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Preface

Cultural beliefs and attitudes about what it means t0 be female
or male influence all of us. Recently, beliefs about what
females can and should do have been changing. Beliefs about
male roles are changing too. Students need an opportunity to
examine themselves in a new light--—and make decisions abolt
their lives.

§

This program, Fair Play: Developing Self-Cencept and Decision-

Making Skills in the Middle School, has two main purposes: to

expand each student’s female or male sélf-concept, and to in-
crease each student's decision-making capabilities. Because of
the recent emphasis on teaching basic skills in the schools, a
third focus 0f the program is to improve students' academic abil-
ities and skills. Specifically, the program goals are as fol-

lows:

¢ To help students expand their self-concept in relation to
their female or male identity, including their role behav-
ior, personality traits, and occupational aspirations and
expectations

® To increase students' self-confidence and participation in
making decisions

¢ To increase students' academic achievement by helping stu-

" dents change stereotypic attitudes toward particular content
areas and alerting them to the relationship between subjzct
matter and occupational opportunity

Program units are a series of five student texts and six teacher's
guides designed to supplement components of the present curricu-
lum. In each of these units, students have the opportunity to
discover information that can enable them to expand their female
or male self-concepts. Students are encouraged to examine stereo-
types about what girls or boys "are like” and what girls or boys
"e.0ould do." Students then have the opportunity to make personal
and group decisions based on the knowledge they have gained.

o
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The units, which focus on specific skills, are as follows:

® Decisions and You—a l2-lesson preregquisite decision-making
unit in which students learn personal and group decision-
making skills. (student text and teacher's guide)

® Decisions about Roles—a 20-lesson social studies unit in
which students find out how roles change over time and how
people can choose and define their roles (student text and
teacher's guide) . :

-

® Decisions about Language-—a 20-lesson language arts unit in
which students compare and analyze female and male language
{student text and teacher's guide)

® Decisions about Mathematics—an l8~lesson math unit in which
students learn how to collect and interpret quantitative
data while examining economic and career-related issues
about females and males (student text and teacher's guide)

® Decisions about Science—a 17-lesson science unit in which
students examine female and male characteristics and behav-
iors in relation to genetics and environment (student text
and teacher's guide)

’ ® Decisions about Physical Activity—a 29-lesson physical edu-
cation unit in which students participate in a physical fit-
ness program designed to improve students' fitness skills
and attitudes toward physical activity (teacher's guide)

The teacher's guide for each unit contains not only the student
materials but also detailed annotations to aid the teacher in

1

planning and presenting each lesson.
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Introduction

&

-

Language is like a mirror. It reflects what people believe about
themselves and others. Language is powerful--so powerful that it

can chahge people’s beliefs about themsSelves and others.

Middle-school students are at a critical state in the developmeq;
of their male or female self-concept. This unit introduces stu-
dents to important components of communication, both written and
oral, so that students can understand how language affects a per-
son's self—cquept and can use this information to make better

personal and group decisions in their use of language.

Throughout this unit, students have an opportuni:y to0 compare the
language of and about females and males by investigating spoken

and written, English.

Each lesson is based on one or more of three language principles:
language reflects people's cultures and attitudes:; people change
language; and language cha.,.ges people's self-concepts.

In keeping with the decision~making focus of the program: the
unit is designed according to a decision-making model. First,
‘students are exposed to male-female issues about language. Then,’
students accumulate information about each issue. Finally, stu-
dents clarify their values and make decisions about language

based on the facts and values they have discovered.

Part I, Language and Change, acguaints students with basic lan-
guage principles they will use in the rest of the unlt: language
reflects culture, people changé language, and language changes

people.

15
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Part II, Getting Messages, introduces students‘to different )
treatment of females and males in written language. These les-
sons examine the generic rule, active and passive forms, negative
and positive connotations, and occupational labels.

Part III, Sending Messages, allows students to examine spoken

lanyuage and bedy language as ways people communicate their self-

~

concept and influence others. Students have an opportunity to
investigate differences in the verbal and nonverbal communicaticn

-

of males and females. *

Part IV, Making Language Decisions, gives suvudents the opportunity
to clarify their values in terms.of the information they have ob-
tained 1n the unit and to make decisions about languade based ©n
their information and their values. Two lessons focus ©on per-
sonal decisions ébout language, and two lessons focus On group
decisions. The types of decisions explored deal with students’
seif-concepts, particqlarly as they relate to being a female or

a male.
TEACHING THE UNIT
To implement these lessons, vou will need an appropriate number

of copies of the student text, a teacher's guide (which includes
the Unit Performance Test), and an Implementation Handbook.

The unit is designgd so that teachers can use it in one of three
wayé. First, the lessons can be used sequentially, on a daily
basis, which will require four-to five weeks. Second, the les-
sons can be interspersed with the regular curriculum program over
a longer period of time. Third, individual lessons or series of
lessons can be used in conjunction with particular topics at ap-
propriate points. The way the lessons are used should be based
on the needs of students, other curricular priorities, and clags—-
room time constraints.

li
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Because the uni£ is structured accordiné to a decision-making h\
model, it is strongly suggested that the lessons used be sequenced

to allow student involvemant in all four decision phases. OQther-
wise, the decision-making impact of the unit will be lost. A

sample sequence for a class not using the entire unit might be

two lessons from Part I, five lessons from Parts II and III, and

onc or two lessons from Part IV. In this way, students will have

. completed lessons from each part. The lessons chosen should work

smoothly together, be appropriaté for thé particular level and

age of the students, and relate to the present curriculum.

As a guide to using the le&ons with different levels of students,
three possible approaches to the lesson are outlined under Teach-
ing Suggestions in the Teacher QOverview for each lesson. Level 1
is the minimal course; activities at tﬁis_level can often be oral
instead of written, and the approach should allow relatively more
time for reinforcement. Level 2 is the regular course. And
Lével 3 is the enriched course; the approach at this level often
includes additional activities on the assumption that students
can more guickly master the skills in the minimal and/or regular
course,aﬁd proceed to expand their skills in other activities.

In géneralr Level 1 refers toisixlh-grade students, Level 2 to
seventh-grade students, and Level 3 to eighth-grade students.
However, the ability and motivation of children vary greatly from
region to‘}egiOn and from school to school. Care should be taken
to choose a level that seems appropriate for your particular
classroom. In many cases during field testing, for example,
sixth-grade students easily worked through Level 2 activities.
Aétivities; then, should be scheduled and presented in the way

that seems best for your class.
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Since Lhe emphasis of these materials is on the affective as well

as the cognitive thinking process, it is essential that you the
teacher create a climate of acceptance in which the students feel
free to express a variety cf viewpéints. In many instances,
questions have no right or wrong answers. Eliciting from the

- students thelr honest, thoughtful answers to *hese questions is
necessary for the unit to be a success.

You are encouraged to make a special effort to ensure that a
large proportion of both female and male students participate in

the activities, discussion, and decision making.

Many of the activities c¢an be done by studenﬁs individually.
Sometimes the text indicates that an activity should be done with
partners or in small groups. In general, activities should be
done in the way that seems most appropriate for your stu”ents and
classroom organization. 1If aetivities are done in small groups,
you should circulate among the groups to help those who may have
difficulty. (See page xvii £or tips on smalil-group management.)

MATERIALS

e

Student Materials

*

In each lesson, students participate in a variety of activities,
including reading the tex. and answering questions (with or with-
out partners), and participating in class discussions, small-
group activities, and role playing.

The evaluation exercise at the end of many lessons is called a
Flight Check. Flight Checks may be used as small guizzes for
grac.ing purposes, as tests if the evaluation activities for sev-
eral lessons are accumulated, or as self-evaluation activities
for students' information only. Lessons in the first or last

13
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part of the unit do not have a Flight Check, since the main ob-
jective of these lessons is either exploration or personal and
group decision making.

Teacher's Guide

The teacher's guide contains the student text and annotated
material for your use and convenience. Each lesson is preceded

by a Teacher Overview that indicates the lesson's duration, pur-
pose, student objectives, teaching suggestions, vocabulary.,
evaluation activity, and background information. Some lessons

may need more time than that specified, depending on their level
of difficulty, students' level of involvement, and use of op-
tional activities. In the teacher's guide, the answers to student

questions are included within each lesson.

Unit Performanc: Test

In order to determine students' level of readiness before begin-
ning the unit, you will need to administer the unit pretest (Unit
Performance Test). At the completion of the unit, you should
readmiﬂister the test to determine how much students have pro-
gressed and in what areas tﬁey need additional assistance. The
pretest/posttest, as well as the answers, is included in the

back of the teacher's guide.

bl

Implementation Handbook

The Implementation Handbook is designed to assist the school—

its faculty, students, and administrators, as well as students'
parents—in carrying out the basic goals of the Fair Play program.

For your convenience, the handbook is designed as a reference.
Sections addressed to both teachers and administrators involved
in the program include P.ogram Goals, Description of Units, and

Program Evaluation. A section entitled Administering the Program

xiii 1 .
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specifically addresses administrative concerns, while the section
Teaching the Program contains material particularly useful for

teachers.

You will probably make the most use of the handbook while you are
planning implementation of the program. But keep it handy
throughout: for use in clarifying particular aspects of the

program.

RESQURCES

The following print resources were used in developing this unit
and may be useful sources for teachers desiring further informa-
tion. The audiovisual materials listed in this section may be
used at appropriate points in the unit to heighten student inter-

est and reinforce learning.

Print Materials

Bem, S. L., and Bem, D. J. "Does Sex-Biased Job Advertising
'aid and Abet' Sex Discrimination?" Journal of Applied
Social Psychology, Vol. 3, 1978, pp. 6-18. )

Eakins:, Barbara Westbrook, and Eakings R. Gene. Sex Differences

in Human Communication. Boston: Houghton~Mifflin Co., 1978.

Harrison, Linda. “Cro-Magnon Women—in Eclipse.”" The Science
Teacher, Vol. 43, 1975, pp. 8-1l1.

Henley, Nancy M. Body Politics: Power, Sex and Nonverbal Commu-
nication. Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1977.

Lakoff, Robin. Language and Woman’s Place. New York: Harper &
ROW! 19750

Maccoby, E., and Jacklin: C. The Psychology of Sex Differences.
Stanford, Calif.: Stanford University Press, 1974.

National Council of Teachers of English. Responses tO Sexism:
Classroom Practices in Teaching English., 1976~-1977.
Urbana, Ill.: National Council ©¢f Teachers of English. 1976.

Nilsen: Alleen Pace. Changing Words in a Changing World. &avail-
able from WEEA Publishing Center, Education Development
Center, 55 Chapel: Street, Newton, Mass. 02160, 1980.
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Nilsen, Allcen Pace; Bosmajian, Haig; Gershuny, H. Lee; and Stan-
ley, Julia. Sexism and Language. Urbana, Ill.: National
Council of Teachers of English, 1977.

Thorne, Barrie, and Henley, Nancy, eds. Language and Sex: Dif-
ference and Dominance. Rowley, Mass.: Newbury House, 1975.

Audiovisual Materials

Listings

Nonprint Resources in Women's Educational Equity. Princeton,
N.J.: BEducational Testing Service, 1978. 243 pages. For
sale by the Superintendent of Documents, U.S. Government
Printing Office, Washington. D.C. 20402. Stock number 017-
080-01836-5.

Positive Images: A Guide to Nonsexist Films for Young Peopl=z.
Produ.ced by Linda Artel and Susan Wingraf, 1976. 176 pages.
Available from Booklegger Press, 5§55 29th Street, San Fran-
cisco, Calif. 94131.

Women and Work—New Options: A Guide to Nonprint Media. Produced
by Linda Artel, 1979. 76 pages. Available from the Women's
Educational Equity Communications Network, operated by the
Far West Laboratory for Educational Research and Development,

1855 Folsom Street, San Francisco, Calif. 94103.
&

Films

Assertiveness Training for Women, Part I. 17-minute color film
(1973) showing short clips of interpersonal situations high
school girls often confront. Can be used to train girls to
become assertive. Comes with a leader's manual. Rental $2§,
sale $250. Available from American Personnel and Guidance
Association, Film Department, 1607 New Hampshire Avenue, NW,
Washington, D.C. 20009.

DPick and Jane as Victims. 25-minute color slides with sound,
showing sex-role stereotyping in today's instructional mate-
rials. Rental $35, sale $300. Available from Women On Words
and Images, Box 2163, Princetcn, N.J. 08540.

Girls at Twelve. 30-minute color film (or videotape cassette)
examining the socialization process that teaches girls how
to be "feminine." Shows how role models and stereotypes are
presented to girls. Rental of l1émm £ilm $35, sale of film
$420, sale of videotape cassette $335. Available from
Education Development Center, 55 Chapel Street, Newton,
Mass. 02160.
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for Imporktant: Sex Role Stereotyping in Social and Emotional

Jvents. l2-minute color film (1974) showing instances ot
differential treatment of the sexes in the classroom. Rental
$15, sale $160. available from Extension Media Center, 2223
Shattuck Avenue, Berkeley, Calif. 94720.

Katy. Produced by Monica Dunlap. 1lé6-minute color film showing

Male

a l2-year-old girl who assumes responsibility for her
brother's paper route. Shows Opposition she faces from
paper boys and the paper shack manader. Rental $18, sale
$225. Available from BFA Educational Media, 2211 Michigan
Avenue, P.0O. Box 1795, Santa Monica, Calif. 90406.

and Female Roles. Set of 4 films. Produced by Globe Film-

This

strips (1975). Emerging Dissatisfactions shows some major
objectives to stereotyped sex roles; How StereotyYpes Evolved
explores some theories of how sex stereotypes have developed
through history:; How Stereotypes Are Learned shows the ways
American society directs females and males into separate sex
roles; and New Perspective shows alternative seX roles
available to females and males. - Rented separately. Avail-
able from Coronet Instructional Films, 65 East South Water
Street, Chicago, Ill. 6060l1. -

Book is Rated $*. 18-minute color slide-tape with cassette,

presenting discussion of sex-role stereotypes in children's
literature from preschool to teenagers' books. Available

from Berry Bock, 2617 Hartwood Drive, Fort Worth, Tex. 76109.
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TIPS ON SMALL~GROUP MANAGEMENT

Although getting students to work in small groups can be frus-
trating for you and sometimes unproductive, it can also be
rewarding, both socially and academically, for your students.
Here are some Suggestions to help you and the students have
successful experiences with small-group work.

advance Preparation

Make sur? you know exactly what you want students to accomplish
in theilr groups, and make sure you have enough materials for each
group. ‘ ‘

Organizing Students into Groups

In general, assign students to groups instead ¢f allowing them to
choose “heir own. This way, you will avoid the prospect of
cliques working together all of the time, some students being
left out, or all of the high achievers or low achievers being in
one group. You can assign students in one of two ways: {(a) ran-
domly group them, having them count off or having them choose
cards marked with numbers or symbols fof each group: or

{b) arrange the groups so that they are balanced for race, sex,
skill level, and compatibility. '

When you randomly group students or balance the groups, éxplain

to the students why they are doing small-group work: You want
them to learn how to work with one another, respect one another,
and learn from one another; you want them to get to know everyone
else in the class; and you want them to work Seriously on the
problem at hand. Emphasize that working in groups is an extremely

xvii 1&




important life skill. Be sure to let students know that you do
not expect them to be perfect at group work at the beginning. It

takes practice and certain skills. It's serious business!
Make sure the students know exactly where each group is to work.

Put three to five students in each group. The groups should be
small enough so that everyone can easily participate.

Guidelines for What Happens in the Group

Be firm and explicit about what you expect from the students.
Lstablish rules for group work and make sure everyone understands
the rules. Have the students help you in establishing these lim-
its for effective group work. Emphasize that everyone is expected
-£0. contribute to the group and to listen respectfully to every
other group member's ideas.

Be sure to tell students specifically what you expect them to pro-

duce from their work in the group.

You can assign a group leader, tell the group to choose one, or
simply allow a leader to emerge within each group. You may choose
each of these strategies at different times. It is often helpful

%

to have a group recorder.

Set a time limit for the work. If you expect the students to ac-
complish several things, break up the task into small tasks and
time segments. You might say: "I want each group to list at
least three reasons why so few women work as physicists. You have
five minutes to complete this assignment. When you have agreed on
three reasons, I will give you the second part of your assignment.
Okay, your five minutes begin now." Then circulate among the
groups. Help groups if they need it and be ready to hand them

(or verbally explain) the next part of their assignment when they

xviii
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arc ready. As much as possible, keep to your time limits. Some-
times you will need to extend the limit if you have underestimated
the difficully of the assigment or students' degree of interest

in it. When you allow more time, set another specific limit.~

circLlate among the groups, and interact with them. If a group
is having problems, try to help by prcviding H&nts, asking ques-
tions, or yiving feedback about how the group members are working
tegether. \
Provide students with instruction in ways to cooperate, come to
agreement, generate ideas, solve conflicts, assume responsibility,
and respond to one another. Discuss and have students practice
the following productive group behaviors: (a) giving ideas and
information; (b} encouraging other group members to share by
asking them for information, ideas, opinions, or feelings:

{c) actively listening+ (d) clarifying and making connections;
and, {e) checking to see if the group agrees on an idea.

Collect the results, or have the students share with the class
the results of their oroup work. Be sure to have a procedure for
students t0 follow in cleaning up and in returning any materials

used.

Evaluation

To emphasize the importance of group work, you can assign grades
based on students' efforts to work together and the excellence of
their product. Group cooperation and responsibility to the group
can be rewarded by assigning to all students in the group the
same grade. Provide frequent opportunities for group members to
evaluate how they have worked together. 1In addition, provide
students with feedback about how you think they have worked to-
gether.

cix U
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Language and Change  Patl

TEACHER OVERVIEW FOR LESSON 1

Duration: One or two class periods

Purpose: To help students understand how language reflects
people's culture and values

Student Objective:
®* TO examine television and magazine ads to see how words
reflect a culture's values
Teaching Suggestions: )
Level 1: Activities A and B, orally; Activity D
¢ Levels 2 and 3: All activities

Vocabulary: Language, culture, value
Evaluation Activity: None

Special Preparations: For Activity B, you will need to provide
magazines for students.

—

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

* Language often reflects people's values and culture.

¢ In American culture, language used in reference to
females often differss from (and often is less positive
than) languadge used in reference to males. Such dif-
ferences reflect our culture's differing values about
the worth, status, and actions of females and males.,




Y economy, foreign X
Convertibl ...19-

_r

Activit;r A:
Language reflects

Language is like a mirror. It is a body
éf words and systems that is common to
people of the same community, geographical
area,

nation, or cultural tradition. There-

fore, language reflects people's values.

It also reflects people's culture, which is
the ways of living built up by a group of
people and transmitted from one generation
to another. In fact, we have discovered

much about very old cultures by studying

5
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Lesson ] T : 1

their languages. We .can tell where people
lived by finding out wha; words they used.
If people had many words for fish, we know
they probably lived close to the sea. If
they had a lot of words for snow, we know '
they probably lived in the North. « i

w -

For exampler in the United States we have only
a few words to describe snowy weather: sleet:
slush, ices snow: and biizzard. But Eskimos

have about 40 words to label different kinds
[

r/ of snow. Of course, snow is a part of Eski-

mos' daily life. Eskimos must know about all

kinds of snow. Their lives and work may depend
on how deep the snow is, how hard the crust is,

and how long the snow will fall. .
In the‘United States, we have many

(communication systems). Here are

a few: television: radio, newspaper:

camera, advertising, scene, soap

opera, movie, commercial, and news.

As you can see, media are very

important in our culture.

Let"'s look closer at two media—television and
magazines. Television reflects our culture's

values. A value is what you think is good or

important. Wwhat does the language on televi-

sion show about our culture's values?

6 2y

' words to describe mass media o __I




. Lesson 1

Activity B:
Looking.at ads

Form a group with three or four other
students. Choose a group recorder to write
your droup's answers.

Choose two of the following activitie
(B-1, B-2, B-3) to discuss in your group. -

B~1 a. Think of all the television £1 and B2 Commercials and adver-
commercials you can. tissments show what material
' goods are part of our culture.
. Students may think of commer-
b. Decide on one or two words that cials about soft drinks, beer,
describe what each commercial is sw$-?wﬁ?“kWW%-wm-
. panigs {stock brokers, insurance,
trying to sell. telephone), baby products, 1oilet
articles, men's and wo!-nen‘s o5
c. Decide what someone could tell about ;“e‘;“;s"“:'“:: g:fc:“-:"?";z,“g-
ood {soups, cereal, fast fo
our t_:ountr._'y (what we do, buy{ and comPaniesl, aspirin, health aids
consider important) by watching tele- automabites.

vision commercials. ]
The language used in ads reveals

Ihe values in our culture, such 3s

For example, many commerc ials show convenience, personal happiness
youthful, beautiful people. What do or P'ﬂ:wfﬂ-':;a"e'- faf:;'\f-:a"i;’_s

. mane¥. making mongy, cleanir
these commercials show about the ness, beauty., luxurys friandship.
values of our society? Do all soci- sesPect. Power. technology. and
eties value youth and beauty? information.

