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Abstract

This. r—eport is one in a series presenting findings from a major

. mu:’ifti—s_ite - investigation into clinical pre-seryice teacher -education. - The
larger stucly makes available an. in-depth desCription of participants,

~practices, :and outcomes of the student teaching experience in two settings.

" This report- presents through three selected case studies one facet of that

- comprehensivwe picture: a view of the idiosyncratic aspects of the experience

~3s it is sEmaped by the individual characteristics of the participants in

interaction  within a specific. context. .Intensive examination of the .

~experiences — of these "three- student teaching situations indicated: (1) that

there is a. “lack of any articulated, agreed-to knowledge base regarding either

- the .context™~ and process of ‘teaching or the content and process of training of

the student teacher, (2) that personal characteristics of the members of the
triad are hmighly predictive of.the interactions and evaluations which take-
place in thme clinical experience, and. (3) that craft knowledge and "common
sense™ ‘are  the basis of most on-the-scene decisions regarding ‘specific .

~experiences and behaviors. Conclusions drawn from findings, and impl ications

for prattitTIoners and researchers are included in the report.,

+
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' Preface _ 7
The role of the teaeher in Amer‘ can sccietQ has undergene'eigﬁif{eant
changes -during the,pest several decades. breurrently, teacher education’
‘programs have also changee. These changes. have included attention to
‘behaviorism, increased sens1t1vity to accouitabi t_y, a sharper Facus upon
pedagegwa] var'lety, pendulum shifts Frern hmanism to demonstrated (and
observable) cnmpetenee, and so ‘on, In some ases the chandes have persisted -
and ‘in others the mneve;mns=af%les%eéday'have become the ghosts of today's
memories.’ ' , }!

One aspect of teacher education thEh has ?emeiﬁed relatively eenstent
in proeedura1 if not subetantwe terms, is student teechmg. Th'le clinical
component of the edueetmn of teachers~to-be is 'still seen in most higher
educeﬁpn institutions as the capstone of the teexeher- education érefessi’bnﬂ -
sequevnce! -And, as-eué’hg it has acquired a progﬁamﬂeti'e status .not enjoyed to |
any 1erge degree by any Ether ‘aepe{:ts of teacher edueetieﬁ.‘prégraﬁsi:

Thie report exemiﬂnee the eteéeﬁt teaching experience from a unique
perepeet'ive =~ the ine*ide out. The case studies presented here emerged -From‘

V ever'e1 data bases wh1ch wer'e com;esed of participants' werds and act‘mns. In _' -
add*ntmm the. case studies were informed by respcnses from an orchestrated set
e'F instruments whu:h were used to make better sense of what occurred dur‘ing
these instances of chmea'l -teacher edue‘etmn. !

» This repev‘t was wr1tten by Sera Edwe:-ds, whese sensitive eye and
ene1_yt1ca1 intelligence acted together to capture the - essenee of the
ﬁexper‘ienee from ; pert1cu1er po‘lnt of V’iEW. But the repert enu’ld net have
'Vbeen wﬁtten without the active cnoperetieﬂ of others on the research team.
-v".Dete were collected and enelyeed b_y G. Rebert Hughes, Jr., Susan- Barnes,

Sharon D Neaﬂ Har1a Def’me, Hobart Hukﬂ’l. Heather Carter,_Hugh Muﬁby. and

£

t
s -




VLuﬁi’ita Gu?man. ~ Our. work was great’ly a:ded b_y L1nda Héra,*Ft‘eddm Green Vicky -
Rodgers, and Luann McLarry. o i . )
A'Ithnugh it ‘has become almost’ trite to nffer the cnnventmna’l
lapprec1at1an to sub;ects in a research effart the part1s1pants in this study-
deserve our gratitude. They 311awed us to becnme part gf their praF2551nna1i
"lives for a full academic semester and responded to our queries and adapted
‘our research prncedures w1th grace. He‘are’indégted to them,

) This report is one of a series dea11ng w1t£ clinical pre§erv1ce teacher
education.- Thev1nvest1gagiqns which are reported in the series were conducted
by the research team of the Research in Teacher Education pragraﬁ area of the

' Research and Deve?upment Center for Teacher Education: at The Univers1ty of
Texas at Austin.. Inqu1r1es about re'lated repcrts can be dire:ted tn _
Cnmmumcatmn Servmes, Resean:h and Deve'lﬂpment Center, Educatwn Annex, The

= e

University of Texas at Austin, Austin, Texas 78712,

g
. ‘hié':é ) =
o Gary A. Griffin "
) ' Principal Investigator
B ﬁ: ) - L o,
g d_“_‘-—g"‘"‘gs— . o
‘é;g‘f" =

T
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C‘H vical Preservicektivities=: Education, D!eve'leement; Tifaining
- Three C=ase Stydies -

intr‘*ﬂdﬁcti’ on

E . .
-+

In Eenten Harbar l‘hcigan, 400+ 5-, En,_ and T—year olds were 'Faﬂed
beeeuse they eeuld nDt "'n:easure up" =n bes-n: math end reed1ng sl::ﬂ’ls (Austm
American- Stetesman, 1982) It “had teo beedene“ beeause, as the eupeﬂntendent_ '
exp’leined the school was here to "do a job."” -1In ;Aust;n, Texas, two -
. e’lementarg teeehers Teft th prefesst on. beeeuse they “ceu‘ld not walk through
that c’lassream -door ane mere time wit‘eut anguish" (Auetm Arnern:an-

=

Statesman, 1982). 1In Benton Hanbnn "’oerfnﬁnenee stendards“ were eetab’hehed

- . and 459 of the 2 083 k1ndergarten thsr-eugh eeeend gradé” pupi’ie failed. 1In

' ’Austm, e *‘n‘st grade tgaq:her. ree'igraring after 10 _years of exper1enc s said
“Everythmg is se rote an stenderdzmzed. It's 1ike they try to plan. a
stendard'ieed ’idea'l classromand a e*teriderdued, ideal tea:her Chﬂdren
aren't preducts and sheu‘idn't be. craanked out . in a streem11ned factery |
| ‘approach." " o ' N

"We' re here," said theHich1gan ;upenintendent "to dn a an "

":J’hey re feerfu‘l.“ saiithe Austizin ex-teacher “abeut pnnvmg te even;ybndyﬁ
~ that they're doing their jo' B , _

, The conflict bet'\ueen these ’v*l‘ew’e**“ ef teaehing‘ and aedueet'fng persons or
“dmng a job" is reF‘lectgd i1 the stm:l:ient teaching experience reinforcing the
need fer cereﬂ:’l study 1n this area. ﬁ‘he p*eserwce prggrem itself a’ppears to
| be b1furceted its brenc:hes snmetmeeis 1n ccngruenee and semetmes in
”itontredietian. One Gﬁneebt of the clE -n'm:al preservice experienee 15 the
trewmg n-F students teechers Fm- "*teeching as - a _]Qb " vnth ma;jm—

_' reepensib 1it, _y for centrnﬁing greup beoehavior.- An a1ternete ean:ept is the
educating of student | teachs *Fer"'i::ee;hmg as a m’issien;“ a2 special. .

! B : | -

o
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re1at19nsh1p of gu1d1ng -an 1ndiv1dua1 in intera:£1nn w1th an appropr1at31y

may . increase both in knnw1edge and in the ab111ty to process and make use of

V{that kngw1edge. H1th1n the f1rst snncept it 15 neaessary for: student teachéré
to accapt “Ends“ as g1ven,.sumeth1ng over wh1ch they have no cnntro1--train1::f
is Fﬂcused on match1ng means to ‘ends s6 that ava11ab1e rescurces are mostmzu
eff1c1ent1y d1reated The goal of the tra1n1ng 15 to 1ngrease,the studentwv
teaahers ab111ty tn man1pu1ate and cuntraT the behav1cr nf student graups 1n

order to ash1eve organizationally preﬂ%term1ned ends. “Efvectiveness“ fs; 

i /
arganizat1ana1 prndUEts_ In the second 1nstance,,student teachers must' :

corsider “Ends," make Judgments, anaTyze those ends and Judgments. and ac:ept :

respan51b111tygfar their . own .judgements and actions.. Different k1nds QF
" knowledge and skills are required for éach purpose. IR
In the fall of -1981 the Research in Teacher Educat1nn (RITE) prngram ar
of the Research and Deve1opment Center fnr Teacher EducatTQn at the Univefs1ty 4
-of Texas at Au5t1n ccndu:ted a- majnr 1nvest1gat1gn of preserv1ce E11nical
‘teacher educat1on. The cvera11 purpnse of’ thE study (Er1FF1n, et 31..1981)

was to make available an 1n-depth descr1pt1on gf part1c1pants, pra:t1ces ’and -

nuttcmes nf the student teach1ng experience in *wn Eettings.i The prese ;

report presents thrnugh three SeTected case stud1as one facet ov. the resu1t1ng

ccmprehens1ve picture. The case stud1es pravide a view af ihe 1d1nsyn:ratic




paftigipéntsg The intensive sample was made up of 20 student teachers and 20 |
cooperating teachers, and nine university supervisors. Data collected on the
intensive sample were much more intensive than those collected on the gengré1
sample. The three triads selected for this report were taken from the
“intensive sample because there was more information from which to draw Tn
presenting a detailed description. The cases studies provide a view of the

ofigoing process of the field exper1enﬁe and 1dent1fy some specific kinds of

Data from four 1n5truments administered dur1ng the RITE study were used
to assess the relative positions of the selected case studies' members on
scales measuring Conceptual Level (Table 1), Empathy {Table 2), Flexibility
(Table 3). and 5é1¥-Peréeptian (Table 4). Differences across triads in the
scores of the ccoperating teachers and the student teachers on these SEéTEE
were discussed in conjunction with descriptions of the interactions taking
place among members ﬁf:éash triad as thgy progressed through fhe studént
" teaching experience. | 7 | E

Stuééﬁt teachers (STs) enter the clinical preservicé experience with
jntEntinns anﬂ expectations which generate actions and responses. These
intentions and expectatﬁans presuppose some body of beljefs he1d by the
student teachers. Ennpera%gng tEaEhEFS‘(ETS) assume their respnn ibilities in
:11n1ca1 preserv1ﬁe teacher edu¢at1on with 1ntent1ans and expectat1ans wh1ch
generate the1r actions and PESDOHSES, and which, as w1th the- sfudEnt teachers,
) presuppose some body of belief, snme uDer v1ew, explicit or-implicit. - The
same holds. true for. the un1vers1ty supervisors (USs). The prcgess of the
mijinicéjbgiperiencg involves the inféfaétigns of these three persons in the
c;cmtéxt‘af thefgiemntary nr;se;caﬁﬂary school. In these interactions

evafﬁétian; decision-making, and action are directed toward the creation of a



Table 1
Paragraph Completion Test (PCT)
Conceptual Level (CL)

Means and Standard Deviations of
Sample Case Study Scores

University Supervisors' Scores
B __ Means Standard Deviation
Total First Second “First  Second US
US Sample T )
N=17 -1.824 1.812 - . 567 .427

us A 1.2

us B 1.25

us C 2.8
Cooperating Teachers' Scores

Total ___Means
CT Sample—" -
N=85 1.483 -

1.456 429 .370

CTA 1.8
CTB 2.0
cT C 1.2

e N
ooOp

Student Teachers®' Scores ' .
Total : B Means 7

ST Sample = - ) o ,
N=85 1.441 1.414 . ' - ~350 .343

77777 Scores

NS

L=
b

2;
li
A |

Y
— -
oW
PN

Comparison of Scores by Triads _
us I ST 7
. First Second First Second First Second '

Triad A .2... 2.0 = 1.8 2.4 1.6 2.0
Triad B 1.25 1.8 . 2.0 1.6 1.2 1.2
Triad C 2.8 2.0 1.2 1.0 1.2 1.4

14




Tble2 %
Neans and Standard Deviations of the |
Empathy Construct Rating Scale

. [
—— e i - s — — — — - s ——

AdministratEons

End-of-Semester

Intensive | Beginningﬁﬂf!Semeéter--_ ) MidaSemeﬁEEf

ple b Stnded b S N St
\ | Deviation [Ceviation ‘ Deviation
- University Supervisor - ) | _
(ns9) 128,89 8,85 128,33 9,38 a2
Cooperating Teacher , 5 | o | -
(n=20) . 123.95 10,13 121.30 13.18 121,75 12,59
Student Teacher - » o , |
(n=20) o 124.95 10,53 122,60 - 138 123.90 10.61
L | Scores of Selected Tri ,, o o
Sore Score Score ¢

Triad
Infversity Superifsor 15 mo "
Cooperat ing Teacher 13% W 13
Student Teacher 13 W W
Triad B , | | |
University Supervisor L I 10
Cooperating Teacher m - B e
. Student Teacher . 110 | % om
CTrid (0 o ; |
[niversity Supervisor 136" 1% W
(ooperating Teacker 12 1 om
Student Teacher 16 W 19

g e e o BREE i




Table 3
s _ e 3
eans and Standard Deviations of the -

Different Situations Adaptation Scale (Flexibility)

Rdministrations

Intensife Beginning-of-ﬁeﬁester o MidaSemester - mfnd-of-SemEster
Sample T o o

flean Standard ~ Mean Stnderd M Standard
- Deviation - - [Deviation 7 Deviation

Uiﬂivefsity Suervisor _ T B
() 14.56 9.93 7.1l 8.25 ne - R

Cooperating Teacher | o _
(ne20) - 0% 11.5 74,00 12,91 16.70 12.46.

Student Teacher ; - o | _ o
(n=20) 74.30 9.04 715.50 .67~ 7510 10.14

Scores of Selected Triads
Score Score | Score

Triad A o
University Supervisor % 81 o Bl
Cooperating Teacher 93 o9 96

" Student Teacher n | i 15

Triad B |
University Supervisor IE] o 73 78
Cooperating Teacher 0 N )
Student Teacher . 56 "o 5
Triad € ) |
- University Supervisor 66 78 | n
17 Coperating Teacher & @ 8 T
E ° '&tudgnt._fg‘gghgf-... I | S R “.&_mﬁﬂ SEBEN. 8 —




Table 4
Means gnd Stand’érd Deviations if‘ the
SeTfsPerEePtian Inventory (Self-Esteen)

ldministrations

Intensive ~ Beginning-of-Semester * Hid-Senester o Endeof-Senester

| mie C b Stabrd K St K Stoded
Deviatiyn Deviation Deviation

\\E University Seservisor B N | o
o () . 126,00 10.93 125,67 a‘%a 9.04 125,67 10,71
Cooperating Teacher e . N
(n=20) | , 12389 1.4 124.85 10.85 122,00 12,30

Student Teacher o L .
(n=20} - 1.6 - 10.62 123,30 109 124,65 9.83

Scores of Selected Trinds
Seore Score -~ Score

Triad A | J |
University Supervisor 116 | 123 )
Ccoperating Tedcher 129 1% - 131
Student Teacher 1% I € 13

TMad b

University Supervisor 125 h 125 W

‘Cooperating Teacher - s * 107 8

o Stident Teacher 103 om W

T | | L

niversity Supervisor 16 m | 123

~~(Cooperating Teacher RE AN 112 129

© Stulent Teacher m oom




good and effective éx@erien;e. A persistent concern held by RITE staff in _
conduction this study was the issue of what outcome measures are most

appropriate in determining effectiveness of clinical teacher education

_ opportunities. Three "outcomes” considered as significant in the study were
the student teachers' satisfaction with the experience (Table 5), the degree
to which their expectations were met (Table 5), and the evaluations of the STs
by~ the CTs and the USs. These outcome measures from the RITE study are
discussed Faf each of the triads in the case studies.

Descriptions of the interactions among members of each triad are based on
se]Fsrepcrt information in journals kept by each member, interviéw responses
of each member, re:érded conferences between triad members, and narratives of

classroom observations make by the RITE staff. These qualitative data

(observations, interviews, conferences, and journal entries) covering a periédr
of three months starting with the first day of the student teaching experience
provide a rich source of 1nfafmatign about interactions and perceptions of the
members of the triad. It is from these data that the case studies can
identify specific kinds of experiences ané 1ink those experiences with
outcomes against the context of the quantitative data cai1e¢ted:during the
study. N _ |

Caliing for more rigorous and systematic study of the student teaching

f1e1d p?atement experience, BEEher {(1982) emphasizes Ze1¢hner s contention

that although the question of what constitutes a ‘'good field experience ‘and/or— - —

=

: p1atem&nt is 1mpnrtant and pers1stent, "there is at present a1must no research
&i\\ which has attemptég to identify how, why, or what specific kinds of
N éxperiences do actuai1y have demonstrably positive Efféﬁts“ (p. 24- 25).
Rgﬁ1egate (1982), suggest1ng that the tacit assumption that experience is the -

best teacher underlies pedagogical an& p311t1c31 rhetoric regarding preserv1ge

\;h"‘“




Table 5
Student Teacher Expectations and Satisfaction 1

Means and Standard Deviations

Items Mean Standard ST
o | Deviation A B ¢ ,
Satisfaction (ST) 90.72 12.01 92 90 101

The higher the score, the greater the degree of satisfaction.

Expectations (ST)

1. Orientation 15.45 3.84 .19 20 - 19
2. Competence 10.43 3.72 8 14 7
3. Time 31.87 6.42 38 30 28
4. Courses 2.41 .84 2 3 1.6

1, 2, 4 - the lower the score, the gredter-the- degree_ta which
expe¢tat1cns were met or exceeded.
- the higher the score, the smaller.the amount of time spent
-compared to the amaunt of time expected to be required.

E]

’ 9 22




field education, notes the absence of reported studies regafdi@g the nature of
the problems confronting cooperating teachers. Sprinthall and Thies-Sprinthall
(1981) argue strongly for a cognitive-developmental appro#ch to the study;
Citing the work of numerous developmentalists, they advocate consideration of
the approach as providing a possible dual focus framework represénting a
synthesis of specific behavioral teaching skills and Egenerai human
development. Work in progress by Thies-Sprinthall, aftEmpting to "raise the
(cooperating) teacher's developmental stage” (p. 51), is based on the authors'
conviction th%t "the highev_s;aég teacher is more adequate as an instructor
and can meet the needs of a broader group of pupils,” and “t;é higher stage
supervisor may be capable of providing different levels of supervision
accgrd1ng to the needs of the student teacher,” (p. 51).

There appears to be genera1 agreement that the classroom is a aante#t in

_which :nmp,ex dECISTDn—makTHQ is interfaced with intense. and prolonged

interpersonal re1at1a 5. Thus f1ex E%1it} aﬁaf13%%§F§ffﬁ§“fﬁﬁpiexity=afewv S

important cnmpanents of more adequate E1assranm funzt19n1ng (5pr1ntha11 and
Thies-Sprinthall, 1980). It seems reasonable to argue then that conceptual
1‘grcnavth is a highly desirable outcome of the student teaching experience and
may be one criterion for assessing the value of tﬁe field placement
experience. | 7
H1th1nithe 1nten51ve sample Df the RITE study there were -triads in which
conceptual grawth dur1ng<the student teaching experience was 1nd1cated by the
: difference in scores on the pre- and post-administrations of the Paragraph
B CDmpTet1en Test (PCT)._There were a1so tr1ad§ for which the scores indicated
no growth or even regression. Since there was no 1ntent13na1 intervention ‘to

which the indicated growth could be attributed, it seems both useful and

desirable to comparée facters‘prgseni in a "growth" triad to those present in

10 23




triads identified by members' scores on the PCT as indicating "no growth” or

The ?grawth" triad identified for the case study was selected because all
three members made score gains (Table 1) from the first to the final
administration of the instrument. Two triads were selected for campar%snn
with the growth tfiad on the basis of members scores on the PCT (Tab1e 1)
which 1nd1cated that there was either regrESSTQn 6r no ﬁhange in conceptual

Tevel funct1an1ng of a least two of the members of the triad over the period

%
~ of the student teaching experience.

