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Preface .

Culturai beliefs and ﬁttitudes about what it means to he female
or male influence all of us. Recently, beliefs about what females
can and should do have been changing. Beliefs about male roles
‘are changing too. Stﬁdents need an opportunity to examine them-
selves in a new light—and make.decisions about their lives.

This program, Fair Play: Developing Self-Concept and Decision-

Making Skills in the Middle School, has two main purposes: to ex-

pand each student's female or male self-concept, -and to increase
each student's decision-making capabilities. Because of the re-
cent emphasis on teaching basic skills in the schools, a third
focus of the program is to improve students' academic abilities
and skills. Specifically, the program goals are as follows:
¢ To help students expand their self-concept in' relation to
their female or male identity, including their role behavior,

personality traits, and occupational aspirations and expec-
tations

To increase students' self-confidence and participation in
making decisions ' ) :

TO incrzase students' academic achievement by helping stu-
dents change stereotypic attitudes toward particular content
areas and alerting them to the relationship between subject
matter and occupational opportunity

Program units are a series of five student texts and six teacher's
guides designed to supplement components of the present curriculum.
In each of these units, students have the opportunity to discover
information that can enabie them to expand their female or male
self-concepts. Students are encouraged to examine stereotypes
about what girls or boys "are like" ang what girls or boys "should
do."” Students then have the opportunity to make personal and
group decisions based on the knowledge they have gained.
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The units, which focus on specific, skills, are as follows:

o Decisions and You—a l2-lesson prerequisite decision-making
unit in which students learn personal and group dgcision-
making skills (student text and teacher's guide)

® Decisions about Roles—a 20-~lesson social studies it in
which students find out how roles change over time 'fand how
pecple can choose and define -their roles (student tkxt and
teacher's guide)

® Decisions about Language—a 20-lesson language arts unit in
which students compare and analyze female and male language
(student text and teacher's guide)

® "Decisions about Mathematics—-an l18-lesson math unit in which
students learn-how to collect and interpret quantitative
data while examining economic and career-relatdéd issues
about, females and males (student text and teacher s guide) -

® Decisions about Sciénce—a 17-lesson science unit in which
students examine female and male characteristics.and behaviors
in relation to genetics and environment (student- text and _
teacher's guide) :

‘s
]

® Decisions about Physical Activity-—a 29-lesson physical
education unit in which students participate in a physical
fitness program designed to improve students' fitness skills
and attitudes toward physical activity (teacher's guide)

The teacher's guide for each unit contains not only the student

materials but also detailed annotétions to aid the teacher in
planning and presenting each lesson.
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The purpose of this unit, Decisions about Roles, is to broaden
students' understanding of their roles, especially as females or

‘males, and to improve students' ability to make aecisiqms about
roles. Traditional stereotypes about appropriate hehaviors for
girls and boys often limit young people’'s role options. This unit
presents information about how r91es change over time in_gﬂfociety,

and how people can choose and define their roles..

Althouéh our environment has changed tremendously as a result of
technology and many roles of the past are no longer suitable for
taday's lifestyles, many traditional ideas about "proper" female
and male roles have not changed. In this unit, students can become
aware of the impact of their culture,_society, family, peers,
school, and self~-concept on the roles they choose and how they de-
fine them. 1In the final part of the unit, students are given the
‘opportunity to apply this information to both persona}‘and group

decisions about roles.,

The twenty lessons in this unit, which can be completed in four to
five weeks, are grouped into four parts (see Contents). Part I,

Roles Are Everywhere, introduces students to the concept of role

and to the forces that influence a person's role definitiofis.

Part 1I, Roles in the Progressive Era, guides students in an inves-
tigation of people's roles in the early 1900s. Work, family, and
citizenship roles are compared and contrasted to establish a basis

for examining historical change.

Part III, Roles Today, yives students the chance to study how roles
have changed during, the twentietﬁ centufy and what forces have
caused these changes. Here the students examine the concepf of
stereotype in relation to.roles for females and males, and they
study the effecc of stereotypes on people's ideas about roles.
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Part IV, Making Role Decisiong, ,provides students with an oppor;
tunity to explere'théir values and make decisions about their
roles. In this section, students are encouraged to make both per-
" sonal ‘and group decisions and to think about decisions today and

in the fture. : . #

Y ]

TEACHING THE UNIT -~

. . - &

To jmplement these lessons, you will need an abpropriate'number of
copies of the. studeift text: a teacher's guide (which includes a
Unit Performance Test and answer sheet), and an Inplementation

Handbook. RN

- . -

~
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Thé uﬁit is deéigﬂed S0 thét teachers can use it .in one of three
ways. First, the lessohs caglbe used sequentially, on a daily’

* " .basis, which will require four to five weeks. Second, the lessons
can be'intersperséd‘with the regular curriculum program over a .
longer period of time. Third, indivi&ual léssoné‘or series of
lessons can be used in conjunc%ion with particular topies at ap-
p}opriate points. The way the lessons are used shoulé be based on
the needs of the students, other'curricular'priorities, @ﬁd class~-

f room time constraints.

| Because the unit is structured according to a decision-making

¥ model, it is strongly suggested that the lessons used be sequenced
to allow student involvement in all four decision phases. Other-
wise, the decision~making'impaét of the unit will be lost. A
sample sequence for a class not using the entire unit might be two
lessons from Part I, five lessons from Parts II and III; and o0ae
or 'two legsons  from Part IV. 1In this way, students will have an
6ppdrtunity to complete lessons from each part. The lessons
chosen should work smoothly together, he appropriate for the par-
ticular level and age of the students, and relate to the present

curriculum.
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As a guide to using the lessons with different levelg of students,
three possible approaches to the lesson are outlined undex_ Teach-
ing SuééeStions in the Teacher Overview for each lesson. Leﬁéi,l
is the minimal cours=z; activities at this level can often be oral
instead of written, and the approach should allow relatively more
time for reinforcement. Level 2 is the regular course. ZAnd

Level 3 is the enriched course; the approach at this level ofien
includes add%tional activities on the assumption that students can
more quickly master the skills in the minimal and/or regular
course and proceed to gxpand their skills in other activities. -

In general, Level 1 refers to 'sixth-grade students. Levei 2 to
seventh-grade students, and Level-3 to eighth-grade students.
However, the ability and motivation of children wvary greatly from
region to region and from school to school. Care should he taken
to choose a level that seems appropriate for your particular
classroom. In many cases during field testing, for example,
sixth-grade students easily worked through Level 2 activities.
Activities, then, should be scheduled and presented in the way
that seems best for your class.

Since the emphasis of these materiais is on the affective as well

-

as the cognitive thinking process, it is esseqtial that ﬁgu,the >
teacher create a climate Of acceptance in which the students feel
free to éxpress a variety of viewpoints. In many instances. ques-
tions have no right or wrong answers. Eliciting fre the students
their honest, thouaghtful answers to these duestiOr% i3 necessary
for the unit to be a success.

N
You are encouraged-to make a special effort to ensure that a large
proportion of both female and male students participate in the ac-
tivities, discussion, and decision making. ‘
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Many of the activities can be done by students individually,
Sometimes the text indicates that an activity should be done with
_partners or in small groups. In general, activities should be
'done in the way that seems most appropriate for your students and
classroom organization. If activities are done in small groups,
you should circulate among the groups to help any that may have
difficulty. {See page xviii for tips on small-group management.)

1

't

- MATERIALS

LY
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+ Student Materials

o

In each lesson, students participate in a variety of activities,
including reading the text and answering questions (with or with-
out partners), and participating in class discussions, small-
group activ. ties, and role playing.

il
»

The evaluation exercise at the end of some of the lessons is
called a Flight Cneck. Flight Checks may be-used—as—smaltl quizzes —

for grading purposes, as tests if the evaluation activities for
several lessons are accumulated, or as self-evaluation activities
for students' information oﬁly. Lessons in the first or last part
of the unit do not have a Flight Check, since the main objective
of these lessons is either exploration or personal and group deci-
sIionm makifg.

-

N e

Teacher's Guide

- . .
The teacher's guide contains the student text and annotated material

for your use and convenience. Each lesson is preCeded by a Teacher

Overview that indicates the lesson's duration, purpose, student
objectives, teaching suggestionéz vocabulary, evaluation activity,
special preparation, and backgrouﬁd information. Some lessonq_may"
need more time than that specified, depending on their level of

.,‘1;3
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involvement, and use of optional activities. In the teacher's
guide, the answers to student questions are included within each
lesson. : ‘

‘Unit Performance Test

In order to determine the students' level of readiness before
beginning the unit, you will need to administer the unit pretest
(Unit Performance Test). At the completion of the unit, you
should readminister the test to determine how much students haVE‘
progressed andcin what areas they need additional assistance. The
pretest/posttest, as well as the answers, is included in the back
of the teacher's guiﬁe. b )

Implementation Handbook

Thgﬂlmplgméntation—Handbook—iSWdesigned—to‘agslst the school—its
faculty, students, and administrators, as well as students' _
parents—in carrying out the basic goals of the Fair Play program.

For your convenience, the handbook is designed as a reference.
~Sections addressed to both teachers and administrators involved in
the program include Program Goals, Description of Units, and Pro-
gram Evaluation. A section entitled Administering the Program
specificaliy addresses administrative concerns, while the section
Teaching the Program contains materials particularly useful for

teachers.

h ]

You will prdBéBiy make the most use of the handbook while you are
planning implementation of the program. But keep it handy through-

~ut, for use in clarifying particular aspects of .the program.




RESQURCES

The following print resources were used in developing this unit
and may be useful sources for teachers desiring further informa-
tion. The audiovisual materials listed-in—this- section.may-be

used at appropriate points in the unit to heighten student inter-

est and reinforce learning. i .
L

Print Materials

Brovérman, I.; Broverman, D.; Clarkson, ¥.; Rosenkrantz, P.; and
Vogel, 8. "Stereotypes and Clinical Judgments of Mental
Healt? " Journal of Consultlng and Clinical Psychology 34
(1970} :1-7., .

Chafe, William F. The American Woman: Her Changing Social,
Economic, ard Political Roles, 1920-1970. New York: Oxford
University Press, 1972. .

.

Coates, Barbaras Klaw, Susan; and Steinberg. Adria. ..Changing ..

Tearnim ‘Changing—BrV§§———OId Westbury, N.Y.: The Feminist
Press, 1979.

Fichter, Joseph H. Sociology. 2nd ed. Chicago: University of
Chicago Press., 1971.

' ' ] oo,
Maccoby: E., and Jacklin. €. ‘The Psychology of Sex Differences.

Stanford, Calif.: Stanford University Press, 1974.

Massialas, Byron. and Hurst, Josepht Social Studies in a New Era:

The Elementary School as a Laboratory. New York: Longman.
Inc., 1978. :

Millsteln: Betﬁ: and Bodin, Jeanne. We, the American Women: A
‘Documentary Hlstory. Chicago: Science Research Associates,
Inc., 1977. '

Sadker, Myra. A Student Guide to Title IX. Washington, D.C.:
. U.8. Department of Education, n.d. -




Audiovisual Materials

Listings

- *

Nonprint Resources in Women's Educational Equity. Princeton, N.J.:

Educational- Testing-Service,—19/8. 243 pages. For sale by the
Superintendent of Documents, U.S. Government Printing Office,
Washington, D.C. 20402. Stock number 017-080-01836-5.

Positive Images: A Guide to Nonsexist Films for Young People.
Produced by Linda Artel and Susan Wingraf, 1976. 176 pages.
Available from Booklegger Press’, 555 29th Street, San, Fran-
cisco, calif. 94131. .

Women and Work—>New Options: A Guide to Nonprint Media. Produced
by Linda Artel, 1979. 76 pages. Available fxrom the Women's
Educational Equity Communlcatlons Network, operated by the Far

Research and Development,
1855.Folsom Street,. Sap Franéisco, calif. 94103. .

Accomplished Wwomen. 25-minute color £ilm (1975) showing inter-
views with six succesgsful women, discussing such topics as the
women's movement, affirmative action hiring, and child care.
Rental $25. Available from Extension Media Center, 2223 Shat-
~tuck Avenue, Berkeley, Calif. 94720. ‘

But What.Can a Girl Do—aA Series. Film showing eight interviews
with American working women. Available from Westinghouse
L.earning Corp., 100 Park Avenue, New York, N.Y. 10017.

Campaign. +20-minute color f£ilm (1973) showing a woman's campaign
for state senator. Rental $21, sale—$280. Available from

- Churchill Films, 662 North Robertson Boulevard, Los Angeles,
Calif. 90069.

Changing Images: Confronting Career Stereotypes. Produced by
Richard Murison. l6-minute black-and-white film (1974) tracing
"changes in attltudes about sex roles, as children participate
in activities to change attitudes. Rental $14, sale $30.
Available from Extension Media Center, 2223 Shattuck Avenue,
Berkeley, Calif. 94720. N

Changing Role of Women. Color filmstrips (2) with records or
cassettes presenting a discussion of equal opportmnity, and
the past and present contributions of women. Available from
Scott Education Division, 104 Lower West Field Road, Holyoke,
Mass. 01040.
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Cinderella is Dead! Filmstrip with cassette of women in the labor
market. Shows effect of mass media on sex roles and alterna-
tives now open to women. Sale $17. Available from the
Natiopal Education Association, 1202 1l6th Street, NW, Washing—-
ton, D.C. 200385. .

Cult of True Womanhood. 1l-minute filmstrip with record or
cassette discussing and contrasting past myths about women and
current-views of women. - Sale-$16.95. . Available_from Multi-
Media Productions, Box 5097, Stanford, Calif. 94305,

Free to'Be . . . You and Me. Written by Bill Davis; produced by
Marlo Thomas and, Cgrole Hart. 42-minute color film (1374}
designed to promoté a positive self-image in children and to
snow nonstereotyped sex-role models. * Rental $40, sale $660;
rental of one part, $15. . Available from Public Television
Libraries, 475 L'Enfant Plaza, SW, Washington, D.C. 20024.

I Is fcr Important: Sex Role Stereofyping in Social and Emotional
* Evants. 12-ininute color film (1974) showing instances of dif-
ferential treatment of the sexes in the classroom. Rental
$15, salé $160. Available from Extension Media Center, 2223
Shattuck Avenue, Berkeley, Calif. 94720

Jobs in the City: Women at Work. Produced by Douglas MacDonald.
ll-minute color £ilm (1972T_éh0w1ng women in a wide variety of
nontraditional and traditional jobs. Sale $165, rental—

inguire. Availablie rrom Centron Educational Fllms,'Eﬁwrence,
Kansas 66044.._ .

FKaty. Produced by Monica Dunlap. 1l6-minute color film showing a
12-year-0ld girl who assumes respon31b111ty for her brother's
paper route. Shows opposition she faces from paper boys and
the paper shack manager. Rental $18, sale $225. Available
from BFA Educational Media, 2211 Michigan Avenue, P.O. Box
1795, Santa Monlca, Calif. 30406.

Male and Female Roles. Set of 4 films. Produced by Globe Film-.
strips (1975). Emerqging Dissatisfactions shows some major
objections to stereotyped sex roles; How Steredtypes Evolved
explores some theories of how sex stereotypes have developed
through history; How Stereotypes Are Learned shows the ways
American society directs females and males into separate sex -
roles; and New Perspective shows alternative sex roles avail-
able to females and males. Rented separately. Available from
Coronet Instructionazl Films, 65 East South Water Street,
Chicago, Ill. 60?01.

Male of the Species. Filmstrip (1972} showing how cultural
images of *“supermale" deprive individuals of freedom to be
themselves. Available from Eye Gate Media, Inc., 146-01 Archer
Avenue, Jamaica, N.Y. 11435.
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Men and Women. Color filmstrips (6) with records or cassettes,
identifying stereotypes, reasons for stereotypes, and current
changes. Available from Doubleday Multimedia, Box 11607,

- 1371 Reynolds Avenue, .Santa_Ana, Calif. 92705.

America. 15~minute color filmstrip (1973) showing differences
in contemporary women and frontier women, discrimination
against women in American society, and the goals of the women's
rights movement. Available from Scholastic Films, Englewood
Cliffs, N.J. 07632. T )

Enterprises. ll-minute c¢olor film showing portrait of Denise
Cobb, founder of a company providing services to people who

" travel a lot in their jobs. Sale $175, rental—inguire.
Avalilable from ACI Films, Inc., 34 West 45th Street, New York,
N.Y. 10036. ,

<3

Horizons for Women. Color filmstrip .,with cassette showing new

career opportunities for women and depicting the job discrimi-

nation women face. Sale $28. Available from Pathescope Educa-
*  tional Media, Inc., 71 Weyman Avenue, NMew Rochelle, N.Y. 10802.

-

Other Women, Other Work. Produced by Joan Churchill and Janie
Kennedy. 20-minute color film (1973) showing women working in
stereotypically male occupations. Available from Extension
Media Center, 2223 Shattuck Avenue, Berkel.ey, Calif. 94720,

" Remarkable American Women Who Influenced Our Lives (Seldom Told
Stories). Set of 3 color filmstrips, each 10 minutes, with
cassette. Women Who Pioneered in Politics, Women Who Pioneered
in Business, and Women Who Pioneered in the Arts. Available

. from Eye Gate Media, Inc., 146-01 Archer Avenue, Jamaica, N.Y.
11435. -

PN

Women in the wWorld of Work. l5-minute color f£film showing six
women in nontraditional jobs discussing their work. The jobs
are test engineer, filmmaker, scientist, congresswoman, housing
inspector, and NASA employee. Rental $17.50, sale $175. Avail-
able from Vocational Films, 111 Buclid Avenue, Park Ridge, Ill.
60068. o




TIPS ON SMALL-GROUP MANAGEMENT

Although getting students to work in small groups can be frustrét—
ing-for you_and“snme;imgéwﬁnprodupgive, it can also be rewarding,

both socially and academically, for your ;tudénts. Here are some

,suggestions to help you and the students have successful exper-

~ _iences with small-group work.

Advance Preparation

Make sure you know exactly what you want students to accoﬁplish in
their groups, and make sure you have enough materials for each
group.

Oxganizing Students into Groups

L3

in—gener xi;—assign -students to groups—instead of-allowing them ta

choose their own. This way, you will avoid the prospect of cligues
working together all of the time, some students being left out, or
;11 of the high achievers or low achievers being in one group. You

can assign students in one of two ways: (a) randomly group thenm,
having them count off or having them choose caxrds marked with num~
bers or symbols for each group; or (b) arrange the groups éo that
‘they are balanced for race, sex, skill level, and compatibility.

w = - ——

When you randomly group students or balance the groups, explain to
the students why they are doing small-group work: You want them to
"learn how to work with one another, tespeéct one another, and learn -
from one another; you want them to get to know everyone else in the
class; and you want them to work seriously on the problem at hand.
Emphasize that working in groups is an extremely important life
skill. Be sure to let students know that you do not expect them

to be perfect at group work in the beginning. It takes practice

and certain skills. It’'s serious business!

13




Make sure the students know exactly where each group is to work
Put three to five students in each group The groups should be
sm&@l.enough so that everyone can easily part1c1pate.

Guidelines for What Happens in the Group

. —

- Be-firm_and explicit about what you expect from the students.
tabllsh,rp;es for group work and make sure everyonéﬂﬁgéerstands

the rules.s: Have the students help you in establishing these limits
for effective group work. Emphasize that everyone is expected to
contribute to the group and to listen respectfully to every other’

group member's ideas.

Be sure to tell students specifically what you expect them to pro-

duce from their work in the group.

You can assign a group leader, tell the -group to chooseone, or
simply allow a leader to emerge within each group. You may choose’

eaco of these strategies at different times. It is often helpful
“to have a group recorder. ‘

Set a time limit for the work. If you expect the students to ac-
complish several things, break up the task into small tasks and
time segments. You might say: "I want edch group to list at least
three roasons sO few women wéfg as physicists. You have 5 minutes
to complete this assignment. . ﬁhén you have agreed on three

EaSONSy Wi JEveE Y0 z né—par%—e%—your—ass1ﬂﬂmpn+

Okay. your 5 minutes begin now.™ “Then circulate among the groups.”

Help-groups if they need it and be ready to hand them .(or verbally
explain) the next part of their assignment when they are ready.

As much as pogssible, keep to your time limits. Sometimes you will
need to extend the limit if you have underestimated the difficulty
of the assignment or students’' degree of interest in it. When you
allow more time, set anogher specific limit.




Circulate among the groups, and interac with them. If a group is
having problems, try to help by providing hints, asRing questions,
or giving feedback about how the group members are.working
together.

Provide students with instruction in ways to coéperéte; come to
agreement, generate ideas, solve conflicts, assume responsibility,
and respond to one another. Discuss and have students practic;
the_ﬁg;lqgipgmgggggggiye group behaviors: (a) giving ideas and
information; (5) encouragiﬁg-othézuaigab members to share by ask-
ing them for information, ideas, opinions, or feelings; (c)
actively listening;'(d) clarifying and making connections; and

{e) checking to see if the group agrees on an idea.

Collect the results, or have the students share with the class the
results of their group'work. Be sure to have a procedure for stu-

dents to follow in cleaning up and in returniné-any materials used.

rd

Bvaluatien

To emphasize the importance of group work, you'can assigq grades
based on students' efforts to work together and the excellence of '
their product.”JGroup cooperation and responsibility to the group
ca; be rewarded by assigning to all students in the group the same
grade. Provide frequent opportunities for groups to evaluate how
their mémbers have worked together. 1In addition, provide students
with feedback about how you think they have worked together.

o
-







Roles Are Everywhere

TEACHER OVERVIEW FOR LESSON 1

Duration: Ones class period

Purpose: To familiarize students with the concept of social role

q

Student Objectives:
® ' To identify social roles
® To define role

Teaching Suggestions:
Level 1: Activities A and B, orally
Levels 2 and 3: 2ll activities

Vocabulary: Roles
Evaluation Activity: None

Special Preparation: ' For Activity A, you will need either to pro-
vide a collage for _the class or to provide
students with magazines to make their own.
collages. ’

Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

® A role is a function for which there are expected be-
haviors. '

® Roles are léarned through socialization in a culture
and -are often different in different cultures.

® Each person has many roles at one time and throughdut
his or her lifetime.




' Lesson 1: - What Are Roles?

Activity A (discussion):
A collage of roles '

As a -"lass, look at the collage your

" teacher has provided. Or, use pictures
in magazines to make your own coilage
of different things people do.

What are the people in the collage doing?




ERI

PAFullToxt Provided by ERIC

Al through A3 Variety of answers

The collage will owablv show a
vatiety of occupétional, social,
political, and family roles ffor
example, salesperson, leader, citi-
zen, father), Roles are carvied
out in relation to other people,
such as parent/child, physi-
sfan/patient. Roles can aiso be
exPressed in terms of function
of that person in relation t0
other people: protector,
nurturer, counselor, MeRtor,
anery, ete. -

Many; a person assumes new
roles and discards old ones as
she or he grows older.

Sample answers: tamily member,
friand, student, church member,
class ciown, guitar playar, etc

Learned; @a Parent in another
culture may demand that childrsn
Ieafn to hunt and take care of
themselves at an, early age.

Sample answers: parent, chikd,
boy, girl, President {for more
information, see Lesson 4)

x

The things they are doing affect the roles

they have.
act in society.

Roles are various ways people

These sets of actions are

_expected and léarned from a culture-

Look again at the collage.

A-1

What roles do these people have?

What are some actions that are expected

in each role?

Where might these roles have been
learned?

