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FOREWORD

-How iigh: yuu organize a statevide :u;iizian af agencieén,
argani:;tians, assoclations, inacitutions indﬁindividuglj in order
to pfa:ﬁ%g a global perspective in the formal education aystems
of your state?

-Would lugﬁ'a ga;litiag)hf worth the time, effort and finances
you would have to invest? } |

-How is working in a coalition similar to and different from
working in one's own setting?

-What resources already exist to help in this afg;ﬂising::nd
educational tn:k%'

This i:nuil represents several years' work in New Jersey tog
answer these questions - in.particular, the experience of the
New Jetggy Consortium for CGlobal Educitian through its 193l—82‘
federally-funded New Jersey Model Statewide International Education
Project. The manual is wricten from the pa:ng;:tivg of a pralpgc—
tive change agent - in our case a non-profit argqﬂi;:tion committed
to the goal of infusing global education throughout the educational
system. It is entirely iikely Ehltg§Eh§t members of the Counsortium
wvould answer the above questions from a dif!ercnz vantage point.
Such pluralisa is a keystone of conl%tiﬁn life. )
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s ptaple have contributed their time, their talents

.4

L]

e thelr sergies En the birthing of the New Jersey Consortium .
t¢> ‘loba 7“du-ation = from members af.:he Consortium'a Board of
Firectors te -olunteers on plganing ccinittgén. from center-stage -
t#%Gu > persons to behind-the-scenes workers. In p:rgi:ulgg.
*his #:ifer wants to acknovwledge the invaluable contributions
af 2 fonsortium's Chairperson fat 1982, Dr. Rose Channing,
Frealdant of H%ddle;e: County College, whose sée:dy hand and
ciear administration helped steer us through: some rough aeas and
into calmer ﬁ;téfs; Lloyd Taylor, Difgetﬁt aflInstructign at
Princeton Regional Schools and the Consortium's fiscal agent,
his Ad:inis;ritivgiSegggtgry, Bgt:y“Ailegte:Ei, and Sha:@niSﬁ:n;
Princeton's Comptroller, for ably handling the innumerable da:giliv
of the grant's finances; Laura Oller, Project Secretary, for

, pggientlg@;$ping«lnd»Fdizing"fean: of agendas,.minutes, resoiirce
materials and requesats =.frequently un;at great time pressures.
A §pe=i:; word of npp:gzlngian goes to P:ul;.;éc:ch,-?r&jaet

k]

Associate Director, for her iﬁv:lu;bli ideas and advice, her

_‘.
constant support and commitment, and her irrepressible good humor.
Py
) , . '
Jaffrey L. Brown
. Project Director ,
Global Laarning, Inc. -
40 South Fulierton Avenue
- . Montclair, New Jersey 07042
!P, ’ ' February 1983
W ‘
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- I. HISTORY OF THE CONSORTIUM . ) L -

A. BACKGROUND OF GLOBAJL LEARNING

-Siﬁze January 1924 Global Légtnfng (and 1its PéEdEEE§SﬁE
» qgéanizsziani has worked aé a three-fold 3§PE§8§5 %éward the .
goal of promoting a global perspective in eleméntagp and secondary
educ;ciaﬁ with a Priﬁgfy*fﬂgns on New Jersey. The‘firstiaspegt

involves gaining legitimization for the concept of élabal education.

The second entails providing training for teachers in both the

conceptial framework of a global perspective and practical clagpa-

, roodn resources. The third factor involves building communit
support on the local levelgpnd across the state especially through

‘church-related networks, At the same time, we have served as, .
= - 5 & T o
» ﬁanisltants in a geographic area from Massachusetts to Illinois

LA

 to Georgia.

The legitimization component has entailed iﬂfking with the

State Department of Education, county superintendents and their |,

offices, professional educational associatfions nﬁd the like. The

teacher education component has involved conducting scores of - . -
workshopa, conferences, iﬁﬁlefviee days in local school districts
as well as graduate level courses at three universities in New

»
-Jersey, Georgia and Ohio, at two New ‘Jersey state colleges, and

in a special ESEAVTitle I?@é Proje:t in the Princeton Regional
, N \ )
Schools fior two-and-a-half years. As a result, Global Learnirg

F

has vritten two teacher education manuala for globsl education =

* uﬁg through the Princeton Regional Schools K-12 global education

¥

]
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i;?éiiﬁﬁ‘pfﬁjéét. and one for a giﬁb;l studies course at the . -

Bﬁantanxﬂigh School, inu:her Title IV=-C Project.

-

Concerning developing ea:ihniz . ort, Glgbgl Learning

su

hn: conducted onn—dly vufiihapa and a veekend workshop for church=-
gh

rel:sld educators, has also provided numerous wark-hnpi and diiﬁlly:

at ebufeh'!nd community group :eégingi, has had a special Hupger

Ty o=

. \ . S .
"Program focus for :Fr;g years, and has worked closely vwith church

Hunger Task Forces. One of the -ijﬂr“:g;a-plishiinﬁi of this

lppfﬂiéh_gptliliiﬁl series of twvelve iggklhﬁpl on world hunger
spangnggd by ehg Hew J;rigy Dab;rtnan: of Education with a fad-

deral grant. Glﬂbgl Lglrning planned, compiled resources fa:.'

-

\ra;tnited and Eﬂndueted these wvorkshops.

L]
. - .

B. B.C. - BEFORE THE CONSORTIUN

In 1979 and 1980, the first two years &f the U.S. Department

of Education's In¥i:n;tina;l ﬁﬂéétitlﬂdiﬂj Program, (although

known then by a diffétcnt name) Global Llifnin; :nggh; to iubiiﬁ

-

veé vere unsuccessful. -Our own 1980 ‘proposal, which was not Euﬂdgdi

iavolved otganizing our first effort at a statewide énﬁ;nftin;,

which consisted not of organizations but of approximately sixty
resource parsons who could provide expertise in area lﬁﬂéill or
in global issuas to local clasaroom teaachars,
t 4 -
,h_,,j . - A Y. ‘
Having :u:e::nfully e;fti:d out the dozen world hunger work-

~ shops for the NJ Department of Eduel:ian in 1980 howvever, Global

Learning again ;pp:aa:hqd the D-p;EEi:g: in 1381 to iubnit a
3
joint application, and the Dcpit:ncn; agreead this El:c. They had

T




1
had
ad

also been approached by Middlesex Cauntygégllege vigﬁ a similar
inqiltg. He 1nn=diately iﬁviﬁed cher educational associat iﬁﬂsi .
to P'ttigipgte in dEVEl@PiﬂS a proposal, and thus the New Jersey"

Consortium. for Global Education was born, with’Global Leatpingﬂs .

undertaking the task "of writing the proposal.

= 1

C. THE ,Euagg,ﬂmzcr . ' ©

oul of the reéulz;nt NJ Model Statéwide Inter-

. . -
national Educa t%an;?ragrami vhich ran from November 1981 - Januiry

1933; wasa to. legitimi;e global education 48 an important priority,
« iy .
worthy of actentien, time and local ﬁundgng_gmgng the several

- layers of New Jersey's Eegent:gl§ged educational system. Our

e:pegta%;an and hope were that educational de:isian;mikar;,‘?hgzhgr

. . on local-school boards of asgociation planning committees, in

o

s'ite agencies or in local schools, uauléf;gfeg E::f glahil,edu!

e:tinn';_tiﬁe hss come, partly as a result of repedted exposure:

to global education evenz;‘}n tgrig of 1aide:sh;p seminars, sunna;
inatitutea, their gﬁﬂ profeasional igég;ﬁgy7and-publi§;tians.

Hence, in =spite éf fhg very tgalrhudggtiiy constraints being en-
eguncé;edxever}whefé; a global ébaf ﬂﬁuld’avéntuélly be woven S
into the wvarp of the g:in:iné elementary, secondary, Gommunity
college ;n; teacher pfepatltiﬁn-éuffieulla S

d af this project involved forging linkages

among the state ddycation ;geneia:. local school districts, the

teacher ;ﬂuéltiﬂﬂ institgtiaaﬂ = pre-service, graduate and in- .

setvi:a - ths prnfe;niau:l educational ;iaaein:inna. ‘the, cannuniéy

#

tolleges, :nd local ennnuni:y groups, particularly through the . —

i
i

training of constituent leadership Eﬁﬂﬁgfﬂiﬂg global iduenzinni




and pfigtiell pl;nning fat 1nfuaing this avareness 1n:a the con-

1 ]

lti;uanniaa‘ arg:nigltiqnl and programs, were aff:rad for a vide "

spectrum of educatisnal organizations and constifuencies:
Global Edgg;t;aiﬂLg;&g;ihi”QSgg;ggri

1. Intetdisciplinary - NJ Council for the Social Studies and
! ‘NJ Foreign Language Teachers Association

Z. Nev, Jersey Gﬂﬂgfgii"ﬂf;PleﬁES ahd Teacheras ' =

3. R&:aur:a ,JFeople - Edn:ltiﬁnil Improvement Cencers,

Teadher Centers, secondary and :nllég: teachers @

: 4. Administrators ~- BJ Association for Sup:rvilion agd.
and . and Curriculum Development,
Board Members NJ Principals and Suparvisors Association”
"~ and
" NJ Schqol Boards Association

53, Teachers with iﬁtlfﬂ!éiﬁﬂll Expearience
‘6. Eppqqniey,Ggll¢g§,faﬁulty
7. NJ Association of Gailagd! for Teachsr Education .

. 8. NJ Couneil of ca-:guigy College Presidents, which also S
included Irn;:ng; and chiaf Academic Officers : '

Four ﬁaik-lan; Sﬂi!if InitizuEai for g{izieiplntl'ffol 25

5 ¢

local -:hnnl diltti*ti i!tg gauductgd in the symuer of 1982 é:gid

on the Princeton Manual for Global Education I%a;:fiieg and Curri-

culom Davelopment, developad by Jeffrey Brown of ;1nhnl Learning,

the Project Director. Participants attended either as individuals

or as interdiaciplinary teams of teschers and ;d-;niie:néat: from .
pi:tiei?::iig'ighaal systems in order to encourage the institution- j
alization of global !due;;ian curricnlum components created b;
participants. The project's outside evaluator found an overvhala-

. ingly positive rasponse of -participants to both/ the seminars and

institutes. (See ‘Appendix A for a summary evaluation.) : . e

S I R
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P. AN INITIAL PROBLEM

The ptupasgl 5ubiitted toe the u.s. ;Deggt;nﬁnt nf Education ,

Dgplrtien: of Edu:itiﬁﬂ would nerve as the Consortium's fiscal
= 5 y

agent and "that %LGE;L Learging,ﬁauld serve as the program agent.
A radical diff:fenee nf perception on the natufe and role of the
Consortium energgd right from tne egrliest efforts to set up the
arrangements thtnughiuhi:h to gdminis:er the grant. On one hand,*

“the NJ Department of Education reacted to notificacion, of the
grant as they uiu:lly do to all grants -to the Dgﬁaitgeﬁ:. viz.,

to assume the pfinify reapnnaibilicy for bath the. grant's figcal

idiiniitritign and pragrgn igplggentltiun. " The’ uauil pr@:ndurgi

-

1nvglv= S:;:e tg;ulniggﬂs :eg;rding rhe need to put cert:in budget

items out for open bid, or to aeek g-;niver of bid due to ;pegigl
circumstances, uhieh could take up to six months EG’PEBEEIr Ih;
anlrt!gnt thought zhey had fannd an . iPPEDpEiItE -gehlnil- Ehr;ugh
vhich to€atisfy their legal rathira-nnu agd then began to bring

"Global L;ltning. the prngral ngsnE for the .Consortium, into the

\5;prnce-l. In affect, the Dapa::nen: viewed the grang as hlving

been made ta .the Depn:tngn:, with Ehe Ganlurtlun perceived as" a
nqbdivilinn i\d subordinate of the Dapar:nen; and Higqlblab;l 1

Learning's ii:ving AS a sub—:an:f;e:gr to :the Department,.

Global Lgltning s viaw d;vargad 180 d-gf:gi fra; :hn Depart=-
ment' :&! We knev that the Cun-artiu: [ S::-ring Cﬁ:iitﬁll (which

lv:ntually *became ¢ Banrd of Directors) was d:lignntcd in the

N

Proposal as :the palg;y-nnhing hody for this grinz. This designation

by the NJ Ean:cr;iuﬁ for Glab:l Edua;éinn indicated that the Stgte




- . Ry T
. '-represented an_approach vpposite that of past global education

! f‘, ‘%;ngo;:: infxiﬁ Jiﬁi!iiiﬁ:?éiﬁh afgsni;:tiénn performed “little

®mers ‘than rubber-stamp- functions as Advisory Counc:rs. s;vefz;
shaller i:gﬁi} :;gggédjﬁggore it ba:n:; clear ;;lt tﬁe aajor issue
hndgrlyiiggill ﬁgﬁtr:‘;aval?ad técvvgry ﬁ:zugg afrghé céniartiu;;

- 2 L e "=

. ]

itself, Ti:;.'ihithit ' it would serve ir an advisory or in

a pnliey-niking -iy. L

- =

o I: Enak a great daal of :i-:, :nnrzy and ;lqtiﬁg- to ;l;rif;
the :gzull :;:ugi of this eanflie:; Thg final resolution invnlv-d

- the cnnjéfgini B:eifiag Committea's ;:kgaulgdgin; itsalf as Eh-

iptajnez'l pnlic?-:-kin; tﬁird, the Department of idugntinn s
‘wi:hﬂ:nwgl as the fiscal agent - and Eh-n f:ng the prnjie: 1=:g1f -
and the d--;;antinn of a 1n:il lehnﬂl di:ffic: as :h; new fiscal -
agent, nuzing thin eanfllc:, four new nr;inijlzian; jainnd thg

Cﬁniét:inn. 7 ,
‘ g } :’ !! : Q )
. The final impact on the Consortium #eems to have ireen more
pglieii- than negative, ﬁlttieuliflyebnelu;t thi =un!1i== seTved
3 i
to lecilir:tj Eha "buying 1n" process fgtrllibif p:g;nisgtinn-;

Wq had expacted :hi.atgini:;tiang to go through Ehii pProcess over

.the course of the progras jjlfpriélt 1n§:n;gly during the cousse

.of their leadership seminar. The additional meetings, coptacts
:ﬁd fi:tigielziﬁn-';F11 conflict produced, howvever, 1ﬁd to a sense
" of gvu-rihip and ::lpanlihility among the, cnn!atginl Stearing

'Gﬁliittqg ilnhlrl. L[] ngld not, hﬂ'!‘lf; #leal-ind this !negiﬂa
[ |
-of -:t-bli‘hing ovnershlp as a prifq:ahln gppralch; it just turned

*
-

out for us to be -nlva;--hl-.




At :its -annual meeting in January-of 1983, the Consortiug
elected a new slate Qf'pffiegés’ind added 1its 19th member (see

- ) . = f = -

Appendix B). As of this writing, the SE;EE bépartient’nf Eduea— .

-

tion 13 uﬁdargning masaive reargani:atinn und@r the laldirship

*

.0of a new Eannissignet of Edu:atiqn. and’ the four Eduen:ian;l
Imprgvenenz Cen;gr:, which have been memhe:s of the Cnnsnt:iui _
f:aa :he bgginniﬁg. nte being phaaed out. The-NJ Debiftueﬂg uf \

“Higher Ldu:acign has sent a fep!eagn:ative to Cun;ar:iun ne::ing;

*

and Eun:;iani throughout the year but has yet to jgin nffi:iilly.

E

The HJ DEpartnen: of Education' sent a rgprgsgn:a:;vs t? the Qﬂn-'

sa:;iug 8 annual ngéting in J;ﬂun:y and we are hapkfnl that both: .
¢
State dapat:ngn:s uill join anea the latter's raqrg;nizl;iaﬂ 1; : .
iin;liaed. 7 s ’ ’ o v :_“ v ‘
- E. i?u*ruas POSSIBILITIES ’ o

; In mid—an:mhar 1982 a Consortium Progranm nnvslnp-cn: cniiigtia

5=

met ta btnins;nrm lﬂd propose luggaltiaﬂ: for Eutufg programming

bgygndithg l1ife of the federally~funded project. Thi’§g:—1E:Q1

-iu:nlrized its discussion under three basitc tala: of the Cunlartiul:
--“‘(1) to advﬂ:atg for glnbil education; . (2) to he an ll:acigtiﬁn af

like-minded people; (3) to provide services to the Consortium' '

constituency and to those quugizing them. These rélg; seemed to .
* . ) . 9 *
correspoud to three functions for the Consortium: - N g .
1. Advgeacy
a) legislature and state agengian
b) general publie . .
¢) public media . ,

-2, Hetuatking : , : )
- a) among the menbar groups, i.e., at Board meatings
themselves. . :

v, 12
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b) in local schools throvghout the atate, f.e., one
idea vould be to survey what global educarion
pllot programs or rouvrses are aAlready exist:ng
and to publish the results of that aurvev.

¢) in the individual colleges, fnmtitutions arn’
agencies in this state.

3. Ongoing Fducation

a) Dialogue groups, i.,e., set up l%=2 hr. dialogue
meetings of Consortium umembers to discuss certaln
issues in the field -~ for example, the implications
of selecting the phrase "global adu;lti@n" or the
phrase "igternational education."

b) Use Board meetings Ear self education

c¢) Expand resource canters in the state with global
education matarials.

d) Materials/curriculum development.

a) Expapnd Leadership Semipars to other canatituuncinn
and within our own constituencien.

f) Provide in-service or gradvate level global aeducation
training for teachers. .

-

Tie Program Committee recognized that some of these activities can

be undertaken inmediately without additidnal or outside funds,

while others will require raising funds to do them. The Committee’

f:ééiiigd:tiéﬁ involves encouragiudg Consortium members to select
one or t!a.iglii and to propose ways and means to egzrf the itenms
out. The Committee racognizes that the value of this Consortium
involves Ehn.ptiétitil:i;ﬁieulatian that occurs across the various

.&E 1 . £

levels of the educational community and hopes this strength can

" be maximifed in future programming.
As for ic# part, Global Learning, tgc. is geaaring its ovn

Eundrii:ing efforts in éfﬂnr to enable the Canicf;iu- to continue

“to grov and.to expand its sducational igziﬁgcxgi. We are EPpgful
that-other I&Ib!t‘ﬁfglﬁisltiﬁﬂ! will take initiatives on behalf

6%, and iﬁ conjunction with, the Consortium, too,

13\



I1. GUIDELINES FOR DEVELOPING A CONSORTIUM

A. A_RATLONALE

Three besic responses come to mind when asked the question:
why build a consortium for global educatlion? L

l. To be effective in promoting educational change far
a4 global perspective;

2. To be effective in ralsalng funde fur these changes
in a highly~-competitive and minimally-funded fi%ld; and

3. To 3ain the many benefits of networking.

To atate the obvious, a vide variety of actors and factors
determine educational practices in the local classroom. Therefore,
a vide base of initiatore and supporters is required to infuse a
global perspective across the educational landscape. Building
this base requires a clearer understanding of what global education
Ls,whiéh'zakgi us acknowledge how great a problem we face by the
vagueness of the field and the wide range of definitions or lack
of definitions current, We in GClobali Learning are extramely
grateful to Robert Hanvey's paper, "An Attainable Global Perspective,”
an abridged version of which can be found in Appendix C, because
chié paper has provided us with an cperational framework Egr
defining globa] education. This framework served as the concept-

ual base for the projects, seminars and summer institutes.

Civen the growing acceptance of global education as an im-

portant concern among the national :du:néiﬁn:l and professional

associations (Sgggﬁpﬁgndi; D), by the U.s. Department of Education

and by state departments of education, this writer believes that

kglgb,l education has achieved a middle level of priority among

-

14
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A broad spectrum of persona {n edu. atfon. People have recagnf zed
our grewing global {nterconnectednriz, they are con i -a o i
its ramificactions, and they do acknowledge <he fmpor.au. o!

4lobal perspective tor studentsu' 1ife choices and cirver optionn.

Yot when {t gomes te putting money where one's mouth is,
4loba. education is still poverty-- ricken. In additlion to
working hard ard creatively to uncover additional sources of
funding for glob.l sducation projects, Blobal aducators, therefore,
must alsoc bde extremely resourceful in {dencifying low cost edu-
cational materials, in providing high quality and stimulating
teacher education opportunities and in building ongoing networks

to share limited rascurces.

Since funding sources want the greatest mileage from their
investments, the second point thus seems obvious., Coalition-
building can improve your pruspects for fﬁnding, The NJ Consortium
for Global Education coalesced around the U.S. Department of
Education's International ﬁndéts::nding Program carrot. A con-
sortium multiplies one's effectiveness in both its networking
function s£nd in 1its ptagrinﬁazié outreach to wider constituencies

and, hence, signifies a wise investment to a funding sonrce.

Thirdly, networking fépf!!!ﬁt! border érai;ing:. Frequeantly,
elementary teachers never get to talk to secondary teachers in
their own school districts and vice~-versa; and pf!*ééllégiltl,
:e:ghe%g rarely get to interact with college.teachers., Disciplines

are inostitutionalized into departments, and fungciéngl roles, such

as teschers, administrators, and policymakers, bring with them

’ * .15 )



thelr own brick walla. Unc of the major beunefi{ts of the NJ
vonsortium for Global Hducatlon has been the stimulation and
claritficacion of people’'s meeting, talking and plenning across

these many educational boundarics.

This networking dovetalls with the flrst rationale regarding

vffectivencds of educational changc. A coalition's major asset

= involves the synergy of the arg;ni;utiuns‘ offering their com-
plementary strengths. Publie agenclies and professional assccia-
tions can provide established filscal procedures, newsletters or
Journals and inkind services, as well as great legitimacy and
Acfceas to school symtems, declslon-makery, clamarocom teachers
and their students,. Private non-profit organizations can o2ftan
render low cost materials and the flexibllity and quick action

that a coalition may require at times.

