
"28. SHARING {NS:P) Soclal skilis subscale, | Level of item reported, subscale
1. Does not share toys with other Parent Interview status Inherent In raw scores totaled, converted to
children. . ordering of responses age normed percentiles,
2. Sometimes shares toys with other in all items. (No, B)
cixlidren.
3. Usually shares toys with other
children, :
4, Nearly always shares toys with

other chiidren."
{catn-Levine) (S)

"5, SHARING
)., He does not share equipment or
toys.
2. He shares but only after adult
intervention
3. He occasionally share willingly
with other children.
4, He frequently shares willingly
with other children.
{californta Preschool Social Competency

scate) (s)

"5-12} To assist the student in

i -

Teacher rating
{ns;T)

{NS;T)

Inherent in levels

fﬂo age

Choose one level per item
{no, B)

Check appropriate category for
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Genera?l Cateéory: Cooperation -6
Specific Category: Sharing SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOUR

the caring for and sharing of property.’

"$~15.2 The student will be able to
offer a toy to a peer with encourage=
ment and/or independently."

{18AS) {CR)

"Shares when told to do so but
complains.”
{scr) {CR)

"Exchanges Items for play"
{8SP) (CR)

"Shareg toys with other children'
{scP) (CR)

1"35.(C) Begins to acknowledge the pre-
sence of other children by exhibiting
Jjealousy and by beginning to share"
{Calller-Azasa) (P)

"Has no jdea of sharing {has difficulty-

. Gesel 1)
| (Developmental Guidelines) (P)

Teacher, speclalist
and/or aides schedule
observat ions.
{0:71,5P)

Teacher, speclallst,
and/or aldes schedule
observat lons.
{0;7,5P)

Teacher, speclalist,
and/or aides schedule

observatlons.

60 ) SP
bserve for at least

two weeks. Recommend
consensus by muitiple
persons familiar with
child {e.g., teacher,
aides, parent, spe-
cialists)

{o;7,P,SP)

{Ns,Ni)

lSher!dan Developmental Scale, Geseil DJvelopmental Scale

Q
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No age

No age

No age

42 months

24-29 months

performance, decision, and
explanation

No, Q)

Not displayed, 1/72,V, H, E
{Yes, L)

Not displayed, 1/2,V, H, E

(Yes, L)

Not displayed, 1/2,v, W, E

{Yes, L)

Pass If occurs spontaneously
and s generalized.

{Yes, D)

No iInformation
{No, NI)
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"11. Sharing

0. HNegative of non-performance.
1. Shares only when forced.

2, Shares whenever directed.

3. Shares whenever encouraged.
4. Shares voluntarily when in-
cluded in the actlvity.

S. Initiates or agrees to co~

operative use.
6. Shares even when not included
in activity.,"
(Preschool and Kindergarten Ferfor=

mance Profile) (CR)

'§heﬁ5dan Deve lopmental Scale

115

Observe during daily
tasks; if not ob-
served consult other
school personnel or
set up structured
situation.

(0;7)

Major area-social,
topic-interpersonal
relations; status in-
herent'in levels of
ltems,

Choose one level per item. If
performance falls between two
levels, use lower level. Per-
formance level = sum of topic
area scores) performance index
total! sum diviaded by 10.

(No, B)
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Beneral Category: Cooperation -7
Specific Category: Sharing SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SQURC
"Has 1ittle notion of sharing" (NS3N1) 30-35 months No information )
(bevelopmental Guidelines) (P) (No, NI)
"Understands sharing play things, (NS3N1) 36-48 months No information 1
sweets, etc.' (No, NI)
(Developmental Guidelines (P)
'Wil. SHARING Observe during daily Social bekavior area; Choose one level per item. If
0. Negative or non-performance, tasks, if not ob- status inherent in performance falls between two
1. Shares only when demanded. served consult other | levels of items from levels, use lower level, Major
2. Shares whenever directed. schoo’ personnel or | non-performance to area scores are added, and a
3. Shares whenever encouraged. set up structured highly desirable per- habi litatlon index is derived
k. Shares voluntarily when in- situation, formance. from conversion table.
cluded in the activity. . (O;T? (No, 8)
S. 1Initiates or agrees to co-
operative use,
6. Shares even when not in<
cluded in activity,"
(Y.E.M.R.) {CR)




Leneral Category: Cooperation ) -8
Specific Category: Shafing SOCIAL ITEMS WITH PEERS
ITEM STTUATION STATUS OF ITEM | SCORING SOUR(

128, THE CHILD SHARES WITH OTHERS
Will the child play with another
child using or sharing the same
materials?

When asked, will the child share
his toys/candies with other fam-
ily members, other children, or
other adults?

Will the child share without
being reminded?"
{cAMs} (CR)

Ms willing or able to share toys,
blocks, etc., without becoming angry
or upset."

{Carolina Developmental Profile) {(P)
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Placement test is ad-
ministered in a quiet]
room with mother
present. Mother is
utilized as inform~
ant for items not
testable in situa~
tion.

{NS;T,P,SP)

Teacher administers
test items in 3 large|
room over several
sessions.

{o;1)

Items are developmental~
ly sequenced; item is
#28 out of 40.

4-5 years

Yes, no; all questions must be
passed for child to receive
credit for the objective.

{No, D)

Can do, cannot do
(No, D)

113




ST

General Category: Cooperation

ITEM STITUATION STATUS OF ITEM SCORING SOURC
“Understands taking turns- Observe for | week | 36 months P/F )
Is abfe to await turn in games, (0;T,F,SP) (No, D)
refreshments, etc.’ .
(Xoontz Child Developmental Program) (P}
"“nderstands taking turns." {NS;T) 36-48 months +/-
(Lar) (P) (No, D}
‘Wil take turns.” (NS;T,P,SP) 2-3 years Entry behavior, date achieved
(Portage) (P) (46 out of total 19 {No, D)
cards)
‘Takes *urns and shares." (NS;T,P,SP) k-5 years Entry behavior, date achieved
{Portage) (P) (card #9 out of total (No, D)
i2 cards)

"The child is willing to take his turn.'| Parent and/or teacher|36 months Does, sometimes does, doesn't 1
(Project Vision-Up) (P) g-Sort (No, D)

Key item

($;7,P)
Without adult prompting the child Parent and/or teacher{60 months Does, sometimes does, doesn't ]
volunteers turns to other children Q-Sort (No, L)
who are waiting." (NS;T,P)
(Project Vision-Up) (P)
“The child takes turns in femiliar Parent and/or teacher{60-72 months Does, sometimes does, doesn't 1
situations when traded for something ¢-Sort (No, L)
eise; for example, he will trade (N5:7,P)
' %
Gesell, A. The First Five Years of Life.
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[Ganeral Category: Cooperation 4-2
Speclfic Category: Turn Taking
SOCIAL ITEMS WITH PEERS '
ITEM SITUATION STATUS OF ITEM SCORING SOUR

playing with a tricycle for playing
lwith a wagon.'
(Project Vision Up) (P)

‘"afts turn'
(C1assroom Screening) (P)

"Wnderstands waiting for or taking a
turn."
(Functional Profile) (P)

"Takes turns'
(Assessment Programming Guide) {r)

"Takes turns"
(Marshallitown) (p)

rea: llplayls
(tem: 'Ynderstanding taking turns"
(seep) (p) .

‘Takes turns'’
(Individsal Assessment) (P)

'$ 17. s the child able to take
turns? Although he may need some h21p,
understands the idea of waiting for
omeone else to go first; he is able to
1low others to go flrst before he
akes his turn 75% of the time.'
(¢-—----mental Profile) (P) .

12i

Observe after first
week of schoo)
(0;T)

(NS;T,5P)

Teacher observes
child's spontaneous
behavicr,

{0;T)
(NS;T,P,SP) .

None. Parent report
with parent present
during sssessment
{0;sP)

Teacher observes
{0;T)

By professional,
semi-professional,
parent interview, or

self-administration
{NS;T,P,SP)

No age

3«4 years
#2 out of 7 items
at this age level

28-36 months

30-36 months

26 months {concurrent
jwith occasionally shares
and trades)

48-60 months

2 1/2 to 3 years
{Toddler 1il:

months)

31-36

+, =, uninvolved, unsafe/destruc-

tive, disrptive
(No, Q)

Y, 7, N
{No, D)

0, +, 1
{No, D)

Indicate i f passed
(No, D)

+' -' PR' s' m' R' “T

(Nol Q)

0ften, sometimes, rarely

{No, L)

Yes, no
{Yes, D)
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General Category: Cooperation

{Preschool Oevelopmental Profile, see
Sharing)} (P)

"Plays successfully with other children
by understanding the concept of sharing
and taking turns."

{Preschool Oevelopmental Profile,
revised edition, see Sharing) (P)

"4.29 Walts turn"
(soc) (p)

”Is willling to wait his turn."
(Geseil) (P)

123

Observe or ask parent
{OR;T,SP)

“"do: observe the
child during group
sttuations when
taking turns 1s 1lke~
‘Y'"
(OR;T,SP)

{Ns ;NI)

4 1/2 = 5 years

2-3 years

36 months

"“"Pass If the child enters Into
some type of organized group
activity, takes turns, and shares
toys."

{No, 0)

"The chlild Is observed to wait
his turn among 2-3 children for
use of materlcl, adult attention,
or use of a ?hyslcal space (i.e.,
the bathroom).

criteria: 3/4 possible occurren-
ces or 75% of the time."

Scoring: +, *, »

{Yes, D)

As part of best fit to age
description

{No, 0)

124

Speciflc Category: Turn Taking SOCIAL ITEMS WITH PEERS MEA
ITEM SITUATION ‘ STATUS OF ITEM SCORING SOUR

"WUnderstands need for rules and falr Observe 2-3 years X if observed

play.l Shares toys, etc., most of the {OR;T,SP) {No, 0) .

time.,' '

{LdS, see Sharing) (P)

“Shares property with others." k-5 years P, NP, O, H

(ceeol, Ps 36, see Sharing) (P) (0;SP) (No, Q)

"Plays successfully with other children| observe or ask b 1/2 - 5 years P, P/F, F )

by understanding the concept of sharing} parent {No, 0)

and taking turns." (0;7,5P)



?General Category: Cooperation

Specific Category: Turn Taking J=4
SOCIAL ITEMS WITH PEERS )
ITEM SITUATION STATUS OF ITEM SCORING SOUR

-,

(8CP)

{(SOC) (p)

T2,
1.

3-
k-

""Takes turns'

"} ,66 Walts turn in a game"

TAKING TURNS

He frequently interrupts or
pushes others to get ahead of
them in an activity taking

turns.
He attempts to take turn

- ahead of time but does not

push or quarrel in order to
do so.

He waits for turn, but teases
or pushes those ahead of him.
He waits for turn or walts

to be called on,"

{Californfa Preschool Social Competency
Scale} (S)

; ''$-15.3 The student will be able to
: voluntarily take a turn and/or plan
' for cooperatlve use of materials."

! (18as) (CR)

125

Teacher, specialist,

land/or aides schedule

observatiqns.
{0;T,5P)

""do: obsarve the
child while he is
playing one game with
one or more other
children which en~
tails taking turns."
{OR; T,SP)

Teacher rating
(Ns;T)

{ns;T)

No age

5 - 6 years

in items

No age

Inherent in levels with-

Not displayed, 1/2,V, H, 0

"The child ¥s observed to walt
for his appropriate turn and does
not need to be told to walt.
criteria: 90% of possible times
to wait, during one game,"

(Ves, D)

Choose one level per item.
(No, B)

Check appropriate category for
performance, decision, and ex-
planation .

{No, Q)
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General Category: Cooperation
Specific Category: Turn Taking

SOCIAL ITEMS WITH PEERS

ITEM

STITUATION

STATUS OF ITEM

SCORING

SOUR(

39, THE CHILD DEMONSTRATES ABILITY
TO TAKE TURNS

Will the child wait his turn when
playing with a group of child-
ren?"

{camMs} {CR)

“Takes turns."

Description: 'Waits for turn in group
activity without becoming angry or
upset."

{Carolina Developmental Profile) (P)

ERIC 127

Placement test is ad-

ministered in a
quiet room with
mother present.
Mother is utilized
as informant for
items not testable
in this situation.
(NS;T,P,SP)

Teacher administers
test items in large
room over several
sessions

{o;T)

Items are developmental-
ly sequenced; item is

#39 out of 40

4-5 years

Yes, no
(No, D)

Can do, cannot do
(NS, D)
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General Category: Cooperation

Specific Category: Borrow and Return K-1
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC
“Asks permission to use other's (NS;$°) 3-4 years P, NP, O, H i
possession." {No, Q)
{(CEED1, PSHY) (P)
"“"Inlitiates a recognizable word to Teacher observes 24-36 months Often, sometimes, rareiy
obtain an object or activity from child {No, L)
another child." (0;1)
{Individual Assessment) (P)
Area: ''Socialization" None; p-~-a:nt report |48 months +, =, PR, B, NA, R, NT
1tem: ''Respects property of others, with , .nt present {No, Q)
l.e., knows which toys are his, during assessment
which are anothers." {0;sP)
(sEE0) (P)
'S 21. Does the child show he knows By professiocnal, 3 to 3 1/2 years Yes or no
that some things belong to other people| seml-professional, {Preschooler 1: 37-42 {No, 0)

by asking permission to use them rather
than just taking them? Does he also
knc ¢ that the owner has first choice or
may not fet the child have it at al1?"
{Developmental Profite} (P)

"4.49 Asks for toy rather than taking
It"
{soc) (p)

‘Develgpmental Profile {Alpern and Boll]

123

parent interview, or
self-administration
(NS;T,P,SP)

Same as 4,30
(OR;T,SP)

menths)

b-5 years

"The child is observed to ask for
toys from the other children
rather than taking them or crying
to get them.

criteria: More than 75% of the
possible occasions observed.'
Scoring: +,+,-

{ves, 0)
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General Category: Cooperation

{individual Assessment) {(P)

“29. BORROWING

1. Frequently takes objects w..2n
in use by others.

2. Take others' objzcts when not In
use,

3. Sometimes asks ' =rmission to use
others' objects.

4. Usually asks permission to use

others' objects,

Nearly always asks permission to
use others' objects,"
{Cain-Levine) (s)

"30. RETURNING PROPERTY
When he has borrowed something he:
1. Rarely, If ever, returns

property to owner.
2. Sometimes returns property to

1

during group or free
play
{0;7)

{NS; P)
Parent interview

(HS;P)
Parent interview

Social skills subscale,
inherent in levels with-
in ltems

Soclal skills subscale,
Inherent In levels with-
in ltems

{No, L)

Choose one tevel per item; sub-
scaie raw scores totaled and con-
verted to age normed peércentiles
(No, 8)

Choose one level per item; sub~

scale raw scores totatled and con-
verted to age normed percentiles

{No, B)

132

"Speci fic Category: Borrow and Return K-2
SOCIAL ITEMS WITH PEERS

I ITEM SITUATION STATUS OF ITEM SCORING SOUR
“Respects property" (NS;T) 60-66 months +/-

{Lar) (P) {No, D)

“Respects property rights" Teacher observes 48-60 months ¢, +, !

{Assessment Programming Gulde) (P) {0;7) {No, D)

“Respects property and rights of {0;5P) 5-6 years P, NP, O, H

others" {No, Q)

{CEEDI} (P)

"Respects property of others" Teacher observes 60-66 months Often, sometimes, rarely




Genera] Category: Cooperation K-3
Speclfic Category: Borrow and Return SOCIAL TTEMS WITH PEERS ' '
ITEM SITUATION STATUS OF ITEM SCORING SOUR

3. Usually returns property to
owner.
4, Nearly always returns property
to owner.,"
{Cain-Levine) (S)

"3,  BORROWING
1. He takes objects when in use by
others without asking permission.
2. He sometimes asks permission to
use other's objects,
3. He frequently asks permlssion to
use other's objects.
L, He nearly always asks permisslon
to use other's objects."
{catifornia Preschoo! Social Competency
Scale) ($)

“4. RETURNING PROPERTY
When he has borrowed something-
1. He seldom attempts to return the
property to Its owner.
2. He occasionally attempts to re-
turn the property to its owner.
3. He trequently attempts 0 return
the property to its owner.
4, He nearly always returns the
property to Its owner.
{California Preschool Social Competency
Scale} (S)

“Bargains wlth other children (e.g., If
you let me have the swing, you can have

\Ta 133

Teacher rating
(Ns;T)

Teacher ratlng
(ns;T)

Teacher, speclallst,
and/or aldes schedule

Inherent fIn levels with-
in items

Inherent in levels wlith-
fn items

No age '

Choose one level per {tem.

{No, B)

Choose one level per [tem.

{No, B)

Not displayed, 1/2,V, H, E
{Yes, L)
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General Category: Cooperation . k-4 -
Specific Category: Borrow and Return SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOUR(
the bike.)." observations.
(8cP)  (CR) {(0:T,5P)
Wi, RESPECTING PROPERTY RIGHTS Observe during daily| Social behavior area; Choose one level per {tem, If
0. Negative or non-performance, tasks; if not ob- status inherent in performance falls between two
1. Claims ownership mistakeniy of served consult other] levels of jtems from levels, use lower level, Major
objects similar to his own. schoo! personne! or | non-performance to area scores are added, and a
2. Recognizes fact of others' set up structured highly desirable per- habilitatlon Index s derived
possessions. situation. formance from conversion table,
3. Differentiates own possessions {0:7) (No, 8)
from those of others.
k. Respects others' property with
reminders.
5. Respects own and others'
property.
6. Encourages others toward

proper respect of property."

(Y.E.M.R.) {CR)

RESPECTING PROPERTY RIGHTS

Negative or non-performance.

Claims ownership of objects not
his own.

Respects others' property only
when directed.

Recognizes fact of others’®
possessions. )

Respects own and others' pro-
perty.

Encourages others to have proper
respect of property.

Respects both individual and
community property,”

{Preschool and Kindergarten Perform~
ance Profile) (CR)

135

Observe during daily
tasks; if behavior
not observed, consul
other personnel or
set up structured:
situation.

(0;1)

d

Major area = social,
topic area = interper-
sonal relations; status
inherent in levels of
items.”

Choose one level per item. Per-
formance level = sum of topic
area scores; performance index =
total sum divided by 10,

(Nol B)
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%Speci fic Category:

-

deneral Category: Cooperation
Borrow and Return

SOCIAL ITEMS WITH PEERS

i

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOU!

;"32»

THE CHILD RESPECTS THE RIGHTS OF
OTHERS AND SELF

Does the child know he should
not take things that don't
~ belong to him?"
{camMs) (CR)

“"Respects others' property rights."
Description: Respects others’ pro-
perty rights by not taking others’
belongings and returning borrowed
objects.”

{Carolina Developmental Profile) (P)

137

Placement test is
administered in
guiet setting with
mother present,
Mother is utilized
as informant for
items not testable
in this situation.
{NS;T,P,SP)

Teacher administers
test items in large
room gver several
sessions

(0;1)

Items are develop~
mentally sequenced;

item is #32 out of 40.

5=6 years

Yes,no
(No, D)

Can do, cannot do
(No, D)
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Cooperation
Cooperativeness

General Category:
Specific Category:

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

1
3
i
[

"Accepts others' ideas and directions
for play."
{(tndividual Assessment) (P)

"Works well with other children"
{tndividual Assessment) {(P)

YGets along well in small groups"
(LAP) (P)

'The child generally gets along within
a small group for a reasonable amount
of time without fighting."”

{Project Vision-Up? {r)

“"Cooperates in group activities."
(CEEDL, PST3) (P)

YW3«7 To assist the student in
developing impulse control.”

"$-7.4 The student will be able to
occasionally put another person's
wishes above his/her own, for example,
will play a game chosen by another
although the student chose a different
activity.”