For purpbsés Qf comparison and zia?ify, the case studies are presented in

the fal?nwingimaﬁﬁeﬁii“The triads are designated "A" far the “"growth" tr1ad

" "B" and "C" For the triads SEIEcted for comparison. The growth triad is

described, interactions among its members discussed, and conclusions stated.

The two friadsi "8" and “C" are then described in sequence, with the nature of

e

-the -interactions of the members of each triad considered. The three triads

are then compared, and some 'general conciusions are drawn.

Triad A

"Pas gg;Deuif

The interactions of the ST and the CT in Triad A during the clinical

: Exper1ence might well be. character1z=d as a dance Fnr two. From the beg1nn1ng

reTat1uﬁsh1p of “equaTs“ with respnns1b111ties for contributing to the

\

development and support QF the ﬁtudents in the classraam_'.They moved

!tagether, initiating. reagting._ﬁncaargg:ng. supporting and réinfar:iﬁg

patterns of classroom behavior mu ua]?y viewed as guad teanhing which they

be11eved would lead to or result in “right Gutcomes" in students.

= .
- ) . - :
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predominately Anglo.

inner city school in a large city. Approximately 40% of the class was Black,

The student teacher member of the triad is zn Anglo female, 21 years of
age, who grew up in a predominately Anglo middle SES suburban Enviranment;
attending s&he§1s<with a similar profile. ‘Her father was in the military and
her mother a housewife. The;caaperating teacher, an Aggig female, 49 years
old, who identified her father’'s occupation as "con man," repcftéd that the
family had mgved about with great frequency, 1i;ing in low to middle SES
racially mixed areas where she attended schools of fﬁé(%ame profile. The
university supervisor is a female, 58 years of age, who grew up in an urbah.
middle SES. environment and attended an upper middle SES highvéchEGT that was

The school in which the clinical experience took place was a low SES
40% Hispanic, and 20% Anglo and Asian. ?

Interpersonal Relatioriships

iniggrms of interpersonal relationships within the triad, the ST seemed
to view theﬁféTgfiénship¥uithvthe CT as one of commitment, trust, security or
predietébi?ity, and:intimécyi Tﬁééé'peréggtians appeared to be related to

;espcnsibie risk-taking and iﬁtrospective Efgiita1 analysis. And the ST saw

the CT as a great influence in her field experience. The ST,viewed the US in

terms of a professional re1ati6nsﬁip with specific responsibilities for which
each would be held accountable. In interpersonal terms the ST viewed the

:ﬂreiatigqship with the US as unpredictable, lacking in iﬁtima:y; with little |

- sense of Eemmitﬁeht;“’”Theseﬁ;perﬁepiigﬁ§ appeared to be related to

task-oriented, situation specific responses. The ST‘E”ExpressedwggﬁisféctiBn

with the Eiperience was only slightly higher than the mean of the studéﬁéaifz“,

teacher sample (Table 5). The sggre of ST on the Drientatidﬁ section of the




Expectation ScaTe‘suggests that she liked teaching related activities about as

well as shé had expected when she entered the program. The mean of the samPTE
on this 1tem suggested that the STs te;ded to experience a greater degree cf
"1iking" than they had expected- In terms of competence, the.ST indicated
that she had exper1enced her performance as a teacher to be better than she
had expected it wouiﬂ:be, which was consistent with the experience of the _
‘other STs in the sampie. Thé ST indicated that she had spent less time thé;
the sample on tbis item indicated that STs as a grcup spent more time on
.student teaching related acéfvities than they had expected to spend. |

In the final evaluations of the ST by both the CT and the US, all factors
were marked with the highest possible numeri:aiﬁggzjng_ The CT iisted three
specific accompli shments: "(1) provided individual assignments; (2) kept
track of what was going on; -(3) saw that students cgmpieted:assignméntsg. The
remainder of the evaluation enumerated these more general characteristics of:
the ST* (1)VEﬁthéSiaStiE; (2) hardwgvking; (3) friendiy; (4) flexible; (5)
sense of humnr- (6) wonderful perSpect1ve about tea¢h1ng, and (7) positive
manner. ThE narrative canciuded with the natat1an that ST was "terrific."

Bnth the ST and the US were asked to eva1uate the CT by indicating thE1r
degree Df agreement “or d1sagreement w1th a .list of statements regarding
various aspects of the caé};rating teacher's performance. ﬁﬁth’were in
égreement that the cT waé compeient, he1pfﬁ] and successful intcarrying out
her regpansibiiitiesg On only four cf!the 14 statements did the US express
less than the highest'ratigg of t;é cooperating teache:gs pgrfbrman;g.: She
marked neutral in réspandingétc the statement that the.CT modeled avvariety<&f_i
teaching meihods and techniques in her own teaching, and indicated less than?

? aét?ongyaggggmeht that the CT allowed the ST to develop her own style of -

J o -‘* ~— . ,/t‘?%lah’jr{gcg ) - | B - g ; i_r i |




teaching, and that the CT provided specific feedback on the university
supervisor's performance. The US agreed. but not strongly, with the statement
that the CT provided her with encouragement for her work with the ST——In — —

marking her reaction to 11 statements regarding the perfsrmance of the

performance in all areas except two and in those two the evaluation was still
positive.

Interact1ons and Percept1nns ' L

‘ The CT and the ST met for the f1rst time at a generaT orientation meeting
. heiq the day. before cjasses began. Thé ST and us met for the fi?st:timé on
the same day. fA11 three parﬁigipgnts féccrded their impressions in their\
journals. The US noted that she hadg“a]]ayéd the fears" of the ST who had
questions regarding her assignment and her participation in the RITE study.
The CT noted that the Sf'had vaiuntge?ed to help set up the classroom for the
ETass and was “réaliy a he]p and cE?tainTy ﬁi??iﬁg to wdrk " The ST noted
that s1nce she had some time befnre class she offered to heTp cT EDnt]ﬁUE

sett1ng up the classranm. Eeth CT and. ST noted positively the uppnrtun1tv '

7

,,,,,,,

:the mater1a]s and the ph11gsnphy regard1ng the1r use as they arranged the

classroom and 11sten1ng .to the 5T tell abnut prev1nu5 exper1enges w1th

- children. The ST recorded "we ta]ked about aurse1ves a bit. He buth had

trave1ed mufh in ch11dhaud " Their personal reactinns were equa ﬂj pﬁsit1ve:

- the CT predicting “we re, gn1ng tu get along perfectly;” the ST recnrd1ng "a
- .’ soon as we were 1ntraduced I took an 1ntense 1iking to her. « .I m 50 1ucky to
have been pTacEd w1th her." The cT attr1buted two character15tics to the “ST:

amb1t1gn (she has several part!t1me jabs) ‘and be1ng up!frnnt (she askeg to set

up gempensatoﬁy time in;arder to have additional vacaf?%%‘t me). Thé ST
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mentioned the "sincerity, down-to-earthness, vitality and warmth" of the CT,

and TabeledAher.“dedicated,iepen; assertive, honest and e#tréme1y friendly."

Both journal entries and interviews offer evidence that this mutual admiration
continued throughout the clinical experience.
The ST reported that the CT told her that the two of them would be

"equais," the ST being the ﬁrimary teacher when a substitute was present. The

ST returns to this theme of “equéiity" continually throughout the experience,

'wéngEiﬁing, defiqing, e]aéﬁ;éfiﬁg, defending, equating it to having
"responsibility” which she states "will really be the best learning
experience." |

The ST experienced the first day of class as "much too nerve-wracking"

immediately. She got to schocl early to help the CT "do last minute things”
anderBDTted that iﬁ'was "nice to have time to go over what to expect during
the morning.” But in reporting on the second day's:experiénze,:the 5T said
she had been unable-to.arrive before her assigned time although the CT had
asked herito arrive ea;ly; She expressed concern that as a result of her

voluntary ﬁeariy start" on the first day, the CT might expect her to be 15-30

conflict with this ﬁeﬁceivedAexpectatinn of the CT: "my life is extréméiy
busy and I can't get up before Esz a.m.". The ST reacted to the conflict in a
manner that emerges as typical: "Oh, QET1, 1;11 dg:what I caﬁ:“ ‘The question
of the arrival fime~pf—the ST does not arise agéini |

The ST relatéd four situations that accq?red duffng ‘the first three days
and her perceptions aﬁd reactions to the situations. First, aﬁpafent came in
to warn them about ‘the bad behavior of h%s_daughtéf;g’The ST expressed

disagreement'w%th the CT's perception of the incident. Whereas the CT felt
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the parent "set a negative impression for us," the ST noted that people's
comments don't impress her all that much as "I assess things for myself."

This assertion is 1nterest1ng in_that, throughout ‘the clinical ExperIEncE the ,

ST relies on the comments of the CT for evaluztion of situations and
performance rather than assessing things for herself. Her comments often

point out differences between what she does or would do and what she pErce1ves

the CT H1ShES her to do. The secand 1n¢1dent the ST reported was that ;ﬁ the -
first day several of the students. who had knnwn her in a_ ptev1nus setting. ..
"latched onto" her at recess. Fearing that this might "bother" the CT, she
*sent them off to play" so she and the CT could talk. In noting th%s
situation the ST mentioned that the CT waé "blunt about how to do things,

which didn't bother mé,“ and that the CT seemed "patient but not as warm with

kids as I d expected her to be."

In her journal entﬁy for the fa110w1ng day, the ST reparted "CT. did
mention the children's physical attathment to .me but she approached it by not-
makiﬁg me at fault. Shé Expiaingd how the zhderen need to learn independence
and-be'abié to go out and ﬁ?ay by themselves." The ST apparent1y accepted the
reasoning as she " eeTed off pers1stent grasps" going to recess and Tunch, '
feeiiﬁg, she reported “11ke 1 was re;ect1ng them." - Her resolution was similar
to "I'11 do what I can." She explained to them that she would "love to give
them a hug and receive a hug" but didn't ﬁant them “ﬁangingﬁ én her. "I think
they'11 soon learn,"” she wrote. The CT had also asked the ST?ﬁe sit off to
.one side during. class so-that students would nnt.ta1k_éa her when CT was
:1eading the.leésani A o | ' =

Thirdly, "another assessment of the f%%st day shaﬁéd how the Eidse -
~ sometimes played us fo_agajﬁst éaéh other." ST told a.child to put a b;ligjg

the closet. The child had started to obey when the CT stopped her with “wﬁaﬁ;"
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did I tell you? [ST] didn't hear me tell you. Do what I said." The ST's
comment on this situation was "that upfrontness put me on the same level with

—the CT and I really appreciated that. It also clarified the communication

———the—attention—Tgot:—I'11 talk to her-tomorrow about jt."

process to the child."
In the last of the four reported incidents, the ST wrété that she had
returned to the schdo? to pick up two first graders'Fgr their parents. "My

students saw me as they were iéaving and the CT didn't seem too pleased with

The ST noted after the second dayi "CT is super an%key; She remains
‘softspoken and can still be firm and huﬁérgusi Her quieté? tones tend to keep
the class quieter--a good technique. She also explains everything 5u¢hras why -
she must put on glasses to read--that is something I think I will really Tearn
from in modeling." - The US and the observers from the RITE research team also
mention the quiet, softspoken manrer of the CT.

The US came by the class on the first day but neither the CT nor the ST
mention her visit. This is consistent with. their lack of attention to her

: p?éSéﬁEErdﬁFiﬁg tﬁg éntire experience.

' Goals and Expectations

The CT's second journé1 entry focused anrggais and expectatiahs_ She
feels that-the ST's "biggest job" is to become acquainted with the children,
thEHQTESS.?GUtinES and manner of dealing with problems (taking class to lunch,
to ﬁathfaom, etc.) so that when lessons start she wiTi-n@t have to worry about.
thgsevkindérof'thiﬁgs!- CT indicates ST is "doing a good job" and ?seems !
comfortable with my style of teééhing.“ The CT notes that all thé STs she has
had seemed'tgA1iEé her way of teaching, but some "have more tréubie:th;n

others in executing this style.”



The CT makes a comment which is indicative of her stated focus in the
clinical experience training: "The hardest thing is to get students in a

pas1t1gn Df being ab1e to make decisions about 1nd1v1dua1 children w1thgut

. doing it far them' I 11 keep working on that." Th1s "position" appears to
represent an jntuitive state which is attained through personal exper1ence.
The gap between the content of the assertion and the force of any art1cu13ted

> knowledge base is not bridged in the training periﬂd; The two instances

w«:;vafdescr1bed_by _the” ST 111u5trate this d1st1n§t1on.f Instance: The child w1th

the ball was expected tDAGbey the f1rst command given when two equal
authoritie§ gave differing orders. Assumption: Students aré té"acquire
particular correct résponsesi Instance: The children who clung to the ST had
to be'“pée1ed off' and "sent away." Assumption: .Students are to 1eérn
independencé; |

By the end of the fourth day of ciass the ST writes in her journal, “CT
and I are getting into a comfortable routine, she explains the=day‘5 events,
what she expects ‘of me, asks for feedback, aﬁd éontinues to give me new
;ExpE?iEnCES and insights." She néted that the CT “is very thorough and c1eari
wheﬁ_dgfin%ng ruTes: A very good model."” The CT has allowed the ST to make a
ditto of the class roster, an assignment which the ST appreciated becq&serit
allowed ST to show her ability to "be neat and precise.” In journal entries
during the semesfer the ST mentions her désiré to have her abiiitiEE .
recognized and appre¢1ated and frequent1y ment1ans her appreciation of the CT.
ST reports she feels that CT is mov1ng her toward more control of the ciass.
She is a bit “afra1d“ .of the respnns1b111ty but thinks the CT is gradually
prepar1ng her and g1v1ng her confidence. The importance attached to
confidence appears repéated1y in the natat1an5 of both the CT and ST. STzsays

"what scares me most is whether I will be Efeat1ve_engugh or p1an lessons with, a
' 18 7
LIS PERRRE - ¥ S




enough educational value." Creativity and educational value seem to be

unarticulated, undefined concepts of great importance which are understood and

directly taught. -~
During the second week ST had responsibility for routine tasks, bringing
children into the room in the morning and after recess. She wrote in her

Jjournal that she "felt comfortable" having control of the ciass and working

required and which the ST worked to perfect is glancing around the class and
observing students while she is working with é small group. This ski]1=i§
emphasized repeatedly by the CT. "At one point," the;ST wrote, "I asked a
group near where my table was working to try and play a little quieter and the
CcT saﬁ me do this and commented on my doing so later. I was p1éased that she
~saw and brought it up Iatgr.“ ST reported that CT had made extremely positive

cnmments;abbut_her lesson plan which made her "glow with pride," because "I

I
.

'F-iike‘tn know when I'm doing a good job."
ﬁriting in her Journal on the same day, the CT described the ST's work as
"reading the story to the EhdeFEﬁvaﬁd working with individuals during feadiég
aﬁd mafh times." -ET reparés that ST seems well received by the children who ‘
turn tD her readily which is "all the more reascn for her to know what to do
and not have to ask mé“-éVEn thaugh "she is very willing to ask me
'fiﬁﬁéstinns—awhy do 1 dé this aﬁé that, etc.” CT notes that she apprecfafés
this about the ST.

External Observer Perception

Eight days after the first day of class the CT was observed by a member
~ of the RITE staff. Instruction.was individualized and the observer noted that
the students appeared to know exactly what to do. There were many different

3
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___with small groups of students. One of the specific péﬁaviaﬁs which the CT -



activities going on focused on language acquisition. Students were free to
walk about the voom and converse with each other. CT moved about the room and -
gave instructions in a very quiet voice telling the :1555 when it was time to
move from individual activity to group Horki..ST works with a small group of
students. Activities involving the “total class were conducted with the
‘students clustered on a rug before the-ET:wha was seated in a straightbacked
chair. This pattern of alternating between individualized s -udent work yith
the teacher ;irEUTEting among the students or working with small group and
"large group teacheri12d~instruéticn with StudEﬁtifséEtEdzﬂﬂ the floor in front
of the seated teacher was followed cans1steat1y thrcughcut the semester The

for them. .

Duéing thé individualized activity time as the CT and 5T circulated about
the room they met qccasianaiTy fér brief verbal exchanges. Both CT and ST
referred to these gxchanges as "conferences" and both fegaﬁded them as highly
valuable to teaching and to the training of the student teacﬁer. The CT-felt
that it pfgvigediappavtﬁnity:far imﬁediaté feedback and for directing the ST's
atteétign;ta specific incidents. The ST felt that it provided moments of
mutuality, or equality, which inﬁ?uded’“the jaé“ afi;haring observations Qf'

students' accomplishments.

Interview Directed Focus

In interviews by-a RITE staff member conducted eight days after the first
day dflCTESSvthé ST and CT expressed their expectations and views on teaching

and 1earn1ﬂg. Their responses 1nd1cated feelings s1m1lar tﬁ thnse expressed

nbgect1ve specifics, focus1ng on’ 1ntu1t1ve percept1ans based on gener311zed

prem1sesi The ST expected to gain ‘satisfaction "in the feeling that the kids
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have learned sémething_!gthat:a child has actually attained something that
I've given them.._scmetimés jt's Jjust 1ike things all click...or snméthing
that 1 have kind of initiated or motivated." The CT liked best "making a
difference in people's lives, seeing something happen positively with the
children.” The ST expected to be most frustrated by being unable to:intervéne
for good in the personal lives of students who had severe personal problems.
. The CT most disliked paperwork and mandates that interfered with her pursuing
the caﬁrse‘with the students which she perceived as "meeting the needs of the
éﬁﬁidren;“

In response to the question "what do you do best?" the;ST said she uas
enthusiastic and could motivate and gave a lot of care %nd warmth. Answering
about hérseTf, the CT safd that she could meet the needs of individual
students and support andXEnéourage them. The key to the whole essence of
. teaching according to the CT is "independence and having them feel good about
themselves." The most valuable thing that the ST felt a teacher can dn:is
Fin5t511ing indegendence and confidence énd self-motivation.” The CT saw
herself as. an "informal teacher," and her- respsn51b111ty as a CT "SEE1ﬁ§ that
the ST becomes the best teacher pgss1bje. The ST must f1nd her own styTE that
doesn't hurt children and be suppérﬁve of kids and other adylts." The CT
and foster the feeling that the CT and ST are working tagether and heading,for
the sameﬂthing, but each in a different way, because "there are diffEfent
points of view so that there are different ways QF doing th1ngs and thase are
okay." Th15 pergept1un, aated out in her re1at1en5 with the ST ‘gave the ST
support and opportunity for exper1mentat1nn and r1sk§tak1ng, but the absence
-~ of ;ny cantext for analysis and evaluation left the ST.dependent on CT'5=

. reaction and her own feelings for decision making and action. Instruction, to
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environment where the control is not “"total" to the point that students feel
fear, where some "social interaction takes place during work time." The
perception was evident in the cahtihuing concern expressed by, the ST
throughout the semester that the students have "something to do" at all times.
Both ST and CT apparently agreed tha£ all studénts must be "doing something”
at all times and there was an ongoing concern expressed that enough
"somethings" be available to fill class time., There was a lack of clarity
regarding ends-in-view of the "somethings," or even of the process of
pE?petuéi;activity; there was a- groping, situatignﬁSPEEi%ig approach to the‘
development and preparation of activities, and a Eﬂnstaﬁf pressure to keep
using more cut-of-class time to "get things ready“ to do in class. -
Throughout the period of the study the CT ¢ ~tinually and continuously
sﬁressedrthat he'r decisions regarding both content and process of teaching
were  determined by her assessment:af the needs of the learners. This
assertion was modified by one exéeptioni In the first interview she exﬁ1ainéd
that content of her instruction accpmmmdateéssahaal éxbeetatinns and/or
requirements. The example shéggave was the reading curriculum. The school :
used the Houghton-Mifflin “stuff," so the CT "infiltrates" it in order to
she didn't do anyihing in reading because he/she didn't use Houghton- .
Mifflin. . .You can teach science, music; those kinds of thinjé with anything,
- even rgadiﬁés—yau don't need a specific series ar.é specific unit. It's )
processing. I'm very process-oriented and the éantent is of very, ver; Tittle
- éansequen:e to me," the CT reports to the interviewer at thé beginning of the
student‘tea:ﬁing‘éxperienée, And in an interview conducted at mid-semester,

the ST reported success with conducting class "activities® but expressed
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difficuify in knowing what the kids needed to be learning. She still had to
get specific directions from CT: "Work with these kids on these skills," in
order to make lesson plans. "I don't know what skills they really need to Eei
working on...it's really hard for me to know if they sheuid be working with
contractions or whatever...l guess I don't know enough about education or
teachers' workbooks." The CT said in the first interview that the
instructional sEi11s of studént teachers are limited and insufficient. "I
don't sense that they see ‘the whole curriculum.”

