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'PURPOSE

This study examines aclademic_ success, dropout, and graduation

rates of Alaska Natives at the University of Alaska at FaifBanki”

(UAF) through,_the late 1970s.1t explores:

e Rates of academic success and dropout among Native
students who .enrolled as new. college freshmen from 1963

¥ through 1979,

e Relationships between standardlzed test scores, high school
grades, and other factors, to the college success of Natlve
students. -

| o ‘College success rates of Native freshmen from the new small'

village high schools. .
e Numbers of Native students graduating with. associate, bacca-
'laureaté;‘and graduate degrees in different fields of study.

‘The pufpose of this study is to provide basic s;tatistibz;l informa-

tion on Native college success at UAF which can be used in identify- -
ing problem areas and program needs. While we draw attention to -

proegram changes at UAF during the 1970s, this research was not de-

signed to explain changes in success rates. Rather, it is intended to"

bring them to the attention of educators and the Native commumty.

4

METHODS
‘ 3 A
Our statistics on acadernic success‘and drop-out rates are based
on.University of.Alaska student records. However, since many stu-

dents in registering choose not to identify them,selves by ethnic ori--

gin, this source of idformation is incomplete. Therefore, we supple-

mented university records with information from the Student Orlen- .

tation Servnces Program (SOS) whlch works. closely ‘ with. Natlve
students.1

Pre- 1975 "mformatlon on the success rates of ﬁrst tlme Natlve

o
4 -

1Bscause of time and budget limjtations, we used university records alone (wnth~

dents from different types of high schools who entered UAF in 1978 and 1979.
Adding data from these years enabled us to increase the size of our population
group.of Native students who graduated from simall village high schools,

- .
. . : - . o

- . .
: _1_ B L @ ..
: .. .
A .

6. .

he 2

“out SOS supplementation) to obtain additional data on the success of Native stu- :



o
'

" freshmen comes from. two earlier publications. 2 Statistics from the
1975:1979 years were collectedoby the third author of this study,
 Velma Hubbard, with ¢he:cooperation of the SO8 program, Lists of
Native college graduates were compiled from commencement pro-

grams; SOS program tecords; and recards of*%the Cross-Cultural Fdu-

cation Development Program (X- CDD), a field-based teacher training

program3 | n
Definition of “Academic Suceess”
» “Success” is a value Jaden term which can be defined in many
different ways. Since the primary putpose of this study was to moni:
tof change in Native students’ college performance over time, we
used the detiniton of college success that we had used in eatlier pub-
lcations, Thus, we could compare success rates in the 1960s, early
1970s, and late 1370s. , :

A studeut was placed in the “college success” categbty if he or
she earned at least a 2.0 (minintum passing) average grade and. re-

- ceived.at least 7.5 ot more credits per semester (half the number of

" credits needed to advance in class standing) during the first entoll-
ment in cbllege. We based success on credits completed as well &
grade-point average because, in some cases, students failing classes
chose to drop most of their course load during the semester. Thus, a
student could conceivably end up with 4,0 grade pomt average. by

droppmg all but one course. '
Some educators prefer a more rrgorous definition of college

success—earning at least a 2.0 avetage grade and at least 12 credifs

 per semester during the first enecfiment in college. Twelve credits is
the minimum number of credits a«tudent can eamn per sembster
and, maintain- full-time student standing, We provide information in
supplementary footndtes on the success rates of first-time Native
freshmen from 1975-1979 when the 2.0:GPA/12 credits-per- semester
definition of success is " used. However we prefer the less strrngent

2hese are: Karen Kohout and Judrth Kleinteld, Alaska Natives in Higher Educs-
lion {Faitbanks: University of Alaska, lnstltute of Social, Economic,and Gov-
. emment Research, ISEGR Report No. 40, 1974); Judith Klernfeld"/llaslra
- Nalive Studens ad College Success (Fairbanks: University of Alaska, Institute

of Social and Economic Research, Occasional Paper No. 14, 1978). See these

publrcatrons for additional rnformatlon on the definitions of “Native" student
(self-dentification or 1/ or more Native on college or Bureau of Indian Affairs
- records) and “first;time freshmen” (a student who had not prevrously entolled
.Ina program of higher education). ‘
: 3We have not included X-CED students, however, in slatrstres on academic suc-
cess and drop-out rates. With the exceptron of statistics on UAFrgraduates, this
study concerns Native freshmen on the UAF campus.
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~ definition: of success because many students have initial ad]ustment

difficulties during the first semeste of two.:
In sum, this study uses a combination of grade- pomt average
and credits attained-ns the measure for'academic success. The most

commonly used index of college success, in contrast, is drop-out rato.}

Drop-oft statistics, however, can be quite misleading. As thrs\study
shows, many Native (and non Natrve) students leave for a semester or
two and later return to college, Thus, drop-out rates ot any single

