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FOREWORD

This curricolum document, ESSENTIAL PERFORMANCE OBIECTIVES FOR S50C1AL H!Ul)lﬁL%
TLLUSTRATIVE LEARNING ACTIVETIES (7=9), is intended primarily lor social studies
teachers at the elementary level (7-9). 1t is to be used in conjunction with

) ocial Studies (January, 1982,

learning activities, developed and

the Essential Performance Ubject ive
Michipan l)L'rri.irfLim'-nL of Edueation).
written by sacial studies teachers, curriculum specialists, and represcntatives
from institutions of higher education, highlight the fact that a number of
different technigues and approaches, depending upon the grade level and
developmental stape of particular students, can be U to implement the
ESSENTIAL OBIECTIVES.

The illustrative learning activities are intended as o resource for teachers,
who may use them as thev are written, as a model tor developing other appropriate
learning activities, and as a means of developing sequential and logical social

studies curricalum for their own schools.
These illustrative dearning activities should:

. Be used as resources for social studies teachers.

signed to teach social

. Help new teachers or teachers rea
' studies alter vears ol teaching in other subject areas.

¢. Help teachers in their efforts to develop within their
existing programs sipnificant activities appropriate for
the ESSEMTIAL OBIECTIVES.

d. Enconrape socinl studies teachers to expand, to improvise,
and to develop currieulun by providing stimulacing and
exciting activities,

c. Clarify for pavents, board members, and others in the
community the kinds ol learning activities suitable in
sncial studies classrooms,

Phillip E. Runkel
= Superintendent of

- Public Tnstruction

-
=
o
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INTRODDETTON

tmproving the Quality of Teaching

amd Learning in the Classroom

I, Parposc ot Social studies Kdocation

tn Michipgan we are, aceording to the State Board of Fdacation approved

Bat bonal e tor Social Studics Edueation, educating students for democratic
12 anmony, educators that students should be

eit i;n-nshi;i.‘ There i3 conseny
prepared to assume active roles as intellipgent citizens and decision-makers

in oA tree, just and demoeratic socictvy.  Therefore, instruction shiould be
provided which enables students to become selt-reliant and independent, to
think and reason lopically and sensibly, and to be able to make just and
rational decisions.  sStadents should be encouraged to achieve their finest
potentiatbitics, Furthermore, students should be developing insights with
respect to the basic premizes ot our democratic society. Tiey should,
consequent 1y, acquire those skills which will help them participate effectively

in socicly ans worthwitile citizens.,

Coneerin s offen exspressed by the American public at the national, state
and Toeal tewvels that schonls are not adequately preparing students to deal
inteliiventlv with the complexicices of a madern and changing world.,  Too
[ew ol our students scem ahle to cope with personal and societal problems,
nd

And they assnme vither passive or nihilistic roles rather than active a

responsible roles in socioty.

2. Major Responsibilities o

The major responsibilities of teachers include the task of providing
positive learning experiences for students within their classvooms, of
cheouraging students to take advantage of learning apportunities beyond the
classroom, and of perfurming offectively in their roles as crs. Students,
if rhey are weld faupht, will want to learn. Also, they will aspire to
performing at their highest level of achievement. Learning is a continuous
ur conscionsly or it may occur unconsciously. Good

process which mav oce
learning expericnces are those which coable students to acquire factual
knowledge and to learn how to learn. In asearching for meaning and understanding,
students should be able to :uhpt to a continuonusly changing environment and =
ate for a democratic soclety.

they have

o deveiop and/or acquire values appropri
Oppo: conities should then be provided for students to apply whar
learned. Lo ordinary and unique situations. Moreover, effective learning
activities should help students ideniify acceptable patterns of relat ionships
amang people and to understand how attitudes, values, beliefs, ideas, and
reelings alfect their own behavior and how people relate to each ouher.

- Sucial Studies, Michigan Department

ot

O
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oo Approaches Lo Uitizenship kdocat jon

At the vliementary level, one approach toe citizenship education requires
that children verbalice the core values belioved to be commen Lo ol l Al ricang, .
and In 50 doing, ciEperivice o sense ol ddentitication with onr socicty and
il )

the values presumed to be unigue to our societyv.”  For example, some who tavor
this approach belicve that childrea should be taught that Georue Washington
and Abrabam Lincoln were outstanding statesmen of our country.  They would be
accepted by the children s heroes and emulated Tor their courage and
achivvements.  Thos, children wonld fdentify with the shared traditions of
onr American sociviv.,

At the sceeondary tevel, another approach focuses on the study of persistent
social, eceonomic, and political problems in our socicty at ‘the local, ndtional

and plobal levels. ' Proponenes of this approach contend that ehe problems
studicd shoald nor only be corrent, bot also relevaut and significant and that
students should regard them as important and worthwhile tor consideration.  An
erample of sippropricte types ot problems to stady would include: poverty,
cducat fon, representative government and erime,  The major reason advanced
istent problems is that, by so doing, students would develop

tar stndying pe
an understanding and concern for those eritical issues whiech affect their
personal amd socictal trecdoms. this approach, it i= thought, would provide
students with opportuniticvs to develop skills or dnvestigating and learning
about the vore values of our socicty and the Mirger plobal community.

Another approach emphasizes the tmportance of students acquiriag
constantly conf ronted

decizsion=making skill=. A citizen in our socicly
s/ber private tite with guestions such as: "How can | make a wise

favoring this approach, that experiences

i
decision?’  1u is sagpested, by those
should be provided which would enabhle students to become Involved in activities
which would help them develop critical thinking skills such as defining o

problem, vathering and analyzing Jdata, hypothesizing, cvaluating the proc

and making wise decisions.

4. Pregent Sra

day are different than students prior to World War 11,

Studentes of )
before Lhe atomic bomb, television, and computers.  They are confronted with
innumerable problems such as changing family roles, divorced parents, separated
ion, inflation, aud rising costs of

families, drugs, uncmployment, depress
educantion. Teachers, too, dare faced with innumerable problems such as
discipline, physical safety, job sceurity, and conflicting opinfons as to what

should be tanght.

As the Committew worked on this ilJustrative learning activities document,
they recopnized that too many schools in our society are confronted with
problems such as declining enrollments, Tack ot community support, and a
lack of ecreative and productive teadership.

r, "Fducating Citizens {or Responsible Individual ism
and a Free Society:  Education for the Future,
atterson (Washington, D.C @ National Council for the

Social Studies, 1950), pp. 2001-213.
3

[hid, p. 201=227,



4.1 Declining Enrvollments and Emphasis

Keeause of deelining enrollments, schools are often elosed in spite of

community re tenee.  The high cost of utilities, wmaintenance, and personnci
mitkes it prehibitive to continue offering proprains in schools with imiteds
student populations.  The erftfect upon teachers is demoralizing.  Often teachers

are reassipgned on the of "seniority” and feel ill-prepared and insecure

in aceepting teaching assigmments in content areas they are inadequately

Al members,

preparcd te teach.  This results in strained relationships among st
In o fow school districts, efforts are oade to help prepare eoe

new

chers for th

ir

ansipnments. However, in o many eases, the teachers too often rely heavily

upon i single textbook, trving to keep one lesson ahead of the students.

At the clemencary Jevel, treqguently, little Instruction is provided in

Aaltoeated for instroction in reading and
ro and/or competency leve] testing

social stalies and move ime

mathemat ics heeanse of commmity pross

of the major
responsibility o social stndices tor the development of democratie citizenship
: ting amd cxreiting
the reading of one cluipter atter another

i onlw these twos areas. The secondary teacher, possibly anawa

or lacking cxporti for providing instruction ju an interes

manter for the stuadents, assipns

in g rather bhoring and uonent hus iast T manner.

Aud o Disciptinary and Related Problems

of the commmity iy feel that the schools

Some parvents qond other meaber
Jare not Tproperly odueating' and digsciplining students. Citizens, furthermore,
miav feel that teachers con caul sheard do oo boetter job of teaching.  In saeh
instances, they mav regard schools as ounsafe places tor theirv children sinee
teachers and administrators appear to be contronted with iosurmountable
diceiplinary ]':Fui'\lmhh', Drups, aleohol, knives, and evenr puns are a opart of
the culture of minmy schools, Vacial tensions, pangs, habitual troancev, and
sesual harassment arve addicional probloms which confront schools, The
comnuni ty mav feol that selwols have failad since these problems oxist.

Acvcordig to some parents, 0 teachers and administrators were "dedieatoed”

amd committed to teachio childeen and voung people, most of these problems

could e eliminated, AL (he same ¢ ime, some teaehers way think that parents
iseiplining

vility in

are aneospaerat by sd o oo e their share ol respons i
their chiildren. There o guaeenent in both proups, however, that chiideoen

tadav are dilficulr to manage which may, in part, be due to changing cultural

norms and viloes.

4.3 Lack ol Preparation Time

leacning 1= very demanding; it is not casy.  Often, teachers are not

piven adequate preparation and planning time to desselop and organize lessons

whi
have the responsibility tor teaching not only social stadies but ciasses in

cli would insure optimam learnineg in the classroom., Flementary teachers
| L i h

all content arcas. Generally, their schedole includes less than one hoor o

day for preparation.  Paring this Timited amount of rtime, it is inpossible

to develop curriciubum materials; plan lessons, work with students, meet

ray and perform the myriad of

rents and other teachers) correct pap

B

Cn
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Secondary teachers are confronted with some of the same problems plog

Cadditivoal ones such as oot enoagh Cine for adequeate planning and preparation

tov ar teast two or more Jdifterent content courses.

4.4 Need for Inscrvice Edaecation, and Resources and Support

Teachers must have time to plan thoroughly and participace in worthwhile
Inservive education programs if they are to help students learn and it they
rooms into exciting learning ecoviconments.  Teachers should
i to aid

are to change ola
be provided with basic and supplemental mateeials and human resoure

them in doing their best for stuadents.  Also, teachers should utilize rhe
home and the community environments within their instructional plans. Many
types ol resources may be used to ercate more effective classroom instruction.
Voly then will teachers not rely on o single rexthook and avoid the use of
teaching approaches which cmphasize very insipnificant learmings.

4.5 Need for Recognition and Support

Teachers shonld be recognized and supported for outstanding performdnees
in the classroom.  Many excelloent teachers teel that oo one really gpproeciates
their et forts i the classroom which includes oxeessive demands_on their
time tor additional planning and preparation.

4.6

administration and community should provide the neeessary programs for
professional development.  These programs should be planned and organized

and administrators in an atmosphere of mutual respect

together with teache
and commitment to Lthe improvement of teaching.

The problems described above exist, they cannot be fgnored. The Learning
Activities Development Committee perceived that, in spite of the difficulties
in the schools, some efforts can be made to improve the quality of teaching
and learning.  These itlustrative learning activities have been developed to
assist teachers in their efforts to provide high quality instruction.

Successful instruction is wost likely to vceeonr in an environment which takes

above.

on

5. Improving

ial

fon is to improve within schools, teachers

If social studies instruc
must sclect and use appropriace and effective teaching strategics and

Tearmning activities.
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5.1 Teaching Strateyies

Teaching strateyios are penerally procedures that teachers may use to
help students achiove stated objectives.  Learning activities, on the other
hand, emphasize the role of sradents--what they do, how they do it, and why
they do ir.

studies tor Children

John U, Michaclis, in the fifch edition of Social
a Ccracy, presents a teachiog stratepy for comp
The purpese of this -‘aLr—'\an}: is to help students claritfy what is to be
compared, then to identify the similarities and differences, and finally to
summarize the similarities and ditferences,  The three components of this
stratosy are:  procedures, focosing questions, and Lllustrative applications.
The first procedure invelves the eclarification of what is to be compared,

,,,,, . The facusing questions may be:
What did you see?  What did vou read? What features did you notice?  An
illustrative application of this strategy may be a study of the urban problems
in two cifies. The next procedure deals with identitication of the simil
and differences. How are thev altike? How are they Jdifferent? The application
ich urban
final

and

in a Democ ring rasting.

that is, identifying comparable feature:

may involve the continued study of urban problems in two cities. Wl
problems do both have?  What special problems does each one have? 2
procedure semmarizes the similarivies and differences, using fn;u%tnh questio
such as:  What are the majer likenessz2s?  What are the major differences?

“Finallv, in applving the information, the students can summarize how the

two cities are similar and how they differ.

Numerous learning activities have been developed for teacher use.
Basically,; learning experiences are designed to involve students in thinking
about and using content.  Making a map of Michipan, studying the various
rontes taken by the early pionecrs who settled in Michigan, asking questions
about Tife in Michigan during the early 1900's, taking a trip to Greenfield
Viltage in Dearborn, writing a poem about the early pioncers in Michigan,
watching a film about the cconomic growth of Michigan, participating ir a

plav about Michigan, and many other comparable activities are examples of
learning exper ir:'nﬁ:a } o

U%ing a v;’:r’icty of learning activities can be one ol the teacher’s
mast effective toonls in trving to ecombat learner apathy in the classroom.
It appears that.a unique or different approach to learning, at least

"‘l

temporarily, can ereate greater responsiveness on the part of the learners
and they will generally react with more energy, enthusinsm and resourcefulnes

rmined, however, nnt solely because
ies will be exciting vehicles for

] a
Using different activities shonld bhe dete
of their novelty but because the aceiviti
the realization of teacher and learner goals.

Recent

" Prentice-Hall, Inc.,

arities
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Sedectiom o Appropriate Learning Aetivit fon

of teaching that will be vifective tor all students.

I'he re e 0 3er

Cortain tvpes ot learoiog activities wmav work well with parti

ular studenes

and some Tearning activities may not work well. Cleachers have differcnt

Leaching stvles and students bave difterent learning styles.  The decision
tu use particualar learning activities is goenerally dependent upon the teacher's
academivc and protessionai backproonds; their wiliingness to experiment in
using ditterent methodolopgy, strategies and techniques; and their support

Prom teachiing colleapsues, adoinistrators, pitrenis and others in the community.
Also, the decision should be basced upon the needs, interests, and abilities

ol the stadents and the instructional objectives to be satisfied. In
determining which learning aetivities are most appropriate, these tactors
should be seriously considdered in planning ¢ Lassreom experiences,

Host fmpertant, the learning activities included in this document should
boe extremely hoelpial to teachers amd teams of teachers as they are planning
social stadies fessons for thelr particular classrooms.  Some of these
avtivities can be nsed a5 they are stated:; others ean be nsed with some
moditication.  Teachers might develop additional activities, following the

vorrmat used in this document .

5.4 CGuidelines tor selecting Learning Activities

There are certain guidelines to follow in sclecting appropriate and
cffectiv learning activitices for studoents. It is ifmportant that the activities

provide, in fact, an opportunity for the learners to practice che kind of

behavior fwplicd by the objectives.  Farthermorve, the learning experiences
should be within the ranpe of possibility for the students invelved and
appropriate to their interests, needs and capabilities. 1t should algo be
et ed that there are g number of Tearning activities that can be used to
attain the same instructional objectives and that the same Tearning activity

may satisty several instrouctional objectives

h.

iential Performance

A number of teachers from various areas of Michivan, representing
ipated in the development of these illustrative
ntial P

different grades, partic

ur sample learning activities vhich are based upon the Fus e

Objectives for Social Studie The student learning objectives were
divided into three classifications:  attitudes, knowledpe and skills.



6.1 Attitude vbijectivies

xtremely imporiant incsocial studies instruction.
ited with feelings, interests, beliefs, and
ceept o particular attitude and/or
value. Only when learners have developed new insights, deeper understandings,
ibly ocenr changes in

. Attitude objoertives are

Such vbjectives are those ass

values., Loearners cannot be foreosd to oa

and satisfaction in a given situntion may there pos 3
heliefs, atritudes and values, It is hoped that the attitude learniog activi tles
develop those insights, understandings,

in this document will help stoaden
and satisfaction that lead te "just relations

amony, peeple and institutions,”

A vommitment to core democratic values should be ebvious in teachers'
behaviors, the atmosphere in the elassroom, and the social studies curricula.
Sovial studivs instruction cannot Focus on attitodes and values o oa vaecuum,
Studenrs will Tearn to value love and justice to the degree that thev are
boeing loviedd and treated justly,

6.2 Koowledye Objoectives
The knowledpe objectives deal with the acquisition and understanding of
intormation. It is, however, more than wmerely recalling or remembering

favts. It is knowledge which helps Learners develop understandings and
ply what they have learned

5.  Students should have opportunities to ap
to new situations, svnthesize information to form new and creative ideas, and
to make judgments about the value of knowledye for a specific situation or
purpose. The knowledge acquired should be functional and contribute to the
development of significant and relevant understandings and insights, valuoes,
and skills which will toster good citizenship., Knowledge should not be valued
as an cnd in itself. ‘That ig, information is important as a part of the

total pracess involved in thinking and problem solving.

Teaching in the social studies should be concerned with instrucion
which lends to a hiigh degree of learner involvement in the learning process,
Value contlicts are a recopnized vharactoristic ol our sovicty; students
should develop skills in coping with contlicts.  The diversity of our people,
in terms o) origin and belivis, has promoted competing political, cconomic,

and social viewpoints., Diversities also exist because of ape and sex.
Conflicts and incompatibilities which arise should be exposcd and opened to

rational study and >Llution.

6.3 Skill Object

The final classitication of obhjoctives deals with skills: gathering,
ation

analvzing, synthesiziog, and presenting information skillis; sociali:
ision making skills. To think, students should use their

skills, and dec
reasoning power not only to examine and interpret information, but-zlso to
analyze, organiz synthesize, and apply knowledge logically and creatively
in a varivty of settings. Young people need to bLe involved in problem
solving situations.
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Ao Unrricalun Pevelapment fonal Methodol

e is oot intended thiat this @t ot avtivities will bhe surtficient

Pomocind

cducat ion in Michi sohools.

mpreved

leutum direcoors, administrators, professtonal =stotf development directors,

Foachers and =students will nevad to use these miater

of their own
ary

inls asm o part

curri

ulum and Instroact fonal prig yodevelopment proecess. Tt will be nece:s

fder how to procecd in reviewing and revising

tor local school districes o cons

their s=ocial studies provram. This will include reseolving

quuestions related

to developing and/or revising their districe’s K=12 philosophy for social

studies education; reaching cons

ensus as to scope and sequence matter

pvuldes: selection of instructional
srructioml

developing and/or updating curriculum

Materials: inscrvice edueation needs of statt which torus on in
improvement and inplementation of the revised social studies program; and,

evaluat fon of program which incviuodes stuadent assessaent .

L Seope Jd Segiivnee

in the K

. . B [ i it
Sedquence prog e . as g vt i nt'

foverlved Tu the development and improvement ot their

Rescarch in learning has revealed tindings which can contribute to more
etffective teaching and greater learning although somet imes the resalts of such
rescarch are ignored and set aside by teachers and curriculom designers. It

e on the part of teachers and curriculum
. Everything

dowes take thorough planning and cou
plianners to boe -
taught nor covered.  Therefore, that which is selected s=hould be significant and

selective as to what contont to

appropriliate.

Spiral of Cunceptual lopment

hetween the sequence recommended for social:
See Appendix €-D and that which was formulated

early 1960°s as she worked with teachers

Thoere are some

sCudie
e Lhe late Hilda Ta

Y

s wducation in

o

. N . . . R 3 ¥ W s . T T e
in Contra Gosta, Gailternia.” 's "spiral of concept davelopment' stresses

a =scope and sequence program which includes concepts such as cultural change
cooperat ion, and interdependence ns organizing elements or throeads interwov
throughout the curriculum from the first grade -level through the sixth grade

7 slements are developed from the simpl

level.,  Forthermore, these organising
to the complex, from the general to the specific, and from.the conevete o

the abstrace. }
At the rirst level, "Family Members=-Structure and Roles and Family,"
the concepis arve devoloped at the simple, general and concrete levels as

theories on the growth and intellectnal
sl the same concepts are greatly

out Lined by Tean Piager in his
development ot childroen, At the bdth
elaborated == mach more complex, specitic, and abstract —--= than at the first

prade lLew

tive lovels.  Apain, the social and intellectual maturation of the students
should be seriously considered as lTearning activities and experiences are
selected.

Hilda Taba and James 1.. Hills, T
1,

6 (5an Francisco,
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03 durric ulnm Guides

ti,"i‘—lx'r: ared/or

wostudy, Pists of
1L nnilf:% of work to be ostidied in 5 ciatl

Curriculum ynides,

testhooks peneral ty c,h'-[,vi‘ wi
classroomes, SO L‘I{I‘L‘Tit‘ﬂl‘t‘t! roachers develop fculum »

“
more effoctive teaching. A curricuwlum

thuan n conrse of stwlv.  The content to
in the curriculum guide are preLUnENd

study of relevant concepts o penerall

ral approved by a board

philosapt scicol the

vhjectives, and the prescr ent
the r‘urrirulum juiide i3 designed to help with the development ol a total

tall venas

learning o B

."(‘.‘

crictce for students

for preductive teaching

Oryanized, r;xn-l'ul thinkiay
ol a number

and tearnimg.  The curriculum u;zll}‘ N rw!:m miade u

-

lecs recent

af teaching uanits for ¢ls

[ad

suld, furthermore, o
el fs

developments and trends in Uvd b Lol such
i

mtation of a model fL

approach, nql!lr' ba=ed ins

ion and role plavit

study, use

content and the

the vurriculum auide a

ma jor compoi

.
t: concepts and gencrall

ion of tihiat
g obhject ives itiatory, de‘vi-lﬂmnt‘-nt:ﬂ :im] 1l l minacing (vvaluative}
3 fen

.1111111[1Lv11 frii- ; i, . 1 ¥
"how'' of teacoing .L:hmﬂd be implic‘it in thw guide.

fearning activities
aml studencs. The

as they are developed, should be interconnected and consistent
and the prescribed course of

T

The componeat 5,
with district and school goals and ohjeetive

studyv.

i,mph?im'n'rim* the curriculum gu
in ynderstandable terms to the
ucational goals and instructi 1 uh]mtl, cs of
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pProce
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=ible solutions, thionking in Jif ferent
the ability to go oft in nigue directions of
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of guestions are those for which

ruent o guest ioing there Is n art

oS Potisige,

ies L hons nay alao eneongr: intuitive tvpe thinking, thinking

an anesinine, making hunches, and even Jumping to conclusions.

whiivh

Othier Eypes of gques=tions can lead to indietive and deduct ive reiasoning. To
i

i
dovelop tmducttve thinging, students should have opportuniti through

questioning, to generall Yrom g s fes of specifie

el Ve

tive reasoning.
to the
conclusion.

it

isoning rfrom a given set of

roemis

rtdations Lo oo

speciiic or rom ceneral overall g

fon leading to convergent thinking
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s the bost wav to flimee public schools

a4 guest

Che =acial smccurity Ao

Inferences and gencrali

Amd there are many possi

sified in a number

uestions can be clas

are on Benjamin Wo Bloom's Tazonomy of

The Uognitive Domain.®  The tirst and lowest
then tollows comprehension, application, analys

hivhest level, cvalwition.

-
-

An e le for cach o]lassd

1) kKnowledyge: Who was the first governor ot Michigan®

sion: What were the effeces of the Tennesscee
L

e
~
-~
oL
-
n
.

Valley Authority project on the economy

ut that area?

4y Application:  What are some possible ways to diversify

Michipan's ceonomy?!

-

4)
9) Synthesis: Wheat are some of for ceanomic problems

duriug the 1980 "s"

Fealtuation:  Should compulsory school attendance he ol iminated

e

in the public schools?

retive
pp. 201-207

5. Bloom et al 0Ob

1956),
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Understand the relationships between individuals and groups.

-

=
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CoLevels |
B © Have students select 2 well kmown person [roma
: = —_— - 1isp obta.nad by brafnstoraing, or given b the
B | reacher, & hocks frog
| |
. i
) Tvpe of Uhjective ? Students shoul obtain infommatlon about cheit
o Attitade X ; salactess in terms of the following:
o Rewiedge l
 EElls | -place and date of birih
’ - =garly childheod
|

é - -stated or inferred goals
~¢ircumstancas that infleenced his/her

o -

Heve stpdents share information for class regrieval

{sme 5 oW "alueﬂ and ] chares and for discussion.

rrespect for one -_’ |

‘athnic backgromnd and

! . . 2 Fiwasa 1
I‘Euliuze 45 forces 1a-

ts L i I v
‘fluencing me s seli-
i T !
1EDﬂ£E?E@

1

- OBJECTIVE: 3

¢, Ideatifv critaria
for Judging individual
goals,
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Leval:
K-3
b

Type of Objec-
tlve:
Attitude &
Knowledge
Skills

STRAND:

3, Develop an ap-
araciation of the
values, ethnic
backgrownd, and
cultura of others.

a. Recognize
strengtns and
weaknesses of cul-
tural diversity in
society.

b
"

At
™

where peagle Dave

Show students pletures of varlous areds of the
United Statss, Include an industrial arez, citles.
sthnic commonities

small copmumnities, farms, harba;s

JI
-
e
Mt
Lyl

[ R
o]

A

LA

[

]

[

T

Show as many dliferent environments ;
different 1ife sytles and occupa-

Jsk for student responses to the following guestions
and record responses, if possible

3) Weat differences do you expect to find in the
pecole Living in different areas?

b) What do vou think would hapgen if everyona lived
in eyactly the same environment?

¢) irat advantages or disadvantages would there be

if everyona were the same? If everjong were

different?

Have sbudents sva.uate hﬁélf responses and dlzcuss

how the subculturs of the Unites States conkribute
to the diversity of our American culture.

Conclude the lesson by noving students decide whether
having such a diverse cu.turé makes the U.5. &

stronger of Weaker nation.

sictures can be fowd in

various travel guides,
=azazines, calendars, or

srivate collestions. Te

should pe in color and

1ar§é encus gh for tﬂé El 3s3
0 EE

i
]
||.A-
o
o
]
.::.
el
n—ln
1
=
'y]
[
,,_4

Ramsy, Bruca. degr All
Is the Land.

Thicago: liatienal Associ-
ation of 2eal Estate
Boards, 1962.
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the following cuestions: ?

|

3 As Jerry {irst gpears in tie book, would you cons
sider Nin %0 B¢ & strong or waak chavacter and why?y
bﬂﬁkﬂﬂm%ﬂhwﬁﬂﬁhﬁfEMﬁ%
what ave nis reasons? Is fe Eli@ﬁlﬂ& hinself to
bacome a victin of peer pressure?
3 Dovelop an ¢, hen Jerry CDnhzﬁuz’ 0 reflse
| éiﬁic:;it‘:? of the do his reesons for deiag 5o
valas, ethic vack- what are his new Teaseas!
Cords and culture d, What vere sone of Lo things gﬂrr} vas forced
of others, endure from other stidents and teachers as a
- resuit of Ris actions?
J3ECTIVE: e. Do you feel that Jerry is someone to be adnired?
L et ot Why or why nat? |
i%ﬁj&ﬁi f.kmﬁmmmeMmhmMnm?m '
E f’ the veasons for or Wiy 0t
' Going 5o,

w0 sell the chocolatds,
change? If thay do,
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3, Jevelep an

appreciation of the
valyss, ethnic back-
grourds and cultures
of ‘otners,

BECTIVE:

¢, Identify ways of
avoiding benavior
which stereotvpe anc
alienate others,

el

TEIUSTRATIVE LIAENING A0TIVILY EZ30URCES
Stereot)ypes are ceneranizations which are applied to a
people because of their race, sex, ethnic bacxgrours ,
or religious beliefs.
tave the studerts name cormen stereotypic traits that
are applied to various growps and iist then on the
PR R R IR )
LHQ;LQGQAA.
Have the students try to list reasons other than race N
or sex that can accownt fov these traits in pecple. |
! }
Ack the students if they know examples of people who |

do not match their presumed stereotyps or examples
of people who match the stereotype but are not of the
"sroper' race or sex for that stercotype.