»
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Usually, news Prodrams cover
crime, disasters, wars, national
and international poiitics and

events, €conomses, the stack

market, sports, and changes or
problems in lifestyle,

By Woatching the news, ¢ Person
could detecming what actions we
consider criminal, our appetite for
catastrophes, our political system
and how it works, facts about our
lilestyle (eonsumsrism, spocts,
education}, Problems we arg
facing (g9as shortage, nuclear arms
limitation treatyl,

n

Lock at the advertisements in a
magazine. .

b. Decide on one or two words that _
describe what each advertisement 1is
trying to sell.

¢. Decide what someone could tell about
our country (what we do, buy, and
_consider important) by looking at

e O
© &

magazine ads.

Think of an average news show on
television.

b. What topics are covered in almost
every news show?

¢. What could someone tell about our
country {(what we do and what we con-
sider important) by watching the
news?

26
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Activity C:
What words do you use?

Thirk of a topic that you feel is very
important to you. You c¢could choose a hobby,
a person, a political issue, or an event you
especially like. Write a few paragraphs
describing the topic you have chosen. Choose
your words carefully. Use some adjectives to
Underline all the words

that show your attitude to the topic.

describe your topic.

Read your paragraphs to the class. Have the
class tell what words show your attitude.

Acfivity D:
Class wrap-up

D~1 Your teacher will have each group report
the results of their discussion in

Activity B.

Look at the cartoons below and on the
next page. What does the mirror of
language show about our culture's
~attitudes?

b-3 Do you agree or disagree with these
attitudes? Why? -

D2

Cartoon A shows that marridge
takes Place. 1t also shows that, at
least in the past, the man did not
change his status upon marriage,
whereas the woman became
“wife,” This s shown by use

of the unParallel words man and
wife instead of the equal words
hysband and wife.

Cartoon B shows that we define
roles of men and women n dil-
ferent waV¥s. The term siss¥ s
beng used negatively 1o deseriba
a boy doing an action that 15
consideraed ac¢ePtable for 2 girl
to do. Until recéatly, and some-
times even now. certain actions
were considered unmasculing =
showing emotion, voking or
doing housework, Professional
dancind. and 50 an, OUf culture
is in the Process of redefining
men’s angd vromen’s roles.

Cartoon C shows a steceot¥pe or
atttyde that workers  ave only
mates—and working is a male
domain, It implies that the im-
portant role of woman is a- a
wafe, not a worker, and that what
women do at home is nonproduc.
tive in real terms. This attitude 15
inacevurate ~women have worked
in the {abor force since the indus-
trial revolution.  And recently,
birth control has enabled women
to choose 10 work without having
a laige familY. Women ave cur-
reatly about 45 percent ol the
labor force. “"Workers and their
farnilies” would be & more accu-
raie descriPtion.

I now
pronounce

ou TGN
gnd wi?e.
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In the 1920s, workers and.their wives
suffered many hardships.




TEACHER OVERVIEW FOR LESSON 2
) —— e —

Duration: One or two class periods

Purpose: To help students understand that language is con-'
stantly changing
Student Objective:
e To link cultural change to changes in language

Teaching Suggestions:
Level 1l: Activity 2, orally: Activiiy B

Levels 2 and 3: All activities
vocabulary: NO new words
Evaluation Activity: None

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

¢ Language often changes as culture and people's values
change.

* 2s changes take place, people invent new words and
phrases and develop new ..eanings for existing words.

® Dictionaries record, not create, language and its
changes at certain points in time.

e Words used to refer to groups of people in our culture
(such as women and blacks) have changed as a result of
changes in our culture and in our attitude toward these
groups.

IR




Lesson 2: A Chal;l_g ing Languctge

Activity A: ,
How does language change?

You may remember from the last lesson that the
language people use shows their values and

their culture.

But people are constantly changing—and that
includes you. People are creating things,
writing books, meeting new people, dying and
being born. ©Old cultures are changing. New
coulitriesare being created. Of course, as
people change, their language changes.

11




Lesson 2

Do you think that the dictionary changes? Did
you know that new words are added, old words
are removed, and the spelling of many words
changes?

Here are a few words in today's dictionaries
that didn't exist before 1900: Vaseline,
Kleenex, Xerox, rocket, nuclear, automobile,
television, computer, grungy, clone, spaced-
out, and centerfold. cCan you think of other

new words?

Why didn't these words exist? As you can see,
the products those words refer to did not yet
exist—so the words weren't needed then. Also,
we have different ways of describing things

and people. <Can you see how language changes

as our culture c%anges?

Have you ever wondered what the English language
locked like 700U years ago? It looked like this:

Luke 15:312 —

Fader, syle m¢ minne d# niinre £hte pe me to gebyrep.

Fadir, zyve, me a porcioun of pe substance bat fallip me.

Thomas Pyles, Origin and Development of the English Langnage {New York:
Harcourt, Brace and World. Inc,, 1964), p. 141,

12 E;I




Lesson 2

Do you recognize any words? AS you can see,
even our alphabet has changed since the

thirteenth century.

Not only does the spelling of words change,
but their meanings change. Many years ago:
the word meat referred to food in general.
Corn and vegetables were called meat. Of
course, now Meat means only a certain kind
of food.

A long time agor the word silly meant happy
and innocent. Now it means ignorant or

foolish.

These are only a few examples of the way
words have changed.

How do words change? They change through
people. For one reason or another, people
may use a word to mean a certain thing. They
may invent new words for new things and new

ideas.

When enough people use a word in a different
way, the publishers of dictioniries make a
note of that change. Then the next edition

of the dictionary includes the new meaning.

For example, when many writers started to use
the word silly to mean foolish. the meaning of
silly changed. BAs a result, the dictionary

changed. Remember, the dictionary records the

language people use.

13




Lesson 2

B-1

B-2

, Od meaning of hurtle, to

collide, 1o cause 1o strike
New meamng: 16 move wilth a
rushing sound

. Old meaning of cattle : per-

sonal property
New meaning: bovine animals
kePt on a farm ofr ranch

., Old meaning ol wreadle: step

of a stair
New meaning: a lever device
pressed by the foot to drive 2
machine

. Old meaning of involve : to

roll up, wrap
New meanings: see dictionar¥

. Granola : a mixture of grains

used as cergal Or snack

. White-coller erime: illegal acts

such as comPuyter fraud com-
mitted by the class of salaried
employees whose duties do
not ¢all for the wearing of
work clothes

- Jatlag: a group of mental and

Physical symPtoms {ollowing
raPid t..vel through several
time zones

These words were not in the
dictionary before 1950 be-
cause these phenemena weare
not ¥ot in gxistence.

Activity B:

Looking at the dictionary

Language shows how people's culture or values
change.

B-1

»

a

Look up the following words in the
dictionary. Write the old and new mean-
ings of the words. The old meaning will
be shown by the letters ME, which mean
Middle English. Middle English was the
language spoken in England from the '
twelfth to the fifteenth century.

a. hurtle .
b. cattle
C. treadle
d. involve

Find and write the meanings of the
following words:

a. dJranola

b. - white-collar crime

c. jet lag

Do you think these words were in

dictionaries published before 19507
Why or why not?

33
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Lesson 2

B-3 What change has taken place that caused B3
people to create the word pantsuit?

B-4 What changes took place that caused B4
people to create the word smog?

Vwomen have become more setive
and now hald fobs Once held hy
men.  Pantsuits have provided
increased convenience and com-
fort. Cootdinated outfits fed to
the creaticn of the word.

Because of industry’s dependence
on ¢oal and fuel, and careless
emission of wastes, clouds of
smoke began polluting the ex-
panding cities, The word smog
combined the words smoke and

fog.




Lesson 2

B85 Blacks began asagroupto;’nsm B-5 What change took place in the 1960s that
on having pride ahout their .
utentity and on having (he power caused p_eople to Stop USlng M a‘nd
ta choose their own name. This start using black?

mectuded recognition thalglothing
makes one color inberently more
beautiful than anothes.

B-6  Sample answers: right on, B-6 Think of some slang words that you and
fac ot 10) groovy (OF. rap (D). your friends use. Are any of these words

disco (D1 hippy (D), spaced-out.

in the dictionary? Which ones?

dude (D), bad, super (D). faig

back, qo for it.

MNote: The words or pheoses

folowed by the Ietter D aDLear
“ - .~ N " |

Dicttonary, 1979, ..: A Hey, mqn) L
3 ' far-out ..




Lesson 2

B-7 Language does change, but usually very 8.7 Gengrally, Peabin resist changes

slowly. Why? in their lives and conscquently

in language Because language is
sn slow to change, sometimes
culturat changes are ot imme-
diately rellected in the languagp ——————
Language may then ropresent
sterectyped foversimplitied! atti-
1uedes about reality,

Activity C:
Class wrap-up

C-1 Where do new words come from? C.7  From people, whose needs and
lives are constantiy changing,

- ' ang fram technology, which
C~-2 What does language show about our culture? reselts 1 new Sroducts

C-3 Why do people invent new words or give T2 Values or atutudes; 1echnological
0ld words new meanings? advances

s C-3 Because they need words 10
epresent new lhings ar now
ideas

17
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TEACHER OVERVIEW FOR LESSON 3
» -

Duration: One class period

. . -—— -- Purpose: TJ help students discover that language can change
their attitwle toward themselves and others
Student Objective:

® Given hypothetical situations, to identify how language
can cause change in people's attitudes

Teaching Suggestions:
Level 1: Activity A, orally; Activity B e

Levels 2 and 3: All activities
Vocabulary: NO new words
Evaluation Activity: None

Background:

The following are the ma®  .ints of the lesson. Make
sure to emphasize them as often as appropriate.

® Language can change people's self-concepts and
attitudes.

® When language does not reflect cultural change or
complexity, the result is attitudes that stereotype
people and limit their opportunity and self-concepts.

e awareness of the effect of language is very important.
Only through such awareness can people avoid imposing
limitations based on language stereotypes.

At the end of this lesson, repeat the three general prin-

ciples covered in Lessons 1-3: language reflects culture,
language changes as people change, and language can change
people.

v




Lesson 3: Languctge Changes You

Activity A:
Does language change you?

You may do this activity with a partner or kv
yourself. ' ‘

In the first lesson, you found out that
language veflects people's values and culture.
In Lesson 2, you learned that words change as
people change.

Do you know that language can

well,we
cer'ta.{n

change you? Yes, language can

change your attitudes about

ourself and oth eople. IT§§111 101011
¥ou other peop around the nouse’

Here's a simple example. If
everyone You know tells you
that ybu are no good at math,
you probably won't be good at
math. Why? Because, without
knowing it, you start believ-

ing the words you hear. On
the other hand, if everyone
tells you that you are very

good at math, you will have a
better chance t® become good
at math.

149 38




Lesson 3 ) . .

A1 Sample answers. famuly. friends,

voachers, Dastor A-1 Think of the people you are with most
often. From whom do you hear the most
A2 Sample answers. radio, television, words? List these persons by role
“ newspapgr, books, mddpzings, ——

movies (examPle : Eather).

A-2 From where else do you hear or read
words (example: radio)?

y Do you think that the words spoken by your
friends and family and those heard on televi-
sion affect your attitude about yourself?
Think about this guestion as you look at the

following "commercials":

WHOOPS, RING
AROUND THE CoLLAR/

- "
33
20
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Lesson 3

T T S O ..
!
|

L bo
this ccril‘g‘
its as bea

as he 181

ht him

be%%use

ul

A=-3 Who is usually doing the laundry on
television: a male or a female?

A-4 What is unusual about Commercial B?

A~5 What is unusual about Commercial C?

2-6 Do you think the commerciais on tele-
vision affect your attitude about doing
the laundry?

A-7 If all the commercials you saw showed
men doing the laundry, how would you

be affected? Would you change your
attitude?

Q ‘ . 21 Cj(j

Ad
A4

AL

Ab

A7

Female

Usually a man is in the drver's
Zeat amd @ woman is sitting oa

the car. Usually, besuty of the
woman 5 swessed in some way.

Because computers are considered
a male domain, usually men dee
connected with these adveriiso-
ments.

They probably realfirm the idea
that women are supposed 1o do
laundry. A male student would
probably feel uncomforiable
doing laundry. The onposiie
wouid be irue for a female.

A parson moay discount them as
ridicutous, betieve that they show
rzality, and/or ¢change i0 conform
o the "reality’’ shown.




Lesson 3‘

A8

The commerciol may impiy that
the woman is possofied as an
oblect and may be disposed of
unless she remains beauthful.

-

Most peome dont know. 1f
they do know, they can choose
whethtr to changs their dttitude,
For example, when parents dis-
courage {or doat encourage}
chitdren from daolng certain
things. children are more likely
to be discouraged than

, Encouraged.

a-8 What do vou think about the “"commercial"

Activity B:
Class wrap-up

below?

Discuss your answers toO questions A=l
through -8, '

Do you think most people know that their
attitudes change according to the words
of others? Give an example. Why is this
important to know?

22 . -




Getting Messages Part II

TEACHER OVERVIEW FOR LESSON 4

Duration: One Or two class periods

Purposes: To familiarize students with male generic nouns and
pronouns

Student Objective:

¢ To identify male generic nouns and pronouns

Prereguisite:

Knowledge of proper and common nouns, as well as pronouns
and gender

Teaching Suggestions:
All levels: &All activities

Vocabulary: Masculine, feminine, generic rule

Evaluation Activity: Activity D (for general information about
the use of evaluation activities, gee page xii)

-

Background: . N

The following are the main points of the lecson. Make sure
to emphasize them as often as appropriate.

- ¢ The generic rule stipulates thiat a masculine pronoun be
used when the sex of a person is not specified or not
Known.

¢ Generic nouns such as man and mankind are used to rep-
resent both males and females.

Throughout the history of the English language, the mascu-
line generic rule and masculine noun forms (mankind, the
average man, statesman) have been used to refer to people
of either sex. Such usage may take several forms:

1. Men or man is used to refer to human beings or adults
in yeneral ("Man does not live by bread alone").

2. 2 man or the man is used to refer to a typlcal person
or hypothetical person ("The average man drinks his
coffee black," "We want the best man for the job").

3. Man is used as part of a compound word {(man-made) and
as part of occupationa®l titles (policeman, businessman,
salesman, chairman). \

4. He, him, or hig is used %0 refer to either a male or
a female when the sex Of erson is unknown ("Everyone
should take hisg seat").

42




Lesson 4: The Generic H'llle

Activity A:
An experiment

Before you start this lesson, do an experiment.

Look at the following phrases, sentences, and
pictures. Read each phrase and decide which
picture goes best with the phrase. Circle Your

answer. There are no right or wrong answers.

After you have finished, turn your paper in

to the teacher. Make sure Your name is on the
paper. Your paper will be used in the next
lesson.

A~-1l Men of good will




Lesson 4

A-3 Everyone drinks his coffee black.

44
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Lesson 4

A-4 Businessmen

2-5 In that job it's every man for himself.
Q 27

ERIC 4




Lesson 4

Activity B:
Pronouns and the generic rule

You may do this activity with a partner or

by yourself.

What happens when you don't know whether a
pronoun is masculine (male) or feminine
(female)?

Look at the sentence below. (Remember,
everyone is a singular pronoun.}

‘ Everyone can select own work time.l

In this sentence. the word everyone means
each person. That is, everyone can be mascu-
line or feminine. What pronoun should you use?

For sentences like this, a special rule was

made:

Use a masculine pronoun—he, his, or him—
when the gender (sex) of a person is not

known.

This rule is called the generic (jen-NAIR-ick)
rule. According to this rule, the sentence
in the box above should read:

' Everyone can select his own work time.l

28




Lesson 4

Using the generic¢ rule, which word would you
use in the following sentence: his or her?

Each student must do homework.l

I1f you said his, you are right.

Until recently, many writers followed this
rule—using he, his, or him to represent
either a male or a female when the sex of

the person was not known. JfIn the next lesson,
you will learn some new rules people are using

instead of the male generic rule.

B-1 To practice finding examples of the
generic rule, read the paragraphs below.
Write the letters offall sentences that
use the generic rule. Then, write how
you know.

(a) It was time to start the test.
(b) Everyone picked up his pencil
to begin. (¢) If a student had a
question, he could no longer ask‘

it. (d) Each student had only

30 minutes to finish his test.

(e} Jerry was thirsty and wanted a
drink of water. (£} But he knew he
wouldn’t have time to finish the
test if he went to get a drink.

(g) Finally, it was over., (h) Each

student gave his test to the teacher.

B-2 Look in one of your textbooks, a newspaper:
or a magazine, Find at least six sentences
that use he, his, or him to represent
either a male or a female. Write down the
sentences. If you cannot find six sentences,
make up six of your own.

@ 47

B b.c.d.h
b: Everyone can be either gender
¢ Astudent can be either gender
d: Each student can be ejther
gender

h: Each studant c¢an be either
gender

B2  Variety of answers




Lesson 4

Activity C:
Nouns and the generic rule
You may do this activity with a partner or
by yourself.

' Some nouns and adjectives are generic. That
is, they are used to representﬂboth males and
females. Two common examples of such words

are shown below.

“Man overbocml I Thcse s'hoes
are man- ma.a.e

As you can see, man is a general (or generic)
word for people {(or human beings}.

C1 Sample answer: Man shall not C-1 Write a sentence that uses man as a
live by bread alone. general word for people. Do not use
the same sentences shown in the
illustrations.

30
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Lesson 4

Because a masculine noun has been used to
represent people in general, other things have
- happened. For example, a masculine word is
often used to represent an average person.

Look at the sentence below:

A man will be happier if he can select

his own work time.

And, many jobs have man added to the end.

For example:

statesman, fireman, doorman, congressman

C-2 Write at least five other examples of c2
job titles with man as the last part of
the word.
ca

C~3 What is your opinion of the deneric rule?
Do you think it should or should not be
changed? Why?

Sample @nswers: policeman,
businessman, chatrman, mailman
foreman

The generic rule ignOres women
and confuses the reader, who
cannot always tell when both
males and females are being
referred 10 and when onlY males
are relercad to,




Mot genenic

sents peonle

D3 Genene, becouse he 15 used to
represent gveryone

D4  Genenc, because man 15 used to
vIPresent PeISQN

D5  Ganeric. because his 15 used 1o
represent gach teacher

Activity D:
Flight check

D2  Geperic. becouse mankind rePro-

bid you understand this lesson? To find out,
answer the following questions without ‘
looking back at the lesson. Then, your
teacher will help you check your answers.

Write the numbers of the sentences below that
use the generic rule. Then explain how you
know. '

b~1 My father was worried because he didn't
spend enough time with us.
b~2 Ace wars for the good of mankind?

b-3 Everyone decided to leave his book on
the desk.

b--4 The captain cried, "Man overboard!"

b~5 Each teacher graded his own papers.

5y
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TEACHER OVERVIEW FOR LESSON 5
- " ‘"~

Duration: One or two class periods

Purpose: To determine the impact of the male generic forms on
people's attitudes

Student Objectives:

® 7o analyze the effect of the male generic forms on girls
and boys

* To substitute gender-inclusive forms for the male generic
forms
&

Teaching Suggestions:

Level 1: Activity A, orally: Activity B; Activity C,
AN optional; Activity E

N\ Levels 2 and 3: All activities
AN
Vopabulary: No new words

. )
Evaluation Activity: Activity E (for general information about
. the use of evaluation activities, see page xii)
\

Special Preparations: For Activity B, you will need to return
- students' papers from Activity A in
\ Lesson 4. Have students help you make a
class tally of their answers.

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

e Use of the male pronoun generic rule or other male
generic forms often distorts people's perceptions of
reality by (a) making females seem nonexistent and
(b) implying that males are predominant and more
valuable in society (for example, "man's achievements").

e Use of the pronoun generic rule or other generic forms
is often improper (for example, in the phrase "workers
and their wives," workers is generic but is used as a
male referent) or inconsistent {teachers and nurses
are often referred to by the pronoun ggg)

e Use of the generic rule has led to overusi of male
exanples.




Lesson 5: The Generic Rule
and Society’s Values

— I —
——

Activity A:
Does the generic rule cause problems?

Read the following reports. The first report
uses the generic rule. The second report
uses a new rule. After you read both reports,

answer the questions that follow.

Report 1

(a) In order to be happy: man must be
busy. (b} He can be busy working or
playing. (c) But if a man does nothing
for very long, he will probably become
very depressed. )

(d) Most people like to select their own
work times. (e) If a man is allowed to
decide vhen he will work: he will prob-
ably do better work.