How many roles can one person have?

what are some roles you play?

Are roles learned, or- are you born
knowing them?". v

What rdles are defined differently in
other cultures?




+

Activity B: - b
What do others expect you to do?

¢ .
'You may do this activity with a partner or
by yourself. ' f .
In our society, people are hefined according”
to the many things t@ey do. If a person does
carpentrjvwork, we define that person as a -
carpenter. If a person takes care of fbung
children, we call that person a bébzsigggg.
Words-like these that represent sets of

- &
actions. are called roles.

People'can have more than one role at one
time. For example, someone could be a car-
penter and also be a mother. .
The actions that go with roles are determined
By a culture. Think about .the role of parent.

‘Our society expects parents to provide-love,

food, shelter, and education for their
children. .

Think about your role Of student. Our society
expects you to study, do homewgrk, and attend
class. If you don't fit this role, other
people put pressure on you +o0 go along with

their ideas about that role.

[




Lasson i

Look at the cartoons below. Then answer the
questions that follow. )




Lesson 1

A —
¥

B-1 What is the person in each picture Going? . Welding

B-2 What is each person's role? b. Seving

¢, Taking care of baby
B-3 Two of your roles are student and

family member. List other roles that B d. Froposing tegkfation
you or your friends-have. — - T e o teide

b. Tailor

. R

—— o "
B-4 List other roles that the people in your
family have. c. Father

B-5 List five important things that the ‘ d. Conresswoman
people in your school expect you to do
(or not do} in your role of student.

B-6 List five important- things that people
in your home expect you to do (or mot
- do) in-your role of family member.

" Kctivity C:
Class wrap-up

C-1 Dpefine role. C1  Aroleis a function for which
there are exPected behaviors.

C-2 :!Discuss your answers to questions B~-1
- <through B-6. .




i

TEACHER OVERVIEW FOR LESSON 2

m

Duration: One or two class periods °*

Purpose: To show that people portray the same-role—in-different
e ways ——

¥

Ll

2r N

Student Objectives: ! T .

E]

¢ To act out a role in two different ways

® To describe decisions others make about ah .individual's

personal roles and the decisions the individual makes
about her or’ his roles

Teaching Suggestions:

Level 1: Activities A and B; Activity C, orally
Levels 2 and 3: All activities

Vocabulary: No new words
Evaluation Activity: None

Background:

The following is the main point of the lesson. Make sure
to emphasize it as often as appropriate.

¢ people show many individual variations in performing a
role. These differences may result from differences in
cultural socialization, the specifics of a situation,
or individual decisions about the role.

-~

L4




lesson 2: Defining Your Roles

- . [

- Activity -A: -
Role-play

-

Find a partner. Choose one pair of roles
listed on the next page to act out together.
Do the following two acts:

ég;_;i Choose one situation listed
under the pair of roles you chose.

Plan your :act to last about 2 minutes.‘-
Act out the roles in front of another

set of partners.

Act II: sSwitch roles with your partner.
Act out the same situation, but make
the characters say different things.
(For example, if they were nice to each
other the first time, .make them act
angry this time.)

|l I

g?’

&
Vg IR

Activity A:  Have students do this
activity first in groups of four. Then
have 8 few volunteer Partners do their
acts for the class.




Chdose from this list of roles:

Glrlfrlend, boyfrlend

U The g1rlfr1end or boYfrlend wants to
ask the other person out.

® The girlfriend and boyfriend are Ealking
--- — about-their favorite television show.’

Starship captain and first officer {(a robot)'

® The first officer's decision has just
beén vetoed by the captain.

® The robot has just been told that the
captain would prefer having a human
first officer.

¥

Two friends

® One friend is visiting the other friend
in- the hospital.

® The two friends are de01d1ng how to
spend their weekend.

Teacher, student

® The teacher has just assigned more
homework than the student wants to do.

¢ The teacher has just found the student
cheating on a test.

Activity B (discussion):
Defining roles

B-1 After several volunteers have presented
__their set of acts for the_class, discuss
how each partner defined each role.

B2  Variety of answers. What are some similar ways that people
- i i ? some different
B-3  Roles ere defined by the cultural deflge friend? What are
exPectations of other people as ways
as well as individuals.
- B-3 Who :decides what actions make your roles:
' others, yourself, or both? Explain.

3i




w» Lesson 2

Activity C:
What do you expect of yourself?

You may have already realized that different
people define roles-in different ways:—— -

For example, think of the role of son or

daughter. ‘'Some parents think that children
should be seen and not heard. Other parents .
think that children often have good ideas, and
these parents encourage their children to
express their ideas.

Think of the role of student. Its definition
partly depends on who is in charge of the
school. For example, at some schools students
decide what courses to take. At other schools,
students make decisions about dances, fun days,
and holidays. At a few schools, students can
"help..in.selecting teachers.




Lesson 2

Another example of a role is that of mother
or father. In other cultures, a father may

_ teacn‘hls daugntEf‘ﬁf‘g‘ﬁ_fa—figﬁ‘withrz

harpoon. Or parents may teach children how
to weave or how to cook fish eyes. In our
culture, a mother may teach her son or daugh-
ter how to mow the vard. .
In some cultures, parents prepare their
children to leave home at age 12. In our
culture, parents usually take care of chil-
dren until they are at least 18 years old.
As you can see, what a mother or father does
depends on the culture. !

Even though other people help define your
roles as student and family member, you can
also help define your roles. What decisions
do you make that affect your behavior as a
stqdentlor family member?

C-1l Write one paragraph explaining what youf
school and parents decide you must do as
a student.

Write one paragraph about the decisions
you make in your role as student.

Write one paragraph explaining what your
parents decide you must do as a family
member .

Write one paragraph about the decisions
you make in your role as family member.

*

33




TEACHER OVERVIEW FOR LESSON 3 o
..

Duration: Two Or more c¢lass periods

Purpose: " To show that familv roles differ from family to family

and from decdde to decade

Studenf Objectives:
® To analyze family roles

® To generalize about changes in family roles
]

Teaching Suggestions:
Level 1: Activities A and B
Levels 2 and 3: All activities

Vocabulary: Traditional family, decisions

‘Evaluation Activity: None

-

| Background:

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

® In a traditional family, roles.are clearly established
based on cultural norms of the past.

® As the needs of a society change, roles in that society
. often change.

® pecause of our changing society, family roles in the
United States have undergone considerable change.

- Recent statistics show that households in the United States
: ) include the following:

15.9 percent are the traditional nuclear family-~the
father who works, the mother who stays at home, and
at leasg one child -

- 18.5 percent have a father and mother as wage earners,
and one or more children

30.5 percent are marrieé;cguples with no children, or
no children living at home

6.2 percent are headed bv a single female parent, with
one or more children

' -
; 0.6 percent are headed bv a single male parent, with one
A or more children

2.5 percent are unrelated persons living together




.

20,6 percent arr single-person households (almost a
third of those are wonen over age 65)

5.3 percent are either female~ or male-headed households
that include relatives other than parents and children.

(Source: Statistical Abstract 1977, U.S. Department of
Commerce, Bureau of the Census.) _




Lesson 3: Famlly Roles

Activity A: -
What is a traditional family?

In this lesson, you'll be thinking about male
and female roles at home. You may live with
one parent and some brothers and sisters. Or
you may iive with two parents. Or you may
live with an aunt Or uncle or older sister.

"All of these groups are families. A family

is the persén or persons that you depend on or
take care of.

Do you think families are changing? Let’s
compare a 1950s family in the United States
with your family. This way, we can see if’

family{ life is chaqgijg.

The fdllowing story is-about the Brown family,

‘ah,example of,;a traditionig family. A

traditional family means that the people in

the family follow certain roles established in
the past. Some of thete roles are as follows:
the mother stays home and takes cage of the
children, the father goes to work,‘bérls help
their mothers, angd boys help their fdkgfrs.




The Brown family from the 1950s has four
members: Mom, Dad, Sue, and Leroy. As you
read the story, decide which family member
would traditionally do the action.

—— TN IA e

- A Day with the Brown Famil y
It is cold, windy, and gray outside.
Everyone in the family is still asleep.

BZZZ-Rnngg!! The hands of the alarm
clock show'that it is 6:30 a.m.—time
for A-1 to get up and go to work. It's
also time for A~2 and _A~3 to get up
and go to school.

16 37




_A-4 cooks breékfast for everyone.
_A-5_ kisse= the cﬁildrep goodbye and
says, "Have a nicetday!“

When Leroy and Spe get outside, _A-6
whistles at the dog:i\ and runs after it.
_A-7 feels happy, éoftly hvaming a tune
and smiling. 1

On the bus, A-8.'and a friend discuss
fhg television program last night about
spaceships. A-9 worries about whether
fhié/he;f’hairﬂis neat.

, Leroy and Sue have a pretty good day
at school. A-10 gétg aﬁ'ﬁ on a science
test. In English, A-ll enjoys writing
a poem.

After school, A-12 rushes to the
park to play tennis with a friend. .
A-13 goes to the library to check out

two new books to read.

By now, jit's ﬁ:OO p.m. and Leroy and
’_Sue are headed home. So is _A-14 , who
has finished buying groceries. A-15
arriveélat 5§:30 p.m. from work: A-1l6
and A*la - have just prepared supper for
the family.- - :

At the dinner table, _A-18 does most
of the talking. _Az19 tells A-20 to

"make less noise while chewing. Aa-21
says, "I'm so glad everyone had such a

nice day."




Lesson 3 V

\

\

When dinner is over, \h—22 gets the
newspaper and sits in a lépge, comfortable
chair. _A-23 and A-24 wash the dishes,

while _A-25 takes the dog for a walk.

A-26 talks to a friend on the phoné
and finds out thadt someone at gchool has
been making fun of (him/her). After
hanging up the phone, A-27 is so upset
that (he/she) cries.




Now find out what activities and roles you
aésigned to family members. To do this, note
whether:the person who did each of the follow-
%gg activities was female or male. Then fill
in a form like the one.below. . ¢

Outside activity

a. Who went to work?
=
Who played tennis?
Who talked about spaceships?

Who went for a walk?

Helping others
a. Who fixed breakfast?
Who said nice things?
Who shopped for grbééries?

Who did the dishes?

Showing emotions

Who kissed the children?

L4

\
Who whistled?

Who'hummed softly?

who wrote'éoetry?

Who cried?




B-1 a. Males
b, Femaies

¢ € Femgles

Probably that there afe tradi- _

tionally frescribed roles that we
can predict, They are basad on

cultural porms and expectations.

B-2'and B4 Variety of answers

Activiiy B (discussien):
What are traditional roles?

Compare your answers with others'
answers.

a, Who had most of the out51de roles:.-
" females or males?

b.* who helped others more: females or
males? ¢ o
Who showed their emoticns more:
females or males?

_Were most students' answers alike?
.What might these results show?

Describe the roles of each family member
in the story: Mom, Dad, Sue, and Leroy.
Why do they perform each role?

Would you like. to have been a member of

this family? . If yes, which member and
why?

FEE

Acthty C:. oo
What is your family- like?

Cc-1

erte a. report about a typlcal weekday
in the. life of your-famlly Think of
these questlons as you write  your report:

a, What people make hp your family?

b, Who usually does jobs inside your ..

home (cleaning, cooking, doing the
dishes, making household-repairs)?

who usually does jobs outside your
home (wash;ng the car, emptying the
trash, mowing the lawn)?.. . ——

Who has a* full-tihe paying job out—
side your hdpe? Part-time job?

4i




Who. talks to you and whom do you
talk to in your family (when you get
up, after school, at mealtime, in
the evening)?

Who drives the family places?

What decisions does each person make?

Try to think of at least three deci- .

sions for each family member.

.~ Who usually makes the most important
decisions? What decisions are these?

o

C1 g, You may need to explain

1o students the meaning of
the word detision. Examples
of family decisions include
what food to buy, what car
to buy, where to go on vaca-
tion, what charch to avtend,
and how choreas will be
divided «

Board "

T Poyhlsd

..C=2 On a chart like the one below, record who
does the following tasks most of the ‘time:

' Family Tasks
Male

Copks
__Doesdishes—
. Works outside home

Washes car .
. Drives the family places

Ma'kes' important decisions

Docs yardc‘v_o_r_lf;__________,..;

e

G2 Provide students with handout
copies of the chart,
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Lesson 3

D-1  Encourage 3 range of answers.
*  Remind the class that today we . ®
have many different kinds of Actlﬂty D3
families including single-parent
families and extended families Class wrap-up

with other relatives or non-
relsted people living together.

See also Teacher Dwverview for . . -
Lesson 3. . Your teacher will ask for volunteers to read

a. Because of the need for more . : :
workers I the labor force, \ their storias to the class.

targer hoasehold income, and
satislactions obtained through

lobs, many_mothers and wives - ‘s i i mi
iiso work full-time. A woman D-1 How is your family similar to the Brown

working ‘outside the home . family? How is it different?
does not have as much time 0

do household tasks. She als - :
hos the potential to joduits b-2 Some people think that the roles of

enough money to live indepen- ’ peciple in families are Changing. How

dently of her husband's in- "might roles be changing for:
come if she chooses to do so. .
{

b. Because of the increase of a. A mother? A wife?
working wives and mothers, :
many men are taking & more
active role.in household tasks. b. . A father? A husband?
Families may eat out more
often; men may stay home C. A son?
Irom work more often when
achild is sick. Becauss of the )
increase in family income, d. A daughter?
some men may feel less pres-
i | ' . '
e g Sarary.and Consider the increase in the number of
with their children. They may women working outside the home. Think

alsi:‘-'ﬂ=°"b;19:_'am"\;:icisi°: also about the increase in the number. of
making al importint ma . - ‘s
ters such as how family eamn- single-parent families.
ings are spent or what jobs 10 .
take. a. Dr you think people’s family roles
c. and d. Because of the increased should be determined by traditional

work loads of their parentis}, roles or be chosen by each family
children iboth sons and daugh- member? :

ters) often have additional
househald responsibilities.

:

Teadit | What are some advantages and disad-
faditional roles: . . .
Advantages: Rules are provided vantages of each method in declldmg

so that everyong knows what about roles?
to do,

Disadvantages: (1) Changes in : i
sociery may make teaditional ¢. In which other ways can people decide
roles dysfunctional, such as the on family roles?

role of 3 working parent who .

ol repoubmien o) T Imagine what a family might be like in the
vidusls inay feel lLimited by 1990s. Describe thé members of the
expectations ta do things they family and what 1o0les they-have.

cannot do wéll or do not enjoy .

doing. Yhey may be deprived of

doing other things that they can /
do well of enjoy. e
Ty Y chooses roles: )

Advantages: Each family member
can develop skills and interests
in many areas of tamily Ilife.
Disadvantages: {1} It may be
unclear which tasks should be,
done by whom, possibly causing
disroption orf confusion in the
lamily. (2} It may be difficult
10 decide who will do undesir able
jobs,

ERI
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TEACHER OVERVIEW FOR LESSON 4
: ;

*

- -
“puration: One class period °

Purpose: To acquaint students with cultural differences in role
' behavior

Student Objectives: ;
® To analyze cultural differences in roles
® To generalize that people's role behavior is partly a func-
tion of their culture ’
‘Peaching Suggestions:’
Lavel 1: Activity A, drally; Activitieé B and C
Levels 2 and 3:° All activities .

Vocabﬁlary: Culture, socialization,” Arapesh, Mundugumor

Evaluation Acfivity: Activity € (this evaluation activity covers
Lessons 1-43 for general information about
the)use of evaluation act1v1t1es, See Page
xid ,

Background:

The followlng are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

-

® Socialization is a twofold process: (a) society trans-
. mits its culture {(values, skills, roles) from one gen-
eration to the next; and (b) the individual responds
anéd/or adapts to others in the culture.

? Because cultures can vary greatly from society to 5001-
ety, children are socialized in many ways.

® Culture includes the behavior patterns, beliefs, arti=-
facts, and other human compenents of society.

L]
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tesson ¢ Different Cultures

Activity A:
thlt causes differences?

—

1

Have you noticed that human babies look very
much alike? "It's often impossible to tell at
a glance whether a baby is a girl or a boy.
Also, girls and boys develop by going through
the same stages. They learn to walk, talk,

and develop emotions.

By the time girls and boys reach school age,
however, they have bequn to act differently.

What causes these differences? We learn them
from the culture in which we live. Culture can
be partly defined as the beliefs, behavior, and
values of a group of people (a society). The

way we learn. now to behave in our culture is
through socialization. Socialization means we

learn to behave the way our group behaves.
23

o 45




Lesson 4

~

In our society, most boys have been taught
that "boys don't cry." -And, generally, boys
‘Iearn‘that sewing and knitting are girls'
activities. Most girls learn that it is all
right to cry. They also learn that hunting
and fishing are boys' activities.

As you can see, people are not born with many
of these different behaviors. Instead, they

learn how to act from ¢ mlture—inwhic
they—Tive. '

To study more about socialization, read the
following paragraphs. They are about males
and females in other cultures. As you read
the paragraphs, ask yourself: po the females
and males in this culture act the same as
females and males in my culture?




The Arapesh

The mountain dwellers in New Guinea are
called the Arapesh (AIR-a-pesh). They
recognize that males and females-are phys-'
ically different. As a resulte they assign
different jobs to each. But they do not
believe that males and females are different
in all ways.

The Arapesh feel that men and women need

| and w8nt the same things. Sharing is more~
important to everyone than competing. For
example, both females and males raise chil-
dren. Men are as patient and pioud as the

| women. After the bhirth of a baby, the
father acts more emotionat—thay €he mother.
Both males and females love small babiis

and help care for them.

Female and male children are raised
to have the same type of personality.
The Arapesh don't raise boys as though
they are tougher than girls. Instead,

F

17
all children are raised to be content, ';;
7

unaggressive, caring, warm, and trusting.

The Arapesh children are not allowed
to play violently. And children are
never harshly punished.




If a child has difficulty trying new
things—-for example, if' a tree is too
large to climb easily—+the child is
helped immediately. As a result, chil-
dren don't develop much pride in their
own ability. But they do develop trust
in other people.

All Arapesh children are as protected
from harsh discipline as girls are in
our society. For both éirls and boys,
feelings reﬁain tender and tears come
easily at the silightest wound.

L3

Adapted from Sex an& Temperament in Three Primitive Societies by
Margaret Mead. Copyright 1935, 1950 © 1963 by Margaret Mead. By

permission of Willlam Morrow & Company,




Lesson 4 ’

The Mundugvmer

The Mundugumor (MON-da-gu-ma) live in
a rich, fertile land southeast of the
Arapesh. They keep their land.by causing
“fear in their neighbors. This society
demands a personality different from that
of the Arapesh. Both men and women are
expected to be violent; competitive,
jealous, and ready to repay any insult.

The Mundugumor_ da net—pa property
rom father to son or from mother to

daughter. Instead{ they pass it from
mother to son, to son's daughter, to son's
daughter's son, and so0 on. This s}tuation-
. causes much suspicion among familiy members.

Parents do not look forward to the
birth of a child. Instead, it is seen as
a near tragedy. In fact, the father is
.very angry when he hears his wife is preg-

nant. Usually, he takes a new wife,
deserting the pregnant wife. When the
child is born, the parernts éigue about
whether or not to kill the child. The
father argues in favor of killing a boy
child. The mother argues in favor of
killing a girl child. If the child. is
not killed immediately, its chances of

survival are good.




Childhood is not'a very happy time.
Neither parent holds or plays with the
child very much. No one comforts a cry-
ing baby. The mother nursés the baby
while standing. Once the baby stops
sucking, even for a moment, the meal is
considered over. In this i3 € child

learn 0-be-very aggressive—to go after

what it wants.

As the children gi1cw older, they learn
to value their independence. They do rot
play in groups. Their games are very
competitive. No one protects small
children from the attacks of larger
children. They learn td defend them-
selves and not to depend on help from

others.

A(}apted from Sex and Temperament in Three Primitive Societies by
Margarst Mead. Copyright 1935, 1950 @ 1963 by Margaret Mead. By
permission of William Morrow & Company.
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Activity B:
Class wrap-up

Rrapesh culture? The Mundugumor culture?

How are these cultures similar : -
different? Why? -

Are boys and girls expected to be

very much alike or different in these

cultures? How do you know?

a. Does our culture teach boys to behave
the same as girls or different from
them?

Are boys and girls born with these
differences or do they learn them?
Explain.

How are the roles of males in other
* cultures different from those in the
United States?

How are they different within the
United States? .

Why are they different?

How are the roles of females in other
~cultures different from those in the
United States?

How are they different within the
United States?

Why are they different?

B.1 and B-2 The Arapesh leamed

sharing, cooperation, trust,
expressiveness {cryingt, non-
#99ressive bahavior. and caring
{Particutarly for children}. They

~ .._also showed a lack of pride in

8.3

B4

seives ond dependance on
others,"The Mundugurnor learned
hostility, jealousy, insecurity, and
violent behavior. 7hey afso devele
aped aggressiveness and indepen-
dence. Behavior in gach culture is
based on people’s lifestyle and the

. need to survive in the particular

environment.

In both these cultures, boys and
girls are expected to have similer
parsonaliti  Neither culture has
separate pyules sbout apPropPriate
roles for males and females.

In our culture, Doys gre taught to
be active and aggressive and te
participate in violence if necessary
{some of the same characteristice
of both boys and Sirls in the
Mundugumor culture). In con-
trast, girls are taught to be inactive,
10 nurture gther People {esPecially
children}, snd to express their
teelings {similar to characteristics
of both boys end girls in the
Arapesh culturel.

Many people believe that males
and females are naturally very
different in ways other than ob-
vious biological functions, How-
ever: cultural studies demonstrate
the varisbility in personality
which occurs among different
cuitures. In a third culture stu+
died by Mead. the Tchambuli.
males learn the traditional per-
sonality pattern similar to that
of American temales, and femoaies
learn characteristics attribuvied to
males in American culture.

B-5 and B-6 Arapesh men often teke

care of children, and AraPesh
boys are protected from harsh
discipline, which Is often not
the case in the United States.
Girls in the Mundugumor tribe
are expected to act dygressively
and even pe hostile, rote behaviors
thet are not often expected in
the United States.

Within our country, expectations
about fernales and males also differ
according to the cultural charace
deristics of different groups,

People's roles in other cultures
differ from those in our culture
because socializetion in other
cultures differs irom ours.
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B-7  People can continue to learn new
behaviors throughout their lives.

While much of an individudl's
behavior may be influenced by
Fior expetiences. the individual

an also choose new behavior.
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A role is a human function for
which there Is an expected set
of behaviors.

From their families. churches,
culture, friends, teachers, and
o on

Socialization

"B-7 You have learned that we all learn
behaviors early in life. Do you think
you can change any of them? How?

Why or why not?

Think about your own personality: Would
you rather live with the Arapesh people
or the Mundugumor people? Why?

‘ Activity C:
Flight check

Did you understand Lessons 1-4? To find out,
answer the following questions without
looking back at the lessons. Then, your
‘teacher will help you check your answers.

C-1 Write a definition of role.

C-2 Describe at least three different ways
people learn- roles.

C-3 What term means the process of learning
- the role behavior expected in one's
culture? :




TEACHER OVERVIEW FOR LESSON 5 \ \
“ .

Duration: One class period t ' \ >

Purpose: To examine sex in relation to role expecta@mons and
role choices v

b1
i

Student Objective: ) !