Have the students evaluate their own conformity to their
own conceptions of the cormon stereot)pe for children
of their age.

Direct the students to seck out exarples of people--
contemporary or historical--who do not match their
stereotype.

Discuss the historical and contemporary examples and
the exaiple of the stulents themselves as evicence Of
the need to evaluate pecple as individuals and notas

types.

o

oy
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Attltude 3

Knowladge i:;j
Skills

STRAND:

B

Aruitoxt provided by Eic:

Wt

_'II:]Lu- L

B)

ﬁﬂV 15 WDVlﬂ
Important to
ey g@ tue" zLel £h

H

our of
. ;a{:;g a

f




2
— R ~ = R
)BJECTIVE TLLUSTAATIVE LSARNTHG ACTIVITY RESQURCES
W—- _ = i — e, S i = = =i
Level; 1, Discuss tolerance and prefudice with class to deterune
k-1 sheir knowledge, avareness, and attitudes. Ask for
5 | suggestions as to how they could approach such a study
-3 L | and what questions they might consider within the study,
2, Using a tape recorder, have each ;tui*ﬂ interview a
Npe of Oblective: 1 senior citizen or @ meaber of an ethnic grow. Students
woitede X ;ag_lzst=quest1@n§ which would & relpful In gaining
Crorledze :me_aplon_;bagztithe ;:cmﬂl;tsjiez@mengeg? ?tables’s,
== and 1living conditions encountered by the individual
SilaS — intervieved:
Why did the fanily cone to the U.5.7 Where did they
settle and why? How did the family survive? It 1s
STRAND: important to get into the "Why' and "How" of events,
S attitudes, behaviors. Students might also delve into
5. -Develop an the particular ethnic customs o holiday celebrations
appreciation of the he particular ethnic customs OT Noilddy celebrations.
vales, ethnic back- |3, As a follow-up, have students relate in class the informa-
grounds, and cultures tion they derived from the interviews. Encourage the
of others. asking of questions by other class members. Encourage
the interviewer to play what might be considered especially
meaningful or interesting parts of the tape., Much
interaction should ensue,
i Students might put a chart on the board listing such
63 J3CTIVE: things as; ethnic language, religion, origin, problems.
GUITE: | Liston the chart lams gunad frm the dnteris B
1étian5h§p§, con- ;1&;5@153;@551@5, adding other categories as_‘?le%;red_
latonshlps an | such s jobs, cstons, and olidags, for #e BT
alitics, and carparison. Students L1l begin €0 ote naly 3T 65
S arong various ethnic groups represented: they will dis-
differences among cover how the effects of various influences on groups
beliefs, values and and individuals have helped shape lifestyles, A wrap-up
behavlorzﬂgr m_ihez composition could ask for students' evaluation of this
persons and. grotps. activity and what they gained.
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5, Develop an
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of others,

£, Express willing-
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with others ¢
background,
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the following topics, 1358

a. Chacse a growp that you feel has been vietLaized
oy isolation, giguu, or @y other reason and tell
how and why thev have became victits,

b, Choose 2 grown hat vou feel vou could persomally
help and tell how, specifically, vou would accerplish
this,

¢, Choose a growp of pecple whem you feel have endured
especially severe per zcuti@n, but hzxe still mzzaged

Have students
iﬂl,
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RESOURCES

0BJECTIVE TLLUSTRATIVE LEARNING ACTIVITY

Level: Have students find similarities between classroom Dictionary
k-3 and school rules and civil or criminal lav. An
b-b example could bz a school rule related to fighting
-9 X among students. Have the students define the terms:

o assault, battery, perpetrator, victim.

Type af Objective: ; g
Attitude _ X Emphasize to the students the need for responsible
Knowledge ___ behavior so that each learns that it is important for
Skills J ter or him to avold being a perpetrator ot @ victim,

Polnt out that some school rules are similar to laws
vhich are needed to protect the rights of all eitizens.

STRAND: ’

4, Develop a

reasonad commitment

‘to the principles

and values which

sustain a democracy

QBJECTLVE:

a, Accepts the

rights and

responsibilities

of democratic

citizenship.




T

4, Develen &
reasoned cormitnent
to the prlnCipléS
and v

xxxxx

Ellﬁ a é“lul:fdd’

OBJECTIVE:

b Resnect and
support the role
and function of law
in & democracy,

Polnt out that rules and laws are made o protect the
a‘ety, peace, rizhts, and property of ourselves apd
others, however, if a lav is broken the penalty is
usually more severe ang the major concern is wherher the
Jerson accused of brearing the law is guilty or not.

If soneone breaks a rule tha concern often 15 to deter-
mine vhy the rule was breker 2ad how e persuade the
person to follov the rule in the future,

5d.

ILLUATRATIVE LEARNING ACTIVITY RESQURCES
Level Nonographs
k-3 ou and the La", 1075,
- State Bar of Michigan
oy 306 Townsend Street
Lansing, MI
Tope of Chjective (317)372-9030
xitz;dee_ ¥
n;o:ifégé:i;;; "Students Rights and Sespop-
Ckilis h;,ga sibilities in Nichigan",
_ The plan for an orderly beglaning and clasing of each Nifice of School and Coz-
class period can then be shared with the student council | sunity Affairs, Bex 420
0 azh interested teachers and SEUdEnES; Hichigan Department of
STAAND:

Education, Lansing, ¥I 46
(517)373-3260

90




0BJECTIVE

TLLUSTRATIVE LEARNING ACTIVITY

RESOURCES

Level:
k=3

beb
-9 X

Type of Objective:

Attitude X

Knowledge
Skills

STRAND:

4, Develop a
reasoned commitmen
to the principles
and values which
sustain a democ-
tacy.

OBJECTIVE:

¢, Respect and

support the role
and function of

responsible dis-

sent in a democ-

racy.

Have each student list the advantages of living in 8
city, a rural area and a suburban comnunity.

Have each student list the disadvantages of living in
a city, a rural area, and a suburban community.

Compile the lists of advantages and disadvantages.

Choose two or three students who are willing to
present thelr cationale for wanting to live in a clty
and repeat the process for preference for a rural ared
and a suburban community.

Summarize the activity by pointing out that individual
preference 1s tolerated and safeguarded in our society
{n that people are permitted to chooge whether they
wish to live in a city, 2 rural area or a suburb.

Polnt out that each person's right to chaose must be
respected in the classroom as well as in the larger
soclety so that freedom of speech and other expressions
of preference become a part of a student's life and
consclousness.

Have the class discuss what they feel people should do
{f a lav were passed ordering everyone to live in the

country. (This was done in Cambodia recently.)

lead the students in a discusaion of the appropriate
ways to protest 8o that other laws against disturbing
the peace or planning to overthrow the government are

aot vielated.
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0BJECTIVE

TLLUSTRATIVE LEARNING ACTIVITY

RESOURCES

level:
k-3 _

o

My _x

Type of Objective:
Attitude
Knovledge X
Skills

STRAND:

1. Understand the
rights and respon-
sibilities of demo-
crotie citizenship.

0BJECTIVE:

a. Know specific
constitutional
rights and liberties
guaranteed in the U,
5, Constitution and
state constitutions.

Have the students bring newspaper articles of events
{nvolving groups of people. Select geveral articlas and
divide the class into small groups. Provide each group
with a copy of the Bill of Rights of the Constitution of
the United States. Have each group identify which rights
of the U. §. Constitution provided the people the right
to engage in the activity described in the article,

Several copies of the Bill
of Rights of the Constitu-
tlon of the United States.




— 43—

PR N T ——— mirEEI. DI AT EEInE § ek oS
§
. i
! i
H
i FEaTamayg
eIV
o om o mmm &E s iwamm e dm s i

crme of Mgt
Rttude

Hﬁx#’ﬁﬂg‘ I

ITEIND:

1, Uaderstand the
; rignts anc responsis
' DllltlEa DI ﬂéﬂD-

b, How rignts have
been denied various
qroups and indi-
viduals,

T E s SRS T R i o AR -

iuLLl‘k FE\T \er

= l = = e = ricmcac :. =
¥
T ORITIVEY RZEArRES

Have &

tudents read and discuss the rights lost b
seerle in prison or with records of having cormitted

and been convicted of crismes rore than one time,

Rave students discuss which of the rights

these

individuals and aroups are denied tat are nro=
: United States,

vided by the Consti

tution of the

¥

Several copies of the

Constitution of the United
States, "Tou And The Law,"
and other monegrashs by the

State Bar of Michican,
306 Townsend Stre
Lansing; MI 4R9:

Telephone: (517
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Level:

(-3

-
%

Type of O fjective:
Attitude
Knowledge x
Skills

STRAND:

l. Understand the
rights and respon-
sibilities of demo-
cratic citizenship.

OBJECTIVE:

¢, Understand that
an individual's
eights way conflict
with those of an-
othet individual or
with the general
welfare,

groups that are violated when the natlon is at war,
Exanples could include selectlve service and the move-
ment of American citizens of Japanese descent fram
their homes on the west coast durlng World War IL.
Help students understand that such actions that con-
flict with Individual rights are authorized as neces-
sary to natlonal defens2 and the general welfare,

"Lav in a Free Seclety.
Sulte 600, 606 Wilshire
8lvd., Santa Monica, CA

90401

o=

bU
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TLLUSTRATIVE LEARNING ACTIVITY

Lavel:
k=3
i=h

-9 x .

Type of Objective:
Attitude
Knowledge
Skills

STRAND:

1. Understand the
rights and respon-
sibilities of
democratic citizen-
ship.

0BJECTIVE:

e, Understand
statements of basic
human rights found
{n oral tradition
and documents such
as! constitutions,
declarations and
treaties,

Have students read the Bill of Rights of the Con-
stitution of the United States, Have the students
define the statensnts of BLI1 of Righte. Have each
of the students state or vrite one or move of the ten
amendments known as the Bill of Rights in his/her

own vords,

capies of the Bill of
Rights of the United
States Conmstitution,
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OBJECTIVE [LLUSTRATIVE LEARNING ACTIVITY RESOURCES

ool B e

Level: Wave the students select a federal law or city ordinance | Kit of materlals
k-3 that they feel 1s unfair or unpopular. "The Citizenship Awareness
o Progran."
9 x Have the students form a comnittee (0 study the (ssue, Westarn Unlon
find support in materlals and people, and design a plan | One Lake Street
Type of Objective: | to protest. Upper Saddle River
Atcltude | New Jersey (07438
Knowledge % | Have the comnlttee report to the total class in an ~ffort
Skills | to persuade other students to assist in the plan to pro-
B test in a responsible manner.

STRAND:

1, Understand the
rights and tespon-
aibilities of ;
democratic citlzen-
ship.

0BJECTIVE:

f. Understand the
role and function of
responsible dissent
{n a democracy.




OBJECTIVE

Tl A sl =sai

RESQURCES

e s =

Leval:

R=3
b6

M _x

Type of Oujective:
Attilude

Knowledge X
Skille

STRAND:

1. Understand the
rights and respon-
sibilitizg of
democratic cltizen-
ship.

OBJECTIVE:

2 Understand
{mportance of
participation in
soclety and govern
ments both as an
individual and as
a member of a

gIoup.

Have each student keep a diary or log of things he/she
does for one day.

Have each student Identify some of the vavs that
governnants and soclety had a direct Influence on his/her
actione,

Have the students discuss how influences can be rositive
or negative,

Have students discuss what people can do to keep the
positive Inflvences and change the negative influences
of governments and society.




ORJECTIVE [LLUSTRATIVE LEARNING ACTIVITY RESCGLRCES
Léfel: Case 1. One person is shipwrecked on a deserted island.
K-3 o This island i3 not close to air or shipping routes.
j—;_=“___ There is little chance of being discovered.
Rt O

Type of Objectiva:
Attitude
Knowledge X

skills

STRAND:

2, Understand the
role and function
of law in a democ-
racy.

Case 2,

|| ]

[

Sixtv passengers from a cruise liner are ship-

wrecked on a deserted island. This island is not
cloge to air or shipping routes and there is little
chance of being discovered.

Ask students to decide whether there is a need for
the establishment of laws in both or either case.

Ask students to brainstorm civcumstances undet
which laws would be necessary in Case 2.

Rules for Brainstorming (these should be posted)
Say anvthing that comes to mind.
Piggybacking on the ideas of others is good.
Don't evaluate or criticize what others say.
Wher you can't think of anything else, wait
a minute and try again.

[T —

e

Have students arrange ideas in groups that seem
to fit thEEhEI Students sh@uld give reasons

lar categary,

Heading should be given to each category which
reflact the purposes of law(s), e.g., safety,
health,




URIECTIVE : ILLUSTRATIVE LEARNING ACTIVITY RTSOURCES
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P — Chistorical haciground which led the founders of the Denied."
a=f i A ig . e Tan e ia A amd . :
R ;LJlEEd States goversment to provide fer certaln legal and iTnzs film contains ex-

)X fudicial procedures: cerpts from "The Ox-how
Incident" which DOTLTEVS

the lynching of three

innocent men by Nevada

S iecter townspeople in 1885 when

— T \an unsubstantisted report

— of a murder results in the

TR T mom s formation of an illegal

S vigilante group,
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ORIECTIVE

[LLUSTRATIVE [FARNISE ACTIVITY

RESOURCES

Level:
k=3 .

o

-
Y

Type of Objective:
Attituge
Enawledgégzg;;
Sills

STRAD:

. Understand the
role and function

of law in a democ-
racy.

OBJECTIVE:

=

d, Understand hov
the law limits
gavernmental action
constitutionally,

Analvsist Jack vas not informed of his "Miranda" rights at

Have students list the constitutional guarantees you are
entitled to if you are arrasted by the police.

There are a number of defendant's rights vielated in the
folloving story. How many can you identify

"The burglar alarm was still ringing when the police
pulled up in front of the store. Jack, standing near

police jumped from their car and ordered him to throw
his arms against che wall. They searched hin and

found 5300 cash in his pocket. Jack was inmediately
arrested on the charge of breaking and encering &d vas
taken to the station house. No other conversation took
place. He was subsequently interrogated by two teams

of police for nearly 13 hours, During that time, Jack
vas completed, Eventually, Jack confessed to the crige,
at vhich point he was allowed to call his attorney who
was present as the police officially booked him."

the time of his arrest: i.e., his right to remain silent

ally, he should have been advised of his right to be provided
with free counsel if he couldn't afford to retain his own
attornev, Jack also should have been told that he could
contact an attornay before, not after the interrogation. In
an actual case, Jack's confession would probably have been
judged as inadmissible svidence because of these violations.

MNirandz Warning
Bill of Rights

/i
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NEIECTIVE i ILLUSTRATIVE LEARNING ACTIVITY { RESOURCES
5 = —mammnn = ————c. ﬁzy,_, R - = omi. = o omre = o= TTEE F em e membedn remtomte woemee = e mm == e ]7 —
Level: o ahow and discuss the filn - "Justice Under the Law: The ;
b [ = i '
k-3 . Gideon Cose
-!"fj {
g o 1ils Tilm illustratas the landmarx decieion that extended
= X i . i1 s . .
|4 PETSORS TIZhC fooan appointed attorney in state courts
oy = = F] i = = = .i ’l ‘l —ii‘== ¥ j _,.
Attitude |
Rnowledpe | .
Skills | | :
|
STRAND }
o Understand the
rele and functien
of law in a depoc-
racy,
OBJECTIVE:
g, Understand the
dvnamic nature of
lavw.
— \‘\ — __ _ __ . — - __ _7 [; . _ _
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1 Piniel Ly l LLLUAT AT LVE LEARAIAG ACTIVIDY | ALSULACES
‘L- R I = - —_ ————em e e e o e = _‘_. e
|
N 'I, our society disputes are sertled by: ﬁ
| l‘ "“1 H . 5 3 | - = 51 s i
i li - Coures }égﬂtlatlﬂi Arbitration  Mediation "Sattlement Without Suit”
‘. 2 , i ALY lds drartl
g C— Ve b U S 4 Guide for Teaching Crim=
B 1. With these words on cards, prepare 2 card sort which !
S L ;nal Lav, ESEA Title IV=C
Loy ! would clarify zeanings. (Cards misht read as follews:)
S i inn Arber MI, p. 163
' 1

Tvpe of Objective:
Attltude
Knowledge %
axills

—

STRAND:

nderstand the
tole and function
of law in a democ-
racy.

OBJECTIVE:

f. Understand the
limitations of

f@fmal legal pro-
cesses in setbiing

15putes.

o 1Y

Two people discuss and resolve the problem.
; Straet Law, West Publ, Col,

4 A .
Twg peaple and their attornevs discus resolve the | .
. 1980. p. 2L
problem. :
A sertlement 1s achisved before a court case comes to
trial,
A g@=betwegz pétsuadés the two sides to compromise,
4 third party listens to arguments and makes decision.

The dispute goes to court and is tried there: a decision
is reached by judge and/or jury.

p -

Once it ig clear that students understand the above
teros, have Ehém congider the situaticns listed belaw
3. Students should discuss their reasons f@r their selec-
tions.

2. A parent agrees to pay all of his daughter's college
eipenses but later changes his mind.

b. A stereo vou bought broke after two veeks and the
salesperson refuses to fix it.

¢, A landlord will not make needed repairs because he
believes the tenant caused them

& A marrled cauple wants 2 dlvarce.
£, The Internal Eevenue Service sends yau 2 léttet sta—
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; ILLUSTRATIVE LEARNING ac1Ivipy ; RESOURCES
= — = = f == — e 2 = — - — - ”7! N o _
| |
' |
Tatanls Posal, ces 2 ovne o, = - . o ! .
Level: s34 5Tudents Lo find news lfens reporfing comcitilons that § Nevs mapazines

Pl . o i - :_,. .. . = :

et could lead to tension or conflict between grovps. Thev L

‘a5 L ihild enllarr Far s soeinbanl alimminee hee e g D lpwspapers

A — _ |:'r1k‘ul\._k vodlect tur g ZLrLlij%Dh Llil'}?l:‘b_:? t_b]r.‘»z :‘-EE’_‘?\Eﬂﬁ di:s= } "

Qe o - e S L,

-9 3 CTerent points of view, Students should: © Television
!
!
‘1. Des.ribe the issuels) foualved, !
! : i
I .
i > _ o e .. i - = _ . 3 & L
il, Explain arpuments 5v different sides and &liernative
i solutions proposed.
| |

E 5 A, SRR ey i
- i, Fro id nelp resolve

2, Lnderstand the
role and functi -

of lav im a .,
racv.

g. [nderstand
conflicts in laws
or principles are

resolved,

how

Other rcasks sty

out

i

udents could be asked to do that would grow

of this assignment include:

Matching arguments with particular points of view,

Identifving what values underlie different peints of
view (freedom, equality, domestic tranquilitv, order,
ivarics),

Developing a timeline of events related to the conflict,
or developing a set of pictures illusifailﬂg REY SCenas
rrom the developing story, At various times, the
teacher could ask students, "What role is law plaving
in these events?"

Probing what roles are being plaved in the ¢onflics by
government officials, lawyers, the courts, and the city
council,

Asking how law can be used in

this situation to promote
peace and justice,




ARNING ACTIVITY

| QBJECTIVE ILLUSTRATIVE LEA RESOURCES
Level: Discuss with students the following iss
K-} . : ,
T —— Marcv' killing
b 5
7=9 - Cagses in which life is sustained bv machines

Type of Objective:
Attitude

Knowladge X

Ckills
STRAND:

2. Understand the
role and function
of lavw in a democ-
racy.

OBJECTIVE:

h. Understand how
lavs may create
conflicting moral
obligations.

The military draft

~ Preferential hiring for women and minorities

Divide students into four small groups and have each gro
prepare a listing of possible reasons for people ro take
opposing positions and possible consequences.

up

b



OEJECTIVE | LLLUSTEATIVE LEARNING ACTIVITY
= = —- = ?,_" —
- e _—
g |
,'1;.'1! ! _ 3 o ;
Level: , res and articles {roz |
K= ; bullétiﬁ heard of this
‘ £ t 3
b | ¢iscussion i
TG ;
i=7 _7"[‘:_ - _ . = i
J DTOpel YenlDent of ,
. la PrOURS: i 5% oeha |
Tvog of Uhicerive ! Lroups:  Soclety vi_bne |
:E;i:ucg o ‘ ! (: - 3 l i&dﬁ[tlnlﬁt D C =L{. :’) ?
kﬂawlezgngigi_ ;u‘ vitict the local humane sociefy or city nﬁlla |
11¢s - . 3 s
sadlis 0 The class mav invite to class an official from the citv's |
! . .. . - !
(anizal centrol ualt or from the local humane society. Stu- |
STRAND | izouce e e ‘
STRAND! ;LgWLS could discuss with these people what kinds of local
, vriing xist to protec m ) ot ne
), Understand the |CTUiReIces exist [0 proseet an imals or protect ?eaple From
' 1 s anin 1At T3 & Fnnraraus Voo 7 ap: - . -
I'f:'lé smg zun!:ilﬁn :lli ;L{AE& F{? 33 =T u,..,f’.f:_,;‘u;‘n,-g; udn:‘ itg:’ll qt_f E 0715 C0U ]_Ld
. ... ibe discussed, such as:
Of law 1n & cemoo=
racy, - What responsibilities do pet cwners have to their pets
and to their neighborhond?

= what sorts of po-alities exist when people violate ordi-

nanceés related to the care of animals?

provides for both
public and privat
justice,

- How well are laws related ¢ imals enforced”

*T
"

= What courts have jurisdiction over cases related to
violations of ordinances pertaining to animals’

al 1

1n

- How adequatélv have loc
of anim

aws provided for the proper
mals?




ILLUSTRATIVE LEARNING ACTIVITY

RESOURCES

Lavel:
K-3
beb
7-9 ;;:i;

Type of Objective:

- Attitude -
Knowledge _¥
Skills

ﬂ:

2, lUnderstand the
role and tunction
of lav in a democ-

racy.

OBJECTIVE:

j. Understand how

laws can be changed.

v investigate how the initiative proc
WOrKS, Skddﬁﬂgﬁ can predict and analvze the conseque
which might result from the proposed change.

rQLp alread} :@rmulatcd ta WOTK t@uafd thls

=1




! 7= H F5 16y i " { .
; CRJECTIN ILLUSTRATIVE LEARNING aCTIVITY ; RESOURCES
‘ o _ ¢
, e m— — 1 R
I
't avals PR 07 pose @ variety of situations such as those helow: | The folleving resources
r.3 e B ) B L _ | can be fatﬁd in, 4 Guide
P e T T e e e e e S
b : . y . .. o for Teachin Criminal and
. — |1 John Dade rods o savings and loan office with the loss |- — £ -
-y | 1 _ } Clv Vil Law, ESEA Tltle
e o =

"0

*k111;

STRAND:

toa

Cnderztamd the

role and funetion
- of law in a Cenoc-
| racy.
!
I AT T
UBJECTIVE:
1.

Fea

Recognize the
diflering functions
of the ¢ivil and
crininal judicial
svatens,

to iriali

|

‘oo ohille driving her car, Mrs, Nilsen is struck from hee

| hind by another car gDLﬁg at 4 high rate of eveed,

f EXLIEne camage was evident in both cars, and Nrs. Wilson
| complained of severe neck and back pains, Nrs, Wilson's

5 docter verified this injury, ang she brought sult against
the other driver,

£l

"_p.,,

Have students indicate whether the case 1s civil or criminal
or both, and have them give their reasoms, (Situation 1
above 15 an example of 2 criminal case. Situation 7 is
clearly an example of a civil case and pevhaps also a
criminal case if the other driver vas exceeding the speed
linit or driving recklessly,)

|

I& =0 Project, dnn . . |
Hanl?an.

"Henrs's Probler.,
a. 156,
2, "Clvil Law," p. 139,

3. "A Civil Law Glossars,
0. 160,




QBIECTIVE ILLUSTRATIVE LEARNING ACTIVITY RESOURCES
Level: [F YOU ARE ARRESTED, YOU HAVE THE RIGHT..,
K=3 - - B o
imt B =to be silent =to have a -to be told what
g T and refuse to lavyer and crime you are
C === witnesses to accused of.

Type of Objective:
Attitude

hnDh1éuéé X

Skl; 5

2! Uﬁderécand the
Df Lau in a dEmDCE
racv,

0BJECTIVE:

1, Know individual
rights within the
criminal justice
gyscem,

answer questions,

- defend you.

-to see and hear
the witnesses
against you.

-to a public
trial by an
__impartial jury.

-not to pay un-
reasonably high
bail.

=not to be tried
twice for the
same_crime,

-to have a lawyer -not to be 2
present when police witness against

;gpgsﬁggn you. yourself.

1. Copy the above chart on the chalkboard.

2. Have students read the chari .ad answer true or false

(orally or on sheet of papei) to the following statementsj

1. 1If you are arrested by policy, you must answer
all their questions. _

2, 1If you are arrested, you have the right to a
lawyer,

3. The trial of an accused person can be held in
secrat,

4, An arrested person must be told what crime he or

she is accused of, ___

5. A person can be tried several times for the same
crime.

6. TIn a criminal trial, only witnesses against the
defendant can be heard, ____

Adapted fram Real Life Cltlzensbig, Dykstfa Fledler and
Wilson. 1979. Scholastic Magazine, IN.

All rights reserved.

|
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| ; 1 ‘
CLevels . fave students conduer 2 mock crial, Before the trial Z”Conduct%nﬂ the Full- l
Lo ! e : il
oA - studencs should ¢iscuss the role of court narticinants, :%ctl Mock Trial, ") 4 Guide
T ; ACiiﬁg out the trial will give students “ppertunities to ifor Teaching Cr1m1nal and
; 7'9 X i nerience the duties UL court neober 5. C1U11 LEU SE% TltlE I\ C
i S} S —
| AN %Lbur, Kichizan Pro-
:251: of Ubj%ﬁtivéi e, . )

altitude

}’&ﬁﬂlh t‘LL;‘ X

tnderstand the

!gi
L role and funetion

of law In 2 dengo=

CTACY,

5 JECTIVE:

M Rnow the duties
- of participants i

| the court,
i

Layout of Classroom

|
I — T
Nl

L Vithass

| Audience | hudience

IHHDCR Trial 2: Dunean v,
Wilson", Thid, pp. 104
104, 6.