Dbsérvat1ons and Feedback

The CT reggrted she does very little formal sbservatian of ST. When ST
is conducting a 1é§spn CT "gets out of her way" and "works with children. I
observe aaraés the room a lot and I teach her to observe the room a 1ati__She
is just as responsible for the room as I am.” CT reported that she told ST
that "seeing" is 1mpnrtant. "One of the things we are working on ‘right now is
for ST to bgﬁaware,gf the whole room." According to the CT, a teacher must be
able to sense when it is too npisy in some area of the classroom or when some
1earﬁiﬁg activity is inapprépriate or a child is not doing something he has
been told to do...It is eéSentiaT she stated to "find ways to stop for a
moment w1thcut 1nterrupt1ng a 1essan, finding the right time.to stop and slide-
out and s11de back...that is part of the management of an informal classroom.™

This classroom ﬁénggement by "sense" or "feel" was questioned by a RITE

. . - ) - ) . B ) , B .
observer who described the result of this approach as "chaos," with kids "all
\\»

over the place," some of whém“argue, dance, leap into walls or wander

Y

aimlessly about, apparently‘unobserved by the CT and ST.

: N o , . _
Other than a desire for mégg feedback, particularly in written form, the

student ‘teacher seemed to reéaré\tpe trainiﬁg provided by the cooperating

-\, . i
teacher as wholly and totally sufficient and successful. The cooperating



-,
o

teacher in turn appeared to regard the student teacher as fully competent and

capable in terms of teaching and as superior in terms of personal

characteristics. -
Role of US

Both the CT and ST appeared to regard the US as a necessary but not

particu]af1y significant factor in the student teaching praeess; and both

ability and personal characteristics. The US appeared to regard the CT as
Exﬁeﬁtianai1y capable and well gualified, "thorough, helpful, and supportive
of associates.” The US "visited” the student teacher in the classroom toward
the end of September and ﬁéted in her jourral that ST was "not teaching” but
was "aséistiﬁg the learners" in the individualized setting. US wrote that the
ST
: “enjoys it [being in a second grade classroom where the organization and
instruction is all individualized] and appears to have adjusted and
) adapted. her lesson t@g%if She is quite capable, her supervising teacher
is VEry thn%@ugh and most helpful and supportive of her associates. "I
what she's dn1ng and what. teach1ng is a11 about.
About three weeks later the US abserved ST again and reparted both she and CT
felt ST was doing an outstanding job.. ST had presented an art lesson to a
small group, showing theh how to do ar%gami ﬁaper folding. US reported that
she hadrjuﬁged the lesson to be so successful that she complimented ST and did
not have a conference or give a written evaTuatiﬁn.; In her journal entry

dated one week later the US reported observing the ST leading a short directed

reading lesson to a small group at one table.. The ST was "so weil organized
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reported a pfcb]em to the US, the US had observed and conferenced with the ST. .

and prepared" that the US hgﬁ "little guidance to give her," The US wrote
that she felt she was daingj“ab391ute nothing” to he?p ST.

At the end of one and a half months the US aga1n abserved ST and rEpDFtEd
that as the CT had been’“upset“ before class began she (US) had suggested to
ST to "take" the c]ag.ss which the ST did "without a blink and conducted it
1ike an old pro" w@ﬁﬁe the US sat an& checked the student tééching notebooks
and wrote the fQTIQHing note to the ST. !

. . ;/ ~

Your snfé/;ay with the class is great. You are positive,; show you care

and velate well to the learners. In turn you have earned their respect.

Youfére doing an outstanding job. I am so glad that you are w%th Cr. 1I

like the way you are aware of the tatal situation. Nothing gets by you.
A Take Care! |
This is the final journal entry from US regarding this ST. A-check of her
journal entries regarding other STs for whom she was responsible confirmed the
perception that US regarded ﬁer responsibility as "being available" and
intéﬁveﬁing only when problems were reported to her. Qrit%ng about her
ocbservation of another Sfi the US-ﬁG£ed that he volunteered to help with a
_situation and she told him that ha-wau1d ?ece%ve "brownie points" for such
behavior. She Hrcfe that sincg there were “no prab1§ms“ there was no reasaﬁ
‘for a conference. "The only reason I make visitations is sc ST knows I am
available for assistance and that I care."” 1In the;ﬁﬁz céseﬁwhere a CT had

The ST had "trouble with whole class control" and the US advised her to (1)

z1r:u1ate and observe, standing by misbehaving students; (2) have some student

instructed to remind her of the time so she could keep on schedule; and, (3)

L I R R R
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“be prepared for anything -happening (as it will)." In addition, US told ST to
take initiative, and not wait for CT to have to tell her what to do.

ST. Evaluations of US

In a mid-semester interviéw the ST discussed hér7§EPEEPtiDﬂ§ of the US;I
:She doésﬁ't seem to have as much influence as she is supposed to
have...I don't know how much influence shE;is*supposed'ia have.;;She is
the one that makes sure £;ét wé have all our tasks done, that wéfré
evaluating me in the end, I guess.

sThersT seemed uncertain about the value or advisabi1iéy-af going to the US if
a problem should arise even though ™she seems to be the person who should be

the mediator.” ST felt that US was "moody" and that a% approach to her would

bring an unpredictable respaﬁse. "It's kind af 11ke what kind Bf mood she 5

rea11y hard and 1 ;haught it was kind of unju5§1f1ed and 1 rea11y wnnder why
she did that." But the ST wnuld ga to the US if a prabTem arose and "just
hope for the bestf" The ST dnes not. fee1 that she and the US knaw eath Dther
very well, o s 5 '

I've gotten véry Tittle feedbétk from her abaut what she thinks‘ﬂf my

projects. She Hésn‘f said 'Oh, I think this is real gocd' when you show

her something so I m not real sure how she feels abgut me. -I see her
every Tuesday in 61355, She g1ves a ot of cnnstructlve cr1t1cism in
:rciass =1 th1nk a lot Df the things that she s say1ng is Fr?m her own-
Je;per1ence, and maybe some Eamman sense and other thinds are :ust gnnd

ideas to remember. She can be harsh. in the way she criticized people in

.

class. She gives ideas for teachingpa lot of feassufance and ‘she has a’

i ;f;3§2;bfi;;;fq;t:;:i:;




" what she should do. 1 think it would be good if she sat in and observed
* my class--she has never given me any sort of response, the couple of S a
times that she has passed through the classroom--just a pass-through. 1

"~ don't know if she is supposed to make up a formal evaluation at the end '
of the semester. I tl.ink we do get one EVEﬁtﬁai?yi After her iaﬂkinjfin
| the classroom, I know we should have sameth%ng,' | |

A éln the final interview toward the end of the experience, the ST still
*mainégined that aTthéugh the US_hés been available when needed, she "was kind
of maédyg“ Evenrat this peint the ST still éid not know{“Huw-mu:h of the US's
Qpinién*dues matter.” If it carried much weight the ST felt that the US had |
not bE%ﬁ in her classroom enough to see whether she was “qacd mediocre, or
not vEﬂy gnﬂd at all." sT sgecuTated that since what feedback the US had

g1ven was all.positive, perhaps the US did not feel a need to.observe her.

‘A’n Day,Student Teaching

Taward the end of the training per1gd the ST had one week of “a11 day
,
F1ass f Her gourna1 reflects her canf11ct and FESQIut1cn of the 1ssue cf
-“whnie class con;raT or management " In preparing for. the week, the ST met
far;évﬁure-ﬁanzentrated and directed "conferenca" with CT.. CT offered a
.“tbéﬁe for the week" which the ST was "happy to follow along with as it made
ié easiev'in p1anhing lessons." Just prior ta "all day teash“ ST reported
)//éhdt after cfgan1z1ng and p1ann1ng wﬂth the CT she felt. exc1ted and Eunf1dent
X// and ‘less nervous. She had taken cantra1“ of the c]ass several times as a .
;hefp'té the CT and felt that tthgs went well. And then she began_hE? time of .
full respgﬁsibj1ity: ‘ B - ?wa;v;;;;;

In her journal she notes: L B




1t is really thher1ng me because I don't feel 1i.. 1 have much control
over the class when it comes to group lessons. I'feit'Tike all the
techniques to get them quiet didn't work weTii_VI must take into
cansidératinn that-theré was a Fieié trip and the class was very excited
and still gnE?g%éeé even after we got back. It was frustrating for me
and 1 was upset by the sﬁ£uatian.? Right nnw; I'm ﬁct reaily‘eﬁjaying
this. - % think it s because I have a lot that I want to teach but without

the crgan1z§t19ﬁ, cTaserqm management and time I can't do all I want to

do. 1 feel I spend so much time getting them quiet that.time is lost

L

. that could be Eseévteaching. » _ 7
Sﬁg expresses a desire to know what the CT is feeling about her at this

point. In her own jaﬁrnai the CT wrote "I séent the day avoiding any contact
w%th the children and thej soon caught on that }bere was only one teacher
tcda} and I wasn't it!" The children "took ﬂutraéeaus advantage of the ST and
§hé is the only one who can make it work fér her...ST is well-planned, bﬁt-nat
getéing to all of her good ;]ans because of diséipjine problems. She is being
soft and gentle and aimost pleadful and she néeds to pin things down and
demand diFFerentvbehavia??isﬁeﬂs certainly seeﬁ me do thié_“ | |
On the third day. ST noted in her jnurﬁai thatzshe reéile :
had a-bad ﬁay. 1 just.didn‘t seem to be in cantraT The children
:wnu1dn t listen tﬂ me and 1 f1na11y decided that-if they were gaing to
waste work . t1me by tak1ng S0 lang 10 get settTEd and qu1et as a new ‘
"1255ﬂn began then thase wasted wnrk m1nutes wDUTd be taken fram the1r
recess or lunch time. The»number of m1nutes wasted would -be spent
pract1z1ng S1tt1ﬁg quiet]y during recess . or luﬁch 1 héted be%ng SO .
upset w1th them but reaT1zed I had to be strict in Drder to- rega1ﬁ their

respect.
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About the same situationi the CT wrote in her journal:

Wednesday was a disaster. After school I shared with ST how I would be
feeling if they were ﬂaing that with me. I would really be_angry to see
them éehave for one person énd knowing they c;u1d dD it, misbehave for
me! They would hear from me--and it is certainly not good for them
either. He discussed what strategies could be used but she is the one
who neéds to decide what to do. (She needs the inner cﬂurage to know

‘that she is in chafge, not the children. To give many choices to

1mportant does not mean Ehaas or d1sregard for the group. A key

quest1on ) %

R ¥

CT asked ST to "think about” who was in charge and "do what you need to do"

alone with the students while CT left for twenty minutes or so the ‘next day.

"The next mﬂrning'the CT left the room and when. she returned she found things

"were in perfect order!" She noted that ST had used "behavior mod" which was
"all that could be done in the situation” as she had to "be in charge" in
order to allow them marevfreeﬁam_" In her jﬂuéna1 the CT héd_addéd the wordK
“pafado§a1 (sic)?"

The ST Hf6t€ that CT héd suggestgd that shé tell the class how she felt

_and had left the room to give her the freedom tn!db so. "That I needed. I

"did tell the students with sternness and sincerity that I was disappoi*éed and

unhappy. 1 felt they should give me respect and that I didn't like :2ing

angry with their behav1ar.“ : : : \

The day werit much better. “nat perfe;t, but s0 much better." CT told ST that

‘she thaught it went "super.” And the ST drew a sm1]1ng face on her jaurnai

page. CT noted that things'changpélthe next day. "ST becaire in-charge and

the children Sensed the difference."
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After “All Day Teach"

The "all day teach” week ended and the CT took the class while Sf
observed. The comments of both regardiﬁg this shift are revealing. Thélt%
wrote that éhe instructed Sf to "take a careful look at my dég1in§s with the
children--almost as if we start again. She's coming from a different view,
now--and can be more critical about her observations." The ST reported a
sense of relief that she did not have all the responsibility. She observed
CT, focusing on the way she "maintained éantraT and also keptrher cool.”

Seeing her as a model again was refreshing. 1 am ‘more aware of the

little thingiinnw{ Therefore, 1 think'it is valuable and crucial to

spiit‘thé twayweeks of all day student teaching fhat are required each
semester. Gives time to ;efie;tvan the successes and mistakes of the
first week before one begins the ééﬁand week.

During the next week when the ST and CT were aga%n “equaIs“vin the
‘classroom, the CT recorded that the children had been "high" and that both CT
and ST-kept them "calm." She nated‘that ST had "really learned a 1ot from he%
. all day teaching.” ST recorded | ‘ :
I got super %rust?ated wfthvtﬁe children again. CT had gone out of the
room énd in cleaning up and getting settled as & group on the rug; the
7§hi1dren were extremely noisy. Fee1iﬁ§ at a loss of how to gainrcantrai
.1 just raised my voice and expressed my anger. I tﬁid}them how upset I
was and explained that when I asked them to beéquieti—I MEANT IT! I told
‘them I felt they were nét-givinghme respect and thatiwhen they asked me
something I didn't ignore- them! rirfeit sﬁ'mg;hvbetter expressing how I
was ?ea11y.fée1iﬁg and they were quiet then! CT ;éme béck into the rau%
“at ‘the end of my speech! CT told me that a—studeﬁt’haé saiditn her
duriﬁg a.fime that 1 was teaching that a ;hiid who was acting up wouldn't

30

= 43



be doing that if the CT were teaching because the CT was 'mean.'" In her .

Journal the ST wrote “The CT isn't 'mean’ she just doesn't let anyone get

away with anything! | _ .
The ST nafed that during hef all day teaching she had learned that she had to
be stricter or the children would take advantage of her. She wrote ihat-she-
hated raisiﬁg her voice but knew that she had to-"since I had to get control
before the teaching, learning and fun can begin." The ST noted that in her
job as noon aide at the school "I do yeTI-when I need to and I do have
control." ) |

Abaut class cnntrnl the CT wrate "The children settled dowr....since I was

very 5tr1ct but they played every number they cnu1d devise (on ST)...I would
really be angry to see them behave for one person and knowing they could do

it, misbehave for me!" The next week she reported "The children are high this

week and (ST) and I are both keeping them calm! (ST really learned a lot from

her all day teaching." (Author's underlining.) What she had learned, the ST

reported, was that "I had to be stricter as the children began to take
advantage of me. I hate raising my voice but know I must."
Conclusions , - o

The high degree of cnmpat1b111ty and. the ease and smoothness of the;
worEihg reiat%anship between the CT and .the ST resulted in an almost two
person experfehce, supporting the suggested analogy of the dancgi__yithinvthis
sanalpgy,;the US played the role of stage hand and audience, pfuviding'hé1p
upon request and being an appreciative obserVEr. Contributions made by the ST
were acanWTEdged and prnb1ems which arnse dur1ng her 1nteractinns with the

students were approached by the CT as oppartun1t1es for learning. Prnb?ems
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the ST was encouraged to work out her own solution with suggestions from the
CT which she was free to reject or modify.

Permeating the entire experience for all three members of the triad wa%
the assumptjén'that "experience is the best teacher," and that believing will .
make it so: V“if you just have the confidence and know that you can do it, you
can." o

7 In spite of the cohesiveness, the mutuality, the agreement between the ST
and the CT, in spite of the extremely high evaluations of thEVSTgby both the
CT and the US, in spite of the positive feelings of the ST régarding tﬁé
experience, in-spite of the indicated growth in conceptual level, four majaf
- problems were revealed by the qualitative Hata_

) 1. There was no evidence of any articuiéted;-séd%fied and agreed-to
khawledge base regarding either the content or process of teaching or the |
content or process of training the student teacher.

2. Assessment, instruction and evaluation appeared to be dependent upon
personal é#periencé and idiosyncratic criteria.

3. Concern with time management seemed to rest on two premises: the
need to "fi11" classroom time and the need to reduce out-of-classroom time
tasks. | |

4. There appeered to be a lack of ciafity-abgﬁt ends and meaﬁsi a
conflict between a reactive and proactive stance with regard to %ﬁstructibn.'

This case study suggests that conceptual growth or development éan_accur

even without being aﬁ,articu1ated'gEgT’E¥{£Ee;sfudent-teachingfexPE?ience
provided persons are open to development, the environment-is conducive to
development, and there is a consistent source of suppart;

Additionally, this case study suggests that while conceptual growth or.
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teachers who will be required to function in complex environments with diverse

groups of students, it is insufficient tc-assure knowledge-based decision

making. Teachers functioning at higher levels may possess the capacity to

prageés greater quantities of information in more complax integration but if

thé?e is a deficiency of information, thg behaviors generated by the m@ré

complex analysis are likely to be inadequately linked to desired outcomes.
Triad B

"What We've Got Here is Crowd Control"

If triad A could be characterized as a developmental dance, triad B might
well be presented as a three months Basic Tra1n1ng course in ernwd control.
In this analogy, the CT was the soft-hearted but business first, by-the-book
sergeant; the US was the ninetxsday wonder, idealistic first lieutenant; and’
the ST the well-meaning, bumbling, good o1' raw recruit.

"The cooperating teacher member of this triad focused on behav%gr
management and pressed for increased skill in abedience-training of the class.

The university suéérviéar admired the CT. The student teacher cried--a lot.

Background

The student tgaéher is -an Ang’ln_fema’!ei ?2 years of age, planning to
teach special education at the elementary level. She listed her father's
accubaticnsas “1a;dman;“ her mother's as teacher. She grew up in a middle SES
suburban community and indicated that shéArankéd in ihe top 25% of her high
school. ._ -

Thé university éuﬁér&iscr is an Anglo Fema1e 24 years old. Her father
is a high school principal; her mother an elementary teacher. She grew up in
a small town, middle. class éammunity, attending schools which were Qa%aggzi
:Angiai-'She-finished high school in the top 10%, -majored in éiementarg

education at the university, and taught for two or three years in a small
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rural school in which the majErity of ihe students were lower SES. The ethnic
makeup of the school was 99% Anglo. She secured the pasitign of uniVEféity
superv{sgr of student teachers thréugh the efforts of a friend, and accepted
the-respanSibiTity in large measure for the financial assistance it p?ﬁvided
as she EﬁtEfed a masters program. She had earned three graduate credits at
the time she began this assignment. In an interview with a RITE staff member,
the ‘US said that she had had no specific training for working with student
teachers but that she ngt.éhe was able to profit from expéfiénce, She felt
that her responsibilities included trying to help the student teachers to be
more effective as far as getting along with priﬁgipaIS and caéperating )
teachers and she felt that required common sense more than anything. She said -
that she relied heavily on her abfiity to profit from experience and her
common sense as she felt inadequate bééause of lack e%!edU§ati6n, lack of
teaching experience, and lack of training and/or éxperienﬁé as a university

supervisor.

year of teaching at the preseptbinéatian; She has regent1yAearned a masters
degree 1in education, focusing on the tfain%ng of student teaéhérs_ She
veferred repeatedly to the information and skills which she gained through
this program and asserted that without it she would be unable -to work
adequately with student teachers. She grew up and attended .schools in a
" middle class all-Anglo suburban community. Her student teacher in fhis study
was the second with whom the CT had worked. _

The school in which the clinical experience téok place was a low SES
urban elementary school with less than 500 students. According to the CT, the
class was integrafed, with s1ight1y over 50% df'ﬁhe studeﬁts being Anglo. An

ubse%yer from the RITE project reported counting 6 Black students, 5 Anglo,
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and 8 Hispanic students during the first classroom observation. The Hispanic
students all speak English so there was ﬁD language problem. The CT stated
that there were no "strong" students in the class, no "real outstanding !
leaders” because the school had a "so-called gifted" program which "skims off

the cream of the crop." There were just a few "good average" students left in

‘the class, the majority being below average, accordirig to the CT.

