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BEFERENC-ES,

I. CURRICULAR CONGRUENCE

1. Curriculum and the tests used to measure it must be congruent

and mustsreflect the values of the community.

Berliner, 197.9.

-.
c:.,

. .

2.. Carefully sequenCed instructional materials are positively

correlated with, achievement.

Pennsylvania School-Improvement Program, n.d.

3. Io e ective schools,-use is made of testing materials to evaluate

an %change the curriculum and/or'teaching practices whenever

achieveMent data indicate a need to do so.

Edmonds, RonaTd R. 1981 b.
4

4. ,School districts need to develoO,and adjust instructional programs

to enhance congruence among objectives, teaching and learning.

English, Fenwick, 1980..

II. ASSESSMENT
. .

1. Some schools succeed where others fail because they effectively

use standardized tests to measure student progress. Some-means I".

must exist by which principals and teachers' remain aware of-pupil ;.

progress in relationship to instructional objectives.
° .

Edmonds, Ronald R., 1979 a, 1980.

2. Effective schools pay considerable attention to test results.

$alganik,M. William, 1980.

. Good schools-maintain systems for identifying studehts who are

not performing at grade.level.

Wynne, Edward A., 1981.

III. LEADERSHIP OF THE PRINCIPAL .

1. The instructional leadership of the prfncipal-ts extremely

important in effective schools.

Austin, Gilbert, 1981.
Edmonds, Ronald R.4197a a. r/--

2. The principal is a central figure in the attainment of a quality

school program.

Goodjadohn I., )979,



3. Administrators are necessary who support the philosophy, value
system and curriculum of the school. .

4.4°Good Principals develop and implement a strong teacher training
component forinservice.

Houver,,MaryRhodes, 1978.

5. Principals of "improving schools" are assertive instructional
leaders and strong disdplinarians. Good principals must be

instructional leaders.

NSPRA, 1981.

6. The majority of "effeCtive principals" polled by NASSP felt
. their top priorities should be:

1) Program Development . .

2) ,PeTsonnel
3) School Management-

NSPRA, 1981.

7. Effective schools are headed by principals who demand that teachers
teach and students learn.

Salganik, M. William,-1980.

8. Principals make staff development meaningful.

9. Principals assure teachers of a pitrmanent instructional assignMent.

10. Pridcipals arrange for controlled class size anehomogeneousi
grouping for basic skill's classes.

Stallings, Jane, 1981.

11. The building principal-is essential for creating the conditions
under which efficient instruction might develop.

Venezky, Richard L: and Winfield, Linda, 1779.

12. The principal, with the staff, hires pei..sonnel that "fit in" with

the goals and aims of the school.
.

13. In good schools the principal (supervisor) keeps aware of the
classroom activities, supervises and aids teachers, and, keeps open
the communication flow within all'd outside the building.

ynne, Edward A. 1981.

14. StrOng instructional leaders know how to manage time and people
efficiently antheffeetiveb).,

4 NSPRA, 1981.
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IV. 'HIGH'EXPECTATION5

a

1. Schools which produce high achievement assume that all children

can and will learn whatever the school defines as desirable and

,appropriate.

.Austin Gilbert R., 1979, 1981.

2. 'I'n high achieving schools,, teachers and principals express the.

belief that students 'can mater their academic work and expect

them .,to do so.

3. In Migh achieving schoOls students perceivethey are expected. to

learn and school academic (earning)norms are recognized as" .

setting a.standard of high achievement.

Brookover, Wilbur, 1979.

4. Teachers who aim for success rates of 90% to 100% on student

assignments produce more learning than.teachers who tole ate'

,himhter failure rates.'

Brophy, Jere, 1982.

5. Student success inschool. is,related directly to the teacher's

expectationslof student achievement..4

6. In effective schbOls, teachers expect and receive a basic level

of successful achievement from all students.

Edmonds, Ronald R., 1979a, 1981.

7. Students experience better academic success where.homework is

regularly set and marked, and Where teachers expect students to

do well on examinations (material).

8. Children wok better when taught in an atmosphere of confidence

that thdy can and will succeed.

Rutter, Michael, et al, 1979.

9. An achievement' orientation must permeate the school and come from

the principal and staff.

"Venezky, Richard
.

L. and Winfield, Linda, 1979.

10, In good schools, staff, students and parents have a clear idea of

what constitutes good performance.
o

-)1 Wynne,\Edward A., 1981.

V. 'SCHOOL WIDE NORMS

1. Schools which produce high. achievement have common terms that apply

.
to all. children so:that ,a high level of peeformance.is expected

of all students.