B. SOME SUGGESTIONS FOR_COALITION BUILDING

1. ;ggdé:ghig is eisan:ia; but the style of leadership seems to
determine its success. Organizers who appeAar to want to control
the coalition or consortium engender suspicion and distrust. The
trick of a facilitating and anabling style of leadership seems to
be balancing a firm and intentional approach so that people have
confidence that something will happen over ggainét an apgnjess to
others' ideas, needs and directions, This openness includes being
willing and able at t;ngs to letiga - 1.e., to let the consortium

grov and expand beyond one's own approach and direct involvement,




Z, Interents - Coalitton and Self. Coalitton=-building does require

a recurring ecnamitment townrd the cnallclon'a work and goala, and
sometimes thias entails running up the coalition's flap for re-
coguition lastead of one's own organt-atlon or ego. At other
timea, it Means agresing not to get into iasues on which you know
wembers disagree or are In conflizt, for example, a regulating
via a4 vis a regulated agency. At the same time, howevear, it 1is
woet important to acknowledgr the variety of legitimate needs

and interests that members must fulfill for their own instituctional
survival and wellbeing - e.g., fundreieing, appropriate profes~-
aional recogricdien Iin the course of coalition work, ate, It 1a
impirtant to be ablf to articulate »ne's own organizational needs
and hold them in tension wi.n the Consortium's organizational

needs. I summary, the organizer musat be willing to embrace

tension and work with it creativaly.

3. Survey the Existing Landscape. One initial, major obstacle

that must be overcome involves a:i:tiﬁg imsues of turf and

pecking order, P%ah may be trying to organize people who see
themselves as organizers and leaders in the field. Also terri-
torial qucstions arise betveen iEGﬂndlt!rtiichlfi; two=year
collegé, four-year college and university people. Global Learning
once tried to organize a college-based group and held the meeting
a4t a tvo-year college. No four-ysar college ;lﬂpll iztigaidi Ve
did:mu:h better a second time when we held the maating lE.Pfiﬂﬂitﬂﬁ

University. To paraphrase Hanvey, "Watch out for the hidden wiring."

17




Lt helps Lf the organtzers represent a politically neutral
posltion among the varlous wassoclatiocos and institutions in terms
of their pre-exiating and ongoing Interactions. The fact that
Global Learning had an obvious I{nterest in promoting a global
perspective in the educational system did not seem Lo matter to
the other educational assoclatlions - perhaps because this mutuality
of interest was obvious and openly acknowledged. It was alsc
probably helpful that we were building on prior positive relation-

ships in many cases,

4. Organic Growth. One of the major nurturing tasks of the

organizers of a global education consortium involves cultivating
the commitr: nt of thosme individuals and organizations vhaie primary
focus is not global eduecation, Small may or may not be beautiful,
but it 18 a good place to start in a%ganizing. \Representatives

of large professional associations or complex bureaucracies need

to know just to what they are committing themselves and their
organizations, and it helps 1if that commitment begins simply and
clearly. In our case, some organizations were claafl?geamiiccgd
only to the fedér;lly—fundgd project as contained in the written
proposal. Any égth involvements and extensions beyond the project

ir

had to be cleared with the representatives' superiors or th

policy-making boards,.
This principle of starting lﬁlll and 1atting the consortium
grow nrgani:ally applies to the pfi:ti:al iliue of orgnni:acian

and structure as wvell. Oppartunitie: abound for Hufphy 8 law =

“If anything can go wrong, it will" - to operate. Hence, the

18



structure ard ortyanization should '+ ¢learly apolled ou  am vai'v
in the game as posaihble, However, {t (g very flwportan’ o avoldd
too much time, eneiyy and emphasis on structural questivua Lo
order not tu scare off the teauously committed. The NJ Consortlum
for Global Education began with operational procedures and over

the course of a year evolved by-laws (See Appendix E).

5, Means of Operation. Once you're launched, a major subtle issuve .

is egalitarian versus hierarchical modi{ operandi. Most of the

people participatine 'n the coalition are probably operating wichin
hierarchical organizations and may have little or no experience in
egalitarian sottings. When the going gets tough, some will try to
pull rank instead of pulling together. Theé contradiction chej run
into involves the fact that a coalition of autonomous organizations
is like a mini~UN of sovereign states., Decision~making and power

ultimately rest, not in lines of au;hari:y,vbuﬁ in the cunsent of

Ehé~,§§52f!§iﬁgg

6. Don't be afraid of conflict and controversy on issues of principle,
ﬁEST_ i S e — = e - — e e —— ——— = e

Successful processing’of conflict can gain the coalition and the
@iganigera respect and cenfidence, ;One repfesentative to our
Consortium did argue unéanviﬁgingly at one point that the fact of
conflict in our organization refléﬁégd poorly on our intention to
hiqdle global i:sue;-;nd perspectives; others, however, seemed to
feel 1f this project was worth fighting over, it must be worth
!éigthinhg’:hgy AEEH Eanﬁatigﬁng with school board meetings and

the dispute in E1l Salvador.
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?. Have fun. All work and no play (or all left brain and no

E

fi;ht bggin) makes for a dull, small coalition. We have tried

to avold business-only meetings. E.gig our initiQI meeting included
an alternative futures activity tﬁst required creative thineing

and small gruup work, which we introduced as an example of the

Findg of activities geepla would be doing in the lﬂaéerahip seminars
and summer institutes. One recommendation mientioned above from

the Program Development Committee involves ucing business meetings

for self-education, which indeed caé-be fun.
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I11.

THE FROGRAM: LEADERSHIP SEMINARS AND SUMMER 1oSTITUTE: .

A. LEADERSHIF SEMINARS

The process for eacn leadership seminar {fnvolved establiahing
and working with a planning committee from that particular constit=
uency. The twe Consortium program staff members then met with |
that planning committee and designed a seminar to meat that con-
stituency's particular A:Qd!i . The planning commictee bore major
responsibility for recruiting rhe seminar participants.

Even with a wide variety of constituencies and intereats, the
three fuﬁdaaeﬂcal objectivea of the leadership geminars remainad
Egﬂsiltiﬁt. viz.: (1) to provide an overview of a global parspec~-
tive as a framework for in-service education and curriculum devel-
opment, (2) tu expose participants to a wide range of glahnl adu~-
cation resources and a variety of teaching methods, and (3) to
develop ylans for introducing global education goneépt: and re-
sourzes to the participants' educational constituency.

It vas very h:lpgul to éfing in outside resource pé@p;! during
the leadership seminars. Such pe: ons provided a broad range of

perspectives, experience and resources and gave the program staff

_ who were serving as seminar facilitators a much-appreciated respite.

What follows are resources that were found to. be particularly

useful in the seminars, as ﬁall as sample agendas and :.i:néli

evaluntian ingtrument., Additional resources and their sources

can be Egund in the follouwing :e;tian in th: curriculum proposal

N
for the Su-lgr‘igieiggtas.
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Sample ;gaggrﬁhiprseminuf. This shect was used nas an Intro-

ductory ocutline for the leadership sewinar planning committees.

What {8 Global Education? This two-page article served ag one

A {
of the best summary statements to be distributed to participants

&

prior to the seminars. .

Iggeh@:,ﬁduc;p}nqji;qtgtgqtinnal Perspectives. This summary

statement was distributed ahead of time to participants in the
seminar for the NJ Association of Colleges for Teacher Education.
At the seminar we added the more extensive pamphlet "Teacher
Education in Global Perspectives" by Frank H., Klassen and Howard

B. Leavitt, International Council on Education for Teaching.

Views of the Future Activity. This half-hour exercisc enables

the facilitators as well as the participants to learn much
atout the group. It also sets a seminar in a context of the

group’'s deeply felt concerns.

-
i 3

Global Potential Rating Scale. Participants used this scale

to evaluate curriculum materials and other yesource materials -

whether their own ar selections from the global education re-

sources on display. Following individual application of this

inst:uieﬁc, we then discussed the materials as well as the use=-

fulness and the relevance af the instrument itself.

The Challenges of Global Education. Passing out the first page

a8 a summary of these challenges provided one way to talk about

what global education is not and some prablem areas that global

edneacinn tries to redtanl.

World Education in the Classroom. The openness and the flexi-

bility of global education are demonstrated in this videotap='s

2

dileui:iég of four different approaches to world ‘education. We

22 :
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shoved the deaa;npek. broke into small groups, distributed

7

F 4
the script and diieusiga the attachaed queations.

8. Sample Seminar Agendas.

9. Sample Evaluation Form.




RAMPLE TEADERSHIF SEMINAR

The following outline 18 prepared as n sulde for developing
leadership semirnrs and 18 not meant in any way as the final
word for sugh seminars. Please use it to beain the crentive
process of developing a seminay appropriate to vour group's
own needs, ' .

OBJECTIVES:

1. To provide bn overview of a slotal perspective as a
framework for inservice education and curriculum development,

. 2. To expose participants to a wide rance of rlobtal educational
' resources and a variety of teaching methods,

3. To develop plans for introducing slobal education concepts
and resources to participants' educational constituency.

PROPOSED AGENDA

~-5elf Introductions

=Agenda Review

=An 1nveolving activity, e.z. "Views of the
Future” exercise, which develops an optimism-
pessimism continuum rugarding the future of
our planet and species.

=-Major content input.’e-g;s
«Simulation or :
Spenier or S:} and discussion

_ Film 5
-Overview of a globtal perspective - brief preaentatlgﬁ
- LUNCH - .
-~Experiential review of curriculum & resource materials
-Planning to share global education rséaurcgs with
our constituency )
=Evaluation .
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From: "Getting
and Teachers,
cipnlsn,

What Is

S‘ludenl\ in one middle school
spend a semester lcarnmg *lhmn
in th: world. thz: d!ﬁcrcm puncrns n,f
energy use from nation to nation, and
the economic, ecological, and pohitical
implications of energy shortages. In
another school, younger ‘students take
part in a unit on today's markec basket.
The questions they investigate include:
Where was'the food we cat grown,
harw:sled amd packaged? Where did
the raw materials and the technology
for the packaging originate? Where
did the spices our food is flavored with
_come from? And how different is our
‘food from the food eaten in other
countries? -

These two activities, despite their
obvious differences, have in common a
global perspective, a way of looking
at the world that stresses both diver-
sity and interdependence. While there
is no one single course of study that

can be labeled “Global Education,” -

eflective global education has thesc
clements in common: 1) it is interdisci-
plinary and continuing; 2) it focuses on
the world as a system and on individuals
as participants in that system; and 3) it
promotes both basic knowledge of the
world today and a heightened sensitiv-
ity to the interactions of the various

parts of the world system and the con-

“sequences of those interactions.

~ Increasing numbers of states arc
-developing guidelines defining global
. education and its objectives. Onc such
“definition was adopted in 1978 by the
- Michigan Department of Education:

: lobal education is the lifelong growth
"Hﬂdgrﬂandb%j@ through swudy and

Aruitoxt provided by Eic:

tarted in Global Education

L

""ational Associntior

e

A Primer for Frincipal=z
~f Elamentary

“chool rrin-

Global Education?

participation, of the wuorld commiunity
and the ivierdependency of its people
and svstemis—social, cultural, racidl,
ecaonomic, inguistic, technological, and
ecological. Global education reqiitres
an understanding of the values and
prioriies of the many cultures of the
world us well as the dequisition of hasic
concepts and principles related 1o the
world community. Global educaiion
leads 1o implementation and applica-
tion of the global perspeciive in striv-
ing for just and peaceful solutions to
wuorld problems.)

That definition was expanded upon

- by a federal task force in 1979:

Education for global perspectives is
those forms of education or learning,
formal or informal, which enhance the
individual's ahility o undersiand his or
her condition in the community and
the world. It includes the siudy of
nations, culiures, and civilizations.. . .
with a focus on undersianding how
these are all interconngcied and how
they change, and con the individual's
responsibility in this process. It pro-
vides the individual with a realistic per-
spective on world issues, problems and
prospects, and an awareness of the re-
lationships between an individual's en-

lightened self-interest and the concerns ’

of people elsewhere in the world ?

. It is important to stress that global
education rests on—rather than de-
tracts from—the student’s sense of na-
tional citizenship. Global education
means, as Ward Morehouse has
pointed out, “that the basic civic lit-
eracy which prepares th: indwﬂual
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for American citizenship must include ’
a reasoned awareness of | . the wa
that global problems impinge upon and
are linked with American communities,
large and’small,”"? Global education, in
other words, teaches students they are
ciizens not only of their own town,
state, and nation, but of the world.

Dbl-cuvn

Juss as there are many dcﬁmtmns
of global cducation, many goals and
objectives have been identified by edu-
cators developing  global  education
programs. Lce Anderson, a icader in
the ficld, has identified specific ¢apaci-
Jlies global education should foster:

1. A capacity to perccive onescll
and all other individuals as members
of a single species of life whose num-
bers share-a common biological status,
a common way of adapting to their nat-
ural environment, a common history, a
common set of biofogical and psycho-
logica! needs, common exist. atial con-
cerns, and common social problems.

2. A capacity to perceive oneself,
thc groups to which one belongs, and
the human species as a whole as a part
of the earth’s ccosystem.

3. A capacity to perceive oneself
and the groups to which, one belongs
as participants in the transnational

- social order, 7

4. A capacity to perceive oneself,
one's community, - one’s nation, and

* one's civilization as both “cultufe bor- -

rowers™ and “culture depositors” who -
both draw from and contribute to a :
“global bank of human culture™ that '
has ‘been and continues 1. be fed by




contribuaaiis from all peoples, in all
geographical regions, and in all perieds
ullustory.

S0A papacity to sclf-comsaiously
pL?;am that shc w:'er syswm .mg! ity
gg‘p!mns behgfs mmud:s, ﬂpmmns
vilues, and assumptions on ouf part as
well as the part of others.*

Mdentifying appropriate goals and
objectives, such as those Anderson has
set forth, is a crucial step in implement-
ing an effective global education pro-
gram, but it is'by no means the only set
of decisions educators need to c¢on-
sider, During their initia! discussions,
pnqupals and tuchgrs may ﬁnd |h¢

following kinds of questions useful:

1. Purparcs and aons. Should stu-
dents be made dware of glubal isdies
regardless of commuanty sensitivities to
any of them? Ares certain issues of
such importance that thed shouald be
icluded in every student’s education?
If so, who decides which ones”

2. Teuching Jppmm.he_si‘f.—ﬁhauld
globl studies be based primanly on
the humanities, with concentration on
literature, art, philosopny, or music?
How much emphasis should be placed
on traditional subjects like geography,
history, or area studies? Should the
program be organized around con-

: cepls oF aruund mpncs"? Hnw rﬁurh

Goals in Glabal Education

I its 1978 “Guidelines for Global

Edugauun, the Michigan Department
of Education outlined the :following
specific goals, which are oflered us a
sample of work-that has -been done at
the siate level.
o
A

Global education in a school system
will equip the student with an under-
standing and an awareness of global
interdependence by providing encour-
agement and opportunity to:

s Acquire a basic knowledge n!
various aspects of the world

e Develop a personal value and
behavior system based on a global
' perspective i
e Understand prablems and paten-

tial problems that have global
implications
s Explore mlutmns for global
problems

# Develop a pm:ucal way of life. ¢
based on global perspectives

¢ Plan for alternative futures

e Participate responsibly in an in-
terdependent world,

In order to accomplish these nals.
2 school system should provide B
cognitive and affdctive expencnees.,
such as:

+ Sequential study of world geog-
raphy and at least one foreign longuage
- o Sequential study involving the

basic concepts of history, economics,

peitics, anlhropalegy, sen:m::," and
the urts

* A study of vanious social. politi-
cal, and economic systems from a non-
ethnocentric point of view

e A itudy of international labor,
business, communication, and travel
networks L

» A study of the causes and effects
of pollution and of the uses and abuses
of energy

+ A study of the global xmpheaucns
of natural disasters -

s Encounters with artistic expres-
sions of other cultural grou; <

s Involvement in scientific studies
from a global perspective.
= Awareness of instances of the
denial of human rights

« Exposure to different religions

s Awareness of the causes and

soluytions of domestic and world
kanger
e Awareness of wnrlh health
problems

» Strategies for resolving pzrsanal
intergroup, and inter nal conflicts

s Exposure to cultBal activities of
aifferent racial and ethnic groups

w» Participation in people-to-people
exchange programs '

» Person-to-person contacts with
official and unofficial representatives
of other countries

’ -

o Participation in community p!‘ﬂ-‘

gﬂnr with a glnhll Qﬁemll_mn. 0

. 1979).
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empiians shount there he on values
and o basie skills?

3, Time, scope, and
Shoutd  glubal studies be otfered ot
every grade level? What ideas and
concepts should be emphasized at what
age levels? Should new courses be
created or new units developed?

4. Marerials. What matenals are
available, and how good are they?
Who can help determine their aceurncy
and objectivity? Are materials acail-
able _at different reading levels and
different interegt levels?

5. Teachers. What specific addi-
tional training will teachers need? Can

gracedures.

“preservice ape inservice cxperiences

be provided Hﬂ will do the job? Can
workshops, odftide consultants, local
resaurce persons, or reading lists be
used to help? :
6. Costs and evaluaiion, WeH addi-
tional funds be needed? If so, where
do we get them? Can commumty re-
sources be called on in’ this regard?
What kind of evaluations are avall!bl
Do lhzy fit our needs?? Y,
Whil: some of xhcsc quesuuns may
seem decepnvely simple, arriving al
answers for them may be more difRs
cult than meets the eye. But as with
any new school program, dealing with
such goncerns as these at the outset
may save a great deal of time and

energy later on—and assure a more

effective educational experience. O
MNoTes T

I. Guidelipes for Global Educstion

{Lansing: State of Michigan Department of
Education, 1978). .

2, U1.5. Commissioner of Education's
Task Force Jor a Global Perspective, Report
and _Recommendations (Washingion: Gbv.
ernment Printing Offies, 1979).

3. Ward Morehouss, editor, “Toward the
Achievement of Global Litmgy in Ameri-,
can Schools: Report on * Wingiprasd
Woarkshop on Problems of Definition and
Ausensment of Global Education” (Washing-
won;’ Council of Chief §tate School Officers, .
1976), p. 2.

4, Lee F. Andersdn, Schooling anll Cli-" -

zenship in a Globgl Age: An Exploration of |
the Meaning and Significance wi Global -
Education (Bloomington: Mid-America Pro-
gram for Global Perspectives in Education, -

5. H. Thomas Colling, Global Ednaﬁm
and the States: Some Obaervariong, Some
Programs and Soms Suggestions (\Vlihh‘-
tan: Council of Chli! Shli School Otficers,

1978)_ pg. ﬁ'-él o

Aruitoxt provided by Eic:
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INVERAFIOHAL CoUNEIL

DN TRUCATIN Hon TEACHING systems have hecome sophistieated enaugh to inlinfiaty miltiply the seops

Al Internationil huilnesz ind affafry, *
¥ [he power af natlonal governments Iy shifting {o the Internatlona]
Teacher Lducatlon:

o scene where multinational corparations oparate oulslde of the full
Interdational Parspactives

control of any one country; where national monetary systems are Jargely
o , o o ‘ controlled by transnations] agreements,
Intamational advaation 4o a praparation for soslal, polltival, wnonomiy, ,
» Glubal problems Tying oytyide the power of une or & Tew countriey to
nd edusational realition saen (n global perapactive, 1 1% the process by ' ™ ' '

. . , , resalve are Increaslng, These Include internationa) paliution, deplation
mich paopla acquira o worldwide parspective to explatn both local and distant events ) | PoTlution, fhpies
o , , , _ of hey rasources, Internation) terrorism, peace-keepling, humin rights
A racognition of the -oul Ihal countries dre Incraaslagly Intardepandent; thair o A THROITE, onil terrorlm, peace-eeplng, hin rights
L L _ vlolatdons, uneven distribution of 6%, and relaglony beiwer
woblows Interrelated. Powarful forcas are changing the conditions of 11fe on ' otelbtlon of resources, g rellars ekvem
_ o N tich and poor Countries,
wr globe. An underitindlng of thee forces 5 assential for effective " _
o Intermatiomal adueation should bicomd wore global in chamioter, mord
Atienship.
N ' . _ _ ioarnd uith {asues aml prebl t drga numbara o
o The world 1y becoming wore erowded; population I8 rapldly Incregsing; concernad ith {asues and problens that affeat Langs msbars of persons, mare
LT ooncarmed With the fant that all himme share common naady and connat pursus
redOurces are strajned,
! H
, ‘ _ thair dustinies in {solation, [t 13 nd ffort o te b single world
# Relationships between countries are becoming more complen, Ay more and more thadr datintas fn tolation. 11 1y ot 4 ffort o proote + yingle wer

countriey Joln the uﬂ.‘)‘ 4 Nations and cast thelr votas., unllataral comunily but rather & communily of self-respecting, independent states which
setlon on the pirt of govaroments are biconlng mfe'dimcull; wlti- Yearn not only to 11ve together by virtue of thelr autonomy and equality, but
latera! actions sore 1lkely. who are able to evolve rationa] modes of resolving differences and disputes.
& The world 13 becoming more plurallstlc ind dvlsive as raptdly spraading Intemational education should be comidered a fundamental part of basle
convlct1on about homin FIGhLS and equlty tapel M1 natlons, tube eduatfon. Just as ol1 citizens have the right to Tearn basdc shills and the ‘
cultures, ind alnrlly groops to Tslst that thele vlces b hi;r " rights and responsibitIties of nationa) ¢itizenship, they also have the r‘lght‘

e outside Inarfarence witl b0 ressted ' to learn the concepts, skills, values and lanouaces by which they can understind
0 The praducts of sclence and Lachwalogy are Incrensing exponmnl oy I Lhe Impact of émg.ﬂg eienty and maki ritionel decislons about Lhe conduct of ¢ ‘

thair private and clvic Mves. Thiy {nvolvay tha devalopsent of 4:

argas Lhat hive consequences for the globe. Worldwlde satel)ite commnications
!ﬁm arg revolutioalzing Lhe Mow of ,lninrﬁtlan- Armimants of ¢ Porapactton Coucloumens -+ O TRCAgRILion or mreneis on the pirt of
ﬁpx:ﬂnl;& power hyve implications for more and sore nations. Computer the individual that his or her/view of the world I3 not universally

mind; that this view has begn and continues Lo be shaped by cthngs




d other influsnces that of (en escapr eonst lous detegtion:
2" views of the world are prafoundly dif srsnt from ore's own; and
uth views der e from the particular <oetal human condit ipng
the Individual wae born,
he Planet” Avarensss - awareness of prevail(ng world conditions
prgnts, |acluding emergent conditiors and trends #.q.; population
grations, economic conditions, resources and physlcal env|ronment,
developments, science and technology, law, health, Intra-natlon
elc.
ural Avarenass -~ swareness of the diversity of cultures, ldeas
6% found {n humg% soctaties around the world, how these compare,
mited recognltlon of how the ideas and practices of ane's own
ht be viewsd by Individuals In other societies.
abal Pynarmico -~ an swreness of how the world's systemy work,
dependence and shared concerns, and how loca) ecantmic and sa.1al
at are usually seen primarily as part of the fndlvidyal's daily
w recognized to have global Impact,
{ Prapgint flewn Gogla -- knowledge of various soclal movements
realed and are creating goals and values that transcend nstional
d {deologles, v.9. most human socleties now accept empirical
the way to uselul knewledge and technological control; it Iy
miny that al} human individuals have “rights” to winimal Tevels
ﬁg!fa;g; It fs now generally accepted that Indtviduals have
dgnity, <i'
E=E:§ifﬁl,f?ﬁﬁl;ﬂﬂ,fﬂ M Glalt! Coitert - knowledge of dthical

d Issues that derive from Increased cipicities for sensing,
and manipulating global conditions, &.q. Improved abilities to

ferent als fn the world's distribution of wealth still leave
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Aruitoxt provided by Eic:

us with guestfons of gloha) equity?