Interpersonal Relationships

In terms of interﬁersanaT-re?atiﬂnships within the triad, the ST viewed
the re]atianship with the US as less than helpful. On ias truments prpv1ded by
and not usefu], that the US had not allowed her enough independence to develop -
her own teaching style, and had not provided her with personal suppdft dufing
the student teaching experience. The ST also fe]t that the US did not observe
frequently enough to adequately judge her performance.

In direct contradiction, the US stated that the conferences had been

“frequent and useful, that shé had been supportive of the ST and that she had

allowed the ST independence to develop her own teaching style. She felt

strongly that she had provided encouragement to the ST on.a pEFsaﬂaT_bagis,

"and that she had observed frequently enough to adequately judge the ST's :

performance. Both the ST and US agreed that the US had been available when
problems afosei_ | ; | |

On ‘instruments provided by the RITE study the CT agreed with the
ﬁerzeptians of the US rather than those of the ST, stating that the US had
a11gwed the ST freedom to develop her own teaching 5ty1e, prov1ded her with
EncauragemEnt on a personal basis, been generally 5uppart1ve of her teaching, -

and had visited and abserved the ST frequently enough to be able to Judge her-

performance. The CT and the US both indicated that their relationship with
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each other had been positive and productive. ‘The US ratings of theVCT were

e;@eiient: positive in all areas. The CT was equally positive with regard to
the US. The ST was very positive in her rating of the CT on all pgintsii

indicating that the ET:had been’he‘ipfu]i supportive, and encouraging.

Expectations, Evaluations and Satﬁsfaﬁtions

On the formal university evaluation form, using a rating scale of 1 to 5
with 1 being "unsatisfactory" and 5 being “h%gh degree of excellence" the.USV
gave the ST an overall performance rating of "3+." Lowest factor ratings
were in "competence in planning” ard "skillful implementation of Tea?ning
§1ans,“ both of which fell halfway between "minimally acceptable" (2) and
“satisfactaﬁy“ (3). The only factors in which the ST received commendable
ratings were health and vitality, communication witﬁ adults, and ability to
praf%t from feedback. In her narrative comments on the evaluation form tﬁe QS
tated: "Because (ST) does not feel completely comfortable with the content

Tevei and demands ef classroom management in sixth grade, I believe that she

.wou1d function mast com ently with younger. children.”

The CT also rated the ST as “satisfactory" (slightly above a 3 on the
marking scale) in Dvéraii per?a?maﬂae and noted {n£h2? narrative comments that
(ST) "is a conscientious person and ac ooperative co-worker," Féé@mmended that
she teach "primary or 1nwerAintermédiate pupi15“ and suggested that “"she and

her pupils will benefit by her efforts to broaden her own intellectual

background.” Under the section on the evaluation form whigh"EETTS;far citing

observable behavié?s the CT listed:. "Demonstrated facility with questioning
techniques. Frequently used higher-order and open questions. Distributed
questions among all pupils. ST can broaden her own intellectual background to

enrich her teaching.”
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Responding to 29 statements provided by the RITE study, thE.ST‘iﬁﬂiEatEd
that by the end of the experience she felt she had created an enjﬁyable
classroom atmosphere, been effective in managing student behaviar;,ﬂ !
demonstrated skill in the use of creative and thought-provoking questians?lgpd

_ \
she was ready to begin teaching in her own classroom. She marked a neutrai\\

A
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response to the following statement.: "I was not adequately prepared for

class.” She agreed with the following: "I did not demonstrat; an adequate \\
knowledge of subject matter." | -

On a RITE instrument the CT indicated that the ST was prepared for class
but was "not effective in managing student behavior.® On the formal
university evaluation the CT marked the ST's performance as "satisfactory" in
behavioral managemgnti The US felt the ST was not prepared for c1éss but on
the formal evaluation gave her a slightly higher than satisfactory overall
rating. The CT felt Sf was not effective in managing. student behaviors; US
*Fe’]t ST was effective. US felt 5trong1_y that the ST did not demonstrate an
adequate knowledge of subject rmatter and the CT marked "neutral” response to
the item. US marked "neutral" regarding ST's readiness to begin her own & |
teaching'assignment; US felt students were not able to learn new content and
ski11$ introduced by ST.

arder type. Observations and perceptians of RITE staff members did not
ob

support this evaluation. During a ciassraam observation of the ST‘
performance, made iﬁ the second month, ﬁhe RITE observer recorded that the ST
saﬁ on a stool in the front of the room, read a narrative aéﬁaf the ocean and.
asked the students io react to it in general. There wasn‘t much response.
The observer was unclear as to what the ST was attempting to eiicitifram the

students, so examples of the questions which the ST asked were recorded.




“"Does anyone know what cceanagraphj;is? What sort of things can we get from
the ocean?” Holding up a globe thé ST asked, "What do we mostly see?" The ST
moved from these questians to a diSEussiOﬁ about how much water human beingé

are méde of. One of the students=raised her hand and asked, “Hhat if you're

) 5= Syt

dehydrated?" An awkward silence fg]leed and then the ST asked, “Can anyone_
answer that?" A boy raised his héﬁd?and answered, “"That's where you don't
have énaugh water.” The ST said, ;Right,“ and then directed the students to
clear their desks and get out a p1e¢e of paper and a pencil. - She then
nstructed them to discuss H1th tha1r neighbors their general impression of
" oceanography and to write it dnwni The students became too noisy and the ST

turned the lights off and on and sa1d "No more talking, Just wr1te far about
I !

|

|
A second RITE observer was 1% the room two weeks 1éter. The Tesson at

five minutes.'

that time was on bees and the Dbserler wrote that the questions which the ST

asked appeared to be. camp?ehens or recall type questions. 'Again,

n Jev
.f Lie
examples of the questions were record

-

'*je]]y that the bees feed to their yaung? 'th can't a bee sting yau if it's

"What is the name of the special

full of heney?“ A student 1nterJeFted a question, "Is it true that when
- there's one bee that's a dead one the worker bees have to gn back and get it,

and the dead bee is heav1er thanxthe otiier ones?" The ST said “I don't know.
/ / o ) S
That s interesting. It's tigd 9f 11;2 what we mean by the phrase ‘dead

weigﬁt‘_f The ST then asked/thé students to give ﬁhe meaning of a word which -
the Db§EfVEF was unab{e tg/;j/erstand from the Sf‘s pronunciation. Tﬁg ST
then §ajdf~“1t‘s on page iiiyiand her voice trailed off. She flipped thrcughé
the pages of the baak for ?bnut a minute while the students wa1ted and then

"~ asked the c1ass "Can anyane find it?“ A girl seated nearby got up, rushed
‘over to the ST, pa1;teq;it out in the book and sa%d; "Oh yes, it's on the




first page, in the first paragraph, in the first sentence even." The ST said
"Good, (X), I want you to %ead it real loud."

A third observation by a RITE staff member about three weeks!1ater'
recorded the ST's questions to the class as she presented another lesson from
the oceanography unit. The focus of this particular lesson was waves. The ST »
asked "Has anyone seen a tide?" A student attempted to answer by describing
it. The ST asked “What does it look 1ike?" A student replied "It's rushing
in." The ST asked, "What happens to all the bays?" A student replied, "It -
knocks them "over." The ST tien asked, "If the tide is rushing in, what's
happEﬁing to the bays?" A studént answered, "The watér rises."

It is difficult to determ1ne what the CT 5nd the US have in m1nd when
they pra1sg the ST for theiuse of "higher-level or higher order quest1ansi“

The RITE observers Fecatded;a continuing flow of the questions but it is
d%fFiguTt to find many whi;h could be classified as "high order."

yPerhaés such questions as “Why is it impaﬁtant that we have tides?" are

~regarded as such, but the interaction with the students does nét suﬁbnrt the
idea that these are used for moving the students toward analytical thiﬁk%ng-_
The ST asked a student, "What do you know “about waves?" The student
'respanded;f*Theﬁ come up and knock yoﬁ down." The ST then asked the class,
“Hhat'dn you think about that answer?" fhere was no response fﬁam the cTass:
At a later point the ST asked, "If you were ‘on a beach and you heaﬁd'thatéa
sunaméus wave was gaing'tc hit in about thirty minutes, what aoujd you do?"
Sample answers.Fﬂﬂm the students include: "Steal a motorcycle and get'aut-af
town. Hijack a DC-10., See how fast my legs could take me." At this point, ‘
acccrd1ng to the narrative of the observer, atudents were Taugh1ng and the

lesson seems to end. The ST said, "We're going to be late for lunch, put your




things away and get ready." The ebservergﬁommenied, "This is not a ;
particularly smaatﬁitraﬂgitian_“ o S

The final RITE observation was made near the end of the student tea;hiﬁg
experience. The RITE observer noted that at the béginning of the observation
the ST was asking recall type questions of the students. The observer
indicated that later in the 1éssen thg ST’ had ésked "s1ightly ﬁ@fe .
interpretive type of questions.™ The example g%veﬂ was a question about a
story the studenté‘had read. “Nhat'ﬁa you think about thaé? HWas the father
trying to trick him?" When a student an5§éred, "No," with no further
explanation, the_ST asked, "Well, dglyau think this house was old? Diﬁ it
make lots of creaky noises?" 5

The ST reported that she had been less able to handle behavin} problems
and relate personally to the students than she had expegtéd_ She fé1i that

&

she had established herself as a teacher better than she had expectéd.. Her

"expressed satisfaction with the experience was about the mean of the RITE

study sample (Table 5). ' .
The CT reported that she had spent more time than-she had expected.
R %
planning lessons with the ST. She felt that the ST was less prepared for the’

student teaching experience than she had expected her to be. The CT reported

;that-ihe us had'prcvided more campetent,supérvisignﬁbetfef than she ﬁag

- expected.

Interactians;gqg,Pgtggp;icﬁé

- Commenting.in her journal regarding her first observation of the ST in

the. classroom, the US wrote that she hoped ST would soon take some "incentive"

as the ST just sat at her desk in the back of the room sterving the class.

 The US rioted that she stressed to her student teachers the need for

“incentive" in looking for ways to help the cooperating. teacher. »Thé context

[
&
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of the statements'seém&d to indicate that the US wanted the ST to take

"initiative” in being active in the classroom, as this author was unable to

’ identify a motive or stimulﬁs the US was implying by the use D? "incentive."
Four days-iater the US reported in her journal that the ST had been "very
quiet" during the. first seminar in which most of the student teachers were
éager to taTk,!and'taat the ST had excused herself early in order to be on

- time for aﬁuther:c1as§ in which. she was enrolled.

,Tﬁe CT recorded ﬁer perceptigns Fné the first time two weeks after class
ghéd started. In her first Jaurna1 entry she wrote that.the ST “seems qu1te
shy and a b1t 1mm\ture__.though nice and I do 1ike her.™ " The CT also noted
that she had "mixed. feeling abput wanting to help her and being pu11&d h#
other time demands." ‘For the first of many times, the CT reports on the
he]pfu1ness of the un1ver51ty course she had just cump1eted wh1ch prepared her
: to -deal with student teachers. "I felt good to have the pacing guide all
prepared and ready tavd%scussf“ She ﬁated that the ST seemed “anéiaus,“ g
adging‘"lgthink sometimes that thé Tevel af anxiety for some STs is raiher
débi1it§t%ng_“ In an interview with a RITE member three weeks latér, the CT;
reinfgrgeédher'fee[ing on this: "at times I'm not sure student teach%ng'
should e@én exist. I th1nk that's a treme;dgus hand1cap, to step into
- samebody e1se 5 classroom. You don't Hant to step on toes. You dan't want to
step on your US's toes. You don't want all the kids to hate you. I think
7 it's just terrible." The CT had taught in a=5mai1 schqa] for several years
before doing her own student teaching in order to getihér,credentiaTS; She -
‘had had a'supparﬁivé principal and “had felt cnhfident and’ﬁampetent:in her
feaéhing situation. Then, when "I got in student teaching, it was like that
m1ddie management th1ng. You're one step up from the kids and one step down

,fram the te-acherE and you're r1ght in the middle and who do you please? And
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who- oocoohhhh, it's terribie;“ Her own studentgteaching experfenﬁe, she said,
{had been a "terrible" one. She had-gctten no help from the CT and "had to be
assert1ve w1th her and tell her she was not following proper procedure." Her
? US had “backed her up“ in her prntest The Dnjy’reasén'she;had agreed to be a
CT herself was bEEaUSE "it's part of this special MEd program" in which she
~was enrolled. Her pfimary responsibility as a CT, she stated, was "to help
the ST learn that she can solve ber own problems. Not anig right now, but in
_the future in teaching." , ;
The first recorded cunferengg bétween the CT-and the ST cc:urred at the
end of the first three weeks. The ET ngtedr1n her 39urna1 that 1t was a
‘rather sigmificant day: | o - T
We were having an Instructional Feedback. Conference, taping; too. I was
Jjust showing (ST) the data that I'd gathered on off-task behav1ars that
she'd 1isted as concerns when (5T) reached nver, turneé off the tape and
cr1edi I :ertainTy didn't insist on tap1ng aga1n right then_.iI tF1Ed to
use my best Tistening skills, but she couldn't or didn't choose to
. | afiicuTéte clearly what the problem was.
The conference itself prav%des 1itt1e:ciye;aé to thEAEEﬁFEE o% the tears but
it did show rejaéivéiy clearly the method which the’ CT used to direct the
'aétivityiéf the ST. The CT ‘instructed the- ST to “cume up with a _concern,

something that bothered you about the pup115 behaviar, someth1ng that makes

o ycu Teel. uncomfertab1e or that you would 1ike to see changed." The ST stated

that Dne of her concerns was that she had trcub1e w1th students not pay1ng
attention at times.’ The cT paraphrased “so you say inattentive type nf
Vbehav1ar from the students bothers you?" and then asked "Can you tell .me"
,exact1y what kinds of th1ngs they are d01ﬁg that you don't want them to be

doing?" “Sumetimes,' said the ST, “they poke at th? other students. They
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talk. Sometimes they are doing nther work when they are supposed to be doing
something else.” "0.K.," the CT responded, "so by iﬁattentive behavior you:

have mentioned poking others, talking and wr1t1ng on other work. Is there

anything else?" After the ST allowed as how she couldn't think of anything

The Tirst thing you are going to need to do is let me observe when you

. teaéh todayi.and get an jdea of what is actually going on, to what extent
these;thiﬁgs are happening and in order to do that what I'11 do is make a
eating chart of the reading group that you are working with and tally

what is go1ng onsol Eoqu use a P for pak1ng, a T for talking, and aw

will get back together and see to what extent this may be a concern or it

might not be anymore.

The ST said, "0.K." Throughout the semester the ST frequently said "0.K. “’é¥

"right." - In the 14 recorded conferences, between Septémber 25 and NDVEmbEF‘
24? the ST made:a total of 934 verbal statements to the CT. Three hundred
twenty seven of these atatements were s1mp1y "0.K." or “r1ght.?

Three weeks into the-student teaching experience, the ST made her first

- journal entry: "I've been in the classroom.for three weeks now. 1It's been

rough." }She expressed a positive feeling for the CT and the US. "My CT ié
great. She really knows wﬁat she's doing--with the class and with meiiiShg is
very sgppartivefof me (she'll back what I éay'ta the Eiass; that is intvéi~
discipline éfeai " The® US had made an cbservat1nn visit on the day of the
JDurna1 entry and the ST reported that students had been “med1um good“ ’ nd
that she needed to work on "getting their und1v1ded attention.” About;the us,

she wrote, "I 1ike my US. Her presence isn't to (sic) threatEningiiﬁht I do

respect her." ; : ///~
5 : f : _
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The US had an entry in her journal for the same day and wrote with regard
to her observation that ST had been "assertive" and prompt in beginning the
lesson but that the introduction to the lesson lacked "conciseness and '
strength." The US also noted that the ST used "repetitive speech (ya'll and
okay)" which the US had called to her attention in the "feedback." |

A few days later the CT and ST conferenced regarding the ST's concern
about student behavior. éath ST and CT wrote in their journals on that day.
The CT began the conference by asking ST if the students' poking and talking
and writing were still a concern for her. The ST responded, "No, not so much.
They are ﬁﬁt so bad about that aﬂyméreg“ The CT then began to probe for
another concern on which to focus. With this prodding the ST suggested. that
off-task behavior during the last ten minutes of Elass.ﬁight be a problem.
The CT followed her training fermaﬁ: “Hh}t I can do as far as totaling the
data.right here.is put number of off-task behavior per one minute. 1 observed
for seven minuies. And what Ixcan do is get a rate per minuie per average.
If you want a total for later on." The CT pushes for specificity, for the ST
to "state the behavior" to tell her "What éert of things (students) do that I
could observe." The ST suggested, "Oh, talking, wiggling." The conference,
= Tike most of the others’which were recorded, followed the;pattern of the CT
pUshiﬁg the ST to select and state a “"concern" which she "wanted to work on"
in regard to classroom practice, andAta describe the concern in terms of
specific student behaviors which the CT could ébsé?ve and factor in a tally
and frequency table. The focus nf-instruatian and guidance for the ST then
would Se either the extinction or reduction of undesirable student behaviors
or the fntfgduéiiﬁﬁ or increase of desired student behaviors. Selected
behaviors were specific, discrete and limited. Success of thg ST peffarmance
could then be determined by the increase or decrease of the stated behaviors.
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The ET.seemédimDst pleased and complimentary of the ST for buying into this
system she regarded as a "problem s~1ving approach.”

The CT's journal expressed her frustration Qith the lack of time for
working with the ST. She did not seem to feel that the communication between
the ST had said that she wanted to continue with the research stﬁdy "I'm not
sure she'd tell me if she didn't."

The ST suégested in her j@urné] that perhaps improvement in student
behavior might be attributed to the fact that a lesson was taped. "They're
always quieter when they know they're on tape." Regarding the conference ;ﬁé
the “Eénﬁern“ on which they were focusing, she wrote:

(Qe) had a conference over my concerns. My biggest concern is losing the

group's attentien--it starts dwindling away towards the end. So (CT) is

keeping a tally of student behaviors, wiggTingitaikiﬁgaPTEQiﬁg (off-task
behavior), for the last 10 minutes of each time. 1 think if they were
involved in more challenging work they wouldn't be bored 1ike this.

The-ST also commented on the results of the US's observation: "We had a
_ seminar today. ilt wasn't to (sic) interesting but I did get my evaluation
from her abserv{ng on Monday. It said I needed.their undivided attention. I
knew it would saj that."

One month into the experience the ST wrote that the kids.inéﬂer reading
group weré still having behavior problems. "My teacher took a tally. It was
! prétty bad--awful! I really think their work is too easy for them, They've
all héd these skills before." Thé CT;% journal presented a different
perspective: |
| ST was in tears again today. I'm worried and will speak with her US. We

were doing an evaluation conference and she said she thought the number
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estimated..was looking terrible...I believe I've given her very specific

direétiﬁns about improving classroom control...and urged her again to

copy the list-1 use that lists skills for behavior management. 1I'd given
this to her before but she'd forgotten to copy it. I know I've mentiangdr
its importance several times. She (ST) changed her concern in
conferences a couple of times so yé haven't progressed to actually seeing
some changes. Next week should see some real progress if she follows
plans to change pupils calling out. vI think she'1l feel better when she
sees she has a hand on pupil behavior. She did finally express her
frustration with the kids' conduct with her.