(18AaS) {CR)

Teacher observes
{o;7)

Teacher observes
{o;T)

(NS;T)

Parent +/or teacher
Q=Sort

{nS;T,P)

(o;sp)

{ns;T)

1
~ Gesell, et al., The First Five Years ofl Life

2l(c:hn and Silverman; PAR

139

48-60 months

36-48 months

60-74 months

60~-72 months

6-7 years

No age

0ften, sometimes, rarely
(No, L)

0ften, sometimes, rarely
{No, L)

/-
;uo, 0)

hoes, sometimes does, doesn't
(No, L)

P, NP, O, Y
{no, Q)

Check appropriate category for
performance, decision, and
explanation

{No, Q)
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General Category: Cooperation
Specific Category: Cooperativeness L-2
SOCIAL ITEMS WITH PEERS )

ITEM SITUATION STATUS OF ITEM SCORING SOURC

“"Copes with criticism and teasing." (0;5p) 5-6 years P, NP, 0, H 1’

(CEEDI, PS S56) (P) (No, Q) :

“"Accepts blame when at fault." ‘feacher observes 60-72 months Often, sometimes, rarely

{Individual Assessment) {(P) (0T) {No, )

“The child cooperates with companions Parent +/or teacher | 72 months Does, sometimes does, doesn't‘ 2

when playing and does what they ask Q-Sort (No, L)

within reason,' Key item

(Project Vision-Up} (P) (NS:T,P)

"Plays with others with minimal fric~- (N1; NI1) 4.0 years (48 months) P/F

tion." (No, D)

{Comprehensive Developmental Scale -
MEMPHIS) (P)

"Allows others to join in his play.”
{indlvidual Assessment} (P)

“Cooperates with others: Participates
in cooperative activities.'
{Koontz Child Development Program) (p)

"Chiid can give ideas to other child-
ren as weli as go along with their
jdeas”

{Kohn Social Competence Scaie) ($)

Teacher observes
during group activi-
ty or free play.
(0;T)

Observe for one week
(0;T,P,$P)

Teacher rating based
on past week's be-
havior

(NS;T)

36 months

36 months

Positive loading on
Factor !, Interest-
Participation vys, .
Apathy=Withdrawal

'ISanta Clara Unified School District Inventory of Social Deve{o ment

2 0 , A, et al., The First Five YearL of Life
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Often, sometimes, rarely
{to, L)

P/F
(No, D)

1-7 {never - always)
(No, L)
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Géneral Category: Cooperation

‘Child gets willing cooperation from
st other children'
(Kohn Social Competence Scale) {5)

143

Teacher rating
based on past week's

behavior
{Ns;T)

Positive loading on
Factor |, Interest-
Participatlion vs.
Apathy-Withdrawal

active collaboration rather than
as mere concurrence. Proposes,
initiates, assists in harmonious
effort. Sacrifices In some de-
gree his own wishes for benefit

of group. May do so as leader
or follower." .
{No, D)

1-7 (never - always)
{to, L)

(144

Specific Catdgory: Cooperativeness L-3
SOCIAL ITEMS WITH PEERS )
ITEM SITUATION STATUS OF ITEM SCORING SOURC]
LDS (See Aggressiveness) (P) {or;T,5P) 48 months (No, D)
“Cooperates In group play" (NS3;T,P,SP) k-5 years Entry behavior, date achieved
{Portage) (P) (No, D)
["Plays cooperatively at preschool Parent report 3~k years +, +F, +NO, +, -
level " (NS:P) *'Is beginning to Sooperate in
{Maxfleld Buchholtz) (S) various ways, such as the rocking
boat, or in willingness to wait
his turn. Plays circle games,
participates with groups in
rhythms." p. 35
{No, Q)
'Interacts with others, keeping Teacher, speciallst,; No age Not displayed, l/z,v/, H, €
fighting or quarreling to minimum." and/or aides {ves, L)
{scr) (CR) schedule ohserva~-
tions.
¢ ' {0;7,5P) :
ocperates’ . +5 years +, 4, =, N.D. .
PAR) (P) (NS;7, P, SF) "Conforms (as in Item 93) but as

A Ty mr gmA A e i n



General Category: Cooperation

. L4
Specific Category: Cooperativeness SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC

"Child {s open to the ideas and
.suggestions of other children"
{Kohn Social Competence Scale)} (S)

"Cooperates with companions (more - G)
{Developmental Guidelines ) (P)

"Gets along well in smyl] groups"
{Developmental Guidelines) (P)

24, THE CHILD COOPERATES WITH OTHER

CHILOREN

Is the child comfortable playing
with one other child {smiles,
does not withdraw}?

is the child comfortable in a
group situation (smiles, does
not withdraw)?

ls the child capable of choosing
a play activity with another
chiid?

ls the Child able to play (with-
out major disturbances) with
another child for thirty

minutes?"
{CAMS) (CR)}

lSheridan Deve lopmental Scale

O pevelopmental Scal

145

Teacher rating based
on past week's be-
havior

{NS;T)

(NS;NI)

(NS;NI)

Placement test ad-
ministered in quiet
room in presence of
mother. Mother is
utilized as inform-
ant for items not
testable in the
situation.
{NS;T,P,SP)

Negative loading on

Factor t}, Cooperation~

Compliance vs. Anger-
Defiance

48-60 months

48-60 months

items are developmental]

1y sequenced; item is
#24 out of 40

1-7 {never - always)
(No, L)

No information
(No, Ni)

No information
(No, NI)

Yes, no; all questions must be

passed for child to

receive

credit for the objective

{No, D}

146
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General Category: Aggression
Specific Category: Aggressiveness

SOCIAL ITEMS WITH PEERS

ITEM

STTUATION

STATUS OF ITEM

SCORING

"The child sometimes is able to
settle quarrels by talking rather
than by hitting or pushing.”
(Project Vision-Up) (P)

"Werbal scolding replaces physical
aggress i veness "’

Description: "By three, many children
will have iearned not to kick and
fight. A child might Instead scold
another child who has taken his/her
toy."

(Early-LAP) (p)

“Little interest in what other children
do or say but may hug them or push

them out of the way as though they were
physical objects."

(Gesell) (P)

"Little soclal give and take but much
physical snatch and gr .. accompanied

by defending rights, by kicking and
pulling halr which may end in hilarious

scuffle.”
(Gesell) (P)

"The child may demonstrate very little
interest In other children he is near,
although he may push them out of the

1
BGesel) et al, The First Five Years of

Parent +/or teacher
Q-Sort _
(NS;T,P)

None, other than
description. By
observation.
(NS;NI)

(MS;N1)

(NS;N1)

Parent and/or teacher
Q-Sort
(NS;T,P)

L fe.

2' ‘ 147

36 months

36 months {Item #38)

24 months

24 months

24 months

Does, sometimes does, doesn’t
(No, L}

Present/absent and comments
{(No, D)

As part of best t.. t> age

descript ion
(No, D)

As part of best fit to age
description
(No, D)

Does, sometimes does, doesn't
(No, D)
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%eneral Category: Aggression

"ls alternately aggressive and coopera-
tive with other children. Prefers

proups of two or three. More strength
in friendship for particular children."
(LOS) (F)

'"%.56 Expresses anger verbally rather
than physically."
[soc) (P)

'Suggests turns but Is often bossy In
lfrecting others and Is often silly In
)is play and may do things wrong
wrposefully,”

[Gesel}) (P{

Bosses and criticlzes"
doesn't say whom)
LAP) (P)

ses and criticlizes"
%gi-:;hqa] Profi?eﬁ {r)

143

""Look for child's
reactions to group
piay."

(OR;T,SP)

"(report)“
{(OR;T,$P)

(1SNt

{NS;T)

(NS;T,SP)

3-4 years

4=-5 years

48 months

54 months

4-S years

X for pre;ent (graph)
(N0, 0)

"The child Is observed to express

his anger verbally (e.g.,

mad'} tnstead of physlcally (e.g.,
hitting or kicking another chiid,
damaging materials) on 75% of the

possible occasions.”
(ves, D)

As part of best fit to age
description
(No, D)

+/=
{No, D)

Yes, 7, No
{No, D)

*1'm
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M=2
[fic Cat : A i
pacitic tategory: Rggressiveness SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURCE
way or hug them as though they were
physical objects."
(Project Vision-up) (P)
'Becomes aggressive with playmates' (NS:T) 48-60 months +/-
(Lar) (P) (No, D)



. General Category: Aggression
| Specific Category: Aggressiveness

[

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

“"Although the child often becomes bossy
In directing others and often is sliily
in his play and does things wrong
purposefully, he can change and demon-
strate positive behavior."

(Project Vision-Up) (P)

YAlthough the child does make attempts
at positive social interaction, he
demonstrates very little social give
and take. Much physical snatch-and-
grasp may occur accompanied by defend~
Ing his rights by kicking and pulling
which may end in a shuffle."

(Project Visica=Up) (P)

"Snatches and grabs toys from other
chlldren."
(Functional profile) (P)

29. BORROWING

1. Frequently takes objects when
In use by others.

2. Take others' objects when not In
use.

3. Sometimes asks permission to use
others' objects.

4, Ysually asks permission to use
others' objects.,

1

G"f}" A. et al. The First Five Year}

Parent +7or teacher

~Sort
NS;T,P)

Parent and/or teached 24 months

Q-sort
(NS;T,P)

(NS;T,SP)

(NS ;P)
Parent Interview

of Life.

151

48 months

30-35 months
item #2 out of §
at this age level

Social skllls subscale,
inherent In levels with-
In items

Does, sometimes does, doesn't

(No, L)

Does, sometimes does, doesn't

(No, L)

Yes, 7, No
(No, D)

Choose one level per item; sub-

scale raw scores totaled and con-
verted to age normed percentiles

(No, 8)
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Genera) Category: Aggression
! Specific Category: Aggressiveness

SOCIAL ITEMS WITH PEERS

SITUATION

STATUS OF ITEM

SCORING

|

:

! ITEM

i

% 5. Nearly always asks permission to
use others’ objects,"

{Caln-Levine, see Borrowing) (S)

BORROWING
1. He takes objects when In use by
others without asking permission.
2. He sometimes asks permission to
use other's objects. -
3. He frequently asks permission to
use other's objects.
4, ‘He nearly always asks permission
to use other's Objects,
{California Preschool Social Competency
Scale, see Borrowing) ($)

‘.3.

""Hits another, making excuses to
teacher when confronted with deed.'
{ecP) (CR)

voluntarlly making ex-
party (e.g., goes to

ﬁHits another,
cuses to third

teacher)."
{BCP) (CR)

afterwards verbaliring
one hit."

“"Hits another,
reasons to the
{BCP) {(CR)

" YHits another and verbalizes while hit-~
H tiﬂg."
, {8CP) (CR)
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Teacher rating
(NS;T)

Teacher, speciallst,é No ages

and/or aides schedul
observations.
(0:7,SP)

Teacher, specialist,
and/or aides schedule
observations.
(0;1,5P)

Teacher, specialist,
and/or aides schedule
observations.
(0;7T,SP)

Teacher, speclallst,
and/or atdes schedule
observations.
(0;7,5P)

inherent in levels with-
In ltems

N> ages

No ages

No ages

Choose one level per item.

(No, B)

Not displayed, 1/2,V,

(Yes, L)

1/2, /,

Not displayed,
(ves, L)

Not displayed, 1/2,»/,
(Yes, L)

172,V

Not displayed,
(ves, L)

H, E

H’E'

H, E
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Genera) Category: Aggression
Ssecific Category: Aggressiveness

SOCIAL ITEMS WITH PEERS

M=-5

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOURC

'Verbalizes feelings to another, then
hits him."
(scp) (CR)

Yerbalizes feelings to another without
hitting."
FBCP) {cR)

'Snatches and grabs toys'
[Developmental Guidelines) (P)

'Has interest in acquiring possessions
pf others, but seldom plays with them'
Developmental Guidelines) (P)

'Has more disputes with others than at
Iny other age'
Developmental Guideiines) (P)

[Gesell Developmental Scale

O
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Teacher, specialist,
and/or aides scheduld
observations.
{(0;T,5P)

Teacher, speclalist,
and/or aides
schedute observa-

tions.
(0;7T,5P)

(NS;NI)

(NS;Ni)

(NS 3NI)

No ages

No ages

30-35 months

3035 months

30-35 months

Not displayed, 1/2,V, H, E

(Yes; L

Not displayed, 1/2, v, H, E

(Yes, L

No information
(No, NI)

No information
(No, NI)

No information
(No, Nl)
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General Category: Aggression

Specific Category: Defend Possessions N1
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOUR
""Begins to claim ownership of None, other than 24 months (item #29) Present, absent, comments 1
personal things." description. (No, D)
Description: ''The child is beginning Observatijon
to call him/her self by name and to (NS3NI1)

talk about things as 'mine.' They
recognize that some things belong to
them and they can distinguish between
'mine' and 'yours.' They are beginning
to think of themselves as individuals,"
{No specific reference to peers)
(Early-LAP) (P)

"Stands up for own rights."
{Individual Assessment) (P)

"Sense of ownership seen fn resistance
to sharing toys."
{Los) (p)

"Claims and defends ownership of cer-

tain articles."
{LAP - Infant) {P)

"The child c¢laims and defends a
possession from other children,"
{upas) (P)

157

Teacher observes
(0;T)

Observe
(OR;T,SP)

(MS3T)

{OR;T)

Teacher notes
whether the child
physicatly or
verbally defends his/
her play materials
from other children.

48 months

18-24 months

27 montns

Level a, 1-3 years
Level b, 3-h years

O0ften, sometimes, rarely
{No, L)

X~observed
(No, D)

+/-
(No, D)

YES

T, The child tries to keep the

object non-verbally (e.g., pulling
b. The ¢hild tries to keep the

object verbally (e.g., 'Mine!*)"

NO

3, The child remains passive when
object is removed, possibly cry-
ing.
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(SEED) (P)

"Child can be independent of adult In
overcoming difficulties with other
children or activities'

{Kohn $ocial Competence Scale) (s)

“"Defend: own possessions with deter-

mination.

Has strong feeling of ownership-Gesell

Constantly refrains, 'It's mine.' "
{Developmental Guidelines) {(P)

Teacher rating based
on past two weeks
(NS;T)

{Ns;N1)

ISheridan Deve lopmental Scale; Gesell Dgvelopmental Scale

ERIC 159

Positive loading on
Factor 1, Interest-
Participation vs.
Apathy-Withdrawal

24-29 months

1-7 (never - always)
{No, L}

Ho information
{No, Nt)
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.General Category: Aggression _ N-2
Specific Category: Defend Possessions SOCIAL ITEMS WITH PEERS 4
ITEM - SITUATION STATUS OF ITEM SCORING |SOUR!

"h. The child does not defend a
possession verbally."
{No, D)

"“"Little social vive and take but much (NS;N1) 24 months As part of best fit to age

physical snatch and grab accompanied description,

by defending rights, by kicking and {No, D)

pulling ha.r which may end in hilar-

ious scuffle."

{Gesell, see Aggressiveness) (P}

“"Demonst rates possessiveness: Claims Observe for one week | 18 months P,F

desired objects as his own." {0;T,P,SP) {No, D)

{Koontz Child Development Program) {(P)

"Defends self when taken advantage Observe 18 months +, -, PR, B, NA, R, NT

of " (0;5P) (No, D)




General Category: Friendship and Prosocial Behavlor 0-1
Specific Category: Friendship .
SOCIAL ITEMS WITH PEER]S
ITEM SITUATION STATUS OF ITEM SCORING SOUR:
"Looks for or recognizes a frlend.” "Materials: MNone 18-24 months "Pass: Child seeks out a friend
{Birth to Three) (P) Procedure: Child is and avoids strangers, or child
observed at birthday stares at a strange rild before
party, family tgnoring or approaching..
gathering, or other Emerging: Examiner questions
social event,' whether chiid recognlzes a frigend.
(OR;SP) Fail: Nonz of the above."
{No, D)
"Shows new shoes, clothing, or toys to | (NS;T) 27 months +/-
friends.," {No, D)
{LAP-Infant) (P)
4,31 Names a friend" "do: ask the child 2+3 years '"The child will name at least one
{soc) (P) to name a friend non-family peer by first name, or
T_L Who is_your will polnt to a specific peer,
best) friend?'" within | minute of request.
{OR; T,5P) criteria: 1/1 minute
Scoring: +, *+,
(Yes, D)
"Prefers to play in a group of two or {NS;NI) 48 months As part of best fit to age
three children. 0ften chooses favorite description
companion of own sex." {No, D)
{Gesell) (P)
"Plays in groups of two to flve. {NS;Nt) 60 months As part of best fit to age

Frlendships are becoming stronger.”
{Gesell) (P)

description

(¥o, D)
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General Category:

Friendship and Prosocial Behavior

S

tel! to parents or other adults? This
does not mean merely acting silly with
friends but rather telling secrets to
another child that he does not want to

1

interview, or self-
administration
{NS;T,P,SP)

f--3" et al., The First Five Years of]Lifa.

67-78 months)

164

Specific Category: Friendship
SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOUR

“Chooses own friends." (NS;T) 60-74 months +/-
(Lar) (P) (No, D)
“The child begins to choose a favorite | Parent and/or 48 months Does, sometimes dpes, doesn't 1
companion of his own sex." teacher (No, D)
(Project Vision-Up) (P) Q-Sort

(NS;T,P)
“The child plays In groups of two to Parent and/or 60-72 months Does, sometimes does, doesn't }
five, and his friendships become teacher (No, D)
stronger." Q-Sort
(Project Vision-Up) (P) (NS;T,P)
“The child attempts to seek out new Parent and/or 72 months Does, sometimes does, doesn't 1
friends In groups of children previous-| teacher (No, D)
ly unfamiliar to him." -Sort
(Project Vision-Up) (P) ANS;T,P)
I*Plays in groups of two to five, "Look for child's h=5 years X for occurs
Friendships becoming stronger. Chooses| reactlions to group (No, ©}
own friends. Cooperates with compan~ play.'
fons." (OR;T,SP)
{Los) (p)
"S 28. Does the child have a friend to| Professional, semi- | 6 years Yes, no
whom he will tell things he would not professional, parent | (Primary Elementary I: (No, D)



? teneral Category: Friendship and Prosocial Behavior . 0-3
. Specific Category: Friendship
: SOCIAL ITEMS WITH PEERS
[ ITEM SITUATION STATUS OF ITEM SCORING
i
talk about with adults."
(Developmental Profile} (p)
"$ 29. Can the child visit and play Professional, semi- | 6 years . Yes, no
at a friend's house without needing profes 'nal, parent| (Primary Elementary I: (Yes, D)
watching by an adult (except for interview, or self- | 67~78 months)
once-in-a-while checking no more than administration
every hour)? The friend should be no (Ns;T,P,SF}
more than one year older than the
child."
(Developmenta) Profile) (p)
"S 39, The child has a preferred play-{ (0R;T) =6 years YES
mate.'’ “"Tester notes whether] “"The child states a preference for
(upas) (p) the child states a and/or predominantly chooses one
preference for and/ other child with whom to engage
or predominantly in activities."
chooses one other
child with whom to NO
engage §n activi- The child does not state a
ties." preference and/or preduninantly
choose one other child with whom
to engage In activities."
(No, 0}
"Chooses own friends' (NS;T,SP) 5-6 years Y, 7, N,
(Functional profile)} (p) #3 out of 6 items {No, 0)
at this age level
"“"Has special friends" (0;SP) 4=5 years P, NP, O, H
~ (ceeol, ps 52) (p) . (No, Q)
*
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:General Category: Friendship and Prosocial Behavior 0-4
Specific Category: Friendship .
SOCTAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOUR

"Chooses own friends" (0;SP) 6~7 years P, NP, O, H 1
{ceeo), PS 69) (P) {No, Q)

Functional Profile (see Associative) (P} (MS;T,SP) 3-4 years {No, D)

"S-14 To assist the student in (NS;7) No age Check appropriate category for
achieving satisfying and mutually performance, decision, and

compatible friendships." explanation,

"$-14.1 The student will be able to (No, Q)

perform apprOpr?ate acts to gain the

attention of adults, peers, members

of the opposite sex within a peer

group, etc.*

{18A3) (CR)

BS-I#.Z The student wily he able to (NS3T) No age Check appropriate category for

of fer materials or services to performance, declsion, and

friend{s) when prompted and/or inde- explanation.

pendently." (No, Q)

(18as) (cr)

"$5-14,3 The student will be able to (NS$;T) No age Check appropriate category for

ptan activities to beneflt triend{s),
i.e., '1'1) save this for ___ *

' ___ has not had a turn yet,™
(184s) (cRr)

]
Developmental Guidelines

167

performance, decision, and
explanation,

{No, Q)
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General Category: ¢riendship and Prosoctal Behavior 0-$
Specific Category: Friendship .
SOCZAL ITEMS WITH PEERS
ITEM { SITUATION STATUS OF ITEM SCORING SOURC

"S$S-14.4 The student will be able tv {N$;T) No age Check approriate category for
engage in leisure-time activities with performance, dectsion, and
friend(s).” explanation.
(18aS) (CR) {No, Q)
"$-14,5 The student will be able to (Ns;T) Ne age Check appropriate category for
verhalize intimate concerns wlth performance, decision, and
friend(s).” explanation.,
(18AS) {CR) (No, Q)
"Chooses own friends' {NS;N1) 48-60 months No information 1
(Deve lopmental Guidelines) (P) (No, NI)
caMs (See Associative Play) {CR) (NS;1,P,5P) ltems are developmentalq Yes, no

: . 1y sequenced {No, 0)

l;u-:;41n Developmental $cale

ERIC
LRI 163
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General Category:

Specific Category: Prosoclal Behavior

Friendship and Prosocial Behavior

SOCIAL ITEMS WITH PEERS

P-1

pefin‘tion: When another child

cries, the infant wili cry, seek adult
assistance, or make comforting gestures
or sounds to the child."