Law: You, the Tolice and
Just ice, Scholastic ?GQE,
services, 1971, po. 75-76.

} v in 1mEI1Can SatleLY
Jourt ﬁal %, No. 2, pp. 31-
3?!

Leader 's Handbook, Lav in |
2 Free %nczetv 1977,
pp. al=al,




ILLUSTRATIVE LEARNING ACTIVITY RESOURCES

Level:
K-3
hep
7-9 ¥

Tvpe of Objective:
Atcltude
Knowledze _ X
Skills

STRAND:

2, Understand the
role and function
of law in 2 democ-

racy.

OBJECTIVE:

n. Understand
factors that might
affect justice,

u—'u
o
Ly
.
i
v
o
et
LT
ot
o |
it
i |
H—'

Show film "Justice Under Law: The Gideun Case'.

_____ If students still believe pro-
tection under the law is unequal, ask how Gideon was
an exception. Ask also how the legal system may be
used to get more equality before the law using the
Gideon case as an example? Students may examine
other cases using news articles and books on the
Supreme Court to find how people have used courts to
promote equal treatment undar law.
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and na:luﬁal pro-
hlems witn those
confronting the
global sociaty,
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Ivviiid - TLLUSTRATIVE LERRNING ACTIVITY |
|
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i I
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Leval "1, he class 13 divided inte 3-6 stall groups. Fach small )
g iy ) !
| rvgp 18 E;:?DE‘Lﬂ'ﬂ Tar itiéﬁtlng ong Lopic lasug _IJW;
vl | ve folivwing 1ist for srudvs }
An T ‘ - _ _
k:-E — i hERTRTS P;&;Ertv :
==5 E‘i H = . . - 3 - L] -3 . : :
I ; movironment (pellution=ecology)  Topulatien 3
; : fo C ol i1 - . !
' wil LontIict Health |
- = ﬁ.F- 4, ;
Y22 0V JoJBCUIVE! i
‘o, Have each group ascept responsibility for preparing
_!LI 13 =
Htt]%dde wricten réports to share with the entire

nofocus on 1terps 2uch as:

untries and areas of the vorld where the

a) Various co |
particular which they have selected |

|

|

l

!

toples/issues
or study are of particelar importance. (Care

should be token to aveid failing to identify
aspects ol the topic which apply to the United States |
nations 25 well as the !
underdeveloped nations) i
Pertinent and accurate information ahout the
geography, history and culture of the nations/areas
which are tarpeted

¢) Reasons why the topics/issue

wd/or industrializad

f
(—

§ are important for

students to studv ]
d) Prefershle resnonsss and possible actions which
can/should be taken to improve upon the situation.

Each group should use large maps, charts, graphs and
other appropriate types of displays, exhibits and
visuals to help other class members understand what
is being presented.
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yorld often impact
upon the United
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T | ILSTRTIVE LSRRG AT RS :
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el o1, Many classes zive 2 pericd to current events almost z Student newsnas a’lﬁ€H§

| o regelarly cach week by using daily newspapers, |

L) | nazazines and periodicals found in the library, Some  Ordinary TV news i
;gé - | of these evenrs happen elsawhere in the world; (e.g., o prograss !

Co Ty ‘ hard times in Yesico; instability in Central dmerica; =

! — | puor crap vield in some place or other; and, unselt léd; g

‘ Ty:e af S?jE’CtWE conditions in the Micdle East. l |

| ﬁ 1

it i 1o Mong with ques&iangiabaut tht happaneﬂ and why !

| (ronlacae S j these events or condirions happened, teachers can | |

i Gl — | provide opportunities for students to discuss the !

o - | svents, do background reading and study on the I

ESeTI countries and areas of the world whare the events are |

B tn srstand persis- focused: read and studv about particular topics/ | |

| e B ]p . issues to develop background knowledge about them

| rent g oal 1ssies. (e.z., unemplowment, poverty, food) and prepare |

‘ i o R A

| written/oral reports which include information about

| how the United States is affected by events which

! | pceur 2lsewhers and possible responses or actions |

| ORJECTIVE: } U.5. citizens/covernment can/should make,

ft‘ Understand that ;

| unsolved problems

: elsevhera in the |

i {

|

States,
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g TEEEe == RLIUALLY !
m ? Lo lovard the end of suge stugy of world resg q{:_ﬁ and/or ;Thi% actlvity ia |
o Cillwes, the class will hold 5 oo 2i0bal ggﬁféfﬁﬁié writte up in "The
(.3 - onurilization of maceral resyurcac fWEQQ raphic Route 1o a f
Lh . Clobal 7 rerspertiva,”
T - Students i g Suzber 101 of T’?t§£EDT.
= ive Faf[itif*ti 1ur11 1982, T4 f
Tie 0f Wective: | ;nly §U2§UTEJ: ach ¢ ‘1%5" & kas nrepaved in F
) ' o deserintion of the culiursi ~Coapcfatluﬂ with the
Libde a . ;lﬂdlaﬁé Universigy |
ovledes T Cd0 A ohe outset each £roup 18 to develop a staterent of | SDL13 Studies Develops
Siills B - Dow the cultural unders atandings they share pay ment Center, I;jggrfﬁﬂl
' — influence their yse of resources, Tney consider such 15 nublished b Glghal!
$2): | points as the kinds of resources, the quantis, EPEngE 1 &571n Edys ;
3 Understand pereise | whether the cultural sroup develops new resources or | cation, 218 gast lSth |
cent clotal fseuss, | NE vays 0f using resources, and hov their use of ;%tréét REN &gﬂz City f
e . Tesourees alfects other cultursl groups. !10003 faterals |
| ' ,needéd for stufent |
| S, Then aach sPOUD presents Ir statement to the clags, ’use are included and
o The class a5 3 whole asks questions designed to help lmav be reproduce d for |
RIECTIVE: representatives from various countries 0r areas of !céaaar@un 158

. Understand that
triteria for
evaluating personal
and social prablems
Ray vary from

culture to culture,

the
fgw

world understand that the criteris for eva luating
to usé resources varies from ope group/culture to

anothear,

|
|
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cultures, Customs,
heliefs and value
| SYSTETS,

i
‘x o T R
ORIV

a, Unerstand the
concept 'culture’.
t

Ho

i

LW
-

Have seudents read the article "Sody Ritual Anong the
s, “m: Cart 231 L;’Lf fhEJEE who I’t,,hl s what
it is abour do not sell athers,

Ak the students to 1ist the cultural elements they
ca identify in the avticle. Write responses on the
lL shl bﬂufm

&Aaﬂfmzﬁrmﬂthﬁmimkuﬂehmms
they can think of that can be mﬂuﬂed in the culture
hut were not identified in the article (for example,
food, clothing, mating rituals), Record responses.

sk students to identify those things in the article
that resenble something in their o culture,

\hen stucents have recognized that the article
descrines their culture, ask the concluding question,
'"To vou feel this article accurately describes your
o culture=-why or why not?", Students should be
nade avare that fow 2 cultm‘e is perceived depends
on the person viewing it

15 2 written assignment, ask each student to write
3 description of his owm culture, Include as many
of the eleents of culture listed in #3 as possible.

"Body Rituals Among the
Nacirvema", written by

Hovace Miner, appeared
as part of the following;

[leveland, Alice Ann,
Craven, Jean, and
Danfelser, Maryanne,
"niversals of Culture.”
ntercen 92/93 (lay
1979); 1315,
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LLUSTRATIVE LEERAIYS ACTIVITY CRESQURCES ‘
_ . ) - ) ) ] n ===
! ;
LEvE) L heac Lanston Bughas' shart baok, Black ¥iserv, Each ,
;df QT Lx'll; ‘!ﬂ&, LJE;L. 19 g5 5(]?‘15[!11;‘*;__‘ 1™ 3 P‘]L‘“L Cﬂl % ! .‘“\ .
el C o ife thar makes hin of her riseranle, ! tark: Daul i
i - Eriksson, Ine. 199
7“3 ? . <o Jhrouzh diszugsion ave atudents 8XPrass ideas and :
o i ﬂellﬁgﬁ aooit the fellowin i |
e glive; - RecogﬁiZE that nisets encomasses 3 Lot |
. : of thin 5 ity vou are Blﬁf‘}\ ir g whi ite 50 1,:13 :
§ZZ1§4;é —_ ; : ﬂﬁﬂllz' that a Black child has the same necds
iﬁay}ezgg e | to be recognized, accepted and trusted thar
it

31; children do,

¢ Realize thar it is diffieyle for 2 child to
und:r 5tana that e or she is ot treated like
ather chilgren,

STDANR,

i hﬂﬂ!g.

4, Lnderstand diverse

Pt CWltires, g Suggest vays thar @ Slack chil Ty overcue |
custons, beliefs these problens, | |
and value svstens. | e Suggest wavs that voy can elp i to heons | |

: | @ More integral part of society wiphout losing |
| i

! | 115 cultural identity,
JBJECTIVE i
b, Lnaerstaﬂd that
pecple everyhere | i
' have the same basic
. neads, hut the

manmer 1n which ¢ gug;
Teet these neads |
according to their ‘ !
culture,

)
i
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O8gECTIvE ‘ o AT E —y e o
vt i LLUSTRATIVE LEARNING ACTIVITY ' RESQURCES
| Level: | 1. Have the entire class study a contemperary society Magazines
§ ] such as a) Arunta of Australia b) Hopis ¢) Ashanti
gl | d) Hausas. Have the studencs get a general under- Books
A S | standing of the society's culture.
; 1% X | 2. Divide the class into groups. Films
I
| Type of Objectives 3. Assign each group one aspe ct of the sacjetg‘s culture, | Siides
Have thém Eiudv the topic., Inform the students they
Bt itude 1 will give a presentation (show a film, give a report, Projector
Knowledge “ % show 5L es ot r demonstrate rituals) on the specific 7
L Skills T o area of thé society. Pictures
o 4, Students will locate information about values,
i STRAND: beliefs, social organization, technology, economic
4, Understand diverse activities, political life, esthetic and religious
human cultures, expression, artifacts.
customs, beliefs, .. , L i _
o 5, After each group gives their presentation, assl g
and value svstems. 3 SRR e LT -
| : group members to gather pictures ol one aspect 0
3 the culture that is different than the one they
| ORJECTIVE: studied in their presentation.
c. Understand that the | 6. Inform the students that with their pictures, the
culture of a people | entire class will construct a collage of the society's
is composed of their cultvre and lifestvles. The collage should include:
values, beliefs, a) economic activities, b) social institutions,
social organization, ¢) political life, d) technology, e) values, and
| ecanomic activicies, f) artifacts.
| technology, and
artifacts, political
life, esthetic and
religious expression
which combine to '
create their life
style.
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L-6
-9 5

Type of Objective:

Attitude

Knowledge Y

Skills
STRAND:

4, Understand diverse
human cultures,
custons, beliefs,

~and value systems.

ORJECTIVE:

d. Understand that
culture is learned,
differs from society
to societv, and is
the prime determiner
of individual and
group behavior,

v
|
t
|
|
|
|
|
|
|
I
|

o~

Tn groups of five, have students create a culture of
their own #iven the folleving situation:

Jie wordd has becn dnvolved dnoa devastsing nuclear
wal., ALl signs of any previous civilization have heen
completely destroved., There are, however, {ive neople
who have managed to survive.  Three are female and two
are male." Adjust membership in groups according to
individual classes,

it

Have students create thelr own government, economy,
social class, educational svstem and means of
communication.

Also have them identify values and heliefs,

Ideas could possibly be hased on things that students
admire about other cultures. Warn against being too
idealistie. Thev should consider and evaluate
problems that may arise in thelr new situation.

Lol

— f _ R _ ——
CBJECTIVE : TLLUSTRATIVE LEARNING ACTIVITY RESOURCES



0BJECTIVE ILLUSTRATIVE LEARNING ACTIVITY \RESOURCES
. e R e e - - e 'gx_i —

Level:

S

m-t_.l

Z

-
]-¢

'L.L.ll

Type of Objectiva:
ittitude
Kndwiedge X
Skills

STRAND:

4, Understand diverse
auman cultures,
customs, beliefs,
and value systems.

OquC! [VE:

f, Understand that
despite real and
serious cultural
differences, people
everywhere have
similar basic
potivations and

1.

2.

Have students read about any two cultural groups.

Class Discussion:

a, [In what way are the descriptions of the societles
similar or different?

-~ Do families tend to be large or small’

== Are males dominant over females in the
society?

-- Are male and female roles traditionmal’

-- What are the roles’

Do grandparents live with the family’

How are marcriages arranged?

1]

How Joes the society meet basic needs’

is rhe Eamilv a strcﬂg influence in hath ciltures in
Do parents
chaase DgLupailDﬁb Ea: zh;ldfen? lee examples.
Would you predict that the family has the same
motivations and desires everywhere based on the
readings? Why or why not? Cite examples from the
societies studied.

Hﬂw da the members maintain harmanv and peace among
themselves?

desires.
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atiitude
mowledge §
Skills

; ‘squd

Ll=)

Understand diverse

human cultures,
customs, beliefs,

aﬁd value systems,

JndECTIVE,

Understand that
vithin a society,
there may exist one
or several sub-
cultural groups.

Bl S U |
i

Displav pictures and/or show slides depicting
a. an Anish family
b, an Appalachian family
e Angle-dmerican family
d. a nigrant family
e, othar groups in our society

where do these families live! Why?

Once it {s established that all of the families reside
in our country, have students locate where they live
on & nap.

Continue discussion of pictures and/or slides: Wlal
do you notice about the life styles of these people’
What do they do that is similar to what you do”

Do you knew anvthing about any of these people or
cultural groups? List what thev know about each of
these groups on the chalkboard,

Students and teachers may then plan and organize an
investigation of each group=-the findings to be
shared vith the 'entire class,

Class Discussion:

Jhat kiﬁd(E) Df iﬂfﬁfmatian are we laﬁking for?

Sharing of information:
After sharing of information:

1. Why is it possible for different groups to exist
in our country?

2, What isthe attitude of the dominant cultursl
group tovards members of other groups? Uhy?
How do we promote the acceptance of other groups!
How do these groups contribute to the greatness

L

Schovl Library
Personal Tntervievs
Newspaper articles

Guest speakers

Y

and strength of our country?
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ISTRATIVE LEARNING ACTIVITY | |

RESOURCES

20k at several issues of The Detroit News and’ The
neroit Free Press beglaning on July j6 1967 and
sontinuing through the first week in August.

Discuss the news items that covered the pages of these
papers during tlinse particular weeks.

Point out and discuss that the summer of 1967 and the
rints that occurred were seen as the culmination of
vears of frustration among the Black community in
Detroit. Have students speculate about what they
think these frustrations were,

Discuss what the role of a Black person in society
wag prior to 1970,

Have students write a4 composition on one of the
following:

a. Have them return to the newsPaperg and laak
at the pictures, !
they have at seeing a@ldlera on streets Ehat theF
may know, the burning buildings, and the looting
and shooting.

b. After reading the newspaper articles have then
discuss whether or not someone's civil rights
have been violated. Who and in what way(s)?

¢, Have them describe how thev believe {t felt to be
Black in the 1960's. How did it feel to be whire’

The Detroit Free
Press, July 26, 1967
to approsinately
August 10, 1967

The Detroit News.

July 26, 1967 to
approximately
August 10, 1967

% Leve):
!
[ i3
| A=
SR
AN
! A -
- Tyee of O
' Aghs .
Aty
o Kol L l
PoogLiny, i
Sk
|
- STRAND:

(b, Unders: . oy :se

@ ' = P ‘x, rs

oo Buman cu.omut
¢ customs, beliefs,
| and value systens,
!
i
!
L ORJECTIVE: |
‘h, Recognize that

social-cultural
| change s the prazesi
by which a society
' adjusts to new con-
| ditions and it may
| create varying
. degrees of conflict.
|
) (B
§ Ji
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OBJECTLVE ILLUSTRATLVE LEARNING ACTLVITY RESOURCES

Type of Chjective:
Artirude .
Kﬂ@_k‘lidgehs;
skills

e

STRAND:

3¢ Understand the
skills necessary
for particlpation
in society and
governments both
as an individual
and as a member

of a group.

UBJECTIVE:

a, Know some
Basic historical
facts related to
the development of
the u%ited-5§atesg
ERIC

Aruitoxt provided by Eic:

Using media and library sources, have students, in
groups, locate information about time eras of "the

western movement' in terms of:

1) country boundary lines during that particular
tize,

2) methods of transportation,

Have groups present their findings in sequence,
relating to the questions:

1) Were there changes in boundary lines (from
previous time era)? Why? ‘

2) Were there changes in transportation modes? What
and why?

104

- Madia

————

Encvelopedia -
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OBJECTIVE
Level:
k-3
15 -
i

- STRAND:

Type of Objective:
Attitule
Rnowledge ~ §
Skitls

5, Understand the
histery and present
state of own and
other cultures,

OBJECTTVE:
b, Understand urban,
rural and suburban
development.

3

RESOURCES

Have students, in groups, select neighboring
villages, town, and cities in Michigan and
study in terms of;

- population
- government structure
roles
number of persons
- major source of income for residents
- relationships to each other

Have class shave and discuss diffevences and
similarities among people, prograns, and
problems in the village, towns, and cities .

-Have a "Cultural Fair" - Students can nake
displavs showing various areas studied-
(employment, education, leisure activities)
Invite other groups to visit the "Fair",

such as parents.

Have students develop slide shows or movies
showing 1ife in rural, suburban, and
urban areas,

Nichigan: Land and

People (Eilmstrip)

Michigan Visual Alds

Ulchlgan Department
of Education




— ey g —

L E— L — i A i i

OBJECITVE

level:
B3
6

Tvpe of Objective!
Atitwe
Kovledge 1
Sills 7

E’M\D

5. Understand the
history and present
state of own and other
cultures,

(RIECTIVE:

c. Understand the
imact of technology
on 50c1ety.

RESOURCES

Have students exanine a vaviety of materials depicting
the development of transportation vehicles in Anerica,

Have students, in growps, record approxinate dates

that particular tpes of trasportation vere developed,

Prcpare a tine-line recording these dates:
1400, 1500, 1600, 1700, 1800, 1900, 2000,

Ask each growp to draw pictures of the types of trans-

portation that vere developed during their particular
assigned e1a, A the pictures are placed in the

proper position on the time-line, the student will dis- |

cuss how the developnent of this type of transporta-

tion affected the settlemont of our comtyy.

| Pupils nay construct changes that took place in the

developrent of various modes of travel,

e

Developrent of Transpor-

tation (filn)
[ransportation Series
(Filmstrips) International
Book Company.




Type of Ohjective:
Attitude
Knowledee ~ X
Skills

STRAND:
5, Understand the
history and present

state of own and other
cultures,

OBJECTIVE:

d. Understand changes
in racial/ethnic
relations.

and record definitions
Then have each
grotp select one of the following organizations for
research in terns of:

In growps, have studen§ :study
of: desegregation and integration,

- pUrposc
- leaders

- contribution to civil rights
- present status (why?)

List the reasons and advantages of desegregation.

Invite people from different Civil nghts groups.,
Have a question and answer session with students.

Dict ionary

| Encyclopedia

Media
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[ipe of (hiective;

Attitude
Worledge X
Sills

sinaD;

5. Understand the
history and present
state of own and
other cultures,

OBJECTIVE;

e, Understand changes
in female and male
Toles,

RESCURCES

Fron ragazines, nevspavers, and television prograns,
have students obtedn pictures and infomation shout
careers and roles of males and fomles that are
different from the tradizional,

Displav pictures and infornation in terms of:

Traditional Sx foles

Discuss in small groups.

Role Plaving

Possible Reasons for Chinge

Magazines
Newspapers
F-ni

School Cownselor

Guest speakers represent-

1ng aiffevent careers,

[ e




Tvpe of Chjective:

Attitude
Knowledge X
Skills

————

STRAND:

5. Understand tne
historv and present

state of own and other

cultures.

OBJECTIVES:

f. Understand changes
in family, work and
population patterns.

L

REGOURCES

Have stwlents recall television programs featuring
families. List on charts, the following information:

TROGRAT | DAELLING

EAMILY MEVGERS  CCCUPATIONS

i

Have students obtain informatior
occupations and types of dwellings during:

-Colonial Period

-Post Civil War Period
Corpare, contrast and otherwise discuss similerities
and /or differences.

Discuss what students' project what families will be
like in the future based on today's famlies.

“bout families' roles,

Encyclopedia




BIECTI C ILLSTRILVE [N ATV | s
e e e
Level! ‘ l
S i
o sfter 3 élseussion of the meaning of nrpfudiceand | Coples of case rycores
9T siserinination, students will be presenced vith
rhg IDLI Eratements. DlCtléﬂﬂL\
IRNEN Q?;JECEL*E. :
Cooattitde 1 There can be prefucice without dlscrininatio, L Ve
s T E;ElﬁéiE; fllﬁStTg_ﬂ)
Couls 2, There can be dlscrinination vithout prejudlee, varren Schlizr Practuctions
! J 7
| 3. Discriminacion is the cause of prejudice. | -
| STRAD: f
Lo & Prejudice is the cause of diserinination. ]
Tl Understand the | %E
- NiSOrY and prasent . Ve stydens read cése reports on prejufice ad |
sate of wnand | discrinination (exerples follow),

ather cultyres.
Then, in groups (or individually), hawe them
indlcate which of the foyr statepents can be
03JECTIVE; applied to each case. Defend cholce,

g, [nderstand per-
sistent soeial
problens,
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CAsE 2 X eszons2 to 2 en~ store with e nsuly

Wizg Of cuztemars who ad heen walted

F 3kt ihlte cizvis . Resezrehers ware "planted" near

sloz acuniers toohsery 0 mm g ff’erg, “hen the o ietoners 1eft 1he

stere thay were Tollowd and Iat . The cus:c«? ‘mgw st thev had been

stservel and 1t wag s possivi 2 tocompare thelr 3ZHAV ir ATTITUDES, Twenty-

ore tercent (215) of fose wpo imad hought frenvnite s:; erks sald they would disapprove of

sne of enployln 8lady cL_=vks in deparirent stores, However, 207 of those who had
) Jlack elers sald fhme same shing, Mevs thar 0% of those whe said that they

oy in g gtre that me=24 51 scally e =% onlv IV such a

gtora, DUt oAt 4 eounter whene ffoere < searis tho seid

ey would nevir buy aything fron 2 seop s vho sl

1883 than an howr Deloe sy ve=re Imiarviel,
CASE 3 In 30me raris of Param one ¢ gief gf‘ ine strest i in the ierican Camal zome and the
* f Lnu- 8t eet is ;r t iE&uiﬂlmﬂ eritory. A study of the behavior of the

)

e

b

ﬂ

I T
e

[ W]

icans found thet people 's behavior chanzad depending on
f:E”l Sl‘ié &‘F T;_\E:‘ .;u.?&t_. ik j HJ~ -re an, Top éiaﬂﬁt;! shel wnite Americars wenb tO The
Paramenian side of thestheas, l-hey adjusted to the NON-DISCDVINATION practices, while
Panamanian ?;‘x;a:‘;-:s tendel to conl Torm to the diserininatcry pract ices wherx they were on
the Americen side of the airses.

shavior. Ina

CASE 4 A study of white workes In di{f-"arent situations réport 3 contradictory T el
iigcir:f ghar2 whitesamd Blac¥s  had 2 cormon ¢less i’ @rest (thad is, Lhey had certain

in common relaive to tve - owmers of the factory, sush:4s an interest in higher
E‘Td DEL bE; NDI‘I{IHE Eﬂfl&,,lfdl- ::i 5}} t‘ I‘E '.'135 CDDPEE& ngn lﬂ HHE 1&:} ore iﬂlhﬁ Qﬂi 'Nhite
=1

. i
laczc workers cooprated i - Dressing their demands arainst the compamy and guaranteeing
lty on the Job. The wnjop -

Fe

leaders Dointed out that all the workers had 2 certain
resy in coiien andvere nvel 1ved in 4 comion siruggle, However, the whites and Blacxs
ved in separate nﬂghbgrn&adf. The white honowmers' association defined an integrated
nez.gnaarngod as undesirable, The e white workers very strongly protested having Blacks
move ints their commuities,
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L 0RJECTIVE TLLUSTRATIVE LEARNING ACTIVITY
i LE?Eli .
I Dizzyss with students he QEEDDELEIGT tha t chas ;i% Encvclopadia

Fld TE.:‘%'I" t
4} ace of own and
athar cultures,

03JECTIVE:

i, [dentifv methods,
proceszes and effects
of change and con-
tinuity,

Lm

have an effect yoon huﬂa” activity, Bra*n' orn
' 2

‘changes in society during the las: 100 vears in

tarms of!

transportation modes
population movezents
lnstitutions

social agencles

CRANGE(5)

LFFELT ?

Do one change, its cause and its effects ,' i 5o
a5 a class, Divide class into gr ups of 4 or
Have each group select | or 2 changes and i@mplete

chart,

‘L_..ifl l:’"u

l""'l'l

ety

Hedla about transportation

Social agencies
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oo gnd other
cultures,

0BJECTIV

%, hnow histori-
calinfluances oo
the developrent
of the povern-
mental system,

béw vas zanz:ess 25t

A0W WAS 1

..,q

Class sharing of information.

af calonis
1ot electe
anlis hcd (wﬁv?)

ed (

u..

s (i)

why?)

snerican Niss

Texthooks

Growth of tie
%




Level:
|
% of
4=3
by T

Type of Chjectiva:

Atziiu

[
LN}
ey
g
W
r—i
ras]
-

]

1. Understand
"hat all people
.0 not view the
past in the same
wav,

Selact an st whish  correlates with current events
2l ‘ i3

[
or historigld events wohish

aft gporiunicy— Ior 3
expissing dif=ferent o

Vidae 30

Cr=ristopher Columbus and his
West Indies, You have
Zen,

You are an Mdiarn,
men have jyst landed i_n the
just seen jur first white

Write an avilcle descr=ibing what vou nave seen,

S R S S " e A S EEE T EEREE TS S TS A S

You are gﬂg@fthé merz= who traveled with Christopher
Columbuys, ' have jizmst landed in the West Indies,

You have jyst seen youmr first Indian.

Have 5tuqénls share roaporis with othar class zeovers
Class identliication c=f differences,

=
T

iy

fln
T4
Wl
-~
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[
HIh
[l
0
e

Texthooks

|H.
b—e
L
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6. nderstand

EUUfonivs and

ECDnGEiC S‘S
Lane,
D3IECTIVE:

3. Lnderstang has

aconomic con=

wn

s,

sic

EAIL‘ 'L ﬂtlrﬁ tlEL, F-“:tﬁl.'ﬂl W

The other snould 1

i

same

20U Jes &WL‘I’ Lh

vnlimited vants and

free tﬁtﬁlﬁflae - The &
can Seonaric Svsten bx
SHi,h xarts, Rozan; Laidlew
Brothers & (o, 1981, (5,7

f

Any economics texchook.