® To analyze how gex influences role expectations\
Teaching Suggestions: _ - . ‘3

M

All levels: All activities
Vocabulary: No new words . ,
Evaluatioh Activity: None

Background: . ) 4

L4

The following are the main points of the lesson. Make sure
to emphasize them as often as appropriate.

-

® Society often has different role expectatlons for females
and males.

® Some individuals choose role behaviors that differ from
s traditional role expectations for females and males.

o
" Q)
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Lessons:  Your Role as a
. Femdle or Male

Activity A:
What do you do as a girl or boy?

Now that you know what roles are, let's think
about another set of roles that affect you
every day. . - '

What are you expzcted to do as a male or a

female? Do society, youf parents, and your

teachers expect certain things if you are a
1le and certain things if you are a female?




»

Think about the following questions.

-

“

® Are boys and girls treated differently
at school? At home? By friends? How?
Do-‘you think the roles of boys and girls,
and of *men and women, should be more
alike or more different?

Who decides what boys should do and what
girls should do? Can you decide for
yoursel £?

What do you feel it means to be a male
or a female? ’

Do the following activities. There are no

right or wrong answers.

A-1and A2 Eachof the actions listed A-1 Look at the lists on the next page.
is & stereotype about male and

fernale behavior. In Other words, . .
although the behavior is not often a. Write the letters of everything on

considered 20proPriate for one ’ the lists that you would not do
sex or the othe/, in reatity many because you are a'boy or a girl.
 boys and girls do each activity.

During the discussion, entourage . f .
studarits to think of examPies of - Add. . anythlng else you can think of
bo¥'s of Girls who would do each that you would not do because you

activity even if they themselves are a boy or a girl.
would not. .

it is important to create a vlimate

of accePtance in which students ‘ .. .
. feel free to exprass both tradi- Look at the actions vou wrote in A-1l.

tional and nontraditional ideas. Write 91(_ by any of these actions you
’ secretly think are okay for yow to'do,
even if your friends may not agree.




.. Boys Only

Becausé I am a boy,
I would not:

a.

. Cook

Knit
Wash dishes

Help my mother
¢lean the house

Change a baby's
diaper

Cry
Write poems
Kiss my Father

Wear beads Or
jewelry

Baby-sit

Back out of
a fight '

Ask a girl to
pay her way
on a date

Date_a girl on
the honor roll

Girls Only

Because I am & giri,
I would not:

a.

Call a boy on
the phone

Dress like a man

‘in a play

Climb a tree

Have a job deliv-
ering newspapers

". Play baseball

Beat a boy at a
sport or game

Kiss my mother
Try to joih a

boys’ club or

team

Get In a fist-
fight

Build a doghouse

Try to firnd out
how cars work

hed
Pay my way on
a date

Hold the door
for a boy

Adapted from Laurie Olsen Johnson, ‘7Student Workbook,” &A™ «<exist Cur
ricular Matertals for Elementary Schools Old Westbury, New York: The
Feminist Press, 1974.




Activity B (discussion):
- Why do you do certain things?

"Your teacher will select someone to tally
the class's responses to A-l. Then, for each
activity on the list:

+

B-1and B-2: See nntss for A-1 and A2, B-1 Your teacher will ask for wvolunteers
who chose it to explain why.

B-2 Your teacher will ask for volunteers
who didn't choose it to explain why.

Activity B:
Why I like or dishke being a glrl or boy

C-1and C-2 1 thers is time, have C~1 Think about your life——past, present,
students share their essays. Th_en and future. Think about yOI.If values
save these essavs for uge later in d what' tant
the unit. After students learn more and what's 1mpor ant to you.
about roles, they will have an
opportuaity to make decisions " a. How does being a girl or boy help
about their own roles, N 4
make it easy to do what you want to

do in life?

How does being a boy or girl make it
hard to do what you want to do in
life?

C-2 Write a paragraph to answer the above
questions.




Roles in the Progressive Era Part I
TEACHER OVERVIEW FOR LESSON é

_ Duration: One or two clasgg%eriods
Purpose: To show historical change in teachers' roles

Student Objectives: S
® To compare teachers' roles in.the early 1900s and today
® To generate rules for teachers today

Teaching Suggestions:
All levels: All activities

VocabularyE No new words
Evaluation Activity: None

Background: _ . .

The following are the main points of the lesson. Make sure
. to emphasize them as often as appropriate.

® Rules for female teachers {as well as tﬁose for male
teachersg} living in the early 1900s were quite dlfferent
. ‘from the rules for today's teachers.

® Rules for teachers were influenced by cultural expecta-
tions and by the needs of society during that particular
' time.

® The roles of teachers have changed dgreatly from the
early 1900s to the present.




Lesson&: Jeachers in the
Early 1900s

Activity A:
Rules

In the rest of this unit, you will stﬁdy<
people’s roles in the early 1900s and their
roles today. You will try to decide whether
roles have.changed and why.

Have you ever wondered what life
was really like 50 or 100 years agb?
Was it a lot like your life? How
did people treat each other?

Many things were diff-~rent
then and many things have
changed since then. For
example, the rules for
people's behavior were
different.

Shouldn't rules always stay

the same? Can ideas about
right and wrong change?
Actually, ruies are based on a
culture and its traditions. As
the culture changes, some rules
change, too!




Read the following-.list of rules. These
weke the rules for female teachers in the
. early 1900s.

Do not get married.

Do not keép company with men. -
Stay'at home between 8:00 p.m.
and 6:00 a.m. unless you are

attending a school function.

Do not spend time downtown in
ice cream stores.

(A
N
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Do not leave town at any time
without permission from the
school board. '

Do not smoke cigarettes.

Po not get into a carriage or an
automobile with any man except
your father o+ brother.

Po not dress in bright colors.
‘Do not dye your hair.

Do not wear dresses more than
two inches above the ankle.
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PAFullToxt Provided by ERIC

Wear at least two petticoats.
Keep thé schoolroom neat and clean.

a. Sweep the floor at least once
daily.

Scrub the floor at least once
weekly with hot water and soap.
Clean the blackboards at least’
once daily:d ’

Start the fire at 7:00 a.m. s0
the room will be warm by
8:00 a.m.

Activity B (discussion):
Have some rules changed?

B-1

What do these ruies of the early 1900s
tell us about the role ¢f female teachers
in the commun;ty? ‘

Why do you think there were rules for
teachers at this time? Who do you think
made these rules?

‘a. Did other people at this time have

rules similar to these rules? Why or
why not?

b. What might the rules for male teachers
have been?

Do you feel that the rules for female
teachers were fair? Why or why not?

Do you think, you would like to have been
a teacher in 1910? Why or why not?

¥

Teachers, both female and male,
were viewad as important models
in the community 2s well’ as in
the classraom. The personal lives
of teachers were under public
scrutiny most of the time, They _
were exPected 16 be mpral and
academic leaders of the commu-
nity, As the only employee in
the whole schoo!, the teecher had
to take charge of the janitorial
tasks 100,

Teachers had rules to deline the
tasks expected of them and to
insure that they were of hioh
moral character. They were ex-
pected not only to teach aca-
demic subjects but to instill
moral virtue as wall..

These rules were made by the

community school board whose
job wsas to rePresent and fuléll

the expectations of society.

2. Many people had rules that
influenced their work and
personal hehavior. Most peo-
pla livad in smaller communities
thon today. Because of the
importance of religion and
propriety and the lacility for
close scrutiny of others, in-
dividuals were willing to
follow these ryles.

Male teachers were restricted
10 one Or tWO evenings per

week for courting purposes,
were forbidden to smoke, and
were reQuired to shave,

By today”s standards, many of

these rules seem unfeir. Female
teachers were expected to remain
single and dress conservatively,

They were deprived ol the oppor-
tunity to earn money or Pursue 3
coreer in teaching if they married.

Variety of answers
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- e I

. Today's teachers have much B-5 Do foday's teachers have rules to

more freedom in their person- :
a tifestylos but probably have follow like the rules of the early

more rules about what the¥ do 1900s?
In the classroom.

2
. Thev must serve hall duty. What are some Of these rules?

comPlete attendance formsa L .
teach particular subjects, glve Who do you think makes these rules?
many tests, and so on, Aijter

schoot hours there are f .
mmhbm;nﬂﬂﬁph;? Why are some of these rules different

teachers must live in the com. from those of the early 1900s?
munity and are not allowed to ®
marry another teacher in the

same school. ActiVitY C:
. Théfe rules are madle by the Mdking mles

schoo! hoard and school prin. — - e S ——
cifal.

. Changes in schools and in Form a group with three or four other

socielY’s values about personal
. Jreedoms have caused changes

in roles and therefore rules,

Schools today are large and -~

complex, whereas schools in

the past were often c omposed

of only one room. Therefore, Imagine that you are in charge of writing

school ofganization has .

created the need for roles such rules for today's teachers.

as principal, custodian, cook,

or jrall monitor. The rote of . . : .

the teacher is one Of communi- C-~1 Write at least three rules for a

cating with man¥ other tesch- teacher's behavior at school.

_ers and school empPloyees as
wel 2 of teaching students. c-2

sgudents._ Choose @ group recorder to write

-

your group's answers.

Write at least thrze rules for a
teacher's behavior outside the school.

How are your rules for teachers
different from those of the early 1900s?
Why are they different?

Which, if any, rules are the same? Why?

What do your rules tell about the roles
of teachers today?

Would You make -different rules for male
and female teachers? If so, what would
they be? If not, why not? '
Would You want to be a teacher who had
to obey the rules you wrote? Why or
why not? ‘

Activity D:
Class wrap-up

Discuss Yyour group's answers for Activity C.

40 62




TEACHER OVERVIEW FOR LESSON 7 ’ )

_—
Duration: One or two class periods

Purpose: To examine work rnles in the early 1900s

Student Objectives:

¢ To identify characteristics of various work roles in the
early 1900s

¢ To compare and contrast work roles in the early 1900s

E}

Teaching Suggestions:

Level 1: Activity A, orally; Activity B, 'C, or Dy
Activity E .

Levels 2 and 3: Activity A; Activity B, C, or D;
Activity E
Vocabulary: Work roles, the Progressive Era, progressives

Evaluation Activity: None

Background:

The following is the main point 6f the lesson. Make sure
to emphasize it as often as appropriate. .

¢ Women and men had a diversfty of work roles in the

early 1900s. Their roles were both similar and dif-~
ferent. .




Lesson?: Work Roles in the
Early 1900s

Activity A: .
Work roles in the Progressive Era

Introduction

By npow you can see that rples change as

cultures and people change. One way to
look at changing roles is to compare work
roles in the past and present.

In the next three lessons, you will find out
about roles in the early 1900s in the United
States. Later, you will havera chance to .
compare roles of the early 1900s with roles
of today. )




-

In this lesson, you will find out about work

roles in the early 1900s. This period of time
is called the Progressive Era. It began
around 1893 and ended around 1917.

i .
At that time, many problems had dévéloped in
the United States- because of the growth of
industry. These problems included business
monopolies, dishonest politicians, crowded city
slums, and poor working conditions. During .
this time, some people tried to solve some of
these problems. These people called themselves
progressives. They wanted laws that would help

with their problems.
Work Roles

A large number of jobs in the early 1900s
were factory jobs. Industry was growing
rapidly. Factories began making canned

food and packaged goods. Following the
invention of modern plumbing, some factories
produced plumbing equipment. The invention
of the sewing machine led many factories to
produce all kinds of clothing.&ﬁ' =




Many other jobs in building and mining were
created because of industry,. People hammered
steel rails into place for railroad companies,
and mined coal and iron. They dug trenches
for factories and city buildings, and cut down
trees for lumber.

Many girls and boys worked in factories.
Florence Kelly was th'j ief factory inspector
in Illinois during thi time. She wrote this
report about work in Chicago slaughterhouses
(places where cattle were killed and prepared
for eating):

Some of the children cut up the
animals as.soon as the hide is removed.
These children stand ankle-deep in the
water used to carry the blood into the
drain. They breathe air so sickening
that people who are not used to it can
stand it only for a few minutes.

Adapted from Beth Millstein and Jeanne Bodin, We, the A merican Women:
A Documentary History, Chicago: Science Research Associates, Inc., 1877,
p. 113,

Anbther large group of people still worked on .
farms. Men, women, and children worked to-
gether to raise crops and make their own

clothes and furniture. Farming began to be
easier during this time because of the engine
invented by Henry Ford. Now fafﬁ machines.,
such as tractors, could 4o much of the work
that people had to do before.




The foliowing three stories are about real
“peoplé who worked in the early }90052 The
first story is about a farmer who faced a
terrible blizzard. The second one is about
a meat packer who worked in a slaughterhouse.
The third one is about a teacher who helped
‘black children be able to go to school.

Look through the stories and choose at least
one to réad. As you read it, think about the
author's work role. That is, determine what
the author did for a living. Also think about
whethgr people work in that type of job today.

After you read the story, answer the questions
that follow it. If you don't understand the -
meaning of a word in the story, look it up in
the dictionary. >
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‘T Made Mg Bed

After my husband Shy and I got our
place going, we had plenty to eat—cream,
butter. eggs, chickens,-meatr and garden
- vegetables. Once our neighbor Ed Runhold
sat down to dinner wlth us. He looked
over the table and said: "Grace, all I
can see that-comes from the store 1s cof-
fee, sugar, salt, and pepper." He was
right.

. We had some cash coming in all the
tlme to use for food, clothes, and things
to run the ranch. Now and then we sold
some steers and horses, but the bank,K took
all that money to pay the mortgage. We
milked a few cows and sold the butter.

We had some chickens and sold eggs and
ola hens.in the fall. For several years
thegmail carrier stopped at our place to
change horses. This gave us a few dol-

lars. There were’always some people from
the East looking for South Dakota‘land.

Though we were crowded, we fed them and
bedded them down, and this also brought

L]

in some cash. , .

el




ng&ﬁt? .

we were doing all right in those early

years. Within three years we had put

together a herd of 79 cattle and a bunch
‘of horses. We had several acres of ~
prairie broken and planted, and we were
" about free of debt. I had to work very

hard to take care of the family, since Shy

was sick most of the time. More and more

of the running of the ranch fell upon me.

If I hadn't had babies every year, I

might have gotten a job teaching. But

th dream about the impossible? I was

. . settled down on a South-pakota homestead.
Having made my bed, I had to-lie in it.
If there was never eﬁough hay to carry us ) 2
through the winter, or enough pasture for
the summer, I had to face up to the prob-
lem and f%nd an answer.

e

i Rl
L0

-
———— —

46 £




Lesson 7

!

Blizzards were forever with us in-a
South Dakota winter. EVery one of them
killed off some of our livestock. The
blizzard of May 1905 was the worst in
many years. It cauéé& many ranchers to
go broke.

It all began withia rain on May 2 and
the grass greened everywhere. Most of
the ranchers had turned their livestock
out of the barnyards and corrals. Shy
and the hired man had gone t0 Pedro to
get some posts. I had done a big wash-
ing ard had hung it on the line.

The first cold raiﬁ began to fall when
I was bringing in my clothes., It kept on
raining for two days and two nights. The
first evening of the storm, a peddler
drove in and wgg;ed a place to s¥ay. The

two meﬂ/gggxwéré building our fence moved
in with their bedrolls. It looked as if

it might be right cozy in our little house
until the storm was over.
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e

Hardwor?ing, determined,
Problem-sotver

Samgle answers: milking cows,
making butter, growing vegelables,
raising ¢higkens, 1aking in board-
ers, raising cattle and horses, and
doing faundry

Many farmers had 10 be self-
sufficient and could only afford
to by a few necessities. Thay
had to think of many different
ways 10 pProduce what they
necded. ‘And they had to be
Prapared 16 1ose ¢atile {or erops)
beeause of bad weather.

Yes. Some of her Problems were:
she was unable 10 pursue her
dream of befng a teacher; she had
10 werly about how 1o Provide

aough food for the cattle and
horses and how to protict them
from storms. Grace tried to solve
her problem of wanting to be a
teacher by not thinking about
it. She "made her bed and had
toliein it.” She dealt with her
other probléms in managing the
farm in an active way by working
hard at a varlety of tasks.

L]

- When the rain turned to snow on the
second day, we knew we were in for it.

'For two nights and a day, the snow piled

high. The waterholes had been filled by
the rain. fHen the snow made them so
slushy that cows got stuck in them. The

_cattle began to drift on the second day.

One by one they froze to death or drowned
in the waterholes. We found some of our
cattle 40 miles southeast of our place.

Herds from the Cheyenne drifted down
to our ranch. Hundreds of cattle died in
that storm. We lost 91 of our 168 head
of cattle.

Adapted from Walter D, Wyman, Frant:er Woman (wisconsm 1972),
pp. 15-25, by permission University of Wisconsin, River Falls Press, A story
retold from the originalnotes of Grace Fairchild.

answer the following guestions.

How would yoﬁ describe the author of
the story? .

Write at least three things you found
out about the author's role as a worker.

What does the story show about working
conditions on farms in .the United States
in the early 1900s?

Was the author able to solve problems?
What problems did she have to solve?

7%
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Activity C:
Story Two

/-';\ Lithvanian Meal Packer:

Soon after my arrival in this country,
I knew that mdhey was everything I need- ..
But my money was almost gone. I thought
I would soon die unless I got a job.
This country was not like home. Here
money was everythilg, and a man without
money would die.

One morning my friends woke me up at
five o'clock. "Now, if you want life,
liberty, and happiness," they laughed,
"you must push yourself. You must get a
job. Come wWith us."
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We went to the yards. Men and women
were walking in by the thousands as far
as we could see. We went to the doors
of one big slaughterhouse. There was a
crowd of about 200 men waiting phere'for
a job. They looked hungry and kept
watching the door. At last, a special
policeman came out and began pointing to
men, one by one. Each one jumped forward.

Twenty~three were taken. Then they
all went inside and all the others
turned their faces away and looked tired.
I remembered one boy sat down and cried,
just next to me, on a pile of boards. .

Some policemen waved their clubs, and

.we all walked on. I found some Lithu-

anians to talk with. They told me they
had come every morning for three weeks.
Soon we met other crowds coming away'from
otlier sla.ghterhouses. We walked around
and felt bad and tired ‘and hungry.

50




That night I told my friends that I
woula not do this many dsys but would go

someplace else. "Where?" they asked me.

I began to see then that I was in bad
trouble{ because I spoke no English. Then
one man told me to give him $5 to give to
the special policeman. I did this and

the next morning the policeman pointed me
out. I had a job. I have heard some big
talk since then about my "freedom of
contract,” but I do not think I had much:
freedom in bargaining for this job.

My job was in the cattle killing room.
The-éattle did not suffer. They were
knocked senseless with a big hammer and
were dead before they woke up. This was
done not to spare them pain. If they got
hot and sweating ~ith fear and pain, the
meat would not be so0 good. I socn saw
that every job in the room waé done like
this-—everything was done to make more

money.

We worked Fhat first day from six in
the morning till seven at night. The
‘next day we worked from six in the morn-
ing till eight at night. The day after
that we had no work. In other words, we -
had no good, regulir hours. It was hot
in the room that summer, and the hot
blood made conditions worse.




An immigrant, needed a job,
depressed part of the time,
hungry and tired. observant

Worked in a slangnterhOuse

The story chows how manY men
competed for a few unPleasant
jobs., Workers were expected to
work long hours {13 hours in
many cases) and bad no Pro-
tection 2Jainst being fired suddenly.

Some of his problems were! how
to ¢arn money; how to get a job.
how to withstand the poor work-
ng conditions: what to do when
be was fired. He solved his Prob-
lem of finding a job by bribing

a policeman {which was common
Practice}.

I held this job for six weeks and then
I was turned away. I think some other
man had paid for my job, or perhaps I
was too slow. fThe foreman in the room
wanted men who worked very fast. He was
paid more if the work was done cheaply '
and quickly. )

From the book America’s Immigrants by Rhoda Hoff, copyright (c) 1967 by
Riaoda Hoff. Reprinted by permission of Henry Z, Walck, Inc., a division of
the David McKay Company.

Now answer the following questions:

How would you describe the Lithuanian
meat packer?

What did the author do as a worker?

What does the story show about working
conditions in the city in the early 1900s?

What were some problems the author had?
Did the author solve any cof these? How?
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Activity D:
Story Three

Mary Mcleod Bethune

Mary McLeod was born in a log cabin
near Mayesville, South Carolina, on
July 10, 1875. Her father and mother had
once been slaves. Then, 14 years before
Mary was bori, President Abraham Lincoln

freed the slaves.

When Granny Sophie first took Mary
in her arms, she said, "Thank God
she’s born free. Nobody can take
her away from us." As Mary grew,
Granny 6ften said, "She'll do-
something grcat someday."

Mary had 14 brothers and sis-
ters. Some of the older children

had married or gone away to work.

But there were still too many at

home to sit at a meal together.
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After the McLeods had paid for their
small farm and built the cabin, there was
no money left for tables and chairs. All
the furniture was made from boards Pa got
at the lumber mill.

The whole family worked -on the farm/
Even the smallest childven helped plant
cotton. It was hard work, but the .
McLeods were thankful for their freedom.

Sometimes, Mama washed clothes for
white people in town. One day, when
Mary was seven, she helped her mother
carry clean wash back to the Wilson house.
The Wilson girls showed Mary their play-

house. Then she saw an open storybook on

the table.

"Pell me what the words say." she
asked. The oldest ¢girl frowned . and said,
"Papa says Negroes can't learn to read."
On the way home, Mary asked her mother.,
"Why can't I learn to read?” "You can,"
Mama answered. "You're Jjyst as smart as’’
the Wilson girls or anybody. But there
are no schools for poor black folks like

n

us.

Mary began dreaming of learning to
read. Often Granny held the Bible in her
lap. Mary looked inside the book and
said, "I wish I could read the words."
"You will someday," promised Granny.
"Then you can teach others to read.”




One day Mary's dream started to come
true. A neatly dressed lady came to the
edge of the field where the McLeods were
picking cotton. She said, "I am Emma
Wilspn. The Mission Board has sent me
. to start a school for Negroes. we would
like to have some of your children come
to the school.”

Mama said, "well, mavybe we could send
one. Mary has been wanting to read all
her life."”

Ten vears later

Mary had just graduated from Scotia
Seminary. Soon after, she won a scholar-
ship to Moody Bible Institute in Chicago.
There she studied to be a missicnary.

She had decided she wanted to teach in
Africa. But when she finished two Years
later she was very disappointed. The
Mission Board did not send her to Africa.
Instead, she went to teach black children
at two schools in Georgia.




While she was there, she married a
teacher, Albertus Bethune. Their son
Albert was born a vear later, and they
moved o Palatka, Florida. Many black
people had come to Florida to help build
the East.Coast Railroad. Others worked
in the mills. But there were no schools
for the workers'™ children.

Mary Bethune felt this was wrong. She
wanted to start a school for these chil~
dren. She had only a dollar and a half.
But she& found an empty house on the beach
and rented it on Eredit. There she
started her first school with five little
girls.

There was no furniture and little food.

Mrs. Bethune and the girls found boxes and
boards on a nearby trash pile. They madz
benches and tables. Then a neighbor gave
them a stove. Mrs. Bethune made sweet

potato pies and sold them to the tourists.

News spread that Mary Bethune had
opened a school for black students. More
pupils came, but only a few could pay.
Mrs. Bethune trained a chorus. The
Florida tourists enjoyed the music. They
gave money for a better building and more
books.