The ﬂanéiuding exehaﬁge befween the CT. and Sf during the conference
seemed indicative of both the focus and the problem of the student teaching
experience. The CT has gone over the evaluation with the ST and emphasized
the need for improvement in the area of "behavioral management," then asked
the ST “"How do you feel about this, your evaluation?" The ST responded, “The
thing about behavioral ﬁanagement_;.just really Erack down?" Thé‘CT,answered,*
"It seems to be something that you have been aware of." . _

Following the first evaluation of the -5 by the US and CT, in which the
ST received numerical marks on various as;ucts of teaching performance, the
relatianshfp among the fhree and the thrust of the training experienée seemed
to 5& set. The following journal entries trace the development ﬁF the V
training and the responses and perceptions of the participants. )

From. the journal of the ST: : | _

This has been a rough week (§9 what é]ée is;néwj;'iﬁyiEva1uati6n

~wasn't exactly up to par--just average. My work has been-just
average; I cried and cried (for the umpteenth time this

semester)...I'm looking forward to tomorrow cuz (sic) I'm gonna show
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‘slides - over King Tut. 1 hope the class likes & gets something out

of them.
The US wrote:

(ST) showed slides of the King Tut exhibit...the vacabu]éry was much
too sophisticated for sixth graders. Children saén fbe:ame
disinterested and misbehavior occurred. (ST) seemed un%warei She
did not give any introduction to the presentation. Overall, I'm

. afraid she was not prepared...I told (ST) that we neegéd taEﬂiscuss
her unit pians which I consider to be incomplete. ‘(ST) ieft the
‘school 30 minutes early (going out of t@Hﬁ)%-I felt/;hé should have
been more concerned about discussing her unit wiéh me. (CT).

/ A
expressed concern over (ST's) lack of seriausnes§ toward student

i
!

teaching.

And the CT wrote: ; ,
I realize that, because (ST) has had diffi§u1ti§$ handling the load

=7 ~ of student teaching, I haven't delegated ehcugﬁlrautine tasks, like
Agrading papers, to her. Consequently, while she was off for a
football weekend, I spent hours and hours working én school tasks.
feel guilty if 1 get behind at school and miserable if I feel I'm
neglecting my child and'siximanthﬁﬁid baby. Maybe anyone with a
baby should not have a student teacher! Tadéy I showed (ST) some
tasks 1'd given her to complete weeks ago and they still aren't done
kl’m‘giad I had set up a notebook for that purpose, so we have a
record D% everything. I certainly 1ike (ST) and can see fhat she's
had a hard time, but being sweet isn't going to get her inta a good

‘position as a professional.
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Negative reports continue to appear over time in the journal entries.

From

the ST:

? What a day! It has definatly (sic) been a low point in my life

From

By 'the middle of the second month the CT reported:

(How dramatic). My US came to observe and my lesson didn't go well.
If there's any caTiing out I put name on board & add checks &
there's EGHSEQQEHCESi‘ It worked really well. But other than that
everyth%ng was awful. 1 had forgotten to do a couple of things for
(CT) & she told (US) that I had better straighten up or I'm not
gonna get the evaluation I need to get a jabrs (that serious)-.so
(US) told me she wanted to have a conference. (US) told me all
this. It made a lot of things snap. So from now on there's
definatly (sic) gonna be an improvement in my work habits. Work,
work, work! My new motto. It's really been upsetting cause I feel
I'm more trouble then (sic) I'm worth.

tﬁé us:

(cT) expréssed further concern over (ST's) lack of incentive,
p1anning§—génera1 conscientiousness...(ST) seems. to lack canfideﬁﬁe
to an extent that it inhib%ts her perspective...l expressed my-
confidence in her and she thanked me for informing ("warning" was
the word she used) her. She rEmainéd composed and I was é Jittle
outbursts--(tears)...(ST) is being assértive (in classroom) and I
feel she will achieve a comfortable technique for classroom
management. I am most gancernedrabout her continued lack éf

. = .k
preparation. -

i
i

(ST) is feeling better, I be]ieﬁe, because J showed her data from
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observations showing she is eliminating (almost) the calling out
behaviors of pupils...I feel very positive about the instructional
feedback process I've learned when it works so well. And when it
doesn't work it isrvery clear why. Then the ST has not changed her
own behavior enough or needs to try Qame other alternatives from the
Tist...I feel super about this part of working with STs...ST brought
- in a progress chart...It was to go up on the wall for the yeafi
| Lines weren't straight andriikwas somewhat 6? a mess. 1 felt sad,
but did say it wouldn't do, and showed her how to measure to make a
graph...We Iaughed and smiled, but I know it hurt...(ST's) behavior
management is still poor. She is. having trouble being assertive
‘with pupils. They are taking full advantage, of course. |
The US's version was a bit stronger: -
(ST's) classroom control was mucﬁ;bette% though she is still
relying heavily on the assertive discipline--i.e., at the beginning
of each lesson autTiqing'chsequeﬁcés of misbehavior. This really
comes across negativeiysabut:(CT)Eﬁgnfided today that the students ,
had been lﬁmnrriﬁg all gverd (ST) a%d that she was having to "bear
down" today, (CT) also said that (ST) had cried during their weekly
conference again and was apparent1ylsuffering a lot of anxiety from.
worrying...(CT) said that (ST) has b%éﬂ much more conscientious s0 1
suppose gﬁr talk was effective. 1 sa% ST crying on the phone in the
tea;hers' Tounge at 8:15 this m@rningx,,I wish she would communicate

with me,
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Focus of Pre-service Training

Toward the end of the second month discipline or management of classroom
behavior had emerged as almost the total focus ef the training experience_i
Journal entries and recorded interactions between the ST and the CT during
conferences provide a rather vivid éiﬁture of both the perception of the CT
with regard to the responsibility of a teacher and the expectations of the CT
with regard to training outcomes of the student teaching experience. Relying
heavily on what she has been taught in her MEd program the CT_frequent1y spoke
aﬁth@vitative1y of her confidence that her methods and behaviors are
"supported by research.” For example: iencauraging the ST to use a éa11 to
parents as a method of gaining compliance from students who call out ﬁithcut
}aising a hand first, the CT stated thét "a teacher Eaﬁ make a judgment that a
child's behavior is disrupting learning...In fact, all the research would back
a teacher up on this. Classrooms HQeFe calling out is occurring...”" At that
point, the ST interrupted to ask, "So you would call parents and say...” And
the CT responded, "I would, yés. 1 feel very supported by research in calling

 the parent and saying 'This is not allowed in my ciassraom_gnd this isza
teacher direction i've given to the pupils and it's a’schqol rule that they
.are{ta follow teacher directions' and that's something I feel real comfortable
wWith." : i
‘When the ST still failed to demonstrate the desired degree of cogtrs] the
- CT became more direct and- descriptive in her explanations at Tlater
conferences.
CT: Are you basically a person that doesn't like to give orders?
Doesn't Iiké to get tcugh with people?
~ST: 1 guess. »
CT: That's unfortunately part of this job. . . . It's more of being
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CT:

CT: -

cT:

CT:

able to speak in an authoritative tone, 1ike "You need to take your
seat right now." Practice that. Practice that with a tape
recorder. Just in your own privacy practice saying things 1like that

and then listen and see if that sounds like a person you'd obey.

I think-as you teach more and you're with the kids mére, I think
you'll get fed up faster with some of the stuff that's going on.
You'll get fed up with it and realize that yau‘refgahna have to

eliminate it.

We're rot expecting perfection. My gosh, I certainly don't have
perfect classroom management but it's acceptable and I'm afraid what
you've got right now s not minimally acceptable, it's just...the

kids would run over you.

It (student teaching) is the big time, you know, and you haven't
been prepared for it by your abseryatipﬁs af all. I mean it just
didn't help. It helped maybe understanding how torteach somebody
somethigg which is nice...It's crowd control type stuff that we're
doing here. Whereas I think some of the techniques that yau‘ﬁe
using with the kids are the kind that work beautifully if you've éet'

four or five kids.

Unfortunately, the behavior maﬁégé%éﬁt is the big thing that
prinﬁ%pa1s look at so .you really want to get that up there
specially in the speci§1 education because you're going to have the

*

esp
kids in special ed that are often a problem.
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their heads as a whn1é group...
And in her journal the ST expressed her frustration and determination in terms
Efrthe training outcomes as she had come to perceive them.
Tuesday was awful. My score for behavior management was below
minimally acceptable. The kids were running all over me & I was
'1etting them get away with it. So on Hédnesday I was firm and they
were 99% better! I was happy, (CT) was happy & so Haé (us). 1
can't relax a bit. I've got to stay on my toes & show them that I
mean business 100% of the time! Those kids\(the problem ones) are
NOT going to ruin my student teaching experience!

Despite the problems that appear in the journals and conf’erenéesi the
three way evaluation of the ST's performance at mid-term indicated that the ST
was makingﬁsatisfactery progress in herftrgining, "Not great,“ the ST wrote
in her journal, "but at least it wa;n't Just terrible!™ Agaiﬁ,she focused on
classroom management, wFitiﬁg, ;I‘ve got to imgr@ve in classroom management.
I've got to get tough & firm! It's the only way I'11 survive."

| In the third month, the CT wrote, "I'm begiﬁning to think gfi(ST) as é
conséientioﬁs person who will work hard to do ﬁeiii-acﬁnsidering all the
anxieties she suffered, I think she is carrying on quite well,® |

At a mid-senester interview with .a member of the RITE staff the ST said
that she felt she had a- GTEar percept1an of her duties and respgns1b111t125‘
to be_pun:tua1 tc be present, to be energet1c, to be always on the ball aﬁd'

" to be aware of student learning. At the top of her list-of priorities wauld

" be to maintain classroom behavior--that she considered to be the'mnst
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jmportant factor. She felt that at first her students thought of her more as
a pal, or just didn't "look at me with authority." By mid-semester she felt
the students had started to accept her more as an authority and to féa]izé
“they have to listen to what I say." Her mid-semester responses to the RITE
instrument designed to measure séTfaPEfceptiDn indicated that her s§1féesteem
was at a very low level. She marked that she considered herself more

- imitativé than creative, more passive than dynamic, more rigid than flexible,
more uninformed than informed, more pessimistic than Dptimistic;'é@re insecure
than self-confident and more .dull than stimulating. An entry made in her.
journal at about the same time thatasbéﬁtngk the inventory reflected the same
lack of self-esteem. ;

Student teaching is the most nerve racking experiehce I've gone

through. 1 feel 1like I'm always being watched & evaluated. 1I'm
.petrified! Anyway today was an okay day. 1 started teaching math.
There were a couple of things I had trouble with iﬁkdivisigni I was kind
of uptight cuz (sic) 1 have such a math phobia--anyway (CT) helped me out
and answered a couple of the pupils questions for me--I hated that
but--what couldgl do - L. “
Total Teach
A1l three members of the triad’became more positive during the ST's
period of "total teach." The US still expressed canzérns regarding the ST's =~
lack of academic preparation but wrote in her jaurﬁaj that;“classraam/behavior {/
. control-has imprgved so much since this semestE?:begans!%t:is a real 5oy to /

seel" The CT ha&=expre$sed her concern to the US about the ST's lack of
"content knowledge" and%suggésted that- ST migﬁt be more comfortable with a
lower grade level. .The ST wrote in her journal, "I have a super weak

¢ background in math."
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Perceptions regarding the success of the unit which the ST conducted were
discrepant; On the same day that the ST wrote in her journal, "lesson went
great,” the US H;Ete in her journal, "(CT) suggested that ST and (neighboring
teather) wurk together-=but ST is re1y1ng on (other teacher) tcta11y for ideas
and materials and her planning 15x¥ery unorganized and lacks continuity. ST
seems to want to do weli but lacks organizational skiils."

In spite of the more pg51t1va comments, conferences continue to fncus on

L]

manaaement- off-task behavior during the last 10 minutes of Eiass moving the

‘class in an orderly way from the classroom to P.E. gr from Iunch back to the

Eiassraam{ Journal entries continue to indicate béhaviar problems. From the
journal of the ST: | 5
Reading drives me crazy--low QFQUP are not working well

independently & are disturbing my teach time w1th (other read1ng
group) - I'm gonna try some different stratég1es - gheck1ng there
(sic) work before math - sending notes home - I'm desperate-

From the journal of the US: e

- {ST) conveyed her displeasure caﬁEernihg!student behaviér during a

They don't appreciate anyth1ng. They make me .so mada“ This

jncident/attitude is troublesome for me.

&=

Conference narratives indicated that CT continued moving along with her -

clinical supervision “system," focusing on a "concern," “Eu11e:t1ng data," and
giving "feedback" on the data to the ST.
CT: Okay. There are three things in there I can look for and

record as data: the poster, a reminder of some thiﬁgé that thej

=

need to do, the library system has been changed. And you are going

to check at 10:00. f?
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" The ST was not as receptive to the idea of teachingla lower grade as the
CT is anxious to push the idea. The ST wrote: |
(cT, US, and RITE stéff member) were in the E%ESSFﬁDm evaluating éeg
I was a nervous wreck to say the least...(CT) thinks I I should teach
a “lower 12ve1 - maybe 4th grade - I'11 have to dp-same,serigug
thin%ing_ I want® to teaﬁh 5pecia] ed but I'm not limiting myself-to
that” field only - It's rough when someone tells you your academ1t,

background is weak. I've got to really study what I'm going te

teaihi

*.From the US's journal about'the same day:

after the "basizs" of control had been attended.

(ST) yasiunab1e to accomodate (sic) faé unexpected pupil responses
aﬁd'inqqisﬁfﬁonrand consequently many excellent’ opportunities were
’ nég1ectedgr (CT) has expressed her concern that (ST's) intellectual
level is not adequate for the concepts and understanding required
for Uppé? 1eve1 e1ementary grades - today's lesson r21nforces th1s
belief. - . = : ",

The US seemed to be keenly aware that in spite of the sf‘s obvious need for

help in the area of content and téaéhinb, both the US and the CT have focused

on maﬁagement and contra1r She wrate,l“we seem to have spent 3/4 of this 14

weeks on classroom management and control,” The answer to the problem, she .
indicated, would be more time, a IQngeﬁ student teaching period so that

"instructional techniques” andiiﬂtEIiectua1 "deficiencies" could be adéfessed

3

By the end of the third month the ST was sti11 working®on the problem of
"getting kids to and from Tunch in an orderly fashion." The CT was 'still
concerned with the ST's intellectual deficiencies. ThéﬁET*wrote in her

journal: -




(ST) did not have a sound grasp on some of the vocabulary and
pronunciations. This has been a pattern and I've discussed it with
her and with (US). (US) also was observing that discussion and
agreed that she'd also récammend (ST) far a Tawe§ grade level...I'm
ﬁﬁcamfartabTe about the intellectual level a‘teaghe; needs...and am
not sure (ST) has it...I don't know that (ST), sweet and harﬁwcrking

S as éhe is, ought to be teaching above a third grade level if her own
interests-are as limited as they appear.

Journal entriec near the end of “total teach" do not appear to justify
the cotimism expressed at an earlier point by the CT iﬁ regérd to the ST's
improvement with classroom management. The ST wrote:

Today was not a very gnaq day. (CT) was out af a ﬂorkshoﬁ s0 I got
the class by;myseif. I wasn't even worried because I really thought
it would go sm@athiy% but I wass wrong. The kids WEFe:céazy; They
were throwing things - making rude comments. I had to send 2 to the
office. By.the time lunch rai]ed araund I was a nervous wreti.x
ZThey really pushed me to the 1%mit & I hate to say %t but T hated
.them today. 1 could have wrung every one of their necks...I'm glad
I'm almost through! A

A1l of the daily and continuing neéétive reactions and comments of the ST

gs_%hé passed through the experience of "total teach" apparently were suddenly

a member of the RITE stafF,gshé stated that her greatest success as a stucdant
teacher had been her total teach unit because the "kids féafned and were real
yenthusiastic about it and participated well," She also to]d.the interviewer
that although “"discipline" had been hefvgréatest.p?ﬂbiem during student

B . . - o . . . o . .
‘teaching, she had worked on that a lot and one of the biggest ehgﬁges was when
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"discipline turned over and they star~ted behaving." The narrative of the final
contradict this perception. The observer recgrded that throughout the Ent1re
hour the class was in disruption by student m15behav1ar. An example from the
observation narrative suggests‘that the ST was unable to deal with the
situation. While the ST was asking questiog; such as, "What do you think of
this story? Why do vou think this is éoésidered a snobby quality or
characteristic?" two students were engaging in particularly overt negative
interaction. A gif? got out of her seaf and went around the front of row one
and came back to where a boy was seated on the left hand side of the row. She
grabbed him from behind and choked and shook him saying, , "Would you please
give it to me!" ' Then she snatched a pen from his hand and went back to her
seat. Then thefboy got out bf his seat and went over to the,giri and started
sitting in the ;ack of the room observing and ask, "Miss (x), would you pleasé
tell him . to 1eéye me alone?" The QS sent the girl back to her desk.
Meanwhile other %}udents were ta1kin§ and being disruptive.  Finally, the ST
stood up and addréssed the class, “Class, this is ridicu1ausf we have guests
in the room now." Thé girl with thg pen problem started to explain about the
pen. The ST told her to ask the bny "nicely" for 4t. The girl replied that she
had dgne so. The boy then made snne statemént which the observer was. unable to
hea“ and the ST told ¥1m to g1ve the pen to the g1r1 The boy comp1a1ned
“She hit me with it." \At that po1nt the ST told the girl to f1gure out a
solution for herself as \the ST needed to return to the reading.

This final RITE 1nte;y1ew tq@k place seven days after the ST wrote in her
journal, "So many times I wandér if teaching is really for me. Sometimes I

' a1 Tike ] i
don't feel 1ike I can Cbpg;u



Permeating the entire experience for all three members of Triad B was the
assumption that in a training situation the trainer knows the right way to do
things and tﬁnvéys that knowledge to the trainee who is responsible for !
consciously following instructions and directions.

The US was herself in - learning process having just begur her masters
program at the university, anu indicated in her journal and in interviews with
RITE staff that she was qaegtigning, observing, "profiting from experience,”
and growing iniher own knowledge and ability.-

In Triad B, as in Triad A, the scores of the US indicated that she had
experienced conceptual level growth during the course of the experience. But
céntraty to the situation in Triad A, neither the ST nor the CT gave
indication of Eoﬁceptua1 development growth during the period. The scores of
| the ST were the same on both pre and post Paragraph Completion. test; the score
of the CT on the post test was lower than her score on éhe pre test,

indicating regression.
Conclusion 7

The clinical expefiénce of Triad B was unquestianab1y a training process.
From the beginning the re]atiogihip was one in which the CT assumed the
responsibility for .directing the activity of the ST toward specific ends by
mééns of a rigide fixed Farmat:: The US, Tacking experience and training in
-and perceptions of the CT. She felt that she made her own contribution to the
experience by being suppgrtivé and-using her "common sense" to help in keéping
re1atioﬁships harmonious. The role of the ST was to be hardworking and
: ;oopefative and to do well what she was told to do by the CT and the US,
There was never a point during the experience where a sense of the mutuéIity
such as dominated the relationship within Triad A could be identified.
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The CT relied on the authority of "research” and her professor in the MEd
training program which she had just completed in her persistence in a
particular method of working with the ST. There was a way student teacher
training should be done. There was a way classroom management should be done.
The professGr and research said so. And if one properly followed the proper
p%ocedure the desired outcomes would result. Therefore, when the desired
outcomes were nqt evident, one obviously had not properly followed the proper
procedure. In that event, as a last resort, one turned to threat. In the
case of the students, parents were té'be called; in the case of the ST, she
would not get a job. |

- The case study of Triad B suggests that while training focused
consistently and continuously on classroom management, using a clinical
supervisidn technique, may be effective in reducing or increasing discrete,
specific student teaching behaviors, it iS'insufficient'to‘assure the
development of competency in either “crowd control" or academic instruction.
In addition, the training experience may possibly have contribufed to the
arrestation of conceptual development and even to regression in conceptual
level functioning of the trainer. Factors related to the US as “1earner,“b
i.e., in her role as student in the Masters' program, appear to be more
conducive to the positive change in her scores on the Paragraph Completion
Test fhan factors related primarily to her role as supervisor.