Wa:ter CuvrlLule Gu;de

Joint Council on Economic
&

Fducation (T)
Yaster Curriculun Cuide,

Part II Strategles for
Teaghlng Economics -

Juninr High Level 56,00
fron the Joint Council on
Economic Education (1)

Give & Take filn/tape
series and Teacher' & Guide
by Joint Councilon
Economic Education. $1.00
from Agency for Instructiond]
Television, Box A,
Bloomington, TN 47401 (T)

120
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OBJECTIVE

TLLUSTRATIVE LEARSING ACTIVITY

PESOURCES

Lavel:

Tvpe of Objective:

Ardtude
mmlﬁjbezi
Sxills

STRAND:

b, Understand
economics and
aconamic
svstens,

OBJECTIVE:

¢, Understand the
hasic functions
of any ecanomy,

Have students identify and discuss the three basic
questions that every ecoromic system must ansver:

1. What to produce
2, How to produce
3, Tor vhon

Through research, find out how these decisions are
niade in various economic systems, For example, under
private enterprise, the narket (consuner purchases)
usually deternines whether a product is a success or &
failure. Who determines what to produce in other econ-
onic svatems’ |

Eeonomics for Decision-
i L
by Caldervood and Fersh
Macmillan, (T)

The American Economy,
Sampson, et.aly
Houghton-¥ifflin, 1983 (T)

Yost economics textbooks.

Haster Curriculum Guide,
Part I1: Strategles for
Teaching Economics -

Tunior High Level 36,00

from the Joint Tauncil on
Eeonomic Edueation (1)

122
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UBJECTIVE:

Ungerstand the

=alatinnehin af
sEnZasg b

ity

LOVEITAent Lo
the economy,

g
inese articles should de §(Tide TeCENL actiong, faken Reﬁarts bv the Government
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hE =Wka‘“”§it whi cf influsnce sroduetion,

the economic svsiam, fiost economics texthooks,

eesential portions of these Haster LUfflﬁule Fllde
news reports, inwriting, ;fd Eeap the summaries for fart 11 qtfﬁteglfs I@T

reference during classroom discussions, Teaching Econanics -
Junior ngh Leval %900
fron the Joint Cowned] on
Economic Education (1)
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RES0URCES

JRJECTIVE TLLUSTRATIVE LEARSING ACTIVITY

Level
ﬁ - 3 L Briefly discuss the various factors that influence Money and Lifestyle,
% -6 values and goals, such as ethnic background, race, veltimedia ¥it,
=9 X environnent, and lifestyles, Changing Times.

Tvne of Ubjective , o :

B . Sat up choice-making situations, For instance, ask Master Curricalun culde,
Attieude students to write five things they would like to do Part 11 Strategies for
Eﬁawladge e {f they had a specific amount of meney to use in any TEHChliE ECDﬂ@ﬂlE* -
sills vay they desire. Then, ask them to go through the gpniar_ﬁlgh Level 56,00

list and arvange items in order of importance, (t, from the Joint Council on
TAND: let students decide how they would use 51,000, 00, Econonic Rducation (1)
defending their decisions vith valid reasons,
6, Understand

UBJECIINVE:

i_l

economics and
ecenomic systensy

Understand face
tors that in-
fluence economic

b ared am
DEfavivl,

(__p:x:sclw.,u:f;mn_i saleg savzngs)




BT JLLCRTRATIVE Loaasle sty AL aURCES
R Have students estinate these natural resources vhich Senspapers
L3 mav be depleted during thair lifetine, Then conduet
o= ::'z  discussion oo hov this will sffect their vants, vazazines
=8 Dxarples: oil, pure vater and air, vhale products,
e E furs, natural gas, and others, iggjamlcs How Tt Woeks,
SR R ¥ultinedia i,
attliuse Then, hiave stucents 1ist wavs in which their actions Fducation Dirension Group,
N can solve prodlems related to use of these resources,

Enoviecze 4

Sills
5, "nderstand
econonizs and
etarnezie svstem,
UBJECTIVE:
i fnderstaﬁd

2 ina} apply
to individual
decision naking,

Eeonomics and the American
Free-Enterprise Svsten by
sbramovitz, Adkins, Ropers:

Globe Book Co.; 1983, (5,T)

Master Curriculup Guide,
Part 11 btrateg1e5 far
Leachlng Et@ﬁamlcs -

Junior nléb Level 56,00

RN S

from the Joint CDUHCII on
Economic Education (T)




UBJECTIVE ILLUSTRATIVE LEARNING ACTIVITY RESOURCES

Level:
i3 Have the class divide into three groups. Zach group 2000 &0, Multimedia ¥it,
-0 will choose two conflicts between neads and wants and | Mewsveek Educational Divisio
7-9 X the envirorment. List and compara the role of the

. A pverrment. the producer, and the consumer in limiting nrhe Battle of Rinnle Creak:
Tepe of Objactive: government, the producer, & 2 ¢consimer in liniting The Battle of Ripnle Creek:

or resolving conflicts, The Ecology Gane,"
actitude 0n Strike and Other Econonic
Knovladge § Fxanpla: s the need for emerzv worth the risk of Gane, ) _
Skills using nuclear pover’ Simulation, Seholastic ook
Sarvices,
3TRD: | o
sl Most econonics texthooks.
W 0, Understand
! economics and : ' Master Curriculun CleE,
gconomice systems ?;?E‘ii Stfateglea for
ieaahlng Economics =
Junior High Level 36,00
from the Joint Council on
Econonic Education  (T)
0BJECTIVE:
k., Unders.and the i
relationship

between specific
econonic goals
and overall
social goale,

.._.n



VRIECTIVE TLLLSTRATTVE o3y
B o e E et SR e e s SEFEERAE oS s = m e e
vyt Paaiima ot it
--g%:’f; ).'ﬂ_UEf St ol E 2y 7__'1 Tm'“ i
D ment, interest rates
A= 3
. T CONEUTETE, 3
x = f’ ) =
I i , RIS
; —e FoEslble dlsuaslon fopies are a3 fallove: Hodgetts and Smart;
DR - S 5 [
Soup V2IACLIVE aﬂd*%D“=&é 15 ?Ubﬁiiﬂlﬂg
Lot epur Tamilv cemders areeaur oF wark b -, 100 T
pirde e Le =JUT gt Eaels ale ol of Wold, oW CD'} 1?8:! fS;I)
altityce i ' '
i b 2oes this unemplovnent influence what vou ey’
s ; V-J”‘IE %

I 2! i lej b!
consider

g & tape recorder, vhat should vou | consumer educarion texthookd
Defore vou setualle pav for it
ECNOR taster Curriculun Guide,
3o Deee advertizing influence voy wh;" YOU are Part 11 Strategies for
b, [nderstand éco- seciding what to purchase] how coes it infly- lESCthE Econonics -
nomics and ence voy. Jundor High Level 86,00

from the Joint Council on
Lens, Economic Education (1)
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stonomic svse
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JBJECTLEE TLLESTRATIVE LEARNING ACTIVIIY AESOURCES

0B

Atrltude
Rnovledze I

axille

STRAND:

5, Understand

sconomics and
pCONCTLC
systens.

ECTIVE:

m, Understand

economic cycles
and their Effécé
on individuals
and groups.

A

Ask students to make a list showing how current
economic activieies influence their lives,

Ther, have students define and discuss the following
terms:

Prosperity
Recession
Depression
Recovery

Discuss inflation: What causes inflation and what coes
inflation do to consumers and producers.

Newspapars
Magazines

Television
(Mass Media)

"tnflation-Deflation and
the Value of Yoney," #2,
Economics: How it Works,
Vultinedia Kit, Educational
Dimensions Group.

"Recession-Depression and
the Level of Econonic
Activity," #3, Economicsy
How it orks, Yultisedia
Kit, Educational Dimensions
Group,

"Tnflation and Recession "
learning Activity Package,
Unigraph Products.

"Business Cycles," The

Anerican Economy Series

Multinedia Kit, McGraw-Hill.
(M) 1

Most economics textbooks,
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pe of hjeccive:

attitude

fnowledge ¥

fills
SIRAND:

6, lndarstand

OBJECTIVE:

n. Understand de-
velopment of
labor/manage-
ment relation=

ships,

ILLUSTRATIVE LEA

Have students ca“jllg 3 1ist of the zains of laber,
including labor's infiuence on the eccnomv (i.e. emplove
nent, safety, vork standards, collective bargaining),

invite representatives of local labor unions to discuss
the current zoals of tabor unions.

Help students get readv for this discussion in the
following WE;SE

B L*st fuﬂctioﬂ% Df Iﬂbar unicns.

LlsE the typea of 13@@: unions in ;k51r
geographical ares.

«. List inportant dates and events in the
history of labor unions.

Allow students 2 chance to ask questions and fo discuss
topics covered by the speaker as follow-up activities,

"Labor Unions," The Work
”é Live Bv Sériés FIinE,

ElDH;

The Labor
Dﬂ Stflné

"On Strike;
Rélations Gane,"
(Slﬁulgtioﬂ Eaakleﬁj_ -

Scholastic Magazines, Inc,

Local union repregentatives
and 1abar relatians foiC?

Most economics textbooks,

Master Curriculum Guide,

Part 1I: Strategies for

Teachlng Ecnnnmlcs -

Junior High Level 56,00
from the Joint Council on
Economic Education (T)
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UBJECTIVE

TLLESTRATIVE LEZARNING ACTIVITY

RESOURCES

g,

=

Tvpa of Objective:

Attitude
knovledge X
Skills

STRAND:

6,

™ Jerstand
economics and
economic systems,

0BJECTIVE:

Understand the
historic and
current role of
labor in &
market economy.

Tn order that students recognize continual changes in the
1abor narket, the following activities are of value:

Research the status of workers in several stages of
inerice's development relative to wages and working
conditions. Small groups could focus on various time

periods,
Discuss the role of labor unions in improving working
conditions,

Report on current robotics and the affes” robotics will
have on emplovment working conditions. pay Zor working.

Without outside rasources, have each ¢ eut ;repare a
1ife plan fron high school through rec.rement.

Afeer selecting four occupations, havs rugents research
the educational level, job requirements, job description,

and salary for each.

Have the students prepare the following forms necassary
for employment:

1, Application for Social Secutity number,
2, Personal Data Sheet.

3, Job Application Forn, Include a discussion of
the interview,

See Vocational Zducation
reacher for assistance in
praseating information on
employability skills,

Use survey Whera Jobs will
be in Yext Decade, Labor
Departaznt, Obtain fron
counselors,

In Scheol Library:

Dictionarv of Occupational

Titles

aRA Kit of Qecupationg

Hass Yedia,
Contact:

Labor and Industrial
Relations Collection,
Michigan State University:
Library

Labor Collections,
Detroit Public Library
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E
sble from Agency for

Box A, Bloomington, IN
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43 je Decide, Tilnm 7
LE "rade-0f7" gerie:
X Toint Jownedl o
‘:’ Bduzation (2,7)
ook of CDlerive:
Attinude Consumer Yathereties,
1&@515&55 :Ei Zeries Df 11 te ;1
8itts thet inelude cassettes,
Eﬁ; bocklats and post-sest
from Me d Naterizls (5,7)
ST :
i % : oredit ) Current Conswmer, periodi-
o Understend bow | naking informed purchases cal from Curriediam Tnno-

| fobeanelfective | cave o maintenance of nousehold goods  [vations, 3b,50/zezester
. araducer and 2on- i} . i
5 : _ I oneads mwd b /1CE3 (QIT)
| sumer of Joods and | a4,
services. Master Currieulun Suide,
Cooperate with other faculty in planning coordinated Part I1: Surategles for
47 T |P1‘v‘ :. ‘J- . B — — - ;
VBJRVTIVE: activities, especially math, langusge arts, business and |Teachine Economics, Junior
nome econaomics (CDTDHTStIGH reading comprehension, com- |High School Level (frades
b A FiF F"‘H'l= = s i, & COE T =_ b
- ‘EérHL‘J v2e=T | mmicgtion &nong Tan;Tv nenbers end with D“QVLGET“ . (=4 55 D Irod tﬂé JOLIE

0us Ways In WiCh | coods and serveiss, grous decision making on use of family| Couneil
mezbers of & house- resourees) o (T)
houd unit must know
and use mathemati-
al andothersgilis
to make sound con-
sumer decisions.
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Lardulais
: 3 -k
< LOGerstand

2. Understand
that the envi-
rorment 15 an

"')"‘Et*";ifﬂr 5}'55
ten which in-
cludes human
beings.

2 O N St*eet

standing Ecology,

Tew Tork: Grosset and
Dunlap, Publishers,

'19/0

Dm, Eu eqe

0d

LDlﬁE\

Crossman Shellev, Eﬁdeg

iphia;
gaLnders Publlshlng
Company, 1971.

ibEGIE , Jomn, Man in
'the Jeb of Life, New
Tork: Nev American
Library, 1956,

ICT Americas Inc,
Corporate Advertising
Department

Attn: Lin Miles

_iilningeon, Delavare 18

160
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8. Understand
people and the

anvironment, re-

gions and the
spatial organi-
zation of
soclety.

| OBJECTIVE:

b, Understand
that the satis-

faction of human

needs depends
directly or in-
directly on the
earth's natural
resources,

—

|
| ST
el Discuss various properties and characteristics off Abuse and Conservation
| soil and how these help or constrain human PA-TL Use The Land and
A sectlement and activities, Save The Soil,
0 State Soil Conservatior
o Collect samples of clay, silt, and sandy soil. |Committee, Executive
~me 2% sniessiysr (Display each soil in a class jar. Shov d differonces Secretary, Natural
Vgt:;guigh in WELGHE water thdlﬂ? capacity, and beaflnﬁ - Resources Bldg:i
fnoviedge x  |capacity, Michigan State Univ.
ills East Lansing, MI
T 48823 |
qTRL, Published Soil Survev

for the county of
interest, avallable
from the U.S. Departmey
of Agriculture,
Washington, D.C.

In addition to the
following bulietins:
M-596 -

Qur American Land,

=

L.
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| Level Discuss the importance of flehing 2s 2 recrearion,alsska Division of
| . P tha Mamertmane af Facioend Dom s B i
S From the Department of Nazural Resources Tourism, Pauch E
-0 (Michigan) obtain statistics of the most Juneau, Alaska,
ey productive lakes and rivers i
_ o Canadian Consul
gl Dletlie ,Es ing & color code, plot the top ten rivers and | Detvoir, NI
attityle .axes on an outline map of Michipan,
P o

OBJECTIVE:

f e 3 asakand
a ““EETE ang

Have students resesr
world where fishing
vecreation industry,
Canada, Florida, Ala

The
re=

people an
BNyl ;ﬁ“ﬂnfi
ciong and the
spatial oroani-
a§t on 3 i
SQCI%E}.

\1111'

c. Unferstand
relationships

betwaen the loca-
tion of human ac-
tivities and the
natural environ-

ment, |

;h other countries in
15 important to rhe

For example, Ontario,
ska and New Zealand.

the

lorida Tourist
ﬁ;sac lation
Jacksonville, FL
New Zealand Embassy
washington, D.C.

Dept, of Natural
Resources,. -

7.0, Box 30028
Lansing, MI 48909
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BT TLLUSTRATIVE LEAENTND ANTIVIY D
-3 Discuss the limiting factors that must be present Brandwein, Paul F,
bt for human settlement, (Water, soil, suitable for|Care of a Small Plane;
740 % agriculture, tolerable climatic conditions). New York: Harcourt
Place, Jovanovich, 1977.
Toe of Gnlectiver |On 2 world map, identify arid regions, suitable
ptitude  |topography, and climates conducive to human Espenshade, Edward, B
Knovledge y  [|sectlement, ., ed, Goode's World
Skills Atlas Chicago: Rand
MCWale and Company,
STRAND:

8. Understand
people and the
environment, re-
gions and the
spatial argani-
zation of
soclety.

L

0BJECTIVE:

\I—ZI\

4, Understand
the influence of
the natural en-
vironment on
human beings.
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g, LELANG

JJD)}L ang the
BoV. IHT'FT‘tﬂt re=
gions anc the
snatial greani-

zatiaﬂ Df

OBJECTIVE:

. Understand
influence of the
natural environ-
ment on the shas-
ing of culture.

ME 3
arine, “eaizery

eat dilferent loc
fﬁ@d iﬁ jg L lt
Z@u#ﬁ
northern China e

Have stud
that are orown i

Plsﬂ an Ethnic Fes

rm Ching es

i b 8Tazion
reops zrown in various
¢h estopie =2, sub-tropieal,
anean, nid  continental, ede.

! J_.CQ a'h;l =

noodles”

ﬁ
ad thés
at 1
at

seareholime —e
N varis ar =as

WN 1§ :“
v do neople 1

& 0 g
e ?D:EEQ 2 5
the 1&571 iﬂ

zones and crops
of the world,

VgllEf” Gs

T

ge Blij, mm 3.,
Human Geograp—,
Sew York: Jotn
& Sons, 1%,

Wiley

H

G*DSS Heﬁéﬂ H.

Chicago: MH@C;L
Publlghlmghmﬁzanyi
1980,

Jacksdm, hchar=d 1.,
Hudman, Llyd 2.,

World Regione]

Geogranhy

oy Wiley

few Tork: |
& Soms, In., L_982,

16§



!
B
¥
o
|

ol

cimmm  Trrr— FEjmnmars f Af

TS T ol S T /L. Bt S PR S

l L

‘; - I e ——— — e

| Lol Who makes the decisions that ultimatelv affect |Environmental Defense
=1 the natural environment! Have a brainstorming |Fund, Inc., 1525 - 18th
-t session, then ask students to list their Ldeas, S;reei, Wasﬁlngton}
& C, 20036,

Attitude
Knovledze *
lelﬁé

STRAND:

2, Understand
people and the
environment, re-
gions and the
spatial organi-
~zation of
society,

OBJECTIVE:

Iy

Understand
how societal
actions and de-
cisions affect
the natural
environment,

icials with

Ask srudencs ro interview local offi
ses and repore

respect to decision-mriing proces
their findings to the class,

"Environmental Law:
Where It's Been and
Where It's Going"
The World Around You,
Packet Garden Club
of America, 598
Madison Avenue,

New York, NY 10022

Representatives and
Senators, scate and
national, from the
local district,

l 4

E‘.I'

(

U



171

; wEl LRI R AT ; ITE
!
; ;
I :\Méﬂ DL Q ‘
bR "Looking az Wildlife" - Focus om all of the i lgdll_e EevaLv |
Lt differ Eﬁt wvildlife in the avea, For examnle, ey Tork, Funk and !
e X & norchern foress or & museus, Fave students nagnallsi
| 1;:2 all anirals thar could be presens in char :
| yse of iemiver | aves, Burt, Nillian .
L oauitule Mammals of the Crea
| Foovledge % | Research and discuss the imporsance of some of |Lakes § Regfon, Anﬁ "
kills | the animals, lgibar The University
| of Michigan Press, 1068
IZ possible, visit a park with a trained |
SRR naturalist Department of Natural
Resources, Lansing, NI
iS. Understand 45909, 7.0, Box 30028,
_pecple and the
anvironment, re- G’fahami Edward Hi, The
gions é"\d rhe Taﬂd and %hi].ﬁllfé T
spatial orcani- New York: The Oxford
zation of i ’ University Press,
sociaty,
OBJECTIVE;
3. Understand

f hat & natural
'environment can
[serve varied
neads,

172
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_____ T LRI LR AT RO
_ I i i
Levell Show pictures of animals and birds the- are on | Board game, "Excinction’
B the endangered species list, For example, Bald ) Sinaver Associates,
S Ea ale Timber Wolf Grizzly Bear, Siberian TigeyInc., 20 Second Street)
Y kircland Warbler, Scamford, CT 06905 F
“re 2f Tleiver | Have each student research one anizal or bird Defenders of Wildlife,,
iotimée | and prepre an oval report. 266 - 19th Street, MW
Knoviedse X ' xesheegeen; D.C, 20036
Skitls | Why are these animels and birds endangered’
" | How can the stabilization of endangered animals Endangered Species
and birds be achieved? On a world map, peinc Seientific Auchority
STRAY our the hapitat of each animal and bird, U5, Fish and Wildlife

§, Understand
neople and the
environment, res
gions anc the
gpatial organi-
zation of
soclety,

N8JECTIVE:

h. Recognize the
potential of
various soclieties
to use and abuse
the natural
environment.

Service, Dept. of
Interior, Washington,
D.C.

"Fndangered Species”

The World Around You

Peekez Garden Club
£ pmerica, 598

,edeeen Avenue, New
York, NY 10022

'r
ot

Michigan Audubon Socief
7000 N, Westnedge
Kalamazoo, MI 49007

Sierra Club
530 Bush Street

San Francisco, CA 9410
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8. Understand
peorle and the
anvirgnment, re-
,"izns ani tha
zatlan nf
SDClit

OBJECTIVE:

1, Understand

| that human uses
of the natural

anvironment are
limited,

&Ca t;a prs au— !

N who is resporsible for conserving our naturel | Srandivein, Paul F,
AL *esag*CLs Eave students s survev public off C-ﬂ7§ e of 2 Snall
e - about what measures are being caken to conserve Fléﬁefﬁ “New Tork:
= F H . 71%“’;‘-? A ﬁl“!ﬁ SR . I P o
S water quality, verlamds, and farmland and Harcourt Zrace

report tnelr findings to che clags Javonovich, 1977,
ok ol enive |
htiude Environmer'
Faeviedze X Protectior 4
Skills L1 M Streer [
Washington, D.C, 20460
STRANE:

U.3. Deparcment of
agriculture
Washington, D.C,

176
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Levsl:
-3 On an outline map of the world, have students | Espanshade, Edward 5.,
bn plot the oil producing countries, Have students|Jr., ed, Goode's
=0 research the worldwide discribution of crude  |Atlas. Chicago, Rand

Type of Jnjentive:
Attitude

KEGV].EL%E "_:
Skills

STRAND:

9

§, Understand
people and the
environment, re-
gions and the
spatial organi-
zation of
society,

OBJECTIVE:

j. Understand
effects of the
worldwide limi-
tations of non-
renewable re-
sources.

0il and map the major oil producing and oil
consuming countries,

Students could also research other minerals such
as iron, copper, silenium, tin, dolomite,

MeNally & Company, 1973,

Jiler, Harry, 1977
Commadlgy Yearbook:
New York: Commodity
Research Bureau, Inme,
1977,

Mendershausen, Horst,
Coping With The'0il
(risis. Baltimore:
Johns Hopkins

University Press, 1976

"Statistical Office of
the United Nations,
Mineral Fuels,
Lubricants, Related
Materials, Chemicals"
World Trade Annual
075 ed,, Vol, 1

New York: Walker and
Company, 1974,
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e | Hau a0 tlev ﬁeﬁL 1t man” | Briggs, Perer,

ot Rampate: Disastrous
Sy Elq&ﬁs, Broken Dans,

New York: David d Mekay
o el lerive

Compeny, 1973,
| ke the

oz T | inted 5 Callen, dllen f,,
LAY

_ Rivers in Harness:
fave students research the environmental The Story of Dams,
1ts

and costs. ?hiladelphia: Chilton
A Book Company, 1962.

8. Understand
uenzle and the
saviroament, re-
glons and the
spatial groani-
zation of
society,

Gaﬁstaff i, Reid,
hatEr Pover A Geagrap;;
of Energy. Dubuque:

William C, BIQWﬂ 1974,

—ea ol —

k. Recogni:e
the costs and
penefits of al-
ternative uses
of natural
and man-made
environment,

17,
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3. Understand
neople and the
environment, re=
gions and the
spatial organi-
zation of
soclety.

0BJECTIVE:

1. Locate in-
portant natural
features, cities
and nations.

Divide the class into five groups. Have each
croup research the major mountain ranges, ma)or
Takes and rivers, and major cities in AFrLza
Asia, and Australia, Europe, and South AwerlLa
and ploc on an outline map of the continent or
on & world map,

Espenshade, Edward B, ,
Goode's Atlas, ChICEEDi
Rand Molall y & Caﬂpanv
1978,

Other atlases of the
vorld,
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L oaprieTur ' qeTans vy A e Thle
SRENN o TLLUSTRATIVE LEANING ACTIVITY - RESCUACES ;
| |
e 1. Tnosnall groups, zo bver the hasic functions and dny general pveranent
| D strugture of five different forms of govarnment. texthook
) | Fach aroup should take one form of goverment, | |
A ‘ | Lag |
S g a, Deternine the purpase of goversment, ‘Encvelopedia
A Y i i ' f
s b, List the basic powers.
. & Deternize the number of people included in the LS. Govermieat: o
YL £ fkias : R . £ !si:-——-é-e;:,—;z* .
e 0 D“‘JEQUEE ! Jacizion- ‘HL\,V‘N Drocass. Years of !
' s ——— i
: ; d, Briefly state the disadvantazes and advantages fIncludea
IEELRET I % : i | ]
‘ N A L ! Enat this forn af JAvernment nas a0 rovided for 'TA5ief3 i
; ‘;, dad i ) ) jal i !
o NWNIRIEE A ' the people | Studies Scmnuw SErUlCd‘
»—;1_: . ! . 7 o = = R !
C Sile . ! &, How does each form of government allow people to 1
: b e el | ‘
. , Live and work together’ ' Things From the Federd
| ) TrAN: : fG uerﬂment hx ks Scf1b¥
~ 9, fnow che main 1. Fave each group present results to the class. ' net Collection of 3
= 1 srrueture and | | Facsinile Documents.
© fmetions o "}, Byg main points on news print or poster board so the 1 (17.00) by Social
: , J
' governent. ; studénts can compare the varlous furms of goverament. DSrudies Service |
| i |
(- . 5 = i f Lo !
C 4, Buamples of contrasting countries might include: i
fIERTIE | ' t
B FRERUR R N | U . ']Hit,it' . ‘ = |
| L ‘ a. United States .
1, Know various inter- [ \ Laig" ’ | Four c@lar tllmSFflpE:
P HE ] :
vretatlons of the | C rssn | with dupll;ﬂtlﬂ&
\ gufpggég of TR masters and trams-
o ! d, Saudia Arabla arency visuals ’
' goverament. | . India parency visugls
; : A ' depicting Derocratic
, e ,
; ¥ E H . N Y o=.a
| | £, Tisbabi Capitalisn, Marsist, |
l i 32 S
i | Socialisnm, Faclsm, |
! i ] o3 L
| Authoritarianism,
l PRI T S |
? Totalitarianisn by
! 5 _ & § Jd =
| Emi, Box 4272 Madison
i 10: 53711
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| Lo Bun the conbined Hst on the heard, | ’ !

