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Louisiapa's~commitment té education for the gifted and talented has

earned the attention of other American states and of leaders in this field,

" -

.who recognize of the historical "age" of thgt commitment and ‘the
comprehénsiveness of ﬁlanning for gifted stuﬁents and their teachers.

As ea?ly as 1950, “mentally gifted" children were named in State law as
one group oflsE?dents neeaing speciél eddfqtional services in order to
"profit from public school Prograqs." At this time, State monies were set
aside to reimburse loca% school systems fot expenses incurred in proyidiné
appropriate'progigmmingifor gifted students. This legislation was

. o
reenacted and reinforced through subsequent laws in 1960, 1964, 1972 and
1977. The legislation currently in effect, Act 754 of 1977, stipulates ) -
that all gifted and talented children, between the éges of 3 and 2I, must
be provided with a fprogram of special education and related services
[which makes] the most effective use {of human and fiscai resources.”
Statistical estimates'p;édict that 17,000 to 18,000 students in
j _
Louisiana Fre gifted or talented. Currentiy 11,000 students have been
identified éhd are re;eiving services. Programs are in operatio; in 64 of
66 parishjschools systems and emplo& more than_650 special ;duéation
teachers for the gifted. Students recgive an Fverage of five hours per .
week of differentiated instruction, most often provided through resource
. ”room%setfings or by itinerant teachers. ‘Compuler logic pervades most
programming, dde largely to the efforts of Ruth Casfiile of the'State
Department of’Education;

Continuoué teache; training %s a.hallmark of Louisiana ?rovisions for .T\\l
gifted education. ‘Larger parishes afe funded by thé state to employ
full-time program coordinators to supervise tea:. :rs of the gifted or the
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talented and to céordinate ongoing staff development. fhe remaining
parislHes receive stipends earﬁarked %or téacher educationy, so thét teachers
are ;ble to travel to workshops and meetings hZld throughout thg State.
Approximately ;hree percent cof gifted stud;nts in Louisiana fall within
the prgsché@l brackeé of ages three, four and five, (Kindergarten is
considered a preschool year for administrative purposes.) Duringcthe
1982-83 school term, 280 preschoolers received gifted education servicés.
Statisticél predictions based upon new identificapion criteria indicate
that this number is,ﬁot expected to exceed 300. Although programming for N
300>Ehi1dren wou}d appear to be fairly manageable, in fact there are

-

several administrative elements which Have placed‘ynusual demands'updn
. . F3

those responsible for the provision of programs.,—

1) Louisiana Act 754 requires that any child suspected of

5 possessiﬁg traits of{giftedngss must:

é) be screened, then fndividually evaluated by é . ,
muiki—ﬂisciplina;y team of gsycholqgists and educators
within 60 school days after referral;

b) befproVided with aﬁ Individual,Educationai Plan designed

m specifically to address his or her unique sfrengths and
needé;

- o

c) be placed in"the most appropriate educationalvgetting
. withip 40 sclool days after the evaluation process-is
« completed; ,
d) be provided with a differentiated instructional curricelim
by a teacher certified il gifted education; and
'e). be re-evalﬁatéd every three years for continuéd placement
and appropriate services.,

These regulqtionh leave relatively little Toom for experimentation or -

for field testing of cuarricula, since requests for a variety of



individualized’programslmust, by law, be responded to immediately. Because

~ »

there is no "bést" educational model for this population, administrators

.

must attempt to provide as many placement alternatives as are fiscally and

programmatically féasible to serve the needs of gifted preschoolers within

'J —

each parish.
- — .

2)5 The identification criteria for gifted programs in Grades One

through Twelve comprise a matrix upon which a student must achieve an_IQ

score 2% standard deviations above the mean, or an IQ score 2 standard

I3

deviations above the mean in addition to above average (+1 SD) achievement

’

>

in reading and/or math. However, the’identification criteria for-preschool
gifted children are much more narrow. Theselchildren must achieve an IQ
“score 3 standard deviations above the mean, or en 1Q score 2% standeard
deviations above the mean with outstgnding (+2 SD) achievement in readiné
.and math:. Since measurement of reading and math achievement at the

preschool level is difficult, is often limits ident1fication to those

children with intellectual abilities three standard deviations above those

of their age peers. ’ 2 I N -
ldentificetion'criteriaifor preschoolers that are more narrow than

those used for oldervstudents vere established for the following reasons:

9,

a) Children at. the e%treme end of thelintellectual spectrum are
considered to be at greater risk for school adjustment difficulties than
those who fall into the /'bright" category (1Q 130—145);‘ These "at risk"
children are noticeably different from theix preschool age peers, and they

“are, for the most part, aware Pf being different.i Unlike most bright
children who often stimulate and reinforce primary grade teachers, the more
"severely and profoundly gifted" child cen threaten or disrupt a regular
teacher's plans.. Rather thaen waiting for problems to appear, it is hoped

'that good preschool programs can imprint gifted children with the atti&udes

and shills they will need to counter adverse pressures to behave in a
N .
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manner  similar to average students. To some extent, preschool programs can

give students the tools they will use to adapt reguléf education programs

.to their individual needs throughout ‘their school careers.