4/ boint in time do not indicete what proportron of Native students

have permanently left college and what propottion are taking a sem-
ester off. One approach to thisgroblem is to examine drop-out rates
only among those who ¢have had at least 4. years to re<enroll in
college. While wg have done such analyses, serious problems still re-

”

main, First,. students may enroll at another institution, such-as a"~

community college, and we. will have inaccurately listed them es
dropouts. Second, using dropout -as an index of “failure” ificor-
rectly implies that students have received little benefit! from time
spent successfully completmg college. courses. Qur experience has
been that Native students with some college experignce have:an ad:
vantage in the job market,

In short, we present drop-out statistics because this information
is commonly requested by legislators and university administrators
interested in an institution’s “Holding power.” However, in our view,
a far more informative measure of Native college success is the num-
ber of Native students successfully completing a partrcular number of

" _credit houts, ‘\ . ‘ o

*

Limitations of Study | ]
This study is limited to an analysis of Native college success at g
single’ institution, the University of Aluska at Fairbanks, Rates of
success at this institution are jmportant becaise UAF accounts for
the largest number of Alaska Natives who obtain baccalaureate and
* graduate degrees.! However, large humbers of Nativé students also

attend ollege at the Umversrty of Alaska at Anchorage, Alaska

commuanity colleges, and institutions outside of Alaska. We do not

" know the extent to which changes i in Native college saccess at UAF -

Tepresent more general trends,
A secontl limitation of this study is that in examining changes in

iy of A Today: Degrees and Other Formal Aards Conferred by llre Umversrly
of Alaska, 1978-79 (University of Alaska Offrce of Enstitutional Plannmg, Re.
search Report 80 1), , ,

success, we used university tecords, which contain only such infor-
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[e, KeX, and standardized test scores, With this data _l}use,/
10 more than provide clues for later investigation into the
ative collége success and drppout. For example, we have
oderntely strong relhtionship between declaring a major
ic success, Yet, declaring a major may be only an indica-
ther factor, a sense of purpose in college, whrch we have
d directly. .
ucces$ Rates of Native Freshmen at UAF .

en 1963 and 1978, academic success among full-time
imen increased, despite the fact that during.this period
ity enrolled an‘increasingly large number of rural students
vels of academic, preparation. ¢

1960s, less thun a third_of Native freshmen succeeded i in
sure 1), In the early 1970, rates- of academic success
eased, with over 40 percent of Native freshmen succeed:
ge by 19759 During the later 1970s, however, success
mentally reached a plateau. The major improvement, in
rred in the early, 1970s.
crease in Native academic success in the flrst half of the
ore impressive than these figures indicate because of the
the academic preparation of the Native freshmen who are
JAF, as measured by standardized tests.6 Most freshmen
e taken the American College Test (ACT), in ‘which scores

36 (99th percentile) to 0. Nationally, the average ACT
ollege freshmen is 18.7. In 1963, only 12 percent of ,
hmen came to college with very low ACT scores of 10 or
e 1). By 1971, 30 percent of tip Natiye freshmen had
, m this range. In the Iate 1970s thE\)roportron increased

lnt ‘ s .\

]

ore stringent academic success cntenon of at least a 2.0 grade-point
12 or more credits completed per semester, success rates for full-
freshmen are: 1975, 30 percent (l‘l=63), 1976, 31 percent (N<72);
rcent (N=74); 1978, 32 percent (N=72), (incomplete information);
cent (N=74), (lncomplete information).

ch standardized tests are appropriate measures of academlc abrlrty
students, such as Alaska Natives, is a continuing educational nontro
jer, as we will later discuss, ACT scores are moderately strong pre-
ddemic success for Native students as they are for non-Native stu:
ests ate useful indicators of how well stiiderits are likely to do in 8
g, even though they may be poor measures of “intetectual ability.”

his range mdicatet‘that the student is at the Tth percentile or beldw,
students natronally who took the ACT test.

_.4_...
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New Freshmen: (37)

’

! Year l_?ntored University .