Before long the school had 250 pupils.
Mrs. Bethune wrote hundreds of letters to
rich people asking help for her school.
It was called Bethune College.
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Mrs. Bethune worked hard to improve
life for her people. There were many
wrongs to2 be made right. Black people
could not stay in hotels with white
people or eat in the same restaurants.
It was hard for them to get good jobs.
Mrs. Bethune spoke and wrote about these
wrongs. Spne became an important civil
rights leader, working for her people.

Adapted by permission of G.P. Putnam’s Sons from MARY MELEDD BETHUNE by
Ruby Radford. CoPYright (€) 1973 by The Estate of Ruby L. Radford.

Now answer the following gquestions.

What kind of person was Mary McLeod
Bethune? :

What was Mary's work role as a child?
As an adult?

What were gsome problems Mary had? How
did she solve them?

What does the story show about work roles
for blacks in the early 1900s?

Persistent, helpful, compassionate,
determined, intelligent, problem-
solver

Cotton picker; teacher; civi' .ights
worker; school admisistrator

Some of her Problems were: to
learn 1O read; 10 start a school for
children of mill workers. She
solved these Problems by going
to school; rénting g house on
credit, building furniture, making
and selling sweet potato ples,
writing letters requesting financial
suPport for her new schoo).

Waork was difficult: man¥ families
in the South, especially black
families, lived below Poverty
level, working on farms or 8%
servants for white people. Most
black people were not educated.
Mary Bethune tried to change
this situation.
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Sipnilar: these three work roles
involved physical labor and little
monetary rewards

DOillerent: ont was a factory
worker, one 3 larmer, and one
a teacher

Blacks and women often did not
have equal access o education
and 10 various fobs: immigrants
worked long hours for little pay
with no job security. These
sitvations were not fair. Mary
Bethune worked hacd to begin
schools for blacks 10 improve
the s1atus of her people.

Activity E:
Class wrap-up

E-1

E-2

Discuss your answers for Activities B,
C, and D.

How were the work roles for these three
people similar? How were they different?
Were these people’s work roles fair?

Why or why not? What could these people
do to change their lives?

If you had lived in the early 1900s, . -{ -=

which person would you like to have been? .-
Why? '
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_Duratlon- One or two class periods

, A -
fPurposei To examine family roles 'in the early 1900s-~’

)

Student Objectives: ' s

® To compare and contrast - famlly roles 1n the early 1900s
® To identify family groblems in the eatly 1900s .

Teachihg,SuggestiOns: :

b4

+ Level 1: Activity A, orally; Activity B, °C, dr D;
p Activity E

T Levels 2 and 3: Activity A; Activity B, C, or D;
o Activity E ’ .

“oL sl . - '
ygyebabulary= Immigrants, subutbs, dialect .

" ‘Evaluation Activity: None

Background 2

%?b110W1n9 are the main p01nts Of the lesson. .Make
sure +to emphasize them as often as appropriate,

5 e

o p{Bebause of the low wages paid to most workers in the
“ - ‘city and elsewhere, family roles centered on doing-the

" w-+ tasks necessary to live from day to day.

"o Bdcdise of the large size of many families and the-
dependence on one another fo. survival, family members
,qoften worked closely together ‘gnd nurtured one another.
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Losson & Family Roles in the
Early 1900s

L4

Activity A:
Living conditions in the Progressive Era

L 4
Living conditions were difficult for many
families in the early 1900s.

-Between 13Q0 and 1910, almost nine million
people moved from other countries to the
United States. These newcomers were called
immigra; ts. As a resuit of immigration,
cities such as New York and Chicago became

very crowd%jl” ) ’
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Lesson 8

S0 many people'were looking for jobs that
employers could hire people for very little
money. Men, women, and children worked.

Men received about $5 per week; women about

$2; and children about $1 per week.

In the cities, only a few people were rich.
Almost everyor> else was very poor. The

cities were crowded with factories and people. -
The air was no longer ciean, and food was often
" scatce. Many people died. Children often had
to take care of their brothers and sisters
while their parents worked. Or they sold
flowers or shined shoes to help with the family
income. Many qhildren yorked in factories. -
Some, families had enough money to move away
from the city. They moved to the suburbs—
the area around the city. These people were
mostly business and professional people, such
as doctors, l.wyers, stbre owners, and manaéers.
Their homes were neat and roomy, but not as
grand as those of the rich.




Leason’ 8

The families in the suburbs had life a little
‘easier than families in the city. They had

- more time than many city dwellers to think
about their vaiues. They were better ablé‘-,
to carr& out their decisions based on these
values. AS time went on, the middle class
grew to be the largest group in America. As
a result, middle-class values became widely
accepted.

&

On the farms, life was fairly simple.
Families worked the-land, and sewed or spun
clothing. For fun, they held square dances,
rodeos, fairs, and picnics. The automokile
was invented at'this time. As a result,
transpoftation becanas easier for families who
could afford to buy a car.
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In the following three stories, you will read
about actual families who lived in the early
1900s. The first story is about an Italian
family who lived in the state of Washington.
The story tells what the family did on payday.

The second story tells about a family who

lived in a southern mill town. The mother
of the family is the author of the story.

She explains how hard life was for her and
her family.

The third story is about a farm boy, his
sister, and the grandparents who took care
of them.

»

-

Look through the stories and choose one to

read. As you read it, think about the
family roles. What was family life liké then?

How has family life changed?

After vou read the story, answer the questions
that follow it, If you do not understand the
meaning of a word in the story, look it up

in the dictionary. )

&




Lesson 8

ﬁctivity B:
Story One

Pagda(ﬁ
It was a day to remember, and it came

so often! It was like having Christmas,
Thanksgiving, Easter, and the Fourth of

July all at once. On payday we saw the
-

results of our labors.




'We began with a feast prepared for che
occasion. The dinner was prepared to
please everyone's taste. First we sipped
aperitifs {(a before-dinner drink). Then
we drank a delicious soup. This was fol-
lowed by roast bird or rabbii with
mushrooms and white wine. Bushels of )
greens and salzd were served, gallons of
wine, and many loaves of bread. Baskets

of fruit and platters of cheese rounded

out the meal.

We children got to eat and drink
everything our parents ate and drank!
Whatever was good for Father was thought
to be even better for the children.

When we finished eating, we cleared
the table except for the coffee. Then,
the counting began. My brother and I
gave Father the money we had collected
from selling milk and eggs. Mother and
the girls contributed what they had
earned washing clothes for the bachelors.
The boarders paid their rent.

We watched ca*efully as Father added
all the items. He next figured the
bills for the menth and figured the

" balance.

The next order of business was to
determine the family's needs. What
staples such as pastar olive oil, and
cheese were to be ordered from .the
importer in Tacoma? Who in the family’
neededqflothes? Who needéﬁ shoes?

L
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Someone brought the Sears catalog to
the table. We decided -together what
things to purchase. When all was done,
Father brought out the bottle of anisette.
Everyone received a nightcap before going
to bed.

An Italian peasant looking into our
home on payday evening would have said
we were wealthy. An American might have
said that we were doing nicely. We,

ourselves, didn’'t ask whether we wéfe

wealtﬁy. We just enjoyed the results
of our labor.

i
DO O
.

e 3

¥rom the book America's Immigrants by Rhoda Hoff, copyright@ 1967 by
Rhoda lioff. Reprinted by penmission of Henry 4. Walck, Inc.,a division of
the David McKay Company.
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Everyone feasted on fine food
and drink and mode decisions
abour whadt to buy. Father
figured cut income for the menth,
Brother lauthorl. mother, and
0irls gave the family the moneY
they earned.

Imomigrant families had a ¢hance
10 prospef in Washingron: if a
family worked hard, they could
provide wel] for themselves: all
members of a family shared in
making moneY and in enjoying
the results of their Iabors.

How 10 raise enough income to
provide afl the food and goods
they wanted; how 16 divide the
incoOme

All family members were en-
couraged 16 work and conmibute
to the faemly efiort.

Now answer the following questions:

B-1

Write at least three things you learned
about the people's family roles.

(Think about Father, Mother, the girls,
and- the author.)

What does the story show about family
life in Washington in the early 1900s?

What problem might the people in the
family have had? '

What problems did the family solve. How?




Activity C:
Story Two '

Living in a Mi}l Town

Note: This story is written in dialect.
That is, many words are written as
people pronounced them in real 1ife.

I have a husband and five children.
I'm a weaver—I get paid by the day.

I get up at four to start bhreakfast
for the children. When you got five
young ‘uns it takes a while to dress 'em.
The ocldest is aine and ghe :helps a lot.
The others are sefén, five, four, and

three.

After I've got the children dressed .
. and fed, 1 take 'em to the mill nursery—
that is, three of 'em. Two 9o to school,
but after school they go to the nursery
until I get home from the mill. The
mill don't charge anythin' to keep the
children there. I couldn't afford it
anyway. We have breakfast about five.
I spend the rest of the time from five
to seven gettin the children ready and
cleanin' up the house. That's about the
only time I get to clean up. Ruby
washes the dishes. Ruby's my oldest.




My husband and I go to the mill at
seven. I work in the weavin' room. I
work from seven tO six with an hour for
dinner. I run up and down the alleys
all day. No, there ain't no chance to
sit down, except once in a long time
when my work's caught up, but that's
almost never.

At noon [ run home and get dinner for
the seven of us. The children come home
from school and the nursery. We have
beans and baked sweets and bread and
butter, and sometimes fatback and some-

‘times pie, if I get time to bake it. Of

course I make my own bread.




When the whistle blows at six I come

home and get suppér. Then I put the
children to bed. There's a double bed
here and a double bed in that other room.
That's for seven Of us. The baby's
pretty young. I s'pose all of the
children'll go into the mills when they
get a bit older. '

When supper is over, I have a chance
to make the childien's clothes. Yes, I
make ‘em all, and all my own clothes,
too. I never buy a dress at a store.
I haven't no sewin' machine but I borrow
the use of one. On Saturday night I
heat the water on the 0il stove and wash
the children in a big wash-tub. Then I
do the week's iron'.

Usually I get to bed between ten and
eleven at night. °

-

From “Ho\y to live on 46 cents 2 day—1929” by Paul Blanshard in The
Female Experi¢nce by Gerda Lerner, copyright () 1977 by The Bobbs-
Merrill Co., Inc.

Now answer the following questions:

C-1 what problems did the author have?

C-2 What problems did the family solve? How?

C~3 List at least four family roles the

author had and two roles the oldest child

had.

-

What does the story show aboﬁt family life

in a mill town in the early 1900s? How
do you_think the author feels about her

life? .
94

She had 10 work long hours at
soemingly endless tasks with very
little income to support the
family. There ¥ no indication
that her husband helped in these
domestic necessities.

The family members, especialiy

the mother, solved their problemsby
working long hours 3t 0 vériety

of tasks 1o save money {baking
their own bread, heating wates

on stove for bathing, borrowing

a sewing machine to make: their
own clothesl.

The auther is @ wife, mother,
cook, housemaid. weaver, mill-
worker, baker, seamstress, ironef.
The oldest child is 3 deughter,
helps the o'hers dress, and washes
dishes.

An adult woman had many lobs
working at home to take care of
the children in addition to work-
ing in the mili. There was very
little money to buy clothes or
food. There was very little
ioisure tirne.
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Activity D:
Story Three

My Grandpa

I remember when I was a boy: being:
waked up shortly after dawn by Grandpa.
He would whisper, "Morning coffee, Son."
I would sit upright, less than hailf
awake, and reach for the saucer holding
a steaming cup. Grandpa would bring
the kerosene lamp from the kitchen to

Pl

my bedside table and light mine for
replacement. Then he would return to the

kitchen to take a cup of coffee, one at
2 time, to Grandma and Sis in their beds.

Then, Grandpa would return to a chair
beside the kitchen table and sip his own
cupful.

On winter mornings, while Grandpa was
drinking his coffee in the warm kitchen,
I had one inside chore to perform. I
had to, light the 10gs I had laid the
night before in one of the fireplaces.
From the time I was 0l1ld enough to lift
a‘stick of firewood, I knew one thing
that people in the city never learn: I
knew that at least three sticks are re-
guired to set a wood fire to blazing
brightly. I always i:id three for
starters and added others later.




It was easy to start the morning fire.
But 1t was almost impossible for me to
leave it once it was going good. There
was something about a wood fire that set
me to daydreaming. I would become un-
conscious of the passage of time.

Grandpa wouid come in after an hour or
so to find ‘me sitting in front of the
fire. I would be gazing into the coals
and flames, daydreafhing. My thoughts
were far away from my chores. I still
had to separate the milked cow from the
calf and bring in stove wood for the dgy.
Grandpa would look at me and shake his
head. ’

.

"There's a time and place for think-
ing," he would say, "but sitting in front
of a morning fire isn't the place, and
before breakfast isn't the time. Finish
dressing, and get out S0 your grand-
mother and sister can dress in front of
the fire. You might poke up the fire in
the kitchen stove for breakfast cooking."

Breakfast, a couple of hours after
daylight, usually was a hearty meal. We
had hominy grits topped by fried eggs,
with thick slices of bacon or smoked ham,
and hot buttéred biscuits with sugar cane
syrup. To wash down the breakfast we

3

could have any farm beverage—except .

coffee.

Reprinted by permission of E.P. Dutton from Look Away: Dixicland
Remembered by Marion Gyrchus Blackman. Copyright@ 1971 by Marion

. Gyrenus Blackman. val
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Leaving the worm fire to perform
his other ehores, separating the
eow from the ealf, bringing in
stnve wood

No reet problems {perheps keep-
ng warm on cold morningsh

Grendpo served others eoffee in
bed in the morning and saw 10 it
that his grandson did his chores
fer the morning. Author it the
swe andd performed varrous farm
chores. One or more family
members prepared breakfast,

This story shows grandfather
nurturing other fomily members
by waking them up in a Friendly
way. This family seemed to have
enough time and money for a
leisurely, hearty breakfast. The
s10ty also mentions typical farm
Shores such as milking the eows
ond chopping wood.

Atike. all tamilies enjoved eating
together; all families were
relatwely poor: the ehiddren ih
all families belped with daily -
tasks andfor contributed t¢ the
famaly wncome

Different; in the story “Payday,”
the males sold milk and eggs;
the females washed clothes to
make money; in the story “Living
n a Ml Town,” the mother
workell both inside and outside
the home; in the story “My
Granllpa,” the grandfather pre-
pared moring eoffee for the
family

Family roles varied, More
families lived on farms! @ften
femates in the family worked
outsitte the home as well as -
inside the home.

Now answer the following questions:

) £
D-1 What problems did the author have?

D-2 What problems did the family have?
How were they solved? ’

D-3 Write at least three things you found
out about people's family roles in
the story.

What does the story show about family
life on a farm in the early 1900s? °

Activity E: -
Class wrap-up

L]
*

E-1 Discuss your answers to Activities B,
C: and D.

L]

How were the roles in these families
alike? How were they different?

what general statement can you make
about family roles in the early 1900s?
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TEACHER OVERVIEW FOR LESSON 9 .
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Duration: One Or two class periods

1

Purpose: To show grdup decisions made by people in the early
1900s to improve their lives

- Student QObjectives:

o

. ® To identify the reasons fbr-}eforms in the early 1900s
¢ To analyze actions taken by groups to achieve reform

Teaching Suggestions: ' =

Level l: Activity 2&; orally

Levels 2 and 3: All activities

:Zggbulary: Reforms, labor reformer, scabs
a

luation Activiiy: None

Background: "

The following is the main point of the lesson. Make sure
to emphasize it as often as appropriate.

¢ During the Progressive Era, the increase in immigra-
tion, the increase in industry and business monopolies,
and the lack of government regulation caused poor work-
ing and living conditions for millions of Americans.
Groups of citizens organized to protest the lack of
human rights and to make reforms that would improve the
quality of people's lives. x '




'Lesson 9: Citizen Roles in the
Early 1900s

| Activity A: ‘
‘What problems were people trying to solve?

Our country faced many problems in the early

1900s. Many Americans were extremely poor,

even though they worked long hours: Cities

were fu11 of crime and disease. Only a few

people were rich. Cities grew very fast

because of the arrival of many immigrants to

the United States. Businéss grew very fast

Because of the workers who would work for

low wages. There were not enough laws to

handle these problems.

Many citizens helped make reforms, or improve-
ments. They worked to get better working
conditions and purer food products. They

worked to get ' rid of child labor. They fought [UNITY-
for the right of women to vote. They fought :»"oﬁtf
against discrimination. They tried to provide 'é;;i;-

education and training to more Americans.
They worked to get rid of disease.




Theodore Roosevelt, who was President from
1901 to 1909, promised to improve life for
Americans. He believed that all citizens
should have a "sguare deal." Roosevelt
worked for the passage of laws that would
help control business. He wanted to provide
equal opportunities, or chances for success,
for everyone.

In the next story, you will read about one

citizen's struggle to make changes. This
qitizen’s name was Mary Jones. She was a
strong leader who helped workers gain their
rights. '

As you read this story, find out what was
important to Mary Jones in her role as
citizen and labor reformer. (A labor reformer

is a person who works to improve working con-
ditions for laborers.) '

After you read the story, answer the guestions
that follow. ‘

o




Mother MAry Jones

Mary Harris Jones never believed. that
women should be sweet and quiet all the -
time. She spent flearly 50 years shouting
at the top of her lungs for the rights of

workers.

Mother Jones wanted to free worgers
from the evils of low pay, long hours,
and poor‘health. She wasn't afraid to

speak up to anyone. Not owners of mines
and factories. Not heads of big com-
" panies. Not United States senators.

Here's her story.
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-

I was born in Ireland in 1830. My
father came to America in 1835. He got
a job building railroads. As soon as
he became a United States citizen, he
sent for us. His job took us to Toronto,
Canada. That's where I grew up.

I studied to be a teacher. 4 'also
learned dressmaking. My first Jjob was

'teaching school in Monroe, Michigan. I

didn't like teaching. I didn't like
bossing 1li? tle children.

I‘went to Chicago, Illinois, and ’
opened a dress shop. I was not happy
making dresses, either. I moved to
Memphis, Tennessee, where I went back to
teachigg.

I got married in 1861. My husband was
an iron molder. He was a member of the

Iron Molder's Union. We had four children.

In 1867 yellow fever hit Memphis.
Rich people. left the city to get away
frem the disease. But the poor workers
did not have enough-money to leave, and
they could not afford medical care.

Schools and churches closed. Across
the street from us, ten people died from
yellow fever. Soon the dead were every-
where. They were buried at night.
Everywhere, I heard cries of fear and

pain.

101
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One by one my four children got sick.
One by one they died. I‘washed their
little bodies and got them ready to be

buried. Then my husband caught the fever.

He died, too.

I was left all alone. No one came to
- me. No one could. Every home was as

sad as mine. All day and all night carts
caEried the dead outside my ‘house.

" Finally, I decided to stop feeling
sorry for myself. I went outside and
helped others. I worked as a nurse until

the terrible disease went away.

I then went back to Chicago and opened
‘another dress shop. But in 1871 my shop
burned down in the great Chicage fire.

I lost everything I had.

My shop had been near a building where
the Knights of Labor held meetings. The
Knights of Labor was a group that was
trying to make things better for working
people. I heérd many speeches about how
workers had almost no rights.

I joined:the Knights of Labor. I
decided to work full time for the rights
of workers. The first workers I went
among were the coal miners.

Losson 9




Miners in Pennsylvania often worked
14 hours a day underground. Mining

families lived in shacks not fit for
pigs. The shacks were owned by the
mining companies.

Children died of disease and hunger by
the hundreds. Miners got sick from
breathing the coal dqust. Many of them
died young. Yet no laws protected their
health while they were on the job.

In Arnot, Pennsylvania, miners went on
strike. After being on strike for five
months, the miners felt they were losing.
The company was too strong. Many miners
were ready to go bach to work.’

The man who led the strike asked me to
come and help. I went to Arnot right .
away. At a meeting of miners I told them,
‘"Rise and promise to stick to your
brothers until the strike's won!"




-

* I returned to my room at the hotel.
The hotel was the only one in'town. It
was owped by the mining company. The
housekeeper told me I no longer had a
room. The mining company could deny a
person a bhed! |

"It's a shame," said the housekeeper

as she helped me with my coat.

A boy was outside the hotel with a
-horse and buggy._ He gave me a ride up
the mountain to a miner's shack. A cold
wind almost blew .the bonnét off my head.

. {1 knocked on the door. A light
showed in the tiny window. The miner
held the oil lamp with his thumb and
little finger. .I could see that he had
lost his other fingers. Miners often
lost fingefs, arms and legs in'the mines.

"Did they put you out, Mother?® he
asked. "They did."

The miner gave me the only bed in the
shack. I slept in the bed with his wife.
He slept with his head and arms on the
kitchen table. The children slept on
the floor. ‘

The wife got out of bed early to quiet
the children so I could sleep. But about
8:00 she came into the room. She was
crying. "You must get up, Mother. The
police are here. They are going to put
us out of the house Because we took you
in. This house belongs to the company.”

79
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I watched as the poor family put
everything they owned into a wagon. All
they had was a few sticks of furniture,
some ©0ld clothes and holy pictures.

-

When the miners saw the family in the
wagon, they got angty. They decided not
to g¢ back to the mines that morning.

The mining company tried to bring in
other workers. We had a name for those
workers. We called them scabs because
they helped the company. I told the
miners to stay home with the children

for a change. I said that® the women

would take care of the scabs.-

I formed an army of women. I decided-
not to lead the army myself. I knew I
would be arrested on the spot. I picked
a woman with a red face and wild red’
hair. Her eyes were full of anger. I
told her to. lead the women up to the
mines and chase the scabs away.

Yelling and beating on a tin pan, she
led the women's arfy up the mountainside.
The women-carried-mops-and brooms dand™

they were ready for war. _

" Near the mines the sheriff went up to
the leader of the women. He tapped her
.on the shoulder. "My dear %ad?,“ he

said, "think of the mules. Don't scare
them." )
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She hit him with her tin pan and he
fell into a creek. "That's for you and
your mules!” she yelled.

Then the mules started bucking. The
scabs started running down the hill.
Waving mops and brooms, the army of
women chased the scabs away from the

mines.

After that, the women stayed at the

mines to make stre the scabs didn't come
back. They stayed there all day and
night. Finally the company gave in and
gave us all we wanted.” That night the
workers had a great party. They cele-
brated all night.

Special permission granted for excerpt from Women in American Life, pub-
lished by Xerox FEducation Publications © 1976, Xerox Corp.
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+

A ]

Work roles: teacher, dressmaker,
nurse, nidht worker for coal
miners

Family roles: mother, wife {until
her husband and children died}

They worked tong hours ypder-
ground, suffered from disease,
and lived in shacks. The coal
minere often lost Fingers. arms,
or legs because of their work.
Their lives were controlled by the
coal company- that hired them
and provided housing. The chil-
dren also suffered and often died.

She decided to become a labor
reformer 10 work fullstime for the
rights of workers, When she tried
to help coal workers who wero
striking because of poor condi-
tione, she was denjed & room in
the local hotel and the family
with whom she stayed was forced
to move,

She loined the Knights of Labor;
the traveled (0 a town to help
minc= on strike: she organized
an arm¥ of women to protect
the men’s jobs while they were
on etrike. -

A-4

—r‘@""

[

answer the following quéstions:

L]
+

What work roles and family roles did
Mary Jones have during her lifetime? -

What were conditions
in the coal industry

What kind of citizen.

have? What problems
that role?

¥
What actions did she
problems?

Activity B:
Class wrap-up

‘like’ for wbrkers

in the early 1900s?

role did Mary Jones
did she face in

take to solve these

B-1 Discuss your answers for A-1

fthrough A-4.