(£) Unions have helped the working man
in America. (g) Now, the average worker

knows what his rights are.

33




Lesson 5

z

Report 2

b

(a) In order té be happy: people must be
busy. (b) They can be busy working or
playing. (c) But if a person does
nothing for very long, she or he will
probably become very depressed.

(d) Most people like to select their own
work times. (e) If people are allowed to
decide when they will work, they will
probably do better work.

(£) Unions have he.ped workers in America.

e

e
(g) Now: most workers know what their o

"...PEOPLE mus o Kriones are. o
be busy. —

A1 ab.cefs A-1 Look at Report 1. qute"Ehe letters of
all the sentences that use the .generic
rule. -

A2 ab,cefy

A3 Femmning pronouns

A-2 Look at Report 2. Write the letters of

-4 .
A Bows all the sentences that were changed from
A5  Men the generic form to a different form.
M : . .
AS Morebovs A-3 Which group of pronouns is left out of
A-7  Both Report 1: masculine pronouns or feminine

e pronouns?

A-4 Who de you think will feel closer to
Report 1: boys or girls?

A~5 If most writers refer to woikers as mens
will readers think that most workers are
men Or women?

A-6 If most writers refer to workers as men:
will more boys or more girls want to
work? ’

A-7 wWho do you think will feel closer to
Report 2: boys or girls?

. 34




Lesson 5.

?

A-8 1If writers refer to workers as people, A8

will readers think that most workers are

; A9
men Qr women?

A-9 If writers refer to workers as people,
will more boys or more girls want to
work? " , S

Activity B (discussion):
What about the generic rule?

B~1 Look at your paper from Activity A in B-1
Lesson 4. Even though the generic rule
was used, who did most of the class think
the captions referred’ to: women or men?
What do your results say about the
generic rule?

B-2 What effect does the generic rule probably
have on females? On males?

B-3 WWhat characteristics apd/or values of our
society does the ggnerlc rule show?
Q
ERIC
m;;ﬁﬁ

!

B2

B-3

o
[
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Mean_and women

They will both be affected
equally

Most students will Probably have
circled male choices. Recent
studies show that the imagery
conveéved by male generic forms
is primarily male, not 3 mixlure
of male and lemnale. In one study,
junior high students were asked to
draw illustrations Irom directions
that used male tenms (map,
men}, sex-neutral terins {human,
people}, or sex-specific tesms
{men, women}. AsPredicted, the
proportion of lemales in illustra-
tions was much higher with sex-
specific or sex.neutradl directions
than with generic male diections
for both boys and girls. Of par.
ticular note s thal malé studenis
wérd nonetheless more likely than
females were 1o draw predom-
nantly male figures in response to
all three language forms, Thus,
the use ol generic male language
may be mora damaging 10 males’
perceptions of society than to

lemales’ {Harsison, 1975, pp. 8+11).

Females often feel they ore
second-class citizens and believe
thar they cannot of should not
particiPate in certain activilees
{for example, woarking outrde
the homa}. The generlc rulr has
undoubtedly limited the » world
wy ganerdl. Males are reinforced
in the notion that they are the
dominant grouP and are more
powerful and importan. They
seern more likely than women to
ignore the présence of lemales,
and thus create world views that
do not rellect reslity.

In 9enerai, the genaric rule shows
that men are in greatef control of
the Power centers {economic,
politicall and have been consid.
ered more importont, active, and
full of idcas than women. In gene
eral, the rule mirrors Inequality.
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Activity C:

The generic rule and your community

Here are some new rules being used in place of

the generic rule.

These ¥ules are guidelines

for writers and editors at the McGraw-Hill

Publishing Company.

This company publishes

many textbooks, as well as other books.

Language Considerations

Man-werds

Mankind

If 2 man drove 50 miles at 60 miles
per hour, ..

Grew to manhood

Manpower

Pranouns
No

The average American drinks his eoffee black.

ceupations
No
Congressman
Businessman
Fireman
Foreman

' Yes
Humanity, human beings, human race,
people
If a person {or driver) drove 50 miles at
60 miles per hour, , .

Grew to adulthood

Human power, human energy,
workers

Yes

The average American drinks black
coftee,

Most Americans Grn.ak their coffee
black.

Yes
Member of Congress, Representative
Business executive, business manager
Firefighter
Supervisor

Guudelines for Equal Treatntent of the Sexes in MeGraw-Hill Book Company Publications. n.d.

Check with the newspaper,

radio stations, and

school board in your city to find out whether

they use the male generic rule.

don't,

If they

find out what rules they do use,.
36
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Activity D:
Does the generic rule affect your choices?

In this activity, you will find out whether
the generic rule affects other people.

Copy List 1, below, on three separate sheets
of paper. Do the same for List 2. Outside
of class, show List 1 to three girls. Show
List 2 to three other girls. Then have each
girl put an X by all of the occupations on
her list that sound interesting to her.

List 1: Generic List 2: Specific

businessman businesswoman
fireman firewoman
congressman congresswoman

car repairman car repairwoman

salesman saleswoman

cameramarn canerawoman

mailman mail carrier 4

logman forester

In class, compare the results of the six
lists. To do this, find the average number
of Xs marked on the three copies of List 1.

Then find the average number of Xs marked on

the three copies of List 2.

7 55

Activity D is 3n adaption of an expers
ment in which high scheol students were
asked to rate job advertisements accord-
ing 1o the level of interest generated.
When traditional {male génericl language
was used, few girls indicated an interest
in opposite-sex-typed jobs. When lan-
guage was used that included both sexes
igr) or specifically relerred to
females {camerawoman), girls were much
more likely 10 express interest in the
job {Bem an¢ Bem 1973, pp. 6-18).




Lesson 5
Now discuss the following questions:

O+t 1 results of the class exPeniment D-1 Which list had the higher average of Xs?
arg Like those of the Previous -
exPenment. qirls wall be more . . g
Eikely 10 exDress 8 interest in D-2 a. Do you think that girls feel they
lobson the second list. have more choices if the word woman

D4 Busmess sxecunve, firehighter, is used instead of M?

Representative, car repairer, sales
person, rn:amer:i oD_lt_araIOr. mai b. Do you think that boys feel they have
carrier, forester. The new List : : :
show is sonsriored dhe mon mox e choices if the word man is used
faw. based on studics of peaplie’s instead of woman?
Perceptions, since both femafes
les a hkel . .
ﬂEﬁ;inﬁgiégﬁﬁﬁﬁ D-3 Do you think that the generic rule affects
paruciPate} M these occupations people's understanding of the world?
than in the occupations in the How?
previous bsts. The US. Depart-
ment of Labor has rephrased .
occuPational titles to eliminate D-4 LOO]'_( back at the lists. For each occu-
f?iﬁ&ﬁ?ﬂﬁﬁ?ﬁ%”gﬁt pation, make a list of words that could
i . itle Revisions : i
o Eliminaie Ses and A Refor represent both men and women. Which list
ront_Language. Superintendent do you think is most fair: List 1,
of Documents, Government Print- List 2 or our ) ? Why?
g Defige. Washington, D.C. ! Y new list y
20402, 1975, Cost—$4 50 . .
D-5 Do you think the generic rule should be

ERIC

Aruitoxt provided by Eic:

There is considerable dispute
among linguists. feminists, and
writers as to what changes shauld
be made, if an¥, Hosever, most
publishing houses have i some
way motified their use of the
generie,

a, Alternatives t¢ using the singu-
tar male pronoun inciude:

+ Use both mascubne and emi-

nine forms (ghe or he. his or_
her)

* Alternate masculine and
fermmng forms i Oxamples

+ Rewnte sentences so the in-
definite plural substitutes for
the singular {they, thew)

+ Create new Pronouns

b Alternatives Lo using genaric
nouns are

+ Substitute general words that
o no1 have & male connota:

tion {people, human beings,
business peaple)

+ Use femaleanciusive languade

{women and men}

changed? What new rules would you make:

a. For the singular pronoun generic

form (everyone . . . he)?

b. For generic nouns (man, mankind)?

Cc. How could you enforce these new rules?

1
ﬁ\
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Activity E:
Flight check

Did you understand this lesson? 7o find out,
answer the following questions without
looking back at the lesson. Then, your

teacher will help you check your answers.

Using the new rules your class substituted for
the generic rule, revise the following

sentences.

E~1 The problems of man have increased €1  The problems of women apd men,
because of the nuclear bomb. people, humanity have increased
, because of the nuclear bomb,
E~2 Everyone left his seat when the bell €2 The students feft _ jeir seats when
rang. the bell rang.

] €3 The chairperson of the board

E~3 The chairman of thé board called the catled the meeting to order.
meeting to order. . )

The ghairman {if male), chair-
. wontan (if female} called the

E-4 1If a man works hard for eight hours a meeting 10 order.

da he probably wants to relax at night.
Y P b t X d €4  |If someone. a person works hard
for eight hours a day, she or he
probabl¥ wants to relax at night.

H people, women and men work
hard for eight hnurs & day. they
probablY want 10 raelax at night.
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TEACHER OVERVIEW FOR LESSON 6

" ——

Duration: One or two class periods

&

\?urpose: To have students analyze female and male actions
described by passive and active verbs

Student Objectives:
¢ To classify passive and active verbs

* To generalize about the use of passive and active verbs
in relation to the actions of females and males

Prerequisite:

Knowledge of the concepts of verb, main and helping verb:
and action and state-of-being verb

Teaching Suggestions:

Level 1: Activities A, B, and C, orally; Activity D
- Levels 2 and 3: Aall activities

s

Vocabulary: Active voice, nassive voice

Evaluation Activity: Activity D (for general information about
the use of evaluation activities, see page xii)

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

® Active voice means the subject does the action, while
passive voice means the subject receives the action.

¢ Language usage often presents female actions in the
passive voice and male actions in the active voice.
One reason for this occurrence is our society's
stereotype of the traditionally passive female and
active, aggressive male.

-
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Lesson 6:  Active and Passive People

Activity A:
What are active and passive verbs?

Do you know that verbs can be active voice or

passive voice?

Active voice means that the subject does the
action. The following sentence shows an

active verb.

Verb
Subject Active Object
e/ e~ -/

He walked hex home.

Who does the action? He does. He is the r P
subject of the verb.

= s =

——

Passive voice means that the m [:7{
i

subject of the sentence receives / #’ Z
| ' r

the action. Look at the follow-

ing sentence: ACTIVE
! 4

Subject Verb Passive
%'—J \"_"V——J
She was walked home by him.

Who does the act .on in this sentence? He

does. (He is walking her home. She is being
walked home.} Who receives the action? The
subject, she. does.
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Lesson 6
As you can see, sometimes the subject of the
sentence does the action. And, sometimes the
subject receives the action.
For the sentences below, write what the subject
is. Then write a D if the subject does the
action or an R if the subject receives the
action.
Remember: If the subject does the action, the
verb is active. If the subject receives the
action, the verb is passave.

A4 Chaleporson. D A-1 The chairperson introduced the speaker.

A2 Speakers, R A-2 The speakers were introduced by the

A3 President, D chairperson.

A4 Karen R A-3 The president appointed Karen to the

AS  Window. R committee. e e ——

e S D " A~4 Karen waéuégﬁaigied to the committee by

the president.

A Introduced. A A~5 Every window has been broken by that

A2 Were invoduced. P storm.

A3 Apponted, A A~6 That storm has broken every window.

A4 Was apdointed, P

Ab

AB

Has been broken, P

Has broken, A

Go back to the sentences above. Write what
the verb is for each sentence. Write A by the
verb if it is an active verb. Write P by the
verb if it is a passive verb.




Lesson 6

Activity B:

Are males and females active or passive?

You may do this activity with a partner or

by yourself.

For each of the following sentences, find the

verb. Then write A for active voice and P

for passive voice.

B-1 John took Marie out on a date.

B~2 John was taken out on a date by Marie.

B-3 Phil walked Sue home.

B-4 phil was walked home by Sue.

—

B-5_ Marie- took John out on a date.
B-6 Marie was taken out on a date by
B-7 Alice walked Phil home.

B-8 Alice was walked home by Phil.

and girls go on a date, does the girl
"I toox him out,” or does the boy say,
her out"?

are most likely to say.

43

In real life, which sentences do you usually
hear people say? In other words, when boys

John.

say.,
"I took

B~9 Look again at the sentences in B~l through
B-8. Write X by the sentences that people

&2

85
86
B.7

B8

B4

Took, A

Was taken. P
Walked, A
Was walked, P
Took, /s
Was'mken, P
Walked, A

Waos walked, P

Xs shoutd) be by B-1, B-3, BB,
88 ’




Lesson 6
B0 Bl male sublect, aCtive voree B-10 Draw & chart like the one below. In the
| first column, write the number of each
B3 mole sublect, active voice sentence that you wrote X by in B-9.
B:6 female sublect, Passive voice These are the sentences that people
_ o actually say. Then write X in the appro-
B-8. femaie subject. passive voiCe pria te column.
The Sentences People Say
Subject Verb
Sentence Malc | Femalc | Passive | Active -
number voice voice
Example: 1 X X //‘i
IR
Activity C:
Class wrap-up
- and €2 See B9 and B10 C-1 which sentences did you mark with X?
C3 o Peoflo Wsuany sa that boys C-2 For the sentences you marked with X, wers
~ the male subjects active or passive?
b. Bo¥sare shown in langudge to Were the female subjects active or
be more active than gicls.an . 5 A ;
dating, Spocts, and Political of passive:
economiC deCision mMaking,
C-3 . Words reflect the attitudes of a society.
a. Do people usually say that boys take l
girls out, or that girls take boys
out? Why? l
b. What attitude is shown: that girls
are more active than boys, or that
boys are more active than girls? I
i
63 {
44 I
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Aruitoxt provided by Eic:

Lesson 6

C-4 Think about what happens on a date.
d. Who usually drives the car: a boy or
& girl?
b, Who usually pays for a date: a boy .-~
or a girl? T
¢. Why do you_ think"we have these

customs?

what do you think about these
customs: Should boys pay for dates
or should girls pay? Why?

C-5 Do you think that passive people make
a lot of decisions or a few decisions?
Do you think that active people make
a lot of decislions or a few decisions?
C-v Think about girls who are passive and

only go out when they are asked. Which
choice are they giving up: whether to
ask someone, or whether actually to go?

C-7 Because of social customs, who make

more impartant decisions: men Or women?
Is this custom good or bad? Why?

45

c4

o

C6

c.?

€. These customs camn iTom the

Past and at some Point were Prob.
abty mwore approprtate than they
--/"“—F,
ngisting

on gguat 1ights, wcluding an equal
== T right 10 decision thaking, Power,

art torla¥. However, nOwW Mose
women are \yg[jsx nya

mitrating {riengdstups, and giving
{providing} Einancially.

d. Girls and bo¥s should iearn to be

flexibte in their roles. Factors to
consider when deciding who

should pay intlude who's work-
ing, who took the initative mn
asking the other persoa out, and

who wants ta pay. Olien, peopi¢

“ga dutch ”’

Passive people iend to make lew
decisions, prefereing 1o Jet others
make the decisions. Passive peg-

ple won’t be in 35 many decision-  _

making situtions in the hirst
place, since they aren’t involved
0 as many sitvations. The oppor
site s true for active peoPle
involved 10 a variely of situatons.
Actiaty breeds knowledge, which
forms the basis for good decision
making. Activity als0 can imply
matiguive, which 1n turn imPlies
decision making.

Boith, since if 3 gul waits to be
asked, she may not g0 at all, and
she certainly has given up her
night of witdling (he activily.

Men make more powesiul deci.
s1ons 1N Qur society, dominating
the areas of law. money, and
politics. On 3 lamily level,
finanaial decisions are often the
maie’s,

Many lamilies are ¢hanging this
tradilion, sinCe women wWant 1o
be invoived, both personally and
10 business, 10 decisions 1hat
affect them, In this way women
¢an feel and gxergise greatar cone
trol over their Lives,
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D1 A
D2 A
D3 P
D4 P

D5 ¥

Activity D
Flight check

Did you understand this lesson? To find ouﬂ,
answer the following questions without
looking back at the lesson. Then, your
teacher will help you check your answers.

In the sentences below, write A if the verb
in the sentence is in the active voice and P
if the verb in the sentence is in the passive
voice,

D-1 Her mother called the school to find out
where she was.

D-2 Brandon played football every day after
school. ) 4

D-3 The football was thrown by Clarence.

D-4 fTheoria's team was defeated by Sharon's
team.

D-5 Phil was taken to school by his father.

1

46 6o
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TEACHER OVERVIEW FOR LESSON 7

Duration: One or two class periods

Purpose: To show how positive and negative connotations of
words reflect cultural values

Student Objectives:

¢ To identify the denotations and connotations of given
words

¢ To relate connotations to cultural values of females
and males
Teaching Suggestions:
Level 1: Activities A and B, orally; Activities C and D
Levels 2 and 3: All activities

Vocabulary: Objective, subjective, denotation, connotation

Evaluation Activity: Activity D {(for general information about
the use of evaluation activities, see page xii)

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

® The denotation of a word is its factual definition.

o The connotation of a word is the feeling or emotion
suggested by the word.

¢ Often in our language, male words have more positive
connotations than their female eguivalents.

This lesson focuses on how connotations in language depict
males and females. Often, words used to describe male role
characteristics connote power, intelligence, dignity, or
respectability, with lack of emphasis on sexual desirability.
For women, connotations include evil use or misuse of power,
emphasis on sexual desirability or beauty, the need to have

a husband, weakness, or passivity.

In our culture, women who have "too many" ideas have tradi-
tionally been looked down upon, and our culture has not
accepted women who are unattractive, old, or single. Men,
however, have been revered for having ideas and power, and
our culture has more readily accepted men who are unattrac-
tive, old, or single.

~




Connotations

Activity A:
Two ways to describe

F ' lesson7. Positive and Negative

You can describe objects in two different _
ways. One way is by using words that describe
the object exactly or factually. The other
way is by using words that describe your

. feelings about the object.

The first way to describe is called objective.
The writer tries carefully to describe the

object and to leave out any feelings.

The second way to describe is called
subjective. 1In this case, the wWriter expresses -
emotions (feelings) about the object.

Look at the illustrations below. Which one
is objective (factual)? Which one is

subjective (emotional}?

227 B cute, soft,
<R~ furry, Fu.zz.le
; (l’P s;... wuzzie widdle,
kittie wittie
cat.
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‘Lesson 7 ) ,

- Did you know that every bird has a
propeller? You can see a bird's propel-
ler in a slow-motion picture of the bird
in flight. During the downward beat of
the wings, the feathers at the wing tips

Here is an example of objective writing.

stand at right angles to the wings.
These feathers are the propellers. They
are in this position for only a split

second during each wing beat. They are é

the key to the bird's ability to fly.

R R R

Now, lock back through the paragraph. <Can you
find any examples of the writer's emotions?
probably not, since this paragraph uses ©nly
factual, objective words. These words. have
only a denotation. fThat is, they‘have a

factual definition.

Some words also have a connotation. This ,

means that the use of the word causes You to
feel a certain attitude or emotion.

Look again at the paragraph above. What are
some words that you could add to show emotion
about a flyjing bird? What about the words
soaring, graceful, or beautiful? All of
these words show feelings—therefore, they

are subjective words.

‘ <oz
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Lesson 7

Look at these words.

car
* automobile

S limousine

Which of thase words means vehicle that moves

on ‘wheels? “Thig definition is the denotation
of all three words. Cars, automobiles, and

a

limougines all are vehicles that move ond
wheels. )

What is the connotation of each word? vYou
probably don't feel much emotion when you
hear the word car. But what do you feel when

you hear the word limousine? Limousine may

cause you to think of the President ©f the
United States, James Bond, the CIA, or rich
people being chauffeured to the Academy Awards.
Yoy may be excited or envious. You probably

feel more emotion when you hear limousine

than you do when you hear car.
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A2

A-3

A%

A5

-

a.r IndeDontence la vanety of

debinitions heré}

b Positive

&,

b,

Inhabited bY ghosts
Negative

Joker, jester, or comedian

. Positive (Probably}

The act of getting even
Ned@iive
A lumbiless, scated replile

Negative

Look ot the words underlined below. Use the
dictionary to find the denotation (exact
meaning) of each word. Then write a short

definition.

Bach word will also suggest a meaning

(connotation) that will cause emotions. If

the connotation makes you feel good: write
positive. If you feel bad when you read the
word, write negative.

A-1 Let freedom ring!
a. Denotation
‘b. Connotation
A-2 The house was ﬁaunted.
a. Denotation
b. Connotation
A-3 The glggﬂ'wbre a scarlet cape.
a. Denotation
b. Connotation
4 She vowed to ¢ .t revenge.
a. Denotation
b. Connotation .
A-5 The gnake bared its fangs.
a. Denotation

b. Connotation

-3
ol
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Lesson 7

Activity B:
Male and female connotations

You may do this activity with a partner
or by yourself.

