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. Imtroduction] =
o ..Looking Into Future Experience (LIFE) is an early career
- awareness Program for kindergarten' through sixth-grade-.students.
The project was first undertakeén at Nzatucket Elementary ‘School :
- . (NES) through a grant under the Women's Educational Equity Act
Program. Although the following pages strongly raflect the
uniqueness of the locale, . the purpose of this manual is to show -
how a similar project can take Place in your community. .We have ]
~written these guidelines with the varying resources and technical
‘capabilities of other communities in mind. ' We assume that in all
~cases there is one person able to direct the implementation of .
" the program such as a teacher, a Iibrarian, or an administrator.
. Because of our grant, we had the benefit of a half-time director.
- We hope that in following these’' guidelines, you will achieve’ as
much success in your efforts to promote bias-free career aware-
« ness as we havé here on Nantucket Island. L '

o
Al - .

Our ‘goal was to expose-stddents to the wide range of careers
in oux gociety to help reduce sex-<role sterdotyping in career -
choice. To achieve this we worked directly with children, .

+ their teachers,. '’ and their parents. - For these children, early . -
career awareness hecame a celebration of their power to become
whatever they ‘want to be.' For parents, it became a way of ,

..ensdging that their children would develop the'right’attitudinal"_
base"for the decisions they will face in later life. » For teachers, -

- early career awareness began as the. isolated activity of one group
and became a unifying force in the school. ! '

.

¢

. The“manpal is divided into three sections, correspondihg to
"these three areas of influence. .The area of greatest concentra-
tion was the one upon which-we h d the most direct effect - the .
.. children themselves. We devoted a large part of our effort to

‘either bringing ‘workers from the COmmunity'into'thé.schooler"

- taking «children out -to interview’ workers at their job sites. The

“latterwagppted.itself.quite‘;eadily to a fifth-grade activity. -

' The opporfturiity to broadcast locally the videotapes of these _ '
interviews == in the form of a weekly television show -- gave the
Program added di.nension. Procedures for using.videotape with |

. children and for developing other -tyries of audio-visual materials
are set forth in section I. You will also’ find in this section
instructions for organizing-a Career Day. and procedures for hold-

.- ing a Shadowing Day. - : S *

.

e @

The section on teacher involvement describes the_ steps .
“"involved in planning a career awareness workshop: for teachers.
It includes activities that have bBeen used successfully in. the -
" classroom and ideaSQfor‘creatingﬂCQreer gogres.: The third dection

presents thoughts about parent involvement“in-careeriawareness,
.morning and evening pPrograms for parents, and suggestions for

- forming a parent g¢roup.

s
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The program can be used either in whole or in part To - -
ensure -continuity' and long~range effectiveness, we recommend '
‘using the entire Program. We found that-the partlcxpatlon of
.school and parents and the direct. involvement of students was.
a ‘powerful comblnatlon in the developmen¢ of .a successful career
awareness program. What follows is an account of thlS experlence \
-and an invitation to make it your own.. . < '
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- Infroducing the World of Wors \ ST

P N - .oLe . * - ~ v ) v
. .

. °  'When definfng the wdord "career" in a fifth=gfade brain- =~ _
stormirg session at NES, we were left with the inmpression of a.* .
‘tennis ball ‘set loose at the top of ‘Mantucket's main ‘Street,. .’
- a cobblestoned hiil."The_matgéﬁatical'pbssibi;itiegvgf-its‘;~ ’
course downward are astronomical. Whether*4it will ever get = = °
- -anywhere "at all is unpredictable. Yet it sets off, bouncing
. -from stone to °'stone ... :each bounce and each stone affecting
its new direction. . L o R

: : S - . . o T

_ At NES, we set up structures and Processes -~ cobblestones ---

| for the students to bounce through.  These structures were |

. affected by Professional .judgments, close conference with
classroom teachers, and the discipline of .the work itself: °

ihey are designed to-be most éducational for students at .the

- .elementary level. We at NES hope we have set the tennis ball of
-career awareness bouncing for the children who participated in
-these activities. . . s o o
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- . BRINGING WORKERS 'TO ‘THE SCHOOL : =~ “~——= . -
o LT L e T N L
. In every community ‘there aré-ihteré%ting-peOple pexforming
~ - unusual_jobsz Our aim was to bring one such_person t& school
2" ‘each week fdr a.period of at least eight weeks. 'By giving stu-
“.».dents- the.opportunity to’talk with male and female ,workers from
© .nongraditional cateers, we hoped students: would.comé" to aecept
the.notion of nontraditional work roles in our. society.. We.
* also-wanted.to inform students about the range of existing' - .
. occupations and to convey valuable. information as’ to what each
. Jjob is like. .Students had many questi®ns about even the most
" visible of jobs. ., . T T oot : ,

Ir'd

- . ’
- . v . ) s T

.

,nontraditional jobs. . Word of mouth i% usually the best-source

'of information. Many teachers may suggest .names of workers but

~it'is'best if one person makes all the arrangements for inter-
views. The initial contact can be.made either by-lettef or by

-~ phone.. In. setting a time and date for the worker's visit to
~.school, it is important to allow him.or her complete flexibility. .

- It takes special efforts to find men and women . who beffofﬁ ff'"

%

. . The length of the visit will determine how much you can do7
- You-should talk with each. visiting worker. ahead of. time to find = -
out how long he or. she can spend ‘at the school and to ask whether
the person would feel most comfortable with a large.or small
- group. using Prepared’ remarks or simply &dnswering questions.- If
. the person can only spare an hour of his or her time and is . .© - 1
.~ willing to speak with large groups of students, it may be -
° possible to have three twenty-<minute sessions with .as'many. as..
. . sixty studerts. in‘each sessicn. Workers who do not feel - e
. ~comfortable with so large an audience may ‘prefer to -speak _ .
. with a small group of students who have prepared questions R
-~ ahead of -time. If a worker is, able to Spend as much as half
_a day talking with students,. visits to individual classrooms

"7will-give maximum exposure and' the most petsbnal'con;act;.<»*
. Depenpding on the  length of the worker's visit.and .the - :
-number- of” students he.or she is willing to talk to, your .z2pproach .
.- to the various classes. will vary. sWhen the worker is only able

-to stay zan hour, it is-bést*to“pqst»the schedule ‘and allow any- .

*, one available at those times to attend. If individuyal classroom

visits are possible but there are more classrooms than there are

. . twenty-minute time Slots, you will have.to do’.what you can to. ..

- ‘make sure everyone has an equal chance to participate.. We found -
teachers willing- to make whatever’.accommodations were necessary

0

.. 'fo be ‘involved. in the progtram. i - -
T .. Workers, generally began their visits with a brief job des- . - -
cription. Students were .so -curious about adults. and work that
-——they normally barraged each visitor with questions. and comménts.
n SQmetfﬁéSfé\workgg;ggpld’bring,in'Pprops".—-;tools and other - .
. materials that gave insight jinto the particular job. . The kinds .
" of "things that were most benéffEi?i-ﬁe' tudents to hear about-
} A B S e R
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‘ were the activities involved in a typicai‘day}lthe tré3hiﬁg
and types of skills required by the job, and the persoii's
- own feelings .about his.or-her work.’ : T :

' Among those who came to our school were a male nurse, a

. - female carpenter, a male hairdresser, and a female pilot.- -
. ‘Bringing wbrkers' from nOnQraditional'ca:eérs.in.to talk with',
7 students exposed them to a wide range of occupational- role. .
. models. Students showed an increased confidence in their
~ability to hold a wide range of occupations. It was a:direct

..' way of bringing the world of work to students. -
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~INTERVIEWING COMMUNITY WORKERS”

To take ‘the students to the world of work, NES used two[ _
.strategles- student 1nterv1ews at various work- sxtes, which were .
videotaped -and.broadcast’ locally, and "shadowxng " .in. which .
students followed workers through a typical day. at ‘the work o
sltes. Thls sectlon descrlbes the student 1nterv1ew1ng act1v1ty.
el At NES°we called th1s activ1ty Looklng-In—Looklng-Out. The
“'rsldea was._ tOrcreate a "double" learning. experience-by us1ng the- S

'school's. ‘videotape equipment $o tape the -interviews:  As it / ‘

turned out, our interviews were taped by the local cable TV

' station's camera -crew, using their equipment (since our equlp—

‘ment was not compatable with theirs). The interviews were then
. broadcast- locally once-a week. Naturally this generated enor- = ‘f.
- mous excltement 1n yeryone involved. PR

e
°

’—_\\
AlthougH 1nterv1ews\are certalnly educatlonal in themselves, :
the added dimension of" recordmng the event can increase your
students' interest. and "professxonallsm sxgnlflcantly. While -
you may not beable to persuade a TV 'station to provide such a
. erv1ce to your program, you should be able to take advantage of-
-audlo—visual equipment through !your ‘school. This could mean
simply- a still camera and a tape recorder, the final result
" being a slide show. Other ways to adapt Looklng-In—Looklng—Out
. are, descrlbed at the end- of *this sectlon.- o

n
P . .
. < P ] ]
- . ' L]

VVGettlng Started a : S N

T Looklng~ln-Look1rg-Out began w1th a conference between NES .
and the manager of-Channel .3, or the Nantucket Brogdcastlng
~ Company (NBC), the .cablevision voice of our island community.
" The proposal was to do a 15-minute show weekly, with students
:1ntervxew1ng community people who were representatlve of various
. careers. The’ station manager .liked the' idea, and we worked out
~+ the- detalls then and there. . We had to consider .the school
'-calendar in the schedullng, and ve had to agree on a price per
: show. '

e - Y - . . . < X
-

: To ralse the money we declded to 1nv1te sponsors .to pay the
.weekly - fees. After an early show at the Inquirer and Mirror,
o Nantucket s weekly newspaper, the paper sponsored a large,
. " . impressive ad, full of student art work, which informed the
-~ public ofour’ need. for sponsors. From time to time we mentioned
our -need on the-air, and-at Chrlstmas tlme we visited the Rotary
Club with a- :slide show of dur adventurés. That was all we did ~
to. get’ financial help, but we probably should have done more.-
" As ‘it was, we were never secure about funding for "next week."
We thlﬂk that thls 1s an area that could benefit from advance
plannlng. -




..is a chance for the 5th graders of N.ES..to expenence
- career opportunities first hand---your sponsorshap will
provnde the community imput needed to turn this pilot
program into the successful educational-experience

.the kids hope to obtam through your support, cooperatson '

andi mv? 'V?'ﬁ“e"t Won't you please help?

- We need sponsors only $75 00 per show -
Buy two and we'l “
do one.abou,t, you.

If 'intereéted :

Call
228 2853




. The question.of which class to inveolve'in this activity Q
was easily resolved, based simply on the calendar.. The fourth = .
~'graders were to do a-play for the whole &chool early in thé year.
The sixth graders were to do a final show, in May, and we wanted
to schedule them for the shadowing activity, besides.’ That
left the fifth graders. . = o ; -

. ) . » - : . 0 I
We were called to ‘account for this choice unexpectedly.at a l
school committee meeting, by one who .felt that ten-year-olds would
be too young to pull it off. Our defense was that fifth graders
have: the maturity and responsibility to do a very fine job, and.
we weren't wrong. Judging from our -experience, even fourth
graders would not be too yourg for this, venture. -

. . . . . o -
s . . .

. First Session

. After announcing the project, we spent a half-hour Brain-
storming sessior.-with each fifth-grade class on the meaning of
‘the word "career."  We cliecked various dictionaries. We talked
.~ . about-money, times of life,:kinds'of _education.. We considered
" 'several examples of careers on Nantucket and. factors that change
careers.. ' The students had very animated discussions about
whether elementary school is a career for them. The crux of
‘their thinking was the element of choice...they seemed to feel
that school could not be a career because they do not have a .
choice about being. there, U Y
*'EThe_iSSue_éffchoice“is_basic_to any disdussion .of careers.
It could form the basis for a number of questions used in inter-
viewing workers. For example: S N

. How did you choose your career?
. . -9 o

'Why did you choose to live here? o

)

. What type of education would you choose if you were

.’ " starting, out now?

SR . How do you éhoose - which activity to do first in a typical
. Second Session @ . _ . . - .

bl

frcm both sideé,ﬁ
s video equip-

! Even though we would not be
3 doing our own taping, it was  important for “the students to

- | understand the process. Once’ when the cameramen arrived late °.
EE twenty minutes -to set up, the-students .

. ”To-héve eaqh.student expe:}encelthé came:é
. we spent the second session- handling the school’
| ment and learning how to use‘it.

L
i

on 'the location and took .
o \were'calm and accepted the ‘delay, because they had already

. e

ledrhed how much preparation is necessary. Learning about video
' \\\ ‘ - . ' t b ‘ - lot ) . - B :"4.
R N T S U ;. . -
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. had an added advantage for these students. As television
watchers, they were developing their ability to criticize
commercial television production. o o

~ . ™ < : e .
We then staged motk dinterviews in the classrooms.- ‘Every-
_body was interviewed, everybody was iﬁterviewer, and-everybody
.7 .was .camera person.: This developed into spontaneous, improvised
. interviews that-were a lot of fun.  The students did take-offs |
on the teachers, the President, and favorite personalities. . {

‘ We used the countdown signal to cue, after making sure that

- botk the camera person and the interviewers were ready. This
last-minute human contact let us each know ‘we cared about.each -
other in our work. It also meant that the "director" (the '

' teacher) “had checked on last-minute problems. .Then, with.every-

. one at attention,éthe;directcr{loudly_prpclaimed, "Stand.bhy" .

before beginning the actual chptdbwn. “Five" and "Four" were ol
. Spoken -aloud, accompanied by five. fingers, then four fingers. o

" "Three".was mouthed but unspoken, ‘and accompanied- by three.
fingers and the click of the videocamera. "Two" and "One" were
also silent, serving to give the camera person time to fade in

~and focus. Then' the word "GoO" was mouthed, with one finger

2

.poirnted at:the speaker. The students really -enjoyéd this pro-
cedure.. It is used at Channel 3 with many variations, but the
'students” always .knew what to expect.. When a student accidentally
peganftalking”too,soon,;for example, he or she stayed remarkably
calm and waited for the count, and proceedings were'not inter-
rupted. o LT " : T e

H

'
-4

JFe 5 . —_ — .
3/ . .

L SFive” SFour” “Three"- (Twd  (One) - (Go

Tt
- . ; . - . >

- - We ended the second session by brainstorming which questions !
to ask.  This resulted in a basic interview, reprinted on the
néit:page. It was meant tqg- be. (and was) used by each’ interviewer
as a starting point. We thought it was the greatest interview
-ever 'when we first finished it. After a couple of shows it

" '“ began po cloy, so we changed it a little. It was alsq ‘useful

- +as .a worksheet for the students, and as a preview for potential .
~- . interviewees. ' N < - S e
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INTERVIEW FORMAT -
- ' . . :» ) . "
, .Introduce: self i at i
- with, _who is - Lo
X . : .l - - -bl '- . . C ‘
1. What other jobs have you had? A Lo |
.2. Do you llke what you are dolng5;f 0;?_" ;_f'g? X i
~ 3. How many years of,schoollng dld it take° o w1
’ h,.oWhat skllls do you use 1n a typlcal day? ,
kSQ What are your responsxbllltles°: S \' e é’
-6 Are there_specxal.qual;flcatrpns'neeéed for th*s job?_?
7.- Do you have some future plans? :
8. How do you like working on Nantucket? - " o
. \— ' T ) . v ". - ) v . ; . _- -_
“Permissiohs' AR . ) S ' o \i

Before getting down to. theonltty gritty of selecting lnLer— -

- view teams, we sent out a letter ‘to the students! parents,. with
‘a permission slip at the bottom (see next page). - It was impor-
‘tant .to have general permission in adl.ance of the show, 'since
some parents might not have wanted their children to appear ‘on
television. (Better to know in advance than to be surprised
later!) We followed up with a specrflc slip for the transpor-
tation for:each show (see below). ' These permission slips had =
.the added effect of making sure the parents know about their
child's work and of encouraglng them to watch.the shOW'when
1t a1red R :

i

Lo
- ' has my perﬁission.to go' to ’
' i ‘ : place
-on ____to partltlpate in the taplng of the .
_ - -date L _ o
televiéion_shew;Looking-Inequking—Out.
: , 5 ; v :
- B _ - -signed
) !-- - - [ -
. 12‘-/ :




f.each.
. Wednesday mornings, beginnifig Ocotber 16th. .
. give the students a better understanding of. the-skills

" very much. : Ty

-

<
. -t L “ L
Py . ) . - ©
. .

_PERMISSION T APPEAR ON vV L o

s

Dear Folks, S : e

We have'planhed for?this‘yéar a weekly TV show on Chan-

“~nel 3, to be done entirely by the.fifth grade.  The show

will be called Looking-In-Looking-Out as in the past, but it
will have-a.new.look. The purpose will be to explore and
share career opportunities in our cammunity. We will dov
this by interviewing-community members about their jobs. -
We plan _twenty, shows. with two five-minute interviews on

The shows will be. aired on-Tuesday evenings and

This will T

necessary for various occupations and_will_also}heiﬁ\the@:

learn responsible use of video and communication equipment ..

We wquld like to havg'évery"student~conduct an inter-

- view and all students appear on the show in the opening

song. The interviews will be taped on location during
school hours. The song will be taped once at the school
and used all year. _ :

Will you please fill out the following permission slip?
If you'have any questions, please let me know. Thank you, -

~

. Director (or ,Coordinator)
‘ ' T N ‘

o .
- .o i
"

. has ' my permission to appear on the TV
show Looking-In-Looking-Out, .on Channel ,3, B .
o ' : . date. and time"

has my permission to work on the show

N

but not to appear on

-

signature of

V.

¢

I would be-willing to be interviewéd about my job.: °

‘parent or guardian
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“.Preparing the Interview Team : A

of four students; selected with “the help of the classroom tedcker.

2
K4

After the first two, sessxons, we worked.weekly with a team

Sometimes a student was selected for academitc reasons, sometimes
familial. The team was usually selected on -a Friday. Then, if
‘we were on schedule, we met with the students twice the next

>

> week’ before taplng -the show on Thursday.» : v‘° ~

o

e At the flrst meetlng ‘we handed out permisszicn slibs:(per- ’

mission to go in my car to-the location of the show). Then.

we'd talk generally about the business we would be looking into
that week.  We met in the library so we, could gkab all references
on the subject. We encouraged. discussion: and tried to’ pick up

. the students' interests and build-questions..on them.  We: talked .

" about the profession . in. hlstorlcal perspective and touched on

its future, considering ways sex-role stereotyping" mlght be

' -reduced. We also poked about for their personal sense of, humor

and. encouraged them to make up Jokes to. -use on the show.

feed-them to the students, it is'more important to get them to
o| through the thinking process themselves. It i8 edifying.and
- surprising sometimes to put’ the- students on the’ spot and seea~7.
what\fheywcome up with. 2nd it is the real requirement. here.,,A
Any interviewer must go through the process of eliciting infor-
mation, which requires emp&thy, clear thinking, and Lmagination.
. Qur - achlevement on thls\may have been elementary =-- and indeed
we needed. to fill in a- feﬁ\gaps\fgr the ;students == but we did.
,attempt to~ allow-for that moment of\truth\for-each*student.

- The second meetlng was. usually held a couple of\days\ggter _
the . first. Often the students came to the second meeting with-—
much clearer and more numerous ideas, making for a lively dis=.
-cugssion. We would set-up the format of the .show, choose an 'v‘u

s
1 v oo e «’t

Note: While it lS ea51er to wrlte pertlnent questlons and

\

lntroducer,,settle on the questxons, decide who would lntervlew

whom, if possible, and rehearse interviews on each other. We

o

also rehearsed any bits of . fact and humor we‘d thoughx up.ﬂ‘

-t

It was helpful tc remxnd students that they would be the 7:

hosts of the :show, that it would be up .to them to put other:
people ‘at ease and to reassure them if they were nervous: ."You

« know how you felt funny in: front of the. camera: when we first .
started the ‘show? Well, the people you'll be talklng to ‘are not -
as used to this as you are, and you may have to help them aleng."
'This' tactic encouraged professxonallsm by- acknowledglng feelings:.

silliness, and sometimes shy voices that could not be heard, we
rever had these problems during rcal taping. -The reality of
the srtuatxon seemed to take care of that, ' o

~and at the same time ‘encouraging ¢ontrol of them. Drsclpllne of
this sort is a-ngcessary part of TV productlon.

~——

Whlle the mock 1nterv1ews were often flrled w1th glggles and
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. A fifth grader waits to interview an.ivory carver. !
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Contac*xng Soonsors and Intervxewees T

‘our: flrst cogﬁact w1th the sponsors or 1nterv1ewers was by
telephone, sometifies followed up with a visit. Pirst we would
_explaxn the purpose and ph;losophy ‘of the show-}r

_ Looklng-In-LOOklpg-Out exposes young students _
: ‘to the real world of work in the framework of a real

D meesem s rrm s e o - ———— . .

_; g‘-“,? reSponsszlxty - hostlng a TV show.; They flrst {




S ‘visit an’actual work site, w
worker about- his or her job.
efforts, the weekly show,

g
here they interview a .
‘The produat of .their "~

has a real audience. '
. . o ] . " : Y
. e« .. We try to choose interviewees from a,wide variety .
" of jobs in this locale, and are particularly interested
in workers who are Playing nontraditional roles. Gitrls
and boys need to.realize that their sex doesn't have to ¢
~Jlimit their career choice. We've touched upon-the
Timits, so far. We have ‘also seen’ the pattern of I
- people working many jobs in’ their lifetime. And we
have repeatedly had the answer to the guestion "What
-education.do you need?" be anything but "College," -

i
i
IR , R ERS . . - _~. /{}; _p’_' y : ‘ - s o ‘ " .
We hope that this project has_established a val> i S
- uable information bridge, between,fhe students an

v _ d their
-families .dnd community. We feel that the show- exposes

. the town tg the high level of thought, quality of
- learning, and poise and ‘concern-of the youngsters. -

N

, A large percentage of the viewing audience is comprised| i
.  .of -shut=-ins, \
!

: old folks and grandparents, people who :
. . ‘have long been 'cut off from tha schools .and the children.

o There are alsoc those people who have no children in the ! _

. 'schools for whatever reason, yet have control. over the . ‘

- school because of their votes. ‘We hope. that this show -\ev

.. can begin to negatg the notion that "Kids have 'no’respect.")

L N . T . ) X L -

. r professional interviewees was, \

* of necessity, governed by the financial consideration.” In . . |

‘general, the person who sponsored the show was featured on the.. |

" show. - We were able to do gsome  shows "free" because of our grant, E
- the generosity of.the station manager, and a few sponsors who ;\

. financed more than one show. . .
' If the sponsor/interviewee expressed an interest in the show,
- we ran fthrough the basic interview questions. It was important
. . to'get-a sense of the person's style during -the conversation, so-
.. that the student team could tailor its interview. At one end of
' . the spectrum were peoplé who might be termed. "worldly, wise, and

‘self-promoting ‘-~ yet insecure.® Such people are apt to_OVertalk)
highly structured. At thé‘other:

The.seiéétion.df‘gusinéSQIo

- and do best when the interview is

. .end.of the spectrum could be found Nantucket's norm: ' people -
. .who- were polite and humble, rather shy, and a little. nerxvous
. about “the  TV. .These people often needed an interviewer who

‘provided.a lot of encouragement. Co N T

" Nantucket has a tradition of women taking noﬁégaditional,

.. roles.  We had a pretty good cross section in the tapes. Any

'fviack,of}0ccupationa1;Variety in our tapes reflects the lack = |:~

“here 'in. our: island economy.” A roster of the shows appears on
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SHOW ROSTER . » '
. *'l. g Nantucket Elementary SChOOl the new Superlntendent of
: . Schools, " the art teacher, and the school nurse
2. The.Barbara Cocker Art Gallery: _the artlst -
s . I - o 0 . \
|l 3- Dpog grooming ghop: the owner‘f '
. 4. The Ingulrer.and Mirror: ‘the edltor-ln—chlef the
: layout editor, and the photographer, who is also a
pllot -
' 5. Cobble Court Ivory Carvers: the owner and other
. artlsans' i K
N . ‘ BN . . » ) . .
~6. " Nantucket Broadcastlng Company- Channel 3 personnel
Zv7; ' Robert J. ‘Miller, Halrdressers-l'a,hairdresser and.a‘
S cosmetlclan o -
8. The M.S.ch.A.:"a vegerinarian, *he manager, the
. receptionist : R
9. Harbor Fuel Co..n~the~president,.the'bookkeeper, the
' ~—drlvers ; B ‘ . N
f)lo.'_Schofleld_ﬁrothers: the surveyors ‘ v '
ﬁpll._ Dr. Slavitz: the dental ass1stants, the offlce mana- .
f ger, the dentlst e , -
' 12; Nantucket Cottage Hospltal~ the'admlnxstrator,‘the g
: director of nursing, the. Physizal therapist, the lab
techniclan, the d1etic1an-k1tchen admlnlstrator :
13. Nantucket Elementary School: the music teacher and the
peech therapist. (This show had a special section usxng
Amerzcan Slgn Language in our song ) :
14. Jared Cof in House-' the lnnkeeper, the chef, and the‘
I malntenance manager
15, Marlne Home Center: a coordxnator of a commun:ty Solar
. Energy Show,; the mnanagers of the flower shop, the lum-'!
e ber and insulatxon sales department, and the greenhouse
©16. Our ‘Island Home. - the admlnlstrator, the d1rector of
SR act1v1t1es, and three of the people who llve 1n the o
1| e Y = - . _r : ! _ d - n
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: Sg_ttlng Up the Show e ) N :
. — , ) 4\\ l
. I;/;ook about two hours per ‘week to sét up the 'shoy: who, |
when we could all be there, and what we would. hlghlrght,-and S
-1 —forth. ' After. the first full-class. training sessions, the . |
o show's director spent approxlmately 1% to 2 hours with the . - .
"team" in preparation .and then about 1% hours on the day of by
taping ltself transportatlon included.  That's a total of
' 5& hours of the director's time for each- show.‘ o .
L o - -.; _
Y ‘a ., . l\ .
) ' . ' J\' .
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R - flfth.grader watches for“the camexaperson s ‘cue before s
? beginning an lnterVLeW'w1th.the photographer from the local. ’
TR newspaper. s v , s S - R
. . - . ’ . . . . . ) .
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o Each week we took along the lnstamatlc camera. One mem-. ,\?,.
. béer of the team was responsible for it: flashbulbs, extra - ». '

R £film, proper disposal of trash, and so- on. Everybody could use\f

. & S though. We ‘told the students to shoot "people doing .