Triad €

"Praise the Lord" and “"Nit-picking"

Whereas the interactions. among the participants in the clinical

experience of Triad A might be seen as a sort of dance, and the experience of
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Triad B as roughly analogous to military boot camp training, it is difficult.
even to perceive the experience of Triad C as interactive. A1l of the membeys
6f this triad are strong personalities, sure of the "rightness" of their own
perceptions, pasitiaﬁs, and behaviors, and confident of their own ability and
competency. Each has a strong out-of-school identity. They shared a period
of time together and focused on the completion of tasks assigned by role to

each, with the ST functioning and reacting more as a "peer" role member of the

triad than as a “trainee."

On-going entries in the journals of the ST provide insight into both her

confidence and her strong position in the triad. These entries, along with

her statements in both conferences and interviews, evince a strong orientation  --

toward an absolute and simpliistic authcrity—based;“rightiwrgng, good-bad"
world view along with an equally strong belief in the direct and protective
personal intervention of God on her behaif. For example:. she revamped a
lesson and it went better and the student understood and she wrote "praise the
Lord" in her journal. She taught a saien;e lesson for which she had not
adequately prepared and the CT thought it was "super" and ST wrote in her
journal, "Praise the Lord! He is adequate through my %nadequaciesi“ By the
middle of the term she was “bogged down" with'grading papers, working on a
unit and other activities but was able to get everything done on time, and she
Hrote\ﬁn her journals, “"The Lord really does mu?tihTé my time." Toward the

end of the semester she wrote, "Well, .my student teaching is almost @ver_withi

‘Praise the Lord! Maybe I can begin living a normal life again.” By the end

of the studént teaching experience she had decided on a full-time job with a

reTigiaus_orgaﬁizatian rather than teaﬁhiﬁg for the next year.
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The CT and the US held equally strong and clear perceptions of what was
“right" and what "should" be done or not done. All three gave unquestioning
respect to "authority" and both gave and demanded "respect" 1in their '

encounters with each other.

Background

The ST is an Anglo female 22 years old, who grew up in a predominately
Anglo middle SES suburban environment. Her father is an elementary school
principal, her mother a secretary in a school district office. She attended
mixed but predominately Anglo middle SES schools. She indicated that her
general impression of the school she attended Qas "mostly favorable" and that
her approximate high school rank was “top 25%." She indicated that she was
stréng1y influenced by a religious organization to which she and her husband
belonged.

The CT is a 28 year é1d'Ang1o female with seven years of teaching
experience. Her father, now deceased, wés a university Director of Placement
following his retirement from a military career. Her mother is an artist. |
She was reared in a éuburban middle SES environment and attended predominately
Anglo public schools of which she had a generally favorable impression. She
indicated that her approximate high school rank was "top 10%." She had a
masters degree in Educational Ad?inistratian_

The US is 62 years old, Anglo, female. She listed her father's

.occupation :as School Administrator; her mother's as teacher. She,sﬁeﬁt'mcst

of her chiidhaad in a very small town attending schools in which the SES of

the majority erthe student§ was low, and predominately Anglo. ~ She indicated
thai her generaf impréssfanlof the schools was "mostly favorable" and that her
high school rank was "top 2%." She holds a masters degree and has E]assrooﬁ

teacher experience.
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Interpersonal Relationships

The CT is cordial, capable, and highly organized, placing great emphasis
on details associated with any given task. The CT's method or "manner" éf
relating to others, which she describes as "honest and open" théﬁ seems to
distress the ST and is a point of concern noted by the US. The ST is clearly
ambivalent about the CT's "honest" feedback. In one journal entry made dur%ng
the first month the ST wrote "She is really honest and 1 appreciate the
feedback she gives me" and "Even though her comments are not negative I

believe she could put them in a more positive way." In a later entrj the ST
| noted that the CT "is so honest which I appreciate, but she doesn't always say
thiﬁgs real tactful." Still later the ST wrote that she and the CT had had a
“"rather degrading discussion" in which the ST felt that the CT "was being more
critical than she needed to be--Believe me, she didn't encourage me."

In her first interview conducted by RITE the ST said that she felt the CT
was "ideal" because she was "honest" and because on the first day the CT
"wrote out my expectations" so she knew what she would be doing week by week.
The_ST also stated in the same i;terviewithat she would be ab1e'to knéw how
she performed as a ST because the CT would “1ef me know and I wouldn't ask for
anything more." But at the mid-semester interview the ST stated that when the
€T said things with which she did not agree she did not listen Qecause "1
don't want to pick uﬁsthings that are not good for me.” Additional comments
of the ST -during this interview eﬁphasized the ambivalence of her feelings
téward the  CT. |

She's a perféctianist and sﬁe‘s told me this--her tendency is to talk

about others. 5She says, “Beéause I'ma perfectipnist, sometimes I ‘think

I'm better than others," and it really has bothered me how she talks

“about others...To me’it's gossip almost...
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While the ST insisted t6 the interviewer that her relationship with the
CT was a "good" one, she expressed less than positive feelings regarding their
relationship. 7

She's very critical. She's a very anstfuctivé person, but she's not

very warm...when she tells me the good things I've ﬂane'and then tu%ns

around...and gaesn't put it constructively it breaks down. I just don't
= want to get close to a person like thgt..ii've realized that's the way
she is. She's not an ogre, really she isn't...I don't agree with
everything she says but she ﬁas been good to me...She's been pretty
helpful. She's given me a lot of feedback. 1I've taken it. Yesterday |
she gave mé some feedback and I wanted to throw it back in her face.

That's a bad attitude...My attitude was that I know how to teach. I

don't need this criticism...I don't mean to brag by any means, but I feel

like I know what I did wrong ahd I know what I could've improved. "

In the final interview at the end of the experience ihe ST continued to
expresg bpth views, She was positive about her experience and training, felt
"~ the CT _had given her many gacd_sugéestians, had always taTd her hhen she "did
wrong or right" and had showed the ST how she "really was as a teacher.” On
the other hand, reported the ST, one é% the things which she valued least
about the experience was "some of the remarks made by the CT," adding "If I
don't agree with them I wouldn't take them." The CT had "admitted" to the ST
that she was critical because she "was that way sometimes” auti the ET :
reported, "I didn't buy that. 1 don't think that's very good."

On the other hand, the ST's relationship with the US appeared to be
Eoﬁsistenfg-pieasaﬁt énd placid. In a jaurnéi entry near the end of the
semester the 5T suémed it up, writing that the US "really has been a sweetie."

In the mid-semester interview she said that their re1atianship was "good, real
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good" explaining that the US had provided "encouragement more than anything."
While she mentioned on several occasions that the US provided little
"feedback" the ST apparently did not consider this a major problem and still
felt that the US knew “"what kind of teacher" the ST was. "She's more of a
motherly type of figure or grandmotherly," the ST said .regarding the US
“She's real sweet, but she's more of that than a supervisor."

Both the US and the CT appeafed:to Took upon the ST more asja peer than
as a "trainee." Each was highly complimentary of her intelligence, ability,
confidence, and performance in all areas. 1In the mid—semestéﬁ‘interview with
the RITE staff member, the CT said that she found it difficult to think of the
ST as a 'student" as she was so capable. xIn the final interview the CT .
reported that the 5T was not “typiﬁéT“ but had come to the classroom "much
better prepared thén many other stuﬂent teachers I've had in the past." On a
number of occasions the CT éammented that the ST'wa$ her "right-hand man" and
thé€1§éfking with her was like having aﬁnther teacher in the classroom rather
than a student teacher in training.’ :

On the formé] evaluation the US gave the ST superior ratings commenting
that Shé was “"attractive, inte]iigent,‘and conscientious, used imaéinatian and
research to makeiher Tessons intéresting“ and should make "an excellent

_teacher." A 7

About the CT, the US noted in her journal, "she is vivacious and

~ attractive” "has definite ideas about her role and mihe“Aand that the CT was
"obviously a leader among the teachers.” The CT wrote that she found the US
to be "more po1fshed at her work than the supeﬁvisors I've dealt with in the
past." and the “mcstasaaperétive US I've worked with.”

In spite of the mutual praise and ;DmmEhdatians'gf the US and CT, their

relationship also appears to be an ambivalent one. The CT reported in her
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mid-semester interview with RITE that hermgémmunitatian with the US was
“limited to when she is on campus and pops in the door." She said that the .US
had not beeﬁfvery helpful but added "but then I haven't needed help." The CT
said that she liked the US and pointed out that she ihought it "very wise in
her foresight" that the US "abdicated her role in deciding the final
evaluation" of thé ST. |
The US expressed concerns regarding the CT. “In her jaurna]ashe noted

that she had talked with a teacher who had been a ST of this CT. That teacher

aa reported that the CT "is a perfectioﬁist“ and that while a ST learns a lot
from her "it is difficult to live with so much criticism."” She noted 4n one
entry that the CT seemed anxious for the ST to "appear in a good Tight" aﬁd so -
tried to explain the ST's performance to the US who was observing in the
classroom. Reporting on the mid-semester evaluation of the ST, the Ué wrote
that while the CT was complimentary regarding the ST, she "sensed a bit of
tension between the two.” On the evaluation form the US had given the ST some
ratings that differed from those which the CT had given and the US felt that
the CT "was upset because she had more 5's and 3's marked‘thah I hadi“:iThe cT
had justified.her own markings by saying that she had marked "like a principal
would have."

Although the CT emphasized the US'S'"abdiEation" of her ;315 %nﬁmakiﬁg

the final evaluative decision abaut§t§e performance of the ST, the US never

mentioned nor gave any indication that she had done so.

Expectations, Perceptions and Satisfactions

On "RITE instfumen%s the.US rated the performance of the CT strongly

positive on all items with the one reservation that she felt the CT did not
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provide the ST with encouragement on a personal basis.. The CT's evaluation of
the US's work with the é%zwas positive on all points. The ST echoed the as‘s
feeling that the CT had not provided personal enﬁcurggemen{ for the ST. The
ST was positive about all aspects of the US's performance except that of
frequent and specified abservationAénd feedback. On the self-perception
" (self-coneept) inventory instrument used by RITE, all three of the
K -participants marked themselves in a highly posiiive manner. Both the CT and

the ST indicted that they saw themseTves as strict but both seemed to consider

this a positive rather than a negative trait.
* According to her responses on the-expectation scale used by RITE, the ST
liked. seeing the students make academic pr;gfess and interat;ing with the
’fstudenﬁs more than she had expected and 1iked less than she had expected
_seeing them make social progress. She 1iked managing behavior problems about
as well as she had’expected,'and 1iked grading pépers and?piannﬁﬁg TEgsons_
less than she had expected to. She found that she had been bétter able than
she had expected to preseﬁt subject matter, relate personally, meet individual
students' needs, to estab1{sh herself as a teacher aﬁd to handle behavior :
problems. She found that there was nothing which she was less able to dé than
she had expected. _-
- The CT found the ST to be better than she had expected a ST to be, and
found that the US provided more competent supervision than shé ﬁad expected.
The final evaluation of the ST was highly pasifiQé by béth the US and the
CT. fhe CT wraterthat the STrwas "a natural teacher, competent in p‘la’nnﬁgi
lesson implementation, classroom management, énergetie, dependable, creative,
and works well with children.” She felt that thelST would be an "asset to any

faculty.™
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The student teaching experience took place in a fourth grade class of 26
students. According to the CT, about a third of thetstudents are lower middle
SES, a third upper middle SES and é third low SES. The upper middie SES gréﬁp
are Anglo and the low SES group Mexican-American, She:had, the CT reported,
representatives of both "academic upper crust and academic lower level."

A clear, unquest1aned percept1en of both task and process appeared to
guide the aections and act1v1t1es of the members of this triad. Both CT and ST

indicate a desire to know what is expected of them by perceived authority, and -

- seem eager to please and/or satisfy those expectations. When they are in the

- role of authority they try to make clear their own expectations and expect

students to try to comply and to please them. Théy seem to feel that the
person in authar1ty is in charge and can be superseded QnTy by a higher
authority; the teacher instructs the learner; the learner cooperates, respects

authority and improves; the teacher is pleased; the 1ear2§r is happy and
appreciative of the teacher. Sugcessiis ﬂéSf?ébTEjf;:é is determined by
approval of the authority; conformity is rewarded with approval and pleasant
experiences. The téaﬁher is liked and obeyed if the expectations are clear
and reasonable to the learner, if the teaéher is understanding and sympathetic
to limitations of the'1§arner, if the authority expresses approval and
encouragement, and if there is no conflict with a higher authority. Punishing

behavior seems to be;regarded‘as undesirable but something the person in

- authority is forced to do as a function of the role in order to make the

1éarner=improve; for the learner's own good. Specifically, the overall intent
! i

seems to be to get ready for some next stage or phase; fourth graders must be

readied for fifth grade, student teachers must be readied for their own

classrooms. .



There i% no questiening of what isﬂright‘ only of how to. get the right
thigg done. On the ST's first day at school the CT planned out a cant1nuum of
responsibilities for the calendar days that the ST would be working with the
class. The listing was general but cleaf aﬁd specific. On days one and two,
for example, the»§I was to "learn names, procedures and paf%tizii" During the
fourth week thé;éfswas to teacﬁ spelling and English usigg p1ans of her own,
téach one reading g?nup us1ng plans which the cT prav1ded tea;h Math group 1
one day, and Math graup 11 another day, and order film for the’ scciaT stud1es
unit. In the final week the ST Hnuld teach one reading and one math of her _
own choice on Eﬁﬁhdays and have scheduled observations of other classes three
days. é

Eighteen days after the ST began work with the, §1ass, the CT wrote- that
the ST had "exh1b1ted excellent teaching ability thus far," noting that the ST .
was "matqre, organized, conscientious and thoughtful," and had become a ’

'“ﬁatura1“ part of the class. On the same date, the ST wréte in her journal
that she was having problems uith;theb“1gwer“ group, perhaps because "they

‘ just don't listen." She wrote that she found working with the “high" group
muzh more er;uyabTe but that she was beginning to realize from feedback fram
 the CT that shé needed to call on students from the lTowcr group more often.

"1 guess I'm afﬁa1d they won't be able to answer any of my questions so 1 just
skip cve? them. However, I'm seeing that when I do call on them, many'times -
it gets them back on task." -

The ST at this point expressed only positive reaction to the “feedback"

she was reaeiving from the CT, and disappointment at the lack of feedback f}am_
the US.. ’ ;
CT 'is providing me with anecdotal records three times a week which I am

3
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finding'?éa1 hé%pfgii She is really honest, and I really a}preciate thé

eredbaék she gives. 1 would like more feedback from the US--she has not

been in to obserﬁg me once. _ i

A phencmenon appears at this point which continues thrﬁughoét the
training period and which is abseﬁt from the other triad réiatianShips, The -
ST verb§1izeé her evaluative impressions of her observations of the‘ﬁT,
apparently using criteria which $he feels characterizes "good" teaching and
upon which ghe ﬁeiieéain asserting at é later point that she knows how to
teach and how to evaluate and correct her own classroom performance. She had

»beserved the CT conduct a lesson on change in which the CT had the_kiés Jump

up and down in their chairs to see how their pﬁ1se would change. The ST
considered the. activity too noisy and!noted "I really think there would of
been something better." |

Two factors appear to converge to generate "training" activities in.this

triad: the peer status accorded the ST and the importance each of the

E i

participants places on the successful completion of _assigned role e
responsibilities--the sense of supererogation as a virtue. Statements and
actions indicate that all three consider the performance Tevel of the ST at

the beginning of the experience equaT’tp that expected of.a beginning teacher.

At the same time eésh-appears anxious to fulfill th%'abiigatinns of her'job,

to do well what is expected of her as a function erher job. What emgrges;

- 4 N . ~ - ~ N =
then, is an alternation of peer level sharing among the three based on. the

L}

assertion that ST possessed prior to the training period those skills one is
expected to acquire during the clinical experience, and periodic instances of

what the CT terms “nitﬁpickingﬁ in which she engages in minute criticism which

the ST and sometimes the US consider unjustified.
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In her first interview with the RITE staff, the ST indicated that for her
the purpose of the student teaching experience was to "practice skills” in a
sort of “apprent1cesh1p“ situation and to "pick up 1deas " She also indicated
that she wanted a "lot of 3tructure" but freedom ta be ~reative, "liberty
within a given system" and said that she expected thr: ST to judge her
performance. She said that sﬁe felt the most valuable thing she could do for
the students would be to "motivate and to encourage the kids in a way that
they'11 like schooji“! Her long range goals for her students would be to teach
them "responsibility" to teach them "right from wrong" and teach them "what's
good and what's bad." The Dutzome she hoped for in doing this would be that
when they got out of elementary school and went to junior high they "wouldn't
7get involved "in“this or that." She hoped that in teaching them "a way of
1%?3“:in addition to "knowledge" she would help them to become adults who
“wou1dn‘t usésdrugs or smoke dobe.“ She seemed to feel comfortable with her
understanding of the characteristics of a "good" teacher: one who knows whatg
she is teaching and who is a "good disciplinarian" but "flexible," and who
does -not get emotionally involved all the time, She said that she felt
teaching was one of her "gifts," although it was-not an "automatic thing" for,
she needed to always "improve" on it. But she felt that she had been shown
enough in her observation and methods block to be prepared for classroom

maﬁagement that she knew what to do. She felt strongly that she had the

o ,1nterpersana] skills necessary for teach1ng. "1 think I'm sufficiently

end@éed,; (CT) will tell you I'm the most competent student teacher she's ever
had,” She felt that the clinical experience would prépéfe ker’-to "become a
gaod teacher.“ﬁ She was phére to learn aéd to practice her skiiis. "I'm
"s0 aking everything up like a sponge. I'm tryihg to soak as much as I can, so
1 think it's mainly to practice my skills and to learn as much as I can from
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- c¢lassroom "much bette

my CT." She expected the CT to evaluate her performance in terms of whether
she was doing a "good job" butfshe wdg1d also watch the kids' "mainly facial
expressions" to determine her éffeﬁti?éness as a teacher. She did not expect
to have problems becaﬁse she ﬁouid be ‘{tota”l*lyi totally p§5pared“ and have
"back-up things" to use during‘her iotaT ;each_

While she expected the USiand the CTéto fulfill their role responsibility
she felt herself primaﬁiiy responsible for'the outcomes of her ﬁraining_ "You
know they can only do so much, and then I've got to do the rest."

- The CT stated in her first RITE 1nterv1ew that she fe]t the most
importands responsibility oF a CT was to g1ve the ST the “Qpportumty to
experience some of the things that they will have later on." She didn’t fee1
that a person could be trained in interpersona1 skills "to interazt with young
children" but that the ability to do that "comes with experience."

In her second interview she reported to the RITE iﬁterviewér that she was
having trouble remembering that the ST was a %tudent because she wasyso
“Egpab1e.“ The CT felt that the ST was more liké a "veteran right-hand man in
the room," and so she found herself "nit- p1ck1ng.“ She did this because the
5T was - such a natural" that it was "hard to gu1de her without being too

picky." Even in the area of ciassroom management’ the CT felt that the ST was

a problem with this area. "This is the first ST,ﬁ she reported, "who actually

{

took my advice and came on strong from the beginﬁing, and now she's able to
slack off and she hasn't had any problems." o
In the final interview with the CT, éhe emp@asizéd that SI was "not a
typical student teadper," but was "very mature“%and had come into the
éﬁfprepared" than previous STS} CT reported that she hadry

"never had a ST who was able to take control so ﬁuiekly.“ The ST was "&

|




use in dealing with the various concepts at hand. She felt that her
relationship witk the ST had been "excellent," although there had been some
communication problems in the beginning. "I can come on a little stfcng with
pEDpié-bEEEUSE of my bluntness and my openness--1 leave no holds unbarred, as
they say."

The clinical experience of the CT had not been a particularly good one.
She reported that her own CT had been absent quite a bit and that she had
acted as a substitute, a "sink or swim situation." However, she felt that "in

- a way it could have been the best thing that ever happened to me. I had to
learn."
She felt that she was a good CT. She reported that she had not needed
any help from the US who had been impressed with her ability. The US had told
her that she had noted her tecﬁniq_ués in supervising...the way she outlined
'the_ programs anq organized things, and w-’i'shed ‘that gthér‘ supervising teachers
™7 would "put thjﬁgs in that perspective and be as caring" as.the CT. But, the
cT réﬁartéd to the RITE interviewer, “tﬁat‘g!my nature."