Look at this palr of words.

WIZARD WITCH

B~1 What' is the denotation of wizard? 81 A wise man or a man skifled in
magic
B-2 Is the connotation of wizard positive or B2  Positive
_ hegative?

83 A woman With evil suDernatural

B-3 . What is the denotation of witch? Power

B4  Negative
B-4 1Is the connotation of witch positive )
. M _—— 85 Wizard
or negative?
86 Wuch
B-5 Which word describes a male magician? BT witch
B-6 Which word describes a female magician? 88  Wich
. BY  Wizard
B-7 Which word connotes (suggests) old age? e
810 Wizard
B-8 Which word ¢onnotes ugliness? T 811 Wach
B-% wWhich word connotes wisdom? “

B-10 W..o is more respectable: a wizard or
a witch?

B-11 Who is more evil: a wi.ard or a witch?

Q ‘ Sl 71:
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Bachelos
Qid maid
Bachelor
Otd mad

O1d mad

Look at this pair of words

OLD MAID

B-12 Which word refers 5 an unmarried male?
B-13 Which word refers to an unmarried female?

B-14 Which word connotes romance (a good
time) ?

B=15 Which word connotes boredom?

B~16 Which word connotes unhappiness?

52
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In our culture, is it more acceptable
for men not to marry or for women not to
marry? Why?

In our culture, women who have power c2
have often been feared. How is this

ghovn in the connotations of wizard and

witch?

.
I
to

. c1
Activity C:
Class wrap-up
C—-1 Remember, our language reflects the
values of our culture. Look at the
connotations 0f bachelor and old maid.
I C-3 In our culture, is it more acceptable for
men to grow 0ld or for women to grow
i 01d?

C-4 Look at this pair of words: man, woman.

a. Which word more strongly connotes
beauty?

b. Which word more strongly connotes
power?

¢. Which word more strongly connotes
thoughts and ideas?

c3
3 ~ c4
N 73
53
Q
-

Qur Cullure has considered it
acceptable for men not 10 marey
pr at least 10 PostPIne marniade
until they are oider. Until recent
Years, women were viewed as
needing marnage to fulfill
"natural” comestic rofes of
housekeeing ond child care, and
to Provide nurturing For thewr hus
bands. However. researCh en
Pérsonal happiness levei shows
that single women rated them-
selves the happiest, followed by
married men. Married women
and sngle men were the leas
happy.

Historically, wilches have most
ofien been wormen who demon:-
strated power. intelligence, and
abulities (such a5 trédiment with
herpal medicing! that were above
the normal human sPhere, Many
times witChes were blamed for
unlariunate events {such as death
n the family, severe storm)
because sCience had not gro-
gressed suffiCiently to explin
the physiCal Causes of these
evonts, Thousands ~f witches
[six times as many¥ women as
men) were killed in Germany,
England, Scotland, and France
during the witChhunts between
1450 and 1750,

Today, a man with power 15
usually trusted more 1 our cuk
lure than a woman with Power.
Women are stereolyped as more
ernotional and inconsistent,
whereas men are more often wica,
Emphasize 1o students that this
attitede isn’t aCcurate. Mention
women who have held feadershif?
Positions in other countries and in
our own. Stugties show that ps
WOmMED move iNt0 Power POsl-
tions in business, they are not
only as succassful as men, but
contribute unitue skills {ability
10 Creatvely compromise, for
exampiel.

It is more accePtable for men to
grow old, since men's values come
from their work, ideas, and
contributions, For women. who
wraditonally have been more
valued for their beauty and
gentlendss, growing old is not
as acceptabie, since \hey may
lose thewr attraCriveness.

Stress to students that all of these
attitudes are in the Process of

change as the roles of men and
women change.

a. Woman
b, Man

&, Man

—



a5 af they ace Ladures an some thouqhts and ideas?
way  This phenomenon may be

fue !Or Studt‘nls who exert peer . - - - o .
Pressure In tacms Of these d. Is this situation fair? How does it

sterectyPes  Students should be make women feel?
encoutaned te respect wndivadual
differences and not 10 Judde each
othér accorching to arbetravy

e. How do females who are not beautiful

stomdards feel? How do males who are not
powerful feel?

ERIC

Aruitoxt provided by Eic:

Lesson 7
1
06 Women &¢ vaiued for beauty, C-5 Look at the illustration below.
winle inen - valued Jo¢ thoughts
atidd wleas  As a resut, women . .
tect that they have to be Deauti- a. What is unusual about it?
fub and spend e and eneigy
trying 10 be Dedutiful or attene b. Who is valued p : .
uve  Women who are not beou- ‘i) n"? ed more for beaUty 1 our
talui Eeet s of thewr woeth culture?
dirmumashed.  Males who aren’t
stiong or powérful {making a 2
lot of money ] may secretly feel <. WhO 15 va lued nore for power and for




Lesson 7

Activity D:
Flight check

Did you understand this lesson? To find out,
answer the following guestions without
looking back at the lesson. Then, your
teacher will help you check your answers.

i D1 Exact definiti
D-) wWhat does denotation mean? Xact gefinition

D-2 Feeling or emotion suQ%ested by

D-2 What does connotation mean? 2 word
. . ) D3  a, Woman with ewd suPernatural
D-3 a. What is the denotation of witch? powers
b. NefSauve

b. Is the connotation of witch positive
or negative?

~F
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TEACHER OVERVIEW FOR LESSON 8
2

Duration: One Or two class periods

Purpose: To introduce students to female and male stereotypes
reflected in language

Student Objective:

¢ To distinguish between sterecotypic language and languade
that describes individual differences

Teaching Suggestions:

Level 1: Activities A and B, orally: Activity C;
Activity D

Levels 2 and 3: All activities
Vocabulary: Stcreotyper accurate

Evaluation Activity: Activity D (for general information about
the use of evaluation activities, see page xii)

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

¢ Stereotypes are labels used to identify groups and are
based on the assumption that everyone in that group
{male or female) has those characteristics. Comparisons
of men and women are often based on stereotypes of what
males and females "are like" or "should do."

® Stereotypes foster self-concepts that limit people’s
role options,

Research has demonstrated few real differences in person-
ality or intellectual functioning between the sexes. Com~
monly held myths are that girls are more social, more
suggestible, better at rote learning and repetitive tasks,
and have lower self-esteem than boys. In reality, indi-
vidual females and males vary greatly in their abilities,
interests, values, and activities. These differences are
greater than those between males as a group and females as
a group (Maccoby and Jacklin 1974). Yet our language con-
veys stereotypes about females (they are weak, passive.
emotioral, dgentle) and males (they are strong, aggressive,
dominant, active, rough)} that are inaccurate. Students
should be encouraged to consider how the use of stereo-
types in language can affect their behavior.
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Lesson 8: Lcmguczge Compc:ring
Women and Men

Activity A:
Like a man or like a woman?

Often, people describe other people by saying
they do something like a man or like a woman.

Are these phrases accurate, that is, are they
free from error? Usually, such phrases are not
accurate or realistic. Instead, they are
stereotypes.

A stereotype is an oversimplified belief about
a group Of people. Stereotypes suggest that

everyone in those groups should or will act in
the same way. For example, the statement
"boys don't cry"” shows a stereotype about

males.

Our society has stereotyped boys as being
less emotional than girls. However, males
feel as many emotions as females. This
stereotype may cause some males to try to act
unemotional.

i
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Lesson B

AH

AT

A8

AH

Male
Female

Human being whose Jdender 1S
mdasculing

Poweriul

Human being whose gender is
fepuning

Weak

StereotYLic. many women e
strong and many men are weak.

Weake,. l3nguage can affect how
people feel about themselves.

Not okaY to cry. unfortunatelV.
n both cases (A-8 and A9,
sterentypes may be adopted by
unthinking people 3s accurate,
thus bmsing their own saif-
concepts and role options, as well
a5 thew «heas about other Pedpie,

Let's look at spme stereotypes shown in our
language. Use the illustrations below to
answer the following questions.

Taking defeat

—liKe o man. ... li1Ke o woman.

A-1 Who seems to be taking defeat with
courage? "

A-2 Who seems to be taking defeat with no
courage?

A-3 What is the denotation {exact meaning)
of man?

A-4 What is the connotation (suggested mean-

ing} of man in the picture: powerful
or weak?

A-5 What is the denotation of woman?

A-6 What is the connotation of woman in the
picture: powerful or weak?

A-7 Do you think these pictures are accurate
(realistic) or are stereotypes? Explain.

A-8 If females are always told they are weak,
will they probably become weaker or
stronger?

A-9 If males are always told to hide their
teelings, will they think it is okay to
cry or not okay to cry?

76

58




Lesson 8

Activity B:

A tomboy or a sissy?

Look at these pictures.

‘She is a 1o

fnboy."

“He 1§ a sissy. "

B-1l What is the denotation of tombovy?

B-2 Is the connotation of tomboy negative or-

positive?

B-3 What is the denotation or sissy?

4
B-4 1Is the ceonnotation of sissy positive or

negative?

B-5 Which has a worse connotation:

or sissy?

tomboy

B-6 The words sissy and tomboy are based on
stereotypes about what girls should not

do and what boys should not do.

Name at

least two such actions for boys and two

for girls.,

B-7 tlow do these names make boys and girls

act?

B-8 Do these names give boys and girls more
freedom or less freedom to act as they

wish?

~J
e
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B-1
B2

B3

B4

B-5
B-6

B-7

848

A girl who acts like 3 boy

Somewhat negative, hut [ess
negative than gisgy

A boy who acts like & girl

Negatwve, certainly more negative
than tomboy

Sissy

Boys: shouldnt cry or show
emotions, shouldnt do house-
work, shouldn't display weakness
or softness, shouldn‘t Play with
dolls, shouldn’t dance profes-
sionally

Girls. shouldn't play baseball or
tootball (e¥pecially with ‘boys),
shouldn‘t curse, shouldnt physi.
cally fight with someone else,
shouidn‘t be rough

Girls ang boys shy awav from
doing certnin things aven though
they would enjoy them.

Less freedom, since they achi-
trarily limit one’s role options




Lesson 8

.
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c6
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Aruitoxt provided by Eic:

Fakng defeat hanestly by showing
teatinags toking defedt walh Courage
Ly i Teefings. 1aking deteat
38 .1 Comard

Sriuss that bigys onid giels are mare
Jhke thon different  We are all
humans, amd huimans have the
same baste needs, suCh as love,
frendsti?, kaowledge, foad, steep,
reskect, and Hower over our lives
Boys snd aqiels shoulet thunk of
themselves a8 nthiwdual pecple
when decsding what to do and
saY.

Cryeng atvl showing other amo-
nans are ndtueal and do not
neCessanily show weakness,  In.
stk CEying can show Jove,
dliection. Hdtriitism, and 50 on

Moro chovees tf 3 parson, Then
one can have much mare fexy.
bty 0 choosing or defhimng
roles

Just s oue cuiture cesists change,
11 resas? changes in 1anguage. Often,
people’s artitudes are very slow
to chanye, even though change
bebavior has taken plaCe. Until
people's attitudes change, fan-
quage wi probably show these
stereot¥YDic attataches. Whale ut is
not possible 1o ehrq:nale all
stzreotypes, students can fearn
wChimques for sdentifying and

"
analy zing stereo?YDes
!

Sampie answers  steong, Power-
tul, Caurddeaus, wise !

Sample answers  weok, emohional,
foohsh

An exaMerated belsel about a
droub of peoilp

Activity C:
Class wrap-up

C-1 Discuss your answers for Activities A
and B.

C-2 Look at the pictureé in Activity A.
Reword the phrases under the pictures so
they represent humans, not males Or

females.

C-3 How different are boys and girls? Do
only girls feel like crying? Do only
boys enjoy sports? Do you think the
words tomboy and sissy are based on
stereotypes? Why or why not?

C-4 1Is crying always a sign of weakness?

of you as girl or a boy or as a
person? “Explain.

C-% Do you hijg,more choices if people think

C-6 If language changes as people change,
why do stereotypes exist?

e

Activity D:
Flight check

Did you understand this lesson? To find out,
answexr the following gquestions without
looking back at the lesson. Then, your
Leacher will help you check your answers.

D-1 what are two stereotyped connotations of
like a man?

D-2 What are two stereotyped connotations of
like a woman?

D-3 what does stereotype mean?

3t .
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TEACHER OVERVIEW FOR LESSON O -

4

Duration:

purpose:

One or two class periods :

To show how occupational labels reflect cultural
attitudes about female and male workers

Student Objectives:

¢ To identify female and male occupational labels and

generalize about the values they show

v “f

‘e To generate alternative forms of occupational labels /

Teaching Suggestions:

Level 1: Activities A and B, orally: Activity C;

Activity D

Loevels 2 and 3: All activities

Vocabulary:

Evaluation
the

Background:

The

Label: occupational label, suffix

Activity: Activity D (for general information about
use of evaluation activities, see page xii)

following is the main point of the lesson. Make sure

to emphasize it as often as appropriate.

Occupational labels often designate whether work is
peing done by a male or a female. This differentiation
reflects people's attitudes that a different level of
work is being done, and in some cases that the work
done by females somehow isn't as important, valuable,
or serious as that done by males. (Certainly: poet
sounds more solid and serious than poetess.)

8




Lesson 8 Using Occupational

Labels to Define
Each Other

Activity A (discussion):
What are labels?

A-1 Look at the following illustrations.
What names (labels) are used instead of
the people's names?

a1

Father, baby, poet, singaes

A-2 What are some Other examples of labels?

A-3 When might labels be unfair?

61
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A2

A3

Peesident, teéacher, student, son,
daughter, mother, father, lowyer,
painter, Coward, heco, joker

Labels are ynfeir when they hurt
others and when they don’t
accurately represent tha ferson
but instead ropresent one’s feelings
about the person. Such labels
welude swpid, idiot, dummy,
sisgy, and 30 on.




Activity B:
What are occupational labels?

You may do this activity with a partner or

by yoursélf.

One way to define people is to label them.

- To_label means to name. When you label a
rerson, you 4don't use the person's real name—
l1ike Ursula or John. Instead, you think of
another word to use in place of the name.

Here are some examples of labeL@: wife,
hushand, nurse, mother, father, poet, singer,
jockey, waitress. Af you can see, these
labels help to define these people. The
labels describe wnat the people do (theli
roles} . :

wWhich label do you prefer: person or koy or

girl? Why?

There are many kinds of labels. In this
lesson, you'll be thinking about occupational
labels: names that describe a person's usual

-
G

or principal work or business.




Lesson £

EETATY

i'nee 1y

it the following i1llustrations and words,

atpWer Uhne juestions below them,

Which term can be used for either a man
doctor or a woman doctor?y

Which term can be used only for a woman

docror?

Which term sounds more importants doctor

or woman doctor?

Whrch term makes a female doctor sound as
important as a male doctor: doctor or
woman doctor?

If you were a woman who was & doctor,
whiech weuld you want to be called:
doctor or woman doctor?

which term sounds more important: lawyer

Qr wWoman lawyer?

Whioh term makes a female lawyer sound Aas
important as a male lawyer: lawyer or
woman Lawyer?

Waich ferm do you think should be used
for a female who is a lawyer: lawyer

or woman lawyer?

woman doetor

B-1
8-2
B3
g4
B.5
B&

Bg

Doctor

Wornan doctor
Doctor

Doctor

Varicty of answors
Lawver

Lawyer

Lawyer




Lessorn 9
Now look at the following péirs of words.
a . . bs * C.
najor waiter steward
ma Jorette waitress stewardess
' [ AT
- A suffix is a letter or Yroup of letters added
© e to the end of a word to change the meaning.
: o '”"”ﬂ”“fm'““' Here are some examples: gangster, auctioneer,
car b Jreniarad 1oy boprsgle . _-
speedy, dramatize. The underlined letters
810 The sam= hisad toh, sithough I
the e sl e often better pax! are the suffixes.

1 LR reshigious

B~-9 What suffixes have been added to the
second word in each pair above? How has
the suffix changed the meaning?

B-10 Does each pair above describe the same
job or different jobs?

Look at the following words, which represent

occupations or roles.

a. tailor seamstress
b. waiter waltress
¢c. steward stewardess
d. poet poetess
Bal 1 s srogtite s ursr s v each 8~11 Which word in each Pair sounds like a

o more important or better-paying job?
LI N 0 TR LT R I T I Y BT . . .
8-12 Which words are the feminine form of
B35 Pronobay fes ampoet int femugles each Occupa tion?

A0 e Pofpaentiy Dand laSs tay

the .41 s

. B-13 Compare ‘the words. Do feminine labels

make a word sound more important or less
important?

\
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PAFulToxt Provided by ERIC

Lesson §

B-14 If woymen and men have the same occupation,

how many words do we need for that occupa-
tion: one or two? Why?

B-13'1f we use a different word for women in

an ovcupation, does this show that women
do the job as well as men or differently
from men?

B-lt Il you were a woman who was a poet, which

would you rather be called:
povtess?  Why?

poet or

B-17 [t wr use a different word for men in an

B-1¥ [f you were a man

occupation, does this show that men do
the job as well as women or differently
from women?

who was a nurse., what
would pou like to be calied: nurse or
male nurse? Why?

.

Activity C:
Class wrap-up

Discuss your answers to the guestions in
Activity B.

Yol have learned that often the same job
has different labels for men and women.

a. What do these labels show about
society's attitude toward men's and
women's work?

L. Whose work seems to be valued more

highly?
c. How can language co
reflect

we change our
equal vaiues?

Do you think occupational (work) labels
are changing to reflect egual value for
work done by men and women?

B-14
815

B-16

817

8-18

c2

c3

One, to 1ePresent the occupation
Dufterent from men

Probably poet, because 1 carres
more weidht 5 more freduently
used, Huts all Poets i the some
cocuPatonal cateyory

Different from women

Variety of answers. however,
nurse can represen! botiv males
and females

Our culture has taken women less
sepously than e s many paid
occuPations {and Paud them lessl.

If our culture valued male and
female work equally, there would
Probably be only one word for the
oceuPation. EQupl value 15 shown 10
equal wording. {Strass tivs Pornt.)

OecuPational Iabels ate changing.
The federal governmien! now yses
a stan¢tardized hist ol occupatipnal
lapels. The bst 15 composed of
words that represent both men
and women. This means, among
olber things, that the suffix man
has been deleied lsee Lesson 5,
Stress that change 1s slow  People
generally resist changa, and as a
rasull, fanquaye changes slowly,




Lesso. 9
G4 s Tadar ' C-4 Here is a list of occupational labels.
b ot Some refer to men and some to women.
) Change each label to a word that can
¢ Cwamng b n refer 0 either men Oor women.
1 Authwr »

&. scamstross
o Coasleuction sulersor

b. male model

¥ Snesiwrson
c. maid
d. authoress
e. foreman
f. salesman
Activity D:
Flight check
Did you understand this lesson? To find out,
answer the following guestions without
locking back at the lessoan. Then, your
teacher will help you check your answers,
0.t To name, character.ze D-1 What does to label mean? -
02 Swciewary ~ D-2 Change these labels to represent either
b. Oottor a man Or a woman:

¢ Oftwce assistant, cierk a. male secretary

-~ o Cieaning ferson
b. woman doctor

e Trash coliecrar

f Guard "c. office boy
d. housemaid
. trashman

£f. watchman . (




TEACHER OVERVEEW FOR LESSON 10
~

Duration: One Or two class periods
Purpose: 7o show how terms of address reflect cultural atti-
tudes and stereotypes about female and male roles

Student Objectives: S

® To identify female and male terms ©f address and to
generalize about the values they show

* To generate alternative forms of female and male terms
of address -

Teaching Suggestions:
All levels: 'aAll activities

Vocabulary: ‘Tlerms of address

Evaluation Activity: Activity E (for general information about
the use of evaluation activities, see Ppage xii)

Background:

The following are the main points of the lesson. Make sure
to emphasize them as ofien as appropriate.

¢ Termg of address in our language show that our culture
accords women less respect and individuality than it
accords men.

¢ Terms of address in our language show that women are
often rewarded on the basis ©f their physical appear-
ance, whereas men are rewarded for having ideas and
making money.




Lesson10: 1erms of Address

Activity A (discussion):
Looking at labels

An-1 Look at the following illustrations. A1 Turkey, old-timer, the people‘s
What labels are used? What would normally names

l be used instead of the labels?

)

W ugn f”'bﬂflﬁ’
h 7

e

)
b
mc
a4 LAY

Name some terms of address {words or their attenuon
. groups of words used to call a person
by a specific name or title) you use.

