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I. CURRICULAR CONGRUENCE

1. Curr1cu1um and the tests used to measure it must be congruent
and must’ reflect the values of the community. .

Ber11ner, 1979. S o C.\
. v o .
2. Carefu]]y sequenced 1nstruct1ona1 mater1a1s are: p051t1ve1y
correlated with, achievement:

Pennsy]van1a Qchoo1/1mprovement Proqram, n.d.

. 3. Indsftezt:ue schools,” use is made of testing materials to eva]uate
an uchange the curriculum and/or teaching practices whenever :
ach1evement data 1nd1cate a- need to do so.

* ' Edmonds, Ronald R. 1981. b
. 3
4. .Sc¢hool d1str1cts need to develop and adJust 1nstruct1ona1 programs
to enhance cenaruence among objectives, teaching and learning.

Eng]1sh, Fenwick, 1980..
I1. ASSESSMENT . -\ '

1. Some schools succeed where others fail because they effectively _;_
( use standardized tests to measure student progress. - Some" means
must exist by which principals- and teachers remain aware of- pupi]
' progresé_ln relat1onsh1p te 1nstruct10na1 objectives.
]
Edmonds, Ronald R., 1979 a, 1980. S .

2. Effective schools pay considerable attention to test results.

Sa]ganik ‘M. William, 1980.

Len

3. Good schoo]s maintain systems for 1dent1fy1ng students who are
not perform1ng at grade 1eve1

Wynne, Edward A., 1981 ’ ” : .
111 LEADERSHIP OF THE PRINCIPAL . | S ‘

1. The 1nstruct1ona1 1eadersh1p of the prTHC}pai -is extreme]y
important in effective schools. R

. Austin, Gilbert, 1981. TN

Edmonds, Ronald R. 197Q a. (/”' ' §
2. . The pr1nc1pa1 is a central f1gure in the atta1nment of a qua11ty
A © . school program. : '
:// - o Good}dd; John 1., 1979. , .




'3, Admin1strators are necessary who support the ph1losophy, value
system and curriculum of the school. o | .

"

"4 * Good princ1pals develop and 1mplement a strong. teacher tra1n1ng
component for-inservice.

Hoovey, Mary Rhodes, 1978. - i

.5, Pr1nc1pals of “improving schools” are assertave 1nstruct1onal
leaders and strong disciplinarians. Geod principals must be
instructional leaders. .

‘ ) . / - . '

NSPRA; 1981.

6. The maJor1ty of "effect1ve pr1nc1pals" polled by NASSP felt
the1r top priorities should be , ,

1) - Program Development
2) . Personnel
3) School Management S~ -

NSPRA, 1981.

7. Effect1ve schools are headed by pr1nc1pals who demand that teachers
teach and students learn.

k]

Salganik, ‘M. William,- 1980.
' 8. Principals make staff development meaningful.
9. - Principals assure teachers of a.permanent instructional assignment.

10. Pr1nc1pals arrange for controlled class s1ze and” homogeneous
group1ng for basic skills classes

s

Stallings, Jane l98l

11. The building pr1nc1pal is essent1al “for creating the cond1t1ons N
under wh1ch eff1c1ent 1nstruct1on m1ght .develop.

. Venezky, R1chard L and W1nf1eld L1nda 1979.

12. The pr1nc1pal with thé staff, hires personnel that "f1t in" w1th
the goals and aims of the school _

13. In good schools the pr1nc1pal (supervisor) keeps aware of the
classroom activities, supervises and aids teachers, and keeps open
" the commun1cat1on flow within ahd outside the bu1ld1ng

Nynne, Edward A., 198].