; :i:f,’;'.UjE : . L . \ . ' X f

el T (3 v the students 1 :E ogtl ible w 4Y8 L0 soive these fT!E over of People: |

il i i inalvidual concerns of residents in z ney ratmuni ? ) Iﬂﬁlu:nge o

T i

| T, o wotes A5 the discussion of problens and solutions .
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i ZOVeTNENL, LT =

Co . oreanized groups should! fonld not be able to do, Shove hov decisions |

| L o Care nade in town

z - 3. Form statements that will represent the principle { , ;

T L  meetings, city councill
MJECT IV ! laws that this nev group should follow, . A

. . | state legislature, ete,

e, Inderstand the P e s .
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! Fing ;f- LJ. L

: P,, o ; community in 1783, ' Service

. povemnment. ( ' } |

i ) i ‘

, ! | o

. é Copy of your Local

i | - (ity Charter

| |

| !

5 i Speaker=City Menagers

Dffice




—% TL—

RESCURCES

05:ECIVE
Layal:
:‘{'3
4=
=
Type of Jojective:
AtiiZudE ]
|";rlDk : 772\;7
Z&?!]f _
TRAND:
know the main
structure and
functinng of
government.
B ImARr R
Ohu’g'i.t
Understand the
orzanization and
function of the
executive, legis-
lative and judicial
branches and
, independent regula-

federal government.

tory agencies of the |

Organize the class into the folloving groups:

!
|
|
[
\
I
|

i

——— : - - l

3, President, Vice-President and 3 cabinetr members.

b. Congress- 7 Represeatatives, 5 Senators and Speaker

Arv general American
government textbook

of the House,

i

The U.5, Covernmeat |
!
aﬂd Hav It Hara_

¢. Supreme Court - 5 members and Chief Justice
d. Three Regulatorv Agencv Directors
Three lobbvists

L]

I Assign materials to each group that gives them
general guidelines of how each process works and ;
what their main responsibilities are.

Sote: Tha teacher should go through the process of how
a bill becomes 2 law from handout sheets,

2. Put the hasic facts about each area on the board as
the students feedback the information. Poster board .
will be good for later reference.

Brainstorm five "kev" problems that are currently
facing our countrv, * (See brainstornming rules .
below)

A

Select 2 ;eﬁi:3 have the President write it up a5 a
bill and submit it to Congress.

Have students follow the process of how a bill becomes
a lav. This will require discussion, debate, cabinet
testimony, lobbvist testimony, and rewriting of the
bill.

Conference committes should write the final version
of the bill,

‘Social Studids School

Eleven tf&ﬁEpéfEiLlLE !
and twenty=-one overlanp
showing step by step |
pracess of how govern- |
ment works. AV29-12

Service

U.5. Government in

AEElDﬂ 6 Filmstrips
With student workbooks,
explains the workings
of the federal govern-|
ment. NYTI101R-12 i
Social Studies School

Service

|
|
|
nderstanding the l

paréﬁcles, i Splflt
masters VHB0-12
Social Studies S;1a@l
Service

Constitution Law i
Actlgn § filmstrips
N219- &1085 Eni,

Box 4277 Madison, WI
53711

10



0BJeCTIVE

RESOURCES

Level:

——wx
L
i

[

Ko
4-f
7

'kﬂ

Type of.0bjective:

Atitude

Knowledge 1

Skills
STRAND:

9, Know the main
structure and
functions of
Zovernment.,

ORJECTIVE:
f, cont'd,

[:R\j:

Aruitoxt provided by Eic:

13
!
[
!

6. Once the bill has been reviewed and signed by the

president, the Supreme Court would test to see if it
s constitutional or not.

" Examples of possible bills with Cabinet Posts: -

A. Competency, preforming state established objective
will be required to receive a diploma,

Cabinet post suggestions:
a. Department of Zducation
b. Department of Labor
¢. Department of Human Services

B. Selling 50 million tons of additional wheat to
U.5.5.R,

Cabinet posts:
a. Department of Agriculture
b. Department of Human Services
¢. State Department

*Brainstorming steps: -
a. Say anvthing that comes to mind

b. Piggy back on other's ideas
¢. Don't evaluate
d. Allow time, then try again

191




|

OBJECTIVE

g
b

l

|

ILLUSTRATIVE LEARNING ACTIVITY

RESOURCES

9,

g!

Type of Qbjective;

Mtitude
knowledge X
Skills

STRAND:

Know the main
structure and
functions of
government.

ORJECTIVE:

Understand the
changing toles of
various levels and
branches of govern-
ment.

Have a local judge, state representative, city council
nember, county commissioner, ot any public official speak
to the class on the following topics:

1, What do people expect from your jurisdiction that
is unrealistic -

7, What recent changes have been made that affect your
area’

7, What further changes should be made that affect your
area’

4, What do you feel could be done to encourage people
to be more constructive in solving their own problems

5, Cive exanple of some of the problems that happen
and hov they are resolved.
6. Have the speaker present his/her main concerns.
Have the students prepared with additional questions.

The following day put the students in small groups and
1ist changes they think would be good in order to make
governnent more efficient and less expensive, The ideas
could then be:

a. Forvarded to the guest speaker

b. Put in letter form to the local newspaper

Local government
officials ;|

State and Local Goverm

nent In Action, 51

filmstrips with 12
duplicating masters,
examine typieal pro-
blems at state,
county, city and
individual levels
NYT811C-12 Social
Studies Schonl Service

I
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3. Assiyn reading raterial that will aid in nr;arl*atlng 1

! N - T —
| OBJECTIVE | ILLUSTRATIVE ) ERNING ACTIVITY RESOURGES |
Leve] | This 1s a good followup to Objective 'F' Any peneral govern-

: ! 1 ‘ment testhook {
| 7l Lo Tave the students follow the local news, radio, or |

" | television for two veeks, isting the problung ang NEvEpaner
A e 2 concerns undet cach level of government, These levals |
T O should dnelude: Mogazines o
CType of Sojective: L, Citv Government d. County Government I |
Bl . A« LILV Governmer d, County Government .
o ! b, School District e. State Government Pl s
| Attitide | ¢ Township Governsent  f, Federal Covernment ‘
o fnodledee § gl Overmment, |
| Shills _— CL T s 4 have students attend Tocal povernzental ESO Splrit masti s by
! | meeti nd report their ohservations, i ?ﬁd Lh_LthL_J;l
' conpn, | LIWIT-12 Sucdal
| STRAND: p N Lo
9. tnov the maln |  Studies School Service
|

structure and
functions of
Bove et

ORJECTIVE

Cnderstand the
arganization and
functions of state
and local governs
nents and théir

to the 4ederal

© government.

the function of each level,

Note: The teacher nav need to help students organize

problems under the proper wovernmental areas.

+. Discuss the informtion obtained and help students
relate to uhat can and cannot be done by each level
of government because of their area of fE%pDnélbilltV

areas cha} feel the fedaral gﬂv:rnmEnt sh@uld bk
tnvolved in and what areas they should delegate to
state and local levels, Justification should be
stated.

6. A chart showing divided and shared responsibilities
will be helpful,

Actlvltlés for Study-
# ing CltlZEnSh%E

5 Rights and

?RE _ﬂﬂ:ib11{§1§§ by
B and 1A Churchill
148 Spirit Masters

l !

i

E e tle People: Aspicts
of American Covern-

| nent Ten Filnstrips

L deal with each level |

of government

GDA100'17 %acial

TELET R e

state and Local
Government in Actinn
Six filmstrips vith
‘twelve spirit masters
N-219-5108 by Eni,
Box 4272, Madison, VI
syl

5-195
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| OBJECILYE J [LLUSTRATIVE LEARNIYG ACTIVITY ; RESOURCES
! i
1 o e s s = i i ]
Level: E I, In groups of four, have students find information fn Any general history
I | the media center, using magazines or newspapers, textbook
) ! shout key decisions of the past that still confront
W us today, Magazines
a___é — 7 _ _ ,
l 4 2, Tty to bring out the effects of the decisions made Newspapet
T gvet & petlod of 10 o 20 to 30 years. |
R of Objective: | Library (local)
tityd ; }, The students might use surveys, or questiomnaires
| KfD!Tude - presented to theit parents or other adults to help Constitutional Lav In
Siéﬁig'ge — fornulace oplnions, The results should then be Action, Four filn-
AR | shared with other groups. strips covering search
P— - | and seizure, due
‘ STR%?Q' o Exanples of Decisions: Pfgﬂess! eLe.
?tf%§EUf? a?d ; a. Supreme Court Bax &372 badlsnn WI
Ll_FlLt_lelE of 1, School praget . 53711
goverament. ) Bsing
3. Abortion
L ORJECTIVE: b. F.CC
| . . Programning - Profanity in lyrics
i, Understand the range é: Hgigr::§£2§ rofanity In Lyt
and inportance of 3; Satelite discs
decisions fade by S
L ‘the various branches ¢. Presidents
"I and independent |, Johnson - Civil Rights
regulatory agencies 1. Roosevelt - Work Programs
of the federal 3. Reagan - Tax Spenging on Defense
,  povernment. b, Rea,an - Use of Natural Resoutces
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03JECTIVE

[LLUSTRATIVE LEARNING ACTIVITY

RESOURCES

N '
; Level | This can be a followup activity to J, I, and J Horla Book

f y | Enevelopedia

A L. Divide students into groups and have them find -

| 4‘6 — ’ information and explain now key decisions would be %Atlgg

! BN rade under various forns of governents found in the | ;
l

|

Tyze of Objective:

|

|

|

fttitude |
nowledge v

Silis

|

|

STRAND:

9. knov the maln
structure and
functiong of
Jovernment,

- ORECTIE: f
'3, Tdentiiv the forms
of government.

[ R

vorld. Have each group studv one or two countries,

Exanples of countries might include:

IL5,4,
China

India

Tapan
England
Canada
Argenéina
Iran

E1 Salvador
henya
Soviet [nion

oo T

ot ] vty TR K o7

P e e

Students could use several davs in the media center
to abtain their information.

Have the groups present their findings and project
how decisions might he made under the various forms
of government,

How Governments Are

| Governed, (Vewsweek)
Four color filnstrips
with duplicating
masters and visuals
ideFicting democratic
rcapitalism, marxist,
sacialisn, facism,
}authofitarianigm,

Emi, Box 4272
| Madison, NI 5711
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[LLUSTRATIVE LEARNING ACTIVITY

RESOURCES

| Type of Objective:

9, Know the main

K-
4-6

-
1=

Attitude
fnowledge X
Sills

STRAND:
structure and

functions of
. government.

| ORJECTIVE:

' k. Understand the range

|
and importance of |
decisions made by |
state and local
governnent,

.

N

from 1ists of possible problems, select one or several
on-going issues locally or at the state level,

ln small groups, have students find informat{on from
newspapers, magazines, or local governrental adnini-
stration pertefning to the issue(s) selected,

Fron the information obtained, have the students
determine the range and importance cf decisions made
by each governnental unit involved.

Have students bralnstorm possible and/or prabable
outcones of the cutrent action being taken over the
next 5 - 10 years.

The students nay then project the effects that the
course of action being taken will have on then in
the future,

Further activities might include having the students
problen-solve 2 current issue.

Steps for problem-solving:

5, Decide upon a clear statement of the problen.

b, Cather infornation pertaining to the problem.

¢, Break down the problem in manageable or

related parts.
d. List alternative solutions (more than one solution)

for each related part,

e, List the potential pros and cons (consequences)
for each solution,

i Select the best solutions for final recommenda=
tions.

| Congressional News

Things From Local

Letters

State and Local Governr

ment in Actian Six
Filmstrips w1th ;
duplicating masters !
viewing state and
each level of local -
government. i,

Box 4272 Madison, NI
53711 |
Council: A Simulation
of DE:lslan—Hakingrln
Local Government ,
INT28-12  Socls 1 |
Studies School Service

Government by J.
Watson Welch, dis-
cussion problems,
student activities,
and club projects to
analyze services pet-
formed by local
government. JWH7450-12
Social Studies School
Service

Local Government, 50
spirit master activit
{es involving students
{n activity studying
their local government
JW7617-12  Seclal
Studfes School Service

201°
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| RESTURCES

i == t

!
i
'

structure and
functions of
government.

|
V0 Kaow the main
I
i

C ONaECTIVE

‘0. Understand the

process,

fornal legislative

Ly ]

kave students log infornation on several
thev work their way through the state legislature

1

When one of the bills is signad by the governor, the
students should write a paper outlining changes that
could make the lezislative process more effective
and responsive to the people,

Refer to objective 'F' thar follows the Federdl

Lav-7aking procass.

Obtain copies of Bills from vour state ot Federal

Law-makers,

3¢ an additional activity, the students might prepare
s Bill of irportance to them.

t could be put on poster

he roon with the date and changes that were
t

| oL
State Legislator

1 2

!

State Constitution

ongress, SImulaEmn,
sard Ea%e vhere stu=
ents role play |
enators and repre-
sentatives ;ugLuuugtlﬂg,
 influencing, and

1VDE1H5 on bills.
|HA103-12 Social

' Studies School Service

‘Lf'

mm..u‘

;
;
|
|
)
|

Value QUtSElDﬂﬂalfgs
| ‘ar LuLteu States :
GDvEfnment 4 serles |
of 14 unit- DTE&Rthd
questionnaires |
|EGB10-12 Social

| studies School Service
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1 discussion will be held comparing the decision-.

is haw‘ Eight film-

Er———

«‘1,71!?“: PipEEaAT Iy - mi =ajir,
S ILUSTRATIVE LEARING ACTNTT RESOALES
Levg 1 ‘
P * a. Ub Lﬂ_ﬁfli_ﬂm; :
. n f b, les: Germany o ! j
i=s | Fap [How Jovernment are |
—== , o, [rance L
! : . iGD\.’E‘:ﬂEL {Newswaek)
AL ! d. Jupan bl ,
ma 17 Taiactiye ! . 1 matring |
L fpe = ‘!‘ih“-!‘s'\g : R LR T A IEQUT ol at EL :JLillDE' !
; e, Saudl Aradia i \
: - le -h duplicating !
Attitude Ca . L. \mesterscepicting
e Y. Find information regarding the decisien-making procass fetian |
(rgwledze X . ' depocratic capitaliam,!
e | of the countrv and the situatien in that country. ) i
NS f S  marxist, socialisg,
— A (Such as energy), ' ) N
i ) } Sglﬁ.u! BU;ﬂDfliahl_z4*’
FAien ; oplznicn |
FVRL Loy 1. | ism, total lgﬁfliﬂﬁ_ﬁm
- "3, Information search should now enble them o B o
) i \; aml, @4 ﬁg )
. know the main , formulate energy policles that can be nresentad to ! . |
e : L i  Madison, Wi 33:1; i
seructure and the class. The policy should be projected for the | :
! . . s
functions of o nest J to 20 years write for Current
government | Infernation to: :
- 4. Hach group will nggtﬁt to the class thelr decision |- lnited Yations |
MECTIVE: ; regarding future energy policies. The dELL sie on= - ;magsale§_ﬁz ;
vl | naking process vill be outlined in detail. (Refer Nations Chosen
lgentify sipilari- | to objective ¥ for description of problem-s olving) i
] : L - TS0 The Politics of 0il,
ties and difrerences
Deoe : e . Two filmstrips |
atveen political | 3. 1Me OLOED fenJers of ehe 2laze will eritique the | pas pione ad
{ ;= ' : ; s - i — ‘J“_;__:-_*‘ HL |
de ision-making. | information piven in light of the established |
b decision- maaiﬁg praeegsaiven Bog 4272, Nadison,
| BVEN: WS |
|, .
b, After all groups have presented a written evaluation, Energ} The Challqugi
I
| |
|

naking process given of each nat fon,

strips designed to
provide an uptodate
overview of energy
N8081305 Secia.
Studies School Service
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JEECTIE O TLLUSTRETIVE LEAENTNG ACTIVITY

 Level ' 1. Provide g handeut sermarizing the developmeat of

|  poligical parties.

G |
LE ©3, Divide the class into as many active parties as there
6y " are in your community.

| _ .

E Tyoa of dhiective 3. Have each group:

; ; a, Intevviev leading party members

| httituce [ b. Collect background information from party

| {nowledse % | as £ hov the local branch got started

| Sifls ‘ c. Have the students get opinion from parents

o _ and other adults as to their feelings abaut

- STRAD: } political parties. |

‘9, fnow the main | d, drite to h state and national headquarters

for information from each political party.

structure and
fu

nctions of
dants oroject the results of multi-party

:_ gﬂ\’éfﬂmﬁﬁﬁ. i ",“- HﬂaL LLLﬂ gggg.ik it} E = 1
| | systens such as France, [taly and Gemeny,

| thels * Note: Re3ource people who have seen many changes

P ONGECTIVE: i : —

! ! and followed politics could be nélprul in
‘¢, Understand the role:

? pointing out the role political parties

| i
! of nolitical parties.
Pl P i plas,

'
i
i
i
i
'
!
0

l

t
[

l
i
|
¢ 2
|
!
|
1

The Election Process,

Two filmstrips |
' N-675-7910C End, |
Boy 4272, Madison, WI

93711

|

[

J. Vil fp &% I
H o |

|

LamEalgﬁ IN-3-12 |
Social Studies Schoo L}

Service E

Partv RépféSEﬁtativés
]

Council Memher
! League of Women
| Voters .
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airueture aad 31 Tand nen :
functions of : ,Wfﬂb1’F5 lﬂVOlviﬂE

son cormmity Tederal and local

: governments 604 103-17

sinuic deal with the concerned area. Csoelal Studies School !

Service

SVEITENT, Lo frovide g larof govermoental uni
' ’ the agency that

3. The students micht then discues the necessity ot !
- Modern Anerican |

N  Govermment, Ten spirit

avsten, emimasaanl ,

these agencios 1nd &

: : insaters heview !

| | - each level of govern-
| “ment  EMPAQ0H-1 i
; Soctal Studtes School
| | Service
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03JECTIVE

ILLUSTRATIVE LEARNING ACTT!

RESOUACES

it

.

STRAND:

Know the main
structure aid
functions of

government.

ORJECTIVE:

mental actlans w1tn
the appropriate

level of gavermment.

- Note:

1, Using the media center resources have each student
prepare a list of decisions made by different units

of government.

anough.

This could be dona by the class with each using
different periodical,

One class period should b

El
oe

2, Then compile into & list the decisions mede with the
leve] of goverament involved.

Note:
one decision,

3, Use comparison charts from various levels of government

and show who's responsible for what.

Many times there will be several units listed for

'
!

Any general govern-
'm;nt texthook

Understanding the
iggﬂgrnment Tuelve

transparencies and L4 1
SlelE mastars dlS;uEf

federal state, county
-nd city goverament.
WB0-12 Social
Studies School Service!

Modern American
Gavagnment Ten spirit
masters review each
level of government {
BPA00H-12  Social |
Studies School Service

Your Vote Counts:
State and LDcal

Government  Two film-
stfiﬁé EhDW real case
studies of disputes
and problems in
coordinating federal
and local governments.
GPA 103-12 Social
Seudies School Service
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: ﬁ'q'-= Tr‘,f ' l:’ ‘ i A l
i v Lt [LLUSTRATTVE LEAINING ACTTVITY ' RESQURCES !
e . I e _ ol - !
f I - -
‘ ! i
?f_l[fl- i3 ! L N ,
el L Fave students write o a lebbvist and menber of & hrite to several |
S - speclal/singlefpolitival action comnittee growp for | interest Lroups |
S - inferzation and raterials pertaining to {ssues of i - f
i ) -  Lobbving: How Dogs
LT concerm, f T ;
o8y Tt bork? Wnen Does |
! — . L | It wrk for’ Flge |
S |- dave students review the raverials obtained to plek - (710 dwolieat] |
T 0f Daptivme o - strip duplicating
- 1vpe oF Qjective | out the concerse of the interest group. SR o
! } T i master NYTI00R-12 .
I ! LI B S T I |
YT » :  Social Studies School
: Aliitice - '3, Students should ident cifv and rank order the copcerns | Service
i YAl ad ¥ ' . PotTVIE
| vmedte X ©of the interast groups. |
c ) |
shis L  Pressure: 4 ﬁlmulatlaﬂ
 Exanples might include: L= o -
! ' ; of dEElEIDn=ﬁhklﬁg in|
E;'an’ i ! Pk e . R R e
; s, ! ~ational Sporteren Association 3 lﬁcal_&ﬂvéfﬁﬂﬁﬂt
90 Anow thé nain | E-R,A ¥@?Eﬂeﬁt i At 1131ng publlc |
C structure A - .
X = 2 ! L R ' i . . __E_
' functions of | ﬁféfthﬂ -ea1cal Association | gﬂVéfﬂmEHt dzcision-
i r i1 . | N b Te iR l
o goverment. | abortionists or Anti-Abortionists ' naking INT28-12 |
: Nuclear Freege ’ Social Studies SQHDDI,
! } | Service .
BALE ’, ! . L . . L U . ' . i i . i
Cunde TV 4, Have the students identify the role that interest I _— L
| | | The Power of People |
v Understand the role!  groups plav in influencing lavmakers in the T fii%ﬁt%géé_§HU§lﬁl
: poswl LLIHaLL ]
- of interest groups.:  decision-naking process, | e %
| e ' | how citizens can |
s | | influence govern- |
| | | mental decisfon-
| | naking.  NOTSUC |
1 E s om 199 4 A
; | - Emi, Box 4272, Madison,
' | s
| W 53711




— 6T

|
1 1
i zic zius ! =/t e =amiiTiAa fas Ty ! AL AR
: I o TLLUSTRATIVE LEARNING ACTIVITY | RESGURCES
i : T |
— o L o _ ,T: . ]
! f ? |
I f ! !
boLevel : 1, Qe 1en nan lﬁation ZfDLEdeE_ for national, state and Films
’ :iii? : ) | Local Caﬁd’ﬁﬁtf .‘
T ' L . - \ s t
| &-5i§== : Norer These mav inglude ﬁL@Eal Clark i
N | N . , | |
! _— ! a, Political party nominating convaniions I%ﬁ? general gzovera= .
i ’ i
| Tyee of Dhjective: i b, Individual petitions being registerad \ment texthook
L | ¢, Darty comnittae o Boaadd
: | A Choosing the Presicent)
* Lk | d. Lampaigns Sl
| e | o Elections Analysis of hov
== | LLBCL1ons

: HFDe1 hG@ =§= : |Aﬂérlcapa nick their
c Sty L resident (League of
b - "2, Have students role play a noninating convention, E ””” o % L
| ; Nomen Voters pamphlet)
L STRAND: e e . , LW301-12  Social
| 3. Have the city clerk cone in and go over the procedures s o . cato 1 Cary
19, Know the main | ., o ' Studies School Service
' geructure and i for nominating, election and remewal. '

;b JELUTE 1 .

funetions of fPDlltlgs and Voting
i 'ﬁ;érﬁﬁént_ 17 transparencies
} sOTRHIER esplaining the role of
; political parties

Wbt ot Sﬁhﬁﬂl SEE\?iCE

w, Understand nomina- Votes: A Simulation of

tion proceduras.

Organizing and Running
a Political Campaign,
VT3-12  Social
Studies School Service

Delegate: A Sinulation
of a National Politica
Party Convention,
IV46-12  Social
Studies School Service

s
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| U SR o - : |

i ?E”_ﬂ’{' 1 Balapr zmgricia Ja-sl ztges gnd - DT an] Chsks iGh :

| stie L Selegt speciiic local, state and national public - Local, State Ofrice

: ; = 3 1 3 i F ) ’ T IR i

| ' oificers and have students review information required | Holders ,
ir 5 ,

S ' to be electad, appainted, or aominated for that o ,

L - Ay gengral fovers-

Coow + position. : - '

T H ' ment texthook ;

: Raﬁﬁ cuntact ﬁllf current D‘flLL h; dﬁ
the pros and cons of the existing qualifi
¢ elaction and nominating procedures for public office.

rs te deterning gleg : 4 Simglatic g
i of & lational

?ﬁlltical Party

icarions

l
|
i

/ | Convention, FUT46-12 |
3. Have the students make & 1st of possible changes that | Social Studies School
- could be made in the required qualifications and in } Service ;
[ - - . ! |
the procedures for public office that might encourage | | ;
e g e o epa o, Ihe Election Process |
; the most qualifled people to run for public office. | ——
N b et | Two filnstrips with |
AW the main |
s i ( reproducible pages
z structure an | . A
I ‘ f ' SED9L0R-12  Social !
 functions of : et
| . : - Studies School Service
i poverntent. j ;
! - ! ;
! | american Political |
3 ‘ i P;Ttln; T(, 1\ THD i
- ORECTEE: § | filnstrips Tocus on |
| : .
%, Understand how, vhen | political parties
! 1 = ] l i 5 P — O
and vith what ; | SEDAIR-1I Social

L = , .
qualifications public
i pfficials are Eltﬁtéﬂ
appmlntc or

1§ i
ﬁnﬁ _Ety !