- things" and.anything else=that interested them. Very llttle

" £film was unproductive. ~ And the payoff was evident when the

- slides were shown There 15 another payoff here.' peer .

awareness. : . :

v
o

On the day of the 1nterv1ew, ‘the director would lntrdﬁuce
,1nterv1ewer and 1nterv1ewee and. then -leave them alone to go
" over the questlons and make last-minute changes. ‘Sometines .
‘there weré only two people to interview. .Sometimes thére were
eight. - Sometimes, all four students talked to one person,.or
one to. four._ Usually it was one to one. It is wise to offer

, students the optlon of worklng 'in pairs, in case anyone 1s too
e nervous. ' ' |

“ . PN [ 4
i 'o

. Looklng—In-Looklng-Out always began and -ended w1th the song
PR reprlnted on .the rext page.. THe song was written with student
" self-awareness in mind. The music teacher worked with the. .
. % classes on. 1t, ‘and we taped it in its first version with .the
- whole: class’ sxttlng on bleachers in the gym, sxnglng to” piano
‘ ,accompanlment _The- camera panned the students' faces so that
everyone was. on TV every: week Later the fifth graders came up.
- . with a second version, in ‘which the students use American Sign:
© .. 'Language gestures, accompanled by other students playing Orff
. .., instruments. ' When it was ready we taped—lt and put it on the
i ,,show in place of the flrst ver31on.

-

~
I . e e
1 - by

vf:CanluSLons

~

: Looklng-In—Looklng-Out has been rewardlng and successful in -
all ways. . The -students clamor for more.. The parents are pleased.
- The viewing audience supports 'it and the TV station is welcomlng\\
©» us back next year. The bu51ness and- profe551onal people we've
» interviewed have been pleased and satisfied. We have had prints
- . made of many of the slxdes, and the’ picture display in the hall}
gets'a lot of attentlon from students” of otper grades as well
as the partrclpants themselves.-.”

Notable response has come from the older people of our
_+. . community. Grandparents have responded many times with
;af;“-appreclatlve ‘attention. The director of Our Island Home wrote
B “a letter to- say-how-much the people there enjoy it. -

SR The. fifth graders noW'feel comfortable in telev1510n pro-
©- . duection.” They are already doing more of it ‘in other parts of
+., . theilr acddemi¢ program.. They are seeing. television production .
‘’. as a possible career, .and also u51ng it as’ a window for looking:
" into other careers.i' P o ) o




’7{'/
V! ¢
"LOOKING-IN-LOOKING-OUT! , - :
N, O : - e - £
- AV SR ¥ 2 -\ - . o -y .

. § - e 1 A 1 [ | N R B N i I A | !
el ) S W E g_L | I 1T 1 1 | S li_
- i ‘+iii TR o — o Findad what ifs all
7 werelooking in - W loking ' out—. We're ?ma‘h {af whatibs all a-
. ' A (-5 ‘ ' L. L ’ - R e .
o ' Vv T T o — } - T —
: 1 T A - . { 1
~ b —H o F _a*ﬁrﬁ:ﬁ —

w-—-- wl.‘f"-a-“\lﬁﬂ hﬂk—-mﬁc%dﬂ m oF- bu’. tq_'{%(&”ﬁ*@

» C. G . (o4
Y -
i | W : ; 4 N ﬁl 1 [
ot 1 L PO | W | LTI X 1 1
H & [ . X N
P h : b ! L

L Smehnt ity BT gy be YT W maqbe

: — Tt I — I— . ——
?; e b A e
A | small \:ukﬂwchesn‘i'mmw m_uw\(-mmm\ m_;.g eim \ookmc\
| ! C - - . : B = .
e ———+ |
L\ ) QS Wr&bklN\ aLf-___—. ‘w‘m%ﬁmﬁ‘\b 5«’—0""\‘!"\)5 Ou a- N
- — B—— —

J R ====—:c==cs=s======ce===
- ] . 4 e [—
' o 7‘M.1fn¢e.{eg,‘,q Mssdes_.unra\mkmcx \mﬁ\waqs_weo.ma.—

fh - e . - - e L &
! + i . —+ - +- - —~+—1 £ =
PoE e SR i R
h-' S . _c . ‘6‘ .
T } T —
| core of  Tou- e Mwe wam)r"' <. - =
4 \lh\"bcg)\‘\-s'b e %o_;-_.. '
K v ’\ k)
. ] J v u

2_0

o
e
R




‘.‘.2::1-"?\.74:-:_»-:'.\_:\-“:;-\:'”.:’." ~
A ey X 2ot
S e oy R S R
v Tatas -.s,:-,'\-;-,'.—:}_l}l:.';’;‘:- -’

-"_1‘""‘\‘», XA
ol ey SRR

Aruiitex: provided by enic IS




N ST . ) 1 \ . - e
-Students learn the American Si
Looking-In-Lookidg-Out.

-

;‘ways to%Adapt

Lodﬁigé—In-Ldbkigg¥Out“

gn Languagexgestures for
Voo L. ; :

A program\ \
~in just about any £ )
out intod theworking world and

9
“

could culminate in a beautiful volume of
and’ transcribed’

\
1

&

=21= e

I 30

-"'a.. -Audio-cassette tapefreébrderéland~still“picture-cameras

photographs
S : d

;o

like5§ooking-in-Lbokfﬂg-Oqt would bé worth -doing
any ‘form, especially one that gets thé students
| with.a_real;pr“ﬂuqﬂ,~_

gives them a real responsibility
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out with volunteer chaperones to interview workers,
take their pictures, and write ddwn what they say.’
This might be done over several months, culmindting

in a major slide show with student commeéntary. -

'If transportation is the major obstacle,; -consider -
conducting the interviews in the schocl, recording
them however.you can. If possible, invite the local
TV 'station to do a half-hour show. Have the whole
class participate and invite in six or eight people

to interview. Even a one-time effort is better than
..none, - L .

b. A slide show could be anothér product;éiTeams could go"

o




PLANNING A SHADOWING DAY S ¢

Another way to 1ntroduce childreh to the worlo of work is by
plann1ng a Shadowing Day, in which students spend a school day
"being the.shadow" -of a worker at his or her job site. . Students '
can ask questions, Jearn skills, and test abilities while they
explore their special career interests. Shadow1ng is an act1v1ty
that ‘normally takes place at the junior and senior high school

© levels. The’ follow1ng program is adapted to the needs and |
1nterests of sixth’ grade students. 4 : . -

i

Shadow1ng is also a chance for the school to 1nteract
meaningfully with the community.. The response of Nantucket's "
WOrking_community-was.overWhelmingly positive. Many of our
students -were invited back to the job site to view some other |
-phase of work there. 1In many cases the program led to a field .:
trip-or to a classroom visit by a special community worker. '
Shadowing gives students firsthand experience with the world - %

) of work as it broadens communlty support for the schools. S i
&

) l

y

|

|

As coordinator, your first step in planning a Shadowing
- Day should be to obtain administrative approval. Next, you w1ll
need to compile a list of people who are willing to-be shadowed.
"”“By writing a letter informing students' parents of the program, ' .
' . you may easily recruit a number of interested candidates. The |
letter should read somethlng like the sample on the next page.. t

» Getting Started

<

. If pos31ble, we recommend sending the letter home through
Jthe mail. That way you can expect about a ten percent rate of |

. response.  .(When letters are sent home w1th the chlldren, they
. can be lost or overlooked )

A letter to the’ edltor of the local newsbaper"may'attract
.other persons interested in participating, especially if it is.
written by -a- slxthfgrader. It should roughly follow this form.

cet = s mm bemtaen o eimme

_ A S Ce T -
" To the Editoxr: ~° - . 5 RS
‘The 6th grade. classes are going to start a pro;ect on
~career awareness. It is called "shadow1ng.?'

ey

Shadowing is when a glrl .or boy "shadows" or follows

.. someone-.around at his or her work for a day. The
student learns what skills are required for that job.
- If you are interested in’ hav1ng someone shadow you,.
please call : at ‘ : - ."School

. - .

Slncerely,

4\\- . . ftthrade:student o

R 32 3
- 3\

R L R ST \
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ENLISTING PARENTS-

. . © &
Dear Parents: ,
Would _you be w1111ng to let a alxth—grade student be "your:
shadow“ for one day at your job? Students in the sixth

grade at. - School are looking for .people who can
acquaint them with the world of work. If you'would like i
more information on this program, pleasé .fill out the form
below and return it to school with your child, or call

o ' !
. - ' .. . R
-
-1l -

- . - 1

‘Sincerely,

Yes, I would like more information on shadowing.
- Name

Phone Number

Occupation

b

Other potentlalc shadowees“ are members of such organiza-

tions as the Rotary Club, Business and Professional Women, and

—..the Chamber of Commerce. To- pub11c12e -the program, -see-if you
can get an announcement published in their regular newsletters
or in 1eaflets distributed in conjunction with the meetings.‘

Once vou have a list of people who are w1111ng to be shadowed,
you should decide on a date, There are several important reasons|

- why all the shadowing should take place on the same day. Class-

" room teachers and students should not have to worry about work l
missed, an irevitable problem if students are each taking dif-
ferent days off to shadow. Secondly, having shadowing on one
day relieves the teacher of his or her classroom dutles, enabling
him’ or her to v151t students at thetr job 51tes.

: To help you determlne an approprlate date draw~a”t1meilne
with target dates. for the. beglnnlng and end of .each stage in
' your planning: g '




‘>.° I ’
first week . second week third week fourth week
_Perﬁission

slips home o ' '
_to parent el e .

.Permxssxon : : ‘ . v B : L .
. slips re- - _ S ' ”
turned to L ‘ -
school : ¢—0

,”Letters

" written to
workers to

- he shadowed

 Confirmation = L T T SHADGWING
-slips returned T

*— N e DAY .this
e _ week -

Determxn;;g Students Career Interests

To get students thlnklng about careers, ask them to write a
paragraph on which careers most interest them and why. Some
‘students :may have difficulty comlng up with ideas.' For those.

_ who cannot dec:ﬂe, the exezcise that follows may . help students
narrow-down their career 1nterests.'

<

1. If you need 1deas, think’ about the follow1ng questlons.

Do you really know what your parents do all day?

. . . Why do they work so seriously or why do they o
o -—-1laugh _about 'it? ; Whymdo they come ‘home - tired
) sometlmes?

T e What<do"your nelghbors really do all day’-
K -+ * Do-they enjoy what - they do?. '

‘fWhat as your frlends'“parents do all day’
"Do they enjoy what they do’

2.1'What skills are you especlally good at? If you re not |
. sure, think about the things people have told you you |. . :

. are especially good at doxng What careers-relate to | -
fr'those thlngs?p o o T S

3. Make a llst of Sp&lelc busxnesses or lndustrles that
- relate to your career lnterest area.

e 4.hvGet a copy of the Yellow Pages of. the . telephone

‘dlrectory for your career interest area. If you ; :

(f don*t. £ind your area in the book, under what other f
‘areas mlght 1t be listed?

- ‘ PR D, . ) .
AR a '
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. If a student really can't come up with an idea, you may N
- want to administer a. job interest test. (See. the sectlon called

"The Self-Dlrected Search. ") N
") .
Once all students have come .up with a paragraph on careers,
have each child read his or her paragraph to the rest of the . |
class. . If it is ev1dent that the student's career choice is N
based on sex-role stereotyplng and not on the actual attractions
of a particular job, you mlght try the following tactic. Ask the
students to describe what it is about their chosen career that
1nterests them. In their descrlptlons they should conslder.
o The- Work 31te. What is it llke’ What do they like
or dlsllke about 1t9 . .

o The'tralnlng needed and the skills'required

- Then ask them to bralnstorm, as a group, other klnds of jobs .
" -that would fit each description. Each child should. then add
those jobs to his or her list.as possible career interests, and
hand in the 1;Lst to the teacher. N :

i
/

Obtaining:Permissionssand Contacting;Workeré

R e B !

Armed ‘with the Students [llStS, You- should ran- through ydur

list ‘of potentixl shadowees and match children to workers. If [

there is no ore-on your list to fit a particular child's inter-
ests, you will have to start 1nvestlgaL1ng. Word-of-mouth is
the best way ‘to flnd out about ‘people with unusual jobs.

I

- Once:you have a worker for each child to shadow, permlsslon
Sllps should be sent home.a (See sample on the next page.) All
sllps -should ‘be" returned ‘within the first week. "As soon as per-

‘mission: sllps have been: returned, students should begin writing

|
t
!

letters to the workers they wish to shadow. You may want to havs’
“your students write to the workers using a‘ standard form like tche .. -

"form),. whlch the worker can Slqn and return to schoon if ‘e or she
w1shes to part1c1pate.‘-v S T it

To ensure ‘the message gets across clearly, lettrrs and
conflrmatlon forms are preferable to phon2 calls. %hile the

'm students! might be allowed .to approach a ‘worker 1n person, 1t

!
o
is more eff1c1ent to send letters through the mail. . - . ;

: 3
Pow e

- one on page ‘28 Accompanying the letter should be a -confirmation!:

i -
(=X
-
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Dear Slxth-Grade Parents,

- -

' .is Shadowing Day. On that day °1xth—grade students
wlll have an opportunity to "be the snadow" of a working- person
for one whole school day. They will gain firsthand- experience

‘with ‘the world of work while ezplorrng therr special career -
lnterests.

The procedure iS'as.follows-

jl. Each student will dec1de whom he or she-wants toﬂshadow;
E PermLSSLon Sllps from parents should be returned by ’ .

2. As soon as the perm1ssxon sllp has beenfreturned, the student
0 - will write a letter to the worker to be shadowed, with a = °
I | conflrmatlon sllp to be. returned to the school. '

f%. The student w1ll make arrangements with elther the person to
be shadowed or his/her parents for travel ‘to and from- the job
.site and for lunch that day.v ‘The student will also be respon-

.. .sible ‘for calling the person’ to be shadowed on -__ _ to
conflrm the. v;szt. . .
;4; The srxth—grade teachers, and ' -., Will be
: responsrble for students that day .

If you have any questlons about thls day, please feel free ﬁb
call me at . :

- »

Slncerely.yours}g' , IR L.

[

ShadowingADay coordinator

000.0..oa.‘o.oaa.ao.000'..G-aooaacaooooooooooco'ooaoaoo.aaa.-o.oo.o.oaa

 PERMISSION SLIP. .

Dear .~ -, N
ﬁYou'ha§e~my'permissionlfor' : \\v to part1c1pate in
Shadowing Day on ! . I understand that my child would
'like to shadow T . AN _

: I understand ‘that all normal precautlons\ylll be taken for the -
Il students® safety and well—belng, but realize that neither the

o teacher, the school, nor the person being §hadowed can_be. held
responslble for any extraordinary or unforseeable contlngency.

s R . 8
' Yours truly, B - o -
Parent's signature . "~ Date
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" WRITING TO WORKEKS
Dear,' . ; 'I, o

‘I am a s{xth-grade student and this year the sixth

‘grade is/going to be involved in a.program called
. "Job Shadowing." I am writing to find out whether]

S it woul‘fbe possible for me to be your "shadow" j

on' - | . ., Shadowing is a chance to. try out -
‘a-job by following a worker £bz.a whole school day.
N -~ I would /like to be your: sha -because I am inter-
'~ <}l ested in- . . _- If you would feel able . to let
L B * ‘me 'shadow you, please return the form below to
¢ - . school. . S

Sincerely‘yours,j

Sixth-grade student
" CONFIRMATION
. Please return this to the Eariy Career AwarenESé}Project in

the enclosed envelope by March 12 if you wish to pParticipate.
- The ECAP Committee will be monitoring the Shadowing Day.

SR il
|| vame; . °
,  5 i_6c¢ubatioh§~‘
P hone# - B —
“ULbcatioq'§£~Jéb siﬁe:.
. . . N
Yes,ii agreeqto let f~7 - Jﬁé my'shadoﬁ on March

.18, 1980. I understand that the Shadowing Day is from
8:00 AM - 2:30 PM.- SR S

L e e Signed,
r T
e ——




Keeplnngrack of Detalls \\\\k : o B AR t

'/ Without organlzatlonh the Shadow1ng Day activity can _
qulc&ly become overwhelming. We recommend‘you make up a chart. |

T .. like the follow1ng. o | - . _ L
N . 7. . ) L R J .
} g 7
PN : =3 | i iy
; R . B e mg
A e - L e
. ) (o] _D.-»:i ~ 0.
. o) 3 0 i
4 ] :mm :'-P E.'g (3‘ . rfs
e ’b4g‘.= A, -3
& pe pe o 33 Q ﬂ' 2 . o]
: v wma T p T 9 w
- a0 . 8 e
T S R gs I S-%S-S-g:
... Student = Person being shadowed B T L B

. .
&

LR

L Ve

o : ’ . . oo o
:’ H

The chxldren should be responsxble for arranglng thelr )

- transportation to and from the job site and for bringing their

"lunch that day.- They must also call the person they plan to
~ shadow the day before to confirm their visit. Teachers or

. volunteers will have to be assxgned to visit each job site;
. we found it easiest to delegate responsiblllty accordxng to
iv;vzclnlty. ' o L _ v , 7
!

Follow~6§hAct1v1t1es ';-.. . ..; ' "j._ y 7~

3

-

- Thank-you Notes. Letters of thanks are essentlal to the

- follow-up process. Students should express their appreciation
-and note anythrng speclal-that the person they shadowed shared-
wlth them., u:j, - ; e,

, Evaluations. Enclosed w1th the thank-you note should be

-an evaluation form for the worker to £ill out. Sample evalua-

tion questlons are shown .on the-next page. It is important for .
, “those who were Shadowed to" react to the.program. Your evaluator
“i 7 may ‘have suggestions as to how shadowing could be improved .upon.

Yy and. opens the way for dlrect communlcatlon between the communlty

’.and the ‘schools.. ~:ﬁv, , T i - .

o
" Asking for an. evaluation: also shows consideration. for-the: worker, -|.

"f:5" The casier it is fOr the ‘worker who was - shadowed to return-
" the evaluation ‘form the. greater the llkellhood/that he or she will:
respond., We snggest you use ‘the followggg procedure. Fold the

"529'3
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Was the student. Poor Average = Excellent

o

i cooperatlve?-_ o ' I

'Icou:teous?" -
* enthusiastic? :
‘éuﬁious5 . g
Does the program seem t«vortl-xwh.l.le'> i

"Should 1t be contxnued’ ---f;

-

Would you be w1111ng to accept a student next year’

'Do you have any suggestlons for. 1mprovement°

: commenfﬁg.ﬂ

R ;;;H
 SHADOW EVALUATION - o
'stuaenérs-dame- ‘ . ) n ' ' o
. f\ . R - . . . -
Supervxsor S name: "j* : - S j/a S
. - ¢S -
- Was the student punctual’
Was the student properly att1red°

4
~
.
-
S
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8& x ‘11 evaluatlon form into- thlrds._ On the back of ‘the upper .

third, print the ‘address .of thé person- to whom :the evaluatron

forms will be returned Place a stamp “in -the upper rJghtnhand

. corner . above the address. The person fllllng ‘out the eValuatlon
“has only to.fold the form so that the addqessofaces out. It can
be stap 24 or taped flat and sent through the mall ‘(see dlagram).-g

Eva. Caﬂ',

fok{

—“--

~ =T T T

R ..',1‘ e .

. ' Worksheets. Students shotld also frll out a worksheet : L
‘either during or 1mmed1ately .after Shadowing Day. On it, they St
should describe the types of tralnﬁng needed to perﬁorm the jobs L

.~ they. shadowed, the skills involved in each job, and why they °

" _would-or would not like to have the job ' Here 1s_part of the - .,
format we used: : . 2 I R e
;,Namef> R o Lo e

Lot <~

_Name)pf the person you shadowed- o K .

‘Job you shadowed- . .
pime you worked- ] | | " : y
_sWhat skllls are 1ngolved in the jobﬂ "i‘” T 4
- Do you think’ you would enjoy thls type of work° '71 - r’j
: .thy ox why not? .' S , | R _-;:QT

’ ’Essa ’S. An essay contest is. another Way to follow up
’yShadowlng Day. A sample handout announcrng the contest and

. setting forth the rules for contestants is .shown on the next
page. :The .contest should begin as soon after Shadowrng'Day~ ¥

" as. possible,.and should run for about four school days. We :
;used glft certlfxcates from a local bookstore as prlzes. -

N . - - e .. . _ ,
“Conclu51on L _1.q,*‘ o U P

e

"ﬁ;_ Shadow1ng is an: opportunlty to. provrde students w1th flrst-'

- hand lnformatlon about careers. It-is a chance to increase T




ANNOUNCING rey L
-yAn essdy contest on shddowing for sixth graders o

“ ‘ Ru]es | e
| "f:fEssoys should hdve the tltle ”My Shddow1ng Experience.”

* 'Essays should describe what vou did on Shddowin? Ddy, ’
: { S ou also tell what .you learned and should
~explain why or:why not you would llke the Job of tne
person: you shddowed . .

Essays should be at ledst one hundred ‘Words long. A
| ° Essays should be wrltten in perii | o
I = Essays should be turned in to Mrs. Jones in the 11brdry .
- no later than 2:45 on Tuesdcy, Mdrch 25. Essdys turned -

1.‘ in-late'will not be Judge S .

. Judges will be- looklng for the most lnterestlng and the. N
]| best written essays.- Winners will recelve gift certificotes .
i_from Mitchell’s Book Corner, S S

If Kou have any questions, see Mrs. Smith of o
,_Loo lng Into. Future Experience. - e

. . . . 3 M . .
. g : - . . .

k-]

-

.7.students* knowledge of the skxlls requlred by partlcular jObS
. With this knowledge comes a deeper understanding that competence’

. is,unrelated to sex and that prof1c1ency can be attalned by any-
. "one who seeks it. - /

> . T .
« . . . S -
. . . . . . v
]
.
.
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The Seli Duected Search B |

wmyrrsrv" '. R

I The Self“Dlrected—Search*ls -a-career-guidance-tool- used~1n—~www~«-
schools throughout the country. It is comprised of a series of
.questlons concerning preferences for act1v1t1es, envrronments,
- companions, and so forth. The answers a person gives are indi-
cative of the kinds of employment that he or she wounld find
- " satisfying.- The: organlzatlon of occupatlons is based on the work:
C of J. L. Holland.* Holland's major theory is that each of us can ’
»  be described Ld relation to one or more of six "types " or, ,
-=1deallzed occupatlonal-lnterest personallt1e5° '
° Reallstlc. 1Includes skilled trades, labor, teEhnical;
- - -~ and helplng jobs. .. ' :

® 'Investlgatlve. Includes screntlflc}and some technlcal jObS.
o Artlstlc. Includes artlstlc, musrcal and wr1t1ng jobs.

o Soc1al. Includes teachlng and socral welfare jobs.