B-2 What might people have donef&n Ehe early

1900s to improve their lives?

(Think

about the people in the stories in

Lessons 7 and 8.)




Activity C:
Other reformers in the Progressive Era

]

L
°

Many other people helped éake reforms in the
Progressive Era. Choose one of the following
people. Prepare a report for your class on

the work and citizen roles of the person you
choose. )

-ty T -
Mary Church Terrell Janie Porter Barrett
Theodore Roosevelt Charlotte ﬁerkins Gilman
Carry Nation Upton Sinclair
Jasob,Riis " Florence Kelly
Alice Paul : Samuel Gompers
Emma Goldman Jane Addams
Robert La Follette Ldincoln Steffens

Ida Tarbell Ida Wells Barnett

Fiorello La Guardia Henry Lloyd




TEACHER OVERVIEW FOR LESSON 10

"

Duration: One class period - ’ ,

Purpose: To help students become aware of human righfs problems
in the early 1900s and possible solutions t¢ them
- - N . ‘ )
Student Oblective: .
® To identify problems in the early 1900s that were caused
by discrimination, and to suggest solutions to these prob-
lems - ,

&eéching'Suggestionéz
“All;levels:_ All activities

Vocabulary: No new words

Evaluation Activity: Activity D {this evaluation.activity covers
Lessons 6-10; for Jeneral information about the use of '
evaluation activities, se€ page xii)

Background: . ‘ . .

L -

The following ate the main points of the lesson. '@qke
sure to emphasize thém as often as..appropriate. ’

.. % During the éarly 1900s, many men and women faced
intolerable working conditions in order to earn money
for their famllles. .

¢ Many cﬁlldren were forced to “work long hours under
difficult conditions. " .

¢ Black people did not have “the same rights as white-
people—in jobs, education, or access to public glaces.

® Women did not have the same rights as men—in job
opportunities, salaries, or education.

e A ey SRR




. Lesson 10: Human nghts in the
Early 1900s

—

. Adwﬁyﬁ.
Wnting letters about discrimination

In-the’%arly 1900s, many people were
“mistreated. Some people were mistreated by
big busines;. Other people were the victims
of prejudice and discrimination. There were
not enough laws to protect people's rigﬁt
-to life, liberty, and the pursult of
happiness.

1
L}

Some of the most serious problems were

 the fbllowing: ) f

Poor working conditions in industry’,

No votes for women - _ _L [i
 Child labor

Unequal pay and job opportunities
for women .

Segregation of blacks

Conflict between career and marrlage
for women




Lesson 10

. Choose one of the situations just listed.
Then find the paragraph that describes it
on the following pages. - - -

-

Read the paragrabh Earefully.

Pretend that you live in the early
1900s and have a problem related t
the situation you chose. - :

Write a letter to the Gazette, a
newspaper of the early 1900s. Ekxplain
your problem in detail and ask for
help and support.

Below is a sample letter.




Lesson 10

A2 Sciwutions to thess problems can -
Problem l: Poor working conditions consist of an individual action
in industry {what the persen with the prob-
tem can do) or a group action
i {what the Persan or other People
can do to make changes In the

. : s et . . laws and institations ignoring or
Working conditions in factories were DAsPetrating the Problems).

. often extremely bad. Many factories Sample solutions:

were very crowded and unclean. Windows Probiem 1: Workers orgenized

. tabar unions to bargain for better
and doors were often nailed shut. Many worklngconditionrsg:l'ldtol:ecotect

- - : ' - employees ¢ fair practices.
people worked lond hours and sometimes Some employees had the oppor

. . tunity to go int f
had to work overtime without pay. thomtehres ond thor ainess for

. Employees sometimes had to pay fines exploitation.

for talking, smoking, or singing on the
job? - '

L4

; ) - Prog\lem 2! Women worked for
Problem 2: No votes for women 70 years to obtain the right to
| vote, finally succeeding in 1920,
. They Jobhied Congress for an

- "7 mhe viaghts y T oA amendrment to the Constitution,
u The rights of women were different Dorsusded some states 10 Blloey

: . women to vote in state elections,
from those of men. Women were not allowed and told pecple_that women- - -

. - - . - L T T TR T could help elect pood leaders if
to vote in national elections (but could they were sllowed 10 vote,

vote in some state elections). Also, women

could not he electe.c_] to office. .

If a woman married, in most statas she
could no longer hold property in.her name.

fFHier hushband was head of the household and

f_had the right to control the family.._




 Lesson 10

Problem 3: Socisl reformers
succeeded in getting legislation
passed to forbid exploitation of
children working in factories.
{ndividual children may have tried
to persuade their parents not to
make them work.

Problem 4: Groups of women

protested agaiost discrimination
in job pay and obportunitles.

For example, womeh teachers
in New York City went on strike
- to fight Unequal pay,

“Problem 3: Child laborl

In the early 1900s, factories
employed 1% million children eight
years 0ld or older. They worked
10 to 12 hours a day and received
very little pay. In some canneries
(factories for canning food), young
children worked full time. Some
children caught diseases or were

. injured because of the poor working
conditions. '

. Problem 4: Unequal pay and job opportunities
for women

In the early 1900s, very few

professions were .open- t0 women workers.,-—
In many government jobs, for example,
women were not allowed to work., - Women =~ ~— -

who had professional abilities were
--often hired as typists. o

"In government jobs, women's salaries
were often limited by law to $1,200 a
year. Men's salaries were limited to
$3,000 a year.

Most women employed during this time
worked as maids, farm laborers, unskilled
factory workers, or teachers. In general,
women were paid only half as much as men.
Twenty-five percent of all women worked
for pay.




Lesson 10

e e

' . P 5; Jim Crow (@ f
lProblem 5: Segregation of blacks mﬂu;%m_mm b;?:m:i:mﬁ
. = . and group sction, Many blacks
-Special laws required blacks to use xmrﬂﬁxqggﬂﬁzﬁﬁgf
different public places than whites used. parviers extabllshed by whito
Black people could not go to the same
parks, libraries, restaurants, or barber.
shops as white people. They had to sit

1n separate waiting rooms, train cars,

and seats in a movie ‘theater.: Usually
the places for blacks were not as nice -
as those for whites. o

. Problem 6: Legal Problems for
Problem 6: Conflict between career and morried women were eventually
marriage for women reliaved by legistation {although
even today, such laws still exist in
some states). SOMe women
Some women were able to go to college decided not 10'98t married $0

s they would not lose some of their
and prepare for a professional career. rights.

i

However, most women who crose to have a -
career had to give up the choice of
getting married. They couldn't do both.

--Employers -did not want to hire
married women, because the employers
believed that working would conflict -
with the roles of wife and mother. Many
men did not want to marxry successful
career women. They did not think-th€Se

women would be good wives and mothers.




Activity B: -
Solving human rightg problems -

— I —
“

B-1l Form a group with everyone who chose --
your topic., Pretend you are the editors
of the Gazette. Discuss each letter and
possible solutions.

As a group, choose two letters to
answer, Write answers in the form of

a return letter. Suggest solutions in.

each letter.” Your return letter can be

similar to those written by Abby in

the "Dear Abby" newspaper column.

Choose at least two letters and their_
solutions to present to the class.

Activity C:
) Class wrap-up

- —

' C-1 After the groups have presented the
letters and solutions, discuss' the process
people could use to move toward the solu=
tions. '

See Teacher Overview for Lesson C-2 What special problems did women face in
10. Women did not have the same the early 1900s5? What special problems

legal rights as men, and were -
often consideced inferior to men did blacks faces:

inteflgstually: so that it was
“natural” for them not to have
the same oPF.ortunities, The same
applied to blacks and other non-
white raclal groups,
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Lesson 10

Activity D:
. Flight check

Did you understand ‘Lessons 6-10? To find out,

answer the following questions without

looking back at the lessons.

Then, your

teacher will help you check your answers.

D=1

D-2

' Describe what you think women's roles

What were some problems that workers
faced in.the early 1900s?

Deséribe at least three of these problems
and give the reasons for them.

List at least three problems that
families had in the early 19%00s. Did
these problems have anything to do with
their work roles? If so, how?

e e - I R R

were like in the early 1900s. . Or,

“describe what you think men's roles

were like in the early 1900s.

Why was the period from.1893 to 1917
called the Progressive Era?

D-1 and D-2 Workers in the city were

often paid poorly, had unpleasant
working conditions, and worked
long hours. Chlldren also were often
forced to work, Workers in the
country struggied agalnst the ele-
ments to survive and produce food,
clothing, and shelter. Blacks and
women were often farbidden 10 hold
certain jobs and often received less
pay than white males for the same
jobs.

These problems were caused largely
by tihe rapid growth of industry, the
influx of immigrant workers, lack -
of govemment regulation, and dis.
crimination against women, blacks,
and ethnic groups.

Because of the problems in the work

force, families in the cities often
lacked enough money to buy food,

ate inferior food products, and suf.

fered from many diseasess —Fhejr=— ==
living conditions were crowded.

They had very Kttle time for leisure

. activities.

Answers should include references
to roles of women teachers, each of
the peopie In the source documents,
or supplementary research done by
students.

In general, women's roles were re-
stricted in many ways. Yetin other

ways women showed much strength

and leadership. For example, Grace
Fairchild managed her family.'s farm; -
Mary Jones created lshor reform; =

and many women worked long hours

in factories.

fn general, men were expected to be
in charge of the family and eam
money for their families. Many men
exercised power In their family and
at work, but many others did not
have much .power or control, par-
ticularly as workers in industry.

People who tried to solve problems
in the early 1900s were called pro-
gressives because they wanted the

govemment 1o pass faws that would

improve their lives, Much legislation
was passed during this period man.
dating lebor réform, social reform,

and economic reform.




Roles Today Part III

Duration: Two or more class periods

Purpose: To 1nvestlgate changes since the early 19005 that have
affected people's roles

Student Objectives:

® To gather information about changes since the eariy 1900s
?hat have affected people'’s roles

‘e To analyze information in order to make dgeneralizations
about how a particular event has influenced people's roles
Teaching Suggestions:
All levels: All activities

Vocabulary: Technology
Evaluafion Activity: None

Special Preparation: At the completion of this lesson, ask
students to choose work or family roles to
study in the next lesson. Have students do
Activity A or D 6f Lésson 12 before ‘the ~ 7
next class period.

_ééékground:
The following is the main point of the lesson. Make sure
to emphasize it ags often as appropriate.

- ® From 1900 to the present, major changes in people's
lives have resulted from the rise of technology,

% growth of government control, and growth of educational
opportunities. As a result, the work and family roles -
of women and men have <hanged.




_ Lesson 1: Soine Change_s since
- the Early 1900s —

-Activity A: -
What changes have tuken place?

You may do this activity with a partner or
by yourself. |

In the last five. lessons, you explored what
life was like for people in the early 1900s.

Slnce that time, many changes have taken

‘rlacge. ;thxmﬁijqmu_liie_;s_easmex—ﬁor—the,
men and women of today. 1In other wéys,(life
is more difficult. All of these changes
have caused changes in the roles . of women
and men—what women and men do.




Lesson 11

In.this lesson you will find out about three
main changes that have affected our roles.
One chagnge is the growth of technology.
Technology is the creation of new prodicts

based o new scientific knowledge. For
example,—televisions_and radios are products
resulting from scientific’ knowledge gained

since 1900.

Another change is the growth of local, state,

and Federal government, which has resulted in

many new rules. These new rules have affected
human rights in this country.

+

A third change is the growth of education.
More people are going to school ior'longer
periods of time to get training for jobs.

On the next page is a~1ist“of”3§'Lﬁié§"1n each_
of the three areas of change. “AlY of “these - ‘
changes took place between 1900 and 1980. And
all of them have caused changes in people’s

*

. lives.

Choose one of the examples of change and
find out as much as you can about it. You
may £ind information from your classroom
history books, or from books in the library.
If you have trouble finding information ofi ~
your topic, ask your teacher for help.

4




Lessbn 11 -

A

~
L]

After you have gathered information, write a Background information for topics 1-12
. . 4, ~Ppearsatthe end of this lesson.
two-page report. Include in your report:

-

¢ What change occurred

¢ How that change has affected the roles of
people today—work roles, family roles;—
___xoles as females or males (if necessary,

see your teacher for help with this part).

L4

‘ Rise Oof Technology and Service Industries

. l. Invention of the automobile or
airplane for mass transportation

2. World War II (for example, the story
of Rosie the Riveter)

3. Changes in the labor force {(for
example, the increase in the number
of white=collar workers)

4, Growth of fast foods (restaurants,
con¥enience foods, frozen foods)

5. Rise in standard-of-living and
increase in inflation ‘

L=

6. -Availability of ways to choose
family size

T P o

i

WUEEP Y
SIS JESERRANENAREN

T
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§




Lesson 11

"»New Rules about Human Rights
- __‘_—-‘-__“_‘--_ - . - .
HHHMH&%?T“ﬂggggn's Suffrage Amendmént <

{19thi~Amendment}, which gave women
the right te

Equal Employment Opportunity
Commission (1964}, which Caxries out
laws to prevent job discrimination
against women and minorities

Equal Pay Act of 1963

l Increase in Educational Opportunities |-

'\HiEL’/Bfown V. ﬁg;rd of Education (1954},

which made school segregation illegal

11. Use of mass media in education
{television, magazines, radio)

12. Increase if number of community
colleges, universities, and
vocational schools




-

. Bty B (Qlcusitony
Changes in roles

L4 - - - . ) ] -l . . ' b3
*'B-} Your teacher wildl ask for volunteers to
' present_ their reports to the classy
s Listen carefully’ to each eport.

B-2 How have these changes- affected women's 'B-2 and 8-3. See notes for Activity A at
roles? ' ' the end of this lesson,

¥

B-3 How have these changes affected?men‘s -
roles?

Activity C: ’
~ Changes in dress

-

' " Compare people's clothes in the early 1900s
-with those of today. You cen look at history
books.: an early mail-order catalog, or pic-

tures of your family for ideas about how -
) C3. Work rolw have greatiy changed
people dressed. ‘ TS _for both women and men. Also,
. wornen today have Hurs obtions
. in their choice of clothes, such as

Many peopie, inctudi
C~1 How have the clothes of men changed from mm m"ﬁ..‘,';..,,..,,‘,.m,,:-,':.?,
the early 1900s to today? males, wear jeans, Such changes’
. show that the roles of femneles and
v becom imitse,
C-2 How have the clothes of women changed o mers ovetapninar T

from the earxly 1900s to today? poa , —_—

1900s

- What do changes in dress tell ‘ou about -

changes in roles from the earl
to today? .

-

7 ( »
: : : !\
Look at Lesson 12. As a class, decide whether

you want to study work roles (Activities A and
B) or family roles (Activities C and D). Then

class period.

+
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Background Informertion

‘for Activity A of Lesson 11

®g. 97

1. - The automtbile and other forms
of mass transportation have fostered
increased social independence and mobil-
ity. New forms of transportation have
made it easier for pecple to take advan.
tage of many more emplayment oppor:
tunities, both locally and In other cities.
TransPortation has altered the nature of
many jobs for which travel is an inteoral
Part. The automobile affords families
more choices in spending their free time.

Increased mobility has increased the
pace of our tives. People can now

cram an incredible amount of activity
into 8 small amount of time. They can -
take advantage of conveniences such as
restaurants, grocery stores, n.ght school,
and 5o on. On the other hand, the pace
seems too fast for soma people,

As a result of mobifity » tamilies have
$Pread.out. ®Adults often tive in 2
-different [ocation from that of their
Parents or sib’ings. As a result of this
mobility, some people have experienced
a sense of rootiessness or lnss of family
ties. People may have more choices
than they can cope with in family and
work roles.

i

2. Wao-ld War If created a great nead
for workers in the munition industries
but fewer men were available to work.
To encourage women 1o work outside
the home, images such g3 that of Rosie
the Riveter, a woman holding an acaty-
lene torch, were Promoted widely in

the media. Married women and older
women entered the work force in
increasing numnbers, often in nontradi-
tional, high-paying jobs. By the end

of théjwar, women comprised 35 pereent
of thejwork force and had proved to be
capah & workers, World War |l caused

o Stanificant changes in men’s and
womdn‘s work and family roléds,

- alti; gh at th end of the war many

people returned to traditional family
and Wwork roles,

World War |l fostered vaiues of
patriotism and sacrifice: thus it became
temporarily acceptable for women to
work in traditionally male jobs. But
after the war, many women lost their

= jols as sotdiers returnet home and as

vartime factories closed, They were
torced to take lower-paying jobs or
leave the work force,

3. During the 20th century, the cesd
for workers has shifted away from those
in production industries such as mining
and agriculture, toward service indus-
tries, especiolly gOvernment service.

The need for skilled professional and
technical workers has increased, white
the need for unskilled workers has
decreased.

This shift has had significant impact on
the types# jobs held by waomen and
wmen. In’Particular, many men and some
women have moved into jobs for skilled
Professional and technical workers;
many women and some men have moved
into the service industries {clerical, sales,
and s0 on). The percentage of men who
work has declined to 77 percent and the
percentage of women has increased from
20 percent in 1910 to about 52 percent
today, (Black women have had high
Participation rates of about 50 percent
throughout the 1900s.)

9

4, The availability of convenience
foods and inexpensive, fast-food restau-

.. rents has made it possibie for familieg to

reduca the time needed to shop for and
prepare meals. Since women have tradl-
tionatly been expected to do these tasks,
they now have more cholces sbout how
to spend thelr time.

Most family members, however, —spend

e loss time together 3t meals because of

the ease of securind fooo; and they are
also eating less nutrition’ meals.

8, Because of the availability of

technical innovations. most families

today have a higher standard of living
than in the early 1900s and expect 1o
further increase this standard during

thelr lifetimes.

At the same time, inflation has
increased drematically in the recent
decaces 30 that it is increasingly dif-
ficult for families to meet these expecta-
tions. A large percentage of families
live at the poverty level, .
Consequently, more adults, especlally
women, have antered the work force.
Two-wage-earner famnilias are cOMmMon.
While some women see their work role
a: supplementaty to their husbands',
aver two-thirds ‘of women waork out of
necessity for shemselves andfor their
family. The increase in women’s work
roles has caused a shiftin the traditional
family role patterns

8. The availability of new forms of
birth controi in the last few cecades has

! sliowed families more control over the

number of children they have. People
have slso kecome knowledgeable about
the consequences of having a large or
small family. The average family in the
early 1900s had four children: in the
1930s (the Depression} the average size
was three children. n the 19503 the’
birth rate increased to four children per
family. Today. however, families have
an sversge of two children.

These chanpes in family size have greatly
influenced women’s roles by reducing
the time necessary.for child care and
increasing the time available for Women
to work outtide the home.

{cont'd)
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Continued . .

7. After struggling for 70 years,
women sécured the right to vote in
1920, Meny people expected that
women would take a more active part In
public affairs and be a cohesive force to
bring about social chaqge. Initiclly
women succeeded in passing maternity
antl infancy legislation, hut then failed
because they did not vote as a block or
did not vote very differently from men.
While the percentage of women voters
has increased since the 1920s, theirvot-
ing behavior today remains$ similar t0
men’s,

8. Asaresult of legisiation to insure

eqliality in employment {Title VI} of the
Civil Rights Act of 1964 as amended by

. the Egual Employment Opportunity Act

of 1972}, the Equal Employment Oppor-
tunity Commission wa. established to in-
sure that these laws were carried out for
racial minorities and women.

Such regulation by the govemmenc has
increased the rights of wwomen and
minorities in the work force by out-
lawing discrimination. No person cén
be refused a job because of sex.

This law has had p great impact on
Wwomen's work roles, since higher-paying
fobs formerly not often open to them,
such as tefephone installer or truck
driver, are now being filled by women,
Men, t0o,~have more Opportunities in
jobs such as elemantary schoo! teacher,
nurse, and telephone operator. -

For more information, write to the
Equal Employment Opportunity Com-
mission, 2401 E St., NW, Washington;
D.C. 20806,

9. The Eaqual Pay Act forbids that
women and men be paid differently for
doing the same job or similar work., As
a restlt of enforcement, women's salzries
in most fields are similar but still not as
high 25 those of men. in some cases be-
cause of the difference in experience.
However, the jobs most women enter
pay less than the jobs most men enter.
As a nesult, a full-time femele worker
sarne an averape of only 57 percant of
the salary of a full-time male worker.

This legistation has allowad more women .

1 be economically independant. This
fact is often linked with the increase in
divorce among families, sume women no
longer have to stay in a stmps!ul marriage
because of economic dependence.

10.  This Supreme Court cate cutlawed

schoo! segregation by race and required
that school districts take steps to inte-
grate all schools. This case helped to

improve the education of olack males

and females, enabling them to better
prepare thamselves for work roles and
for higher education.

o

11, As & rescit of “instant” commbni-
cation, ideas and news of world events
can be thered very Quickly. However,
mass media often resort to communica:
tion at the level of the |owest comman
denominator in onder to attract the wid-
a5t audience possible. Consequently,
presentation of information and values
may be oversimplified and distorted.

With regard to work and family roles,
television programs and commercials as
well as magazine ads often reflect ideals
of a traditional society in which men
dominate and women are treated a5
second class citizens who are primarily
concerned with wrivialities and frivolities.

" These images conflict with the reality

that many women have full-time jobs,
make important decisions, and shoulder
heavy responsibifity, and that many men

* do not want full financial responsibility

for the lives of others.

_. However, the images that television and

magazines conwvey are powerful ones, and
they shope many people’s ideas about
themselves and others. Television has
both expanded and limited male and
female tole options: it presents new role
options dn educational programs, but
continues to show traditional roles on
many sutu&tlon comedy shows and
commercials.

12. 7 The growth of higher education
& ensbled people to train for hJsher-

| jobs and expect more meaningful
work. Women now constitute almost
50 percent of all coltege freshmen and
approximately 25 percent of students in
faw, medicine, and veterinary medicine.

Such change in the professional schools
has the potential to increase woimen's
work roles in these areas, However,
the bachelor’s degree has not hed the

* same impact for women as for men,

since women with a bachelor's degree
are paid en average of 59 percent of the
salary of men. Women tend not to get
bachelor’s degreas in science and math
areas. These areas often pay more
money than degrees in the arts, dr in
lower level business areas.




TEACHER OVERVIEW FOR LESSON 12

L _____________________________________________-___________________________________- & — " |

-Duration: One class period (additional out-of-class time needed)

Purpose: To examine work or family roles among students'
friends and families

-

Student Objectives:

ol

w5
® To collect data about the work or family roles or personal
friends and family members

® T5> analyze data and generalize about changes in female and
male family or work roles.since the early 1900s
Teaching Suggestions: -

Level 1: Activities A and C; or D and F; Activity B or E,
orally

*Levels 2 and 3: Activities A, B, and C; or D, E, and F

— ]

Vocabulary: ' Poll, work: tree
Evaluation Activity: HNone

Background:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

e Many changes in work and family roles have taken place
since the early 1900s. ‘

® Changes in the roles of both women and men have
occurred. .




 Lesson 12: Your Families ctnd
Their Work

Activity A:
Work roles today

wWhat jobs do people have today? Wwhat jobs do:
women and men have? Are children working?
v Y i .

A-1 Write down what pexrcentage of students’
mothers you think work outside the home.

See-what you can find out about work roles
today. To collect information, do -one Or more
of the following activities.

