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INTRODUCTION

The need to Improve the lefsure skilis of both handlcapped and non-handlcapped Individuals has received In~
creasing attentlon in the past several years. The changling relationshlp between work and leisure In our
society has spurred the movement toward recognition of the relevance of leisure educatlon for all individuals.
Recent technology has served to create a situation where direct Invoivement in pald employment occupies sig-
nificantly less of an individual's time than In past decades. A further effect of technological Innovation
has been the development of highly specialized jobs which often do not afford a satlsfy.,ng degree of personal
involvement, creativity, and fulfiliment., Gordon (}973) has suggested that these socfal! changes have made

the effective use of ifeisure time a central problem in our soclety. McMurrin (1973) has called these changes
a cultural transformationn that has made the preparation to llve by avocation as well as by vocation a major
chatlenge to modern educatlon.

The recent emphasis of career education and felsure education on the total life quality of all Individuals
has served to refocus concern on the fact that the handlicapped must be pra¥ided with opportunitles to engage
in meaningful avocatlonal and vocational pursults. As with the non-handicapped, the handicapped learrer may
need specific Instruction 1n planning and choosing lelsure pursulits as well as In acqulring speclfic lelsure
skills. Judith Goldsteln, In a 1977 address to the Natlonal! Committee on Arts for the Handicapped, stated
that ''the obstacles facing the handicapped indivlduatl in realizing satisfying use Hf free time are not In-
abiltity or unwillingness; they are privation, lgnorance, and Isolation' {(p. 41). Nesbitt (1978) also stressed
the need for specific Intervention if the handlcapped are to be educated for the benefits of leisure activl-
tles. He ident!fled four reasons for providing such intervention: (a) It Is a human and civil right; (b)
normallzation 1s becoming a U.S. soclal pollcy; {c) leisure contributes to rehabilitation, both directly and
indirectly, and (d) recreztional services are therapeutic for handicapped individuais. Arts and crafts are a
means whereby handlcapped students can acquire skills that can enhance the quality of thelr adult 11fe.

Another reason for the Increased interest In Including folk crafts in the curriculum for the handicapped is
the need of these youngsters to have meaningful, quallty art experiences. The Importance of art to the edu-
cation of all children, Including handicapped chlldren, was recognized in the provisions of PL 94-142 which
stated that all handicapped children should be afforded the same level and quallty of educatlonal services
as afforded non~handlcapped children. During the Senate hearings on this bi¥l It was clearly urged that
"local educational agencles Include the arts In programs for the handicapped with funds from this Act' (REF
U.5., 1975). The importance of the arts as & means to both Improved academic achievement and to developing
the fullest potential of the Indlvidual In the areas of creativity, self-respect, and telsure Is widely
recognized.

17 18
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The existence of a well established crafis Industry in the Appalachian Reglion of the United States made the
development of these skills as a leisure cime activity particularly appropriate. Whlle the focus of the pro-
Ject was on developlng craft activities as a leisure time actlvity for the handlcapped, it should be noted

that thousands of craftspeople in the region supplerent their incomes through thelr craft productivity. It
can be assumed that for at least a portion of the target population of this project a similar potential exists.
For an additlona! number the opportunity to market thelir craft products at varlous falrs should serve to make

this a self-supporting felsure time pursult.

The Appalachian Folk Crafts Project for the Handlcapped (AFCPH) was designed to develop Instructiona) mater-
lals which can be used to teach folk craft skllis to handlcapped chlidren and youth. The Appalachlian Folk
Craft instructional programs are based on the followlng assumptions: that instruction In leisure skllis is
Jmportant, that arts can provide signiflcant educational experlences, that non-categorical, 'mainstream' edu-
cational programming Is deslrable, and that professlonals must work cooperatively to maximlze the develop-
ment of handicapped Individuals.




GOALS AND OBJECTIVES

One purpose of the AFCPH was to delineate a model for the development of Instructional materials that couid
be used to achleve the objectives of mainstream lelsure and art {nvolivement. A second purpose wes to demon-
strate the feasiblility of this system by employing It to develon Instructional programs to tesch Appaiacklan
folk crafts to mildly handicapped youngsters in mainstream education and parks and recreation environments.
The speclific objectives and sub-objcctlves of the project Included the foliowing:

\-..,\
- et

1. To research the siate-of-the-art of folk craft activities and programs In the
Reglon of the United States.

1.4

To review and 2nalyze the literature in order to Identify folk craft activitie.,
programs, 2iid resources of the region.

»

1.2 To ldentify key Individuals, groups, and agenclies who are presently {nvolved In
or have the potential to become Involved In folk craft activities and programs
for handicapped children.

i.3 Ta collect and analyze materials and resources related to fblk'craft activities

1.4

1.5

and programs in the region,

To develop criteria for the selection of those folk craft activities to be Included
in the program model.

Select the craft activities to be targeted for materials development.

2. To ldentify and task analyze critical competencles which comprise the craft activities.

2.1 To ldentify and select those folk craft activities that will serve as the basis
for the program model.
2.2 To develop a systematic procedure for breaking down folk craft activities for the -

2.3

2.4

purpose of gaining an understanding of thelr inherent quailtles.
To identify the necessary subtasks required to perform gach craft activity,

To specify the physical and cognitive requirements needed to perform each subtask.
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2.5
2.6

To specify the entry level for each task analyzed activity.

Yo specify the skills pre-requisite to the entry Jevel of each activity analyzed.

Yo select, develop and describe an {nstructional materials development system for providing
folk craft Instructio:. to the handicapped.

3.1

3.2

3.3

3.4

To deveiop a systems design framework for the materiais development.

Yo specify requisite outcomes upon which to base development of instructional
materials.

Yo develop Instructional programs based on the previousiy identifled competencies and
task analysls.

To develop guidelines and strategies for use py teachers and program managers.

To develcp a plan for pliot testing the instructional materiais.

k.
4.2
4.3

Yo ldentify and select pilot test sites.
To select and develop instruments for data collection.

Yo organize and sequence pilot test tasks.

TJo pilot test the instructional materials at selected 5)tes.

5.1

5.2
5.3

To conduct the instructiona! program with a selected group of teachers and handi-
capped students.

Yo collect, analyze, and Interpret data coliected from teachers snd students.

To revise the programs Lased on resuits of the pilot test data.

To develop & manusl for impiementation of the instructional programs in community parks and
recreation programs.

6.1

6.2

Yo observe procedures for carrying out programs In schools and interview resource
peonle for needed adaptations.

To document contact people and srrangements necessary for implementiny program in
communlty recreation agencles.

To develop & strategy for dissemination and utilization of the project products.

. 24
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DEVIATIONS FROM AND REFINEMENTS OF WORKSCOPE

* 3

1t is not unusual for a project of this magnltude to undergo varlous aiterations as a function of the re-
search and development efforts of the project staff. Thls occurred on the AFCPH. While all project object~
ives zre met, the approach orlginally projected proved Impractical or ipappropriate for some objectives and
too limited In nature for others. This sectlon of the Final Report details all deviaticns from the sctivities
projected in the original proposal, as well as all revisions and reflnements |n objJectives and approach that
occurred during the project period. '
Objective One: To research the state-of-the-art of fola craft activities and programs In the Appalachlan

Reglon of the tinlted States.

No major devlations occurred In meeting this objective and its four suboh{ectlves. The accomplishment of
subobjective 1.5, "Salect the craft activities fo be targeted for materlals development', did become more
involved than snticlpated and consequently resuited In fevisions and deviatlons during the courSe of the
project.

In za effort to complie a list from which to select thé craft activities, the AFCPH found no comprehensive
approach to and little uniformity among the formats which were ldentifled. A further problem arose from the
arl.1trary and inconsistent nature of the exlsting classiflcation formats and a ¢onfusion of tarminology. For
example, It was possible for a single term {such as weaving) to refer to a process, a product, or both. In
an effort to alleviate these difflcultles and to provide a basls for the selection of crafis, we developed
the Craft Matrix of Materlials and Processes, found in Appendix A, This two-dimensional matrix Includes along
the horizontal axls those materlals from which crafts might be produced and across the vertical axls the pro-
cesses that can be applied to each of these materials. A third dimension, the products that could result
from these interactions, Is not depicted due to its almost infinite nature and to avold stereotyplc uses of
materlals &nd processes. The AFCPH then requested speclal educators, art educators, and craftspeople to re-
view the matrix In order to select and rank five crafts for instructional materials deveiopment. .

Based on these recommendations, four crafts were orlginally selected for materials development. However,
the further recommendation that instructional programs be developed for - ‘ious aspects of esch craft based
on the difficulty of the sequence and/or aesthetic considerations resulted in the decislon to develop three
instructional programs for each of three craft areas. These included the nine craft units listed below:

1. CANDLEMAKING
Molded Candles
Sand Cast Candles -
Yand Oipped Tapers :




i1. PIECING PATCHWORK AND QUILTING
Ptacling Paper Patciwork
Plecing Fabric Patchwork
Quiiting Pieced Fabric Patchwork

181, WEAVING
Paper Loom Weaving
Cardboard Loom Weaving
frame Loom Weaving

The compietion of sub-objectives 1.1 'To review and analyze the jiterature in order to identify folk craft
activities and programs of the region' and 1.2 "To identify Individuals, groups, and agencles who are present-
ly involved In or have the potential to become Involved In foik craft activities and programs for the hand}-
capped” and 1.3 '"To collect and analyze materials and resources related to felk craft activities and programs
In the region' did result in the refinement of selected project activities. Two additionai deliverables were
developed as a function of these activities. The review of literature and the Identification of Individuals,
groups and agencles highlighted the fact that there were some Individuals in the Appalachlan ares who active-
ly pursued folk crafts in spite of their handicaps. -This Is documented In Portraits of Very Special Crafts-
g;gglo in !ﬁ%tgsk!. a serles of first person vignettes describing the pert crarts have played In the |ives

of various dicapged artisans. The Interviews upon which the book is developed were obtained through a
cooperative/contractual relationship with Appaishop of Whitesburg, Kentucky, a non-profit organization engaged
in documenting and preserving the cultural identity of Appalachia. It also became apparent that instructors
with non~art backgrounds might experience difficuities in maximizing the aesthetic elements of the craft
processes. As a result, the Guide to Desldn: Exerclses for the Ciassroom was deveioped as a resource to

help instructors meet the aesthetic goais of the curriculum,

Objective Two: To ldentify and task analyze critical competencies which comprise the folk craft
. activities.

No deviations from this objective statement were made. A compliete description of the procedures employed
in the task analysis are Included In the Instructional Materials Development System produced by the AFCPH.

Cbjective Three: To select, develop and describe a program mode! for providirg foik craft instruction
to the handicapped.

As the project progressed, several deviations and refinements were made In the sub-objectives specified In
the original proposal. For sub-objective 3.} 'To deveiop a systems design framework for the materials
deveiopment'’, the Four-D mode! described by ThiagaraJan, Semwme}, and Semmel (1974) was adopted. This model,
which describes procedures for (1) defining, {2) designing, (3) developing, and (§) disseminating instruc-
:ional materials, Is domain~free and widely applicable. (|t can lead to the development of materials chat
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are appropriate for use In @ variety of settings (e.g., parks and recreation, segregared classroom, main-
stream classroom) and In conjunction with a variety of curriculum orientations (e.g., separate subjects,
core curricuium and ilfe-centered). It aiso aliows the teacher a great deal of fiexibility in determining
the most appropriate use of the materials.

The major deviation from the model as described by its authors invoived the expansion of the Design Stage

w Inciude the variety of components that were ultimately inciuded in the folk craft instructional programs.
Of particular significance here was the development of adaptations for the task-analyzed steps. An additional
deviation was the further detatiing of the instructional strategies to be used. The Four-D model for materi-
als development does not deal with this consideration. The AFCPH, however, found It necessary to explicate
the fotiowing strateglies: (i) Present the task statement, (2) Demonstrate, (3) Supervise the learners' com-
pietion of the step, and (4) Empioy correction procedures or implement adaptations as necessary.

For sub-objective 3.3 ''To develop instructional programs based on the previousiy ldentifled competencies and
task analysls't, it was determined that the specification of performance range, standards for acceptable per-
formance and time !imitations were not appropriate for craft analysis statements. This is due to the fact
that ail steps specified were Integral to the craft processes and must be completed as stated to progress to
the next step. Aliowances for individual iearning needs were made in the instructional strategles outlined
for the Iinstructor. These procedures permit greater fiexibiiity in meeting individual needs and permit the
use of the materiais with a broader range of jearners.

The concept analysis component of the Define Stage led to the deveiopment of 2 two-strand curriculum model

for the instructional programs. At the time of the orlginal proposal development it was anticipated that
instructional deveiopment activities would be j!mited to the craft analysis stage. Ouring the course of pro-
Ject activities, however, it became clear that achievement of leisure goais specified in the project rationaie
required additional development activities. Specificaliy, it was determined that supportive materials relat-
Ing to the ful! range of handicapped learner goais must be deveioped for teacher use. This resuited in the
delineation of the two-strand curricuiumn schema depicted on the naxt page. The primary focus of this schema
was on the Lelsure Skiils Deveiopment strand. Because this strand deals primarily with the acquisition of
skiiis, It did not required a detalied concept analysis, but involved the careful analysis of cask steps.
Reljated instructional considerations--pre-requisite behaviors, learner analysis, adaptations, safety precau-
tions, materials and equipment, and 8 review of potential problem areas--were also incorporated Into this
strand. The Second strand--Other Educational Goals--provides supportive materials to assist teachers in in-
fusing the folk craft skiiis into other aspects of the curricuium. This strand reguired that some form of
concept analysis be compieted. Review of the educational goals for mildly handicapped youth, which jead to
the grant proposal, suggested that there were four groupings of educational objectives for which folk craft
instruction was relevant. These areas were identified as: (i) Aesthetic Enrichment, (2) Academic Enrich-
ment, (3) Social Enrichment, and (4) Cultural Ensichment. For each of these areas recosmendations, background
Information, teacher directions and/or activities were suggested.

]

1-9 30




Lelsure Development

FOLK CRAFT INSTRUCTION

SPECIFY PURPOSES FOR OTHER EDUCATIORAL GOALS

PROVIDING INFORMATION
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The development of four fiimstrip and cassette tapes grew out of the requirements of the second strand.

- These fiimstrips, which include an Introduction to Appalachian folk crafts and overviews of each of the three
craft areas, were developed to provide the cultural perspective of the folk crafts and to motivate students
soclally and aesthetically to participate in the folk craft processes.

Minor deviatlons In sub-objective 3.4 '"To develop guidelines and strategles for use by teachers and program
managers' Included the develiopment of Implementation strategles for use during the pllot testing with revi-
slons based on the evaluation feedback. Thls evaluation data was Important in revising both task sequences
and instructions for materials use, as well as In specifying changes In the craft analyses' steps and addi~
tiona) adaptations.

-

Objective Four: To develop a plan for pilot testing the Instructional materlals.

No devlatlon or expansion was made relative to Objective Four.

Objective Five: Pllot test the Instructional materials at selected sites.

The project materials wer ,lot tested wlth orthopedically handicapped, mentally retarded, leadrning dls-
abled, emotlonally disturbed and non~handicapped intermedlat junior and senlor high school students in self-
contalned special education and mainstream regular classes. The classes were located In two Kentucky school
systems: Fayette County (small clty/suburba:g and Harrison county (small town/rural). A deviation from the
original grant proposal Involived the additional pilot testing of the materfals In two parks and recreation
programs for the handlcapped. Thesc rayette County programs Included a group af juulor high seudents with
moderate to severe orthopedic handicaps, and a group of junlor high behaviorally dlsordered students. This
was to enable us to collect dataz regarding the approprlateness of the materlals for these settings since
parks and recreatlon personnel were clearly designated by us as targeted users of the materials.

Another deviatlon was In the handiing of the pilot test data. The nature of the Instructional prograns re-
quired formative evaluation of the materlals which precluded the collectlion and statistical treatment of pre-
and post-test data. Descriptive data was collected from the teachers on each of the Instructional sequences
and for each unit of the Instructlional packages. In addition, adaptatlons developed by teachers and students
were noted. Durlng the p:lot-test debrlefing sesslon a final materfals evaluation form was completed., This
Information was Summarlized, organized and collated to provide a basis for materials revision.

A flnal deviation from the origlnal pllot test plans involved the formative evaluatlion of the Design Sulde.
This Gulde, developed as a functlon of needs identifled through the |literature search and pilot testing of
the curriculum materfals, was pfiot tested in the fate Spring, 1980, by teachers who had completed evaluatlon
of other AFCPH currlculum materlals.
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Objective Six: To develop a manual for implementation of the instructlional programs !n community parks
and recreation programs.

ODuring the pliot test of the materials a varlety of user needs were identified as being equally applicable
to ail menmbers of the targeted audlence. The Inability to distinguish sets of Information needed only by
parks and recreation personnel or only by classroom teachers, coupled wlth the expressed purpose of enhanc™
ing cooperative programming between these two groups, resulted in the development of a generlc Instructor’s
Manual. This Manual Included the following sections:

I. PHILOSOPHY AND RATIONALE
introduction
A Ratlonale for Arts and Crafts Instruction
The lmportance of Malnstream Experiences
Need for Improved Communication and Cooperative Programming

I1. USING THE CURRICULUN
Before Instruction
* Selecting a crafe unit
* Planning craft Instruction
Curing Instruction
* Galning the learners®' attention
* Demonstrating the craft analysls steps
* Supervising the learners' completion of the step
* Closing the session
After Instruction
* Evaluating the lesson ’
* Programming for generalization, motivation, and enrlchment
Speclal Consliderations
* Working with students :no have Physical and sensory disabilities
* Managing behavior

Objective Seven: To develop a strategy for dissemination and utilization of the project products.

No changes occurred in pursulng this objective as outlined in the original proposal. The ultimate goal of
developing 2 means to produce and distrlbute the Instructional materlals was not reallzed, however. A draft
version of the Appslachlan Folk Craft Currlculum was submitted for consideration by the Market Linkage Pro-
ject, but was rejected aue to the bulkiness of the materials and an anticipated thin market for the curricu~
jum. Limications of time and money precluded tle serlous pursual of additional outlets. Plans have been
formulated to submit the final version of the materlals to LINC for reconsideration after the close of the
project and to pursue other possible dissemination sources as needed.

36
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PROCEDURES

OVERVIEW

The Appatachlian Folk Craft Project identiflied the Four-D Model as the preferred mode! for the development of
folk craft materials for the [pstructors of handicapped students. This model was selected because it can be
used In any sarvice-delivery setting and with any curricular mode}. Further it provides both the developer
and the materials user with a systematic approach to developing and teachling craft skllis and it can be used
with virtuaily any craft. while the specificity of {pstructional program development in the crafts went be-
yond that originally detallied by Thiagarajan, Semmel and Semme! (1974), all of the requisite development
activities fit the basie Four-D structure. Tne AFCPH Instructional Materials Development System provides a
detailed accounting of the selection and use of this model. This section of the Fina! Report extracts from
the Define, Design, Develop, and Dlsseminate stages of the development model.
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DEFINE STAGL

{DENTIFYING THE PROBLEM AND SOLUTION

The Instructional problems identified by the Appalachian Folk Craft Project were the ne.d for improved yse
of jeisure time and improved art opportunities for the handicapped. Given this problem definition, the solu~
tion generated needed to be encompassing encugh to address both leisure apnd art objectives. Considerations
relative to appropriateness of various options included the foliowing:

1. Is the solution practical for this population (the miidly handicapped) in terms of cost,
resources available, and time required?

2. Wil the solution be attractive to Its target audience?

3. is the solutlon canstruct!w‘l Does it provide opportunities for growth and development”

k. Does the solution provice opportunities for creative expression?

5. Does the solution provide opportunities for socie} integration into community activities?
While there are a varlety of activities that couid meet all of these criteria, the existence of a well-
estabiished crafts Industry {n the Appalachisn Region of the United Stetes made teaching folk crafts an

appropriate solution. Instruction {n folk crafts provides for the development of lelsure time skills,
Incorporates the arts and s cuiturally relevent to the individual's environment.

LITERATURE REVIEW

Folk Craft Instruction. The goal of the Appalachian Folk (raft Project was to expand the leisure cppor-

tunities of the miidly handicapped through instruction in folk craft processes. An irportant early consider-

etion, then, cintered on the determination of whether existing i{nstructional programs could be adopted or
adapted for this purpose or whether new materials would have to be developed. This called for an exhaustive
effort to identify, locate and eveluate existing materials and programs. ' .

The msteriais located through this search are described in an Annotated Bibilography section of the Resource
Guide developed by AFCPH. The materials reviewed for inclusion In the bibllography Included those that

dealt with folk crafts generally as well as those speclfic to three craft areas: (1) weaving, (2) cendie-
making, and (3) plecing patchwork and qullting. Materials reviewed were obtained from the Appalachian
Speciel Collection at Bereca College, the University of Kentucky iibrarles, other reglonal and local librarles,
through ERIC searches, and from existing bibliographies of meterials. Each material was evalcated along e
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variety of dimensions using tha evaluation form inciuded in Appendix B. The evaluative dimensions utllized
by the AFCPH assessed the cuitural authenticity of the craft program, the assthetic value of the processes
described, the axtent to which the instructional programs were product-oriented or process-orientad, the
completeness of the instructional steps, the extent to which adaptations for handicapping conditions wara
inciuded, the completeness of the meterlals and equipment listings, the extent to which attention was paid
to integrating the craft into the total school curriculum, tha educationai explicltness of the goals and
objectives, and the appropriatenass of the materials for use by an instructor unfamiilar with the craft.

Evaluation of the materials revealed that both those designed for general folk craft instruction as well as
those designed speclfically for teaching crafts to the handicapped did not encompass various avaluation dimen-
sions. The following limitations were noted:

{. The description of steps was not completely or expilcitly stated and the craft processes
were not described comprehensively.

2. Prior knowledge of the craft processes was often required for successful use of the
matarials.

3. The listing of materials required was incomplete and the safety precaution recommendations
were frequently lncomplete and inadequate.

L. Lictle or no considaration was given to any adaptations required by the mlIdly handicapped.

5. The processes described often had not been derived directly through oral tradition and were
not representative of authentic Appalachian folk craft processas.

6. Frequently the processes described were antithetical to quality art axpression.

7. Licttle or no attention was paid to the Inteyiation of the folk craft into the total schooi
curriculum.

8. The goals and objectives of the folk crafi instruction were not educationally explicit.
These findings applied equally to Instructional materials dealing with those craft areas targeted by the
AFCPH and to those dealing with other craft areas and pointed to the need to develop new instructional
materials for teaching Appalachian folk crafts to the handicapped.

Arts Instruction. A related Jiterature search, included in the Annotated Bibliography and the State-of-

the-Art sections of the Resource Guide, reviewed the status of visual! arts instruction with tha handicapped.
Despite the recent development of a few signiticant visual arts efforts designed to benefit handicapped
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learners, this review underscored the inadequacy of cpportunities In this area. This inadequacy maintains
despite tha documentation of the many benefits of arts instruction for the handicapped. Access to arts ex-
parlences continues to be even more iimited for the handlcapped child than for the non-handlcapped. Smith
snd Perks (1978) have noted that meaningful art educatlion experiences are not being provided for handlcapped
children In the msjority of schools In this country with only a small fraction of handicapped children en-
rolied in public education receiving any art ciucation at all. Where art experiences are offered, they are
too frequently in the form of igolated courses or an occasional field trip to an exhibit, rather than a

vital component of the total educational program (Appell, 1978). A jack of trained personnel who can provide
art experiences for the handicapped as well es the inaccessibliity of many pubifc arts fecllities contribute
to the dearth of even thosg rudisentary experiences. .

Increasingly, as "frilis' such as art Instructors are sleshed from school budgets, the classroom teacher-~
in both speclal education and regular classes--assumes the major responsibilities for arts Instruction.
These individuals typlcally lack art trainlng and/or preparation In teaching the arts. This fact, coupled
with the dismal product-oriented quality of most of the Instructional programs In arts for the handicapped
required that careful attention be given to the creative/sesthetic aspects of the AFCPH_ instructional mater
ials. The process orlen.atlon and the Aesthetic Enrichment section included In the instructional nackages
were developed to speclficelly address these needs. 1t was also determined that additionel attention was
required I f the sesthetic and creative goals of folk craft insziuction were to be fully realized. For this
reason, a separate deslgn guide was developed to assist the Instructor in teaching the baslc elements of
design. A Guide to Design: Exerclses for the Classroom includes a serles of activities exploring the five
elements of design: line, sh#pe, space, textire and coior. Use of this gulde, elther In conjunction with
the craft programs or sSeparately, |Is designed to remsdlate st least some of the problems identifled In the
11terature review.