Q _ 67 8

E 2-2 wWhat does it mean to address someone? A2  To speak to them or try 1o gat




Lesson 10
Some students listened to salespeople talking
to customers. They wrote down what terms of
address the salespeople used. The words are
shown below.
List 1 List 2
: Names men called women Names women called men
lady sweetie sir
L young lady  miss dear
T kiddo lovey
ma’ar girl
senorita baby
A3 Wowmen

A-3 Who were called more names (labels): fien

A4 Probably bpcoust females are or women?
often treated as altractive, rather
helpless ohiects to be treated with . o
gentlenass and not to be taken a-4 Why do you suppose this happened?
t00 serrousky . *Some men may
use these lerm$artly 10 assert

their own sense of superiority. ACﬁVit Y B' ~

talus are Senerally accorded

rospect andt westea i e Another way to label
familiataty

You may do this activity with a partner or by
yourself.

In the last lesson, you learned about
occupational labels. Another way to label
people is to0 address them with a word that

isn't their own name.

Here are some examples:
"Hey, you /" "HiKidde.”
"Hello, gors'eous Y/

Yyou found in Activity A that sometimes men
have more labels fFor women than women have
for men. What attitudes do the labels show?

68
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) Lesson 10

Eg;‘iszgounds more respectful: List 1 or B-2 Males seem 10 be in charge:

: females seem t0 be attractive.

B-.2 According ko the lj_stsl'I who seems O be 83 That they ?fe attractive, soft,
in charge? Wwho seems to be attractive? heipless, unimportant, Youny

84  Respect, lack of lamiliarity

B~3 What attitudes toward women does the

I B-1 Look at the list again. Which set of Ba  List2

85  Probably more sweet than

first list show? powerful
B~4 What attitudes toward men does the 86  Morepowerful
second list show? B-7  Variety of answers

88 Sampie answers: sweetie, dear,

B-5 1If you were called sweetie or little oraeous, chick, beautiful, Baby

lady, would you feel powerful or sweet?

89 Girls! they ace socialized by the

_ ' . media and their peers to feel that
B-6 If you were called ma'‘am instead of ¥ is more important 1o be atirac:

sweetie, would you feel more powerful tive and get married than almost

or less powerful? anYthing else. Until recently

women defined themselves 1n a

¢ . more licmited way, with the re.
B-7 Write at least two words that boys use sult that women devoted more

to address girls in your school (for energy 1o men and to their fam-
example, babz) . Write two words that ilies than 10 careers.

girls use to address boys in your school. 810 Spend less enersy on beind
. attractive 10 males and ¢oncen-

- : wrate on other areas such as
B-8 What names do boys use to address girls careers, scholasship, and physical

to show that girlis are attractive or litness. All of these have rewards
desirable? that may Prove inore fulfilling
than male admiration of approval.
B-9 Do girls or boys try harder to be
_attractive?

8~10 If a girl wants to be taken seriously
and feel in charge, what can she do?

Q 69
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Lesson 10

e}

c2

c3

c4

c5

c.?

ERIC

Aruitoxt provided by Eic:

Johns wife

Har hinband’s name

Very often

Mot verY piten

Belongingd to someons else
An ndivatdyat

Waomen belong t0 men

Many peoPle believe that It is
unporiant for everyone in the
family to have the same last
name. Historically, men heve had
legal status as Property Owners
and women have not. Therefore,
it was eustomary for families 10
us¢ the man’s {ast nama.

Taoday both women and men are
recognized individually under the
taw pyan tf they are married.
However, the custom of the
woman changmg her name 10 her
hushapd’s s still strond. even
though she is not required to *
legally.

Women are increasingly using
1he given nama instead of their
husband's name far paofessional
reasons or for convenience. Other
prople who marry may decide to
w2 both the hasband's and wife's
last namés s0 they wil have the
same last name, For example,
Sophie Larsen and Miguol Jones
may use Larsen-Jones {or Junes.
Larsen) as their 1ast nome.

Activity C:

Husbands and wives

B

Form a group with three or four other students.
Look at the following pairs of words:

John

John dones
Mrs. John Jones

Now answer the following guestions aloud,

according to your opi isns.

c-1

c-7

How is the woman identified:
or by her husband's name?

by her name

How often do you think women are identi-
fied by their husband's name: very
often, often, or not very often?

How often do you think men are identified
by their wife's name: very often, often,
or not very often?

In the above example, 1is the female
defined as an individual or as a posses-
sion 0f someone else?

How do you think a female should be
defined: as an individual or as a posses-
sion 0f someone else?

In gereral, does our language show that
men belong to women, or that women belong
to men? Should this view change?

In our culture, most wives have their
husband's last name. Discuss what you
think about people changing their names.

a. Should women chanye, their name when .
they marry? Should~men? Why or why
not? .

b. After discussing these points: have
your group recorder write a paragraph
explaining your group's feelings.
There are noO right or wWrong answers.
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Lesson 10

Activity D:
Class wrap-up

. D-1 Discuss your answers to Activity C. Your -
teacher will ask volunteers to read their
. responses to C~7.

D-2 what names do boys and girls use to D2 Vatiety of answers

describe each other?
D3  wariety of answers

D-3 What attitude does each name show? How D4  More imPortant. sic, Mr,, Mes,
does each name probably make the other Ms., Maam, distinguished gquests
person feel? Less imporant:  chick, dearie,

swestie, and so on

D-4 What are some names that make people o
. o . o D.5 By using sirular terms for males
gsound more important? Less important: o formaes

D-5 How can people use terms Of address to
make both females and males feel important?

' Activity E:
[:H@ Flight check ' -

Did you understand this lesson? To find out,

answer the following questions without
“ looking back at the lesson. Then, your
teacher will help you check your answers.

E-1 List three labels that are used to lé-‘l Variety of answers
address people.
E-2 Cute
E-2 According to the study described in €3 Varioty of answers

Activity A, did the labels men uzed for
women show that men think women are
powerful or cute?

E-3 List two labels that seem unfair to you.
What can you do about this sithation?

Chicks




Sending Messages Part III

TEACHER OVERVIEW FOR LESSON 11

Duration: One or two class. periods

Purpose: To introduce students to differences in female and
male uses of gqualifiers and disclaimers

Student Objectives:
¢ To identify disclaimers and qualifiers

® To generalize about the use of disclaimers and qualifiers
by females and males

® To jeneralize about the appropriate use of disclaimers and
qualifiers

Teaching Suggestions:
Level li Activities A and B, orally/ Activity F
Level 2: Activities A, B, D, and F
Level 3: All activities

vocabulary: Qualifier, disclaimer

Evaluation Activity: Activity F (for general information about
the use of evaluation activities, see page xii}

Backyround:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

¢ Qualifiers are words and phrases used to soften or
weaken statements.

e Disclaimers are phrases used to excuse what is being
said.

® In generair females use more gualifiers and disclaimers
than males, since females are socialized to be less
dominant and aggressivé than males.

Studies show that females, who are often socialized to be
more polite and less direct than males, use nore qualifiers
and disclaimers than males. These words and phrases are
used to avert or avoid unwanted reactions to words, and to
make statements less absolute in tone (Bakins and Eakins
1978, p. 43). As a result, females often sound more tenta-
tive and less confident in themselves than males. This can
beo detrimental to females in business and in other decision-
making situations, On the other hand, males, who usually
are zocialized to be mere blunt and straightforward than
women, often sound overconfident or uncompromising.

J4




Le}sson 11: Speaking with |
- Confidence | ;

Activity A (discussion). o
What is a qualifier? w

© s Ll

You have been studylng about written words:
In this lesson, you w111 be studying Spoken

language in conversations. u

1 1

Look .atsthe illustraéions below. What do all
of the phrases have in common? ~

’r.I:l'znk that...

7

They are all qualifiers. A qualifier is a
word thiat softens or weakens a statement.

People use gualifiersi to make their statements
less strong. '

75




Lesson 11

A1 Tue sentence without Qualifiers a~1 Think of a sentenge that finishes each of /
will sound stronger the preceding phrases. Now say the same

A2 To be pobite, to avOii hirting sentence without the quallfler' Which
somedne’s feehnds. 10 tey not 10 , sentence sounds stronger?
sound too confrdent, to apolomzt .
for talking {lensales are socialszed :
10 be less drreet and outspoken a-2 Why might people want to soften or weaken
thum rnates),  The last reason a statement? »
Probably undermines the hsten- 5‘ ‘
er’s canfidence in the speake. A-3 Look at the following illustrations.

A3 Second statement 15 weaker Which statement gounds weaker?

I .

becousd it is less dicect,

L}

A4 Sample answers  pahaps, 11
seems to me. | quess, well, poob-

ably, vou know, | suppose. | A-4 What are some other qualifiers that you
think, sort of, okay have heard people use?
A5 Apprapriate of somcone else is
angey of ubset and You dontt A-5 What are some situations in which
vant 10 make 1he situation wotse, quali fiers might be appropriate?

or if you want ta defer to that .
Person beeause he - she is Yeur Inapproprlate?
. superioe
inappropnite  when you heheve
In your opamon and want or neeld
* others to respect your opnicn,
An gxamfie is 2 woman at 2 busr
ness meeting. if she uses oo

I

i

many qualifiers and disclaimers, ’ l
#

$he may not be 1aken Seriously ! -~
or have 85 much respect. People -
who.don't seem 10 cespect their 9 T
own deas Probably receive bitle Ju
Pt {rom others far those
itdeas. ? 6
ERIC ‘ '
. )




Lesson 11

~ Activity B:
What is a disclaimer?

Another set of words closely related to
gqualifiers is disclaimers. People use

disclaimers to excuse what they are going

to say. Look at the examples of disclaimers
shown below, '

scmethin
tt:-ﬁls me...cJ




Lesson 11

B-1

8.2

83
B4

B85

+

* Use the following illustration to answer the
questions below.

T Know this /7 75 N
Sounds Szlly ; 7 ::
éﬂgi‘vw %? (</’«-

n'l <

. fﬁé&"ﬁt&? /\ AN

T

]

Probably not B-1

Probably not, because she uses
a disclaimer.

2 B-2

More seriously

You should use them when you B-3
are really unsure of your idea.

¥You should not use them when

yOou believe Your idea is a good

one. {You should be honest

about your feelings.)

viagsogrgit

I." ol
5 e i
¢ L

Do you think that the speaker really
feels that what she is going to say is
5111y?

Does the speaker seem te feel confident
about her ide=?

Why do you think the speaker uses a
disclaimer:

a. Because she doesn't want to sound
too direct?

b. Because she doesn't feel confident

about her idea?
c. Because she is trying to be polite?
Would the listener take the speaker more
seriously or less seriously if she didn't
use the disclaimer?

When should you use disclaimers? When
should you not use disclaimers”®

78




e ' Lesson 11

B-6 - studies have been made to find out
whether more males Oor more females use

qualifiers and disclaimers. ‘
a. Who do you think are raised to he 86 a. Females
more polite: males or females?
> N b. Males
b. Who do vou think are raised to be c. Likelf
more straightforward: males or )
females? d. Unlikely
{Eakins and Eakins report that
C. Are females 1lkely or unllkely to women 1n COMPArIson 10 men rgte
1ifi . L . - hemseives as having poorer logic
use qualifiers and disclaimers? 3nd less command of the facts,

and are mors likely 1o hedde.}
d. Are males likely or unlikely to use
qualifiers and disclaimers?

Activity C:
| Learning from each other

Form a group with three or four other students. .
Discuss the questions below. Choose a group
recorder to write your group's answers. There

are no-right or wrong answers.

C-1 Sometimes you should try to make a person C1 Sample answers: if you are meet.
feel comfortabler or try to avoid hurting $%:mﬁ:f@fmemeTm
someone's feelings. Think of three situa- ‘mefﬁwiﬁiﬁi?;éﬁmf
tions like this. Would you want to use if you know the Person i$ sensitive
disclaimers and qualifiers in these
situa tiIOnn - g C2  SambPle answers: if you want to

S: sell your idea in 2 business situa-
tlon, if you want 1o 93in more

C-2 Usually: you should be honest and $$$;3:§2m23m1wm3

' . 1 U are o2ing treats
straightforward about your feelings. 23 Inferior to others Present
Think of three situations like this.
Would you want to use disclaimers and C3  According to the situation
- qualifiers in these situations?

C-3 How should a person decide whether to
use disclaimers and qualifiers?




Lesson 11

Activity D: LS
Who uses qual.izers and disclaimers?

.

One way to find out who uses gualifiers and
disclaimers is to observe people. This
evening, watch a television program, or ob-
serve some friends or members of your .family.
Listen for qualifiers and disclaimers. 2as

you observe, write:

¢ the disclaimer or qualifier-

o whether the speaker is male or female

To help yoﬁ; here is a list of gqualifiers and  .
disclaimers. l
" Qualifiers Disclaimers

Perhaps. . . . 1 know this sounds silly, but. . )

It seems to me. . . This may strike you as odd, but. . .
I guess. .. Well, I'm not an expert, but. . . -
Well. .. Don't get mad, but... * l
Possibly. . . TMnmymmﬂau%bm_.\ _
I suppose.. You're going to think this is '
I think ‘ stupid, but. . '

’ You know. . .

’ Sort of. . . : l

100
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Lesson 11

Activity E:
Class wrap-up

B-1

L

Discuss your answers for Activities C

and D.

Some studies show :chat adult women

generally use more qualifiers and dis-

claimers than adult men.

a. Do your findings in Activity D agree

with these studies?

b. What causes more women than men to
use qualifiers and disclaimers?

¢. Should this situation be changed?

What can females learn from males
using qualifiers and disclaimers?
can males learn from females?

Activity F:
Flight check

in
What

DPid you understand this lesson?
answer the following questions without

looking back at the lesson. Then,

To find out,

your

teacher will help you check your answers.

List. three qualifiers.

List three disclaimers.

4

What is a good reason to use disclaimers

and qualifiers?

What is not a good reason to use dis-

claimers and qualifiers?

E-2 Moles and fernales have been
socialized differently. Females
are socialtized 16 be mare palite
and lass direct. Males are socialized
to be more blunt or streight-
forward. Better ¢ommunication
would occur if peaple chase their
fanguage according to the situa-
tion, not according to whether
they are fémale or mafe. However,

<. @ woman may find herself in a
double bind. If she uses qualifiers
and disclaimers, her statements
may not be taken seriously. 1f
she uses direct, self-confident lan-
guage, other pPeople may think
she is beina Pushy or unfeminine.
Yet if o man uses the same divect,
self-confident language, he may
be viewed as assertive and
effective.

E-3  Females can learn to be more
assertive in appropriate sitlations
by limiting the number pf quali-
fiers and disclaimers they use.
Males ¢on learn to be more sen-
sitive in appropriate situations by
increasing the number of qualifiers _
and disclaimers they use.

F

1 Sample answers: perhaps,
it seems to me, well

F2 Sampleanswers: | may be
wrong, but. ., ; You may
not like this. . .: This may
sound crazy. ..

F3 Politeness ¥~
F4 Dishonesty sbout Your

feetings because You think
it is expected of You
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TEACHER OVERVIEW FOR LESSON 12
e e e S ————

Duration: One class period

Purpose: To introduce students to the use of indirect and
direct requests by females and males

~ Student Objectives:

e To identify indirect and direct requests

® To generalize about the use of indirect and direct
requests by females and males -

‘e To generalize about the appropriate use of indirect and
direct regquests

Teaching Suggestions:
Level 1: Activities A, B, and C
*» Levels 2 and 3: All activities .

Vocabulary: Regquest, direct reguest: indirect request

Evaluation Activity: None
B :
ngkground:

Studies show that males are more direct than females in

making reguests. This behavior reflects the power struc~
_ture in our culture, in which males hold more positions

of power. Studies show that females are socialized to be

more pohmag and less powerful or direct than males. Women

are in a double bind. If they speak powerfully or with

directness, they are labeled as masculine or aggressive.
If they speak politely or indirectly, they are seen as
weak.
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Losson 12: Making Requests

Activity A: )
What would you say?

Before you do this leSSOD: do the following

" vexperiment. There are no right or wrong

answers.

Read the situation below. Then decide what

you would say and write it down. Try to write
what you would really say in a rezl situation.
A-1 You are a parent. Your child, John, starts

to run into the street. You want to call
him back. -

You say: : i
A-2 You are a teacher. Your class has fin-

ished an assignment. You want to collect
the papers.

You say:
A-3 Your friend is drinking some soda. You

would like a sip of it.

You say: . o
A-4 You are the president of a public relations

company. You want to ask some employees
to attend a meeting that is about to start.

You say: .
A-5 You are a state legislator. You need

some legal information.

You say to your assistant:

Write your name on your paper and turn in your Activity A. Save the papers to distribute
_ during Activity D.

answers to your teacher.
' 83 L3




Lesson 12

Activity B: ‘
How do men and women make requests?

L3

The word request means to ask someone to do
something.

‘ *
~n People make requests in different ways. Look
at the following examples. Then answer the

questions that follow.

a. Feéd the dogl .

b. Please feed the dog.

c. Will you feed:the dog?

d. Will you pieaéé feed the do??

e. Won't you please feed the dog?

B-1 Which requést is the shortest (has the
least number of words)?

[y

B2 de B-2 Which requests are the longest? '

K

83 2 B-3 Which request is the most direct (most -
B4 cde . like anqrder)? : ,
. B-4 Which requests are not very direct (more
likedquestions)?- \
As you can see from these examples, the
-

shorter the request, the more power or force
it has. The longer the request, the less
power or force it has.

104




Look at the requests below. Write D by the
ones that are'direct’(powerful) requests.
Write I by the ones that are indirect (less

powerful} reguests. . .

B-5 Draw your line at a 40-degree aﬁgleaf
5 .
B-6 I'd like you to draw your line at a
40-degree angle.
.

B-7 Try not to get it off center.

o

-

B-8 Don't get it off center. :

4
B-9 1I'd just like to ask';pu how many
stydénts you have. :

B-10 How'many students do you have?

Change the following indirect requests: to

direct requests.

-

B-11 I was wondering if you fed the dog.

B-12 Well, let me just ask this: Why do you

think he d4id that?

85 D

.. 86 1 | J

87
%
88 D
-
89 |
810 D -

811 Did vou féed the dog?, ’

8.12 . Why did he do that?




C-1

¥
To'be polite, becdlse the persson

is afraid of offending the person
being addressed

Indirect

Males are more direet and are
more oftén in powerful positions
4

Activity C (discussion): .- .

When to be direct

C~-1 Look at these two senténces: e

. -
L et

o
e

Let me know @sfsoan as-possible.

Will you please let me know as soon
as possible?”

Why might a person use the second
sentence instead of the first sentence?’

C-2. If a person always uses indirect requests,
how will others think of the person:
as direct (powerful) or as indirect
{less powerful)?

C~-3 Do you think females or males are more-
direct? In our society, are females or
males more often in powerful positions?

Activity D:
What did you say?

Form a group-with three or four other
students. Find out which of your classmates
use direct requests and which of your class-
mates use indirect requests. To do tﬁis,

your teacher will give each member of your

group someone’s paper from Activity A. Use
the papers to fill in a form like the one on
the next page.




Lo

Use the definition of direct and indirect
reghests given earlier in the lesson. For
example, if a person used the word pledse; or
if- the person wrote a, questién, marh_the

indifect columd. >f the person used as.few

words as possible or used an gdclamation ' .
point, mark the direci columi. Make sure to )
- !
mark boy.or girl on your form. *
: ]
' - -
Boy Number . .
Gl _° of words Indirect ., Direct. \
Situation 1 )
Situation 2
Situation 3 )
Situation 4 v
Situation 5

Choose a

Now answer the questions below.
~group recorder to write your group's answers.
' +

D-1 Who used more words: boys or girls?

A

To find out, count all the woxds used by

boys. Then determine the average by

dividing that number by the number of boys'
.papers. Do the same for the girls’' respanses.
Which average is higher?

D-2 Who used please more often?

D=3 Who used more questions? Who used more

exclamation points?
o .

D-4 Were boys or girls more direct?

. Activity E:
Class wrap-up .

e,
-

E~1 bDiscuss your findings in Activity D.

E-2 What do the results show about the way
girls and boys are raised? What can
girls do“about this? What can boys do?

~

87
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TEACHER OVERVIEW FOR LESSON 13

“
Duration: One class period

Purpose: To introduce students to0 the use of fillers, interrup-
/ ‘ tions, and jokes by females and males
Student Objectlve5°
® To identify fillers, interruptions, and jokes
® To generalize about the use of fillers, -interruptions, .
and jokes by females and males
Teaching Suggestions: .
- All levels: All activities

Vocabulary: Interruption, joke, filler

L

‘Evaluation Activity: None

Background:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

~ ® Fillers are words such as uhm, you know, and well that
convey hesitance in communication. Studies show that
females use fillers more frequently than males do—
which is prchably the result of cultural stereotyplng
of females as docile.