(61) (73) (89) (105)° (63} (72)
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Source: University of Alaska, Office of Admissions and Records; supplemented by S0S statf, '

Figure 1. Academic Success Rates of Native Freshmen Who
Entered UAF Between 1963 and 1979 '

-

In sum, Native freshmen’s college success at UAF rose in the
early 1970s despite an mcreasmg number. of Native students with
limited academic preparation, Success rates remained stable in. the

late 1970s despite another substantial indrease in freshmen with low

"ACT scores While the sugcess rate of Native freshmen who entered

with" ACT scores in the lowest range (10 or below) did not increase +

much during the late 19703, gains in the success rates did occur for
Native freshmen'who entered with medium to high ACT scores
(Figure 2); this was especmlly true for those: with the high ACT

scores,

In addition to "this increase in success, the number of new

~ ~ Native freshmen entering the’ University of Alaska increased substan.

tially during the 1970s (Figure 1). Again, the major increase ocurred
in the early 1970s, with what appears to be a leveling off in the late

,
SR



'\r Table 1 . ~
Seoras of Nutive Frashman Who Entorad UAF .
* . Botwoon 1963 and 1978 . -
N e
- ACT Distributions over Time

1963 < 1968 1971, 19751978 .

»

A2% 12% - 30% 55%

) e, N 57 41
21 17 13 4.
; . \

100% 100% 100% 100%
score* 16.7 60 Pag> o a1l
dents’ 33 - 8 (9 (308)

;Jenls for whom-ACT scores wére available.
er;ily of Alaskgx}‘ Office of Admissions and 'Records; supple:
ed by SOS staff. - o ' .

- ‘ \
Ume;rt figures, hgwever, are erratic. They reflect various
s—for example, the availability of high-paying jw dur-
ruction of the trans-Alaska pipeline."Moreover, we may
{ some Native students, particularly those who did not
vices, ]t is clear, however, that thee enrollment of non-
men at UAF increased markedly from the 1960s to the
students enrolled, and more of these-succeeded academ-

1
1

0 ¢

Increase in Success .
: PR s ! .
wsons for the increase in the college success 6f- Native

the 19705 are complex and involve numerous political |
ic developments. For example, the settlement of the.
¢ Land Claims in 1971 focused attention on the need for
tives to staff the regional and village corporations estab-

t

‘the Land Claims Act. During the late 1960s as well, thé

rinority groups in college became a national issue. UAE
rs and faculty became more aware of the problems o
nts and more willing to ease university requiréments. [n
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¢ supplemented by SOS staff.
Figure 2. Academic Success Rates of Native Freshmen with
~ Different ACT Scores Who Entered UAF Between

1969 and 1978 : K
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addition, a special new program, Student Orientnﬁe?Services, was
developed at UAF in 1969. The program provides acddemic advising

' ‘and tutoring services, sponsors seminars} and serves as a gathering
place for students. [n addition, students may enroll in such special

courses. as cross-cultural communication, which age combined with’

~ .regular' freshmen courses, such as anthropology. SOS instructors.

attend these freshmen courses with students to teach such skills as
notetaking and writing research papers. The basic SOS program
approach was develope(f during the early 1970s and the program
gained additional experience in the late 1970s. v
The development of these.progfams in the early 1970s appears

to have had th% greatest benefit for Native students with low levels of
\ . »

. T . "—7—' ~ _ »
' - 12, -
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'eparatibn who were more likely to need the services SOS
de. In 1969, for example; the academic success rate of
men with very low ACT scores was 0 percent; in 1972, it
ént.8 However, in the late 1970s only’minimal gdins in
ccess occurred for Native students in this low-ACT range.’ :
- these students, a limit may have been reached in what
ty can accomplish with this approach. Further gains iri) ®
ess may require riore aEtention:to a_cader:;ic skills at the” .
level, . « o~

v ¢

tes of Native Freshmen at UAF e
op-out rate of Native students at UAF has declined since

still extremely high, Due to the problem of calculating.

én stugdents leave for awhile and later re-enroll, we first
rop-out rates for freshmen entering UAF in 1963, 1968, /
‘or each of 'th'q)se years; students would have’had 4 years
e-enroll at UAF. e
rition rate among Native students enrolled in these years -
m 87 \percent in 1963 to 75.percent in 1075 (Table 2).9 -
“decline occurred.in the proportion of academic dismis-
33, over half the Native freshmen weré dismissed: for -
asons. By 1975, only 19 percént were dismissed because
es. This change may have occurred in part because of the . -
sistanice provided by the SOS- program. In addition,

» some UAF faculty, university policies on academic
ion were interpreted more leniently during this~latgr

o

ut rates after, 1975 continued to decline slightly (Table
for example, 46.percent of Native freshmen dropped out .
irst semester.and did not re-enroll at WAF. In 1977, 38
Native freshmen dropped out during the first ‘semester
Irning. Sim%ilarl'y,'in 1975, 29 percent of Native stddenti

Kleinfeld, Aloska Natives in Higher Educalion.