14. Strong instructional leaders know how to manage t1me and people
eff1c1ently and- effect1vely ‘

- NSPRA, 1981. S



IV. 'MIGH EXPECTATIONS ' -~ S
1. Schools which produce high achievemént assume that all children
can and will learn whatever the.school defines as desirable and

. .appropriate. - . N ‘
7 L Austin, Gilbert R., 1979, 1981. < . IR

. 2. In high achieving schools,, teachers and principals express the.
belief that students ‘can mQ§ter their academic work and- expect
them.to do so. 4 *

In High achieving schools students pércgive.they are expected to
learn and school academic (1earning),norms are recognized as’
setting a-standavd of high achievement. . -

) ‘ - -
\ : Brookover, Nj]bur,'1979. .
4. Teachers who aim for success rates of 90% to 100% on student
assignments produce more learning than.teachers who tolenate
hirhter failure rates. B B Ti :

Brﬁphy; Jere, 1982%_” - .

© 5. Student sucqfés in'school,is,related directly tb the teacher's
expectations’ of stlident qghievement.
B X : 4
6. 1In effective schools, teachers expect and receive a basic level
o7 successful achievement from all students.
a ° * ’

‘Edmonds, Ronald R., 1979a, 1981.

-~

7. Students experience befter academic.sdccé;s:whene.homework is
regularly set and marked, and Where teachers expect students to
~do well on examinations (material). . ‘

8: fChild%enﬁwoFk better when taught in an atmospﬁete of confidence
.+ that théy can and will succeed. : I '

Rutter, Michael, et al, 1979.

9. An achievement' orientation must permeate the school and come from |,
the principal and staff. s -« <

" “Venezky, Richard'L. and Winfield, Linda, 1979. .

10. 1In good schools, staff, students and pgrents have a clear idea of
what constitutes good performance. p\\ .
“ "~ Wynne, \Edward A., 1981.

V. 'SCHOOL WIDE NORMS  ~ )
1. Schools which'prodqée high achievement have common fierms that apply
to all, children so that _a high level of performance is expected
of all students. . . . _
AN

- ' Braokover, Wilbur, 1979.
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2. Effective schoo1§ have a pervasive, undgrétood ipstitutional
K mission upon which is based the allocation n{\resources; .
3. The adults -in effective schools are consisient in the statement x
and implementation of instructjonq] goals.

_ Edmonds, Ronald R., 1981..

3 F4 o ) - '
4. 1In schogls that have aCEjgh level of success, one finds a sense
' of mission, identity and wheleness that pervades every aspect of
the school's functioning. '
) . . ) .
5. The principal s key in articulating the ambBience*and creating ‘a
sense of mission for an effective school.

Goodlad, Jobn 1., 1979.

-6, Schools that are effective are characterized by group practices
- and a groub orientated philosophy, group approaches to motivation
and to teaching; and-have administrators who support the phiilosophy,
value system and curriculum of the school. < : ‘

l ) .
Hoover, Mary Rhodes, 1978. .

7. Schools in which the discih]inary policy and the curriculum are
discussed and worked out by the teachers have better student
achizvement: ", :

8. Studenf achievement isvhiéher.in schools where schbol policies

“are clearly understood and -uniformly practiced.

!

" RutterSHMichael, 1980. " =
. 9. Effective schools are headed by principals gmo_have‘ideas they
- follow consistently.

.~ \; :
. « ‘salganik, M. William, 1980. : -

10. A“characteristic commonly associated with good schools is coherence.
Coherence deals with all the ways a school staff works in a united
fashion on projects or activities and those other things which

 make up a school. i
A I § . ) D

-11. In good schools supé?viSOrs believe classroom discip]ine!;s
essential to learning.. Rules are clear.and penalities co sistent -
and judiciously applied. Rules are uniformly enforced by all
staff and periodically reviewed. * )

Wynne; Edward A., 1981.
VI, SCHOOL CLIMATE ‘

1. Effective schools are attractive, clean, organized, secure and
have adequate instructional space. .

. EgmGids-, Ronald R., 1981.

o N . . 8 g :
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2. Effective schools have a-positive climate which is conducive to
learning. ' - P : .

* NSPRA, ,1981.