{em1) (P)

Area: ''Socialization"

Item: ''Sympathetic toward other
children, trying to help or comfort
them.,"
(S“Qﬂ fP)

171

"Elicitation of this
behavior s more a
matter of

management than of
specific instruc-
L'onal activities.
"The. teacher or
adult may model
comforting behaviors
for a distressed
infant, or may inte-
grate compassionate
bekaviors with games
involving caring tor
doMs, "

(OR; T}

None given for peer
items other than
parent report.
Assessment by pro-
fessional or para-

24 months (concurrent
with parallel piay)

cries, the infant expresses
compassion in out of

trials.
{Yes, 0)

+, -, PR, B, NA, R, NT
(No, Q)

” - 172

ITEM SITUATION STATUS OF ITEM SCORING SOURC
YAssessment Behavior: Assessment: None {2 months Assessment: P/F
Demonstrates affection, Curriculum: 'The Curriculum: "'The infant will
Defin'tion: The infant smiles at, parent and teacher demonstrate affection to
hugs, kisses, pats, or caresses an should consistently in out of trials.
adult or other chlid.” demonstrate affec- 8ehavior .
{em1) (p) tion toward the (Yes, D)} .
infant, Affectionatd
behavior can also be *
encouraged by an
aduit's modeling
with other objects,
siblings, pets,
ete."
(OR;T)
“Assessment Behavior: Expresses Assessment: None 14 months iassessment: P/F
compass fon for other chiidren Curriculum: Curriculum: 'When another child




General Category: Friendship and Prosocial 8ehavior p-2
Specific Category; Prosoclal 8ehavior .
SOCTAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOUR(

“Shows affection for younger siblings."
{(LAP) (P)

*The child shows protectiveness toward
younger children and pets."
{Project Vision-Up) (P)

"] am gecting big enough to take care
of younger children....sometimes | may
even try to plck up some 1ittle child
who weighs almost as much as ! do,
much to your dismay."

(Early Developmental ldentification
Inventory} (P)

"Shows affectlion for bables, younger
siblilings."
(Functional Profile} (P)

"Is protective of younger children."
(Assessment -Programming Gulde) (p)

YExpresses liking for peer,"
(ceept, psus) (p)

"rﬁmfnrf? playmate In distress'

(Ia Q
173

professional with

parent present.
(0;5P)

(4S;T)

Parent and/or
teacher
¢-Sort
{Ns;7,P)

Parent report
(0;P)

(NS ;T,5P)

Teacher observes
child's spontaneous
behavior

{0;7)

{0;SP)

{NS; O

36-48 months

60-72 months

b years

3=4 years

#3 out of 7 items
at this age level

60=72 months

k-5 years

60-72 months

+/-
(No, D)

Does, sometimes does, doesn't
(NO' L)

Yes/No, actual age of attainment
(No, D)
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General Category: Friendship and Prosocial ﬁéhavior

P.5.5 "The child shows sympathy
toward others."
{Batte)le Follow-up Assessment;

ttem included on CEEDI) {(P)

S 11. The child recognizes other's

Developmental Guidelines, Early Childh

bod Education for Handi

Dbserve the child

to see if he
demonstrates tehavi-
or indicatlve of
concern over the
welfare or comfort
of a peer or an
adult. For example,
when a peer or an
adult is in adistress))
feels sad or has
been hurt, does the
child respond by
doing such things as
trying to comfort
him, giving him
verbal reassurance,
kissing him, offer-
Ing . him a toy to
cheer him up, etc.
(DR {Battelle])
(D;$P [CEEDI])
"Dbserve the child

level)

No age equivalent on
Follow-Up Assessment.
on CEEDI: 3-4 years
(Ps #38)

an Antonio, Texas.

Preschool Attalnment Record; Santa Cla

ra Unified School Distn

No age equivalent given.

"Credit is given if the child .

usually gives a sympathetic
response or shows concern when a

famitiar person is in discomfort.'

{No, Battelle)
{No, Q; CEED!)

'"Credit is given if the child

icapped, Edgewood Independgnt School District.

ict Inventory of Social Development,

anta Clara, California.
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P-3
Specific Category: Prosocial Behavior SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC
"Comforts playmates in distress" (NS;T,SP) 5-6 years (#5 out of Y, 7, N
{Functlonal Profile) (P) 6 items at this age {nNo, )




General Category:

Specific Category: Prosocial Behavior

o

Friendshlip and Prosocial Behavlor

COCIAL ITEMS WITH PEERS

P-4

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOUR¢

ne:g for help and gives assistance."
A-

(82ttelle Student Assessment Follow-up;
Included on CEEDY) (P)

69.

when he sees that a
peer, his teacher

or another adult
needs help with
something. HNote
whether he offers
and helps in small
but useful ways
without being asked
to do so. For exam-
ple, when the child
sees the teacher or
another child clean-
ing up a mess that
has been made, does
the child voluntari-
ly begin to help?"
(OR [Battelte])
(03P [CEEO1])

Consideration for Others (Circle ofly ONE)

On CEED1: 5-6 years
(P$S63)

coming aware of others' feelings."
1"9-5.2 The student will be able to

177

Usually tries to help other children do|the right things.....Jeeeeen. 5
Tries to get help for a child that is hfirt or cryingeceeeeeecd vunnn. 4
Apologizes or tries to do something nicg when he/she has been
UNKIND.eesseoonosooncssescescssssssosssshocscsccsssssssccscscssfocsosss 3
Comforts an unhappy person by hugging hjm/her, talking to

him/her or offering something to make hjm/her feel better....Jecee... 2
Helps caretaker perfarm small cooking of cleaning tasks...eeefeceeees )
Does not help OtherS...ceveeeeeeeeeeeeeelssssscssssccsssssssoadfoce sos 0
Other

(ABS1Y (CR) {NS;T,P] Mo age
"$=5 To assist the student in be= (NS:T) No age

typical ly recognizes another's
need for help with little or no
suggestion to do so."

(No, Battelle)

{No, Q; CEEDI)

Circle one response
{No, D)

Indicate appropriate category
for performance, decision, and
explanation

{No, Q)




neral Category:
Specific Category:

Friendship and Prosocial Behavior
Prococial Behavior

SOCIAL ITEMS WITH PEERS

P-5

ITEM

SITUATION

STATUS OF ITEM

! SCORTNG

SOURC.

someone who has fallen, for example,
peer who is crying.'
(18as) (CR)

(BcP) {CR)

'0f fers help to others voluntarily"
(BCP) (CR)

‘Comforts playmates in distresé"
{8cP) (CR)

~

.67 Offers assistance to peers'
(suc) (P)

'33. OFFERING ASSISTANCE
1. Does not offer assistance to
others.
2, Occasionally offers assistance
to others.

3. frequently offers assistance
LS

173

how concern and sympathy by assisting

Protects other children and animais"

Teacher, specialist,
and/or aide schedule

observations
{0;7,5P)

Teazher, specialist,
and/or aide schedule
observations

(0;7,5P)

Teacher, specialist,
and/or aide schedule

observations
(0;7,5P)

"do: observe child
for 3-hour period
while he is around
other children"
(OR;T,SP)

Parent interview
{NS;P)

No age

No age

INo age

-5 years

initiative subscale

{Not displayed, 1/2, v, H, E
(Yes.

JNot displayed, 1/2, v, H, E
(Yes, L g

Not dispiayed, 1/2,V, H, E

(ves, L)

'The child is observed offering
ssistance to a peer (e.g., pick-
ing him up, helping with adjusting
lothes, helping complete a task)

t lsase once during a 3-hour
eriod wiitle near other children."
{Yes, D)

hoose one level; total subscale
aw scores, convert to percentile

orms
(No, B)
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General Category:

Friendship and Prosocial Behavior

Specific Category: Prosocial Behavior P-6 .
SOCTAL ITEMS WI1H PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC
to others.
k., Nearly always offers assistance

to others.
{Cain-Levine) ($)

"8. HELPENG OTHERS
v :n another child is having diffi-
c Ity (such as using equipment,
dressing)--
1. He never helps the other child.
2. He helps another child only
when they are playing together.
3. He sometimes stops his own
play to help another child.
4, He frequently stops his own
play to help another child.
{California Preschool Social Competen~
cy Scale) (S)

"4.3.1.9 Gives assistance when
asked,”

{Minimum OF ctive System) (CR)} .

“34, HELPING OTHERS
1. Never helps other children.
2. Helps another child only when
they a,c playing together.
3. Sometimes stops his own play
to help znother child.
4. Usually stops his own play to
help another child."
{Cain-Levine} ($)

(NS;T)

Teacher rating
(48;T)

Parent interview,
(NS;P)

inherent in levels of
items

No age

Social skills subscale

Choose ogne level per item
{No, 8)

M-L, A-3, 2, 1, NA-O, F
{Yes, Q)

Choose one level per item; total
subscale raw scores, convert to
ercentile age norms

No, 8)
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. General Category:
| Specific Category:

Friendship and Prosocial Behavior
Prosocial Behavior

SOCTAL ITEMS WITH PEERS

p-7

ITEM

SITUATION

STATUS OF ITEM

SCORING

"1 SOURCE

"7, (E) Wants to help younger child
or adult with activity."
Example: "tries to help care-
giver with dishes or ¢leaning;
helps a younger or slower c¢hild
walk by holding his hand or by
helping him carry something."

"{Collier-Azusa) (P)

"Child is willing to turn to other
children for help and assistance"
{Kohn Sociai Competence Scale) (5)

"Shows affection for younger sib-
lings"
(Developmental Guidelines (P)

"Tende .~ and protective toward younger
children and vets'
(Developmental Guidelines) (P)

“"Comforts playmates in distress'
(Developmental Guidelines (P)

1)1, RECEIVING HELP

0. Negative or non-performance.

1. Accepts help only when imposed.

2. Accents help when enCouraged.

3. Recognizes need for and ac~
cepts help.

4, Recognizes need for help
usually and requests as-
sistance.

183

1 X
lzl{l(jan Developmental Scale

IToxt Provided by ERI

Observe for at least
two weeks. Recommend
consensus of multiple
persons familiar with
child (e.g., teacher,
aides, parent, spe-
cialists)

(0;T,P,SP)

Teacher rating based
on past week's be-

havior
(NS;T)

(NS;N1)

(NS;NI)

(NS;N))

Observe during daily
tasks; if not ob-
served consuilt other
school personnel or
set up structired
situation

(0;T)

48 months

Positive loading on

Factor |, Interest- .

Participation vs.
Apathy-Withdrawal

36-48 months

48-60 months

48-60 months

Social behavior sub-
scale; status in-
herent in items from
non-per f..mance to
highly desirable
performance

rass if occurs spontaneously
and is generalized
(Yes, D)

1-7 (never - always)
(No, L)

No information
(No, NI)

No information
{No, NI1)

No information
(Mo, KI)

Choose one level per item. If per-
formance falls between two levels
use lower level. Major area
scores are added and o habilita-
tion index is derived from con-
ver¢iorn table.

(No, B)

184
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p-8

Friendship and Prosocial Behavior
Prosocial Behavior

.General Categcry:
Specific Category:

SOCYAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

5. Selects appropriate sources
for help independently.
‘6. Encourages peers to seCure
appropriate sources for

help.”

(Y.E.M.R.) (CR)

"WIl). CONSIDERATION FOR OTHERS

0. Negative or non-performance.
1. Shows consideration for others
only when directed.
Shows consideration for others
whenever remin-ed.
3. Shows conszideration usually for
friends only. ‘
k. Shows consideration always for
frien's.

5. Shows « sideration for others.
6. Encourages and instructs peers
to display consideration

towards others.'
(Y.E.M.R.} (CR)

24

YX. COMPASSION

0. Hegative or non-performance.

1. Responds seldom in situations
which normally elicit feel-
ings of compassion.

Responds otrasionally by
changing racial expression.

3. Demonstrates awareness of the

feelings of others when play=-
ing.

2.

L, Respgonds with warmth and kind- )
ness to an individual or a
group.
Q =
ERIC 185 186

IToxt Provided by ERI

Observe during daily
tasks; if not ob-
served consult other
school personnel o«
set up structured

situation
(0;7)

Observe during daily
tasks; if not ob-
s¢rved, consult other
schoo! personnel or
set up structured
sttuation

(0;7)

[performance to highty

Social behavior area;
of item from non-

desirable performance

Social behavior area;
Status inherent in levels
pf item from non-

performance to highly
desirable performance

status inherent in levelqformince falls between two levels,

SCORING

SOUR(

Choose one level per item. |f per-

use lower level. Major area scores
lare added, and a habititation index
is derived frorm conversion table.
(No, B)

Lhoose one level per item. [f per-
formance falls between two levels,
pse lower level. Major area scores
are added, and a habilitation
index is derived from conversion
L.able.

[(%o, B}




‘ Genera) Category: Friendship and Prosocial Behavior

Specific Category: Prosocial Behavior . P-3
SOCTAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURCI

5-
6-

T
0.
1.
21
3.
4,
5.

6.

Identifies with feellngs of
others and those less capable.

Persuades individual or group
to show affection and kind-
ness to others."

(Y.E.M.R.} (CR}

RECEIVING HELP

tlegative or non-performance,

Accepts help only when imposed.

Accepts help when encouraged.

Recognizes need for and ac-
cepts help.

Recognizes need for help and
requests assistance,

Selects appropriate sources for
help.

Encourages peers to obtain

appropriate sources for help."
(Preschool and Kindergarten Perform-
ance Profile)

{CR)

V. CONSIDERATION FOR OTHERS
0. Negative or non-performance.
). Shows consideration for others
only when forced.
2, Shows consideration for others
whenever reminded.
3. Shows consideration usually
for friends.
4. Shows consideration always
for frierds,
5. Shows copsideration for others.
6. Encourages and instructs seers
to display conslideration to-
wards others,"
Preschool and Kindergarten Perform-
h O fileg (CR}
S 187

s

Observe during daily
tasks; if not ob-
served, consult other
school personnel or
set up structured
situation

(057)

Observe during daily
tasks; if not ob-
served, consult other
school personnel or
set up structured
situation

{0;1)

Major area - social,
topic area = interper=-
sonal relations; status
inherent in levels of
items

Major area - social,
topic area = interperson-
al relations; status in-
lherent in levels of
items

Choose one level per ltem. Per- .
formance tevel = sum of topic area
scores; performance index = total
sum divided by 10,

(No, 8)

Choose one level per item, Per-
Formance level = sum of topic area .
Ecores; performance index = total
Eum divided by 10,

(No, 8)
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General Cateaory:

Specific Category: |Initiation

Initiation and Response

SOCIAL ITEMS WITH PEERS

Q-1

~OURCI

“"Approaches a young child"
{€ar1y Intervention Developmental Pro-
fite, revised edition) (P)

l .
Developmental Guideiines. Early Childh

{of 10 second inter-
vals during a free
play situation with
4 or more children)
Note: see free

play observatio:n
(OR;T,SP)

"Administer as in
Item 154" (See
Miscellareous,
Other) .

(OR;T,SP)

16-19 months

bod for Handicapped, Lelsell Developmental Schedu

child in a positive manner {(e.g..
hug, kill, pat) or giving a mater-
tal to another child.

criteria: At ieast twice

during a 10-minute obser:ation
period,"

Scoring: +, +, -

{ves, D)

"pass 1f the child physically
approaches the unknown child by
moving to him/her, reaching or
touching him/her, giving him/her
a toy, making eye contact, or
'talking'to the child. Any of
the above could be used to pass
the item."

{No, D)

2
uhit:lﬁ Watts, ''Manual ..."

183

130

ITEM SITUATION STATUS OF ITEM SCORING
"Initiates social contacts with peers (0;5P) 12-17 months P, NP, O, H 1
in play" (No, Q)
(Ceenl, ps 16) (P)
"Initiates contacts and interactions (0;SP) 5-6 years P, NP, O, H 2
with peers.," (No, Q)
(Ceeol, PS 60) (P)
“4.30 Initiates peer contact' 'do: observe the 2-3 years "The child is observed to Initiate
{spc) (r) child for 10 minutes peer contact by touching anotier |

A T & - o ek




Genera
Specif

| Category:

ic Category: Initiation

Initiation and Response

SOCTIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOUR(

"32.
1.

2.

3.

4,
{cain-

Scale)

lla.
Whe
an

slo
Ll
2.

3.

Q

INITIATING PLAY

boes not seek other children to
play with.

Occasionally seeks other children
to plavy with.

Frequently seeks other children
to play with.

Nearly always seeks other chilg-
ren to play with,

Levine) (S)

INITIATING GROUP ACTIVITIES

He nearly always initiates acti-
vities which are solely for his
own play.

He initiates his cwn activities
and atlows one chiid to join him,
He sometimes initiates activities
which include two or more child-
ren,

He frequently initiates activi-
ties which are of a group
nature,"

{california Preschool Social Competency

(s)

INITIATING |NVOLVEMENT

n other children are involved in
activity which permits the iclu-
n of additional children--

He seldom initiates getting
involved in the activity.

He sometimes inltiates getting
involved in the activity.

He frequently in':iates getting
involved in the activity.

Parent Interview
(us;P)

Teacher rating
(NS;5T)

Teacher rating
(NS;T)

Initiative subscale;
status inherent in
ordering of responses
within items

inherent in levels
within jtems

Inherent in levels
within items

Level of item reported; subscale

raw scores total and converted
to age normed percentiles

(No, 8)

Choose o
(No, 8)

level per item

Choose one level per item

(1o, D)

132

181 |
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gﬁéneral Category: Initiation and Response
Specific Category: Initiation
' SOCIAL ITEMS WITH PEERS
, ITEM SITUATION STATUS OF ITEM SCORING SOUR(
b, He nearly always initfates get- "
., ting involved in the activity. .
{California Preschool Social Competency
Scale) ($)
“$-6 To assist the student in {NS;T) No age Check appropriate category for.
developing self-confidence." performance, declslon, and '
“$«6.1 The student will be able to explanation.
particioate in and/or initiate indi- {No, Q)
vidual or group activities {where
success is certain) when provided
" repeated encouragement."
(t8As. (CR)
“$-6.2 The student will be able to {NS3T) No age Check appropriate category for
participate in and/or initiate indivi- performance, declsion, and
dual or group activitles (where suc- explanat ion. -
tess s certain) when provided repeuted] {No, Q)
encouragement,*
(tBAS) (CR)
"$=6.4 The student will be able to {NS:T) . No age Check appropriate category for
initiate group activity and conversa- performance, decisfon, and
tions." ) explanation.
{1B8AS) (CR) (Ne, Q)
' “Serves as leader in peer relation- (0,8P) k-5 years P, NP, O, H !
: ships." (Mo, Q)
|| (ceeoi, Ps30) (P) )
!
“ﬂﬁS ﬁnd $T1verman, Competence Rating Sfale for Pre-School Chijldren; White & Watts
. 193 194
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General Category:

Inlttiation and Response

$pecific Category: Initiation Q-4
" SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING SOURC]

™initlates ideas for play accepted

by others"

: {Individuat Assessment) (P)

"MO. GIVING DIRECTION TO PLAY

when playing with others--

1. He typically follows the lead
of others.

2. He sometimes makes suggestions
for the direction of the play.

3. He frequently makes sugges-
tions for the direction of the
play.

4. He nearly always makes sugges-
tions for the direction of the
play.

(california Preschool Socia) Competency

Scale) ($)

'hccasionally starts group activitles."
{aes1) {CR)

Invites another person to engage In
an activity"
{Minimum Objective System) {(CR)

YLeads peer group in various play and
and work activities"
(ecp) {CR)

"Initiates a compromise to resolve con-
fllct with peer"
(peo), ICR)

195

Teacher observes
{0;T)

Teache~ rating
{NS;T)

{NS;T,P)

{NS;T)

Teacher, specialist,
and/or aides schedulel
observations.
(O;Tasp)

Teacher, speciallst,
and/or aides schedule

observations.
(O;T:sp)

48 months

inherent in levels'
within ftem

Section {V, Self-dlrec-
tion, #66 Initiative,
#6 out of 7 items

No age.

No age

No age .

Orten, sometimes, rarely
{No, L)

Choose one level per ltem
{No, B)

if present
{No, D)

M'h’ “-3’ 2’ !’ ”A-O’ F
(ves, Q

Not dispiayed, 1/2,V/, H, E
{Yes, L)

Not displayed, 1/2,V/, M, E
{Yes, L

196




WA nos -

.Specific Category: Initiation

léé;eral Category: Initlation and Response

SOCIAL ITEMS WITH PEERS

ITEM

STITUATION

STATUS OF ITEM

SCORING

hﬁssumes leadership role in classroom
activitles (social and/or academic)."
(Social Behavior Rating Scale} (s)

YApproaches a group of classmates
{involved in a task or activity) and
attempts to become involved."
(Social Behavior Rating Scdle) (s)

17.{A) Seeks out another person for
play or activity."