; should not be interpfete.d to mean that 25 percent of Native stu-r

»d with gssociate or béccalaureage degreps. Some of the group were

n college when these figures were calculated. We do have compara-
on on graduation rates for all fulltime freshmen who enrolled in

ns in 1973, compared to a random sample of non-Native l‘reshp’len. ,

: 6nly 13 percent of the Native group had graduated with a hlgherh
from UAF. However,the UAF graduatiorrates among the non-"

- was only 25 perc®nt (11/44). Of course, both Natiye ;_and non-
ts may have: transferred and graduated from-another higher-educa-

\

t

o

o “UAF in 1977 dropped
. - not re-enroll."

\\.A .L
\

"
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Table 2

Drop-Out Rates of Native Fréﬂs‘hmbfi’Who :Eﬁrglled in UAF

in 1963, 1968, and 1975 - , .

’ [N o B .D}obaut Rates {percent)e

- . 1963 - 1968 . 1975
{ "Voluntary V‘Vithdrawal 30% . 48% . 66%

Academic Dismissal 57 . 8 19.

*Total Dropout * 8%t 8% | 75%

_‘._———.—-.——’:"’ i v',"

Number of Freshmen : o

. Enrofled each Year (37) _(61) 163)

Source: University of Alaska, Office of Admissions and Records; supple-.
" mented by SOS $taff. '

Nmro’lled in the last fhree semesters of college.left without-returning:
n 1976, none did so. However, the changes in drop-out rates in these
years are quite modest. While small improvements in dropout rates_-
haye occurred, substantially-over half the Native freshmen enrolled at
out during their first two semesters 3,r{d did
In sufh, the academic success of Natiyé{peshmen improved dur-
ing the 1970s and drop-out rates declined slightly. However, Native.
. freshmen continued to have a much lower academic success rate than

-~ non-Native freshmen (Figure 3). Sixty-eight percent of non-Native -

students were academically successful. during their first enrollment, -

* as opposed to only 40 percent of Native students.lo.This gap in

college succ

ess between Native ard non-Native students narrowed be-

~ tween 1971 and 1977, but only slightly.

“The issue of how to decrease drop-out rates among Native stu-
dents remains impoxtant. However, not all students who ente} the *
university are or should be committed to finiship'g with an advanced v
degree.!1.To the contrary, many Native freshmen (about a third in a

‘ 10Using the ‘more stringent ‘critetion of at least a 200 GPA and 12 or hore )

* credits completed per semester,'success rates for full-time Native and non-Native

o forCrosg'-Culturq! Studies, University of Alaska, 1981,

)

freshmen during 1978-79 are
men, 62 percent. - X

Ypor a diseussion of the efror in labeling “dropping vout"’ asa policy problem,.
see Ron Secllon, “Gate-Keeping: Access or Retention,” working paper, Center

: Native freshmen, 33 percent; non-Native freshi--—

A

B
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Table 34_

out Rates by Semester for Native Freshmen Whio
Enrolled in UAF in 1975, 1976, and 1977 -

1975 Freshmen '1976.Freshmen 1977 Freshmen .
Drop- . Stop- Drop- Stop- Drop-  Stop-
outs?  OutsP outs  Outs outs  Outs
46% . 6% 42% 8% 38% 16%
27 10 39 14 38 16

% 11 24 .6 38 9
21 0 7 .8 6 0

18 18 o 12 - -
29 .0 0 0 - -

{63)s - (72) {74)

f freshmen who dropped out dUring this semester and never

<

f freshmen who droppéd out_during this semester and later re-
en 20 percent-and-45 percent of “stop-outs” return, but drop
‘and never return. '

tages refer not to the original total but to the proportion of
hmen who then dropped out during the second semester, etc.

rsity of Alaska, Office of Admissions and Records; supple
ed by SOS staff -

<

said that they came to the university to “see what it is
e, éoncludlné that current success and drop-out rates
1l “problem,” we must learn more about why Native
coming to college, what they are seeking from the ex-
they-drop out or stay, and where they go later.

significant policy issue is, why are Native freshmen at
with lower and lower levels of academic preparation?
explanation could be that ACT-scores are generally de-
ver, this does not appear to be occurring. While nation-
n Alaska, ACT scores have gone down since 1970, the

slight compared to the drop among entering Native ,‘

ure 4).. Another possnble explanatlon is that the new

ska Native Students and College Success.
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Thls mformatlon came from university records WhICh may be
|ncomplete particularly for Native students