3. Factors found to affect student sycceSSﬁ(identifying Qith school
goals) include the fcllowing: p Lo~ -

a. Rrovisions of a pleasant, comfortable and. safe environment.
"b. Availability and.willingness of the staff to talk with
- _ +.children experiencing personal problems. -
c. Frequent giving of rewards for ‘good work and good behavior
' to a high proportion of the student body.
.d.,Allowing students the opportunity to participate in and be
resggjsib]éﬁfor the running of their school lives. -~ ° %

Rutter, Miéhae], et al, 19%9. : . ) - D
. ’ ‘ . :

4. Student achievement. (in inner city schools) is positively related -
to climate as this is evidenced through rewards, grades and size

| of the school. B N -
CYy Schneider, E. Joseph, 1981. ° o ' (///

e

’

5+ (?ood schools are ‘characterized by a good school spirit.

»

- Wynne, Edward A.,. 1981. _
6. In‘good chools," a wide variety‘of schoolwide incentiveé are used
T to givq/iécqgnitiod for wgpk'and service.

-

Nynne,"Edward'A;,71§81.
VII. MONITORING AND FEEDBACK OF STUDENT PROGRESS

1. Periodiclformativevtesting.and corrective ‘procedures tan ba .
. effective as one way of insuring that excellent learning 'takes
place. o - Lt ' |

, Bloom, Benjamin S., 1980.°
2. High achieving schools are characterized by patterps of in§tfucti6n
k\’{,gzading to consistently aqpropriate and clearly recognized rein-
forcement of learning behavior. L b
3. Mastery of each unit of. instruction.by all students is the goal in
higher achieving schopls. * : : '

.-

. . Brookover, Wilbur, 1979.

[4

4. 1In effective schools, pupil progrés§ is con;inua11} monitored and
all parties concerned remain aware of pupil progress in relation-
~ ship- to the instructional objectives. ..

, " Edmonds, Ronald R., 1979a.




/////f/;f//;eéchers should move around the room a-lot, monitoring pupiis'

seatwork and communicating to their pupils an awareness of
&/} their behavior. _ .

Gage, N. L., 1978.7

i 6. Academic success (in schools with low SES students) is re]atei
‘ positive]x/witﬁ”builaing-wide adaptability and.consistency of
- ° instruction. , L

Venezky, Richard L. and Winfield, Linda, 1979.
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VIII. TIME ON TASK

i

1. The ‘time allocated to instructiop in a content area and the
degree of student engageg time-in reading and mathematics is
positively associated with studenxeléarning gains.

Good, Thomas, 1979.

2. A striking characteristic¢ of schools thgt work is the use of
classroom time.. Teachers in effective schools spend about two-
thirds of their time_actjve]y teaching. '

. 3. In effective schools a minimum of time is spent $harpening pencils,’
" ~ going to the bathroom, listerting to directions, 1ining ups
’ _wai ing, etc.

Salganik, M. William, 1980. . . g

4. Ih effective schools teachers have and make use of uninterrupted
teaching time.'® ‘ - oo
Stallings, Jane, 1981. L

; 5. Academic achievement for all students is supported by the following:
scheduling appropriate amounts of time for learning to take place
(allocated time); attending to the amount of-time students pay .
attention to the task at hand-and attempt to learn; (timeon task)
and finally ensuring that the time students -do spend (academic
learning time) is spent on work that can be done with some succesS.

rd N ' ,

_ Alaska Department of Education, 1981. ~,” >
IX. ORGANIZATIGN AND MANAGEMENT ‘ s
’ . R \ . - . ‘ .
o™ 1. Effective c]assroéh management consists of teacher behaviors tha}
LA produce high levels of student involvement in classroom activities;
~ minimalagamounts of student -behaviors that interfere with teacher's

or nther student work, and efficient use: of instructional time.
Emmer, Edmund T. and Evertson, ‘Carolyn M., 1981. _
2. Once students arrive, éffective teachers take time to'instruct them

on”c]assroom procedures and routines. Effective teachers make sure
' students know what they are. supposed to do, understandy how to do it,

6

(S J : | . o 9




[
/

and realize they wil] be held’aééquntab]e for meeting these
expecgtations. v '

Emmer, Edmund T.y et al., 1980 »

. & '
3. Teachers should have a system of rules that allows pupils to-
attend to their personal .and procedural” needs without having

to check with the teacher. - .

Gage, N. L., 1978. )

4. Mahageria] skills, while necessary buf® not sufficient for class-

_room effqttivenes§,~d6‘ﬁslate’pd%itively to student achievement.

< ’

.- Good, Thomas L., and Grouws, Douglas A., 1979.

5. ,ﬁow teachers manage classes is fhndamenta]ly related to students'
. progress in thecigqujsjtionfof basic. skills. . -

" Good, Thbmas',:)flgnY L

6. . Studenx achievément {s-éncreased bygpuse of a étrdcturcd approéch
(in redding). , ,l; N , :

: AT .
Hoover, Mary'Rhodes, 197?,

. 7. Syccessful class management cSnsists of keeping pupils actively
engaged in productive activities -rather than in‘waiting for some-
thing to_happen. Ty ' ' ~ . '

8." Successfui teachérs spot disruptive behavior early and QQa] with
it appropriately and firmly with a minimum of interference with
the lesson.: o _ ) '

"Rutter, Michael, et al, 1979.

“A

9. Teachers at "schools that work" are hard working, organﬁZed cree
moving crisply through’a well-organized day. ‘

Sa]ganik, M. William, 1981.

10. An organized and professional staff makes a.difference in the
learning of stwdents (in inner city schools).
R - ]

Schneider,kE. Joseph, 1981.

" 11. 1In effective schools, teacher management of class time is seen
of greater value than the actual class time allowed. -

12. Effective ceachers distribute time across several tasks effectively.:

13. Effective teachers recognize the importance of p]anning‘and
organization from the oqsning day of school.

| Stallings, Jane, 1978. .
? N

@ .~ | " 7 10




f"\.
14. Effective teachers (a) devote a major part of the schoo] da )
to structured activities; (b) run orderly classrooms and (c
‘work actively with small groups of students.

U114k, Rouk, 1979.
X, INSTRUCTIONAL EFFECTIVENESS -

') P
1. Teacher's patterns of practices, rather than single practices or
skills, have a profound effect on student achievement.

Gow, Doris T., 1977. a, - —~
2. In good schools, students spend almost twice as much time
receiving 1nstruct1on as doing seatwork

3. Good schoo]s are charactec1zed by qua11ty whole c]assc:nstruction
. .

Sa1gan1k M. William, 1980.

3

-4, Effective teaching 1nc1udes 1nteract1ve 1nstruction including
all student§- ] oo

* 5. Learn1ng occurs best when student interact w1th teachers and
other students

Sta111nds Jane, 1981.
XI. PARENT AND COMMUNITY

1. The more comprehens1ve 1ong-1ast1ng and well-planned the- parent
involvement, the more effective it is lfikely %o be on ch11dren s
achievementsand on the quality of schools.

lHenderson, Anne, 1981.

2. Discipline in the school which reflects the values of the
community is most effective.

" Hoovef, Mary Rhodes, 1978. )
3. Parent involvement leads to positive progress when parents are
given specific tasks to do in the home.

‘. 4., Academic progress .is noted in children og parents who receive
' .training from the school in how to help youngsters.

. Stallings, Jane, 1981. -

5. An. Effect1ve school distrjict is one in which parents support the
schoo] participate in scLoo] activities, assist the child at

~ hoine, and motivate 1earn1ng behavior with learning activities in

\the home.

t

Thomas, M. Dona]d 1981.




XI1. ACGOUNTABILITY/ACCREDITAII6N/PL§PN1NG .

@

1,

School district$ advanced in the development and use of- the
lanning/accountability process report program improvements,
ith supporting evidence, and are more likely to show higher

pupil achievement scores.

DePew, Kathryn and Hennes, James, 1982.
In successfu® schools the principal brings forward'plané pro-
jected seyeral years into the future, plans developed collab-
oratively at the site level.’

Goodlad, John 1.,71979°

Parents' as taxpayerﬁ, voters, citizens and clients have a
. definite place in the school's "delivery system".

' See]ey, David, 1981.

In good districts ... the public is given an opportunity to

- participate in decision making and such participants are
treated with dignity and respect.

Thomas,. M. Donald, 1981.
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