- 1 .

b) If the current identification criteria used for first through
twelfth graders are applied to Preschoq} children in Louisiana, more " than
4400 preschoolers would be eligible for'gifted education. The

esteblihhmen%\of programs for this many students would increase the gifted

population rolls by 40%, but would have to be'fu;ded from a state alletment

which has remained_fier for the past several years. Not only would
fiscal, space, and equipment restraints intervene here, but personnel‘

demands would be impossible to meet. Currentiy thefL.are few teachers who

have certification or adequate background in both the developmengal needs

-

. , - . v
.of preschool children and the instructional/curricular needs of gifted

students. !

/ - 4 ° t
N ! .
c) T# a large extent, programs for preschool gifted children are still

B . ) _ .
exploratory, albeit within the constraints of mandatqry special education.
Y R ) . . -
In ‘order to develop appropriate curriculum and teaching strategies, in
~ / .
order to divine "best practices", it is considered cautious to test

innpvative ideas upon a small subgroup of the gifted population, rather
v a o . D
than with 4400 children. Children in the 145+ range of intellectual

—

potential require a much differeht type of educational program than do
;bove dverage or fright students. It has been noticed that teachers,
including thésg in classes of preschool children with fQ's ranginé from 123
fo above 166Z tend to "teach to" the lower end of the group. To:some

extent, this phenomenon is a result- of most préschool teachers having come

from the field of early education rather than frém thé field of gifted
education. E ‘

d) Finally, pareht; of "average" preschool children have beeﬁ quick to
point out that in Louisiana free public education 1s provided’gé three- and

.
) 6
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four-year-old handicapped childreh and to three— and four-year-old gifted

children, but not to the large group of average preschool  children. 1I1f
programé are focused ﬁo serve only those students at greatest risk, gifted
education becomes clearly discernible from that which is appropriate for'.

all preschoolers. Instruction that is sufficiently differentiated can oply

~ ' ’
be created within an environment made up of students ~vho are at extreme}in

\‘

both potential and need. -

~

. .. ‘ .
3) Service delivery models for preschool gifted pr‘hrams in' Louisiana

run the gamut-from early school entrance to home~based parent training and

the provision of literature. Eight placemeﬁt‘or service prototypes have
f serv

'beén” detailed for local school systems usé and thcse will be described

%elow. However, . the combination of limited financial and personnel
reéburces with tﬁé~1ega1 mandate for individwal education%I programming has,
resuited in many parishes being able to provide only one or two delivery
o s’ -

Systems. R : , . e

a) Kindergarten classes with resource/itinerant services is a
\ilacement designed for five-year-olds in regular kindergarten programs who

eceive part-time, pull~out gifted education. A large school may employ &

.

resource room ﬁeachér bho sees kindergarten children for one to 2% hours: ;J
. | .
" per day,,separately or in groups with first and second graders. Smaller

schools may use an intinerant teacher who meets with gifted students, alone

b} in small groups, avery day or twice a week.

b) Self-contained kindergarten classes are limited to identified
1

giftjﬂ five—year—olds and may meet for half days or full days, five days a

week). These classes often employ teacher aides as well.
. t

. c) Self—containeggpreschool classes are set up for gifted children

éhfee or four years of age. Although programs in various parishes have met
< .

. for one full day per weék, for five full days per week, or for five half

days per wegk, preliminﬁry evaluations fndicate that five morning sessions

'
»



of three to four hours per day is probablky the mogt productive scheduling

design. =

*d) Earl§ school entrance with support services 1s appropriate for

those children who are intellectually and socially ready for kindergarten

or, first grade one year before the standard entrance agé Since regular

. .
3 v

meetings with a special education teacher are not included, this setting is
best limited to mature children’who can perform at or above the avekage
level of students in the grade entered.