1

Source: Unwersnty of Alaska, Office of Admissions and Records, supple-,’
mented by SOS staff; Karen Kohout and Judith Kleinfeld, A/aska
Natives in Higher Education { Fairbanks: University of Aiaska
ISER Report No. 40 1974). ;

Flgure 3. Academic Success Rates of Natlve and Non- Natnve ’
, Freshmen in 1971 and 1978-1979

»

small village high schools offer less adequate academic preparation -
than the former boardmg schools most village students at{tended A,
third possibility is that in the 1970s, ,more Native high school stu- -
dents betame ifterested in college, and this larger group included---
students with. lower academic preparation. A fourth possibility is
that enrollment patterns *have changed, and more academically tal-
~ ented Native students attended colleges outside Alaska m‘ the 1970s
than before. We do not know which,.if any, nf these explanatlons are
correct However, informal dlscusswns with Natlve ('ollege students_
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70 1971 1972 1973 1974 1975 1976 1977 1978 1979

Rlational Average ACI..Séores' :
Alaska Average ACT Scores*\ '
v+ vssee e Native UAF Freshmen Average ACT Scores -

B

UAF freshmen in general are within a paint of scores of Alaska
nerally.

‘

titutional Studies and Testing, University of Alaska, 1080.
. N .

. Average ACT Scores (Composite) of National and
_Alaska College-Bound Freshmen from 19701979

hat many-of the most academically capable village stu-
Jeed leaving Alaska to attend college. It is important to
ether this pattern is occurring and whetBer or not Native

o leave Alaska do-better or wogg@_an_&h@g_vmmgmi_ :
vithin the state.™” o ‘
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Relationships of Test Scores and Other Factors ~ . .
to Native Freshmens’ College Success .
A continuing controversy in the educational research literature
is whether or not standardized tests, such as ACT scores; are useful in
predicting college success for minority group. students. Previous
studies in the 1960s and early 1970s indicate moderately strong rela-
tionships between composite ACT scores and academic success
among Native fréshmen.13Jn the late 1970s;, composite ACT ’sc_ore’s
also predicted college grades and’ credits attained, but not drop-out
rates (Table 4). The ACT English subtest was the strongest predictor

of acadernic successyindeed, it was a somewhat better predictor than

the composite ACT score. The English ACT score also had a modest
relationship to drop-out rates. P o
. However, standardized test scores were no better than high-
school grade-point ‘average in predicting college success (Table 4). If
-ACT-English-test scores are controlled, high school grade-point aver-
age is'a modest predictor of college success (r=.25). Similarly, if high

" school grades are controlled, ACT English scores continue to be a

- predictor of college success (r=.25). These two predictors—ACT

English scores and high-school gr_adés—both explain'some of the vari
ation in_the rate of Native freshmens’ college success. Together, ACT
English scores and high school grades account for 17 percent of the

. variation. Thus, academic background contributes tp college success,

but it is not the overwhelming factor. . , ,

~ In addition to academic background, declaring a major while in
college is consistently related to success. Of those Native freshmen
who entered UAF between 1975 and 1979, those who declared a

" major course of study were much less likely. to drop out of school

(Eigure 5). Among Native freshmen, for example, 72 percent with
undeclared majors dropped out compared to 40°percent of those
who had declared majors, Among Native sophomores and, juniors,
drop-out rates for those with rio declared majors were well over twice
as high as for those with majors, This relationship between declaring
a major and drop-out rates qr college success does not occur simp]y
because students who have declared a major are more. academically
competent. We found wvirtually no difference in high.school grades
between Native students who had deciared or had not declared a
major. The relationship betweén declaring a major and staying in
college could have several different explanations, Possivly these
students develop a better system of support: within the university.

Possibly they have experie_nc?d moreé thorough cou_nseling and careel

"

13K \cinfeld; Alaska Nalive Students and College Success.
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dnrectlon i high school. Also, students who have reached the point .
‘of declaring a major may have been able to-resolve:the questlon of