® Interruptions cnd .jokes are made more often by those in
authority or in superior positions. Males demonstrate
far more use of both, showing male versus female status
in our society. ’

In a study of female-male conversational interaction reported
by EBakins and Eakins (1978), females were found to use more
fillers than males, 'probably as a result of socialization
that emphasized female dOC111ty , &2

Other studies showed that the use of humor and interruptions

is distributed by status. Those with less authority were

found to make fewer witticisms and to interrupt less fre-
guently. Males were found to use humor far more often than o
females, and to interrupt more freguently than females,
reflecting male-femdle status in our culture (Bakins and
Eakins, 1878, p. 76}.

*
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" Lesson13: F illers, Intermptions,
and Jokes ~

Activity A: ]
Who interrupts and tells jokes?

Watch a talk show on television for at least

30 minutés.'

Listen for interruptions and jokes.

(Interruptions occur when someone starts to.

' speak before someone else has finished speaking;||

. jokes occur when somecne says or does something

to provoke laughter or amusement.)

‘A~1 As you watch, fill in a form like the
one below. Put a mark in the -dppropriate
column (female or male} every time some-
one, interrupts or tells a joke. Be,
. [~ o .
prepared to present your findings to
the class. . *

Female Male

Interruptions ¥ .

Jokes

A~-2 Who interrupted more: males or females?
A-3 Who told more jokes: males or females?

A-4 Why might.people interrupt? A4 . Interruptions are often used to
show power amd domination,




Lesson 13
Activity B:
Who uses fillera?
. __
Fillers are words like uhm, well, you know,
) like, and okay. 7
Find out who uses fillers. To do this, show
to one girl and to one boy a picture, drawing,
painting, “or sketch in a magazine or textbook.
ask each person to describe the picture.
} buring the description, listen for fillers.
. : ) ' Repeat the process for another girl and
another boy. T 7 T T ==
Activity C (discussion):
What were your results? - - _
. = . )
Cc thwu?h C-?I _S;udiﬂ;h?;e:?:tt C-1 Discuss your results for Activity a.
more ftreequl:mens, Than females, Were there differences in the way females
Interruptions can show do mina- and males used interruptions and jokes?
tion. Males interrupt fernanles
e e ettty C-2 How do you feel when you are interrupted?
are detrimantal 10 effective Have you ever interrupted another person?
commwnication. Why ?
C4 and C5 Some theorists suggest that . . ]
humor is an outlet for aggression (=3 1Is interrupting an effective way to
{Eakins and Eakins, 1978, p. 76} communicate? Why or why not?

and that jokes are directed from
peopble of higher status to those .
of lower status. Thus, if women C-4 How do you feel when you tell a joke?

are perceived as having lower Hear a joke?

status than men and pérceive

themselve* that way, they are less . . . .

likely to tell jokes and more C-5 1Is joke-telling an effective way to
tikely to laugh in response to communicate? Why or why not?

jokes by men. Jokes can Provide
enrichment to life and comic
raliaf. .They can also offend — ——— - — e p— ———
certain groups or individuals and,
-I -
11¢

as such, contribute to sterectyping.

90




— Lesson 13

~

C-6 Discuss your results for Activity B. C6 through C8  Swdies of adults show
that women use a hisher propor-
tion of fillets when addressing

a. Count the number of girls and the males of conversing in thair pros-

' number of boys who described the ence than do ‘males in the raverse
picture. Then eompare the total ﬁwgmhmnmsdenha
: . p. 761. However, since neither

numbef.of fillers used by each. glrls nor women have been found-.—

. to be inferior to males in language

b. Who used more fillers: boys or girls? skills. the use of fillers may show

. submissiveness or tack of cdnfi-
. . dence. Although fillers are

C-7 Why might someone use fillers to oceasionally necessary whila one
communicate? searches for the right word, in

general they do not contribute to
direct, self-confident speech.

C-8 1Is using fillers an effective way ‘
to communicate?
C-9 a. In Lessons 11, 12, and 13, you have C9  Review the background and content

“learned about different communication of Lessons 11, 12, and 13.
methods for females and males. .
Review these methods.

b: What special problems do some males
have in communicating? What causes
these problems?

c. What can males learn from the way .
females communicate?

-—= =d+ -What=special problems do some females _ i _ _
have in communicating? What causes =~ = e loem e
these problems? _ _

: . e. 'What can females learn from thé way

l males communicate?

B Actvity D: ‘
- Deciding how to communicate ‘

Write a paragraph about what kind of
communication you think is best for you.
Think about using each of the following:

® qualifiers (Lesson 11) . ® interruptions (Lesson 13) B

e disclaimers {Lesson 11) ¢ jokes (Lesson 13)

® direct and indirect regquests o fillers (Lesson 13)
(Lesson 12)

NI L




" TEACHER OVERVIEW FOR LESSON 14 - - - - e o
.- _ _.

Duration: Two or more class periods

Purpose: To introduce students to the use of body language as
a means of nonverbal communication

—- " -~ gtudent Objectives:
¢ To identify types of body language
"® To determine the attitude or feeling communicated through
various forms of body language
Teaching Suggestions:
All levels: All activities

Vocabulary: Body language, nonverbal, ‘nonvefbal communication

Evaluation Activity: Activity D (for general information about -
the use of evaluation activities, see page xii) :
g " Background:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

¢ The five main types of body language are touch, facial
expression, body position, eye contact, and gesture.

¢ Body language communicates our attitudes and feelings
ey -~ _to others.

This lesson is a prerequisite for Lesson 15, which examines
male and female body language.




-

Lesson 14: BOdY Lm'lguage

Activity A: _
What is bedy language?

-

Did you know that people can talk to each
. other without using words?

They may send the message on purpose. For
example, a friend's smile may mean "I like
you." . '
People also send messages without knowing it.
For exgmple, if someone wiggles or drums his
or her fingers on a desk. the people around

‘can probably tell that the.persom is—nervous — — . _ ___
or bored.

These movements are called body language.

If you know how to read body language, you -
can tell a lot about a person.

Body language is also called nonverbal .
communication. The word nonverbal means )

without words. Therefore, nonverbal com- .

municatlion means communicating without words. »
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Look at illustrations A-1 through A-5. Match
a - them with the types of body language listed
below. .

Touch

Facial expression

NMR AN

. Body position
Eye contact

Gesture




Lesson 14

¥

-6 Look around your class fight now. Find A§  Variety of snswers

several examples of body language. A7 Szmple answars: stouching,
hunching up, keoking down in-

A:7”-What are some examples of body language stead of 8t the Person, making

that-show the feeling of inferiority? no gestures |
(Inferiority means that someone believes A8  Somple answers: backslapping,

that she or he-isn't as good as everyone hand-shaking, smiting, eve

else is.) e contact, kissing N

2~8 What are some examples of BdaY“langgage '
that show the feeling of friendliness?-..

Activity B: e
Charades ’ R

[N

Form a group with three or four other students.

B~1 As a group, choose one of the feelings or
attitudes below (or think of one of your
own) to use in this activity.

"Tm afraid] | Craziness ]
"Gzt out of -m)zf way  Dead tired 1t
or L1l make yotr/* -

Feelin' good . “Leave re alond]

Lmpatience  ‘"lLetie be friends’

B-2 fThink of four or five ways to use body
language to show the attitude or feeling
you chose. Practice using this body
language in your group. _ p

[3

&
B-3 Present your body language to the class.
To do this, each person in your group
should demonstrate one example of body
lafiguage that shows the feeling or atti-
tude your group chose.
Then ask the class to guess what feeling
or attitude you are showing.

95 115
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Lesson 14

C2 Learned

C.3  From those around

~

eyYe contact

embracing

D-1  Samble answers: touch, gesture,

D-2 Sample answers: smiling,

S
.

I

C-1 )Discuss your answers to A-7 and A-8.

Activity C: ,
Class wrap-up -

Hint: Is spoken language learned, or
are we born with knowledge of it?

C-3 From whom do we learn body language?

C-4 Think of the kinds of body language
that your parents use. Which kinds does
your father use? Your mother?

C-2 Do you think body language is learned? i

C-5 This evening, observe your own body
language or that of your family or
friends. Be prepared to share your
observations with the class.

At;;{;i‘t?“D:E_
Flight check

—_—

e

Did you understand this lesson? To find out, 8
answer the following questions without .
looking back at the lesson. Then, your

teacher will help you check your answers.

D-1 Name three kinds of body language.

D-2 What is an example of body language. that
shows happiness?

e
Py

96"




TEACHER OVERVIEW FOR LESSON 15 '

_.- -
Duration: One or two _glass periods

Purpose: To introduce students to different uses of body
language by females and males . -

Student Objective:

® To generalize about different uses of body language by
females and males

Teaching Suggestions: -
all levels: All activities

Vocabulary: Eye ¢ontact, facial expression, body position,
appearance, gesture ’

Evaluation Activity: Activity F (for general information about
the use of evaluation activities, see page xii)

-

Background:

The following are the main points of the ‘lesson. Make
sure to emphasize them as often as appropriate. ‘

® Males and females show differences in their use of
body language (Henley 1977).

® Men are more llkely to stare or to av01d eye contact,
whereas women are more likely to establish direct eyc
contact Or to avert their eyes downward.

® Women are more likely than men to show emotions in
their facial expressions, and women smile more fre-
quently than men do. *

® Men are more likely to assume relaxed, sprawling body
positions, whereas women are more like&ly to hold them-
selves in more constricted, tense positions.

. . ® Men are more likely to use large, sweeping gestures,
~ whereas women's gestures are smaller and more inhibited.

\\\\\%ggg. The above generalizations apply as well to communica-
on between -people of different status (subordlnate and
St§8{ior)




Lesson 15: Male and Female -
. Body Language

Activity A (discussion): -
What did you observe?

A-1 Discuss what you observed about body
language from Activity C in Lesson 14 .
(observations you made that night}.
a. What kinds of body language do you
seem to use the most?
b. wWhat kinds ©f body language do your
family or friends seem to use the
most? ’ . , ¢

A-2 Think about the body language you see
every day.

a. Are there any kinds,of body language
that mostly girls use or mostly boys
. use?
4

b. If so, what are they?

Activity B:
Thinking about your hody language

L}

]

- Your. teacher will divide the class into four
groups. There will be one group for each type
of body language: eye contact, facial expres-

sion, body position and apggarancé, and gesture;
touch is not includéd.

118




" Lesson 15

First, read the following informationaaloud
in your group. ‘

. Body language is learned, just as
spoken language is learned. What body
language have ‘men and wome:: learned? Is'

it the same or different?

Historically, our society has expected’
that men and women would serve different
roles. In the past, women were supposed
to be more passive and polite, and ﬁen were
supposed to be more forceful. Women were
supposed to be followers, and men were sup-
posed to be leaders.

Now, some things are changing. , Many men
and women want to expand théir roles. Some
men want to be passive sometimes, and some
women want to be leaders sometimes. Bﬁt it
takes a long time for changes to take place

in society.

If you watch men and women speaking to
each other, you can see that many kinds of
body language are used by .both men and women.
For example, everyone smiles,‘but who do you
think smile more often: women or men? Why?

Let's explore some of the differences in

male and female body language.

Now find your group's -topic on the next four

pages. In your group, discuss each question

under your topic. Have your group recorder
write the things eveéryone says.

Choose someone from your group to tell the
clasgs your obsefvatiogs. Remember, there are

no right or wrong answers.

98
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* B-1. Who tilt (bend slightly) their heads to ‘B1  Probsbly women speaking to
i one side more often: men speaking to ﬂmﬂm&h¢%dﬁMH°N%W-
women, or women speaking to men? ,What llrtatio usness
ar: some feelings this body language may B:2 Probably bovs at girls: dominance,
show? aggressivaness
.. . . ) . B3 Variety of answers: often people
B-2 1In your opinion, which is true: bo s in suthorititative positions do
stare more often at girls, or girls stave HO:hUWﬂ:m"ch oY o meacts
more often at boys? What does this body e o, ocause ey Tale
language show about those who use 1it? '
Why? B4 Women; probably because they
are socialized to seek approval
. from men
0 B-3 Think about some adults you knoy. Do
women Or men look at you mox ten whe

they are speaking {or is there no dlffe:ence)?
Why? (Think of your father and mother, ‘as
well as other adults.) s
B~-4 Do men or women more often use eye- contact
to get approval? (Getting approval means'
looking at others to see if they agree or
" disagree.) How can you explain this?




B85

B

B? "

B8
B9

Women: they are socialized to
be more emotional

Variety of answers: women are
socialized to be more sensitive
10 people’s feelings

1Y
Variety of answers; women are
“sociafized to express more emotion

Girls

Variety of answers; women may
feel uncomipriable expressing
negative opinions and as a result
may smife to sozten statements

810 -Probably girls, bacause of the way

they are socialized

DO men or women show more emoifion in
their facial expressions? Why? q

In your opinion, do women’or men remember
names and faces better? Why?

Do women or men smile more? Wh “'9' Do
these smiles mean that the person is
nappy, or does the person smile out of
habit?

Do boys or girls seek approval more
often through smiles? {Seeking approval
means trying to get others -to agree or
disagree.) Why? K

Do women or men smile more while saylng
no to thexr chlldren° Why?

Are girls rr* boys more®likely to return
your smile? Why?

[
3

| B
Do
A
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B-12

° B-13

wll Toxt Provided by ERIC

BODY m
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Think of the men and women you know.
Do the men or the women sit in more
relaxed ways? Why?

are girls or boys taudht to be more
careful in the way they sit? Why?

In. your opinion, do boys or girls spend
mere time ©n thelr physical appearance? -
Why? .

Does,our society expect women Or men to
look better?

a. Are men valued more by society for
what they do or how they look?

b. Are women valued more by society for
whdt they do or*how- they 100k?

¢. Do you think this situation is fair?
Why or why not?

P
d. Does our society limit people? 1If
$0, how?

3 R T

B-11

B2

B13

B-14

B-15

Probsbly men. many women
hava been taught to sit in an
upright, knees “ogether, Iadvlike

position

Girls (see B-11)

Girls: they are often valued for

good looks
Women
3, What they do

b, How they look

c, No; men and women should
¢ach have the same Opportunis
tles for warking and thinking

d. Yes: girls concentrate on
more superficial atpecrs and
may end up, tropped in un-
desirable financial situations

because of lack of self=

dependente or preparation for

the future

T

h
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+

N
!
G B |
& 3 - )
L] < ’ B
‘ -
e T Look at the gestures described below. Decide
T ! . - whether more males or more females use each
gesture. Then try to decide what that gesture
r .. ghows about: . i
LT r SR _ '
tTe? _1) < N e hoys', feelings about themselves .
A" , ® girls' feelings abdut -themselves
’ " - L) *
B.16 Female B—16 Leaves both hands down on the arms of
. . _chalrs R
8417, Male - ; . ) . .
818 Male _ B-I7 Strokes chin
;| - B9 Femae B-18 Sits with the ankle of one leg crossing -
3 B:20 Female . ‘ "~ the knee of the other’ . 7 . -
;-,____5-21:_ Either male or famale B-19 Plays with ha1r '
- 522 Male B ' _ :
A - : B-20 Keeps hands in lap ‘ v
823 Mala ) .
B-21 Crosses legs at the knee
;{ ' B-22 Stretches hands and cracks knuckles
é'_ ‘ . . B-23 Uses hands to make gestures
:: ' ’
102 123 ’




Acti_\zity_ (o
Role-play

For this activity, some students are going to
role-play while other students watch them.
For each of the situations described on the
next page, your teacher will ask one boy and
one girl to role-play the situation.

For those who are role-plaving: Choose one

of the situations to act out. Remember to
act exactly as you normally would. Don't be

' self-conscious; do what comes naturally.

Otherwise, the activity won't work. You may
stand or sit as you act out the situation.

For those who are watching: Choose only one

type of body language to watch as the students
role-play. Types of body language could include

eye contact, facial expression, body position,
gesture, and touch, as well as clothing and

grooming. ) : ‘

124
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_Situation 1

Have a conversation (argument) about
who should ask people for dates——girls
or boys.

Situation 2

Have a zonversation about sports.
‘Discuss the sports that you like. Try
to convince each other that certain
sporfs are better than others.

Situation 3

Have a discussion about your friends.
Discuss why people have friends, who
your friends are, and why you like
them. '

Situation 4

Have a discussion about what you do on
weekends. Ask each other what you
like to do and why.

-

- IR5

104




Activity D (discussion): " - T
What did you observe?

Discuss the kinds of body language shown
by the girls and the boys who had the
c0nversa£iOn_in Activity C. Were there
ony differences in girls' and boys' body
language?

D=1 Who smiled more?

D-2 Who looked more often at the other
person?

D-3 Who showed more facial expressions?

D-4 How close did they sit or stand to
each other? )

D-5 Who appeared more relaxed? How did
you know that person was relaxed?

‘B-6 If they were sitting, how did they sit?
(How did they cross their legs? Did
they keep their hands in their lap?
And so on?)

D-7 Who used more gestures?

D-8 How were the boy and girl dressed?

D-9 Did anyone touch the other?

105
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E-3

F1

F-2

F3

Q
ERIC
s

E2

E.T ~ So they can modify it according

to the situation

Females' self-concePts result
partly Irom others' expectations.
In our cultuce, wormen have been
expectad to be submissive, pas-
sive, and polite. Males are
suPposed to be dominant,
straightforward, and blunt. Male
status has been considered
more Powerful than, or suPerior
10, that of females.

People should change their body
languade to fit the siwation. If
lemales {or males) want 10 assume
leadarship Positions, they must
assume a leadership cole in body
language. [f males {or females}
want 10 be closer 10 their famblies,
they must display body language
that conveys closeness,

Sample answers: smiling, head.
tilting, eve contact for aPProval

SamPle answers: lows ol gestures,
relaxed body positions, unemo-
tiondl face

How People feel, cultucal
expectations

“Activity E:

Class wrap-up

—m--E-i——WhyLshould—people be aware. of -body--
.language? How should people decide

E~-2

what body language to use?

What does body language show about
females' self~concept?

concept?

When should people work to change

their body language? Why?

Activity F:
Flight check

Males'

Did you understand this lesson?
answer the following questions without
looking back at the lesson.
teacher will help you check your answers.

F-1

F-2

F-3

Wwhat are three examples of body language

used mainly by women?

What are three examples of body language

used mainly by men?

What does body language show?

106
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To find out,

Then, your




Making Lenguage Decisions Part IV

TEACHER OVERVIEW FOR LESSON 16

Duration: One class period

L — O - -

Purpose: To help students clarify their values about language
- describing female and male roles

———  -Student Objective:
® To think about personal values relating to female and

male roles

Teaching Suggestions:
All levels: All activities o
(This lesson is important, since it -provides an opportunity
for students to make personal and/or group decisions using
the information learned in the unit.)

Vocabulary: . Value, value judgment. traditional, nontraditional

Evaluation Activity: None

Background:

The following is the main point of the lesson. Make sure '
to emphasize it as often as appropriate.

® People's language preferences are.affected by the
values they hold about tradition versus change to
achieve equality.




Lesson 16: Lcmguag e and Value_s

Activity A (discussion):
What have you learned?

2-1 wWhat three main ideas about language
o have you learned so far in this unit?-

A-2 Look at thHe following cartoons. Which
language principle (language idea) does
each cartoon show? ’

Ad

A2

(1!

4 "

The far‘rﬁer and his wife

128

109

Y™

.

Language reflects cultura:
language eifects change in People;
lanquage changes as culture
changes,

Cartoon 1: Languate reflects
cultural values. Many people

believe that the man should be
more dominant and more signif.
icant than the woman in a3 mar.

riage relationship. Therefore, the

use of "his wife" suggests owner.
ship by the farmmer. 1t does not
acknowledge that the woman may
also be a farmer.
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-

Cartgonn 2@ Langvage effecys
change in people, The belief that
science is a male field and that it
15 inappropriate {or impossible}
. for femates 10 excel in science can
influgnce females” attitudes about
thewr performance in science.

Cartoon 3: Language changes as
cufture changes. Authors and
publishers frequently use the

words humankind and peopte
when they wish to use terminols

ogy that does not exclude women,

Cartoon 4; Language refiects
culture and lanquage can affect
peopie. The expression "emo-
tional woman® is based on a
stereotype that women are more
emotional than necessary of are
emotionally unstable. Although
this stereotype is not supported
by research, many People belisve
it. This beliet often influences
behavior in women, who think
it's appropriate to express their
feelings, and in men, who try not
to act “emotional” regardless of
their feelings.

breause i

Anocther
emotional




Lesson 16

A-3 Why areﬂ%ggre male and female differences
in commuhication? How can these‘differ-
.ences be changed?