LEARKER ANALYSIS

Learner analysls |s the second component of the Define stage which follows the front-end analysis or |iter-
ature review. in order to accmplish thls phese the population for whom the materlels were to be deveioped
had to be specirled. Because the AFCPH wanted to develop Instructionel materlals that would encourage the
infusion of lelsure education through foik crafts ‘nto the entire curriculum, the target audience was identi-
fled 3as teachers end parks and recreation personnel whu work with mifdiy handlicapped adolescents. Speciflc-
ally, the target population was deliml ted as follows:

Instructors of miidly handlcapped youths (e.g., educable mentaily retardasd, feamning
disabled, behavior disordered, and orthopedicelly handicapped) invoived In self-
contained or integrated school and/or parks and recreetlon programs.

Learner analysis constitutes an Important step in the Instructlonal duveiopment process for It affects all
succeeding stages of development. Learner preferences determine declisions regarding materials style and
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format, Jlanguage usage, the size of learning steps, the detall of the Instructional sequence and the need

for the Inclusion of support materials. Furthermore, final packaging and dissemlnation decislons are closely
related to the characteristics and preferences of the target learners. Thiagarajan, Semme} and Semme!l (1974}
ldentifled variables In four areas--subject matter, attitudes, language, and tool skills--that are relevant
to the analysis of the target populatlon speclfied.

Learner characteristics on these dimensions were determined on the basis of (a) the general knowledge of ‘
teacher characteristics possessed by project staff and (b) selected Interviews. Based on this analysis, the
following assumptions were made:

1. The target population will have only minimal skills In the folk craft processes snd In
design. Thelr knowledge of the herltage/history of which the folk crafts are a part will
also be limited, as will be thelr knowledge of safety hazards.

2. The target population wili not be practiced in analyzing the skilis needed by handicapped
puplls to participate In cratt Instruction. A learner analysis checkiist for each of the
crafts will be needed.

3. A portlon oF the target populatlion will have knowledge of the characteristics of mlldly
hand] capped puplls and will be able to make some adaptations to accommodate problems
assoclated with specific disabilitles. Non-speclal education teachers may need addltlional
assistance to successfully adapt folk craft processes.

4. Classroom teachers will be knowledgeable about the curriculum and will be able to relate
some craft skills to other academic subjects. Asslstance In all of these areas will en-
hance materlals usage.

S. The population will be enthusiastic about the use of folk crefts in thelr instructiona!l
programs. Printed materlals with {l1lustrations wlil be preferred. Audio-visual materials
wil]l motivate the learners, prepare them to participate in the processes, and enhance thelr
knowledge of design possiblliities.

6. The population will not have a wide varlety of resources on hand to use for motivational
and supplemental assistance. Audio-visual alds and resource ilstings will be desired.

7. While the general language !evel of the pcpulation will be at the college level, most =
speciallzed craft terminology will be unknown.

8. The skill levels of the target population will be varied In regard to motlvating and manag-

Ing groups of handicapped students In foik craft Instructional settings. Written suggestions
for doing this will be helpful.
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9. The population will have sensory, perceptual, and motor skills necessary for teaching .
the crafts selected.

Thase assumptions gulded the general development of the AFCPH materfals. It will be Important for other
developers to list thelr findings ragarding learner characteristics. Differences In target audiences will
lead to varlations In the meterials development process. For example, a target audience limited to pro~
ducing craftspeople with advanced speclal education tralning would probably require consliderably less speci-
flcity in the Instructional program than would a more varied and less specializad audience.

TASK ANALYSIS

The third component of the Define Stage Is breaking each of the craft processes down into its subtasks,
Because of the nature of its materials development effort--preparing Instructiona) materials that will
enable naive users to teach folk crafts to mildly handicapped youngsters--the AFCPH found that it had to
broaden the task analysls step to include varlous other considerations. These include (1) Selecting the
crafts; {2) Working with the Craftspeople; (3) Specifying prerequisite behaviors; (i) Adapting for individual
differences; and (5) Specifylng additional information. Each of these are discussad iIn the following para-

graphs.

Salecting the Crafts. Utllizing the crafts matrix and criterla for selecting the crafts {both previously
Es:rlsed,. the Froiact Advisory Board selected and rank orderad five crafts for instructional materiais
deve lopment. Basad on these racommendations, weaving, cendlemeking, piecing patchwork and quilting were
the three craft areas selected. The experts further recommended that Instructional programs be developed

for varlous aspects of each craft, based on sequence diffliculty, and/or aesthetic participation. 7This re-
sulted In the development of Instructlonal programs for the nine craft activitles Iisted below.

1. CANOLEMAKING =
Moided Candles .
Sand Cast Candles
Hand 0ipped Tapers

2. PIECING PATCHWORK AND QUILTING -
Plecing Paper Patchwork
Plecing Fabric Patchwork
Quitting Pleced Fabric Patchwork

3. WEAVING
Papar Loom Weaving
Cardboard Loom Weaving
Frame Loom Weaving
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Working with Craftspeoplie. When maintalning authentic folk craft processes s an Important goal, the
active participation oE practicing artisans Is essentlal. Such involvement Is particulariy critical to the
success ful development of authentic craft analyses. The AFCPH used two craftspeople In each of the crafts
as the primary sources for the development of the craft analyses.

The interaction with each of the craftspeoplie was structured to ellcit the desired assistance In a useful

and organized manner. Before the interview each artisan was Provided a sinple written description of the
task analysis procedure (see Appendix C). Each observation/interview took place in the studio of the crafts-
person. These sesslions were tape-recorded and written notes were taken on each step observed.

After conpleticn of the initial Interview/observation, a carefully written sequence of the task steps was
developed. This Initial craft analysis was then submitted to the craftsperson for review and revision. The
revised craft analysis was then used as the basis for an observation/iInterview with the second ¢raftsperson
who verified, altered, or expanded the craft analysis. Where ldiosyncratic differences In the craft pro-
cesses existed between the two craftspeople, a decision was made as to which of the pProcesses was better

sul ted for our purposes. The refined version of the craft analysis completed after the second interview/
cbservation was the cne that was verlfied during the Design stage.

Specifying Prerequisite Behaviors. Once the craft analysis was developed, the behaviors prerequisite to
conpleting the analysls were specifiad. This involved tisting all of those skilis a participant must demon-
strate in order to complete the cr.ft Process as taught through the craft analysis. This ilsting provides

a guide for determining the appropriateness of the instructional unit for each learner and what addi tional
planning, if any, Is needed for individualized Iinstruction during the teaching of the craft process.

Formulating the prerequisite behavior list Involéed completing an activity analysis for each step in the
craft process. The necessary cognitive and motor skiils were identlfied and then checked for redundancies
and organized for use. The AFCPH identified three skill areas as generic to all crafts. They are:

i. [ldentifying materials and equipment;

2. Following teacher directions; and

3. Grasping, picking up, manlpulating, placing, and releasing objects.
The totai list of prerequisite behaviors Identifled Provides the basis for deveioping & learner analysis
checkliist that can be ysed to determine each pupl!’s readiness to complete the craft analysis as described.
This checkilst may be completed by the teacher on the basis of elther his/her knowliedge of the pupii’s

skilis or by informally observing and assessing the individual learners. An examplie of the learner analysis
checkilsts develioped by the AFCPH can be found In Appendix 0.
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Adapting the craft snalysis. Teachers should have no dlfficuity instructing Jearners who have all of the
prerequisite skills. For these individuals the basic craft analysis, if carefully developed, 1s sufficlent.
for particlpants lacking prerequisite behavior, however, Instructional materials Included options for adapt~
ing the Instruction to meet individual needs. The AFCPH determined that in cases such as these the teacher
has three options. They are to:

1. Teach the prerequisite skill;
2. pPeclde that the instructlional program 1s not appropriate for the particlpant; and

3. Use adaptations which modify the materials, equlpment, and/or craft analysis to accommodate
the learner.

It can be assumed that at the secondary school level, most mildiy handl capped studen’s have acqulired the
basic skills and concepts (e.g., mid~point, right and left directionality, etci) that are prerequisite to
performing the craft activity. The craft activity itseif cen provide 2 good rest of the student's func-
tlonal use of these concepts and skiils. Remedial Instruction, If required, can take ol2ze pricr to the
teaching of the craft processes or can occur within the context of the craft activity itself. When the
latter approach 15 used, teachers must allow additional time for the craft instruction. They must also be
prepared to provide whatever additional teaching aids and materials that may be needsd.

It also Is sssumed that most miidly handlcapped and non~handicapped indlviduale ave abic to tartlicipate in
the craft activity at one level or another. The expllicit phl losophy of the AFCPH was that all students
should be Involved in the craft project as completely and as independently as possiil=. Although the goal
of learning a Jelsure skill may not be fully realized by all participants, ed..avional and social goals are
attainable through lower levels of Invoivement, including observation. Before declding that a crafts pro-
ject is not appropriate for a glven indlvidual, the instructor should carefully consider his/her own goals,
the time constralnts, the aval lability of resources and the functlionlng level of the participants.

A third assumption of the AFCPH was that most particlpants wll) be able to learn the craft by using the steps
described In the craft analysis. Nonetheless, some forms of Individual di fferences wlll make it necessary
to adapt the Instruction. The extent to which adaptations will be necessary can be roughly gauged from the
results of the learner analysls. The Instructor will then have to develop ways to maximlize the skiils that
the student doas have in order to facilltate optimal functloning and particlpation in the craft process.

The AFCPH included a number of suggested adaptations withln the craft analysls section of the instructionsl
materials. These adaptations Included ones that were developed on a prediction basls during the initial
" development stage as well as those developed as a function of the pliot test experlences. (|t became clear
to the AFCPH staff, howaver, that 1t would be Imgossible to inciude every adaptation that every handicapped
student might require for & folk craft Sequence. Because of this, a sectlon of the Instructor's Manual was
devoted to Strategles for adapting instruction. This section expilcated four approaches to deveioping
adaptations. Tiney Included:
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1. Refining the craft analysis;
2. Altering materials/equipment; and
3. Altering the craft analysis.
These approaches are described in detall in the Hanual. Tha selection of any one of these strategles by

the Instiuctnr should be predicated on the goal of minimizing the extent to which the authentlc folk craft
process Is sodlfied by the prescriptive changes and meximizing the |ndependent functioning of the pariiclpant.

%eclf ing additional information. The instructicnal use of the craft snaiysis requirad ths specification

o Qd‘tiom! information supportive of the craft processes. The purpose of these support sections was to
ensure that the nalve users of the materials have access to ui! information necessary to taach the craeft pro-
cess. A thorough listing of all materials and equipment, & glossery of terms, end e problem solving or
"Helpful hints” sectlion was Incliuded for each creft snaiysis developed. Eech of these support sections is
described in detal! below.

Materials and equipment: This listing was obtained from @ thorough review of the creft
analysis steps and Included complete information on the quantities, specifications, and
purposes of all materlals and equipment required. Some of the crefts required the use of
specl fic types of materlals or equipment, elther to ensure e high quality or to provide an
easier medium with which to work. The craft consultants frequently provided this informs-
tion during the interview process. They also suggested commerclal suppiiers for herd-to-
find materials (e.g., 145° candie wax, In some areas, is oniy aveilable through specific
petroleum distributors). Books and other printed material were 21so usad in developing
a detalled listing of needed supplies. 2 comprehensive materiais and equipment list both
assists instructors In thelr planning and Increases the probability thet the Instructlion
program Is impiemented successfuily.

.

Giossary: Definlitions of those terms that mav be unfamiliar to the novice were provided
here. Terms speclfic to the craft were defined through yse of reference materials, the
dictionary, and the craft consuitants.

Helipful Hints: §n every craft theres ares certain problems and mistakes which may plagus the
begﬁnner. These problems frequently involve processes and skills which are mastered only

by practice. Other difficulties may be due to Improper materials selection and/or not
adhering closely to the procedures specified In the craft anelysis. While the concept of
*“profiting from mistakes’ is a legitimate part of any process-oriented learning experlence,
puplls who view thelr initial efforts as successfui wiil tend to be motivated to experiment
further with crafts. Therefore, a problem solving sectlon which provides an overview of sose
of the problems frequently encountered by the beglnning craftsperson were developed. The
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saction entltied Helpful Hints In the ovarview describes why speciflc problems or fiaws
occur in the finished product and suggests methods for avoiding tk m.

The helpful hints section was developed with the ald of the consultant during the develop-
ment of the craft analysis and by Studying varlous written materials on the craft, When
problems occur the pupils and teacher should work together to generate possible solutions.

CONCEPT ANALYSIS

The fourth component of the Define Stage focuses on an analysis of the concepts to ne taught. The purpose
of the second strand of the curriculum model (see page 8 }--Other Educational Goals--1s to assist teachers
in Infusing folk craft instruction into thelr program/curriculum. The AFCPH bdentifled four groupings of
educationa) chjectives, In addition to the objective of leisure skiil develiopment, for which folk craft
instruction was relevant. These areas were identified as: (1) Aesthetic Enrichment, {2) Academic Enrich-
ment, (3) Soclial Enrichment, and (4) Cuitural Enrichment. The instructional objectives for each craft area
were speclfied on the basls of both strands and are Included in the Instructional package. The four educa-
tional areas of Strand Two are expl)cated in the followling paragraphs.

Aesthetic Enrichment. Incorporation of the Aesthetic Enrichment area wii) ass)st the instructor to accom-
piish two genera! goals. These are:

1. The exposure of the handlcapped iearner to new concepts from the discipline of art.
2. The development of new avenues for self-expression ‘or the handicapped learner

While the basic craft process as described does provide an art experience for the hand) capped learner, addi-
tional emphasis on aesthetic enrichment can encourage further |ndividual artistic expression, thereby Inten-
sifying the Impact of the baslc craft experience. The Aesthetic Enrichment Section of each individual craft
program deals with more advanced skills/techniques which will motivate the Jearner to explore with the basic
1ine, form, shape, texture, or color of the craft product. The instructor should teach the participant the
basic craft process first and then introduce more advanced design concepts.

The instructor’s decision to Integrate these sugcestions will be based on his/her program goals and the
analysis of the needs and ski)ls of the individua) learner. If this unit Is to be the Jearner's primary
source of exposure to the visual arts, and/or if the instructor wishes to enhance the basic craft skill,
thls materia) should be Incorporated into the Instructioa.

Academic Enrichment. Integration of academic objectives with the folk craft instruction can facliltate the

achievement of a multiplicity of objectives deemed appropriate for an Individual handlcapped lesrner. Each
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instructional program contalns an Academic Enrichment section which describes skills from a variety of
currlculum areas which may be taught or generalized (used functionally) during the teaching of tha folk
craft. if the instructor wishes to stress these dimensions, this section should be carefully reviewed.
Within the pubiic school setting the determination of the functionlng level and objectives for each student
will already have occurred a8s a part of the indlvidualized Education Program (1EP) development process. An
examinztion of the 1EP's short~term Instructional objectives for a particular participant In tight of the
objectives presented in the Academic Enrichment sectlon will assist the Instructor in determining which craft
units should be taught. Durlng the folk craft Instruction, the teacher may wish to stress those objectives
that are common to all particlpants. However, those that are coamon to a small number of puplls or to an
Indl vidual participant should be considered as weli.

Soctal Enrichment. An Implicit goal of all programs for handicapped persons 1s normal i{zatlon--that is, the
process by which the handicapped person functions optimally within the context of his/her community, with
other members of .he community accepting the handicapped person as an individual. That community, of course,
exists In many different strata--the immedlate peer group, the total school or workplace populatior, the
nelyhborhood/clty in which the Individual resides. Regardless of the str-ta, the Implicit goa! of pormallza-
tion Is applicable. Resource persons may need to be located and conta.ted to assist In Implementing normali-
zation ohjectives and to design approprlate activities. The Instructor |s encouraged to explore avenues
through which members of the community may be encouraged to intcract with handicapped participants and through
which handicapped learners may Interact with non-handlcapped community members. Such mutual cooperatlon .can
enrich the unit and its Impact upon the learner.

Cuitural Enrichment. The craft activities task analyzed by the AFCPH and incorporated In the AFCPH instruc-

tional materials represent a small but important segment of the culture of the Appalachian region. Under-

standing the part that crafts have played in the baslc siyrvival of the early pioneers and the way 'n whic
art forms have been preserved through oral tradition helps to instill a much deeper appreciation for the
craft processes and hand-made ltems. Appalachian music, dance, and folklore offer a whole world to explore
and enjoy. it Is hoped that participants will be exposed to the cultural aspecis of crafts to further en-
rich thelr experience. The Resource Gulide deve loped by AFCPH, In addition to the Cultural Enrichment sec-
tion of the materlals themselves, may ail be helpful in Integrating cultural appreclation considerations
into folk craft Instruction,
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DESIGN STAGE

The second stage of the instructional development process focuses on the design of the prototype instruction~
al materials., The Four-D model specifies four steps to the design stage:

(a) Developing a criterion-referenced test,
(b) sSelecting a medium,
(c) Devetoping a format, and

(d) Preparing the prototype

CRITERION-REFERENCED TEST

The AFCPH developed materiais that can be used Ly teachers to lead handicapped learners through a craft pro-
cess to the production of a craft object. The criterion selected for this objective was the degree to which
teachers are successful in using the AFCPH materials to that end. The criterion is an observable criterion
rather than a paper and pencil test. The test of the materials Is whether or not handicapped puplls develop
craft objects as a function of thelr teachers using the instructional materials.

MEDIUM SELECTION

The baslic medium selected for presenting the crafts process was that of printed materials. Printed materi-
als were selected because (a) their cost would be within the budget alliowances avallable to the AFCPH, (b)
teachers prefer the use of printed materials, {c) printed materials are easily reproduced, assembled, and
distributed, and (d) printed materials are easily and economically revised. During the development process,
however, it became apparent that multimedia presentations would greatly enhance the motivational and instruc-
tional characteristics of the materials. The AFCPH selected multimedia consuitants to assist in the prepara-
tion of four fiimstrip-tapes on the folk craft tradition in Appalachia and each of the three craft areas.

The use of media to ifiustrate a visual art form has obvious merits.

FORMAT SELECTION
P.oject staff determined that the best format for the naterials would be the seif-instructional format. The

materials are to be used by individual Instructors within their own program setting. 1t was assumed that
the instructors would have ménimal access to someone who could teach them the various crafts. Therefore.
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the materlals should be designed to Include all the Information required to teach the craft. These consider
ations dictated the selectlon of ine self-Instructfonal format. Glven the range of knowledge about the
crafts and/or Instructional needs of speclal populations predlicted for the target populations (teachers and
parks and recreation personnel) a detalled Instructor's manual was prepared to describe how to use the mater-
ials and to serve as a primer of special Instructional considerations.

PROTOTYPE PREPARATION

Prototype materlals were developed by project staff using the previously described processes. Narrative

materials were typewritten., Graphlic depiction of task analysis stups were hand drawn by an artist. Afl

printed materlals were duplicated using standard photocopying (Xerox) equipment. These printed materials
were used as the pasks for the development of the media materials.
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Formative evaluation procedures were inplemented beginning In the eariy developmeatal stages of the materi-

als,

Figure | illustrates the process utlilzed.

DEVELOP STAGE

Each of these phases wll| be described below.

L:PRHATIVE EVALUAT I ON

INITIAL DRAFTS

d

INTERNAL REVIEW

h 4

PROTOTYPE TRYOUT

!

INTERNAL REVIEW

Ve

EXPERT REVIEW

N

FIELD TEST

INTERNAL REVIEW

PRODUCT

FIGURE }: Formative Evaluation for Appalachian Folk Crafts Project
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INTERNAL REVIEW

Once a draft of an instructlonal package section was completed, it was submitted to the project staff for
review. All recommended revisions were discussed and declded upon in a subsequent staff meeting. This pro-
cess was continued until no further revisions could be generated by the staff prior to the next stage of the
review process.

PROTOTYPE TRYQUT

Two types of prototype tryout were utilized. The first lnvoived & nalve user conpleting the craft analysis
steps as written with one or more staff members notlng those steps which caused tonfusion for the user or
appeared to be out of sequence. The second Involved 3 nalve user employing the task analysls to teach the
craft process to chiidren. The draft of the craft analyses was revised based upon the data collectza through
these means.

EXPERT REVIEW

This stage of the formative evaluation process was used to gather editorial feedback frow & number of pro-
fessionals regarding the materials' usability, effectiveness and appropriateness. Professionals from the
fields of special education, Instructional design, art aducation and leisure education for the handicapped
participated in the expert review of the AFCPH Instructional packages. Evaluatior Instrumentation was
developed for this review and 15 Included in Appendix E. These questionnalres and the Instructional pack-
ages were sent to the partlzipants prior to the meeting which was held In early July, 1979 in Lexington,
Kentucky. The recommendations from the expert review and how the project addressed each of these are
sumarized in the foilowing tables,
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TABLE 1: EXPERT REVIEW RECOMMENDATIONS AND AFCPH RESPONSE

RECOMMENDAT 1 ON

Attach a firm statement of philosophy and specific
objectives to the curricuium materials and use this
statement to focus on the sppropriateness and use~
fuilness of the folk crafts experience in a lelsure
and educational context for handlcapped students.
This statement Should be formulated with respect to
the overail curriculum, rather than for each craft
module.

Some type of activity analysis should be made on
each craft activity to ald the user in determining
the appropriateness of the craft for spectfic popu-
jations and to ald {u the selection of activity
modi fications.

Content materiails summarizing the characteristics
of the intended target population shouid be
attached to provide information for those users
not famiilar with handlcapped students.

Information on other handicapping conditions (such
as THR) for which the materials mioht be uzeful may
be considered for Inclusion in order to increase
the number of potertial users and the overali value
of the materials.

Attention should be given to the orgsnization of the
materiails format and packaging to provide for maxi-
mum motivation for use by potential users. For each
craft, the sections on background Information of

folk crafts, strategy and design should be moved to
the front of the materlatls and should be foliowed by
the task analysls section. Specific content areas
which should be added Include: procedures for train-
ing potential users; references on how materials can
Increase socliallzation and community Integration;

and & more comprehensive gulde fur using the materials.

67

RESPONSE
Oraft completed.

Has been done relotive to the prerequisite
skills. Wil} complete a general section on de-
vising adaptations for piiot testing.

Completed. Wiill be Inciuded as separate section
or appendix to Introduction.

No plans to expand the pliot test beyond the
mi idly handigapped as speclfied in the original
grant proposal.

User gulide and strategy guide completed in draft
form. Social integration strand in process.
Reorganization places aesthetlcs strand Second.
Pesign Unit wili be nmtwed to user/strategy
guides. In technical sactions format seen as
appropriate. The suggestion of moving the
background sections to the front is contradict-
ory to the advice from the Advisory Board.

68
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TABLE 1: ConTiINUED

RECOMMENDAT I ON

The ittustrations should be integrated into the
materials in two ways: (1} as small illustra-
tions which correspond to task steps; and, (2)
as larger illustratinns to be used as teaching
alds or as masters fu, transparencies. The
drawings themselves should be kept as simple as
possible.

The language of the task analyses should be
modified to be directed toward the teachers
using the mate‘fals and redundancies should
be removed.

<63
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RESPONSE

Smatl itlustrations for each statement will not
be possible In pilot-test version due to (a)
cost, {b) loss of visual information, [Specific
illustrations have also been redone as per
recommendat ion. ]

T/A language Is belng reviewed, Wili be evalu-
ated during pllot test,
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TABLE 2: (CONCLUSIONS FROM DISCUSSION OF TECHNICAL APPROPRIATENESS

CONCLUSIONS

The clarity to the documents would depend on the

" Intended audience;

The Task Analysls approach was appropriate, but
tended toward wordiness;

There was a need for clearly stated phllosophy ond
speclflc objectlves, especiaily In relation to the
Importance of the project and for speclflc adapta-
tions for handicapped students;

Technical quallty was good; there was a need to
emphasize the artistic elements;

1he format was appropriate and did facllitate yse
by an Instructor;

Nlustration mataria! nezded some revision, or In
e cases needed to be added;

Thera was 8 need for the adaptations to address more
types of handlcaps more specifically and to separate
cugnl tive and motor adaptations;

The materlals were seen as instructional and resource
materials which could be used In educatlional, art,
vocational and recreational settings, wlth both

handi capped and non-handicapped Indlviduals.

71

RESPONSE

Clarification of target audience 35 teachers.
Wordiness will be assessed In pllot test.