Example: ''Pulls at caregiver or
child to play patty-cake or ball"
{Callier-Azusa) (pP)

“"In play with other children, child
can shift between leading and fol low=
Ing, depending on the demands of the
situation"

{Kohn Social Competence Scale} (S)

“"other children copy this child's
tdeas for play"
{Kohn Social Competence Scale} (S)

Kbhn Social Competence Scale (Sec
Cooperativeness, gives ideas) (S)

197

Completed by teacher
following specified
observational pro-
cedure.

(OR;T)

Completed by teacher
following specifled
observational pro-
cedures

{OR;T)

Observe for at least
two weeks. Recommend
consensus by multipl
persons familiar wit
child {e.g., teacher
aides, parent, spe-
cialists)

{(o;7,P,sP)

Teacher rating based
on past week's be-
havior

{Ns;T)

Teacher rating
(NS;T)

{NS;T)

No age

No age

48 montns

Positive loading on
Factor |, Interest-
Participation vs.
Apathy=Withdrawal

Positive loading on
Factor |, Interest-
Participation vs.
Apathy=Withdrawal

Positive loading on
Factor |; Interest=
Participation vs.
Apathy~Withdrawal

] = 7 {not descriptive or true -
very descriptive or true)
{No, L)

1 = 7 {not descriptive or true -
very descriptive or true)
{No, L}

Pass if occurs spontaneously
and s generalized
{Yes, 0)

1=7 {never = always)
{No, L}

17 {(never - always)

{No, L)

{No, L)

158

.
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Specific Category: Initiation

:Eeneral Category: |Initiation and Respdnse

SOCIAL ITEMS WITH PEERS

C.
LT

ITEM

SITUATION

STATUS OF ITEM

SCORING

Yichild succeeds in getting others
interested in what he/she is doing"
(Kohn Social Competence Scale) (S)

"Child easily gets attention of other
children"
{Kohn Social Competence Scale)(S)

'"Child's ideas have impact on many
children in the classroom"
{Kohn Social Competence Scale) (S)

"y, MARCHING

6. Leads others skillfully both
verbaily and gesturally,”
{Preschool and Kindergarten Perform-

ance Profile) (CR)

"'21. THE CHiLD APPROACHES AND

RESPONDS TO OTHER CHILDREN

Will the child approach & group
of children?

Will the child respond to the
group by asking questions, or
playing with children in the
group?"

{cams) (cR)

Teacher rating based
on past week's be-
havior

(NS;T)

Teacher rating based
on past week's be-
havior

{NS;T)

Teacher rating based
on past week's be-
havior

(NS;T)

Observe during daily
tasks; if not ob-
served, consult othey
school personnel op
set up structured
situation,

{0;7)

Placement test is
administerad to
child in quiet room
wi th mother Present.
Mother is utslized
as informant for
items not testable
in this setting.
{NS;T,P,SP)

Positive loading on
Facter |, Interest-
Participation vs.
Apathy-Withdrawal

El

Positive loading or
Factor I, Interest-
Participation vs,
Apathy-Withdrawal

Positive loading on
Factor 1, Interest-
Participation vs,
Apathy-Withdrawal

Highest level within

this stem; Major area -
physical, topic area -

gross motor skills

Items are developmental-

ly sequenced, jtem is
#21 out of &0,

1«7 (never ~ always)
(No, L)

1«7 (never . always)
(NO ’ L)

1=7 {never - always)
{No, L)

Choose one level per item

(No, 8)

Yes, no; child must pass both
questions to be given credit for

the cbjective
(No, D)

200
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General Category: {nitiation and Response R=1
§peciflc Category: Imitation SOCIAL ITEMS WITH PEERS
ITEM SITUATION STATUS OF ITEM SCORING

“imitates play of others"
{snfant-Parent Training Program Check~-
list) (P)

“Imitates another child at play*
{CEEDI, PS17) (P)

"Imitates play activity of others -
after seeing another child piay, will
imitate that activity"

{Koontz Child Development Program) {p)

"Iml tates another child at play"
{Portage) (P)

"Imitates another child at play"
{rortage) (p)

Calller-Azusa (See Onlooker) (P)

Callier-Azusa (See Parallei Play) (P)

|
Portage Project Checklist

2 .
Geseli Developmental Scale (1949) or

201

NS; if 1tem not
observed, teacher
designs sltuation to
test bshavior; T

{0:5P})

Observe for 1 week

{NS;T,P,SP)

(NS;T,P,SP)

_(O;T.P,SP)

(O;T.P,SP)

perts

10-12 months

12-17 months

27 wmonths

0-1 year
{#22 out of total 23
cards)

i-2 years
(#6 out of total 15
cards)

24 months

h2 months

Check if clearly demonstrated
{No, D} :

P, NP, O, H
{No, Q)

?/f
{No, D)

Entry behavior, date achieved
{No, D)

Entry behavior, date achieved
{No, D)

{Yes, D)
{Yes, D)

202




Ps. .-
Specific Category: Response

h -h .
General Category:  Initiation and Response

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

Laughs at other bables, games, toys
(moving doll or puppet)"
(Commnication scale, Infant-Parent
Training Program Checklist) (P)

"Assessment Behaviors: Rasponds to
gestures of other chiidren.

Definition: The infant will respond
to the gestures of other children by
demonstrating a change of behavior."
(€n1) ()

. 203

NS; If ftem not
observed, teacher
designs situation
to test behavior; T

Assessment: None
Currlculum: 'The
adult should attempt
to ensure the
company of other
children for the in-
fant. Children
above the age of
three are most likely
to take an interest
In the infant, to
stimulate him through
gestures and play.
“1f the infant has
brothers or sisters,
he should be exposed
to their presence
consistently. S$ib-
1ings or other child-
ren may be involved
in playing peek-a-
boo, pav-a-cake, ''so
blg," or finger play
games with the in-
fant.,

"The teacher may have
other children play
with a pounding Etench
toy or telephone toy-
providing the infant
with opportunities td
itake a turn' with

e

§=-6 months
(L-1anguage comprehen-
sion

8 months

Check §f clearly demonstrated.
{No, D)

Assessment: P/F

Curriculum: 'The infant will
respond to the gestures of other
chiidren in out of trials.
{Yes, D)




foad

seconds or more)."
{Social Behavior Rating Scale) (s)

Kohn Social Competence Scale (See
Initiation, follower) ($)

cnné (See Parallel Play) (CR)

EKC'“ Initiation) (CR) 205

following specified
observational pro-
cedures.

(oR;T)

(NS3T)

(NS;T,P,SP)

(NS;T,P,SP)

Positive loading on

Factor 1, interest-
Participation vs.
Apathy-Withdrawal

items are developéenta!-

1y sequenced

1tems are developmental-

1y sequenced

very descriptive or true)
(No, L}

(No, L)

Yes, no
(No, D)

Yes, n
(No, O

206

b General Category: |Initiation and Response $-2
Specific Category: Response i
SOCTIAL ITEMS WITH PEERS
| .
. ITEM SITUATION STATUS OF ITEM SCORING SOUF
N
;
HResponds diffbreniielly to young “Observe the child's| 12-15 months P, P/F, F, O
children" behavior when '?ass If the child stares at,
. (Early Intervention Developmental Pro- | another young child approaches,’ smi les at, Jabbers to,
file, revised edition) (P) is brought into the or otherwise clearly acknowlques
child's presence." Interest in the Introduced child.
By interdlisciplinary Pass alco-if the parent reports
team members this bchavior. Do not pass If thel
(OR;T,SP) child reacts negatively to other
children."
(No, D)
“Responds positively to inftiations of | Completed by teacher | No age 1 -~ 7 (not descriptive or true -
other children." following specified very descriptive or true)
{Social Behavior Rating Scale) (S) observational pro- {No, L)
cedures.
(OR;T)
‘Engages in verbal social exchanges Completed by teacher { No age ! - 7 {not descriptive or true -
with a classmate(s).” following specified very descriptive or true)
{Social Behavior Rating Scale) ($) observational pro- (No, L)
' cedures.
(OR;T)
“Engages in long conversations {30 Completed by teacher | No age' I - 7 {not descriptive or true -




General Category:  Miscellaneous
Specific Category: Competitiveness

SOCIAL ITEMS WITH PEERS

(PAR) (P)

v 4

The child may be spurred on in play
ctivities by rivalry with other
Fhildren."

(Project Vision-Up) (P)

PPlays active games competitively.'
”Assessment Programming Guide) {(P)

17.(8) Wants to win games."
Example:‘'pleased by winning prize,
being applauded, or being first,"
NCallier-Azusa) (P)

?s[:R\!: et al., The First Five Years]

Parent and/or teacher
Q-Sort
(NS;T,P)

Teacher ohserves
child's spontanecus

behavior. {0;T)

Observe for &t least
two weeks. Recommend
consensus by multiple
persons familiar with
child {e.g., teacher,
aides, parent, spe-
cialists) (0;T,P,SP)

of Life,

60 months

60-72 months

48 months

"Competes in games or actions which
call for skill endurance, winning,
striving, achieving, such as tag,
hop scotch, gymnastics. Play may
be singly or with others but the
aim is to demonstrate excellence,
courage, endurance, coordination,
Also simple stages of socially
organized games as touch ball,
musical chairs, ring-around with

dewiﬁ out adult oversight."
o,
s, sometimes does doesn't

{No, L)

0, +, 1 ’
{No, D)

Pass if occurs spontaneously
and Is generalized.
{Yes, D)

ITEM SITUATION STATUS OF ITEM SCORING SOURCE
“Spurred on in activity by rivalry." {(NS;NI) 60 months As part of best fit to age ’
(Gesell) (P) description (No, 0)
"Is spurred ¢n in various activities |Parent report iv-v +, +F, #N.0., 4, -
by competition of other children of {visually Impaired) "Does his best to win the game, *
lapproximately the same age and group.''| {NS;P) jump the highest, and so forth,"
(Maxfield Buchholz) ($) {No, Q) ‘
"ts competitive in games." {NS;T,SP) k=5 years Y, 1, N
(Functional Profile) (P) #1 out of 6 items at {No, D)

this age level

I'Plays (e.) competitively." {NS;T,P,SP) 6 years, 5 months +, +, =, N.O.



"»*9 *

KPortage) (p)

isreets adults, peers"
Classroom Screening)

()

[GREETING NEW CHILD

When a new child joins the group--

i. He inadvertently physically over-
powers child in greeting him (i.e.,
hugs, bumps, pulls).

He makes a limited and brief
physical contact (f.e., pats,
pokes, rubs) with child and some
verbal contact.

He usually makes verbal contact and
sometimes touches child.

He nearly always makes verbal con-
tact with child without physical
contact,"

1CaIIFOrnIa Preschool Social Competency
cale) (S)

2.

3.
b,

THE CHILD GREETS CHILDREM AND
ADULTS

When reminded wili the child
greet people by saying, ''Hello"
or “"Hi"?

Does the child greet others
without being reminded?
CAMS) (CR)

Q

l'la.

203

(us;T,P,SP)

Teacher observes
child 2-4 weeks after
start of school
during daily routine.
(0;T)

Teacher rating
(NS T)

Placement test is

administered in quiet} 1y sequenced; item is

roonm with mother
present. Mother iS
utilized as inform-
ant for items not
testable in this
setting. '
(NS;T,5P)

{card #10 out of total
15 cards)

No age equivalent;
included under arrival/
separation

inherent in levels
within ftem-

Items are developmental-

#18 out of 40

(No, ©)

+ skill present; ~ sk111 not
present; 1 uninvolved; 2 unsafe/
destructive; 3 disruptive.

(No, Q)

Choose one level per item
(No, B) .

Yes, no
(No, D)

210

é?;;ral Categoy: Miscellaneous U-1

Speci fic Category: Other (greet peers) .
° SOCIAL ITEMS WITH PEERS .

’ ITEM SITUATION STATUS OF ITEM SCORING SOURCY
‘Greets peers with clues" 1-2 years Entry behavior, Date Achieved



| EE

R L
T

"Gel'ieral Category: Miscellaneous

other children"
(Developmental Guidelines) (P)

L]

{No, N1)

212

V-1

Specific Category: Other (jzalousy) SOCIAL ITEMS WITH PEERS .
ITEM SITUATION STATUS OF ITEM SCORING SOURC
"is jealous of attention given to Teacher observes 20-24 months 0, +, 1
others” child's spontaneous {No, D)
{Assessment-Programming Guide) (P) behavior:
(0;T)

“Assessment Behavior: Demonstrates Assessment: None 21 months Assessment: P/F
' Jealousy. Curriculum: 'The Curriculum: 'When a parent shows
"Definition: ''When a parent shows behavior cannot be exclusive attention to another
exclusive attention to another infant taught, but may be child in the infant's presence,
or sibling, the infant increases evaluated.” he wilt change behaviors in
attention-getting behavior or exhibits | (OR;T) out of trials.
negatIvism." Response: M
(emt) (p) {ves, D)
Callier-Azusa {See Sharing) (P) {0;T,P,5P) 42 months {ves, 0)
“Resentful of attention shown to {NS;N1) 24-29 months No information



B

General Category:

"lND!CAT!NG WANTS

1. Does not indicate, even by ges-
tures, that he wants someone to
share something with hin.

2. Indicates by gesture and }imited
speech but does not name object
{1.e., 't want,' 'Give me."')

3. Indicates that he wants someone
to share with kim by naming
objects.

h, Uses complete sentence to express
his desire for someone to share
with him,"

(caln-Levine) (S) »

YUSING NAMES OF OTHERS

1, Uses no proper names In Interacting

* with those children around him.

2. Uses the names of no more than five

chi ldren or adults.

3. Uses the names of from five to ten
chtldren,

k. Uses the names of virtually all
children and adults.,"

(california Preschool Social Competency

Scate) (s)

'MAKING EXPLANATION TO OTHER CHILOREN
en attempting to explain to another
i1d how to #n z .mething {put things

ogether, play a game, etc.g--

j. He\}s unable to do so,

Parent Interview
(NS P)

Teacher rating
{NS3T)

Teacher rating
{NS3T)

¢

Communication subscale,
status inherent tn
ordering of responses
in all items

Inherent in lavels
within items

inherent in levels
within Ytems

Level of ltem reported; subscale
raw scores totaled and converted
to age normed percentile,

{No, 8)

Choose one level per item
(Yes, 8)

Choose one level per jtem
{No, &

214

Miscellaneous . w1
Specific Category: Other (verbal expression) .
SOCIAL ITEMS WITH PEERS .
ITEM SITUATION STATUS OF ITEM SCORING SOUR(
“Knows names of playmates'’ Observe 24 months -, PR, 8, NA, R, NT
(seeo) (r) (0;sp) No,




eneral Category: Hiscellaneous
jpecific Category:

Other (verbal expression)

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

l. He glves an Incompliete explanation.

j. He gives a complete but general
explanation.

h. He gives a complete explanation with
speclflic details."

Catifornia Preschool Social Competency

cale) ()

OMMUNICAT ING WANTS

. He seldom verballzes his wants; acts
out by pointing, pulling, crying,
etc.

. He sometimes verbalizes but usually
comb Ines actions with words.

. P2 usually verbalizes but sometimes
acts out his wants.

. He nearly always verballzes hls
wants .,

Catifornia Preschool Soclal Competency

cals) ($)

Apologlzes without being reminded'
BCP) (CR)

erbalizes feelings of anger with

ther students/teacher’
BCP} (cr;

'Child feels comfortable enough with
ther children to be able to express
Is/her own desires or opinions'
Kohn Soclal Competence Scale) (S)

FRIC 2135

IToxt Provided by ERI

Teacher rating
(NS;T)

Teacher, specialist,
and/or aides schedule
observations.
(0;T,SP)

Teacher, speclallist,
and/or aides schedule
observations.
(0;",5P)

Teacher rating based
on past week's be-
havior

(NS;T)

Iinherent n levels
within [tems

No age

No age

Positive loading on
Factor |, Interest-
Participation vs,
Apathy-Withdrawal

Choose one level per jtem

(No, 8)

Not displayed, i/2,v, H, E

(Yes, L)

Not d!s;ﬁayed, i72,v, 4, E

(Yes, L)

17 (never - always)
(No, L)}




R :
:)Gbneral Category: Miscellaneous

) W-3
cific Category: Other (verbal expressior) -
e SOCIAL ITEMS WITH PEERS i
ITEM SITUATION STATUS OF ITEM SCORING SOUR(

INTELLIGIBLE SPL lH

0. Negative or non-performance.
{. Can be understood when listener
knows what is being discussed.
2. Can be understood only when
gestures and words are combined
3. Can be understood, but often
displays frequent sound
omissions.
"4, Can be understood by peers in
restricted discussion.,
‘8. Can be understood by peers in
unrestricted discussion.
6. Can be understood easily by
children and adults."
(Preschool and Kindercarten Performance
Profile) (cR)

"11. CONVERSATION

0. Negative or non-performance.
1. Listens to, but does not engage
in conversation,
. 2 Limits himself to direct re-
sponse to questions,
. Engages in limited conversation
only with a familiar person,
Engages in dialogue with peer,
Engages in group conversation.
Engages in and initiates con-
versation on a variety of
subjects.'
(Preschool and Kindergarten Perform=-
ance Profile) (CR)

v W
» »

»
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Observe during daily
tasks; if not ob-
served, consul:
other school per~
sonnel or set up
structured situation
(0;7)

Observe during daily
tasks; if not ob-
served, consult
other school per~
sonnel or set up
structured situation
(0;T)

Major area - intellec~
tual, topic area -
communication; status
inherent in levels
within items,

Major area - intellec~
tual, topic area *
communication; status
inherent in levels of
i tems.

Choose one level per jtem
{No, B)

Choose one level

per item
{No, B) -
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Seneral Category: Miscellaneous
Specific Category:

Other (activity interests)

SOCIAL ITEMS WITH PEERS

ITEM

SITUATTION

STATUS OF ITEM

SCORING

5.9 Is the child interested iIn thingsL
or games other children 1ike? He
mdy not be able to share and take
turns with other children but he
{ikes their toys and games."
(Developmental Profile} (P)

*$.26 Boys: Does the boy engage in
bike riding, ball-throwing, playing

In a loosely-organized boy group?
Giris: Does she play with girifriends
at least once a week In some actlvity
11ke house, shopping, or nurse? No
tules or scores are needed, and the
activity is just one where the child
prefers to bte with friends of his or
her own sex.”

{Developmental Profile) (P)

“Enjoys floor play with blocks, boxes,

toy trains alone or with others"
(Lap) (p)

"Qutdoor play better sustained than
Indoor"
(Los) (p)

Q
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at a creek or woods or fleld, or hiking]

Can be administered
by any professional,
by self-administra-
tion, or by parent
interview. Person
should be
sufficiently well-
acquainted with
child,

(NS;T,P,SP)

NS

Can be administered
by any professional,
by self-administra~
tion, or by parent
interview. Person
should be
sufficlently well-
acquiainted with
child.

{NS;T,P,SP)

(NS;T)

Observe
{OR;T,SP)

1-1 1/2 years
{infant 11: 13-18 mo.)

5 years
{Preschooler 1i1:
66 months)

55-

36-48 months

72 months

Yes or No (0=fail; # of months-
e.g., 2 or 4 mo, - circled for
pass)

Basal level = highest leve! where
all items are passed. Basal
credit = ¥ of months credit/item
is added, Months for items be-
yond basal are added. DA = sum
of all item/month credits.

1Q Equivalency = Divide academic
age (months on the academic sub=
scale) by C.A. in months and
multiply by 100.

(o, D)

Yes or No
{Yes, D)

+/-
{no, D)

X 1f observed
{No, D)
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toy trains, etc."
(Developmental Guidelines) (P)

"1, Physical activities involving
the entire body where chiid
uses equipment (e.g., jungle
gym, swinging, bike riding,
climbing, bouncing or throw-
ing ball)"

(CIRCUS A Activity Inventory)} (CR)

"2. Physical activities involving
the entire body where child
does not use equipment (e.g.,
exercising, running, jumping,
skipping)

(CIRCUS A Activity lInventory) (CR)

1

Gesell Developmental Scale

Teacher rating
following opportun-
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many

~available activities
(0;7)

Teacher rating
following opportun-
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
(0;7)

-

Scale 1, Peer group
preference: physical
and academic activities

Scale 1, Peer group
preference: physicatl
and academic activities

{No, NI)

""Child usually engages in

activity:
1. alone
2, with 1 other child

with 2 or 3 other children
with 4 or more othér chitld-

ren

3-
l‘-

(No, L)

"Child usually engages in

activity:
1. alone
2, with 1 other child
3. with 2 or 3 other childran
4, with & or more other child-
ren"
(No, L)

222

:E:Beral Category: Miscellaneous .o X=2
‘Specific Category: Other (activity interests) SOCIAL ITEMS WITH PEERS .
“  ITEM SITUATION STATUS OF ITEM SCORING SOUR!
‘“Enjoys going to park to see other (NS;NI) 30-35 months No information | .
children or to play with equipment" (No, NI) .
(Developmental Guidelines) (P) ‘
“Enjoys floor play with bricks, boxes, | (NS;NI) 36-48 months No information 2



}General Category: Miscellaneous
Specific Category:

Other (activity interests)

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

_Physical activities involving
principally the hands where
child is constructing some-
thing in a defined way (e.g.,
puzzles, blocks, beads, peg-
board, hammer}"

{CIRCUS A Activity Inventory) (CR)

] "3.