° EnterpriSLng.. Includes sales and managerlal jObS.J

® Conventlonal Includes off1ce and clerlcal jobs.'
“These personallty types bring their preferred way of solvxng
problems and dealing with life to their occupational environment, -
and do as much to.establish its tenor as do the requirements of
the work itself.- The classifications are assumed to include all
the major klnds of work environments. o,
Generally this tool can be used to focus on special areas of
interest and then to look at the broadest possible hlerarchy of
occupatlons. People have been held back: from certain career,
areas in the past because of barriers, real and lmaglned race,
sex, and age._ This no longer need be true. ’ i
In tlme we hope people will be free from such pre3ud1c1al L
blinders, so that they can fulfill their individuality, and we ~
‘hope to hasten ‘the approach of that tlme by the early lntroductlon .
of a broad range. of pOSSlbllltleS. .
’ _
‘The search is, approprlate-for any age’ w1th some consrderatlon
: of the fact: that preferences will change over tlme. The manual

% J.L. Holland,."The Self-Dlrected Search, Form E" (Palo Altol
! -.Calrfornra* Consulting Psychologlsts Press, 1973). Copies
*.  may be obtalned by writing to the publlsher at 577 College
- Ave., Palo Alto, CA 194306, - . : _ . D
: / . , A ' : : R
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stréSses'théf,this-méaSuré-brings out patterns bfaan3wers,1whiéh.-

-are best used as general indications Jf wheére to look for occu-
pational satisfaction. It must also be remembered that this is
-2 measure of interests, not abilities. For students, the empha- .

sis should be placed on long-term development, rather than on’

;,_,The'sélféDirected Search is normally used in the upper grades’
'of the Nantucket school system. But with some guidance it can
easily be used at the sixth-grade level, as a good way of intro-
ducing job possibilities, building egos, and reinforcing the

idea of having and expressing personal- interests. We used it at

NES. in conjunction with other LIFE activities, and the students
- said they found it "fun to do." It might be used at the begin-
ning and the end of a career, ediucation program to see if there
is a difference in results. : o : - :

. HOW TO ‘USE IT WITH YOUNGSTERS . '
We recommend certain procedures in administering the test.
First of all; it is a good idea for the teacher to enlist the
‘help ‘'of the school's guidance counselor. He or she is likely.
to be familiar with such tests, and may have specific sugges-
tions to-offer. 'Involving the guidance counselor may also
"have the effect of setting up a semi-formal atmosphere.

- Rather than requi;ihg students\tOAtake"ghe test, arbétter
- approach is to put up a sign-up sheet explaining the activity
‘and use only thosepgtudentS'who_sign'upt 2 ’

Finally, it is important to edit the descriptiohs Qf the six
prototypes before administering the test, with an eye toward- ‘
simplifying and eliminating any unfavorable connotations. (The

-~ "six tvpes are coded in a pamphlet that accompanies theé Search,

called "The Job Finder.")
I R SRR
. :

d,\omms IONS |
'Q.The Self-Directed Search proved -to be a valuable experience
. .for us. 'Many questions have come from it. Most students had
~thought of one or two job possibilities before the search, and
now can think of many. And as you can see by the play they

.. wrote, they have a strong respect for:differences.

. s
.oy
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: Usm_g D:crmd" to FOS'tér Self-chne‘ness_
_ We con51der dramatic productlons and theatre games on an
'elementary~school level to be an ideal way to bolster students'

self~confidence and poise ‘in a format that can be exciting and
_enjoyable for them. '

The term theatreAgames refers to the system invented by Vlola
'jSpolln which is used w1dely today 'in many ways. These games are -
A'spontaneous and fun. The audience is actively involved and
‘challenged constantly.. There is a problem to be solved and:
- the solution to be shared. Students are tr®ated to a constant
variety . of different solutions to problems they have just
attacked, and all in an atmosphere of acceptance.' Nothlng ‘
offered is ever anorrect. — L B

This atmosphere pervades the elementary theatr1cal ‘produc-
-tion work as well. . The program in our school is based ent1rely

. on the premise that the value of production for the student is

in the experience of the total process.' Students are learning -

to appreclate llterary works, exercising their ability to

communlcate, and working in .a-.cooperative effort. .But theatre
. games -and dramatic productions' can achieve something else for
““youngsters that is equally 1mportant and often overlooked~

‘ _self-awareness. ' X . . - -

. Partlclpatlng in a. productlon requlres responslble and dis-

. ciplined self—awareness., Students .are- requlred to focus' physical
.and mental energies, subdue self-consciousness), and present a

positive attitude and a spirit of energetic cooperatlon in a

team effort. All of these are: diffusing forces. in- the early

: adolescent.“ Slxth-qraders do not naturally summon\such efforts
- in the 'school environment. .Some would.say that, to)the contrary, °

the average 51xth—grader seems to favor surly ‘indifference. and

. outright disrespect. -- which 1s all the more reason to utlllze
: theatre at this’ age level. : : :

. It can be very beneflclal to promote self-awareness in this
way, if what you wish'to foster in children is a clearer sense
- of.'who they dre, a better grasp of their interests, and an idea
: about where those thlngs can lead them in- terms of career choice.
, The self-awareness stems in part from the fact that students
. are thrust from the reality of their world into a new, contrlved

"‘one, in which they will: relate to others in a different, pre-'"
‘scribed fashion. ,"Becomlng ‘'someone else for a while (whether -
: it's actor,. photographer, or publicity manager). can't help but
>~ make them more. aware of their usual. selves, of the1r usual ways
'”‘of V1ew1ng and relatlng to the world.
: Thls helghtened self—awareness also comes from the experlence
"#of declslon making, and the recognltlon of d1fferences. Any

I A .
! ~
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dramatlc productlon will entail many klnds of dEClSlonS, both
large and small, and the teacher will be wise to include the
~students in them. You can begin by taking a poll of class
interests, offerlng these possibilities: acting, singing,
dancing, photography, puppetry,. publlclty, and stage managing. -
L You can go on to include everyone in dete€rmining llghtlng, sets,
_....._costumes, even stage directions. On the other hand, let them

-know when you are not including them "I've declded to do 1t
. this way.” . o : o

In the process of dec1510n maklng, students will learn that
" there are different. soluticns to every problem, and that it is
often difficult for everyone to agree on ‘a solution.

As the productlon proceeds, students w111 learn that there .
_are other kinds of differences, differences that have to do with
abilities, interests, and the way one reacts to success and '
failure.. They will learn that they must accept differences in
other people. -But they will also learn about themselves. A
vital part of self-awareness is the exposure and acceptance of
our own differences. Now, no one can do that for another
person. The best thing we as educators can do is supply
env1ronments. disciplined structures in which students can
engage in this exposure and acceptance, safely and 'slowly, .in
their own way... by trying things out, succeeding or failing,

. backing off and watching, trying somzthing else, and yet
always bELng acceptable 1nd1v1duals.

+e

- P

In produclng theatre, there are two obvxous options:
performlng a classic, or creating and performlng your own play.
Each :involves its own dynamics, which can be used to. advantage.\
At NES, the sxxth—graders d1d both in one year. = .

. PERFORMING A ci‘.ass:c. o

At NES, Qur ‘original purpose was to do -a. productlon for open
. house, to-share classroom work with parents.. When the drama
‘instructor- found out that ‘some of the first term work included
The Adventures of Tom Sawyer, she jumped at ‘the chance. This:
‘could be a gem*f_r the exercise of self-awareness. ’

Tom Sawyer is an American classlc.' Many feel that Mark Twain
may have been the first' to define the American character in hlS
portralts of Tom and Huckleberry. Certainly he has preserved a
- precious nugget of’ American herltage-w-and;personal heritage ‘as
..well, for Tom and‘Huck embody a spirit of youth. It may be :
-just a memory for us old folks, sometimes nudged-awake by some .

~conflict or. other, but it is very much alive and kicking for
today®s sophisticated youngsters. It is a spirit of resisting .
‘restraint, yet stralnlng toward an integrated autonomy. ‘A need
to act to preserve justice-in the face of some powerful injus- °
tlces. Who of us. did not ldentlfy w1th both Tom and Huck as we
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iead? And with their consc1ent10us struggles’ Tom Sawyer was
a vehicle for awareness of National character through a\person

L the same age as the students. . . . .//

.~ Tom: Sawyer is qulte old, as books go. It was written a few
generations back, when attitudes were a little ‘different about a

. lot of things. . It ‘reveals a great sensitivity towards the racial
m~“_-m*lnequa11tyvoflthe _time, but it seems to be unaware of_the sexual

inequality it portrays. 'As such, it provided a.golden opportun- =

'1ty to help students become aware of the subtleties of stereotyp-
llng in the world today._ ‘Literature, like drama, "holds thel
. mirror, as 'twere, up to nature." The girls-were clearly
interested in playlng roles other .than Becky. and Aunt Polly --
obviously recognizing the somewhat inferior role Twain had o
assigned to his female characters. So there were scenes in
our productlon, "Take Anothexr Look at Tom," in which girls.
 played all the boys' parts, and mixed scenes in which Tom was
o played by a boy and Sld by a girl, and vice versa.’

We wanted no stars, no major work load of llnes to learn,
and no small parts. That meant we had the opportunlty to present
dlfﬁerent Tom Sawyers and different Huck Finns. In all we had
nine Toms, nine Hucks, two Aunt Pollys, two Sldneys, one Mark
Twain, and one Becky. And since each scene had its own stage

' manager, we had eleven stage managers as well! The script. was
' gathered from all ‘available sources of the story (see biblio-
graphy). We underlined and’ punctuated differences by presentlng
- several versions of the same scenes. We showed Mark Twain's
v .. original story elements. Then we showed various dramatlzers'
° andfeditors' versions of the same elements. : A
In short ‘we experlenced the old truth that there s moreé
than one way to skin a cat, and in the process learned a great
deal about ourselves and each .other. Almost 1nc1dentally, the
students had the opportunity to experience a literary classlc,,
. - and the parents were treated to a jovial display! L

3

'Blbllography for "Take Another Look at Tom"

«Braun, Wllbur. The Adventures of Tom Sawyer, Samuel French New
York, NY, 1936. o . ' ; - .
Chorpennlng, Charlotte B. Tom Sawyer S Treasure Hunt Samuel
French, New York NY, 1937. - .

.Clemens, Samuel: Adventures of TomTSader, adapted by Exrwin H.
Schubert, Globe Book,Company, New York, NY, 1951, -

. Clemens, Samuel. Adventures of Tom:Sawyer,apendulum Press, New
: Haven, cT, 1969. ~ ~ S

- George, Charles. The Adventures of Huckleberry Flnn, Baker s
Plays, Boston MA, 193s. )

.v\




: George, Charles. The Adventures of Tom Sawyer, Baker s Plays, .
Boston, MA, 1936. . . -

Kester, Paul Tom Sawyer, Samuel French, New York NY l9l4

McCracken, Glenn and Walcutt, Charles Cey. ed1tors. Llpplncott s
Basic Reading, K Book, J.B. Llpplncott Ccmpany, PhlladEIPhla,
__PA, 1971,

Strasek, Mary Kay. "Tom" Sawyer, American Boy," | Merry Sunshine
Mus1c, ‘El8ridge Publlshlng Co., FranPlln, Ohio,- 1969..

'CREA"TING AND PERFORMING YOUR owu PLAY

If performlng in someone else's. play fosters self—awareness,
creatlng and performing in your own maximizes it. Writing in"
small groups of eight to ‘ten students, the sixth graders at NES
created an or1g1nal drama, RIASEC (whlch appears 1n appendlx)

: In the group meetlngs, each student was equlpped with a
penc11 and paper. We began by talking about the six types. we had -
met in the Self-Directed Search: How would they look at a room?
Order dinner? ' etc. We talked about how the studénts would- like
to be seen. on-stage. What did they imagine themselves doing? A
story began-.to emerge. The’ ideas from one group were added to
those of the-other groups, then were refined and changed.r The
drama instructor acted as the meltlng pot,.and threw in her

- ideas, too;. - _ .

Here 1s a sampllng of the thoughts as they came:

® Let's palnt our faces, 1like sta1ned glass. Peter can
Play the trumpet. _ - .

® We :could live in a hexagon garden. Space men., A galaxy
garden., We could have two heads, four arms, three people
in a sult.i .. .
j‘i ® Some bad guys. Bug:eyes, trigtoids..‘The,Buglies“from-
- Ugly. . ’ - '._ S

® We could have a Kinglh No, a Queen. How can you have a
leader that doesn't support sexism? A woman hulk. A
Queen and a Klng all 1n one.v B ’ - )

'o Slx c1t1es., Slx fortresses. ‘Six‘problemS'or_challengesﬂ\.
' for the hero to face. : oL S

L O.A blg f1ght, ‘with crashlng glass. A bar brawl. Breaklng
1 "bottles over péople's heads. Tables that fall apart. -
" (You. can do-a. f1ght, the 1nstructor sald, 1f you, do 1t in -
~Slow motion.) ¢ T ! ,

o

- -
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o'rhe bad guys see’ themselves in the mirror and turn to

- stone. - The scientists discover that water will’ freeze | -
'the bad guys. A whole stage of tubes, like a scientist's 7
lab. Gold glitter, bald heads, 'Picasso faces., Everybody

"different., What- shall we call the planet’ ‘NES, Nantucket®
: Elementary School Ne51ans from NES.

Q<Around ‘the garden there are~six fortresses. Somehow“the§f‘ T
.-are threatened and the leaders ask the young people to '
defend them. But, by mistake, the artists go to the
realistic fortress, the realists to the social and so
‘ ,forth.~ ‘This' causes ‘all kinds of havoc -- and then they :
. go” discover the mistake and triumph in the end. ILet's
,call the space sh1p RIASEC, ‘after the types. RY-AH'-SEC..

o The story began to look somethlng llke ‘this: Once upon a
time all people lived in a hexagonal garden. They did all sorts
of different th1ngs. - (Then would follow a display -of each type
. behaving typically: - socials having tea, artists being arty and
so forth.) One day the leader called them all together. The
time had come for all to meet the challenges appropriate to |
,.their type. ’ R
:  Armed with coplous notes on all this by the students, the
) ,drama instructor constructed the final script u51ng only group -

~ideas, and leaving plenty of room for 1mprov13atlon and . 1nd1v1-

‘dual creat1vzty in the final stagxng. :

1

v

_ Creat1ng and performlng RIASEC was perhaps the ultimate
. exercise in self-awareness for these students, particularly.
‘since their brainstorming sessions were focused on their ’
‘reactions to the Self-Directed Search. It is a strategy that -
bears -repeating,’ though certainly other schemes could serve S
‘ equally well in this self-dlscovery process. '

o " S
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.. OrganizingaCareerDay © |-

- The culmination of the LIFE program is_a career Day, in - _
which the whole school participates —- faculty and students from
~grades K-6. It,can involve any number and typé of activities, .-
limited only by your imagination. The activity should be organ-
ized by one person, preferably the coordinator of the career
pProgram. .This section describes how Career Day was handled at
NES. o L a o .

d

~

INVOLVING FACULTY

: o : _ ; A :
- _ dﬁe week before the day designated as Career Day, we briefed

-the faculty on the idea at the faculty meeting, describing the
Planned activities. We tried to enlist faculty support and build
up their interest in the event, so that they would pass their
enthusiasm on to. their students. N

. . . LN e T e S . 8

- Each classroom teacher was asked to present. a special
"Careers" -lesson. The half-day Careers Workshop for teachers,
which had been held previously, had provided each faculty member
_With a notebook full of ideas and activities for such a lesson.

R}
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.. We had already enllsted the cooperatlon of the art teacher )
to help organize and participate in a school-wide Careers Art-

Contest. ~Class periods- during the- three. weeks prior to Career
Day were devoted to completing/the~projects.- Students were/asked_

__-to create career-related,pleces in the medium of their éholce. ;
" Entries were to be judged the day before Career Day by two pro-'“'
. fessional artlsts from- the communlty._»

se R . |’ :

;g . -The music teacher was asked-to spend several classlperlods
teaching the students to sing "Looking-In-Looklng-Out,"

the theme
song from the fifth- rade careers TV Program. Other career-
related songs had aly ready been’ taught in two. classrooms.zWe :
decided to use all these songs in the Assembly. L

- N \ i
Teachers were asked to join students in a "Career Parade.
All were to choose a job ‘they wished to- portray, . then elther to

“dress up in-an appropriate costume or to bring in a "prop"

relating to- that Job (e.g., hammer, saw, stethoscope, . etc ), or

- :simply to: hang a sign around their neck, . indicating which. -career
. they were- representing. sﬁnmUSlC playlng ‘over the public
~-address system, the faculty
.props and signs, would march lnto the auditorium for the
'Assembly.‘ For the Assembly we decided on a student "master of

d students, with their costumes,

1,‘.‘ ’ N .
\“-’ !' . N .\.\ "_
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, ,ceremonles,“ a brlef address\on career cholces by ‘the', Superln-
2 ‘tendent of,Schools, a sing-along.'led by the Classes" that had -
' already learned career songs, \and the awardlng cf prlzes to the

w1nners ‘of the- Art Contest.
RS The faculty expressed great\interest°ahd enthusiash] and
we all set to work. . [ - o
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"f”INVOLVING PARLNTS AND STUDENTS
a2 ’

: Parents were lnformed of the ‘event through the letter on the
next page. Students were made aware of Career Day by a séries of
spot announcementS/made over the gchool public-address system:

. during the week. A- countdown"‘theme was used: "Just four days !
v until Career Day. Work on your art projects. Get your slgns and!
C Props: ready....Just three days left...; ‘>A_ , BT

AT i




- INFORMING PARENTS ~~ ., .\ . o =
DearﬁParents,. R _
_ : is Career Day here at __-School and’ we
would llke to ask your assistance’ ln helplng students to '
part1c1pate in thlS spec1al event.: = Hl”l
Students w111 be marching -in a. prop\parade, ln whlch they
*will be dressed in costumes, cdrrying work props, or wearlng
_eslgns—representlng_thelr_favorlte _careers. _Your.child may _
,need. help getting ready for the prop parade. Perhaps you
"have a hat at home that your child could wear or you may be

.‘able to supply a tool that would be approprlate for your .

' Chlld to carry. As an alternative, a slogan about a. job
..could be mounted on a “"sandwich board," written on a sign
-and hung around the neck, or attached to a yardstick and . .
held above. the head . Bny of these ideas could be used for -
~ the prop parade.’ . - - RN Lo
'We will be getting ready for the prop parade here at
~ school,  but would appreciate. any. aSSLStance jou can. give -
your Chlld at home. cL

Thank you for.your cooperatlon in maklng Career Day a.
success. g o _ :

.Sincerély,

_.;w; ;_p__;eﬂ. i:' ""Career;Day Coordinator
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- CONCLUSIONS

. -Although Career- Day" dctivities were organlzed in only a week
groundwork for the day had been laid throughout the program. The.
. faculty had been supportive of the committee's efforts from the
- beginning and had been worklng towards raising their students'

self-awareness, interest in career choices, and recognltlon of
- sex bias and role stereotyplng.

- Career Day then gave us an opportunlty to express many of
the ideas about self and careers that we had been trying to pro-
.mote throughout the LIFE program. Many of the "careers" lessons i
taught on that day dealt-with self-awareness and a cataloging of

. individual needs, talents and limitations. We tried to bring the|

students to see that in order to make a wise career choice it is
“impoxrtant to know. as much -as possible about oneself, as well as
_about the characteristics of many Jobs and professions. The
students were encouraged to be open in their choices and not
limit: themselves to: ‘stereotypical models when choosing a career
to represent in. the prop parade. AS it turned out, the limiting
factor in some cases was the type of props provided by parents --
reflectlng stereotyped attitudes and showxug how easily tradl-
tlonal roles are perpetuated.

45
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Infroducing Teachers—-' to Career Awareness - '
Teachers ‘today are endlessly busy with all sorts of manda-
tory record-keeplng, specxal education procedures, guidance
programs, and curriculum/revision. They are also busy just
plain coping with the dally disasters that demand immediate
attention and problem—solvxng gfkills. It's no wonder that .
teachers' first response to the idea of teachlng career aware-
ness is often a negatlve one. - Introduclng career awareness"
. seems to suggest that. a new subject must scmehow be squeezed .
- :into an already t1ghtly packed curriculum. This thought seemed

to be an overall concern when we first approached teachers at
___NES to distuss our planned program.

How_do those already commltted +t0 career awareness go about

asking consc1ent10us colleagues to reevaluate and xevamp their
. - approach to teachlng’ Our coordinator began seeklng out other
. career awareness programs by contacting.the state's department
- _of education. We were surprised and pleased to learn that a
‘project was underway in a nearby town, in thé form of a resource
center. Next we contactéd the director of the center to find
out what sort of-teacher entives seem’ to work. After con-
sidering all of her ‘suggestions, we settled on an "introductory"
teacher workshop, and were fortuna to have the d1rector of the :
~ center agree to glve the maln presentatlon. T ‘ / -

f INI’RODUCTORY TEACHER WORKSHOP o v

1 :

'~The purpose of the - two-hpur workshop was flve-fold. SRR

l) -To demonstrate that career awareness is not . somethlng
new, but ‘an-integral part of our daily lives. |
2) To show that there is a growing need to include . train-
- ing in 1life skills as a regular part of the school day.n e
3): To inform the fadulty of the existence of the resource
3 center on Cape Cod, and of its wxlllngness to support
14y - our” school s programs and teachers. :
4) To give the faculty insight into the program belng
- planhed for the .children of our school and- into the
A basic motivation behind the activity plans.,,
5) To:point out the eight objectxves of educatlon.
- (See. next page ) : : .

Because the workshop was 1nforma ¢ional in purpose, the
- method for presenting. the material was a_ stralghtforward one.
The ‘director of the resource .center began with a presentatlon ’
on career awareness using the overhead projector. She discussed:.
the career education objectives, d1splaylng_posters depicting
each. She emphaslzed that career awareness was not somethlng
' ..new to teach, but was a. program to be integrated with the to*
: currlculum Teachers were urged to: participate fully in the
' program and to place special emphasls on the development of
"ex—Falr career. oppoxtunlt-es. IR
49 =

P . l
- . . : \




‘AT ST3ITL

cnmmmxmommmm
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+_Individual values, ]
. '28.bagis for selecting lifetme wrk, . .
- Sex Buity Objective: Acoeptance of values,

Self-Awareness/!mmedge of Individual Self

Career Education Objective: Mppraisal of
, dislikes, skills .

-+ Tikes, dislikes, slulls without reference .

"'20 '

togender

Educatimal Awareness/Understanding of .

3 Connecum between Educatim and Life Roles

og -
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Career- Bication 0b1ective: To recognize the

education and training needed for different
careers and out-of-school leaming experiences,
Sex Bquity Cbjective: Tobe aware that

. educational opportunities are available -

reqardless of gex, Title IX and Massachusetts -
Chapter 622 agsure epen access to trammg ad
educatxcn. _ '

Career Awareness&mledge of Total Spectnm
of Careers . 4

" Career Bducation d)jectlve' To mderstand

4

 the varlety and charactenstics of dlfferent

career fields,

* Sex Bty Objective; T nderstand that the

spectmn of carzers is not divided- into ‘nale"
and "female" ocoupations.. Personalinterest -

|+ and individia) siLle, not gender, should
:"detemune mxpatimaldxoice. S

Econanic Awareness/lhﬂeretanding of the Proeeseee
of Prodmtim, Diptribution and Omsurptzcn

Career' Biication Ob Objective:: To relate career

1 teb Tifestyle and persanal economics,

~ Sex Bouity Cbjectiver To wnderstand the econo

- mic cmnsequences of career choice, thich jobs
) enough to meke an independent life possible? . '

5,

6

Decisim-MakJng Skllls/Ratimal Process of

_Caxeer Choice

Career Education 0b]ect1ve. To relate career
declsions to career goals,

- Sex Equity Objective; To understand that :
. decisions based on. sex-stereotyped roles lead to

eex-stereotyped careers, o

K1l Awaxeneesmvarenees and Acqmemcn
| ofSldllsNeededtoPerforminaCareer

Caresr Bducation Objective. ‘Ib.be able -

to perfonn entry level tasks,

| % Obgectwe. o be aware of and
- aoquite necessary to perfoim entry

2

| _.level taske in a non-traditicnal ocmpatlm. |
Brplcyability S}nlls/Social and Cmmm

caticn Skills

Career Educatlm 0b3ect1ve' To acqulre :
~basic work habits and attitudes and to
~understand working in independent, tea,
and supervised situations,

Sex Equity Objectives To-be able to assert

‘and accept: Individuality in independént}

tean, and supervised situations and to -
vork conpatibly within a group whatever -

| its gender cmpositim. |

Appreciatime d Attimdee/nwa.reness of
Feelings tovard a Career's SOdal and

, Ecmunic i zormant

‘\ : Educatim Objective: To reeognize
-envirenmental differences in oooupations and

" different reepmihilities reqmred in variou

 cdreers, ,
- Sex Bty mjectives. To recogmze that

careers are sex-stereotyped wnecessarily; to. |
underatand the nm-txadmmel responsibilities 2
and benefits that ampany nm-traditimal
ocoupationg,
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‘»;"éAxING'A‘BACULTY POLL

_ Onte thls baslc 1nformatlon had changed hands, we declded to
- gather the faculty s impressions about the workshop. We hoped
- . that their responses would help us determine how we could encour-
- age them to take a more active role in the development of our
program. - As” a part of the poll, we asked who.would be w1lllng
. to join a team, of teachers for a visit to the nearby resource -
center. .One ‘teacher was selected.from each. grade level, so
maxlmum Lnfuslon in the school could take place. '

[ ¢
»VISITING THE RESOURCE CENTER

The dlrector of the center had planned the day's act1v1t1es,
Whlch ‘included classroom activities for teachers to view. = That .