- : . < what they are in college for. Prévious research suggests that a “sense
' ) ¥ ‘of direction” may be a critical factor in Native college success.14 -
Table4 - §  Whatever the explanation, it is interesting that dropping out of
ionships Between.tﬁe Acedemie/Progress of U AF college is' as strongly relate to “declarmg a major” as»xt is to
Native Freshmen and Other Characteristics “acadgmic background.
-~ 19751979 . .. . — I -
~ . ————— - i 14K]éihfel'd, Alaska Native Students and College Success. ‘
e . Academic Progress? ' ) .
' \Co\llege. College College - . — N ‘
e Suctess®  GPA Credits  Dropout ‘
. ~ B
PAT 36 3T 37~ =29 - - n
35 44 30 s 70 72% :
R IES T e SN /i \
. 129 . = € -
ience 16 . .26 19 -.08 \§Q . e L o
‘ . - o - - @ . .
te ... ...30 e 38. 27 .09 g \/ p—
. . ' ¢ 50 '~/ ;
acteristics - » . -] \ .
: 08 -g2 0 -08 S a0 — S » -
-06  -02 -0~ .05 "3 40% VA~ |a0%
04 05 08 -05 & , __ \ /
=70 =20 w5 10 5 30 — -/ _ =~ |/
e R s . [ / ’ / . . 7\
) ;
m . . P8 \‘\
0 4 o 03 01 S 207 ‘/ 2%% I / : oim
jor. .20 .28 ».24 -.26 . . 18%. A 1
ollment”  —— — — -50 0= H / o / 1
dents (249) (19 (249) 0l A | A KA

©(249)

°

k- correlation coefficients. Tests of statistical significance have .
ied out because the data concerns an entire papulation, not a-

ss is defined as maintaining a 2.0 GPA while completing at least
r semester duringghe first enroliment. GPA refers to cumulative
tending UAF. Credits refer to the average number of cred|ts
nester, also while attending UAF.

y Community College. ;

arsity-of—AIask»a',—Officrof—Aﬁ‘mn.ssmns and Records, 1980, sup-

o

ented by SOS staff.

Declared Undeclared
Major Major

First-Year
Students
{N=203}

. Dectared Undeclared

Major Major

- Second-Year
Students
{N=34)

Declared Undeclared
Major  Major

_<Third-Year— -

o & Beyond Students

{N=18}

: Source Un|§lere|t9 of Alaska, Office of Admissions and Records;
supplemented by SOS staff.
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Flgure 5. College Dropout Rates of Native Students Who Entered._

or Not they Declared a Major

{

~15— .

as Freshmen Between 1975 and 1979b Whether

| -———————————-’—"UKF



s o . ' : ’ : : ¢

ss and V|"39° High Schools y ' . _ . than for Native students who graduated from other types of h1gh
ortant educational concern’ in Alaska is whether the " school programs. {f village high schtools were nejther increasing nor

veloping small village high schools will affect rural ~ .~ reducing ratesof Native coilege success, werwouldexpect to see
inces of ‘succeeding in college, In the late 1960s and, - ‘about - the same improvement i college success. for rural Native
most village.students who attended high school had to. . . graduates of village high schools as for Native graduates of other
and enter regional boardifig programs. In the 1976 . . types of high schools. ' -
ent decree, the State oft Alaska reversed this policy and ‘ ' ‘As Figufe 6 shows, Native students from the- v11)age hlgh schools
ablish high ‘schools in any.village where an elementary . .were more ssuccessful than those from the boarding schools of an
d and there were one or more students of high school * earlier period. From 1968-1974, Native freshmen entering UAF from
nall high school§ were intended to enable Native adoles- - " the boarding programs had a college success rate of 21 percent; in_
ain with thejr families in a familiar cultural sefting, in. .. .- —"-—1975. 1979; “Native freshrmen  entering /lAF from the village high
ice-the-social-and ‘emotional problems students exper- . ‘schools had a college success rate of 31 percent. Students from
from home and to correct the inequity of having high N * village high schools show the same absolute increase in success (a 10- -
all White, but not small Native, communities.15 An un- _ percent gain) during this later period as students from other types of
sequence of these: schools however, could be poorer o e high-schools. ‘Héwever, the" rate of i increase. is higher for tue village
paration-for- college: These small schools generally offet high ‘schiool graduates than for rural students who graduated from
d academic program and fewer specialized teachers than - town high schools or boarding schools,
ng schools. On the gther hand, these schools may. - ' - In sum,, this analysis suggests that the development of v111age
nensating advantages, such as°the increased 1nd1v1dual high schools has not reduted the college success of rural students
1 the greater emuiional security that can come from who attend UAF. Whether these schools have increased Native-
ol in a supportive cultural environment. Thus, village - college success rates overall depends on whether we are more inter-
could conceivably be reducmg, increasing, or havmg no s ested in absolute or proportionate degreessof change. Nonetheless,
ege success. village school freshmen still have lower chances of succeeding at UAF
- to examine this issue, at least at UAF, we compare'd . than those from other types of high schools. Fewer than one in-three
uccess ‘rates of village Native students who zraduated ' succeeded during 1975-1979. Improving the quahty of educatlon in
100l in the boarding school programs during 1968-1973 - rural Alaska high schools remains a central issue. =~ - 4
- who graduated from small v1llage high schools.duting - > Special Jboarding schiool programs, 17 continue to graduate
' In making this comparison, one must remember that : students who tend to be most successful in college. To what extent ‘
uccess rates of Native students in general incréased - these higher rates of college success result from the schools enrolling
ter period due-to changes in-the college environment . 4 more academically-oriented student body and to what extent they
tors. Thus, the issue is not simply whether village high o result from the type of ediyation occurring at the school is not clear.
ats are' doing. better now than those students who An intensive study of one such school, St. Mary’s, suggests that, in at-
for{ner boarding programs Rather, the issue:is the ' least this situation, student. seIectlon explains dnly part of the hlgh
mprovement in college success rates.” For example, - ' success rate.18 The higher academic- expectations at the school, the
schools were having a posltlveeffect on Native college ° —informal education that occurs outside the classroom, and the .
we would expect to see greater gains'in college success - " climate_of clear values. consistent-with-the-values- of-students’ home™
ive wuatﬁdirom_vrllage—hlgh schools """ villages may also contribute to college success:
7