Brookover, Wilbur, 1979.

3
a.



2. EffEttivE schools havp a pervasive, understood igstitutional

4
missionropon which is based the allocation of resources.

. N

3. The adults -in effective schools are consistent in the statement

and impleMentation of instruct;ional goals.

Edmonds, Ronald R., 1981..

4. In schools that.have
420 level of success, one finds a sense

of mission, identity and wholeness that pervades every aspect of

the school's functioning.

5. The principal is key in articulating the amNience'and creating 'a

sense of mission for an effective school.

Goodlad, JOin I., 1979.

6. Schools that are effective are characterized by group practices

and a groub orientated philosophy, group approaches to motivation

and to teaching; andhave administrators who support the philosophy,

value system and curriculum of the school.

Hoover, Mary Rhodes, 4978.

7. Schools in which the disciplinary policy and the curriculum are

ditcussed and worked out by the teachers have better student

achievement: 4

8. Student achievement is higher.in schdols where sch6o1 policies

are clearly understood anduniformly practiced.

Rutter,---fiichael, 1980.

9. Effective schools ,are headed by principals litho havefj.deds they

follow consistently.

Saljanik; M. William, 1980:.

10. $rCharacteristic commonly associated with good schools is coherence.

Coherence deals with all the'lwas a schbol staff works in a united

fashionsin projects or activities and those'other things which

make up a school. .

r

-11. In good schools tupervisOrs believe classroom disciplinetis

essential to learning. Rules are,clear.and penalities cohtistent-

and judiciously applied. Rules are uniformly enforced by all

staff and periodically reviewed.

Wynne, Edward'A., 1981.

VI: SCHOOL CLIMATE

1. Effective schoOls are attractive, clean, organized, secure and

have adequate instructional space.

.

Edmedsl. Ronald R., 1981.
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2. Effective schoolS have a-positive climate which is conducive to

learning.

NSPRA0981.

3. Factors found to affect student svccess,(identifying with school

goal) include the following: `,/

. .

a4"Provisions of a pleasant, comfortable and.safe environment.

'b. Availability and.willingness of the staff to talk with

,children experiencing personal problems.

c. Frequent giving of rewards far*gaod work and good behavior

to a high proportion of the'student body.

d., Allowing students the opportunity to participate in and be

respsiqsibler for the running of their school lives.

Rutter, Michael, et al, 1979.

4. Student achievement(in inner city schools) is positively related

to climate as this is evidenced through rewards, grades and size

of the school.

Schneider, E. Joseph, 1981.

Good schools are characterized by a good school spirit.

Wynne,' Edward A.,.1981.
.

6. In good,s,chools,. a wide variety'of schoolwide incentives are used

L _ givq/ecognition for work and service.

A

4

Wynne,-Edward A., 1981.

VII. MONITORING AND FEEDBACK OF STUDENT PROGRESS

1. Periodic; formative testing. and corrective'p1rocedores ban bd

effective as one way of insuring that excellent learning 'takes

place. .
'.

lk.

.

Bloom, Benjamin S., 1980.
.

.

. .

2. High achieving schools are characterized by patterps of instruction .

ading to consistently appropriate and clearlS, recagnized'rein-

forcemerit of learning ibehavor.
,

3. Mastery of each unit of.instruction_by all 'students is the goal in

higher achieving schools. '

Brookover, Wilbur, 1979.

4. In effective schools, pupil progress is continually monitored and

all parties concerned remain aware of pupil progress in relation-

ship' to the instructional objectives.

Edmonds, Ronald R., 1979a.
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5. Teachers should move around the room a lot, monitoring pupils'

seatwork and communicating to thein pupils an awareness of

their behavior.

Gage, N. L. 1978./

6. Academic success (in schools with loW SES students) is relate4

positively with building -wide adaptability and.consAstency of

instruction.

Venezky, Richard L. and Winfield, Linda, 1979.

VIII. TIME ON TASK

1.. The time allOcated to instruction in. a content area and the

degree of student engage41 timein reading and mathematics is

positively associated with student learning gains.

Good, Thomas, 1979.

I-

2. A striking characteristitof schools that work is the use of

classroom time.. Teachers in effective schools spend about two-

thirds of their time actively teaching.

4*

3. In effective schools a minimum of time is spent sharpening pencils,'

going to the bathroom, listening to directions, lining up;

waiting, etc.

Salganik, M. William, 1980.

4. In effective schools teachers have and make use of uninterrupted

teaching time.'

Stallings, Jane, 1981.