A-2 fTake a class poll. Find out the éercen-
tage of fathers and mothers who work
outside the home, . ¥

+

To do this, count the number of fathers
of students in the class. Then count the
number of fathers who work. Dividé the
number of fathers who work by the total
number of fathers.

Do the same for mothers. Use a chart
like the one below.

Parents Who Work outside the Home

Class Poll
_(take hand count)

Number of fathers -

Number of fathers who work
outside home :

Number of mothers

" Number of mothers who work
outstde home




A-3 Make a work tree of your family: Write
the work roles of your parents and
grandparents. {Use the term homemaker
for people who work at home.) See the
sample work tree below.

o "%’r"

A-4 Interview at least three adults. Aask
each the following questions:

a.—Why do you work? ~ - -

b. What kinds of work do you hope your
son{s) will do? Your daughter(s)°
Why?

Write down the work role of the fathers
and mothers of at least 20 students in
your school.
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Activity B: ' o .
What information did you collect?

Form a group with three 6r four other
students. Make sure at least one group
hembe;’chosg a different activity from
the one you chose in Activity A. Choose
a gfdup recorder.

B-1 a. Report your results for each activity.

b. Discuss your findings. —

(5%

c. Have your group recorder write all
the facts you found out. Be specific.

Discuss the following questions in your group.

B-2 Can you make any general statements about B-2 huTgxrd??wwqg?m .
. : : emploYed as follows: 44.8 percen

’ wnat.]Obs the mer{ have J"I:l your sample?" factory operatives and craft workers,
: (Begin your statéments with the words "Most

16.5 percent-professional workers,
men . . ." or "Half of the men . . ." and . 14.4 percent managers and adminis-
50 on ) tratorg, 8.8 percent service workers,
. 8.4 perm;clericalworkars. 6 per-
cent sales Workers. 4 percent farm
B-3 Can you make any general statements about warkars,

what jobs the women have in your sample?

B8-3  Inthe United States, women are
employed as follows: 35.1 percent

B-4 How many women are working outside the clerical workers, 19.5 percent service
home? H man 2 wortkers, 16.B percent professional
me ow Y men workers (teachers, nurses), 16,8
B ' percent factory operatives dnd craft
B-5_ Why do most men work? Women? ‘ workers. 8.B percent sales workers,

6.9 percent managers and adminis-

. . . trators, 1.2 Percent farm workers,
B-6 Are their reasons more alike or different?

{Source: U.S. Dapartment of Com-

B-7 Have work roles changed since the early ' eaAbotrect of the boan JoB1 ™
1900s? Explain. ' 102d edition.) ~ .

. B-4 Approximately 50 paicentof all
AChVitY C: adult women (ages 16-64)and 80
Class wrap-up porcent of al adut mon work outide

- thétiome.

B-6 Both women and men are likely
10 work becausa of economic nead,

. as well as for job satisfaction and
Discuss each groups answers to B-2 through B-7. for success.

-

88 SeenotesfromLesson 11, topic 3.

Sea notes from Lesson 1.1.
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Activity D:
Family roles today

What are families like today? Are they
different from families in the early 1900s?

“See what you can find out about family roles
today. To collect information, do one or
more of the following activities,




Lesson 12

Interview two adults over the age of 40.

They can be in your own family or in

someon2 else's. Ask them the following

questions: .

. a. What main responsibilities do you
have at home?

b. What main responsibilities does your
spouse {(wife or husband) have at
home?

What responsibilities do you avoid
having, or never have, at home?

How is your present family different
from the family you gfew up with?
{Include information about the size
of the family, the activities of the
family, and the values of the fawmily.)

Interview two adulcs between ages 20
and 30. Ask them the questions listed
under D-1. o

Interview two students’ in vour school.
Ask them the following guestions:

a. What responsibilities do you have
at home?

b. What three main responsibilities does
your mother have? Your father?

What activities are the most important
to your family?

What activities does your family do
the most often?




Activity E:
What information did you collect?

Form a group with three or four other
students. Make sure at least one student
chose a different activity from the one

you chose in Acﬁivity D. éhoose'a group

recorder.

E-1 Report the results of all your interviews.

Are any of your findings interesting
or surprising?

Discuss these findings.

Have your group recorder write down
all the facts you found out. )

Discuss the following questions in your ‘group.

E-2 Comﬁare the activities of the people over
age 40 with those of the people between
-the ages of 20 and 30.

-

a. Were there any differences?

-

b. If so, what were the difggfggggszf_#,.

E-3 a. nggh_peopinriﬁﬁzrgggg traditional in
'#’ﬂ‘#ﬁ,,ﬂ—b—*""fheir family roles? Nontraditional?
(See Lesson 3 for the definition of
’ a. traditional family.)

b. In your opinion, did age determine
whether people were traditional or.
nontraditional?

Since the early 19005, 3t least four Do you think family roles have changed-

molor changes in famities have since the early 1900s? How? (Use the
affected male and female rofes: N . .
(1) Reduction from an average of information you collected to answer this
four to two children per family; gquestion.)

{2} Increase in aumber of women

working outisde the home!

{3} Increase in educational ateain- ACtiVitY F:

ment of family members:

(4} Increase in the rate of divorce. CICIBB wWrap-up

(Source: of the Family, —
Series P-23, No, 78, U.S, Department

of Commerce, Bureau of the Census, . s :
1978.} : Discuss each group's answers to E-2 through E-4.
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TEACHER OVERVIEW FOR LESSON 13

Duration: One class period

Purpose: To explore the impact of stereotypes on students'
beliefs about appropriate behavior
Student Objectlves-
® To identify btereotypes about female and male behavior
® To hypothesize about the impact of stereotypes on people's
behavior
Teachlng Suggestlon
All levels- All activities

-

Vocabulary: Stereotypes C

Evaluation Activity: None -

Special Preparation: For Activity D, you will need to provide
students with magazines.

Backgrdund:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

* Stereotypes are beliefs that result from arbltrary
assignment of certain roles, abilities, and expecta-
tions to people on the basiz of group membership,
regardless of their attributes as individuals.

Qur society inaccurately stereotypes many different
groups of people. For example, typical stereotypes
for females are.that they are weak, passive, gentle,
and emotional; don't want responsible jobs; .are
nitural cooks; and like dells and quiet play. Typical
ereotypes for males are that they are strong, active,
] tough, can take care of themselves; and cannot ex-
press feelings easily. Blacks are often viewed as -
beirg good athletes, good dancers and musicians, and
good codks. Jewish people are stereotyped as being
wealthy,\Uollege-educated, and cheap. Polish Americans
are often stereotyped as having a dull sense of humor,
—being uneduecated, and knowing how to polka. Stereo-
types for Meiigan Americans are that they are lazy,
have big familree, and are poor. .




o

Lesson 18: - Stereotypes

s ACﬁVitY A:
What are stereotypes?

“In the last two lessons you found out about
many changes in people’s roles in the '1900s.
Some roles have changed a lot. But many
people's ideas about these roles haven't
changed. For example, some people think-
that females are naturally weak, passive,
and gentle.  And some people think that
males are always strong and active.

These beliefs about roles are called
stereotypes. Stereotypes are exaggerated
beliefs that everyone in a group is alike.

Are all girls alike? Are all boys alike?
People who think that all boys are strong
are stereotyping the group boys. People who
say chat girls act silly are stereotyping
the group girls.

As you can see, stereotypes may be tfue TOT

some people in @& group. But stereotypes are
not true for all or most of. the people in a
group.
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Loesson 13

—

As a result, sterébﬁypes are often poor ways
of looking at reality. Everyone is different
from everyone else. And everyone changes
during his or her lifetime. Someone may be
"silly" at a certain time or age, but very
serious at a different \time or age.

/

about themselves and others. For example, f
¢ . N ;

some people think that boys don't cry. Bef/

cause of this idea, many boys may think they

They affect what people believe to be trﬁe:;y,

are not supposed td \cry. his stereotypé

ill ex Qiﬁﬁ/;-

about male and feﬁal roles.




Activity B:
Exploring stereotypes

Below are two lists of words that describe

people's behavior. Study the lists. Think
about which words describe girls and which
words describe boys.

List A i

Friendly Shy

" Gentle Rough
Gives in Stubborn

_ Never cries Criesalot
Obedient - Troublemaker
Good-ooking "l Ugly
Loud Quiet
Strong l Weak
Neat Sloppy
Leader Follower
Adventurous Careful
Aware of others’ feelings Unaware of others’ feelings
Emotional Unemotional
Active Passive

Adaptell from Undoing Sex Stereotypes: Research and Resourcex for Educators
_by Marcia Guttentag and Helen Bray. (New York: McGraw-Hill, 1976). Used
with permission. :

Using both lists, write five words that
you think describe a girl or describe a
boy. .

Think about one of the ‘people in the

early 1900s you read about in Lessons 7,
"8, and 9. Write the person's name (or

the title of the story, if the writer

wasn’t named) and five words that describe

that person.




BRI

PAFullToxt Provided by ERIC

-

Words which stereotyYpe boys
include: rough, stubborn, trouble-
maker, loud, strong, stoPpy, leader,
adventurous, unaware of others’
feelings, unemotional, active.
Words which stereotype girls
inniude: gentle, obedicnt, quiet,
weak, neat, follower, careful,

aware of others' feelings, emo-

tional passive.

ﬁcomparmg students’ words
with the stereotypes listed above,
oﬁ‘e can see whether students mixed

“mala’ and *‘female’’ attributes in
their description, or students used
il stereotyped words for either
boysorgirts. You may also have stu-
dente compare the degree of positive-
ness of tl;i'e words used to describe
bovs or girls. Research indicates that
adiectives used to describe females
afe often less socially desirable than
thosa used to describe males
{Broverman et al, 1970, pp. 1.7).

in actuality, for each characteristic,
a wide range of individual differences
exists {Maccoby and Jacklin 1974},
For example, whiie some boys may
be more active or more stoppy than
some Girls, not 2l boys are more
active or sloppy than most gils.

Because ol these-belt&'i's';o‘ht aPppro-
gtiate behavidr, boys and girls often
do not develop their individual tatents
and personality strengths or engage
in certain activities they might enjoy.

For axample, a boy may be interested.

in_interior.decorating,-but_te.dis-
courage_d from developing this interest .

Stereatypes are not fair because they
deprive people of access to basic
values: [eeling good, affection and
friendship, skill, recogniion and
respect, wealth, respoasibility, knowl-
edge, and power (sve fessons on
values in Dacitions and You). For
example, il ail girls are expected to
be followers, they are denied the
benefits of respect and recognition
granted to leaders.

People in manv <! e stories about
file 10 the carly 1900s illustrate
nonst. reotyped roles of females and
males. Grace Fairchild actively
workec and managed much of the
family's farm Operation iri South
(akoa. Grandpa was a nurturing

-man who expressed his emotions in

taking care of other lamily members.

Therafore, just as stereotypes are not
accurate for today's world, they werg
not accurate in the past.

) hctivity C (discussion):

Thinking about stereotypes

c-1

C-5

C-6

c-7

Pl

With your classmates, take turns reading
the five words you chose in B-1l. Every-
one should guess whether the person is
describing a girl or boy, and téll why.
- RN . .
Look more clasely at a few words in -
each list. For each word, say who you
thinkiof firét' a glrl or a boy.

a. Is it tfhe that a11 boys or girls
béhavejthls way?

£
b. 1Is it/a stereotype? Why or why not?

e

Did the class use stereotypes to describe
girls or boys in R-1? .

How can stereotypes affect the actions of
boys and girls? Do stereotypes limit

\pe0p1e in any way?

Are stereotypes fair? Why or why not?
Discuss your answers to B-2. Were
stereotypes about females and males true
for people in the early 19005° 7

From the llS%fOf words on the preceding
page, choose five characteristics that
you would like everyone to have. What
would a person with these characteristics

“be like?

Acthty D:
Roles shown in the medm

Look at several television shows, commercials,

or magazine advertisements.

D-1

Make a list of the roles and personality
characteristics of males and females
that you see.

Which roles seem like rtal life? Which
roles seem like stereotypes? Why?

which roles do you admire the most? Why?
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TEACHER OVERViEW FOR LESSON 14

Duration: One or more class periods

Purpose: To lntroduce atu@ents to work roles of women in the
1970s and 1980s °
Student Objectives:

® To examine myths and realities about women in the labor
force

® To generate hypotheses about why people ﬁelievu myths
about- women in the labor force
Teaching ‘Suggestions:
Level 1: Activities A and B _
Levels 2 and 3: Activities A and B; .any or all of the
following: Activities C; D, and E
Vocabulary: No new words
Evéluation Activity: None

Special Preparation: For Activity E, you will need to provide
. students with magazines.

ﬁagkground:

The following are the main points of the lesson. Make
gure to emphasize them as often as .appropriate.

® A large percentage eof women work dut51de the home.

® Women are stable, effective, respon51b1e workers who
most often work because Jf economic need.

L}




Lesson 4: - Women in Work Roles

Activity B (discussion):
Myth or reality?

What kinds of work roles do the women of today
have? Before we find out, read the following
true-false statements. Write T if you think
the statement is true and F if you think the
statement is false. -

s

A~1 Fewer than haif‘oﬁ all adult women work“’aﬁ
outside the home during their lifetime.

A-2 fThe main reason most women work is to
earn extra money 0 buy luxury items.

. ¥, .
A-3 Women miss more work days because of

sickness than men do. ,,f””’

A-4 vomen are more likely to quit théf?féobs
than men are.

A-5 Married women-who work outside the home

J/EiEE’JQbS/gwaY from men.
A-6—"Women are qualified to do only "women's

jobs" and shouldn't compete for "men's

jobs."

A-7 wWomen don't want difficult work, heavy ' U
responsibilities, or promotions on the ;
job. »

A-8 .Unless women stay home, their children
will probably become ‘juvenile delinquents.

A~9 Men don't like to work for women bosses.
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Lesson 14

Now check your answers accoerding to the
information bhelow. Record how many of your
answers were correct,

A-1 False

2\
@‘? Réality: Besides working inside the home,
' nine out .of ten women work outside the

ﬁ%&, i _ home at some time i:’jfiiffii!ﬁ-.
' ’ Homemaking in itse¥f"is no longer a full-

'1/,&/ Wi time job for-nost people. Goods that
*4h$ =< honiemade can now be purchased.

L [‘m’ Sdern appliances reduce housework.
LI o " L . L]
}; k/ ' - False
. ; Myth: Women aren't serious members of

the labor force. They work only for
extra pocket money.

//’A . lﬁzth: A woman's place is: in the home.

Reality: Today, more than half of all
women between adges 18 and 64 are in the
labor force. .

More than half of these women work to
provide money for basics like food and
housing. They are single, widowed,

" divorced, or separited. Or they have
hushands whose incomes are less than
$7,000 a year {(poverty level in 1974).

False © -
A Y
Myth: wWomen take sick leave more than
men. They cost the company more.
[ ]
Reality: There is little difference in
the number of days male and female workers
are ahsent. One study shows that bhoth
men and women are absent an average of
_ between five and six days a year.

Adapted from “The Myth and the Reality,” U.S. D:cpartmcnt of Labor,
Women's Burcau, 1974, .

-
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A-4 False

Myth: Women don't work as long o1:..&5'-"”""#'-—‘Mrﬂr
-aiHing

. &

regularly as men. zggi;,:r iMing is
expfiiijf:ziggf;arg Yy wasted. ’

eality: Fewer and fewer women leave
their jobs to marry and/or have chil-
dren. But even of those who do leave,
nany return to work when their children
are in .school. N

. The average female worker is in the labor
force for 25 years. The average male
worker is in the labor force for 43 years.
Single women average 45 years in the
labor force.

A-5 False

Myth: Married women who work outside the
home take jobs away from men.. In fact,
they should quit those jobs they now hold.

Reality: There are enough jobs for both
women and i.en. The-:problem is finding
people qualified for the jobs. If no
married women worked, there would still
be 17.3 million jobs unfiiled.

A-6 Palse

Myth: Women are qualified to do only
"women's jobs" and shouldn't compete for
"men's jobs."” :

Reality: Almost all jobs can be done by
either men or women. Tradition—mnot the
ability to do the job--has caused people
te label certair? jobs as women's and
others as men's.




False

Myth: Women don't want responsibility
on the job. They.don't want promotions
or job changes that will add to their
work load.

Reality: women handle jobs requiring
responsibility as well as men do. In
1973, 4.7 million women held professional
and technical jobs. Another 1.6 million
women worked as managers and adminis~ - |
trators. Many others held Jobs as super-
visors in offices and factories.

*r

False -

Myth: The employment of mothers leads
to juvenile delinguency..

Reality: Studies show that many facts
must be considered in the search for
causes of juvenile delinquency. Whether
or not a mother is employed does not
cause children to become delindquent.

These studies show that the quality of
care is more importdant than the. amount
of time spent. In other words, the
amount of time parents spend with their
children .is not as important as the way
the parents treat children when they
are with them. ’

False

Myth: Men don't like to work for women
supervisors.

Reality: Most men who complain about
women supervisors have never worked for
a won‘an . . b ]

In one study, at least 75 percent of both
the males and the .females had worked with
women manadgers. Their evaluation of
women managers was good.

In another study, 41 percent of the firms
said that -they hired women managers.

None rated women as poor managers, 92 per-
cent rated women as average managers, and

8 percent rated women as superior managers.
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 Activity B
Class wrap-up

Were you surprised by any of the answers
in Activity A? If so, which ones? .
Many people believe the myths about women
workers rather than the truth. Why do
you think this is so?

Think of some adult women you know. How
are they like the women described in this
lesson? How are they different?

a. What is y opinion about women
work%ng today?

b. Do the boys in your c¢lass seem to
have different attitudes than the
girls? Explain.

Has your opinion about working women
changed since the beginning of the
lesson? If so, how? :

Activity C:
Describing women's work roles

Writé a pdragraph describing the work roles of
women today. How are they alike and/or dif-
ferent from those in the early 19%00s? {(Think
bacf to Lessons 7, 10, and 11l.)

B2 They are misinformed. Most

schools do not teach about'
wormen working. Television and
textbooks still portray « avien
more Often in passive roles than
in active wark roles.

Qther people have strong tradi-
tional views about the sole of
women snd think that wamen
should 20t work, that women are
unsuited for certain kinds of jobs,
or that women are incapable of
supervising men.

Many times these be!iefs are
based on stereotypes about what
women are like and ignore the
reality that both women and men
have many different kinds of
abilities and parsonality
characteristics.




Lesson 14

Activity D:
Descriptions on television

Look at several television shows. Notice the
roles played by women. Do they show the
reality that over 50 percent of women work?
Do they show myths about women's roles?

Are women pictured fairly?

Write., a report on youf findings. 1Include
anything you would like to see changed about
how females are shown on television shows.

- Activity E:
Making a collage

From pictures in magazines, make a collage of
women in nontraditional work and family roles.




TEACHLR OVERVIEW FOR LESSON 15 .
L |

Duration: One or more class periods

Purpose: To introduce students to some myths about roles of
men today .
Stuldlent Objective:
® To examine stereotypes and realities concerning men's
* roles .
Teaching Suggestions:
Level 1l: Activities A, B, and C
Levels 2 and 3: Activities A, B, and C; any or all of
the following: Activities D, E, F, and G
Vocabulary: ‘No new words
Fvaluation Activity: None

Special Preparation: For Activity G, you will need to provide
— students with magazines. .

Babkground:-

s

The following is the main point of the lesson. Make sure
to emphasize it as often as appropriate.

¢ In coatrast to sqgreotypes"about males, many men ex- .
press feelings and enjoy taking care of children..
They do not "act tough," hide their. emotions, earn
"big bucks’ " or need to "win at any cost."




Lesson 15: Men's Roles Today

Activity A: '
Show of hands

3

Your teacher will read the following .true-
false statements one at a time.

If you think the statement is true, raise
your~hand. If you think the statement is
false, show thumbs down. If you don't know,
fold your arms. P

Vote according to what you think is true; not
according to what fou think others will say.
These statements will be discussed later in
class. - I

-
LY

Men do not feel as many emotions as
women do.

Men hate to lose in any kind of
competition. \

Men do better at most jobs than women do.

It is important for a husband to earn
more money than a wife.

Men can work and have time to take care
of children. too.

Men don't like to work foi female bosses.
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A=-7

. ¢children. .

A-3

A-9

A-10
A-11
A-12
A-13

A-14

Men don't know how to take ca::\of

N

Men doq't enjoy cooking.

L2
g E
J;

Men enjoy being tou%h.

‘Men cope with pressure better than women

do.

Husbands don't like having wives who work
outside the home.

Men live as long as, or longer than,
women do. )

Mén don't need to talk with people about
their problems. -

It's harder for men than for women to
take care of children.




Activity B: :
Some information about men

The following Men's Gazette was written about

‘actual men. They are expressing their feelings
about many things. Read the Gazette. Then be
prepared to discuss the i.ue-false statements
in Activity A.

——

Meiis Gazette

Missind My children Equal Family Roles

\\\ "I feel sad when I "I find many men don't
IQave ny young children appreciate what their
at\\home every morning. wives do. But in our
some days I don't get family we both work -
homé\in time to see ‘outside the home. And we
them before they go to . share .the cookihg and
sleep. T do not believe* ° hodéewaxﬁ.

Lmy Job aS-an accountant "Our children know that
is more -important than

we believe in equality.

talking with my children They can see this in our

every day. I miss them

marriage."

very much."

\
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Monday:, May 3 Page 2

Acting Tou })-—
Whe.r% Doe.? t ‘
Get You?

Studies show that
people who hide their
feelings are more likely
to become ill thqn those
who express Eheir emo-
tions. In other wordsm~
people can physicqlly

" harm themselves by "keep-
ing it all in" and
"trying to act tough."”

Learning the
work of Love

"It's two, o'clock
Sunday morning. At last
I'm able to sink into a
dead sleep for the first
time in 24 hours. My
wife is out of town and
wor' t be Back for three
days. I'm taking full-
Eimg care of our baby.

"FinaIly; I'm lost in
a blissful sleep. I'm
dreaming about tropical

birds on a desert island.
Suddenly, the noise of

. the birds sounds like a

baby crying. Within
seconds, I wake up,.jump
tormy feet and find my
way to the baby's crib.

"I ask him what's wrong.
As his- eyes open, he stops
crying, smiles, and falls
back to sleep. Maybe it's
only his stuffed~-up nose
again. His diapzar isn't

wet. The crib sheet is

dry. He doesn't want a
bottle. His forehead




Lesson 15 |

Page 3 Monday, May 3

"As I leave to go back . "It is very impor-
to bed, I notice that the tant for children to
box of disposable diapers learn that men as well
15 almost empty. I make as women can care for
a note to shop for some them. Our child_Blaké
tomorrow. Finally, I is now in fourth grade.
rinse out the bottle I'11 v He loves to take care
need for the morning feed- ‘ of younger children.
ing. Then I tumble back ‘This is because his
to bed." earliest memories in-

clude not only a mothe
but also a father. 1It's
"Nowadays, it is more what a real man—like

* * * * * * Kk %

common to find some men . his father—does."
caring for children. .

"I feel that it is both
tiring and rewarding to be Adapted from Kenneth Pitchfo:d,
. . “The Manly Art of Child Care,” Ms,
deeply involved in the care {Oct. 1978), p. 96.
of another, miragulous *

human being. But the hours
of work that go into one. Ttem: Who - ‘

moment of reward-are worth , Lives L'onge"r?=|
it. I would not want to o —

miss these moments—as when Recent studies show
that the average man

lives to be 67 years
0ld. The average
woman lives to be 75

my child says a new word
for the first time.

years old.