Draft comp ieted.

Aesthetic strand being developed to further
t1lustrate Design section Implementation.

Wiil pilot test for revisions.
fevisions made,

Add!tlonal adaptations will evolve from pilot
test. Partlicularly need to be added to be-
havior dlsorders (affective, motivational).
Cognltive and motor sections already separated.
A general section describing procedures for
developing adaptations Is to be completed,

This reafflirms stated use goals for the materl-
als as specifled In uyser's Gulde.
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TABLE 3: ‘RECUMI‘ENDATIUNS FOR STRAND MODEL

RECOMMENDAT ION

The steps (not sub-steps) of the Task Analysis
{presented in Strand 1) serve as the basis for
waking the determlnation of what should be pre-
sented in other strands {2, 3, 4 and 5 in the
aodel).

it |s unrealistic to expect that there wi'l be
an activity in each of the five (5) strands
that correspends to each step In Strand 1.

The model, as illustrated, i{s hypothetical.
Based upon sxperlence with |ts app:ication,

it may be necessary to add or combine strands
(e.9., Aesthetics and Folklore Information may
fit together).

The Strand on Skills Training should focus
on the Yask Analysis, plus learner analysis.

The Strand on Integration wlth other Subject
Matter should present examples and not be all-
inclusive. The subcontractor should use the
steps »f the Task Analysis as the basis for
whe:e suggestions should be made.

Staff will need to develop suggestions for
activities that could ba performed in the
strand on social integration.

The Aesthetics Strand should reflect the in-

formation on design that has already been
developed (but the consultants did not review).

L
73

RESPONSES

Developing dlrections on how to select and incor-
porate strands.

The other strands are being developed in more
general ways (e.g., suggestions for soclal inte-
gration).

The fifth strand is now the “'Cultural Aspects"
strand. its purpose Is to stress the soclal/
cultural context of the folk crafts, as per the
phi losophical statement '""Folk crafts have the
potentlal to facllitare integration in community
affairs and cultural heritage and to aid in the
socializ8tion process."

Developing section in yser Guide presciibing
learner analysis skills.

Conpleted.

Planned.

In process.
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TABLE 3: CoNTINUED

RECOMMENDATION

8. The Folklore Strand may invoive existing books
and resources plus the Appalachiay Folk Crafts
Project for the Handl capped materials.

9. Every effort should be made to describe each
actlvity ares Strand on a single page <o that
the user can use the materlals as a ma .al.

RESPONSE

Developing references from Annotated 8ibliography.
Suggestlons will also be made for enrichment ac-
tivities. Plans being made for development of 10~
15 minute cassette/flimstrip for all moduies to
emphasize cultural herltage.

Adapted format belng explored. Presentation ma-
terials for conceptual model! being prepared.
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Based upon the exper: revliew, additional sections were written, the instructor's Manual was revised, and
all corrections noted in the technical review were made. This revised version of the Inastructional pack-
ages constituted tha pllot test version. The followling sections were included for each package:

Introduction
Procedyres for each of the three craft analyses
Overview
Prerequisite Behavlors
Materials and Equi pment
Craft Analysis
Adaptations
Devislng Adaptations
tducationai Correlates
Safety Precautions
Probiem Solving
Design .
History
Glossary

References

PILOT TESY

The purpose of the pilot test was 10 obtain feedback from a representative group of potential users of the
curriculum materials working under rilatively natural conditions teachiny the craft processes to m:idiy
hand] capped youths. Included in the AFCPH pilot test were teachers with backgrounds In special education,
art educatior. and recreation. The project was interested in how effective the materials were in meeting
the stated goals, the appropriateness of thelr use In varic s settings, ways in which the naterials could
be Improved and apy additional beneflts which could accrue from utl Hzing the materials. included in the
pilot test were the followlng aciivities: the pf'ot test instrumentation, selecting the pllot test sites,
conducting the pilot test orlentatlion, supervising the actual pllot test, collecting the data, summarizing
the data and meking revisions based ugon the pilot test results.
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A draft of the evaluation instruments was prepared and submitted to the AFCPH staff by Leisure Information

Services, a suvbcontractor.
Table & describes the Instrumentation used.

TITLE

Teacher Data Form

Student and Class~
room Data Form

Adaptations
Questionnaire

Teacher Problem Sheet

Craft Unlt Evaluation
Questionnalre

Final Materials
Evaluation

79

TABLE 4: PILOT TEST INSTRUPENTATIO}‘

PURPOSE

ADHINISTERED BY

COMPLETED BY

The project staff revised this set of data forms to meet project objectives.
Coples of the actual data forms may be found In Appendix F.

WHEN COMPLETED/
ADHINISTERED

Obtain teacher demographic
data

Project Staff

Obtain student demographic Project Staff
data and Informatlon on
classroom slze, location,

types of students, etc.

Document usefulness and ap- N/A
propriateness of recommended
adaptations and describes all
additTonal adaptations devel-

oped by the Instructor.

Ootain anecdotai feedback N/A
about problems or unusual
situations encountereda.

Obtaln teacher reactions N/A
and feedback on module con-
tent, format and usability.
Obtaln feedback on useful- Project Staff
ness and appropriateness of

materfals after use.

Teachers

Teachers

Teachers

Teachers

Teachers

Teachers

Prior to
fleld test

Prior to
fleld test

As adaptatlions
are used

As prollens
occur jn teach-
Ing the craft
process

As teachers
comp lete each
craft unit

At piiot test
debr efing
session
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Pilot test arrangements were made with the appropriate offictals from Harrison County and Lexington-Fayette
County school systems apnd the Lexington-Fayette County Parks and Kecreatlon program. Table § lists the
selected sltes and describes the class composition of each, while Table 6 provides background information
relative to the pilot test Instructors.

SCHOOL

Tates Creek Senfor High

Tates Creek Senior High
Tates Creek Senior High

Lafayette High School

Harrlson County Junior High

Central Kentucky Re-Ed Pro-
gram Parks and Recreatlon

Beaumont JSunfor High
Parks and Recreatlon

TYPE OF CLASS

Educable Mentally Handlcapped-Work
S tudy

Learning Disabled
Arts and Crafts-Malpstreamed

Orthopedically Handicapped-Junior
Achlevement

Educable Mentally MYand!capped-Home
Economics and Shop

Emotionally Disturbed

Orthopedically handicapped and
Multiply handicapped

TABLE 5: DESCRIPTION OF PILOT TEST SITES

NUMBER OF STUDENTS AGE
13 - 17
N
A\
8 W= 47
4/26 -1
8 14 - 17
14 1 - 13
8 - 13
i 12 -1
§2
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TABLE 6: EDUCATIONAL LEVEL AND TEACHING EXPERIENCE OF PILOT TEST INSTRUCTORS
YEARS WORKING YEARS TEACHING
TEACHER YEARS TEACHING WITH HANDICARPED ARTS DEGREE
I 1% yrs, S yrs. 8 BS
2 3 3 - BA Education MS Recreation
3 5 b - BA Recreation
1 5 g - 8A Elementary Education
5 10 8 - BA + Graduate hours
6 2 2 2 BA Speclal Edycation
7 6 N - BA Speclal Education
3 5 5 - 8A Special Education

An orientation session w;: conducted for the participating Instructors. The content included: (1) an over-
vliew of the project; {2) a description of the currlcuium materials; {3) an outline of the procedures for
utifizing the materials; (4) Instructions for completing the data forms; {5) selection of craft unlts to be
taught; and (6) reimbursement procedures for gathering materlals and equipment. The specific pilot test
responsiblilties are described below.

I. Each Instructor should follow the plan outtined in the User's Guide under Strand #1
to plan and teach the three assigned craft processes. This Involves completing the
Learner Analysis Checkllst Included In the materials.

2. Each Instructor shouid complete all data forms provided bv the AFCPH. A}l deviations from
the Instructlonal materiails are to be noted on either the adaptation sheet or problem
soiving sheet. These deviations should be discussed with the pifiot test coordinator.

3. Each Instructor should obtain the necessary materials and equipment keeping within the
budget ailocated by the AFCPH and notinn any prchlems locatlng necessary items.

4. Each instructor should note the time invol.ed In {a) planring instruction, and {(b) cbtain-
Ing the materials and equlpment.

§. Each Instructor should record the number of sessions and the fength of each. The steps
taught In each session should also be noted.
4

Pllot testing was monltored by the AFCPH artlsan/educator. Each site was vislted a minlmum of ohce every
three weeks, and more often |f requested by the instructor. The purpose of the site visits was to ensure
that the teachers were following the craft analyses as written, that the instructional strategies were belng

correctiy completed, as well as to provide the lnstructors wilth assistance with any technlcal problem.
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At the conclusion of the pilot test, a debriefing sessiop was conducted with the particlpating instructors.
At this time all data forms were collected, the Final Materials Evaluation was adminlistered and the par~
ticipants were provided an opportunity to react and describe their experience using the matertals.

Vatuable information derived from the pilot test Included the following:

* The AFCPH materials and instructional strategles did enable instructors to successfully
teach folk craft processes to a wide range of handlcapped youths.

when individual tearner needs require many adaptations In materials, equipment, pro-
cesses or strategles, the instructor should either have the assistance of competent
atdes or work with smaller groups of students.

Guidelines should be provided to facllitate optimal teacher use of aides.

Some of the craft analysis steps were more finely broken down than Is typically requlred
for mildly hardicapped Individuals,

The Easel Kit sketches were strongly endorsed as a teaching ald.
" Instructors who used filps strongly advocated others doing the same.

Instructors ~'10se students exhibited their crafts within the community strongly recommended
this practice.

instructors preferred iaat suggested adaeptatlons be Iisted next to the corresponding craft
analysis steps rather than in a separate section.

Instructors reported @ high level of student interest and 1t was the opinion of many
that long term tenefits were derived from the experience «ith folk crafts.

The beneflts of expanding craft instruction with reiated activities were observed the the AFCPH staffi during
the pilot test of the materials. The instructors were exclited, but more Importantly, so were the students.
Severai classes attended and exhibited at shows and crafts faiis, read books, viewed films and slides, Pis~
tened to music, and videotaped their evaluation of the <raft experience. The studecnt response was ovar-
wheiming. They net people; explained to observers craft processes; watched demonstrations; trled other
crafts at the fairs, such as blacksml thing, spinni-g fiber, weaving on a floor 'oom, and using a potter's
wheel. The students reported feeiing proud of chelr exhibit and strongly felt that People their age should
learn things to do with their free time. Many stated that they tali:ed to their parents abcut what they were
doing, gave their projects to others as presents, and finished their craft projects at home. Utillzing
additiona! resources and actlvities such as these can promote some valuable resules:
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* tncreased motlvatlion enhances the }lkellhood of participants selecting crafts as
one of their lelsure pursults;

* Exposure to the work of established craftspeople can Inspire participants to explore with
materlais and craft processes whlch, In turn, fosters creative self.expression;

* Opportunitles for participants to Interact and share v|th community menbers advances sociat
skl11s development and furthers the goals of normallzation.

The Deslgn Guide was plfiot tested with Learning Disabled and Educable Mentally Handlcapped students. Three
Instructors read the text portlons of the matarlals and used the exerclses to present the efements of design
to thelr students. They completed an evaluatlon form and made recommendations for revislons.

FENAL MATERIALS REVISION

The quantitatlve data was @nalyzed and the teacher problem .heets and adaptatlion fornms were summarized.

Once thls actlvity was completed *he actwal revlslon process began. Included In this effort were revising
and consolldating sectlons; changing the format; and adding additional Information. The number of craft
analysls steps was reduced by combinlng steps based upon the pllot-test feedback. Teacher-derlved adapta-
tions were added to the suggested adaptations sectlon and thls sectlon was comblned with the crafts analysls.
Mew sketches were drawn to |1)ustrate the revised craft analyses steps and sketches hich were found confus-
Ing were redrawn. The Safety Precautions and Problem Solving sections were expanded to Include the essen-
tlal Informatlon for each speclfic craft unlt. These sectlons were then incorporated Into the craft analyses
overviews. The Problem Solving recommendations were retitled "Helpfui Hints." Time requl rements and sched~
ullng conslderations were detalled based upon the pllot test data. Both these and motivational suggestions
were added to the Overview. In additlon, an Evaluation sectlon was developed for each unit.

Other revislons In the Instructlonal materlals were made In an effort to have the Instructlonal packages
more closely correlate with the currlculum mode). Tha Deslgn sectlon was revised and entitied Aesthetlc
Enrichment. The Educational Correlates sectlon was rei amed Academic Enrlchment and corrections were made
to reftect changes In the craft analyses. The History section was expanded to form the Cultural Enrlchment
sectlon and activitles and strategic - were generated to encourage Soclal Enrlchment, A descriptlon of the
complete contents of the flnal Instructional packages may be found on page 45,

The In “suctor's Manual was also revised based upon the pllot test resuits., The format was changed some-
what to faclfitate Its use by Instructors. Additlonal content ivc,uded recormendations for working with
aldes, deslgnling the work space, speclal conslderatlons for work!ng with physlcally and sensory-Impalred
students and behavior management suygestlons. Complete Instructions for using the materlals and a-descrip-
tlon of the teaching strategles were also Included. The Devl:ing Adaptatlons section, formerly located in
the Instructlonal packages, was moved to the Instru.ior’s Manuvel as It applles to the vse of ail nine craft
onlts and Is Integral to the use of the materlals,
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DISSEMINATE STAGE

one of the first steps in dissemination of an Instructional r nvolves an analysls of the audlence for
whom tne materials are directed. Over 200 agencies, orgar ..i1w . newsletters and journals were ldentifled
as appropriate audiences for dlssemination efforts. In a aitlon, eight national computer data bases systems
were also targeted.

Brochures cn the AFCPH were prepaced and distributed to many of these sudlences, news veleases about the
AFCPH appearcd In their publications, and articles describlng project actlyitles were pubilshed. {n pursulng
these dissenination a-*ivities, certain criteria were employed In the selectlon of the publiicatlons to re-
ceive the information. These crliteria included such corslderations as the size of clrculation, the nature

of the readershlp audience, the frequency of publicatlon, and the length of time from submlission of Inror-
mation to publication date (turn around time).

Other dlssemination efforts Included the participation by project staff as program presenters at the state,
regional, and national conven’ions of professlonal organizations. Criterla for selecting the conventlons at
which to partlclpate Include the following: {a) focus on the primary target audiences who are potentlal
users of the materlals and/or decislon makers regardlng purchase and use of the materlals; {b) the ‘ncluslon
of exhibits; and (c) the Inclusion of professional sesslons from outslde the professlonal area sponsoring
the conventlon., The AFCPH presented at meetings that focused on special education teachers, speclal educa-
tlon teacher tralners, career educators, school adminlstrators, and parks and recreatlon perSonnel. in
aodition to formal presentatlons, project exhiblts were developed as a dlssemination tool providing people-
to-people linkage. The following conslderations pertain to the Implementation of the exhiblts strategy:

1. A seif-contained, or simple table modular Jisplay is necessary to lmpart visual ldenti~
flcatfon and information gbout the project. Severcl units may have to be created depending
on the number of conventions selected;

2. An invitatlon-to-exhlbit packet should be obtalned from the spoisoring organizatlon.
Space contracts nust be completed and submltted to the sponsorlag organlzatlon, usuatly
accompanied by a deposit fee;

3. Upon confirmation of booth space, the project wlil receive an exhitiic-s "service" packet
which contains information on shipplng labor and necsssary forms for rental of tables,
chairs, electrical equlpment, and other required furnishings. The packet also provldes a
ot rcklist of essential things to do in preparing the erhiblt;

4. Cne staff person should be asslgned respnnsibility to coordlaate and [mplement the exhlblts

program., It is desirabls that he or she develop a cadre of staff tralnef tn proper booth
managerent and denonstratlon technlgues;
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fudiovisual devices (flimstrip, videotape, etc.) are deslirable for rear-view projection
in the exh'bit booth. They should be used, however, .ot with the Idea that they can
replace but rather that they can enhance a live demonstration. People particlpation
should be encouraged;

Send news releases to appropriate newsletters and journals;

Send news releases about the AFCPH exhibit to newspapers and other media In the city and
region where the conventlon |s to be held;

Submit, where appropriate, a professional presentation in response to the call for papers
from selected conventlions; the combination of a professional presentation with an exhiblit
demonstration creates a pcwerful communication package.

* Send announcements of the AFCPH exhibit to local, state, and natlonai agencles
targeted for dissemination efforts

* Distribute descriptive 11lustrated brochure at the exhibit; if a professional presen-
tatfon |s to be made at the convention, distribute the project brochure, along with
tes-lon papers and information on the location of the exhibit to sesslion attendants

* Purchase pre-registration lists In label form, from the sponsoring organfzation to
send advance announcements on the exhlblt «nd/or program presentation

* Develop an Inquliry card or form for use at the exhiblt

* Send post convention malling to regist-ants; reglstrant lists In label form can
usuaily be purchased from the sponsoring organization

* Carefully follow-up on all Inquiries; use also to develdp prospect mailing lists
* Develop an evaluation Tnstrument (form, sheet, survey) for use by the booth staff

person and others; this wiil help for future assessment and budgeting.

S+*ORT TERM DEMINSIRATION

Other dissemination plans projected by the AFCPH Tncluded thort term demonstrations of the AFCPH matecials.
Oue to the nature of [ts deslign, the purpose of short term demonstration Is not to refine project materials,
but rather to provide » brief exposure to potential users to demonstrate the proper use of those materlals,
These awareness, tralning and demonstration activities could be z:-complished In one day.

i
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Strategies recommended to successfully implement short term demonstrations are:
1. tdentify possible sites for de‘orstration of AFCPH materlals;

2. Establish criteria for selecting demonstration sites to include at least the f~llowing:
* Location Is In close pruximity tc the majority of groups to attend demonstration
* Lociation Is easlly accesslble
* |f poss’ble, conduct demonstratlon in conjunction with another state function, l.e.,
state CEC conference

3. Select sltes that meet established criteria;
4, identify a person{s) at the slte to organtze local errangements for demonstration;
§. Conduct demonstration.

In addition to demonstrations of project materials to individuals and groups at the state and regional level,
a demonstration fur Indlvidual and representing national organizations and agents should also take plac-
This task may be accomplished by organizing a meeting for identifled target groups.

Shor* term demonstratlon to concur with 8 national meeting can be enhanced by Incorporating two separate
techniques. Persons attending the neeting should receive both a verbal orientation to th. project, Its pur
pose, goals, objectives, etc. a; well as the opportunity to view the actual use of materlals by teachers,
program managers and handlcapped children and youth.

Orientation of the project can be accomplished In a relatively simple manner, requiring only a predominately
oral presentation by AFCPH staff. The actual demonstration of project materials on the other hand, is a
more detal led task requlring efficlent use of time and attractlve presentation The use of vigual media In
this type of demonstration can assist in achieving this objective. A videotaped presentation of project
materials being ussd by practitioners 1s an effective technf ;ue to highlight and emphasize Important points
and aspecis. Videotapes can »!co be edited prinr to the demonstration meeting, Insuring that those attend-
irg the mecting will be able to view their propsr use.

Strategies recommen“sd for the successful implementation of demonstration to concur with a natlonal meeting
are:

1. tdent]fy possible sites for rational meeting;

2. Establish criterla for selecting sites to Include at teast the foliowing:
* A locatlon that is avallable or Is In close proximlty to the majority of national
organizations, agencles and offlces
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* A location that is eassly accessible in terms of trave! for those organizations,
agencies, offlices and the handscapped;

3. Select agencles and organizations to be ir 'ited;
L. select dste, time and place of national meeting;

8. Conduct demonstration which includes oral presentation of the materlals development
rationale and processes as w 11 as videotaped demonstrations of the instructional
materials being used with children and youth representing various exceptionalities
and In different locales and envi ronments; .

6. informal gathering of project staff and meeting participants to discuss the project
and peruse display matertals,

LONG TERM DEMONSTRATIONS

During the three years of funded activity, it was not possible for th. iFCPH to engage in evaluation activi-
ties beyond those of a formative nature. This notwithstanding, the AFCPH did project plans for summat|ve
evaluation of the Instructional materials through tong term demonstration of the curricula materials.

Long term demonstrations are beneflicial to the refinement and adaptation of the materials to meet the needs
of handicapped populations In diverse geographic and cultural environments. Concurrent long term demonstra-
tion can occur in diverse locales, each highlighting the re@onatl Individuality of its population. To be
most effective, It Is recommended that long term demonstrations should take place within an estabiished
school system, and continue for approximately one year. During this time, problems that may arlse in the
development and Implementation of project-related activities can be discerned and corrected. Long term
demonstration can also result in norma*ive data relating to the use of the deveioped materials. In sunmary,
the purposes of long term demonstration Include (a) awareness building, {b) evaluation, (c} data collection,
and (d) refinement.

The strategles recommended for the Impjementation of fong term demonstration inciude the following:
I. ldentify possible sites for demonstration;

2. Establish criterla for selecting the demonstration sites (e.g., a school system with an

effective special education component, the invoivement of children and youth of diverse

exceptionalities and age., accessibility of site to visitors);

3. Select sites that meet established criteriz;

.95 .

ay T a5 Gy A & A . s aEm .




41

- &. Contact sppropriate state and Jocal schoo) psrsoanel to determine willingness to par
ticipate. {(These may Include the Chief State Schoo! Officer, the State Superintendent
of Education, the State Dlrector of Excaptional Child Education, the Local Superintendent
of Education, the County Coordinator of Exceptional Child Education, Principals of In~
dividual schools.);

5. Establish contractual arrangements with schools to Include {a) the activitlies that will
occur durlng the demonstration period, (b) the tasks to be performed by both the school
system and the materials developer, (c) the dates for beginning and ter.:inating demon-
stration activities, and (d) the dates projected for deiiverables by both the school
systess and the saterials developer;

6. Establish dates for project staff to traln demonstration personnel In the use of the
materlals;

7. Develop site evaluation forms to be used during the demonstration;

8. Specify a system and timelines for conferring with demonstration pertonnel to d.tornlno
problems In materlals, techniques, presantation, etc.;

9, Develop timeilnes and procedures for collecting materlials evaluation forss; and

10. Specify procedures for cowplling, analyzing, utllizing and reporting data.
it Is recommended by the AFCPH that any adoption and Implementation plan include & cooparative programming
component which Includes both school and community recreation persoanel working together to provides muitiple

opportunities for haadicapped individuals to learn the craft processes. These multiple exposures will In-
crease the likellhood of these Individuals acquiring & leisure sklll. '
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PROJECT DELIVERABLES

The reflinement of project ocbjectives and methodology rasulted In the development of an expanded number of
dellivarables, In the origine) proposal the following delliverables were targeted: (1) sn annotated biblio-
graphy and s review of salectad research on folk crafts for the handicapped, (2) a materlals resource tlst,
{3) a position paper on the state~of-the-art, (k) a compendium of compatencles needad to successfully perform
folk craft activities, {5) Instructional program packages, and {6) guldallines for yse of the materlals. The
products actually developed arc Jisted In Table 7, A detallad description of the components of each Instruc-
tiona) package is Included In Toble 8,
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TABLE 7: PROJECT DELIVERABLES

DELIVERABLE

CURRICULUM MATERIALS
Three Instructional Packeges*
CANDLEMAK ING

Hand dipped tapers
Sand cast candles
Molded candles

PIECING PATCHWORK AND QUILTING

Plecing Paper Patchwork
Plecing Fabric Patchwork
Quliiting Fabric Patchwork

WEAVING

Paper Loom Weaving
Cardboard Loom Weaving
Frame Loom Weaving

Nine Easel Klits

CANDLEMAKING
PIECING PATCHWORK AND QUILTING
WEAVING

Four Flimstrips
A LOOK AT THE CRAFTS OF APPALACHIA

A LOOK AT THE CRAFTS OF APPALACHIA: CANDLEMAKING

A LOOK AT THE CRAFTS OF APPALACHIA: PIECING

PATCHWORK AND QUILTING
A LOOK AT THE CRAFTS OF APPALALHIA: WEAVING

instructor's Manual

*See Table 8 for 2 description of tha components of each Instructional packsge.
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Includad are programming dlirections for teach-
Ing the craft separataly, or for Infusing the
craft Instruction Into other curriculum areas
to achlave additional educationa; goals. Thres
craft analyses are presentad for each craft

area. See Contents of Instructional Packages.

The nine Easel Kits l(ncluda step-by-step §ilus~
traticns for each craft analysis described
above.

The filmstrips include en ovarview fllimstrip
and audio cassetta and tha same for each of the
three Instructional packages. They Introduce
both the craft tradition and orlant the viewar
to the craft processes.