5. Academic achievement for all students is supported by the following:

scheduling appropriate amounts of time for learning to take place

(allocated time); attending to the amount oftime students pay

attention to the task at haneand attempt to.learn; (time'on task)

and finally' ensuring that the time students do' spend (academic

learning time) is spent on work that can be done with some success.

Alaska Department of Education, 1981.

IX. ORGANIZATION AND MANAGEMENT

1. Effective classroom management consists of teacher behaviors th4

produce high levels of student involvement in classroom activities;

minimalNamounts of student- behaviors that interfere with teacher's

or other student works and efficient use of instructional time.

Emmer, Edmund T. and Evertson,'Carolyn M., 1981.

2. Once students arrive, effective teachers take time to instruct them

on tlassroom procedures and routines. Effective teachers make sure

studentt know what they are. supposed to do, understandshow to do it,

6



and realize they will be held-accountable for meeting these

expectations. v/

Emmer, Edmund T.% et al.:1980
4

3. Teachers should have a system of rules that allows pupils to

attend to their personal ,and procedueM needs without having

to check with the teacher.

Gage; N. L., 197.

4. Managerial skills, while necessary buinot sufficient for class-

room effeXtiveness,.do'relate-porsitively to student achievement.

Good, Thomas L., and Grouws, Douglas A., 1979.

5. How teachers manage' classes is fundamentally related to students'

progreis in the(4quisitio1i'of basic, skills.

Good, Thbmas,1979,.
/ 1,

6.. Student achievement is 4ncreased byruse of a structured approach

(in re ding). 14X,

Hoover, Mary'Rhodes, 197 .

7..Successful class management c n0sts of keeping pupils actively

engaged in productive activities-rather than in%waiting for some-

thing tp.happen.

8.' Successful teachers spot disruptive behavior early and deal with

it appropriately and firmly with a minimum of interference with

the lesson.

Rutter, Michael, et al, i979.

9. Teachers at "schools that work" are hard working, organized ....

moving crisply through'a well-organized day.

4;.

Salganik, M. William, 1981.

10.. An organized and professional staff makes a,difference in the

learning of stiAlents (in inner city schools).

Schneider,E. Joseph, 1981.

11. In effective schools, teacher management of class time is seen

of greater value than the actual class time allowed.

12. Effective ceachert distribute time across several tasks effectively..

13. Effective teachers recognize the importance of planning and

organization from the °riling day of .school.

Stallings, Jane, 1978. .
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14. Effective teachers (a) devote a major part of the school day
to structured activities; (b) run orderly classrooms and (c)

work actively with small groups of students.

Ullik, Rouk, 1979.

X. INSTRUCTIONAL EFFECTIVENESS

1. Teacher's patterns of practices, rather than single practices or4
skills, have a profound effect on student achievement.

Gow, Doris T., 1977.

2. In good schools, students spend almost twice as much time
receiving instruction as doing seatwork._

Good schools are characterized by quality whole classinstruction.

.1; .

Sa1ganlk, M. William, 1980.

4. Effective teaching includes interactive instruction including

all students'.
r

5. Learning occurs best when student interact with teachers and
other students. .

Stallings, Jane, 1981.
v

XI. PARENT AND COMMUNITY

1. The more 'comprehensive, long - lasting and. well - planned the parent
involvement, the more effective it is lAkely 'to be on children's
achievementland'on the quality of schools.

Henderson, Anne, 1981.

2. Discipline in the school which reflects the values of the
community is most effective.

Hoovef, Mary Rhodes, 1978.

3. Parent involvement leadi to positive prOgressjohen parents are
given specific tasks to do in the home:

4. Academic progress is noted in children of parents who receive
training from the school in how to help youngsters.

Stallings, Jane., 1981.

5. An4effective school djstrlict is one in which parents support the
school, participate in school activities, assist the child at
home, and, motivate learning. behavior with learning activities in

the. home.

Thomas, M. Donald, 1981.

8 1



ACCOUNTABILITY/ACCREDITRTIoN/PrING

1, School districts-advanced in the development and use of the

planning/accountability process report program improvements,

14ith supporting evidence, and are more likely to show higher

pupil achievement scores.

DePew, Kathryn and Hennes, James, 1982.

2. In successful schobls the principal brings forward plans pro-

jected several years into the future, plans developed collab-

oratively at the site level.'

Goodlad, John I.,1979:6

3. Parents' as taxpayers, voters, citizens and clients have a

definite place in the school's "delivery system".

Seeley, David, 1981.

4. In good districts ... the public is given an opportunity to

participate in decision making and such participants are

treated with dignity and respect.

Thomas, M. Donald, 1981.
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