/ ‘. .t
e). Early éntrance with resourcglitinerant services is appropriate for

children who are\ready for kindergarten or first grade early, but who also

need the regular serwices of a teacher trained in gifted educatlon in order

to adjust to the new eqyironment. This teacher would continue to adapt the
’1 .

regula school program to each child's special_needs throughout the schpol

year., Although virtually every research study investigating the effect of
early entrance upon social and emotional well -being has shown no long-term
ill effects, tremendous prejudice against this form of educational .

‘ l , &

adjustment still exists among teachers, parents and administrators.

Continued efforts are bei g“hade to gonvince educators that thoughtfully
o - i "
‘planned accelefbﬁipn i3 often the best solution to an individual child's

k]

need to stretch and to remain appropriately challenged.

f) Nonecategorical‘preschool classes are those established for

three-and four—year—olds with mild to moderate physical intelleé%uaiﬁ{or
emotional handicapS. In rural parishes, the trial placement of- preschool
gifted children into non- categorical classg(_has been found to be a viable
alternative to low incidence gifted classcs, and teachers have been pleased
.to accommodate gifted children by designing curricula specific 'to their
... needs. Because‘theae teachers come from the field oi early childhood,
efﬁcation for the handicapped, they are particularly adept at program

P
individualization.
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g) Home-based education is the provision of special instruction for
2

one to three hours per week within an individual home. A teacher trained

in gifted education provides appropriate materials for the (hild; and may

model instructional strategies for parents.

-
¢

"h) Parent training programs are undergoing extensive planning in
: S

Louisiana. One model describes regular. meetings for parents of the gifted
'dqring which topiés such as motiyation, emotional de;elopment, and
discipline are addressed. Another design includes direct instruction to
small ggoups of children while parénts observe. The former would likely bé
led by'g school sopiaikwprker, the latter by a geacher of the gifted.
These parent trainiﬁg prograﬁs are being Piloted over the next school year
to determine the efficacy of more ext;nsive use fhroughout Louisiana.
.t (.
B
Institutionalization of stafewide programming for gifted preschool
children is not acéomplished e;siiy, ?fforts in Louisiana have matured
thr;ugh'a multi-phase planning pfocess which ;dministrators are eager to
share so that other states may benefit from what ﬁas been learned. Below

is a nine-point gUiHe which others may find helpful.

(1) Design a comprehensive;b}an for gifted education.

In the earfy 1970's, when gifked education was first being
discu;sed in Louisiana, a formal State Plan was developeq by a group of
teachers, parerts, and administrators. Later,\the National/State
Leadership Training Institute on the Gifted and the Talented was-contracted
to provide.compreheﬁsive training over a thfee—xear period. Each school
district named a task force made up of one teacher, one parent, and on‘ﬁ

administrator. These teams were brought together for three-day meetings

seven times between 1976 and 1978. Sessions were led by nationally .. °
- “»
recognized leaders in the field of gifted education on topics such as
4
identification, curriculum development, creatiVity, inservice training,

v
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pérent involvement, affecfivg needs, program administration,‘and prograﬁ

evaluation. ~Emphasis was placed on the development of written pléns for

1] . .
gifted education in each parish. Consultants from N/S-LTI-G/T reviewed

.’ - .
each team's written Blan through various phases until the plans were

completed. This allowed team members to presené‘formal éuidelines to their
local schoql boards éu;ing the initiation of programming for the gifted. ,

Thus, programs for the gifted in Louisiana had agreed-upon goals before

~ [

they were put into place. When services for preschool~aged gifted students

: \
were initiated, they dove-tailed easily into existing programs for gifted

students in‘grades one through twelve.

.

+ (2) Build ;n effective support group.

Parént;.have-ééen inc;uded in the dgvelopment of gifted programs
in Louisiana from the outset. In the~training‘9hase described above,
parents from each parish exercis@d full status aLd responsibility in
determining the direction gifted education would;take within local school
systems. The Associlation for Cifted and Talentld Students was founded in
1973 as an organiéation througp which parents could act as advocates to
assure that qpprqpriate educdticnal experiences would be provided for their
children. This organization‘hasAgrown exPOAentially; there aré now 40
chapters throughout ‘the State. The Assoclation circulates’an attractive
newsletter tu 10,000 parents and conducts an annual convention which draws

.

4over 800 adults .and 700 students.

(3) Seek the regulatory protection of special education.

{

Gifted students have been included as a population in legislation » s
for exceptional children since 1950. This inclusion has proven to be
extremely beneficial -in establishing programs throughout the State. Not

only do gifted students enjoy the legal protection of mandaéory service

e

regulations, but Sfate fidancial support is easier to obggin as well., It

./ 1s doubtful that adequéte and appropriate programming would pervade

)
&

Louisiana had gifted education not been a viable part of Qpecial education.
: 8 ¢
o : . e’
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(4) Describe and pilot a variety df delivery systems. .