sion of these issues, see: Ray Barnhardt, Small High_School * Natlve College Graduates at UAF: 1934 1980
Rural Alaska (Unrversxty of Alaska: Center for CrossSultural® ; The number of Natwe college students graduatmg from UAF
Judith Kleinfeld, A Long Way. from Home (University of Alaska: L U —
al, Economic, and Government Research, 1974), l 17Such as'St. Mary’s (as@atholic boarding school in southwestern Alaska) and

s, students may have attended another type of h,gh school for *© - . Mt, Edgecumbe (a Bureau of Indian Mfzurs boarding sthool'in Sltk.l) ,
Ream, o _ 1858, Kleinfeld, Eskimo’ Schoolon lhe “Andreafshy (New York: Prneger. 1979).
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1968-1974 E Before village high schools -
19751979 m After village high schools

arily St. Mary‘s students. -
veen 1968- 1974, village students attended public boarding schools and

 boarding home program, Between 1975-1979, , village students auended :
rily village hlgh schools

e: University,of Alaska, Office of Admissions and Records, supple
mented by SOS staff,  °

ollege Success Rates of UAF Rural Native Freshmen _
radUating from Different Types of High Schools Before .
id After Development of Village High Schools
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te and bachelor’s"!degrees “increased through the 1960s

in the early 1970s (Figure 7). In‘recent years, UAF has’

wer Native students with associate and baccalaureate

n 1935 and 1980, UAF graduated a total of 207 Native
h bachelor’s degrees and 61 Native students with asso-

23

’

—18-

Number of Graduates

[42]

o

o
!\

-3
o

30 : - LA

¥, 1936.- 1941- 1946- 1951- 1956- 1961- 1966 1971 %76—
+ 1940 . 1945 1950 1955 1960 1965 1970 1975 1980 -

[ ’ r e,
Bachelor’s Degrees
s s oe 00 e Agsociate Degrees . - .

= = == = = Master's Degrees, - ,

Source University of Alaska, Qffice of Admissions and Records
Student Orrentatlon Services Program and X- CED Program.

Figure 7. College Degrees Awarded Alaska Natlves at UAF
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from1935 1980 : L o

ciate degrees In addition, 14 Native students recewed master’s

- degrees'and 1 student, a doctoral degree. The number of Native stu-

dents receiving baccalaureate degrees sharply increased after 1960

‘and continued to increase until the late 1970s One factor accounting

for this increase .in Native college graduates was the development of
field-based teacher-education programs in,the early 1970s. In the
current. Cross- Cultural Educatronal Development Program (X-CED,
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I‘TC_), students complete coursework primarily at home,
ducation faculty who live in rural areas arid travel to

ges. Between 1972 and 1980, field-based programs pro-

ive graduates. During this period, about one-third of all
bacc}laureate degrees and two-thirds of the degrees
ve-students in the field of education went to X-CED

1d-based programs during this period also accounted for

aster’s degrees awarded Natives, and two-thitds of those
es awarded in education. The decline in Native college
ing the late 1970s resulted Trom a decrease in the num-
tes from the X-CED program. The number of graduates -
npus programs remained - vrrtually 1dent1ca] between
nd 1976-1980, while the number of: graduates from
ograms dropped slightly over 50 percent. According to
this drop resulted in part from a major change i in the
ture and a drscontmuatron of the strpend for part1c1pat
970s, education was the major degree field of most
ts who received bachelor’s degrees (anure 8).19 Only
ceived degrees in business management. Only 5 Native
ated 'with degrees in the natural sciences,

large groups of Native graduates from UAF, aré taing
careers in’ "schools and perhaps social service organiza. -
atively few are being trained for work 1n the Native
tions or in éther busirtess fields.

