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ABSTRACT , ‘ :
, , Student choices in completinggrecently initiated
general education distribution, requirements a ‘@ public four-year -
college were studied in 1982. The, bachelor of arts degree
requirements consist of two mathematics courses, three natural
science courses, three social-science courses, three humanities
courses, and a two-course Wesyern héritage sequence. The bachelor of
science degree requirements a ¥dentical, except that no Western
heritage courses are required and the three social science courses
need not include a sequence. It was found that most of the students
' - completed distribution requirements during their freshman and
sophomore years, except that only a third completed the humanjties
distribution requirements by the junior year. Over 40 percent of
those completing the social sciences sequence took two courses in
psychology and over half of those completing the humanities sequence
, took two courses in U.S. history. It appeared that nearly 90 percent
of the students were taking two history courses to fulfill general ,
education distribution requirements. It is suggested that the college
needs to determine if the strong preference for history courses over
other humanities and Western heritage sequences matches the intent of
(* .the general education program. (SW) ' N . -
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an era
of dec]1n1ng resources, it is 1mportant to p]an and evi uate such o

requ]rements carefu]]y In part1cu1ar, if any one of severa1 courses may. : A
s
at1sfy one d1str1but1on requ1rement, one must cons1der the 1mpact of student

choice when 1mp]ement1ng and eva]uat1ng the general: educat1on p]aﬁ Student

cho1ce can affect a genera] educat1on program in three ways.

\.]. Student preferences can create bottlenecks.. If studé%ip“:

preference for just a f ho
ew courses of the m ny ava1]ab]e, those. who are "closed

-

b
out” of them may wait to enroll in them later-rather than choose, another course

to L
satisfy the same requ1rement -If students prefer to put off -completing some

requvﬁements unt1] their Jun1or and sen1or years, upper- and ]owenc]assmen W111

compete -fi -
p or spaces in the same'pourses. Both'these situations can result-in
N I

- . e

Careful pTanning. is essential to avertlng these proS?ems Offerfng'too fen |

- of the general educat]on coursgs that students prefer or 1moroper]y F ‘sing

~ ‘Qf’\

. students to de]ay fu]f1]11ng requ1rements may create bott\enecks of student

demand. 0ffer1ng too many genera] educat]on courses’, hohever,/means that

»

precious faculty resources'w1]1'be .cedlessly taken away from more advanced

cgurses. Sueh lamnin o
p. 9 cannot be done however, without 1nformat1on<¥%vm1ch

4

e genkra: educat]on courses students elect and when they take them g

. 2;1 Student preferences can create student frustration. “In an era of
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‘declining enro]lment, it is also increasingly important that:student progress
through degree proarame< be monitored carefully, so thatjstudent difficu}t es;'
dissatistact frustration, and possib]e , ition are'ai] kept to a.minimum,
P]ann1ng can relieve student frustrat1on by 1n1t1at1ng a c]earer explanat1on of
the rat1ona1e of such programs , by c]ar1fy1ng appropr1ate ahd nappropr1ate

%. course cho1ces, and by plann1ng course offerings to relieve bottlenecks. Rga1n;
however it nequfres information on patterns"in completing general educat1on
d1str1but1on requ1rements ‘ |

3u Student preferences can create actua] course patterns quite d1fferent

\/ .
from the intent of the gegeral educat1on4program. 1f most students for .

examp]e, Fulfill a science distribution requ1rement by tak1ng on1y biology

dourses, one must o inn the success of’ the requ1rement 1n exposing most
students to ihe < Student preferences - also prevent students from
benef1tt1ng from th@ p1anned general-to- spec1ad _alow of thelr\co11ege program.