1
|
' Studies School Service
|
[

A
=
{ :
| i
|
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; JRaeliivs 5 CATING ACTIVITY :
- Leve L ‘State Constitution
f 5*3 . i :or “-"a‘al that hakg been U 5éd for the president, Lla*al (iev Jharters
| %EE — ? senators, representatives and local officials
=2 X : jLacal Clerk
: 1. The conzente behind censorshin, impeachment, dismissal 1
Tvoe of Unjective  and public pressure should be digcusged }An} genaral govern-
: iment texthook
o Athitude 3. A discussion of the difference between a person belng |
- Krowledge ¥ | fired from a job in private enterprise and a person Manager of local
; SkiTs SE; 5 being impeached or removed from public office should buginess
- | be held. |
STRAND:

9, now the waiﬁ

functions of

i
i
i

]
:

government.
DHJEC IVE:
¥ nderstand how pr l¥
Qtflcléls can be
emavad from oifice,

1
|
i
;
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D opareeTrur | T
R AR A - pELQuereg
B ] T T T T
. layal | . ; - |
s 1. List several single or apacial Interest froups that Pamphlats [ron s
| - s } 3
A | have been formed in the past organizations
A=
=  Exanple: Magazines
Lot e ! L i af b
R T a. Dissidents azainst the Vietnam har The Powar of the !
i. : . % = mme ] 5 -s'_q’ E;-E_ i
. S me wE Phiaend ‘ bi x i%iA!C!FI EEDEllE,- ) LT"C“ ‘!"lu ‘
oy QT uLladtive | e, ER.4 strips showing dow
: | j 1 5_).-; R B, .
! | d. ng Jacking for pelitical reasons citizens can influence
. ferdeids | 5 s
oAtlillee | e, Labar unlons governmental declsion
i Fanlsd T . - B Y, sEmE IS
| §n3???uge ] | f. Revolutions (compare with current terrotists naking  N6234-3C
| wills o i groups). Emi, Gox 5272, Madisoy,
: [ W 53U
- STRAND: | 7. Uave each stud r
J IR, 7 Have each student select one group and find the
}9 oo tho ad ;ali rach 2 - " group &t Citizen Lobbying -
cf, A0OW Ctne main folloving information: o
! ¢ z s Ghldé to Action 1n
© structure an y
e vions of 3. Group formation (when, wherel) the Legislative
metions o Lo S VLRI
i functions € b, Purpose Pfczess N687001
- pvermmant. _— . g
5 E0 c. Methods a d procedures used EDK 4271,
i 4. Results of their actions - short and long dadlaan, i 33/ll
| c tern —
o ORGECTIVE: - Newspapers
I i
1a3. Recognize tne P ; T i salan
| i %{ ; 7. Have students ldentify, in small groups, selected
, ggality anc . e ]
| < t'tst' it actions take and relate those actions to the intent
| constitutionality
| of the conatitution and/or court precedents.
| of {ndividuals and
|
% group actions
‘ .
: a
|
i !
|
\"\
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- OBJECTIVE ILLUSTRATIVE LEARNING ACTIVITY RESQURCES
|
C LR i1, Have the studenes complete & homework assigmment in Faper, pencil
f | uhich thev keer an inventory of their activiries far |
353 L | 2 2=four period, Instruce then to break this ;
b g inventory into an “a&*iviiv log" which is divided | |
i Y - into 30 minute segments. Students nesd to log | j
) o 5 eating, sle ¢,ing, Shﬁ&ﬂflﬁg activities as well as ; |
e 0 boEctiver | activities such a Listening to reccrds with friends | |
é or seif, plaving soccer, shooting baskets, studving, | §
Atitue L ete, Tﬁgx are to include & column listing with f |
iﬁDw?EdQE Y g whom the activity is done (numbers mav be enough - ; |
o Sl _i:: o wr example, sleeping/one involved; Ha%hﬁtzall/tixe j
| _ | imvolved, They may log more than one activity in [
; STkl each 30 ninute segment, E
0. Updersand the T R Ry e T |
%Uifeikailo” o e 10;?0 . Sleeping One involved E
10:30 p.m |
. \ !
i (2. Have students look at their inventories to note those §
| R activities in which human activity is carried on !
- ‘ elone and those in which the human activity was |
2. Underscand the basic carried on as a merber of a sroup, f
f ZZ;;Z% iﬁ%é;iii azd | 3. The studentswmgy f%né}z?ﬁe acti?ities_yhich are 5
usually completed individuallv and others which g i
usually complesed as g oup menbers. Discuss Ehiﬁ | 5
i and compile a list on the board, |
I .
: 4. The students should be encouraged to forn generaliza-

tions about Human Activity based upon this experience.

P
Ly
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38 of Objective:

[| g

Aitituda
wgwledoe
it

STRAD:

", Understand the
organization of
hunan societies. |

ARIEASIF
ioie Porolie 8
Wodhwiar ks

[dentify the variaty
of institutions andl
groups people form |
and the functions
of those institu-
tions and groups.

j—

Post a large piece of tag board in the room entitled
"Groups to Which I Belong." Imstruct the students to
or alter class period, After a few davs use this
chart and ask the studeats to categorize these groups,
Discuss the term "category" and various ways these
groups may be similar. Students should support their
grouping by explaining their reasons for making a
category.

Select one of the groups (categories) listed and have
the students identify the purpose(s) of that group.
For example, students might identify the following
purposes for the "family" group:

1. care for young
1. provide protection, 1ouristment

Nexz, have students state reasons for being a member
of the group. In the ca:. of familv, students’
reason(s) for membership uis.. imclude:

1. no choice - born into tnis group
1. protection - safety

Distribute a paper to each student and instruct each
to label a paper as shown below, repeat it 3 times on
the sheet,

Purpose Reason for Belonging

Instruct students to choose 3 groups from the class
list and write the name of the group as the subtitles.
Then instruct the students to complete the lesson by
listing the "Purposes” and "Reasons" for "belonging"
under the praper title.

tag board
chalk hoard

felt pen

paper, pencils

23u
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BTV - TLLUSTRATIVE LEARNING ACTIVITY RESQURCES
i !
! S I  —
LV i 1. Reac an S from & book describing a family's " Irterasting short
| | d\en;ure% of gionser Tife, 2 voyage to the "new | account of an early
ey - world," or the activities of the First o months colonial or pionear
| f*?_ . PSLle’SF ng & new settlament, Have the studants family |
N | Tist the needs of the family. Then have Lhem conplets _ |
7 N 1 achart inwhich they Tist the specific ways these ‘
e v ijeclive neads were nat,
ot e
o Enpwledpe B Peeds ay eedg Vére het
iy | S
) ; rDDd
S Frotection
= 10, Understand the Llothing
5. organization of hunan ' o - |
. societies, 2, %ave the students Took for the basic qoal of this - Pager, pencil,
7 | amily which i¢ survival, Next, have the students chalkboard

viding the needs of tne family.

mimEE ey
Ilm,L l\E

|

f iy

. d.szuss Mich indivl 3T vas responsible for pro-
i

|

e b

- s Pooioez . 3 £ _l it i . P _ o = = i L
- O Understand why numan; 3. Have the Students make @ 1151 07 the persons in
- beings form instity- ; their Srmediate family, the responsibilities of
tions and groups. - these members and the need which is fulfilled,

!
|
i
I

| Person Pespons 11Ly

| | 4, Heve students rank order this Tist and be able to
| explain his or her reasons for thinking that family
| members must assume these ra?es in order for the

-~ society to-survives- ———
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‘ iR ? mRmEiiE | SAmbisLA RA=E _.‘ R RAER
- OBUECTIVE - ILLUSTRATIVE LEARKING ACTIVITY REUUALES
! | 1. The teacher shoulc introduce and define the tern
é  institution," The teacher then should 1ist the five |
R . main institutions on the board:
o ; 2. Institution of goverament
-8y b, dnstitution of religion
o - ¢ Lconomic institution |
Ty oF bjective: d. Institution of education |
, e, Institution of family
o dttituoe | , e et e e et
! g;'Lfg‘ﬁ, e | (A Targe bulletin board divided into these institu-
P ngwieane R T
e tions may fe constructed. Students may bring pictures.)
. 2. The students should complete a Tist of the narticular
- STRAND: need(s) of society each institution fulfills,
% 10, Understand the | 3, The class should choose one of the five institutions -
5 | orgenization of fuman for example, Institution of Education. ‘khat groups
- societies. have needs relative to this institution?" This
| ' question should be posed and the responses 1isted
| on the board, For example, children, parents,

f PIEETINE: business and industry, educators, citizens, etc.
| d. Understand the rels-

l
|
- tionships among insti- the chdor ke unk enapd T
- tutions, groups and the students what special neads of the individual

individuals are supplied by the institution. For example, the

4, Next, the teacher snould take one of these groups

| child Tearns to read, learns skills, enjoys encounters
! with peers, etc.

| 5. The students may choose one of the remaining groups

: and 1ist the specific needs of that group fulfilled

" by the institution,
6. An assignment may be giver in which the students
should describe what would happen to this group's
needs if the institution were to vanish.




DRJECTINE - TLLUETRATIY

: CRESOLAES

araanization of . on the éﬁéfifin f g '; ﬁay také place,
- huiét sociaties,
: - )+ Instruct the class tht thev sre to assume rech- ;
: an oy . !
I i nology continues to advance in tne nast 30 Vears

" rremhr, ! 2 szenario of how tﬁe fam;ll Tav 1rcv1dL for ‘
E““n‘;h‘lllg; ! N '
o survival of 1ts nembers in the vear 2030, |

chanzing nature of ! S , :
o - Refer to Objectives ¢ and d, Strand 10,

1%:2itutlons and i ‘

i

£roLns | |

LRIC




dtlhin ILLUSTRATIVE (FAZAING ACTIVITY AESulAL)

- e E 1. The teacher should ask students to choose their

| | ; favorite tean sport, MNext, the teacher should ask

RS © what comnon qoal these groups have ~ to win (a gare).

b i Next, the students should Tock at the term “inter-

i 5 { ; depénden " Discuss this term with the class. The

- " teacher should ask twg students to share their choice

e Ohjective: o of team sport, For example, John chooses hockey and

: | Sue baseball. Mext, the teacher should ask the

Cooattitude students in what ways do they cooperate? compete!?

L awlede X fAnswers may include: seasons they can be playec,

COSils | physical attributes of players, scheduling playing

| times on media, appeal to fans, etc.

- ST
| | Sl et D i )|t
v PSR ] district to visit the class. Have hin/her spaax Athietic Director
¢ grganization of huran ¢ ron Tocal school
o tiaties, to problens related to the interdependence, compe- fran 19C3] oo

S0 tition and cooperation of (junior) (high) athletics —|district

| in your school district.

OBt CTIVE:

f, Understand vays
aroups are inter-

| dependent, cooperate
and compete

40 oy
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? 0BJECTIVE ILLUSTRATIVE LEARNING ACTIVITY RESOURCES

1. Introduce and show the filmstrip "Education and Filmstrip it
(.3 Technology." S L
-6 o ) - iy Cultures Are
7.0 2. After viewing, have the students discuss the follow- Different, "Educe-
o ing statements: tion and Techno-
logy"

Tyue of Qbjective: , , ,
| e o7 Qujective a. In what ways have people been taurnt the culture

of their group?

Attitude
Vamladne ¥ i ) L
“T?”]Edge —— b. How does a small child Tearn the Tanguage of his
51113 T :
— or her culture?
- STRAD: ¢. Invhat ways do we Tearn the stories (folktales,
10, Understand the nursery rhymes, legends, etc.) that are part of
' organization of human our culture?
| societies.
| d. How does a child learn the eating customs
(use of chopstick, table manners, sitting on
, floor, use of fingers, atc.) of his or her
ORJECTIVE: ltune? Grs, ¢1C.
h. Understand how and . |
why human societies e. In what ways does a culture carry on (perpe-
differ, tuate) its practices so that they are cont1nued

for hundreds of years?

3, Distribute paper to each student and instruct the
students to 1ist the ways that they have been taught
the culture of their people.

4, In what ways does environment and technology influ-
ence the culture of numan secieties? The students
may Took through books to find pictures which illus-
trate environmental and technological influences o
our.daily way of life.




0BJECTIVE TLLUSTRATIVE LEARNING ACTIVITY RESOURCES

Levers 1. Ask the students to name the most powerful indivi-
. dual in the classroom. The issue of criterion should
e surface, The teacher should esk the students what
.0 g* reward or punishment this individual controls. MNext,

the teacher should ask the students to assude thay
are in another situation (not in classroom), How

might their answer change? Would they choose the

same person’

Type of Uuinclive:
& ! L

Attitude

Rnowledye )

£1:11¢ ‘"
Sh1ils

[

Ask the students individually to 1ist the 3 most
B powerful people Tiving in the United States. -
STRAD:

3 Coipi1e the%e 1i5t5 on the baa d Discuss with
10. Understand the upa
organization of human | are represented ISk the students what th15 Tist
snrieties, | shows about what is valued by them,

4, Ask the students if the term "power" were changed

,,,,,, | to "respect” if they would name the same three

DRSECTIVE: individuals. Find out what changes would be made.
1. Understand the Discuss their reasons.
meaning and sources
of power within a 5. The students may be assigned to write an essay on
§0¢ial unit or i1 Power ana Respect Should be Synonomous.
organization, - - :
2ERIC
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Tvpe of 05 J;Lt
A;ELEL lr B

Snowledze §
Skills

STRAND:

1. [nderstand the
relationship be-
twean individuzls
and groups.

OBJECTIVE:

a. Understand how in-
dividual perceptions
and actions are influ-
enced by the values
and behavior patterns
of groups with which

Have the class brainscorm as meny political or social
interest groups (mot racreational) as thev can. List
these on the board. Then divide the class into groups
of 2 to 4
storm & list of beliefs or ideas that the group stands
for, Here is where investigating time may be necessary
to give then some information to work with.

They then must design a plan that will successfully
convince the rest of the class that their ideas are
good ones. Have them brainstorm a list of all the
vays that thev can make the rest of the class aware
of their beliefs and how they can persuade the class
to think their ideas are good ones.

After designing their plan, give them tine to develop
it (work time to make posters, speeches, slogans, role
plavs, mines, propaganda literaturs, etc.)

Try to encourage that work is shared by all members of
the group $0 each student has a responsibility. Allow
for self-evalvation or effectiveness, as well as the
effectiveness of the other groups.

people and have them select a group and brain-

OBJECTIVE ILLUSTRATIVE LEARNING ACTIVITY RESOURCES
Ti-a: Three 40 minute blocks of rize = Péﬂﬁilg
k-3 . 1mer Inrée <4 minule DLOCAS ol C1Ze. - Postar board
i=b - Construction paper
9 v Procedura: P

Optional

- Paints

Tape

Magic markers
Parents

- Community leaders

individuals ideptify,

PEEmlSSIGﬁ granted by Problem Solving IﬂStfuCElQﬁ

of Lakeview Public Schools, St. Clair Shores,
48081, ALl rights reserved.
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Level:

ovpe ot Mlective:

attitule

E “nlij_'!; e
skills
REEERY
11, In wd th

0BJECTIVE:

b. Recognize that
there are important
values and behaviors
that develop out-
side of a group's

influence.

Share the f@lTQWinz pré

¢icament with voyr students
for discussion or role nlay

a best friend, Andrew, who is one of the

n0st popular hovs in the school, andrev is funny,

a good athlete, and a good dresser, Andrew doesa't

do that well In school, hovever, and cften gets other
friends to do his work for him, This helss him to

set passing grades and have a lot of free time, hut

he doesn't learn anvthing and is falling further hehind
In his class. Yestercay, he gave vou his msth h@ﬁewérk
to do because he had to go over to a frient

You know how to do it but don't have the tine. Andre
told vou that vou should be 2 friend and not worry
about your work since vou'll find time for it. Vou

hate to lose andrew for a friend since hanging around
with him gets vou a lot of recognition and friendships,
but you also think he is taking sdvantage of vou,
Decide what to do.

You have

List choices available,
Prioritize chojces,
Consider pros and cons of choice,

- ~ ..
Mottt

o

Mo et

. Personal experiences
+ Sthool counselor or

socizl worker or class
roon teacher

. Values clarification -

problem solving models.

[y i}

Permission granted by Problem Solving Instruction
of Lakeview Public Schools, St. Clair Shores,
Michigan 48081, ALl rights E-sarvedi
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Q4JECTIVE

RESOURCES

Lovel:

K3
i

Y

Type of Objective:
Attitude
Sills

STRAND:

11, Understand the
relationship be-
fh22n lﬁLlhlﬁtil
and groups,

0BJECTIVE:

¢, Identify the
varfety of roles
one can have
within a group.

Share thg IQllD”ng predicament with vour students

PJMTTV OE FRFE TIR

Bernard's grandfather is an invalid living wlck Bernard
and Wis parents, He can get around the house in a
wheelchair but has diffieulty gecting in and out of
the chair from his bed and has fallen often. His
condition also makes it hard for him to go to the
bathroom, or to raach things from cupboards or
shelves. Bernard's mother works full time, and

his father has 3 parﬁ tine jab lastina ffam 1: OD

until 5:00, Bernard gets home from sc

and has often heﬁped to taka cate Df his grandfathe;
during that time. This was ok during the winter,

but with spring approaching Bernard wants fo get out
with his friends. When no one is around, grandpa

just sits around and gets depressed and doesn't want
to do anything. This makes Bernard feel even more
quilty when he things of leaving. What should Bernard
do?

#Ses previous activity

Wt Pt s

e

. POHI Consultant

. Personal eyperience
. (randparents

. Social Worker

Pernission granted by Problem Selving Instruction of

Lakeview Public Schools, St. Clair Shores, Michigan 48081,

AlL rights reserved.
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= the showoff

- the one who teaches others
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« dctivities for Developing Positive Self Auareness,
ERIC W{1TTken Publishing Co., (@) 1077
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0BJECTIVE TLLUSTRATIVE LEARNING ACTIVITY RESOURCES
Level:
k-3 ___ WHAT DO YOU THINK I SHOULD DO - Paper
% - - Pencil
-9 _X_ Time: 20 minutes to one hout

Tvpe of Objective:
Attitude
Knowledge X

Skills
STRAND:

11. Understand the
relationship he~
tween individuals
and groups.

OBJECTIVE:

e, Understand
reasons why there
are different roles
within groups.

Procedure:
|, Have evervone in the group list a problem of
concern to them on & slip of paper.

[ g ]

Code the paper somehow so vou can identify
it for yourself late: but do not place your
name or initial on it.

3. Place all of the problems in a container and
pass it around so chat everyone receives
one (but not their own).

4, Evervone is then given 3 to 5 minutes to
think of what the problem is and some
possible solutions to the problem that they
receive, Then write the one that the person
should use on that slip of paper,

5, All problems are placed on the table and
pecple find their own.

6. Discuss the results ~ Was it easy to give 2
solution? Why? Who was satisfied? Dis-
satisfied? What's good about this approach?
Bad about it? What would be a better way’

of Lakeview Public Schools, St. Clair, Michigan
48081, ALl rights reserved.
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Lavel Gl Fl nlliéz - Ditto of Gifr Giving
Chars
55 the concepts of giving and recelving aad
the ;Hart w;]*k (an ditta).

, listing neople from

Tetent gIDH?S! jl CUES 1T sﬁall ot l?fE‘E groups,
he cutcarme. fow ¢id group membarehip affact the puteome] |
I s
The last | in intangible 4 tangible -4 cift that
ife vou | oift that  eift that | this person
cave ther, | would nake | would make tDle give
them happv. | them happy. vou to nake
you napp
|
(BJECTIVE: - - e
f. Understand that
nultiple lovalties || - )
and responsibilities - —
result from belong-
ing to a variety
of groups. g _
| ‘3
o _ . R i /
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OBJECTIVE ILLUSTRATIVE LEARNING ACTIVITY RESOURCES

Level:

10 40T OR 10 MOTHING

S
b5

20X I, Create some simple situations that are under-

standable to your age group.

Tyiitiiu?ZJECEIVE: e.g. a. You are about to sit in your seat
oty T iy fesh gt g it i
L REIRE B class.

Skills b. Your best friend is flirting with

| your boyfriend right in front of you,

STRAID: c. Your best friend is copying your test

STRAND: ANSWETS,

1. Understand the - Read the situations (or put them on a ditto and

felatignsﬁip be- hand out) and ask each student to individually
tween {ndividuals | '

.| and groups.

— kT —
[ )

then - either act or do nothing.

3. Then discuss the reactions and explain why you
chose the course you did.

L, Discuss - "When is actlon necessary and when
is silence necessary,"

OBJECTIVE:

g. Understand the
importance of self-
confidence and self-
wvarth in carrying
out responsibilities o
vithin groups.

- Ditto of situations
understandable to
your age group

= —

Lakeview Public Schools, St. Clair Shores, Mi. 48081,
ALl rights reserved.
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QBJECTIVE ILLUSTRATIVE LEARNING ACTIVIT RESOURCES

"r“l":

o I )
1
!

l
I

Type of Objectise:
sttitude B
Rﬁ@ﬁlédg§=?7?’
Skills V"’

i

S5TRAND:

1, Understand the
relationship be-
tween individuals
and groups.

OBJECTIVE:

j. Understand the
decision-making
process used by
groups.

1. Students search newspapers for stories which
have circumstances that leave the outcome still
uncertain.

2. Review the meaning of consequences, emphasizing
the fact that we look at both sides, regardless
of personal opinion.

3. In small groups, look at individual stories ang
possible outcomes and the consequences if
those outcomes occur.

4, Using a group consensus, have the groups select
what they think is the best solution.

5. You may want to follow up when outcoma is
finally determined and compare with groups'
solution.

- Newspapers

Permission granted by Problem Solving Instruction of
Lakeview Public Schools, St. Clair Shores, Mi. 48081.
All rights reserved.
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CBJECTIVE:

k. Understand the
ways different
Broups react to
similar social
issues,

TLLUGTRATIVE LEARNING ACTIVITY

[fb—

Bl Kl
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I

ur fo 5ix

5 15 divided inte groups of fo
for five minute

Each group bralnatu'ﬁs '

mes of public interest groups, e.g. ﬁu&léaf
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The two or three groups that he/she opposes
ZUppOrtS.

What is the reason for the opposition or support,
What they intend to do to let that group know
that they support them or oppose them.

Postcards
Envelopes
Letter paper
Stamps

Pencils or pens

All righﬁs IESETVEd!
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roe ol dbjeetive:

Aftitude

Rpewiedze ¥

Skl

5'9][‘3!.1:5‘

VL Umdeparand e
reiitionship ho-
cween Dandivideals

RIS ST E

OBJECTIVE:

1. Icentify in-
dividuals or groups
vithin society or
culture that may
affect behavior.

TAXING ADVANTAGE OF THE ACED

Time: One to two hours

Introduce the concept of aged by having the
¢lass brainstorn all of the advantages we can
derive from old people. List on the board.

J—
w

Have then brainstorm a list of things that we
do to old paople in our society.

L]
-

3. Discuss the idea of dormant potential and how
this class could take advantage of these people
as resources.

Bezin to design a plan:

g

What do we want from old people?

ihera can we find then!

How can we get them to help?

When will they be available?

What needs to be done to complete our plan!
Who will do what jobs to earry this out!

L o " 1/ (R o R e TR vl o .

Put the plan into action,

i
-

b. Evaluate - How did we benefit?
How did the aged benefit?

= Blackboard of chart
paper

- AARP representitive

Permission granted by Problem Solving Instruction of
lakeview Public Schools, St. Clair Shores, Mi. 48081,
ALl rights reserved.




OB IECTIVE

Level:
K=37

PE
+=0

————

S

———m—

Type of Objective:

Attitude_
Knowledge
Skills ¥

STRAND:

1, Gathar, ana-
lyze, synthesize,
and present in-
formation,

0BJECTIVE:
a, Use a variety

of senses to ob=.
tain information,

[

—— - — - I

Review the five senses with the
students, Then tell students to

write down 3 locatlons (for example,
"Tokyo, the kitchen, a mall;" "back~
yard, City Hall, Chicago"), each of
waich chey feel they can describe wel—.
Be sure to ask students to keep the

them secret,

Submit lists of locations to teacher,

In order to avoid duplicatio, the
teacher will indicate Eor eich students
which location s/he is to describes

Take class to library, Tell students
to find information about their loca-
tions. They should be thirking of
how their five senses will belp Chem
to discover where they are,

Fach student must fi11 inthe ) Senses=s3
(lue Sheet. "Secret Location will be2

written beneath the covering flap, (3==e

example on next page.)

Submit sheets, Clues will be read

next day so class can attemt Lo gues=s
loeations, For extra credit, studest

nay bring in items listed on clue shes=t.

5 Senses Clue Sheet,
teacher,

prapared by




0BJECTIVE

ILLUSTRATIVE LEARNING aCTTVITY

. i - e - —

Leval:

-3

Lynl

IR

5
=

e

ol M

uType of Cbjective:

attitude_

Kn&wladggﬁﬁé
SkillsﬁEﬁ

a, (continued)

Why chesen

What do you small?
What do vou taste?
What do vou touch?
What do vou hear?

What do you see!

Seaweed

?Raw fish

Silk
Oriental
music
Shrine

?Distinztivé
Basiz food
Kimono

' Eastern stvle

Ancestor
worship

R




OBJECTIVE [LLUSTRATIVE LEARNING ACTIVITY RESOURCES

Level:
k-3
4-6

9%

Type of Objective
Attitude
Knowledge
Skills X

STRAND:

1, Gather, analyze,
gynthesize, and
present information.

OBJECTIVE

b, Understand that
perceptions of the
game object or event
may differ from
person Lo person,

1, Tell students they are to be reporters
during the class petiod,

7 Ba sure gach reporter has a note pad
and pencil,

3, Review the five "w"s and "h" (vho, whats
when, why, where, and hov.)

4, Bring in "accident victin" (on stretcher,
if possible) who has limited time to
answer reporters' questions, is in shock,
confused, and babbling, Notes are taken
by sach reporter.

5, After five minutes, "victin" is removed
from the area,

6. Independently, each student writes down
the "facts" of the five "u"s and "h",
based on her/his notes, Then, the teacher
leads a dicussion in which findings
are compared,
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Ivpe of Objective;
Attitude
Knovledge
Skills X

STRAND:

1, Cather, analyze,
svnthesize, and
present information,

(BJECTIVE:

¢, Choose appro=
priate sources for
information-desired,

1

Paly stiknts, take to the Media
Ceneey (libraz v).,

Digtrihie Sca ~venger Hunt Jist and
srate nles:

a, Thelnt w 411 take place for
thisperio 4 anly,

b, The'found *' items must be
acomanie & by a record of
thelr sour ces,

¢, Onljme question will be
angered by the teacher and/or
Libnry st aff for each pair,

Collect mmple Ted 1ists and number

in order recei-ved,

Media Center Scav nger
Hunt list which dasi g
nates items to be dis
covered (for example,
place nzme on 1860 map
of 1,8, author of book,
song on record, picture
of individual, etc,)

i




OBJECTIVE TLLUSTRATIVE LEARNING ACTIVITY RESOURCES

Level:
k=3
b=b_

9%

Type of Objective:
Attitude
Knowledge
Skills X

STRAND:

1, Gather, analyze,
synthesize, and
present information.
OBJECTTVE:

d, Obtain infor-
mation from SQuUrCES,

1, For an assigament which requires the
students to do an interviev, give exam
ples of "open-ended” questions (i.e.,
those which require more than "yes",
"no"", or one-vord as a response).

7, Practice with students deciding if
sample questions given by teacher
are correct,

3, Ask each student to pose one interview
question and check it by questioning
another student,

4, Have students compose from 1540

"How to prepara for an
interview" sheet, made
by teacher,
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STRAND:

1y Gather, analvze,
synthesize, and
present information,

UBJECTIVE:
e, Translate infor-

mation from one
form to another,

EJHCETﬂiﬂg kiﬂds sﬁd amaunts o

h& Lnlted Stat;u.

[}

. Give students a list of food |

in 1852, sk t 1em to make up a

H

"shopping 1ist" for the trlp;

students read Child's =dv

l
f fdl_'d

lFPu
Lry

3, Have students prepare & bill of sale
showing what was purchased and its

price, as shown balow:

Bill of Salete
o = - e o -r:--‘-l == - e 2 — == ==
Amount Ttem | Price Total ‘T
o 7per_qﬁit
75 Ths, | Rice | $.67 | 85,05

Andrev Child's
te Enigrants,”
Daily Sentinel Steam

"advice
Milvaukes

Fover Pres: ISSH. (list

List of prices of foud

in 1850's,

bo Have another student verify and
initial the bill of sale,

5. Discuss itens selected by Child,
reasons for selection, etc,




Y QECTIvE [LLUSTRATIVE LEARNING ACTIVITY RESOURCES

— S N —

Level: 1, Have students look up and write down Branson, Margaret
S definitions of: Stimmann, Inquiry
i Experiences in Aperican
=9 X a, mulatto History, "No. 1L
S Drawing Conclusions from
b, mulatress e T T g
Docunents," pp. 67-68,

Type of Objective
Attitude_ ¢, acclimated
Knowledge i

Skills § + vendar

e, malady
f. notary public
7 Then have students examine sale document

reproduced on page 67 of Inquiry Experiences
in American History,

-1l —

STRAND: , -
SH 3, Have students answer questions on page 68,

I, Gather, analyze,
synthesize, and
present information.