This gulde introduces the usar to the entlire
Folk Craft curriculum. It presents the philo-
sophy and ratlionala, and describas how to suc-
cossfully Implement thes currlculum,

102
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DELIVERABLE DESCRIPTION

11. RESOURCE GUIDE This guide includes the state-of-the-art peper, the
annotated bibiiography, madis tistings and annotations,
and ® {I1sting of agencles and orgenizations involved In
the arts, folk crafts, special education and recreation.

t1l. A GUIDE TO DESIGN: EXERCISES FOR THE Introduces the basic elements of design through » series
CLASSROOM of activities which explore line, shapa, space, texture
and color.
IV. THE INSTRUCTIONAL MATERIALS DEVELOPMENT This document provides 8 detalled description of a model
SYSTEN for devaloping materials for teaching folk crafts to
mildly handlicapped students.
V. PORTRAITS OF VERY SPECIAL CRAFTSPEOPLE N This document Includes 12 vignettas based on flrst per-
KENTUCKY son Interviews with handlcapped artisans in Kentucky.

8lack and white photographs serve to [llustrate the
vignettes which are Intended to serve as an insplration
and & model to other handlicapped indlviduals and thelr
instructors.

Vi. CRAFT MATRIX This two-dimensional matrix provides 8 listing of craft
materlals and the processes which mey be applied to esch.
Speclfically developed for Appelachian folk crafts, it
can be expanded to Include craft materials and pro-
cesses Involved In the crafts of any reglon.
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TABLE 8: COMPONENTS OF INSTRUCTIONAL PACKAGES

COMEONENT
FOR EACH OF THE THREE CRAFT UNITS:

OVERVIEW

LEARNER ANALYSIS CHECKLIST

MATERJALS AND EQUIPMENT

CRAFT ANALYSIS AND SUGGESTED ADAPTAT{ONS
EVALUATION

ACADEMIC ENRICHMENT

AESTHETIC ENRICHMENT

CULTURAL ENRICHMENT

SOCIAL ZNR)ICHMENT

GLOSSARY AND REFERENCES

105

DESCRIPTION

includes the unit cbjactive, a narrative description of
the steps In the craft process, time requiremsnts and
schadulling, safaty considerations, helpful hints and
motlvational suggestions.

A chacklist for assessing asch participant In tarms of
the prerequisita skills required to completa the craft
analysls as described.

[ ]
Lists all items necessary to complete the craft analy-
sis, thelr purposes and the quantities mdld

A step-by-step description of tha craft process and sug~
gestions for cognltive and motor difficultias the par-
ticlpants may encounter.

Provides a means for assassing the craft axpsrience and
can be helpful in planning future craft Instruction.

Describes tha gensral and specific objactives in Fina
Motor, Soclallization and Functional Acadealc (Reading,
Writing, Arithsetlc) araas which ars cbtalnabla through
craft tnstruction.

Includes sugges’ wus for anhancing the craative aspects
of craft Instruction.

Outlines Ideas for Incorporating other aspects of Appa-
lachian tradition Into craft instruction and p.ovides a
brief history of the craft.

Provides objectives and activities to facilltate soclal
skills development both during craft Instruction and
following the acquislition of creft skills.

Defines tarms which eay be unfamillar to the novice. The
refarences provide additional sources of Information re=~
lating to the craft. : 106
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CONCLUSIONS AND RECOMMENDATIONS

During its three years of funded sctivity, ths AFCPH devoted Its efforts to two primary sctivities: (1)

the development of an instructional Materiasls Dewenlopment System for providing folx craft instruction to
ml1dly hendl capped youth and (2) the craetion of instructionsl program packages that exemplify the use of
this system. Pllot test resuits of the Instructional materisls Indicate that the goals and vbjaciives of
the project ware met. Instructors wers able to successfully teach folk creft processes to mlidly handlcapped
and non~handicapped students utllizing the programs developad from the Instructions! materiels development
systed. Iinvolvemant of handicapped students In communlty craft falrs and exhiblts suggeste.! that the long
range goal of lelsure Integration was et least partially schieved. Instrvctors, students, ond administretors
viers ol] enthusiastic sbout the folk crafts curriculs.

The davelopment and evelurtion activities of the AFCPH have lad to the formuletion of seversl concluslons
and rscosmmndations concerning the efficacy of these perticuler efforts and the directions that future ones
should take thet are of relevance to future efforts to integrete handicepped students into malnstream arts
and lelsure actlvitles.

1. Resesrch, development and demonatration activities of this nature should be encouraged and
supported. Althouph classroom teachars and other instructors recognize the leportance of
these 1ife needs, they generally feel unprapared to provide for them without specific !nstruc-
tionsl assistance.

2. The lnclusion of the “other educationsl goals" currlculum strand not only aided teachers in
integrating the folk creft activities Into their toteai curricule, but elso provided them with
o retionsle for Inciuding this Instruction In thelr program.

3. The self.confidencs, sociel and verbal Interaccion skills of the students who participeted In
communlity craft felrs and exhiblits appeered 1o Increase as o function of these experiences.
Thelr status as “ertisans'’ provided a common ground for discussing techniques and processes
with other exhlbitors.

k. Suwative eveluation end demonstration of the ravised AFCPH folk craft progrems shouild be
conducted.

S. Peralle] progrem packeges should be develope? for the folk crafts of anvther reglon (e.g.,
Southwast) in order to further demonstrate and eveluate the usefulness of the Instructions!
Materials Pevelopment System.

6. Glven the desrth of well-designed Instructionsl prograss in the erts ard leisure for milidly
handi capped youngsters, & means of disseminating ihe AFCPH programs to & broad erray of users
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should be found. Potentlal users includs those involved in regular and special education
classes, perks and recrestiion programs, therapeutic recreation programs, Easter Seal and
other camps for the handicapped, and in othar recraatliona) programming efforts.

7. Further attention should be given to the encoursgement of cooperative programming eofforts
among public school and parks and recreation agencles. A third group, perents, also should
be included in the development and/or adoption of coopsrative programming models that provide
handlicapped individuals with wiltiple opportunitiss to learn and practice ielsure and art
skills. A single experlence within only one setting is not sufficient to fuil, meet atl of
the goals of istsure skiil development and social Integration.
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APPENDIX A:

CRAFT MATRIX OF MATERIALS AND PROCESSES
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MATER!ALS
Clay
Flber
Glass
Leather
Metal
Nature
Oblacts
Paper
Jextliie
Wax

PROCESS

Appliqueing X
Bending X
Blowing
Braiding
Brush/Painting | X
Burning
Caning X
Carding X
Carving
Lasting
€oloring
{
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Lutting
Desianing
pritling
Finishing
Firing
“Folding
Formning/Shaping
Hammerina/
Pounding X
Heating
Joining
Kneading
¥notting . X X X
Laminating X
Molding
Printing
Resisting/Etch
Sanding
Spinning X
Stitching (Hand) X X X
titching
{Machine) X
_Stuffing X X
Texturing X X X X X X X
_Throwing «
_Jooling X
Tronsferring X X X X
Turning . X
Weaving X |
winding/Weappint
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APPENDIX B:

MATERIALS REVIEW FORM
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55
MATERIALS REVIEW FORM ‘
REFERENCE : Author
Title
Publisher/City Date
Pariodical
CONTENT: Appalachlian Reglon
Crafts
Art
Art and the Handlcapped
other {(describe)
ARNOTATION:
|
FOR ALL MATERIALS INCLUDING ART ACTIVITY OR CRAFT INSTRUCTION:
1. s the activity/craft culturally authentic? ~>s No |
2. s the material process oriented? Yes ¥o |
3. s the material product oriented? Yes No
& Are the Instructional steps completely described? Yes No
5. Are considerations Included for learners having handicapping conditions? Yes No
6. s there a complete materials/equipment 1ist? Yes No
7. ¢re sugges;lons provided for integrating the instructlon into the total school/program curriculum?
as [»]
8. Are the goals and objectlves provided? Ves No
9. s sufficient direction provided to enable a nalve Instructor to teach the activity or craft?
Yes No 116
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APPENDEX C:

INTRODUCTION TO TASK ANALYSIS
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Introdyction to Task Analysis May 1978

We are asking you to go through a process we call task analysis in order to
determine ail the steps necessary to complete your cra.t. You will be asked

to respond as If you were teaching your craft to chiidren. Tawney and Cegelka

(197 ) have described task emalysis as:
"the procedure by which an instructions! task is broken into all of
1ts relevant sub-tasks, providing & step~by-ster description of the
components of the main task."
Yask analysis is breaking down the task or the behavior into smaljer and smaller
componants so that & child can ledrn small steps Sf the behavior being taught.
in reality, once a behavior has been adequately task .unalyzed, the task analysis
can be used an endless number of times in instructional programming, with only

minor modificaticns being required on an individudl chiid basis. Any specific

modiflcations for @ particular child are deterrinad by the teacher.

These two main steps of task analysis are (1) identify the specific instructional

objective; and (2) analyze the instructional objective Into iis essential

component parts.

How to Write An Instructional Objective

Prior to analyzing & task one must be able to write » clearly stated irst.uctional
objective. An iInstructional objective must be stated in a manner that con be
clearly understood in terms of directly obser-ible behaviors. Some verb words
more obviously denote observable behaviors thar other verb words. For example,

such words as know, understand, appreciate, believe, and enjoy do not describe

observab:e behaviors and therefore should not be used for writing behavioral

objectives. Verbs that describe observable behaviors includa write, state,

recite, list, and ldentify. Instructional objectives written with these words

are more appropriate In that the teacher can determine whether or not the Student

is demonstrating the criterlon behavior (standard of achievement). For instance, 8

‘ : 118




while the teachar can not directly detarmins that 8 child knows the various 2
communi ty helpers, she can dotor_qino that & child can list 5 eom;!lty heipers,
correctly identify the pictures of 5 community helpers, state the most

important of 5 community helpers, and so forth.

Thare are three main parts to a good instructional objective:
1. & behavioral statemant of the target behavior
2. a statoment of the conditions under which the behavior should occur
3. a statement of the criterion for acceptable performance of the
target behavicr
A behaviorally written instructional objectivi In the area of self-care might
be for the gstudent to

21p his/her pants zipper

Add to this a ciear statement of when or under what conditions the behavior
should occur and the expanded objective becomes
21p his/her pants zipper

after puiling pants up to correct waist position

The completed objective. including a statement of acceptable criterion of
performance, then becones
21p his/her pants zipper after pulling .

pants up to correct waist position every time.

This is a clear, precise behaviorally written instructional objective. It

states the target behavior as zipping of pants, as opposed to sweaters, jackets,

or other apparfel. The conditions of 2ipping are stated as "after pulling pants
up to correct waist position." In other words, 2ipping of pants that are not
119 being worn by the child would not be an instance of the targeted behavior. Finally

the criterion of performance (s that this be done every time the child dresses or

redresses himself, as opposed to sometimes, half the time, or occasionally.
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For the classroom tescher, the guidelines listed below should be helpfil in
preparing behavioraily written instructional objectivas. The development of
the numbers identification exanp}e further {jiustratas the principle components
of such an objective.

1. w The teaching objective o goal should be stated
n tarms that are sasily measureable, Obsarvaole, or guanitfiabla

by the ciassroom personnel. The objective should make it very
Clesr what the student will be able to demonstrate when the
tsaching procedure is finished.

Example: Laura wili orally identify the
nusbers | Through §:

2. Conditions of Occurance. The bshaviorally stated objective must
nciuda a context or conditional statement ragarding when or under
what conditions the skili or objactiva should be observable. An
observer should have a dafinite notion as to when s(he) should
expect or be able to verify the occurance of ina targeted behavior.

Exampla: Laura will orally identify the

numbers | through 5 when presented with
the appropriate number symbois.

3. Criteria of Performance. The critaria for mastery must be clearly
stated. The problem of astablishing an acceptabla criterion
performanca can be difficult in Instructional aress where absoluta
or finlta products ara not feasibla. For exampia, it is easiar to
state criteria for arithmetic calculation than for vowel sound
articulstion. Tha teacher must, howevar, establish a criterion
for which the student's performanca can be rated as indicating
readiness to progress to the next lavel of instruction.

Example: Laura will identify tha numbers
I through 5 when presented with the appro-
priate number sSymbols without any misses
whenever the occasion arises.

instructional objectives should not only include the three conditions listed
above, but should also be stated in terms of short term and long term objectives.
By indicating both aspects of the instructional objectives, the teacher can
better deteinine the specific intermedlary instructional steps needed. The

short term objective might be:
Johnny will correctly verbally identify the colors red, yellow, and 2
green when bulbs ©f that color are randomly flashed on a light board.
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A long term objective for this lnstructional gos! might be:
Johnnty will correctly respond to treffic iight signais when waiking.

&)

Not all short and long term Objectives will have an applicetion or skill
component, but they sil shouid represent s logical extension from a given level

of performancs to & higher level of performance or skill.

Once the Instructional objective is written there sre severa! epprosches to
analyzing it. (You may want to think of the instructionsi objeccives es the

mein tesk.) These approaches include:

1. Observing e Master = the individual sbserving writes down etcurately
concisely in correct temporal order all the steps the .“‘master’

performs.

2. Self Monitoring - as you perform the task you record ail essential
components.

3. Baclward cheining - you record the components by working backward
Trom the terminal objective in & pyramid fashion. Tha analysis
ends when you reach the entry level of the learner.

k. Bralastorming - writs down al} the sub-tasks invoived in a p. "ticuler
ective without regerd to order. The tasks ars rearranged in a
logical sequence after brainstorming.

$. Modifying the terminal objsctive - the teacher braaks down the
conditions to make it easisr Tor the learner to perform the
specified behavior.

purpose of this tesk anslysis is not to arrive 8t 8 sequential fist
of subgoals but rather to ldentify the specific behaviors which
signal attainment of the goal.

I 6. Gosl/Domain Analysis = (especially used with effective objectivas)

Task analysis not cnly allows you to zero in on a1l the steps necessary to reach
the instructional objective, but also aliows you to specify any prerequisite

skills the learner must have. Prerequisite skills state at what point the skill

sequence bedins. Prerequisite skills may also be referred to as the entry level,

where yYou begin.

12i
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One of the best »ays to try task analysis is to start. with a daily living
skill. Something svaryone does without even thinking about it like drinking
rum & glass, buttoning a shlrt.:brushlug your teuth, atc. Salact one of
thesa common skills and describe every component and step for complating it.
An exsmple has been provided here for you of Using a Spoon. fcta the examola
is composed of the instructional objactive, prarequizits skills, the actusl

task analysis, and suggestions for teaching.

Task Anaiysis:

Using a Spoon |

1. instructional Objactive: Child will usa a sour spoon
to eat solid and semi-sol'd foods {a.g. mask potatoes,
Jallo, ice crasm, but no: soup or other iiquids) with-
out spiiting snd without physical prompts.

1i. Preceguisita Skills:

1. Ability to grasp spoon handlia by aither thumb and
forafingar closura or whola hand closura

2, Expariance with esting utensi) and placing in

mouth with physical prompting or by being fad

Ability to Jift arm end hand to hesd height

AbiTity to closa 1ips and extract food utens!l

Ability to ches and swellow solid end semi-solid foods

. Abliity to foliow oral or gestured command to "bagin
eating' or “to eat®

VN W

111, Task Analysis:

i. Hove hand toward spoon

2. Grasp spoon with dominant hand, holding spoon upright

3. Mova spoon toward bow!

&, Haneuvar spoon under mashed potatoes

5. Lift potatoss with spoon

6. Nove spoon and hand toward mouth holding ipoon bowl upright
7. Open mouth

8. Keep tongue flat against bottom of mouth

9. insart spoon with potatoes into mouth

10. Closa top and bottom iips over spoon to remove potatoes

while simuitaneously withdrawing spoon by moving arm and
hand out and awsy

€9
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. Chew and swallow potatoss

12.  Repest task {sters 3-12) until 411 potatoes
are gone g

13. Place spooh on table

4. Relesse $rip on spoce

1¥. Suggested Teaching Strategies:

| 8 Verify prerequisite skilis

2. Determine where in task analysis student Is currently
functioning without difficulty

3. Eater student into training session at appropriate
functioning ifeve! beginning with physical prompts.

A.  Fede-out of physical promots using verbal or gestural
commands as criterion performance is achieved.

5. Begin program with sasy to use semi-solid foods |ike
meshed potatoss and then introduce more difficult to
menage foods such as jello, vegetabies and cereals.

%9

This example provides information concerning prarequisite skiiis for using a
spoon, it task analyses the skill, and offers suggestions for teaching that
skill. The inciuslon of suggested teaching strategies Is not intendad to tell
the teacher how to t'mh. but rather to suggest ways in which the person
writing the snalysis would recommend instruction.

in developing task analysis it is important that the teacher adhere to two basic
guidelines. - Flrst, the focus should be on the task and not on specific students
with whom the task analysis wili be used. The task analysis, when {ater Spplied
to & teaching strategy, can be modified i0 meet Individual student neeci. The
analysis should, howaver, be written in terms of what one could expect to sge @

student do at each sub~task or component of the task analysis.

The second guldeline is to Vimit the scope ©of the instructional objective o

discrete performances and rot entire performance domains. for exampies an

objective such as fine motor skills would be far too broad to readily task snalyze. -

Rowever, various fine motor performances, e.g., thumb and forefinger opposition

could be more easily snalyzed for instructional planning.
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Appalachian Folk Crafts Project
for the Handicapped

This is an example of tha procedure we will foljow in doing the tesk
snalysis. It should have & familiar Jook to you as ths framework is
essentially & datailed outline.
Our complated work should resemble the following:

i. Instructional Goal/Objective

A. Task/Ski11/Behavior

1. Subtesk
2. Subtask
3. Subtesk

Subtask

8. Task/Sk111/8shavior
1.  Subtesk
2. Subtesk
3. Subtask
c. Task/Sk111/Behavior
r-
}. Subtesk
act.

The goal is to breakdown each instructiona! level into its smallest part so
that you can begin at the level of the learner.

124
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APPENDIX D:

LEARNER ANALYSIS CHECKLIST
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{OENTIFY MATERIALS ANO EQUSPMENT
{ALL STEPS)

QUILTING PIECED FABRIC
LEARNER ANALYSIS CHECKLIST

69

backing

battin

cardboard stencil

iron

“troning board

masking tape

needies

patchwork top

penci i

pincushion

nins

ruser

$Cis50rs

table

thinbles

thread

FOLLOW TEACHER®S OSRECTIONS
{ALL STEPS)

GRASP, PICK UP, MANIPULATE,
PLACE_ANO/OR RELEASE OBJECTS:

+ b‘ck‘l'l (3 5 7 8,9"0)
+ Battlng (3.5.7.3i

cardboard stencit (2}

+ lron (8,10)

masking tape (2)
EE;EIEE IEEE;E.TAQ}
+ patchwork top l.2333537380

9.10)

—openci] (1.2
—kincushion (3.4,5.6.7.8.9)
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pins (3,8,9)

ruler (I,8)

+_thimbles (5,6,7,9]
¥ thread 15,0,7,9

+ HANDLES AND USES AN 1RON TO
PRESS FABRIC (8,10)

HANOLES AND USES SCISSORS TO
CUT_THREAD (4,5,6,7,9)

USES A PENCL:

to mark measured units 1)

to draw a straight line
along a ruler's edge (1)

+ to trace a stencil (2}

USES A RULER:

+ to make measurements {1,5)

+ to line up two points (1)

CONTINUES A SERIES OF REPETITIVE
AcTions (1,2,3,4,5,6,7,8,9)

EXERTS SUFFICIENT PRESSURE:

to hold a ruler in place for
drawing a stralght 1ine (1)

to hold a template in place
for tracing (2)

to push or pull a needle/pin
through three layers of
o fa_bl"c (3.5!7)839)

+ THREAOS A NEEDLE (4,5,6,7,9)

+ STITCHES ALONG A STRAIGHT LINE
(5,6,7,9)

DISCRIMINATES :

tignt Trom joose stitches

(5,7.9}

*_smooth from wrinkled {2,3,8,10)]

+ centered (2,3,7)

o ¥ corners, edges, side(1,2,3,5,8)}
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EXPERT REVIEW FORMS
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GUIDELINES FOR REVIEW
APPALACHIAN FOLK CRAFTS PROJECT FOR THE HANDICAPPED
CURRICULIM MATERIALS

1. Read the Curriculun Materials carefully.

2, Write your comments, reactions, suggestions and corrections directly in
the curriculim Materials. Your comments will be invaluable In uation
and revisions. You will be given clean copies of a]ll materials following
the meeting.

3. Prepare written responses to each question found on the following pages,
keeping in mind the primary considerations at this stage of development.
Do one for each module (Candlemaking, Quilting, Weaving).

4. Complete the Material Review Forms.
5. Bring your copies of the Curriculumn Materials to the meeting.

6. The Expert Review Panel will use a modification of a techmique called the
Nominal ( roup Process to arrive at conclusions concerning the evaluation
of the Qurriculum Materials. This process depends on those participating
having reviewed all materials prior to attending the evaluation conference,
naving drawn their own conclusions and being able to present their con-
clusions to the group. It is vita) that you address the above questions
prior to attending the evaluation comference.

€L
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APPALACHTIAN FOI K CRAFTS PROJECT ra
WEAVING

Please provide detailed answers to the quections listed below using the
space provided.

1. Is the material clear and understandable?

2., What arc the major streagths?

3. What are the major weaknesses?

4. How can the materials be refined and improved?

S. Is the format appropriate to the contents?

Does it facilitate use of the materials?

6. Do the materials meet stated objectives?

7. 1s the scope snd sequencing of the task analyses asppropriate?

8. Are the illustrations clear?
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9. Are the adaptations for specific handicapping conditions usable?
appropriate?

a. for learnirg disabled--

b. for behavioral disorders--
N c. for orthopedic handicaps--
5 d. for visual impaiments?

L. ey

10. How do you envision these materials being used? By whom?
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APPALACHTAN FOLK CRAFTS PROJECT
CANDLEMAKING

Please Provide detailed answers to the questions listed below using the
space provided.

1. Is the material clear and upderstandable?

2. What are the major strengths?

3. What are the msjor weaknesses?

4. How can the materials be refined and improved?

S. Is the format sppropriate to the contents?

Does it facilitate use of the materials?

6. Do the materials moet stated objectives?

7. 1s the scope and sequencing of the task analyses sppropriate?

8. Are the illustrations clear?
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9. Are the adaptations for specific handicapping conditions usable?
appropriate?

2. for learning disabled--
b. for behavioral disorders--
c. for orthopedic handicaps--
d. for visual impairments?

10. “ow do you envision these materials being used? By whom?
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APPALACHIAN FOLK CRAFTS PROJECT -]
Plecing Patchwork and Quiiting

Please pro.ide detailed answers to the quistions listed below using the
space provided,

1. Is the material clear and understandable?

2. What are the major stre gths?

3. What are the major wesknesses?

4, How can the materials be refined and improved?

5. 1Is the format appropriste tO the contents?

Does it facilitate use of the materials?

6. Do the materials meet stated objectives?

7. 1s the scope and sequencing of the task snalyses sppropriate?

8. Are the illustrations clear?
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9. Are the aduptations for specific handicapping conditions usable?
appropriate?

a. for learning dissbled--

b. for behavioral disorders--

¢. for orthopedic handicaps--

d. for visual impairmencs?

10. How do you envision these materials being used? By 'dhom?
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APPALACHIAN FOLKARTS PROUECT g

Muterials Review Form

DIRECTIONS: 1, Complete gne form for each of the three enclosed modules
(Candlemaking, Ouiltmaking, Weaving).

2. Read each module and respond to each of the items helow bv
either circling the appropriate number or checking the
appropriate blank.

3, Use the space provided for each item to provide 'any comsents
by way of explanation or to suggest needed changes .or improve-
ments, if such appear to b warranted, Your cosments will
be p:{ticularly useful in . ving needed revisions in the
materials.