. 1is, teachers from the.local school system prepared and demon-.

_ strated lessons at various grade levels for our team of visiting
teachers. The obvious enthuslasm and interest of the participa-

ting students and teachers were an. 1nsp1r1ng part of the visiting ' .
team's day! S o : _ - R

v

_ The demonstratlons were followed by a d1scusslon and brain- -
-storming sessions -on infusing career awareness into the standard
-curriculum, with the ‘director -acting as group :ledder. Also in-

, cluded was a time perlod when -lesson plans, already prepared
-and tested by teachers in various school systems, were made :
.- .-available to teachers. These lesson plans spelled. out exciting
'+ ways to infuse career awareness activities into any teacher's
regular program -= without maklng 1t "one more thing to teach "

_ The v151t1ng teachers were 1mpressed, all in all.‘ They

" became enthusiastic and eager to try some projects’ themselves.
Their energy and excitement were later carried over:in a

. "teachers teaching. teachers workshop in our school, some two
months later. - ~

CONCLUSION |

; ~ The precedlng steps; 1ntroduc1ng baslc information,, allow1ng

'teacher.exploration, and encourasing further involvement,
certainly" promoted the success of our program. These three
steps could be applied in v1rtually any type of: 1ntroductory

" career educatlon program. _ :

, If access.to a resource center is not possible, the state ‘
department of education should be able to suggest resource
. personnel who could travel to your- area to talk with your -
faculty about their experiences in setting up similar- programs .
and to 'exhibjit-materials. The resources listed in the bibliog-':

raphy of this manual could -also be used in develOplng a career T
awareness program.

L
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Conducting a Career Awareness Workshop

_ The NES team of teachers ret&rneQAfrom its visit to the

resource center full of excitement, but bemused as to how to -get
- fellow workers tuned in to this new way of looking at education.
- They knew how to organize a workshop for maximum efficiency
_(having"learned'thé\pitfalls,through personal experience). = ¢

What they needed was a gimmick. The School workshop had to be

“special and innovative to make the difference.

. After 1long discussioﬁ‘they hit on-an idea. . Why not choose a
-career lesson from their samples and use it with the teachers
as students? Phase one of ths teacher workshop was planned:
we would conduct a "Values Auction" -(described in ‘the  activity.
section), To .orient it +o adults, we changed the items offered

N "

for bid to the following:
° A.fréé ¢91;egé edééation‘fo:”ybur children
Rt A'shopping spree ih An exclusiﬁéfaepértmént store
' 5' Eat ailfyou waﬁt for bne year and not gain weight
® Ten free acfes of land overléoking the_harbo; ‘

- ® .Perfect health for the rest ofnyour:iife
_ : o N , _
® . Live wherever you want, rent free, for the rest  of your
life o : . ' . ' :

® A free month's_vaéation fdr ybﬁ and youi;family

‘e Take ten years off your pre&ent"age_ ’

Complete’ with banjo picking music'and costumed aﬁctidneer, the
-‘auction was an instant success and an excellent opening for

the workshop..

..» . The second phase of the workshop-needed to encourage teachers-
* to teach. career and self-awareness without becoming dictatorial.
The workshop leaders brainstormed and eventually decided that
~displays of student-prepared materials were an incentive that
few teachers-could resist. We organized phase two. as follows:
Beforé the workshop took place, each workshop leader taught three
* lessons in class involving basic self- or career-awareness ideas.
The  results of these eighteen lessons were attractively displayed
- for other teachers to see at their workshop. This visual approach.
. to learning about career awareness lessons was extremely effec-
tive: teachers could. see tangible results of the students'’ in- -
creased awareness. _ S ‘ ) :

" The third phase-of the workshbp was focused on reinforcing the 3
- participants' ‘excitement and interest. We wanted to be sure that -
R . Lo o ' . . ‘
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teachers would take]thesg ideas ‘back. to their ¢ ‘
x'to'incdrporate,them'whergver possible. We decided to put togeth- ..
. .er personalized notebooks filled w

‘ ith relevant/lesson plans.
The teachers leading the horkshop P
\ the resource center,

ooled the lesson plans from

and chose .those they felt other teachers

would like the most. Approximately sixty -lessons were dupli- ,
cated and'o;ganized by grade level for distribution at ithe -

- \workshop. . The workshop léaders also adapted’or developed-their
own lessons and included those in the displays and handouts.

workshep, then,

and collate in a tw

better way to encourage reluctan

- with the openmindedness and enthusiasm that go hand in hand -
- with career awareness! A similar careéer awareness

~-can easily be put. together using t

lassrooms and .try .

~ Each teacher at the’ was'able to participate,
investigate, o-hour,afternooniperiod,‘ What
t- teachers' to begin to teach
u

’

workshop
, ‘ he lesson plans given in the
next section, "Classroom Activities." A . .
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Sc_:’rnple Lesso‘n Plans |

CLASSROOM ACTIVITIES

. Integratlng career and/or* self-awareness lessons w1th regular
- classroom activities may seem an awesome task, and one limited .

- to particular- areas. of curriculum. However, this 1ntegratlon is !
possible in virtually every activity of the school day. This
portlon .of the manual describes many " varied ways in which any
tedcher can infuse'a career-awareness approach almost immediate- |
.ly into daily classés. Each and.every idea can make" teachlng with !
this approach informative, enjoyable, and excltlng for the oy
students' and teachers alike. L i

Personal adaptatlon is not only ‘'suggested; it is also encour-
aged. The more personal you make each lesson,. the more the i |
. children will benefit from it. You will notice .that,. after partic-
1pat1ng in a number of these activities, students will begin to .
make wonderful observations about themselves, ‘and about the |
~ people and things around them. By encouraging such spontaneous
o observatlons, you can help students create 'their own related
, projects, 1n which you will need only act as a guide.
| . --
Infu51ng career- - and self—awareness in everyday act1v1t1es :
. can become second nature. Over time, the. ba51c ‘techniques can.
: become 1ncred1bly\apparent and easy to 1ntegrate. - v
. l

\\ So! Read on...enjoy...adapt...and...use!!!,You'll be glad you dld';

54




Activity  wnen 1 arow v, (éubject Area:

a

Gradelevel :: - | Objectives
R . - . : . To student to -
Time Required B aminegcociag ternatives a

Approximately 30 minutes. o begi
S o . ularp _fessmn ‘
. © To examine’ the%students' own

Seﬁlng . : " 1 .lesson o 5
: tClavssroqrvLibrary/resource area : : o , -.

- Materials

- Drawing paper folded in half
Pencils . - : ‘
Crayons - - o _ - T

; sex‘bias, as exhzblted in the

Procedures

Hand out a pencil, a crayon, \and a plece of folded draw:.ng paper to ,

each Chlld. .

2. ‘Then ask the students to ccmplete the follow:Lng sentehce at the top
: of one fold of the paper: "When I grow up, I would like to be'a.
O Allow tlme for discussion and exchange of 1deas. i

3. after anl chJ.ldren have ccmpleted the sentence,’ask them to draw, :

!

i."

-

themselves perfomu.ng th:Ls chosen occupatlon underneath thelr sen- S

tence.

4. Next, ask the ChJ.idren te 1magme they are the opposite sex.,' 'ahd to

. complete this next senterice at the top of the second fold of the

‘paper: "If I were a girl/boy, I would/lz.ke to be a AN
~Discuss whether this ‘difference changes’thelr career chomes *After _

making their‘decisions, the students should 1llustrate themselves e

perform.mg thJ.s occupatlon. : _\_ o - R _‘; S B

€

‘ S. Direct the ch:.ldren to llst four occupatlons ‘that wémen may choose

to list jObS that men may choose

o . . ,

on the third fold of the papet..On the fourth fold, ask students

55




1

Zidaﬁtlons. Other options may mclude 1llustratu1g the occupatlons of ©

6. Ask each student to read his or her llSt aloud, and encourage dis-

- but the idea should come across that men a.nd women can be what they
‘want to be, rega.rdless of thelr sex ' : . _

cussion. You may elicit many controversial ideas from the students,

- parents and other family members. Other classn.flcatlon
. activities could be city versus country jobs, indoor ver-
- sus outdoor Jobs—-wn.th the anphas:.s on sex-role stereo- ,
typlng. S

I
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ACthltY ‘ What s In A Name? . (Subject Area;]")Langpage Arts) L

Grade Level 1-3 o Ob]ec’uves S / |

@ '1‘0 mcrease students' fam:Ll—

TlIne Requ]:red . iarity with names and their
Approximately 751m.mutes, _ A spelling.
: -three 25—nu.nute sessions v .@ To allow students to cut out
: b : and uniquely decorate the
letters of their _name.

e To enhance the appearance of
~ the students work:mg r'paces.

| Settmg

Classroom/actlv1ty area/art room s

Ma'tencﬂs o | / S
‘Pencils - , _ : - R
Scissors ' - : '
Large laminated alphabet cards e » , R
(capital letters): / ' o

* Assorted colcred construction _
paper T o

\ Procedu.res S f

-~ 1. Each student selects the 1etters (alphabet cards) one at a time from
his or her first name,, traces them, and cuts them dut. Since stu-
~dents will have to thke turns|with the alphabet cards you.may . have
to remind them that they need ! t pick out the letters in the order

in .which they appearmthename _ /

\
- 2. Decoratlon 1deas' designs an or pattemns, sometl'ung “hat person
‘likes, or sorreth.‘mg that begins \w1th that letterq e

3. After lam;\.natlng the children's letters, wount them in visually
\ . . attractive patterns on classroom 1s, ln corners, over doors, or
' in large dlsp\lay areas. - \ - _/

. Adaptatlons: Other options include us:.‘ng math, sc1ence, or social vocabu- »
o AT " lary to cut out and decorate. - o




ACtl\KY A Scavenger Hunt (Subject Area: I.anguage Arts) o

ch:d_e L‘evel- B Ob]ec’uves
‘ N 1 e To encourage the students to
T],Ine Reqm_red e becane more familiar with the
Flexible (depends on the number of' people in their class, school, :
“Titems-required-to-camplete-the - | or neighborhood. .
hunt) o To reinforce the fact that
e : - .pecple are different, and that
C S ' = " they make different choices
Seﬁmg ' © depending on .their experiences.
' C}lassrocm, school nelghborhood _ e To encourage the students to~
v -~ interact with their peers,
v L canparing l:Lkenesses and
Matencrls ] | aifferences. |
One scavenger hunt list per person |: ‘ : ' .
B (see sample on follmn.ng page) ; S .
. Penc1ls . v C - -

Prizes (opta.onal)

 Procedures . -~ T

\ 1. Iead off the activity with a discussion that campares ‘the personal

qualltles, :Lnterests, and talents of people stuoents }cnow

CL 2. Followmg the discussion, explain the format for the scavenger hunt.
) Tell students they will be hunting for SpelelC kinds of people,
rather than objects. Mention any prlzes you may be. awarding. Then
dJ.strJ.bute the scavenger hunt lists to each individual. (You may
want to have the students divide into teams of three or four to
. shorten the length of time required to camplete the activity.) Let
. students know ahead of time how much t:une they w:.ll have for the -

...)

3 At the end of the act1v1ty, hold another dJ.scussmn or reportmg
. also begln to make 'same generalizations about their dlscoverles that

ment and hobbles

* Follow-up ActhlEY Ask the students to draw up a list of theJ.r own to
- .use at another t:.me, or to adrmmster to another class :

session to determine what the students were able to find. They may: "

‘relate to the pecples' choloes of career ,. life style, hcme environ-




" Which day"

fcmeone who planted h:Ls or her own garden

]I\IFORMATION :

’ :Scmeone who has a rock: collectlon

Scmeone who has a blrthday in September. ..

.
A

Scmecne who has an aquarium at hame '

Scmeone who has more than five. brothers
and s:.sters . \

Saneone ‘who has been ouﬂs:.de of the U.S.A.:

Sameone whohas a pet b:.rd

> Someonevwho is living in.a brand newhouse

J

- ,_Saneone who" lS the youngest in hJ.S or her
- family -

Scxﬁeone who.has had an operation

Sanecne who makes lots of Sweets for people to

eatc’

" Sameone who went deen sea flshlng this past

sunner

~C -

Scmeone who - really lJ.kes to oook at hane

- Sameone who makes a.Lrplane models as a hobby

Samecne. who has hlS or her own magazme
subscrlptlon

Scmaone who wants to beocme a doctor

thls year

B Scmeone who has a relatlve who helps us under=

stand the mportanoe ‘of law and order in our

R A_soc1etj 2

Samecne whose parent is espec:Lally busy durlng ‘
‘April every year




"ACﬁ'-VitY Values Action” (sybsect Area: math) .

O—bjéeti-ve5° s

'® To reinforce bas/ic»math""skills
o (counting by 2'g,. S's, 10's) .
o To éncourage team decision-~
making'skills. - . .
® To allow Students tq make value

children
Gavel

N Assorteq lors of oaicfag orheavy oo
| Procedures - o
1. Teacher Preparatijon; - Select Nine or ten items that your
. would like o purchage, - Write them op the large sheat
Post it where it can be Seen during the auction, .

’- 'I\sllenty cﬁips for each tearr;'of four |,

— _9.,_1.-_:,—f(byui2's ,.5's, 10's), Allow the Students time o deliberate_ Over the '
. items they will bid on, ‘ . ‘ -




6 Call on only the bldders, and remind the students’ that as. an auctlon—
' .eer, you must accept the amount spoken by the bldder

» 7. Continue the auction pmcess, sellmg each item to ‘the highest bid- .

ey
S 2.

5.

_ 6

7.
1
N

'v . 3;,’
4.

Followrup Activity: The students should be' encouraged to suggest items |

-der, banging the gavel when an item is sold and pass:.ng out the
3x5ca.rdstothef:uymgteam ~ :

. 8. When. the auctlon items are sold, allow the sthdents to discuss the
) entire process with each other, ccmparmg the:.r "bargaans" and
buying powe.r

The follcw:ng 1tems \were wp for bld in our Values Auctlon~

.Perfect he a]th for t.he rest of your life. -
Eat all v 3 . ant for one year and not gain weight."

A trlp to \!n.u.\. Disneyworld for you and- -your family.

Ice cream cones for you and a frlend _every day after school,.
for one month.

Live wherever you. want :Ln the world, rent free, for the rest of

- your life.

Meet your favorlte TV or movie star. o . .
Free school lunch for cne year. L : .
Your own horse and $table. _

Spend the summer J.n your favorite place.

‘for other auctions, to prepare materials, and to
take turns being an auctioneer, banker, and bidder.




| _ACTIVTtY Gett:Lng Into Our Heads | b(_Subject Area: | self-Awareness) -

| GmdeLevel o fob]ew ve
. — e To develop students' awareness 5
TlIne ReCI'llll'ed - . Of their likes, talents, and
'Silhouettes: ~ 10 minutes ‘each N values,
Collage 50 mlnutes e To give students Practice in
X . follow:.ng specific directions.
: 1 e To help students learn to :
. i S Ny apprec:Late the fact that every--
- Seﬁln . one is dlfferent : -
Classroom or art rodm o A
Mcrtenals R e

Large white drawing paper - . ¢
Large black oonstructlon paper !
- Soft (3B) pencil ‘
Masking tape
" 01d Magazines
" Scissors and glue

Procedures
;;\ To make the s:.lhouettes
" a. Locate a blank wall. .

'b. Tape white drawing paper to the wall
C. Direct the lanp-onto-the wall. - _ o :
d.\ Have e " student stand sideways between the light, 'and the wall.
€. " Trace t.e . ‘1tline of the student’s head.
f. Tape the fln_l.bhed drawing to a sheet of black paper and cut out
; the s11houette, dlscard.mg the: th.te paper S .

'
\

_ | 2. Glue the black s:Llhouette onto another sheet of th.te _paper:- _
R 3. Allow the paper to dr.y Whlle it dries, the student mght select .

‘;l; _._words or plctures from the. magazines that represent hls or her own:

anbltlons, hobbles, lnterests .or thoughts

4 When ‘the sllhouette is dry, the Pictures and words can be glued onto
the paper J.ns:Lde \\the shape of the head '




- Ebllow-*up 'Z»_\ct':ivities: ' Th:.s prOJect makes a'nice classroom deooratlon as

well as a llvely discussion toplc. The: silhou~ . -

i - E ettes may-also_be f-aken_hqre_as_ga,fts_f_gr__fa[nﬂ" ;
R "~ members, or ‘Used to decorate the student's.bed- .
. .~ room. For a further activity, stidents mJ.ght en-
- joy making silhouettes of family members, then
trying to detemmine what.that particular person
" might want to-use to descr:.be him- or herself

63 o

-







‘Follow-up. Activitz: Students w:.ll enjoy perfornu.ng their song fiar other
" classes, perhaps during a school assembly. Perform-
ances can be tremendously enhanced by student or
- teacher-made props, which the students might keep .
as a v~ adexiof th': unique song. :

" Note: The lyrics to the song produced at” NBS
T appear below . N

a

- - - We love ice cream in a d:.sh '

- o o Little tJ.ny fish, -

R : ) Playing in the snow,
' and Christmas.

——— T~

We love learnlng how to. cock, -
. Reading a new bock,
Swinging on a swing,

and pcpcorn. -

And' we love YOu too.

We love sliding down a slide, ‘!

Going for a'ride, - R

Playing with our friends,
v And America. :
|
. We love puppy dogs and kittens,
: . Wearing hats and mittens,

LIFE at N.E.S., .
and hugs. ,

- o ~ . .And we love you too. -

We love flyJ.ng in a plane,
- Riding on a train, . -

' Swimming at“the beach,

and teachers. :

We love families .and friends, .
R . . Money you can spend, : '
T , _ | Porpoises and bixds,
' o ' ' ..and God.

And we‘love you too.

LU PR

e ong




ACthltY ‘Who Are You" (Subject Area Physical Education)

' Grade Level K;4 - | Objectives
. ] e To increase the stude.nts' .
Tlme R'equued - . awareness of the use and inter-

Approx;mately 25 mmuteF . pretation of body language.
o To fosteg the -growth of stu- i
dents' vocabulary.

™

\ - e T ove students' ablllty
: , , to dreratizz with props and
» Settmg | " react to body 1
#| cvmasiumor arge open space Dl S
1 Matenals |
One broomstick (or ya.rd—long stick)
' per child :
- -/‘ 2 ' Y R -
.‘Procedures R

Choose ‘a student leader R L
2. Then have each student select a st:.ck and move to ‘an open space in
 the gymnasium, making sure she or he is at least an arm's length
away from other students . - S ——

3. The Student leader will use hls or her stlck to mime dlfferent occu-
- pations and the other students will imitate, while calling: out
guesses 'as to what occupation is being portrayed.l_f‘or example, a
tap dancer. might use a cane, a baseball player might hold a bat, and °
SO on. Other occupatlons you could mime -include street sweeper, :
‘carpenter, drum major, we:.ght lJ.fter, soldier,. golfer, hockey player,
- Follow—up Activities: Further activities'could involve other types of
PO - props——frisbees, balls, jump-ropes, and hula hoops.
b ‘ ‘ S - Students could be encouraged to suggest other props
. that mlght be used to dexronstrate occupatlons




1. ACthltY Twenty Questicns = (Subject Area: Social Studies)

It Gradelevel «s = .| Objectivec
' . - . » . L : e To famlln.au:lzc= students w1th
_ Tlme ReqUJ.Ied 5 \ | ~ the requirements of many
Teacher preparation: 15 mlnutes | = occupations

tnme~/'3 : - 1. e _To .encourage students to
N O-mlnutes ' CoY camunicate and think clearly

\

- —~ — about the varied occupations
S ﬁmg o L ‘ o ava:.lable to them.

Ssroam

M&tencrls

Occupations printed on 3x5 cards !
R ( e per child)

Procedures_'_ S S

,/

1. Ahead\ of class, prmt the names of var:.ous occupations on 3x5 cards.

2. In class, tape .an occupation on the back of each cn:.ld, wlthout -
dlvulglng what it says . '
| /
-3, Allot ; specific amotmt of tJ.me for students to move about- the
classroam. They may ask each other 20 questlms to txy to find out
) what/ the:.r card says, but can only b’e gJ.ven a "yes" or "no" answer.
_ o !
Sample questlons-v Dces my job reun_re caol’ege’> -
. ‘ . Do I work-outdoors? S
Donearaunlform"‘ A
4. At the end of the d,_s;Lgnated t.une icd, see how many chlldren :
- gquessed what was on thelr card. Dlscuss Whlch questmm. ravealed
- the most mformatlon -

'\

il

Follcw—up Act1v1t1es -You may want to. conduct the act.w.v:Lty agaln, sug- _

: gestmg that the students see how quickly they can determine theJ.r

: occupatlon by using the most reveallng questlons




e

E -
.;’

Activity  ve, myself, and 1 Book -
A i .

v(Snbject/Area:;/ Language Arts)

. /
Grczde Level 24' Ob]ecnves
k ® ‘_To promte each Chlld's lndl-
T1me Requued | _'viduality.
Approxmately 40 minutes per page, e To encourage each child to

l the number of pages: +0 be deter—
; mmed by teacher -

share and comparé his or her
life with classmates.

i

\ Settmg

"Classroom or art room:

To give each child practice
" in basic language arts skills.
To allow each student to make

; - decisions concermng personal
| |

' preferences

Mdtendls

| Activity pages for each student S , - P
| (illustrated on next page) _ ' . "

‘ Crayons, penc1ls, maglc markers : '

\ Meter stick

\Stapler_

’ . . . . .
" . . . . :
T ' . . - i .
\ . 5 ) o
) . o .,
: 5

1
) . . . [\t‘ X
Procedures o | ' |

SJ_nce children.love to talk about themselves and thelr families, 1t -

is 'best to begin this activity with a short dlscusslon abou what
makes us different from each other. . - . . j

iy
! Hand out a copy of the "Vltal Statistics" page- to help each of them
\;_begmtotakealookath:.m—orher f. o ‘
Proceed with each act:.v:.ty page Lmtll all requ_u:ed mformatlon 1s

completed by the students. -
Next pass out a blank page ‘and dlrect the students to deslgn a cover
for their books - / .

L

l

o : o
5. l\ Assemble the books usmg a large stapler I

: 'Follow-up ACt:LV.LtleS.- 'I‘hese books may be used in a dlsplay/ in tl;xe class—
' P o . i vroom, ‘library, or lobby.. - They may also be given :
.. .. [/ asa spec1al hollday or blrthday gift to a fam.rly |




ACTIVITY RAGES FOR

i I S
/ v
K /

ME,

MYSELF, AND I BOOK

C VijVrtal S‘thlsflcs
1 Hi? cfé-

1 éivord:e Sc.hool Subjed; __ |

" Favovite Place:

¢ This iskrel

‘Favorite Time:

My Family Portrait |

Rets

‘MY .'Fo;Vdi‘i{c “Parson

et e —— s - = .