In the mid-semester intérview the CT reported that her greateét success
to that pa{nt wés ‘ |

having the ST te11ime how pleased she has been with my guidance so far

and how appreciative she has been with my cpenness and honesty. 1In the

past 1 have had problems because I am so honest sometimes--it's to the

-

point of being blunt--and it has been-offensive with some S§$Ts. But this

particular ST has been reassuring that to her that was a help.
In her final interview she said her greatest success during the semester
was ' : , ' v

B

some of the little things the ST has said and done throughout her entire
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teaching experience. She has made many statements and outwardly taught

in ways that showed me that I have been effective in therthiﬁgs I tried

to do and that she has been appreciative of my technique. It went more
to heart for me because her father is a principal, and being an

administrator, he had kind of kept tabs on what's been happening, which I

did not know at the very beginning.  And even today, she was saying that

she had shown her dad for the first time éTl of the data she has

collected aﬁd all anecdotal records, and so forth. And he ED%mEﬁtEd to
her many things in agreement with what 1 had stated. In talking with her

Jjust a ?eg_minutes ago, I felt very good inside that we've worked

something out and she is appreciative.

The US said in her first interview that she felt the purpose of the
clinical experience was "to spare the ST_frgm making the mistakes the US and
CT had made, so she: could make her own." She felt that she could teach the ST
"lots of Tlittle tricks of the trade," "like if you think a cTasg might be
unruly or might pose a di5§ip1inéry»ch3112nge, be at the door ?eédy to greet
them and ready to start when tzat bell rings.” She felt that it was essentiaTA
' for a good supervisor to have diplomatic skills and "a real des%re to get
‘along with the people invdﬁved.;* She felt a good teacher shéu]d be "caring, -
unseifish, dedicated, hardworking," a person who “"continually reexamines
teaching skills and effectiveness and tries to improve." She felt "bad" about
- the people who got into student teaching who did not 1ike working with
1chi1dren or just "didn't have the knack or the talent for it."

: In a conference téped midway into the sémestE?”the CT and the US
discussed the perfdrmance of 'the ST. The CT stated that the éT‘had the
"firmest handle" on discipline of all of her recent STs and agreed with the US
that it was attributable to the "air of confidence” which, the ST exhibited.
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They discussed how strong theﬁST appeared to be {n evaluating the level of
understanding of the studentsrfcilewing a given lesson and of her ability to
"re-teach" when necessary. ; i

Journal entries. and conference statements trace the progress of the
experience of the ST-and the "ﬂit-pickingﬁicf the CT from the beginning to the
end of the semester. On the first day the CT gave the ST a detailed outline
of the responsibilities which she would be expected to complete with the date
when each would be due. Both the US and the ST reported positive feelings
aE@ut the CT providing this guideline. The US noted in her journal that the
CT had "thought out the semester thorcﬁzh?y in some detail." Two weeks into
the semester the CT wrote in her journal that the ST had "exhibited excellent
teaching ability,"” that she was a~"very'mature; organized, conscientious and
thaught%u1 person who has become a 'natural' part of our class." WRiting on
the same day, the ST indicated that _the CT was providing helpful feedback but‘
- expressed some dissatisfaction with the way the CT égpréSSEd hér ﬁfiticism.
In the same entry the ST comménted on the degree of agreement between herself
and the CT with regard to classropm control. "“One of ﬁﬁe boys was really
disrespectful today. CT gave him a demerit. To me, a teacher should always
demand respect or the children will walk all over you. CT proved that she
believes the same way." |

Less than a moﬁth into the semester the ST wrote that the CT had been out
of £he room and the ST had the entire class all morning. She thought it went
© great. "US came in and was impressed with how the class was under control,"
§Eé wrote-that she was more assertive when the CT Qas out of the room.

The ST also reported on a problem she had had in teaching a lesson. "I
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After talking I knew it was mostly my fault, I never stated my objective for

the student thus they didn't know what the purpose was."

The CT's entries during this early part of the tcrm are positive.

ST continues to exhibit very professional and responsible habits. I have
asked her to have lesson plans ready on Thursday for the next week. She
has them ready much sooner. On her own initiative she rewrote English
pTans to reteach a lesson which had not been as successful as she hoped.
Students have accepted ST's authority in the classroom. I have never had
a ST who was able to maintain digc%QTiné and respect from the students as
quickly as' ST has. I have been very honest with ST...I always try to
state my comments in a positive way but if I have;cbserved something I
feel could use improvement I will make such suggestionss—examp1e, '1 do
feel you need to be more discreet in hand]iﬁg individual discipline
problems.

The ST noted in her journal that the CT had been particularly impressed

- with her ability to control the behavior of an emotionally disturbed child.

She wrote that the CT had been worriﬁd that ST would let the student control

i

her. But after seeing the interacticn in class when the ST got control of the

child the CT no longer had that fear.

The CT wrote that she was disturbed because the ST seemed to see the CT

as "perfect."

l

H

I felt as though we'd taken 6 steps backwards when she told me that about

(thinking I'm perfect!)...1 do have high expectations for myself and my

S5Ts, but I am flexible and understanding. 1 think that until our talk
today the communication between us has not been totally open. 1 have
always beén honest with her. She has been wearing a mask of sorts trying

to please me.

~l
o
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The ST wrote in her journal that she had talked with the US who had told

find big things to pick on." The CT wrote in an- entry about the same time,

ST had another fine morning of teaching! She is such a natural teacher.
| I explain®d to her that if I seem *picky“ at times it is'because there is

nothing major to correct. 1 asked if”my "1ittle corrections" were taken
in the manner they were given--as only helpful hints. She told me at
first they were not but now she understands and appreciates my comments.
For example, I suggested she nDt!mark all Dvér_students' papers when
grading. We talked about it and she worked out ihefreascns why 1'd made
thelsuggestioﬁsg |

Data from recorded conferences provide examples of the method- used by the

with a number of instructional units which had been developed b&wpther
teachers on the topic which the ST would be teaching. In the caurseaofithe
converence the ST asked if she might "just use ideas" from the units. THé%QT
told her “that the unit were merely "resources." ’
If you don't feel comfortable teaching sometﬁing, the kids aren't going
to feel comfortable in learning whatever skill you are unclear on. So
you come up with something that will teach the objective, but in a way
you feel good about. .. You might be responsible at your given school for a
certain unit. Now the district might hand you a stack of Fésaurces and
say that these are things that other people have put together that the
district has accepted, now you can put it together however you want to to
comfortable for you and thg;kids in your class...That's the way the real

world is.
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In a later conference the CT reinforced the importance of implementation.
As long 35;1 know that you have thought through the unit. That you
really know what objectives needs to be put across to these kids, and
them some, what they soak up, what they Tearn will show me what you've
taught. 1It's not what you're planning that's important. It's how you
implement it:yﬁ%hen if it's successful you'll know by the critique, but
the different work they do on the worksheets and whatever else yourhave
planned.

Dﬁring one conference the CT tried to talk the ST out of using a particular

game she had chosen for implementing a §;e11iﬁg lesson.. The game involved the

breaking of balloons and the CT ¥felt there would be too much noise and chaos.

‘The ST persisted in her intent of use the game saying, "Well, I think that

that's the only way I'm going to learn if things work is just to try them
out." The CT agreed with her and allowed the use of the game which apparently
turned out to be a great success in both of their opinions.

The CT expressed her perception of the clinical tra1n1ng process to the

ST dur1ng one of their conferences.

This is your training period and it would be unfair of merto say. "I'm
sorry, kiddo, you're on your own; if you botch it, that's your problem.”
We'll talk every day at our ﬁreak time and we'll talk inbetween. If
there's a concern that you have, I'm not going to tell you what to do
about it, but I'1l listen and if I see thatchere are some suggestions
that maybe I should offer, then I'11 do that. If.yau are having a |
problem as a full-time classroom teachers, you would probably talk to
your peers; “Hey, I have this kid in my room that just doesn't want to

turn in his work. Any ideas on how I can get kim to start turning in his
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work?" You could do that, I'm sure, so Eonsiéer me a peer, the teacher

next door that you're just talking to about these problems.

The suggestions made by the CT were concrete and specific. For examplé;
during the discussion of a Hr%ting Tesson the CT told the ST that many of the
student would not know how to spell “peanut butter" so that she might make a
word box on the chalkboard and "instead of arbitrarily saying here are some

~ " words you will need you 'might asé them and let them give you some of the
words." The CT suggested that the ST might "do some air writing and let them
model with you, writing in the air and doing the strokes" but added "you
- decide, use your judgement after you have had your discussion how much time
you have left and whether or not they could use the additional practice of
writing the questions..."

In comparison to the other triads in the study, there is an amazing

absencé of attention to training in classroom control or disciplinef Both the
-CT and the US appear to é%nsider the ST adequately proficient in this skills.
The US reported in fegardzfﬁ the 5T: )
i She works constantly at keepingithe children on task, uses pasiﬁive
reinforcement frequently, speaks positively, yet firmly, when necessary.
-She can put an edge to _her voice, which is %ice for me to hear. A number
of young people have difficulty sometimes speaking as if they mean to be
obeyed, expect to be obeyed. Children .ére quick to note the
hesitancy...She seems to be aware of the whole classroom. I noticed this
- partiﬁuiariy’an the day 1 waé in here and. you (CT) were not. She was
-able to keep ﬁhé group going, éndryet stoppéd to get'samebndy else on_.

A task...she managed to be aware of the whole class.

=

T \gg Classroom observations made by members of the RITE staff support this
perception of control by both the CT and the ST. The narrative of the first

. / i | | ] -
- s'_ o K ~; .78 91




" observation of the CT reports much student movement but that the class is well
organized and work oriented. The CT seems to be aware of the behavior of all
the students and keeps contact and control. She gives much positive feedback
to the students and controls misbehavior with minimal negative interaction.
Examples reported were: she put a finger to her 1lips and shook her head to
get students to work quietly; she told a girl to "do your own work;" and said
to ihe class, "I hear someone. Neighbor, would you give that»ﬁersan'the éuiet
sign?" Observations of the ST indicate similar behayibr.‘even a bit more
controlling. The observer noted that in having the students move from place
to place the ST had said, "I don't want to hear a sound as you go back to ycur
desks." There was some noise and the ST said, "I saié I didn't want to hear
any sounds or I may c§nc21 everything." The "everything” which was in danger
- of being cancelled, according to the observer notes, was a play which the |
students had spent considerable time in preparing for and to which thej
apparently were icoking-fOfwa;é'with eagerness. The students were quiet.
Apparently accepting thE'ST‘s-Ieve1 of performance as adequate in the
areaé:qf classroom management and academiﬁainstruct{en the CL focused her
"corrections" or "nit-picking" on the ST's personal habits%?and "body
language." In her journal the CT noted that the ST “cgntinue§;t6 do a fine
job in every aspect of her teaching" and then wrote: "Today I asked her not
éD chew gum in front of the studeéts. She blushed and said, 'Oh, my gosh,
would you believe I'm chewing a.fingernail!" Five da&s 1ate§ the CT wrote
that the ST "appeared very worn" and that she was "picking up" that the week's
respDhSibi1§ties "are bothersgﬁe trivia keeping her busy when she'd rather
_ devote all her energy to the next two weeks," which would be the total teach
time. VTwo ﬁays later Ef wrote that she had had a "long talk" with the ST anq

"expressed many of my concerns of late--specifically her lax attitude with
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‘much negative body language coming across to the students." The ST had tcfd a
student "Dh, bull, that is not cﬂrrEtt;“ and had rolled her eyes and a1must
looked disgusted at certain student responses. The CT reported that she had
told the ST that she was a role model kids look up to and that she needed to
portray a positive attitude. The CT concluded the journal entry with the
comment that after she had "lowered the boom" there was a “"remarkable change"

The ST wrote that she fe1t in her teaching "the kids shoyld come first,
not how I pé}farm for CT." She expressed concern about her abiTity to

some accomplishments. She perceived two main problems in working with these
studEﬁts;i~1ﬁéz1ness" and the fact that "many of them understood Spanish
better than English.” But she also found that they had "a problem staying on.
task." She reported in her journal that the CT had told her that if she could
“"even set a spark off with one of these kids" she should feei that she had
really accomplished samethfng; The main thing, she indicated, was ﬁt@ get the
Tower studénts out their lazy habits.” |

The CT wrote that the ST had been "bothered" one week by the poor work
| habits Qf the slower group and the next week by the “know it.all" attitude of
" the higher reading group. The CT told her "that only a miracle would provide
her with a class of only ﬁorma1,§abave‘average students" and the ETiécntinuedv
in her journal "such a perfectvmixturEVWOuld be boring and ST would again be
concerned. " N

The entry in the journal of the ST Ecnéérning this discussion reflected a
slightly different slant. The ST wrote that shésand the CT had had ar"réthe?
. degrading" discussion: and that the CT seemed "to think I ém §etting burned
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The three-way mid-semester conference was positive, with both the CT and
the US very complimentary of the performance of the ST. However, the US
- reported that there appeared to be some "tension" between the ST and the CT.
The CT noted:in her journal that the ST had a problem in that her body
Taﬁguage»ref1ected her "moods" which directly affsc@ed the class management
and interest level but evaluated ST as "doing a great job" and said that “her
’ ’é?aﬁs for next week TDDF great." The ST wrote in her jourral that the CT was
always cnmpTimeﬁtary of her when the US was around and wondered why that might
be. ﬁ |
| During total teach the cT seemed to perceige the Gontfo1 of the ST as
being almost too complete. The STVwrnte—llzwasaesﬁécia11y proud of myself for
getting the kids out of reading cn,time.“ But the CT wrote-about the same
lesson: i 7 o
ST began ta?a? teach yésterday and the day went smoothly. Today she
seemed hurr%ediq I asked her why she was tﬁrgaténfﬁg with some of her
réquests, i.e., "By the time I count to 31 wantféverycne in the reading
group on the carpet or I'm going to write some ué?y notes." She replied
that she waﬁteaktn stick to a. certain time schedule and the students
weren't “‘moving 5? mak%ng the necessary tran;if%ons as fast as she wbuid B
Tike. We talked about this and she realized now that the problem can be
wa%ked out in a ﬁare-pcsitiﬁe way. Ne‘spake of body 1anguége cues again,
An interesting occurrence toward the end of iétai teach might well serve
és‘é picture of the'refaticnship between é%é CT and the ST and of the nature
of ;the ¢linical experience. Both CT and ST report the situation in their

journals on the §éme day. Jhe CT reportédvthat total teach had gone well
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during the- week. 5T reported "things have been going, real smooth.” cT
- reported "ST s prepared and sticks to schedule.® ST reported “éT s;id I'm
coming down on the kids harder--1 guess that's beiause I m EQnEEFﬁEd about the
total management.' cT reported “ST has been very str1ct th1s week. MWe
discussed this yesterday-and she seems to be more relaxedltaday." ST%fepsrteéx!
that she had gone ahead with the ballcon game which the- €T gad discouraged her
from using and that it "never got out af-hand " The CT reportad "1 was
pleased with the lesson ST tried with balloon papp1ng.e Hhat cnu]d have been a
~wild morning was a raar1ng success." The CT wrote "ST says I'm p1cky. Both
US and I have reminded her that other student teachers have more severe
problems and are spoken to and guided through those ﬁrab]ems. ST's féaching
15 just biossoming from a naturaT gift. We are just working out a féw‘kiﬂks;“-
The CT recalled -the interchange d1fferent1y. She wrote "CT said again she

thinks I'm not enjoying total teach because I'm too tense. It really botheréd -

me that she said this again so I said 'I am enjoying this and I have loosened

up.' She said she wouldn't worry about it énym@re. There are still some

things where she is being picky."
At the final evaluation ;ﬁe CT eontinﬁed to emphasize the fact that

although the ST "worked all semester to improve her body languade and attitude-

raflected in %aéialigxérggsions."-"thét is scmething she will always need to
'be aware of." ' ' T ;
_ Lonclusions
Both the CT and the .US ééﬁtefve the ST as skillful in the areas of
gontroT, management, and Fu1é?gDVETﬂEd beéaviar.a%d’tampetéﬁt in the hand?ing,
of academic cﬁﬂtent.!'Thé'ST_apﬁears té'bg both negative.and positive in
regard to the CT's perceptiéns §¥,wp§t works and what is néﬁessaryi‘:wh51é~she
does not "like" the “nitipjck%ng“!ef the CT, she defends it tovsamg'degrée as
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neceséary in the process of making her the best teacher she caﬁ be. A1l three
of the participants seemed to be guided in their perceptions and behaviors
_more by craft knowledge of what is right than by any theureticai/phi]ﬁ—!
sgphicaj[résearﬁh ideas. All three of them view the competence of the ST as .
.some sort of “naturéi" gift or trait or,abiTitQ_ And all three regard the
clinical tra1n1ng as an opportunity for the ST to exper1ence what she will
AEﬁcounter in the real world of teaching and to benef1t from the exper1ence of
the CT and US ih learning “tricks of the trade" and "warking out a few kinks"

in her performance. The CT acfs nut hér expért status r01e respons1b111t1es =

by being "picky" about deta1. since she perceives the ST as Ent5F1nQ the

experience with the major campetenc1es. The US fu1f1115 her role in the

process by sharing a large amount of craft kﬁawiedggg;gand by beiﬁg

supportive--"a real sweetie." ) | ' ‘ .
As a result anthe training attivfties and expérienge% the ST emerges E

pretty much as she entered, but with asstroﬁger sense of efficacy, .resulting

-, ) : 7 | | - | ;
™" primarily from the approval and commendation of the CT. Do
-~ The experience of this triad appears to support the ﬁraposition f)

) prapo:nded in all three tr1ad5, that thé mest 1mpartant Funct1nn af c11n1ca1

N —
omE S S =

f;iiéﬂnng is to. prnv1de oppartun1ty Far tne ST to have ExpET1EnGES assgc1ated
with tea;hiﬁg;and to practlce skills nfe;1assraom management apdiiessan
pTann%ng and presentation. o i - | |
For the ST in Triad C, théﬁuérienéé appeared to be more of an audition

than a practice session. She got. the part. Thén;:h§nged:ﬁer_miﬁd and tbok

_another job. - L o Co ‘ Pee

_ " .Comparison of Triads |
Intensive and detailed study of;qua?ititiVe data caiTéctéd during the

course’ of these threefdifferentupréservi&e clinical experisnces suggests that =~ _
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= clinical preservice is simultaneously ‘an idiosyncratic expefiénze with

:2”3f;act1v1ties determ1ned to a large degree by the character1st1¢s and craft

wkﬂQWIEdEE vathe participants, and a te;hnalog1;a1 tra1p1ng exper1ence,w1th

| actiﬁiiiéﬁ’defermined by a figidTy ge%gra1izéb1e and predictable segraf

" competencies which the ST is expected to demonstrate by the end of the

o t?aining periodz This reinforces the idea that the preservice pragram'itseif;“

»is "job’ training" on the one -hand and preparat1or for the m1551on of

:“educat1ng young people” on: the Dther. Spezif1c interaction and act1v1t1es

:[ﬂ-appear to be determ1ned by the resu1t1ﬁg dynam1c5. Expectatiahsi

éat1sfa§t1ﬂn5, perceptions, and evaTuat1ons appear tD be reTated to the

resolut1on gf the tensions between these two v1ews. - ([

Personal Character1st1cs

The mEmbEFS of the ‘three triads were cnmpared with each other and w1th

the tata1'samp1e on four constructs: 1) conceptual level (Tab]e 1); 2)

fempathy (Tab]e 2), f]ex1b111ty (TabTe 3); and &) se1f-perceptian (TabTe a).
:'Append1x A cnnta1ns copies of the 1n5truments used ta measure each tanstrUEt.
"~ The canceptuaT level instrument’ was adm1n15terga as a pre and past measure and

ithe other three 1nstruments were adm1n1stered pre,- post, and at the m1d pn1nt

. of thE tra1n1ng per1ad

Scores on the d1méns1on of EDnEEptuE1 level funct1aning 1nd1eated that

311 of the members of Tr1ad A exper1enced deveTnpment dur1ng the clinica]

preserv1ce per1ad sIn Tr1ad B the score of the uUs 1n:reased ‘that nf the ST

7',_rema1ned the same, and .the f1na1 ~score of the CT was lower. In Triad C the

S were 1gwer than their 1n1t131 scores.v Dn the 1n1t1a] aﬁmin1strat1an the CT in

Triad B had the h1ghest score, the CT in Tr1ad A next, and the CT in Triad C
had the lowest score. ' On the past test the cT in_Tr1ad'A had by far the
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;Wx below the mean of the sample on 311 three adm1n1§trat1ans.