Intevrational sluiation giamad from a global perapast{va vaquires the prepard-
tion af teacher educatorn aad fearkara vhopa oun knrledye about the world and vhoss
attitulen toward diveraity and commm humsan (ntereats are conntatant with global
realities, Current amd futura gansrationa will rely heavily on well propured
adiatare With a global perapeetive,

The urgency of this matter has besn addressed by the President’s Commission on
Torelgn Language and Internstional Studles, internations! orqanizatlons such a3
UMESCO and the sccrediting agency -or Leachar sducation In the U.5,

Global perapectives should permeate all arpacts of a teacher aducation progran
and (nolude the davalopment of:

® an adminslratlve capability far Incarporating an understandlng of global
realities Inta the declslon msking structure;

o 5 currieylar pysesement of the content of courses and thelr sequances In the
geneeal, spacia), and professions) studles Including a redesign of thote studles
to Include the tssues of interdependsnce, competition, conperation and the
Interralatedness of world problems;

¥ an instructional system which would promote abilities In students to fdentify
and assess cultural, political, moonomlc and aducallona) lssuss from a qlobal
perspective; develop skills in students to clarify the conflicting or differing
values Inherent in Internationa) transactions, policies and processes; sssist
students In designing teacking strategies which would focus on qlobal issues,
including those which require o multidiscip)inary and multilinguls*ic aporoach
for their understanding;

¢ & paticy for employment and professionsl development that sssesses the ability
of faculty to dovelop alabal referrants for their disciolines and provides

them with research and study opportunities which emphasize a global perspectives:

¢ resources and facilities that enable both faculty and students to gain aceass

.

peST (OPY RAIUABLE 3U
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to and understanding of cultures and educational sysgeﬁs other Lhan the one they are In: and
o . N o ST LR
® ¢ continuous review of & program's progress in achieving global education goals.
Intermational -Juaaéia'n viewad from a global perapestivs calls for a commitmint | f1on higher education
and taacher sducation | to share in the glsbal devalopmant and diasemination of knowledge and manpouar,
Such & commitment implias:
® Lhe devélopment of institutional comnitment to international educatian
¢ the developmant of international, Interinstitutional Tinkages
s cooperative {international participation in the broadening of educational opportunity and 1ts redirection toward
the ecanomic and sozial needs of societies.

Internationa) education is a priority for modern insttutions of higher education and for the prepsration of
educators. The achievement of a global perspec tive demands a vislon that transcends the awareness and understanding
of national and cultural differences. It recognizes that all humanity is a single species, on a single planet,
sharing a common future.

VIEWS OF THE FUTURE ACTIVITY

This éxercise has proven to be an excellent opener for a conference or
workshop., Not only do participants focus their perceptions of the
future; the facilitator also receives a lot of helpfu! ilnformation about

the group.

Directions: Drav a continuum line on the chalkboard, as follows,
and ask participanta to do the same on a pilece of paper,

1 z 3 4 5 6 7

vo §0 SP — VP
Explain the letters and numbers: " = Very Optimistic,
S50 = Somewhat Optimiscic, SP = “..--vhat Pessimistic,

VP = Very Pessimiscic.

Ask participants to circle a number somevhere on the line in ansver to
this question: "How optimistic or pessimistic are you as to the future
of the human race and this planee?n»

Permit no discussion until all participants have cl'rcled a number. Then
inactruct them to drav & line down the middle of the page. Over the left
hand side, write the heading "EXTERNAL FACTORS,"” and instruct them to
list those factors from the outside world that caused them to place the
circles where they did, Allow about 5 minutes for this. .

Next ask them to rank order those EXTERNAL FACTORS ;z:ardiﬁg to vhich
was moast influential, giving it the number (1), to the least influential,

" Then instrifet them to write over the right hand column the heading
"INNER FEELINGS." Instruct them to list those inner beliefs or feelings
which caused them to place the circle where they did. Next aak thenm to
rank order those INNER BELIEFS OR FEELINGS.

Record on the chalkboard by a -haw of hands hov many persons circled
sach number (make clear to participants that you are making no valuea
judgements on their responsen, if participants start to make such judgments).

- Ask 1f anyone would like to share their lists of external factors.and
inner feelings with the group. Thank participants for sharing their
responses but avoid much interaction, discussion, and arguments.

-Originally created for Giﬁb;l Learning

by Dr. Jos




GLOBAL POTENTIAL RATING SCALE

MATERIAL:

Will this material help the student,..

IDQ

Learn accurate information abnut
another culture?

Uecrease egocentric perceptions?
Decrease ethnocentric perceptions?
Decrease stereotypic perceptions?

Increase the student's ability to
empathize?

Develop constructive attitudes
toward diversity?

Develop constructive attitudes
toward change?

Develop constructive attitudes
toward ambiguity? :

Develop constructive attitudes
toward conflict?

Learn accurate information about
interdependence and the world as
a system?

PO

HIGH -

TENTIAL
5 4
5 4
5 4
5 4
5 4
5 4
5 4
5 4
5 4
5 4

e S

3 2
3 2
3 2
3 2
3 2
3 2
3 2
3 2
3 2
3 2

LOW
POTENTIAL

e

[ ]

Foreign Language and International.Studies - 1981 Toward Cooperation and
Integratian page 65

New York: State Department of Education

"%Added by Global Learning, Inc.




- 26 2.

Lecreasing Stereotypic Perceptions:
"When traveling in 1taly, never drink water--always drink wine..."
"The boys with the long hair are the dummies...”

Decreasing stereotypic perceptions involves:

- developing conscious awareness of the danger of any generalized
statements;

. developing use of qualifying or modifying statements which avoid,
nr force a test of, generalized characteristics or statements;

- developing a conscious response mechanism that all characterizations
or general statements are tentative and subject to change;

- developing an ability to apply these skills to classroom, school,
home, and in relation to peoples everywhere.

seybioping the Ability to Empathize

"] don't understand why those refugees are so unhappy, the American
gyovernment is footing their bill."

Developing the ability to empathize involves:

- beiny able to "step into another's shoes" and perceive the world
as others perceive it;

« being able to describe accurately the thoughts and feelings of
others;

- being able to make non-derogatory statements from behaviors
different from their own;

- being able to explain why others think, feei, or act in the other's
social or situational setting:

- being able to apply these skills to classroom, school, home, and
in relation to peoples everywhere.

Develcping Constructive Attitudes Toward Divers ty

Travel agent: "Well, what about Montreal? That's an exciting city."
Traveler: "Oh, I don't know, I'd be uncomfortable there--you have to
know how to speak French..."

" Developing constructive attitudes toward diversity involves:

'~ being able to recognize and accépt diversity in physical charac-
teristics, behavior, and culture;

33
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THE SKILLS DEFINED
fhee self-management skills which can act as goals in the globalization of a
program are as follows:

Decreasing Lgocentric Perceptions:
An overture by his younger American “"sister" to help him make
friends was constantly met by J wen's obdurate: "That is not
the way to do it, I will..."

Decreasing eqgocentric perceptions involves:

- being able to put one's own self-interest in perspective
of others' self-interests;

- recognizing the existence of multi-perspectives;

- accepting the existence of alternate perspectives as legitimate
ciplanations; *

- ronsidering and acting in response to the interests and welfare
of others;

= applying such skills as above to classroom, school, home, and to
peoples everywhere,

Decreasing Ethnocentric Perceptions:

"There are some things which any American knows about all Mexicans:
Mexicans are bandits, they carry guns, they make love by moonlight,
they eat food which is too hot, and drink drinks which are too strong,
they are lazy, they are Communists, they are atheists, they live-in
mud houses and play the guitar all day. And there is one more thing
which every American knows: that he is superior to every Mexican..."
Hubert Theriaz, Good Neighbors (New Haven, Conn. Yale, 1941. p. 306).
N

Decreasing ethnocentric perceptions involves:
- being able to recognize that one's group associations (sociat,
national, etc.,) are reflective of one perspective of existence
and operation; .

- being able to relate to other groups without judging them by their
own group's standards; :

- being able to consider and act in response to the interests and
welfare of other'groups in addition to their own; .

- being able to apply tnese skills to classroom, school, home, and
in relation tzdzjfp7es everywhere. :

34
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- being able to accept diversity as inevitah]e and natural,

- heing able to respond positively to dESIreab1e differences and
condemning or reducing undesireable differences;

- being able to recognize and respond to the moral complexity in
diverse relationships;

- being able to apply these skills to classroom, school, home,
and in relation to peoples everywhere.

suveloping Constructive Attitudes Toward Change:
"1 nope | don't get Mrs. LaFalce for Russian this year--she always ;
makes you do things in Russian....my mother keeps asking me ifl
have a testhook,.,.” !
Jeveleping coratruntive attitudes toward change involves:
- being able to perceive change as inevitable and natural;

- boing able to respond positively to desireable change and condemn
or impede yndesireable change;

- being able to recognize the broader meaning ramifications of change;

- being able to recagnize and respond to the moral complexities of
change,

- being able to apply these skills to classroom, school, home, and
in reiation to peoples everywhere.

Developing tonstructive Attitudes Toward Ambiguity:

13

CHANCELLOR SCHMIDT'S DECISION TO VISIT MOSCOW STARTLES THE PRESIDENT

Deve?ap\ng canstruct.ve att1tudes toward ambigu1ty involves:

- being able to recognize and acc b1gu1ty as natural and
inevitable;

- being able to increasingly tolerate ambiguity;

- be1ng able to apply these skills to c1355raom, school, home, and
in relations with other people everywhere,

E§VEioping Constructive Attitudes Toward Conflict:

Ronald Reagan's "two-China" policy statement has caused trouble
with the People's Republic of Ch1na
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/ Developing constructive attitudes towdrd conflict involves:
- beiny able to recognize conflict as inevitable and natural;
- being able to recognize conflict as potentially manageable
and to identify, learn, and use alternative methods for
manaqging conflict,

being able to recognize the moral/ethical complexity involved
xreany conflict;

L4

ble to apply these skills to classroom, school, home,
celation to DthEF_ﬁeap]é everywhere.

- beiny

Learning
a_ system:
Global education in 4« school system will equip the student with

an understanding and an awareness of global interdependence by prov.ding
encouragement and opportunity to:

pendence and the world as*

= Acquire a basic knowledge of various aspects of the world

- Develop a personal value and behavior system based on a global

parspacctive

- Understand problems 'and potential problems that have global
implications

~ Explore solutions for global problems '

= Develop a practical wvay of life based on glohal parspectives
~ Plan for alternative futures

= Participate responsibly in an interdependent world.

(From "Guidelines for Global Education,” Micnigan Department of
Education)

¥

*Addad'by Global Learning, Inc.

4
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, GLOBALIZING 'THE CONTENT OF EDUCATION

FROM

A Euro/North American~centered
Parspectiva

ill!gi!lliilii!lll!!;
A Region-centered Perspective...

A Group-cantered Perspactive,....

A Nation—=state cenéetad
P‘Eﬂpiﬂtiv--ul--inii;!njnajacini

A Dominating~Human=Species-
centared Perspective...coouas2:64

A Past-centared Perspective.....

An Information-centered
Perspective.. .., iececcienssccss

PERSONALIZING THE METHODS OF EDUCATION

FROM
Methods that cost students
in passive roles

Methods that transmit vague
" abstraccions

Methods that treat the larger
world as removed from the
personal experiencen, of students

&

FPROM

-

A Mono-national Context , , ., ; .
A Mono-cultural Context . . . . .

A School-bound Context . . . . .

Schooling &

Developmant

Lee Anderson,
§§§ill Studias

Distributed by: Global Learning, Inc., 40 S, Fullerton,

N

- »7i & .

Citizenship
Center, Bloomington,

A Global Perspective in which
students perceive themselves as:

‘Members of the Human Species

Inhabitants of Planet Earth

Participants in the Global
Social Order

and in which etudents explore
in depth their

Parsonal ldentity as the above
three characteristics

TOWARD
Methods that cast students in
active roles

Methods that engage atudents in
concrete learnin

Methods that link study of the
larger world to students'’
ersonal experiences

INTERNATIONALIZING THE EQFIAL CONTEXT OF EDUCATION

TOWARD

A Multinational Context

. A Multicultural Contest

. A CQIIBSE:yﬁinVﬁlviﬁg Context

in a Glabhlvé e. Indiana U.
IN,, 1979

Montclatir,
NJ 07042,
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THE CHALLENGE OF GLOBALIZING THE CONTENT OF EDUCATION

L. MOVING FROM AN EURO/NORTH~AMERICAN~CENTRIC PERSPECTIVE TOWARD A

GLOBAL PERSPECTIVE

"An Euro/North American perspective can be characterized as one

in waich: (1) atudents’' attention 1is focused overwhelmingly upon
Europe and North America, (2) the "non-Western" world is treated
only in relation to the "western world" and Latin America only in
relation to North America and (3) the human experience in the non-
west is studied within a vestern frame of reference."

MOVING FROM A REGION=CENTRIC PERSPECTIVE TOWARD A CLOBAL PERSPECTIVE

"Curriculum based in a regfon-centric perspective portrays the
world's nations and .geographical regions as L{f they were isolated
and seli~-contained units with no relations with one another. In
contrast curriculum embodying a global perspective treats individual
nations and regions as parts of a ldrger whole and highlights intar-
connections between nations and among world regions."

MOVING FROM A GROUP-CENTRIC PERSPECTIVE TOWARD A GLOBAL PERSPECTIVE -

"Curriculum grounded in a Rroup-centric perspective portrays human-
kind as a collection of culturally different, distinct and un=
related groups. It emphasizes differences among cultures and civil-
izations and encourages students to view their own culture and civ-
flizacion a8 inherentlv superior to othef cultures and civilizations.
In contrast curriculum grounded in a global perspective treats human~

‘kind as & unit of analysis. In so doing it emphasizes commonalities

"

shared by 'all of human-kind and at the same time it encourages _
students to tolerate and even applaud cultural differences within
the human species.”

MOVING FROM A NATION-STATE~CENTRIC PERSPECTIVE TOWARD A -LOBAL
PERSPECTIVE '

"Curriculum characterized by nation-state-centric perspactive
portrays the international system as being comprised solely of
national-states that interact with one another only through the
foreign: policy of their national governments, By way of contrast,
curriculum grounded in a global perspective portrays the inter-
national system as an organizationally complex arena comprised of
a multiplicity of sub-national and transnational organitations in
addition to the governments of nations.” (e.g., cities, states,

isinesses, voluntary assoc.)

MOVING FROM AN ANTHROPO-CENTRIC PERSPECTIVE TOWARD A GLOBAL
PERSPECTIVE , : : s
"I use the 'avkward term “anthropo-centric" perspective to describe
an image of humankind in which ve perceive our species as standing

apart from the rest of nature and capable through technology of

.38 .
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governing the remainder of nature as an absolute sover In
contrast education grounded in a global perspective portrays
humankind as belonging to the earth and the earth not to us. This

alternative image highlights at least 4 things about human-natural

environmental relations: (1) the absolute and ultimate dependence
of humankind upon resources found in nature, (2) the limited and
finite characteristic of many natural resources, (3) the global
nature of the planet's eco~system, and (4) the importance of trying
to adapt humen culture to the imperatives of ecological laws which
humankind cannot amend or repeal,'

HOVING FROM A PAST-CENTRIC PERSPECTIVE TOWARD A GLOBAL~PERSPECTIVE

"...a past-centric treatment of the world portrays time as if it

were ) disconnected line segments. Thare is "past" which students
study about in schools. There is "present" which students expe-
rience outside schools. There 1is "future"” which no one need think
about. By way of contrast curriculum based on a global perspective
treats time as an interactive system in which images of past, present,
and future mutually influence one another, and hence the past, the
present, and the future are parts of a single human history."

MOVING FROM AN INFORMATION-CENTRIC PERSPECTIVE TOWARD A GLOBAL
PERSPECTIVE

"..ethe world 1is treated as a depository of inert and discrete bits
of information waiting to pass into and subsequently out of human
memories in each new generation ~ information like the names of the
capital cities of the world's nations....A curriculum grounded in a
global perspective, in contrast, emphasizes not the passive memori-
zation of facts But rather Jthe active utilization of factual in-
formation in conceptual, ethi:nl. and policy analyais of glabal
problems being experienced by human-kind."

, MOVING FROM A SPECTATDR;EEBTRIE PE%SPECTIVE TOWARD A GLOBAL PEEﬁ
SPECTIVE ’

- ", .the world is something to be gbpsrvié, to be studied, to be

_actively participate through perso

wvorried about and even prayed for, but world affairs is not an
arena in which individuals ean actively participate, Curriculum
grounded in a global perspective portrays the world nogt anly as

‘an cbject of study but an arena ?g which individual citizens can.
nal, social, and political actioen.

-

quoted from Lee Aﬂd&rson, SCHOOLING AND CITIZENSHIP IN A GLOBAL AGE:
AN EXPLORATION OF THE MEANING AND SIGNIFICANCE OF GLOBAL EDUCATION,
Bloomington, IN: Social Studies Development Center, 1979, pp. 381-391,
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DICUSSION QUESTIONS FOR "WORLD EDUCATIQN IN THE CLASSROOM" 7 .

1, What {s/has been your "handle for idlncting. organizing and
-v:lu;ﬁiﬁg what is to be taught" %é@i a global standpoinc?
' 7 _
4

A . ) o
2, To what extent is the World Education Center's "« ~rwvork of

8 concepts helpful? Not helpful? What u:har*n:jar concepts,
if any, would you want to work with in yauzéauﬁ'n;t:ingP
(IDENTITY, COMMUNITY, POLITICAL COHHUHITY; IHTERDEPENDEHE%,

DIVERSITY/SIMILARITY, CONFLICT, HAR PEACE).

3. To vhat ejtent 1is each of the other four ipﬁrégchgi helpful
or not helpful?
CROSS CULTURAL STUDIES
THEMES AND GONCEPTS
THE OPEN DQDﬁrTQ THE WORLD
CONTEXT EDUCATION

‘4, As a grohp, try ta select an approach or, combination of
lppra-ehal to glab;l cdu:g:inn that you fi:l would be “bii: "
Indicate, "best" for what and to whom and why., On newsprint, P

make a visual representation affthc graup3: S§¢t1Eing frame~-

vork for global education in order to "sell" ‘it to the other

V3 participants at this seminar, ' ‘ - f

7 Leader's Handbook §7.00 :
- Video-Tape Rental $3.00 (1/2 VHS tape, 1/2 Beta Max' I, 3/4 e:ullﬁtﬁg

Video-Tape Purchsse:s 1/2 VHS tape ($35,.00)
1/2 Beta Max ($35.00)
3/4 cassette ($45.00)

Contact: ' The World Educatios Center -
1730 Grove Street, Berkeley, CA 94709
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WORLD EDUCATION IN THE CLASSQDOM:

A Vid-ataﬂi and Lpadsr 8 Handbhook

SCRIPT

rYaila.

I & teschor. Thit |4 where 1's a4t howme.
|'ye Bean asked Lo Introdute two worla
educalion In-serfvice Programs to you,

Y You probably decided 1o view this fiim for
somg of the same reatony | got Interested in
wOFld #duration. | wit undaly ... dvars that
studente wnow Lattle about our world and cften
da not reglly <are aDoul whal goes on aulside
the U.5., particularly #F 1t doss nby affect
thes directiy.

My teelrigy are reinforced by a recent report
of & presidential commission -

Repart of Presaident’s Lommission on
Farmign Language and International Studies

*Our s$¢honls ﬁfiduati a large majority of
students whose Anowledor and visian stop
4t the Amgricen shoreline, whotl# spprodch
to iAternational aftairs it provincial,
ond ehode haady Rive been illlid wilh
astonishing misinformation,

Tut tome teschers respond, “Our schobl curriculum

14 already Overioaded.”

Same thynk thst sorld eduzstion 1y just anoinegr
tad.

Bul what hae Spurreg %8 0n 14 the knowledge that
nY MeLlef how LextDOORY IMpPrOve, OF hiow myny
programs are deseloped by researchers and srdi
Studied InsLitutles, if wE a3 cldssroom teachers
‘ds not tand Lhe chatlenge of the President's
Commission report sariously, our schaols will
not €Quip ttudents Lo Tunciion successlully an
the heat century.

Inttialiy, | falt overwhglimed by the task, |

feund nelp 4t the World fducation Center--training,
4408040¢e wi*h Curriculum planning, resduries,

#nd encauragenent.

The telsvivion companents of Lhate twd in-1ervice
prograns sre only part of youf working s=4¢-jons,

WORLD ROUCATION IN THE CLASSROOM

Program |  “Mgiing 3 Commitmant”
== Making wOrld aduCatiOon & Banageadie
Task s

Fraogram 1 "Charting 4 Course”
== Way$ 10 incorporate world educetion
IAto the CurFiculum <-

fhe real work - jdentifying priorities for your
Curriculm and lilléilﬂﬁ’ilri L0 1ACOPpOTALE Lhése
1Ato day-to-day €lasiroom Jearning =- that work
Nas to be done by you.

In the firFst sastion, I'11 share wilh you tome
concapti the World !du:ntlin Center Bealieves are
S#ys 10 sound programming and 4tk you o toAsiIder
ohat world sducation Can. mean in your fchool ...
0w you Can deiign & progras to whidh you cen be
:nnulllai.

lﬂltﬂ CUUCATION im YHL CLASSROON: MAKING A

COMMITHENT

~fdycatars who want to lngirpargti world paripec-

Lives into slemantsry and secondary school cur-

“ritels naad Lo Jat & Bandle on selacting, organi-

‘_Ilii and svalueting what i3 to De taught.