, 3 Th‘ings'-rh’?i.‘t'A\‘eTtihﬁM’e. E _‘ -




ACtl_Vl'_tY ) Biogra‘phye-Auto%iography ' (Subject .Ar"e'a.: H‘istory)r '
e : e . ! : ' : '

| - - -

"Grade Level s - Ob]ectlves ]
. : g ' -1+ . e To have students read a spec1—
Time Required I . - fic type of book.
N - Paper preparation: 30 minutes © To help students become®aware .
- Writing: varies by student ability of another person's goals and
‘Discussion: ‘1 class period . . - career development.. L
— R — ' - e To help stude.nts appreciate
Y : o (o] £ =
< Seﬁmg P e _ o Znnczber person's life experl
Classrcom, library, art room '/-' ,
; Mcxtencxls Co T R S
-One library book per studgt BN BES
R Whlte--drawmg'paper o ' : '

Tea bags - : T '
‘Large cake pan ’ o

Quart-size pan ‘

Black or blue pens (one per student)
Matches

Procedures .
.-1. BAsk each student to choose a famous person whom he or she finds mter- ’
- esting and to look for a biography or-autobiography on that person in

the school. lJ.bra.ry (or local l:Lbrary) Some- students may need help. .
coming up with 'an idea.. The teacher .or students might also decide-to
select a particular category of people to study (e g-r lnventors,
ploneers, entertalners, pollt1c1ans) v

o . 2 _Stude.nts should be given a partlcular time frame w1th1n whlch to read |
R "thelr books, ‘depending on their. reading abilities or limitations.

' ) Students with spec1al needs may need to: have the book read aloud by

ST I -anothery—student* T o

__ - 3. In art class, begln preparlng tne paper as follows- o

e a_. Boil watér.in. a quart-size pot and' pour 1t J_nto the cake pan
- b, "'-"’Add‘severa‘l tea bags® to the water. ™ . :
e BN Crumple Y plece Of white drawing paper. ' mto a ball, flatten lt, I
». -} - . and place it in the pan. of tea. The paper should absorb the tan :
R P . color easily. i
~d. Remove the paper and allow it to dry. (Hang it from a clothes— -
S line or lay it on-a covered surface.) After you have demon- '
strated the’ technlque, help each student prepare his or her own

- ”

"0 83 . , . el




'7-'.4.

ThlS next step should be closely supervxsed or done by the teacher
.or andther adult, and performed in a safe area away from smoke de-
tectors in your bulldn.ng Carefully lighting a match burn the

edges and corners of the dr:Led tan paper. The object is toxproduce
- ragged edges to suggest great age.

Once’ students have completed thelr read.l.ng, ask them to write a
book report. The report should be written ih letter or "Dear Diary"
form, to imply that it was written by the person being studied, and
it should refléct some of the highlights of the persons life and -

career. The. first draft of the students' reports should be written
. on regular paper,

\allow for corrections and for rewr:LtJ.ng. -~ When
the ‘report is ready for final presentation, the students should. .copy--
- it onto the tan paper, in black or _blue .pen.--(Using a fountam pen
m‘fght be an. :Lnterestlng challenge to art:Lst:Lc or J.nterested stu-
dents ) . . ] \ i ‘ | L 4 : )
/ S ' '\\, o
GJ Once the reports have been ccxrpleted, spend a class presentlng the
/' reports for student discussion. Focus on. the.qualities of\the .
different pecple studied. How were their goals alike or different?
Compare their personal experiences, values, and careers. What were

their cont.rlbutlons° What would each person lJ.ke to be remembered

i
o

: 3
o : : -
Ve '
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ACHVIY  irror nage

. (Subject Area:

_ .Self;-Awareness)

Giade Level x3

Ob]ectlves

| Time Required.

Two 20-minute periods

o To encourage chlldren to des-

cribe themselves using media
@ _To. have the “class éampare the
"mirror images" of the students,

- Setting

‘Classroan

‘and denote likenesses and
differences.

" Materials

One, large cardboard "mirror" ‘per

student .
Magazines and/or newspapers

~ Scissors and paste or glue

:

\.

' Follow~up Activities.
“and a school mirror.

’.Procedures

1. Direct the chlldren to cut out words or plctures that describe. them-
: selves and- paste them on their "m.erors "

2. When ‘the m:erors are ccmpleted have the chJ.ldren carpare their .

images. What new things do they find out about their classmates?- Do
‘their friends have scme. of the same lnterests” What things has

everyone, chosen?

and share it w1th the children.

o

- < N

Further' activities could include a classroam mirror
The teacher mlght also make his or her ocwn'mirror .

1285
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CareerGaimes '~ -
CAREER COVPETTTION .

-

_ Grade Ievel 5-6 Co BN Partlclpants;.

S ,,,'__--— T . Gare leader (teacher or student)
- - One half—hour or more ' o 2 teams of equal number (no :
) . c "norethanSonateam) '
Objectlves. : a : e
‘6 To make students aware of the Materlals- o : )
skills, tools, and kinds of' educa- - -1 game board made of foan
" tion needed in a variety cf jobs. core or plywdod, with hooks or
® To focus on the kinds of jobs: . small nails attached to hold
that students may not know much . placaxrds..
‘about. ' v R . 3~6 descrlpt:{_ve placards for

- each job category, with twor
. . ' holes punched at the top.so .
: - ' - that they may be hung on the
~ - ' : game board. - _
’ . - . ' .+ 1 title placard for each job
. - o -category, constmicted similarly.
' . S ' to the desctiptive placards.
" 1l'index card (referred to as
job card) for each job category.
. . 14 hooks or gmall nalls :
e lpalrofdlce
: : ‘ 1 timer :

PreE.at:Lon-' ’I'he game leader sets up the game board propplng it up ‘or hang- o
- 1ng. it on the chalkboard sothatallmthe rocmmay see it. ‘

: S ’I'he two teams sit on oppos1te s1des of the room, preferably be-
hmd long tables. ' , A

B

e . The game leader and tJmekeeper sit in the front o:: the room, .
near the game board

p o - . A

The game leader shuffles the job cards, choosing one randomly to.

o - begm the game.” He or-she then places the correspond:.ng title plo,card on the -
- game board. o _ _ :

‘Rules of the Game: Each team chooses 2 representatlve ‘to start the game. .
. These two people roll-the dice, with ‘the person rolling thé -lowest number °

o winning the.choice to play or pass. (His.or her team may help decide which
- of these’ optlons to take.) _ _

- . The person who plays fLrst trles to name oné of the 1tems on- . - -
‘the descriptive placards that go with job category posted on the game board. '
(Name the five most commonly used tools of a carpenter). If the player.

,r"uesses one of the 1tems, the- gan‘e leader places -the placard w:.tll that 1tem

o : e . : ’ P
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: On the game board The team then conthues to’ try to guess the other 1tems
-~ on the descrlptlve placards for that job. category, proceedJ_ng in order. If
that téam guesses all the items correctly,. they win the game. After three
incorrect -guesses, the turn goes to the oppos:.ng team. If the opposlng team -
guesses correctly on its first try, it wins the game. If the oOpposing team's
_  -Quess is J.ncorrect, however, the team who began the gam'e'Wins. If. neither
' team succeeds in guess:.ng an item correctly, the round is scoreless.

‘e

.n

~ The game contmues in this fashion for 3 to 5 rounds (deoend— oL
" J.ng on the amount of ta.me allotted) , with the team w:LnnJ..ng the Irost rounds S w
w:Lnn.Lng the game : . . :

Object of Game TO WIN AS MANY ROUNDS as posslble by oorrectly guessmg the :
- items or qualifications for various jobs, as lJ.sted on the
descrlptlve placards.. e oo

- NOTE: - Each guess Tust be. tlmed, w1th 60 seconds allowed for a response If !
.no answer is given within. t time (as judged by the tmekeeper) ' 1t o
s counted as an J.ncorrect Jess. . ' CoamT
Each team menber must respond J.ndJ.Vldually, w1th no team ass:.stance
The only exception is when the opposing team wins the turn (after the
starting team has made 3 incorrect guesses), at which time members’ of
the team may consult with one another to come up with one answer.
_We used the following job categories: Skills of a suxveyor =~ .-
' y - - Qualities of a pilot
Plumber's tools '

- Teacher's education -
Qualities of a waiter
Veterinarian's education
Carpenter's tools
Qualities of a doctor.




-

JOB

Prep

1

JEOPARDY

. Grade. Level \4—'6"
TJ.me Requlred . i

Variable, depend:.ng on, dec:.sJ_ons
made by playe.rs

Objectlves-
e To introduce the. concepts of
‘salary and budgeting.

® To enable students to expern.ence.

_some common' career -pitfalls.

e To help: students become familiar
with business world vernacular.
®.To give students a chance to

weigh such decisions as, whether to
enroll in college. o A

2 squares "Chance ~ Write the following on nine spaces:

tlon )\

- Q

_Participants .

'Materlals- e

S

Job Jeopardy- board (gee 1llus-'

tion.)

tration and section on prepara-

. Play noney (paper bJ_lls "in
‘hundred and thousand dcllar\
denomlnatlcns) o

. ~'Dice, or a splnner w1t‘n num-—
‘bers ;

Pay 'Ralse, Pay Loss, and

Chance

cards

1 token per player

- 1 pad and pencil for each
‘player to record each year and

. salary

n

saration: On oaktag or poster paper, drav} a monopoly-type "roadway" o
wuch’ the tokens may move. A path that wanders randomly adds variety.
DlVlde the "roadway" into sguares- (oxr- rectangles)

' l Hospltal Lose one tu.rn and pay the ban} $1; 000

2 Pay Loss Plaza- Take a Pcy Loss card

3 ' Pay/RaJ.se Paradlse. 'I‘ake a Pay Ralse card

ya

4. Fank: . Any player may borrow from $1 000 to $5,000.
Qhe player rust pay the bank $100 interest.
'_,wrtl'un cne year, or the next time the player passes the Bank space..

\

At random, label 9 to
(See J_llustra-

5. Job Ss I_ocatlon- Lose one ‘half of your salary fcr the year

6. Va_catlo :Llla-' Players’ land:._._ng on th:.s space lose $500.
';'This- spa should be located near the end of the year.)

~ (Note:

A\stude.nt panker
| 2-6\players e

\

For each $1,000,
The money must be repaid -

7. College- Players landingion this space have the choice to go on or
, to'go to college. The cost of college is $3,000 and the loss of 2
s ~tutns. However, the Base Salary rises $5, 000, beg:.nrung at the start

cf the fcllcwmg year.

8. Vocatlcnal School Space:, Players land:t.ng on t‘m_s space havé the-
o to Vocation

‘chon_ce to go on or to go t

~

/

School.

The cost of

£



' Vocational School is $2, 000 and the loss of 1 turn. "Salary.will
increase by $3,000, beglrmmg at the start of the following, year

9 Start Space- Base- Salary of $10, 000

WrJ.te Pay I_oss ‘cards. These. should have the words Pay Ioss on one s1de
n-the other Side should be an amount rangmg from $500 to $2,000 per: year.

. WrJ.te Pay Raise cards These should ,have the words Pay Raise on one
'side. On the other side should be an amount ranging from $500 to $2,000 per
Write Chance cards. These should have the ‘word Chance on one- s1de Cn
the other side should be wrltten one of a variety of chances T‘yplcal Chance -
cards would be: . _ o
' Go to hospital. 'v o B I
You may go to college for half prJ.ce.
- Your buss just gave you a paJ.d vacation; go dJ.rectly to Vacat.ton VJ.lla
. Go directly to Start.
Go to Pay Raisé Paradise’ .(where there is a stack of cards)
GO to Pay Loss Plaza (where there is a stack of carxds). :
Ch no! ‘fou.just lost your job. Go to Job Loss Locat:mn o - ¢
You reported late to work last week. Lose $100. : ’
. You recelve a Christmas  Bonus of $l 000 for your good work

- ~

"Rules of the Game: 'I‘he object of the game is to amass the most money- by the

,nd of X years. Beg:n by deciding how many "years" the game should last
leach time around the board ‘equals one year). Choose a banker (hlghest num- -
ber on a throw of the dice or spm of the spl_nner) .

<

- The player havmg ‘the hlghest number on;a throw of the dlce or spm of
"the spinner goes first. » .

" Each player has one throw of ‘the dJ.ce or spm of the Spmner in turn
and pmceeds around the board.

. . o ‘ l"

.. At the beg:mmng cf each year after the f::cst, salary 1s automatlcally
increased $1,000. : .

. 'When all players have completed the required. number of years, the- player -:
’ who has accumulated the most money is’ declared the winner. _
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/' Grade level: 3-¢ . Materials: N
‘ ‘ o T 14 7" white oaktag c:chles
Tme Required: - e 14 7 yellow caktag circles
. Approx:mately 40 mmutes . . 14 3x1d" th.te oaktag rec-
° e 3 ' tangles,
S Object:.ves. SR o . A 22 x 28" sheet of heavy-
¢ To encourage students to inves-/ duty white cardboard /

- tigate various careers, and the - = ' Five-minute/ timer, clock,
skills, tools, and clothmg asso—' o kitchen tJ.mer, watch or hour—-
ciated with those careers. - glass : o
® To encourage language develop— ~ Yellow and black maglc

" ment, vocabulary de\ielopnent, the_ " ‘markers .
use of body language, and . cogm.- T 6 gurrmed—back hooks
tive skills. . . - . Ruler '
) “\ N Hole puncher i .
o Part1c1pants. . - . Sscissors | R
~Game leacer- (host) R paper., fasteners (brads) . ,
'IWO teams of equal nunbers ST - : o e /
. ; . \\,-' e e . [ - - =
Preparatlon- s 2 \\ ‘ S R

= 1. Usmg a ruler and black ma.rker, dJ.Vlde each whlte crrcle into elght
equal pa.rts. . . ‘\ S '\._- , AR

o .

2 Color one-elghth of the crrcle mth a ‘ye]_]_ow marker._ - S . ;

3. 1In each remaining sectlon of the clrcle, wrlte a word, aasoc1at°d w1th a
T partlcular career. See exanmples on the followrng page.

o

. /
4, Usmg a ruler and sc1ssors, cut out a 1/8 sectJ.on from the yellow paper

: _5.‘ Place the- yellow crrcle on 4:.op of’ th white c1rcle, and using a paper
fastener, poke a hole in the center o both circles. Fasten the brad.

6. Copy ‘the seven words (used on’ the wh:Lte cw.rcle) onto a3x 1" card
This is a "host" card : ' E R .

\

-~

7. .Repeat the enti.re process for each of the 14 th.te crrcles, oopymg the -
words ‘onto” the "host" caxds. ' T e iy

/ 8. When Lhe c1rcles are assembled, th.mk of an approprlate name fo:v. each -

) ‘cirxcle. Exarrples are gJ.ven on the* followmg page. o

. R . “ I : - L .

. 9. Write the chosen name on f:he ye_low c:chle ln bold print, and also as a

. h title on'the- "hoct" card. Also on the host card, write the category of

-the words to be guessed (e..g. » things associated with 'a restaurant)«...- o

i e




S, . - '( ' ’
7 10. Fasten the 6 gumred-bac]; holks | #o the heavy 22 x 28" cardbodrd sheet
9 in a pyramid fashion. You may wish to draw people \\juggllng on the

.+~ . - board and/or. prmt the name of the, game in bold print. .

T 11, Punch a'hole near the top edge of the yellosv-oolored section .of the
wh:Lte c1.rcle. :
_ 12. Hang six of the yellow c:.rcles on the hooks on the gameboard, and place
the board on thce chalktray in full view of the partlcn.patlng students. o
S "L (The extra yellow circles may be used in case of a tie.). - ,
13... Make sure that the yellow sections on the whlte c1rcles e lined up
‘ wn.th the cut-out sectlons on the vellow c1rcles. _ \ T
/ ’ ‘
14. Addltlonal c1.rcles may be made to le.ngthen the game. Color"code the
c:u:cles into sets of blue, red, green, for easy o gani zat.lon.

Rules of the Game: The object of the game is to acquire Yore po:Lnts than the :
. opposmg team. Any number of students may part:.c:.pate, although the ideal - o
- number’is 12. D:Lv:Lde the students into two equal teams. The students on “'
each team will need to determine their order of participation. \ (A_ good way
to deca.de thJ.s is to order students by ‘narme alphabetlcally ) '

- : Tq deterrm.ne wh:Lch team goes fJ.rst, use a method llke i I
toss:Lng a coin. The- first player. selects a circle fronf the gameboard. The
host ‘then reads the\ category for the career words to be guessed\ The time- P
keeper sets the- for ﬁive mlnutes and play beglns ‘ o oo i
o TN N Th‘e first person turmns the yellow circle so|that only he :
. or she sees the first word. 'The player then gives clues to his riher team - .
. -mates who try td ‘guess the word by calling out. When the word: ‘has. been ‘
= guessed, the host rebords a pom+- for that team. -Quickly proceedJ_ng in the
. . same manner, ‘the ¢lup-giver turns the yellow c:.rcle to expose the next word.
~ The clue—glver continues to expose words' and give clues until all seven
e words| are guessed ‘Or| unt:Ll the five minutes are up. The game continues with
" the other team's clue~giver. °‘4/It .ends when each frenber, of both teams_has had .

one%tdrn‘to be clue-giver. /6 - L ‘\l:_'l,v

I . If|a playe/r is unable to thlnk of a clue, :
choose to sklp that word, but may not go back to’ :qt, eve.n if t:me perm:Lts. :
" The team scorihg more pomts w:.ns \ .
" : . . l./

—_— . T N

v
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/ | }AOB JUGGLER CATEGORIES
/'/ ‘ . . . M . ./ ' i . o -
. Name: Medium Rare - Mame:; Out of: Order i
Category Thn.ngs assoc1ated wrth Catégory ThJ.ngs assoclated w3 th
i . achef..._‘ . , o ajudge...
T Career Words _ b Career Words e
SR | C - 1. kitchen A "1. robe '
B A "~ 2. hat 2. gavel
3..menu , - 3._courtroan
K ' ; o food 4. jury
N apran 5. cath o
X jsﬁ spices N - 6. bailiff-
_ \ _ ! , \7. restaurarzt 7. lawyer. :
% > f { o . L /
~ Name: Stlck '"Em Up - - Name: ;Blackboard Jungle/
o Category Things . associated w1th : Category'- Thlngs assoc1/ated with
. o a teller.. . o a teacher
|  Career Words: | .‘ / Career Words: | ’
1. money 1. / students
, 2. window | : 2. report cards o
. /3. omnting . s - 30 recess
4. canputer : ' 4 school _
5. bank 5. college - .
} 6. drawer ' -6. apple T
o 1. addmg'] machine , —7. hamework )
‘ . . ) . : - . ‘ .
/ ) P : P
""“T‘".—' - - ’ ) l;. o e ’ - 7 / ‘
» " Name: Home éw t Hamel ~Name: - Emergen
Categor: i Pecple who work in . ' Category: People who work m
A a hotise or hame. /. ' . a pollce statJ.on
. Career Woxrds: / _‘ N ) Career Words:' | :
R l. father =~ B '_,dlspatcher
' , 2' mother * ’ .. '2.;chief:
§ 3,‘.' babysitter T 3. ’-'detectlve
; 4. cook g S B ‘4. sergeant
\~ - - 5. carpenter- 7 o - 5! captain .
T 6. plumber . -_,6.{{patrol offlcer
. 7. electrician '/? 7. ;fingerprint expert
v 4‘ . .q ? BN . o ) “ ) ] ]
f o‘ | B x” . .
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Host Card
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2. hat .
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4. food
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o Involvement of parents in an early career awareness prOgram
is- a necesslty if- .the program is to be effective and far-reachlng.
The parents' role in promotlng career awareness cannot be ignored,

as-it undoubtedly has a deflnlte 1nfluence on chlldren s atti-
tudes and self-image. o I

At NES, parental 1nvolvement in the early career awareness
program was percelved as ex1st1ng on two-~levels: in thé home and
'in the school. We planned speclflc activities-to bring parents
into the school (for example, to view a- SpelelC assembly or
exhlblt or to volunteer in some, ‘capacity concerning children's
career awareness). It was hoped that by involving parepnts in the
“school activities, ‘'we would inspire them .to foster at home the

ideas and attltudes they had been exposed to in the- varlous
act1v1t1es at school. g .|
- The first act1v1ty we planned for parents was .a Career nght
(described at length in -thHe next section). At this program,. )
members spoke about what parents could do at hdme to help their
.children develop self-awareness and to promote career awareness
'in children that woéuld not be limited by traditional, stereotyped
classifications of certain jobs. They were reminded that their
influence, cons01ous or subconsciois, went much-deeper-than they
realized dand that that influen¢e is critical even at a young age,
since most career choices are based on interests developed early -
in life. - Thus, parents could capltallze on this fact by identi-
fying and fostering their children's .interests.  Finally, the
. ‘parents were told about spécific ways in whlch they could- become’
involved in our grant program, both at home and in the school.
These . suggested areas of involvement follow, with explanatlons.

© B -

PARENT INVOLVEMENT IN THE HOME

-

We expla1ned to parents that they could help the1r chlldren
1n the follow1ng ways:
T Acting as a role model.- -Parents are role models for their

- children without- being conscious of it. We suggested that they
. use this- role to.foster non-stereotyped images of jobs. For’
example, they might att empt an atypical division of household
chores (e.g., father doing the groceryvy shopping, washing:dishes,
vlaundry, etc.). At .the very least, they should monitor their -
own attitudes toward‘men and women in nontraditional careers.
iRather than ridiculing Or even. commenting on male nyrses.-or .,
female construction workers, for example, they should slmply take
- them for granted _ :
Includlng chlldren in household chores. More and ‘more
famllles have two working parents or are one+parent families.
We urged that chlldren be asked to partlclpate actlvegy in the

1

e Co8s - gg.




household not- just a live-in servant. -

‘behav1or from them? - T . L e

".take advantage of them. . .=

o
4

. . S _ AT . _
general household chores,p even if the mother does not work. It’
is important too, we pointed out, that each’ chlld vary his or her

sufficiency and: 1ndependenge -= a realistic goal .in any_ era. We
also advised that children play some role in handling famlly

finances, however small. Thls ‘could take the form of cllpplng §
" coupons for grocery ‘stores, or keeping track of~expenditures for.
'gas or groceries.” In short, their. household chores ghould:be -

balanced by a feellng that they are an integral part of the

-
r - . 3

'Includlng chlldren, whenever p0551ble)'in,major decision.

from an early age, by évents controlled by their parents or
guardians. They were ‘urged to discuss with, their children such
things as moving to another house or to another town, the birth

'0of a néw child, and the death of a close relative or friend. ' A

child needs to feel that he or she is an important’ contributor
to the family's life. ° Development of a sense of self—worth is
Important to later’ career’con51deratlons.

Fosterlng and-.reinforcing good work habits and attitudes.
It has already been stressed that parents haye the greatest
impact on a child"s self—lmage. “We asked: parents,'ln addition
to actlng as role models and maklng efforts to include children
in all major family decisions and-work, to help their children
develop -good work habits and-attitudes. _These could include -
something as concrete and simple as.dressing neatly or having
good phone manners, and something as "abstract" as always trying
to do one's best or never criticiZing ’someone simply because he

or’she is dlfferent from- you.. In other words, parents should not
~inflict theéir -own- prejudlces on their children,..if they can help

it, but the¥ should ask for -and ‘expect ‘a certain standard of

‘-' ' 2 . .'\. ._\ -;
Dlscu551ng job p0551blllt1es. Although the dlscu551on of'

_varlous jobs or careers with on2's ¢hildren seems an obvious
way for parents to foster career awareness,- it is one that is
rperhaps .too often taken for granted ‘Busy parents need to be

reminded of the role they play in helping to determine their

“ children's lifetime occupatlons. Their dlscu551on of career
opportunities can"range from _a simple dlnnertlme discussion to:a

deliberate outing to observe a specific job in action.. The -
opportunities are everywhere, parents need only be reminded to

o

©
¢

W =, -‘u'

PARENT INVOLVEMENT AT SCHOOL S o
‘We® Encouraged\parents “to get 1nvolved in thelr chlldren s
school act1v1t1es in the follow1ng ways:. -

"duties and not &g just- those,that have traditionally been done by
- males or 'females. The emphasis .should .be on,developlng self- ’

: maklng Parents were reminded that children ‘ate dgreatly affected

5
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- ~Sharing job. experiences with groups of. studepts.. Most. _
parents have had more than one type af job, .if not several. We . '

‘suggested to parents ‘that they ‘share their experiences with
student .groups- by explaining what first got them interested in a
certain job: .What did they have to do to-get the job? -How much

“"did they earn? ~ Why did they leave a ‘particular.job? .

The response of parents was quite good. .Not onlyudid-they
enjoy recounting and sharing past experiences, but they were also

. surprised to f£ind just "how much information they ‘could provide
" about past jobs.. : S I ' .