4, Discuss answers,

0BJECTIVE:

f, Analyze infor-
mation,

.
R
f
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RESULRCES

_ L s
f = N RICE YT R
1Ype of jujQLL;Jﬁi

%Eiitvié

anowledze
551!1 3
STRAND:

] ,ﬁ.ﬁ by Gew J117 3
I, Gather, analyze,

synthesize, and

present information,

UBJECTIVE:

g, Express oneself
with consistency,
continuity, elarity
and cancisanéss in
any give

ication,

commun=

Read aloud to students description of
Rattle of Antieram and 30-word letter
sased on 1t, Poth of which have been
prepared by the reacher,

fhen read aloud to students the J00-
word déELTlDEIQﬁ of the battle of
Gettyvsburg, also writtan by the reacher,

Mstribute copies,

Tell students that this information
nust be stated concisely in the form
of g 50-vord-or-less night letter ss
shown by teacher example,

Direct the students to perform the

following steps:

a, list the main points

b. write the night letter (in
rough draft form)

¢, show 1t to the Westem Union
onerator (teacher) for approval,

d, copy on night-letter form,

300=word description

of Battle of intietam
uritten by teacher

300~yurd description

of Battle of Getiysbur

yritten by teacher

kestern Union night
letter form allowing
S0=word maximum,
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TLLUSTRATIVE LEARNING ACTIVITY

RESOURCES

Level:
K-3
b=b

0\

Type of Objectives
Attitude
Knowledge
Skills X

STRAND:

1, Cather, analvee,
synthesize, and
present information,

OBJECTIVE:
h, Evaluate the

quality of infor-
mat ot

1, Tell students to consider these
questions as they read:

a, What kind of person is the
author?

b, What are his beliefs? His
ahilities? His concemns’

¢, What does he tell us about
the vorld in which he lives?

Have studants volunteer to read
portions aloud to the class,

[}
-

3, . Answer questions using class
discussion,

b, Ask final question: How good
would this colonist's diary be
as a source of information? (n
chalkboard, have students answer

shown below,

Expel lentmmmammens-fm-mn===-F00T
HiSi

Cuban, Larry and Philip
Roden, Promise of
drerica; The Starting
Line, "Selections from
a Colonist's Diary,"
pp. 91-33,




LELY I e

b JECTIVE

FLLUSTRATIVE LEARNING ACTIVITY

fepe of Ubjective:
Atrirude

Knavledee

——

Seills X

STRAND:

I, Gather, analyze,
synthesize, and
prasent information,

UBJECTIVE:

1, Identify sini-
laritias and diff-
erences within sats
of lata and reasons
for those diff-

L) ]

sk each student to write his/her
initials ¢noeach of 30 (1 inch dig-
meter) adhesive circles to be used

later in the lessom,

Have 2ach student fill in 2 personal
dara sheet as shown in Example A
(following pages).,

Ask several questions which will
require tabulation of all individual
persanal data to ansver, For example:

2, Can anyone tell us how many girls
in this ¢lass have more than one
sister?

b, Does anyone know how many bovs in
this claes are left=handad?

Place "data collectors" on bulletin
beard, Each data collector is the
same as one of the categories listed
on personal data sheets, See Example

B (folloving pages).

kxpiain to students data collection
process. Have each student place her/his
circles in the appropriate places on

data collectors,

Share findings and review questions,

Personal data sheets
and dats collectors
made by teacher,




7-9 X Personal Data Sheet

, o Y _[Fnn Siyen sern
Type of Objective: Loy
. ¥ £ -
Attitude & g ~ H
) . | —— gj i =
Knowledge N a8 -
o T — w £ 0 .
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Lefr

. Logan
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gﬁggg;?§ Gon zales

OBJECTIVE:

i, (continued)
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QBJECTIVE ILLUSTRATIVE LEARNING ACTIVITY RESUURCES
Eiarple B
Level:
K=3
=6 S T R
-9 X Nate Collector é

Type of Ubjectives
Attitude

Knowledge
Skills X

GBIECTIVE:

i, {continued)
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OBJECTTVE TLLUSTRATIVE LEARNING ACTIVITY - RESQURCES

Level: :
k-3 1, Have each student drav, from Uncle San's Clubok, Arthur, Teach-
fab__ hat, a toplc card for historical research, ing of U.S, History
9% For example, topics may include Christopher Today, "The Historical
| Columbus, Monroe Doctrine, etc, Method," pp, 18-0,
Type of Objective:

Attitude Have cach student fornulate a qrestion

Knowledge about her/his topic which poses one of the

Skills X folloving questlons: y

| -]
-

a, What happened!
b. How did it happen?

Be sure the scove of the question is
reasonable, For example! Was Jolunbus
a failure? Who developed the Monvoe
Doctrine!

—& N —

3, Require each student to make a guess 2s
to 4 possible answer to his/her question,
write it down on a slip of paper, and
seal 1t in an envelope to be opened when
the research 1s done,

STRAND:

1, Gather, analyze,
synthesize, and

present information,
§, Collect the envelopes and "lock up"

DBJEQTIVE: until research is presented,

i, Frame appro-
priate research
questions,




UBJECTIVE ILLUSTRALIVE LEARNING ACTIVITY RESOURCES

L-. ; 3 N H N N .g 3 § E

! Egei Lo Tell the class that their pust response Class response beliavioy
ALB—»— ‘ behavior in everyday ¢lase situations data, collected earlier

0T has been observed and recorded by the by the teacher,

teacher, Eiplaln how important it {s
that they vecognize these responses,

Attitude L , TR
e 2, Have the students predict which positive
Knowledge

Sills ¥ and negative behaviors will complate the
WAL 10 hypotheses presentrd by the teacher,
For example!

If a PA announcement comes on, then the
student will

When information has to be carried home
by the student, the student will .

PR

— gl —

3y Have the students 111 in their
predictions on their papers independently,
STRAND:!
| 4 Share results of students' work, Discuss
L. Gather, analyze, the behaviors as to their accuracy based
syntlesize, and on teacher's observation data,
present information,
Jo Discuss vays to improve negative behavior,
OBJECTIVE:

k, Formulate and
test generalizations
predictions, and
hypotheses based on
appropriate infor-
mation,




— s b

OBJECTUVE

Type of &
Attitu

- Knawle: o |

Skills

STRAND:
1. Cather, analyze,

synthesize and
present information,
OBJECTIVE:

1, Draw conclusions,

RESOURCES

Have student read introduction and two
accounts of the Boston Massacre, pp, 110=114,

fave students answer, in writing, the

two questions cited on page 111, For
each aceaunt! |

a, Who started the riot?

for the death of the Bostonians?

Discuss with the class how the accounts
differ,

Ask each student to determine which
account s/ne thinks is more accurate.

Tell the student to write down his/her
decision and glve the reason(s) why,

1

Cuban, Larry and Philip
Roden, Promise of
Line, "The Boston.
Massacre," pp. 110-115,
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L. Gather, analyze,
symthesize, and
oresent information,

R
o u_gl‘v=

1: Jraw conclusions,

. [
i
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ILLUS T!A VE LERRNTNG ACTIVITY - RESOURCES g

Use one of the many available oren-ended movies with
the class, OShow the film and then ask students to

write briefly their id2a about how the story problen

sh«:mld sc:lved.

Pandonly place students in proups of five to discuss
their solutions to the story problem, 4ach student
can give his/har 1deas. Can the proup reach consensus?

Aring prouns back together and ask each group to report
on what it agresd ypon and what it did not agrse wpon.

119% the conelusions reached on the chalvboard,

.
B
|
i
]
i

- Clubhous Foat

lPlEE or Treat
Churchill Filns
15 mimites, coler

- Churchill Films |

ff@aDﬁﬁ

!

19 minutes, color

Churchlll Films
16 minutes, coler

;) E
i iy f
i
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| CLETY ILLUSTRATIVE LEARNENG ACTIVITY RESOURCES |

1, Gather, analyze,
synthesize, and
present information,

:::::

eeCTIvE:

m. Remain open to
changes in one's

i opinions,

. elicit fron students their culture's rules

for proper eating and table etiquette,

Assure students about their choices, Add

other U.3. cultural rules, Discuss total list,

Next distribute a work sheet which lists
etiquette rules for many places in the world.
Have students evaluate each rule by writing a
"3" before each "good" way to behave and

a "3" before all of the undesirable ways.
Then pass out the "Good Manners..." sheet
and read aloud topether, Discuss cultural
similarities and differences.

. Have students re-do the "G"-"3" miles sheet

reflecting the new infornation. For example,
slurving noodles is "B" in the U5, but 'G"
in Japan, so it can be desipnated both

ngﬂ and "5"; )

!
'Good Manners for |
Eating in oo, " |

|

make up a sheet based:
on their owl Know- l
ledge and travels, |
|
|

Utrer information
i can be obtained fl‘-ﬂm:|

, Center for Asian
| studies
i 1 Lana Hall
. University of lichi-
R :1¢
é Ann Arbor M1 48109

. }
| Center for NearZasterr
. and North Afriecan
| Studies |
144 Lane Hall

Sume as above )

Btiquette Rvaluation |
work sheet, made by
teacher
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UBJECTIVE

level:
S

A=
-9 X

Type of Ubjective;
Attitude

Knowledge
Skills X

STRAND:

1, Gather, analyze|
svnthesize, and
prasent information,

05 JECTIVE
n, Apply what is

learned to new
situations,

Review the 10 common methods of adver=
tising, as identified by Potter, which
students learmed earlier,

Distribute obiects from nature (branch,

stone, leaf, shell, sand, etc.)

Have student choose two of the nethods

and write/draw two 2colngy=avareness
advertisenents for the object, For example,
one student may use "testimonial" and "snob
appeal,” Another may use "facts and figures"
and "band wagon,"

Qﬁve students present both ads, Encourage
dlass members to comment and to choose which
method or message is most appealing,

Potter, Robert R.,
English Everywhere:
Neaning, Media and You,
o, 163-165,

i
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RESOURCES

Have stud 21L5, & tlféf lﬂ\i" UEU or 10 £Touns,
ol a o mpany that thel Wy 11k to g, folloving
these gui ieline::

A IE0 U could be Yo Syipss, wat wwould vou do?

B Ifye u owned ¥our avi ey what hvould it be?
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E, Mhar =2duc

B

f, tw 1 ong 1s vour work
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Lalu TUUUETAATIVE LTAZVNG ACTIVY
L Zafama gtpiact souncil alec*mn rave a3 __1sg* of
' afficers and their dutie
I (FFIC57a OUTIEs
- Praezigent o
PRIV b ' :
- Vige-Fresident o -~
At :
Ceinie T Seoretany e
5% 05 ¥
= T

| Treasurer ] Y

=g %,

3, g

2, Develo= the s¥ills
necessary =Zor partici-
pation in =&cisly ac
governmentSS both as an
indivi dual a:zd as a
member of = grouUD.

and any others.

Yave a Cormittee listen to stdent applicsants for
offices. Select on the basisof "abliit=y to fill
role of office."

QRJECTIVE . =

f, Recomn=ze divergent
roles #with=n a sroup.
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ercise, discuss
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our 2
discussion,
a besuciful

look over the raspenses

with other

gpage for vou to indieats whaz
you 1eve vour cholce is
students in vour class. How

again, Would
4 nane and addr

vou lixe Lo change an nenl  Whv?
1. Tou find a bex in a restroom which contains
ara clearly parzad on tie box tog,
2, fou xnow the nzmes of most drug sellers in your sicool and neighborhood
3, You regularly see other people shoplifting a
4, You sea2 other students cheating on clase exan
55 EGU are
6, You arz asked repeatedly to Juln a gang that you know burglari
violence against other gangs
1.

\II—N'

\I'_ll ]

You are asked to voluntarily give up meat three days a week to make it |
5°vving people in Afria and Asia.
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) abort &n wwanted pregnancy.

¢ have ar attorney if you are being aued or tried,

3

To exgect a docter, preacher or teacher to feeD your secrets,
To heng with anyone you wani as a friend,

Not to be spenked when y-. do wrong.

To make the minimum hourly wage,

[0 be urable to get & real job until you are ai least 14,

To gat even with anyone who does wrong to you.
Tamﬁpﬁmwinwm@msﬁmlhﬁﬁ.

To learn information in your ¢lasses.

To refuse to pray at a school assembly!

Tore

To have 2 driver's license,
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ILLUSTRATIVE LxARRING ACTIVETY

1
| a
|
|
I |
1. 45 2 follow up Lo & study of envirorwental oroslens of |
_ ! : . ) ~ ar
LBuel | the vorkings of state goverment, rell the class that 1% teacher-prepared case
|
I
!

. - . 2
they have just been appointad as & Citizens ddvisory Itaken fron a newspanar
1§CCQL7E of some issue

e Board ov severzl conmunities along the Au Sable River.
IR The slass is to make recomnendations to the Department | elose to studeats' ives.
7af ?iz af Varural Resources about the use of the Au Sable fThE AuSable case is
| River. Hera's the problem. A toc large number of j%,ﬁyix lllL%LfgtIY .
Tpe of Dajective: | canoeists on one strerch of the river ara interfering There are dozes of such
| with fishing, for which that part of the river vas - jrases. By Should the
o avtituge intended, Deople who canoe and paople vho fish are at | give 1is EFESE
. faowledie odds with one another: so are people who sell to others collectors @ raise.
COSills Y Who canoe or fish. What should be done’ Clesea Should ue substitute &
- strerch of the river to canoeing? Ot to fishing” O week of school 1n August
TRARD: compronise] OF course, the Advisory Group understands for Decender to save the
cost of energy! Should

that thev can nake majority and ninovity recomnendation) " =* "o~ " _
the school take out the

=
Ufl

13, Make decisions

— T -

raports. N i !
JRIECTIVES: _ ?en§1§g @a%hlngs SE%¥1?§,_§
2. Recognize the ucca- | 1, Along with a copy of the du Sable case, each student junk food in the catetqriz.
lsion...for dacision. has g diagram of the steps in decision making. Each |4 diagran of the steps in
. Project...consequences student will fill it in during the study. decigi@n naxing on 2 gheat
lof 1lternative courses large enough to fiil ig.
of action, }. The class will need to go over Che steps in the $TEP 1
e, Ideatify values... decision making process, What is the problen’
£, Judge conseguences ’ STEP 2
in light of goals. 5, Then small groups talk over the problem, what could What are two Courses qf
g. Make a choice of he done about it, and outcomes. Each group reports action for dealing with
‘alternative course of out its ideas. , thig problen! E
laction or some trade- | STER 3 j
off, 5. Yow the teacher leads a discussion throu ugh each 5ieg Cosequences of the f } £
| in the decision making process. course of action! Which

are positive’ Negative’
6. After each student makes his/her own decision, a fev | Consequences of the sacond’

students take on the tasks of writing up the majority | Which are positive? Which
and minority(s) recomnendations. are negative’
STEP 4
What values are involyed!
STEP 5

Yhar is your own decision’

i - 0
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oL Each student will have @ "matrix" a chart to {111 in,
E strugturing fne Jecision masing.,  Students are fo copies,
: HIDJECE 3nd sxsluaté several consequences, economic”
| ad uman,” short-tern and long=tem E
| |
Y Nake decislons g 3. Students clscuss the case both in smail groups and j
x . as 2 class, and {Hl1 in the matrix chart |
T RTINS
"L, Fach student makes a declsion !
3. Recognize the oocasion
for decision. | f
b aialvie...problem.
d. "rolect long and |
(SNOTC Lerm CORZEquenies
;QI altemative courses | |
of action, !
f, Judge consequences by
values and goals. |
g Yake a ch@igé of |
caltemnative courses of
éaCtan
|
|
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APPENDIN A=

PROGRAM EVALUATION PROCEDURE!

-l diserict. It
for a curricular
outcomes are

f information,

'“A

Program evaluation

should he a periodic activity for n s
stablishing a =set of desired anILtln,n*% r

involves
area. pathering data indicative of the degpree to wl
i between the

being attained. mea i
and determining ﬁflﬂrlﬁlga ba%sd on the new informat

A program evaluation should be correlated with

studv revision, curriculum puide update, and mate
- evaluation should precede these activiti
I

aﬁtiwitlgg should occur on a cyelical basis as

Program
Evaluation

. ieerials ! GCourse of
%electlun and Study Review
Ade pt ion ) B .

-

Efﬁfg
Curriculum -
Guide Update
In this sense, program evaluation invelves more than the measurement of student
attainment of goals and objectives. Student attainment of goals and objectives
is just one part of the whole. Program evaluation should also determine which
instructienal elements, curriculum components, learning setrings, and program

activities have the greatest positive effect on learning.

by

In conducting program evaluations several guestions need to be addressed:

1 Do the e»;l%tlnh COUrs

2. Are these 3 and nh] ectives stated in
be Evaluated*

3. What factors are related to the

b]EFEIVE% based on:

of study have goals and objectives?
gsuch a way that they may

attainment of the goals and objectives?

re T
4. Are the present goals and .
- i 1 learr d ey learn?

rsonnel to conduct a program

Once the commitment has been made by school p
implemented and evaluated.

(=
evaluation, an action plan should be developed,

*Course of Study Develapment:
Education. Columbus, Ohio, 19 .

-193- 327
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A BAMPLE LOCAL SCHOOL DISTRICT

(-,

STATEMENT OF PHILOSOTHY FOR SOCIAL STUDIES EDUCATION*

The first priority goal of the Saginaw Roard of Education is to provide
quality educational opportunities in reading. math, science and SOCIAL STUDIES.

Social Studies education is essential to the development of citizenship
Hnd MUsSt reserve a maj 1z in the total cducarfonal program of the Saginaw

o]
~
-
°
R

gart irourrh high schwol. The goal of citizenship, in
tufn, is the constant effort through decision and action to foster just rela-—
ins

I
stitutions.

it
a
e
o
)

tions amonyg people wm

The welfare of individuals and the welfare of society are tightly bound.
Young people need to learn to live well as social beings. From childhood on
par E c their 1

[=]
cial worlds extending [ day groups and com-
£ ieir ways in these
i ies and moral

—

=

es need the personal capabilit

ion in their social, political, and =conomic
Dle to come. The society in which young people
i1l ] itinuity and change, diversity and commonality,
diffic ulzy dﬂd DpnurLUnlE\ democracy and its insufficient practice. Such a
society needs knowledgable, thoughtful, and ethical participation by its
citizens.

ments for each course (see diagram on page 2089 .

SRl 328
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_appropriateness of what is being

APPERDIN U

SOUTAL s TUDTES CURRICULUM:  SCOPE AND SEQUENCE

The social s G ocurricuium offered in a school district should reflect

a logieal and consiscent approach to curcicalum improvement and propram develop-
ment . Historically, most social studies curriculum models reflect the "expanding
enviromment'' for grades K-f and the "contracting enviionment’ for the secondary

schools (7-12).

mipht prefer, with goud and

Uhviously, tor a varietv of reasons a distrie
cound rationale, to have required or elective courses at prade levels other
tlmn those Ilbtp«l They might also choose to have a larger number of required
social studies offerings than what is indicated in the suppested model included
in this document.

sequancye listings pre in the publication can be used
as a reference point when the social studies program is

uf a district should be evaluated

inl studlies curriculy

examined.

carefullv prior to the vear in whiech texrbooks are being adopted. Courses should
not he added or eliminated without taking inte consideration State Statutes,
State Beard of Education Recommendations and pertiunent local factors. This

the tdeas *

e Tud of =mrudents, parents, and others.
The social stodies enrriculum at any level = elementary, junior/middle,

senior - should not be altered or modiffed without 'Lfkim'- into serious consid-
eration what is taught at the other levels. in particular, as the scope and

sequence matters are being determined, serious atcention ﬁhauld be piven to the

: proposed in roygard to the developmental level

ite relevance of the instruction in the tives of

af the students and the |

the learner.  There 1huuld be a logical and educationally sound basis for

whatever scope and sequence model is followed.

New or experimental such as interdisciplinary studies
involving both the social anguage arts or social studies and the

arts, should be encouraged.

The Michigan State Board of Education has approved position statemen
and puidelines which include fEEﬁmmEnddLlnﬂh tn all Michigan s 1
in regard to global education, consumer ec i
education, and environmental education.

is alse given to the area of law-related education. As H ¢ i icts
periodically review and revise their social studies program, app ropriate attention
should be given to these recommendations to insure that appropriate and feasible

components are not excluded from the ir K-12 program.

For example, in regard to multicultural education,
given to the notion that, the confluence of many cultures hs; been ﬁhafaﬂ“
teristic of American life throughout our history. The great varie
has been a powerful influence in structuring our social system, eni

Jtlnnal heritage, and creating some of our most critical prnh] ams. 1L
co

5—(:(:;:11 studies curriculum should, wherever relevant, stre

of indlvidnals from many groups to our national developm

gi tion Statement and Resource Guide on Invelvement of Parents
ational System (1982)

-195- 329
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APPENDIN (4]

RECOMMENDED  SRUENCE

SOUTAL STUDTES FEDUCATIN [N MIC——11GAN

GRADE Topie
KINDERGARTEN. MYSELE AND OTHERY

LRADE SCHOOL AND FAMILY
GRADE 7 SETGHBORHOODS

GRADE 3 COMMUNTTIES:  URRY, SUBURE==AN AND RURAL

GRADE 4 MICHEPOAN:  LOCAL B STTATE HISTORY /CFOGRAPHY
GRADE 5 PHID UNTTED STATES W CANAI=A

GRADE A GEOGRAPHY : WESTERW HEMIS PHT 12RE
= MEXTCO, HRAZIL, MGENTIHNA__ AND CENTRAL AMERICA

CULTURAL STUDIES

- BLACKS, HISPANIS, AMERICGZ AN INDIANS, ASTAN AMERLCANS,
AND AFPROPRLATEOTHER CUL  "TURAL/ETHNLC GROUPS

— WOMEN, AGED ANDINDICAPP ED T

GRADE 7 GEOGRAPHY :  EASTIW HEMISPI  ERE
= ASTA:  JAPAN AN[CIINA

AFRICA:  KENYA, JIGERIA AZ—ND SOUTH AFRICA

= BUROPE:  RUSSTAMND WESTEZI=IN RUROPE

- THE MIDDLE FAST

GRADE 8 UNITED STATES ANDYICHIGAN Z=1ISTORY
EXPLORATION = CLV]], AR

GRADE 9 PRACTTCAL LAW (I SEMESTTEL_ )
CONSUMER ECONOMICY (] SE=ESTER)

GRADE 10 UNTTED STATES ANDMICHTGAN F—1STORY :
RECONSTRUCTTON ~ MESENT

CIVICE/GOVERNMENT - (1 SEM - < 87TER)
GLOBAL  [SSUES (1 SEMES T EI—= )

[

GRADE 1

GRADE 12 ELECTIVES
-19A-

330
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ANTHROPOLOGY T 0L CAL S(CIECE
ECONO* 1¢S5 PS5YCHOLOGY
GEOGRAPHY SO0CIOLOGY
HISTORY (STATE AND WORLD) TWOMEN'S STUDIS

ETHNIC STUZDIES

SOCIAL PROZSLENS

URBAN STUD™IES

ENVIRONMENTTAL STUDIES

BASIC GEOGRAPHY SKILLS WILL B. E INTRODUCED MASTERED AND REINFQRC.ZED AS

APPROPRIATE AT ALL LEVELS.

ATTENTION APTROPRIATE FOR AGEI - /GRADE LEVEISWILL
ISSUES/TOFICS SUCH AS:

BE GIVEN AT ALL  LEVELS TO

FOOD RA__CE AND ETHNTUTY LANCSUAGE

HEALTH Bl GHTS AND RESWSIBILITIES ARTSS D CULTURE
POPULATION PESTLIGIOUS ISSUS. ENEZRGY

WAR AND ARMAMEKTS MA___TURAI. CHARACIRISTICS POV=RTY

( PHYSICAL GEOAPHY)

ENVIRONMENT

INTTTERNATIONAL WNETARY AND

T"RADE RELATTIOS

. 331
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REL==ASTIONS AMONG
NA—TIONS/STATES



O

ERIC

Aruitoxt provided by Eic:

Iad
-
1
1
o,
7
-
et
[
e
0
o
o
L
lad

[}

vbjectives lnClLLEf i
10; arttitude

concepnt attached s = mp

¢ two cumbersome.  facgEuzx
atcitudes, and kpowled .=«
how us all that stude o

\I‘h ma ‘fﬂ

in somex
<ills inm

in many sorys c;r

ias, hmﬁg‘; s, show

ectives incl ez de

aven h;fg,

! ly more JmpL £ ricartion than
L . . . Objectives .

fltﬂf_luﬂb such as LhQ;é

and/our commercial textbroks.