‘Because local school district administrators rarely have training

o

in preschool gifted education, it is not uncommon for them to hesitate when
faced w%th'the initiation of programs for this group. Due to lack of
information, many.do noé realize the variety of ways in which the needs of
presch;ol gifted childrek can be met: Once local administrators in
Louisiana were presented with descriptions of the eight program models
identified above, they were betger able to decide which types of services
;h;§ could offer. Pupil appraisai personnel also were concerned about the
assessment of giftedness among young hcildren; when identification criteria
vere reviseﬁ, Fhey‘were more comfortable nominating children. (Preschool
}through third gréﬁe studengs in Lou;siani are called "High Potential.")

(5) Obé;in adequate training for teachers of)the éigschool gifted.

! -

, Certification for teachers of gifted preschool children presents

unique difficu1t¥es. -The Department of Education'held a pénel discussion
with members of the governing board of the National Associa;ion for Gifted
Children and found much disagreement concerning whether certificatién in‘
gifted education or certification in early childhood education was most
appropriate'for teachers in these classes.: After careful consideration, it
ua; decided that teachers holding either certification would be allowed to

)

teach preschool gifted children, but that each must work.toward obtaining
. ‘ S/

background in the area in which they were untrained. To fill the gap
projected while teachers were completing supplemental training, several
x.inservice meetf;gs were held. Consultants from Washington, Colorado, .and

Texas were contracted to help teachers plan curriculum. In-addition,

teachers were provided with books and articles related to the group they
/ .
would teach, and were encouraged to meet together frequently.

-
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(6) Introduce the concept to parent andgpoﬁmunity_groups.

Parents of preschool giftig_children in Louisiana were delightéd
that special education programs are provided for these.stuaent;, but many
lacked clear understanding of yhat to expect from their schools énd their
children. A school social worker with e#pentise iq{preschbol gigtéd'
education provided é>;eries of well-attended :Brkshbps in which -
characferistics and potential problems of thewghildren were addressed.
Also, efforts were made to €xplain to community groups the rationale behind
tightening identification criteria for yoﬁng”gifted children.

(7) Involve priﬁcipals and school support personnel.

It is essential to involve school principals whlen gstéblishing new
programs for preschool :gifted children, as these programs ﬁresent special
logistical demands and: a new ‘concept to regular school faculties. Programs

that draw a different group of children each day of the week or programs
, .

that are held for half-day sessions require adaptations in bus, lunch, and
- . R ,
duty schedules. More importantly, classes wjith teacher aides and with

reduced numbers of children often gené}ate misconceptiOQS that teaching
these programs is somehow easier than teaching in a regﬁlar classroom.
Alfhough teachers in gigted education have tradi;ionally assumeJ roIeé as
advocates and defenders of giffed programs, greater acceptance can be
assured if prinéipals are supportive from the start.

r

(8) Devise a system to track children through gifted programs.

Programs for gifted preschoolers are initiated without the luxury’

of a research base that predicts their success. However, the only way to

establish empirical evidence of effectiveness is to attempt programming and
to follow children closely as/they enter elementary school. After a period
/ ;

"of five years, children who participated in preschooi programs wiil
. {i‘
:. ;,

10



~

be reevaluated to determine whether or not the exceptionalities they
demonstrated at ear1y~;ges were maintained. At this time, the-group will
also ‘be compared to éifted students who did not éarticipate in preschool
special qduiation programs. Finally, children. who enrolled in different
types of pfeschboligifted programs will be compared to investigate the

relative effects of each model.

(9) BReevaluate and revise programs appropriately.

Upon cgmpletion of the research studies described above, gifted

choice of service>opt%ons will remain a local decision based upon the

individuhl‘student's characteristics. Like all states, Louisiana is made
up of a variety of school systems with diverse needs and resources; these
factors must certainly be considered in providing programs for gifted

preschool children.

‘Louiéiana has assumed tremendous responsibility through 'tte iﬁclusion
of preschool-aged gifted children in the population of students for whom
spec?al eduéational services must be provided. Although there are a
handful of research and demonstration centers for prescgool gifted
education in thg United Stétes, this is the first state to have plénned
comprehenéive pgogramming for urban and rural, advantaged ard Aisadvantaged
public school students in every éistrict. With few guides to follow, we
must rely on thoughtful administrative'planning;xgedicated and flexible

teaching, and sincere public support in order to best serve thig Very

special group of gifted learners.
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