Bl

- Helping .to prepare school .exhibits/programs dealing with
early career awareness.. Parents were asked to come up with
ideas for exhibits .in. the school dedling with various careers.

- An already established core group bf library volunteers proved

" very helpful in this task. ‘Using their ideas, we produced one

sexhibit of a map of the area with various jobs pinpointed. -«
- Another exhibit sﬁhyed pictures of the people employed in- the

school with a description of each job..

-

Suggesting. ways’ to "infuse" career awareness activities into
‘the existing curriculum. - Interested parents were urged to con- .
tribute specific suggestions for integrating career awareness into- °
the existing -curriculum. ' This particular method of involving
parents was not as successful ‘as others, probably because parents -
were hesitant to-'suggest how_teacherslshould rework «curriculum. ° - -
. " . -_' - . 6 " ) e e - ) \\ )

- Volunteering to work in the ‘classroom on a special careér. .
project. A few projects, such as job shadowing and Career Day,
were an -integral part of our grant. Parents were asked to help
© .out in organiﬁingjénd'carrying'out these projects.

<< . .  Forming a Career Awareness Advisory"Council. It can be most -
“helpful to have a group of parents coordinate the above activi-
ties. Members of a.Career Awareness Advisory Council can'take . -

responsibility for bringing parénts into the classroom to help -
with -career awarenes$ activities or to talk with students about

. their jBbs. They can-contact community workers for on-the-job-

- site interviewing or.for job shadowing. ‘ . ’ '

e A Career -Awareness Advisory Council may also serve .a differ-

- ent purpose. - Parents may be interested in getting together on-‘a
_monthly basis to-.discus® topics related to career awareness, such

~ as the effects of television or the elements of a non-sexist home
_environment. There are many.ways in which paréents can participate. -

\
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.. Programs for Parents ' B
| CAliEER NIGHT - . | |
S : : . . . 0 )

To 1ntroduce parents to career awareness, we held an
‘evening program early in the year. Letters of invitation
were sent home with school: chlldren B sample“letter is on
the next page S : R -
' We also publlclzed the event through the ne.sﬂaper and thef
local TV statlon. . -

-When parents entered -the elementary school on Career Night,
we asked them to write their names-on a "Sign-up Sheet." At
the same. time, we taped pieces of paper to their backs, on~

. which the names of ‘various occupations were wr1tten The

.. Object of’thls exercise was for people to find out what "their’
occupatlon" was by asking ‘questions of.those around them. It
got everyone: talklng and created a relaxed atmosphere in wh1ch
to begln. ' : . : . :

e

The first part of our program was a presentation of the _ -
' elght Career Education Objectives ,(See "Introducing Teachers '
- to, Career Awareness") Those elements most. susceptible to
parental influence- (e. g., appreciation and attitudes; self-
awareness, and declslon-maklng skills) were underlined. A - -
. committee member who is herself a mother spoke about parent
1nvolvement at home. Another enumerated the ways parents can
become ‘involved at school. The audience was then.invited to
look at djsplays on programs we -had begun- and on ones we had
planned for the coming year. Parents expressed a great deal
. of interest in ‘career awareness as it relates to the total
. development of the chlld

: . . - o
4 . ; PR
4

'«FORMING A CAREER AWAREVESS ADVISORY COUNCIL )

Sy

>

; A second meet1ng for parents was planned for the purpose
.of forming a Career Awareness Advisory Council. We called
each palent who: had attended Career Night and extended a -
personal in v1tatlon to .the second program. Due to a confllctlng
" community event that evenlng, most were. unable to attend. .
Consequently, we dec1ded to plan ‘our next program for the
mornlng. _ Lo e ; ' -
Swept along by the year's’ actlvltles, we were not able- to .
‘return to the question of parent -involvement until much later
-We scheduled a Careers Coffee for shortly after Career Day, thus
making it posslble to share parts of th¥ Career Day assembly w1th
parents -~ _much to. the1r dellght. SR o

L :.ieOver 15 percent of tbe chlldren s parents were there to"
look at career art. dlsplays:%nd to see chlldren perform

557
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INVITATION TQ CAREER NIGHT .
November 1, 1979

Dear'Parents, R _ | L A

o

- It's going to 'be a career year here at NES, and the -~

' Nantucket Early Career Awareness Project would like to ' .

" invite you to a Career Night. at the-Elementary. School on-
Tuesday,; November 6, at 7:30 p.m. Teachers and community

- members will be there to discuss the 1mportance of early
career awareness. and to demonstrate the -kinds of activities
in which your child will be ihvolved this year. We think

"~ you will enjoy" this opportunity to find out more about. what
your chlld will be doing.*' As parents you are the most im-
portant influence on the growth of career awareness in your

child.. Pleasewcome and shar® w1tF us any thoughts or 1deas
'you may have'. X - S

- If you have any questlons concernlng Career Awareness -
Night or any. other aspect of the prOﬂect, please feel free
to, call me at the elementary school (228 ~-9256) any tlme
between 10 a.m. and 1 p.m.

¢ - L@

'~ Sincerely,

- Jacheiine Smith |

»
-

-

s . -

' Parents were glven a map when they entered the bulldlng, indi- _

’ catlnq‘where each exhibit was. located. After about half an hour

" of looking at displays, the parents were asked to gather in the
library. . There the children sang. the Career Day songs with o

"Looklng -In- Looklng -Qut" as a flnale.- :

) The chlldren s enthuslasm and-lnsplratlon are the greatest .

~ testimony to the program s effectivengss this year? Perhaps ' A

then, more than. at any other time, we| could have moblllzed .

parents to form a Career Awareness Adv1sory Council. We had

. learned that the most potent force in stimulating parent in- o

volvement is the success .of the:program as reflected by the

_students. Nevertheless, we needed-.to turn our attentions to .

the writing of this manual and thus had to leave the posslblllty e

'for parent 1nvolvement only a potentlallty

rs f . N o



. Conclusion .

- As you adapt this-program to the resources of your- school
- and community, its shape may change. There are many other
possibilities” for interviewing -community workers, for developing
self-awareness and decision-making abilities _in children, and
for infusing career awareness into daily. classroom activities. «
Nevertheless, we myst emphasize that, ‘to be far-reaching, your
program must combine the unique influence of teachers and par-
ents with the direct involvement of children.® Its goal must

be to inform children of the full range of careers' in our
society and to persuade them of their ability to hold a broad
range of occupations, thereby to increase equity in the world

of work. . - ' S -

- . ' : .
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"',:'RECOMMENDED READING ‘FOR. TEACHERS

:Act1v1t1es for career educatlon grades K-3 -. :
Acétivities for career education, ‘grade 2. LT S,
Activities for career education, grades .4-6 S
Additional career awareness activities .
Portland Public Schools, 631 N.E. Clackamas Street Portland OR,
97208, 1973 - ' ; , :

nProject Coordlnator. ‘ Tom Parr - ~

¢

Thesé punched notebook pages and booklets describe many aq¢1v1t1es
developed in 12° Portland schools. D1v1ded by grade level and cur-
"riculum area. :

-

And ‘what are you plahnlng to be when youggrow up° A guide for

i elementary teachers K-4 - v
Arkansas Department of Educatlon, Capltol Mall Little Rock, AR,
72201 1979 - . . o .

Thls booklet contains activities deslgned by’ classroom teachers,cl
: arranged accordlng to elght elements of career. educatlon.

o

€

Blbllography on career education - e

"« Prepared by Linda Hall and Stanley C..High, Jr. o
‘Department of Health, Educatlon and Welfare, Washlngton, D C.,
-20202 1979 . A _ .

o

ot

'All the items. llsted in this b1bllography are available through
Educational Resources Information Center (ERIC). Included .are
. monographs and. general publications of the U. S. Office of Educa-
., tion-and reports on projects supported by the Offlce of Career .o
S Educatlon. .o _ . o L = ~ :

¢
-

]

Career education: a’resource. gulde to chlldren S books; L
Career Educatlon Curriculum Laboratory, Florlda State Un1vers1ty,
-1974° .- .

-+ ~Available from the Florlda State Department of Education, Talla-,\
'hassee, FL 32304 - : . -

-

~This. booklet was designed to acqualnt educators with book ' .
resources For children and ways -to use them. It 1ncludes a sec~

tlon on 1ndustr1al arts act1v1t1es. ‘ . s

Career educatlon, an ERIC blbllography , .
Macmillan Informatlon, 866 Third Ave., New York NY 10022, l973

&

This book contains an annotated llstlng of documents and. journal
~articles available in, microfiche or hard copy through ERIC Docu-~ -
- ment Reproductlon Servlce and. journal publlshers._'- | 5
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Career educatlon and the elementary school teacher

-Authors: Kenneth B. Hoyt et al. i :
'Olympus’ Publlshlng Co., 937 East Nlnth South, Salt Lake Clty, UT,
84105, 1973 . T

: 5 N "g L- _
J .
ThlS book is useful*for in-service teacher training and as a-guide
°. for elementary school teachers.

) . - . P
. - -
S 4 .-

o o B o . -
. “’;r B . '
Career reducation...concepts and bulletin board ideas
Arkansas Department of Educatiofi, Little Rock, AR}Tl9&D

. . ThlS booklet contalns slmple, 1llus¢rated ldeas. B o ""'\;

Career education: ‘what-it-is and how to do lt (second edltlon)
Author: Kenneth B. Hoyt.

,Olympus Publlshlng Cé., 937 East Nlnth South Salt Lake Clty, UuT,
84105 1974 . | - R
A’ comprehenslve treatment of career educatlon, its phllosophy, and
1ts 1mplementat10n in American educatlon. ‘

-~ .

Career explorat10n a‘currlculum gulde_ . : o
'Rivergate Career Education Project (ESEA Title IIIbf ‘ . Lo
Project Coordinator: John: D. Ries -. '
C e Portland Public Schools, 631 N. E. Clackamas Street,,Portland OR,
Ly 97208 1974 ’

-~ . . .-
- ¢ . . v 1
o % [

. ThlS booklet 1s=deslgned for use w;th grades 6-8, streSSLng baslc
competencies in commun1cat10n, computatlon, and lnterpers0nal rela-

-

tionshipsv< , - L _ -

.
2 N “
> -. N

Career search and dlscove41 - .
Authors: . Mary Ann Leonard and Tom Morrls ,
. The Education- cooperatlve, So. Nhtlck, MA, 01760, 1976

5.

This booklet presents a three- week soc1al Studles unit on the hlgh -

school level.. It is adaptable to lower grades.v o

-+ circlebook o T WDt e ‘ - )
‘Author: Jim Ballard . i o , -
Mandala Press, P O Box 796 Amherst MA, 01002, 1975 C

e

-This is a. leader handbook for~ c0nduct1ng "Clrcletlme,' a curriculﬁm
- of affeqt...human_relatlons skill development. A :

- - .
.
- . . —

" . . .

A
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‘Communlty resource dlrectory for Cape Cod publxc schools

b[’comp—led by Renée Roberts - . - A
Cape Community Exchange, 44 014 County Road harw1ch port MA, C
02646, 1978

';Thls booklet is an examole of a well annotated lvstlng,of commu-
nlty resources for pubch schools.y

e Competence Is: for Everyone materlals - ' S

''University Qf Vermont (A WEEA grant project), 1978 -
S Avallable from Education Development Center, 55 Chapel Street,~ : -
- -— .Newton, MA, 02160 AR o T oo

% : . LT . ’ ‘a

o .Competence is for everyone, collected readings. Gender and.
--- - .. the conditions of learning, edited by 'Martha Whalen Kent
~ Compétence is for evervone, intermediate level, unit 1: CO
— ., different people, by Martha .Whalen Kent and Andrea K. Blanch
. . Competence. is fdr everyone, intermediate level, unit-2: a
IR in the minority, by Martha Whalen Kent ,and Andrea- K. Blanch’ - v
- . . Competence 1is for everyone, intermediate level, unit 3: : -
- male and female, by Martha\@halen Kent and Andrea K. Blanch
. Competence is. for everyone, ‘intermediate level, unit 4: ,5;,‘, _
, . 1n 'our- soc1ety, by Martha Whalen Kent and- Andrea K._Blanch R
! I 4 ce - - /"\ : .,.....'W
Each tltle conslsts of two,booklets, one a collectlon of 1nter—
- mediate activities and ‘the other a .teacher's guide (except ‘for the -
~—. first title, which conta;ns collected readings). -The program em- -
‘ phasizes.the importance of ‘developing competence regardless of
dlfferences ln ‘sex, rate,’or natlonal orlgln. :

.

- - 8 . -o-
Do R §

The development of.career awareness‘ingyoung children g

Authors: . aimée Dorr. Lelfer and Gerald S.” Lesser - ey

Natlonal Instltute of Educatlon, Washlngton, D,c., 20208,Tl°76“

- ThlS booklet, prepared at the- Center for Research in Chlldren s i
TEIEVlSlon, Harvard Graduate School of Educatlon,,reV1ews lnforma— L
tion -about what very young children know about careers:and, traces |
‘tHe developmental course of- that career awareness; descr1bes ‘exist-.

llhg career awareness curricula for young chlldren, and. recommends

A research and educatlonal progfams that can increase_career- aWare-

v ness rnhyoung chlldren. It is a good baslc reference._ o e
. . 'Y - . . \/' . ' . ; ‘.“,_ L. R 3
. Didk s Jane as viétims . ///f T RS ,
Women on Words & Images, Prlnceton,/N.J , 1975
f /I -

B h_ ,~ . £
This’ is an analyslsrof sex stereotyplng in chlldren s readers. .
: Also 2t lncludes guldellnes for “non- sexist educatlon and a resource

_ llst. e v v ; S 4
“ . - - : i R A _J
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© " Directions in career &ducation .
Authors:, Nancy Bridgeford et al.

3 @atlonal Institute of Educacion, U. S. Department of”’ Health
LA Educatlon and’ Welfare, Washlngton, D. C., 20208, l977 ' <

:;,v°‘ Thls contalns a. dlscu551on of career educatlon at all levels,
‘with references to abstrdcts- contalned in the last two—thlrds..
of the - book : : ) e . S

Dr. Jim's elementary math prescriptions e
- Author: <Jam€s L. Overholt ) o
Goodyear Publlshlng Company, Santa Monlca, CA 1978
Thls book conﬂalns math act1v1t1es keyed by toplc, grade level,
and type of work. - - L. : . .
: Drop—ln mathematlcs ’ ' K
G Arkansas Department of Educatlon, thtle Rock AR, l972

Thls book is, de51gned for use w1th hlgh school students ‘not bound
for college .and for nlnth grade,. u51ng real-life problems.\

-

. Economy size ' A , .
"Authors: . Carol Katzman .and Joyce King ' S J
Goodyear Publlshlng Co., Santa Monlca, CA, 1978 o R

This book contalns llvely classroom act1v1t1es connected w1th
e barter, money, ‘and consumers concerns. " oL T

-

:'“Educatlonal egulty the. continuing Ehallehge, Fourth annual - -
,_Wbdreport 1978 - - g
‘!;fQ-Natlonal Adv:sory Councll on Women s Educatlonal Programqp

P QThls booklet reports on. progress in- the direction of educatlonal,
v equity for girls and women through the work of Title IX, WEEA, and
DR vocatlonal educatlon.tid%f,

-

\ .
4 4 ...,, - "

L EPIE career education. S*E*T, volume'li‘:hoﬁ to select and evaluate |,
.. . ilnstructional materials ' ‘

. EPIE Institute, 463 West Street, New ¥ork, NY; 10014, 1975
‘ ThlS book suggests guldellnes on how to select and evaluate mater—=
e ials. - . C o I _ S o . b
’i‘;; ) ' * % ’
P = . 3
~ o . ? " A—4 = N ’
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EPIE career education"S*E*T* “volume 2:° analyses of seven hundred:
prescreened materials -~ . '
EPIE. Instituté, 463 West Street New York NY, 10014, 1975 o=

This book lfsts but does not evaluate materials. o R

Edual rights - an intergroup education curriculum

Prepared by: Office of Egqua}l Rights, Bureau‘of Curriculum
SerV1ces o
Pennsylvania -Department of Educatlon, Box 911, Harrlsburg, PA,

.“17126 1974 :

~

This . book contains a currlculum (K -12) deslgned to aid school per-
sonnel in explorlng with students the. attitudes and skills that -

- are essential to frlendlv and democratic relations between ‘persons °
who differ in race, rellglon, and/or sex. There is a-.good math
sectlon. - ' ‘

. . ’ “
e L 7

"Essays on career education : , R
Northwest Reglonal EducatlonQLabqratory

t;Supt. of Documents, U. S. Government Prlntlng pfflce, Washington, |
D. C.;’20402, 1973 (Stock #1780 01147 $2. ro) ‘ o

This book presents'a varlety of oplnlons "about career edyi
gathered from a panel representing many fields of work.. }

-

ﬁEvery humber counts | i
‘Incentive Publlcatlons, NashVLlleF TN 1977'__

t

. ’ N . ‘:-\ .. -
. hlS i's an act1v1ty book Ehat strengthens math Skllls. It also
focuses on math.in the 15 career elusters. . . . - .

o .

.~ Guide for occupational exploration
- ".U. S. Department of:Labor, 1979 ' _
. #029- 013 00080 2, Supt. of Documents, Washlngton, D C.., 20402
. LN 5.
: This- book groups thousands of occupations by 1nterestﬂ ablllty,
.. and traits necessary for success._ There is descrlptlve informa-
.. . tien on each work group. R o _ . -

» -

..

., . w

Help wanted- seXLsm in'career education.materials ' = LT

onmen on-~ Words and Images, Prlnceton,,NJ 1975

This booklet evaluates career educatlon materlals, and suggestsf
guldellnes for chooslng them.‘;_ : . -

T ~
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How todo leaflets, newsletters and néwspapers
*Author: Nancy Brigham, Boston Communlty School
Neéew England Free Press, 60 Unlon Sq Somerv1lle, MA, 02143, 1976

ThlS is a very ‘useful booklet, g1v1ng ‘design and layout technlques
for offset prlnt;ng and ‘- including some tips on writing and edit-
ing. o . B ~

How to set up a career day - R
Author: James  B-. Nayduch
ThesEducation Cooperative, So. Natlck, iA, 01760 (no date)

- » - o . M
This pamphlet suggests the steps and attention to detalls neces-
sary 1n settlng up a careerzday 1n a school. :

o« .
P

Human wvalues in the'Elassroom, a handbook for teachers °
- Authors: Robert C. Hawley and Isabel L. Hawley .. ™ -
‘Hart Publishing Co., New York NY, 10012, 1975

.

This book deals w1th approaches and activities in teachlng human
values in the classroom, treating them as survival skills.

Implementing  career .education: _community involvement : .
California State Department of Educatlon, P.0. Box 271, Sacramento,
CA, 95802 1977 . o - ) :

This booklet suggests ways to find and use resources in ‘a commu-’
nlty. Includes a sectlon on parental 1nvolvement

-2

Infuslng career education 1nto the curriculum - °

Author: Lana Read v

Oregon Consortium for Incremental Development of Exemplary Career
.Educatlon Program, Portland, OR, 1976

.-

. This booklet evaluates the Amlty (OR)® School DlStrlCt S program,
des1gned to infuse career education materials into the curriculum.
It assesses its usefulness as a model for the other dlstrlcts.

“;Introductlon to drama as a learnlng +tool "’

Author: Marsha Hiller . . . .
The Educatlon Cooperatlve, c/o Memorial School, So. Natick, Ma,
, Ol760, 1978 - . : ' - o

W'ThlS booklet contains: suggestlons for 1ntegrat1ng .career awareness
~-and self—awareness into standard curriculum. °

&

-



-

'Issues of sex bias 'and sex falrness in @areer interest measurement
U. S. Department of Health, Education and Welfare, National Insti-

tute of Educatlon, Career Educatlon Program Washlngton,vD c. l975»-f“

This book reports on careful examlnatlons and evaluatlons of career
.lnterest 1nventor1es., -

s

Just around the corner . .career awareness. Aggulde for elementarv
teachers 3-7-

‘Arkansas Department of Educatlon, thtle Rock,. AR, 72201, l980

'Thls booklet contalns many act1v1t1es and a blbllography.

©

" Key resources in career’ educatlon~@ an annotatedggulde
Authors: David V. Tiedeman et alw
ANatlonal Insrltute of Educatlon, Washlngton, D. C : l976

This guide uses the structure of a flow diagram to orlent the-
reader to the field. of career educatlon.

o

‘Making'vocational.choices?‘ a theory of rcareers
Author: . John I. Holland .
Prentlce-Hall, Inc., Englewood Cllffs, NJ, 07632, l973

This book explalns vocatlonal behav1or and suggests practlcal ways
for individuals to attain job satisfaction. It includeg the Self-
Directed Search, w1th theory and 1nterpretatlon explalned in the
‘text e ‘

-8 - .
9

" Nonsexist curricular ‘materials for'elementhry schdols -
Edltor-’*Laurle Olsen Johnson
L Femlnlst Press, Box 334 Old Westbury, NY, 11568, 1974

This book describes representatlve lesson plans and act1v1t1es
being used by teachers to prov1de nonsex1st learnlng env1ronments.
oIt 1ncludes a blbllography.‘. Ny . . . o

| o,
1

1 Non-sexist education for survival '

| rNational Educatlon Association, Washlngton, D. C., 20036,'1973

i .

_\ This booklet contains addresses and lectures that primarily concern
| the educatlon of women.. :

-

v . k, . .- a

-
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The- original American;earlyymorning;primer, a how*to—do-itmguide
for-implementing.eareer education in rural. schools B
Cashmere (WAY School Dlstrlct, 1977 - L ’

.
e

Thls booklet descrlbes the development of a career. educatlon pro—”' )
gram in a small school system. There are many good suggestkons= '
- and references. o LA : ‘ '

Prlutlng e T . R

Author:. Clifford Burke s ) B

Wingbow Press, Berkeley, CA, 1972 L < :
Dlstrlbuted by .Book People, 2940 ‘Seventh St., Berkeley, ca, 94710'

I3

- Good book for the novice on preparlng materlals for prlnters, with
much information about the pr1nt1ng process itself. - . e

Project BICEP ‘catalog of resources S

" Project Director: ~Patricia L. Duffy ) .
Career Education Resource Center, Barnstable ngh School, 744 West -
Main Street, “Barnstable, MA, 02601, 1979

e

A large looseleaf notebook containing an annotated list of all ' o
~print and non-print-materials- currently available at the Resource
Center on career educatlon research development, and practlces. :

'Progect BICEP K-6 career awareness- currlculum model - o
.. ~Project Director: Patricia L. Duffy TR :
‘ ', Career EducationResource Center, Barnstable High School 744 West
Maln Street Barnstable,» 02601 1980- v
::Five large looseleaf notebooks contalnlng lesson plans and act1v1-
ties developed by teachers and staff of Barnstable Public Schooils.
.2 "They include many activity sheets_ for. classxroom_ teachers.“ Avail-
i, - able at this wrltlng are Reading and Language Arts, Math and
C T Soclal Stud:es. Two more’ volumes are in press.

%LJ! ProjeCt Equalr#yrmaterlals ‘ : :
S nghllne Public School District #401 ' seattle, WA, 98166, 1978 -

- (A WEEA grant project) John Ross, Dlrector

o

-

'é Implementlng Project Equallty a workshop manual
Author-~ Carol B. Kaplan s :

yoThls is the nanual for a currlculum development project
~aimed at expand;ng students' occupatlonak’perceptlons (K- 6)

. A . . . .
E .. 5 -

. : ) oo
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packet designed’for"grades 3 é§554~' 

vit'ies, including Printing, puppets,

ST 1.' 3 . “& o | " . U .
- From cooks to carpenters,jméashfing:ﬂ a'saleable work® skilj
: ~Author;- Helene Kennedy . : . _ '

>

V;?J"Who shduld"‘tes£,

perceptions;Of job and work role responéibility. .Tests ahdi;
;instructiong,foradministering‘at two-levels;'grades K=2 ang
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;TPromotlng educat;onal equlty th‘ough ‘school llbrarles : -
»-: a2 Authors: - Karen Beyard Tyler and Allen-Pace-Nilsen ~— 77
1q‘ﬂijrLzona State University, - 1978 (A WEEA grant project) . .
- .. Distributed by Educatlon Development Center, 55 Chapel St., '

o ‘*\Newton, MA, 02160 : .