Monday, May3

Faged

w‘x"xcrt Marriage
Means te ™M

"My wife is smarter
than I am and a little
older than I am. She is
more careful, too. When

we go mountain climbing,
she is the one who checks
the weather, water supply.,
and so on."

* * * * * * *

"I used to believe that
a man must always hide his
feelings. My wife was the
one person who wouldn't let
me do that. She helped me
express my emotions. I'm
happier now that I don't

have to act like a masculine

tough guy."

*

"We had a baby last
year. This gave me feel-
ings I never had before.
Sure, I miss running- out

to a movie whenever I

want. But giving my
daughter a fifteen-
minute bath every night

makes up for everything

I'm missing. It's rough
work béing a husbané_apd
father, but it's the
bést job I ever had."

"My wife changed me
into a human being. She
led me admit to myself
that I had a greét‘deal
of love. Now I don't
feel like I have to act

" 1ike a crazy man all the

time. And the important
word there is act."
Adapted from Jjohn Mariani, “What

Marriage Means to Men,” Ladies Home
Journal (Nov. 1978).
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HOW ]-lusba:n&.s | Sherry is a vice- N -
HC] 'Wor lng ; > president of legal opera-’

wq" CS .tions in a large store.
. , ‘ __‘ She says, "Sometimes I
. "He simply took over," ¢an't get out of a meet- 1
.// Eve says about her hus- ing until 7:00 in. the”
band. Eve is in law evening. But my husband |
school,. and her husband . doesn't make me feel ‘
'is glad'éhe;is getting guilty. He just says he's

- her, law degree. sorry. He sees that I'm “ : +

of ional ot his
"Every time I started 4 protessional, not ni

possessich.”

to clean samething, he . -
took cver. Before I knew y '
. - or ' Adapted fromLetty Cottin Pogebrin,
it, he was doing the - _“How Husbands Help Working Wives,”
. Ladies Home Journal {Feb. 1979},
.cooking and some of the p. 106.
housework." &
Another working woman, o

Sally, says‘her hhsband
understands. that her job
is important. "He

drasn’'t . sk fo; too much

of my time. And he,

listens to my problems."

151 TR

123




 Lesson 15

These staternents may be true for
some men, but they are not true
for all men. They may also be
true for SOMe women.

Because A+l through A-14 are

common but inaccurate beliefs,
about a group of peoplg, they

are stereotypes. Some men are
different from each of the

statements.
+

Activity C (discussion):
Myth or reality?

C-1 Discuss each of the true-false statements
at the beginning of the lesson. What new.
information did you find out about each
one? )

Are most of these statements true for
all men? Most men? Some men? Some
women?

C~3 Which of these statements are based on
stereotypes about. men? Explain.

Activity D: : ¢
Reatl lives __ ’

a3

‘Interq}ew several.adult men who have children.

They can be teachers, school administrators,
or friends. Write a report on what you find
out, or present ‘your findings to the class.
Ask the men the follow%gg questions:

D-1 Do you enjoy spending time with your
children?

What activities do you enjoy doing with
them?

Do you enjoy talking with your children?
What do you talk about?

Do you help solve your children's
problems? Give examples.

How much time do you spend with your
children?

Would you like to have more time to
spend with your children? If so, what
would yvou give up iF you could?
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Activity E:
Changes in men's roles-

[

‘Write a paragraph about changes in men's
family roles since the early 1900s.

Activity F:
Men's roles on television

*

Look at several television shows. Notice the
roles played by men. Do they show the
stereotypes of "act tough." "win at any
cost," and “"stay away from women's work"?

Write a report on yodf findings. Do you think

the television characters expréss reality?

I
Wwhy or why not? How would you like to see the
roles of men on television changed?

Activity G: >
Making a collage

L

From pictures in magazines, make a collage of

men in nontraditional work and family roles.

]




Mcking Role Decisions
TEACHER OVERVIEW FOR LESSON 16

Duration: Two or more class periods

Purpose: To give students an opportunity to examine their atti-
tudes about the roles of females and males

Student Obijectives:

® To identify personal attltudes about the behavior of females
and males

® To analyze the sources O0f these attitudes and determine
their fairness

Teaching Suggestions:
Level 1l: Activities A, B, C, or D; Activity E
Levels 2 and 3: All activities (Activity F, optional)

{(This lesson is important, since it provides an opportunity
for students to make personal and/or group decisions using
the information learned in the unit.)

Vocabulary: Values, value judgments, traditional values, nontradi~
tional values

Evaluation Activity: None v

Special Preparation: You will need to provide each student with a
copy of guestions A-1 through A-10 and F~1
to facilitate interviews.

*

Background: .

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate..

® Traditional value judgments are based on beliefs about
distinct differences between males and females, beliefs
that were common in the past. Traditional beliefs pre-
suppose little change. ~

¢ Nontraditional value Jjudgments are based on beliefs

““that there are few innate differences between males and
females, beliefs that are supportedﬂpy current lesearch
Nontraditional beliefs presuppose change,




Lesson 16: What Are Your
Attitudes about Roles?

Activity A: Lo
Value judgments about roles

So far in this unit youlhave studied about
women's and men's roles in the past and
present. You learned that men and women

have many different work and family roles.

You also found out that stereotypes fail to
show individuals in their varied roles and

that they prevent clear thinking about choices.

In this lesson, you-can begin thinking about
your own roles and making decisions about them.
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Traditional
Advantage: Preserves siatus Uuo

Disadvantage: potentially deprives
women of any or all of the
values listed in B-2

Nontraditional

Advantage: atlows women access
to higherpaving and more satis-
fying jobs than those traditionally
held by women

Dusadvantage, Upseiting to some
people to see women in Un-
farnihar soles

Tradiional
Advontage: Preserves Satus (uUo

Dissdvantage: potentially deprives
men of access 1o most of the
vattes in B2

Nontraditional

Advantage: aliows men to pursue
a wide range of job possibilities
for which they may be suited

Disctvantade: requires pecplc 10
change the status guo. under which
men UsUally have not soudht these
jobis

-

Which of the decisions listed below are

{Notice that some of these
decisions concern your role as student, others

important to you?

your role as friend, and ofbers your future
work role.)

Whether or not to work for good grades
What clothes to wear

_Whét friends to have

How to make yourself more populér

What hobbies to havé

What job to -plan for when you finish
school : .

Others

Before you can make good decisions about your
roles,'you must do two things. First, #sou
need to look ét’the facts you've discovered
in this unit. Second, you need to think
about your values (what is important to you)
and value judgments'(what you think people

should do).

n

To find out your values about male and female
roles, read the following statements. For

each one, show whether you agree, disagreer or

are not sure.

A~1 Women should not be hired for jobs such

as truck driver or medical doctor. These

are "men's jobs."

Men should not be hired for jobs such as
nurse Or typist., These are "women's jobs."

156
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Lesson 16

A-3 Women should not work outside the home if
they have small.children.

Most secretaries should be women.

Fathers should take care of children just
as mothers do.

Girls should play quiet games and not get
invelvaed in rough sports. .

At home, meén should share cooking_duties.

Boys should be able to play with dolls so
they can.pretend that they will be fathers
one day.

A-9 Host bosses should be men.

A-10 A woman should not earn as much money as
her husband does. .

Now compare your answers with those below to
see if your values are mo;tly traditional or
nontraditional. Mark N or T by each of your
answers according to the code below. Mark é

if you were not sure.

Nontraditional Traditional
(N) (T)

—

Disagree Agree

Disagree Agree
Disagree Agree
Disagree Agree
Agree Disagree

Disagree Agree

A-3  Traditional

Advantages: children may have
better care from a mother at home:
women may be happier at home
with children

Disadvantage: “deprives women of
the oPPOrtunity 10 work for ecos
nosnic or personal need; puts |
pressure on the husband to provide
for family

Nontraditional

Advantages: provides women an
opportunity to work outside the
home if they want or need to;
recognizes that the guality of child
care (by both parents! is more
important than the quantity

Dusadvantages: not enough time
0 dn hpusehold tasks. including
child care; child care facilities
may be inaxdequate Or 100 expensive

Traditional
Advantage: preserves status quo

Disadvantage: deprives men of
€ncouragerment 1o pursue a poten-
tiatly satisfying career

Montraditional

Advantages: provides both men
and women 3 chance to be hired;
enables women 10 seek a variety
of other jobs {with more oppor
tunities for higher pay and
promotions than a secretarial’
position}

Disadvantage: requires change in
many pecple’s notions of what is
appropriate for men and women

Traditional

Advantage: supPOrts belief that
men are not capable of nurturing
children

Disadvantage: deprives mep of
the satisfactuion of child care,
and possibly prevents devetoprment
of a close bond beween father and
child

Nontraditiona!

Advantages: avoids disadvantages
of traditional view: gives mothers
more choice in work and family
roles

Disadvantages: requircs fathers to
change their work roles and

Agree
Agree
Disagree

Disagree

Disagree
Disagree
Agree

Agree

expectations; mothers may not
like {ather's participation

Notes for A-G through A-10 are on
page 136.

L}
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Traditional values are based on the belief

that there are very important differences
between males and females. These differences
affect the roles of males and females. Tradi-
tional values have been popular for many cen-
turies.

Nontraditional values are based on the belief
that most differénces between females and males

are learned. These beliefs suggest that females
=

and males should learn new roles from one genera-

tion to another.

A-11 In which group did most of ?our answers
fall? .

A-12 write -a paragraph to explain why your
answers were mostly traditiomal, non-
traditional, or not sure. Include how
you think yvour attitudes have bheen
influenced (by friends, family,‘school}.

Activity B (discussion):
Values in your class

See Teacher Overview for Lesson 16, B-1 As a class, tally the number of tradi-
As Presonted in the unit Docisio tional, nontraditional, and not sure
and You, fair decisions do oy answers. You may want to compare the
deprive other people of access 10 responses of girls and boys.

what is important 10 them. In

our sociely, most PecPle value
mental health and hanpiness, What do the -results say about the value

information, ¢kill, resPect and judgments of your class?
recodnition, friendship and affcet )

tion, Power, wealth, and respon. . ]
Sibility. in trying to be fair, one Discuss the advantages and disadvantages

often has 1o choose betwaen two of the value Judgments in Activity A.
or mere conflicting values. WhiCh ones are fair? WhY?
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Activity C:
Looking back

In Lesson 5 you made a list of things you would

not do because you are a boy or because you are
a girl. Look at those lists again. ‘

Do you wish to add or remove anything
from the list? Why?
Piease refer 10 teachar's notes in
Make two new lists—one for females and Decisions and_You, Lessons 3,
one for males. On these lists write
everything you think males or females
can do and should be allowed to do.
(This doesn't mean that they have to
do it.) ‘ .

Are your lists different for boys and
girls? Why or why not?

How should people make decisions about
their actions?

Activity D:
New value judgments

In Lesson 5 you wrote a paragraph about
the advantages and disadvantages of being
a girl or boy. Reread your paragraph.

Have any of your opinions changed since Research indicates that males are

? what thev? generally more traditions! than
then 1f so, are Y females in their attitudes, older

] . people more traditional than
Write a new paragraph about either males Younger poople, and nonworking
or females. What do you see now as the women (and their husbands} more

: traditional ki
advantages and disadvantages for the s hoeb ettt workin "

group you chose? wives}.
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Activity E:
Class wrap-up

]

Discuss YOur answers foq Activities C and D.

L

Activity F: -
What attitudes do others have?

F-1 Copy the gquestionnaire in Activity A.
Poll at least five adults you know'’
{parents, friends, neighbors). Note the
following information for each person:

Sex
Parent (ot necessarily yours): Yes

Age

Occupation
Number of traditional responses
Number of nontraditional responses

Record the number of traditional and
nontraditional responses for each person.
(Make sure to keep the questionnaires.)

As a class, compile the total responses

by comparing categories of adults who
were polled: ‘ ’

¢ Females and males
® People over 40 and people under 20

¢ Women who work outside the home and
those who do not

¢ Men whe take care of children in the
home and those who do not

: &
10vu
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Are there differences in responses

among these groups? If so, what are

they? -

" How do the responses of the people You
polled compare with the class's responses?”
Are they similar? Different? Why?

Activity G:
Choosing to stay home or go to work

How should a person choose whether to work at
home or work outside the home?

Write a paragraph pretending you are a father

or a mother. Choose whether to work at home
or outside the home. Say why You made your
choice. Include the advantages and disadvan-
tages of your decision. In other words, write
what you gain and what you lose by making this
decision. -




Additional Answers for
Activity A, Lesson 16

L3
A9 ~Traditional
Advantage: maintains Stalus quo
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Ab

JAdvantage:  enables "?ﬁ; to
exPress a wide range %ﬂ'ons
i

Traditionat

Advantage: Prepares girls for
passive adult roles and protects
them from harm

Disadvantage: deprives girls of
choice and limits development of
physical fithess

Noentraditional

in choosing their play / ties
which would reflect a ade range
of individual differences

Disadvantage: may be upsetting
to people who believe thar girls
should act according to the sterec-
types about femaie behavior

Traditional

Advantage: relieves men of the
task of cooking dinner after a
hard day at work

Disadvantage: places task of
cooking entirely upon wife, who
has also had a3 hard day at work
tat home or at the office)

Nentraditiona

Advantage: would make cooking
duties dependent upon the person
who had the time or who liked to
cook, or would provide for the
sharing of a sometimes undesirable
task

Disacvantages: would require
that men learn how to cook:
would necessitate that women
share the kitchen

Trathtional

Advantage: mey confuse boys in
knowing their traditional role

Disadvantage: would deprive boys
of many values associated with
doil play and taking care of
other people

Nomsaditional

Advantage: would enable boys
to learn to enjoy taking care of
children in the event that they
become fathers

Disadvaniage: upsetting to people
with traditional values

in which men have dreater power
Positions than women

Disadvantages: deprives women
of values associated with positions
of authority: deprives society of
talents of women in this area

Nontraditional

Advantage: provides more opPRor-
Brunities according to a person’s
tapabilities and interests, rather
than aceording to the person’s sex

Disadvantage: upsetting to some
people who do not like the idea
of h‘sving a woman superior

Traditional

Advantage: supports the belief
that me- should be more
dominant than women

Disadvantage: perpetuates the
situation that a greater proportion
of women than men live in poverty

Nontraditional

Advantages: women would have
more choices in relation 1o work
and marriage {at Present they
average 57 percent of the salary
of men); salaries for traditionally
female jobs might increase

Disadvantage: -may result in
traditional men feeling threatened
by the power inherent in increased
eamings of women




TEACHER OVERVIEW FOR LESSON 17 :
D

Duration: One or more class periods

L

Purpose: To give students the opportunity to make decisions
about roles
Student Objective:
® To act out a role based on personal values and attitudes

Teaching Suggestions:
Level 1: Activity A, orally; Activities B, C, and D
Levels 2 and 3: All activities

{This lesson is important, since it provides an opportunlty
for students to make personal and/or group decisions using
the information learned in the unit.}

Vocabulary: NO new words

Evaluation Activity: None

Background: -

The following are the main points of the lesson. Make ’
sure to emphasize them as often as appropriate.

® People act out their real-life roles based on their
self-concepts {often affected by stereotypes) and on
their values.

»

People can change the way they define and act out
roles by getting new information and by changing their
values.




Lesson 17: 'Defin'ing Roles Fairly

Activity A:
Summueary of roles

In this unit, you've discovered & lot about
roles. You've found out that:

® Roles are the sets of actions that

society expects of people in certain

Stmng ¢
unamotional?

situations.

-

"Our culture helps define our roles.

For example, in our culture, boys are
often taught to be more aggressive
than girls.

kl

Stereotypes limit our freedom by

stating who can play certain roles
and how those roles should be played.
For example, many girls would enjoy
being involved in team sports. But
our society has stereotyped girls

as being weak or passive. As a

result, girls often lose interest
in being strong and active.




$

¢ You can ¢hange your rules.: If you don't

* think stereotypes are fair, you can take
action. For example, you may think that
it doesn't make sense to tell girls they
can cry and boys they can't cxy.' En
this case, you can take action.® ,Elther
stop making fun of boys who try Or, if
you are a boy, say that you have the

-

right to cry.

Why should you think about defining your roles

in the ways you want? Well, for one thing,

as you gaih more and morg information, you'll

probably discover ways to improve your roles. *
. . ‘ ' , '

For example, studies éhow that cryingﬁis a

healthy, natural activity. Peoplc who can't

express emotions are probably more iikely to

have health problems. This knowledge tay help ’

you decide that acting tough is not important.
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_You may realize that girls and boys often lose
out if they follow stereotyped roles. Studies
show that often people who need and want to

" work are not prepared to work in the best pos-
sible job. The reason may be that they haven't

.obtained enough education. Or thev may not
have obtained an education in a field that
pays well. As a result, they get trapped in
low-paying, low-responsibility jobs.

*  You probably don't want to get trapped. In;tead,
you may want to become more active and indepen-
dent. You may want a career so that you can
support yourself and your family. You may also
want a career_that.yoh enjoy.

Lo
-

In the next three or four days, you will have
an opportunity to make decisions—and take
action—about your roles,

Activity B:
Acting out roles

Read the eight scenes on the following pages
and choose one scene to act out.

i

Choose a partner. Some scenes reguire a girl

and a boy. Other scenes require two girls or
two boys.

B-1 With your partner, write a one-page
conversation to use in acting out the
scene. As you write your script, think
about the information you have learned
in this unit and about your values toward
males and females.

2

165
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-

¥

With your partner, perform your scene
in front of the class or a small
group.

Scene 1: A yoang man tells his father
that he is going td drOpvout of law
schoéi and become a ballet dancer.

T'm lcmmns-
to anroll in
dance classas/

Scene 2: A woman is bored with staying
home. She and her husband have two
children. She tells her husband that
she is going to get a job.

Scene 3: A girl is going to get married
in two weeks. She tells her future
husband that she is planning to keep her
own name when they marry.

167
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Scene 4: A girl is talking to the school
counselor. The girl says that she wants
to prepare to be a scientist.'

Scene %5: A woman is being‘cpnsidered by
-‘her male boss for a promotian to manager.
The new job’%eans that she wili have to
inspect 0il rigs in NorthBAfricg.
Scene 6: A man goes to his doctor and
learns tﬁgt‘the doctor is not in the
. 0ffice. The receptionist tells him that
he.can see another doctor, a woman, in

the same office.

lSéené 7: A girl enjoys basketbéll. She

" tells her boyfriend that she is going to
try out for-the school basketball team.

Scene” 8: A girl and a boy are on a
dinner date. It is time to pay the
check. The girl wants to pay half.
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o

Activity C (discussion):
Were your conversations fair?

-

Answer the following questions for each scene.

. .
S
FEORERIFEF SERIFEFIP ¥

Scene 11 father and son

Scene 2t husband and wife
Scene 3! fancd and fiancee

Scene 4: student and counselor
Scene 5: boss and emPloYee

Scene 61 recePtionist and Patient
Scene 7: ginfriend and boYfriend
Scene 8: nwaie date and female date

See definition of traditional and
nontraditional in Lesson 16.

Variety of answers

Variety of answers

-

e

C-1 What was each person's role?

C-2 -How did each person d=fine that role?
Was it traditional or nontraditional?
Explain.

How did you feel in your role? Why?

Were the people in each conversation fair
to each other?

Activity D:
Switching roles

Repeat Activity B, but this time exchange
roles with'your partner. Act out the scene
again. Then discuss these questions in small
groups or with the class.

D-1 How did you feel in your new role?

D-2 Which role seemed most comfortable for
you? Why?




TEACHER OVERVIEW FOR LESSON 18
m_

Puration: fTwo or more class periods

Purpose: To give students an opportunity to think about their
future family and work roles

Student Objectives:
?
¢ To fantasize about one’s personal future, ar. compare the

fantasies with personal beliefs about actual potential
® To bring fantasies and skills togethér by setting reslistic
goals
Teaching Suggestions:
All levels: All activities

(This lesson is important, since it provides an opportunity
for students to make personal and/or group decisions using
the information learned in the unit.)

Vocabulary: Self-concept

Evaluation Activity: Activity F (for general information about
the use of evaluation activities, see page xii)
Background:

The following are the main points of the lesson. Make
sure to emphasize them as often as appropriate.

® People’s yalues and self-concepts help determine their
choices and definitions of roles.

People’s self-concepts zre often self-limiting.

People’s aspirations often differ from their expecta-
tions.

People can have control over their future by setting -
realistic goals early and focusing on those goals.
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Lesson 18: Your Work and Family
Roles in the Future

Activity A:
Your self-concept and values

Your values and your self-concept (your view

of yourself) help 'shape your life. That is,
they help determine what roles you choose and
how you define them.
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You can use new information in changing your
values or your self-concept. Has the infor-
mation in this unit changed your self-concept
Or your values in any way? To find out, answer
the following gquestions.

Activity Az As swdents work on A1 A-1 Do ycu feel that you now have more
throuah A-3, circulate 10 heélp them choices in decidi ng your future work

relate the question 10 mate.female issues .
in this unit. roles? Explain why or why not.

Do you feel that you now have more
choices in deciding your future family
roles? Explain why or why not.

Have you changed any of your values as
a result of the information in this unit?
Explain.

LT e Tan e wm t ow, -
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Activity B:
A fantasy future

B-1

&

Close your eyes and relax. Try to block
out the rest of the world. When YOu are
totally relaxed, your teacher will read
you a "fantasy." As it is read, let your
mind wander to your life 15 years from
now.

T

You are going ahead in time to 15
years from now.

You are waking up: what time is it?

Whom do you live with? What is your
room like?

What, is your home like? What is your
neighborhood 1like?

Picture yourself dressing. Are your
dressing for work or to stay at home?
What do you wear?

If &ou go to work, how to you get
there?

%

what are your feelings as you go?

What does your work place look like?
Picture it in your mind.

Describe the other people you meet.

Activity B: Wait until the class is quiet
and relaxed 1o read the fantasy. Read
it slowly, feaving a few seconds between
quastions so that students have time to
envision answers.




Lesson 18

What is your job? Picture yourself
doing it. '

How do you feel doing it?

If you are at home, what are your
feelings as you begin the day?

What does your home look like?
Picture it in your mind.

What do you do at home? Picture
yourself doing it. How do you feel
doing it?

Ts anyone at home with you?

Whether you are at home or at work,
picture whom ycu talk to during the day.

Does the time pass slowly?

It is 8:00 in the evening. How do
you feel? What are you doing?

Slowly return to reality.
Bt AN NS

Adapted from Cjwngfng Learning, Changing Lives by B. Gates, 8. Klaw and
A. Steinberg; Copyright (€) 1979 bry The Group School; reprinted by per-
raission of The Feminist Press, Box 334, Old Westbury, NY 11568; p. 190,

B~2 Discuss in class what you saw and felt
during your fantasy. What were your
family roles? Work roles2—

Do you want.to change any of the things
you saw and felt?




Activity C:
Evaluating your skille

Most people have many different skills and '
interests—but they may think they have only
a few. If you fall for all the social and
other stereotypes, you may limit yourself

unfairly and not explore all of your skills
and interests.

To find out more about your own skills, C.1  Circulate to help students think
think of five things you've done that of accomplishments, tasks. and
you feel good about. Examples are skills,

cooking a dinner, building something,

or making friends.
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C-2 Choose one of the five activities you
listed to use in filling in a chart like
the one below.