trend is the fewer number of Native men, compared to
are receiving baccalaureate degrees. 20 Between 1972
ut two and a half times more Native women than men
lor’s degrees. From 1976, to 1980, over three times as
women received degrees than men. In the spring of
d continued with almost a 4:1 ratio of female-to-male

reover, Native women outnimber men in every degree -

ich traditional “‘male” fields as business management

d in"favor of Native women is of recent.origin, Prior to
male college graduates (N2 39) slightly outnumbered
ates (N=33). While the numbers of all Native _UAF
tes generally decreased in’ thé late 19705, the decllne
per for men (Figure 9). 0

?

rior to 1972 contain incomplete informatinn on major programs

ity of Alaska system, women tend to receive more baccalaurcate
ent between July 1977 and June 1978), but the difference be-

womgn is slight. Alaska Department of Labor, Women in
orce,. ay1980 p. 17.
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' 'Figura 8. Bachelor's Degrees Received by Alaska Natives at UAF
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*These include graduates in such

- fields as Art, Journalism, and

Electrical _?'ngineering.

“

" Source: Univérsity of Alaska, Office of

Admissions and Records; supple-

mented by SOS and X-CED stdff.

by Sex and Maigr Field of Study: 1972—1980 v
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. The greater number of women college graduates may-in par’r
result - from the dévelopment of field-based teacher education pro-

grams, which account for large numbers of Native college grarivates:

" and which primarily enroll-female students. [t may also result from .-

.
.

'

'

\ ./ growing Native sex differentiation in career paths, with females
' ' choosing ‘white-collar work—~where hrgher education is a -career
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— Native Male Bachelor Degrees
——— == - Native Femalg:BacheIor Degrees

é: University of Alaska, Office of Admissions and Records;
supplemented by SOS and X-CED staff. v

tive _Baﬁﬁeiof Degrees by Sex at UAF from 19351980
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d - males clbosing. blue-collar occ'upations.21 In ‘asso-
fields,. particularly thvse leading to work in electronics
nd. mineral and -petroleum - technology, Native male
ple of this pattern among North. Slope Inupiat, see Judith Klein-

2, and Robert Travis, Different Paths of Ipupiat Men and Women }-“
conomy, the North Slope Experience’ Fairbanks: Institute of -

omic Research Report No. 50,1 /), 5 pp
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Flgure 10. Associate Degrees Received by Alaska Natives at UAF
by Sex and Major Field of-Study from 1966 1980

graduates strongly outnumber females (Figure 10) Whether or not
this trend continues at UAF in the 1980s and whether it is typical of

colleges other than UAF should be examined.

"3 -

=23,




Conoluslon

The proportion of Native freshmen who succeeded at the Uni-,
versity of Alaska at Fairbanks. peaked in the early 1970s and leveled
off during the late 1970s. Similarly, the number of Native students
graduatmg with baccalaureate degrees reached a high in the early

. 1970s- and thereafter declined. While political and social changes may
also have been important, the rise in Native college success in the
late” 1960s and early 1970s coincided with a general change in
university policy toward Native students. ‘During this time, for
example,. the university established special programs to assist Alaska
Natives, partlcularly the Student Orientation Services on the main
campus and the field-based X-CED program.

The leveling off of success rates in the late 1970s is partlally re-
lated to a large increase in the proportion of entering Native fresh-
men- with limited academic pr::ration. Despite the assistance of
special programs such as SOS, Native freshmen with low ACT scores .
still have only about a one-in-three chance of succeeding academ-
ically. The reasons for this increase in Native students without suffi-
cient preparation for college warrants attention. Possibly, this trend
simply indicates a change in enrollment patterns. As Native youth
'become more knowledgeable about college options, more academ-
ically competent Native students may be choosing to attend college
-elsewhere. If -this change is occurring, it is important to know if
Native students do as well or better at other colleges which may not
offer special orientation or Native Studies programs.

The decline in numbers of Native male college graduates at UAF
may also be a matter for concern. First, it is important to determine
if the graduation pattern at UAF is representative of other colleges.
If this trend does occur elsewhere, its basis should be examined.

"Since the trend is recent, its cause may lie more with the 1mpact of
the social and economic changes in Alaska in the late '1970s than
with traditional cultural patterns.’

Fundamentally, Native college success at UAF reached a plateau
in the late 1970s. The gains of the early 1970s were maintained, at
least for the campus-based program. However, no substantial im-
provements occurred in freshmen success, drop-out rates, or numbers
of Natlve graduates.
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