Module Title:
Reviewer:

1. Introduction is

1 2 3 4 5
Inadequate ) Adequate
2. Design segment is
1 2 3 4 5
Irrelevant Relevant
3. Glossary is
1 2 3 4 5
Incomplete Complete
4, Materials and equipment list is
1 2 3 4 5
Incomplete . Complete
5. Task analysis is
1 2 3 4 )
Too Broad Too Detailed
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Page two
APPALACHIAN FOLKARTS

Materials Review Form
Module Title: Reviever:

6. Safety precautions are

1 2 3 4 5
Irrelevant Relevant

7. FProblem solving segment is

1 2 3 4 5
Not Useful Useful

8. References are

1 2 3 4 5
Inappropriate Approvriate

9, Illustrations are

1 2 3 4 (3
Unclear Clear

10. Stated objectives are

1 2 3 4 5
Uinclear Clear

11, Prerequisite behaviors are

1 2 3 4 5
Irrelevant Rolevant
12. Specific adaptations are
1 2 3 4 5
Inappropriate Appropriate

13. Sequence of information is

1 2 3 4 5
Inappropriate Appropriate
14. Evaluation criteria are
1 2 3 4 5
Inadequate Adequate
15. Clarity of presentation is
1 2 3 4 5
Confusing Clear
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Page three

APPALACHIAN FOLKARTS PROJECT
Materials Review Fom

Module Title: Reviewer:
16. Level of language is
1 2 3 4
Inappropriate
17. Usage of terms and conventions is
1 2 3 4
Out of date
18. Teminology and technical terms are
1. 2 3 4
Undefined
19. Fommat is
1 2 3 4
Inappropriate
20. Information presented is
1 2 3 4
Incomplete
21. Module is
1 2 3 4
Unusable
22. Module is
1 2 3 4
Inflexible
23. In meeting needs of handicapped student, module is
1 2 3 4
Inappropriate
24, Use in educational setting
1 2 3 4
Inappropriate
25. Use in recreational setting
1 ) 2 3 4
Inappropriate 1 A i)

ERIC

Aruitoxt provided by Eic:

5
Approoriate

5
Properly defined

5
Appropriate

5
Complete

5
Usable

5
Acceptable

5
Appropriate

5
Appropriate

5
Appropriate
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Page four

APPALACHIAN FOLKARTS PROJECT

Materials Review Fomm
Module Title: Reviewer:

26, What is your recommendation regarding appropriateness for field testing?
Module is ready for further field testing.
Module is not ready for further field testing.

Module wil] be ready for further field testing following
revision(s). Specifically, ........(please complete).......
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PILOT TEST EVALUATION FORMS
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Appslachlan Folk Crafts Project for the Handicapped

TEACHER DATA FORM

Teacher Name

Field Test Site

| A - ' .
' G G G0 B U0 G0 G0 U =0 B0 U0 = = =

1. Sex

2. Number of years teaching experience

3. Total number of years teaching experience with handicapped individuals

Describe:

k. Total number of years teaching experience in arts

Describe:

5. Educational degrees earned

6. Rate your expertise in each of the following crafts: S=High I=Low

Candlemaking S 4 321 Quilting s 4 3 21 Weaving § 4 3 2 1
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A FullToxt Provided by ERIC

Aﬁ%alachlan Folk Crafts Project for the Handicapped
CLASSROOM DATA FORM

Teacher Name

Fleld Test Site

1. Type of class

2. Average chronological age of class
( ) 1-13 years ( )} 14-17 years (
3. School location
( ) inner city ( ) urban
( ) suburban ( ) rural
k. Teacher situation
} individual teacher (self-contained class)
Teacher with teacher-aide (self-contained class)
Resource room teacher

(

( )

( } Team teacher
( )

( )

Other (Please describe:

)

18-21 years

5. Length of time students are in class with you

6. Number of students in class M F

7. Types of students' handicapping conditions:

Gross Motor M F
*  Uses wheel chair M F
* Uses arm crutches M F
* Uses arm/hard prosthetec M F

* Other. Please describe.

- 144
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Language Impairment M F
Mild Moderate Severe

* Receptive M F _ M F M F

* Expressive M F M F M F

Behavior Problems M F

* Acting Out M F

* Hyperactive M F

* Lethargic M F

* Withdrawn M F

* Other (Please Specify) M F

* Does not apply M ¢

8. Are there any students having identifiable medical pathologies, i.e.,
Downs Syndrome, Cerebral Palsy, Epilepsy, etc.? Please indicate
number of students and sex in each category,

M F
M F
M F
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Appalachian Folk Crafts Project for the Handicapped

8
UNIT EVALUATION FORM
DIRECTIONS : Answer the following questions by circling the appropriate
response for each one. Your answers are quite important, as
they will be used as one of the primary sources for revision
of the modules. All comments will be greatly appreciated.
Unlt Title
Teacher Kame
1. The unit was
1 2 3 & 5
Very clear Very confusing
2. The material was paced
1 2 3 & 5
Much too fast Much too slow
3. The work load imposed on you was
i 2 3 4 5
Extremely heavv Extremely light
h. The work load imposed on the Students was
L 2 3 4 5
Extremely heavy Extremely tight
5. Yhe amount of time necessary to set up the equipment was
1 2 3 4 5
Took ‘oo long Appropriate
6. The format of the unit was
L 2 3 4 5
Inappropriate Appropriate
7. The format of tha unlt was
1 2 3 4 5
Very confusing Very Clear
8. The unit was
i 2 3 A b 5
Very unorgani zed 140 Very weli organized
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10.

11,

12.

130
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16.

17.

ls.

190

The directions for the unit were

l 2 3 k
Very confusing

The content of the unit was (for students)

] 2 3 &
Huch too difficult

introduction is

) 2 3 4
Inadequate

Design segment is

! 2 3 4
Irrel evant
Glossary is
1 2 3 4
Incompiete

Materials and equipment list Is

) 2 3 4
Incomplete

Task analysis is

! 2 © 3 4
Too broad

Safety precautions are

| 2 3 &
Irrelevant

Problem solving segment is

| 2 3 4
Not useful

References are

] 2 3 &
inappropriate

1lustrations are

1 2
Unclear

147

5
Very clear

5
Much too easy

5
Adequate

5
Relevant

Complete
Complete

5
Too detailed

5
Relevant

5
Useful

5
Appropria‘te

Clear

te




Aruitoxt provided by Eic:

|

ERIC

20,

21,

22,

23,

24,

5.

26.

27-

30.

Stated objectives are

] 2 3
Unciear

Prerequisite behaviors are

1 2 3
irrel evant

Specific adaptations ars

| 2 3
inappropriate

The devising adaptations segment is

| 2 3
Not useful
History is
l 2 3
Mot useful

Sequence of information Is

1 2 3
Inappropriate

Evaluation criteria are

1 2 -3
{nadeqguate

Clarity of presentation Is

[ 2 3
Confusing

Level of language Is

i 2 3
tnappropriate

Useage of terms and conventions is

] 2 3
out of date

Terminology and technical terms are

i 2 3 -
Undef ined 145

Clear

5
Relevant

5
Appropriate

Useful

5
Useful

5
Appropriate
Adequate

Clear

5
Appropriate

5

Current

5
Properly def ined
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3. information presented is

i 2 5

incompiete Complete
32. Unit is

) 2 5

Unusable Usable
33. Unit is

i 2

inflexible Acceptable
34, in meeting needs of handicapped student, unit is

i 2 5

Inappropriate Appropriate
35. Use in educational setting

) 2 5

inappropriate Appropriate
36. Uze in recerationai setting

i 2 5

inappropriate Appropriate
37. Overall

i 2 .3 4 5

Poor Excellent

38. 1s the overall purpose and géat of the unit presented clearly?

33. |Is enough information presented to allow you to independently work
through the unit?

k0. 5 the unit free of racial and sexual bias?

51. Did the learning activities allow you to practice skills that were needed
for post assessment?

k2. Did you use the suggested adaptations? Were they helpful?

43. Did you experience any difficulty with che work materials?

if so, please expl:in. )
.

£6
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Did you experience problems completing any of the activities?
If so, specify both the activity and the probiem(s).

Did you find the academic-correlates section to be helpfui?
Why? Why not?

Time considerations:

How much time did you spend gathering materials and equipsment?
How much time did you spend completing the learner 2aalysis?

How many sessions did you divide the unit into? Whut steps were completed
in each session? How long was sach session?
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Appalachian Folk Craits Project for the Handlcapped 95

ADAPTATIONS DATA SHEET

Teacher N.me Instructional Package Unit

This form is to be completed whenever adaptations are made to the Task Analysis Steps. Please Describe the
adaptations carefully. Your careful documentation of all adaptations used will play an Impirtant role in the

revision of TA steps and suggested adaptations.
f .

stap § § of students’ seribe difFlculty with ste Describa adeptatl
*® enperiencing | peser Yt e P on used Vas nu:m'.: able :o“
AFC succassfully comple
difficulty ] Teacher . Y

o lved tesk with sdaptation wie
o

- i M ——

k)
.
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Appalachian Folk Crafts Project for the Handicapped R

NOTES

This sheet will be used to ald the AFCPH staff in revising the Curricuium
Materiais to alleviate problems, or unusual situations, that you have
encountered. Please complete a5 many sheets as necessary to fuily describa
all problems encountered.

Teacher Name Unit being used

Description of any problems or unusuai situations encountered in using the
curricuium materials.

Has the situation been resoived? { )} vyes { ) no
If yes, how was the problem resoived? If no, how might it be resolved?
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) APPALACHIAN FOLK CRAFT PROJECT
FOR THE HANDICAPPED

FINAL MATERIALS EVALUATICN

Instructional Program

Th-o cbjectives for the unlits arc clearly stated. SA A N D SD

The cbjectives of the units flt easily into
®y Instructional program. SA A ] D )]

Procedures for assessing pupll skill leveis
relevant to the instructional objectives are
careful ly expiainec SA A N D SD

The task analysis for completing the craft
activity s easy to follow. SA A N . D sSD

-

The task steps are too large for most of my
pupitls. SA A N b SD

The {1{ustrations clarify instructional steps
for me. SA A ] o D

The suggestlons for modifying Instructional
steps to compensate for speciflé¢ handicapping
conditions are of little value. SA A M D SD

The suggestions for correlating the craft
experience with my reading, math and other
curricular arcas are very helpful. SA A N D SD

It Is difflcuit to Integrate the craft ex~
perience into my curelculum. SA A /] D sh

Materials Format

The Instructional package Is poorly organized. SA A N D sD

The instructional materials ore cumbersome, SA A N D b
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The number of {)lustrations is appropriate. SA A R 0 41

.4 The illustrations are useful, SA A K D0 SO ¥
The wording of the task steps Is clear. ' | SA A N 0 SO
The instructional packages are eas!ly used. - SA A N ) $0
| would gladly use similar materials. SA A N 1] SO
D1d you uyse the l12arner analysis? YES NO

Was It helpful in planning for adaptations
to have the prerequisite behaviors keyed to
the steps in the task analysis? YES NO

Pid the students lacking pre;equ!slte skills
need to have adaptations developed for those
steps? YES NO

Did you prefer having the adaptations listed
next to the task anslysis steps or listed In .
a separate section? HEXT TO SEPARATE

DPid you use che sketches in teaEh!ng the craft
steps? YES NO

If yes, would you recpmmend other Instructors !
doing so? YES NO N/A

Were any of your studerits unable to complete
craft instruction? YES NO

§f ves, why?

155




-----Q-En--—-n-

' Was the User's Gulde clear In outlining the
steps for planning and teaching the Instruc~
tlonal wnit? YES RO

What thanges would You recommend for the
User's Guide? '

. :H\__ j

The materials can be improved by:
1.

3.

5.

EVALUATOR

66
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UNIVERSITY OF KENTUCKY v

LEXINGTON, KENTUCKY 20506

COLLEGE OF EDUCATION AREA TOBF 618

DEPARTMENT OF SPECIAL EOUCATION 1 -

210 Porter Building NOvember 2, 1977 258-831
HEMORANDUM
TO: Helvilie Appeli, Project Officer

FROM: Elisabeth J. Churchill, Principie Investigatorz,rla’
TOPIC: Quarterly Report, August | - October 31, 1977
RE: Grant # 6007701938

Entity # 1-616033693A1
Project # 443CH70260

This memorandum is the Quarteriy Report for the Appalachian Foik Crafts
Project for the Handicapped, University of Kentucky, for the time period
from August 1 to October 31, 1977.

The activities which occurred Juring the month of August were in relation
to the start-up of the project. These activities were carried out by
the Project Director and the Assocliate Project Director. The activities

were:
1. Development of position description for professionsl staff.

2. Obtained approval of the descriptions from the Unlversity Personnsi
Oepartment.

3. Interviewed candidates for projact staff positions.

4, Selected and hired appropriate persons for staff positions,

5. Developed budget lines.

6. Initiated efforts for obtaining project space.

7. Established and organized an internal University Advisory Board.
The project officially began September 1, 1977. Staff employed by the

project began work on September 1, 1977. The staff consists of the following
persons:

’
tot

Q AN LOUAL OPPORTUNITY UNIVERBITY
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Name Title Time
Patricia Thomas Cegelka Project Director 20% 3
Dennis Vinton Associate Project Director 20%
Elisabeth Churchill Principle Investigator 1003
Martha Henton Resident Artisan 100%
Joyce Richmond Graduate Assistant 5%
Bettye Warren Secretary 252

Staff participated in the foliowing activities during September:

1. Continued negotiations for office space, furniture, and equipment for
project.

2. Initiated appropriate payroli and personnel forms for staff.

3. Cooperated with Recreation for the Homebound Aging by writing memo to
obtain office space and furniture for that project.

k., Participated in staff meetings which occurred approximately once every
two weeks.

5. Obtained & work study student from financial aid to do copying and leg
work.

6. Project staff cooperated with Project REACH by designing a poster
depicting three p-ojects at the University: Project REACH, Recreation
for the Homebound Aging and the Appalachian Folk Crafts Project for the
Handicapped. The poster was displayed at the NRPA conference In
Las Vegas, Nevada.

7. urote a2 one-page flyer on the objectives of the Foik Crafts Project.
8. Designed a logo for the project.

9. Constructed two Jamlnatad maps depicting the geographic region of the
project for use in presentations.

_10. Established a relationship with the Appalachian Studies Center at the
University of Kentucky.

-

11. Staff began searching and reviewing the literature, identifying resource
individuails and agencies, and acquiring printed material.

12. Staff viewsd several flims produced by Appalshop, Whitesburg, Kentucky.

t 13. At least one member of the project staff was represented or visted
the following sites in September:

~Bybes Pottery, Bybee, KY

~Clays Mill Crafts Fair, Lexington, KY

-Xentucky Guild of Artists and Craftsmen Fai) Festival, Beresa, KY
=Cuuncii of the Southern Mountains Bookstore, Berea, KY

153

ERIC

Aruitoxt provided by Eic:




--------3--‘---

~Appalachian Fireside Galleries, Berea, KY
-The Guild Gallery, Lexington, KY
~Appalachia Shop, operated by MATCH, Lexington, KY

Staff participated in the foilowing activities during October 1977:

V. Office space confirred and furniture acquired. Several days were
spent in moving furniture and setting up offices.

2. New phone sy ‘em installed.

3. Pruject organizaticnal guidelines established.

k. Two staff meetings held,

3. Members for the Steering Committee were recommended and selections made.

6. Initial invitations for serving on the Steering Committee were made by
phone.

7. Memorandum sent to all persons who had agreed to serve on the Steering
Committee. included with memorandum was 8 form to be returned in
regards to sel ction of date for first meeting and a copy of the narrative

of the proposal.

8. Letterhead and envelope were designed for project and are currently being
printed.

9. Timelines were rewritten and dates adjusted for first year of project.

10. An administrative secretary job description was written accorcing to
University procedures and submitted Tor classification.

11. Colored slides were taken durin~ the visits to various crafts people
in September and October.

12. The s)ides were shown at the October 3ist brown bag staff meeting.
13. The writing of annotations of resource documents began in October.

th., The address file of resource individuals, agencies, and crafts people
increased tremendously in number during October.

15. Resource flles were set up during October.

16. Resident Art!san co-chaired a smal! group discussion on "Arts and the
Handicapped" at the Kentucky Bureau of Education for Exceptional Children
Annual Conference, Loulsville, KY.

17. At least one project staff was represented at the foliowing meetings or
visited the'fo!lowlng locations:

sS04
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~Annual Congress of the National Recreaticn 2nd Park Association,
Las Vegas, Nevada

=Division on Car®er Development Executive Committee Meeting, Kansas
City, Kansas

=Kentucky Art Education Association, Covington, Kentucky

-Morgan County Sorghum Festival, West Liberty, Kentucky

~Larkspur Press and Jubilee Candles, Monterey, Kentucky

=Quicksand Craft Center, Vest, Kentucky

~Appalshop, Whitesburg, Kentucky

901

¥e have an Internal (University} Advisory Board that has been assisting project
staff since the very beginning of the project. The Board is composed of

Edward Blackhurst, Chairperson - Deparctment of Special Education, Leon Garrect,
Chairperson ~ Department of Health, Physical Education, and Recrestion, and

Ed Sagan, Associate Dean of Graduate Studies = College of Education.

The Steering Committee for the Folk Crafts Project has been selected and
decisions are currently belng made In regards tc the date and content of the
first meeting. Enclosed Iis a list of the individuals who have agreed to serve.

it Is anticipated that one addit.onal individual to represert the flield of
l'ccrea_tlon will be Invited.

/b)w

Enclosure
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Jansary 31, 1978

Halville Appell, Project Officer

Patricla Thomas Cegelka. Project Dlrector
Dennis Venton, Associate Project diractor

Quarterly Report, November 1, 1977 ~ January 31, 1978
érant 7 60077019386

Entity # 1-616033693A1 -
Project # AA3CH70260

This Is the second Quarterly Report for the Appalachisn Folk Crafts Project
for the Handlcapped, University of Kentucky, for the time perlod from
Novezberl, 1977 to January 31, 1978,

The major activities angaged in for this tima perlod were:

November 1977

1. Initiel negotistions meds vith the Council for Exceptional
Children for sub-contract to develop diffusion plan.

2.  Flest draft of diffusion Plan outlined.

3.  First draft of criterla statements developed.

. A method for task analysis precedurs outlined.

5.  Continuation request writtess.

6. Preparsd satarlal for visit by Project Officer, SEW/

7. S$taff member visited Arrowmont School of Crefts and made contacts
with Tennessee Craftpersons.

8.  Fleld report form system developed.

§. Slide flling systom esteblished.

10. Continued search of the [iterature and writing of annotation.

1.  Contlnued Identification of individuals, agencles and groups.

62
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12. Development of a mell survey questionneire for Information end
resource gathering.

13. Interviewsd persons for secretarial position and salected an
Individual to begin December 1.1877.

Decambar 3977

1. Orlentation and tralaing of new secretary.

2. vontinued scquisition and annotation of {itersturs relevant to
project objectives.

: 3. Mded an Individual representing fleld of recrestion to the
NHatlonal Advisory Commlttes.

&. Duplicated and complied the survey gquestionnaire for smiling.

5. Deveioped ¢ packet of meterlals for crafts classification and
critaris salection.

6. Selected flve axperts In the field of crafts to develop the crafts
classification system and to provide Input on ¢(iterla selection.
Packets were salled Decesber 15, "1977.

7. Developed & craft recording form which ajlows for i1dentification
of craft persons. thelr location, craft. and particular sxpertise
which allows for cross~indexing.

8. A mamber of the steff attended:
=Kentucky Children's Conference: A Unived Concarp, Lexingtom, KY

~Kentucky Alllance for Art Education. Richmond, KY
~sominar on the recant copyright lew

* o+

9. Consulted with Garry Barker, Executive Dlrector, Kentucky Gul Id
of Artists and Craftsmen in Berea, KY. Conversations a81s¢ took
place with two craftspereans: Charles Horrar. Blscksmith, and
fude Osoinlk, Woodworker.

#

16. Project diroctor hald Initial &lscussions with representatives
from Arizona State University to sxplore potentiasl fleld testing
and replicating program model in the Southwest.

January 1978

1. Flrst draft of anaotated bibilography completed.

2, Second Quarterly Report written and submltted to BEH.

3. Continuation request developed. written and submitted.

4.  Planned visit by staff nembers of the Council for Exceptional
Children to negotlate possible subcontract for diffusfon plan.
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5.

6.

7.

Plans mada for Matlional Advisory l:oulttn Meating to be held ‘
February 13 and 14, Lexington,

Received snd reviewsd results of work done by five craft experts
on craft class!|fication and critarfa.

Began complling results of survey questionnalre.

The project is progressing on schedule.

Is™v
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May I, 1978

Interim Report #_3

ol

Grant No. GDD77D1938
Period:: Fabruary 1, 1978 - April 3D, 1978
Date of Submission: May i, 1978
Name of Institution: University of Kentucky
Titlie of Projact: Appalachian Folk Crafts Project for the Handicapped
Name of Project Directors: Dr. ,:¢ricia Cegelka, Director
Dr. Dennis Vinton, Assoclate Director
Dffice of Education Division or Staff Dffice: Bureau of Education for the Handicapped

i. Major Activities and Accomplishments:

a. Materials development

1. Designed a cover Tor publications of the Project.

2. Developed a craft matrix of matarials and processes based on the input
of experts.

3. Defined the process terms of the craft matrix.

k. Oeveloped a tist of consideracions for craft selection to meet Project
objectives.

6. Solicited response and review from Advisory Committee members to the
craft matrix, definition of processes, and craft selection.

6. The second draft of the Annotated Bibllography submitted for typing.

7. The following sections of the Resource Directory were drafted:
shops and galleries, schools/institutions, and multimedia.

8. The state-of-the-art paper was outiined and research begun for it.

b. Meeting<, Conferences, Presentations

1. The first annual Advisory Committee Meeting was planned and conducted
during February.

2. A mesting was held with two staff persons from the Council for Exceptional

Children in regards to a subcontract for dissemination activities.

The Resfdent Artisan represented the Project at the Kentucky Art

Education Association on February 4.

The Residant Artisan planned and participated in an Arts Awareness

Experience for Children at the Fayestte Mall, Lexington, on March 11,

The nraduate assistant represented the Project at a crafts workshop

at the Appalachian Studies Confsrence, Berea Collegs, March 11,

The Project Director attended the CEC Topical Conference on IEP's

in February.

The Project Director and Associate Project Director visited the Project

Dfficer in Washington, D.C. to discuss the second year's activitles,

March 6 and 7.

The Project Director met with Wendy Perks, National Committes on Arts

for the Manciapped, March 7.

9. The Principai Investigator and Resident Artisan reviewed the craft

slid?/tape programs Jeveloped by the Appalachian Museum at Berea College,
April 12,

_1(;;5 10. The Principal Investigator and Resident Artisan spent a day going through
the sascurce files of the Kentucky Arts Commission, Frankfort and

ccasuliting with Anne Dgden, Crafts Coordinator, April 20.
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11.  The nssociate Porjact Dlrector attended the AAHPER Conference in
Kansas City, April 7-9.

12. The REsident Artisan presented 3 one~hour workshop titied "The Visual
Arts'' at the Very Special Arts Festival, Lexlington, Aprii 8.

13. The Resident Artisan watched a demorstration of woodcarving by Edgar

' Tolson on April 21,

c. Other activities

v
Continued adding resources to our files.
Analyzed the responses to the information Survey and followed up
Of new resources.
Mrs. Jullann Carroll (Goverror's wife) agreed to serve as Honorary
Chairperson of the Advisory Committee.
Developed position Description for University personnel for FY 78-79.
Honi tored budgatary matters.
Selected the crafts to be task analyzed.
Submitted Interim Report # 3.

‘:-l.ﬂ'\\n-l‘ w N -

2. Problems:

a. The selection of the crafts to be task analyzed was deiayed by several weeks
because the development of the craft matrix took longer than anticipated.
Every effort will be made tO make up the time delay.

3. Signigicant Findings and Events:

a. The development of the craft matrix based on materials and processes.
b. Completed the second draft of the Annotated Bibliography.
c. Crafts were Selected for task analysis.

i, Dissamination Activities:

a. Communication was maintained with the Advisory Committee: 1) a report of
the Advisory Committee Meeting and 2) reaction to the craft matrix, definition
of processes, and considerations for craft selaction.

b. Project staff responded to general correspondence received.

s. Capital Equipment Acquisition:

a. None

6. Data Lollectlon:

a. None

| 7. Other Activities:

| a. The Resident Artisan was asked to serve on thc Advisory Committee for
| Impiementation of the Arts into the Fayette County Public Schools, Lexington,

1t

KY.
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9. Activities Planned for Next Reporting Period:

a.
b.
c.

d.

e.
f.

(41

Final draft of tha Annotated Bibliography,
Compiete draft of the Resource Clrectory.

The crafts selected will be task analyzed.
Complete draft of the stata-of-the-art ocaper.
Continue gathering resources and information relative to Projact objectives,
Represent the Project at appropriute meetings.

Continue to respond to correspondence.