@ e

; This . contlnulng educatlon progran deslgned for 1n-serv1ce school
- media specialists 1ncludes an, 1nstruct0r S gulde, five modules,
-~ and’ an activity book L . . . R

$ . T e e

- e . . . -

5 T

‘Read- all ‘about it ~ -~ . - ~e

‘Author: Marsha Hiller . SRR B T . )
.~. The Educatlon Cooperatlve, c/o Memorlal School S o._Natick, MA, -
AR ’01760, 1978 . : o ST [
. L : W T : 4 ’ ' "\\‘\». e .
© 'This booklet contalns a’ newspaper unlt deslgned for- the thlrd ST
~grade. L 3 L . . ) . S
_ o o v - S e
Resources for schools v Implementlng Chapter 622 exemolary

programs for alleviating racism.and 'sexism in Massachusetts schools -
Author: . Ann Stutz Van Wlnkle, Massachusetts Dlssemlnatlon Project,

°

1979
. ~ Massdchusetts Department of Educatlon,_3l St. James Ave., Boston, -
e MA 02116 * ' A Y ‘ ’ -

;Thls booklet contalns short descrlptlons of projects developed 1n
~schools throughout the state.
- Coe e :

. Sex equlty in career educatlon (K-8) resource guide
‘:Tltle IV Project Director: Dr., Robert. Lewis Piper
_Southeastern Massachusetts Unlverslty, New. Bedford,TMA, 02741, l979

i

. - This booklet lists career-: educatlon objectlves and gives brlef
descriptions of glassroom act1v1t1es It contalns ‘an annotated
gulde to resources.

[ . e

a

“e Sex’ eculty in leadershlp development project 1977-1978; tralnlng ’
guide - . e '
Title- IV, Project Director: Dr. Cheryl Ochs  ° ' - . .
» 'Southeastern Massachusetts Unlverslty, New Bedford, MA, 0274l,rl978
- Thls booklet descrlbes a program to ‘assist educators in examlnlng
_ 'personal attitudes and biases and n developlng career educatlon«
'“'approaches that promote sex equlty and leadershlp

L. .. - T a-lo

v ..b.--.l_ ‘ . c. ‘. ‘ . " . -~ i T o : T
e L e e T 11 e
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RECOM.IIE‘.NDED READING FOR STUDENTS O
All in a day & work T - - : f e -
"Author: Miriam Levitt Baygell . ' s

Globe ‘Book Comoany, Inc.’, Néw York NY 10010 l974

A book for young people, w1th true storles abOLt :people on various
jobs. ﬁanguage .arts .exercises at the end oF sach story. Many
photographs._ Good for all_ages.‘ Teacher's ‘guide available.

‘And what'do'you‘do?
Author: George Ancona - ‘ :
~E..,P. Dutton & Company, Inc., New York, NY, 1976

t .
. Introduces 21 people who work ihgcareers‘that do not reduire a ,
college degree.' Many black and white photographs. Good for all
e ages. . ; . e :

 Ask me what my mother ‘does’
Author: - K%therlne—Lefher
Franklln Watts, Inc., New vork NY, 1978

This book contains photographs and brlef text descrlblng the non-
- stereotyped jobs of some worklhg mothers.| Good for all ages.

. R N

- pvidtion careers "
Author: Arnold Madison
Franklln Watts, Inc.,. Néw York NY 1977 -

Thls book is part of the Franklln Watts Career Conc1se Guides’
serlesd which is su1table for grade 6 anc up.; Other books in the
serles 1nclude... _

Careers in. englneerlng and englneerlng technology: by Mary

_’McHugh (19.78) .

_Careers.in the beauty 1ndustry, by Dorls Cassiddy (1978)
Careers 1h the' legal profession, by Elinor Porter Swiger (197/)
Careers in.the services...opportunities from mechanics to

"“medicine, by William E. Butterworth -(1976)
’ Chemlstry,careers, by L. B. Taylor -(1978). .
-~ C1vil service careers, by Virginia Nielsen McCall (1977) .
. Education careers, by Don Lawson. (1977) . '
o _Hotel and motel:careers, by Ralph H. Peck (l977)
... TV and radio careers, by D. X. Fenton (1976)
. ‘ Veterlnary medicine and animal care careers, by Vary McHugh
S (1977) .
T ZOOlogy careers>\by_Robert E. Dunbar_(1977)1

D




.Be what you want to be' . ' - . ', e
Authorsr Phyllis Fiarotta and Noel Fiarotta B
‘Workman" Publlshlng Co., New York NY, 1977

. This book contalns more than 200 craft projects to make props for
‘occupational role playlng. o o

- ’ SRR R t

*;;,'Blue jeans ' -
‘Author: Jonathan Rosenbloom

~ Julian Messner, New York, NY, 1976 o

- Tooe L e -

v

* ‘This.book follows the manufacturlng prooess of blueéjeans, from
L the cotton field to the store, showing the work of many. people.
o Good for upper elementary grades. .

e Bo§s”and girls, girls'and-boys 4

:  Author: Eve Merriam - ' ’
'.IHolv, Rlnehart & Wlnston,JNew York, NY, -1972 .

, AA;nonfstereotypeduplcture-hook*about the.roles of‘girls.and boys.

. -
- 4 o .

. P ] v . . - 2

e ‘ Career world 1 l

Currlculum Innovatlons,_Inc., 501 Bank Lane, Highwooa) IL, 60040"

o

A monthly magaZLne about - careers, deslgned for grades 4~ 6, which
_ '—may—be -okdered “in quantities for classroom use. Each issue fea-
3. - tures a certain group of occupatlons.' - ' :

" Careers”in a_ department store A A
Author: Lavinia Stanhope: ' . ' - .

—

" Raintree Edltlons, Mllwaukee, WI, 1976. Distributed by’Childrens

<« , ..Press. . , . ’ T C ‘
vTth is part of The Whole Works Serles. Sultable for grades 3-6.

Other books in- the series include: :

Careers in’ publishing.and: prlntlng, by Eleanor Felder (1976)
Careers 1n an airport, by Gary Paulsen (1977) .

.-Careers in a supermarket, by Joy Schaleben-Lew1s (1977)
Careers,in a hosp1ta1 by ;oy Schaleben-Lewxs (1976)

) Careers ‘in management for the. new woman
_Author: Gloria Stashower -
L Franklln Watts, ﬁhc., New York NY, 1978

.;vif;Thls book is part qf a.new series designed to help today s young
- ‘woman:choose the life.style that is right for her within the pro-
fession best sulted to her- abllltles.- Good for grade 6 and. up.

.~ .

T

o



'Other‘titles include: - - = ° R S .
: Careers ‘in education for the riéw woman, by Kiki Skagen. (1977)
- Careers 1ngjournallsm for the new woman, by Megan Rosenfeld

(1977) -
. rCareers in med1c1ne for the new woman, by catol JOChnOWltZ :
- (1978)
Careers -in pOllthS for the new woman, by Allce Lynn Bpoth
© (1978) Y
~

D:aw and the new woman, by Mary McHugh (1975) S
'Psychology and the new woman, by Mary McHugh (1976)

Children's dictionary ofdobcupations _ - '
Author: William E. Hopke ' o A

Career Futures, Inc., Phlladelphla,‘PAw 1974 SRS

o

/_ .
This . -.dictionary contalns simple deflnltlons and descrlptlons for

- young chlldren and is 1llustrated w1th pen and 1nk sketches.

-Contributions of women in education.

i ’ T . e . - Toe

~

Author: Mary W. Burgess .. \\

;Dlllon Press, Inc., Mlnneapolls, MN 1975

-

AuThls,book contains brief blographles of SlX 1nfluent1al women.

For grade 6-and up. R . T : ‘ L

a . .
- ,--

o

Explorlng careers

. U.'S. Department of-Labor, Washlngton, D.. C., 1979

Bureau of Labor Statistics Bulletin 2001 L ' .

Coe

V‘Thls blg book is teslgned espec1ally for upper elementary and

junior high -students.. It is an excellent resource, with essays,

.questionnaires, and games providing 1nFormatlon that will help

students .assess thelr 1nterests and talents ih order to make
career cholces :

I
o -
. >

f“Explorlng careers in. the humanltles, a- student guldebook ' '
- Author: - Jean Workman . B

Technlcal Education Research Center (Supt. of Documents)q Washlng—
ton' D Co, 1976 . R T ‘.

o

Thls ‘series of books was developed to prov1de students who are-

" interested in the arts and humanities with information about the
. many types. of jobs available and the education that will be neces-

sary to fill those jobs. - Other books in the serles “include:
Exploring dance careers,’ by Richard Lornell (1976)
Exploring music careers, by -Richard Cornell (1976) o
Exploring theater and media careers, by Michael Allosso (1976)
Exploring writing careers, by Mary Lewis Hansen (1976) '

L3
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'Pish for Supper_h .
Auathor: M. B, Goffstein
‘Dlal Press, New York,, NY 1976

. "
A non-stereotyped picture book about grandmother s dally flshlng
act1v1t1es.- Fun for ald ages., ' _

N N

He bear,‘she bear o C 7 .
~ Authors:- Stan and Jan Berenstaln '

Beglnners Books (Randdm House) New York, NY, l974

-

A, popular plcture book about the Bear famlly, show1ng many ]obs
r\\\uone by both@males and females. - . . T

Heroines of '76 .
Author: Elizabeth Antlcaglla
Walker ‘and Company, New York NY @i975

°

- This book tells about the llves and wo*k of- 14 outstandlng women
‘of the American Revolutlonr _Good for grade 5 and up. '

: I ‘can be anythlng
“. . . iAuthor: Joyce Slayton Mltchell
‘ College Board Entrance Examlnatlon, New York, NY, l978 ¢ o

Y

This book looks at. 108 careers. It includes 11st1ngs of requlred
personal skills and recommends colleges. ° _ .

- I can make it on my own..ﬁfunctlonal readlng 1deas and activities
for daily survival / ~

Authors: . Michelle Berman and Llnda Shevitz :
Goodyear Publlshlng Company, “Santa Monlca, Ca, l978

°

-Thls book is designed for upper elementary and junior high students,'
% - to develop competence in dealing with everyday reading materials
-and in reacting independently to real- life situations. It .includes
many act1v1t1es, 1nclud1ng some for the°homebound. .

- . . A -

Jobs for which you: can'qualify if'you ré a high school graduate
. U. S. Department of Labor,~Wash1ngton, D. C.,11979 '

Part of a series of useful, SpelelC pamphlets. Others in the
‘series -include: . -
Jobs for which you can auallfy if you re not a. hlgh school

oo '1”l'graduate~
PR . Jobs for which vYou can’ tra;n through apprentlceshlp .
vfﬁl" -~ Jobs-for which you probably will need a. college education-. -

- -Jobs for which vou probably will need‘§one college or spec1al—
- .ized training - = ) . .
B A-1s, 120




Just the thiné for Geraldine
-“Author: Ellen Conford -
‘thtle, Brown & Co., Boston, MA, 1974

s y

A book about Geraldlne (an opossum), who knew better than’ her

- parents what she wanted to do. A good read—aloud book. .

. . . P ' ”~
. . . . . . A . ¢ .

Looklng forward to a career in educatlon
Author: Lucile Moses .
plllon Eress, Inc., Nlnneapolls MN, 1976

This book describes the requlrements and,opportdnities for al_
. variety of careers in the field of education. .It is part of a

series, 'Looking Forward to a Career, which includes books on -

accounting and finance, advertising, agriculture, air transporta-
tion, arcpltecture, art,,bulldlng trades, church vocations, com-

puters...and others g

- ) N . +

Mommies at work = \i IO
. Author: Eve Merriam '
'Scholastlc ‘Béok Serv1ces, Englewood Cllffs,-NJ,leGl

A plcture book show1ng mothers at home and in various other types’

~.of work. . - : : o o S -

- My mother. the mail carrier . .- _‘7‘~ _d_. .
~ Author: ' Inez Maury: ' ' _ e
: Femlnlst Press, Box 334, Old Westbury, NY 11568 1976 °

o

' ThlS is a llberatgd blllnggfl (Spanlsh Engllsh) plcture book

"

/ . . . 7

)

R ! L. .

Occupatlonal outlook handbook 1978 79 edltlon i '
. U. -S. Government Prlntlng Offlce, Washlngton, D. C., 1978
_Bulletln 1955 e . C N

> : ' :
This- book whlch Ais revised every two .years,; prov1des 1nformatlon
on_all the job clusters...opportunltles avallable, tralnlng re-
qulred, average pay. Good for grade 6 and up.-

owliver. o | |
. Author: Robert Kraus ‘
-Wlndmlll Books, New York NYZ 1974
q ) t.
A plcture book . Owllver had a mlnd of his own. What he became
" when ho grew up came §§ a complete surprlse to hlS parents.

-

T~
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T People at work . L i : d. - [Y .f\'
‘Ruthoy: Mary Alice Loheri. ' . o TN -
Hall rk Cards,“Inc., Kansas Clty, MO (no date) .
k pop—up book f0r young chlldren about careers.'

» ‘'Richard Scarry S buslest people ever : I R -

‘&; Author:  Richard Scarry . . S .
. Random House, New York, NY, 1976 _vv_;-f'-' L T,
-A plcture book, w1th anlmals in many, many jobs.

o o B o ,° 5:' '_ ‘ T : ':-‘ ' ~ .-
Rlchard Scarry,s ‘what do people dooall day9 Lt _
“Author: - Richard Scarry. SR N ' -/

o Random House,_New York NY 1968 . . ,\‘q oo ‘
A plcture book showlng many occupatlons, 1nclud1ng tools and places. .

e of work. ! ,

- -~ .o - - . .

. ' -1 . -

1f; What can she be? An archltect ! et
Authors:~ Glorla -and Esther Goldrelch C
Lothrop, Lee & Shepard Company, New York NY l974

*Each book in thlS series. _shows .a real woman at work in npr jOb apd -
kat home with her family. A good. serles that lncludes. _ , S
. 'vhat can: 'she.be? A farmer .(1976) "~ o o
~ 'What,can she be? A film prdducer (1977) o ‘ :
. .. ° What can she be? :Aigeolagist '1976) N el
" -~ . 7 .What can she be? - A lawyer (1973). P s
. ° .. What can she be? .A musigian (1975). Y R RN
“ What can she be? A newscaster (1973) = - S .
- -What can. she be? A'pollce officer .(1975) . « - : '
R ~_What.can”she be? A veterinarian (1972} :

P

LB o \-v'.)-& . s e

“’What does a leeguard do°,‘iyf : ,y~ T - .
‘Author: "Kathy Pelta. ; ' _ o
Dggs Mead & Company, New York NY 977 - . -

P o

-, Thls book descrlbes the varlety of dutles’perFormed by lifeguards. .
- It is one Qf a series of books, whlch includes books about coast
guardsmen, congressmen, cowboys, .peace ‘corps. volunteers,,secret s
serV1ce agents, senators and Veterlnarlans ‘

S - . T
PO I S A e R
. . TR I R : , : - : -k
e e N .. N

‘ Yellow pages of learnlng resources
co e Edltor. "Richard Saul Wurman -
R M I T. Press, Cambrldge, ‘MA, l972 .

;f l -Thls book opens up the world of ‘the c1ty and all 1ts resources to_4.
FRCEE students and teachers. 'afgf' -

T A-1,1.22 o
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RECOMML.NDED READING FOR PARENTS C ' o

Learn1ngﬁact1v1t1es for;preschool chlidren
Author: Ellen B. DeFranco . - '
> Olympus Publlshlng Co., 937 East Ninth- South, Salt Lake Clty, uT,
84105 1975 o e, , -
- . : 3 ‘ . o -
- This ’book. contalns practical act1v1t1es for parents to do w1th
the1r chlldren at home. .

-
R

o P _ :

o Non-sex1st educatlon for yﬁung chlldren, a practlcal gulde
~ Author:: Barbara Sprung, Project Dlrector, Women's, Actlon Alllance
: Cltatlon Dress, New York NY, 1975 . . :

[

LY. . »:' ' ’ N :
Thls is a practical gulde for teachers and parents on how to avold
and counteract ‘sex steneotyplng > g o . -

. d" -

ot . -+

1 B

: ~ Non-sexist learnlng and teachlng w1th young chlldren w
* " Buthor: Sheila Morfield, .Lesley College Graduate School and the
B : ., Cambridge (MA)- Publlc ‘Schools, ESEA-Titlée IV-C

N E. Free Press, 60 Unlon Square, Somerv1lle, MA, 1978

ﬁ_7 ~ .This bdbklet contalns suggestlons .of simple act1v1t1es for young S
e pﬂ*chlldren. There is ‘also an annotated blbllography

. 'Workjobs...for parents — - AR . - -
- Author: Mary Baratta-Lorton ' : yd
- Addlson~Wesley Publlshlng Co., Readlng, MA, 01867 1975. !

o;.ThlS book glves dlrectlons for manlpulatlve act1v1t1es des1gned to
-,- “help children develop language and numbers skills,® and the ablllty
. - to seerrelatlonshlps and make judgments. . '

7

'hAagulde for young parents who “wish to help\thelr chlldren learnaf"
. ~how to ‘learn. It suggestS/practlcal appllcatlons, us1ng easlly‘f
,.obtalned materlals.,k/}// . -, o - . .

. .?A-ci8 _ .

] \A s \\123 ~ L

-

LY

/

Lo "~ Your, child' s‘career ' o _.,f e e
.- ‘Author: Garth L. Mangum ° o y/ ‘ L
7 -Olympus: Publlshlng Co., 937 East Nlnth South Salt Lake CltY, UT, .
L g~84105 1977 o ' . .?//
& o // (. .
] ‘,“”A gulde to home-based educatlon to help chlldren learn about the Ae
-, -Iworld of‘work in a pos1t1ve way. .’ S //
. - IR . D . : C o »_ o X ",.°v '. . | ::///
- .o . o . S L &
e Your child's 1ntellect Coeme s TS T
~Author: Theodore H. Bell ~ ¥ " )
: ’Olympus Publlshlng Co., 937 East: Nlnth South, Salt»Lake Clty, UT
-+ .84105, 1973,_ : R . //~ - f”“f R
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MULTIMEDIA MATERIALS L v )
Beglnnlng concepts/neople who work
Scholastlo Magazines, Inc. Englewood Cllffs, NI, 1975

- - .
- .

Flve sound fllmstrlos, paper hats, punch—out flnger puppets. The
filmstrips explore the jobs of fivereal people--doctor, -baker,
quilt maker, park ranger,. toy manufacturer—-emphas121ng the rela-
tlonshlp of job to family llfe.

te : b
- re N

' ﬁhlldlngfmatch—ﬁps L o ‘
Developmental Leaxnlng Materials, Nlles, IL, 60648 1974

,Elgﬁt master cards, forty-elght small cards, and a gulde“ Matches
“up buildings with objects or persons who mlght be found in those
bulldlngs. v . L e A
‘Career association cards - - ' . e
d _Developmental Learnlng Materlals, Nlles, 1L, 60648 1976 - T

>

"Set of 30 cards de51gned to help students thlnk in categorles
" about careers.f'

PR ]

“Career awareness series- I . - ‘ -7
Educatlonal Act1V1t1es, Inc., Freeport, NY 1973 '

Four‘sound fllmstrlps and guldes showlng people at work in. school
‘at a hospltal at a constructlon site, at an alrport.

-

a
- . o .

. ‘Career awareness.series II * _ «

e VEducational Activities, Inc;,‘Freeport, NY;’1973' »

Foprvsoundffilmstrips:""Gary gets a bankbook "The department
A o .77 store story,"."At home’ 1n a hotel,! "The’
e e . - o ‘ ‘newspaper goes to press." .
.;hi , Career.card flle N S .“ i

~Developmental Learnlng Materlals, eres, 1L, 60648 1976 -
j;fBox of 225 actlvlty cards concernlng .career- awareness and 9- occupa-
/. tions. Investlgates careers and develops readlng and’ math skllls.
/~ Includes games.f o s : . = ‘ a

" ..career cards:: T
‘Milton Bradley. Company, Sprlngfleld, MA, OllOl L977

z% Thlrty‘full:color cards for twenty awareness activities.'

e © PR

~ . - - . 2 o
. e, .

s A-19
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Career discoveries: people who create art ‘ - -
Guidance Associafes;-Pleasantville,.NY' 1972 ’ :

Four sound fllmstrlps, 1nclud1ng 1nformatlon about a puppeteer,

a designer, and‘a mus1c1an. o .
. ’ > °

: Career discoveries: people who work in science,

- 'Guidance Associates, Pleasantville, NY, l972

-_Four sound fllmstrlps, 1nclud1ng 1nformatlon about a recordlng
engineer, a marine sc1ent1st, and a laboratory techn1c1an.

¢

Careers: ' 2 supplemental reading program, Level A
: Harcourt Brace Jovanovich, New York NY, 1975

]

‘Box - conta1n1ng 64 -(9 xle) story ‘folders covering 32 careers,
c . 64 activity cards, 30 student management folders, a poster, and a
. . sopnd filmstrip. Various reading activities inform students of a ..
B " wide range of. careers. Good for grades 5 and 6. '
_ .
. Careers lotto klt . "
Milton Bradley Company, Sprlngfleld, MA, 01101, .1976 -

Three lotto games: people and tools, people and places, people
‘and people. - ’ s T '

. ~ Careers that help people, part 1 .
BT Learning Tree, Boulder, Cco, . l975 '_1

Four sound fllmstrlps showing the work of pollce, flreflghters,
medical technlclans, and others.

Community careers.'
Instructo Corp., Paoli, PA, 19301
JProduced with the. cooperatlon of the Women s Action Alllance.

'}fFlannel boald flgures of men and women 1n non-sex1st worklng roles,-
plus occupatlonal tools and props o ) » . .

:Expanding*career:awareneSS‘ _
. Instructo Corp., Paoli, PA, l930l l976-

~

Poster, 2 hat wheels,_30 career cards, 4 act1v1ty cards, 2 direcJ -
tion. cards, 6 d1tto masters, gulde. ‘ : ' :




. o
_—_— 3 . .

\.
Famlllar.sounds - careers . ' ;
_Developmental Learning Materlals, Nlles, IL 60648, 1978

., v e - .

One audlotape cassette, forty black and wh1té°p1cture cards, gulde.‘

Identification of fifty.- sounds from ten career areas.
\

I . | ' \\ : B ) o _ ) o
. Focus on the future ‘ ' e
Cleveland State University, 1978 (A WEEA grant project)

Dlstrlbuted by Education Development Center, 55 Chapel Street,a
. Newton, MA, 02160 -

A WEEA project de51gned to reveal blases and stereotypes. Two
manuals’ and\a picture stlmufus set .« .

\

“ o b . . T ol
. \ .

Free to be... you and me " SR T
Free to Be- Foundatlon/McGraw-Hlll New York NY, 1975
\
) Six soundffllmstrlps, book, poster, games._ A llvely, non- -
- stereotyped program based on the musical film of the’ same name.-

I wonder what\I’ll be? . . . ‘ o :
Authors: Betty and Cecil Slmpson i v ) _
Shawnee Press, .Inc., Delaware Water Gap, PA (no date) " °

o

Slxteen dupllcatlng masters of song. sheets, a cassette tape re-4

cording of: the songs, fourteen dupllcatlng masters of act1v1ty
: sheets--all hav1ng to do with careers.

- Job puzzles ’ - _ o
Developmental Learnlng Materlals, Nlles, IL, 60648 l§78

Set of eight h'avy cardboard puzzles show1ng 1nd1v1duals at varlous
occupatlons. [ : -

. Judy puzzlesé car'! mechanlc, Dent1st Doctor, Pllot Telephone-
- lineperson R o

The Judy Company, 1674 -76

) A series of woqden puzzles (ll- 22 p1eces) deplctlng women in non-
g tradisigpal occupatlons.

\,




Many thousand words. work olctures
nghllne School Dlstrlct #401, Seattle, WA, ﬂ‘978

Developed as part of Project Equality, but’can be used separately
‘Looseleaf notebook with.l8 pictures. of children and jobs and 29
.pictures of adults in various non-stereotyped jobs. An excellent
‘resource that includes discussion questlons._ : ' :

Occupatlon photographs i}
Developmental Learnlng Materlals, Nlles, IL, 60648 1976

- s

. Twenty 8% x 11 black- and white photographs of occupatlons, mostly
trades ~and communlty services. Non—stereotyped

L

<,

Our helpers * S
Milton Bradley Company, Sprlngfleld, MA, OllOl 1974 '

Twelve play people, prlnted on both sides of st1ff cardboard w1th
plastlc stands : Non—stereotyped

g .