To f£ill in the tasks, think of all the
things you had to do to complete the
activity. (Examples might be buying a
bolt, painting, Or using a screwdriver.)

To fill in the skills, think of the
characteristics you needed to carry out
each task. (Examples might be imagina-
tion, determination, warmth or gentleness,
or the ability to compare costs.)

Tasks Involved Skills Necessary

what skills do you have that you did nét
realize you possessed?

Students May need help relating which of your skills could be used for a

their skills 10 particular jobs. You jOb in the future? What [ob?
can probably provide enough -

basic information about lobs so

students can work with 1he

question. Activity D:
Goual setting

D-1 List at least four jcbhs that you would
like to have.® Rank-order the jobs from
most liked to least liked. What do you
like about each job?

List at least four jobs that you realis~
tically can see yourself having in 15 years.
Is this list like the list you made for D-1?
If not, why not? “

List at least .our things that you want to
accomplish in your life.

17¢
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Activity E:
Class wrap-up

S

E-1 Discuss your answers for Activitles
and D.

E-2 How can ycu get the things you want?

E-3 Do you feel you have very much control
over your future? If not, why not?

E-4 What can you do to feel you have more
control?

Activity F:
Flight check

List at least five positive things about
yourself.

List three roles you would like to have
in the future. For each one, tell what

skills you will need to be successful
in that role.

You can get what You want by
setting realistic goals and focusing
on them until you resch them.

If students don‘t know many
facts about the present, or feel
out of control in the present,
they will probably feel little sense
of control over the future. In
order to feel more control,
students must accemulate as £ =’
much information as they ¢an, 5.!
forming a eoncrete sense of real~ 4
ity; think carefully about <. air *
values; and make decisions ,aboul
present and future goals. st




Duration:-. Two or more c¢lass periods -

Purpose: To give students an opportunity to make group decisions
about equal treatment of females and males in school or
the community

Student Objective: -

® To use group participation skills, especially observing'and
supporting, in makiny group decisions about equal treatment
of females and males in school or the community

“
3

. Teaching Suggestions: g
' Level 1: Activities A, B, and C, orally .
Levels 2 and 3: All activities (Activity D, optional)

(This lasson is important, since it provides an opportunity
for students to make personal and/or group decisions using
the information learned in the unit.)

H

Vbéébulary:' Citizen, socialization, Title IX

S g
Evaly@tion Activity: None
,%'r'iﬁF??‘
Background: .
g e ’ . . . .
v+ - The following are the main points of the lesson. Make
=, fﬁgra Lo emphasize them as often as appropriate.

% Group dec¢isions can be made through use of the partici-
« - pation skills »f observing, supporting, proposing,
mobilizing, doing a cost-benefit analysis, organizing,
bargaining, rule making, and voting.

Discrimination o¢curs when people are not treated
equally or with equity.

Title IX of the Education Amendments of 1972 requires

that "No person . . . shall, on the basis of sex, bhe

excluded from participation in, be denied the benefits

of, or be subjected to discrimination under any educa-

tion program or activity receiving Federal financial
~assistance.”

" Note: This lesson and Lesson 20 involve active participé-
tion by vour students in their school or community.
For the lessons to be successful, you must create a
climate of support. If you or your principal believe
that the use of participation skills for these activ-
ities is not appropriate in ycur school, optional
activities are included as possible substitutes.

175
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Lesson 19: Decisions about Your
School or Community:
bserving and
Supporting - -

Activity A: '
- Introduction to group decisions

In the last_lesson, you made some decisions
about your individual role as a female or
male. 1In this lesson, you can make some g%dﬁp
decisions that affect you and others, in your
school or community. )

Your role in these decisions will he that of
cltizen. A citizen is someone who hélps make
decisions that affect the public. People who
vote are citizens, since they help to choose )
leaders in the schools, in the community, or

in govermment. Teachers, principals, and
school adninistrators arxe citizens because they
_influence your educatior. and the rules you fol-

©

Yow.

In this lesson and in Lesson 20, you will have
an opportunity to observe some decisions made
by ci;iienslin your school” or community. These
.decisions are'depisions about ¢roup rules.




Lesson 19

First, you will determine whether or not
certain group rules are different for males
and females. Second, you will decide what
action, if any, is needed to improve the
fairness of these rules. Finally, you will
try to carry out that adtiop.




Lesson 18

Activity 3: L .
How are boys and girls treated. in your school?

In public schools, students learn a lot about
their roles-—as students and as ferales or
males. This learning is called socializatiah.

That is, this learning shows the values and
beliefs of your society. Sociafization takes
place not only in your school, but also in |
your family. in your church, and among your

friends.

iy

Pl | B
At Ay M %

Séhools are models—small examplés——of the
larger American society. They often reflect
traditional ideas about the roles of females
and males. Many schbol rules may be pased on
the idea that girlc and boys should behave
differently.

For examnle, textbooks may show only a few
women in his.ory or only a few females doing
math problems. Boys and girls may be expected
to take different courses in physical educa-
tion, home eccaomics, »r shop. Girls and boys
may be counseled to take different courses
and prepare for differert careers. Also,
girls may have fewer after-school sports .
play than boys. birls may not have as mu:xb
equipment to use or as many coaches.

~ '
Rules for the behavior of g.rls may be
different from those for boys. Also, punish-
ments for breaking rules may be different.

- , 18i




Lesson 19

In 1972, the U.S. Congress passed a law called
Title IX. This
ceiving money from the U.S. government cannot

law states that schools re-

discriminate An their treatment of males and

D N

Tille IX reQuires that every public school
eluminal e discamvinationon the basis

of 5ex7 IR order to recewe federal funds,
a school system must (1) have a policy
to that effect, (2] appoint a Ttle [X
coordinalos {3) set up a gnevance
procedure for comPamnis, 4} carry out
a self-avaluation to see if discnmmation
oists, and (5) notfy Depanment of
Educaton that the schoolis following
Title 1X guidelines.

In 1975 reguiations were issued 10 define
2Gual treatment in the schools {Eederal
Reaister, June 4, 1975, p. 24128).

The Guestions In Activity B are derived
from these redulalions. The regulations
concerning some areas, such as universily
athlptics, are currently being revised.
QOthar aspecis, such as the use ol biased
extbooks, are not covered by Tille 1 X,

«For further informalion, see A Studeny
Guide 1o Tigle tX by Myra Sadker,
U5, Department of Health, Education,
and Welfare. Washington, D.C., n.d.

According to Tatle 1 X-

*Courses lexcept in sex education)

§ may nol be taughl separalely on the
Lawis aof sex. The regulalion includes
shop, homie: econormics, Physical edu-
cation, and vocational courses. How.
cver, students may be separated
within Physical educalion cdass when
Plaving contact sPOris {or by ambty
levels as long as groups of predomi-
nantly one sax do no! result).

s All schoo Organizatrions must be
mtedrated Several outsida organiza-
tions are exémpted from Title 1X,
such a3 Boy Scouts. Girl Scouts.
Complire Gorls, ¥ W.C.A., and
¥ M.CA.

& f a school has a desPropCruonate
numbar of students of the same sex
m gne ¢lass of subject, it must take
whatever achor necessary 1o nsure
1w bias tn counselng gr test'ng s
not responsble.

_ +Coun.ehng malenals must Le the
same lor LOYS and Girls and musl
coual iradt nt.

females.

This means that students—and

teachers—have a right to equal treatment in

educaticn.

rules that agree with Title IX.

And your

school must appoint one person t0O make sure
that Title IX is carried out.

Unfortunately, many schools still do not have

equal opportunities for girls and boys.

schools are not following U.S. law.

Opportunities for females 1o Partici-
pate in a full range of athletics have
not been COMMON in Past ¥aars.
Now schdols are required to Provide
equal opporwmnity for students based
on their inlerest and aplities. In
general, seParate girls” of boys' leams
197 intramural sPoris and inter.
schotastic athlelics are not altowed.
owever, separate teams ior contact
sports {weestling, rubgy: ‘oociball,

basketball, and soccer) aré Permitted.

SeParate teams are also Permissible
when members are chosen according
to competilive skills instead of
interest.  The school must Provide
enough teams 50 that both girls and
boys have amPle opPOrtunities for
ParticiPation.

Schoo! rules and Pupishments must
ba apphied equally to boys and Gwls.

Pregnant students (also marned stu-
dents and Parenis! have an equal
right 10 education. While schools
cannol Prohibit 3 Prefnant Student
from altending veqular or extra
curncylar classes, they can operate
special classes and extracurricular
Programs. HOWEVEr. instruclion in
such Programs must ba comparatie
Lo thal 0 the FEQULAF Programs.

-

184

Title VIl of the Civil Rights Act ol
1964 (as amended by the EQual
Employment OpPatunity Act of
1972} forbids discrimination in
employment: including advertising
Practices. hiring, firing, and Promo-
tiens. by, private employers of lifteen
or pore persons, and all state, local,
and Federal governments.

According to Executive Orders

11246 and 11375, all employers who
have federzl contracts or sub-
contracts must not diserlminate and
must take affirmative action wherever
necessary 1o remedy the eff.cis of
pasl diserimination.

Title V of the Equal Credit Opportunnty
Act of 1974 forbids a creditor (bank,
credit union, corparation) from dis-
criminating on the basis of sex lor
marilal status} in granting credit or
loans

Such
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Here are some complaints about discrimination.
“These cases are against U.S. law.

]
An assistantFguperinteﬂdéhtﬁgald one
—mother that the school permitted girls
to take shop. But the Principal refused
to allow the girl to enroll in shop. To
him, she was just a troublemaker for try-
ing to exercise hexr-rights. ,
. MR

-

2

o

1
’

A girl in Pittsbucrgh heard that girls

could try out for the seventh-grade
basketball team. She went to try out{
but the coaches would not allow her on
the team. They tolY her that altlough
she was good enough to make the team,

she would not grow as much as a boy in
the years to come. In other qords, the
coaches felt they would waste their time
training her, because she probably would'
not be tall epough to play on thz team

later on.

Adapted from Stalled at the Start: Government Action on Sex Bias in the
Schools. U.S. Department of Health, Education, and Welfare, 1977,




What kinds of opportunities do girls and boys
nave in your school? Are they treated the

same?

Think about the following gquestions:

¢ Are girls and boys allowed and encouraged
to participate together in home economics
nourses?

'
@

Are girls and boys allowed and encouraged

i

® Are girls and boys allowed and encouraged
to participate together in physical
education?

Are girls and boys allowed and encouraged
to participate together in extracuriicular
activities (school clubs, honor societies)?

Do counselors allow and encourage students
to select certain courses because students
want or need them rather than because they

are girls or boys?




Leasaqlﬁ

Do career tests used by counselors provide

equal opportunities for boys and girls?

Do girls and boys have the same opportu-~

nities for participation in sports?

Do girls and boys have the same chances
to win prizes and honors awarded at your
school?

Does your school have the same rules of

behavior for girls as for boys?

v

Dc boys and girls receive the same

punishments if{ they break the rules?

Do pregnant students have access to all

your school's programs and activities?

You may also want to lnok at the treatment of
males and females in some areas not covered
by Title IX, For example:

® Do textbooks in every subject show males

and females fairly and accurately?

Do teachers provide equal opportunities
for success for girls and boys in all

subjects?

Do teachers encourage as many girls as
boys to answer questions and discuss

ideas in class?
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E———

From the preceding list, choose one or
more questions that interest you

most. Or, think of your own guestions
about the treatment of males and females
in school.

Record at least three things you could
do to find answers to the questions you
chose. For example, you could talk to
the principal or a counselor, poll
students, observe a class, or interview
the Title IX coordinator.

Form a group with other students who are
interested in the same questions.

Discuss ways to find answers to your
qguestions.

<

Decide on a research plan.

Then decide what part each group
member will play in the plan.

Record this inform.tion.

Use your plan to find some answers to
your questions before the next class
period.

Activity C:
Are females and males treated differently
in your community?

Decisions about roles are also made by groups
in the community. fThese decisions determine
whether men or women can hold certain posi-
tions of leadership. These decisions may also
affect the self-concepts of females and males.

o

‘Many communities have laws that prohibit dis-

crimination against females or males in employ-
ment, housing, or credit. Such laws usually

also forbid discrimination bacauce of a person's
marital status, race, religion, national origin,
or physical handicap.




Lesson 19

Think about your community as you read the
following questions.

Do groups in your community:

¢ Advertise jobs as being open to both
wonmen and men?

¢ Hire women for jobs held mainly by men?

Hire men for jobs held maihly by women?

e Appoint fairly equal numbers of women
and men to community boards (for example
hospital, school, or zoning boards)?

¢ lfave hiriny programs to ensure equal
opportunities for women, men, minorities,
and physically handicapped people?

¢ Give loans (or credit) to women on the
same basis as men?

159 18‘,
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Lesson 19

From the preceding list, choose one
question that interes:s you. Or, think
of your own question about the treatment
of females and males in the community.

Record at least three things you could
do to find the answer to your question.
For example, you could read want ads in
the newspaper, interview an employer, or
call the chairperson of the hospital
boaxd.

Form a group with other students who are
interested in the same guestion.

biscuss ways to find the answer to your
gquestion.

Decide on a research plan. ﬁ{/?
Then decide what part each grbup
member will play in the plan.
Record this information.

Use your plan to find some answers to

your questions before the next class
period.
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Activity D: .
- Other actions you can take

Yot may want to take other action as a result
of this unit. You may want to:

® Organize a special day for your school
on "Changing Roles of Males ard Females”
or some other subject from this unit.
“You can invite a speaker, show special
films, or try out new roles.

® produce a special newspaper that tells
others in your school or community what
you have learned about roles.

Activity E:
Class wrap-up

Report on your group's question(s) and plans
for doing activities involving observation
in order to complete Activity B or C.




TEACHER OVERVIEW FOR LESSON 20
e

4

Duration: One oOr more class periods

Purpose: To give students an opportuaity to make gronp decisions
about equal treatment of females and males

Student Objective:

® To use group partlclpatlon skills (see Background, below)
in making group decisions abhout discrimination

Teaching Suggestions:
All levels: All activities

(This lesson is important, since it provides an opportunity
for students to make personal and/or group decisions using
the information learned in the unit.)

Vocabulary: No new words (see Background, below, for terms to
be reviewed)

Evaluation Activity: Activity F (this evaluation activity covers
Lessons 19 and 20; for general information about the use
of evaluation activities, see page xii)

Background:

This lesson. uses the participation skills for group
decision making developed in the unit Decisions and You,
Liessons 9 through 12:

e Observing
. Supﬁorting
) Proposing
Mobilizing
Doing a cost-benefit analysis
Organizing
Bargaining
Rule making
Voting

may need to review the meaning of these terms with
students before the lesson.

&




Lesson 20: Decisions about Your
School or Community:
Proposing., Organizing,
and Making Changes

5

Activity A (discussion):
. " Introduction to participation skills

In this lesson, you will be answering the
following questions:

L

What did you observe about the treatment
of females and males? '

What action can you pcopose to improve
this situation?

What will be the costs (disadvantages)
and benefits (advantages) of your proposed
action? .

How will you oxganize and mobilize
(gather) support for your proposed
action?

How will you cause change: —
By bargaining? By.voting? clt

What new rule will be made? mission
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g

People are often unaware that
their actions contribute to dis-
crimination. By talking to these
people about .se problem and
explaining how 4irls or boys are
deprived of equal opportunity,
one may effect change.

Oiten, though, someone in charge

“such 2% the Title iX coordinator

or school superintendent must
be involved tn order for chang2
o occur. Sometimes pressure
from the outside (parents, citi-
zens} can help.

Every school systern must have
a grievance procedure 1o handle
complaints. In addition, com-
plaints can be sent to;

Birector, Office for Civil Rights,
Department of Education,
Washington, D.C. 20201,

Complaints about employment
can be sent to Equ-l Employment
Opportunity Commission, 2401
ESt.. N.W., Washington. D.C.
20508,

Activity B: -
Analyzing your observations

Stay with your’group from Lesson 192. Discuss
your findings from Activity B or C of that
lesson. Then choose a recorder to compiete
B-1 through B-3, below. *° =

B-1 “Write a report on what you found out, or
make a chart that shows your findings.
Be prepared to share your results with
the rest of the class.

1

Pid you find evidence-of discrimination?

If the answer to B-2 is yes, write a
proposal about how you think this situa-
tion should be changed.

If the answer to B-2 is no, join another
group that did find evidence of discrimi-

. nation. ’
Activity C: ‘ -
A cost-benefit 'analysis

¥

€-1 .ake a list of possible actions you can
take to makz sure your proposal is
carried out. Leave soOme space after
each one. You, may want to consult with
your teacher, principal, or Title IX
coordinator concerning possible actions..

For each action, consider the benefits
(advantages) and costs (disadvantages!.
Record them next to your list.

Decide which action(s) vou think will
work the best.




—Activity D: .
Making changes

D-1

As soon as possible, take the actions

" that your group listed in C~3. (You

may need an extra day for this.) Be

sure that each group member has a

task to do.
Wha£ were the results of your action?
Is there a new rule?

What follow-up action is necessary to
carry out the new rule?

Activity E (discussion):
What actions did you take?

E-1

Have each group report on its
observations, proposals, and actions.

a. Was discrimination present?

bh. Was the action taken effective?
Explain.

Did you use any of the participation
skills mentioned on page 163? How
effective were they?
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__
. E-3 Did girls and boys in your class
- participate equally? Why or why ‘not?

E~4 a. What other problems of discrimination
might affect fepales and males in
your school or community?

What steps could be taken to solve
these problems?

Activity F:
Flight check

Did you understand this lesson? To find out,
answer the following guestions without .
looking back at the lesson. Then, your
teacher will help you check your answers.

F-1 "List the participation—skills-you-used., _
For each one, briefly tell what you or
your group did.

Write a paragraph explaining some
problems that either females as a group
or males as a group face because of a -
lack of eqguality or eguity (fairness),




Name

DECISIONS ABOUT ROLES
UNIT PERFORMANCE TEST

SECTION I: MULTIPLE CHOICE

Directions: Write the letter or letters of the angwer(s) you think
are corr=zct.

Lessons 1 and 2
l. A role is:

a set of actions expected by society -
an act.on different from what society expects
an action that is sudden

-~

2. Roles, are definedr

the samé in different cultures
difrerently in different cultures
according—to--law — - e

3. During your lifetime, you will have:

only one role
many roles
a few roles

4. A person's roles are determined:
by society

by natural and unchanging laws
by the person and by society

Lesson 3
3. Roles in a society:,

never change
change when the society needs them to change
change mostly in families

6. Today, families are:

traditional
nontraditional
both

neither




Lesson 4

7. Socialization means:,

you learn to act according to your personality
you leurn to act according to the way your group acts
.people are naturally sociable

8. Males and females are socialized to have:

the same roles in ali cultures
the same roles in American culture

different roles in different cultures
o

In United States history, the early 1300s are called:

Agricultural Era
Post-war Era
Progressi¥e Era

10. In the early 1900s:

"a. the number of factory jobs in the United States decreased
b. the number of immigrants in the United States increased
c. the number of farmers in the United States decreased

Leséon 8

11. In the early 1900s, families in the United States were:

.a. larger than those of today
b. smaller than those of today . «
c. about the same size as those of today

12. In the early 1900s:

very few women in the United States worked outside the home
one out of\ four women in the United States worked outside

the home He
women in the United States were not allowed to work

Lesson 9

13. The best way to describe big business in the early
1900s is:

a. big business was closely controlled by the government
b. big business was not closely controlled by the’ government
¢. there were no serious human qlghts problems in big business

19¢




14. Some citizens in the early 1900s were concerned about
problems such as:

business monopolies

too many laws controlling business
poor working conlditions

a and ¢ above

a, b, and ¢ above

15. Mother Mary Jones was:
a slave
a member of Congress

a labor reformer
a nurse

Lesson 10

16. Which of the following were human rights probilems in the
early 1900s7 (List all correct answers.)

poor working conditions in industry
no legal right to vote for women
child tzbor i
discrimination against blacks

no legal right to vote for black men

-

Lesson 11 .

17. From the early 1900s to the present, what major changes
have taken place? (List all correct answers.)

decrease in technology

less government control

increase in educational opportunity
increase in number of women who work

Lesson 13
18. A stereotype is:

a fact about a group of people

a belief about an individual

an overgeneralization about a group of people
a type of sound system

19, Stereotypes 'in our culture:
affect peopie's actions
do not affect people's beliefs about themselves

both of the above
neither of the above

197




20. In our culture, typical stereotypes for females ara
that they are: (List all correct ansvers.)

strong
active
emotional
weak

21. 1In our culture, typical stereotypes for males are that
they are: (List all correct answvers.)

tough
passive
emotional
gentle

Lesson 14

22. Which statement/statements about women workers today
is/are false?

Fewer than half of all adult women work ocutside the home
sometime during their lifetime.

Women generally prefer not to be in management positions.
Most women work to earn extra money to buy luxury items.

L-:ss0n 1ls

23. Traditional values are based on the bellef that°
female and male rodes shouild be the same

females and males are naturally different ang-should
therefore have different roles

as a culture changes, female and male roles often change

24. Noutraditional values are based on the belief that:

glrls and boys should have the same family roles that
their parents nad

there are few opportunities for new female roles in our
culture

female and male roles change as culture changes




%

« Lessons 17 and 18

~25. People can best change their roles by:

a. gathering the facts, looking at their values, and choosing
a new behavior -

b. following society's stereotypes for girls and boys

¢. watching and doing what their friends do

Lessons 19 and 20

- 26. Title IX states that: . )

Female and male students have the vight to equal treatment
in school

All students have the right to equal treatment outside of
school >

Black and white students have the right to equal treatment
in school




SECTION II: INTEREST INVENTORY

Directions: The following is a list of different activities. You
may never have tried some of them: before. For each
activity, decide if you would ever be interested in
*doing it. Then, mark your answers according to the
code below. There are no right QY Wrong answers.

strongly agree
agree

no opinion
disagree

strongly disagree

you ever like to:
Play on a basketball team
Cook hamburgers for dinner
Ask someone out on a date
Read a good book

Babysit children

Run for political office

Go into business for yourself
Find out how cars work
Write a poem

Share household chores with your spouse (wife or husband)




SECTION III: ATTI (UDE INVENTORY

Directions: For the items that follow, decide how much you agree
or disagree with each statemenw. Mark your answers
according to the code below. There are no right or
Wwrong answers.

d

strongly agree
agree

no opinion
disagree
strongly disagree

In general, it's okay for boys to éry.

It is important for girls to be gentle rather fhan strong.
Men usually make better leaders than women do.

Women naturally have more emotibns than men do.

In general, boys should pay for dates.

"It's okay for women to be truck drivers and medical
doctors. . o .

Men should not be hired for Jjobs such as nurse or typist.

Fathers should take care of childrén just as mothers do.

I know how to make good decisions.

I enjoy making decisions.

<

I prefer others to make decisions. o

- 4
When I become an adult, I will pirobably enjoy making
family decisions.




DECISIONS ABOUT ROLES
ANSWER KEY TO UNIT PERFORMANCE TEST

&

SECTION I

f
i

H

SECTION II

-

I -
»*

;o
For girls, score items_.1l, 3, 6, 7, and 8.

For Hbys, score items 2, 4, 5, 9, and 10.

Hnwn




SECTION III: ROLE FLEXIBILITY SCORE

% ’ +

For items 2,'3j} 4,( 5, ﬂ{nd 7:
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For items 1, 6, and- 8:
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Confidence in Decision Making Score

For items 9, 10, and 12:
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