Patricia Cegelka
Project Director

Dennis Vinton
Associate Project Director

Date
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Interim Report #4

Grant No. GOG7701938
Period: May 1, 1978 - July 31, 1978
Date of Submission: August 1, 1978
Name of Institution: University of Kentucky
Title of Project Appalachian Folk Crafts Project for the Hand!capped
~ame of Project Directors: Dr. Putricia Cegelka, Project Director
Dr. Dennis Vinton, Association Director
Office of Education Divisfon or Staff Office: Bureau of Education for
the Handicapped

1. Major Activities and Accomplishments:

a. Major accomplishments

1. Negotjated a subcontract with The Council for Exceptional
Childrca for product and dissemination planning - May 18 -

July 31, 1976.

2, Developed guidelinas for the task analysis procedure for

crafts selected.

3. Selected two expert craftspersons In each of the four craft

areas to be consultants for task analysis.

b, In July consuited with the eight expert craftspersons for

the task analysis.

b. Materlals development

1. Completed the Annotated Bibliography and had 300 coples

printed.

2. The state~of-the-art paper was written during this quarter.
3. A heginning task analysis was drafted for each of the four
h.

crafts areas.

Additional sections of the Resourcs Directory were drafted.

c. Meetings, Conferences, Presentations

1. Project Staff attended the annual meeting of The Council for

Exceptional Children In Kansas City.

£ W~

of Artists and Craftsmen.

Cincinnati, Ohic.

o wn
- -

to set up pctential task analysis site.
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The Artisan Educator conducted a workshop for the Metro

Parts and Recreation Very Special Arts Festival on May 13, 1976.
The Principal investigator and the Artisan Educator attended

a meeting of the hentucky Craft Production Centers Meeting.
Project staff attended the Spring Fair of the Kentucky Gujld

A staff member attended the Urban Appalachian Festival In

The Principal investigator and Artisan Educator visited with
Ken Synder, Director of Crafts Program at Fort Bocnesborough,

‘' N U ¢ Uh U WUh B0 D ON an o AR @ W
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10.

12.
13.
ih.

15.

16.
17.

19,

AruiToxt Provided by ERIC

The Principal Investigator and Artisan Educator visited
with Paula Mye Eliis of Jubllee Candlies to establish a
working relationship for consul tancy.

The Principal Investigator and Arcisan Educator met with
four different indlviduals in Berea, Kentucky to explore
the possibility of future relationships. They were Gone
Bowers, Director of Student Industries, Berea (ollege;
Helen Shepard, Woodcarver; Chriscopher Bobbitt, traditional
weaver; and Jerry Workman, Save the Children Federation.
Project staff met with Me. 1le Appell, Project Officer,
for a site visit on June 13, 1978, In Lexington, KY.
Project staff attended two days of ‘‘Counterpoint' the
Southeast Crafts Conference sponsored by the American
Crafts Councl] held in Berea, XY in June.

The Project Director and Principal Investligator attended
the National Commicttee on Arts for the Handlcapped
Conference In Washington, D C.

The arcisan Educator attended a Speciallzed workshop at
Penland School of Crafts, Penland, NC.

The Graduate Assistant attended the West Virginia Guild
trafts Fair in Ripley, WV

The Princlipail investigator attended the Southemn Highland
Guild Summer Crafts Festival and toured Bl)tmore Homespun
Industries In Asheville, NC.

The Princlpal Juvestigator and Artisan Educator spent a
full day in July with each of the following craftspersons
task analyzing thelr crafes:

July 12 « Christopher Bobbitt, weaver
July 18 = Paula Nye Ellis, candlemaker
July 19 = Marie Hochstrasser, weaver
July 20 = Jerry Workman, quilting

July 24 - Hejen Shepard, wocdcarver
July 76 = Ken Snyder, candlemaker

John Srossi from The Council for Exceptional Children, met
with Project staff on July 13, 1978 on the progress to date
of the Disseminatlon Subcontrace.

Staff members of The Council for Exceptional Chiidren met
with Project Staff on July 27 and 28 to review the deliver-
ables of the Dlssemination Subcontract.

Project staff met with representatives of Appaishop to
explore the possibilities of subcontracting for a supple~
mental grant.

Associate Project Director represented the Project at the
National Consortium on Physical Education and Recreation for
the Handicapped, S$t. Louls, MO, on July 21-22, 1978,
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d. Other activities

1. Submitted an outline for a presentation at the CEC
National Conference on Career Education for February
7"9r |979-

2. Three meetings were heid with the Appalachlan Studies
Center to establish a working relationship for the
future.

3. Developed and submitted to the Bureau of Education for
the Handicapped a supplemental grant to do a Document
on Handlcapped Artisans with Appalshop, Whitesburg, KY,
as the subcontractor.

k. Continued %o collect appropriate resources.

5. All budgetary matters were monitored and necessary year-
end flscal arrangements made.

6. Submitted Interim Report # 4.

2. Problems:
a. None

3. Significant Findings and Events:

a. Received deliverables on subcontract from The Council for
Excepational Children on Diss¢ 1ation, Demonstration and
Product Development.

b. The Annotated Bibiiography was printed.

¢. The four craft a“eas were task analyzed.

d. The state~of-the-art-paper was written.

b, Disseminatlon Actlvities:

a. Project staff responded to general correspondence-recelved.
b. Letters were sent to0 55 various media publishers for input
in the Resource Directory.

5. Capital Equipment Acquisition:
a. None

6. Data Collection:
a. None

7. Other Activities:

a. None

St
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8. Activities Planned for Next Reporting Perlod:

911

a. The progress of the task analysis of the crafts.

b. Selection of a systems design format.

c. The cdevelopment of a process model.

d. The development of a basic design module.

e. Representation of the Project at approriate meetings.
f. Planning of the second Advisory Committee Meeting.

Patricia Cegelka
Project Oirector

Jennis Vinton
Associate Project Director

Oate
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Interim Report __LS_____

Grant No.: (007702938
Period: August 1, 1978 - October 31, 1978
Date of Submission: November 1, 1978
Name of Institution: University of Kentucky
Title of Project: Appalachian Folk Crafts Project for the Handicapped
Name of Project Directors: Dr. Patricia Cegelka, Project Director
Dr. Dennis Vinton, Associate Project Director

Office of Education Division or Staff Office: Bureau of Education for

the Handicapped, Field Initiated Studies

I. Major Activities and Accomplishments
A. Materials Development

1. Revised the Starte of the Art paper (Copy Appended)

2. Developed the Module Outline

3. Completed the first draft of Module #1, Candlemaking. The
following aections are included in this draft:

Introduction

Degign

Glossary

Materials

Task Analysis (second dxaft)
Safety Precautions

Problem Solving

References

The outline for the Design Module was completed. {Copy Appendei)
Outlined the glide tape presentation

Categorized and filed present collection of slides

Received the final report "Disaemination and Demonstration of
Information and Materials Produced by the aAppealachian Folk
Crafts Proj=ct for the Handicapped” from the Council for
Exceptional Children produced under susbecontract.

- O B
.

B. Mezetings, Conferences, and Presentations

1. Interviews with Tom Thiel, a woodw’rker and Polly Sumith, a
quilter were conducted bY the Artisan Educator and Principle
Investigator.

2. Four In~Service workshc: ~. "Art Motivations", were conducted
by the Artisan Educator in the Fayette County Schools

3. At least one project staff member visited the following
locatiors:'

=Morgan County Sorghum Festival, West Liberty, Kemtucky
«The Kentucky Guild nf Artists and Craftseen Fall Fair,

Berea, Kentucky
=The Special Collections Mountain Section in the Berea Coilege

Library, Berea, Kentucky
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10,

The Project LINK Marketing Conference in. Washingtom, D.C.
was attewded by the Associate Project Director and Artisan
Educator

The Associate Project Director and the Artisan Educator met
with the Project Officer in Wsshington, DC.

The BEH Project Directors meeting was sttended by the
Project Director and the Associate Project Director in
August.

The CEC Interdivisional Caucus meeting was sttended by the
Project Director.

The Asgsociate Project Director sttended the Northeast Regional
Conference on Statewide Planning for Physical Education and
Recreation for the Handicspped, September 14 and 15.

The National Recreation snd Psrks Asgsociation Conference was
sttended by the Associate Project Director Qctchber 1318 in
Miami, Florida.

The Project’ Director attended the State Bureau of Exceptional
Children meeting in Louisville, Kentucky, October 20-21.

C. Other activities

1.

2. Problems

Interviewved applicants for the Project Coordinator
position.

Hired Bonnie Brinly Younger to be the new Project
Coordinator. She assumed the position September

5, 1978.

Made arrangements for the Advisory Committee Meeting
to he held in November at the Arrowmont School of Arts
and Crafts.

The agends was established for the Advisory Com.ittee
Meeting.

Initisted work on the Appslshop subcon-<rsct.

A. A lower level of. activity wss maintained during August while the
project was wit out a Project Coordinator

3. Significant Findings a * Events

A. The first draft of Module #1 wag completed. (Cony Appcnded)

4. Dissemination Activities:

A The project wag sgselected to present at the CEC Nationsl
Conference on Career Education gcheduled February 7-9, 1979.

vy B. The project was chosed to be featured in the University of
1_;:3 Kentucky Research Foundatifon Annual Report which is nationa'ly
and ipternstionally distributed.

g
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5. Capital Equipment Acquisition:
A. None
6. Data Collection:
A. None
7. Other Activities:
A. None
8. Activities Planred for Next Reporting Pertod:
A. TFarst draft of Module # 2 completed
B. First draft of Module # 3 completed
C. Script prepared snd slides selected for the glide-tape presentation

D. The Second Advisory Board Meeting conducted
E. Prepare pamphlet describing the Project and its activities

Patricia Cegelka
Project Director

Dennis Vinton
Associate Project Director

Date

st




Grant No. 6007701938

interim Report #6

ozl

Period: November 1, 1978 - January 31, 1979

Date of Submission:

February 1, 1978

Name of Institution: University of Kentucky

Title of Project:

Appalachian Folk Crafts Project for the Handicapped

Name of Project Directors: Dr. Patricla Cegelka, Project Director

Dr. Dennis Vinton, Assoclate Project Director

0ffice of Education Division or Staff Office: Bureau of Education for the

Handicapped, Fleld initiated Studies

1. Major Activities and Accomplishments

A. Materials Development

Developed first draft of the Program Model (Copy Appended)

2. Completed first draft of Module # 2, Quilting. (Copy
Appended} The foilowing sections are included in this
draft:
introduction
Design
Glossary
Materials and Equipment
Task Analysis (Second Draft)

Safety Precautions
Problem Solving
References

3. Two Initial Pre-Pilot testing sessions were run with four
students to check task analysis sequence for Candliemsking.

k. Sketches wereprespared for one section of the Candiemaking
task analysis. (Copy Appended)

B. Meetings, Conferences, and Presentations

1. The second Annuat meeting of the Hationa! Advisory Committee
\;gs conducted in Gatiinburg, Tennessee, November 9th and

th.

2. The Project staff consulted with June Denemark, Advisory
Committee Member, regarding the Candiemaking module.

3. The Project Coordinator and Artisan/Educator consulted with
Anne Ogden, Advisory Committee Member, to discuss her
evaluation of the State-of-the-Art paper and to discuss
her ideas about the modules.

b. The Project staff consulted with Mel Semmeli on Nover’.ar i3th.
The meeting focosed upon the emphasis of the project and
presentation of Proiect materials.

5. The Project Director, Assoclate Project Direc.or and Project

Coordinator met with Don Hawkins of Leisure Information Ser/ice.
The subcontract workscope and timelines were declded upon.

i2
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6. The Project Director and Project Coordinator met with
Marty Newell of Appalshop, Inc. The final detalls of
the subcontract were negotiates. An interviewer/writer
has been selected.

7. The Project Director met with a representative of CEC
to discuss the subcontract workscope.

8. The Artisan/Educator conducted an inservice workshop for
the Woodford County Schools.

9. The Artisan/Educator was invited to facilitate a smal)
group at the Action for Arts and Education Conference
November 17-18 in Louisvilie, Kentucky.

10. The Artisan/Educator attended the Kentucky Art Education
Association Conference November 2,3, and kth,

11. The Artisan/Educator conducted an inservice workshop for
the Programmed Environments staff.

12. The Associate Project Director met with the Project Officer
in Washington to discuss Project progress to date.

13. The Project Coordinator interviewed three applicants to
do writing, editing and consulting for the Project.

c. Other Activities

1. The text for the brochure was written.

2. Sketches and Designs for the brochure were prepared by
Artisan/Educator.

The minutes of the National Advisory Committee were
drawn up and sent to the Committee members.

The critiques of the State-of-the-Art paper, completed by
Nationa! Adviscry Committee, were reviewed.

Artanged for the use of a high quality tape recorder for
Appalshop.

Llocated references and sources suggasted by the National
Advisory Committee.

LAY B B V)

2. Problems

A. 1. HModule # 2 took longer to complete than anticipated, thus
Module # 3 was not completed in this Quarter.

3. 3ignificant Findings and Events

A. Completed first draft of Module F 2, Quilting.

8. Sketches were prepared for one section of Module #1, Candiemaking.
c. Appalshop subcontract was negotiated.
D.

Leisure Information Service subcontract was finallzed.

&, Dissémination Activities

A. Prepared presentation for the CEC National Conference on Career
Education.

B. Submitted proposal to present .t the Kentucky CEC Conference to
le held in April. -

c. Submitted proposal to present at the National Art Education »
Assoclation fn April.

D. Answered requests for Information about the Project.
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5. Capltal Equipment Acquisition

144}

A. None
é. Sats Collection
A. None
7. Activities Planned for Next Reporting Period

A, First draft of Module # 3 completed

B. Prerequis]ite Behaviors and Adsptations for specific handi-
capping conditions completed for “odule # 1 and Module ¥ 2.

c. Continue work on sketches for the Modules,

D. inltiate wok on the Design Module.

E. Represent the Project at appropriate meetings.

Patricia Cegelka
Project Director

i

A
Dennis Vinton
Assoclate Project Director

January 31, 1973
Date
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interim Report #7

Grant No. G007703938

Period: February U, 1979 - »pril 30, 1979

Date of Submission: May 1, 1979

Name of Institution: University of Kentucky

Title of Project: Appalachian Folk Crafts Project for the Handicapped

Kame of Project Directors: Dr. Patricia Cegelka, Project Director
Dr. Dennis Vinton, Associate Director

Office of Education Division sr Staff Office: Buresu of Education for the
Handicapped, Field initiated Studies

1. Major Activities and Accomplishments
A. Materials Development

Task anatysis of Weaving revised (Copy Appended).

First draft of the Design module completed.

Revised the Quilting task analysis based upon recommendations

made by the writing consultants.

First draft of Candiemaking, Quiiting and Weaving prerequisite
behaviors and adaptations submitted by the writers.

Edited the following sections of vandlemaking: task analysis,
materiais and equipment, problem solving, safety precautions,

and design.

wn £ kb

B. Meetings, Conferances, and Presentations

1. Assoclate Director attended CEC National Conference on Career
Education In St. Louls, MO,

2. Project Coordinator and Artisan/Educator presented ''Focus
on Appalachian Folk Crafts" at LEC Mational Conference on
Caraer Education In St. Louls, MO,

3. Project Director attended the ACLD Conference In San Francisco,
(A, February 28 « Mrrch 3.

h. Leisure Inform: tion Servicas submitted the 'Proposal Plan for
the Evaluation and Testing of the Appalachian Folk Craft's
Prnject Program Model instructional Materials'.

5. Project Director consulted with Lynn Grench in Mesa, AZ
concerning the potential for replication of AFCPH in the
Southwest.

6. Project Director, Project Coordinator, and Art!san/Educator
presented ''Focus on Appalachian Folk Crafts" at the Kentucky
Federation CEC Conventlon in Lexington, KY, Aprii 6, 1979,

7. Project Director, Project Coordinator, and Artisan/€Educator
met with a representative of Harrison Elementary School te
explore using the candlemaking materials for pri-pilot testing
during their Appalachian Heritage experience.

8. Project Coordinator met with a representative of Tates Cresk High
Schoo! work experience program to explore the possibility of that
schoo}l belng Involved (n the fleld testing,
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9. Project Director and Project Coordinator presented at the
1979 International CEC Corvention in Dalias, TX, April 24-27.

10. Associate Director attended the American Alllance of Health,
Physical Educacion and Recreation Conference in New Orleans,
LA, March 1520, 1979,

€. Other Activitie:

1. Selected the consultant writers tO develop prerequisite
behaviors and adaptations for specific handicapping conditions.
Four meetings were conducted to specify the workscope and
time lines.

2. Submitted the state~of~-the~art paper to five reviewers selected
for thelr involvement in the arts and the Appatachian region as
recommended by Anne Ogden of the Kentucky Arts Commission.

3. Prepared and submitted the third year Continuation Request.

k. Project Coordinator continued correspondence with CEC for
finatizing the subcontract.

Problems

A. Revising the Quilting task aralysis delayed completion of the
Weaving Module.

Significant Findings and Events
A. None
Dissemination Actlvitirs

1. The brochure was printed.

2. An article about the project appeared In the University of Kentucky
publication, The Communi-K.

3.4 An article about the project appeared in the Lexington Herald-

+  Leader, Sunday, March 25.

4. Planned, prepared, and displayed an exhibit explaining the project
at the two day Oivision on Career Development Exhibit at the
International CEC Convention.

Caplital Equipment Acqulsition

A. None

Oata Colleciion

A. None

Activities Planned for Next Reporting Period

A,  First draft and edit of Module 3 completed.

B. Final draft of prerequisite behaviors and adaptaticns for specific
handicapping conditions compieted for Candiemaking, Quilting, and

Weaving modules.
€. Contlnue work on the sketches for the Modules.
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D. Organizes and sequence pilot test tasks.
E. Develop instruments for data collection.
F. Precare and conduct expert review conference.

Dr. Patricia Cegelka
Project Director

Dr. Dennis A, Vinton
Associate Director

[
5y
vy

A,

May 1, 1979
Date
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Appalachian Folk Crafts Project for the Handicapped

9Z1

Second Year Overview

The second year of the Appalachian Folk Crafts Project for the Handi-
.apped is at a close. The workscope for this time peri d was directed toward
three major areas: 1) materials development; 2} srogram model; 3} planning
the pilot test; and 4) dissemination activities. A summary of this year's
progress in each area is summarized below.

Materials Development

During the second year interviews with regional craftspeople for the
development of the task analysis were completed. Three task analyses were
devetoped for each of the three instructional Quides, candlemaking, piecing
patchwork and quilting, and weaving. These were revissd and edited &8 minimum
of four times to insure completeness of sequence and clarity. The task anaiyses
represent the most basic aspects of the craft process. Some adaptations have
been built into the task analyses themselves to facilitate a successful
experlence for the handicappad learner. S$ketches were compliete for candiemaking
and part of weaving and wil) be provided for all three task analysis sections
of the three instructional packages to further clarify the task Sequences.

These will be compieted tn August.

A general outline for the instructional packages was devised Including
the following components:

introdudtion
Correlates
Prccedures
Overview
Task Analysis These sections are included
Prerequisite Behaviors for the three task analyses
Adaptations nciuded in each ijnstructionai
, Materials and Equipment package.
- - Strategy Guide
jﬁﬁ’ Safety Precautjons
by Problem Solving
! Design
History
Glossary
fleferences

The text for these components was written and edited for each instructional
package. The (Corelates section was produced by the Council for Exceptional
Children. It provides the materials user with @ break down of how thess
experiences relate to common educational goals., The Candlemaking correlates
have been received (See Appendix A) and the remaining two sections will be
submitted to AFCPH by August 3. The instructional packages were forwardei
to tne Project Officer at the end of June.

18
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The materials have been reviewed by professionals in the fields of
speclal education, instructional design, art and/or parks and recreation,
This review was conducted by Leisire {nformation Service. The final report
Is included in Appendix B, Based upon this review of the materials the
following revisions will be made: a Social Integration and Folklore Strand
wili be further developed: a procedure section for devising additional
adaptat ions will be written ard a stronger introduction will be included.

Appalshop, Inc., is produ~ing a printed docusent which includes interviews
with handicapped artisans. The materials may be used as motivation for
learning craft skills and further provides informatlon on how handicapped
artisans have learnsd craft skills on their own. A list of the individuals
who were interviewed for this document is incluced in Appendix C, This material
is being edited at the present time.

Program Mode)

A general out)ine for the program model was completzd in November, 1978,
It outlined the basic steps involved in the protess of developing instructional
materials for teaching folk crafts to the handicapped. The project has carrled
out each of these phases up to pllot testing in developing three instructional
packages jllustrative of the model. We are presently evaluating the project
mateftals and procedures used in this process In terms of their abi' "ty to be
generalized to other craft areas. Ffoliowing thls evaluation the materials will
be reorganized and edited to form a detailed analysis of each L.ase in the
program modei. It is anticipated that this activity will be completed by
September 15th.

Pilot Testing

The planning for the third year pilot testing has been completed. The
testing will Le conducted in Fayet e County scihools by two secondary speciai
education teachers and by an art instructor. Two junior high special education
teachers in Harrison County Schools will also be participating. A parks and
recreation site will also use the materials. A proposal for pilot testing
was submitted by Leisure Infornation C@rvices (See Appendix B}. The data
coilection forms are being revised by the subcontractor. The teachers wil)
be expected to: attend a one day orientation in August, teach one instructional
package including all three task analyses, obtain the needed materials and
equipment for teaching the module, complate al) data forms provided, and return
the data forms and materlals to the AFCPH staff. T oroject will provide:
the instuctional materials and cata forms and trair - In their use, payment
for the materials and equipment, consultation if oroblems should occur, and
hororia for the partlcipating teachers who fulfill their responsibilities,

Data wi!l be provided on the completeness and clarity of the task analysis
sequences, accuracy of frerequisite behaviors, and usefulness ~nd conpleteness
of the additlonal sections. information will be gathered on the time involved
In teaching the various sections, and cost and difficuity in obtaining materiszls.

Dissemination Activities

During the sccond year we have addresssd several profes;!gna! groups in
an attemnt o acqualnt others with the project and our activities. in our -
presentations we stress the need for handicapped individuals to develop leisure N

182




-3-

skills and to be provided with opportunities for quality art experiences.
We also point oyt the potential that ‘8Cquiring folk craft skills has
for integrating the handicapped into community activities such as church
fairs, parks and recreatjon exhibits and craft festivals.

get

A brochure has been developed and printed. It has been distributed
at the various confarences and sent to those requesting information about
the project.
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Interim Report #8

Grant No. GOD7701936

Perlod: May ', 1979 -~ July 31, 1979

Bate of Submlission: August 1, 1979

Name of Institution: University of Kent.icky

Title of Project: Appalachian Folk Crafts Project for the Handicapped

Name of Project Directors: Or. Patricia Cegelka, Proj.ct Director
Dr. Dennits Vinton, Associate Director

Office of Education Division or Staff Office: Bureau of Education for the
Handicapped, Field Initiated Studies

i. Major Activities and Accomplishments
A,  Materlals Devetopment

1. Completed draft of the fcllowing Waaving sectiorns: Hateriatls
and Equipment, Problem Solving, Design, History, safety
Precaution, Glussary and References.

2. Completed editing of Candlemaking, Quilting and Weaving
instructional packages.

3. Introduction, Strategy Guide and Overview sections developed
for each of the three packages.

b, vompleted sketchas for Sand Cast, Molded Candles, Weaving
on a Paper Loom, and WeavIng on a Cardboard Loom.

5. Sacond Draft of Prerequisite Rehaviors and Adaptations submitted
by consultant writers.

B. Meetings, Conferences, and Presentations

1.  Project Coordinator met with consultant writers tnree times
to discuss progress with Prerequisite and Adaptation Secifons.

2. The Project Staff attended the Kentucky Guild of Artists and
Craftsmen Spring Fair, May 18, 1979.

3. Project Director and Project Coordinator attended the American
Assoclation on Mental Deficiency Conference in Miami, Florida,
Moy 29 - 3§, 1979,

L, Project Staff met with the Project Officer to discuss project
progress.

5. Project Director, Associate Pro_ect Director and Project Co-
ordinator met with representatives of Leisure information
Services to plan the Expert Review Conference and to discuss
pilot testing. ;

6. Project Director and Project Coordinator met with repfesentatives
of Appalshop, Inc., to discuss progress on the subcontract.

7. The Project Director and Project Coordinator met with Delores
Nel:~n of Fayette County Schools to dlscuss pilot testing plans,

8. Project Staff met with Lynn Grence to discuss possible replication
of the Folk Crafts Project in Arizona with Indlans and her review
of the materials,

9. Project Director and Artisan Educator presented at the Kentucky
Career Education Conference In Loulsville, KY.

10, Project Director and rroject Coordinator consultad with Dr.
Herbert J. Prehm concerning systems design for expanding the
program model .

62t
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11. The Expert Review Conference 1@s held July 10 and 11 to
evaluate the materfals. Seven consultants with backgrounds
in the arts, special education, instructional desloa and/ar
recreation evatuated and discussed the materials

2. Project Director and Project Cocrdinator consul _4 wiw. ur.
Mel Semmel concerning the program model and ma erials.

13. The Artizan Educator provided a workshop for youths tnvolv~d
in the Very Speclal! Arts Festival held by lexington-~Fayette
County Department of Parks and Recreation.

th. The Project Staff met with representatives of CEC to diccuss
the materi.: devsloped under stbcontract.

t5. The Project Coordinator and the Art!san Educator consulted with
Dr. Kay Hartwell concerning the development of mainstreaming
strategles for the materials.

ot

C. Other Activitles

Final ized and negotiated the subcontract with CEC.

Compiled and submitted 2 revised third year budget.

Developed a proposal for the Human Subjects Committee ancg

received approval for pilot testing.

. Contacted and followed up with written requests- for approval
from Fayette County and Harrison County School Systems for
piiot testing.

5. Recelved introductory text and educational correlates for

candlemaking from CEC.

2w -

2. Problems
A. None
5. Significant findings anc¢ Events

A. Compieted the revised drafts of the three instructional programs.
8. Conducted the Expert Review CLonference (See attached fina: report).

4. Disseminatio. 2:tivities

A. Project Director and Artisan Educator presented at tne Career Education
Confarence in Louisvillg, KY. .

8. The Project Coordinatod and Artisan Educator presentzad at the Kentucky
Association of School inl<strators in Louisviltie, KY, July 30.

L. Presentation approved for Kentucky Art Education Association Conference
to be held in September.

D. Submitted proposai to present at the National Association of Vocaticnal
Educat ion Special Needs Personnel. .

E. Responded to requests for information asout the AFCPH. ?
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5. Capltal Equipment Acquisition
A. None
6. .ata Collection
A. None
7. Activities Planned for the Next Reporting Perlod
A. Make revisions in the instructional packages as Indlicated by the
Expert Review incliuding development of a soclal integration strand,

folklore strand, a procedure for devising additlonal adaptatlons,
and an expanded introcuctlion.

3. Complete sketches for the Instructional packages.

C. Revise the program model.

D. Conduct the orientation for pllot test participants.

E. Begin pilot testing of the proaoram model and Instructlional guides
at selected sites.

F. Begin conducting the demonstration phase of the dissemlnation and

utillzation plan for the program modetl.

Patricia Cegelka
Project Pirector

—
-

Dennis A. Vinton
Associate Director

Julv 31, 1979

Date

tet
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interim Report #9

Grant No. 6007701938 1S

Period: August 1, 1979 - November 31, 1979

bate of Submission: December 3, 1979

Neme ©f Institution: University of Kentucky

Title of Project: Appaiachian Folk Crafts Project for the Hand)capped

Name of Froject Divector: Or. Patricia Thomas Cegelka

O0ffice of Education Division or Staff Office: Bureau of Education for the
Handicapped, Field Initisted Studies

1. HMajor Activitles and Accompiishments

A. Materials Development

1. Revised the instructional oackages based on the Expert
Review recommendations. ‘ncluded in this effort was: a
revision of the Prerequisite Behaviors for the nine craft
analyses, the development of a learner analysis check)ist
with the skills keyed to the steps In the craft process
for each of the nine craft analysis, developed a text
for devising additlional adaptations, and specified objectives
for each of the three levels in each package.

2. Completed sketches for each of the craft analysis. Revised
some sketches based on the recommendation of the Expert
Review panel.

3. Revised the candiemaking educational correlates. Completed
educacionsl correlates for plecing patchwork and quilting and
weaving instructional packages. The correiater have been
developed at three levels of specificity for teacher use, a
matrix which summarizes the fine motor, functional academics,
safety, and soclalization skills used; the general and
speciflc objectives fn each of those areas;and a iisting of
the general objectives, the specific objectives, activity
component ,tasks invoived and the task number.

&, Developed and revised a User's Gulde for the instructional
packages.

5. The second draft was compieted for the following exercise
sections of the Design Unit: [ine, form/shape, space, texture
and color.

6. The first draft was completed for the text portion of the
Design Unit for line, form/shape, space, texture, and color.
The second draft was completed for line, form/shape and
texture.

7. Revised the Instructional Material Development System using
Thiagarajan, Semmel, and Semmel's Four D Mode! and input from
or. Mel Semme] and Dr. Herb Pretm. This revision has been
submitted to Dr. Herb Prehm for review.

B. Meetings, Confer:nces, and Presentations

i. The Project Director, Project Coordinator and Artisan/Educator
18 met with Mary Lee Stidham, from Lexington~Fayette County Parks |
/ and Recreation Program, to set up two pijot testing sites. The
possibility of having Appaiachian Folk Tradition as the theme i
for next year's Very Speclal Arts festival and usinc the craft |
Q analysis for the visual component were aiso discussed. !
i
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10.

12.

13.

14,

18.
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The Project Director and the Artisan/Educator met with

Lioyd Ogden, principai of Harrlson Count; Junior High

School, to finallze arringements for pllc. testing.

The Project Coordinator met with Mike Fogos from Lafayette
High Schoo! Speciai Education Department to discuss pilot
testing.

The Project Director met with the Project Officer in
Washington, D.L. to difsuss projsect progress and other
concerns.

The Project Director 2aad t . Associate Project Director met
with the Project Officer in Lexingten to further discuss
project projress.

The Project Coordinator and Artlisan/Educator presented at the
Kentucky Arts Educccion Association conference held in
Cumberiand Falls State Park, September 20-22.

Congressman Larry Hepkins visited the project to learn more
about our activitles.

The Project Director and Project Coordinator attended and
presented at the Callfornia Federation CEC in 'helr Research
Theater.

The Project Director, Project Coordinator and Artisan/Educator
met with “epresentatives of CEC to discuss packaging and
production concerns and to further develop plans for a sub~
coniract.

The Project Loordinator and the Artisan/Educatur met with
Jim Andersor of the Nrcional Art Education Assoclation to
discuss the project, its materials, and their potential
usefulness to art Instructors. One Instructional package

and easei kit was submitied to him vor review.

Tix: f'roject Director met with Dr. Mel Semmel and Dr. Herb
Preten to discuss the p>ssibllity of replicating the Instric-
tiona) Materials Design System with Indian crails and herltage
as the focus.

Arrangements were made with Jon Dunn of the Kentucky Arts
tommission to review the listing of media resources developed
‘or the Gulde to Raso.rces.

?lanned and held u pllot test orlientation for a1l participating
instructors. Included was an Introduction to the project, the
raterials and data cc'lect.on forms. instructors c..ose the
craft units to b> taught.

Artisan/Educator monitored field test activities, providing
technical assistance for the participating Instructors. Each
site §s visited twice monthly and more often if necessary.
Project Director met with Director of Appalachian Studies
Centar to discuss possible joint endeavors.

C. Other Activities

Received text and first person rarratives of handicappad
artisans from Appslshop, inc.

188
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2. Revised project presentation and siide show to update
: Information on the instructional pu.kages and to include
slides of piiot test activities.

3. Project Di=ector's FTE increased to 55% on the project.
Assoclate t'roject Director's FTE reducted to 5% and title
chan ed to Recreation Content Speciallst.

&, Artisan/Educator selected as Outstanding Educator to be
featured in 1ssues in Education, Western Kentucky University's
Coliege of Education publication.

2. Problems

A. Research accounting difficulties encountered due to delays in
approval for transfer of funds. This has delayed flinal fiscal
report for 1978-1979.

8. Delays were encountered In completion of the subcontiact work by
Appaishop. When completed, work satisfactory.

€. Qualitative concerns #rose over subcontract work complet-d by
Leisure Information Service.

D. A month of work time was lost in attempts to clar)fy project
actlvitices to Project Officer.

E. ©Oetermined that one User's Manual designed for use by spenial
educators, art educators and parks and recreatior personnel
would be better than separate cnes. 1t was aiso decided that this
manuz! could be more: efficiently developed by staff with the aid
of consultants rather than throuch subcontract.

3. Signiflcant Findings and Events

A. The three instructional packages were revised based on Input from
the Expert Review panel.
B. Pliot testing plans completed and data collection begun.

k. Dissemination Activities

A. Project Coordinator and Artisan/Educator presented at the Kentucky
Art Education Conference in Cumberland Falls State Park, September
20-22, 1979.

B. Project Director and the Project Coordinator presented at the
Catifornia Federation CEC In the Research Theater November 9-11, 1979,

€. Sutaltted proposal to present at the Southern Reglonal Conference
of the Natlonal Recreation and Parks Association.

. Submitted proposal to present at the American Assoclation for
Mental Deficiency Conference.

E. Submitted proposal to present and was accepted for the program of
the Nationai Art Education Association Coaference.

F. Article accepted for publication in Exceptional Teacher.

6. Outlined and began drafting two more articies for pubiication.

H. Responded to requests for infarmation about the AFCPH.

1. Arrangements are being made with several groups interested in the
instructional materials to use the materials and evaluate then.
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5. Capital Equipment Acquisition
A. None
6. Data Collection

A. The sites for pliot testing Include:
Home Economics and Shop Class (EMH), Marrison County Jr. High School
work >cudy Program (EMH), Tates Creek Sr. High School
LD Classrooem, Tates Creek Sr. High Schooi
A mainstreamed art classroom, Tates Creek Sr. High School
A Parks and Recreation class (EMK and OH)
A Parks and Recreation class (ED)
B. Revised data collection forms submitted by Leisure information
Service.
C. Developed a site observation sheet for monitoring pilot test actlvities.

7. Activities Planred for the Next Reporting Period

A. Complete pllot testing
B. Analyze data from pilot test phase
C. Revise the Instructional packages based upon pliot test results
D. Complete the Design Unit
E. Complete the Guide to Resources
F. Conduct the demonstration phase of the dissemination and utilization
plan for the Instructional Materials Design System.
G. Conduct Annual Advisory Committee Heeting
H. identify key individuals, organizations and school systems to be
provided coples of the materiais.
. Develop and initiate an implementation plan for future use of the
materials.
J. Represent the project at appropriate conferences. Present at professional
conferences.
K. Submlt articles for publication In professional journals.
L. Submlt flnal report.
Patricia Thomas Cegc'ka, Ed.D.
Project Director
Date &
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Portrasis
¢t Very Special Craftspeople
in Kentucky

Special Education Department
University of Kentucky
Lexington. Kentucky

Patricia Cegelka, Principal investigator/Project Director
Bonnie Brit'y, Project Coordinatur
Marty H-.nton, Artisan Educator
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PORTRAWLTS OF VERY SPECIAL CRAFTSPEOPLE IN KENTUCKY. Copyright ¢

1980 by The Appalachian Foik Crait Project for the Handicapped AH rights re-
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The project presented or reported herein was performed pursuant to Grant No
GO07701938 from the Bureay of Edueation for the Handicapped, U.S. Office of
Education, Cepartment of Health, Education and Weifare The opinions ex-
pressed herein are those of the authors and do not necessarily reflect the posi-
tion or policy of the US Office of Education, and no official endorsement by
the U.S. Office of Education should be inferred.
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introduction

An important objective of the Appalachian Folk
Craft Project has been to develop craft skills among
handicapped people as a meaningful leisure activity.
Preliminary field work uncovered many individualis
in the Appalachian zrea who actively pursue crafts in
spite of their handicaps. The incentive for this book
arose from these findings along with the hope that
craft teachers and handicapped individuals may find
motivation and support from the first-hand encoun-
ters presented here.

We found that the majority of persons involved in
handcrafts viewed their work primarily as a recrea-
tional outlet. Others learned and developed their;
crafts as a means of partial or total self-support. I
the instance of two mentally handicapped women,
their craft work has been instrumental in achieving
social independence,

The twelve men and women included here
represent an age range of 23 to 88 at the time of their
interviews. Their crafts as well as their handicaps are
varied. Victims of polio, muscular dystrophy, stroke,
debilitating accidents, and mental disability are oc-
cupied with various forms of woodworking, painting,
weaving, sewing, crocheting, and embroidery.

The work they produce achieves a high degree of
quality. The careful brush strokes in Lawrence
Couch’s paintings; the intricacies of joe Inabnitt's
furniture and Ursula Davidson’s thread collages; Wil
liam Croley’s elaborate woven baskets; the intensity
with which Kathy Evans, Paul McAdams, and Mary
West labor at their crafts; the even stitches sewn by
Ora Lattrell without sight—all of these are perfected
products of painstaking labor representing much
time, originality, and durability.

Strong family and religious ties and a firm sense of
place seem to be common to all the people included
here. Each feels the kinship with the land common t¢
most Appalachians. Many have lived other places,
but each one has responded to the pull to come back
home.

These dozen people also display an overall gentle-
ness and a determined and independent spirit. Some
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have a lively sense of humor and an affectionate na-
tuce. Some are storytellers and some are thinkers.
Some are surrounded by friends and some are lonely.

Al of them were open, honest, and eager to share
"withus.

It was no simple task to identify the people who

- would be included in this book. Qur contacts in-

cluded crafts outlets, art guilds, craft cooperatives,
state art comraissions, rehabilitation services,
schools for the deaf and blind, the Kentucky Depart-
ment for Human Resources, and piess releases in
newspapers throughout the region. Since many of the
Project’s activities were focused on the eastern Ken-
tucky area, ali of the subjects included here are Ken-
tuckians Final selection reflects a cross section of
age, background, handicap, and craft.

It was felt that a verbatim presentation of the
sometimes lengthy interviews was not appropriate tc
the nature of this book. Thus most of the material has
been edited and much of it was deleted. However,
we have strived to retain the essential character of
each interview and to present an accurate portrayal
of the craftspeople and their work.
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Ora Lattrell spends much of her time during the
winter months hand piecing quilt tops. She sews het
own clothes, she plays the guitar, she sings, and she
writes poetry. Ora is 76 years old and has been blind
for 23 years.

Miss Lattrel! shares a room at Fairoaks Rest Home
in Jamestown, Kentucky with her hometown neigh-
bor Mrs. Chumley. They are from nearby Liberty. Ora
piays her guitar and sings and is usually accom-
panied by a resident bass and tenor. The popular trio
entertains the other residents daily.

A regular visitor to the rest home, Hazel Clarkson
encouraged Ora to piece quilt tops. Mrs. Clarkson
cuts the pieces and Mrs. Chumiey ir. 1entifies the cor-
rect sides. Ora sells some of her quilt tops but her
sewing serves largely as a pastime.

I've been playing the guitar aver since about 1939. |
learned to play before | went blind, you see. | can
play a little on the piano, but | cant do very well.
Never had any lessons. My family used to sing a lot.
We sang religious songs. We were a musical family,
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loved to sing. My cousin taught me the guitar chords
so it took me a [ittle while to get my music and singing
together. You can’t just pick it up and take off.

When | play around here the people join in and
sing. There'll be a crowd standing around clapping
their hands. Most every day we sing. They say they
love to hear it.

| met Hazel Clarkson at Liberty while | was in the

10

- 1993

rest home up there. She had a friend that she came up
to visit. ! was sitting on the front porch playing the
guitar. | was playing "You Are My Sunshine”. And so
she came up the walk helping me sing. | never had
seen her and she never had seen me, but we got
acquainted after that. And always when she came up
tc the rest home she’d have me sing “You Are My Sun-
shine”, We've been friends ever since.

Mrs. Clarkson was the one that started me to
piecing quilt tops. | pieced aleven quilts while | was
over at Liberty and I've pieced eighteen since I've
been here. And | make my clothes on the treadle ma-
chine. I'd always been used to sewing on the machine
and | just went ahead and sewed on it after | lost my
eyesight.

Mrs. Clarkson came to Liberty and | was complain-
ing that | didn't have anything to do. | said, | just have
to sit around with nothing to do. And she said wou'd
you piece me a quist if | cut the pieces and send them
to you? | told her 1'd try. And | did such a good job
she used the quilts for talent shows and things like
that.

! sure do enjoy quilting. That's my hobby in the
wintertime. I’'m content. If | get nervous, | just get my
needle and thread and go to sewing. It calms my
nerves down.

Now, when | was at home | had my flowers. |
worked the flowers, I'd go out and pull the weeds and
grass from around them. People said, well, how did
you keep from pulling the flowers up? | can feel the
feaves of the flowers, you see, and tell what they are, |
go by my fingertips. My friend here, Mrs. Chumley,
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brought some big flowers from her home and she
didn’t know what they were. A; quick as | took hoid
of the flowers ! said those are peonies and chrysanthe-
mums.

When | was growing up | worked outside mostly. |
would almost rather than do housework. My orother
was the oldest, and then he married and left. So that
left it for us girls. | worked in the garden and heiped in
the fields some. 1 enjoyed gardening. When | thought
the garden needed plowing, 1 just harnessed me up a
mule and went nut and plowed it. | learned how to do
it by watching the older folks. Not too many people
use mules anymcre.

! used to think I couldn’t do anything without a
light. | found out | could. And, you know, there’s a loi
of people that say they couldn’t do anything without
a light. But we find out we can if we try. | just got to
thinking about the people in this building and | wrote
a poem:

We have a home called Fairoaks

Prepared to care for older folks.

Some are happy and have a ball.

Others seem not to like it at all.

Some can’tsee and some can’t walk.

Some can’t hear and some can't talk.

All this goes along with life, | guess.

All we can do is do our best.

! keep trying. it employs a body’s mind. Gives them
something to think about. | think a willing mind helps
people more than anything else.

L
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PAUL McADAMS
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| was born in Portland, Oregon and lived there 19
years. My wife is originally from Kentucky. We met
when her family moved out west. Then we moved
back to Kentucky.

My mom’s still in Oregon. My dad died in Decem-
ber. And my brother works out there. He makes wood
boxes and planters and stuff. He sells everything he
makes.

I went to work at the ammunition plant at Charles-
town, Indiana in 1967. They made explosives for the
Vietnam War. | worked for about four years in main-
tenance. The building I was in blew up.

I’ve lived in the Lost Creek area since about 71. |
was on Public Assistance at first, and then went to £
cial Security disability. About the only work I've done
since then is these crafts. | just started making this
stuff to give me something to do. When | was in
school | took different courses in crafts. | went
through the senior year. | took all different types of art
and photography.

! hope to teach my kids how to do the crafts. My
boy can make the brooms now. He’s into photography
too. I'd like to get my girl a loom when | can afford it.

The Grassroots has helped out a lot. It was first
started in 65 when Vista and Appalachian Volunteers
came into the area. They got people together and took
their crafts back to Washington and sold it there. It
just kept building. Now they have over 90 people
working, marketing crafts. They send stuff all over the
world to different groups. They sold a quilt to David
Rockefeller, and Elizabeth Taylor bought one. And
they gave one to the president. They don't have high
overhead, and they try to return as much as they can
to the producer. .
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MARY WEST

Thirty-eight year old Mary West lives in a family
care home in Somerset, Kentucky. She was mentally
handicapped at birth.

Mary attends the Adult Activity Center in Somer-
set where she is learning to read and write. Her spe-
cial skill is embroidery. She stitches designs on pre-
stamped fabric for pillow slips and quilt top squares.

Mary seems to have a natural eye for color com-
binations and the neatness of her work is exemplary.
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I was born at Williamsburg, real close to Corbin. |
don't have anybody. | was adopted when | was little.

I went to school up in Louisville— at the state hos-
pital. | worked with a girl, and | would do the quilt
tops and pillow cases. I've made plenty of Quilt tops. |
don't Quilt them. | just do the tops. ! do the embroid-
ery on it and some woman sews it on for me. | can’t
use a sewing machine,see.

I learned how to read and write. That’s what I'm
doing now. I read the school books and write down
words. .

I know how to cook. About five of us live at home.
I help clean up. | mop. Here's the way I do: | get up in
the morning and | make up my bed. | wash the dishes,
then sweep the floors and then mop. When | get that
done, sometimes ! sew on some of the pieces. | put in
all colors and make them match something.

18
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It's hard to say whether Joe Inabnitt’s greatest tal- The carpenter does very little marketing ~f his
ent lies in miniature carpentry or telling tall tales. craft. The miniatures he prcduces are mostly for his
He's excelient at both. own delight and that of his grandchildren.

At age 63, Joe, a retired carpenter, lives with his
wife at Stab, Kentucky between London and Somer-
set. They share the house in which joe, along with ten
brothers and sisters, was raised.

When Joe was about 48 he suffered a stroke. He
lost the use oi one leg and partial use of one arm and
hand. Aithough he still feels the effect on his arm and
hand, he has regained the use of his leg.
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1 started doing carpentry work when | was about 19
or 20 years old. I worked in Ohio and Indiana a num-
ber of years. | didn’t care for that too much. Then |
started doing carpenter work around here and f've
tived here ever since.

It was about fifteen years ago when | had my
stroke. § ost the use of one leg. | regained the stength
tc some extent. but as {-got older jt seemed to get
waorse. | couldn’t trust mvself climbing around on the

22

buildings and ladders. ft got to where | couldn’t
handle them big timbers. It affected my arm too. Ever
so often that hand would give way and 1'd just throw
away my hammer. | was kind of dangerous to be
around. | guess about seven years ago | had to quit
regufar work and | haven’t done anything since then.

! started making these little gimmicks as a pastime.
Of course | made quite a few things back years ago
when my youngsters were at home. 1'd make things for
them (o play with. Well, | made things back when !
was a youngster myself. Back then you didn’t buy all
kinds of playthings. Back in those days nobody had
any money. We made our own playthings. | remember
whittling out a boat and some little fish and 1'd sneak
off and play in the branch when | could get away from
work

One problem in making these little things is getting
the right proportions. | try to make it about an inch to
the foot. Course some of it might be a little off. This
tittte cabinet here with the glass doors, | just guessed
at that—what size to make it. The spinning whee! is
more or fess to scale.

And something else— if § can’t make something and
get it to work like it's supposed tc, then { won't fool
with it. That's the fun I get out of it is making it work. !
use whatever I can find, Whatever is handy. If { can’t
get it to work one way, then ! try someth. " g else.

! kind of pester the neighbors. They say I'm wasting
my time. just wasting my time making thai httle old
silly stuff. And well, probubly | am. It's just a pastime
but I get a ot of fun out of it.

| sell a piece occasionally to somebody that wants

A
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it. But if I made it just to sell, why gee whiz, I’d starve
to death. Eithker that or I'd have to put a price on it that
would be really exorbitant. There’s too much time
consumed. Why, | just couldnt produce enough.
Naw, ! do it just to keep from going crazy.

I've had a pretty good life. A lot of ups and downs.
Most of them dowr:s, I guess. But | would::’t of missed
it for anything. ! never worry adout it. fhere’s people
who go out and get lightning-struck, wasn’t expecting
it. No, | guess maybe I'm too optimistic. Bu: when
you get to my stage in life you don’t worry too much
about it because you know it’s inevitable anyway.
There's r.o object in going out and asking for it
though. Like coming up a real thunderstorm and get
ting out there and plundering around and asking light-
ning to strike you or something like that. Or getting
out on these old crooked roads and driving seventy,
eighty miles an hour. That’s another thing. You can
take steps to prevent some of these so-called acci-
dents. They were caused by something.

{ don’t believe in ghosts and such things as that. Ak
though | was taught to believe. ! think my mother was
a believer. She told a story once: In the lower settle.
ments, they called it from here, there’s an old log
house in the neigi:borhooc and some man lived in the
house. It had an upstairs in it and every night when
they went to bed something would start up there just
like a big ball rolling and it would roll across the floor.,
Very slowly roll across the floor. And it would start
dropping down the stairway. Thump, thump, thump,
on ever step. And when it bounced off onto the floor,
why, ever door in the house would fly cpen. So the
man said he was going to stop them doors frown flying

e

open. 50 he went to the blacksmith’s shop and made
him some iron stirrups and bolted them on each side
of the door, and put two by four timbers acruss the
door. “Now,” he said, “I'd | e to see them doors
come open tonight!” That night when the ball started
rolling and hit the floor, the docrs come open any-
how!

Now some woman in the neigborhood was picking
berries in one of the old growed-up fields. Something
artracted her attention. She Jooked un and there was a
man slanding just a little distance away. Said he was
standing there with his hands dropped dowr * his
sides, had on an old blue Union soldier's «. . Jat
And he was just as pale as a corpse. Well, scared this
old woman and she started to run. He said. “Don‘t
run. | won’t hurt you. | want to tell you something.
Something i been wanting to tell for a long time.” He
said some years before that he was traveting. He had
come to this house | been talking about and he
stopped and asked to stay 1l night. The man that
! -ed there then told him he could stay. So he went in
and they had supper and he said he was awful tired
and he asked the man where he might sleep. The man
tock him upstairs and told him, he said, I got to leave
for a little while. | won’t be gone long.” So he said
when that man came back he had another man with
him. He said, “They killed me that night, and put my
body in the sinkhole down there.” Well, the woman
heard a little noise and turned her head. and wken she
turr.ed back that man was gone.

Now, don't ask me if that ball moving across the
floor was that man’s head. § don’t knov-. I'll feave that
for you to guess!
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RUBY FANNIN

Ruby Fannin is a professional seamstress. At 59,
she is the mother of four children and has ten grand-
children. Before she was two years old, Ruby con-
tracted polio and has worn feg braces since. For the
past ten years, she has also had to depend upon
crutches due to hip complications.

The Fannins live near Morehead, Kentucky in a
ranch-style stone house they built themselves. In her
spare time Ruby crochets and embroiders. She has
designed and executed intricate lace curtains and
tablecloths and is currently working on an incredible
quilt of embroidered squares. Each square is an orig-
inal design embroidered on veivet or satin. She hopes
the quilt is destined to be passed down from genera-
tion to generation in her family.
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I was about eight years old when 1 decided 1'd like
to make myself a dress. My mother could sew, but her
time was taken with other things. She just didn’t have
time for sewing. And after she found out | could sew, |
got that job.

Most of my work has been in clothing construction.
But | always have some other project going that | pick
up at odd minutes and work on. | fearned to crochet,
too. | really don’t follow instructions. | do my own
patterns.

Sewing has taken up a good bit of my time, and it
has been profitable. About four summers ago | did 35
different garments for this one girl—one summer.
Now that’s a whole lot of sewing. Looking back, |
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wonder how | ever managed such production— you
know, with the children and the house and all the
other work too. But | did.

I would say I've had a fairly normal life, considering
the drawbacks. We have two boys and two girls and
ten 8randchildren. We're not exactly farm-type
people, but we have built two homes during our mar-
riage, and | do my own canning and food preserva-
tion. And |'ve never required help in taking care of the
house. Although it’s a little harder for me to use a vac-
uum. Orit’s a little harder for me to clean a floor. But
| stili do that. it just takes a little more out of me. A lit-
tle more push.

I ain a somewhat independent person. It’s easy to
let somebody else do things when you are handi.
capped. But to me, that just wouldn’t work. | don't
like that kind of dependence. it irks me endlessly to
be sick and have to let somebody do for me.

| wish | could feel that people were going to see me
one time without first thinking of my handicap. | think
that is the most burdensome thing for a handicapped
person. You know, if someone described me to you,
they probably wouldn't give you my facial features or
the color of my hair. They would first tell you that |
was crippied. This is one of the most difficult things
the handicapped person has to deal with.
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| WILLIAM CROLEY

223




William Croley has lived a full and varied life in
spite of his constant struggle with osteomyelitis, a
condition that afflicted him at an early ag2. The 88
year old teacher-artist-musician surmounted for-
midable odds to achieve a post-graduate education
and to build a career during a time when his hands
we'e "'too black to teach white children”.

William now spends much of his time garnering
blue ribbons for his triple-stitch crocheting and bas-

ketry.
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i was born November 15 1891 here in Knott
County. They called it “Fightin’ Creek” in those days.
We had nine in the family. | just have one living sister
now.

When ! was little | had what you call osteomyelitis.
! was running and fell on frozen ground and bruised a
bone. They lanced it, but it infected the marrow. They
had to take out a piece of the bone. Through the years
about 16 pieces of bone have come out of my leg,
under my right arm, and my right ankle. My mother
would make poultices out of flax seed and put on my
leg. One place would heal up and another would
break out.

Wher: we worked the com field my father would
say, "Will, come on out when the dew dries off.” My
mother'd say, "facky, don’t make him go today. His
leg hurt so bad last night.” I'd have to go, and when !
wasn’t able to lift this leg I'd have to take hold of my
trouser leg and take a step at a time. The white people
would say, “fack, give this boy a good education
cause he'll never be able to do hard work.” The white
people took a lot of interest in me along when | was
small.

I've got fifteen hours on my masters at the Univer-
sity of Kentucky. But I've had a hard way to go. When
| was in the grade school | can remember working
arithmetic by lamplight. My mother would say, "Al-
right Will, put out the lignt. | can’t sleep.” I'd put out
the light and still work on those hard arithmetic pro-
blems. I'd get w %at light | could from the bottom of
the grate. | wasn’t allowed to stir the fire because it
was already covered over to keep at night. I'd go to
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bed cold and get up in the morning still cold. And I'd
go toschool ona cane, my leg draining.

{ went to high school in Frankfort. Worked my way
through as a janitor. That was when Governor Black
was elected. My father voted for him. After he was
elected he went up to the school at Frankfort and the
president showed him around. He came back and saw
my father in town and wanted to know if there were
any children who wanted to go to school. | begged my
father two weeks before he made up his mind for me
to go to Frankfort.

I stayed there six years and finished three years of
college. | always liked to do something someone else
had never done, so | graduated with eighteen girls in
the Home Ec. department. After | had finished, the
president's wife sent a3 message for me to come to her
home. | went over there and she said, “"Croley, you've
been a dear boy. Paul and | were talking about you at
the breakfast table. We want to send you to school fo
be a doctor. We'll pay your way through.” Sometimes
| wonder if I’d been a better doctor than | would have
been a teacher. But ! say | just wasn’t cut out to be a
doctor. \

After Frankfort | taught in the fenkins school sys-
tem and went to the University of Kentucky during
the summer. | took art. Back in those days you could
g0 to class with the white folk, but they wouldn't let
you stay in the dormitory. You had to get a room out-
side. Of course it’s different now.

! think the next job | had was in Pineville. But | had
a hard way of holding jobs. The doctor’s wife, Mrs.
Colden, wanted me up at the high school to teach arts
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and crafts. After the PTA people met, they decided
not to hire me. My hands were tco black to teach art
to the white children. Course the schools were not in-
tegrated then.

Between 1923 and 1928 | was in Chicago. | studied
violin for a while at the Chicago Music College. | was
working at the hotels. But when air conditioning came
in it gave me arthritis. | came hame because | could
just feel that air conditioning going through the bones
in my leg.

I've taught in a lot of the poor counties. Sometimes
they would holo school and sometimes they
wouldn’t -~ depending on the finances. The parents
would board me and 1'd teach awhile and then move
on. I've had a hard way to go.
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LORA GEARHEART

Sixty-eight year old Lora Cearheart 1s a native of
Price, Kentucky in Floyd County The death of her
husband in 1968 was closety followed by another per-
sonal iragedy. after moving back home from Dayton,
Ohio, she suffered a broken back, an accident that
left her paralyzed from the waist down

Lora has been a resident of various nursing homes
for the past ten years During that time she has spent
many hours embroidering appliqués on quilt top
squares Though modest by nature, she takes much
pride 1n her work and enjoys the admiration her de-
signs generate
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We lived in Dayton eleven years before my hus-
band died. He was a builder — contracted buildings.
And | took care of an apartment house while w¢ lived
there. He died in 68 and | moved back home.

! fall and broke my back in 69. Somebody ran my
car into a ditch and ! went to get help. | went onto a
hridge— it was nighttime—and | fell off and hit a
rock. It broke my back and I've been in a wheelchair
ever since. | can't wal’. anymore. They say my leg . ore
brittle-like.

e

I miss being on the outside. | always had my own
car and | went everyplace | wanted to go. But { like it
here. it's a good Christian home. All the people have
been awfully nice to me. We have good food. Good
cooks. Good nurses and doctors. My sister-in-law and
my half-sister come to visit me.

! have a number of things to do. I read and v-atch
television. And I've been quilting for about ten
years — ever since | was in the nursing home. | quilted
a little bit before, with my mother-in-law. She shu:~od




me how to do the appliqué.

I prece all the time. Sometimes | work till eleven at
night because I've got good light. | make, on the aver-
age, about one or two quilts a month. ! just do the top.
I get my material from Sez°s. My sister-in-law cuts it
out and puts it on a block. | use 3 hoop and needle
and thread and sew them tcgether. And then she takes
them and puts them on the sewing machine. | send the
top and lining to a lady in Ohio who quilts it for me.
She charges me, all told, about fifty dollars.

I'll sell a quilt ror different prices, from a hundred
up to three hundred. | have a lady in Lexington that
buys some of them. | haven't ever advertised, just dif-
ferent people know me.

I'm working on the Oakleaf pattern right now. Then
1'm going to make one called "Friendship Quilt”. It’s a
whole lot of little bitty pieces. Going to make it for
my son tor Christmas.




LUTHER HINKLE

At 65, Luther Hinkle has led a full life. That he was
nearly killed eight years ago from an explosion in his
body shop seems to have deterred him very little. The
father of four lives near London, Kentucky on Route
80 near his home community of Lyda. He spent a
large pai.  his life in Ohio and Indiana but moved
back home ... 1963,

The carpenter-builder-welder has been carving
toys and animals since he was a child. He has contin-
ued his craft since the accident, although his right
arm and hand were left severely damaged.

Most recentl Li e has constructed some unique
lawn ornaments. dinosaurs. The four foot animals are
shaped from cement and hand painted. When Luther
was younger he mounted a traveling “z0o”, exhibit-
ing dioramas of his carved animals.

The Hinkles live on an 18-acre farm where their
one buffalo grazes. They once owned a whole herd.

Luther is the author of a book he published himself
in 1978 called The Lord Is My Shepherd: The Life,
Tribulations, and Good Time, of Luther Hinkle.
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| started my handicraft work when | was a kid. | was
carving then from a child up. The first thing | was on
was probably different kinds of toys like slingshots
and bows and arrows. | kept it up till | got a little
older, then | went into the steef mill and worked there
awhile in east Chicago. And then in my spare time,
after | was grown, why I started carving on different
kinds of animals, painting them to their natural color
and everything.

Sometime in the 30’s | decided to put them in a
zoo. You might call it an exhibit. | took a traifer and
traveled around to a few parks in Indiana.

! cameback here in 1963 and built this place. | built
the house and the garage over there. And | started a
body shop and welding business.

! had been down here close to six years, | guess,
when the compressor blew up. That was a Saturday. |
couldn’t tell you what | was doing at the time, but |
was close to the door. | didn’t see anything or hear
anything or feel anything. | never knew what hap-
pened until | found myself at the hospital. According
to the doctors, it xas a miracle that | escaped at all.
My leg was shattered ir two places and my arm was
practically destroyed. My shoulder was busted up
pretty bad. My hand was smashed up and they were
contemplating taking off my arm.

It doesn’t seem like Satan was satisfied with all
that—1 came down with cancer. And ! found out |
had sugar diabetes! They called my family out and
told them it was just a short matter of time now.

It wernt on and on until tinally the medicine that
they were giving me for cance. was failing to take




hold. So they took me back to the hospital. That was
after they had me on insulin too.

One day | was sitting around the house and 1 just
refused to take any more insvlin. Tney took me back
to the hospital and my sugar was gone'! | didn't have
any more sugar diabetes and the doctors couldn’t un-
verstand that.

Later on | refused to take any more of the cancer
medicine. And so | came down home and ! found out
what would cure my cancer.

Now. I can’t come out and say what's going to cure
a cancer for someone. The only thing | could tell you
is what cured my cancer. And people still won't be-
lieve it. My wife showed me an article in a magazine
called “Prevention’. Asparagus for cancer! That, in
my opinion, is what saved me.

Now, no one would hold still to being taken off of
thetr cancer medicine and saying, “'I'm going on as-
paragus”. You'd probably find one in a million. But
that's exactly what | had done. You buy a can of as-
paragus and just take your blender, plend it up and
put it in your refrigerator. | think they suggested two
times a day, but my wife was a little piggish and she
gave it to me three or four times a day.

My plans today are just as they were whenever |
was a child | mean. | just live | just take it as 1t
comes.
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KATHY EVANS

A victim of birth trauma, Kathy Evans is mentally
handicapped At the time of her enrollment in the
Adult Activity Center in Creenup, Kentucky in 1972,
she was withdrawn and suffered epileptic seizures.

Laura Callihan, one of Kathy's instructors, worked
five years to help bring Kathy out of her shell. Among
other skills, Ms. Callihan has taught K athy to crochet.
Kathy's craft items include granny-square afghans,
plant hangers, Christmas tree ornaments, and throw
pillows.

Today, at age 23, Kathy requires heavy medication
to address neurological problems, but her social
awareness and one-to-one relationships in the work-
shop have greatly improved.

Kathy lives with her mother and two brothers at
Raceland, Kentucky, a small community north of
Ashland
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! live at Raceland with my mother and two brothers.
I've got a sister—she lives in Huntington. She’s got
one little girl. My grandmother lives next door.

Miss Callihan taught me to crochet. It was easy to
rearn. Sometimes | cook stuff at home. Sometimes
Mom wants me to wash dishes. In the winter | chop
wood and carry in the coal.

! sold some blackberries. They grow over the hill.
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My grandmother is going to car som= of them. She
makes quilts. | help her tack them ou.

1 go to church on sunday. it's in Flatwoods. Church
of Christ. I've been going for over a year. The church
bus picks me up.

! save key chains. | have diltersit kinds—193. |
don't know how long "'ve been saving them. A long
time. People give them to me and | ouy thein

I put some of my money in the bank. Sometimes |
buy clothes. | like to go places. | like to go to Camden
Park. My uncle takes me. | ride everything. | ride the
roller coaster. And Cloud Nine. It goes around, and
then goes up. | have stuffed animals | won there.
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Polio confined Lawrence Couch to a wheelchair at
age 14 and left him totally paralyzed except for par-
tial use of his left hand and arm. Today. 29 vears
later, Lawrence is a painter who has aclieved region-
al recognition. While the greys of winter, his pre-
dominant subject matter, may reflect the long strug-
gle to learn to live with his handicap, it by no means
shades his outlook on life. In spite of his handicap.
Lawrence Couch is a self-sufficient, apparently hap-
py man who enjoys his craft.

Lawrence is a native of Perry County, Kentucky
where he shares a home with his parents
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You have to find something that you like to do—
and do it as well as you can Set your sights as high as
you can. You may never reach your goal. but there’s a
lot of enjoyment in trying. If vou aim at the moon,
now, there's a challenge trying to get there.

I spent several years trying to figure out in my own
min< something | could do. | tried writing songs,
mostly ballads and Country and Western Not very
good. | don't think. Couldn’t get anything published |
thought of going back to school but that was almost
impaossible at the time.

The thing that took up most of my time before | got
started painting was just watching television. | think
mavybe that once you are hand.capped you go with
what's available and the television was there so |
watched 1t. This wasn’t a total waste of time because |
picked up a lot of things that mayE> | didn't realize |
was learning

I was seventeen, | believe. when | finally got inter-
ested in art. My sister gave me a note pad and pencil. |
didn t have anything else to do, so I started shetching
and d.awing. That built up my interest and ! switched
to watercolor and later to oils Later, | took a three-
year course with the Famous Artists School in West-
port, Connecticut. It was a correspondence course.
I've never been a person to do anvthing halfway. Jt's
either all or nothing. So 1 spent the entire time working
on that and nothing else. | finished it about three
months carly and ! was a lirtle bit proud of that

Somewnaes | wouid ger up early in the 1norning.
paint to ten or eleven at night. Couldn’t hardly stop to
eat You getso involved in 1t You're right 1n the paint-
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ing. Climbing the mountain. Swimming the rivers. That
type of thing.

You put your imagination to work on a painting.
You add things you need for balance and composi-
tion. and if a tree’s in the wav. you move 1t ou* of the
way That's where you have a littl: power over decid-
ing what goes into a painting,

My favorite season is autumn, but there’s so many
bright colors in it. Just doesn’t match up with my style
of painting. You can’t grey an autumn scenc down
very much. So [ switched mos Iy to winter scenes |t
matches my style of painting | think.

I used to give my paintings away. If someone would
come 1n and say. ~{ Iike that one,” | would say. “Take
it home with you™ I'm just not a salesman. The hard-
est thing to do s to go out and say, “Now | did this,
why don't you buy it?” Someone efse can show my
work or sell 1t a lot better than | can. | |ike meeting
people — | don’'t want to give the wrong ‘mpression.
But as far as trying to sell thz paintings, that's what I'm
talking about. The selling end 15 ten times harder than
the painting end of it.

The thing that | founc that works best for me, is '
have brochures that | mait out And ! have friends that
sell my work in other states and cities. They bring it to
the attention of their 1.iends, people they mect, and
this leads to a lot of sales.

I sold a painting to Jimmy Dean. it was on the June
Rawlings Show. It just so happened (hat }immy Dean
was a guest the same day that | was. They said he
might get all the atteationand | could wait till fager if |
wanted to. But i said, well, we h d gone to «ll the




troulle of arranging to be there, and | was look ing for-
ward to meeting hirr anyway. Whcn they went te a
commercial he looked at my paintings, said “How
much is this one?” and | told him the price. When they
came back on camera he said, "That one’s sold. I'm
taking that one home with me.” | thcught it was real
nice he waited till we got back on camera to tel!
everybody he was buving it. That just shows you the
type of person he is. He was doing it mostly for my
berefit.

Actually, I've been pretty lucky overall. There’s not
very many opportunities for a person that is handi-
capped. especially a severe handicap. But !'ve been
fortunate enough in spite of it (o lead a full, happy
life. It isn’t an easy thing to overcome, but | had a fam-
ily that stood by me. | give them most of the credit.

It’s strange to go back over it and try torecall every-
thing that's happened. It shows the changes that can
take place in a person’s life—down and up the peai ;
and valleys we all go through. But it always seems to
come back to the same people and places like links in
a chain. For instance, when | had polio they took me
to Mt. Mary Hospital. The library stands there now.
And twenty vears fater, that's where | had my first one.
man show, on the same spot of ground. So that was
another link in the chain.




48

"ERIC

Aruitoxt provided by Eic:




248

URSULA DAVIDSON

Ursula Davidson has taught high school English for
nine vears. She taught biology for many years before
that. Befure she was two years old, Ursula contracted
polio, a disease that left he. paialyzed from the waist
down. Today, her appearance and youthful energy
do not suggest her 60 years.

Ms. Davidson’s special interests include
crocheting, crewel embroidery, egg decorating, and
other crafts. She has always sewn her own clothes.
Some of her work stems from original ideas like her
thiead collzges: delicate, lacy backgrounds that
frame cloth pictures. Ursula doesn’'t market her
crafts. Her intent is recreational rather than vocation-
al.

Mill Creek in Knott County, Kentucky has been
Ursula’s home since childhood. However, she loves
to travel and drives herself wherever she wants togo.
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My parents wanted all of us to get an education,
and they did everthing they could to see that we got
one. Since | had polio before age two, my father
would take me to school on horsehack, and when the
weather was bad he would hitch the horse up to a
cornsled and take me,

I went to school here on the creek through the
eighth grade. High school was a real problem, though,
because we didn’t have roads then. So the first year in
high school | boarded in Hindman with some friends.
The settlemeat school was never willing to let me
board because of my handicap. In those days, handi-
capped people experienced a tremendous amount of
discrimination.

| went to Madison College, near Nashville, Tennes-
see for the first three years. The college was run by the
Seventh Day Adventist Church, and young people
could work their way. After that | came back and
taught for two years in the one-room school up the
creek. | finished my B.A. at Morehead. A little later |
went to the  iversity of Kentucky for my Master's
Degree while working as a biology assistant at George-
town College.

I taught biclogy at Napier until 1970. Since then
I've taught English.

I have two living brothers and two living sisters. All
five of us are teachers.

As a child | was in the hospital a good part of every
year until [ was sixteen | had one operation on my
legs. but very littie therapy as I recall.

I crawled. | crawled for approximately three years. |
can remember getting out and crawling around the

hillside to my uncle’s house. 1 was a sort of rebellious
child a lot of the time. | would pull off the brace the
doctors wanted me to wear.

As long as | can remember | have loved to do
things. I've always made doll clothes. At age ten |
made my sister a little dress. Somewhere along the
line my grandmother gave me a treadle sewing ma-
chine. | couldn’t treadle with my feet but I learned to
sew hy feaning over and taking my hand and pushing
the treadle up and down. | would guide the material
with my left hand and pedal with the right.

I've always made my own clothes. And | do crewel
embroidery and ! crochet. I've sold a few things, but |
don’t make a habit of it. That's not my £ .rpose at this
point. But | have sold some of my thread pictures, or
thread collages. Mostly to friends. And I've given a
couple as wedding presents. ['ve never really shown
them anyplace or got a professional evaluation of the
work, but most people seem to like them very much.

[ love to travel, and | do as much as | can. | got my
first car in 1953 My parents were horrified when they
found [ wanted a cai. They didn’t think that would be
possible. But | got one anyway. | love to drive. This is
at least one time that | don’t feel handicapped. |
called my first car “The Emancipator”.
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CLIFFORD HOWARD




A member of the Kentucky Guiid of Artists and
Craftsmen, 26 ear old Clifford Howard produces
and sells quality weodwork. He lives at Asher, Ken-
tucky where he was born and raised. He was a victim
of muscular dystrophy when he was almost two years
old. By the time he was nine, he could no longer
straighten his legs and can only walk brief distances
now.

Chifford gets around as well as a lot of people,
though. He drives an Odyssey {a cross between a go-
cart and a dune buggy} which even takes him up and

down the steep, rough road to his house.

The store at the mouth of the creek is where
Clifford spends much of his time, socializing with his
neighbors there. Since his brothers and sisters have
moved away from home, he doesn’t do as much
woodwork as he did a few years ago. He would like
to move his workshop closer to the main road so he
can continue to woik without being isolated
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I was about 23 months old when | took muscular
dystrophy. | just took a real bad fever that started get-
ting worse. | walked up untif | was nine. But | haven’t
got any worse since then.

I did what | could at home. My brothers always did
the hard work outside. I'd help Mom with the cooking
and washing dishes, canning in the summertime. |
could do all the peeling, you know, string beans and
peel potatoes. | thought it was dirty work at the time.
Not really that bad, though. It was what | could do.

| don’t really know when | got started with the
woodwork. It’s been awhile. | just started fooling
around with some wood one day, and | made a set of
candleholders. And after that’s when | saw this guy
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Doug Grant. He had seen a lot of art and crafts before,
and he said mine was good. | didn’t really know that
much about it at the time, whether it was good or bad.
But he bragged on me and gave me the confidence
that | could do it. He heiped me a lot after that. He
didn’t buy the equipment himself. /t was a govern-
ment grant of some kind. After | started making
money | bought some myself. | bought the lathe. |
bought a drill and drill press, some chisels, some
smaller equipment.

i turned those wine glasses on my jathe. You can
turn all kinds of different sizes of things, like bowls or
anything, like candieholders. You can turn about any-
thing as fong as it’s round. You take hand chisels and
carve anything with a shape to it. Then you take a
sarder and sand it out smooth.

f always went out in the woods with my brothers
and showed them what kind of wood | wanted. And
then they would cut the tree for me. I'd keep it for
something like six months, let it season out. Or either
you can take it to a kiln drier. You can’t work with
green wood— it ctacks. Makes you mad. Work about
half a day on something and then t'll crack wide
open.

Around here, people don’t believe in something
you just look at. }f you can't use it, it's no good to
you. Ali this stuff here, you could use it if you wanted
to. Like sa‘ad bowls. And the wine glasses.

I fike my work, but | don’t have my shop where |
really want it right now. I don’t like it in that branch
anymore. Nobody home anymore. 1'd like to be closer
to the road. Now 1 just get out and loaf around. | just
hang around the store a lot. About all we do around
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here is get a bunch out and get drunk. | take care of
myself though. | don’t believe in getting past taking
care of yourself. There’s not very much work around
here right now. The coal business is bad. That’s what
most people around here work in.

! vote. | think I'm Republican right now. Straddie
the poles ever once in a while. Vo*e for the beiter side.
! believe if you've got an honest man in there, he'll be
a crook in a year or two anyway. Tl v get the taste of

power or money or something — it changes them.

You got to set your mind, and do what you got to
do. No difterence from being short, nine foot tall, or
fat or skinny, whatever. You still got to do what you
haveto.