"4, Physical activities involving
principally the hands where
child is not constructing
something; activity may in-
volve objects that move (e.g.,
cars, motor toys, pull toys
or don't move (e.g., dolls,
miniature animals)"

(CIRCUS A Activity Inventory) (CR)

*

M5,  Receptive language activities
(e.g., listening to stories,
listening to records of
stories, looking at pictures,
reading books)"

{CIRCUS A Activity lnventory) {CR})

Teacher rating
following opportun-~
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activitieﬂ
(0;7)

Teacher rating
following opportun=
ity to observe child|
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
(0;7)

Teacher rating
following opportun=
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
{0;T)

Scale t, Peer group
preference: physical
and acaderic activities

Scale !, Peer group
preference: physical
and academic activities

Scale 1, Peer aroup
preference: physical
and academic activities

'"Child usually engages in

activity:
1." alone
2. with 1 other child

3.
k.

(No,

Y'"Child usuall} engages in

activity:
1. alone
2. with 1 other child

3.
k.

{No,

“Child usually engages in

activity:
1. alone
2. with | other child

3.
k.

(No,

with.2 or 3 other children
with 4 or more other child-

ren'

L)

with 2 or 3 other children
with 4 or more other child-

rzn"
L)

with 2 or 3 other children
with k or more other child-

ren"
L)
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Ceneral Category: Miscellaneous

Specific Category:

Other {activity Interests)

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

Productive tanguage activities
{e.g., telling stories, play=-
ing sound and rhyme games,
working with letters or word
puzzles, writing letters and
words )"

{CIRCUS A Activity inventory) (CR)

_“6-

"2,  MNumber activities {e.g., count-
ing, working with a clock,
countlng frame, dominoces, work=
ing with number games or
puzzles)"

{CIRCUS A Activity Inventory) (ca)

"8. Activities involving the physical
world {e.g., animals, nature,
plants, gardening, magnifying
glass)*

{CIRCUS A Activity Inventory, (CR)

Teacher rating
following opportun=
ity to observe child
for several weeks;
consider only ac-
tivities In which
child is free to
choose among many
available activities
(0;7)

Teacher rating

fc* «ng opportun=-
ity «0 observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
{o;7)

Teacher rating
following opportun=
ity to observe child
for several weeks;
consider only ac-
tivities tn which
child is free to
choose among many
available activities
{o;T)

Peer group
physical

Scale 1,
preference:

and academic activities

Scale 1, Peer group
preferenze: physical

and academic activities

Peer group
physical

Scale 1,
preverence:

and academic activities

'"Child usually engages in
activity:
1., alone
2. with 1 other child
3. with 2 or 3 other children
4, with'% or more other child-
ren'
{No, L)

""Child usually engages in
activity:
1. alone
2. with 1 other child
3. with 2 or 3 other children
b, with k or more other child=
ren'"
{No, L)

""Child usually engages in
activity:

1. alone

2. with 1 other child

3. with 2 or 3 other children

4, with & or more other child~

ren' )

{No, L)
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ﬂﬁeneral Category: Miscellaneous
Specific Category:

Other (activity inter;sts)

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

" 9. Role-playing as mother or father
(e.g., homemaking, child care,
gardening, shopping, repairing
things)" -

{CIRCUS A Activity Inventory) (CR)

"10. Role-playing in a vocational rolJ
(e.g., doctor, dentist,
teacher)*

(CIRCUS A Activity lnventory) (CR)

"11. Role-playir, as another child or
baby"

(CIRCUS A Activity Inventory) (CR)

Teacher rating
following opportun=
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
(0;T)

Teacher rating
following opportun-
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
(0;T)

Teacher rating
following opportun=
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
(0;T)

Scale m, Peer group
preference: role
playing and fantasy

Scale m, Peer group
preference: role
playing and fantasy

Scale m, Peer group
preference: role
playing and fantasy

"“Child usually engages in
activity:

1. - alone

2. with 1 other child

3. with 2 or 3 other children

k. with & or more other child-
ren"

{No, L}

“"'Child usually engages in
activity:

1. alone

2. with 1 other child

3. with 2 or 3 other children

. with & or more other child-
renll

(No, L}

""Child usually engages in
activity:
1. alone
2. with 1 other child
3. with 2 or 3 other children
. with 4 or more other child-

ren"
(No, L}
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é.'General Category: Miscellaneous )
"Specific Category: Other {activity interests)

SOCIAL ITEMS WITH PEERS

ITEM

STITUATION

STATUS OF ITEM

SCORING

"2,

ll' 3.

{cIRcuUs

"k,

{CIRCUS

-

Role-playing as a fantasy charac

{CIRCUS A Activity Inventory) (CR)

Producing music or rhythm {e.g.,

Listening to music or rhythm

ter or animal {e.g., imaginary
character, TV or story cliarac~
ter)"

singing, reciting nursery
rhymes or poems, playing an
instrument, dancing, beating
time)*

A Activity Inventory) {CR)

{e.g., listening to records,
musical instruments, or songs)"
A Activity Inventory) (CR)

Teacher rating
following opportun-
ity to observe child
for several weeks;
consider only ac~
tivities in which
child is free to
choose among many
available activities
(0;7)

Teacher rating

fol towing opportun-
ity to observe child
for several weeks;
consider onrly ac-
tivities in which
child is free to
choose among many
available activities
{0;7)

Teacher rating
following opportun~
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose among many
available activities
{0:7)

Scale m, Peer group
preference: role
ptaying and fantasy

Scaie n, Peer group
preference:
art activities

$cale n, Peer group
preference:
art activities

qusic and

music and

""Child usually engages n

activity:
1. alone
2.

3-
l‘o

{No,

"Chitd usually engages in

with 1 other child
with 2 or 3 other children
with & or more other child-

L)

ren'

activity:
alone

1.
2.
3-
l‘-

{no,

"*Child usually engages in

with 1 other child
with 2 or 3 other children
with 4 or more other child-

L)

ren'

activity:
1. alone
2,

-

[l W]

{no,

with 1 other child
with 2 or 3 other children
with & or more other child-

L)

ren'

-
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General Category: Miscellaneous
Specific Category:

Other (activity Interests)

SOCIAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

"5, Art activities {e.g., drawing,
painting, ¢oloring, finger
painting, pasting, using
scissors, working with clay
and sand)"

(CIRCUS A Activity lnventory) {(CR)

231

Teacher rating
following opportun~
ity to observe child
for several weeks;
consider only ac-
tivities in which
child is free to
choose &mong many
available activities
{o;

Scale n, Peer group
preference:
art activities

music and

"“"Child usually engages in
activity:

I.
2.
3.
k.

(No,

alone
with 1 other chilo
with 2 or 3 other children
with & or more other child-
ren'!
L)
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:éineral Category: Miscellaneous

play®
{Developmental Guidelines) (P)

lSheridan Developmental Scale

{No, NI)

234

Y=1
Spec!iic Category: Other (rules and fair play).
SOCIAL ITEMS WITH PEERS .
ITEM SITUATION STATUS OF ITEM SCORING SOUR

"Wnderstands need for rules and fair {NS;T) 6D-74 monihs +/=
play' {No, D)
(LAP) ()
*"Wnderstands need for rules and falr Observe 60 months X for passed
play * (OR:T,SP) {No, D)
(Los) (r)
“Adjusts readily to group situatlon Parent report 4-5 years +, +F, #NO, +, -
{nvolving some conformity to rules." (NS;P) Without too much Jdifficulty, chitd]
{Maxfleld Buchholz) (s) accepts limits or regulations in

a relatively well=structured

situation, such as nursery school

or on a shopping trip.

_ (No, Q)

"WUnderstands needs for rules and fair {NS;T,5P) 5-6 years Y, ", N
play."” #4 out of 6 itens (No, D)
(Functional Profile) (P) at this age level
"Understands need for rules and fair {NS3N1) 48-6D months No information 1



General Category: Miscellaneous

Speclfic Category: Other 2-1
SOCIAL ITEMS WITH PEERS .
ITEM SITUATION STATUS OF ITEM SCORING sou
"Physical play preferred. Compares Parent record 4 years Yes/No, Age of Attainment
self with friends. Shows off." (0;P) (No, D)
(Early 1dentification Developmental
Inventory) (P)
"4,47 Plays with children of other Same as 4.30 4-5 years "The child 1s observed to play
social and ethnic backgrounds' (OR;T,SP) with children who have different
{soc) (p) pbysical characteristics (includ-
ing handicaps) or racial
characteristics without observable
resistance to the situation and
without placing over-emphasis
on the differences, when there 1s
an opportunity.
criteria: More than 50% of
observed time (intervals)"
(Yes, D)
"Sex 1ines not sharpiy drawn' Observe 72 months X for pass
(LDs) (p) (OR;T,SP) (No, D)
729. UNFAMILIAR SITUATIONS Teacher rating Inherent in levels Choose one level per item

1.
2.

. 3 LJ

h.

He restricts himself to activitles
In which he has previously engaged.
He joins in an activity which is new
for nlm only if other children are
engaged in It.

He joins with other children in an
activity which s new to everyone,
He engages In an activity which is
new for him even though other
children are not fnvolved."

“ {California Preschoot Social Competency
Scale) (S)

i
|
| =
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(NS:T)

within items

(No, 8)
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T
B General Category: Miscellaneous

. {BCP) (CR)

"“Jnoccupled Behavior: Child occuples
himself with watching anything that
happens to be of momentary interest."
{Individual Assessment) (P)

"Disapproves of offensive peer behavior
by ignoring or actively dlscouraging
it."

“Behaves in a courteous manner tO peers
and staff (e.g., offers seat, steps
aside to let others pass)."

(ecP) (CR)

"Toy mediated play with peers”
{infant- Parent Training Program Check-
115t} (P)

1"17.(8) Selects playmates of same sex.’
{Callier-Azusa) (P)

i
Whita § Watts
Q

237

Observe during group

or free play
{0;T)

Teacher, specialist,
and/or aides schedul

observations.
{0;T,SP)

Teacher, specialist,

and/or aides
schedule observa~
tions.

{0;T,SP)

(NS;T)

if ttem is not ob-
served teacher de-
signs situation to
test behavior.

Observe for at least
twoe weeks. Recommend

consensus by multiple
persons familiar with
child {e.g., teacher,

aides, parent, spe-
clalists)
(0;7,P,sP)

1

6 - 12 months

No age

No age

79 months

S4 months

" Often, sometimes, rarely

{No, L)

Not displayed, 1/2,v, H, E
{Yes, L)

Not displayed, 1/2,
{Yes, L)

, H, €

Check if clearly demonstrated

{No, D)

Pass if occurs spontaneously
and Is generalized. .
{Yes, D)
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2-2
i Specific Category: Other
‘ SOCTIAL ITEMS WITH PEERS d A
¢ -
j ITEM STTUATION STATUS OF ITEM SCORING SOUR
: Wses peers as resources." {0;sP) 5-6 years P, NP, 0, K i
. (ceeot, ps 61) (P) (No, Q)
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.General Category: Miscellaneous
" Specific Category: Other

SOCIAL 'ITEMS WITH PEERS

ITEM |

SITUATION

STATUS OF ITEM

SCORING

-

Ilv .

0.
t.

2.
3.

l‘-
5-

6.

RELATING TO CHILDREN

Negative or non-performance.

Is occasionally indifferent to
others.

Is aware and shows interest
in others.

Tries to establish a pattern
of relationship with one or
two peers.

Establishes definite relation=
ship with one or two peers.
Has a give-and-take relation~
ship with the peer group.
Has a give—and-take relation=
ship with other groups in

otker situations."

(Y.E.M.R.)} (CR)

PARTICIPATING IN LUNCH
TIME ACTIVITIES

Negative or non-performance.

Passes items only when directed
and assisted.

Passes items when directed by
adult,

Passes items when requested by
peers.

Passes items as part of routine,

Anticipates and attends to
needs of peers.

Encourages and instructs peers
to participate appropriately.’

(Y.E.M.R.} (CR)"

Observe during
daily tasks; if
not observed, con-
sult other school
personnel or set
up structured

situation
{o;1)

Observe during
daily tasks; if not
observed, consult
other school per=-
sonnel or set up
structured situa-
tion’

(0;1)

Social behavior; area |

status inherent in
levels of items from
non-performance to
highly desirable
performance

Social behavior area;
status inherent in
levels of items from
non-performance to
highly desirable
performance

Choose one level per item. If
performance falls between two
levels, use lower level, Major
ar=a sgores are added, and a
habilitatlon index is derived
from conversion table.

{No, B)

Choose one level per item, If
performance falls between two
levels, use lower level. Major
area scores are added, and a
habilitation index is derived
from conversion table,

{No, B)
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.General Category: Miscellaneous 2-4
Specific Catey.cy: Other SOCIAL I WITH PEERS .
ITEM SITUATION “STATUS OF ITEM SCORING SQURC)

""f.  RELATING TO CHILDREN

0. Negative or non-performance.

1. Shows interest in others only
when prompted.

2. Is aware of and shows interest
in others.

3. Tries to establish a relation-
ship with one or two peers.

4, Establishes definite relation-
ship with tle peer group.

5. Has a give-and-take relation~
ship with che peer group.

6. Has a give-and-take relation-
ship with groups other than
peers.'

{Preschool and Kindergarten Perform-
ance Profile) (CR)

%i.  HAZARD AWARENESS

6. Is responsiblie for own safety
and is concerned about
others." .

(Preschoo! and Kindergarten Perform-
ance Profile} (cR)

-

"11. GROUP ACTIVITIES

6. Guides others to participate
positively."
{Preschool and Kindergarten Perform-
ance Profite} (CR)

Observe during
daily tasks; if

nct observed, con-
sult other school
personnel or set up
structured situa-
tion,

(0;1)

Observe during
daily tasks; if not
observed, consult
other school per-
sonnel or set up
structured situa-
tion,

(0;7)

Observe during
daily tasks; if not
observed, consult
other school per-
soannel or set up
structured situa-
tion,

{0;7)

Major area - social,
topic « interpersonal
relations; status in-
herent In levels of
items '

Highest level within
this item; major area -
social, topic area -
safety

Highest level within
this item; major area -
soclal, topic area -
safety

Choose one level per item; per-
formance level = summed score of
topic areas; performance index =
total sum divided by 10.

{No, B} -

Choose one level per item; per-
formance level = sum of topic
area scores, performance index =
total sum divided by 10,

{No, 8)

Choose one level per item
(No, B)
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General Category: Miscellaneous -5
ic Cat : Oth
Spectfic Category: (Other SOCIAL ITEMS WITH PEERS :
ITEM SITUATION STATUS OF ITEM SCORING SOﬁiG

113, IN CLASSROOM

6. Is responsible for own safety
and cues others.'
{Preschool and Kindergarten Perform-
ance Profile} (CR)

"IV,  SHARP INSTRUMENTS:

POINTED OBJECTS

6. Encourages others to show
caution."
{Preschool and Kindergarten Perform-
ance Profile} (CR)

KNIVES OR

"W.  WHEFLED EGUIPMENT

6. Encourages others to use equip-
ment appropriately.'
{Preschool and Kindergarten Perform-

ance Profile) (CR)

""§1. PLEASURE

S« Plans for pleasurable activity
with concern for group or
other individual."

{Preschool and Kindergarten Perform=
ance Profile} {(CR)

Observe during
daily tasks; if be-
havior not observed
consult other
school personnel or
set up structured
situation.

(0;7)

Observe during
daily tasks; if not
observed, consult
cther personnel or
set up structured
situation

(0;7)

Observe during
daily tasks; if not
observed, consult
other personnel or
set up structured
situation

(0;7)

Observe during

daily tasks; if not}-

observed, consult
other personnel or
set up structured
situation

{0;7)

Highest level within
this item; major area-
social, topic area *
safety

Highest level within
this item; major area "
social, topic area -
safety

Highest level within
this item; major area -
social, topic area -
safety

Major area - social,
topic area - emotional
behavior, level 5

out of 6 levels

Choose one level per item
{No, B)

Choose one level per item
{No, B)

Choose one level per item
{No, B)

Choose one level per item
(No, B)
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Genera) Category: Social Participation

AL=]
[Speci fic Category: None . i .
CLINICAL ITE!MS WITH PEERS .
ITEM SITUATION STATUS OF ITEM SCORING SOUR(
“Play or remain by himself rather than |Observe for two None given 1 = 5 {Never - very frequentiy) i
ith other children?" weeks . {No, L)
{Devereux) (c) {0;T,P)

“Socially isolated or withdrawn?"
{Devereux) (c)

“Does not engage in group activities."
(Walker) (c)

“Does not engage In group activities."
(Social Behavior Rating Scale) (s)

"Tends to avold participating with
children in groups."

Lefinttion: "Stays apart from other
children.®

(Rutland ‘Center RFCL) (¢)

“"Child shies away and withdraws from
other children"
{Kohn Social Co-petence Scale) ()

“Fails to play with most other children'’
{Kohn Problem Checklist) {C)

Observe for two Scale 5, Sociat isola-

weeks . tion

{o;7,P)

Observe minimum of 2 Scale 2, ﬁlthdrawal, 2
months., points

{NS; T)

Completed by teacher Problem Behavior Scale
following specific
observational
procedures.

(OR;T)

Parent, teacher in- Nona given
take interviews;
professionals follow-
ing diagnostic evalu~
ations.

{NS;T,P,SP)

Negative loading on
Factor i, Interest-
Participation vs.
Apathy-Withdrawal

Teacher rating based
on past week's he-
havior

(NS;T)

Negative loading on
Factor !, Apathy~

Teacher rating based
on past week's be~

havior Withdrawal
(NS;T) '
1Teachf_-r's descriptions of problem behavhors ‘

| v
2aERIC) probiem

IToxt Provided by ERI
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i -8 (Not at all - extremely)
{No, L)

Present/absent within last month
{No, D)

1 = 7 {Not descriptive or true--
very descriptive or true)
{No, L)

1 - 5 {(High priority - not a
problem)

{Nno, L)

1-7 {never - always)
{No, L)

0 = not at alj typical, 1 =
somewhat typical, 3 = very
typical

{No, L)
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.General Category: Social Particlpation

(Personality inventory for Children)

(c)

"Is shy or bashful with most children.'
(Kohn Problem Checklist) (C)

Teacher rating based
on past week's be-
havior

(NS;T)

activity) profile
scales

Factor |, Apathy-
Withdrawal

0 = not at all typical, 1 =
somewhat typical, 2 = very
typical

(No, L}

243

—_— . AA-2
Specific Category: None ‘ .
pecitic Lategory: Ton CLINICAL ITEMS WiTH PEERS S~
ITEM SITUATION . STATUS OF ITEM sCoRING SOUR
%7, My child often plays with a Parent rating False = D (depression) True, false )
) group of children," {Ns;P) and 55K {social skllls)| (No, D)
“(Personality inventory for Children) profile scales; ES
(c) (ego strength) supple~
mentary scale
164, My child doesn’t seem to care to | Parent rating True - PSY (psychosis) True, false
be with others." (Ns;P) profile scale; INT {No, D)
(Personality Inventory for Children) (internalization) sup-
(c) plementary scale;
critical item for Area .
IV Peer Relations
#322. My child would rather be with Parent rating True - PSY (psychosis) True, false
adults than with children his (NS;P) and SSK (social skills}| (No, D)
(her} own age." profile scales; critical
(Personality Invertory for Children) item for Area 1V Peer
(c) : Relations
1352, My child seems to prefer adults Parent rating True - F (deviant re- True, false .
to children.® (NS;P) ' | sponse sets) and DEF {No, D)
(Personality Inventory for Children) (defensiveness) profile
(C) scales
Wihe, My child is shy with children Parent rating False - DEF (defensive-| True, false
his (her) own age." (NS3;P) ness) and HPR (hyper- {No, D)



| General Category: Cooperation
Specific Category: Sharing

CLINICAL ITEMS WITH PEERS

TTEM SITUATION STATUS OF ITEM SCORING SOURC
“464. Sharing things has been no Parent rating True - 1-E (intro- True, false
problem for my child." (No, D)

EP§rsonality Inventory for Children)
c

243

{NS;P} version-extraversion)

) and S0 {social desir-
ability) supplementary
scales; False - SSK
{social skills) profile
scale
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SBenerat Category: Cooperativeness
Specific Category: Borrow and Return

CLINICAL ITEMS WITH 2EERS

cc-1

ITEM

STTUATION

STATUS OF ITEM

SCORING

SOURK

"Child takes possession of other

children's equipment without their
permission."’

{Kohn Social Competence Scale} (S)

Teacher rating based
on past week's be~
havior
{NS;T)

Negative loading on
Factor Il, cooperation
and compliance vs,
enger and defiance

1-7 {never - always)
{No, L}
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General Category: Cooperation

DD-1
$peci fic Category: Cooperativeness CLINICAL ITEMS WITH PEERS -
ITEM SITUATION STATUS OF ITEM SCORING SOURC

"“rhild is unwilling to play with other
children except on his/her own terms,'
{Kohn Social Competence Scale) (S)

“Chi Id resists going along with ideas
of other children,"
{Kohn Social Competence Scate) (S)

“Child has to be leader in order to
participate in actlvities with
"other children.”

{Kohn Social Competence Scale) (S)

"81. The school says my child needs
help i1 getting along with other
children."

{Personality Inventory for Children)

(¢)

"84, My child usually blames others
. for any trouble.,"”

(PTrsonalaty inventory for Children)
{c

1289, If my child can ‘t run things,

he (she) won't play."
-{Personality lnventory for Children)
{c)

253

Teacher rating based
on past week's be-
havior

(NS;T)

Teacher rating based
on past week's be-
havior

(NS;T)

Teacher rating based
on past week's be~
havior

(NS;T)

Parent rating
(NS;P)

Parent rating
(NS;P)

Parent rating
(NS;P)

Negative loading on
Factor |, cooperation
and compliance vs.
anger and defiance

Negative loading on
Factor 11, cooperation
and compliance vs.
anger and defiance

Negative loading on
Factor 1§, cooperation
and compliance vs.
anger and defiance

True - HPR (hyper-
activity), $SK (social
skills) profile scales;
ES (ego strength) sup-
piementary scale; criti-
cal item for Area X!
School Adjustment
False - SR {sex role)
supplementary scale

None given

True - $SK {social
skills) profile scale;
critical item for Area
IV Peer Relations

1-7 (never - always)
{No, L)

1-7 (neve; - always)
(No, L)

t-7 (never - always)
(No, L)

True, false
{No, D)

True, false
(No, D)

True, false
(No, D)
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-heneral Category: Aggression

Specific Category: Aggressiveness (initiation) EE-"
CLINICAL 1ITEMS WITH PEERS .
ITEM SITUATION STATUS OF ITEM SCORING SOUt
"Hit, bite, scratch, push or in other | Observe for two Scale 16, Social aggres{ ! - 5 (never - very frequently) 1
ways hurt or attack other children in weeks . sion (No, L)
a free situation with peers.” {0;7,P)
{Devereux) () '
"Distrubs other children: teasing, Observe for minimum | Scale 3, Distractibili- | Present/absent within 1ast month. L
provoking fights, interrupting others."| two months. ty, 2 points {No, D)
(Walker) (C) (NS;T)
Steals things from other children.' Observe for minimum |Scale 5, lmmaturity, Present/absent within last month. !
{Walker) (C) two months 1 point (No, D)
(Ns;T) ’
'"Teases peers or sliblings by taking (NS;T,P) Domain 1, Teasing be- YES/ND
their toys from them." havior. {No, D)
{(ABSt) ‘CR)
"Pushes other children" (NS;T,P) Domain H1), Physical YES/NO
{aBSt) (CR) violence toward others | {(No, D) .
"Fights with other children' (NS3T,P) Domain 1, Anti-social YES/NO
{(aBst) (cRr) behavior {(No, D)
"Aggressive toward children" Parent, teacher None given 1 - 5 (high priority - not a 2

Definition: 'Hostile act or word
directed toward a child consciously or

l ‘ -
Teacher descriptions of problem behavid

2
IE I{ILC" Problems

IToxt Provided by ERI

239

intake interviews;
profassionals fol-

rs

problem)
(NO' L)
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General Category: Aggression ) EE-2
Specific Category: Aggressiveness (initiation .
? CLINICAL ITEMS WITH PEERS
ITEM SITUATION - STATUS OF ITEM SCORING SOUR
unconsciously designed to hurt or lowing diagnostic
damage. " evaluations. '
(Rutland Center RFCL} (C) (NS:T,P,5P)
“Act bossy or domineering with other Observe for two Scale 16, social agbres- 1 -5 (rever - very frequently) 1
children?" weeks sion (No, L)
(bevereux)} (C) (0;T,P}
"Tease or bully other children?" Observe for two Scale 16, social agres~ |1 ~ 5 (never - very frequently) }
(Devereux) (C) weeks sion (No, L}
(0;7,P)
Psychiatric Behavior $cale (See (NI3NL) . Overly aggressive Check one response per behavior
pefends Possessions) area,
(No, B)
“Child is hostile or aggressive with Teacher rating based |Negative loading on 1~7 (never -~ always)
other children, for instance: pushes, | on past week's be~ Factor !, cooperation {(No, L}
taunts, bullies, etc." havior and compliance vs, *
(Kohn Social Competence Scale) ($) (NS;T) anger and defiance .
"Child prevents other children from Teacher rating based |Negative loading on 1-7 (never ~ always)
carrying out routines." on past week's be~ “actor |1, cooperation |(No, L}
(Kohn Social Competence Scale) (S) havior and compliance vs. anger
(NS:T) and defiance
"Child is dominating and bossy with Teacher rating based |Negative loading on 17 (never ~ always)
other children." on past week's be~ Factor |1, cooperation |[(ho, L)
(Kohn Social Competence Scale} (S) havior and compliance vs. anger
(NS;T) and defiance
1 l . :
‘T~ descriptions of problem behavigrs
ERIC ™ g7 258




?-neral Category: Aggression

cific Category: Aggressiveness (initiation)

CLINICAL ITEMS WITH PEERS

EE-3

. -

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOURC

'Child is quarrelsome."
(Kohn Social Competence Scale) (S)

i0ften starts fights with other
ildren." .
Kohn Problem Checklist) (C)

‘Bullies, hits, or picks on other
hildren."
Kohn Problem Checklist) (C)

Gh, As a child, my child hit other
children on the head with
sharp toys.'

FP§rsonality tnventory for Children)

c

‘67. Often my cnild destroys other
children's toys."

FPersonality Inventory for Children)

¢)

203, My child often hits younger
children."

Personality Inventory for Children)

¢) -

1221, My child loves to make fun of

others."
Personality Inucatory for Children)

c\
253

Q

Teacher rating based
on past week's be-
havior

(NS;T)

Teacher rating based
on past waek's be-
havior

(NS;T)

Teacher ¢ating based
on past week's be-
havior

(NS;T)

Parent
(NS;P)

rating

Parent

rating
(Ns;P)

Parent rating

(NS;P)

Parent
(NS;P)

rating

Negative loading on
Factor 1), cooperation
and compliance vs. anger
and deflance

Factor I, anger-
defiance

Factor (1, anger-
defiance

True - AGN (aggression)
supplementary scale;
critical item for Area
V Unsocialized Aggras~
sion

True - F (deviant response
sets) profile scale;
AGN (aqgression) and EXV
(externalization) sup-
plemertary scales

True = AGN f{agression)
and EX7 (externalization)
supplementary scales

None given

1=7 {never - always)

{No, L)

0 = pot at all typizal, ! = some~

what typical,

(No, L)

3 = very typical

0 = not at all typical, 1 = some-
what typical, 3 = very typical

(o, L)

True, false
(No, D)

True. false
{No, D)

True, false
(No, D)

True, false
(No, D)
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Aggression EE-4
Aggressiveness (inltiation)

@eneral Category:

Specific Category: CLINICAL ITEMS WITH PEERS

ITEM SITUATION STATUS OF ITEM SCORING soul

44266, My child likes to 'boss' others Parent rating True = $SK (social True, false

around." {NS;P) skills) profile scale (No, D)
{Personality Inventory for Children) . False - ADJ {adjustment)
{c) profile s~ale; & {denial

moderator variable)- and
$D (social desirability)
supplementary scales

“515. Hardly a day goes by when my
child doesn't get into a fight."
{Personality Inventory for Children)

(C)

11529, My c4ild usually feels sorry
when he {or she) has hurt others.'}

Parent rating
(NS;P)

Parent rating
{NS;P)

True - ADJ (adjustment)

profile scale; EXT (ex-

ternal ization) supple-
mentary scale} critical
item for Area |V Peer
Relations

False = EXT {externali-
zation) supplementary

True, false
(No, D)

True, false
(No, D)

{Personality Inventory for Children) scale

{€)

0 = not at all typicz'. 1 = some-
fvnat typical, 2 = very typical
(No, L)

Factor |l, anger-
defiance

Teacher rating based
on past week's be-
havior

(Ns;T)

"Hurts others, tells untruths, or
destroys property without seeming to
feel badly."

{Kohn Problem Checklist) {{)

0 = not at ail typical, 1 = some-
what typical, 2 = very typical
(No, L)

Factor |I, anger-
defiance

Teacher rating based
on past veek's be-
havior

(NS;T)

"5 destructive in regard to own and/or
others' property.”’
{Kohn Problem Checklist) {C)

"Deliberately maltreats other children.'} Teacher rating based [Factor |l, anger~ D = not at 2)] typical, 2 = some-

{Kohn Problem Checklist) {(C) on past week's be- defiance Wwhat typical, 3 = very typical
havior No, L)
(NS;T) .
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General Category: Aggression

specific Category: Aggressiveness (response)

FF=1

CLINICAL ITEMS WITH PEERS .
ITEM SITUATION STATUS OF ITEM SCORING SOUR

"React with immediate anger or ipset Observe for two - Scale 11, proneness to |1 = 5§ (never - very frequently) ¥
if some other child Interferes with his| weeks emotional upset (No, L)
play or takes something that is his?" (0;T,P)
{Devereux) (¢)
"Get easily upset by peers? (Exam= Observe for two Scale 11, proneness to |1 = § {never = very frequently) 1
ples: when teased, pushed, etc.)" weeks emotional upset (No, L)
(Deveresx) () (0;1,P)
"Annoy or provoke peers into hitting or| Observe for two scale 16, social aggres=| ) - § (never - very frequently) ]
in other ways attacking him?" weeks sion (Nc, L)
(Devereux) (C) (0;1,P)

Observe for minimum ! Scale 1, acting out, Present/absent within past month ]

'"When teased or irritated by other
children, takes out his frustrat’on(s)
on other inappropriate perso -°r
thing.”

(walker) (c)

"Openly strikes back wi :h angry behavi-
or to teasing of other children."”
(watker) (C)

-

'Becomes hysterical, upset or angry
when things do not go his/her way."
(Soctal Behavior Rating Scale) (5)

l
'711“/(:

IToxt Provided by ERI

two months
{(NS;T)

Observe for mininum

two months
(NS;T)

Completed by teacher
following specified
observational pro~-
cedures,

(OR;T)

2 points

Scale 1, acting out,
3 points

Problem behavior scale

(10, 0)

*e.%.

Present/absent within past month
(No, D)

1 = 7 (not descriptive or true -
very descriptise or true) '
(No, L)
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ﬁeneral Category: Aggression GG~

Specific Category: Defends Possessions and Self .
CLINICAL TITEMS FITH PEERS

ITEM SITUATION - | STATUS OF, ITEM SCORING
"Doesn’t protest when others hurt, Observe for ainimum | Scale 2, withdrawal, - Present/Absent within past month.
tease, or criticize him.” of two months. | (No, D) ’
(Walker) {C) (NS; T)
"Seems unable to stand up for his Observe for two None given . 1 - 5 (never - very frequently)
rights 1f attacked or criticized by weeks « (No, L) :
other children? (Cries, runs away, (0;7,7)

glves up)”
| {Devereux) (¢)

" EXPRESSION OF AGGRESSION~--
GENERAL PATTERN OF BEHAVIOR

7. The child demands his own way in (N1,N1) Overly aggressive Check one response for each be-
% virtually all situations. He - havior.
often takes toys from othar A (No, B)

children while refusing to share
his own. The child often persists
despite the teachers intervention.

6. The child will generally : ske toys
for himself without sharing with
other children, but will change
his behavior on the teacher's
insistence.

5. The child is able to stand up for Tendency Toward
his own rights but is also able to
share with others without the need
for the teacher to intervene.

]
Teacher descriptions of problem behavigrs

: 260
269




Py

General Category: Aggression

Specific Category: Defends Possessions and Self 66-2
- ' CLINICAL TITEMS WITH PEERS *
ITEM SITUATION STATUS OF ITEM SCORING SOUR

&, The chlld is able to stand up for
his own rights but is also able to
share with others without the need
for the teacher to intervene.

3. The child is able to stand up for
himself when supported by the
teacher or another child.

2. The child is unable to stand up
for himself in virtually all situ-
atfons even when encouraged to do
so by the teacher."

{Psychiatric Behavior Scala) (C)

"Cn 1d has difficulty defending his/her
own rights with other children."
(Kohn Soctal Competence Scate) ($)

"Child is bossed and dominated b
other children."
(Kohn Social Competence Scale) (s)

“ipoes not defend himself/herself when
others shove, hit, accuse, or
criticize him/her."

{Kohn Prot*em Checklist) (C)

267

Teacner rating based
on past two week's
behavior

(NS;T)

Teacher rating based
on past week's be-
havior

(NS;T)

Teacher rating pased
on past week's be-

havior
(NS;T)

Typical

Tendency Toward

v

Overly wlthdrawn

Negative loading on
Factor |, interest~
participation vs.
apathy-wi thdrawai

Negative loading on
Factor |, interest~
participation vs.

apathy~withdrawal

Factor |, apathy and
witndrawal

1-7 {never - always)
{No, L)

1-7 {never -~ always)
(No, L)

0 = not at ail tyrical, 1 = some-
what typical, 2 = very typical
(No, L)
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General Category: Friendship and Prosocial Behavior

Speci fic Category: Ffriendship Hd=1
CLINICAL ITEMS WITH PEERS
ITEM SITUATTION STATUS OF ITEM SCORING SOURC

“"Has no friends."
{Social Behavior Rating Scale) (s)

8.

6.

""Has no friends."
(watker) (C)

[''Say other children or adults do not
like him or are against him?"
(Devere: <) (C)

RELATIONS

The child has an absence of any
friendships with either peers or
adults, and in addition seems to
avoid such contacts.

The child doesn't form any real
relationships, but seems to want
to be taken care of, yet has
difficulty In expressing his
needs,
in a socifally acceptable way).

The child §s beginning to have
meaningful relationships to
adults, (e.g., can at times

| Teacher descriptions of probiem behavlLrs

Q

263

{e.g., can not ask for help

Completed by teacher
following specified
observational proce-
dures,

{or;T)

Observe for minimum
two months.
(NS;T)

Observe for two

weeks.
{0;T,P)

(N} ;ND)

Problem behavior scale

Scale 2, Withdrawal,
L points

Scale 11, proneness to
emotional upset

Avoids Contact

N

™

1 - 7 {not descriptive or true -
very descriptive or true)
(tio. L)

Present/absent within past month
{No, D)

1 - 5 {never - very frequently)
(No, L)

Check one response for each
behavior category.
{No, B) -
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General Category:

Speci fic Category: Friendship

Friendship and Prosocial Behavior

CLINICAL ITEMS WITH PEERS

HH-2

ITEM

SITUATION STATUS OF ITEM

SCORING

SOUR(

2.

l.

express needs in socially accept-
able ways)}.

The child has meaningful rela-
tionships with staff and peers,
and shows an ability to favor
certain relationships over others.

The child has meaningful rela-
tionships with staff and peers,
and shows an ability to favor
certain relationships over others.

» The child is beginning to form

speci fic meaningful relationships
with an occasional retreat to
dependency.

The child develops a dependent
clinging type of relationship to
one or two spec’fic individuals.

The child forms dependent clinging
types of relationships with anyone
available."

{Psychiatric Behavior Scale) (C)

"2f. My child has many friends."
{Personality Inventory for Children)

(c)

271

Parent rating
(NS ;P)

Tendency Toward

Tybical © 4

Tendency Toward

Excessively Clinging

True = 0P {delinquency
prediction) and SO
{social desirability)
supplementary scales
False = ADJ {(adjustment)
and $SK {social skills)
profile scales

True, false
{No, D)
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.ﬁineral Category:

Friendship and Prosocial Behavior HH-3
Specific Category: Friendship
CLINICAL ITEMS WITH PEERS .
ITEM STITUATION STATUS OF ITEM SCORING SOUR

[

"85. Most of my child's friends are
younger than he (she) is."
(Personality iInventory for Children)

(c)

"197. My child has more friends than
most children."

gPersonality Inventory for Children)

)

1202, My child has many friends of the
opposite sex.'
(Personality Inventory for Chuldren)

(c)

4208, My child realiy has no real
friend."
(Personality Inventory for Children)

(c)

1220, My child has very few friends."
EPersonalIty Inventory for Children)
c)

1250. My child loves to stay overnight
at a friend's house."
gPersonality invéntory for Children)
c)’

273

Parent rating
(NS;P)

Parent
(NS:P)

rating

Parent rating

(NS;P)

Parent rating

(NS ;P)

Parent rating

(NS;P)

Parent rating

(NS ;P)

True = {$ (intellectual
screening) profile
scale; ES (ego strength)
suppliementary scale;
critical item for Area
iV Peer Relations

-

False = §SK (social
skills) profile scale

False - §sk (social
skills) profile scale

True ~ ADJ (adjustment),
D (depression), and

ssKk (social skills)
profile scales; critical
item for Area lU Peer
Relations

True « PSY (p.ychosis)
and SSK (social skills)
profile scales

True - CDY (cerebral
dysfunction) and SR
(sex role) supplemen-
tary scales

fFalse - WOL (withdrawal)
profile scale

True, false
(No, D)

True, false
(No, D)

True, false
(No, D)

True, false,
{(Ne, D)

True, false
(No, D)

True, false
{(No, D)

2
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|General Category:

Specific Category: Friendship

Friendship and Prosocial 8ehavior

CLINICAYL ITEMS WITH PEERS

HH-4

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOUR(

¥251. Hy child usually plays with
older children."

%P?rsonaiity Inventory for Children)
C

"262. | do not approve of most of my
child's friends.”
{Personality tnventory for Children)

(€)

*'308. My child often brings friends
home . "'
{Personality Inventory for Children)

(c)

1428, My friend is very popular with
other ¢hildren."

(Fersonallty Inventory for Children)

(c)

3. My child loses most friends
because of his (or ner) temper.'

EKP;rsonal'ty Inventory for Children)
(c

-

Parent rating
(NS;P)

Parent rating
(NS;P)

Parent rating
(NS;P)

Parent rating
(NS;P)

Parent rating

NS ;P)

§

True = DP (delinquency
prediction) supplemen-
tary scale

False - ES (ego
strength) scale

True =~ DLQ (delinquency)
profile scale; critical
item for Area |V Peer
Relations

False - ApJ (adjustment)
profile scale; K
(denial moderator vari-
able) supplementary
scale

No information

True - $D (social de-
sirability) supplemen-
tary scale

False:" $SK (social
skills) profiie scale;
ES (ego strength)
supplementary scale

True = HPR (hyper-
activity) profile scale
False = K (denial moder=
ator variable) and LDP
(1earning disability
prediction supplemen-
tary scales

True, false
(No, D)

True, false
(No, D)

True, false
(No, D)

True, false
(No, D)

True, faise
(No, D)
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.General Category:

Specific Category: Friendship

CLINICAL ITEMS WITH PEERS

r.----'----'-.----.--.---.---..llllllll.lllllllllllllllllllllllllllllllllllllllIllIIIIIIIIIIIIIIIIIIIIIIII

Friendship and Prosocial Behavior

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOUR

{10, My child thinks others are plot-
ing against him (or her)."
{Personality Inventory for Children}

(©)

* 9. My child belongs to a gang."
{Personality Inventory for Children)

(©)

Parent rating
{NS;P)

Parent rating
(NS ; P)

True - RDS {reality
distortion) and F
{deviant response sets)
scales; critical item
for Are.. IV Peer Re-
lations )

True - Critical item
for Area 1V Peer Re-
lations

True, false
(No, D)

True, false
{no, D)
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General Category: |Initiation and Response =1
Specific Category: |Initiation
' CLINICAL TTEMS WITH PEERS ]
ITEM SITUATION STATUS OF ITEM SCORING SOUE

“"Does not initiate relationships with

other children.”
(Walker) (c)

"Does not initiate relationships with
other children.”
{Social Behavior Rating Scale) (s)

"“Tries to avoid calling attention to
himself/hersel £."
(Soclal Behavior Rating Scale} ($)

"Child is fearful in approaching other
chi dren."
(Kohn Scciai Competence Scale) (S)

"Child is unable to occupy himselif
without other chijdren directing activ=
ities for him/her."

(Kohn Social Competence Scale) (S}

"Is very much a follower; does not
initiate pla. with other children.’
{Kohn Problem Checklist) (C)

g6, Ot?er chi ldren 1ook up to my
' child as a leader."”
(Personality tnventory for Children)

9 2m

I{fRJ]:f descriptions of problem behavid

Full Tt Provided by ERIC.

Observe for minimum
of two months

(NS;T)

Completed by teacher
following specified
observational pro-
cedures .

(OR;T)

Completed by teacher
following specified
observational pro-
cedures.

{OR;T)

Teacher rating

based on past week's
behavior

(NS;T)

Teacher rating based
onh past week's be-
havior

(NS;T)

Teacher rating based
on past veek's be-
havior

(Ns;T)

Parent rating '
(NS;P)

Scale 2, withdrawal
4 points

Problem behavior scﬁle

Problem behavior scala

Negative loading on
Factor |, interest-
participation vs.
apathy and Withdrawal

Negative loading on
Factor |, interast-
participation vs.

¢ -athy and withdrawal

Positive loading on
Factor |, apathy and
withdrawal

False - $5K (social
skills) profile scale;
L0P (learning disabili-
ties prediction), ES

-
L

Present/absent withir past month
(Nno, D)

1 - 7 {hot descriptive or true -
very descriptive or true)
{No, L)

1 - 7 {hot descriptive or true -
very descriptive or true)
(No, L)

1-7 (never - always)
(No, L)

1-7 {hever - aluays)
(No, L)

0 = not at all typical, 1 = some-
what typical. 2 = very typical
(No, L}

True, false
(No, D)
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Specific Category:

General Category: I(nitiation and Response
initiation

CLINICAL ITEMS WITH JEERS

ITEM

SITUATION

STATUS OF ITEM

-

groups.'

-

things."

(c)

N
o
g

1335. My child is usually a leader in

{Personality tnventory for Children)
[

91, My child never takes the lead in

{Personality Inventory for Children)

P>rent rating
WS P;

Parent rating
(NS;P)

(ego strength' ...
{introversior ¢xtro-
version) supplementary
scales

False - $SK {social
skills) profile scale;
£S {ego strength) and
I-E {introversion-
extroversion) supple-
mentary scales

True - PSY (psychosis)
profile scale; INT
(internalization) sup-
plementary scale;
{critical item for Area
IV Peer Relations

SCORING

True, false
{No, D)

True, false
{No, D)

282




General Category: Initiation and Response

Specific Category: Imitation

CLINICAL ITEMS WITH PEERS

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOUR

143, My child loves to dress 1ike
older children."

%P;rsonality Inventory for Children)
C

<83

Parent rating
{vs;P)

None given

True, false
{No, D)
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General Category: Initiation and Response KK=1
Specific Category: Response .
CLINICAL ITEMS HITH PEERS
ITEM SITIATION STATUS OF ITEM SCORING Sth(

classmates."
(Soctal Behavior Rating Scale) (S)

by adults or children."
{Kohn Problem Checklist) (C}

'"Ignores soclal initiations by other

"|s unresponsive to frieadly 0vertutes

Completed by teacker
following specified
observational
procedures.

{OR; T}

Teacher rating based
on past week's be-
havior

{NS;T)

Probiem behavior scale‘

Positive loading on
Factor |1, anger
and deflance

I'O

.1“21Lﬁg .

1 « 7 {not descriptive or true -
very descriptive or true)
{No, L)

0 = not at all tvplcal,
what typical, 2 = very typical
(No, L

I = some-




|

.General Category: Miscel!aneous LL-1
pecific Category: Competitiveness CLINICAL ITEMS WITH PEERS .
ITEM SITUATION STATUS OF TI.EM SCORING SOURC

"453. Winning a game seems more im-
postant than the fun of playing to my

child."

EP;rsonality inventory for Ch;ldren)
C

Parent rating
(Ns;P)

True - DP (delinyuency
prediction) supplemen-
tar, scale

False - ADJ (adjustment)
profile scale; n (denial
moderator variable} and
SD (cocial desirability)
suoplementary scales

True, false
{No, D}
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General Category: Miscellaneous

Specific Category: Peer Response to Child
L J

CLINICAL ITEMS WITH PEERS

HH-1

ITEM SITUATION STATUS OF ITEM SCORING SOUR
|"Rejected or avoided by other children | Obse-ve for two Scale 5, soclal tsola= |1 - 8 (not at all - extremely) 1
children?" weeks . tion {No, L)
(Devereux) (C) (o;1,P) .
Observe for minimum | Scale 5, lmmaturity, Present/absent during past month !

"“Other children act as if he were taboo
or talnted."
(Walker) (c¢)

“Complalns about others® unfalrness
and/or discrimination towards him/her."
(Soclal Behavior Rating Scale} (s)

"Other children seem unwilling to play
with child.”
(Kohn Socla) Competence Scale) (S)

"13. Other children often 42t mad at
my child."
tPersonality Inventory for Children)

(c)

"50'

Other children don't seem to
listen to or notice my child
much."

{Pe-sonality Inventory for Children)

()

two months.
(NS3T)

Completed by teacher
following specifled
observational
procedures.

(oR;:T)

Teacher rating based
on past week's be-
havior )
(NS;T)

Parent rating
(NS ;P)

Parent rating
{NS:P}

L points

Problem behavior scale

Negative 1oading on
factor [, interest-
participation vs,
apathy and withdrawal

True - ADJ (adjustment)
and $SK {social skills)
profile scales; I-E
(introversion-extrover-
sion} supplementary
scale

False - LDP {learning
disabilitles prediction)
supp lementary scale

True - $SK (social
skills) profile scala

{No, D)

1 - 7 (not descriptive or true -
very descriptive or true)
{No, L

1-7 (never - always)
(No, 1.}

True, false
{No, D}

True, false
(No, D)
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General Category: Miscellaneous

Specific Category: Peer Response to Child

CLINICAL ITEMS WITH PEERS

ITEM

STTUATION

STATUS OF ITEM

SCORING

SOUR

69, My child is usually rejected by
_ other children"!
(Personality tnventory for Children)

(c)

340, Other children make fun of my
child's different ideas,''
| (Personality inventory for Chdergn)

{C)

291

Parent rating
(Ns;P)

Parent rating
(Ns;P)

False - ADJ {adjustment)
and ACH (achievement)
profile scales; K
{denial! moderator vari-
able) supplementary
scale

True - PSY {psychosis)
and $SK (social skills)
profile scales; CDY
{cerebra) dysfunction)
supplementary scale;
critical item for Area
IV Peer Relations

True - critical item for
Area IV Peer Relations;
F {deviant response
sets) and PSY {psychosis|
profile scales

True, false
(No, D) .

True, false
{No, D)

2932
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fneral Category: Miscellaneous

NN-1
}pgclﬂc Category: Other {jealousy) CLINICAL ITEMS WITH PEERS .
ITEM STITUATION STATUS OF ITEM SCORING SOUR(

["Appears jealous when teacher pays
attention to other children'
{Kohn Problem Checklist) (C)

1"271. My child is very Jjealous of
others."

EPﬁrsonality inventory for Children)

c

Teacher rating based
on past week's be”
havior

{NS;T)

Parent rating
{Ns;P)

Factor 11, anger and
defiance

True = critical item
for Area IV Peer Re~
jations

False - ADJ (adjustment)

profile scale; OP (de~
linguency prediction)

and K {denial moderator
variable) supplementary

scales

0 = not at all) typical, | = some- |. :

what typical, 2 = very typical

{No, L)

True, false
(No, D)

294

I ST




—

tﬁhe?al‘tatejory: Miscellaneous
Specific Category: Other

CLINICAL ITEMS WITH PEERS

00-1

ITEM

SITUATION

STATUS OF ITEM

SCORING

SOURC

F;QD.
(Personality fnventory for Children)

(c)

['210. My child often tatties (tells)
on others."

(Personality Inventory for Children)
c

"195. My child usually doesn't trust

others."
k?ersonality fnventory for Children)

¢) ’

{ have found out my child has had
sex play with the opposite sex.!

Parent rating
(NS;P)

Parent rating
(Ns;P)

Parent rating
(NS;P)

True = critical item
for Area IV Peer Re-
lations

True - CDY (cerebral
dys function) supple~
mentary scale;

False - ADJ (adjust-
ment) profile scale;

K {denial moderator
variable) supplementary
scale

True = F (deviant ,e-
sponse sets), WOL (with-
drawal), and HPR (hyper-
activity) profile
scales; critical item
for Area 1V Peer Re~
tatjons

False - DEF (defensive~
ness) profile scale

True, false
(No, D)

true, false

(No, D)

True, false
(No, D)
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N ORGANIZATION OF ITEMS social Clinical Catego.y - . X
Friendship and Prosocial Behavior -
Test Item Categories X X Friendship .
X Prosocial Behavior

Items are 2ssigned to one of two general group=

ings, "Social items With Peers" and “Clinical Items Initiation and Response

With Peers.' Soclal items reflect normative or ap- X X Initiation
propriate behaviors and are taken from early child- X X Imi tat fon
hood, social, and criterion-referenced tests. Clini- X X Response
cal items involve maladaptive or aberrant behaviors
and are obtained from clinical tests and maladaptive _ Miscellaneous
behavior sections of social and criterion-referenced X X Compet itiveness
tests. X Greet Peers
b ¢ Peer Response to Child

Both the social and clinical sections of this X X Jealousy |
manual are subdivided into six general categories X Verba) Expression
with from one to six specific categories each. X Activity Interests
Categories Included for sociai and c¢linical items, ; X g:;:s and Fair Play

r .

respectively, are listed below.

Sucial Clinical Category

b ¢ Social Participation
Solitary Play
Onlooker Behavior
Parallel Play
Associative Play .
Cooperative Play
Games {simple, with rules,
organized)

G DC DG DG e e

Cooperation
X Sharing
Turntaking
X Borrow and Return
X Cooperativeness

> M C 2

..n MNogression

X~ Aggressiveness

X Defeids Possessions
{and Self)

o
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format

Definitions.)

General Category:
Specific Category:

Information is provided for each item regarding
the item's content, administration procedure, age
equivalent or other status Infermation, scoring pro-
cedure, and original source (If available). The fol-
lowing is a sample of the format used within thls
source book and Indicates the kind of information
entered horizontally for each item. (With the ex~
ception of the test name, alphabet symbols are used
within parentheses to Indicate the ratings assigned
by the source book’s authors; see Rating Codes and

One of the six general catagorles
The specific category subsumed
under the general category

TYPE OF I1TEM (SOCIAL or CLINICAL)

ITEM

SITUATION

STATUS OF ITEM

SCORING

Test [tem, verbatim

299

(Name of test) (test type)

Description of con-
ditions recommended
for administering
the item or the test
itself.

(Rating of situationy
persons who adminis-
ter and/or score the
i tem)

Age equlivalent, sub~
scale from which (tem
was obtained, item's
level within a subse:
of sequentially ordered
items, factors with
which [tem correlates
positively or negative-
ly, or severity welght-
ing

for scoring

&7_ O _from which test authors obtained the speclfic item, IF indicated In the test mpnual .

Scoring terms used, instructions

(Presence or absence of quantita-
tive scoring criterla, type of
scoring system)
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DEFINITIONS OF TEST iTEM CATEGORIES

Test {tems were content analyzed and grouped
according to similarity of item content. Category
definitions reflect terms used In the test {tems as
well as in descriptions of the test items, the situa-
tions to be employed in assessing the items, or the
scoring rules,

Soclal items With Peers

1. Social Participation - {tems loosely correspond
to Parten's definitions (1933) or use Parten's
classification terms; terms may or may not re-
flect Parten's original meanings.

Solitary Play = Plays alone, solitary play.

Onlooker Behavior - Watches or observes other
babies or children, onlooker.

Parallel Play - Plays near, around, or along~
side other children; may or may not specify
similar activity or play materials; may or
may not indicate that no interaction or ex-
change of toys takes place; parailel play.

Associative Play ~ Plays or interacts with
one or more children; joins peers in play;
associative or group play; may or may nct
specify unorganized or similar, but not
identical, acti ity.

Cooperative Play - Plays cooperatively or
engages in cooperative activity; descrip~
tions of play with peers that correspond to
cooperative play.

Games (simpie games, games with rules, or-
ganized games) - Reflects subsets of as-
sociative or cooperative play; i.e., simple
games such as '"Ring Around The Rosie," “Tag,"
O etc.; games with rules such as table games,

.

11,

v,

RR=1

card games, or rule games; and organized games

such as competitive exercise games, complicated
floor games, complicated fioor Play, and other

competitive activities.

Cooperation

Sharing - Sharing or exchanging toys...¥th or
without adult help or supervision.

Turntaking = Taking turns or waiting for a turn
with or without adult help.

Borrow and Return = Asking permission to use
peers' possessions or toys; returning borrowed
propercy; respecting others' property.

Cooperativeness - Works well, gets along, or
cooperates in group activities with other
children; accepts or copes with blame, teasing,
or criticism.

Aggression

Aggressiveness ~ Hit, push, or kick peers; al-
ternatively aggressive and cooperative; replaces
physical aggressiveness with verbal scolding;
bosses, criticizes; snatches or grabs peers' toys.

Defend possessions - Claiming or defending owner=-
ship.

Friendship and Prosocial Behavior

Friendship = Looks for, names, chooses, plays
with, confides in, or has one or more friends.

Prosocial Behavior - Demonstrating affection, ex-
pressing compassion, being sympathetic or pro-
tective toward babies, siblings, or other child-
ren; expressing liking for a peer; trying to help

- ¢hildren who are hurt or crying; offers assist-

ance to peers; turns to other children for

assistance, .
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V. {nitiation and Response

{nitiation - Initiates contacts, interactions,
play, group play, or involvement in play; serves
as leader, initiates play ideas, or glves di-
rection to play.

{mitatior - Imitates play of others or another
child at play.

Response ~ Responds to gestures or initiations
of or responds differentially to other bables
or children; engages in conversations or ex-
changes with other children.

V1. Wiscellaneous
Competitiveness = Spurred on by rivalry or
competition; is competitive; plays competi-
tively.
Other = Greeting peers, jealousy behaviors,
verbal expression to peers. activity interests,
and other (items that do not fit any category).

Ciinlcal 1tems With Peers

{. Social Participation - Reflects both lack of
interaction as well as presence of inter-
action with peers; e.g., shles away from,
avoids, or does not play with other children or
groups of children; prefers to play by self or
with adults; social isolation or withdrawal;
often plays with otker children.

1{. Cooperation
$haring - 1s or is not a problem.

Borrow and Return = Takes peers' possessions
without permission,

Cooperativeness = Reflects tack of cooperation
with peers; e.g., unwilling to play except on
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own terms, blames others for trouble, does not get
along well with other children,

Aggression

Aggressiveness - Physically attacks, teases,
bosses, interferes with, quarrels with, fights
wit's, or steals from peers; is destructjve to-
ward peers' property: responds to peers with anger,
upset, or aggression; provokes peers to attack

him.

Refends Possessions and Self = Reflects an in~
ability to defend self or possessions; e.g., does
not protect or defend self, 1s unable to stand up
for own rights, allows others to boss or domineer;
also development of ability to stand up for own
rights,

Friendship and Prosoclal 8ehavior
Ffiendshlp = Reflects both absence and presence

of friends as well as inappropriate choice of
friends; e.g., has very few or no friends, thinks

. peers do not ltlke him, plays with or is friends

with older/younger/opposite sex chiidren, belongs
to a gang, has many friends or is popular, visits
friends or visa versa,

{nitiation and Response

Initiation - Includes both presence and absence
of initiating behavior; e.g., is a leader; does
not initiate relationships, call attention to
self, or approach peers; 1s a follower, requires
peers' direction to occupy self,

{imitation - Ipappropriate imitation of others'
behavior; e.g., dresses like older children.

Response = Does not respond to peers' initiations.

Hiscel taneous 304
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Competitiveness - |s overly competitive.

.Peer Response to Child ~ Is rejected, avoided,
overlooked, or made fun of by peers,

Jealousy - Is jealous of others or of attentlon
given to others.

Other = Includes items which do not fit other
categories; e.g., sex play with others, tattles
on others, doesn’t frust others.

RATING CODES AND DEFINITIONS

Test items are rated as to type of test in which
item is contained, situation recommended for adminis-
tering test item, person who can administer or score
test item, criteria for scoring test item, and type of
scoring system employed.

Test Type

P - Early childhood {infant and preschool), normative
and quasi-normztive tests; fncludes tests which target
the 0-6 year age range or have been used with this age
range; test items have been normed as parg of the test
construction procedures or have been derived from other
tests reporting age equivalents; test content covers a
variety of areas beyond social or adaptive behavior,

CR - Criterion-referenced tests; includes tests witi~
out age equivalents in which items usually are sequenced
developmentally; child's progress 15 measured relative
to his/her own performance; tests have been designed for
or used with the 0-6 year age range.

$ - Social tests; includes tests which focus solely on
social behavior within the 0-6 year age range.

C - Clinical tests; includes tests which attempt to
identify aberrant or maladaptive behaviors or behavior
patterns (as opposed to developmentally approprlate be-
haviors) and have been developed for or appiled to the
“of year age range.
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Situation

NS - No situation; includes administration by inter-
view or chackllst or provides no guldelines or re-
quirements for cbservation.

0 - Observation in natural settings; includes general
suggestion to observe, observation of spontaneously
exhibited Behaviors, suggestions of appropriate natu-
rally occurring situations in the home or school, and
no time recommendations or up to iwo to four weeks of
observation.

Ok = Observation in natural settings or contrived set-
tings with recommendations for types of materials,
peers, or adult behavior; or recommendation to set up
a situation.

Nl - No information on type of situation recommended
included In materials available to authors.

Persons Administering or Completing Test (Who)

P - Parent
T - Teacher

SP = Support personnel, paraprofessionals, volunteers,
persons familiar with content areas, persons involved
with child’s programming.

NI -~ No infarmation provided on persons who should ad-

minister test or serve as informants in materials
available to authors.

Criterion for Scoring

Yes - Includes a measurable requirement, such as number
of opportunities or trials to be provided, time dura-
tion, specific levels of adult assistance, or generali-
zation specification.

No = Provides description of behavior only; gives no

‘quantitatlve basis for scoring; or uses such terms as

306

R At FEAPPR

.
B A




_occasionally, sometimes, frequently.

Scoring

D - Dichotomous; includes yes/no, pass/fail, achieved/
not achleved, occurs/doesn’t occur; may include an
Intermediate category such as P/F or emergent.

L -~ Likert type scale with three or more levels; In-
cludes does/sometimes doesn’'t /doesn’t often/sometimes/
rarely.

Q -~ Additional qualifying categorles; Includes quali-
fying categories reilative to opportunity {(no opportun=
Ity, but formerly displayed behavior or would learn be-
havior quickly), developmental level (behavior outgrown),
handicapping conditfon {not applicable), quality of play
{uninvolved, unsafe or destructive, or disruptive), or
level of teacher assistance {prompted, partial assist-
ance, full physical assistance).

8 = Llkert type scale with behavioral descriptdons of
each level or ordered behavioral descriptions.

SCORING TERMS

Symbols or abbreviatlons used by tests for re-
cording the chlld's performance on each test ltem are
often listed as such in the manual. Symbols and their
usual definitions are:
Emzrgent: P/F, *,
" Fall: F, -
laconsistent: 7
No: N
Observed: X
Omit: D

P, +
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Certaln symbols or abtreviations are idiosyncrat-
ie to individual tests. These tests, their symbols, and -
syrbols meanings {paraphrased) are listed below:

Assessment-Programming Guide for infants and Pre-
schoolers
0 = Child does not perform the skill
+ = Chiid performs the skill Inconsistently
1 = Child performs skill completely and con-
sistently
Behavioral Characteristics Progression {(8CP)

Blank = No opportunity offered
- = Not displayed

1/2 = Displayed less than 75% Incldence
level

v = Displayed at required 75% Incidence
level without physical or verbal
assistance

H = Wil1l never be able to display behavior
due to physical handicap (confirmed by
medical personnel)

E = Requlred equipment/materials not avall-
able

The Children’s Early Education Developmental Inventory
{CEEDI)

P = Passed

NP = Not passed

0 = Other (R, refused; 0, omitted)

H Modified

A = Alternate ltem

Devereux Child Behavior {(DCB) Rating Scale
(tems numbered 1-45, 78-95
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. 5 = Very frequently
4 = often
3 = Occasionally
2 = Rarely
1 = Never

Items numbered 62-77
8 = Extremely

7 = Markedly

6 = Listinctly

5 = Quite a bit

b = doderately

3= A dlittle

2 = Very slightly

1 = Not at all

Kohn Social Problem Checklist

0 = Not at all typical
! = Somewhat typlcal
2 = Very typicai

Xohn Social Competence Checklist

1 = Hardly ever or never
2 = Seldom

3 = Sometimes s

bk = 0ften /

5 = Very ofter or always

Maxfield-Buchholz Scale of Social Maturity, Vineland

Soci~! Maturily Scale
Iy

+ = Habitually performed without undue
Q urging
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+ F = Not performed due to special restraints or
lack of opportunity, but did formerly per-
form successfully

+ NO = No opportunity, but would learn quickly f
limitations to behavior were removed

+ = Transitional or emergent state
- = Not successful or performed only as a re-
sult of undue adult training and prassure

Minimum Objective System for Pupils with Severe Handicdaps
Assessment Record

M-4 = Mastered {generalization across cues,
places, persons, and tasks)

A-3 = Acquired

2 = Prompted

1 = partial physical assistance
N-A-0 = Not assess<d

F = functional alternative

Rutiand Center Referral Form Checklist of Problem Be-
haviors (RFCL)
1 = High priority problem

2 = St111 high oriority problem but showing
improvement

3 = Low priority protiem

b = Sti1) tow priority problem but showing
improvement

S = Not a problem or not noticed
SEED (Sewall Early Education Development Program)
Developmental Profiles

+ = Completes successfully

- = [oes hot complete
PR = Parent report 310
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B = 3ehavior outgrown

NA = Not applicable due to handicap
R = Refuses

NT = Not done

Social Behavior Rating Scale

Not Moderately Not
Descriptive or Descriptive or Descriptive or
True True True

'cc 02. . c}c . cl'c ctScc 060007




Early Childhood

Assessment-Programming Guide for
Infants and Preschoolers

{W. Umansky, 1976)

Developmental Services, Inc.