Collecting 1nformat1on on patterns in student ch&ace can help curr1cu1um
p]anners revise genena1 educat1on d1str7but1onQrequ1rements so student éxper1—

T

ences better match the‘lntent of the program

o _ PURPOSE
The purposLQOf tﬂe study was to determine student\cho1ces in completing
reéentTy initiated genera1 "education distribution requ1‘éments at a public four-
. year college. The reqn1rements for students in B. A degree programs consist of
tw0'mathemat1cs courses, three. natural science courses, three soc1a1 science
courses {including a two cours; "sequence"), three humanities courSes (1nc1ud1ng
ﬁa two-course sequence) add a two-course Uestern heritage. sequence The require-

ments for students in B.S. .c2gree programs are jdentical except that no Nesten
_heritage CO(;;CS are required and the three social science courses need not

include a seyuence. ’ -
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The study had two specific objéctives'- (1) to determine which genera]

education requ1rements students choose to comp]ete dur1ng their freshman and

sophomore years and (2} 1déht1fy the spec1f1c courses students chodse to
J ~ )
complete the three .cquired sequences. ) .
, “ B _ ) . . . N ’ . ‘ .. ) -, )

LITERATURE 'REVIEW
More and more co]]eges today are re1ntroduc1ng genera] educat1on d1str1bu-
- ¥ion requ1rements (Gros— ou1s,~1981) lndeed accord1ng to Kramer (1981), 95%

//of\the nat1on s colle

D1str1but10n requ1rements usually entail "a core of courses--usua]]y a pred1c—

s have general educat1on distribution” requ1rements.

- ~

ya
m'table c]uster-of five or six requ1rements" (0'Ban1on & Shaw, 1982, p. 69),

~ chosen from.single- d1sc1p11ne, subJect centered courses (Hammons, Thomas, &'}

~

PP

Ward, ]980) ' T - L
' Gaff (1980) has noted that d1str1butlon requ1rements must be carefu]]y L

1mp1emented and'eva]uated He obserVes that general educat1on programs can -
e

°1nVo1ve sub§tant1a] rea]]ocat1ons of reseurces and suggests than an initial

~

genera] educat1on program be cons1dered on]y a trial run.

) ' There has/been 11tt1e ment1on 1n the 11terature, hoWever, of the need to

1str1but1on requlrements\

L)
consider the impact of stu ent»cho1ce in eva]uat1n d1str1but1on requ1rements.
Vars (1982) in fact fee]s that an advantage of the%d

approach to generaé educ ion 1s that/’ uch requ1reme\t§ utilize existing- courses

and permitt schedu]1ng té be accomplished in the “usual manner” (p. 2]8)

'apparent]y assumes that. the Ympo§;t1on of genera] educat1on d1strnbut1on requ1re-

v

* ments w11¢/have no 1mpact on course enro]]ments——the assumpt1on this paoer

challenges. . /“:7

ihe prob]ém of student choice is-addressed by Smith and Clarke (1980) in

the context of student des1gned majors. They nofe that such programs can d1s-

. ~

rupt a college's system of resource a]locatlon and reduce@the accuracy of 1'7
-~ \ \' . y-
. . ~ ¢ .
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_ planning procedures that try to predict student flow. “;t seems 1ikely that .
distribution requirements, which are also driven by.student choice, would éncoun--

e

ter the same planning difficulties.
| METHOD ‘
The Permanent Record Cards of a randomtsamb]e'of 129 Fall, 1982, juniorsl

who entered this college as fkeshmen (with six or fewer transfer hours) were

L

studied. S1nce course cho1ces cou]d vary substantla]]y by maaor the sample was
A 4

stratif1ed accord1ng]y.
| Forjeach student in thelsampTe,'ue identifieq-which general education -
*courseS'uere completing duringhthe‘tneshman and scphomore yeafs.'~1he princ}ba]
data analysis consisted of describing the pencent Of,students.in‘the sample
ccmpleting.each_distfibuticn»requirement.Q Since a review of the data indicated -
differences anong'five cohurts of student majors--Communication Studies majors,
Business majons, Education majors, students with other“majors' and students -
w1thout a-declared magor——the second ana]ys1s vas a descr1pt1on of the. - percents
of students within each cohcrt comp]et]ng each requirement. The final data
o ana]ys1s«cons1sted of descr1b1ng the percents of students ch0051ngdyar1ous

) course sequences. A 95% t\:f1uence level error narg1n was calculated qgr each
) NN

sample percent. TN , ‘ S
. .