Part/whole lotto o
M;lton Bradley Company, Sprlngfleld, M3, 01101 .1975

A game to develop language and perceptual skllls, featuring
people in various jObS :
Peoole at work o ' o ’
"The Instructo Corporatlon, Paoll, PA, 1975

Twenty—four p1ctures of real people worklng at a varlety of jObS
o Non—sex1st ,_non-traditional approach : L

1 , r)?
Robot . ' " C ‘
Fun—da—mentals, 1972.. Obtalned from Toys That Care, Box 81

T-‘ Brlarcllff Manor, NY 10510

Nlneteen matchlng palrs of cards~portray1ng varied occupatlons,
each card shows a man and a woman doing the same job.

Slgns and- symbols flash cards :
Mllton Bradley Company, Sprlngfleld MA, 01101, 1973

Flfty-slx slgns and symbols students are llkely to encounter in
their environment.’ " The_ symbols have been designed for qulck .cof=
munlcatlon and are- used by " alkl, members of soc1ety

_A=22



So many- jObS to thlnk about, set l
Educatlonal Develooment Corp., Lakeland _FL, 1974‘

- Four sound fllmstrlps -showing the work ‘of an auto mechanlc, a con-

struction supervisor, a plant nursery .salesperson and a veterinar-
ian. = . . . ‘ .
) %

-~

So many;;obs to think ‘about, set 2 ’ ; . . -
'Educational Development Corp., Lakeland, FL, 1974 ’ e T
 Four sound filmstrips show1ng the work of furnlture designers, a

" teacher, a news reporter and a. park ranger.
Co o R

&,

‘When I grow up I can be ' B R
ACI Films, Inc., 35 West 45th Street New York NY, 10036, 1974

o

~ Five sound filmstrips concernlng the work of a bullder, a community

service worker, a nmechanic, a hospltal worker, and a food process-
1ng worker.‘

. Women ‘pioneers o “ , o
Eduéational'Activities, Inc.,'Freeport,'NY,AllSZO, 1976

- Four -sound fllmstrlps about -women ploneers in med1C1ne, pOllthS,
. Atransportatlon, and sports. _ ; . C-

" The work of the women ~ ° :
The Womenfolk Song Project, Educatlonal Act1v1t1es, Inc., :reeport,,
- NY 11520, 1975 ’

g JE VR U U

A 2" lp record contalnlng ll songs about the work of women over
~ the -years.” Includes a guide with many references to ‘background -
materral for teacaers and students. - ‘

s P
° @ ¢
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"RIASEC |
PREFACE | : /-
RIASEC owes its beglnnlngs to the work. of John L. Holland
Ph D., whose theory of careers gave us the prototypes, the ,
hexagonal spaceshlp, and the nawme RIASEC. D Holland's theory -
s 1is a typology of* personality and. env1ronment for which he glves.
"“"""éﬁnexagonal mode. . There are six kinds of personalltles and .
-environments: 'Realistic, Investigative; Artistic, Social,
" Enterprising, '‘and Conventional. These take the shape of a
' hexaronal ‘continuum, all people coming between. This theory
~is used as a basis for the Self-Directed Search, a career -
~guidance tool: Our sixth-graders used the Self—Dlrected
+Search and bagan to explore their 1nterests.

‘Some of us were 1nterested in the types and. the model and"
decided to use them as a point on which to hang our tale..




OVERTURE (Plano) . A
(CURTAIN REMAINS CLOSED + STUDENTS. GATHER FROM VARIOUS DIRECTIONS
" THEY HAVE YO- YOS BALLS, PAPER AIRPLANES, RUBBER BANDS ETC.

STUDENTS ARE ALL DRESSED EXACTLY ALIKE- IN TYPICAL SCHOOL CLOTHES
~AND ALL WEAR GLASSES WITH FAKE NOSES.) B

RO: Hey! - Hew's it g01n'?
59:_ Oh, justfthelsame as alwaYs..
‘aggﬁ Hi! What‘sInew? - |
Jos Nothing!:h jI A ;:;ﬂm ‘ fo.y
gg: How'd you do on that vocabulary test? |
BO: Same as usual f”not good, not bad - ﬁust.the'same.
~ PO:- Boy, itfs'true .. nothlng ever changes around here.
V-LO:_’Even w1th the new school ; school is Stlll school'
. RO: IWe have to’ come hére e and we have to: do what they tell us,ﬁ
0: We' re slaves to the: school'

-

s .Yeah and I thought slaves were freed long ago.

£'yNoth1ng ever changes.

KO
HO
Jo
l_;;fL_JEQ;M“It s BORINC' . Afiﬁ |
| EQ: We even had that llne in last year's play
MO, PO and Lo: . It's. BORING'. |
s

1#5 (ENTERS) Hey! Listen to thls. It's a new hit! It's by.theH
",Glbbledee Dibs! S ' : : T
ggé'dGlbbledee Dibs? Whovare_they? -

'fLQé“ Never heard of them' |

=

: . Just llsten. It's. great' Sounds like outer'space. “(pUTs.a,.J
';i CASSETTE IN RECQRDWR) ‘ o - S . '

"SONG (OVER P A. SYSTEM ... RECORDED EARLIER WITH SPACEY SOUNDS{f
' PERHAPS SLIGHTLY SPEEDED UP. KIDS REACT, DANCE, ETC. )

130
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v o : N

e ~;5'};j I Whaddle I do-Who ll I be°” : RSN

A Whaddle I do and who 11 1 be-i",
. Folly/ dee doll and  gibbledee dee
-..;Whaddle: become of liddle old me

When/I grow up I waht to be
,Somebody :

| “Where 11 T go who 11 I seb .
"How'll I know what I can be
“Folly dee 'dpoll ‘and gibbledee dee!-

‘When I grow up I want to be .

S . S Somebody - : .- . . B -
e : L A ' D

B ' ‘(2nd time through) Somebody Somebody Somebcdy

N ... I don t- want to be. presldent ' i

,,efﬂf‘—’f ) ‘But I'd like to help to set thlngs rlght

ERREE : This little planet needs a lot of fixin'
’ . "f-Before we see the end of" nlght

I don't want to be\Super Kid ) T
I don't want to do what my. parents dld o
. I just.wanna be rien and famous

And well beloved by all ‘

t

_f .\g 'Repeat l and 2
s It s stupldl

: It s bad"'

don't llke itt

I
DT e o . .
el g0 T dor AL L e
I

IA;§£ can t understand the words .;.t ;
Aégf What-s it about.anyway° &
'g‘gé;' It s got good v1bes .;,'really jazzy"ﬁi ‘
2 ;ég,'Sure ain' t rock and roIl.j‘ ' |
E - ‘b;;gg I don t know about you, but 1t really _p aks to me.ﬁi\'
‘._g; Who ‘are the Glbbledee les anyway° i
hﬁg;im Sounds llke Alv1n the chlpmunk ; "ki ;15_ f‘.én,.y?i_i.V"f
;?“‘P;ZIQQ;, Same ‘0ld. hokum ';-zf,‘"_:gu. L ' "6 '_ i
EATRAIES ~§9;~ séme}qld»soundS{;;f”;:.' }tr;_~‘€:: . BTN
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O0: Same old feelings. . " - ] °
. ’ - = 3 e . e . .

Bo
'gg,'gg and gg; Same,” Same, Same yw:

- - . - . , . 8
' *(UNEARTHLY.NQiSE~Ié HEARD. ON STAGE) -~ | N
( RO: What;s that? ’
§Q: I:don' t know o ) . o . ‘
gg; Sounds rlke close’ encounters.
. 7-ggﬁh‘wow1 N c “
(¥ gg: I'm afraid tojlcek. N
’ §é;’:Me too! -
fgéitgLet s all “Look together._ ;
?géﬁu,You get that sxde. ' ;
f:;hé;élgg; Vl\ 2, 3 ready° __Pull! (THEY PART . THE eURTAIN=AND THE CURTAIN‘

y ﬂOPENs TO REVEAL RIASEC: IT IS VIBRATING AND MAKING oITS
Lo NOISE.)

: §Q:I'Wow'“’\f” )
. fgg:i;Holy Cow'ﬁn\ .
(A NEW NOISE ‘BEGINS) ¢ S | o
S Jo-; Look"f"'», '\‘\ | . .

(THEY ALL HUDDLE FRIGHTENED; OFF DOWN LEFT) L

NESIANS EMERG STRETCHIVG ANU LOOKING AROUND. (THEY ARE ALL

- MANNER OF UNUSUAL CREATURES. . SOME ARE THREE KIDS IN ONE COSTUME,
' THUS HAVING 3 HEADS. SOME ARE\BOXED, SOME PADDED., ALL ARE
DRESSED IN GOLD SILVER AND WHITE\3 ' R '

,é': JSKEM,:T"_ rThls looks llke a good s ot for a travel break

h_?BﬁUK:_ihbﬂ Yes lndeed-y do._a'

~ }iGORDRIT{ ...We can rest and regenerate, rendezvous and'revrtallze,
C oL -w'-recapltulate and reconnOLter .
. 3 "'- . - °-
.. GRUZE: = Yes, yes, Gordrlt, we know. You can stop now.

© KINIK: - And we’ can check all our resources and be sure we‘aréf‘M"“
P f;ln th tOp shape for our mission. -

...“ B4 “"j.\'
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‘ , I : . .
S S | . ) , | _ . |
. MYGROT: . (SEEING' THE KIDS) Well, well, well, well, well ...
L o : We are not'alone : : .
i

ALL NESIANS 'SAY HELLO TO ALL KIDS: Hello, hello, hello, hello,
; hello, hello, hello, hello, hello, hello.

) SPECS: _ Hope we're not intruding. You don'’ t néed this spa
\\ ‘ for a little whlle, do you? . -
.- RO: I R
KO: . - Uh uh, Uh.
-y . HO: Yes! - I mean no!. I mean it's okay. - I mean wow! -
- GRANIS: I thlnk we've frlghtened you. Don't WOrfy,-We‘%e

ljust passing through.

Kh;;>\ Allow us to 1ntroduce ourselves.

»BROGGLEG: ‘We are Ne51ans, from the planet Nes. We are different.'

ALL KIDS: You sure are! . = | -
=+ SONG
' . Different
? . ) - . v . @
I am I am I am a Nesian
I am I am I am a Nesian
x ‘T am I am I am a Nesian:
R I am different in every way.
S Iﬂhave'my own.hopee
‘ o ~  I'have my own dreams

_ I have my own plans
i ... I have my own schemes -
. 'I ‘have my own wants '
“ "I have my own needs
- I am dlfferent in every way.

JO: . Wow! I ve never, seen anythlng llke you.

) SREM;‘~T, ‘It s true el We are dlfferent.. SR S -

* BLUK- !\ We thrlve on dlfference..-

GORDRIT- - That s how we’ accompllsh astonlshlng deeds.

S e A

*ﬂfMO";d~ : What do you mean’i What are they?

’.:GRUZE-” - You 11 seeﬂ




: L . . Co. e
. ~o . - . . %

'KINIK: . ' Watch and listen. _
| *:,7/.MYGROT: ,Here comes'the'Queenking; - E
! - © . . ) el g B ST

(MUSIC NOISE ANNOUNCES THE QUEENKING ~ SLOW CURTAIN EN
CLOSE) .

3

SCENE PLAYED IN FRONT QF CUBTAIN

QUEENKING* Neslans atteno Hear tne announcement of mlsslon
\_Hexagon, number 6 666.

« -

The Glbbledee les of planet Gibble need our help.
They are belng threatened by the bad’ guys.

T . L ’f'Our mlsslon, should we declde to accept it, FUREEE
is to vanqulsh the bad SEXE- : . :
ALL. NESIAN?. Yeah! Hooray' Okay' ' S .
T BO: - pid he,'she, say Glbbledee les° jd'
PO . I thln}c so. ‘.,. - ' o g
) L0.~_Z f _Excuse me ..f how are you going to do it? oo
B ”_QUEENKING' What's that? R ; e,
N LO T "How are you g01ng to vanqulsh the bad guys°' a

,gQUEENKING' Oh, we're not, really “The Glbbledee leu wlll have
’ to fight their own battles in the long run. We 11 -
Just show then how. ,

. X . .lv_:-_'__» . L.
. QUEENKING: It s very compllcated really, but I can explain it
B ‘ ‘quite simply. Each belng is dlfferent (not ‘just
Nesians) ’ _ .
Some of us are good at some thlngs
'Some of us are good at others L S _ _
: But each of us is good at some thlng N T
So by worklng w1th each other
‘We can tackle all our bothers

-~

o S e And by plttlng all our strong polnts o
., ... - aAgainst all'of .ouf weak ;points .-
e By -doing what we can do T

"and. 1gnor1ng what we . can't do ;..- . Co

13
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-

a”ggé ‘Wait a mlnute' Wait a minute; You're really °
- confu51ng us.. i

QUEENKING Okay, why don't you come w1th us° - . "i o }

 SKEM: 7 You! 11 see for yourselves. _' __ T e T

"BLUK: - You'll have some fun: : L . Lﬁ

GORDRIT: You'll meet the perpetual Puppet Prototypes andg see ., -,
) " the Prototyoe Puppet Show. : ) )

?

g-lv'. GRUZE:  And we ll brlng you rlght back to this very same spot. T

e

olgngb"- ?rototypes’ N ,.'A~~ - tf”‘ i«i.

, Eg:' | Puppets?® o :'71.4 L , ,1 . m,jp

. BO: .  Okay, okay! . Let}s’go; '

QUEENKING: Come aboard. . ,

(CURTAIN“OPENS: SCENE IS PEANUT‘BUTTER BAR), R S
.BARKEEPER- Welcome' Welcome everybody to the Peanut Butter Bar. '
. We have music and: danc1ng, jokes and entertalnment.
Who's got- a "joke? .; .
e W - ‘ : * .
hSKEM:E- - Did you’ hear the one about the Olymplc gold medal
- .. s - winner? -

s .
o~ ‘r. . . i

' CROWD: . No, No;[étc;‘_'

SKEM: ,;_ She's a*éﬁrgeon!f

:CROWDEZ - ’Ha, Ha, Ha, etc..

‘I’J .‘

BLUK.:f, ~ Did you hear’ the one about the waitress?
' CROWD:' © No, No, ... etc.

el

O VBLUK: . ‘she flieébher own,plane;t.-' R

;fﬂaf: " GORDRIT: Did'you hear the one about the teacher’

CROWD: - No, No, No .l: etc. A |

le GORDRIT; ’ He is the captaln of hlS owiyboat;

N




S CRQWD;tJ . Ha,. Ha, yeah, etc.” T ‘

' GRUZE: ”f?led you hear the one about the ha1rdresser°'

 CROWD: - ‘No,'tell us - ;..'etc. - S
",. < “ o ‘. ) 5 . . . L

. GRUZE: She' s a farmer.

. . B

CROWD: “=B;avo£ yeah ;;.'etce' "_ -
- KINIK: ' Did yow hear the one about the editor?
, . CROWD:  N&, hush; tell us ... etc.

KINIK: fﬁé”% a policeman. o -

" - e_cnown. "+ Yeah, bravo ... etc. (sNAPPIﬁGQ§INGERS)_7
o T MYGROT:'h..Qidfyou hear"the one}about the musician?
" CROWD:" No;”No»....etc,*, o i |
MxGROT:";~He'teaches fenoihg! - L

"'939225- _.3Good cheers, ha ha etc}: "
‘nSPEcéﬁv J‘aDld ;ou hear the one about the sc1entlst°

- “éROWbiv_ SZOh ‘tell us, please.

h -§g§g§:11_' She'won-the~Bostoh Marathon!

N .eCROWb:-'r['Bravo, yeah ..f_- _,-.h"'

iGRANIS- i ' pid you. hear about the. bookkeeper°»' *

CROWD: = No, tell us ... .- )
-'GRANISQ He's a gourmet cook!

f{cnown  .Goodone, veah, . -

‘uKROT: B DidTYoﬁ,hear.about the vetérinarian?
"CROWD.,V-'fNo,7No~;,.;‘:. oo '

. xROT-"'fivne*s a fOotbailfquarterhack! ‘ I

(APPLAUSE CHEERS WHISTLES ETC Dt e T

et sy B8

.-




et

' BROGGLEG:

. \

BARKEEP:

 BROGGLEG: .

© BARKEEP:
REALISTIC:

-

BROGGLEGQ,

the, best. ."\ . o . .

.uFlrSt, Rolly Reallst.~ . I

' -
|
’

‘Quiet, qulet everyone,_ It's time fo%.the'ProtOtype'

Puppet Show.. - IR - _ o Lo

,(PUPPETS ARE PRESENTED ON'TOP OF;EAR). e

7

. 'Today our prototypes have: been asked to study and

comment upon ... peanut butterl

Each prototype has been given a jar of peanut butter -
to sample and we will try- tozflnd out which brand is.

3

_Hl, I m Rolly Reallst and I “have Brand R. Brand R.
. 1s by far the best because it's cheap, tastes good,
- good for you, and people eat it up. Thank you.. '
Thank you. :

"Thank you. Reallst.‘ And now, Investigator.

;INVESITGATOR. Hl, I 'm Halry Investlgator. -I *have delved into,

=

. BARKEEP:

ARTIST:

'ﬁ'i:;!BROGGiEGE

-

'Thank'you. And now, Alry Artlst. .

?And a glamcrous greetlng to you all.

“the various propertles of Brand I. Brand-I is Y

~

_superior in many- ways.. - It contains. appropriate’

protelns, unsaturated oils, and proper peanuts =--

-in just the right proport:ons.' And it is vacuum

|

. packed to preserve freshness. I appreciaoe your’
-‘;ntelllgent attentlon. P ] .

s : . ' ,/

am‘Airy.
Artist., Brand A is 1ndub1tably de11c1ous, It's

. dellcate smoothness blends -in creamy - luxury' that

is a delight to eye, mlnd, nose, and ﬁouth You 11
love it.- I love you, you re wonderful! ' J

Thank you, thank you Artlst._'\A‘ : . , .
Now we hear from Super Soc1a1. v S e

;P’) et : /
.. . .
. . [ .

'

SUPER SOCIAL Howdy,~howdy, howdy.

—

BARKEEP‘

o, Bo, ho. e o
I'm Super Social. ~ h . ‘
© How' S lt 901ng9. How s lt go:Lng°

e '

o 7Brand S .is super spec1a1 peanut butter. I'm
.going to let you in on a lrttle secret.
Brand S is best because ..: everybody likes- 1t"

.. Nice talklng to you, . see You 5°°n-" T
~Carry on; .carry on. S e o .
’Have a good day' /' SRR

:’,-"~'1 - L . . /
Thank you, Super.i Next we 11 hear from Enterprlslng
Erky. ' ; :

~



BROGGLEG:
, : have‘our Conventional Couple, good old apple p1e
‘Mom and Dad. : , . .

' COUPLE: -

_ BARKEEP:

€ROWD

v {

QUEENKING

’

.-
e

'5l'step rlght up humens and Nesians" and take advantage

of this .amazing- opportunlty.‘ Brand E.P. B. is gonnav
get. you where you wanna: go - rlght to the top' It's’
the chance of .a llfetlme' Don t mlss 1t'

Good good, thank you, Erk._ .Last but not least “we

°

V(SHYLY) We ve been using Brand C now for 50° years. .

It's:- always been ‘the best .... always will be.! Can't
think why anybody'd want to use anything else. -We -
grew -up on it and we've raised our klds on it.:
Can't go wrong with- Brand Cc. - o S '

'Wonderful, wonderful. Thank you. Now we've heard

Yes it is!” It's all the same brand . R

from"all our Prototypes. Unmask the peanut butter,

nplease.5 Why cen could it be?

‘Bfand RIASEC!.

Let's hear it humans and Neslans for RIASEC'

HoorayI Yeah'A etc._'

Attentlon, please.-‘ L ' “:_ T

‘Planet Gibble approachlng.

- - Fasten -your feetbelts'\/g ' ' : -

g s -
5,

Before we land, we' ll’take a look at the Glbblehee

"les. ‘As you. know, they are ‘being threatened by _

the*bad guys. They re a little worried rlght now.
Don't worry; it's. only natural.v G1bble is a young

o planet, you see._.

'MORK: -

- S ' ' -
- Oh, excuse me. Nanoo, Nanoo., Just passlng through.

!
-f

',It s just about lL or 12 years old.

-

' The Glbbledee les are that age, too. They are just
beglnnlng to f1nd out- about a lot of th1ngs.\

|
|

o Nanoo, Nanoo.,'f

T

(CURTAIN)

Isn,txlt funny how: complicated things ‘are? So we

o Fush around trylng to make them slmple.
T,/

Slmple is. Just the opposlte of what they are,
compllcatedI :

Here come the Glbbledee les., ' : '. -

138
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P (CURTAIN OPENS TO RIASEC SET)

v

 -SONG:

I'm Lonely

'I'm lonely ...  I'm all alone.with me
. i I'm only young
: ; I'm all - what's yet to be. -
. I haven't been much yet
* ‘I simply haven't had time
- But what I'll blossom into ' ‘ - o
Is anyone's guess but mine. ' L -

(-3

L %

I'm lonely . -
I'm full of feellng new“
I'ma little scared .
I don't know what to do’
. But that's: the.way. things are
S “'Right now I'm all alone
L And everything up ahead of me is- sxmply
o  Quite unknown. 4

DN
“

R . - (DOWN POSITIONS)
' ALL GIBBLEDEE DIBS: Look - RIASEC is here! It's them, the

heroes. Oh boy! Oh boy'! vHelp us! Help us!
(JUMPING UP AND DOWN) :

'QUEENKING:T Slow down, slow éown, slow down!

(GIBBLEDEE DIBS GO SLOWED DOWN. BACKWARD" TO _
THEIR POSITIONS). Now think" about. ‘what you "

“ B . can’'do.  Then put your heads together.» Then
} R : get ready to tackle the bad- guys. \\\ ‘
l .

: N\
S - __‘(HYPNOTIC-LIKE,-THEY SLOW DOWN AND BACK INTO
%-- ) - , .~ THEIR POSITIONS AGAIN. .THEN WE SEE’ THEM
N R L L MIME: GETTING TOGETHER AND SHARING IDEAS,'
! s R

- } ~ THINKING OVER, BEING READY TO TACKLE THE
T . BAD GUYS)' z S

A (CURTAIN CLOSES.' ORGAN MUSIC SOAP OPERA STYLE)

SOAP OPERA ANNOUNCER: Will the Glbbledee leS‘learn to work
T ‘together? Will they come up with a plan?
[ ' ' Wlll they beat the bad guys or will the.
R SR  bad guys beat them? Stay right where you

are for the exc1t1ng conclusxon' |

T »'n(CURTAIN - REANUTvBUTTERfBAR SCENE) o

s




AGIBBLEDEE DIBS SEATED IN BAR. BAD GUYS
c | COME IN. . GIBBLEDEE DIBS JUMP BEHIND
v - - ..+ . TABLES AND HIDE.

252;§93_£= This planet .ain't big enough for both of us. You_ -
S guys got 25 padaboos to split. = - . e

f GIBBLEDEE DIB 1: We re not runnlng from you._bad guys. You can
' leave peaceably or we'll drive you out We're ready
to flght if you make us. .

‘Q

BAD 'GUY - 1l: 7 (DRAWS FINGER AND GOES "BANG." THIS STARTS THE .
ASTRANGE EFFECT OF- SLOW. MOTION ACCOMPANIED BY EERIE

) SOUNDS. A- BRAWL ENSUES,” MORE AND MORE KIDS GETTING

 INVOLVED UNTIL ALL GIBBLEDEE DIBS AND BAD GUYS HAVE

. . HAD A CHANCE TO EXHIBIT EXPERT GYMNASTIC SLOW MOTION

~ A WIZARDRY. SOAP BUBBLES, -‘BEAN BAGS ... WHATEVER CAN
: BE WORKED INTO IT. MUSIC ACCOMPANIMENT PERHAPS -TO

HIGHLIGHT ) IER : -

GIBBLEDVE DIBS. We ve won; we did it!. Hooray! VYippie!

'AFINALE SONG ... ALL CHARACTERS:

4

Hooray For Me

' Hooray forﬁme'
I'm different as you see N
And I'll never be the same agaln \\A

'\

And one plus one makes more than two or three
" And. we'll never be the same agaln.

Whatever are my plans or dreams
. Whatever are my goals
‘Whatever I might want to be
I start rlght here and now with me.

.'Hooray for ‘me, we re dlfferent as you see.
. .We're Gibbledee Dibs and Nesians
,And good 0ld Human Beings.

_I'm the singer of this song
~And if you want to -sing along _
- You are more than welcome as you: see .
. I
., 7 . Cause eyerybodyfshort.or tall
T Everybody~big or-small .

:_' é”.ivﬂEverybody anywhere at all
S Is me | o

Hooray'for_mel )

» THEiEWD;-_~

R VY &5

. Dad . N ‘ . )
4 EEN - . . - s - R . . _
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