P. 0. Box 1023

Columbus, Indiana 47201

Birth to Three Developmental Scale
(1. E. Bangs and S. Dodson, 1979)

Teaching Resources Corporation

100 Bayleston Street

Boston, Massachusetts 02116

The Calller-Azusa Scale

{R. Stiliman, Ed.; revised edition,
1976)

The Universiiy of Texas at Oallas
Calller Center for Communication
Olsorders

1966 Inwood Road

Dallas, Texas 75235

Carol Ina Developmental Profile: A
Criterion-Referenced Checklist for
Planning of Early Childhood

{0. L. LiNte and G. L. Harbin)
Kaptan Press

600 Jonestown Road

Winston-Salem, North Carolina 27103

The Children's Early Education

Dzve jopmental Inventory %CEEDI)

In Stock, J. R., Wnek, L. L., Newborg,

J. A., Schenck, E. A., Gabel, J. R.,

Spurgeon, M. 5., & Ray, H. W,

Final report on evaluation of handi-

capped children's early education
rogram (WCEEP), BEH ¥ OEC-0-74-0402.

Eaigﬁsus, Ohio: Battelle {enter for

Improved Education, 1976.
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REFERENCES AND ADDRESSES

Classroom Screening

(CIrile Preschool First Chance Project,
1977

9 Lake Avenue

Peidmont, California 94611

Comprehens ive Developmental Scale
{MEMPH1S)

{1974}

Fearon Pitman Publishers, Inc.
Belmont, Californla

Denver Developmental Screening Test

In Frankenburg, W. K., Dodds, J. B., &
Fandal, A. W. Denver Developmental
Screening Test: Manual/Workbook for
Nursing and Paramedical Persornel. Uni-

versity of Colorado Medlical Center,
1973.

Developmental Examination and Schedule
In Gesetll, A., Halverson, H. M., Thomp~-
son, H., Ilg, F. L., Castner, B. M.,
Ames, L. 8., & Amatruda, C. S. The
first flve years of 1lfe. New Vork:
Harper & Brothers, 1940,

Developmental Guidelines Complled From
Selected Sources

{c. Sprugel and S. Goldberg under the
direction of Merle B. Karnes, Ed. D.)
403 E. Healey Street

Col. Wolf Schoot

University of Iliinols

Champaign, I1linols 61820

Developmental Profile

{G. D. Alpern and T. T. Boll, 1972)
Psychological Development Publications
7150 Lakeside Orivz

Indfanapolis, Indiana 46278

=1

Early Intervention Devsloz.ental
Profille

In Rogers, S. J., & D’Eugenio, 0. B.
Developmenta] programming for infants
and young ¢ *ldren: Volume | 3ssess
ment and app..caticn. Ann Arbor: The
University of Michigan Press, unre-
vised 1977, revised 1981,

Praschool Developmental! Profile

In Brown, S. L., 0'Eugenio, D. B.,
Oraws, J. E., Haskin, B. 5., Lynch,

€. W., Moersch, M. S., & Rogeirs, 5. J. -
Developmental programming for Infants
and young cnildren: vojume [V pre- .
scnooi assessment and appiication.

Rnn Arbor: The University of michligan,
unrevised pending publication 1978,
revised 1981,

Early Identlificatlion Oevelopmenta)
Inventory

(8. Dearth and E. Medvedeff)
Institute for the Advancement of
Human Services

137 East Avenue

Talimadge, Ohlo 44278

The Early Learning Accompiishment Pro-
flle for Developmentally Delayed
Children (Early-LAP)

(M. E. Golver, J. L. Preminger, and

A. R. Sanford, 1978)

Kaplan Press

600 Jonestown Road

Winston-Salem, North Carolina 27103

%duc?tlon for Multihandicapped Infants
EMI

{W. B. Elder and J. N. Swift)
Unlversity of Virginia Medical Center

Box 232
Charlottesville, Virginia 22901
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" Functional Profile

(Peoria Association for Retarded Citi-

. zens and United Cerebral Palsy of
" Peovia illinols, 1974)

' The Peoria 0-3 Outreach Project

" 'g13 North Western Avenue

Peoria, ililnois 61604

Individual Child Assessment

(6. Frankhauser, A, Fazio, N. Gresse~
" man, J. Hailey, S, Hering, A, Oliver)
Circle Preschool

9 Lake Avenue

Piedmont, California 94611

Infant=Parent Training Program Check~
list

(W. Drezek, revised 1976)
Iinfant-Parent Tralning Program
Austin=Travis County Mental Health-
Mental Retardation Program

1226 East 9th Street

Austin, Texas 78701

Koontz Child Oevelopment Program:
Training Actlvities for the First 48
Months .

(C. W. Koontz, Ed.; 1974}

Western Psychological Services

Los Angeles, California 90025

_ Learning Accomplishmert Profile:
Prescriptive Editlon (LAP)

(A. R. Sanford, 1973)

Student Stores

Oaniel Bullding

University of North Carolina at

Chapel HilN

Chape) Hill, North Carolina 27514

Learning Ac 1ishment Profile for
Infants {LAP-1

(P. M. Griffen and A. R, Sanford,

:sgs)
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Kaplan School Supply Corporation
600 Jonestown Road

Winston~Salem, North Carolina 27103

The Lexington Developmental Scales {LDS)
(J. v, irwin, M, N. Norrls, A. B. Greis,
C. C. Oeen, V, C, Cooley, A. A. Auven*
sheen; revised, 1977)

P. 0. Box 8003

465 Springhill Orive

Lexington, Kentucky 40503

Marshalltown Behavioral Developmental
Profile, Manual i

{The Marshalltown Project)

Department of Special Education

Area Education Agency 6

9 Westwood Drive

Marshalltown, towa 50158

The Portage Guide to Early Education:
instructions and Checklist

{D. Shearer, J. Billingsley, A. Frohman,
G. Hilllard, F. Johnson, M. Shearer; ex-
perimental edition)

Portage Project

432 East Slifer Street

Portage, Wisconson §3901

Preschool Attainment Record {PAR)
(E. A. Doll, research edition 1966)
American Guldance Service, inc.
Publishers® Bullding

Circle Pines, Minnesota 55014

Project Vision-Up

Educational Products and Trainlng Founda~

tion
6025 Chestnut Drive
Boise, idaho 83704

Sewall Early Education Development Pro-
gram Developmental Profiles (SEED)

V-2

{J. Hert, S. wolfe, G, Jorgensen, S.
Pallan, revised 1976)

Sewall Rehabilitation Center .
1360 Vine Street

Oenver, Colorado 80206

Sonoma Developmental Curriculum Hand~
book and Assessment System Volume |
{soc)

{P. Adams, T. Apolloni, T. P. Cooke,
W. Palyo, and D. Sabbag, Eds.; 1979)
Edmark Associates

p. 0. Box 3903

Bellevue, Washington 98009

Uniform Performance Assessment System
{UPAS)

{0. White, E. Edgar, N. G. Haring, 1978)
College of Education

Experimental Education Unit

Child Development and Mental Retarda-
tion Center

University of Washington

Seattle, Washington

Social Tests

Cain-Levine Soclal Competency Scale
(L. F. cain' s. Lwlm' and F. Fl

Elzey, 1977)
Cousulting Psychologists Press

5§77 College Avenue
Palo Alto, California

Cal’fornia Preschool Social Competency
Scale

{(S. Levine, F. F. Elzey, M. Lewis, 1969)
Cousulting Psychologists Press, inc.
577 College Avenue

Palo Alto, Callfornia 94306

Kchn Social Competence Scale
tn Kohn, M., Parnes, B., & Rosman,
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B.L. A rating and scoring manual for
the Kohn Problem Checklist and Kohn
Social Competence Scale, New York:
The William Alanson White Institute
of Psychiatry, Psychoanalysis, and
Psycholegy, revised edition 1979,

Maxfield=Buchholz Scale of Social
Maturity

In Maxfiald, K. S., & Buchholz, S.
A Social Maturity Scale for 5lind
preschool children: A guide to its
use. New York: American Foundation
for the Blind, Inc., 1957.

Social Behavior Rating Scale
In Greenwood, C. R., Todd, N, M., &
Walker, H, M. Social assessment
manual for preschool level (SAMPLE)
(preliminary draft). Eugene, Oregon:
Center for Research in the Behavior—
al Education of the Handicapped,

' December, 1976.

Vineland Social Maturity Scale
(. A, Doll, 1965)

American Guidance Service, Inc.
Circle Pines, Minnesota 55014

Criterion-Referenced Tests

Adaptive Behavior Scale for Infants
and Young Children (ABSI)

In Loadman, W, E., & Leland, H,
Adaptive 8ehavior Children's Scale
development, Final Report Grant No,
6057305553. Columbus, Ohio: Nisonger
Center Publication, 1981,

Behavioral Characteristics Progression
{BCP) Observation Booklet

{The Office of the Santa Cruz County
Superintendent of Schools, 1973)

VORT Corporation :
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P. 0. Box 11132
Palo Alto, California 94306

CIRCUS A Activities Inventory
{Edvcational Testing Service, 1976)
Addison-Wesley Publishing Company
Reading, Massachusetts

Curricuium and Monitoring System (CAMS):
Social=-Emotional Program

(H. Casto and V, Hoaglarnd, 1979)

Walker Educational Book Corporation

720 Fifth Avenue
New York, New York 10019

IBAS Objective Cluster Book, Volume 11:
Severely and Profoundly Handicapped
Edmark Associates

P. 0. Box 3903

Bellevue Washington 98009

Minimum Objective System for Pupils With
Severe Handicaps Assessment Record

(first field test version, October, 1977)
Center for Special Education

499C Waterman Building

University of Vermont

Burlington, Vermont 0540}

Preschool and Kindergarten Performance
Profile

{A. H. DiNola, B. P, Kaminsky, and A, E.
Sternfield, 1970)

Educational Performance Associates
Ridgefield, New Jersey 07657

The Radea Program

In Radea Teaching Manual:
Remediation, 1976

Melton Book Company
Dallas, Texas

Testing &

Y.E.M.R, Performance Profile for the
Young Moderutely and Mildly Retarded

‘ -3

{(A. J. DiNola, B, P, Kaminsky, A. E. J-
Sternfield, 1967)

Educational Performance Associates
Ridgefield, New Jersey

Clinical Tests

Adaptive Behavior Scale for Infants
and Young Children {(see Criterion-
referenced Tests

Devereux Child Behavior {DCB) Rating
Scale

(E. Spivack and J. Spotts, 1966)
Devereux Foundation Institute for
Research and Training

Devon, Pennsylvanla

Kohn Sociai Competence Scale (see
Social Tests)

Kohn Problem Checklist

In Kohn, M., Parnes, B.,, & Rosman,
B. L. A rating and scoring manual
for the Kohn Problem Checklist &
Kohn Social Competence Scale.

New York: The William Alanson White
institute of Psychiatry, Psycho-
anatysis, and Psychology, revised
edition, 1979.

Personality Inventory for Children
{R. D, Wirt, P, D. Seat, and W, E.
Broen, Jr.)

Western Psychological Services
1203t Wilshire Boulevard

Los Angeles, California 90025

Psychiatric Behavior Scale

{W. F. Barker, L, Sandler, A.

mann, G. Knlght, F. Humphry, S. Risen)
Center for Preschool Services

Franklin Institute Research Labora~
tories

Phlladelphla, Pennsylvania
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" $oclal Behavior Rating Scale (see

Soclal Tests)

Rutland Center Referral form Cherk~*

o 1fst of Problem Behaviors (RFCL)

in M. M. Wood (Ed.), The Rutland
Center modei for treating emotionaily

~ disturbed chitldren. Athens, Georgia:

The Technical Assistance Office, 1972,

Walker Problem Behavior tdentification
Checklist

{H. M. Walker, 1970)

Western Psychologlical Services

12031 Wilshire Boulevard

Los Angeles, Callfornfa 90025
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Early Chilldhood Tests

Assessment-Programming Guide for Infants and Preschoolers
D-1, E=2, F-2, H-1, =2, J-2, K-2, P-2, T-1, V-1, UU~t
Birth to Three Scale D-1, 0~
The Callier-Azusa Scale B-2, C-6, C-7, E~5, 1-6, P-7, Q-5
R-1, 7T-1, V=1, Z-2
Carol ina Developmental Curriculum B-2, C-7, D-9, E-6, i-8,
J=5, K-5
The Children's Early Education Developmental Inventory
(CEEDI) C-1, D-1, D=3, F-1, H-1, 1-3, i-k, J-3, K-1,
K-2, L-1, L-2, 0-3, 0-4, P-2, P-3, P-4, Q-1, Q-3, R-1, ~
Z-2, Uu-1
Classroom Screening A-1, B-1, C-4, D-1, J-2, V-1
Comprehens jve Developmental Scale {(MEMPHIS) C-1, H-1, L-2
Denver Developmental Screening Test F-1)
Developmental Examination and Schedule {Gesell) A-1, B-1,
¢-5, D-5, D=6, E~2, M-1, M-2, N-2, 0-1, T=)
Developmental Guidelines A-3, B-2, C-7, D-8, E-5, F-3,
H-2, -6, 1-7, L-&, M-5, N-2, 0=k, P-7, V-1, X-2, Y-
Developmental Profile E-2, G-2, J-2, K-1, 0-2, 0-3, X-t
Developmental Program for Infants and Young Children:
Early Intervention Developmental Profile C-1, C-2,
F-2, F-3
Developmental Program for Infants and Young Children:
Early Intervention Developmental Profile {revised edition)

L C-2, D-2, Q-1, S-2

Developmental Program for Infants and Young Children:
Preschoo} Developmental Profite E-6, F-2, {-3, J-3

Developmental Program for Infants and Young Children:
Preschool Developmental Profile {revised edition) E-1,
F-2, G-2, -3, J-3

Early identification Developmental inventory C-4, E-1, P-2,
Z-1

The Early Learning Accomplishment Profile for Developmental-
ly Delayed Young Children (EARLY-LAP) C-5, D-2, F-2,
H-1, N-1

Education for Muitipiihandicapped Infants {(EM1)} C-5, i-1,
P-1, $-1, V-1

Functional Profile B-1, C-1
”-23 ”'3: 0-33 o-kl P-gs

individual Assessmant A-2, B
5-', K-2, L-1, L-2, N-1, @
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C‘k, D-3, D-ks D=5, I-1, J=2,
-3, 7-1, Y-

-2, ¢-2, D-6, E~3, 1-4, J-2,
-4, -2

’
p

Wil
infant-Parent Training Program Checklist B=1, C~1, R-1,J

s$-1, Z-2
koontz Child Development Program A-2, C-3, F-1, J-1,
L-2, N-2, R-1 .

Learning Accomplishment Profile (LAP) A-2, B-1, D-2,
D-4, E-1, F-1, G-1, H-1, H=2, 1-3, J~1, K-2, L-1,
M-2, 0-2, P-2, X-1, Y-1i

Learning Accomplishment Profile (LAP-1)} A-2, B~1, C-1,
C-3, F-1, 1-1, N-1, 0-1

Lexington Develcpmental Scales {(LDS} A-3, B-1, C-4, D-3,
D=4, D=6, G=1, 1-2, 1-4, J=3, L=3, M-2, N-1, 0~2, X=}
Y-1, z-

Marshal 1t.own Behavioral Development Frofile D-3, 1-5,
J-2

The Portage Guide to Early Education D-2, D-k, i-1, §-3,
J-1, L=3, R-1, U-1

Preschool Attainment Record (PAR} C-3, D-4, E-1, E-S5,
G-1, L-3, T~

Project Vision-Up C-3, D-4, D-5, E-1, E-2, G-1, H=1, J-1,
L-1, L-2, M~1, M-3, 0-2, P-2, T-1

Sewall Early Education Development Program (SEED) C-4,
E-2, -k, J~2, K-1, N-2, P-1, W=1, VU2

Sonoma Development Curriculum (SDC) A-}, C-5, E-4, G-3,
1-2, J-3, J4, K-1, M-2, 0-1, Q-1, Z-1

Uni form Performance System D-3, H-1, i-&, N-1, 0-3

Social Tests

Cain-Levine Social Competency Scale A-1, D-6, 1-5, K-2; -—
M-3, P-5, P-5, Q-2, W-

California Preschcol Soclial Compe.ency Scale A-2, D-7,
i=5, J~4, K-3, M=4, P-6, Q-2, Q-4, U-1, W-1, W-2, Z-1)

Kohn Social Competence Scale A-3, D-8, L-2, L-3, L-4,
N-2, P-7, Q-5, Q~6, S-2, W-2, UU-2

Maxfield Buchholz Scale of Social Maturity C-3, E-2, L-3,
=1, ¥=-1, UU-2

Social Behavior Rating Scale (Asset Scale) D-8, E-3, Q-5,
§-2, UU-3

Vineland Social Maturity Scate D-2, E-1, G-1, H-]

{4

Criterlon-Referenced Tests

Adaptive Behavior Scale for infants and Young Chlldren
{ABS!, adaptive behavior items) E-3, G-2, G-3, P-4,

Q-4
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" Behavioral Characteristice Progression {(BCP) B-2, C-6, 0-7,

E~3, F-3, G-3, 1-6, J-4, K-3, L-3, M-k, M-S, P-5, O~4,
w-2, Z-2, Uu-1

CIRCUS A Activity Inventory X-2, X-3, X-4, X-5, X-6, X-7

Curriculum and Monitoring Svstem (CAMS) C-7, 0-8, 1-8, J-5,
K-5, L-4, 0-5, Q-6, S$-2, U-1

IBAS Objective Cluster Book Volume !'l: Severely and Pro-
foundly Handicapped C-6, E-4, F-3, G-}, G-2, G~3, I1-6,
J-4, L-1, 0-5, P-4, ¢-3

Minimum Objective System for Puplls With Severe Handicaps
A-2, E-4, P~6, Q-4, WU-2

Preschool and Kindergarten Performance Profile 1-7, K-4,
P-9, Q'Gs z-l‘l -5

The Radea Program F-4, W-2

Y.E.M.R. Performance Profile for Young Moderately and
Mildly Retarded H-2, I1-7, K~-4, P-8, P-9, Z-3

Clinical Tests

Adaptive Behavior Scale for Infants and Young Childrer
(ABSI, Maladaptive behavior items) EE~1

Devereux Child Behavior (0CB) Rating Scale AA-1, EE-1,
EE-2, FF-1, GG~1, HH~1, MM~1, UU~1

Kohn Problem Checklist AA-1, AA-2, EE-3, EE-4, 3G-2, II-1,
KK-1, NN-1, UU-2

Kohn Social Competence Scale {Items with negative loading
on Factors | and [1)} AA-1, CC~-1, DO-1, EE-2, EE-3, GG-2,
1t=1, MM-1

‘Personality Inventory for Children AA-2, 88-1, 00-1, EE-3,

EE~-k, HH-2, HH~3, HH-4, HH-S, [I-1, [1-2, JJ-t, LL-1,
MM-1, MM-2, NN-1, 00-1 »,

Psychiatric Behavior Scale EE-2, GG-1, Hu-1

Rutland Center Referral Form Checklist of Problem Be-
haviors (RFCL) AA-1, EE-1, UU-2

Social Behavior Rating Scale {(Problem Behavior Scale) AA-1,
FF-1, HH-1, [l=1, KK~1, MM-1,

Walker Problem Behavior ldentification Checklilist AA-1, EE-1,
FF-1, GG-1, HH=1, Il=~1, MM=1
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