Ve

\. RESULTS
~Most of. the samp]e\cdmp]etedqnost’distribUt{on requf%ements during their ,
freshman-anddsophgmong yea%s (Table 1).’_The main exception:' only a third of
\/;pur sample completed the huﬁanities distribution requirements. Within ooharts{

there were additional requirements that‘manygStudents were not comp1eting *

- LN ) < gk ’ |
timely wsgsh. . Only a -third of the Businéssgmaaors had completed the natural
sc1ences<éistributidn requirement, ]ess;than half of the Education majors had

e

taken the second mathemat1cs course, and less than half the undec]ared majors

b . N -
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Table 1

General Education Reqﬁiremeﬁts'Completed by the End of théiSophomore Year

b {
.}

o S ‘ . Major ‘
R Comm.  Busimess - Educa-. - All Unde-  Total
o - Studies  CAdmin. @ tion - other clared . sample
Requirement completed £ % f. & . % f %, f 2 f %2
Math I+ L - 23.92% 16 84Z 30 94z~ 31 89% 16 89% 116 90%
Math II :jgf"_ ' 18 72% ' 19 190% 18 56%- 29 83% -17.94% 101 78%
fwésternihgffiégei‘: R s '1‘. /r\\ .
" No courses completed 5 20% ./n/a . mJa - 9 26% 10 56% ‘.'n/a
» Only 1 cdurse compltd. 1 4% - n/a - nla~ 7 204 1 6% . n/a
j}CompletEJrgg. compltd. 19* 76% . n/a nfa - 19 b54% . 7% 394 - nfa
R AR o , N _ , . _
VHUmanit1ési B - i ' i L~ i : .
B e coipleted 0 0% 4 167 1 3% 2 65 1 6% 7 5%
Caly 1 course.compltd. . 4 16% 3 16% 12 38% 7 20%, 3. 17%. 29 22% °
. Only 2 courses compltd.12 48% 7 314 8 25% 16 462" 8 44% - 51 - 40%
2-crse seq. compltd. 11* 449 9 47 12 38% -14%40% ‘7. 39%2 53 n%
Complete req. compltd. 9 36% 6" 327 11 35% 10 29%- 6 ?3%\\ 42 33% :
Socjaf sciénte%:. e 4 - N ; . ’ ,'ﬁY' ’-;
No courses completed 0 0% -0 0% 0 0% 0 " 0% 0o 03 .0 0%
~ Only 1 course compltd. 1 a2 ' 0°.0f 2 64 2 63 0 0% 5 4%
Only 2 courses compitd. 5 20% = O 0% -8 25% 5 144 6 33% 24 19%
2-crse seq. compltd. 20 80% . n/a n/a 30 86% 12 674 nfa_ -
_ Complete req. compltd.-19 76% 19 100 2 69% 28 80% 12 67% 100 18% -
\Natural sciences: - | f - ‘
No courses completed 0. 0% ' g Ub 0 0% 0 0z v b
Only 1 course compltd. 2 8% 4 214 1 22% 2 6% 1 6%- 16 12%
Only 2 courses compltd. 8 322 9 47% 13 4]8’;/2 8 23% 4 22% #2 33%
Complete-req. cempltd. 15 602 . 6 32% 12 38% . 25 71% 13 725 . 11 55%
A1l requirements 2 g1 2 N4 7 2% 3 & 1 6 15 2%
Sample size- ~~ 100% ° 19 100% 32'100% 35 100% 18 100% 129 100%
! ) .
Error margin no more than 207 224 #TAN #7E 22 + 43

o

"—" *Some of these §%ﬂdgnts (3 Comm. Studies, ] undeclared, and 1 other) com-
pleted history courses for the humanities sequence and the Western heritage
sequence, even Ehough taking two sequences in one department is not permitted.