The world Lducation Center has chosen eight related
liios t!it It Baltaves provide that needed handie.

ERIC

Aruitoxt provided by Eic:

INERTITY

The first 1s identity.

Who am |7

The iAdividual Tinds his or her ldéﬁ\llf in Tamile,
ethni¢ Meritage, nation, reiigion and through
group membershipi,

Ties Lo these groups will vary in terms of degres
of participation and loyalty but group &f7iliation
helps the individual define who she of he 13,

S0und educational pragramy heip students find
vilug in their own tradilions and #3113t them in
being open to learning from thove who are different,

CORMUNTTY

We all belong to several communities, [Each nas i1ty
own recipe for belonging, participataon, loyalty...
fach 1ty own structure baved on geographic boun-
daritey or kinship systems, ..,

purposes ...

taghy,

Understanding T?o Many ssperiences of commungly

13 45 imporignt part of #ducation. In Uheé poit,
ifﬁvﬂl‘ have mainly considered local and national
munities. Yoday transnational and i1nternations)
Giougd 7€ %ignificant 1o thng ahdisidudl snd Lhe
ﬂlllnn 4nd NERd L0 DF Inciuded 1A LRh& Curriculum,

POLITICAL COMMUN]TY

More than 185 tavereign nationt and 40 territories
end trustesships exist on this planet. - o

In esch of these political communities, & govern-
ment i4 charged with maintaimingorder and solving
com=unity problems, 'Within some natiany, like

Guf owh, LE#re iy De different levels of political
community Such 4% & City oF statle.

Often probless sre not limited 10 & Single region
or nation, The recognition of this fact hat led
to efforts to build 4 world government. But
today vwe are a vorld of nations with competing
Interests.,

A world political comAunity doed Aot enist.

Qur students’ generation may be the One com-
missioned by Lhe times to design such 4 world
political commumity. Therafors 1%'4¢ 1Mpartant
that they understand democratic principles and
practices. They also need ta kngw Lhe capabilities
and limitations of political powsr and authorily.

INTERDEPENDENCE .
qing |ﬁ:ri;§&ﬂg

Qur fourth {des is unde,
world interdependence.

The woria interscts In o ¢ “er of wi,:. Ome
SUCh wiy 1% GOvernments 80ind busines, within
our nation-state 1ystem. (fconomic, ideolagiesl,
cultural, and religlous categories also form the
basis for group participation or exclusion and.
are therefors srenads for world intsrsction. The
world is. In some ways, Jike this pool tables .

These balls represent distinct groups. When one
makes contact :);n the other, It can make &
difference. ’

In the real worid, this interaction i3 best
described 4% Interdependence. It can result
in the earichement end sharing of refourcas and 5
knowledge.

¥

§ul there are times wheh interdependence
heighteny ten3ion and Increases conflict.
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Script / - 33
the worid hes Always ssperienced & degree of * FEALE
interdependence bul in the last thres decadey, B , ) .
the volumg of Intaraction on this “pool table” Our eighth and Jast concept it peace. The word
has increased dramaticelly. PEACE CAN Nave Many Beaningy ...

i o , L i E s e mde “"Peace 1% people loving wach other.”
This fact presents 4 challenge to educators. “pesce 13 SHIg there |2n;‘ any war.*
"FPesce it A0 fighting.”
' DIVERSTTY/SIMILARITY *Peace it caring, tharing and loving for
' ~ #sch other,” ) .

Helping students understand both the diversity “Peace |3 res0lving conflicty, not by means of
and commonality of cultures, nationt and peoples force but rather by agreements and consensus.”
1s #ssential 1f students are to develop healtih
attitudes towdrd others &nd Lo PecOgNiZe the y Students need to be sble L0 distinguish betlween

various definitions of Dpeace ..,

ossibilities of working together, A 3
b ¢ ¢ and understand that different types of pesce

AL the sams Lime, #0Cusing solely on efther require different strategies for,achisvrment,

differen F osimijarities presents o false . .. . :

o ttorences or s P The World [ducat'on Center believes that the
conceptual spproach to world education presented

CONFLICT iA these eight 1dess should be intorporated not

only tn the socisl studies bul i1n science, fine

tonflict. It'y an l““ﬁf.l parl of Ruman esper- arty. language -- the entife curriculum,

1ence that students are familiar with., But they _ te eine #s _ _

may not know how to analyze different types of Mow iLl's time for you Lo Qo to work,

confliet ... i . 7
Do you #gree with us that these #ightl conceptls

IALFa=- and jRYEFr-personal are ;;1 concepts? Cin you {hink of othery?
{ntra- and |nter-group Draw up your list of key concepts =- & list
intra- and inter-national tallored to the nesds of your school.
6r realize That various conflicts require .
tpecific strategies for their resolutions.,
LY
Most conflicts are settled informally or are N A CEOOM:
processed through procedures establithed by UQRLPVFQQEA1‘DE,A'D THE CLASSROOM:
the community. CHARTING A COURSE
Yet it may happen that & law or & set of laws " If the 47 million children in our schools are to
require actions contrary to an individual's function successfully et adults in the neat
) conscience, . century, they suitl grow up with more knoviedge
’ dbout our interdependent world, ReEner ivarensss
It may b# (hat some members of & communitly are af other people, and greater sensitivity to
denigd access to established channels of redress. these people’s dttitudes and customs,
Efforts may then De made L0 change the lav or [President’s Commission on Foreign Languags
seak sojutions outside of the law, and Internationsl Studies)
Schools often overlook tha non-violant ways To meet this challenge, ichools must design
people have desalt with these problams. I8 o concrete ways to incorporate wvorlid education
doing they lend support to the assusption thit into the curriculum and make workable plans
the vse of viclence Is effective and the use for their implemantetion.

of non-viclent strategies i3 inif!itttvo.
In our first program we listed eight concepts
wAR the World fducation Center believes are central

When teaching about wiar, educatory nesd o

stress possible options to armed conflict. We dsked you L0 make up your own list.
If classroom materisls of tasachers concentrate , i )
4pan the causey and effect: af war, students may Today we will present four different approaches
come to Believe that war i3 indesd inevitable. to curricyium innovation end development,

. _ Cross Cultural Studies -
In dealing with the problem of war, educators Themes and Concepts
should do two things. Open Door to the World

o _ Context Education . i
= Weip older students begin 1o greppie with '

© the larger question: Take & look at these approaches ahd ses ﬁhtﬁh
¥hat 13 required If we are 1o achieve a ®Ight be aporapriate for your needs.
Taate way of resolving confiicts betveen | CROSS CULTURAL STUDIES
and within nations? ‘ This approach uses culture a3 a unit of com-
- Introduce students to alternatives to war 5:;::?2.;::n=f°‘a‘“‘“5 globsl awareness and

It sxamines diverse idess, beltefls, practices,

party interventiont) wnile ,
pe gll‘tii‘ for the future. :ﬁéitgﬂﬁéﬁi‘“‘ on common human needs, goals and

pressures, ihi

(e.9.. ngnu‘ﬂ settlements, economic
axplaring other

(1371

Aruitoxt provided by Eic:
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Most classToom materialy today avoid Enncln=
trating on the bizarre -- the ~“strange places/
fufiny peopler® approach.

$till, 1A, i resenting cultural practices for
purposes of underitanding, care must be Lakan
thal mitconceptions and stersotyping do not
resuit.

Hers in the San Frantisco Bay Arwa, the Stanford
Program in intarnational and Cross-cultural fdu-
CHtioONn is One ensmple of 2 project that manages
to successfully convey the strengths of a crovs-
tulturel approsch,

THEMES AND CONCEPTS

This it an gporoath thel yies themes OF CON-
cepts as nruanizing principles. The first of
theie iA-1ervice programs detailed the WVorld
Education Centar's conceptual approdch.

The School Improvement through Global [ducatien
Program has chosen four themes:
= ealuing divereity )
-« yhderitanding the world a3 an inter-
dependent systam
- devaloping affective working relstion:
thips with others 7 )
+ = uynderstanding prevailing world conditions,
the procesy of change,

Global Perspectives in fducation (s & nationdl,
non=profit organizatidn that centert ity programs
an four conceptlsy:

canflict

change

thterdependence, and

communication.

A thematic or conceptusl sppreach can be used in
& variety of settings snd disciplines.

Care must be taken in choosing the ideas because
they form the centrel core of the curriculum,

TME OFEN DOOR TD THE WORLD

This approach attempts tO increase students’
'lﬂbnl swarenets by (dentifying links Detween
acal comsunities &nd other parts of Lhe wvorld...

tracing family heritage

locating the origins of products found in
the supearserket.

Students come Lo 1ee 1ome redions for lasrning
about other people and places.

Byt teschers need to be careful thet students
90 not see other nations and people o3 valuable
anly because they have directl l1inks with ihe
studenti’ own communities., ;

CONTERT EDUCATION

‘Contast education Is an approsch that attempts
‘%0 idantify and sxamine framevworks from which
‘fndividgual groups Or governmsnti sddrass issues
‘and probless.

Aruitoxt provided by Eic:

it 1% &N appTOACH Lhat not only &sks what but
why .

Its strength lies in 1ty emphasis on the motors
of human behavier -- judgments, assumplions,
beliefs, values and purposes,

Care must be taken In this approsch not to
#xclude thoss motives and behaviors that

are not reducible to rational snalysis,

#.9., c¥rtain religious practic=s and baliefs,
some loyaltiey, and certain form. of music and
art,

The World tducation Center. with the consulting
asstitance of Lhe VWorld Without War Council,
developed contexl education 43 a way of dealing
wi.h ¢controversial fstues and problems in an
educations), rather than 1o & propagandistic,
LTLLTT R

A 4 way OF summing uv. . we'll sdentify what wa
believe to De the pri- -y 2dvar-sqge and &
possible disadvantage = each :f the four
approaches,

Crnse-Cullurgl S1yd.s -
Advantege: emphasiiel -ommonslity and
divarsqty
Postible disadvantage: wunintenzed cultural
bias and stareotlyping

Themes ang Conceptls
Advantage: structurally sdeptable to virious
. ) disciplines and grade levels
" Poysible disadvantage: mey asyume inherent
supsriority of a few contepls and themes

Open Door to the World
Advantage: concrete and relevant to the
. B student
PosSible disadvantage: may lesd 10 an interest
in an appreciation for onjy Lhose experisnces
dirgctly affecting students'® Jives.

Context Education
Advantage: embnasizes snalytical skilis
Posiible disedvantage: may overiook impor-
g;n;dnunbn behaviars that are not rationslly
131} .

The two in-service progrems which you have seen
make & case for incorporating world education
perspactives or themes into Clessroom practice.
We'va found that in schools that have begun this
process, both tsachar: and students often develop
4 desper respect for thelr own community and
:?gnt;y and & grester concern for the planst we

all share.

e suggest that you now discuss specific courses
of action appropriste for your school and then
commit yourtelves to develop « practical plan
for implementation, If you need help, give the
World Education Center & call.

BEST COPY RUAILABLF
" 43
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NEW JERGEY CONSORTIUM FOR GLOBAL EDUCATION
Nev Jersey Congross of Parents and Teachers' Leadership Seminar

Friday, May lith
9100 Gathering - coffee and danish
9330 Welcome and Introductions

9:45 Orientation
a. The Ney Jerssy Consortium for Global Education
be Seminar logistica
Ce Agenda reviev

' 10100 Simulation = "Bafa Bafa®

12:00 Lunch

1100 Global Education: An Overview
a. Coffee Exercise

be "An Attainable Global Peraspective®
s ce Discussion of readings

3:30 Time for reading, swimming, playing in the sandees
6:00 Dinner

7130 Building cooperation through games

8:30 Closing

Saturday, May 1l5th

9:00 Opening Activity
9:10 Simulation - "Baldicer® ,
10:45 Break . T
11:00 P"Needs, Wants and Rights Activity® ;
12:20 Lunch
1:00 Do our achools' materisls reflect a globdl perspective?
Please bring vith you some sample curriculum materials from your
own achool system to look at during this activity, e.g., social .
studies, foreign language, literature, science, math, home economica,
business, etc, '
2:00 Plsnning Next Steps
3100 Evaluation and Closing

414
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LEADERSHIP SEMINAR FOR RESOURCE PERSONS
June 23-25, 1982
REVISED AGENDA
Wednesday
9100 Gathering and Coffee
9130 Introductions and Overview
N Simulation = “"Bafa Bafa"
12400 Lunch
" 1100 New York State's Experience Infusing Global Education Across
the Disciplines - Helene Loew, New York State Education
Department
4100 Free Time
6100 Dinner
7:30 PFilms and Discussion
Thursday
‘9100 Global Education Overview - definitions, concepts, activities
and discussion P
12400 Lunch | ?
1100 Children and the World - Nico Van Oudenhoven, Development
Education Officer and Advisor Child Development, United
Nations Children's Pund
2115 Break ,
2:30 Human Rights Activity
‘ 4,00 Free Time
6:00 Dinner
7130 Building cﬁcparatiaﬁrThraugh Games
Priday
9100 Your Community in the World, the World 1n1Yenr Community -
Including a demonstration of the West Orange Junior High
Unit on New Jersey in the World
11445 Lunoch - Speaker: Ming Hsu, Director, New Jersey Office of
: Intermational Trade
1130 Globalizing Our Own Presentations
3100

Close

45
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New Jersey Consortium for Global Education

Foss Chanvuing. Premdent
Middissar County Coliage
Edison, NJ OBB17

Chairperaon

201-848-6000

Jotfray L Brown

Giobal Lasrreng. Inc

40 8. Fullarton Avenus

Morciar. NJ 07042

. Statawde Model Progrem
2041.763.7818

Sember Orginisatises

Bergen County Corvrarsty College,

Canter for internationsl Studee
Emmmzcﬁmr
Educationsl improvemant Cantar

- Northwest

« Bouth

NJ Assocsstion of independent
Schools

. Taschars

NJ Councal 1. the Social Btudiss
Mk A

ARSOCIRION

NJASCD, NJPSA, NJSBEA

September 30 « QOctober 1, 1982

Aggnda

9100 Gathering and coffee
9115 Introductions and overview
9135 Views of the Future Activity
10400 Simulation:) "Bafa Bafa”
12:00 Lunch
1,00 Global Education -~ National Associatiors'
Perspectives, H, Thomas Collins, Consultant
in Global Educatlion to NAESP, NASSP and CC3S0
Diane Berreth, Associate Director for Affiliate
Units, ASCr
4100 Free time ’
5130 Dinner . ,
7130 Fllm and discussion: “The Last Epidemic”
Friday _ .
9100 Re-introductions y
9115 Simulation: "Baldicer® ;
11400 A Global Perspective - Pramework, Resources and '%
; Pllot Programs )
12400 Lunch 5
1100 *“Wants, Needs and Rights" - a sample global lassa?
2100 Next Steps and evaluation :
3100 Closure
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New Jersey Consortium for Global Education

Educational imorovement Centar
m;:msm

. World Educaton Councd
MLmlﬂ:
mmsﬂm
swm
N Association of independent
mmem-u

. Tonchars

Nd Foren Languege Teschers

Ny Priopsis gnd Supervieors

Octobor 5, 1982

Dear Colleague:

Welcome to the Global Education Leadership Seminar for
Teachers vith International Experience, As you know, ve
will be gathering at the Rider College Student Center on
Thursday, October l4th, at 8145 aesme, and we will conclude
vith dinner, If you cannot stay for dinner, please lst my
office know as soon as poseible (201=783-7616). ‘inank you,

All expenses for this Seminar, except your travel, are

covered by a grant from the U,3., Departament of hduact.ieﬂ

to the NJ Consortium for Global Educatior for a Model State-
wide International kEducation Project. This seminar is one
of a dogen ve are in the process of conducting, having also
conducted four supmer institutes under this project.

Plegse read the g:ialané article ahead of time, It will be
part of the morning'!s discussion on the meaning and signifi-
cance of global education, .
lacat.sd in annsqvillc on Route 2@6. Juat- south of Route 295,
I'm looking forward tn seeing you on the l4th,

Sincerely yours,

Jaffﬁy Le Brown
. Project Director

Enclosure

o
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New Jersey Consortium for Global Education

EDUCATORS WHO HAVE LIVED m/cn TAUGHT IN ANOTHER COUNTRY*

Aoas Chanvang, Preudent
Middlesas County Cobege
ﬁﬁlﬁ’i Na) m‘ 7

201.848-8000

Jattray L Brown

Giobal Lawrming. Inc

40 B. Fullsrton Avenue
Montcier, NJ 07042
Prowct Dvector
Btatawde Modsl Program
201.783-7816

‘

Bergen County Commurty Collage,

Cantar for intarnstional Studwes

el;sml

Educstonsl Improvament Centar
Educatmonal tmproverment Center
- Northwest
Eoucationel improvemant Centar
- Bouth
Giesaboro State Coduge,
World Education Council
Middiesas County Collsge

NJ Associauon for Supsraion
& Curricuium Developmant

N.J Association of indspendent
NJ Congreas of Parsits and
Taschars

Ny Council for the Socisl Stuthes
NuJ Foreign Language Teachers
Associstion

NJ Bchool Boards Associstion
Pr A ) Bchool
Ramapo College,

. School of American &
intarmnationsl Studies

Pider College.
Wﬂﬁﬂm.
Cducation

WHY:

WHE N

WHER E:

Bi145
9115
9130
10110

12:00
1:00

2:00

INVITES
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To provide a forum for educators with international
exparience to interact with one another, sharing
experiences and exploring the relationships of such ¥
internalional exposure to a global perspective,

To contribute to a greater awvarensss of global

education and its 1mportlmo;

To promote and develop resources for integrating a
global perspective into the total school curriculum,

THURSDAY, OCTOBER l4th

(Route 206 just south of Route 295)

AGENDA
Gathering and coffee
Welcome and introductions
Views of the Future Activity
Videotape, "World Education in the Clasaroom®
and small groupeplenary discussion, what and
Why of "What Is Global Education® - Discussion
leaders: Rose Cirricillo, Arthur Newfield,
Williaa Schneebarger.
Lunch
Strategy Session: Teachers with International
Experience = In uhav ways is your unigue Ex=
perience utilized in local school systema?
What are the obstacles to full utiliszation of
this personal rewource? What are some steps
for overcoming thess obstacles?
Ruau:u Ehu':Lng Part I (n;mt. ani)

’ Him OSCAR, ST

8145 aem, through dinner
Rider College, The Student Center, Lawrencsville, W

TALK LIVE GLOBALLY

Participants and .
area residents will -
be able to talk with
anateur radio operw:
ators around the
globe throughout
this conference,
thanks to the asaists
ance of the Cherry=
ville Repeater
Association, a gr@up
of amateur radio
operators dedica

ta: public sar\f.igcso

s,

Anateur Radio, along vith ansvers tn your qmstiang ‘about v
amateur radio from a non=technical point of viev = appropriate .
for both elementary and secondary classroous. Jeannine Duane,
WBBW, Teacher, Black River Middle School, Chester, NJ.

Joe Ball of Newvark Acsdemy will

duar; be lﬁ [ mtﬁh s variety of activities he's found

thnt vork for ‘both social studies and language arts skills,
Each student in his world cultures class identifies with

one camxt.ry during the course of ths year.




‘ s« Walter Eliason of Rider College had developed
Jeroom Aot vity to reviev and correct second language usage
vhile participants focus on the bshavior of psople vithin a
culture or across cultures = full of opportunitiss lor inter-
disciplinary collaboration and reinforcement.
3:115 Break’
3130 R;laurea &ging - Pl.rt- II (Sileat am)

45 ) tnﬁhcrg, n Bast Wi ,gar, will

ihrnicl Pa

demonstrate ways uhich they have ¥globalized® their curriculus,
& process nov being extended to 1mm' and higher grsdes in their
:e.hgal systanm,

e John Downy, solar energy consultant, will
:xp,,arl e nassive transition froa nonreneweble fuels to the
rensuable resource=based economy of the coming solar age, This
vorkshop provides an overviev of educational and research
alternatives that are part of this transition, as well as
‘ prmtiell alnim mniln-
Ce No h ng _Students. Marilyn Semnli, Foreign Student
\d ﬂ:ar and All stant rﬁ fessor of Spanish at Rider College, and
a public school representative, will address the queationt! How
might schools work more effectively with studenis from a variety
of langusges, but too few for aspecific ESL programs?
4145 Next steps and evaluation
5315 International Dinner

Frint or type REGISTRATION

NAME_______ e — PHONE___ — —
ADDRESS____ | —e— 2P
sciooL pismRICT_____
GRADE______ SUBJECT(S)__._____ . ,,
o - ) i . , "1
Part I (select onn)z A B c «-0VER
Part II (select one)i A B __C

8th to Global Ln;mgip Inc., 40 S. Fullerton lﬁﬂ“‘: ‘
Hontell:l_r, N 07042

(IMMARIZE BRIEFLY YOUR Innmuﬂom. LIVING/TEACHING EXPERIENCE, i..,
amtry, d;t.u, position, current involvements,

49




Roas Channing, Premde:
Mhddiesea County College
Edmon NJ DBB17
Chasrparson
201-848-8000

Jottray L Brown

Giobal Lesrring. Inc

40 8 Fularton Avenue
Montcimr, NJ 07042
Project Dirsctor
Statawde Modsl Program
201.783-7818

Member Organizations

Bargen County Commumty Coflage.

Centar for Internations Studws

" Educationsl improvement Center
» Cantrel

Educational ;mprovemaent Centar

Educatonal Improvermant Canter
= Northwast

Bducational improverment Centar
Giensboro Stete Coliege.
MEmcﬁmsi:
Middlesax County Co

'Mlmgmfww
& Curriculom Davelopment ‘
Nl Associstion of Independent
Schoois

N.) Congress of Parents and
Teachers

N Council Tor tha Social Studies

. F’, o ﬁ . ," s’ I I,

H!n-ﬁﬂﬂ-n
: wyms
... intarnationsl Studies

October 7, 1982

OSCAR will ﬁ:avida & unique hookup for a teachers! conference
at Rider College on Thursday, October 1l4the The Orbiting Satellite
Carrying Amatesur Radio will be carrying eanvarnt-i.nui be tween
conference participants and "ham® radio operators on all six
continents, thanks to the volunteer assistance of the Cherryville
Repeater Association, "Hams" around the world have been alerted
to the day's event ﬂiraugh their jnternational publications,

The conference itself is geared for teachers who have lived or
taught in another country. "One of our objéctives," saild Jeffrey
Brown, Executive Director of Globel Learning, Inc, and Project
Director of this program, "is to identify persons with this ine
ternational experience and see what can ba done to promote their
utilization in school systems as global education resource personse®

Six practical workshops will also provide teachers a range of

resources for furthering a global perspective in their own class=

rooms. Regigtrations are still being acoepted by Global Learning
at 40 South Fullerton Avenue, Montolair 07042, or 201=783=761be

This seminar is biing_gemﬂctad by the New Jersey Consortium
f;r Global Education, which consists of 18 :srgg.n,;inbim (please
note letterhead)e Conference expenses are being covered by a
grant from the U,8, Department of Education’s International
Understanding Prograa,

gsai

90



NEW JERSEY CONSORTIUM FOR GLOBAL EDUCATION

Gctahir 22, 198:. - di.ddlunx Gaunt.y Gaunga

9:00 Cathering and coffee
9115 Veloome and Introductions
Rose Channing, President, Middlesex County Collsge and Chairperson,
Nev Jerssy Consortium for Global Education,
Jeffrey Brown, Executive Director, Global Laaruing, and Project Director
9:30 "The Community College and a Global Perspective = An Overvieu”
Andy Smith, President, Global Perspectives in Education, Inc,
10:15 Ereak
10:30 Workshops of Exemplary Courses with a Global Perspective.
A. Business
Anthony Beninati, Bergen Coamunity College
Ed Eavln, Middlesex County College
~ Facll'tecor:t Jay Siegel, Union County College
Be Humanities
Charles Bordogna , Bergen Community College
Nacmi Qi sen, Hidd;nlx County Collage
Facilitator: Don Alllisy, Union cqumy College
Ca S2¢ial and Behavioral Sdid.;;il
Margaret Hayes, Bergen Community College
Irvin Kantor, Middlesex County College
Robert Wiater, Bergen Gmuﬂtﬁaﬂ:
Facilitators Eileen Kaufman, on County G@Q‘Bﬂ
De Health Sciences .
Dorothy Good, Middlesex County College
Barbare Pasaikoff, Bergen Gmugit% Gal.ls%a
. Facilitator: John Wheeler, Union County College
E. Applied Technology and ‘Science A
Reginald Luke, Middlesex County Collage
Jack Hdintnub, Middlesex County College
' Facilitator: Harold Damerow, Union County College
12:00 LONCH
1:00 How To Develop and Introduse a Moduls With a Global Perspectivee
Lynda Icochea, Director, Centsr for Intsrnational Studies, Bergen Community
1:45 Handsecn Practioum College
A Feedback on Participants'! Oun Courses. :
Lynda Icochea, Ergm Compunity College
. Be U!i-ng lﬂ Daveloping Simulations to Teach a Global Perspective,
Te Moore, Montolsair Stats College
’ Ce Pim:.viﬁ; and Eﬂ_u.ﬂ.;g Foreign stud-nu as a Resource in
the Commynity Colle
France Canx ;”, Bur:u.ngm caugty College )

De Stﬁtoﬁig‘ ‘for Promoting a Global -Perspective on Your Campus.
Anthony Beninati, Bergen Community College
Virgil Blanco, Middlesex Gounty College
Facillitators Edward Yaw, County College of Morris
3315 Wrap-up and final evaluation
3130 Wine abd cheese recsption

ol




NEw JERSEY CONSORTIUM FOR GLOBAL EDUCATION

GLOBAL EDUCATION LEADERSHIR
SEMINAR

far

THE NEW JERSEY ASSOCIATION OF COLLEGES FOR TEACHER EDUCATION

Approach to Globhal Education"

L

"Putting the Pieces Togethers: A Holistic

AGENDA

Wednasday, Dacember 8th

9100 Gathering and coffee

9:15 Introductions and orientation

9:35 Simulation: "Bafa Bafa"
12:00 Lunch

1115 NJ Departmant of Higher Education and Global Education
Leo Klagholz, Oirector of Teacher Education

B sa_Jones, Director, Bilingual Programs and Intarnational

2:15 Break :
2130 Lne Collegiate Model Program: Bergen Community College, Lynda Iceo
Mirector, Center for International Studies, prof, Kevin 3ullivan,
4:00 Free time o S I
5:30 Dinner .
7130 Panel and Discussion: Classroom Teachers Involved in Global Educatior
Parspectives on Teacher Preparation

hes

Thursda ’

December 9th

9:00 Re-introductions .
9:15 Simulation: - "Baldicer" _
11100 A Global Perspective = An Overview
12:15 Lunch. \ '
1115 "Wants, Needs, and Rights" - a sample global activity
2:00 Next Steps -
8. Individual colleges and schools of education
b. NJACTE
c. NJ Department of Higher Education
~d. NJ Consortium for Global Education
3130 Evaluation and closure
-

3

Program coordinated by Jeffrey L. Brown, Project Director. and ﬁgulg‘ﬁqtg
Assistant Project Director, for the New Jersey Model' Statewide Internatio
Education Program. ‘ :

2.
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COUNCIL OF COUNTY COLLEGES
¥
SEMINAR ON INTERNATIONAL EDUCATION

Dacsmber 13, 1982

AGENDA
10130 am Gathering and coffae

10145 H:léa!: and Introductions
Dr. Rose M. Channing

11:00 Views of the Futurs and discussion -

Jeffrey L. Brown, Project Director

12:30 pm Lunch

1:15 Luncheon speaker ~ The Future is not Inevitable
D:. Enoch Durbin, Professor of Aerospace
Science and Machanical Enginsering,
Princaton Univaraity

2:30 Concurrant workshope:

Cost Effective Ways to Inicfnleianglisirr

Dr. Lynda ;eaehn:, Bergen Community Colluge
br. Ziliﬂlid‘bﬂkl; Hiddliiiz County College
The Business Connection -

James Hilbert, U.S. Department of Commerce

A. L. Abbitt, President.of Abbitt Intnrn:tiannl
A:goziltig

P:ijlj Wilson, Dir-ezar of Development
for Global Pnrlplctiv-l in Education, Inc.,

New York
3:30 - Plenary Session
4:30 - 6:00 Cash bar and social hours




Community College Faculty 10/22/82 -4

%

N N.J. CONSORTIUM FOR GLOBAL EDUCATION
) " LEADERSHIP SEMINAR
EVALUATION

Please circle the numbsr that best represents your evaluation of esach item

listed belowe Useless UpeSul
~KEYNOTE PRESENTATION: Andy Smith 1 2 3 4 5

RN LAl WL ALY
wAe Business -
B, Humanities
Ce Social and Behavioral Sciences
_Ds Health Sciences
Ee Applied Technology and Sciences

e H T ™
NN NN
L] ol M N A N
I N N N .
L LU IR R SRR N BN

= DEVELOPING MODULES, Lynda Icocches
ydicgte which vorkshop you gttended
Ae Feedback
Be Simulations
Ce Foreign Students
De Strategizing for Your Campus
/

Afternoon

LTS I PL)

O e e e
NN NN
U N N N
L% ] WO AN W

WweooWwow

= PLEASE GIVE AN OVERALL EVALUATION OF THE SEMINAR

1, WHAT CONCERNS, TOPICS, ISSUES WERE GMITTED FROM THIS SEMINAR THAT YOU WOULD HAVE LIKED
T0 EE INCLUDED?

3o VHAT OTHER SUGGESTIONS WOULD YOU MAKE TO IHPROVE THIG SEMINARY_

+

" - - sy
4o AS A RESULT OF THIS SBMINAR, I WILLi,_

x




_INST.TUTES

One of the incentives offered by the Global Educsation Summer
Inetitutes involved the possibility of obtaining ) graduate cradity
in a eanﬁint:-:-d period of time, viz., one full week. In order to
obtain graduate credits for the institute courses, ve sent prelim=-
inary proposals to 12 colleges in New Jersey offering them the
opportunity to provide the credite for the course work.

: While we vare in the process of trying to arrange for accred=
itation, & controversy arose in which a private college vas accused
of wveaakend and spacial ;r:gngc:-n: courses that did not maet tha
State Department of Higher Education's standards for graduate
‘course vork.' This controversy led to the Department's tightening
up on innovative prograss, and ve had to negotiata the credit ar-
rangements in this more difficult environment.

Bipitn:- agreemants vere arrangad bitn;nn the Consortium and

Trenton State College vhich provided the cz;dizn for. the northarn
Summer Institute, which took place in Tesneck, and Glassboro dtate
College which provided tha credits for the southarn Summer Instituta,
:hlé} took place on their campus. The curriculus proposal wvhich
vas ;EGQFEQQ by both colleges comes at the end of this section.

The proposal required the approval of each college's administration
and faculty, and sach college provided s faculty membexn to observe
or team teach the coutse,

The tvo Summer Institutes held in Pompton Lakes and Princeton

 ' vers offered for in-service erciitu from the participating school

d{:gffaci and wvere held for five instead of six days. Pompton Lakes

95
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offerad the Global Education Su=mer Institute as part of their
ongoing in-service program wvhich they make available to schools
throughout their region in north central Nev Jersey,

The financial arrangemente varied for the participants,
They paid either the regular fees for 3 graduate creditas or a
reduced non-credit fee. Their school districts compensated them
in a variety of ways. Some districts paid the participants’
salaries basad on the districts' summer curriculum development
remuneration rates, Others paid the non-credit fees for regis-
tration, wvhile other dintricts paid toward the graduste cradits -
either half the amount or the full amount, depending on that
district's contractual arrangements. Some teachers paid their
own Way ;nd receivad the benefit of advancing themselves on their
district's salary increment scale.

* In addition to the Project Director, who taught in all four
Summer Institutes, Paula Gotsch, the Project Associate Diric:af,
taught in the Pompton Lakes and Glassboro Summer Institutss, while
Joseph Haufg. Profassor of History and Social SEudii; Education
at Montclair State College, taught in the Teaneck Summer Institute,
and Ethel Drjnn:n, Professor of Social Studies Education and
Elementary/Rarly Childhood Education at Glassboro State College,
taught in the Summer Institute at Glassboro.

The Su-ni% Institute curriculum proposal and the course

cutlines follow,

o 56
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K=12 ,
& global perspective for themselves and for their students. Coambined with
practical curriculum application.

11. Spec

1,
2.

3.
be

As

De
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teachers and administrators will axplarafthe meaning and significance of

biec

Participants wvill be able tot

Recognise non-global or ethnocentric statements and materials,

Identify some of their own basic assumptions about cause-effect, inter-
connections of eventsa and trends, husan nature, the ability to resolve
global problems, value judgments, worldview,

Begin to analyse the world as an interrelated system, with sany subsystems,
State alternative perspectives on the nature and consequences of at leant
three major global issues, viz., global mecurity, human and economic dew-
elopment, and the suvironment.

. Propose alternative options for the future for these major global issues,

Communicate through a revised course of study a global perspective on
their studenta' level of understanding and experience,

ne of the Course

I. Perapective and Perception

Clarification on an optimion-pessimism scale of one's view toward the
future of the human race and planet earth

Cross~cultural awareness

1, Perception and misperception of a "foreign" culture

2, Avareness of one's perspective as a perceptual filter

3+ Developing empathy across cultural boundaries

Researching the linkages of "Your Community in the World and the World
in Your Compunity® ’

l. kconomic interdependence
2, Cultural interdependence
3+ Social interdependence

4e Political interdependence

II, Problems and Opportunities in a Global Age

A

Global 3ecurity: war, peace, conflict resolution

1, The nature and state of the nuclear armes race
2, Alternative approaches to national security in the nuclear age

a. Deterrence through parity
be Counterfaroce
Ce Minimum deterrence
de Unilateral disarmament 57
s« Independent initiatives .
3. Altarnative futures teaching strategy: evaluating proposed solutions



4o wonflict and contlict resolution/aanagevent as an applicallen of - 51
thiy concoept arva to viemuntary and socondary schooly
ae Quicl uoclislons technlquoe for grneratisg allornative solutions
ve tonflict tonngorent okills fron augan vevelopnont Training I[notitute
Co wlurv compintion
e Moue.t tor asalyaeing conflict 4n history

e SlUGULLC and susan suVelopnont
Le v nature and cuugsus of world Lunger
e wonfronting storeovtypes of the poor
Je wtlindng md clarilying hwan rights

ae dantu/nouds/righto/non=riphis
De Lniversal peclaration ol ruman dghts

4e oW Internacicnal wcononic Lruer

ve swllurnutive tutures weacsluy strategyt  forecpsting trenas
v LLVIVoLLunL

Le v rygarovlegical cyclo witndn the ecologleal systut,

Ze shie LaWw vl Wi «Ga
Jv ctelalon=nacln,; on "opacosoly carlit

1v. Jeac kKethods
A varlety of learning activitien will be cmployea, including:

l. Valuca clarification exercises.
24+ Simulation games.

3. Group process activities.

4e lmctures,

5¢ Class discussion, in plenary and in small groups.

6e Analysis of data sheets, graphs, written projectiuns.
7« iole playing

8, Audiovisuals.

9« Communication and conflict resolution skills exercises,
10s Assigned readings.

1l. Written evaluation of curricu*%W materials based on course content.
12 Scenario writing.

Attendance at all six sessions is expected,

Two written assignments are required., One is a reaction paper on the topic of

the meaning and significance of a global perspective in education, The second

is a major research project in order to develop a new curriculum unit with a global
perspective, or to infuse an exic%ing course with a global perspective., These
vritten assignsents will account for 604 of the course evaluation,

The former paper will be evaluated for its ﬂmroughmu. use of evidence in support
of ita conclusions, depth of analysis and grasp of basic concepts covered in the
course, The latter will be evaluated in terms of the cegree to which the basic
course concepts are translated for the participants' grade level and subject area,

originality and variety in teaching methoda,

k‘:maipmt; will also be evaluated on their participation in class discussion and

activities, Such participation will be evaluated in terms of ite breadth
and depth of understanding of assigned readings and presented materials, as well as
in terss of ite nLl.L:Ln;nnn to explore alternstive perspectives, Such mm
uill ;mmt for 40k tht course evalustion.




Tvo evaluation procedures will be utilized, bvaily group ovaluations are based on
two questions: What was helpful about today's sesaion? What lmprovements would

you suggest for today's session? SJecondly, a writtey evaluation of the entire
institute will be completed for each major activity by the last day of the institute.

VII. Bibliography of Teaching=Losrning Meteriels
Given the need ta bﬁ eurrant, ;dditian;l or alternative sources may be
included in the followinge.
Joxtp: Anderson, Lees, JChoOLINK and ¢l AP 200a._AK
Indian;z"'MLd—Americ;iPragrgm'ror GlebnlﬂParapeétivea in Education.
Social studies Development Center, 1979 ¢6.00

New York:s Center

Hanvey, HRobert G. An A inab obal
for Global Parspeetives, l‘? 764

Alger, Chadwick Fe and David G, Hoovler. :
Columbug, Chlo: Consortium for luternational atudicaz giucnt.ian, 1978

lobal Ages WNew York: McGraw-Hill, 197Y.

pocker, Jameo,
Cambridge, MAs #IT Fress, 1980,

srandt, Willy. North=South:

“Children ana the World: A Global rducation Curriculum Project for the slementary
School." Arlington, VA: wnational Association of mlementary School Principals,
1981

"Congressional Feace Through strength nesolution," 1980 Republican Convention
Platforu’,

"iducafion with a World View," Principal. Arlington, VA: NALSP, Vol, 61, No, 2,
liove 1981, ppe 8=19.

"Global Education: MajJor Reform.® Washington, D.ls3 National School Boards
Asaociation, 1981.

Hull, EZdward T. Garden City, NY: Anchor Books, 1973,

Mack, JQM !ﬂ "PSYEhGﬂQﬂiﬁl gffects of the Nuclear Arms Race."
April 1981, PPe 18=23,

lehlinger, Howard D, et al.
NEA, n.de

New York State Education Department. "Education for a Global Perspective: A
Presentativu to the Board of Regents.,® Center for International Programs
and Comparative Studies, Dec, 1980,

Nev York State Education ang;tnagtg "Global Responsibility:s The Role of the
Foreign Language Teacher," Center for International Programs and Comparative

Studies. 1961, :

99
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Panotaky, Wollgang hells "Eclence, Technclogy and the Arms Hace,"
Juno 198le ppe 32=4le

_Sakharov, Andrei. "An Appeal."

angth { doms _of U A1 A deport to the Precident
from the Praeidunt‘a bammiasian on Earﬂign g&ﬂguagﬁ and Intornational Studies,
Washington, LeCet U.S. Government Printing Office, lLovember 1979,

"The State of the World wnvironment: Annual Heporte" United ilationu Lnvironment
Progranme, sairobl, senys.

"United hations Universal veclaration of Human mights,"

digconsin uvepartzent of Public Instructions "Global Studies in Wisconsin Schoola:
vofinitiono and Jirections," uepte 1979, 7

«isconuin Jepartment of Public Instructione "Goal ueacriptors for Global Studles,"
dulletin U908, l977.

&A!A ﬁA:A" aiaulaeicn Himile II, 216 12th 3t., P.G. Box 910, el har, CA 92014

"3ALc Il Jinulation John Anox Fress, 341 ronce e Leone Aves, lais,
Atlanta, GA 30308
MCAVe PoCPL UF TiL PUHILLIPPINaSY produced by iodC-IVe Available from Films, Inc.,
1144 #ilmette Ave,, Wilmette, IL ©0031
WGLCUAL rFUTUMLS" Sinulation  warthrise, sox 120, Annex Station
Providence, I 02901

"TiS LAST ~FIDZMICH Film The ﬂeaauree Center for N@nsViclenee
"PARALSOM  Filo pradgeed by taryknall, hgryknell, Y 10545 ,
0 SHARING GLOBAL Hu3OUACES" Slide/tape or filmstrip produced by NARMIC,

American Frienda 3ervice Committee
1501 Cherry St., Philaﬁelphia, PA 19102

NTEACHING ABOUT SPACZSHIP cARTH' Simulation : , #71, 1972,
, Global Perspectives in rducation, Inc,
: 21:8 é‘ lﬁth Stmat‘ l\e“ Ial‘k; h!! gODOB
"THE WAR GAMs" Film produced by 8HC, Films, Ince
"WANTS, NEZDS AlD RIGHTS" = An Introductory Activity on Human Hights.
Global Learning, Inc., 40 S. Fullerton Ave.,
Montelair, NJ 07042 $3.00




NEW JERSEY CONSORTIW FOK GLOBAL BEDUGATION

PART I:  PERSPECTIVE

Day 1 +« Introductions
Orientation and Overview
Vieéws of the Futurs Exercise
Simulation: "Bafa Bafa"
Lunch
Your Community in the World, the World in Your Community
Curricuium Research Period
Daily Evaluation

Day 2 .. Dimcupsion of Assignment

Film and Discuasion: W#The last Epidemict
Lunch
Alternative Approaches to National Security Exercise
Conflict Resolution/Management Activities
Daily Evaluation

,Day 3 4o "Intervention® Exercise
Alternative Futures Exercises: "Evaluating Proposed Solutions® and
"Forecasts for the Year 2000"
Curriculus Ressarch Periad

World Hunger: Causes and Consequences
Daily Evaluation .

Day 4 «o Film and Discussion: “Paralsof
Human Rights Exercise
Lunch ) :
New International Economic Order -~ Slide/Tape: "Sharing Global Resources"
"Ending Hunger: It's Possible, It's Happeningn
Daily Evallation
Day 5 4o Discussion of Assignment
Simulation: ®Global Futures®

i

‘nm Hydrnlogim Cycle Exercise
Future Headlines Exercise ‘
Dally Evaluation ‘ : X

Day 6 «+ Simulation: ®Speceship Earth® !
Alternative Futures Activity: "Brainstorming the Year 2010 S
Lav of the Seas Exercise " . BEST COPY i

» Curriculum Research Period ’ PR MAILABLE

Final Evaluation , : 61
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Jay 1 .. Introductions
Orientation and Cverview

Viewa of the Future cxercise

Simulation: "Bafa Bafa"

Lunech 7 - 7
Your Community in the Yorld, the World in Your Community
Activities and Research

Daily Evaluation

Jay 2 «o Jiscussion of Assignment

Fila and Discussion: "The Last Epidemich

CGurriculun Research Period in portable Global Zducation Curriculum Lab
Lunca

Alternative Approaches to liational Security txercise

Conflict Resolution/Management Activities

Jaily Evaluation

3. ZCONOK

Day 3 +o Simulation: "Baldicer" C e
World Hunger: Causes and Consequences v
Lunch
Filn and Dis:ussions. "Remember e
Human Ughts Ixercise
piscussion: Zvaluating the Curriculun’from a Global Perspective
Daily Zvaluation . ‘ N o

MAN DEVELOPMEN

- U8y 4 e New International Zconomic Order - Slide/tape "Sharing Global Resourcess
Wivaluating Proposed Solutions Zxerciset '

Nrorecasts for Year 2000 Exercise

Lunch

ENVIE

Ce

The iHydrological Cycle :zcercise
. Future Headlines Exercise
* Daily Evaluation ’ /

=

Day 5 e Simulation: M"Spaceship Earth® ‘
%lte?nntiva Futures Activity: Brainstorming the Year 2010
Lav of the .Seas ixercise |
Curriculun Research Period )
Final Zvaluation ' a v
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THE NEW JERSEY CONSORTIUM FOR GLOBAL EDUCATION
In cooperation with

Awards this Certificate to

.! In recognition of successful complation of the

GLOBAL EOUCATION SUMMER INSTITUTE

Conducted August 16«21, 1982
at Glassboro, New Jersay

Batty Brannan, 10,0, offrey T, Brown I
sunmer Institute Diractor ‘Lxacutive Director, Glabal Leatning, Ine,
: Projact Director
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1¥e AN INTAODUGTION TO GLOBAL EDUCATION ReSUURCES

Animal ™own Game Co.
Cooperative Games
Santa Barbara, CA 93120

Buckminster Fuller Institute
World Hesources Invantary
3501 Varket St.
Philadelphia, PA 19104
215=387=5400

Center for International
Teaching and iducation
60 :.a8t 42nd St.