Hm:

p

The skills whic ade levels, czded as they are
listed in E tial . 3):5 ess, 1t s di ¥ Tieult to say whid
skills are peculiarly appropr e levelsand mot others. Think
ot the all-important skills in chey are inpo> rtant at all

grade lgueln, Here are a few rules The more comp L ==x the concent-the
more specific points therein and the more sets ot interrelat 3 ons among them=che
harder it is to learn the skills in such conctent. [he greate ¥ our unfamiliarig
iem;fs in Ehi

= 0
e
[al

ack of concrete =x
tied to it. Trre more
concrete experierr«ze, th

£

wicth the puiﬂt5 L,Jf concent, ";ht:

o

such content. The wre & Bareater
content - c*n;_e more it up!af:L:e ar Qunﬁrédigts our basic belief= and feeling of
makes us insecure = the harder it i3 to learn the skills in = wuch content.
“ufenver scme skills are themselves more complex and ence tarder; comprehensln

, which is, in turn, easier then evalua tion or the
Prncgaé or Lh:‘i;LSJun m.ﬁl’;iﬁgi

o . 33z -



Teachers at all erade levels can and =hogll make the
tv what their students can handle. Lt may heldp though,
skills seem "too difficult" students need simplr content

skillu: when skills seem Mroo easy,” srodenes wed conten -
The content to which the skills are tied influowees abill .

skills.

rning =such
t that iS ‘h‘lt‘dtf.

when

o obtaln iatomtion. ! .
- e e e e e e = s ma == . e = a = = e e et e m e = [ SNV SENSEpERSEEEE S
b. lnderstand that perceptions of the samwebject X
or event may diftfer from person to persm. I R 'R M
i
| I
,l; oA
4 :EﬂEu:Lﬁ_i
KM MA_
AR M
- i
d. Obtain information from a variety of surces. :
oo a varlf:ty nl |ﬁﬂt§: _,_:-,__ _‘;‘_—_; »1§l:v;qil7 B —
i 1>pl;1\,fe and/or t"{pg. itorysocial : ! 7
istory matt_;lal R . RM 7 M
MA
RM | M.
EM M.
| RM M
MA__ | A
pnlnthi topic sentences and min ideas 3
use of chapter and section lmdings;
association with E}Ep?l‘lénf‘e, cllnw;n;ﬁ R EM M
7pt‘£t_1_\;§1 cﬁmpréhan51aﬁ éé;; s ﬁCﬂ;lC 1ﬁg 1 ) )
purpose of material; discinpishing
fantasy and reality; recoguoling simil = &s
and metaphors, tone: Sepatatig fact f rom
opinion; recognizing point o view; R R RM
following such relationshipsis cause/ effect)
>/difference, argument) i is sions.| b ]
T T Ty T I to fit A variety of purpo
skim, at‘:qul re knowledge, :Qﬂjuy;_m_w B { R | RM MA
Tt T s 7in a book: e.g, index,
gl 3 tudy questions. I L L .
,S/FXID /INIRDDCU‘]IDN M = HAIDR IN‘alii LUCT LON
A = APPLICATION/MAINTENANCHEXTENS LON
33 *
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ST maps and
",n;ﬁrﬂ;ixn;iigi i 1
o =t'\i dovoenerele dreti.
By Can draw in boondaries
oL owities and on
cy ) and
d) en"f‘ aphic '
continents, M MA
to e nLlaﬁ, ;
R T . - S -
.. B Jap al L RM . MA
- m.‘i-p s, : I i X -
- iinv%_ : o bR RM 0 MA
) ; purpnae% i : ' .
nﬂd glﬂﬁfﬁ: sfurtions from fvpe of ; : i
projection; of historic features; : ; !
physical and political maps, maps whu‘h X : BM I M
give seme tvpe of information but not ; : i
o _uther. A L 717 .
o time and 41t1 ; o L
T [
T (nﬁl;’x r’&hgingi“ as re 1
______ '-V'&i-’lif_-‘lr_._/__77_7__!: e _
o Vhfr Ilft[ il 7r1n§n%}nnr 1ch1(Lv pnlnL“
T otopies and main ideas: context clues;:
use of ritles, organizational devices,
o . svmbols B e .
o o) fit;fprltlvv 1nmpruhﬁna1nn Fulatlnnxii
such as llkﬂ/ﬂlfierﬂf trends; point
i ] ol view; vmissions. e
7 6Y a llhu filmstrip, TV prngfjm: literal
comprehension of points, order, topic and main
idea, association with experience) and
intorprerive comprehens iﬂn of Tike/differenrt,
; ' . of view, argument, purpuse.
o following pﬁiﬁf?ir
o B ¢ ( . ﬂéﬁtnurt ously.
i 2) hfﬁtvrv1ww hv prfpn11n? and asking prope i
. QUE%t‘lﬂn‘a making i‘l[l]i(‘jﬂtmﬁ.‘ﬁf%, acting courteous !
o o i notes ol . e L
) 9y ﬁy ™ what acty nlly hnppen% :
o £l s | rting courteous R % ,L
7 710)  Survey by prLPHTlngrﬂ major qu developing i {
;.u}hqutd {ons, asking proper number of people, LR . R M
| S S SO O
ol RM LM loMA ]

MAJTOR INSTRUCTION

A = APPLICATTON/MAINTENANCE/EXTENS LON

334

»

ERIC

Aruitoxt provided by Eic:



i I ! _
K=3 | 4~6 | 7-9
H i i
L .- - s - = = - PR 2= = 2 [ e
i ' i
. ] - . . _ ! : !
Translate iaformation trom vne Torm to another. X : i
1) Ch: m;_,t' a communication Lo anothe . ; : S B
from a stary to a picture, from a main idea i !
o 1
te a poster, from quanctitative data te a i !
PR RM M
sraph, prose to a play, principles and case : o
. to role-play, writing up an “hEUfVEd_?VQﬂEi‘ L -
3 : te
St s e s + -1
) !
llu.wlnr: a 71.‘[1‘};}:{‘ LdLa vur of : :
by comparison and contra %ti grouping by ! ' R g
e RARET LA D ! P ™o
5) A communicat :
o ) _pf Inrm;it or ex EM M
. An.:al,);;zo informition.
. O S
mijor rwd minor
RM M
o ) o h\fn[h;%u-ﬁ, I
2) Seeing relationships -1 -
a conclusion, inconsistent or ﬂff’=5ubject i ; :
flniilEé%i distinguish cause /eHb from | i ,
i PR - RM
) o =imple logica e
1)  Recognizing principles of oryar '
; r((hﬂlqut“ used to p%fquadp made i ; i R ! ”M
r = = 71—7—7‘ — — — —
Eéﬁiy_ LUﬁElIU]tV— Elnrlty, '
R RM MA
nfﬁrmatian by e.g., 1 )
iree nnd its authﬂfity;
RM
MA
RM
RM
R = READINESS/EXPOSURE/INTRODUCT TON M = MAJOR TNSTRUCTTON

TENSTON

APPLICATION/MALNTENANCE/E
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. Draw coare s o,

m.  Remdin open to el vpinions,

1. App iy whatt 0= learned Lo aew situations:

delte il it bonss, md jor ddeas,

LLS NECESSARY FOR PARTICIPATIU
BOTH AS AN INDLVIDUAL

ports to the eia

vrally or in

B Prosents own id
of =ome sort.

in writing, in a displa

b. Paraphrase what heen and obtain agreement i i

from the speaker that paraphrasing s correct.

U A

C Listen and respond appropriatelv., oo

d. molleit viarivication {rom others when neoded. ;"
.

¢, Frncouriaye others to express themselves, i R

clhiilir, =secretary, individual assipoment.

S
-

]

!

!

r

N s 3 = . B B = . F . ¥

P, Rocosmize divergent roles within a proup: e, ., i i
1

T

Recopnize emotions and feclings operating within a

REETITI

h., Recognize and permit the expression of different

opinions, belief=, and ideas in a group.

i. Llise conflict resolution strategivs: e.p., sharing,
ion of problems.

voting, agreed=upon rules,

R S S — |

[
t
1

]

; '
-—*‘.— R

|

i

‘5

i

;
0
b. Analyzve the problem. !
]

g fdentify alternative courses ol action,

¥

. = 3 3 - P [ - ——— . !
. Project long and short term consequences ol ; Py
- = i i &

alternative courses ol action. i

R = READINESS/FEXPOSURE/ INTRODUCTION ‘ M= MAJOR INSTRUCTION
A = APPLICATION/MAINTENANCE/EXTENSTON .
- -202- 336
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t. Judge conscegque

i. Apply the appruach in making a decision or

a problem.

j. Reevaluate

been

nat

have

and

3 Make a choive of
or some trade-—off
h. Develop stratepies

met or new

E

=

K = READINESS/EXPUSURE/ZINTRIDUCTION

A =

M o=

v

MAJOR

APPLICATTON/MAINTENANCE/FEXTENS 10N
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Goditls for Maltd

1 Edueation

i
T
=
-

ation which is malticaloural

5

s goal-oriented.  Successtul implementation

of the conteept in schoo? carricalam shonld o

in studeints having:

. An-understanding and appreciation for their own

cul ture and heritage.

I

.An understanding and respect for those vho helong

¢ 1
sl tures other than theirc own.

interact with others of varying

ceptance of the concept of

—
prs

that the American socicty

- Schoaols

- Tou redes

11 oand implement, where appropriate, curriculum and

instriavtion

al programs to insure that adequate attenti

viven to vloha! iss5ues

puace faad

poverty health

population vy i ronment t
pollution racial and ethnic conflict :

-= To provide os that give students the ability

Lo view the rdependent, pluralisciec and plobal

community.

—= Ta provide learning experiences for students vhich will enable

Fhem to become lTess ethnocentric and parochial,
g

w
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APPENDIX F

CURRICULUM AND INSTRUCTION INFUSION MODEL

LANGUAGE ARTS
MATHEMATICS
SOCIAL STUDIES
SCIENCE

VISUAL ARTS
PHYS1CAL
EDUCATION

HEALTH
MUSTC

MULTICULTURAL

PERSDNAL;
INTERPERSONAL
AND SOCIAL
_UNDERSTANDINGS

COMPENSATORY
EDUCATION

SPeCIAL
EDUCATIDN

BILINGUAL

CAREER
DEVELDPMENT

EMPHASIEN&UNEEHMS
|
|
|
|
I

ENVIRDNMﬁNT

LAW

CDNSUMER

GLDBAL

GﬁﬁﬁnéiTALaﬂED

One possible way for responding to the demands from various interest groups teo include
within the curriculum emphasis on their particular concern is to consider what is
appropriate and feasible to be included within traditional areas of instruction. It

would be impossible to have separate courses for the large number of suggestions
received (Emphasis/Concerns Column of above chart), given the limited amount of time
in' the school day and year, limited amount of resources, limits on in-service educa-
tion opportunities and such. '
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of what shall be taught
i 1 qtat;m:nt of whaz

pht, it rej n an e

21 involved iu 1lts development

SChUDl
el 1uar1v and concisely what is to he taught In a given subject or

a particular grade or combination of grades. 1t also conveys
pers dd

on which approves it. Az a form uf anmunicacigni it Eéll

an aceurate description of what is currencly being

he course of study is primarily a working document &l
ur re

t
structure and dircvetion to the educational program. The nhile Q hy @f Lhe
subject avea, a5 stated in the course of study, should be consistent with the

u—n

hilosophy of the school and school district. Goals and objectives

ph
be those which permit accuerate assesswent of the extent to which objec—
re !

Although educators often use the
of study 1s not o curriculum gulde. 1

2ably, a graded course
lv and the curriculum

gulde have separate functions.

» taught in a piven subject or area of study.

oadly defines the educational proegram in terms of
jectd

of education.

LR
ot

*Cauf gse of Study Developmoent: A Process Model. State of Ohio, Department of
io

, Columbu=, Ohio, 1980. All Rights LHEIVUd.
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APPENDLX p-2

SOCIAL STUuIES CURRICULUA GUIDES SHOULD INCLUDE:
\

\
GRADE/COURSE TITLE
TABLE OF CONTENTS
INTRODUCTION/HOW TO USE
DISTRICT SOCIAL STUDIES PROGRAM PHILOSOPHY
DISTRICT SOCIAL STUDIES SCOPE AND SEQUENCE
GRADE/COURSE SCOPE STATEMENT
LISTING OF SOCIAL STUDIES ATTITUDE, KNOWLEDGE AND SKILL STRANDS,

ORJECTIVES, AND GRADE LEVEL/COURSE RESPONSIBILITIES (E.G.,
READINESS, INTRODUCTION, MASTERY AND APPLICATION/MAINTENANCE)
OVERVIEW GRID (LISTING) SHOWING RELATIONSHIPS BETWEEN UNITS
AND STRANDS
UNITS OF STUDY ;

EACH UNIT INCLUDES: +

TITLE OF UNIT
STRANDS

OBJECTIVES
LEARNING EXPERIENCE
RESOURCES

A CURRICULUM GUIDE *

1) SuGGESTS HOW A GIVEN SUBJECT OR AREA OF STUDY MAY
BE TAUGHT. ‘

2) ls SPECIFIC IN NATURE, CONTAINS SUGGESTIONS AS TO
INSTRUCTIONAL. AIDS, MATERIALS, LEARNING EXPERIENCES,
TEACHING METHODS AND STUDENT ASSESSMENT,

%) Is REVISED, ALTERED OR AMENDED AS NECESSARY AT THE
DISCRETION OF SCHOOL PERSONNEL.

QIR -

_#Course of Study Development: A Process Model. State of Ohio, Department of
Education, Columbus, Ohio, 1980. All rights reserved.
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Summary
Course of study requirement: are not new in schools. For years schools
discrict personnel have engaged in curriculum review and course of study develop-
ment in order to provide quality educational programs f@f studentcs. Four reasons
make the course of study essential to a school discrict's z:ducational program.
First, the course of study is mandacted by law. Second, the course of study
ensures commonality and continuircy in the educational program available to scudents
within school discrices. Third, the course of study gives parents and students an
accurate description of rhe conte £ will ing a . And
fourth, the course of study ident c :

responsihle for teaching.

#Cgurse of Study Development A
vduzation, Colembus, Ohio, L920.




APPENDIX &

A SUGGESTED POLLCY ON CONTROVERSTAL ISSUES*

Parents, administrators, and teache
it may be treasonable to advocate some thlﬁg
natioen if we fail to teach about them and t

of such differe
3 such areas
pre pafdtl our youth receive for their participation

All students should have the right, under competent guidance and instruction
and in an atmosphere free from bias or prejudice, to study any question, issue,
or problem whic ir lives, is vital to the continuation of our
society, and is appropriate to theilr maturity levels.

is relevani in the

Administrators, teachers dents should realize that it 1is
the right of all persons to e issues but should imsist that
such opinions be identified as to challenge It should be
‘ecognized that in theiv vital ed not be neuﬁfél, but must be

nd

u\

guides, not indoctrinaters,
s of controversial issues

| to the researching and processing
jons relative teo such issues.

r
fair. Teachers should be awar
uld help their =tudents g

n cl rs
ugh the processes of sound thinking appl
lec

o
~
o

f valid information which leads to wide dec

iaranteeing of each individual's froedom to make persunal
t

teei f

ci 15 can protect the rights of pupils, teachers, and the patvons of

r schools. The failure to guarantee such freedom will undermine the competence
it 1 carrying out the essential task of decision making in our

ures provide rich seedbeds for the insidious doctrines of

ments. Our democracy can only be made strong as we are made

n me
f our strengths and our weaknesses.

*From page 116, A rse of Study for Social Studi copyright 1981,
by Utah State Office of Educztlun. i by permis I the publisher, Utah
State Office of Education, Salt Lake City, Utah. All rights reserved.
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U GO AT TS

Force on Cooperati

T Michigan in 931, the Governor=appointed

recommended that the State Deparfment o dicat ton prepare teachers

sting in Spring, 1983, The

ol lLI‘;w.—'I!i'l_\‘. Tield=t s
Tor "HL‘L!_] e Sg‘hnuj will b

about cooperat ives.

Guide on Gooperabives: Phree Modo ;
1L, 1987 tor statewide amd nat fonal ase. The mat ils will be adapa

vlementary, A adalt educat Ton use in 1YEI=R4S, For informat o

contacvt the Sance ot UnoDerar ve Py, Hox 50420 Ann Arbor,

Michigan 481o7.

B

teichers and students with o unique

The stuwly of cooperat ives provi

opportunity to study coonomic amwd soeial Pife or the Uls, uther socvietlfes,

students will consider ditterent patterns ©ohman I interactions and
e ine of =ocial am! economie it jon. At the same time, students will
H H + k]

arn about Jditterent torms o! hogines=ss strncetures in their own

ommunity as we! ohtain i reot e e e by participating in producer

[l

and vonsumer coopoer I addition to educating students about democraciy

izationa! scrnctures fhat operate both in the ceonomic amd social
e stwdy of cooperative opportmmity to devels
i Ve

5
ills of vollective acvtion and active involvement and participa
- :

dalse provides the

[ad
oo

detmocra

P, saell=hel nizat fons.,

concepts bhoth throagh citv stwady of the

ol coonperatives and ol

o their own

The curviculuam materials on cooperatives aroe

ol the tollowing Rev concepls:

Cooperative and competitive behaviors and valnes of

et
.

hunins, and social and

2. The four typ

eronomie

T

1. The prodoction and consumpt ton
i

A

aptios guailtabhle ror

Pyt

The materials alse provide opporiunitices for teaching the concepts and

objectives o1 the tollowing subject mat ter:

Social Studies® Indust rial Arts
Lianpuipe Arts Home Eeomomies
Crenrcive Aris

sal Pdueat ion

Mathemat ies

Phvs

Husiness

r

*Llncluding all s recommended for prades =12, wich 1983 materinls specific
for A=9th prode tonfes: World Colinres, Global Geopraphvy HLS0 H :

!

et o,

Law: Consumer and Feonomic




soroon netihhods tor acade

1 addition to o v=ing conwent ol el

the curriculun materiais on cooperal tves dre doesipned to help students

i - 5 structi

r
b duing. Srndents Aactual work evsperience which

in from

strengtien Jdevisi

i
problem—sonlving, pls ning=cvaluaring

et
-
-

ruinking and writing ills. T medules especially focus on

deve lopment '

izenship training to eahance atndents’ effect

T RO E S

o

wduct ive memboers o

—

4% consuners and p

1y currieuium resource materi

It i= roecomnended that the followi

ny vbhjectives at the 7-9 grade level.

be considered when ted

rEoare

Ol lfu\"lrgrntiv ihree dodules for Middl

1.0, Box 80732,

Michivan Alllance of

Couperat ivo: Arbor,

Strand Jro=-=
Storamd v od, e

Soriind

Storatud

it e

steand ool o, o

RS Y1 TF A W SO D S S S
Syrand a, by ool de ey
serand .

St it a, b, L ov. -

H: —=

s

1O s, by vy 1.

Pl . dy o, §, k-

[ - ti, P -

2roa, by, ey od. e, o, by L

3+ a, b, ¢, d, v, t, g, by 1L, ]J-

jooperat bve vut

( College of Canada, 14l
1

05th Sirecet, Wes
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APPENDIR ]

EDUCATION CODES AND STATE BOARD OF EDUCATION RECOMMENDATIONS

i30. 1166 CONSTTTUTTONS AND CGOVERNMENTS: MANDATORY COURSES:
COMMENCEMENT OF INSTRUCTION; EXCEPTION (M.5.A. 15.41166)
Sec. 1166, (1} in all public and nonpublic schools in this state repu ular

courses of instruction
e

shall be given in the constitution of the United
in the constitution of Michigan, and in the history and present

1ing of the

eighth prade, or its equivalent, except in schools maintaining a junior

high school, In which

(2) A high school in this state whic

and shall stre
shall not he is
completed this course.

XCE
case it may begin in the ninth grade.

»Iﬂrm nf povernment in the United states, Michigan, and its political sub-.
divisions. Instruction shall begin not later than the ope

ich offers 12 grades shall require a
l-semester course of study of 5 periods per week in civics which shall
inelide the farm and functions of the federal, state, and local pgovernments

s the rights and responsibilities of citizens. A diploma
suad by a high school to a pupil who has not successfully
fhis requirement shall not be applicable as a
for a high qrhnﬂl pupil who has enlisted or been

griaduation requirement
inducted into military

service.

380.1168 CONSUMER ECUNOMICS: CURRICULUM GUIDE  (M.5.A. 15.41168)

See. 1168, The state

districts a recommended curriculum guide

boanrd shall develop and make available to school

including recommended materials

i
for use in schools for teaching consumer economics as a separate course

or as parts of other courses.

380.1173 SOCIAL STUD
MATERIALS

Yec. L173. (1) 7The appropriate authoriti
shall give special attention and considerati
i tthtLﬁﬁﬂl matgflal% that refléct our soci

and multiethrniic nature

consistent with acceptable academic standards and with due consideration
for the required ingredients of a
select instructional materials which accurately and positively paftrqy the

SELECTION AND SURVEY OF INSTRUCTIONAL

D1Es;
(H.S;Ai 15.41173)

es of a public school of the s
on to the degree to which
i

\\r‘R |",J

sluralistic, multiracial,
resent. The authoritie

ccaptable instructional materials, shall

varied roles of men and women in our pluralistic society.

(2) The st
materials i
of these objectives.

347
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tate

either past or present,

5,

te board shall make a biennial random survey of instructional

a
nh use in this to determine the progress made in the attainment
i .
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Wttt

(22

tor yrades

shall

as defined by the state board.

Guidelines promul gated purswuint to subseccion (1) shall

K to 12 in every public or nonpublic schools.  The

Pnclude:

state board may develop guidelines for expanding
cvurriculum to include materials on the cultures of
and racial minority peoples, and the Contributions of

be available

guidel ines

History and heritage of cthinice, religious, and racial

minorities and of women and their contributions.

Living conditions, beliefs, and customs of ethnic,

and ol women gnd

rel ivious and racial minorif ies

their concriburions.

Probhlems and prejudices encountered by ethnic,
religious, racial minerities and by women.
Word meanings and usiaee as cmploved by ethnic,

racial mineritics and by women.

rel i

Culturally related attitudes and behavior of

vthnie, relivicus, racial minoritics and women.
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Several documents approved bv the
rs and contain recommendations specifically related to social studies

State Board Recommendations

State Board of Education address

education in Michigan and are available upon request. Included are:

1) The Common.fGvals of Michigan Education 7({?13)

2) h higan Essential Skills (1979)

» ing Comm 1 Goals for Local Schools

4) Position Statement on Multicultural Education (1979

5) fn]dslln?“ for PfﬂVldlnL in ntegr jtgd qutdtlmn in

6) Guidelines for Global Education (1977)

7) Consumer Economics Education Guidelines (1979)

8) Environmental Education Guidelines (1973)

9) Michigan Life Role Competencies (1978) i

10) Bias Review Procedure: A Procedure for Detecting and Documenting

Sex,_ Rate;yui@fher Biases in Educatlaﬁal Hateflals

*Copies available in State Library, State Department of Education and Regional
Educational Media Centers for review purposes ,ly

349
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APprnry
GLOSSARY

tne in which cach vourse s derived from and builds
o those preceding b,

: B
{

Buehavioral objectives are those which are written

in termg of expected overt studeni behavior which is

measurable . Many of

the objecrives included
Yamential Perton 1

pecirice

behavioral object ves,

+

CORCHE

Convepts are ideas that involve broad meaning, are
N =

detinitionatl in nature and represent those

charavteristivs that are common Lo g old=s or

iroup ot things. These ideas may range trom the

simple crivery to the complex and abstract (justice).

Examp! e

Culture is a people's way of life: shared ideas

meanings., values, and. patterns of behavior, which
Aare dnteyrated, cooerent, and, In some degree,
changing.

Moneyv is oa medium of g:{(-l‘fgugu, a standard measure -
of value, and a1 store of value.

Environment is the combination of external social

and especially physical conditions which influence

people and other Tiving thiags, both individually

[
1
and as communitics.

Freedom is the opportinity and abiliry to pursue

wourthwhile goals.

Demand is the quantity of a good or service that

role iIs a pattern of behavior directed
Form of cxpecLtations from one person Lo
another and accepted s a puide to the behavior
of individuals as part of their group(s).
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CURRICULUM
GULDE:

DISCOVERY
METHOD:

i

FACTS:

A cour

se of study pf?SEfibE% what is to be
r i |

in a piven subjoct or

program 1ir
terms of philosophy, poals and objectives; and, can
be changed only by action of a board of education

nature; broadly defines the LdUldElUﬂil

(See Appendix F-D.

area of btudy m'y

contains Euggegtiuﬁg as 2
materials, learning activities
teaching methods (usually organ
numher {6=7) of in%tructinna]

1, altered or amanded

L]
ion of perso
i and/ort updated on a reg u] rlv

diil 2d bhasis (usually every five years).

Instruction in whicrh students find infermation or
answers on their own in contrast to the expository
or lecture method in which this is imparted to
students by teachers.

Facts represent things that actually exist or that
have happened in the past, the state of things as
they are in reality. Acceptable evidence exists~to
support the "truth'" of the data. Examples:

P

1. Only 20 percent of the American C
lived in cities at the start of the Civil
War.

2. Franklin D. Roosevelt was president of the
United States during 1933 through 1945.

3. .John Brown was an abolitieonist leader who
had fought in many battles in Kansas.

2351



CENERALTZATIONS: General izpacions are statements that expféé% relation-
ships among concepts and which are capable of proot
y can also be de:i ed as statements
il

or veritication. Th

of broad applicability. Generalizarions may be stated
as principles, laws, rules, and conclusi Sometimes
venerslizations are referred to as "major ideas."

Examp les:

1. Specialization has led to interdependence
amony individuals, communities and nations.,
2. Sucieties require a system of social control

3. People who feel a sense of efficacy are
venerally accive politivally.
[NQUIRY=BASED Inquiry=based instruction is that which is characterized
INSTRUCTION: by =students being activ gly involved in the learning

siturtivns and the process includes:

a. ldentitying a purpose for learning

b, Making hivpothetical assertiouns

¢. Appraising rhe hypothetical assertions

d. Searching for supporting or negating
cvidence

e, Testing the hvpothetical assertions

r. Accepting, rejecting, or modifying the
hypothetical assertions (value analysis)

NSTRUCTLONAL Instructional objecrives specify the kinds of
OBJIEUCTLVES: behaviors desired vof students and the content they

will be expected to learn. UObjectives may be
cl ified as knowledge objectives, skill objectives,

and attitude objectives. Some objectives are more

significant than others. Examples:

T give examples of things which people
value. (knowlege objective)

To participate in the making of rules for
classroom and school. (atcitude objective)
To identify some of the constitutional rights

m

and libercies guaranteed in the U.
Constitution. (knowledpe Dbj&LLLVE)

To obtain information from a variety of
vurces, (skill objective)

-218-
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LEARNING Learning activitivs are those experiences desi
ACTIVITIES: to help students acquire appropriate knowledpe,
attitude and =skills.  Examples:

NHEChIUH a film.
Conducting res
Drawing conclus

taopic.
sions Frnm datﬂ
abtained about

METHODOLOGY :

1ching methodology refers to the princi 8,
practices, procedures and materials applied to the

act ot trcaching and learning.

QUESTTIONING: Questioning is an expression of inquiry thar

calts for, or Jdemands a response. The effecti
of learning activities are dependent upon nmnm riata
tvpes ol questions. Teachoers ELﬁLrﬂ]lY overuse
quastions which ask students to re Tormat
to describe data, Divergent types nr questions qhnuld
be used as much as possible by teachers. This type

of question is one where many answers are possihle

and aptable. Thaere is no one right answer. 1t can
:

lead to divergent types of thinking. Convergent types

of questions by teachers are those which elicit a

yas/nn or short answer from students. There is a
specific "right' answer desired by the teacher.

SCOPE AND studies pragram denotes the

SEQUENCE: and/or themes

whereas, the

o the major content emph
a ach gfade level. 'The scope and sequence
developed only after the philosophy and rationale
and goals of the program have been formulated.

m

b
-1
:
o

sential Performance Objectives
“document, the term strand refers

to SNSfUdEﬁt leqrﬁlﬁp goal which is general in nature

and describes what students are expected to learn

a,, under the kﬂﬁledgE

Lrnnd #1.

at each grade level,
zategory at each le
rights and respc

O
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VIRATEGT RS :

TEACHING
CTECHNTQUE
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soduent ially or

Teaching stratepies represcont specitfle and other

red procedores which rteachers can

tse in the classroom to bring about desirable tearning

L

coesilts,

eo refer tu the systematic procedures
JETON ers wherehy various classroom such
R ing particular vbjectives; explain

dre accomplished.

intormation, comnceptualization,
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