highest sécfe of the three. The ST in TP%ad A scored higher on the init%ai |
'adm1n1strat1an than either of the other twn STs and ‘much h1gher on the pnst
administratinn, on which her scare was. ‘more than a ‘standard deviat1nn abgve
the mean of the sample from which the case studies were draWn_ v

Sccreé on the empathy construct rating instéﬁﬁEﬂt indicated ;ﬁat the!USg

CT, and ST in Triad A were stronéiy empathi;, thé'CTfané STvsccring a étandard
deviation above the mean of the sampie from which the case studies were taken.
.iSGDPES of the members of Triad C also indicated a high level of empathy. The
scores of the members of Triad B were all below the mean of the sample on aT1l
'three instruments. On the final test the US and the ST sccred a standard
dev1at1an below™the mean of the sample and the CT scored a standard éev1at1nn
below the mean on the f1rst and second tests.

| Results on the Flexibility instrument 1nd1cated that the members of Tr1ad’
A were more f1ex1ble ‘than the members of the other two triads. “The CT in
.Triad A scored twa‘staﬁdarﬁ deviations above the méan of the first and %ecgnd
"‘administrations’ and one standard above the mean on the final one. The members
of Triad B aﬁpéar to form the most rigid group. The CT and the ST scored weT]i

‘ “On the dimension of se]f-percept1an or seifaﬁancept Triad B aga1n scared,
the lowest. On the final adm1n15trat19n an membgrs of Triad B scored well.
~ below their caunterﬁart‘inithe a%he? tfiéds.: The Sf in Triad B L: scéféd a -

.standard dev13t1un be1gw the mean of. the sample and the CT scored two standard~

i ;dev1at1ﬁn5 be1nw the mean. On the other hand bnth the CT and ST in Triad B

-

scored a standard dev1at1on -above the mean.
. The members of Triad A appeared %0 have-ﬁad the highest self-concept, the
~_highest “level of flexibility, and the greatest degree of empathy; and to have

experienced the most growth in conceptual . development ﬂurng the experience.
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. The members of Tried B appeared td have had signif1eently Tow 5e1f-eeneept,
bexcessive r1g1d1ty, and a ,tr1k1ng 1eck pf empathyi The T end us appear to
heve regressed conceptually but the scoves of the ST in Tr1ad B indicated thet
ehe experienced some conceptual deve1dpment during the tra1n1ng DEF1Gd A1l
dembere df Triad C'scored riear the mean on*the final self-perception teet, and
appeered tD be fairly flexible and empeth1e. In_this triad the scores on the
; eeneeptue1 level instruments 1nd1eated that the us exper1enced growth, the ST

remained at the same level,-and the CT experienced regression.

OUtEBNEE‘ Setiefaetidﬁ , Expectation, Eveﬁuetipﬁs

The ST in Tr1ed C repprted the greetest degree pf satvsfecttdn with the f
exper1ence, the ST in Triad A the ﬁext h1gheet and the ST in Triad B repdried :
the least satisfaction with the experience. .The eatjefaetidn instrument
scores of all three of the STs were at prvabuve.tde mean of the sempie;

In teeme'd?dexpectetidns, the putcomes for the three 5Tevveried, For all
: three the or1entet1dn pdrtipn of the experience was far from meetTng thE]F_
expeetet1pne, the scores of all three were a etanderd devietidn frdm the meen
df the semp1e, 1nd1eet1ﬁg thet their expectations in terms Qf dr1entat19n tp
’*he prpgrem were not met. In terms of epmpetenee, the ST in Tr1ed A and ther
ST in Triad. C repdrted that expectet1dne Fer themee1;ee were exceeded. The STﬁ
" in Triad B, in cpntreet, repprted thet her expeetet1pns in terms pf cpmpetenee
were not met: her score be1ng a standard dev1etidp be]pw the mean df the
| sample on this 1tem.' ST in Tried A repprted thet ehe spent eens1dereb]y less

time then she had expeeted to spend on activities eeepe1eted w1th the

i

ehe had expeeted to epend,eend the ST in Triad C repdrted that ehe epent more

time than she had expeefed would be required.




W

The final eva]uatiens of the ST 1n Tr1ad A by both ?he US and CT were the

. highest p3551bie ratings ava1lab1e on the furm pr@v1dedfby the univers1ty, *

The harrative camments of bath the US and CT indicted ﬁhat the ST was

ﬂutstand1ng and would make an excellent teacher.' Both noted her enthusiasm

~ and reported that she was “hardiwcrking“ and "not afraid to take that extra

time to provide the best learning experiences for each pﬁpiI!" The CT also

réported and emphasized with uﬁdér1iﬁing that the ST was figrghagfg“ when "it

was necessary." The CT cﬂne1uded the recommendation with the infprmat%an that

I

‘the ST was “f!ex1b19,“ had a "sense- uf humor," and a wanderfu? perspect1ve

- abnut teach1ng.“ In short, that the ST was “terrifiﬁs“

The ST in Triad C also rece1ved high ratings on her f1na1 eva1uatians by_‘

bnth the CT and *he US although her ratings were not so high as those of the

ST in Triad A. The US commented that the ST was "attractive, intelligent and

Eehgcienﬁiaus,“ and.would bé “an excellent teacher." The ET!wrg;e that‘tbe ST

- was a "natural teacher," cnmpetent in ﬁiénﬁiﬁg, fesson imﬁTementat%ag aﬁd

classroom management. . In add1t1cn she was “energetic, dependabie, creat1ve,

and worked well with ch1ld?en.“ﬁ
The evaluat1an5 of ‘the ST an Triad B were less exuberant.. ‘Neither the CT
nor the US gave her a siﬁQTE mark above 4 on a 5-point scaie on .any item. Her ..

overall student*teaﬁhingfperfarmanﬁe was rated by bggh the cT gnd Qs as

‘;s1ight13!ahave “satisfagfﬁfy" which was a'numerigai’scoré of "3." The us

wrote 1ﬁ her cnmments that the ST had "met the requiréments of StudEﬁt

teach1ng“ but that she did not "feel :amplete]y ‘comfortable with the cnntent

Tevel and dem;ﬁds of behavioral management in sixth grade." Because of this;

the US suggested that the ST would “function most competently with youngder

children."” %hg CT commented: that the ST was a “conscientious person and &

cgaperatiﬁe ceghgrkerg“ and recommended that the ST teach "primary or lower

\\ §; f7 N z:_vgi-gl13CY



1ntermed1ate pupi1*‘f.whéfé she and her pupils would "benefit by her effafts )
to bruaden her own inte11e§tua] backgrnund "

o Genera1 Cun:1u5iﬁn5

The intent of this - paper was to provide one facet of the general
description of the E11ﬁicai=preserv1ce_exper1gn:e: ~an intensive view of the
Qnéding prn;eés of the field éxperiéﬁcs - | ’

1. There was no ev1dence of any ariiculated, codified and agreed =to
knowledge base ragardlng either ‘the Egntext and praﬁess of teachtﬁg or the
Fcmtent and process of tra1n1ng the ST. »

2. There appeared to be a lack af c1ar1ty abnut ends and means, a
canf11ct between a react1ve and proactive stanﬁe with regard to 1nstructiﬁn.

3. While- can;egtua1 growth or deve]apment can. and samet1mes does occur
w1thaut being an intentional goal af the clinical exper1ence, arrestation or
regress1an En th1s dimension is_at least equally 11ke]y. -

. 4. Canceptua1 growth or deve1npment is not suffic1ent tn assure h@re
campetent teach1ng performance. -

5; Satysfactiﬂn, fulfiliment . of expectatinns. agﬁ satisfactory
pérfnfmaﬁce‘evETQations'af the ST should not be assumed to indicate that the
éxperienge fesmited in prafeésiana1 growth and the acquisition of Egmﬁetent=
teaching beha?1ar5. - | , i t

v 6. Control nf cTaseram beha;:gr is a job requiremeqt 1n and af 1tseTFA
regardless of its reTatiﬂnsh1p to any academic ski]1 or knnw1edge. ﬂ
7. AdhErEﬁEE ta specifiﬁ contextual mores is a prime requ1site of

£
su essful- ;nmp?et1an ef the c11n1c31 tra1n1ng.

8. Personal charaﬁterist1§s and the degree af match between percept1ans_
and values cf the members of. the triad are highly ﬁrEdiEt1VE:GF the

interactions and evaluations which take place -in the clinical experience.



*

A 9. E#¥ft kb ow dae agti%ijg“comgh sense“ﬁé;e the basis of most decisions
. regar—diﬁg; s ifis rimicais- experiences. h
0.  ie <Cwen assmmption under‘lies clinical teacher education:
‘practical $n-2lassveoo %;xﬁeﬁeruee necessarily contributes to the deve’lc}pme;it

of bettrer teacters.

102

8




References
Applegate, J. H., & Lasley. T. J. 'Eaaperating*teac@ers‘ problems with

preservice FigTH experience students. Journal of Teacher Education, ' .

March-April, 1982, Vol. XXXIII, No. 2, pp. 15-18.
Becher, R. M., & Adei W. E. The-relationship of field placement

characterist1ss and students® potential f1e1d perfnrman:e abilities to

clinical exﬁﬁg1ence ‘perfonnance ratings. Journal of Teacher Education,
March-April, 1982, Vol. ¥XXII1, No. 2, pp. 24-30.

Griffin, G. A., et al, The student teach1ng experTEﬂce _research design_ far a

descriptive study. Austin: Research and Development Center for Teacher
Education, The University of Texas at Austin, 1981

“H1ch1gan school gets. tnugh flunks 22: of its yaungest'“ Austin
Amer1can Statesman, Fr1day, June 4, 1981, -

Spr1ntha11 N., & Thies- Spr1ntha11 L. Educating for teacher growth: A’

, cognitive deve1opmenta] pErspEEtTVE. In Griffin, G. A., & Hukill, H

o~ 7 . '
(Eds,), Alternate pergpectives for research and _program deveT@pment in

teé:heﬁ éducati95 Austin: JResearzh and Eeve19pment Center for Teacher

=Edu;at19n, The Un1versity of Texas at Aust1n dJanuary 1922,

-"Tea;hers c1351ng boock on careers.” Aust1ﬁ Amer1canaStatesman, Friday,

&

June 4, 1982!

103




Appendii A

CHUNT'S
PARAGRAPH COMPLETION

Name _




D1rect1nns

‘You are asked to Hr1te at 1east three 5entences on each of the tap1cs in
~ this booklet. You should spend no more than three minutes writing on
- each topic or a total -of 15 minues on all five. It might be useful to
.use & timer or check your watch. = Please. try to inditate as: accurate1y
as possible_how you feel about-the topic-rather than how you think
others feel or-how_you think one should feel. Begin with the first
sentence stem. Write-for three minutes. Turn the page:and write far
three minutes on the second-.topic, and so so. Do not go back- ‘over your

work. " There is no need for Editing.

Thénk you for your cooperation. &7) oLt

PLEASE TURN OVER -

5
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Aruitoxt provided by Eic:
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5. When I am told what to do...
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Aruitoxt provided by Eic:



6. When ! am not sure... '
» g
L TE = h

"

ERIC

Aruitoxt provided by Eic:



NAME__

SET

This instrument contains 23 items that describe a way that a person
may feel about another or act toward someone. Your task is to read each
statement and decide the degree to which you perceive yourself, as like

- or unlike the statement. You are asked to please give an honest opinion
on every statement according to the following scale:

Extremely unlike
Moderately unlike
Unlike

" Like )
Moderately 1like
Extremely like

N L A ) D e

PTease read each statement tarefu11y and camp1pte]y. Eirc]e one
e response ‘FQI“EEEh 'itEl"'l- e T T

* Copyright 1980 Elaine L. LaMonica.
Reproduced by permission of the author.
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o 2 .
= - =h [-1]
= Lol = -
e =2 - -
= ‘> © =
a - a* = o
FEe Tk
= @ = 1 O
o T o= ax T M
> O e g ¥
. WX S J X w
No. _ltems _ _ _ B
1. Cannot accept individual differences. 1 2 3 4 5.6
2. Does not respect individual differences. 1 2 3 4 5 6
3. Helps a persun re=11ze that options are
available, 1 1 2 3 45 6
4. 1Is not concerned with the fee11n§5 of E
7 others. 1 2 3 4 5 6
5. Does not appreciate individmal differences. 1 2 3 4 5.6
6. Is. responsive ta the needs of the whole | , )
_person. e 1 2 3 4.5 6 -

L1y ]

7. foggs no support ;o others. ‘ P 1 2 3 4

[
ah]
w
F-
LYy
- T -]

E. Treats other people as if they were nbje:tsi

9. Seems inconsiderate of other people’ s

feelings. 1 2 3 456
1C. Has no respect for the opinions of others. 1 2 3 4 5 6
11. Shows no sympathy for athers during a, ar1sis S e
‘= .-—-or-stressful situation. —— —————— . 17273 §° 5§ 6
12, Never even tries to comprehend another A o
pers&n s situation. e 1 2 2 4 5 6

13. Seens hostile rather than sympathetlc ) .
when another person is in & trying situation. 1 2 3 4 5 6

14. _Fee1s that opinions and values of others

should be respected. .1 2 3 4 5 6
15, 1Is uncooperative. : _'! | 1 2 3.4 5 6:
16. Makes time in a. busy work schedu1e to talk
2 3 4 5.6

~ to someone who is upset. S o1




-

Extremely Unlike

Moderately UMWikEwlmm

Bl Sk

Moderately Like

\EJ”"

Extremely Like

.
= .
= 2
- 55
No. Items _ _ .
17. Listens thoughtfully and patiently to
another. T
, ) 1 2 3 45 6
18. Shows consideration for a person's
feelings and reactions. 1 2 3 4 6
19. Does not seem to accept responsibility for L
his/her actions toward others. 1 2 3 45 6
'4
20. Reaches out and touches another person in s
a soothing manner when it seems right. 1 2 3 45 6
21. Gives genuine consolation, advice, assist- ) : )
ance, and support. 7 1 2 =3 4 5 6§
22.7 15 Kind, positive, wEFﬁiféﬁETétééptiﬁg S -
of others. 1 2 3 45 6
23. Respects the values of others. 12 3 456




* DIFFERENT SITUATIONS ADAPTATION SCALE

This questionnaire is concerned with how pecple adapt to different
situations. There is no correct or best answer. Please read each
statement and decide whether the behavior is similar or dissimilar to
yours. Read each statement carefully, and circle the number that best
represents your opinion. In making yocur responses to each statement,
use the following scale to represent your answer.

Very dissimilar to me
Moderately dissimilar to me

~ Somewhat dissimilar to me
Somewhat similar to me
Moderately similar to me
Very similar to me

LI D N N

O U Pk N e

PLEASE TURN OVER
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_Items - EEReaF 2
1. 1Is quiet around strangers. 1 2 3 45 6
2. Has difficulty initiating caﬁversatians, 1234 5.6
3. Has difficulty being at ease with new : S
 people. . ) 1 2 3 4 5 6 N
~ L , : s .
4. Is nervous at meeting new people. . 1 2 3 45 6
- 5. Is uncomfortable in formal social f
settings.. v 1 2 3 4 5 6
6. Takes active part in entertaining
others in social settings. 1.2 3 45 6
7. 1s a good story-teller. 1.2 3 4 5 6
B. 1Is embarrassed araund people not
well-known. 1 2 3 4 5 6
9. Is bothered when something unexpected o S
- occurs. A : 1 2 3 4 5 ¢
10. Does not want to begin a project uniess = : 7 A
end results are known. 1 2 3 4 5 ¢
" 11. ‘Has difficulty setting 351de a task i . A
- once it is begun. - _ . 1 2 3 4 5 6
12. Does not like uncerta1n or unpredict- : ,
"~ able th1ngs. A 1 2 3 4 5 6
13. Has stereotypical views of men and women. 1 2 3 45 6
14, s uncaqurtabie‘unTess dressed 1ike others. 123456
15. Avoids trouble at all costs. 123456
16. Likes to do things the same way all the time. 1 2 3 4 5 6

17. 1Is uncnmfcrtab]e in situations in which -
d1fferences of npiniﬁn are aired.

[
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w
g
n
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Sex: M F - Nane/Number e

Grade/Level _ e

SELF-PERCEPTION INVENTORY (D)

Form SGI »

People are different in the ways they think &bout themselves. We are interested
in discovering what kind of teacher you believe yourself to be like at this moment.
Therefore, you are requested to describe yourself, as you now are, by placing & check in
one of the four Epaces on the line between two words vhich are opposite in meaning. Each
line represents how well the adjective fits your perception of your self as a teacher.

quiet “(i

. ,vgﬁ -

Example:

loud

more : more

very

quiet : quiet : loud : loud
: than : than @
t loud quigz.z

.. Look at the words at both ends of the line before you decide where to place your
checkmark. Work rapidly; give vour first reaction to the items, since your first
ansver is likely to be the best. Please do not omit any items and mark each item only
once. Remember: there are no right or wvrong ;nswersﬁ-nﬂly answers uhigh begt describe

yourself as a teazher. -

) accepting R S , I 72' 'n_{-g:m;, )
RO f i ertetel @)
:dt3) srticulste . i fi,fg, — | iﬂlrﬁiguléte ; )
Ci) cheerful | i - _ : I P sullen f&) |
) competent | ——— D ; - . ineampgtgnsr ($f=
;(E) considerate — ;‘17 .1 - 7- inconsiderate (6)
Et7) ﬁﬁﬁii:;ént - B : ot inconsistent )
(B) cooperative — f N N '}intagpe;atiyi (8)
(9) :aurt;j.aui - 7 o sercastic (9
(1 " eresative ! s : - 1ﬁi§;t1v§ . | (1?) )
o 77:, : . sputocretic (11)
. ) :;, N S  pansive | CIZ)




(13) enthusiastic s " 4ndifferent ~ (13)

{14) even-tempered —

s unfair (15)

- (15) fair R

(16) flexible - . oz . rigia B ¢

wow Lww wow Dwom o Lo wow Tmm owm
|

T ) unfriendly an

17) friendly , I

overbearing (18)

(18) humble _ s

(19) industrious 7 : t lazy (1%)

(20) informed A S SN U - uninformed (ZQ)
(21) Just I S % - punitive (21)
(22) 1lenient S _ 7: R S strict SR Ez_gsé
(23) mature = . E _ I immature
- (24) neat N I _ 5 2 _ untidy
(25) optimiseie | & a4 T pesatmistic
26) " organized L I S %,, I S unorganized
~ (27) out~going — : g I vithdrawn
;!(23) patient -—r } ; I iﬁpi{iietit -
'ﬁi! | (29) ﬁlean,ﬂt A . 75 R S unpleasant

~ (30) potsed e e dvewra

" (31) crespecting = disparaging

e i;n:eznge:
S shy
: dull

©(32) self-confident ____ ,

(33) sociable

C(38) stimulating

t intolerant

EBSQ tolerant -

L . - _ o . .

- (36) \ﬁﬂdé:stinding ) o S unsympathetic
B . '

B - ]

s

-,

\ - : ’ -
N .

. Copyright: Dr. AﬂE‘hﬁgy T. Soares & Dr. Louise M. Soares,
: 1965, 1973‘;1\21&5:6 1975.