New York, &Y 10165

212 .972=9877

. Center for Sclence in the
Public Interest
1755 S Street, NW
Hgihiﬁgtanglgs 20009

Center for Teaching International
Relations
University of Lenver

. Denver, CC 80208

303=753=2426

- (Major distributor of teacher-

- made K=12 materials)

-.Charles F, Kettering Foundation
. School Improvement through Glebai tducation
-5335 Far Hills Avenue

Dayton, Chio 45429

- Consortiun for International Business
~Education, Pacific Lutheran University
- Tacoma, WA 98447

- (Sample international business modules
" available)

fﬂouneil on’ Intarracial Books
-1841 Broadwvay
;Niu York; NY 10023

Gaunail on Learning
32?1 North Avenue
“He s N 10801

ERIC CHzSS

855 Proadway

Boulder, CO 80302

303-492=-8434

(Clearinghouse for Social Studios
Education)

Family Pastimes/Cooperative Ganes

e Re # 4

Perth, Ontario, Canada K7H 3C6
613=267=4819

In New Jersey: l.argaret Inglese

134 liorth liain 8St., Milltown, NJ 08850
201~-828-0911

Global Development Studiea Institute
Millbrook School
Millbrook, Y 12545

Global Perspectives in iducation, Inc.
218 East 18th Street

New York,NY 10003

212-/75=0850

(Publishes the crucial Information
Exghange Network neualettﬁr, Ihe Global
jgig;gggiimag35ina;;;' I
Learning Resources in International Studies

777 United Nations Plaza
New York, NY 10017

Mershon Center

Ohio State University

199 West 10th Avenue

Columbus, OH 43201

(Pioneers of the community in the world
movement)

Mid=America Program for Global
Perspectives in Education

Social Studies Development Center
Indiana University

513 North Park

Bloomington, IN 47401

Office of International Education
U.8. Department of Education
Haahingtan, DeCe 20202

LY
)
%



ulation Refsrence Bureau, Inc.
13°§7 Connecticut Ave,, NW
Washington, DC 20036

Simile 11

218 12th St

Del liar, CA 92014
(Sim*t.ian games)

Saaill Studies School Service
Global Education Catalogue
P.0. Box 802

Culver City, CA 90230

The Staniay Foundation

Stanley Building

Fuscatine, Iowa 53761

(Sponsors conferences and publishes
occasional papers on global isaues)

The World Affairs Council of Philadelphia

.John Wanamsker Store, 3rd Floor Gallery
13th and Market 3treets

Philadelphia, PA 19107

215«563=5363

The World Bank

1818 H Street, NW
Washington, DC 20433
202=4,77=1234,

UNESCO. Unipub

345 Park Avenue South

New Yo k’, N! 1¢010

(Publis ESCO Courier <agazine,
Inta;natiﬁml Schools Project,

and books)

Us 8. Committee for UNICEF
331 EPast 38th Street

New York, lY 10016
212=686m5522

World wWithout War Publicatione (
421 S. Wabasgh Ave,, 2nd Floor \

Chicago, IL 60605
312-663=4250 s

Worldwatch Inatitute

1776 Hassachusetts Ave., LW
washington, DC 20036
(Publishes "Worldwatch Papers")

The following materials represent a core of global education resources to supplemert
the generous amounts of materials procduced by the above~mentioned organizations.
Recently produced materials are included, but the reader is directed to the first
See also 3ection III above for addi=

tuo items for extensive, annotated listings,

tiangl matariala,

Myara, Damd VH-, SRl
Texas 78701t 3¢

Uraa, Ida. ’ iﬁ i

Ti,‘
\

Exp

ohe Elmnh:gton, ' I:ﬂiam: ]

H 'f—Amariea

Pra Iﬁr Glahl Pérlpaetiﬁl inEduutiﬁm Social Studies Davelapmant Gcnt-ar,"

1979, $6.09
Blchgizfml H. idie

New York: McGraw-Hill, 1979:
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"Crosp=cultural Learning in K~-12 Schoolss Forelign Students as Hesources,” (slide/
tapo presontation) Washington, DeCe 20009: National Assoclation for Foreign
Student Affairs, 1860 19th Ste, NW. 1982,

: i’ Jupt Hapual or Tepchors. lary deth Gallagher, James
HsGinnia, Kathleen He chinnia, Mary Ann McGivern and Luanne Schinzel, Institute
for Education in Peace and Justice, 2747 Rutgor, St. Louls, Mos. 63104.

"u.chal Aucatign." ' LY Gclumbua, Uhm 43210 Gallega of

bal pport Poll y DeCe 200073 Natlonal School Boards
Aasacigtian, 1055 Thamna Jefi‘araen 5'6., Nb{, 193@.

gh Schools

T aoaﬁt.an,m ovoc;»sz Besntgn’ﬁigh&eheal, 982,

1iternationsl Your : National Assoclation of Independent Schools, 4 Liberty
aqu.gra, BQE’EQFI, [‘tEEEi 52109- 1977‘ %‘E;DQ

- lehlinger, lloward, ets als § : g for American Schoolse. Washington, DeC.,
National tducation Assaeiatian, 1979:

Overly, Norman Voo 6ts ale Global Proble roniseg for i
Teachers. Washington, D.G. ’ Aagacistien for Suparviaicn a.nd Currieulum
Development, 1976,

Hicha.rdaan, Jchn Me Jr-

Haahington, DeCet }EAD 1977

¥ i
s ~ o

"News and Views from the Foreign Press". 230 Park Avenue,
($16, annual magazine subscription) .

&,
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APPENDICES

Summary Bv;lultianC

Consortium Membership, Officers and Membership
Application Forms

“An Attainable Global Perspective"” by Robert Hanvey
Global Education Statements

The Consortium's Operational Rules and By Laws
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APPENDIX A

ABSTRACT OF TH. EVALUATION

STATEWIDE INTERNATIONAL EDUCATION PROJECT

Presented “to the New Jersey Consortium
for Global Education
January 17, 1983

gfepgred by,
David W. Cochra:, Ed4.D.
Fruition Publications, Inc.
\ Box 103 =
Blawenburg, N. J. 08504
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Py e
The major purpose of this wvaluation s to Jetermane
the extent to which the ubjectived, results, and benelit.

outlined in the grant propused have been achieved,

Brief Hiatory

Afteo: e grant was awarded, the New Jersey State De-
partment withdrew from the project. A new timeline was
conatructec and the grant was extended until January 1981.

Nine Leadership Seminars and four Summer Institutes were
held. '

Jueationnaires were issued at each Leadership Seminar
and Institute. They were asummarized by the Consortium
Staff and the summaries served as the basis of thia

evaluation.

Overall, the part;éipants rated the workshops as very
useful., They aapacigljy felt that the presenters were
good. The texts, activities, content and handouts all re-
received positive faﬁi%qs. The group camménted that the
quality and quantity af instruction were very good. There
was some concern expresnred about the relationship of the
activities to the pu:pbgg; of tha H@:kshéés. the limited
time in seminars, and §h§ elemantary/secondary orientation
of qlabgl concepts. i

Tha gbjactiva- wsze met, glthﬁuqh the number of people
traiﬂad was enly 86x of tpe number gﬁtieipgtgd. The Procesas
and Res ' anyal will be completed by the end of January
aeearding to Eha Prajcct B*:ezta:;

The Results and Eanaff?s were seen as rather unrealistic
for the scope of the project. The rudiments of a thorough
;fa;nind program were evident, but intensive follow-up will

be ngeaaﬁj \

Ihahcansartium is gamnsna:d for:
1.  attempting a b:alﬂéb;s'= approach to training.




Fodt

organizing and implementing quality workshops,

3. using good ¢group process skillg.,
4, holding "job alike" workahops.
5. having workshops throughout the State,

6. employing a variety of teaching methods,

7 ragstablishing a relationship with the N. J.
Dapartment of Education,

B, meeting its objectives.

The Consortiun should consider:

1. 1increasing publicity to improve attendance at workshops,
i. preparing a pre-seminar packet.

3. narrowing its focus,

4., westablishing more realistic results and benefits goals.

conducting an in-depth follow-up survey,
reviaing its method of evaluation,
. invelving business and community represantatives in

"

~3 O

the project,

8. reviewing the activities evaluations prior to addi-
tional planning.

9. differentiatipg training for elementary and secondary .
teachers,

10. expanding triyining beyond the awareness level.




TV,  SUMMARY OF THF EVALUATTONS

The cominare and 1nntitutes R AT IR B AN ATSt FE I S0 BRI S B
moet the need: of the diverse groups the Consortinm wos bregp,
to reach. Each workeshop had a different plannina ~ommittee ar
Aiftpront activities were omploves throughout the thirveen work
snup:s. Similarly, the presenters differed from wirkshop Lo woi!
shop. In some cases, resource people werc brought in; in -t he
cases, the global ed. staff or the members of the hoot adunitg

provivi-d the training.

The diversity of the presentations clearly demonstrate: the
ronsortium's belicf that nlobal education i8 not a "canned packane’
rather it is a concept which should be infused 1n oXistaing

CULLlCula,

while the diversity of the work-hops made the project morc
difficult to evaluate, the efforts to make each workshop unigu«
paid off in terms of participant satisfaction.

Both the rating scale summaries and the spen-ended comments
were overwhelmingly positive. This means that the participantg
felt that the seminars and institutes were useful and worthy of

the time expended.
To try to get a uniform picture from the workshops, we took

the five-point rating scale and combined some categories. We called

categories 1 and 2 negative,. We defined rating category 3, the

middle category, as neutral and categories 4 and 5 as positive.

The reconstituting of these categories gave us a clear picfure

of how the participants felt about the workshop.

We also read the 642 individual comments of the participants
which were made in response to the open-ended questions. Consgis-

tent comments were extracted for disucssion in the evaluation.

All of the ratings and the comments appear in Appendix D.

\)4 s R < ) . i ’ = . - L us

ERIC

Aruitoxt provided by Eic:



Table 1
Percentage of Ratings by Category

Negative Heutra, Positive
Overall .9 5.9 93.2
Texts 2.2 20.9 76.9
Activities 3.3 14.0 82.7
Presenters 0.0 2.7 97.3
Content 1.0 4.0 95.0
Hagdouts .7 6.2 93.1

A complete summary of the ratings appears in Appendix E.

Discussion of the Ratings

Overall

Participants were quite consistent in stating that their
workshops were useful. There were no subscatega:ies to this rating,
80 we can conclude that as an overall impression participants felt
that the exposure to global education was positive and helpful.
This is perhaps the greatest indicator that the project was
successful in reaching its objectives. All chg:*;atingg and ’
comments are in support of this paja} finding. s

Texts were only used during the Summer Institutes. The two
texts msed in all four institutes were An Attainat o]
Persrective and Schooling . izenship in 3 Global Age
were perceived as samrwhat useful by the participants, but they
(iid not receive an overall rating of 5 (useful). The average
rating for both texts was 4. Supplementary readings were used in
each workshop and é@ese, too, received an average rating of 4,
which suggests that these were also viewed as somewhat useful.

Although the ratings were pésitivg; this category received
the most neutral/negative ratings. ,Thisisuggest that the texts
should be care”ully recohsidered in future workshops. It could
not be clearly determined 'whether the reactions were ta the use of
texts in general or these texts in paftieular.'

7
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_ The Consortium made a real effort to diversify the ,activities
of the workshop. There was a minimum of lecturing and & rreal el
of group process methodology employed. Sirulation, for .xcuple,
was used frequently to get the group involved in discussions about
global concepts. Films, readings and paper¥pencil exercises were*
also used.

Participants had mixed views about the activities. The groups,
in fact, had different opinions of the same activities. For ex-
ample, the "Evaluating Proposed Solutions Exercise" received a very
high average rating of 4.5 at the Princeton Summer Inastitute, but
only received a neutral 3.5 rating at the Pompton Lakes Summer
Institute. Despite the varied opinions, the overall rating of 82.7%x
of the participants was positive. , ffff

Participants gave hiqh ratings to the simulation exercis
and the film, "The Last Epidemic". The activities which wer
perceived as most useful were: "Bafa Bafa" simulation, JBal
simulation, Human Rights exercise, and "Spaceship Earth" simulation.

icer"

The success of activities are a product of the structure of
the activity, content, 3and group dynamics. The fact that the

- simulations stood out as being the most popular activities sug-

gests that the group dynamics were very positive. This finding

'is also supported by the open-ended comments of participants.

' We have indicated that a variety of presenters were used.
The ani? cansistgncy of presentation came from the Consortium
staff which facilitated the workshops. Of all the categories
rated, this one was the most positive. No presenter rggaiveé a
negative rating in any of the 8 sessions in which they were rated.
In fact, 97.3% of the respondents felt positive about the pre-
senters. The presenters were perceived as well prepared, know-
ledgeable, responsive td the group, effective as presenters, and
effective as group leaders.

The one consirtent name which came up in ghe open-ended
responses is that of Jeif Brown, the Project Director. He is

_perceived as being organized and having good group process skills.

[ ) L
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- The quality of the presenters and the processes that they
used are related to the overall positive rating of this project.
When you find divergent groups consistently agrecing on a topic
88 they have in this instance, there must be some validity to
their perceptions. 1In this case, the participants recognized
the quality of the instruction they were receiving.

Content

Content was rated by participants to determine Lhe extent

. to which it provided sufficient information, was relevant, and

was organized. The responses wefe.A;gain. very positive in all
three categpries with 95% of the participants at the seven work-
shops which were rated giving a 4 or 5 rating.

andouts
The materials which were used in the workshops were deemed
to be usgful, legibIJ and‘@rganized by 93.1% of the respondents.
Some were used in conjunction with activities, while others were

-for supplemental reading. The ﬁaftiéipanté saw the relevance

?f the materials to workshop activities and to the future study
of global education.

They represent the evaluator's summary of comments written by
participants. They were gleamed from the 542;§cmméht§ written
by the participants: All comments may be found in Appendix D.

ive Comments ;

1. Knowledgeable presenters :‘The presenters were very
knowledgeable about topics'presented.

2. Good organization/timing - The presenters were well
prepared and made the most of the time available. )

3.  Good group process skills - Participants felt com-
fortable with the group and were willing participants.
This takes some preparation on the part of the pre-
senters and facilitators.

4. Group leadership - Jeff Brown is perceived as being .
organized and keeping things moving in a pleasant way.

S (11) 75 : L |
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12.

‘comments

Simulations good - Several commented that in addition
to learning about global education, they learned how to
use simulation as a teaching technique.

Global perspective - One of the objectiver wus to help
participants to develop & global perspactive. Many
indicated that their perspe.tive was broadened by the
workshop. )

Interactionwith others - Many participants felt that they
gained a great deal by interacting with others holding
similar positions. The types of activities employed
fostered this interaction.

Good teachiny - The good quality of instruction was noted
by many participants. Indicators of guality most fre-
quently noted were: good process skills, being well
prepared, good activity pacing, and a high level of
interaction among participants.

Relevant - According to several participants there is

a need to heighten people's awareness about global issues.
Many perceived the seminars and institutes as addressing
this need. :

Wealth of resources - The quality and quantity of materials
were faelt to be good.

Infusion stressed - Although the word infusion appeared

in very few comments, many participants commented on’how
they would incorporate global education in existing
curricula. Very few commented on developing global
courses or separate curriculum.- The intent of the project
was to use an infusion approach to include global

education in the curriculum. .

Intellectually stimulating - Participants felt intellec-
tually challenged in the workshops. 17his was particularly
true of the Summer Institutes when global education could |
be examined in greater detail.

/Issues/Feelinc

These comments should not be considered all negetive. Several

might, in fact, be considered positive outcomes by the

seminar leaders. They are presented here to show the feelings ex-
pressed by some participants. It is important to note that these

comments
Comments.
1.

2-

Qgéurrea less, frequently than those listed under Pési}ive

-

Limited time - Several participants in the twaééayg
Leadership Seminars felt that there was not enough
time to cover such a broad topic.

Secondary érggnéatian - Some elgmantafy'teaeﬁers felt
that the workshop was geared toward the secondary level

- a2y
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and expressed concern about how they would adapt the
activities to the lower elementary level.

Simulation good, but... - While most participants felt
that simulation was a very good teaching technique, they
had difficulty relating the simulations to the overall
purposes of the workshop. Some felt that simulations
lacked substances. .

Activity frustration - The nature of global education
and world probleme is such that there are no easy
answers. Some felt frustrated by this but recognized
that it was helpful in heightening their awareness.

Usefulness to some groups - Not everyone was clear how
they would use their new found knowledge or disseminate
it to others,

Bias of presentation -Very few corinented on this, but

at least two participants saw the notion of cooperation
amonyg people of differing ideologies as a threat. There
was concern about how global education might be perceived
in "conservative'" communities.

More time for materials - There were a wealth of resources
used and some participants felt overwhelmed by them.
Several suggested that some materials be handed out in
advance of the workshop so that they could be better
utiliized.

Clearer purpose - In the view of some, the purpoases of
the workshop were not made clear at the outset. Others
expressed a need to have miterial in advance so they
would know what the purpos2s are and could use the
workshop time more efficiantly.
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APPENDIX

Robert G. Hanvey

o

An Attainable Global Perspective -

The need for education that promotes a global
parspactive is incrpasingly apparent. What is lass
clear 15 just what constitutes such a perspective,
particularly one which young people might actually
be dble to attain in the sourwe of thar tormal and
informal education In what follows, | will describe.
certain modes of thought, sensitivities, intellectual
shills, and expianatory capacities which rmght in
30me madswe coninbute to the formation of a
global perspective.

What 8 a global perspective? As concewed
heie a global perspective 18 not a quantum, soma.
thing you either have or dont have, It s a biend
ol many things and any given individual may be
fch in certain elements and relatively lacking in
olhers. The educatioral goal broadly seen may be
to soclalize significarnt collectivitids of people sc
that the important elements of a global parspeclive
are represanted in the group. Viewed in this way,
a global perspactive may be a variable trait pos-
assed in some form and degree by a population,
with the precise character of. that perspective de-
termined by the specialized capacities, praedispo-
sitions, and attitudes of the group’'s members. Tha
impfications of this notion, of course, is that -
versified talents and inclinations can be encouraged

and that standardized educational effects are not™

required. Every individual doas not have to be
brought to the same level of intellectual and moral
development in order for a population to be moving
in the direction of a more global perspective.

Robert G. Hanvey, a writer and educalor with & special’
nlerest in global education, resides in the Bloom ington,
Indiana. area. loomi

™

“Clobal Education."

: C Theory
College of Education, '

r

. 0 £ i ps e ]
Ohio, 43210, Summer 19892, (34,50}

" step in the development of a {

Into Practice, The Ohfo State

With these thoughts in mind we can identlfy
live dimensions of a global perspective. Thase are:
1. Perspective Consciousness
2. “State of the Planetl"” Awarenoss
3. Cross-Cultural Awarengss
4. Knowledge ol Giobal Dynamics
- Awareness ol Human Choices

23

Perspective Consciousness

The recognition or awareness on the part of the
widividual that he or she has a view ol the worly
that iz not uriggrsally shared, that this view of the
world has been and continues to be shaped by
influences that often escape conscious detection,
and that others have views ol the world that are
profoundly ditferent from dne's owi.

Few of us in our lives can actually transcend
the viewpoint presented by the common carriers of
nformation and almost none of ys can transcend
the cognilive mapping presented by the culture in
which we graw up. But with eflort we can at least
develop a d/m sense that we have a perspective,
that it can be shaped by subtla influencas, and that
others have differant perspectives. This recognition
of the existence, the malleability, and the diversity
of perspective we might call parspective conscious-
ness. Such an acknowledgement is an important
spettive that can
legitimately be called global.

One must make a distinction between opinion
and perspectiva. Opinion is the surface layer, the
conscious oucropping of perspective. But there are
deep and hidden layers of perspective that may be
mbre important in orianting behavior. For example,

%
"N. HMigh St., Columbus,

&
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i the deap layers of Weslern civilization has been
the assumption that human dominance over Natuin
is both attainable and desirable. This, until recently,
has not been a matter of opinion but assumed as
a given. ’

One ¢f the interesting things that reform and
prolest movements do is lo carry oul mining op-
=rations in (he deep layers. They dredge (o the
sutface aspects of pefspective that have naver be-
lore seen the light ol day. Once made visible, these
may bacome the foci of debate, mafters of dpinion
The environmental movement surfaced the “as-
sumption of man’s nght to dommon over nature
and thus posed some philosophical choicey that
had previously sscaped nofice. The femimst move-
mant raised the consciousna.s of women and men
with respect 10 "women's place.”’ They iabelad the

most commaonplace benaviors and attitudes "chau-

simat,” and thus revealea the deeper layers of
perspacuve in action

I have suggested that with allort wa can de-
velop in the young at least a i sense, a groping
recognition of the fact that they have a perspeclive.
And thus 1s very dillerent trom knowing that they
have opinions. Al the present time the schools and
the media socialize all of us 10 be traders in opinion.
We learn (s through discussion and debate, thiough
tha contantious format of forums and organizational
meatings, through talk shows and newspaper col-
umnists. We learn, especially, that the indivicual is
expected to have opiniongs and to be willing 10
assert them. And we learn tacit rules about "tol-
erating’’ differances in opinions so asserted.

We can also learn,  we approach the task
with 8 sure sense of purpose, how to proba the
deep layers of perspective. A variety of specialists
“and social cormmentators reguiarly operate in these
realms and there ‘are wall-developed r~1thods and
techniques. Some of these meathods can be learned
and practiced. For example, some (but not all) val-
ues clarification exercises can heighten awareness
of otherwise unrevealed aspects of perspeclive. Al
the very least it should be'i=ssible to teach almast
any young person 10 recognize a probe of the g‘;éa
layers when he sees it. Such probes come in many
forms, from the ironic humor of a Doonesbury’
cartoon strip 1o the pop s6cioiogy of a book like
Future Shock.

“State of the Planet” Awareneoss

Awareness of prevailing world conditions and de-
velopments, including emergent conditions and
trends. e.g. population growth, migrations, eco-

mant,

aomic condilions, resources aid physical envion-
poiticil  developmenls,  science  and
tachnology, law, health, inter-nation and mra-natieg
conllicts, elc

For most paople in the world. direct axpeorience
bayond the local community is infraguent—ar non-
existent. It is not uncommon to meat rasidents of
Chicago's naighborhoods who have never traveled
the few miles to the central business districl. or
sophisticated Naw York taxicab drivers who have
ngvar bean further south than Philadaiphia, If this
is true for a geographically mobile sociaty ke the
United States, it is even more a fact for othar parts
of the world. Tounsm, urban migrations, commeice,
and business travel notwithstanding, most peopie
liva out thawr hves in rather circumscnbed local
surroundings

Communication Media and Planei Awareness

Oirect experience 18 not the way that conlem-
porary peoples laarn about their wortld. Nonliterata
village or suburban housewile, it doesn'l matter
that one stavs close lo home. information travels
rapidly and tar through the mass media. News ol
hours the shopkeaper in Nairobl, the stesl worker
in Sweden, the Peruvian villager. There 1s now a
demonstratod technical capacity for simultaneous
transmission of maessages {o aimost the entire hu-
something else again. Here we must ask, do the
messages received on those millions of transistor
radios and telsvision sets contribute meaningfully
to a valid picture of world conditions? That question
matters because il is difficult to imagine a global
perspective that does nbt include a reasonably de-
pendable sanse of what shape the world is in,

Generally speakiny, the media in aimost every
country will transmit news from around the world.

.Unfortunataly, the fundamantal quality of news is

its focus on the extraordinary event. An cutbreak
of influenza is news; endemic malaria is not. A rapid
dectine in values on the wotld's stock exchanges
is news; the long-standing poverty of hundreds of
millions is not. So, there are significant limits and
distortions in the.view of the world conveyed by
news media. Nonathaless, the prospect is not en-
tiraly bleak. For one thing. the characteristic inter-
asts of the news media cah be axploited, events
can be staged in such a way as to cail attention
to world conditions not ordinarily judged newswor-
thy. A world conference can be convensd -on food
or population or paliution problems. The conferance
Volume XXI, Numbar 3 183
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damt on npwn Maofe rpnaiantly the condibon 1nat
sy nse o the condetence s e
A Otidwnte Aped the npws meadig ate

uf thig incroase! awaronsss

an gl e lowe]
ol vigitubly -
thy igiegmonty

Lirmits to Understanding

Thers are other sources of dislorbon Polibeal
wdeoctogy chokes off the Hlow of some information,
tha detonse and secutily syndrome af nations biorks
shil ather infarmation, ang the salective dianteresgt
ot audwncas constricts yet other channels. As an
mstance of the first. Amencans unhl recently mave
tiad sille access to nlormatbon about Cuba under
Lastra As an axample ol the second, the testing
of autiedr weapons by the Erench and the Indians
nojecent yodars produced few hard delais about
Sie. yund. lallout, ete iGovermimants have ways (o
abtan the =formabon. pubncs 90 not ) As for pat:
1erns of audwnce ntetest and disintorest. consider
fuw oltie ltenton s pawd to the affaus of small
Paluwin 6 30 Copuhilauts an Yhas rpeal greas of ke
wotid, and with no compiant from the audwence

Finailty, thera 1% the matier of ihe lechnical
ndture of world data  There are now unprecedented
resourses 16 genergling mformation about the state
ol e planet, and for shanng and processing the
ntormalion ¢ order to oblan 3 sense of the wm
portant patlerns. But e procedures are Mighly
ang e fere Dinvig gl
tlerms. A certain level of education 1§ requirad 1o
sow the tull signiticance of the data

rethrucyt Tesuils Baptensad

Sfiféﬂlﬁiﬂg the Limitations

This is an inslance where the snergies of the
schegls. properly directed, might resoive the ques-
Lo lavor O the ganeral populace. i from the
martiest grades on students axamined and puzzied
over cases wheres spemingly innocent behaviors-w»
tha die? nch i afumal protein. the lavish use of
torthzer on the suburban lawn angd goll couras—
were shown to have sffects that were both unin-
lended and giobal wn scope, then thure could be a
raceptivily for that lund of technical information
necessary 10 understand many global issues. Sit-
uations such us the depletion of ozone in the at-
mosphera from sérosol sprays would not seem
iérbiddiﬁq it would be another instance of a modsl
Algaady ted. Studenis would have a frame-
work within !

do not seem beyond the reach of science and

studies departmenis tUtat focus cooperatively on
the téchmcal dimensions of significant planstary
condiions. it may by true that school programs are

184  Theory into Practice

to handla it: As 167 the technical
.aspects of something like the ozone situation, mncF
ia

nol fypnd ally ofgamged tor such a Lask. bul ot m oot
outsite the hoyrndatng of cur prodhlpchons or pur
Capncihieg

Croas.Cultural Awarenvss

Awireness of the giversily of wear and practces
fo b found in human Lociehes arosr.g the woild,
of hiwy such wdeas and prachces compare. ard
g some hmided recognition ot how the (Jeds
drd ways of one's own Sogcicly mght be viowed
fronr gthet vantage points

Tris may be one of the more dithcull dimen.
siong Lo attan 118 one thing 1o have tome knowl.
rdge of world conditions. The air 13 saturated with
that kind of information. It s another thing to com-
prehand and accept the consequences af the basic
human capacity for creating unigue cultyres - —with
the resultant prolound differences n outiook andg
bractice manifested among socielivs These differ.
ences ars widely known at the lavel of myth prgg.
ngiwe. and tourst anpression. Bul they are not
deaply and truly known, in spite of tha wali-worn
eshioflabon lo “understand others.” Such a < n-
damenlial acceptance seems to be resisted by pow-
erful forces n the human psychosocial system

Several mithon years of avolution seem 10 have
produced in us a creature that does not easily
facogmie the members of ity own gpecws. That s
stated in rather exaggerated form bul « raters to
tha fact that human groups commonly have difficuity
ih accepling the humanness ol other human groups.

The practice of naming one's own group “‘the
people’” and by implication relegat ~j all others (o
not-quite-human sStatus has been . smented in
nonliterate groups all over the world. But it 's simply
one manifestation of a species .irail that shows
isell in modern populations as well It is there in
the hostile faces of the white parents demonstrating
against school busing. You will find it lurking in the
background as Russians and Chingse meel al the
negotiating table to work out what is ostensibly a
boundary dispute. And i flares into the open durning

. tribal cisputes ‘n Kenya.

i

There was & time when the solidarity of smal
groups of humans was the basis for the survival
of the species. But in the context of mass popu-
lations and weapons of mass destru tiveness, group
soldanty and the associatad tu.adency to deny the
full i umanness of other peoples pose serious threats
to the spacies. When we speak of “humans’ it is
important that we include not only oursy +es and
our immediate group but all four and one half billion
of those other bipeds, howaver strange their ways.

83
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This is the pnmaty teason for cross.coltural
awarahess o we are to admit the humannnss of
those others, then the strangeness of then ways
must bacoma Bss stiange, inukl, o fact, become
bahavable Ideally, thal means geling nside the
heads ol those sbrangers and looking outl at the
wOrd thiough thew eyes  Than the strange becomes
famiidr and totally behevablo This is a most difhcuit
tnck (o pull off, b ¢ thare may be methods thal will
Hicrease the probability of success. Fyrther, there
are lesset degrees ol cross-cultural awéteness than
gething inside the haad, thess more modest degrees,
ol awareness are not o be scorneg

Knowledge of Qiobal Dynamics

Some modest comprehension ol key trais and
maechanising ol the world system, with emphass
on theories and concepts that may ncroase iniel-
hgeot consciousness of giobal change

How does the world work? 18 i 3 vast, whirning
maching spiming ponderously around a8 smail yei:
imw sun? Is there a lever we can push to avert
tarmne n South Asia, or one that will cure world
nliation. of one 1o slow the growth of world pop-
ulation? Iy 4t out ignorance of which lever to tirve
that results 1n tragedy and crisis? IS 11 ouf ignorance
ol how the gears ntermesh thal causes breakdowns
1 the slabily of the system?

Or 15 the maching uselul as a mMetaphor? 1s 1t
pefthaps battar to think of the world as an otgamsm,
evolving steaddy in response to the programming
in its germ piasm? Are wars and famines maerely
minor episodes in the biological history of a planet
serenaly foliowing a script alrapdy written?

The latier view 15 not a comfortable one for
peopie n indusinal societies, raised (0 balieve that
almost anylhihg can be enguteered including the
destiny of the world. But the machine irage doesn't
quite work, wither, aithough we conlinue (as | have
dane) 1o speak of ‘mechamsms ” The dea of a
machine suQgests an assembly of parts that inter-
connect m a very positiva fashion, 5o positive that
when you mi.nipulats one part you get i/mmediate,
predictable, a~d quantihable response in other parts.
That does nut seem to describa the world as we
[ £25a1 000 .

But both machinas and organisms are syslems

- of interconnected elements and it is the dea of

systern that now prevails, How does the world
w0tk A% 3 system What does that mean? It means
we must put asile simple nolions of cause and
eftact. Things interact, in complax and surprising
ways “Effects” loop back and become ‘‘causes”

which have “offocts ~ which loop back . . It means
that sunple avents ramily —-unbelievably

But tet's begin to talk in more concrefe teimes
What exactly rmght the schools teach about giobal
dynamics? The answar proposed hate s vty e
leClive, with the ceitenon of selection buing, does
the partcular lsarmng cortnbute 1o an uiderstand
ing of global changa, because thu contral of change
15 the cenlral problam of our era. There are changes
we desirg and seem unable to atlain. There ale
changes we wish to constrain and. as yet, cannot
There ts also anothar kind of change. in gpite of
our dilliculties we are growing n our capacidios 1o
detect atd manipulale change. A global perspective
thal tals to comprehend both the problems of change
and promise ol improved ¢ontrol will not be worihy
ol the namae.

Thrae categones of lgarning aboul change sug-
gest themselvas:

1 Basic pnnciples of change i1 social systems
-the ramilications of new elements in social
Lyginmg
-unanticipated consequences
-pvert and cover! functions of elements
-feedback, positive and negative
2 Growth as a form of change
=gdosirad growth in the form ol ecanomic
development
=-undesired growth in tha form ol axponantial -
increasa in popuiation, resource deplatlion,
atc.
3. Giobai planning
=-national interests and global planning
-attempts 1o model the worid aystem as ré-
lated to natonal policy formulation

Awareness of Human Choices

Some awareness of the problems of choice con-
fronting individuals, nations, and the human species
as consciousnass and knowledge of the global sys-
tem sxpands.

Throughout | have trikad of changes in awara-
ness. Awareneas of our own cultursl perspectiva,
awareness of how other psoples view tha world,
awareness of global dynamics angd patterns of
change. In this final section | wish 'to emphasize
that such heightenea swareness, desizable as it 18,
brings with it problems of choice. As an instance,
in a "pre-awareness’’ stage the undoubted benefits
of pesticides in agriculture, forestry, and the control
of diseasas such as malaria provide clear justifi-
cation for prolific application.
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Thare & @ new cogrhon o the world. We
at thare are fong turm and subtle nisks
Orze o we 20 rBt We now adrmit that other people
and futyre genarations have nghts Once we 9
ot This new knawledge mas not had the power
to hait the use ol DDT where iife and health are
under severe thieal, but it has had the effect of
blocking 15 use in many other parts of the world
To put it simply, there are now two possible be-
haviors with respect to ODT
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—it 1t wiil solve a problem, use it
~—ever il it wil solve a problem, don t use i

The second of these behaviors originates in the
new cogmtion. the new awareness. of nsks and
fghis

The DDT situation 13 simply an instance. a small
manifestaton of the major cognitive revolution that
13 now under way. But it i3 a represaniative ona.
Many practices once esseértially automatic. whosa
benalits were assumed, are now questioned. Thay
are questioned because we know new things. We
know how to measure rminute quantities. We know
that factcrs interconnact in complex ways, We know
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[RETA SN AaE e And carfying ¢
it e the conteatl of the Hew
dutien does not proceed atomaticaily
woal advantage and disadvantage be-
SHTY eanht and detdaded (,huu‘ﬂ“\j 4 Couras oY
behayvess begamaes a more reasoned process That
il fiom the aulomidtic to the calculated — 15 a
yoery anpottant expression of the cognitive tevolu-
Loy wrr e DOwW P XROTIRNEING

Prat cuuginhve rovoiathon involves a shift from
a pre-glotal to a global cogribian. In the pre-global
slage ratonal consideration of goals, methods, and
consequences tends (o be imited (o the near—the
nearin bme and social wdentity. The preoccupation
voth the short-lerm and the neglect of the long.
term hag been parbicularly charactenstic of Western
ndustrial societia.

Proogiobal cogmiton 1s chatactehized not only
Iy a Constnicted view of the tuture but by a relatively
s m.nm thminy u' hnrages petween events, a lmmr
fheos L some things are causes and sibe
[f1|n(p are n”nf‘hg, This theoty teads in ils most
eegaarated and mageal 1omm o the conclusion
that coodhions are the rpsulf ol single causes
sumetimas persomboad In prirmitive societios this =
the basis of witcheralt andg ghost belsls In a so-
prusticated society ke our own we have the recent
veampio of two presidents who employad the CIA
iv iotale the simsler loiegn infiverice that must
surgly have been the ruol cause of the antbwar
mavement .

Ihe emergent globai cogrition contrasts sharply
with the pre-gicbal Long term consequences begin
tc be gonsidered Linkages between avents are
seen in the more complex light of systems thaary
Social goals and values are made exphcit and vul-
nerable to challenge. Ana nations begin to note that
their interests and activities are not separable from
the interests and activities of others. Further, sys-
temabc attention 15 given to problems that tran-
scend the national, regional, or coalitional; human
probiees A alnhal rogriinn hae zortainly not Bean
achieved. Pre-global forms of knowing continue to
orient much of human behavior. But the fransitioh
5 under way. driven by tha convergant energes of
a variety of social movemaents,

In summary, we are in a penod of transitiun,
moving from & pre-global to a global cognition,
Global cognition 1s characterzed by new knowledge
of system interactions, by new knowladge in plan-
ning human action. As such, knowladge and its
rational use expands. human choices expand. An
awareness of 'this expanded range of choice con-
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APPENDIX D

Where We Stand
on Global Education:

Position Statements from
Education Organizations

“GETTING STARTED IN GLOBAL EOUCATION:

AND TEACHERS."

National Associution of Elemen
1801 North Moore St.,

In 1978, the Natiogal Association
of Elementary School Principals
passed a resolution recogmizing “the
need for understanding of peoples at
home and abroad and ‘for intcljigent
leadership in global matters.” The res-
olution, which urged principals to
establish global cducation programs in
eir schools, was, like all resolutions,
a| ratification of beliet and commit-
ment, For NAESP has been involved
in global education programs for a
number of years, first through a pilot
project funded by the Longview
Foundation and now through a fed-
crally Junded program for international
understanding in the schools,

Our aim in these endeavors has not
been to impose yet another curriculum
add-on, a net set of “shoulds” for the
Amcrican school. Instead, we have
been engaged, with others of like mind,
in forging » new concept of citizenship

ﬂm m:lndex a glabal damensxon Wc .

mand—a world madc up a! pﬁ@ph}
who are citizens not only of their local
community and their country, but of

the global village as well. They know
how [ragile are the geopolitical bound-

arics that divide nation from nation

and how pervasive are the bonds that
juin one people (o another in common
humamty. They know-—-as Hendrick
van Loon wrote in hjs 1932 Geogra-
phy—that “we arc all of us fellow-
passengers on the same planet ‘and

we are all of us equally responsible for -

the happmgs; and well-being of the
world in which we happen to live."
As educators, it is our duty to pro-

mote respect and appreciation for the
diversity of the world’s cultures and
understunding of how the problems
and promises of onc |mpmgc upon
Janother. In our work in the nrea of
global cducation, NAESP has shown
that it recognizes and accepts that
‘duty. And as the lollowing policy
statements indicate, we are joined by
a growing number of education
organizations. » :

Samuel G. Sava

Executive Director

National Association of

Elementary School Principals

“AASA urges the cstablishment of
educational programs which:*reflect an
international point of view and en-

gender respect for and apprecintion of
lhe dw:rsily a[ me mﬁs Euimre:

-school

A PRIMER FOR PRINCIPALS

o4

tary School Principals
Arlington, VA 22209 (703-620-6100)

and its peoples, promote knowledge

concerning various peoples and prob-

lems that rclate to the world commu-

nity; provide opportunitics to acquire
competence in foreign languages.” .
" American Association

of Schaol Adminisirators

mgjor lcg::lnnve mminves fcx;using on
language training and international
studies. ., , . Effective measures should
be dircczcd at our elementary and sec-
ondary students as well as adulls. .

As teachers we can also hope that i
ncw concentration on lﬂngungg and
international studies can help to im-
prove the quality of our schools' cur-

ricula by nddn‘.ssmg the public’s de-
munds for rigor and competency. We
believe that by doing this our public '
system will also be better

- cquipped to expose young people and
futurc citizens to our basic values ﬂf"f

democracy and human rights, T
American Federallaﬂ &
of Teachers :
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.o - saa
problems, and broader undersfanding
of the need for support of democratic

ideals
Assocation for Superyivion

and Currictilum Development

“Brograms for internauonal education
are of vital importance to the present
and future welfare of the United States
The Council urges state
education agencies with the assistance
of the federal povernment o snitiite,
mantmn, and coordinate proprams of

amd the world.

international education.”

Council of Chiel State

School Officers ¥

NASSPE icatlinms s longsumding
commitment to lostermp edueational
programs which Jead to a greater un.
derstanding of other peoples and other
cuitures throughout the world and 1o

v lotler appreoiation of
reaistics of globgl interdependen

Nunonai A ssae fgton of

N

Secondury School Prneipals

llig HTP,(l BN

TR v ol programs sheesid pr e
Al e rdeposdent waogld
of people with their own history, ars
and cultures, and different political and
CLOnONNL Systems.”
Nuticnil A sy giltion of
State Ronirdds of Fedvdation

cando ity foid

NEA hav several policy  resolutions
that, while not speaking dire il 1o
plobal or infermational education, do
nonctheless relute 1o arcas of global
For the wxts of resolutions
on world peace, environmental educa-

VOV

Hon, orpanizations of other nations,
world hunger, and multicultural /mul-
tiingual - cducation, see  the yearly

NEA Hamidbook,
Nativnal Edication
Associdinn

“The purpose of global cducation is to
develop in youth the knowledge, shills,
and attiudes needed to live effectively
ataowarhd possesang Lautd i
resourees amd characterize? by ethnic
dversity, cultural pluralivm,

creasing interdependence, .

amd -

To be-

cuime a mote effective apent of dibizen
cducabion mea plobal ape, the sohools
i pencral and the social studies i par-
enlar meed o vontinee o expand ef-
forts & plobabize the urpcuium "
Ao -' vl tar
the hocuit stidies

Csvavras, Hoo Natwnal PTA be-

deves Ho Jhe undenstanding of fors
e cultures s essential in today's
sogivty [therefore be it] Resolved,

that PIAS continue to be strong advo-
cales of lureign lang gy and culturyl

studics programs

Nutiwonal PTA

UNSHA arpes ocal sehool boards, as
well s other educational agencies, 1o
antiate, manbaur and improve cfforgs
1o ansure that all present programs
reflect the complexities of our ever-
mercasing interdependent world  thay
vkists between shemsclves, their coms
TTTITIEN
the world ™

Phwea nabion i the

Nativnal School Doards
Associdation

's NATIONAL COUNCIL FOR THE SOCIAL STUDIES

3lobal Education Position Statement Approved

Technological advances, increased trade,
arism and cultural exchanges, environ-
‘ental concerns, competition for markets
¥ scarce resources, and the continuing
‘m3 race afe drawing nations and peoples
to in:remnjly cﬁmpiex fellﬁomhip: ins
Wl continental boundaries increase the
stential for both cooperation and con-
ict. The day-io-day lives of average citi-
_ ns, a1 well as the destinies of nations, are
sing influenced by our growing inter-
-stional, cross-cultursl links,
The phenomenon of globalization s evi-
ent in & variety of ways, including: (1) the
¢olution of global systems of commu-
‘cation and transportation; (2) the incor-
sration of local, regional, and national
-onomies in a world-wide global econ-
my: (3) increased interaction between
acieties, resulting in a global culture which
tists along with an array pf distinctive
«al, national, and regionaj cultures; (4)
e emergence of a world-wide inter-
ational system which is erbding the tradi-
onal boundgries between domestic and
1umnkml pclitia. (S) the increasing

impact of human activity upon the planet’s
ecosystem and the increasing constrainis on
human activity imposed by the limits of the
system; and (6) an expanding global con-
sclousneis which enhances awareness of
our identities as members of the human
specics, as inhabitants of the planet Earth,
and as participants in a global system.'

Human life has been globalized to the
nﬁiiﬂ whers we muet slier the whVE W have
mmmﬁn!y viewed ourselves and others.
The view of the world as a collection of
countries pursuing separate destinies is no
longer accurate. Rather, globalization has
progressed to ghe point where each of us is
‘constantly touched by interactions within -
the global system.

The growing inierrelatedness of life on
our planet has increased the need for citi- .
zens lo possess the knowledge and sensi-
tivity required to comprehend the global
dimensions of political, ecconomic, and cul-
tural phenomena. Although highly trained
specialists in foreign languages and in
international gffairs play a vital role in our
natien's fransnational interaciions, it is
imperative in & democracy that public un-

derstanding of giabal events and processes
be widely shared. Our nation's security,
prospetity, and way of life are dependent in
large part on citizens developing the cap-
acity to comprehend transnational, cross-
cultural interactions and to participate
constructively in decisions influencing for-
¢ign policy.
The Meaning of Global Educstion

Global education refers to efforts to
cultivate in young people & perspective of

the world which* emphasizes the inter-

connections among cultures, species, and
the planei. The purpose of global edu-
cation is to develop in youth the know-
ledge, zkills, and atiitudes needed to live

effectively in a world possessing limited ~
natural resources and characterized by eth-

nic diversity, cultural pluralism, and ina
creasing interdependence. The, need (o0
improve. the imgrngtian;! orientation of
children and youth is widely recognized, -
Nonetheless, concerted ‘efforts to upgrade
and expand the global digeensions of ,
elementary and secondary curriculn are not "

widespread. Furthermore, only a small

reni oof
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percentage of those itudents who altend

experiences or enroll in courses In inter-
pational studies. Thus, Tor most citizeny,
the eléementary and secondary schools are
important agencies in our society for nur-
turing constructive attitudes toward global
mattery and for providing basic knowledge
about international events and processes. It
is clear that the foundation for our under-
standing of world events, the impact of

international issues on our dally lives, and
the interrelatedness of peoples and of cul-
tures mus}‘Be built st the elementary and
ssmdnrﬂgvej;.