-~
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1,

had begun the Western her1tage\sequence
Students had def1n1te preferences for courses to comn]ete the sequence
- requ1rementsptTab]e 2)~ Over 409 of those complet1ng the soc1a] sc1£nces .

' seguence ook two courses in psycho]ogy and over half of those: comp]et1ng the ')
5 i
humanitigs seque?ce took two courses in, U S. hlstory. S1n9e an add1t1ona]

th1rd of the sample comp]eted the Western heritage sequence by tak1ng two

western her1 age courses. offereﬁ by the h1story department, it appears that

-

near]y 90% of our students are taking two h1story courses to fulfill general
educat1on d1str1but1on requ1rements |

DISCUSSION\

[4

Th1s study was des1gned to be descr1pt1ve and not to determine whzistudents
made the cho1ces they did. Further study is needed to determ1ne{why many
\kstudents d1d not comp]ete the humanities requirements and why certain cohorts
dTh not comp]ete other requirements. Discussion within the co1]ege community
is also needed to déterm1ne if the strong preference for history courses over

-~

other huhanities and Western heritage sequences.matches the intent of the
-5 general- educat1on rogram ,

The results of this study demonstrate “the need to cons1der the impact of i
student chorc%&when-nmp]ement1ng and eva]uat1ng a genera] education program.
Student choices can create bott]enecks even though plenty of courses may be
available, can keep students from benef1tt1ng from a genera]~to-spec1f1c,i]ow
in their college prOgrams “and ,can permit students to fulfill genera] education
d1str1but1on<requ1rements with course patterns d1fferent from those intended
by the program. ’

This. study also’ prOV1des a base]1np of data agains™ ~ .0 Th o‘lp' cothges

m1ght comparc ihemselves. It wouiu ve 1nterest1ng to know, for example, if

there 1s}a s1m1]ar sgrong preference for history tourses at other schools and

e
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L Table 2

f‘Génera] Education Sequences Mostjkréquéhtly Completed

N » o .~ .
- , . N ” -, Number. of
. B . , students completin

Sequence : e . f 9

' N f] g
Western heritage: C S : (50 100%
HIST, 230-231 (Western Heritage) S u§v/féi\ ‘ ’191 = (-38%)
ENG 210-211 (Literature) - - 13 26%-
TH 260-261 (History of Western Theatre) ' .7 14%
ART 250-251- (Sutvey of Art) B ‘ 6 12%
PHIL 235-236 (History of Philosophy) . 1} 5 10%

. ;;.:r.‘ ) ' S B . . \ - * - ) )

- Humanities: _ . (54) (100%)
HIST 102-103 (History of the U. S.) . - 30* 56%
ELED 106-107 (Public School in American Life) o , 5 9%

"~ Two courses in French . C -4 7%
Two courses in Spanish < -4 7%
A1l other combinations (no more than one pers%f ineach) . 1N 20%
Social sciences: - . . . o (87) (100%)
PSYC 100-200 (Human Behavior/Life-Spag Devel. Psych.) 37 43%

/S0C 100-250 {Intro. Sociology/Structure of Amer. Sori-mv) " 237
ECON 100—]01((Macroeconomits/Microernnomics“ . 164

~ ANTH 100-250 ffenese™ ° wave ompat . societies) 4 © . b%

PS 100-105 {: o Pori. oci./ Amer. Politics wnd Govt.) . - &4 5%
ANTH 100-280 (ueneral Anthropology/Human Evolution) '3 3%
PS 100-109_{(Intro. Poli. Sci./International Politics) 3 3%

/2

e
’

*Some of these students (3 Comm. Studies, ]_und¢c1éred, and 1 other) com-
pleted historv courses for the humanities sequence and the Western heritage
sequence, even though taking two sequences in one department is”th’ﬁérmitted.

\’
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