.A~4 Why is it importaﬁt to know how language’
affects us?

A-5 How can a person decide what words and
gestures to- use? ¢

"Activity B:
What are your values?

&

What are values? Values are people's feelings

about what is good or important.
many people value loyalty.

For example,

A value judgment is a statement about what is

good or important in a Specific situation.
is an example of a value judgment:

Here
People should

be loval to their country.

Where. do your values come from? First, wvalues

may éOme from other people. For example,
chances are that you value many bf the things

your parents value.

Second, values may be based on personal
experience and new information: 2as you gain

information, your values may change.

111
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-

A-3  Hecaust Our society hes long

considered women and men to be
very different, our culturé and
tanguage today reflect this be-
lief, As our society reatizes that
few real diffarences exist or ara
significant, language and the yse
of fanguage by famales and males

m3y change. -

PR 4 .
A4 If students know how language
may shape their knowledge, atti-
tudgs, and behavior, they will he
- able 10 Guestion language use and

make choices according 1o _their .
knowledge and valtyes.

AS A person should make choices
" * after considering the facts of the
situation and her. or his own'
values, -

o

e




r

Lesson 16

Because cultures (countries) are made up of

people, cultures have values, too. Generally, ,
our culture values these things:

-

] feéling good (being healthy and happy)
- ® having friendship and love

® having infqrmation

® having skill or ability °

e being trustworthy and responsible

® having wealth or material goods

® having power over others

¢ having respect or recognition

0f course, Bur society has not always given
everyone a chance to have these important
things. Aalso, remembeé that our large society
has different groups ofqpeople who may have
different values. For example, different
people have dlfferen

ideas about the roles
of males and females.

To find out your own values about males and :
females, lowk at the following survey. Each

item 1nc1udes\two value judgmentsvabout the
ways females aﬁa\males should act. ;

112 .
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For each item, choose the value judgment that

you prefer. Remember, there are no right or

.wrong answers. After you finish, rate

yourself according to the instructions on the

next page.

B-1

a.

b.

a.

»

b.

a.

a.

b.

Women should speak with as much
confidenc? as men.

Women should not speak with as-much
confidence as men.

‘Women should not express strong

opinions, especially in front of men.

Wome Juld decide whether to
express strong opinions according
to the situation.

A boy should feel free to cry if he
wants to cry.

’A'boy should be strong and never cry.

How you communicate should depend on -
the situation and your values.

How you communicate should depend on
whether you are female or male.

Both men and women should sometimes
be direct and sometimes be polite.

Men should be direct and women should
be polite. .

All jobs' should be open to men and
women alike.

Certain jobs should be held only by
men.

Boys should always act differently
from‘the way girls act.

Boys should not always act differently
from the way girls act.

133
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Comments on vatue judaments:

Bl  b. Females May be deprived of
Power, resPBet, or actuired
skdll.

B2 &, Femnales may be deprived of
Personal haPPiness or power.

B-3 b. Msles may be deprived of
friendship or personai happi.
ness in expPressing feelings.

B4 b, Either males or females may
be deprived of any of the
values mentioned in these
comments.

B-5 b. Females may be deprived of
power snd rasPect.

B4 b. Females may be dePrived of
wealth, skill, respect, or powsr
associoted with certain fobs.

B<7 a. Either boys or girls may be
deprived of any of the values
mentioned in these comments.
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7 -

B8 a. Females may be dePrived of
information and skifl.

' 89 b, Wives may be deprived of

power, wealth, or happiness.

[]
B-10 a. Girls may be deprived of
T happiness or friendship.

B-11

It is more impoftant for _women to

- look beautiful than to develop ideas.

It is more important for women to
develop ideas titan to look beautiful.

Wives and husbands should work
together to make decisions.
Husbands should make the mosf
important decisions.

§

Girls should not ask boys for dates.

Girls should sometimes ask boys for
dates.

Now srcore yourself. Go back to your
answers and write a T (traditional) or
N (nontraditional) by the answers. Use
the code below.

B-1 a. N B<6 a. N
b. T b. T
B-2 a. T B=7 a. T~ o
b. N b. N \_.J
B-3 a. N B<8 a. T
b. T b. N °
B-4 a. N B-9 a. N
b. T b. T
B-5 a. N B~10 a. T
b. T b. N

B-12 Add your Ts and Ns and write your totals.

If most of your answers were'zs; your values

about males and females tend to be traditional.
That is, you probably think that males and
femalec should act differently—that males
should do certain things and females should do
certain things.

134
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L

about males and females tend to he non-
traditiondl.

-
c-1
..'2
. c-3

r

c-4
.C-5
M

Q

|5

. t

As a class,_ discuss your answers to the.,
How many students had mostly

survey.
traditional answers?

Where do your values/ﬂ

‘come from?
-]

Look back at the list of values on page 112.
For each item in the 3urvey, decide if that

That is: you probably think

If most of your answers were Ns, your values

H

that males and females should have ‘the same
"opportunities tg do the same things.

£

Nontraditional?

-

nd value judgments

C1

c-2

cz

c4

value judgment keeps anyone from experiencing
any of the values listed on page 1l2.

For each item . in the survey, thHink of

language that you could use to show that

value judgment. .

Are Your values fair?

change any of your values?

ones?

-

Do you want to
If so, which

¥

]

135 . ¢
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Notice what, 1f any, are the 1
diflerences between girls” and

bovs’ answers. I thay do differ,
discuss reasons lor those ditfer-
ences. LI

Values come from a variety of
sourees including eulture, lamily,
feiends, and personal experiences.

In general, for each of the items.
the nontraditional value 'allows
both males and females the same

.« chance to experience the volues

fisted. However, it is possible
that many PeoPle are more com-
fortable with the tradiional
values.

Sample answers:

B-1 a. Little use of qualifrers,
disclaimers, and fillers

" b. Opposite 3

B-2 a. Passive body language or
use of qualifiers, disclaimers,
fillees

b. Opposite
B-3 a.r *ht's.all right for me 10

try because | feel very
upset about. . ."

b. "l wash"t upsetabout...”

&

-
B4 a,
b.

BS a.
b

B-6 a.

B9 a.
b.

B-10a.

Variety of answers
Variety of answérs

"l feef that is unfair.”

“0h, that's pkay."”

The help wanted column
said: “MNeeded: telephone
tepair people. An equal

opportunity employer,”

. The help wanted column

said: ""Repairman needed.”

. Body lanygiage of girl is less

exPansive ond more ténse.

. Body language of girl Is

free lrom ension,

Chick

. Gifl,woman

Mr. and Mrs. Watts

Mr. Watts and hls wife
3

Example in textbook:

“John asked Mary out
{or adate.” v

b. Example in textbook: '

“Mary asked John out
for a(ate,”

-




TEACHER OVERVIEW FOR LESSON 17

N R

L4

Duration: One or two class perlods

Purpose: To give students an opportunity to make choices about
: the language they use
Student Objective: ' L .
® To apply a personal decision-making model in selecting
language behavior

Teaching Sugges%ions:'

: , Level 1: ActiviFy-A, orally; Activity B
Level 2:. Activity A, orally; Activities B and C or D
Level 3: All activities .

(This lesson, is 1mportant; since it provides an Opportunlty
for students to mdke personal and/or group decisions using
the ‘informagtion learned in the unit.)

Vocabulary: Alternatives

Evaluation Activity: None.
v .

Background: _ ' T ot .
The following is the main point of the lesson. Make sure
to emphasize it as often as appropriate.

¢ People_can make decisions ,about language behavior by
considering the alternatives, the disadvantages and
~advantages of each, and their values, and then
choosing fairly.

’ 136 ... .
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I.esson- 17: ChOOSing Your
Language

Activity A:
Language in different situations

Read the situation on the following page.
Shown are three possible alternatives--other

choices--for responding verbally to the
situation. Read the advantage and disadvan-
tage of each response. (0Of courée there are
many other possible responses.)

0 a4y
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Situation . '

Jerry was late to class for the fifth tinie
in two weeks. His teacher, Mr. Graham,
was upset and said:

Alternative 1: "Why are you late all the
time? Is it something you'd
like to talk about?"

Advantage: The teacher will hear Jerry's
side of it.

Disadvantage: If the teacher is too sym-
pathetic, Jerry might think,he can get
away with being late again.

vValue: The teacher clearly values people’s
feelings more than rules.

Alternative 2: "I'm sorry, but you'll have
to go to the office."

Advantage: This way, Mr. Graham can show
everyone that lateness will not be tolerated.
And Mr. Graham has not personally attacked
Jerry.

Disadvantage: Jerry may have a good excuse
but is given no chance to explain.

Value: The teacher séems to value people's
feelings but believes rules are more impor-
tant. (Tone of voice could make a differ-
ence here.) :
Alternative 3: "You're impossible! I'm sick
of your lateness. Don't bother
to come back to class."

Advantage: Mr. Graham shows that he will
not tolerate lateness.

Disadvantage: Mr. Graham attacks Jerry
personally, which probably doesn't help
Jerry's attitude at all.

value: The teacher doesn't value people's
feelings at all, but instead values con-
formity to rules.

118 138
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Which. alternative would you choose if you were
Mr. Graham? Why?

Choose’ three of the followin% situations.
For the situations you choose, write an ad-

vantage, a-disadvantage, and a value for each

-~ 0f the alternatives. Then choose what. you

think i. the better alternative and say why
you think it is better. .Remember, there is

.

no one right answer.

=

Situation 1

You are a girl and you did poorly on a
science test. You are upset and go home
to tell your parents. Your mother says:
Alternative a-1: - "Well, that's okay.

Girls don't usually do
well in science anyway."

Alternative a-2: "Try to do better next
time. It is important
that you do well-in
science."

Situation 2

You see a poster on the wall advertising a

dance. It says:
aAlternative a-3: "Here's a way to get a
: free meal for you and
your chick?" ’

Alternative A-4: "Here's a way to get a
free meal for you and
your date!"

A-2

A3

A4

+ Legson 17

Advantage: Mother tries to
reassure’ You that she doesnt
think any léss of you.

Disadvantage: Mother implies
that it’s okay for girls to do
poorly in scignce, ‘You may be
encouraged to do poorly next
tims. i

Value: Mother values making
you feel better but does not value
achievament in science for girls.

Advantage: Mother encourages
you to do better in science, an
impartant subject for carger
Success.

Disadvantage: You may still fesl
discouraged because of your low
grade. ¢

Value: Mothsr values your poten-
tial for achlovement over making
you feel good for the momant.

hY

Advantage: The poster message
15 an inviting one.

Disadvantage: The Poster implies
that the reader i5 8 boy and that
girls are “chicks.” This iabel
Wnores Oirls as potential readers,
assumes thet males arg the ini-
tiators of the dates, and may
relegate girls to less:than-human
category.

Value: The poster values the
importance of the status of boys
over that of girls.

Advantage The poster rmessage
implies that either boys or girls
may inlitiate the dae.

Disadveniags: Nong

Value: The poster shows that
famales end males are equally
important.
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e
-AS  Advantage  loe does not have to Situation 3 °
Fomrnit himself 1o make a . .
Iudgment. Joe Lott has just been asked his opinion
Disadvantade His excuse is a .
stereotype about men that is about a dress his wife bought. He says:
unlikely to be true.
Value: Joe may think it is Alternative A-5: "Aw, come on, men don't
important for males to show . hi
ignorance about 3esthetic quality. Know an}_"t ing about
) such things."
- A6 Advantage: Joe ls straightforward .
in answering the question and .
allows himself to be responsive alternative A-6: "Well, I like the color."
to aesthetics. :
Disadvantage: None '
value: Joe values honesty and Situation 4 E
may value personal definition .
lnstead of initi . : .
;:t:the:s. stersotyplic definition Sharon has just told a joke that no one '
[
A7 Advantage: None thinks is funny. She is embarrassed_}.
Disadvantage: Sharon feels bad; . Someone says:
the statement is probably inaccu-
rate $ince i1 is based on a stereo. . W s . ' 'z
type that girls can't tell jokes. Alternative A-7: -Glrls“;lust can't tell
Value: Speaker values importance jokes !
of males’ self-concept over N
~ femates”self-concept, Altérnative A-8: "aw, don't be embarrassed.
. . 1 . 1 "
A8  Advantae. Speaker cares ahout You can't win 'em all!
Sharon's feelings: tries to put her
“failure” in perspective. .
Disadvantage: None Situation 5 . . i
Value: Speaker values Sharon's -
feelings and may value people's : : : : : T
elforts to be successial, rother Ellen is attending a staff meeting. During
_ than onlY their success. the meeting, staff members are asked to
A+9  Advantage: Others may feel less : o ;
uncomfortable beeause Ellen is express their opinion about whether to open
indireet, *‘as women should be. another factory overseas. Don says, "Te
Disadvantage: Ellen is not
straightforward or honest. Others is a good idea because we will be located
may feel that Ellen is not sure of
herself and may-not take her as closer to our customers." Ellen says:
seriously as the males in the
meeting. . . " .
Value:  Ellen valups the tradi- Alternative A-9: I may be wrong, butd 1t )
tional tole of women as less seems tO me thai_: we don. t
powerful and less direct, Actually, have enough capital
she probably hasn't realized the . [mone ] t
effect of her wards. 71
A0 Advantage; Ellen is Straight. Alternative aA-10: "According to my esti-
forward and is not afraid wo speak mates, we don't have
up for herseli=since she states she . "
has made estimates. Others will enough capital.
probably feel greater respect for . .
her.
Disadvantage: None Now discuss your answers with the rest of the
. Value: Ellen values being direct
and honest in har communication. class. Y, )
. ..
14¢
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Activity B
Making « language decision

For this activity, work with a partner or
by yourself. <
Think of a problem or situation that is impor-
tant to you. Write a description of the situ-
ation and two possible alternatives, based on
what you have learned from the previous activ-
ity. Then, follow the decision-making model

below. Copy it on your own paper and f£ill it
in. (Fill in Step 1 with your two responses.)

Problem:
Step 1t Outtining Your Alternatives for Action
Alternative 1: Alternative 2:

Step 2: Thinking about the Consequences
of Each Alternative

Alterndlive 1 Alternative 2
Advanlage : Advantage :
Disadvantage : Disadvaritage :

StEP 3 Elfnki\g aboot the Valves in Conflict

Step 4 : Decision (Choosing, one Atternative)
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When you are finished, your teacher will have
volunteers read their problems and the1r alter—
natives. As a class: try to guess which
alternative the volunteer chose and why.
Activity C:

Taping your words

. il_. ek .G

Tape-record two of your telephone
conversations—one with a girl and one
with a boy. Or, listen to a tape of
someone else's conversations. Compare
what was said to the girl wlth what was
sa1d to the boy. Were the conversations
the same? What differences did you hear?
What do these differences show about the

speaker's self—concept and about the
speaker's attitude toward the glrl or bOy°

Activity D:
Writing @ conversation

Make up a conversation between two people
and write it down. Read your conversation

in class. Decide what values or attitudes

are shown 1n the conversation.




TEACHER OVERVIEW FOR LESSON 18 . ¢

s =
Duration: ©ne class period

Purpose: To develop students' self-confidence in viewing their
role options
“Student Objectives: ,

® To identify at least five positive personal character-
istics -

® To rate personal strengths’ and weaknesses
® 7o identify one personal characteristic that could be
changed
Teaching Suggestions:
All-levels: Al]l activities

(This lesson is important, since it provides an opportunity
for students to make personal and/or group decisions using
the information learned in the unit.)

Vocabulary: No new words
Evaluation Activity: None

Background:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

® People who are self-confident can express positive
opinions about themselves and about their expectations
for the future.

® Research studies show that females are less self- >
confident than males and more frequently underrate
their abilities (Maceoby and Jacklin 1974). -

-
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Lesson 18: Léamin to Speak
Up t:t.bous:tI Your_seli

Activity A:
Rating yourself

Think about yourself for a pgment. How do you
feel about yourself? What are your abilities?
How well do you communicate with other _people? _

A-]1 For each characteristic below, rate
yourself from l-to 5 as shown On the
scale.

P e
x/r}:'ry goo& ' 80/-\80

How good are you at:

a. Helping other people?

b. Influencing other people?
Ic. Getting what you want?

d. Being successfu;?

e. Getting recognition for your
abilities?

f. Learning what you need to know?

A-2 Which characteristic did you rate the
highest? The lowest?

A-3 Count the total number of points you
gave yourself for all characteristics.

123
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Lesson 18

A-+4 Now think about what you expect to be
like 10 years from now. Be as honest
as you can. Rate yourself again for
items a through £.

A-5 What is the total number of points you
gave yourself in a-~4?

~ Activity B: ‘ ]
. Self-confidence and your future ) '
’ _— " . i
In this unit, you have discovered that your
actions and languagé show others how you feel. .
’ Many times people react to you not only be-

cause of what you say, but also because of hopt
you say it. People may.treat you positively
or négatively based on your actions.

For example, if you feel you are inferior,

you will probably act as if you were inferior,
and people will then treat you that way.

If you feel you are important, you will
probably act that way, and as a result,

people will probably trea£ you as an important
person. Thls process is shown below As vou

can see, it 15 a circle!

fazel

(ori tZ-I":LOI" aet equal (or
important) in Vet

Important)

trzated equall
‘Eiinf“ s

, ' impor cr.nt Y) i
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+

Often, people forget to like'themselves——to
feel gooa about themselves. They want othe;s
to like them, but they don't like themselves.

It is important to learn to like yourself.
Your .feelings about yourself affect what you
do and what vou become in the future.
1 * _'\
B-1 Write down as many words as you can think
of that describe some part of your

personality. Use nouns, verbs, and
adjectives. Take at least five minutes.

You won't have to show these tO anyone,
so be honest. Write everything that
comes into your mind.

B-2 Review your list. Code the words like

this: .
P (pluses) Qualities you're proud of
M (minuses) Qualities you're not

proud of
B-3 Write your name in big letters at the
.top of a clean sheet of paper. Choose
five good things from your list and
write them down. Then, take turns
reading them to the rest of the class.

B~4 In front of the c¢lass or a small Jgroup,
talk for two or three minutes about
yourself. You do not have to say any-
thing bad about yourself. Try not to
pause. Just keep talking, saying
whatever comes into your mind.
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Activity C:  Help students with this
activity. It is important that
studgnts try to put their new

knowledge to personal use,

c. Probably girls;
causes girls to ynderrate their
abilities in order 10 be modest
and/for polite. Even though girls
ean do well, they may become
discouraged more easily,and set
lower goals.

kS

Activity C (discussion):
Comparing self-ratings

Now think of one thing about yourself that d
you would like to change. Look at the circle _
on page 133. ‘

Write a paragraph about what you can do -to
change how you act, feel, or are treated by
others.

Activity D:
Thinking about change

D-1 Who seemed to have more trouble talking
about themselves: boys or girls?

D=2 Compare the self-ratings completed in
Activity A.

a. Who rated themselves higher in 2-3:
boys or girls? Why might there be
differences?

b. Which characteristic did students
rate the highest? The lowest?

c. Who rated themsélves higher in a-4:
boys or girls? Why might there be
differences? ‘

147-
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TEACHER OVERVIEW FOR LESSON 19 )

Duration: One or two class periods °

To provide students with an opportunity to make
decisions about language in newspapers and
magazines

Purpose:

Student Objective:

* To analyze the fairness of language used in the media and
to use participation skills in finding a solution to
problems of unfairness

-

+ LY

Teaching Suggestions:

Level 1: Activities A and B; Activities C and D, optional
Levels 2 and 3: All activities -

(This lesson is important, Since it provides an opportunity
for students to make personal and/or group decisions using
s the information learned in the unit.)

Vocabulary: No new words

Evaluation Activity: None

-

Special Preparations: For Activity B, you will need to provide

each student with a magazine or newspaper.

Background:

The following are the main points of the lesson.
sure to emphasize them as often as appropriate.

® Language in the media reflects culture, which often
reflects sexism and/or perpetrates stereotypes about
people, particularly females and males.

Make

e Language in the media changes as culture changes.

® Conscious use of language in the media can hasten
cultural changes.

S




Lesson 19:

'Decisions about
the Media

vity A (discussion):
What's in newspapers and magazines?

a~1 as a class, look through yesterday's

newspaper Or a recc

a.

b.

c.

d.

t magazine.

What are the puarts of a newspaper

Oor a magazine?
. ]

Which parts dé you like to read best?

What are fhe articles on the front page.

of the newspaper about? What topics do
the articles in the magazine present?

Who decides what articles are included?

Most changes take place because of
decisions people make.

Look at the

newspaper.

a.

b.

What changes are ‘taking place in our
society?

Who: made the decision that caused
the change?

Doas language always change as fast
as people? Give some examples.

Do you see any evidence of changing
language in the newspaper or magazine?

-
What are stereotypes?
examples.