The National Council for the Social
Studies recognizes the urgent need to im-
prove and 1o expand the global dimensions
of the social studies curriculum. The
recommendations offered here follow from
the NCSS Curriculum Guidelines, which
state that the basic goal of social ~‘udies
education is to prepare young people to be
human, rationai, participating citizens in 8
dependent.”* The framework of the Guide-
lines presents four goal sreas for the social
studies: knowledge, ataiines, valuing, and
social participation, Globsl education
should be interpreted and Implemented

spective should permeate the tofal spec-
trum of social studies gosls, offerings,
materials, and instructional strstegies.
Global education needs 10 be viewed as
part. of the foundation of social studies
education and as being more fund-
amentally important than a mere addition
to the curriculum.

The subject matier and valaes of global
education should not be limited to social
studies. However, due to the type of aca-
demic aad professional training that they
have received and the njture of the fubject
matter of social studigs social studies
teachers «r¢ in & key posifion (o play a lead-
ing role in bringing a glpbal perspective to
the school curriculuin At the building and
district levels.

The two major thrugts of these guidelines
are that social «tudies thould assume 3
major role in providing students wih
opportunities (1) to learn to perceivé and
understand the world as a global system,
and (10 see themselves as participants in
that system, recognizing the benefits, costs,
rights, and responsibilities inherent + .uch
participation.

Recommendations

THE SOCIAL STUDIES
EMPHASIZE:

++ . that the human experience is an in-
creasingly globalizved phenomenon in whick

SHOULD

_people are constantly being influenced by

Ininsnailonal, cross-culiurel, mulil-cul-

nml. multi-ethnic interactions;

ERI!
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Viewing humian éxperiénce onlv i rela-
tio {0 a Morth Ameécican or 8 Furopean
frame of reference has been a long-stand-
ing bias in education in the United States.
Today, the social studies should include a
wotld-centered treatment of humankind.

. For exampie, the teaching of history can be

improved by the use of a global approach
to the study of our past and by the addition
to the curriculum of more content focused
on developing nations and domestic minor-
ities.

. the variety of aciors v the world
stage; ‘

The dramaitic increase in transnational
interactions in re~znt years hss produced
growing numbers of individuals, groups,
and agencies with international contacts
and influence. The character and influence
of multinational corporations, church
groups, scientific and cultural organi-
zations, United Nsations sgencies, and
iocal, state, and federa) agencies deserve
[uller treatment in the social studies curri-
culum.

that humankind is an integral port of
the world enviroament;

~ The human-natural environment should
be seen as a single system. This requires an
emphasis on: (1) the ultimate dependence
of humankind upon natwural resources; (2)
the fact that natural resources gre limited;
(3) the nature of the planet’s ecosystem:
and (4) the impact of ecological laws on
human culture,

... the linkages between present sociai,
political, and ecological realities and alter-
native futures;

Students should perceive the lnzc
relationships between past, present, and fu-
ture. The use of “*historical fashbacks,'

. for example, can add to students’ under-

standing of the relation of past to present.
Greater emphasis is needed on studies de-
sirned to improve studenis’ ability to see
proeent choicss as links to poatible alter-
native futures. '

. . . citizen participation in world affairs;

* World affairs have often been rrested as
a spectator sport in which only the ‘‘ex-
pert”’ can participate. The increasing
globalization of the human condition has
crested additional opporianities and
responsibilities for the individuals and
groups to take personal, social, and politic.
al action in the international areria. The
curriculum should demonitrate that indiv-
iduali and groups car influence and can be
influencéd by world events. Furthermore,
the social studies curriculum should help to
develop the understandings, skillg, and atti-
responsibly to world events.

- 81
‘I e Healities of Eduentional Change

Sound educational responses to the chal-
tenges of interdependence, cultural divet-
sity, and competition for scarce natural
resourees require careful attention to the
realities of educational change. Efforts to
imprave global education in the schools
musi take into Account the fact that schools.
are complex human organizations subject
to many demands and pressures. Indivi-
duals and groups involved in our edu.
cational system include: parents, students,
teachers, administrators, local curriculum
committees, professional educational asso-
ciations, accrediting agencies, textbook
publishers, state depariments of education,
«ind special interest groups,

In light of these realities, improvemen’s
in global education, like general edu-
cational reform efforts, require: (1) that a
thorough assessment be made of existing
opportunities to encourage global edu-
cation and that obsiacles (o those efforis be
identified and confronted; (2) that specific
practical steps be taken to strengthen on-
going programs in global educafidh; (3)
that succesaful experimental efforts In
global education be expanded; and (4) that
new initiatives in global education be
stimulated.

To become a more effective agent of citl-"
zen education in a global age, the schools In
general and the social studies In particular
need to couiinue to expand efforts to
globalize the curriculum. The National
Council for the Social Studies urges such
action and offers a variety of materials and
services (o help social studies educators get
on with this important task,

Nore: At lis Morch 1981 meeiing, ihe
Executive Commiliee of the Board of
Directors approved this final draft of a
position statement on global education.




ERI

Aruitoxt provided by Eic:

82
GLOBAL_EDUCATION -

MAJOR_REFORM

National School Boarda Associatlion

Task Force Neporr, 1981

Conclusions

‘The Tusk Force concludisl that it o student, engolled
sehool today, iy inng Lo function sltectively g the
twenty-first ventury, the student should avquire e
kinoy .edge, skills and sttitudes necessaly Lo assuine
responsiblities as a citizen of the logal communty, the
Unitedd States and as o participunt i an increasingly
mterdependent global socicty Thuy, the studen mnst e
#lobully literate

In order fur n student to become globally Werate,
seversal things must ocdur /

Indiindual sehool bound members across this nution
musl develup un apprecistion of the need fur and cabue
uf provuding students ivith a glohal education Sehool
buard inembers should encoiirage ther schionl districts
tu undertake a feedy assessment (o determine the cur
rent state of global education i their district They
shoulid work with administritive stalfs w see that the
concepl o orpotated into relevant poarly of the curnie
uluin and that school distrwet poliey reflecig a need tor
global cilucation,

Schoot board members should take the inthiatore i
develupung communily quareness und stppurt in behylf
of global educatiun,

School buard members should vncourage the study of
Rlohal education as an integral purt of staff development
in-service training programs. 14 is recognized that staff
training is needed L increase staff awareness sbout
Rlobial education as well as to provide them with the
necessary skills needed to integrate global education in-
Lo the curriculum. In that regard, local school board
members should communicats with neghboring univis

sities about the u-m:mig of glohal «ducation to stindents

in the téacher preparation curriculum. Also, local board
members should inform state wducalion agencies about

Fhics =sos TR F PO N JORp Saons
the need 10 Lrad Sias i |

{ust eontanment should be 4 pame consideration
‘Ren making global vducarion an writegral puart of the
act’s vurriculum Inservice sllocation already st
asideor staff development can be redingetad Lo privide
A |«;ﬁﬁt global vducatinn. When new text
ks, syl v isual matenighs and the Bke e seloeted,
they shauld, when possible, reflict concerns foe global
education Likewise. community rsources should he used
s another was (o mainimize sspeiises. Foregn students,
torente visitoes gl new commuynity residents friam
taaredn d sninifoes shearid b encoutagiead to paricipate i

grhond retated globual etducation aetiviine AR exebange -
forvagn student o xchange and pen pls arouit the workid
e dadditaons to an dnbiitead hist 35 s cast sl

sefueation weas .

Summary and Recommendations

Globml education will serve toennch our curniculum
day ot b local sehoul board membirs and sdmimstea
tor il teacher want it to. School board tivmbers oeed
to work toward mukigg global cduention an integral purt
ol =ehool distriet policws Administrators need (o ensure
that wrservite g, supplies snd materinds and re-
syl cos are avinlable Lo teachers who will be responsible
fi’ilih?g‘fu[lﬁﬁ global education voncepts inte their
vlansis

As i action plin we musi

As sehool board mymbers, support global education
cencepts We must try Lo ihtegrate these concepts into
aur policy statemoents and into  he curriculum We must
try to influence city, county and siate leaders i order
to g support for global eifucation and we must spenk
uul in support of i publiely

Eneourage sehool administraiors to ynderstund and
support globul vducation. We should make 1t g part of
ALV ICE Lhgdhing progriuns, eosute Chat new wathooks
und supplivs reflect o concern lor it and that our
teachers and students kiiow that we endorse the need
for global education voncepiy.

Freourage trachers ta understand the concept so they
may transoud cital concerns about glohal matters o aur
sturdents. We should integrate the convepts throughout
the curricilum, rather than having them contained in
traditionat clussrooms. We-should discuss the concepta
with our collesgues and seek to complement each
‘other's efforts. We should impress upon our students a
vomcern for the everchanging world in which we live
and how it wy]l act upon the lives of everyone in the
twanty-first

Jependdener
] i'lli\i"fﬂ‘ﬁf
#s involvixd
and the wo

} prepare Leemseloes to five on the
We mu st peeprare ot =elves to live

Encourade educalurs to seek to impart the need for an

mzdérﬂéﬁdﬁg abodt global education, We must ensure
that all students, frigm those just ¢ tering kindergartea
to adults, bevome globally literate

Encourage individuals ts aceept the resxponsibility of
cuntinuing to educate themasvives about onr world We
must remipd evervone that we are all living on the same
planet and that we are gl risponsible for its outcome,

The challenpe 1% cloar Corapis of globul education
should help our children te beeome better citizens of their
commumly, their nation amd the world. Phey will become
meanmglully involved inevents that will affect therr hyves
and the bives of many others 1 ss our responsibilits to
provide students of tiday. o ith the knowledpe nevessary
for them to funcuon elleclively as cilizens 10 our increas.
mgly interdepemdent global ety
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Why Global Fducation?

According to The Report to the President From the President's Com-
misgion on Forelgn Language and International Studies: "Our schools
graduate a large majority of students whose knowledge and viaslon atop
at the American shoreline, whose approach to international affafrs 1is
previncial, and whose heads have been filled with astonishing mis-
infarma;iani“‘ "If our schools are to teach more effectively about
other cnuntriés and cultures we must provide teachers with the knowl=
edge and tools the task requires,..."” "A major focus, thercfore, should
be on pro{essional development: motivating teachers and giving them
the meane to .expand their skills in international affairs. Progress
in all these respects will require action by sceveral agencies of the
educational system:

==State and local education leaders should provide strong leader-

ship at thelr respective levels.

~-Professional education associations should intensify their
international education efforts, both te keep their constitu=-
encies informed of their importance and to encourage them to
implement specifie programs.

==Teacher professional development programs in international edu-
cation should be strengthened and expanded to all subject fields
and involve summer institutes, experience abraad, and ongoing
programs in school Adistricts....
For international education to take hold in our schools requires a
much more vigorous, sustained and comprehensive eff{ort than hasg lLeen

possible Ehrcﬁgh the many laudable but short-lived activizigs ained at.

one or another elemgnt in the system. Coordinated eEfatts at all

.xplcre,
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ﬂevelop and implant in Eernatiﬁ al studies in K-12. (Pages 7, 49-52)
(Emphasis added.)

é’c:eng;h Through Wisdom: A Critique of U.S. Capability. A Report to

the President from the President's Commission on Foreign Language
and International Studies. Washington, D.C., 1979.
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Aruitoxt provided by Eic:

AMERICAN ASS50CIATION OF COLLEGES
FOR TEACHER LDUCATION

One Dupont Circle

Washington, D.C. 20036

A Global Perspective For
Teacher Education

Powerful furces are changing the conditions of hie
around the world. As world population inereases, 1o
soufces become more scarce, and tensions are hught.
ened between “have” and “have-not” nations o
protect what they have or 1o gain what they have not.
nations have built up armaments to an unprecedented
and extremely dangerous degreg. International rela-
tons are more comples than ever betore, and it be.
vomes clear that global problems cannot be solved by
one or only a tew countries., '

International understanding. therefore, s a2 moit
cntical need if the wurld COMMUNItY 18 to resolve these
problems.

At the sainé time, the network of communications
among nations has bedn strengthened, Science and
technology are revolutionizing the flow of informa-
tion. Multinational corporations conduct an increas-
ingly large portion of transnational business. More na-
tions are joining the United Nations.

One of the results of the spreading communications
is the increasingly widespread acceptance of the nghts
of individuals and nations. Consequently, as small na-
tions and minonity groups insist their voices and con-
cerns be hmrdi the world is becoming more pluralis-
tic. .

Without worldwide efforts to undurdand and ac-
cept the wide varietv of cultures and needs —as well as
the mterdependence of all humanity—resolution of
thess nroblemes will remain ank-oforeach

International education is part of the answer.

International education is the process by which
people acquire a global perspective fo explain events
in recognition of the increasing interdependence of
nations and cultures. This understanding is essential
for. effective citzenship as well as, ultimately, human
survival,

Elements of International Education

International education with a global perspective is
more concerned with issucs and problems that affect
large numbers of persons, more concerned with the
fact that all humans share common needs and caonot
pursue their destinies in isolation, International edu-
cation’ is not an effort to promote a monolithic world
community but rather a community of self-respecting
wdependent states which learn not only o bve s
gether by virtue of ther autonomy and viuality, but
also to gvolve peacetul modes of esolving, differences
and dksputes.

International education should be consdered a tun-
damental part of baac eidpeaion Todn aeall angzens
have the right to icarn basic skills and the rights and
responsibilities of national citizenship. they also Lave
the nght to learn the concepts, skills, and values by
which they can understand the unpact of distant
events and make rational decisions about the conduct
of their private and civic lives, This, according to
Hanveyv {An Attainable Global Perspective 19731, 11
volves the development of:

s Perspective Consciousness—recognition or
awareness that one's view of the world is not
universally shared; that this view has been and
continues to be shaped by ethnocentric and other
influences that often escape conscious detection;
that others’ views of the world are profoundiy
different from one’s own, and that all world
views are influenced by social conditions;

s State of the Planet Awareness—awareness of pre-
vailing world conditiony and developments, in-
rluding smergent conditions and trends. ..,
pepulation gmw!h migrations, economic ccmifi-
tions, resources and physical environments, po-
litical developments, science and technology, law,
health, intra-nation conflicts;

* Cross-Cultural Awareness—awareness of the
diversity of cultures, ideas and practices found in
societies around the world and how these com-
pare, and some recognition of how the ideas and
practices of one’s own culture might be viewed
by individuals i+ other societies;




* Sense of Global Dynamics—an awareness of
how the world’'s systems work, how these sys
toms are interdependent with shared concerns,
and how local economic and social patterns have
glibal impact beyond their effect on mdividuals’

hives,
*

* Awareness of Emergent Human Goals—knowl-
edpe of vanous socal movements that have
created and are creating goals and values that
transcend noational cultures and dvologies; vy,
Most sowiclios now aeept i-mpjnml seience as the
way to useful knowledge and technological con-
trol; many accept the concept of umiversal
“rghts” o minimal levels of material welfare;

* Awareness of Ethical Problems in the Global
Context—knowledge of ethical questions and is-
sues that derive from increased capacities for

Zsensing, predicting, and mamipulating global con-
ditions, e, improved abilitics to forecast dif-
ferentials in the world's distribution of wealth,
food, and other resources,

International education with a global perspective
requires the preparation of tedcher educatars and
teachers whose own knowledge about the world and
whose attitudes toward diversity and common hu-
man Interests are consistent with global realities,

Current and future generations will rely heayily on
well-prepared educators with a global perspective.
The urgency of this matter has been addressed by

the President’s Commussion on Foreign Language and

International Studies, international organizations such
as UNESCO. and the accrediting agency for teache
i programs in the United States. :

Global perspectives should rpgrmgat': all aspects of

a teacher education program. This re;q‘uires:
¢ responsive and informed administration capable
- of instituting programs for global education;

* the inclusion of*issues of intérdependence, com-
petition, cooperation, and the interrelatedness of
world pmb!erﬂ;ﬂhé general, special, *nd pro-
fessional studies compponents;

¢ students to develop intercultural communication
skills, including learning other languages, to
learn to assess cultural, political, economic and
educational issues from a global perspective; to
clarify conflicting or differing values inherent in
international affairs; and to formulate plans for
teaching a global perspective with a multidisci-
plinary and multilinguistic approach;
* faculty development and evaluation policies that
*  assess the ability of faculty to teach from a global
perspective and allows research and sabbatical
opportunities for enhancing this ability;

=

- 83

* a continual review system of progress in achiev-

ing global education goals.

International education viewcd from a global per-,'
spective calls for a commitment from teacher educy’
tion and higher education to use its resources in coh-
tributing to improvement of education worldwide.
Such commitment implies:

* an institutional commitment to include i,ﬁicma’
tional education as an integral and recognized
part of the institution’s ongoing programs at
every level; «-

* the development of relationships wjlii other edu-
cational institutions around the wotld;

* international cooperation to broaden educational
opportunity and redirect education toward
achieving national, economic-and social develop-
ment goals.

International education should be a high priority of
modern institutions of higher education and specifi-
cally for teacher education. The achievement of a
global perspective demands a vision that transcends
national and cultural differences, All humanity is a
single species, on a sipgle planet, sharing a common
fiture. To mold this common future is today’s educa-
tional imperative. .

Afterword -’

AACTE hgs';hppar!ed the need for an international
dimension in teacher education since 1948, It has done
so by appointing official commissions, committees
and task {drces ta foster the development of studies,
exchangé programs, institutional development pro-
grams,’and conferences devoted to the expansion of
intepfiational knowledge and -experience by member’

insfitutions,

The association has also resolved ‘that:
“AACTE will provide a national forum for
schools, colleges, and departments of dducation
in the areas of human rights, educational equity,
and multicultural and internatiorflal education.”
(1981) :

The Intgrnational Cowrwil un Educatiun for Teach- '
ing (ICET) is an international organization dedicated
to the jmprovement of teacher education around-the
world. In 1980 the Boards of Directorsf AACTE and

- ICET qpp@itﬂtds’]ﬁim Task Force on International

Education to prepare a statement of commitment to
international education with a global perspective. The
statement was offically adopted by the two associa- °
tions in 1962. It reaffirms AACTE's and ICET"s long-
standing support for the preparation of educational
personnel for the social, political, and: economic reali
ties of %ur complex world. ,




(/ | APPENDIX E
NEW JERSEY CONSORTIUM FOR GLOBAL EDUCATION
& The Consortium's initial operational procedures consisted

~ ,
| of the following:

.
T

l. That the Hii‘Jltiiy Consortium for Global Education
agrees to conduct its business gézafdigg to Robert's

Rules of Order.

2, That a quorum consists of a simple majority of

msmber organizacions.

3. That each mesber organization shall have one vote.




New Jersey Crmsortiﬁm for Global Education
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The New Jersey Consortium for Global Education is dedicated to fostering tho
growth of global education among citizens from all segmenta ef the State!s popu-
lation. Central to its wmission is the development of programs, linkages, and
resource sharing that will result in broader public understanding of the cultural,
political, economic, and historical dimensions of all pcoples as well as their

mutual interdependence,.

"Ultimately, as a result of its activities, the Consortium wishes to help insti-
tutionalize global awvareness as an ongoing concern and permanent dimension of
New Jersoy's formal and informal education structure,

ORS

ARTICLE I = BOARD OF D

Menborship conplsts of those organizations vho agree with the statement of purpose,
whr submit to the Consortium a letter or application form indicating their wish to
Join the Consortium, and vhose applicatic - Ls accepted by the Board of Directors.

A. Each organization represented shell h. one voting reprcvsenta’ive and one
alternate to the Board of Directors,. :

B, Powers:
l. Election of officers.
2, Formulation of goals, policy, program and projects of the Consortium,
3, Establishment of committeec, as needed.
4e Approval of budgets and appointment of auditors to conduct audits,
5. Control of the expenditure and investment of ‘all funds.
©. Authority to solicit funds.
7. Establishment of membership fees,

Ce Individuals oay become assoclate normvoting members of the Consortium by
completing and Ehmitting a membership form, which must be accepted by the
Brard of Directors.

A. Rabart',s Rules at’ Order shall apply.

] getir fhere shall be four regularly-scheduled meetings of the
Consortium em;h ynr, starting with an Annual Meeting in January,

ng Spgei;l meetings shall be called if needed by the Chair-
‘ pargan; A.gy Board members. .may request a speclal meeting at the regular wmeeting.
It uppmvad by nimjarity vote of the Board of Directors, asuch a meeting would

-

be called
D¢ A quorum Bﬂl cohsiat of one-third of members. For passage of a mbﬂan, a
simple majority pr those present and voting is required. .

B A1 meotings of t.hi Consortium shall be open to the public.
== ~ ; 9

k]
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NJ CONSORTIUWM FOR GLOBAL EDUCATION BY=LAWS

The Officers of the organization shall be Chairperson, Vico=Chairperson, b
Secretary and Treasurer vho shall serve for a term of one year.

A nouinating comamittes shall be appointed umu;.uy and vill drav up a slate of
officers to be presented at the .iird meeting and voted on at the annual meeting,

. C persone The Chairperson shall preside at all moetings. The Ghnimrnan
aha,u. ‘represent the Consortium in contacts with public ard private organizationa,

L)
Ch gons The Vice=Chairperson shall in the absence of the Chair-
pgraan parfam the duties of the Chairperson,

C. Segratary. The Secretary shall be responsible for recording, keeping and
disgimi.mting a complete set of minutes and other records of the Consortium,.

D. M. The Treasurer shall collect fees, disburse funds and keep full
fui\gpeigl record of the Consortium's financial transactionsa,

The Loy sort) shall be located at a state-wide financial inatitution,
Checks must be signad by an officer of the Consortium,

E. Vacancies. When a vacancy shall occur in any office within a givan term, the
Board of Directcrs shall at the next meeting elect a person to fill the
position,. ) ‘ \

Committees shall be created-by the Board of Dirwctors. Hamb;srﬁhip on committees
shall be on a vcluntg\wr basis. In the absence of voluntqers the chair may appoii.ie

ARTICLE V = AMENDKENTS
These By-Laws may be amended by a two=thirds (2/3) vote of tiue members of the’

Board of Directors, Notice and descriptidns of the proposed amendments must be
distribuied in Hﬂting to the Members at least two weeks prior to the maatinz

"END °f mME“I" |
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