Give some

Do you see any evidence of stereotypes
in the newspaper oOr magazine?

A

N

A2

* AG,

A4

Newspaper: people section,
classified ads, local news.
sports. advertisements, edito-
rials, and so on; soclety pages
{the Paople section) are espe-
cially revealing about male-
female issues .

Magazines: advertisements,

artictes, letters to the editor,
columns, and 5o On

b. Variety of answers

Variety of answers

Editors decide the content
and loeation of content.

Variely of answers

b.

a.

No; result in stereotypes
Variety of answers
StereotYpes are inaccurate
generallzations about a group
of people. Examples: men
are strong, women are weak.

Variety of answers




Lesson 19

Activity B;
Examining the media .

4
£ \ .
N .
L]

Form a<group wigh three or four other
students. Cl’\oose a local newspaper, your
. school newspaper, or a magazine. Then do
«~ the following:
\
\
B-1 Look for articles that show changes in
male and female roles in society.

kS

L]

B-2 and B-3 * Help students find B-2 Read at least two grticles. Does the
examples’ of the generic rule. , newspaper or magazine use the male.

B4  Pictures that inchide the bride - generic words (for example: mankind, .
and groom prabably show that a worker, he), or does it avoid using :
each has equal impPortanceé and the generj_c rule?
that both want 10 show happi-
ness and responsibility in the “ . .
marriage plans. Usually, wedding B-3 Check %o see  how the articles describe
plictuces In ‘::“E;f;'_mwt?“'v males and females. Are the descriptions

ride. f indicating
sovars) things:  that macriogs i based on male or female stereotyoes. )
more significant or important 1o -
t2 bride than to the groom; - i Newspaper on : at ciet
that the wedding is her responsi- B pap ly- Look ghe zg i 4
bility; or that brides ace more page (where engagement and weddirg por-
beautiful then grooms. Many traits*and descriptions ar¢ located).

modern couples plan the mar-
riage together and take equal

u . I .
responsibility, a move away from a. Whose pictures are shown: men's or .

thg vaditional approach. Inthe , women's? Why? Do some pictures

;:;‘i’l":i‘;:p::" °‘":::im;s show both the bride and the groom?
' F1 WO -

ingly have equal sPace. Students if SO, what change in SOClety does

will probably find that more * this show?

males have their occuPation in-

dicated.

b. Read the article beside a picture. :
, Whose appearance iz described in
more detail? Whose occupation is
described: ' the woman's, the man's,’
or that of both? How many women
are not identified by an occupation?
How many men?

!-'ld
o

50
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Lesson 19
L S SRR
-, B~5 Magazines only: Look at the advertisements.
a. ,What are males doing in some of the B5 a. Veriety ol answers
? . ar g doing? M
ads What € fe:nale oing s b. Help students find exambles
. " . 0 os of stereotypes.
b. Who is "talking” in the ads? What
language is beil ng us ed? Can vou -3 ?tudTntsdmay be able to te““tha‘l
. - - emale roles havettraditionally
find female or male stereotypes? involved home, family, and
Where? certain work roles, such as

secrataries, nurses, or teachers.
Some ads will probably show

c. What can you tell about male and evidence of male-female role

female roles fram the ads? Do you expension by dePicting non
+ find any evidence of changes in raditional roles for males and
female or male roles? o
Activity C: N
; Reporting on language

In your group or by yourself, write a
one- or two-page report about your group's
findings in Activity B.

The report should have three parts:

¢ Introduction (information about which

- newspaper or magazine you examined,
and ab@ut which parts you lo-ked at
R closelﬁ)

¢ Your findings (the facts you learned in

answering the guestions in Activity B)

¢ Your-opinions (your feelings about the

1 .
ne&qpaper's or magazine's language, and
abbu; the way the newspaper or magazine

describes females and-‘males)




Lesson 19
__ I - T
. Activity D:
v Taking action
_
You may do this activity. in a small group or
by yourself.
Often, people are unhappy with a newspaper
or magazine for some reason. They write a
letter to the editor of the paper or magazine.
Here is a sample letter:
— 3
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Lesson 19

. There are other ways to take action when you
think a newspaper or magazine is reporting

something unfairly. You can choose not to buy

" the newspaper or the product that is adver-
tised. You can also try to chénge the
newspaper through political action. For

example, you can gather people together to

petition against whatever i# unfair.

Think about the newspaper or magazine you
read in Activity B.

D-1 Did you find something about the magazine
or newspaper that you consider unfair?
If s0, write a letter to the editor to
exXpress your opinion. Try to be
specific.

D-2 After you write your letter, exchange
it with someone else's. Check the let-~
ter for correct grammar and punctuation,
"and for complete sentences. Make correc-
tions and return the letter.

D-3 Send your corrected letter to the news-
paper Or magazine.

153
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l':.esson 19 ' ‘

Activity E:
Writing an aod

E-1. Choose one of the ads you discussed in
this lesson, or choose a‘new one. Write
the ad so that it shows males and/or
females in a nonstereotyped way..

E-2 Work in small groups to advertise a
product you want to make or sell. Or,
advertise a school activity.

a. Talk about the product or activity.

" b. Write down speéific facts you need
to tell others about the product or
activity.

€. Create your own advertisement. It
can be for a magazine, for the radio,
or for television. If it is for a
magazine, include an illustration to

go with it.
Activity F:
Class wrap-up
F.1 and F-2  Mecha show bath . .
wraditional ang nontraditional : . ,
roles of males and females, thus F-1 What do the mediz say about the roles
showing that oyr. culture is in 2 i examples
the process ol change. Media also of females and males Give % pl
show stereotypes about males and . of the language used.
females, showing that language - ) i
.- ng"::;‘e'r‘;?;;‘:;:':b:::'e‘iﬁ t'f":'l::"‘;s F-2 How is culture changing? How do the
' media reflect those changes in the.roles
F-4 Yes: stttudos shown in the of females and males?

media that are based on sterco-
tYpes can hmit people’s concaps . . .
of themselves and others, F-3 Did you see evidence of stereotypes in
. the mediaz ’ .
F-5 Baycott magozines: complain -
dimdually or as 3 group about

olfansive 1angudge. wnte letters 10 F-4 cCan the media affect what people believe
editors, seek through political about thenmselves? How?
' action to establish rules abour .
whether to use the generic and -
how to tepict females and F-5 How can you change what the media say
- males tairly. about females and males?

Pohtical parucipation skalls
ciscussed in the umt Decisions
ang) You include observing, sup-

porling, proposing, mobilizing, [P
argamizing, costbenafit analysls. . 1 o (i
bargaming, sule making, and d

voting.

Q

E]KU:( 132

Aruitoxt provided by Eic:




TEACHER OVERVIEW FOR LESSON 20
" —— e, — "

e Duration: One or two class periods

Purpose: To provide students with an opportunity to make
decisions about language in textbooks

Student Objective:

¢ To analyze the fairness of language in textbooks and to
suggest possible actions for causing change

Teaching Suggestions:
all levels: &all activities

(This lesson is important, since it provides an opportunity
for students to make personal and/or group decisions using
the information learned in the unit.)

vocabulary: No new words
Evaluation Activity: None

Special Preparations: You will need to provide students with
texts from other subjects, including social
studies, science, math, health, shop, and
home economics.

r

Background:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

¢ Language in textbooks reflects culture and often
changes as culture changes.

¢ By using the participation skills of observing, support-
ing, proposing, mobilizing, organizing, doing a cost-
benefit analysis, bargaining, rule making, and voting,
people can influence a decision to make the language in
textbeoks more fair,
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Lesson 20: Decisions about
Activity A: o
What about textbook language?
A-1 "Many schools are buying new textbooks. A1 New textbooks are bought
What are some reasons for this? because old ones go out of date
. ) or wear out. Teachers want tg |
. usa books that present their !
A~2 Can your textbooks cause you to like or subjects as interestingly, accu-/
dislike a subject? How? ratgly, and fairly as possible.ri

A2 |f books are boring or too dil;
ficult, students may not liks a
subject. If they are lively aqd :
readable, they interast students
in the subject. !

&
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Lesson 20 :

A2  Sometimes students do not like 2~3 Can a textbook cause girls as a group or
a sublect when they think that . . ; k4
the textbook ignores them. For boys as . a group fO dislike a SUbJ%S\/t'/
example, when histofl¥ books are How? Give examples.
fidled predomin_anllv with men, .
gifis may not fike bistory. 1f A~4 Studies show that more girls than boys
poys see home economics books . N . .
with mostlY Dictures of girls, they dislike math or science. $tud1es also
may think home economics is not show that more boys than girls dislike
for them. language arts. Can you think of reasons

A4 Traditional values in society © for these differences?

. suggest that science and math are .
male fields and that girls who - :
like math and science may not be A=5 Do textbooks show attitudes about males
teminine, Textbooks, parents, and _femaIES? Do textbooks affect your
and teachers are important in- attitude about yourself and others?
fluences. Many bays may not
like reading because i1 is a pas: o, .
sive activity, and traditional Here'g how some students answered this
values in society say that boys guestion. (Your teacher will have a

, should be active. volunteer read the story aloud.) .

A5 Textbooks can show both rradi- '
tional and nontraditional values
through their content, lanSuage, -

© and illustrations, Students can The students at Rudgers Mi
be influenced by the portrayals € ge Middle School
;",,Eﬂ“;";f-“" males in each wanted to find out what attitudes were
] rea.
shown in their texts. They looked at math,
history, science, and English texts.
They counted pictures and found that
there were twice as many\males as females-

In their science and math texts, they

counted five times as many examples of men

- as women. Their history book was full of:
words like mankind, man, and the generic
form he.

They also found plenty of evidence of
stereotyping. For example, girls were
standing arounu watching boys doing the
work or creating the ideas. And in most
math- and science-related jobs, men were
shown instead of women.

When they finished, one female student
said, "No wonder I don't like math! I

: . don’t have anygexamples of other girls to
N identify with."
Q 134 157
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- Lesson 20
)
A-6 How could you go about getting your A6  Sample answers: buy new books,
textbooks chang ed? write to publishert gbout Prob-
lems, teil teachers about
prablems so they can write supple;
. mantal material or omit sections.
You may decide that you need.to look at
Note: Participation skillz that may
textbooks more closely before deciding what, be neaded are demonstrated in the
: unit Decisions and You. They are
if any, changes are necessary. If so, 3o observing. supPOrting, Proposing,
. s mobilizing, organizing, doing a cost-
the following activity. benefit analysls. bargaining, rule

making, and voting.

. Activity B: '
- Observing your textbooks -

Form a group with three or four other‘
students. Select a textbook to use.‘
(Your teacher will give each group
member a copy.)

B~1 Decide what to observe (illustrations, .
generic nouns and pronouns, number of
female and male characters, and so on).

B-2 You, and each person in your group,
should now look closely at five pages
to count examples of the things you
chose to observe. (Bach person should
select different pages to examine.) As
you look through your pages, fill in a
form like the one below.

Textbook: : . .

Page numbers: to

Number of Number of
Males . Females

1. Picturcs




Lesson 20 :
B-3 Add everyone's totals. Your reSu}ﬁgf
’ should look like this: 4
Total Pages Male | Female
- Total Pictures

B4 2 and b. Fewer pictures of
females and fewer fermale

L charzcters may imply that
they are not as mPortant a5

males In this subject. »

b
¢, If males and females are
treated differently ina texr.
book, either males or females
are probably being inlluenced
to limit their role oPtions.

Textbook publishérs have
recently made an effort to
{1} ®liminate the use of
generic male languaga,

{2} make the Wlustrations ol
females and males propor-
tionate, {3 we the same
number 0l male and female
examPles, and (4) eliminate
steredryPic Portrayals o fe-
1 males and males.

a.

If the texts wsed in your
school are several years Old
Of more, revisions are prob-
ably needed to make them
lair lor both females and
males.

ERIC

Aruitoxt provided by Eric

B-4 .As a group, discuss the following

gquestions.

Have a group recorder write

your responses. 3

a.

Are there more pictures of males or
of females? What attitudes 4o the
pictures show about males? About
females? '

Who are mentioned more often: .
females or males? What attitude do
the textbook's language and charac-
ters show about males? Aabout
females?

DO you think your text shows fair-
ness? Why or why not?

Do you think your text should be
revised?,
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Lesson 20

Activity C (discussion):
Can textbooks be changed?

C-1 Discuss the results of Activity B
for each group.

C-2 wWhich texts were more likely to inglude
more females? More males? How can this
affect your attitude about the suliject?

C-3 what actions could you take to get your
textbooks changed?

~

u\\'f"

Jn (L

k%

+

C-3

Sample answers: meet with
selection committees for new
textbooks: write letters to pub-
lishers sbout problems; talk 10
principal, teachers, angfor stu-
demis about problem; suggest
ways teachers could use books to
correct Problem (for example,
use of supplementary materials,
lessons about use of generic male
language}




Lesson 20

02 Review the participation skills
with class if necessary {see A-6),

Activity D:
Taking action

Return to the group you worked with in

Activity B.

D-1 Make a list of actions you could take
to get your textbooks changed.

D-2 Decide which action seems the best.

D~3 Work to carry out the action you chose.

Activity E:

Class wrap-up

E-1 What action i@ each group choose?

E-2 Which action was most successful?

16
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SECTION I:

Name

DECISIONS ABOUT LANGUAGE
UNIT PERFORMANCE TEST

MULTIPLE CHOICE

Directions: Write the letter or letters of the answer(s) you

Lesson 1

1.

Lesson 2

2.

Lesson 3

3.

Lesson 4

4.

think are correct.

H
Which statement below best shows that language reflects
reality?
a. Eskimos have more words for snow than other cultures
have. :
b. Fred felt bad because someone called him a SlSSy
c. 0ld English is hard to read.

Which statement below best shows that people change
language? ,
’L
a. 8o many people used the word pantsuit that it was
added to the dictionary.
b. Mary never started a conversation.

¢. The minister said, "I now pronounce you man and wife."

Which statement below best shows that language changes
people?

1

a. Eskimos have more words for snow than other cultures
have.

b. John wanted to join the home economics club, but he
didn't, because he thought people would call him a
sissy.

¢. In the ear.y 1900s, some people described themselves
as "progressive."

Which example or examples below use the Jgeneric rule?

a. Each student took out his book .
b. In that job it's every person for himself
c. Evervone drinks his coffee black.

: 162
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5. Which example or examples below do not use the generic -
rule?

a. Dear Sir or Madam
b. business people
¢. chairman

Lesson %

6. The prondun generic rule:

a. uses he and she to refer to a subject that could be
male or female.

b. often makes females seem invisible.

€. causes too much use of female examples in books.

7. Use of the generic rule:

a. affects people's beliefs about themselves.

n
23 b. affects only girls' beliefs about themselves.
¢. does not affect people's beliefs about themselves.
Lesson 6
8. Which group of words below uses the active voice?
a. Jerry was hit by a ball.
b. Alice in Wonderland
C. Mrs. Carey put the book on the shelf.
d. The project is staffed by three people.
___+ 9. In the passive voice:
a. the subject does the action.
b. the subject receives the action.
¢. the verh does the action. .
Lesson 7
10. A connotation is:
; a. the definition of a word. .
! b. an objective description. .
X ¢. the feeling suggested by a word.

11. 2 denotation is:
a. a subjective description.

b. a simile.
¢. a factual definition.
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12,

Lesson 8

13.

14.

15.

le.

Lesson 9

17.

———

Connotations can be:

a. positive or negative.
b, brief or long-winded. :
C. Ppresent or past tense. *

The ¢’ nnotation of like a man is best described as:
a. powerful.

b. . weak.

¢. the male gender. ) .
d. passive.

The connotation of old maid is best described as:

a. romantic.

b. ufattractive.
€. Dbusy.

d. unmarried.

A stereotype is: ) ,
\

a. Mghfadt about a group of people.
b. an overgeneralization about a group of people.
C. a belief about an individual’

d. a type of sound system.

The connotation of sissy is:

a. ' negative. .
b. positive.

¢c. active.

d. Ppassive. t

Calling a girl a tomboy:

a. influences her to try to increase her -skills in
SpOrts.

‘b. may reduce her interest in participating in sports.

c. does not really affect her interest in sports.

Which word below is a label?

a. hello!
b. singer
¢. hey!

d. there




19. Which occupational label below does not leave out ]
females or males? )

a. doctor

b. woman doctor
¢. stewardess
d. waitress

Lesson 10
20. If someone calls you baby, you are likely to think
of yourself as: )
a. powerful.
b, sweet and innorent.
c. wWise.
d. unemotional. »

21, Which label below shows possession?
a.’ John's wife

b. John

¢. minister

d. the baby

Lesson 11

22. A qualifier is best described as a word that:
a. describes another word. .
b. .s0ftens or weakens a sentence.
\ ¢. makes the sentence clear.
. d. expresseg strong opinion.

23. Whicﬁ word or phrase below is a gualifier?

a. It was true . . .
b. .He said . . .

¢. Maybe ’

d. Happy

24, Which sentence below has the most disclaimers?

. a. Well, I'm not an expert, but something tells me
P that the statement is false.
b. It's a mad, mad, mad, mad world.
c. ‘The tall, majestic redwood trez was so hude that
a car could be.driven through the trunk.

’ . 163

142




ca™

25,

Lesson 12

26.

2?.

28.

Lesson 13

29.

30.

4

People who frequently use disclaimers probably appear
to others as:

oI o I w )

) . b
too direct. v

not confident.
always taken seriously by others.’
impolite.

Which request below is most direct? g

a.
b.
c.

I was wondering if you would feed the dOg?;
Will you feed the 'dog?
Won't you please feed the dog?™"

If a person always uses indirect requests, others
probably think of that person as:

a.
b.
c.
d.

dishonest.

powerful.

not very powerful. )
very honest.

Studies show that in general:

a.
b.
c.

a.
b.
c.

women use more direct requests than men.
men use more direct requésts than women.
women and men use about the same number of
direct requests.

Studies show that in general:.

women tell more jokes than men.
men tell more jokes than women.
women a' 3 men tell about the same number of jokes.

Studies show that:

a.

b.

women interrupt men more often gpan men interrupt
women.

men interrupt women more often than womeén interrupt
men.

men and women interrupt others about the same number
of times.
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Lessons 14 and 15

. 31. Which action below is not an example of body language?
a. touching

b, shouting

c. staring

d. gesturing

= - *

32. Studies show that body language is:

a. learned. .

b. not learned (we are born knowing it}.
c. hnot as important as oral language.

4. ~t important on television.

33. 1. jeneral, females and males:

a. are born with different communication abilities.
b. often communicate in different .ways.
- c. show about the same level of confidence in
speaking to others.

34, 1In general, people in authority:

a., use a lot of eye contact.
b. use less eye contact than those not in authority. .
€. use eye contact mainly to seek approval.

35, Which of these statements 1s true?

a. Women smile more often than men.
b. Men smile more often than women.
c. Women and men smile about the same number of times.

36. OSmiles are often used to:

a. seek approval.

b, show sadness. "
c. express anger. -
d. none of the above

37. One example of a gesture is:

a, staring.

b. chin stroking.

c. frowning.

d. standing with good posture.

\
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SECTION II: ATTITUDE INVENTORY

Directions: For the items that follow, decide how much you agree

or disagree with each statement. Mark your answers
according to the following coded

a. strongly agree
b. agree .
c. no opinion
d. disagree
e. strongly disagree
The gereric rule is fair to both males and females.
Ve
Women should speak more softly than men.

Women are naturally better listeners than men.

It is okay for commercials on television to show female
and male stereotypes.

The label doctor is fairer than the label woman doctor.

How you communicate should depend on whether you are
female or male, not on the situation.

It is important for boys to act differently from the.
way girls act. : .

Certain occupations should be held only by women.

Girls should be as direct as boys in making requests:,
even 1f it mear - asking for a date.

Boys are naturc.ly more active than girls.

I




DECISIONS ABOUT T.ANGUAGE

10. ¢ ' 22. b
11. ¢ 23. ¢

12. a 24, a

SECTION II

the following computations:
" For items 5 and 9: For itmes 1, 2,

0

T e
inmnuih
O R B L
mwnmhn

1

2

3
4

(“éﬂ»(}b’m

t ) ANSWER KEY
: SECTION .I '
1. a | 13. a
2. a 14, ﬁ
3. b 15. b
' 4, a, b, ¢ - 1l6. a
( 5. a, b _ 17. b
6. b : 18. b
. 7. a 19. a
i. c 20. b
. . b 21. a )
I
)
|
I
l
|
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25. b
26. b
27. ¢
28. b
e 29. b
30. b
31. b
32. a
33. b
34, b
35.‘ a
36. a
37, b

hese items should be evaluated on the degree of flexibility in
viewing female and male roies. To obtain an attitude score, use

3, 4, 6, 7; 8 and 10:




