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RURAL HEALTH PROMOTIONd/j
Deflnitions and Assumpti

A BN ;

.‘ T : "* .

i The Associate Degree in Rural Health Promotion'was
developed out of concern for the health status of '
Americans in rural areas. Behind the development of such a
paraprofésslonal .degree lie certain deflnitions and
assumptions about rural areas and the health problems they
fac . It is thereforg’appropriate to delineate some terms
and oncepts before describing the degree-’ and lts

N

compo ents in more detail. While this discuSSion will not‘
attempt to comprehensively document the changing y
perceptions of rural 1ssues, it summarizes the. development

of "mind-sets' which undergird the development of this

roject. .y .
‘ Probably the most difficult definition to make is of
the term “rural" . While we can easily quote dictionary

definitions, there are important intrinsic and extrinsic
connotations to the word, "ruralf which also nged to be
explored. The term rural carries with it tacit ¢

assumptions about population density, types of émployment,
character and structure of population centers, as well as
~the values and outlooks of the citizens._For example,
'RURAL is-seen ass o S ‘

»
-

i

country, not city -
provincial,- limited in perspective ,

. unsophisricated .
" rustic 5 ‘
simple, lcisurely paced life o 1\“;\
‘ 'rellgious s s , .
agricultural ' - ' -
william H. Friedland, in an article in The Journal of.

-




. 2 ' - .
Rural Sociology 1n 1982, suggests that if we base our -
definition of fural on the concept of thlS type of .
homogeneous culture, then we will flnd few rural areas
left in the United States. This country has seen the
,development of an urban - rural continuum in terms of .
population densities “which blurs any clear cut
'geographlcal definition, produclng “frlnge" areas with
cdmbination characteristics. So called. "reverse" migration
to lower dendity areas, as well as the effects of modern
news and entertalnment media, have: resulted in "country"
,communltles where-many of the(baslc conditions of urban’
life are reproduced - cultute, food,. commodltles,
interests, etc. : - o
' These viewg of the changlng character of rural _
'§opu1atlons are upheld by other studies: in a variety of

£
*managers"” shoy the same 1ffe‘sty1e illnesses;of stress

antly,
while three out of five co&ntry residents in 1920 were

Krlds. Farms have become agrlbuslnesses, with even small,
arms showing the impact of technolog;caIAadvancesq Farm

and ‘overload. as do urban managers. More imp

'engaged in farming, by %970 this had changed to only one
out of flve ~ and is Stlll dropplng. 0f the populations ln‘
rural areas, 2494% of the whltes and 11% of the blacks were
recént/arrivals - coming orlglnally from urban area{} Yet
total rural popul\*lon size has changed 11tt1e slnce\ 920,
wvhile urban populations have often tripled.

Everr population size deflnltlons for "rural" wary
from expert to expert. Thc|Enpycloped1a Britannica (1975
&d.) def¥nes U.S. rural populations by default - by saying
wrural® is “no¢ urban", and "urh&n" means places of 2,500
or morc)and “heir fringes. A dictionary‘defi ition givos
rural as “"areas w;th\less 'than 1,500 population®”, ‘
Obvzously, the area's size as well as its po ulatlon
should be conszdered, : : 2

L Y
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In the Unrgéd States, 25%»of the populatlon lives on -
" 90% of the jand. For these "rural" areas, dens1ty varies
from 200 perssquare mile near c1t1es to one per ten square
miles in thé“ﬂestern mountains. In,additlon to density
dlfferences,the mxdwestern rural resident is still most
likely to be involved in agrlculture, the Appalachian '
rural popuLatlons organize their 11ves'around the mining
industries, and ,in the ‘Carolinas, rural populatlons often
1nclude high percentages of textile wOorkers..

_What characterlstlcs DO -occur consistently in rural
areas? While xndividuals and special sub-populatxon$ may
defy these trends, rural populatioens do seem to have:

* twice the poverty rate as cities T P v//'
b mOre\under "and unemployed adults
* lower educational status ) :

- . hlgher percentages of children, elderly,'and poor
' The last item on the precedf:;\list leads us into the
,)specific health problems of the U.S. rural resident, for

all three\sub-populations - children, the, elderly, and the
& poor - ‘have more health needs than the average ‘citizen,

oty
-t

However, once again the Specific hdalth needs of rural
‘areas are somewhat inconsistent with our preconceptions.
wnile ve p}cture the "country 1ife" as leading to healthy
longevity, the rural populations of America have more
activity limiting chronic health conditions than do urban
populations. Regardles/fof our vigsion of country life as
providing healthier air, diets, and activity, rural !
citizens ¥bsuffer from more heart ‘conditions, more

-

‘ortnritis. more mental illness, more high blood pressure,
and more visual impairment. Infant moxtality rates aro
higher, alcohol use and the resultant\;rinking and driving
mortalities are secvere probloms. In othor words, the

- health issues -associated vith life style are more
predominant in the countrx than £n our "high prossure,

d
-
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polluted, unhealthy" cities.
These, and other health problems of the ru“al‘arQaB
of our country., are made more distressing by tn¢ reall ‘eieg’

of non-urban health care. ‘The following figures, taken
from the report on Hedlth Care in Rural America ( U.S.
Dept. Agrxculture Bulletin 428), show how raral arwgs
_provide for healthAcare- )
area type ‘ medical personnel
' X pe} IO0,0QQ\Pbpulatiqn
metropolitan 157 ¢
non-metra. [ 71 ‘“} .
rural (near urban) .35
rural (far from urban) - 37

A

The problem is not with acute care - hospitals are
often equally accessible to the urban dweller, the
* suburban dweller and the rural resident ( at .1@ast in
“terms of access time - "from my house to seeing the
doctor" ). It is preocisely the type of 1ife style
oriented services, focusing on'chronic and pravontatlvo
care, which are needed by the rural resident vhich ate Not
available. This is an¢age - old .problem; as Hibpocrates
gaid, " Healing is a matter .of time, but it is aometxmea
also a matter of opportunity.”

Certainly one way of approaching these pFoblems 36 to
increase the numbers of traditional health profeﬂai°h91§
‘who serve rural areas. This ham proved to bg tasjer g3id -
than donej physxcians and nurses are costly tO train ang
costly to support, if not for the area they g2tve thep tor‘
soclety as a whole. Moreover, the U.S. Surqeoh Gan®yal's
Report on Healthy People stateo that major gaine in th®
health status of Americans in general will not be mage by
increasing access to traditional trehtment ai%he, bl Wiil
alsd require enhanced emphasis pn promotion of disedge

¢




preventative life styles. : .

In tﬂ&s same vein, but focused on the needs of rural | M
. areas in particular, the Health Care in Rural America )
report suggests that communities train residents to serve
as paraprofessxonals 1n health care provxsxon, from
EMS ( Emergency Medical Technxclan) services, to basi¢ first
aid, and on to health promotion and health edchtxon.' Eva
J. Salber and her co-workers in North Carolina addressed
these needs by exploring the usefulness of "health
. facilitators” or *lay advisors™. Their prOJect sought«to
»promote good health and prevént illness rather than -
concentrating on the cure of illness alone* by using lay -
membera of a community who have received meraining in° .
promotive health practices, prevention of disease, in
early recognition of illness together with tirst aid
measures.*® . '

In A Socioloqy of Health by Andrew C. Twaddle and
Richard M. Hessler, the authors state that "...of all the
atratcgiea for improving medical care for the (rural)
poor, the substantial increase in new nonphysician medical
manpower ‘i{s possibly the most important innovation..."

Even in the areas of mental -health (as dlscussed in Mental
Health of Rural Amorica  NIMH and The. Nonprofesslonal
‘Ravolution in ‘Mental Health by Francire Sobey)
paraprofessionals from rural commun%' es have been used
effactively. Part of the introdUCtidnHto Sobey's book
comments, "Nornprofessionals are utilized. not simply
because professional manpower is unqvailnble but rather to
provide naw servicea in innovative ways."

’ Although most of the training for such ~
paraprotesaionala. in both the mental and physical health
areas, began as informal training programs, in both cases
axpanded programs soon betame important. Tv Twaddel and s
Hessler diacuss the problem of insufficient training. both

[
L
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'h.7in terms of lts 1mpact on lay workers' competency and j?:i
acceptance by exlstlng professlohal care glvers, as well‘
'as the ampact on upward or outward moblllty. They quote .

p;ﬁone paraprofessional as" saylng "I don.'t Jhave a- degree, =]e)

.. if ‘I left here I may havk to go see back to buslness o

p;ﬁmachlnes. I don t really feel secure. 03 something ‘

} happens you have' to try and get ‘a Job. You should at: least. .
'h*;get an .associates degree in® coﬁ&ege." NeVertheless. N &5‘~
fTﬁaddel ends the sectlon on Communlty Health Workers with

’these thoughts, " ...the ‘seed has been planted for changes.

| i& health manpower. ' I:E health care lsﬁto be made ‘
'““avallable to all as a rlght on»the order of public
educatlon, then change must occur ..The communlty«health

-worker program has prov1ded a modelﬂfor the creatlon ofug

5

l:new occupatlona hlerarchy.
 These then a
. development of the Assoc;ate of Natural Sc1ences 1n Rural

‘e the components whlch shaped the .=
‘Health Promotlon° ' - . S ",n.-,
Yo the realities and myths of rural ex1stence
2. the need for enhanced health care ln rural
; areas based on chronlc life style lllnesses
and on-golng 1nadequate numbers of treatment
o professlonals . : L
| 3. the percelved and exp -ienced strength of
< e qutlllzlng community p raprofesslonals

. 4. the: training insuffi c1es deflnethy both
oo professlonals and the paraprofeSSlonais
themselves SRR TS '

‘ The next sectlons summarlze the spec1flc phllOSOphleS‘
“ and content of the Assoc1ate Degree in Health Promotlon,

L followed by suggested uses, and ‘then. detalled course

B content. For- other publlshed materlals on thls proJect,
please refer to the Supplementary Materlals at the end o{

[}

) : the course materlals. S . i RN
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o As_an® innovative approach to meeting the health needs of rural
America. the Rural’ Health Promotion Associate Degree has been
developed by the Baptist College at\Charleaton under Contract No.

300—81-0436 with the u. s. Department ‘of Educdtion, Office of ’h //

Vocational and Adult Education. ‘The curriculum. and special courses

developed under this contract do not reflect ideas that' are new to

health. Instead, they draw upon several turing concepts.k health Af P

promotion. paraprofeasional preparation. and holistic principles.
_These concepts have been used to dévelop an integrated, state of tye
art, approach to personal and’ community health enhancement-the /

| paraprofessional degree in health promotion. ol &

- First, the program represents the movement toward healtl promotion.

4 as an equal partner with treatment, in improving the healtf_atatus of
Americans.- The 1979 U..S. Surgeon General -3 Report on Heglthy People

explored in. great detail the role health promotion and d{sease pre-
vegtioﬁjwill play in further expansion of the Nation' s«health care

. system. The American Rural Health Newsletter (Aprilfl983). in looking
at "Rural Health Care at the Crossroad". points out/"the public's

desire for comprehensive health and its growing iéterest in health |
promotion. : ‘

Secondly. this program reflects an inc/7ésing awareness of the
usefulness of paraprofessionals in expanding ‘the impact of health
care systems. Health promotion is one of, the few areas of health
' services which is relying more on "peop’e power" than on sophisti-'
cated technology. Since the goals of ealth promotion always

. includes’ the empowerment of the indi idua1 to make decisions about :
"his own health habits and environment the use of paraprofessionals
is particularly appropriat « Wor ing under the guidance of treatment,
health education. ‘and public hea1th specialists, the paraprofessional

- can extend the reach of existidg health promotion programs in a

variety of settings from.medicine and psychology to industry and

' religion. In the introduction to The N@nprofessional Revolution
. in Mental Health (Sobey, 1970) Frank Riessman points out that

4 ) 4
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'Wonprofhsstonals are uttltaed not aimply beoause
o prafasaional manpoper is unavailable but rather. . °
« to provids new eetvices in. Ainnovative vays... It e
- is noteworthy that ‘their main funotion’ has not been : N s
‘to’ relieve profbsstonai staff to:tasks: requiring = = -
less than professional expartz.ae. The major * .
_findtng i8 that nonprofhsstonals are betng trained
for view service funotions and roles, in many
oasagzrolas that were not prevtously?batng playad '
at a 0.0 N

Ty

The idea’ to: use two ye : college programs to train such parapro-

fessionals is not new. The 'Mental. Bealth of Rural America (Segal,

1973) evaluated projects which experimented with ways to meet rural
mental health needs. The projects seen to have the greatest impact
were two year college programs designed to prepare people to: work as
‘paraprofessionals in a wide range of community settings. The Rnral

‘ Eealth Promotion’ Degree is different jn the following respect. The
twOoyear program designed at the Baptist College reflects very

- specifically the current:movement toward holistic principles of

, health. Rather than focusing preferentially on physical or mental
health. the program provides formal educational experiences in studies
relevant to the "whole" person.

The curriculum draws from a strong natural science base (33
credits) to build an understanding of both the piological and psycho-”
logical aspects of human health. By including studies in religion
and sociology, as well as written and spoken communication skills,
it prepares the student for effective intervention in social and
interpersonal settings. Then, to focus this basic knowledge on ' _ \
disease prevention/health promotion, ‘the program includes special- '
ized courses which provide understanding of health care organizations

-and issues, health promotion methods, fundamentals of paraprofessional
' care and a prevention/promotion practicum experience.

The.Associate Degree in Rural Health Promotion was designed to (:
fit comfortably into a traditional four year college's offerings or -
into any technical college which offers gene 1 Associ:ge of ‘Arts '
or Associate of Science degrees.: At least ohe full year of the program

is made up of courses which are commonly offered by psychology,




v , /s ] : A .
-'science. sociology. mathehagijs. English. and religion departments.
The’ specialized couraes rhlated to health promotion and paraprofesaional
skills will often beﬁuaefdl to stude:is in other disciplinés who plan
to vork in settings which interface with health care providers. ﬂ;n .
addition. the degree's specialized content might be used to develop :'A
a minor in health promotion for ‘baccalaureate students or to provide
quired courses £o update existing allied health and related '
degrees. o " S P - ' '
The specific course content of the Associate Degree -in Rural .

Health Promotion is 1isted in annotated form in the next section.
¢ .
k »

.
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|, . SUGGESTED AGADEMIC CONTENT Sa

'
-

W ," , . [ « |‘.' . oy ! ’ ) . '
" . IMsted below are those coursgs[suggestpd.as|:e4uired ‘to earn 5
aé’Aanociaxe,gegreé in Rural‘ﬁeahth,P:ombtibﬁailrhe céhfsaq'mnrked - v

.

with an astertsk!(*) argmtbose which wefe‘Spéc% 1c§11y désigned for ; e

the Health'Proﬁotion'degree<and are a§a11able as part of this set
of mnterigis. Hhole.prérequisitea are ‘not ﬁoted_here'for'the special-
ized: courses, specific prerequisites are in the detailed materials

ove:#iewing each course in the séries.

English Compbsi;ion,and Rhetoric: Courses'designédito‘1mpro§e
students ability to express themselves accurately and
effective in writing. (6 credits) : ‘ :

N

» .

*Interpersonal Communication-Techniques and Styles: This course :
+ -will teach,pechniques of good interpersonal communication
' include specific skills in 1istening, decision making,
. obgervation, assessment, interviewing, and group process.
- It will explore the effect of individual attitudes and
beliefs on communication as well as cultural characteristics

of communication and barriers to communication. (3 credits)

General College Mathematics:, A course in generai math'skills with
: an emphasis on application. (3 credits) Or a‘'more advanced
- course. L - : ’

¢

General Psychology: An introduction to cpncepts,underlying the'
: understinding of behavior. (3 credits)- . -

\Fuman Growth and Development: An overview of human development -
paychologically~for conception ;hroqgh gsenescence, with an
- emphasis through adolescence. (3 credits)

?Eycho}ogy of Adulthood and Aging: A study of development during .
_ adulthood. (3 credits) - , ‘
Principles of'sbciologjg' A focus‘on the wayé socioiogy proﬁides.

) understanding of group behavior and human relatioms. @3 credits)

Int:oduction to Community Sef#ices: Introd&cing_thc organization,
methods, settings of community social. services. (3 credits)

Survey of New Testament: The.content of the new testament, -
(3 credits) OR ) '

oo ’ '. * N .
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Intrddu@ﬁion to Group Dynamics: Religious and paycholggicQI_princ@plel‘ 
" applied to ‘interpersonal relationships and group functions. '
. (3 credita) ' . ,

. . v .
Anatbmy/Phyaioiogy: A study of ﬂd;an structure and function with
B empﬁiaia on the body‘ayste:;} (4 credits) o

Microbioldgy: Stﬁdy of micro-organisms withi egphasis on normal and - .
pathological conditions in/mgn, d envgwonment. (4 credits)

#Epidemiology: A study pf the inter-relationship among organisums,
the environment, and man. The course develops an under~
standing of the history of dihegsé}/their signs, symptons,’
‘and prevention. It provides a working knowledge of the
terms; morbidity, mortality, acute disease, and chronic.
disease. Basic data are presented concerning the application
of demographics, commynity health care, and the epidemiologic

study of the causal factors of diseasd. (3 credits)

.Nutrition: Concepts of humgn nutrition applied.tb health hﬁd disease, :
world hunger, and personal nutritionm. (3.credi;s) o '

: *Concepté df.Chemis:ry:~~Key ptintiplesnﬁeeded'in'alliéd health and
' liberal arts. (4 credits) ' : N

#Health Care Organization and Issues: The purpose,. functions, and
" administration of community health care services, public
and private. A study of issues affecting health care
~utilization and delivery; consumerism, ethical issues, and
f/_ future technology. (3 creditg) S S

*Health_Promotionjseminar: A cognitive presentation of the major
. areas of ediphasis for health promotion - exercise, comcern-
over what we put into our- bodies (foods, cohol, tobacco,
and. other drugs), and living in high strezﬁﬁenvironments--
and concommitant presentation of the .major techniques of
personal responsibility and persofial change. The course
requires application of these concepts to develop experi- .
) ential knowledge in behavior change. It will also develop
" critical consideration.of emerging health promotion ideas
in both professional sources and the popular media.
(1 credit) ® S :

. %Fundamentals of Paraprofessional Care I and II: Development and -

C . application of knowledge and paraprofessional skills in ' :
physical care, emotional support, personal hygiene;,and;safety/
first aid. Acute and chronic conditions will be covered.
Working knowledge of medical terminology and consumer
oriented pharmacology. - Laboratory experiences complement the
lectures and include certification in Cardiopulmonary '
Resuscitation. (8 credits) ‘ -

13 .



~*Praccicum 1n,ﬁdnlth Promotion:’ dppli
{n community based prograuns ve
- disease prevention. During

4

¥ : .
atdon of classroom kiiowledge ’
ated to health promotion/

tha- first: two weeks -of the

Semester and the last weak of/t ¢ Semester, this calss will
'campus to structure the students'

meet 3 hours per week on
practical experiences an

requirements. The rempin

ﬁjdi-apas class-assignments and
der/ of  fhe @emesten the course.will "

. conaist of 9-12 houra/weqk'-f experience in a community

" based program and one cl.
(3 credits) !

- especially: in the ared /o

corfcerns, and in hea%ﬁh‘=

. in the area of fitneds &
exercise. &

R

L 1]
i
4.,;' .

Electives (3-6 credits); Electiv

fd aerobics and recreational

ey

eg qré-sugseated £rom'lo¢iblo
f/social institutions or rural :
d physical education, especially.

8/ meeting per week or campus,

K
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“WUSING, THESE MATERIALS IN . . o
'TEAC“INd{RURA& “EALTH,PRONOT;ON

-

/‘/l ‘r
iy Lo

o Tho Rurnl Health Promo:ion ptyjocg matoriall 1nc1uJo the seven
coutne modulou newly designed for this ulnocggta dograo (see Buggoo:qd
Acndomic Cos:ent). a project report, preliminary’ ovnluation,ropotto

for both concept and courses, and a series of Focus Guides for use

_:u existing care courses. Al:hough delisnod to be used as a twvo

. ear. aooocia:e degree curriculum in a college lotting. the 1 ndividual

“[courses can be uaed,aopa;a:oly as they fit other academic needs.

ALl of the courses in this .crie. woto'deoolopod in a regular
jihc-ter format for l:udon:o vho meet general admissions requirements
tor'a four year. collego. It may be that a putnprofcllional program
: such .as Rural Health Promotion will attract students whose high

:lchool ptepara:ion has been less academic :han traditional four .

. year. s:udenta. Bowzver. we feel it is preferable to meet any such

‘ daficiencioa as :hby arise using, axia:ing college resources, rather

' :han to structure the program and course content at a lower lcvel.
One npecific reason for :his ig based in the nature of the activity.
for vhich these students are being prepared.

, The health promotion pataptofessionala will need to function in
their communities in a mediap posi:ion between the ptofessianal health

_ care providers and lay recipients of such care. The credibili:y :
.wich which :hey ‘function will be based in par: on their ability to
communica:e with, and value the standards and expec:a:ions of,

" people on both ends of this care continuum. In:eractions with the.
ptofessionaf'community may'bé tenuous at best in some settings.. The
‘existance of “wa:ered down,ﬁcourses in the ptogram could contribute.
to a percep:ion of the pataptofessional as "ama:eur. Indeed, other
paraprofessional rdies--such as the paramedics-—have been effec:ed ’
by this a::i:ude. Even nursing, now a profession in its ‘own tigh:,

‘rwas once seen as "was:ing our time educa:ing a group of aemi—pro-
¥fessionals. . (Jensen's :gs:ory and Trends of Ptofessional Nursing)

A second reason forYdealing with deficiencies outside of this

';progtam 1s to clearly 1n:egta:e :heﬁbtogram academically ‘into the

'pqren; institution, rathet thano having it exis: wi:h a separate

‘ ’ | &&\ D
) T o I
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leval of expactAtiona. Yiuelly.,atudents who have clently and
directly faced their own learning deficite "should be better prepared
to relate to tha lay end of tho protanaton&i—lay conghhuun vith
underatandins and compassion. A —

“ 1t 1e expec:ed that thole couraee may mntely be a first .
apptoximation of what *e needed in some ecedhmlc nettingo. Each * ~ ,
“course includes atate-of*che-ert mpatarial at the timn it was written
und ‘edited, lncluding'retereucee and_suggested aupport materials.
!et. health promotion is & rapidly growing tiela where excellent nev
materials are developing daily. We fesl the objectives, concept
outliunes, and aupplementaty materiall can be used either as lpecitlc
delineatlon of a course or as general core concerns to ‘be fleshed
out according to othcr professioual interests and directions.

Reports on the development of the curriculum for the A-aociate

. of Natural Sciences in Rural ﬂcaldh Promotion and the pnntootype

field teating a

available as pat bfithil series of materials. The project raport

eyaluation of both concept and courses are aleo

components may be ueeful for health edutation deeignerl or adminilt:a-

tors or for, eervice providers as they plan direétionn in trainisng

and community services for the last part of the Twentieth Century. 3o
© Bven if thia degree has only limited implementation, we feel the

ideas and directiona addressed in the project, oferall and in’ the

courses apecifically can serve as stimuli for discussion and deciaion

" making in a society with changing ideas of health, health care. and

teepanaibility for health

Finsally, the Rnral Health Focus Guidea were developed to

direct the thoughts of teachers in core areas (such as English,

mathematica. aociology. etc.) without re-wtiting existing courses.

Theae materials are listed aeparately in the Supplementary Materials

eection and may be interesting for educators who are concerned or

curious about the interface between their arel ,of expertise and

changing.concepts .of community and personal health.

N\
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GPECIFIC COURSE MATERIALS
» ‘FOR - %
INTERPERSONAL COMMUNICATION®

- TECHNIQUES AND STYLE
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Tha Role of \

flealth promotion depands aitenaiv&ly upon
communication akilla,"b@th wvritten and orkl. Most actual
health promotion occurs in small group or person to person
settings, wherd people can explore vays to hange
behaviors -and life styles based on information provided by
professional sources and syatems. For atte;x;ve promo;ion
of positive health changes, even information must be
personalized and integrated into the paraonal ‘and cultural
context of the individual, ﬁP'“ e

Intarperaonul skills include not only the ability to
origxnate and respond to verbal messages, but aleo the
interpretive techniques which drawv upon non-verbal cues
and cultural .style. Rural areas today consist of: n
variety od different cultural realities and the
paraprofessional must learn how to be effect and accurate
in communicating with others who are different from
themselves. ‘

In addition, the health paraprofessional needs to be
able to learn from and Qrovide information to people with |
a wide variety of health care and health related

backgaounds. Formal knowledge of theories of '
;communlcatlon can provide patterns to analyze unfamiliar
styles and also can promote discussion with professional
support systems, Thus, the position of paraprofessiional
~ between the professional and formal service providers
and the informal lay community - requires, SOphlStlcated
communlcatlon and listening skills for use with those more
and 1ess knowledglble ‘than self.

The ablllty of a paraprofessional to help facxlltate

A

A
B

\
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health promotion behdviors in others must be built upon

the expariences of the faci}lltavor in personal avaraness,

evaluation and changé. 'The course in ipcerparaonﬁl

Qammuni¢5§§@n begins this process, for before the atudent
can make personal health habit changes, they must have
explored their own contexXt and atyle, Indeed, for
eftective use of many of the later courses in the
curriculum (such as health promotion seminar and the !

‘ paraprofessional skillsa coursesa) as vell as for gaining
the most from the off-campus pragticum experience, the
student must be able to analyze/ their own and others
regponsesd, éxplar@ the possaible role of contexta and
hypothasize intent of communication, apply skillas in
listening and resp?ndiﬂg which act to open up lines of
communication and clarify both information flow and
interpersonal expectationa. The atudent will need to be
able to see poasible &dadaptations of both style and skill
to varied situations and sottiq?m in order to enhance the
1ikihood ofy positive outcomes for all.

The content and skills of the interpersonal
communication course will be supporged and rerhtorced
throughout the rest of the program. Porsonal context and
motivation will be explored through studies in psychology)
dynamics of small and -large groups and the cultural
contexts of human relations will be taught in group
dynamics, religion, and sociology courses,: verbal
cohmunicption skills will be polished in English

- composition de rhetoric; and the sped&gl courses in
health care issues and‘paraprdfessional skills will take
the previous learnings and explore them in health care'
settings.
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GENERAL OBJECBIVES FOR
A COURSE IN
‘s INTERPERSONAL COMMUNICATIONS:
) TECHNIQUES AND STYLES

, . o |
firfaf catalog descpiptiont Interpersonal Communications
Pechniques and Styles -« 3 semaster hours

This course will teach techniques of good integparaogal
communication including specific skille in llstening,
decision making.,vohservation, aascasment, intervieving, and
group process., It will explore the xffect of individual
attitudes and beliefs on communication as vell as cultural

characteriastics of communication and barriers to

communicacion,
0h)&ctiV§§ﬁ#
E SECTION A s
Unit I, At the completion of this unit the atudent

vill be able to define and properly asasign
nhaiigfcs of a generalized model of
intdrperasonal communication (including
alternative terminology). '

Unit II. At the completion of this unit the student,,
- will be able to discuss the purposes of
communication from the point of viewv of the
initiating and responding communicatord’
intent and from the point of view of
society; the atudent vwill be able to
implement brainstbrminglaﬁchniquas of
facilitating communicati#h. .

Unit III. At the completion of this unit the student
vill be able to describe the roles of ’
sender and receiver including the concepts
of frame of reference, encoding/decoding,
sending and receiving, perception, and
feedback. ‘

Unit IV. At the completion of this unit the student
will be able to be able to discriminate
between verbal and non-verbal message
channels, and will be able to discuss the

s relative importance of words, vocal
emphasis, body language, and personal
) space.
- 21
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Unily V., AU the cuspletlon of Lhis unit the student
vitl be able to Jiseribe vRat we fiewd Lo
KpGv Talikigt augaelvaes 1O CORBURICAate,
affectijvely snd the student vill pe avle

v vo Jdisguss methods fof learning abayt
- OFEe I VEs ., ; -t
1 T .
Pt ¥1, At the complation af this unlt the atudent’
' . will be able to discuss use of structured

‘analytical techniques ta enhance Lhe
quality of interperscnal comsmunication,
giving examples of specific technlgues ana
parsonal experjences. : o
Unit Y11, At the completion of this unit rhe student
> vill Be able to jdentify ways ve learn
abgyt ouraelves from IRt FORpECt 10N,
creadgvity. planned and unplanned
jences, and feedbacky the atudent
e able to diacuss the ways thase
fques are useful in the grudy of
rsogal communication,

SECTION C

Unit VIII. At the completion of this unit tho atudent
vili be able to describe some Qf the '
general vays cultural identity influences
communication style, including the Sue .
model of cultural identity development
and its implications for Crows cultural
communication; the student will have

B applied the Sue and Jacxaon modelns O -
their own frame of reference and to ,
cammunity interactions,

Unit IX. At. the completion of this unit the atudent
vill be able to define the role of
empathy/trust/and risk taking in .
‘relationships and will be able to define
and recognize sapecific akills for effective
1istening and speaking, including

»attending bpehaviora,” ~refloctive L
listening,” "problenm ownership and I .

messages, " =open/closed questioning.

“ - 2¢,
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Unit X. . At the completion of : this unit the student
S will be able to demonstrate the skills
‘described in Unit IX for effective
interpersonal communications given a’
situation or stimulus’ statement, the
. student will be able to choose and use
an appropriate skill (either orally or
in writing) : A

J L SECTION D

‘Unit XI. At the completion of this unit the student
T will be able to discuss general. methods
o of problem solving,list the steps of a -
e ~ typical problem solving model and apply .
. it to interpersonal problem”gituatioqs,_yx.
Unit XII. At the completion of this unit the student
- . vowill be_able.to_relate'the,interperSOnal
techniques and styles discussed in this
class to the roles of group members and
the tasks of groups.. -, . . - -
Unit XIII. At the completion of this unit the student
.~ will be able to discuss the characteristics
of "helping" behaviors on.the job, on Hot
Lives, in paraprofessional settings,.
~including the concept of crisis and
‘lethality. o co o




' GENERAL RECOMMENDATIONS FOR THE INSTRUCTOR

. . P
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The COurse "Interpersonal Communication: Techniques
and Styles" was designed to be taught in a 14-15 week
semester setting for three credits. It is intended to

occuruin the first semester of the two year degree

4

program.l We have found that much of the learning takes
place: through practicé%@nd ‘discussion’ and that: longer
class-periods are moreueffective for introducing a skill,
pFacticing it, and then discuss1ng "herefore if there
is a choice'of two longer classes ;;t week or three
shorter classes per week, we suggest the longer class
format.' The course material is divided into four
‘ sections, moVing through the follow1ng areas of focus.

* baSic theories, models and terminology

"'*.explpring personal contexts and‘style*- ,thquy)

' methods and experiences ; R

*‘skills for responding to and originating messagesi

” listening and sharing ';y -

*“communicating £or special purposes and in special

settings - problem solving, conflict,resolution,,
interviewing, "hélpingﬁ | v '
Within each of the'Sections,”unitS are‘organized'by'

concept’ grouping and do not" necessarily reflect class. *
periods or weeks. Each unit includes a general obJectlve, )
a set of Specific obJectives which act to produce the
general obJective,a)content outline indicating the
material to be covered, instructional ndtes discuss1ng
possible classroomlactiVities and student assignments, as
well as any special resources or references which
'particularly_relevant. Notes - on suggested testing

'procedures and a bank of test questions are included in



I

~ .

the Supplementary Materials section of this guide.

The content outlines can be used as lecture ‘
references and could ‘be distributed to students as an '
overview or reView aid, as could the obJectives
themselues. Other handouts found to be particularly .
'useful have also been included. . Recommended texts as well

~ as several important references'are included in the next
section of this guide, A ,
A"special attempt has been madgato proouce an
instructor's guide which is not dep&ent upon any
particular text. A composite model of interpersonal
communication has been used to structure the student' s
thinking; continuous referral to ‘the model though out the’
course is done in ah attempt to make it into a tool
(rather than something.to be le#rned only for"theﬁtest).
Special Directions for Course Focus:.Althoughvthe

. content of any interpersonal communications course should
be useful to a student in rural health promotion, this
course is designed to include a rather heavy. focus on

' culture and communication, through activities and

-discuss10n, and a minor focus on common health issues and
situations where ‘communication plays an important role,

- through spec1fic situations and ‘-examples . in homework,
class work and tests. (In field testing this course, the
latter focus went un-noticed_hy'the students until it was
pointed out; it is therefore our belief that it is
non-intrusive and the course remains relevant even for
non-health promotion maJors.) Examples of the health '
‘related s1tuations are to be found in dialogs used in the
Test Bank. ' . . ‘

‘The cultural focus includes at least one .class’ period_
where an outside "class leader" is useful. (The word.
"speaker" is not used here, because the person does not

’tgiVe a speech but rather facilitates a series of

’,2'5 ,29‘.’




v

activities) This leader can be another faculty member, a
‘community contact or other person skilled at leading
values clarification types of exerc1ses. The other major
requirement is that the' person be of a different cultural
group than the regular instructor and that this difference
be apparent or be subtly communicated 'to the class during
the 1ntroductlon or activity. It is useful to have the
regular lnstructor be gone from the class; the discussion
wh1ch occurs in the follow1ng class perlod can be, led by
both guest and instructor together. The specific
ct1v1t1es fac1lltated by the guest can vary, but should
revolve around cultural (rellgious, racial, gender. or
country-of—orlgln ldentlty and the model of cultural’
1dent1ty development found in Derald Sue's book on Cross =
Culturan Counsellng) One ‘'set of suggested actxvxtles is
1ncluded in the course materlals as well as process sheets
to be filled out by the students and then d*scussed in P
‘class. Special thanks is given to Ms. 'Shirley Beckett, the
Charleston County Substance Abuse Commission, for help in’
the development of the mater1als and ideas, included here.
Processing = a Speclal Type of Discussion: The
special type of- thought/d1scuss1on referral to by.
"processing” an act1v1ty or a learn1ng is vital to this =
€58 Qurse. The d1ctlonary deflnes the‘verb “process“ as. "toA
pdt through the steps of a prescrlbed ‘procedure." Although'd
the term sometlmes seems to be a fancy way of referrlng
only to open d1scuss10n (espec1ally when applied in a*
counseling-type. settlngs), we believe that there is & p
w"prescribed proceduré" lmplled - a con51derat10n, sharlng,f
and verbal exploratlon of- how an event/1dea/emot10n is
experlenced by a person and what its 1mpact is upon them
as a “whole person. "piscussion”" can ‘be done cognltlvely
and on a very_impersonal level, "sharing" 1is done on a
personal,,often‘non-factual level. The word process is

26
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used in these materials to refer to a combination of both
- a more or less stuctured discussion which explores the
" impact: of the discussion_topic on the members of the group
'(intellectually, emotionally, .and in general in terms of.
their communications context). S,

' Classroom Brocessings Several modes of processing.

“are used in this course. In the classroom, gulded .

dlscussion is often used, either with a set’ of stimulus

guestmons (as illustrated by the cultural context
materials) or with brainstorming reactions and
then. looking for patterns (for example,SLmilarltles,

differences, stable ideas, changing. ideas, etc.) Some
process1ng is for personal information and st1mulus fo
Journal entries. A class activity Progess Sheet is
attaé%ed to Unit I as an example of this type of
proce§s1§g . ,

The INTERPERSONAL COMMUNICATIONS JOURNAL: Outs1de of
the class, a "Journal is used as an 1mportant processing
tool. " The Journal is to 1nc1ude written process sheets

from c1asskact1v1t1es, homework and "regular journal
entries." ‘ The Journal is never graded as. to spec1f1c
‘content, but. only as pass/fa11 based on quallty and
.quantlty.' A mlnlmum number of entries is ass1gned 7t the
start of class (for example, two per week) to be\done in
addlt;on to any homework asslgnments. An entry is
supposed to record: - T o : .
‘1. the experlences or thoughts of' the 'student around.
attempted application of the skllls S Y
2. cognitive cons1derat10n of the 1mpact/1mp11catlons-
of the ideas and: skllls ‘e .
3. observatlons of lnterpersonal communlcatlon in. the
—T;re’;*\orld" in comparison to what is being covered in
class. s ;

"The "quallty" measure then refers onyy to compllance with

' 27
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the above task rather than specificzcontent.of the
information shared. '

In-Class Activitiess Specific akiila are taught by
the progresé&on of - Describe, Explain, Illustrate(model),
Do, Process. Learning is made more concrete when gpecific

¢

examples can be used. The best source of specific
examples is the classroom itself. In order to produce
experiences in interpersonal communication which can then
Eta?iscussed, the following techniques are used: . R
, * role plays and short drama presentations - either
‘ extemperaneous, guided by brief description, or
g guided by more detailed scenarioys
* triads - one "originating communicator", one
vresponding commuriicator", and one "observer/note
taker." These can be done with role plag practice or
spontaneous ‘actual discussion.
* use of the class dynamic - can be stimulated by
starting value laden discussion or by making
overt any conflict or reactions observed by
the instructor (e.g."What digryou see Joan do.
when Bill called the fe e -in the class
'girls'°") . N .
Learning About Self: The section of the course'

defining personal context and- style is taught by
introducing a group commonly used techniques for«self
exploration (e.g.,Transactional Analy5is, meditation,
Maslow's Hierarchy of Needs, *Johari windows) and doing so©
first on the cognitive level - the background theory,
history, common uses,-value of belief context, steps, and
' qualifying concepts. Each technique, or'a-limited ]
example, is then experienced in class, and processed.
.Students are urged to do more. private, personal processing_/(
in the Journal format. The ideas are then generalized to
their implications .and impact on the interpersonal'

- 4
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communications model used in the class. <:

CAUTION: Many of the techniques used in this section
of tha course are also used in counseling and therapy for
individuala and groups. (0f course - what is therapy if
not getting to know yourself better?) It is vital that'it
be made and kept ve clear that the purpose of the
‘techniques is to “L2Zrn about® both the techniques and
themselves. The less intense and less thrgatening L
versions or uses of tne‘techniques snould pe chosen
@.g., In Values' Clarification, ,oting questions or Values
- continua are ‘1ess Vikely to get as intense as the Simon
series of act1v1ties on death.) The instructor should stay

alert for two problem situations -
‘ l. a tendency on the part of the instructor (and

sometlmes of a class member) to probe and push

class members in a confrontational manner. In
' . . other words the lure of the "therapist" role.
2 the student who, in spite of our attempts to
avoxd it, ?as an upsettlng or distressing

response to a subject or ‘topic. (this s1tuat;on
is not. isolated to the activities here ~€.Jer
students with alcoholic parefits sometlmes have
intense reactions in Health classes or in
' psychology lectures; students with parents with
cancer can have em tlonal reactions in blology ‘
' class,etc.) '

v ‘Both of these s1tuatlons may need out-of-class
attentlon. In addltlon, 1t might be appropriate in
certain discussions, where prlvate information is:
inadvertently shared, to lntroduce the idea of
confldentlallty.-Thlstls also an lmportant concept for
certain types of homework and for the Journal in general.

.iz_nvthough a very strong attempt must be made to Keep !

y clear the difference between this ACADEMIC COUR331%Q;~

.o R .
o
v
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interpersonal communications and an ENCOUNTER:pRoup on the
'same topic, a stgdant's right to keep personal .
information, data, and responses private must be ,
~ gonatantly::eutfirmed and protected. At no time should
the grade in the course in‘any way depend on the

willingness of the stddené\to;ba vulnerable. /‘

In addition to the abdve ideas,each unit includes
sug#bstions and ideas particularly relevant to that unit.

]

W
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REFERENCES AND SUGGESTED
COURSE TEXTS

!

There are a number of good text books for toaching
skills in interporsonnl communications. Of those available (
the following two are suggested as possible texts for this’
courso; ‘the first is a little too advanced in some areas,

. put is well structured and is an excellent raeference; the
shcond text is a 1little too elementary, but is very easy
reading, entertaining and introduces all the necessary
areas. Both texts have some sections which would not be

" covered in the content outline of this course.

W\ M
Heun, Linda R: and Richard
Human Interaction Columq
Publishing Company, 1978.

Houh. Develoging'Skills for
hiosCharles E. Merrill

'Galvin, Kaﬁhleen and Cassandra Book. Person EQ Person
Skokie, Ill.:National Textbook Company, 1982.
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Eriksen, Karin. Communications Skills for the Human

Services Reston, Va: Reston Publishing Co. Inc, 2a
Prentice-Hall éoﬁﬁaﬁ§7“1979;-wwm_: _

| e

Berger, Milton M. Working With People Called Patients
Ng:Brunnef/Mazel,'Publishers, 1977. :

Sue, Derald W. Counseling the Curturally Different, eorx.
and Practice NY: W11ey-Intersc1ence Publications, John ’
Wiley & Sons., 1981.
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Derald Sueaa book is ﬂxiremely valuable as a reference for
different contexts commom according to culture. Th@
chapters on "Barriera to Effective Cross-Cultural
Counseling" "Credibility and Racial/Cultural Similarity,"
‘and "Dimensions of World Viewa; cultural Identity" provide
valuable information relevant ‘of cultleal consideration in
interpersonal communication =
1. language and emphasis on verbnl communication
2. class bound values such as
* adhorence to time'achedulea
* verbal/emotional/behnvioéai expresaiveness
+ communication patterns
. openness and intimacy
*  + analytic/linear/verbal (cause and effect)

‘ thinking ~
+ distinctions between mental and physical '
well-being _— ' A

3.'personai space, eye contact, and conversation
conventions e.g. physical contact, taking turns,
views of silence, volume ‘and directness
4. mental sets , ha
* problem solv1ng, informatlon proce881ng
* consistency '
* group identity v >
* economy (trade offs) in communlcatlon
* authority focus '
5. cultural identify formation
similarity versus dissimilarity
6. world views
' " * perceived locus of control

N

'* perceived locus of responsibility

-

. . o ‘ ,
Later chapters focus on specific perspectives on different
,‘spécific populaﬁions'- Asian Americans, Blacks, Hispanics,

-and American Indi ans.

11-7.' o - 32 ‘», " /
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UNIT- OVERVIEWS '
INTERPERSONAL COMMUNICATION:
“FECHNIQUES AND STYLE




SECTION A
BASIC THEORIES AND CONCEPT




UNIT 1

% MODEL O
* INTERPERSO AL CO IC, ON

Ganeral Objectlive

At the completion of thla unit the atudent wlill be able
to derine and properly asslgn the parts of a generallred
mode! of Interpersonal communlication (inciuding alterngt/ve
termlnology). '

’

Specific Objactives
The studént will be able tos
1, Dafine human cqmmunicatian.

2, Define the following terma:
originating communicator (sender, speaker)
responding communicator (receiver, listener)
frame of referance (context)
intent (purpose, abstract idea)-
encoding (coding)
sending '
message (content)
channel (asensory data carrier)
noise (interference)
receiving
© pérception
decoding (interpratation)
feedback (response)

3. Describe intrapersonal communication and interpersonal
unication. R A

4. Assign the terms in "1" to theillr proper positibn in the
following diagrams. '

< _
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¥
@

p

/

COMMUNRICATtION,

A,

3,
C.

Topie OGutline

1, intrapersonal communication
a, ultb;n.tha paraon A
L, *thinking* ®“day dreaming” .

2o ingarpafaﬁpa omaunication
a, betvee ttgqb(\mure peaple ,
3, can be wpitten, ayal, 8igh language. plotyres,
apy aymbolsa viiieh can be passed on Lo others
dynamie not atatie =
apontaneous, changing

using symbols Lo evoke meaning

models

A
B,
S

b

are themselves complex symbola

ugeful as summaries

represent muyltiple (reinforcement} of informarion

using different mental skills

1. *left brain® or dominant mode thinking: linear
sequential logic ' .

7. *right brain® or non-dominant mode thinkings
aensory, matrix, synergiutic logie :

1. these are part of the {rame ot reference of the
clasa members receiving the lecture

component parts of communication model

l.originating communicator (sender, speaker)

an person conasidered, for purpoaes of analysis,
vo have begun the communieation :

7, responding communicator (raceiver, liastener) _

a. person considered, for purpoasaes of analysais,
to have responded -

3.frame of refaerence (context) : _

a, a perason's unique identity - history, values,
akills, knowledge vhich effects how encoding,
decoding, sending aetc, occur

4. intent (purpose, abstract idea) _
a. the abstract idea or feeling that the sender
is trying to convey to the roceiver -
5.oncoding (coding) : .
3,/1 y» montal process of putting idea into
P "gand-able® symbols '

g .
a. the|physical process of transfer T
b. using senses to provide information
7. message (content) -
a. the intended meaning in the symbols
8. channel (sensory data carrier)
a. ways that messages are sent
b. match to senses- '
« visual (symbols can be seen)
+ verbal {(symbols can be heard)
+ touch (tactile data carries message)

4 -
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11% (f1avor or odor carries m ssage)
verbal can be made up in f :
wordsj; verbalk includes words and also :
_ . content (inflection, rate, volume)
9.noise (interference) ' ;o
) a. distracting stimuli ' N 4
- % jntern#@# - thoughts, physigal,experie ce
R such as pain, sleepiness, hunger, emotion
S . * external - correlate to sensory data %
' 10.receiving ' o L .
" "a..physical process of sensing the message
b. physical handicaps_interfere‘ )
* deafness, visual impairment
.’ll.decoding (interpretation)- = . S
a. the mental process of attaching meaning to
“the received symbols . ST
b. extent. to which decoding results in idea at
‘all similar to the intent of the sender is
effected by quality of Bending, ability to
N receive, impact of receiver's context and the
g internal and external noise : : -
12,perception ' o : o
: . the combined hysical and mental processes of *
reception and decoding that. move message from
~ ‘external symbols to internal mental symbol.
13.feedback (rgsponse) T ; o
a. another sending process, where. the intent
~ isin part determined by the perception of
C - -.the received message - - T '
E. model of communication = ot

_(wrfwr;)q.“ ; . . Channels

nd .- MESSAGE

- % taste,sme
c. visual and

>

@

ATOR.
&

Q.

coowe - |&

FRAME oF pefereme
RESPONDING coMMUNICATOR

ORIGINATING COMMUN | ¢
FRAME oF REFERENC




Unit I

INSTRUCTIONAL NOTES

~

obviously, this first unit also includes the overview of
the‘course,.the expectations of both students and instructor.,
as-well as assignments. | 2 S -

14

. v _ . o i
" The assignment of an ongoing journal should be made at
this time. (for parameters of the journal see the general
Information for the instructor) ?

o

J

v A very.earLyvclaés room activity could be on feed back
and its impact on accuracy of communication.

1. sit students in pairs, back to back o
' 2. one student per pair is the "first sender"
a. will describé a geometric picture (original
or provided by teacher) WITHOUT any feedback, . -
_questions or vocal _ _ ' )
- b receiver must duplicate picture . . ,
3. revérse roles, but for second -time use doodle -
"' put feedback is allowed and can be solicited by -
- the sender ' L . o
" 4, a third version, person duplicating picture is
~ shown the picture (theéy may not keep it)
5. discussion - how does feedback. effect aceuracy
. L. ), : i . -
.QUESTION:If pairs of physical scientists were to do this
task, and they got excellent results without feedback, how do
you explain this using the model of communication? .
ANSWER: they share a common context. and a .common votabulary
of unusual precision and .specificity - e.g. "this is a. o
" picture of six squares; each square is one inch on the side.
The first square is located with its sides 'parallel‘to the

sides of the‘paper, with its upper left hand corner at a
point whose coordirnates would be over three inches and down
five inches from the upper left hand corner of the paper.

The second square is touching the first on the first's bottom
right -corner such that one of the sides of ‘the second sgquare’
is is bisected by the bottom right point of the first square
‘and’ two equal external angles aré& formeg.™ '

' This can then lead to a discussion of common contexts and
their usefulness. What if ‘the sender assumed a content as
illustrated by the words above but the receiver had never had
any geometry. .would they be more or less successful than an
nevery-day co&mon variety" sender? . : ' o

5
PN
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) .

Class examples should be used to illustrate the model
from the very beginning. The discussion of the above question
can be analyzed by diagraming the communication process. You
can also discuss the effect of the setting on the
communication - formality, comfort, importance, time and

other limits. :

N

L . ’ “L
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UNIT-IT

THE PURPOSES OF COMMUNICATION

General Objective

. S .
At the completion of this unit the student will be able
to discuss the purposes of communlication from the point of .
vie of tHe Initiating and responding communicators! intent
*and from:the point of view of soclety; the student will be
able to 'implement brainstorming techniques of facflitaﬁﬁng
- commun ication. _ : T

-

-

- Specific Objectives T

’

The student will be ab1e5£o= S ' CL f

1. List generally accepted purposes of communication -
casual, formal and manipulative. o : .

2. Discuss some specific purposes of communication in society
— information exchange, control, social rules. s .
- : . . ’ . R .

3. Describe the general personal goals and needs which
~ communication meets - sharing and revealing self, concealing
self, including others, excluding others. ' :

4. Describe the characteristics of good brainstorming as a
c0mmunications_technique. o : .

Topic Outline

I. Geneéral purposes of communication
"A. .casual daily activities o o
" .1. control of activities; getting things done
2. give and take-of information ‘ .
3. building relationships

"4, meeting personal néeds - -,
B. formal purposes -

1. formal give and take of information

2. giving instructions

’

42 .



3. "helping" '
C. manipulation
D. other r :
II. Specific purposes of interpersonal communication
A. exchange of information - '
1. getting and giving directions
2. following directions
3. interviewing = o
4. describing actions, behaviors
B. exerting control ' . :
1. being persuasive . S
2. acting in a position of authority
a. exerting authority :
b. delegating authority
3. negotiation . L
. a. protecting your interests _
b. facilitating the interests of others
4. dealing in conflict and disagreement
'a. being assertive without aggresgion
\‘.'b. taking action in emergencies ’
5. retaining control of your own decision Q?king
a. advertising : o o
b. consistency between values and behaviors
C. following social rules - T
1. casual social situations
’ 2. conversing with strangers
3. conversing in business situation
" a.) as the provider of services
~ b. as the recipient of services K\
4. manners - . .
a. in everyday situations -
b. in formal situations
c. in situations with new expectations
- * unfamiliar cultures o :
* extenuating circumstances
III. Meeting specific personal/relationshi needs
. A, building and maintaining relationships at desired
levels L ’
1. maintaining stability
2. pursuing intimacy .
B. sharing feelings, revealing self -
1. to facilitate relationships '
2. to get needs met
C. concealing self
1. for protection
"2, to control a situation
3. to_manipulate others
D. including others -
1, -in defining a group
2. building relationships.
‘E, excluding others '
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1. in defining a'gnoup
2. false self-esteem |
3, self protection

F. building others up Yo
1. in self interest o .
2. altruistic motives
G. putting others down B S v
’ - l.\sggression. : . '
2. build up self by comparison '

IV. Brainstorming - as a communications technique
A. gathering information in new areas '
B. liberating individuals from constraints of "expert"
C. pooling informationj syriergistic communication
D. characteristics _ o ’
1. free flowing : \ v
2. non-judgmental : ;
'3, every idea is legitimate
4, piggy-backing ideas '
5, “waiting" for thinking to occur

44
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~ ~© Unit II | ‘
INSTRUCTIONAL NOTES ; e

-

The purposes of communication can be icited from a
~ group using brainstorming techniques. Oftek, brainstorming
itself needs to be taught (and can then be analyzed as 2 /
communication technique~specifica11y:1n terms of its
purposes. ' ‘

AN EXERCISE FOR TEACHING BRAINSTORMING 'S

— "The teaching of cralnstorming 18 best done with a tobic -
that is:so unusual that it no one in the class is really and
expert,.indeed there may be NO experts; this removes some of
the concern about "right" and "wrong" answers. Humor is '
valuable - if people think the idegas are gsomewhat funny
anyway, it defuses the issue of looking foolish. If it is
obvious that the information could never be used, there is
less concern about "making sense" Or "being practical.”

Specific techpi&ues for brainstorming
1. the facilitator acts as recorder and. "prod" (e.g. What
‘els@..e?) - |
a. write publicly - black board, over head
projector, large paper .=
b. use exact words of speaker (if you must
. paraphrase, ask - "is that right"

c. abbreviate : ; ' ,
2. keep things non-—judgmental . _

' 5u really want me to put that

down?"...just write E . ,
b. don't let others comment on usefulness "that's
not what we are doinge.s-We want quantity ©of
jdeas now, we'll work on quality later"
3. only at the end should you collapse items into general
categories or eliminate as restatements, -

Here are some good topics for teaching brainstorming -

#* you are stranded all alone on a deserted beach in an
uninhabited land. You are naked, and the only other item from
civilization there with you is a BELT - . o

" WHAT CAN YOU WITH A BELT?

g(youlcan get up to 50 answers on thisj3 a common agsﬁér_
...almost alwhys listed first or second... is commit suicide.
.This could lead to later discussion about futility.) ‘
. I )

** you encounter.an alien.visitigg the earth (gou Know
it is alien Pecause it has a sign on it -"I'm an alien" It
gives you a smooth round object that it says holds the secret

'y

) -
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of truth and happiness. Then the alien leaves without
you how 2abyse the object. '

([
telling

HOW CAN YOU GET WHAT IS INSIDE THE OBJECT, OUT?

, (you may neaed to be a stimulus for unusual ideas here -
it's OK for tnhe facilitator to make a faw suggestions., Some
wjce-breaking" ideas - eat it and you'll speak the truth,
thyow it away =-only the truth will come back, give it awvay.,

. build it into the foundations of a building )

Once you have taught the technique of brainstorming, it can
be used in.the class to get student input. You can then
compare the class's ideas to "the expexts" or you can often
restate their ideas to "derive® the content you want to
cover. '
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UNIT III

THE SENDE D THE RECEIVE

Goparal Objecffgo

At the completlion of this unlit the student wli| .be abje
to describe the roles of sender and recelver Including the
concepts of frame of reference, encodlng/decodlng, send(n9
and: recelving, perceptlon, and feedback.

£

Specific Objectives

The student will be able toi .
. ¢ . ) ) .
1. List the type of thing that contributes to frame of
reference (context) for both the receiver and the sendeys \\‘\§
including “personal history, cultural. identity, gengeX, i
. similar experiences to .the current event, values, needs,
~ skills, knowledge, attitudes."™ . :

. 2. Discuss the process of encoding and decoding mesgaQag
based on frame of reference, including the.role of intept and
content. ' : ” :

'3, Describe the act of sending and receiving, includingl
consideration of ability to send and receive based ph¥Ysical
ability anq awareness. ' : .

}4.'Define perception in terms of receiving plus decoding ¥s
it effects the communications of the handicapped. S

S5e Compare'feedback from the receiver with the initial
- message from the sender based on intent and content,

Topic O tline -

I. The sender (originating communicatoq, speakef) anQ ¢he
‘receiver (responding communicgtor, listener) have the

following characteristics / ‘
A. frame of reference -.personal context of the

v o




communication - '
1.personal history - biological demographics
a. family gerietic, health and behavioral
history
b. curraent state
2. personal history ~-gociological demographics
a. important past events = thaeir time and
content ‘
~ b. current status - T
3, values, beliefs .
4. cultural identity or ethnic identity

a. "ethnic" - 'a social group whose status is
based on variable traits such as religion,
primary language spoken, ancestors, race,
national origin, or physical characteristics
such as gender, height (e.g."little people"
like midgets, physical handicaps -the "blind"
the "deaf" ‘ A N

b. "ethnic" differences =~ dif erences” in norms,

beliefs, values which result from the above
variations and produce definably different
group identity
5. habits, mannerisms, moods, tendencies,
6. expectations, life directions, goals
7. knowledge, skills, expertise, special ability
8. CURRENT REALITY, what's happening to us and
" around us
" a. personal
b. family . o
Coe jOb . ) ) =P _
~ d. local commu ity, country., world events
B. a mental process 0f moving from abstract
concepts to symbols and back again.
1. encoding (coding) - taking some idea/emotion
we may want to communicate, matching it
with "appropriate" symbols '
a. "appropriate" - transmits desired info. -
" this matching is ‘effected by.our frame of
reference . B
b. encoding is not always conscious choice -
often automatic; symbols we use regularly
for certain things become part of our.
: personal style _ '
c." may want to communicate" -certain things
get encoded and communicated that we'd rather
- keep private . .
2. decoding - taking input from others in symbolic
form and trying to match it with likely
] meaning : ‘ .
a. "likely" controlled by frame of reference
N v .

A
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/

of the receiver and their awarenesse of tha ii
frame of raference of the asender
b. much of the procesa is not conacious
C. we can MAKE it conacjous
c. a physical process to send or regeive the chosen
- saymbolas : : '
l1.physical ability to send/recaive~ can move,
» speak, see, hear .
2.facility at using the ability - good with words,
. axpressive face, etc.
3. it takes avareness -some sensory data are sent
or received but are not noticed
4. PERCEPTION is made up of the physical process
 of reception and the mental process of matching
symbols to:likely meanings -
5. & blind person cannot perceive color = they
can discuss it intellectually
D. internal evaluation (re-evaluation of the
process , :
1I. INTENT - what the sender wants,consciously., to
communicate
A. as compared to unconscious communication .

. B.ap8agompared to CONTENT ~ the symbols which are gent
T receézfr NEVER knows the intent - they can

.- ,int@rpret the content
III. FEEDBACK - wh¥n the receiver becomes the sender
A. feedbatk is a spaﬁific response to the decoded
message /-
B. feedback may be conscious or unconscious ‘
1.conscious feedback is the receiver's intendeq
“contribution to the conversation

=1




Unit III

| INSTRUCTIONAL NOTES
{

The use of triad dicussion exerciees ls a goad method
for providing examplesa which can be used to illustrate the
ideas of this unitc, -

A triad consists of three people who rotate their roles,
The roles are
originating communicator - vho starts/defines
initial direction and content of the
conversation :

responding communicator - vho receives the initial
measage and responds to it

L4

- grﬁup observer - who watchas for certain things
during the conversation and raports on them,
eithar to the practicing communicators or to

the class as a whole

F the purposes of this -claas, the content of the
conffersation will usually be derined or its parameters will
be defined. The time will be limited and defined and
carefully measured (by the instructor) The specific tasks of
the observer will ba defined in writing. Where ever possible
the group will rotate through the roles so each member has an
opportunity to observe and (later in the course) practice
certain skills. The experience of all three can be recorded
for summary. A suggested form is given on the following page
‘which can be used to record reactions to other types of class
activity as well. . .

. The topics for discussion should be chosen to illustrate
the class content. For example, to show the effects of frame
of reference, triads can be made up of students who are
culturally and experientially different. The very experience
of defining these triads can be used to illustrate the makeup
of frame of reference, while the communication experiences
illustrate the impact which frame of reference has in
communication. N :

Some topics used for this unit -

. pon't walk in front of me
I may not follow

pon't walk beh{nd me
I may not lead

walk beside me
and just be my friend «eos Camus
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We are the sum of our total experience

Do not judge a man until you have walked in his
moccasins | :

Only pereons can relate, mankse ¢cannot
‘Reusl Howve

Everybody goes out of his mind in his own way
Russian Proverb

A good rutartnca!tor the cultural consideration f& Working
page 19, "who and vhat is a

vith People Called tients
person. The wheel of identity there could be used as=s

stimulus for a Journal entry.

51
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EXERCISE BHEEY
A. TASK: ° (deseribe briefly) '

8., What 1 SAU/HEARD happen in thie exerciue = gtcﬁc:,(a) y;ur notes ow ﬁﬁ
obaerver of (b) your experisnces as a participant, Yor (a) fi11 out
as exercise occura; for (b) vill eut jemediately aftervards,

€. My response to this exercine:

1. FPeesdback 1 received from others in wy group.

2, My feelings or auarencss during the exercise.

J. My feelinga oxr avareness attar':he exercise.

4. What I learned (or sav illustrated) about by communication ekills.

Sender: Verbal

Nonverbal

Receiver: Decoding
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UNIT IV

 MESSAGES AND CHANNELS

?i . - Genacol objective

At the completion of this unit the student will be able
~to_be able to discriminate between verbal and non-verbal
message channels,and will be able to.discuss the relative
lmportance of words,_vocal emphasis, body Ianguage, and

~Rersonal spaco.“ . .

.0-' A N

'Specific’Objectives e c

The student will be able to..'

St e

1., Descrlbe the role of words in communlcatlon, both
,»connotatlve and denotatlve meanlng L

v

2. Discuss the decodlng of words ‘with dlfferent vocal
characterlstlcs

3. Explaln the formula.
total feellng = 7% verbal +. 38% vocal +‘55% fac1a1

4. Llst types of body 1anguage and common 1nterpretatlons.

5. Descrlbe how personal characterlstlcs like clothlng and
\hghe Qecor effect decodlng of communlcatlon. :

6 Dlscuss the impact of space on 1nterpersona1

communlcatlon. v S . L

7. Descrlbe how 511ence effects communlcatlon 1n dlf% erent
sett;ngs and cultures. R T _? S

°

Topic Outline
I. Words as ¢he channel ' '

‘A. ‘meanings ‘
.1. denotative meanlng = the deflnltlon of the.

wor% as found inr & dlctlonary OR as commonly
use

°



.2 connotative meanlng - associated emotion’
‘a, some terms are concrete with. a single meanlng
" b, some terms have multiple meanings
B. types of vocabulary :
1. fechnical e B S .
2. every day L SRR o '
3. school

A 4% slang- ‘

RN 5. regional and - cultural language
A 6. expletives -~ ‘obscenities . .
' C. vocal impact on verbal content o IS

1. volume o S , LG
2. rate o o - o o
4, emphasis
. 5. inflection '
II. sound but no words ~NON VERBAL
A. cross-~language barriers
: 1. laugh, crye moan, shout
B. misunderstandlngs
C. silenge :
' l.ssetting
2. comfort levels
: 3. cultural expectations
- III. facial expresslon.
A. the eyes have it
1..interpretatlon of starfng, lntermittant eye
contact, no eye contact _
. 2. variations with culture R
. ‘ a. some Black cultures - eyes down is respect
b. some White cultures - eyes down -disrespect .
c. some White cultures - eyes up - smart alec
L d. some Native American cultures: - eye contact
[ -~ " is impolite -~like’ staring at sexual areas

' .~ on the body .

e ‘e..Natlve Amerlcans - look from corners of eye,
} ~ ‘ - is’ polite

£. middle class culture -look “from corners of
' eyes is sneaky B e
B. the facial muscles
o 1. eyebrows ..
¢ - 2. forehead
‘ 3. mouth’
: 4. jaw, teeth
- ¢. position of head
IV Body language.ﬁ o
" A. the effect. of/g\dy iean and posture

1. what wve see ‘as pos1tlve

2. what we see’ as negative

3. the danger of over génerallzation

B. the arms and legs - crossed, moving, still
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1.
‘ 7.‘ ! 2.
l“ 3.

attempts to develop a “Vocabulary" or'
translating dictionary.of movement

the possible reasons a person might cross their
arms. .

the issue of misinterpretation '

C." touching

1,

cultures which touch. cultures whlch don't

V. Personal characteristlcs —dress,room decoratlons etc.
A. dress and style -

1.
2.

situationally dependent
age differences .

B. color and feeling
C. vhat is IN -who decides, what it says about you
if you don't care

D. room decor ' ‘
‘ color '- & ‘

1.
2.

the message in the furnlshlngs =
‘a. obvious ones - this is the ‘kitchen
b. subtle - furnlture and type of . conversatlon

| VI, Personal Space
A. various rating scales for

1.

2.
3.

vhat space ve usually give to certain type of
conversation - & . °
the concomitant vocal and verbal strategles

other cues vhich L?se or take on lmportance at

varlous d;stances ’

e

s
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Unit IV
INSTRUCTIONAL NOTES
The type of activity here includes- )

1. list words which students probably don't know...like
quark, buss,antimacassar, flub-to discuss connotative meaning

alone

' -1

2. discuss words with varied meanings or.Changed-meaning

" +..like bad, scrounge, gay, etc. to discuss denotative and

connotative meaning.

3. to look at the effect of vocal content of a message...
"a. using varied volume, rate, and -pitch of voice-: ’
° » do you know what time it is?" 3
b. emphasizing each word ‘in turn in the sentence-
.n.I saw one big rat under my bed." '

[}

‘c. discuss the way the meanings.changed for.each

i?l‘4i"facia1 expression can be explored as homework,
¢ interpretation of the objective 3 formula. '

5. A computer game for Apple (etc.) computers- called
FACE MAKER (by Spi&fiyer) would be a fun way to consider

6. Body language can be explored in a variety of ways - -
- by role playing various emotions or thoughts - '

using body alone. _ - :

by doing family/grOUp'sculpture;Showing'.
relationships by body posture etc.

by doing back to back communication... RS
students pair up, stand with their backs
touching - : ' R
...try to convey emotions to the other
(this is fun as a game) - . .

7. personal’space can be explored with the/ following

exercise:. - R S
have 8 students (or any. even riumber) line up along |
a wall as follows o : ' T

o 000 0006 00 060 LI N ) .‘. [ N ) o000 OO 00 .wall
M F M F . .
M F M F ~ pairs of students




)

the outside student in each pair starts talking
about their plans for the weekend and gradually
moves from about 6 feet away from the student at
the wall in closer until the outside student is
leaning against the wall with their right hand -

« the feelings
e the outside

- ¥ piscuss the feelings the M-M pairs had
the FF pairs had as the space changed. Now,
row move to their right, so you have the arrajigement
i 0000oooooooo.ig@”:o.'otoooo;booooowall
M F M F ' .
F M F__M pairs of studerts '
follow the same behavior with weekend plans
discussed and gradual movement of the outside row
in until they are leaning on the wall with one arm.
Now have the outside person lean against the wall
with both arms - one on each side of the other
person, ' T

Discuss the feelings. Discuss the impact of silence
in these settings. _

8. Exploring silence- :

 the instructor can éimp{y stand in front of the, class and
be silent — but while looking at them.(but not s ring) for
about 15 seconds (counted ih your hedd ™ not obyiousl
measured... one Mississippi, 2 m%gsissippi etc. .

"~ Discuss how they felt. Would be it Hj ent just before
a test? Just after? In an elevator? In church? '

If.you saw them in public?
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INTERPRETING INTENT, AND CONTENT o o
WITH ONLY VERBAL INPUT .

The Unicorn

Elusive yet near if the unicorn -

In the shadow's the gleam of his eyes, ;-
He will tell you fhe truth, with the candor of youth,
And you'll find that it's nothing but lies. ' '

- Oh wonderfully fey is the unicorm. 4 ' :
And playful, and thoughtful,. and shy. ’ . .

But whimsey'or wisdom, his words like a prism’
Can bend your perception awry. ‘ o

If you ever converse with a unicorn,

He will weave magic clouds in the air. _
He will speak the absurd and yet his every word
Will seem pgrfectly. painfuily clear. °*

- Beware - lest you capture the unicorn. . , ‘ . va
For you'll find that he's really caught thee. S «’(”
He wil;»purchase‘?our heart with his phrases of gold -

When you 'try to relaim it you'll find its been sold.

‘In the spacevof a sigh - he will flee.

NosName For It | | . _ .

I notice that when ere we speak - of wise or foolish tiings,
No matter which, I feel as if our thoughts had ever beating wings -
So that the seeming stillness of the air is filled , ,

" With turbulence of things unsaid; unknown, unwilled.

Abqeht Ffiend

.

Empty space on my shelves
Where books you borrowed still belong.
And I sometimes search for missing selves
I did not know you took along.

k)

"The Unicorn" from Sefer, 1982
"No Name" from “"Collector Novide" 1979

"Absent Friend" uhpublished

Donna Foster Myer
58 . Sy
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UNIT V

T GS—

‘ WAYS FOR LEARNING ABOUT SELF

Genera/_Objectlvo

’

At the completiion of this unit the student will be
“able to describe what we need to know about ourselves to
communicate effectively and the student wil| bé able to
Jdlscuss methods ror learning about ourselves. ' .. ..

3

Specific Objectives
The student'will be able to:

1. Review the importance of frame of reference to
interpersonal communication. .

- . )
2. Discuss the role self knowledge plays in internal
communication and external communication.. = - '

3. Describe the types of methods people use in learning
about themselves, including the general characteristics of
open ended/introspective learning, applications of -
~ structured analytical frameworks developed by others, and
geanal.ways we learn about ourselves grom experientes and
P ' : ' ’

4, Discuss the role of "processing" methods to make
personal learning more concrete. '

S : .
‘Topic Outline

I. The role self image (personal frame Of reference) plays
on communication. . R , R ‘
A. review the type of things included in frame of
reference , S e

1. use previous model N
2. use brainstorming of "what I need to know
about myself,to be a better communicator.".

B. the effect on external cpmmunication



l. qur coding/decoding : F
2, our action/reactions
C. the effect on internal commmunication kaelt talk)
l. our interfretation of the world
2, self-fulfllling prophecy
a. "As a man thinkith, so shall he be."
b. determine what we try at all
II. Methods of learning more about solf
A. philosophical issues
1. learning about self is a journey not
a destination:
2. we are never FINISHED - never GROWN ( past tense
form of the verb) UP ,
3, ‘we can't wait to live our lives until we
find ourselves :
"B.-a structured model for looking at 1earning more -
: ,about self
. 1. 1ntrospective/open ended techniques
a. use some stimulus to. explore about self in
an on-going Wa;\
b. some examples

* journal. wrltlng

I

brain storming and free assoc1ation
meditation .
reading/thinking
day dreamlng
experiencing personal creat1v1ty....
poetry writing
playlng/comp081ng music
writing prose
dance, painting, sculpture, etc.
2. structured analytical frameworks:
a. use some conceptual model to stimulate or
structure exploration of ideas/states/
b. some examples
* values clarlflcatlon ,
Lasswell's value-sharing (human needs)

Maslow's hierarchy of h needs
Johari windows f/}m*jL ' :
the health belief/heaflth behavior model
illness-health-wellness contlnuum :
Transactional analysis . N
Kohlberg's theory of moral development
MMPI, -interest inventory, other self -
and professional test techniques
Passages, Games People Play ~other.
books providing structured theories

* % % % %

% % % % % * % %

*

3. Informathﬁ we get from outside experlences and
people _
a. experiences - how'we react to them




unplanned experiences
13 the dally grina
* major and minor crises
. * moral dilemmas
- % choices ~
planned experiences -by us, by others
* reaction to creative events,
concerts, dance, music,art, science
meditation/imagery
Outward Bound
EST ' '
. * "mock" situations
b. learning from people
~ * their experiences, ideas, etc.
* feedback from them
* yatching their reactions to us, their
expectations of us - based on previous
experiences with us
III. making the methods work
: A. during their use -
l.staying non-judgmental
2.being open
3.being brave
B. after their use-
" 1."processing" -~ thinking, talking, looking for
patterns, asking yourself -"what-I learned 1is-"
2. using others - friends, paraprofessionals
groups, professional counselors and therapists
- C. proceed one day at a time; be kind to yourself
D. remember - : :

* % %

‘wIn times of change, the learners inherit the
_ earth, while the learned find themselves
~ beautifully prepared for a world which
no longer-exists." Eric Hoffer

° BE A LEARNER
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Unit.v
INSTRUCTIONAL NOTES

Some of the types of activities useful here include:

1. A review of frame of reference, with a brainstormed

1ist of the type of things the students need to know abhout

themselves. =

Particularly, you can have students look at the role frame

of raoference plays in internal communicatdon =~ in personal

solf talk. Self talk is that mental talking we do to

- ourselves about things that have happened, about what will
happen, about how we want things to bae. : .

Have the students discuss £ha type effect of self {;age on
the quality of self talk in certain circumstances. For
example - self talk about a mathematics test grade...

for a person whose self image is "I can't do math" -the
solf talk after getting a Beseesesd Do : ' . .
for a persoh whose self image is " i'm going to be an
engineer" -~the self talk after getting a B ¢eess @ Do

Have the students generate examples Of self talk for the
. following situations given the suggested self images:
getting out of breath climbing a flight of stairs for
a) a,marathpn runner who has had a broken leg
. b) an athritic who only recently was allowed to
climb stairs at all . :

finding out you -just ate venison that a friend killed:
if you are - -
‘ a) a vegetarian
~ b) a hunter
" ¢) a member of the world wild life league

: finding out the girl you are dating seriously was
only last year a nun, who chose to leave the convent;
a) for a strong Catholic '
b) for an Orthodox Jew
c) for an editor in Penthouse Magazine

. It might be relevant to actually do a short structured
activity here - as an introduction and to do some linking
 with communication skills. We suggest three values
clarification "forced choices" of Are you more like a

or a . plane or a train
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river or the ocean
motor boat or sail hoat

This is a useful technique because it introduces the '
common characteristic of many etructured techniques ... hO
wrong ansawers, non- judgmental atmospheres, and the right
to chose not to participate, In addition, this particular
choice illuatrate the vay self image controls cholices and
how different experiences cause different decoding of the
questions. Specifically, students often choose both motor
boat and sail boat because they "want to be free to go
w?era they want, don't want to depend on...gasoline OR the
windt!®"

3. You may want to refer to the General Recommendations
gsaction on "processing" information and discuss the way
the term is used. ‘

4. The issue of "truth" is a useful one here, for triad
discussions. The structured analytical techniques
presented here are models -which draw on some “experts*'"
idea of how people/society works. Can learn even if the
model is not the only way of structuring things? Related
topics here are
the model of communications introduced in
this course .
the model structuring the content of this
unit - ways of learning about self.



UNIT VI

S’

USING STRUCTURED ANALYTICAL TECHNIQUES
TO LEARN AHOUT SELF ‘

| /

Goneral Objectlve

At the completion of this unit the student will be
able to dlscuss use of structured analytical techniques to
enhance the quallty or .interpersonal communication, glving
examples of speciflc technlques and parsonal expor lences,

&

' , Specific Objectives
The student will be able tos R -

1. Describe the theory of values clarification, describe
" the technigues used, and discuss personal ‘experiences with
values clarification.

2. Discuss theories of human needs as presented by Harold
Lasswell in value-sharing and by Abraham Maslow in the !
Hierarchy of Human Needs and their relevance to
interpersonal communications. '

3. Discuss the health belief model and the
wellness-health-illness continuum in terms of personal
applications. ' :

4. Describe the general theory of "I'm OK-You're OK" and
Transactional Analysis in terms of their relevance, both
personally and to interpersonal communications.

5.;%gscribe the way to use a Johari Window to explore
a. knowledge held about self by others compared to
knowledge held about self by self '
_b. and the relevance of these ideas to self and to
_interpersonal communication

6 6 ‘ \“‘.ﬁf




Tapie Outline

I. structured analytical techniques '
A. begin wvith a theory of human nature, skills,
needs, interaction etc.
. result in a method of either applying the theory
to the individual er produce specific
structured ‘techniques which the individual
can use t¢ analyze themaelves, .
C, require %ha individual to use the applications
or techniques and conasider the implicationa
of the results, : ‘ ; .
Il.Values Clarification -Sidney Siman
A. techniques for exploring values, not for
teaching specific valueg
/ 1., except for the value that it is useful to
explore your values!
B. based on a theory a value meots these criteria
1. is prized and cheriahed
2. is publicly owned and affirmed
3., is chosen '
* from alternatives
* fraely ‘

.

xknowing the consequencoes
4., is Ashown by actions .
5, i consistently acted upon (fits in an all

over pattorn) .
C. techniques explore the above characteristics
1., choices -~ choices of actions '
a. either/or forced choices
. * a rose or a daisy
. b. continua |
# WAL = om -mm—m-=peace
(where do you put the world)
c. "mock" situations
* of the people in this room, who would
save if all wvere ‘drowning?
d, list 10 things you 1like to do
*how many have you done this year?
2, identify prized ideas co
a. values auction
© TII. human needs models o
A. Harold Lasswell - value sharing
1. only so much of a "need" to go around; eg,
ower ~ in a,  group, must be shared by the
individuals there ,
~ * a group with koo many leaders (not
power to go around) .
* a group where no one will lead (too
much power, someone who doesn't need

-
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o : it will have to take'itfu‘ , ST
: 4* no one wants to decide where to go~ T+
‘ for'dinnen'(too much power-no one L

. " wants it) - : . . ,

2. not everyone needs the same-amount of things _
S : ower - everyone is on a continuum from. -
e , HIGH NEED=== - ~LOW NEED

'3. sometimes meeting one need means another will
not get met (enhancement and deprivation)

/! . a. if I-need powver and love, I may go for
. } one but to get it have to give' up .

' the other. X ,
b. if you need a sense of rightness and
R . wealth, and you find a wdllet -~ -
' o * if you give back the wallet -you get’
- "rightness" and lose "wealth" S
‘ _ * if you keep the,wallet‘fvyouvq%t "wealth" -
¢ -+ =i “but may lose, "sense of rightness" . =~ ' '

/;~f—?.4. where are you on-these continua? How do they -
! .+~ .interacdt for you? ... S e s _ .
*Affection: S Co e
 HIGH e e e e e e = LOW
*Power: G SR
| HIGH=m———==mimm e oo —m——LOW .
*Access -to resources (wealth) . U .
, HIGH=-=- ' - —mme=LOW -
" *Knowledge "~ . - . . L T
‘ HIGH- ———— e e .LOW
- *Skill (being good at something) I - .
" HIGH-——===—m—m——— -mmmmmmmme==LOW
*Rightness (propex behavior) -+ » & .. o ¢
- HIGH==——mm== e oW °
- B. Maslow's Hierarchy of ‘needs; . g .
1. the idea that we must meet lower needs before
ve cari-move on to higher needs?ig'; Lo
SELE; ACTUALXZ
.o - --BELONCIgEEF £ 0N
{(warmth,affection,part of -group). .
' A NEQDS}FOR{SAFETW{AND‘ E URITY
S S (protection, Yom dan %r“ggg- ‘
N T PHYSIOLOGICAL 5 SURVIVAL NEEDS ~,,
‘é\,fi (the basics of food, S ' <, health) " &
Y¥¥ 2. how does this. apply to. R

r ? < . " . » )
her - cultural groups -

* 3. how does this apply to ¢ ; I oup
of . the world:

i&*‘ ' -and populations in”othe«%bar;

r

W . ; .,
A ‘\‘% . v .
e . i
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How would un-met needs affect 1nterpersona1
communication? - . !
1. intent B ’
2. non verbal, messages
. 3. decoding" .
4, feedback . - o
IV. Health models of humaﬂkfunctlonlng S
A. the health belief model )
1. we act in damaglng and dangerous ways when‘
a. we don't know about the risk OR: ,
b. we don't think the ' risk applies to us OR . o,
c. the. effect is too far away to bother us OR
E " d. the behavior 'is expected of-us because of
L - ~ the belief system of our culture or ethnlc A
TR -~ group OR - “
- - e. we get our needs met better that way
S ., than any other way we know - - : 3
v OR - : ‘ :
» f. the other way we have of meetlng our needs
have other problems or are not acceptable
: because of our expectatlons
2. how would this effect our communlcation/;ith,
. others about these behavzors’ '
' e.g. . * smoking
' . * not- wearing seat belts
~ % ‘eating too much or the wrong stuff
B. the wellness-health-lllness continuum - -
1. our society judges illness to be -
.symptoms, and health to. be --absence of
. symptoms T —
2. wellness is the presence of "somethlng
3. wellness is positive health ‘behavior =-.you-
don't have to be symptom free,to get there-
“lt is on a different 1evel.

A

N _ . WELLNESS _ o
R o _ : * o . .
: e N ok / o
o . * o : .
: : *x o L % -
: R "HEALTH * * ok Kk ok k kK ILLNESS
‘4, ‘where are you on the mode1° B \

K

he«ilne~ ' o

<

, ’1ssues°-,
_ou re OK -
*y“- two states whlch can both occur . . . 7

e
T ')
5
.y

4
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C. where on the grid are you.- - _
Covy 1. I'm OK, You're OK. o , S
' 2, I'm OK, You're NOT ' o
3, I'm NOT OK, You ARE
4., I'm NOT OK, neither are you ' '
. D, use-the four grid positions to consider how
, these ideas impact on interpersonal communication.
VI Transaction Analysis . S S
~ A. each person acts/reacts in one of three ego states
o 1. child-playful,willful,etc. : -
2. the parent--nurturing,,admonishing
"3, 'the adult - information gathering and using
B. when a person says to us -"do you know what time
it is?" they can be coming from any of the 3
and we can react in any of the 3.

P P
A A
c c

1. when the speaker and responder are in the
same state, the communication is clear
* child ...playful Q, playful A
adult ...information seeking,
" information providing o
2. when the two speakers are in different states,
" the communications can get crossed ‘ -
n *parent Q ‘ece. admonishing and
Lo "adult A ... giving information
' 3. if we think the speaker is in one state
-we may answer in a- complementary state
o ., * parent Q.ecsee admonishing produces
- €%  child-willful-A "I DON'T CARE!

C. how does this effect your interpersonal
communication : o A

" VI, i{Johari Window - - . .
oA a system where two status points in two areas:’
interact as follows ., = ' -
) _

KNOWLEDGE 'ABOUT. SELF

. 4  xnow + I don't know -
. others ' L o
know— .. open area. hidden area
I . others - = R ,
e o s don't secret . - unknown
- Know- .. - o area -

o

' B. how does this effect communication?

Cc. what does this say about the importance of
feedback? o : ' ‘ '

Y . - -
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“Unit VI

| INSTRUCTIONAL NOTES

’,

:It 1s strongly recommended that this unit be taught from a

cognltlve, affective, and experlentlal p01nt of view.

1. déscribe the theory S
for some of this, you may need to get published

-background material. The only area where any problem may

exist is in Value Sharing. The author of the Guide will be
glad to give recommendatlons on. resources on request.
(803) 797—4203 : _

2. have  the students do a series- of act1v1t1es in the

'technlque. Process in class; they could also use the

activity feedback sheets or. journal entries. . -

3. make a concrete relationship to communlcatlon

- 1ssues as noted in the outllne - or as brainstormed

further by the class. S o
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. UNIT VII

LEARNING ABOUT SELE THROUGH ‘
INTROSPECTION, EXPERIENCES, AND FEEDBACK : .

4

-

General Objective

i

. At the completion of ‘this unit the student will be
‘able to Identify ways we learn about ourselves rrom
. introspection, creaqtivity, planned and unplanned .
exper iences; the student will be able to dlscuss the ways
these techniques are useful In the study of interpersonal
communication. ' '

Specific Objectives
Thexs;udenﬁ will be able tos

1. Be able to namefthree introspective, open ended
techniques for self knowledge and discuss their relevance
in interpersonal communication. - L '

2. Be able to describe the common charécteristiqs of
planned and unplanned_experiences and how they aid in
gaining self knowledge. . A :

3. Be able to discuss ;he'relevance of these techniques to
gaining self knowledge for better interpersonal
- communication. : ' :

Topic Outline ﬁﬁ“'

I. Introspective, open.endeQQtechniéues
A. common-elements o ) :

1. are usually done as part of daily activity

2. are usually done by the individual alone

3. are most useful when thoughtfully-considered
B. -examples e . ‘ —_— ,

. 1. journal writing - can follow a structure or be
' pen ended ‘ ' ST '
a. see At a Journal*Writing Workshop.
. S S

e —————

. R .
°

1 B o
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b. personal story telling and journal writing -
workshops are sometimes offered through
_ community education settings
2. reading,®thinking, daydreaming
3. brainstorming '
a. can be done by a single person if the rules
are carefully followed .
* non-judgmental o .
* anything goes
* free flowing
, * keep going :
b. can be done by two or three people OR
by one person over a period of weeks
* keep a notecard in pocket, add ideas
as they occur to you over time
4., meditation, fantasy ' o
a. right brain (non-dominant) patterns of
thought can identify information about self
that does not show up other ways
" b. short example-'’ ' .
* relax, breathe easily-
* focus on. breafhing .
© .* imagine thak”you are in a relaxing
- spot ~visualize it, see the details
* do -in your mind -whatever you would
normally do there _
_* encounter a visitor -person or animal
* have a conversation -start by asking
your visitor a question
* relax and be aware of yoéur real
" surroundings o
* write your experience in your Journal
or discuss it with other people '
5. creativity - your own ! o
a. in the above example, you are being creative
b. more conventional creativity - -
poetry SR
art . ll‘ ) .. . : AN
: g ~ music
II.learning from experiences
A. planned
© 1. by yourself

a. going to concerts, art exhibits, other
access to other people's creativity _
o processing your feelings is the method

by which you really learn about yourself

b. pushing yourself . '

* marathon runners etc.. .
2, by others ' . o
a. commercial -EST, Outward Bound etc.
b. in training settings - "mock" experiences

“



+

L. again} regardless of the experience -
. learning comes through processing

B. ,unplanned o _
1. personal problems, reacting to new circumstances
acdzdontal times when we see ourselves better

2. oftén need to be professionally processed - ‘&i
especially if dis;urbing (robbery, car '
accident, etc) _

T
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- Unit VII - !
he INSTRUCTIONAL NOTES |,

The introspective and experiential ways of learning
about self lend themselves best to being -discussed by
activity rather than cognitive presentation.
Nevertheless, the outline givyn here could be usqg to
structure a lecture. :

It isWmportant, if you choose to use the . “
meditation, that the facilitator be an experienced traiﬁér
‘'or leader of such activities. Remember to pause for at
ljeast 10 seconds between each set of directions. Although
 the suggested fantasy is seldom experienced in a negative
way by participants, be aware of the possible discomfort
"of students who are unused to altered states of , ‘ '
consciousness. It is useful to point out the difference &
between normal (commonly occurring) and natural (a state
appropriate to the organism) Meditation is natural for
our minds and bodies -but for many people it is not at all

normal.
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UNIT VIII

S
CULTURAL IDENTITY AND
- PARRIERS TO COMMUNICATION

General Ob_ject/ve

e

At the completlon of thls unit the student wllil be able
to dascribe some of the general ways cultural ldentlty
Influences communicatlon style, Including the Sue mode! of
cultural ldentity development and Its Impl lcatlons for cross

cultural communlicatlon; the student wlll have applled the Sue . -

and Jackson models to thelr own frame of reference and to
communlity Interactlons. _ L . \ .
S ‘ s o

Specific Ob jectives

The student will be able to:

1. Explore their own reactions to members of other ethnic
groups in terms of: _ -
expectations, ' . :
response to uncomfortable comments,
~and to difficult content.

<

2. Identify five separate identities which they have £ '
themselves and the relative ethnic impact of each.

3. Discuss théir own'perceptions of prejudicé and
discrimination and how it affects their interpersonal
communication. Co : : :

4. Describe ‘the process of cultural identity development as
_seen by Derald Sue for minority (subdominant ) .culture members
and Bailey Jackson's modification for majority (dominant)
culture members. -

5. Describe the way .in which we use cultural level

information, sociological level information and individual
jevel information in developing relationships with others.

[  j : B .\t> o : kﬁ  ’
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= f

. locus of
- control

IC-TIR | IC~ER

loéus of
rasponaibility '

EC~IR ’ EC-ER

4. IC-TIR: the Woratio Alger socioety of America,
"doing" isfmore important than "being"
equality 4and informality in relationships
- achievement motivated; world is mechanical -
! to be exploited, self important over group
. “autonomy, self control
5. EC-IR: accept dominant culture's views, foel
vat fault" for not succeeding
6. EC-ER: segregated minorities, primarily Black
"gslavery", understand what is happening to
them , . .
7. IC-ER: activej; stress racial identity and
, militancy - _ "
IT. cultural identity development
A. defines five stages of self identity with
respect to both :owh minority and the dominant
cultural group =~ ' 1. . o
1. conformity -see self as defined by dom;hant culture
2. dissonance -covert disagreement . ~
3, resistance/immersion -overt disagreement, self-.
appreciating BUT still defining in terms of the
dominant view (I am not as they see me!) -
4. introspection -re-defining for self...
of both dominant and minority groups _
'S, synergetic awareness -judging based on personal
view ,
B. similar five stages of members of the dominant
. culture and their view of the minority :
1. conformity -general agreement with view and
treatment of minority by majority
2. dissonance -developing discomfort with
ma jority view; covert v
3. (a{ resistance - active resistance to the view
N (b) immersion -joining identity with the .
" minority group (men in NOW,whites in NAACP)
4. introspection -deal with the nature of group
_ - and individual appreciation Loy B
"~ 5.- synergetic awareness - redefinition of identity
of both groups ' :
C. certain types of cross communication can not
easily take place e.g. '

1. stage 3 minority and 1 or 2 majority .

’
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, To:ié outline
I. Cultural barriers to communication

A. source =Derald 5ue, ggggggié%g th e Culturally
‘ Different 3 Karin Eriksen
gommuqicat;oga Skllls for Human Services
B. mode of thinking B
1., Western culture - left brain, linear/loglical/
analytic/verba} dominatos ‘
2. Eastern and American Indian ~-right brain,
intuitive/holistic/creative/nonverbal dominates
C. language , ‘ .
1. White English - "standard English” :
2. Black English ~ subcultural, words and phrases
3. lower-class - more implicitness, shorter
. sentences, less complicated grammar, more
: b reliance on the nonverbal
D. personal space ‘
1. Anglo culture -social zone 4 to 12 feet
2. Latins, Africans, Black American, Indonesians -

much closer stance « ,
3. Egkimos, sit side by side for more intimate
conversation

E. eye contact :
1. White culture -listening shown by gazeholding
2. Black culture -listening shown by proximity
3. Navajos -gazeholding hostile/chastisement
4. Mexican Americans and Japanese - lack of eye
contact is‘a s1gn of respect or deference
F. conversation conventions
1. -touching ~ Latin Americans touch, never greet
each other without touching- ’
2. silence - Americans - means floor yielding
: English - privacy -
Arabs - privacy
Asian -sign of respect
Chinese/Japanese - a desire to go on

speaking
3. direct vs. indirect . R -
ﬂﬁ? . American -direct, to-the-point
S ¥ Asians - direct is rude, immature

lacking in finesse
G. world views o :
1. locus of contrel; internal (I'm in control)
- external (control outside of ‘me)

2. locus of responsibility: internal (I'm
responsible) , external (responsibility
outside self) .. '

3. a two way matrix...
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2, stage ! minority and stage 3 or 4 majority
ITI. cultural information and the development ot
" relationship ‘
A. cultural information is, by its nature, a group
‘generalization
1. avolda some types of mistakes :
2. insufficient information Yor making accuratoe
: judgments and evaluation of individuals
B. most important at the early stages of a relation-
ship to prevent obvious “goofa® '
c. friendships use leas steriotyped information
D. accuracy of interpretation is better
E. as relationships move through friendship to
involved and stable interacjion
1. less group identity
2. more relating to the person as a person ‘)
3. more and more the relationship itself is
of interast rather than generalizations g
F. stages of friondship and information used (summary)
1.first meetings- use cultural and sociological
information to facilitate casual conversatlion
2. casual relationships- no commitment to the
continuing relationship (it's convenient)...
less cultural, more sociological, some
individual information is used
3. close friendship- have moved past  almost all =
- group” based information into personal relating
4. intimate (committed) relationship- personal
" and shared information on the individual and-
wgpecial to the relationship" level ‘
IV. experiences in cultural identity and communication
about culture. MRS o ‘
A. how I tell ethnic identity SR A o -
© 1. accent, inflection ' o :
2. choice of language
3. type of group and’
4. interests . , )
— S. visual data c - SO ‘
B. reacting to other's view of us -
1. the content : ' -
‘2. the identity (cultural) of the speaker .
c. comfprt_levels'in interpersonal communicating..

individualldynamics*

t

VERY : ' . VERY

COMFORTABLE. ) "UNCOMFORTABLE
1. discussing cultural content with )

. a. someone like me »
b. not - like me ' :
c. mixed group . : : .
d. ID persons I associate with greatest
- discomfort - ..




7. discussing my cultural identity with
a, someone like me
b, not like me
¢, mixed group
d, person of greateat digcomfort -
3, discussing over- and true generalization
. about my cultural (ethnic) group with
a, someone like me
b, not like me
c. mixed group
4. A person is IDed as "Negro" in some states
if they are 1/32 Black by ancestry...
(if one or more of their great, great, great
grandparents was Black)
WHO IS MORE PREJUDICED -
a. those who made this law?
b, persons who it affects (l.e, 31/32°
. white, 1/32 black) who are upset
about it?
c. would it matter if the law were about
being Irish? .

NS
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B T Tt S TR
Activity;Sheetve'Personal,Cultu:al Identity as it Relates to Others .. .

’ :', . "f - : - - —_

1 base my answers to (1) on'(check,all tnatiapply)
iy ) ] ..

(l)-~accent. inflection

(2) ’1anguage (words)

v_".,.:
w \ a0

_(3)._type of interact{on with grOup

'(AQthype of interactibn with individuals a ,";“, i m‘id

.@v

. .g..

ii \ _‘ I

(5)~ conteﬂt covered

. - R . g-',; R

Lo | ) . [ . .n‘ R 3.

ZA'LWould you have had a different
‘been:: , : .

R PR

WHITE -YES’ ‘No 'i R
. MALE"' YES NO. . e
.7 ORIENTAL gﬁ Nog A '
. - JAMAICAN NO ST e
.-OVER 60 ¥ES NO . T oo et
a _UNDER 22 YESNO. T e e T e

LoeR B

g

3, Here are some ways people can make you feel;;* 4_"3,m

A

g you can feel ATTACKED o o et
- you can' feel ACCEPTED»~ * .. = o *3 ~,’;"g§ ;fl;fﬂ'
“you can fedl OPEN - i ¥ ML o

o you can want to- conceal yourself to—feel CLOSEp-

R In the following are/some statements - and people who might say them
. Note -down how you think you would feel if ‘the person described said thest
- ‘things to you. s o e

- a) "You pe0ple are alltthe same lazy and unwiIII‘g“to~wo:k;1g_EE£s_
R class . , SR .
S N TTACKED | ACCEPTED - OPEN CLOSED
.. . If said by a white female: ' i L .
. 1f said by a black fefigle: * C S e
w. . - 1f said by aowhiae_mgggzt-w* LT
., 1f' said by a black male: - = T

n'é:‘: K ”‘v:""[dg5 .mvziv g ,;&%i'




Way ' , } Voo

Activity Sheet - Personab"bultural Identity as 1t Relates to 0thers

N . . . TN . '

. @
“b) :"Black people seem- “to need to drive big cars" . m
ATTACKED ACCEPTED OPEN CLOSED

If said by a white person: —. - . .
1f 'said by a black person. o R :'Qh 4 - (y“ -

Lo

A ;.ﬁf : .
'Q“?Te)‘ "White people try to showhthey are unprejudiced by their speech -
~*" "but I wounder if they really are'". S - A .

ATTACKED ACCEPTED OPEN CLOSED

“»,.‘ agid by a white person;
If s&fid by a black person',

;‘_\«

Tod) "Southerners ‘are sti11 fighting the Civil War". =~ -

i

T AT'I.‘ACKED ACCEPTED OPEN c1.osm)
If said by a Southerner: . ¢
1f said by a Northerner. o '. \i

e”' "Northerners are ‘more hostile and always ‘in. a hurry .

.. N AITACKEC? ACCEPTED OPEN CLOSED
N 1f said‘by a Sggpherner: !
S If said by ‘a Ngftherner:

g, List the content and the activities ‘covered in‘clasa 1ast;Ihursday._.
_5; Answer these questions’

.."a) How comfortablg were you with the content?

~ERY 7 SOMEWEAT som:wnA'r 7 VERY
COMFORTABLE COMFORTABLE  UNCOMEORTABLE . UNCOMFORTABLE

o :
LAk

,'."’ ]

VERY . SOMEWHAT som:qu'r — =<, VERY
" COMFORTABLE - COMFORTABLE UNCOMFORTABLE % UNCOMFORTABLE

¢ e,
c) Do you feel a group 1eader of a different race. would have handlec
: the content differently? : -

‘\ S e

. DEFINITELY - MAYBE  NOT AT ALL  DON'T'RNO}

. p Y . ’ | ) . . ! . . Y ‘v

. v . : 9

) L . v . e B L
TR e E e o .- . N . ;o o



..

d ) - Do you feel a group laader of a differenr racn wouldzhave handled'

e ﬂ¢m,the activities differently? . . peg , R

' f
f

’ ot - - e . . .

i 'DEFINITELY ~ MAYBE  NOT AT ALL _"DON'T KNOW
o | « 5 | L
~EACtiy1ty.Sheet - Ethnic-Identity

.

. ." Answer thisrquestions times with 5 different answers:

b ‘ o !

.Which of these are.ETHNIC -
jndged. by this definition -
"of a social group that has
a ‘special status based on . o
variable ‘traits such. as”’ T
religion, language, ancesters,
physical characteristics, race,

e national origin, etc.

‘g

EE o A
-n other words-on this chart-if 'one of your great, great, great, AN
,grandparents is IRISH and the’ others in your family since then
il are not you are still’ defined ef IRISH

éreat,rcreat, Great , . o ' '
' /GRANDPARENTS . . 0.00000.008‘90000000000.00000000

dions, Grest \) VOV
" - GRANDPARENTS ¢ oooooooooo 0
N (\J VN \ -

Great 'GRANDPARENTS

 cxappanEts \/ \/ \/

You S , : *

il

. How do you react to thisdgaw? If a person (whq 1s l/32 IRISH)
is upset that he is defined IRISH by this 1aw - do you think he

18 rejudice” , .
oo R -873_,86
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THE 'SKILLS OF -

 EFFECT/VE INTERPERSONAL COMMUNICATION -~ -
-+ %&_/\ . . / ) o S
\ Genpral object.ive ) : : ‘}-
i ' ‘ f "

¥

" At the completion bf this ‘uniNthe student will be able :

te define the role of empathy/trust/and rlsk taking in
ralatloaphlps and will be able to derine ahd recognize
specirfic skills for effective | Istening 'and speaking,

including® "attending behaviors," nrarlective listening, "’
"p;oblbm'ownersh[p and I messages,"’"open/closed" R

e
e

quest ioning.

e . ., Specific Objectives STy

- .

~+The student will bé able to: . 4

{ne empathy, discriminate it from,syﬁpathy,jdiscﬁss its ¢

*.: nce. . . g . ) - - e Ny 2

&’;' el T i"’)* . - / o o B :"- " . e « -
x“ﬁ;,ipiscqéq"the'role of trust and, develdpment of trust in |
‘relationship. . L L e T\ o S

- "3.*dentify and define interpersonal skills for listening - !

s e

‘attending, rnion-verbal encouraging, reflection qf‘%ontent and

" nd -verbea _ ) 8

{7 feelirig, summarization of "content/feeling. = = .. .. ‘

B . . ,',1.0'.'.' : 5 , », ’ "" ’ :“-g,, . .
’Q%ehxing -

4."Ident;fy.and‘dgfine»iﬁgprperignal-sgills’fog;
‘problem ownership, I stateéments,¥ feelings, (ys.*ERought)
statements, direct (vs. inhdirect) statemernitd, adddtive .
comments, open ended questigns (vs. closed:ended gquestions),
.genuineness. o T L -;13§ y;§'j o .

5. Identify arid define interpersbnal Skills¢fo '“Ealing,ﬁithPﬂb
problems and conflict including focus on beha r (not W,

personal character), describe first (net evaluate), framing' .

ideas ‘in personal-effect terms (not universal), focus on
present.(not past), and general skills of assertiveness. . .
Lo .. N , '. : ’.— "\. ' » ', . ) ‘. - . \
- 6. ApPply' the gpmmunlcatlon model used in this.course 1in
. h . - : { . .
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i

discussions of skills applicationsi’
. - Topic Outline ® .
(for elaboration on many of these points - see theg Student*
' handouts)
I. The attitudes oﬁf§£§§ctive interpersonal communicatxon
A. empathy (vs. Symp hy) S0 . :
B. trust ° L ' - ”y
C. -being genulne - : ¢ o
D..Speclflcity verses over—generalx&aﬁ&on
- II. The skills of listening
o A, showing interest and attentlon
1. ‘non-verbal means...
* eye contact, fac1a1 expressxon, body
- language . .
* spec1f1c head nods - 5
. *. n01ses - uumm‘mu tuh huh“ L
®2. verbal ] ‘ °
W Wl gee" "yé&hM. | s
' B, encouraging the speaker to contlnue'
,“ 1. a1l of the abow.PLU

.

S, G "and then..."
~"and so...ﬁ,”} e t‘ Q&Ean you tell me

J e

- * certain n0n91”->;,f@Aput - gestures etc.’ :
pENe ‘o1 ss) R : ;

o

PRsopEn- ended "queSts S :
Ry an s be answered with a one ‘word answer
-};ﬁﬁdﬁ:ﬁ:change—the focus or leécﬁlon “the

bl Qﬂ ea}cdr ~has:-chosen .
] .. Edﬁg thes speaKEr ‘know ydh‘have geard o
' w“j'understood the content of her ideas and i
; rpediings . ‘

le reflectxng (saylng back) to the . speaker thelr
, * content - through restatement, paraphrase
’ minimal 1nterpretat10n B
—ar:." o §§ek&ngs - by restatlng any, fegllng ‘words

--by puttlng into words what you
hear-in their Vocal content and see in their.
boﬂ?ﬁlanguage o : LWy

2. - limited use of approprlate n-additive and Y.
“additive comments which 'do not change the
] focus to: you or the d1rectlon of the .
- : " conversation . o
III. the sK/Lls of - speaking o R
. A.,bélng real (genulne, honest)
B ‘being- specific - E&lng personal cbntent of
e conversétlon
. s .
@ v 1 S

Yo ol : A v : S . '
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1. ideas = don't overgeneralize authority figures
a. "I think most people are feeling..."
" rather than "Eve_x body thinks..."
b. ‘%vread that.s." )

srather than "the EXPERTS SaYees" !
2. feellngs - Tdentify your emotions) avoid using
the word v"feel" for "think"
a. learn some feeling words Ao ,
(feeling wheel or. similar tool) - ,
‘b: use them juaiciously -don't, overuse .
3. be direct - S -
a. "I feel angry..." NOT "y think maybe I
feel angrys.s" ' ..
b. If you are not ‘suré how you feel or what you
. think - say so, ‘then explore the possible
-~ .« wI'm not sure how I. feel - there's a
little anger and a lot of fear. 1
. feml confused." .
c. but remehber - there are- few ABSOLUTES
* all-inclusive words tend to Jeave no
r _where for you-or anyone else tovdg.
& . *_ "Women should work." (all women?*bome*
vomen?) - L .
. . . % "I eat anything v (oh yeah?) :
o * abfolutes clbseicgnversationai diections
'~ which youmay want to leave open or to .
movar ‘from conversa ion to conflict
. $mit the usefo 'words"like. ..

DN '\'~i' ﬂi,valWaYSr gver, can't, won't - N
\\\\ : - #%hat vay they?ll really mean something \
tﬁxer{xb you use ‘them.’ _ .

- [
$/>>C. be open (relates toﬂabsolutes) ?j -
1, use gords that: 1eave room for conVersation
to qutinue N
2, use: bpen ended sﬂiohs'
: a“ for- gatherin gformat :
bstso you don't pu words 1n other people s -

')

mouths yg“ .”an
c. unléss you.want, a‘SPECT L '
. o * "What tame‘xsiita“ {& bettér than @ -,
g "Pell me about’ the tlmeﬁnif you ., ¢
: . want to know what time'wt:is‘ SIS ‘
K " (if you wanted to explore’ someones s"ﬂf
o © concern aboututime - the. open question iﬁ
ﬂk&f g . is better.) . '
3. cultivate-an accepting manner - not of ‘all
) ideas but of the people who. have them', i‘w:
‘D, be&congruent in verbal, vocal, and non verbag
infdrmation i'ﬁ
1. be aware (pay attention to other peOple S . L3

& . - . .
N . L S




reactions to you. '

2. clarify the source of the information when
people misunderstand - "What did I say or dq
that gave you that impression?"

*. 3. be direct about ambivalence in thoughta

" -or feelings..
4. identify for others known sources of ’
information - "I know I must look tired - it=
isn't you, I was up all night"
5. when you can't be congruent and ‘you know, it is
important - own the problem -
* "This is not a good time for me to talk ./
about that ... I have really strong feellngs
about it and.today I can't keep my feelings
out of i, “**3¢,

* "My mind says¢YES but my emotions say No ...
just 1ook at‘my hands shake." _

* vT'11 go since it is important to you =~

, but I may appear distracted."

— E. be generous ~give-others the real you

Fe ust others -trust them with the real you
'G. be-willing to. take risks -they are worth it
H. be gentle with yourself and others - we are \-..
all human
V. Skllhﬁ for’ problems and confllct
A. focus on behavior, not peraonallty

1. be spec1f1c and- stay 1n the present

2. 1dent1fy how behavior effects you and others

 B. describe rather thdn evaluate -« . = =

1. focus on thrhgs that are observable / ..

“2. never claim to read others' minds ../ o

A/t as

‘"YqQu never think about me"
3, describe your own reactions - but
: if caused by the other person or 'their
actions ]
"You make me mad" o .
<+ C, Own your own responses . o ' ™
y 1. there is ne ¢1ear cause and effect between ‘
actions and feelings o
*rather then - "You make me angry when you
are late.,"
it is more-real to say "I feel 'angry - "
when you didn't call I let myself get worrled~
and, since I've told you that before, SE
‘I think you should remember to call me."
2. (1t may be ponderous to 'do this all the time,
. - \ so use this skills when 1t is. needed to avoid
- r handle conflict)" :
3. what is real to you is your feelrngs.
D. f1na out who owns the problem before you jump
in . o




1. who oxperiences what effect of the problem

2..who has control over the action

3. BE GENEROUS - unless you want to be on your

" own, the problems of other peopje with whom
you are 'in relationship are effected by your:
chosen behaviors ) .

* a.g. it wasn't my husband's .problem when -
my project was late - but he was genarous
and helped me deal with it by grading the

- axams from my course for me

4, BE TOLERANT - people need to be able to relax
around each other
E. use empathy _
1.1lo0k at how others respond and how they are
effected by your behavior
2.put yourself in the other's place - NOT
to judge but to share their experience and sgia.
: emotion . o 3?5‘
F. Allow other people their own individuality a&§*
¢ reality - we are not all the same and so do
not interpret and.react the same ways T
G. Hold on to your right to your own individuality”
1., learn to respond.assertively_when you feel

attacked - ¥ . - _

. " 2. ( Your Perfect Right and Yhen I s2a No I
RO " Feel Gullty are good refarences i
wo:o.% 3. a general purpose technique - for use when you .
T don't want to have a fight or confrontation .

around someone else's opinion of you or your °
behavior.«. o :
"agree with what ever you can _-in truth- .
. agree with" Lo
vexample - "You ghould never -wear that color - jﬁ
looks terrible on you!" ‘ >
L If they are right - o ) -
N "You are right." (does not mean you
% - _plantochange) . . -
' . If they might be right - o }
"You may be: right." N ) -
- If you don't think they are right -
. BUT can see why they say it - -
( : . .. .."I can see wvhy you say that."”
, - + - Tf you don't see why they say it -
‘ * BUTVcan see it bothers them-.

o » 7% M1 can, see that you are upset by .
 :45m¢p} non tvmy ‘choice of dress.™ e
: ( q If you can see they are™ipset -

: ' BUT think something else i ing on-
‘"You seem to be very ag sk )
today. n’ L g

.




tnit IX
N a INSTRUCTIONAL, NOTES

. There are two soparate uplts in this course on ic
skills -one that is content o?éented (rx) nndrone th:pef;flu
-practice oriented (X)., Some ingtructors may find it “#bre
effective to practice each skill as it is described. The two
units are dedigned to be used, together if desired. It is
assumed that the three units of Section C will take
proportionately longer to cover than any other three units
Eggauig oftzheiitfoczs on specific skills and examples and
class me takes to struct

i gl es s cture practice a?g qug{fgckﬁ,.

-, The triadic communications groups are effective tools
for allowing more practice and discussion of these skills.,
‘The fgedback sheets should be filled out and then used as
Pprocess information in the class. The instructor will need
to_wander‘éround'the room from group to group to clear up
misconcegylogg;and improper use, S

k4

If desired, these two units could be expanded to a major
~ portion of the course and taught using, ¥ijle '

‘ Heartapg and -
criterion measures for evaluation - and ding. o

_ ading: . ,

- Attached to this unit is a 8B ary diagram showing the
communications model used with\this course showing the .* oy
relationship between these skills and the model. In - e
~ addition, overviey. sheets for a number of the skills haye
been provided to summarize proper and improper uses,.(These
skills, and related skills, have been beautifuily written
‘abdut by many other -authors in counseling, parentihg and
similar texts apd trdining materials. ' No attempt hak:bBeen
' made‘here to'duplicate such materjials - the instructior's ,
favorite references .should be used to expand this woutline.) .

~ Also attached topthis unit for use 'with Unit IX or X&is -
a class GAME “g}ercisé"inureSpgﬁging" » Whére students.: .
respond to stimulus statements-and develop stimulus e
situations. Small-groups desififi an interaction which setsu
. appropriate use of the skills overviewed here (called
" building statements). Each interaction i$ "acted out" by two
‘class volunteers - the games moves around the-room;, with each
person in turn giving one-of the designated responses. An -~
incorrect response drops the person out of the game. - When
all 8 responqgsﬂhaVe'been made correctly to the first ,
situation, aiSfcond situation is dramatized. An alternative
technique wolili# be to set up teams (like a spelling bee) -
. ' ' Each: team builds a situation and writes the statements
for it. Team A chooses two people to act out their situation.
Team B muststhen produce the'@fght defined responses. The
ipstructop decides on the acceptability of each answer
-+ (£hallenges should probably be allowed); they can. keep trying
"to-write a corfébg response of each type, but only three \

P

LN N

" - i



strikes are allowed before Lt bhecome the other team's turn.
when Team B has successfully produced all 8 responses (for
eight points) or has gotten threse gtrikes (earning however
many- points as they had right statements) then Team B pota.
out their Situation, and Taam A must reapond. (If the
statement written by the team do&g not meet the stateq- :
criteria, or if it has been writtem so ope of-§hg rooponass .
is impossible, then the responding team uu'tpmgﬁi‘dh‘xy gets
eithbr 5 points for the wrong desigm or one point for the
responae which can't be made) ‘

¥
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fHefluction uf xmuuit

f‘:n-'

t.
1. v
Suills
1. Tu lei ather pereen bnow you ete Jlatening #nd what ,,;q
underatcad thes w ey,
2. Clarifies concent "far both,
Y. Allowe participation in cnnvgrlallou without b-xn. e
sidligive
&, Allowe parson o suplors Ldess v:;ha»t vutatide ihput,
4
-0
1. 1o iteten when pergon la uvu(. angry, or sisply using
you to “bounce ideas aff from”,
1. - Te do the tasks {p B, Froper
J. Yo darticipsate wvhen s person ts trying %O ®ake o decision = Vas and
vithout giving ADVICL. SN
G, To be a NELPER. ], Lxanple
. « parsan has told you of a buey, tiring day. “Sounds like !
. . wore [o do than you could get done.” MSounds llhe you .
b never had time Lo catch yout breath”.
1] / ‘
1
K4
o ;Qv @ -
» 1] When other Leraan vanta MQJ!!VQ comments; your advice! o
. vom 1dgasn.
VoA l 3. Vhtﬂ ]nt'ion wvants h\!bmuon. .luproper .
.y 3 . N
‘;‘ VRS PR ¥ | a’ "thnuput" in non=thapeutic rchnouhxpa. ~ Uss and
A 4. To ennoy, maoipul dte.. L _ Exasple
5. 1o Avold taking. your own ruponnbxluy {n & sftustioo. .
. % pcuon uhd you fér the ties, "You want to lu\ov ‘ "
’ " 'what nu n, 19" “Time seems vory tmportant to you”.
-m cuzm) I
96 > -
. -5 3
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s v ‘.
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: : - ‘ . 90
. a -



"

1. wsilextiwe of Fesling

T, ghidls
io . .
- - " - . —
1. Yo et @ gefsun biyv yul e§s avare af (hely s@iioae, ] .
2. Ta give fewdbach on tncongyueat vuhcl end poR-vevbal N _.'
messagsy - fof clasificasiom urpue
J. Ts st pereon knoy you afd SpeR ta/raafortable yHuh tha Inteng
st tons they feal, ) r
. . Effecc
&, 1In thetepetulc satiings, to help eonma uelou depthe .
ul ewaiang. .
g
& - “3.' 'Y
A
L. When persun La upsel. anary. asadas to venttlats, 4 L ]
. e
i When an additive comment would sound defenstive, _ Proper ‘ '.-4"
), Vhen an additive comment would "devalue™ what the othar colsly
persco van sharisog. UYse and . 0
A ’ - ’ .
%, 7T despen relstionehips. + tasmple
w'uoo shates hov they falt during s speech - dencribe :
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Aruitoxt provided by Eic:

A

1. . Open ended question.
. Skills
1., To elicit more information , B
2, To participate in conversation - but not be additive: Purpose
3. To expand conversation in new direction (BE CAREFUL int
as to WHY you do this). . ’ ent
4, To be. therapetuic z get person to look at things they Effect
missed.
1. When person has has stopped sharing but seems to want [
to continue to .explore ideas.
2, .When personkis shy/uncomfortab;e - "doesn't want to intrude". Proper
3, To be receptive.- to make it clear to you are interested. v ’
se and
4, To-help a person explore a situation on their own re'sources
(without TELLING them what to do). ) Example
- "What else can you do when that happens"? )
“In what ways was it scarey'?
|
1. To change focus of comnunication to you. D
., To be additive/editorialize - without taking responsibility
Epc being therapeutic with your friends. Problem
3. "Well, how to you think I felt?" "Where does that leave
me'? i Uses and
Example
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Aruitoxt provided by Eic:

©

"Did you or didn't you hit him"?
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1. Closed questionms. A
) Skills’
1. To stop communication; to limit a person's input. B
2, To get basic/simple information.
3, To screen Out extraneous data. Purpose
4, To define limits.
Intent
R Effect
A
11. In an emergency -.to get vital information. c
2. To set basic ground information - for later exploration.
3, Ina job'sicuacion-or other situation when time is Proper
limited. ‘
- "Did you see him turn the corner?” »Use and
" R < nyg 5 ttg
Is he breach1ng ? What time is it™? Examples
1. To deflect closeness. D
2. To advoid involvement. _ -
3. To-editorialize but not appear additive. Problem
4. To manipulate information being shared. .
; Uses and
- "pid it ever occur to you that I might like to go along"?
"Wou lived through it, didn't you?" Example



Additive comments.

1. A
Skills
. To share yourself. B
2. To show commonality, gmpathy
3. To deepen relationships. Purpose
4, To give important information; to make sure important 1
' ntent
data isn’'t missed. . .
Effect
1. 1In everyday conversatioms. ) Cc
2. After an upset person has shared/ventilated to briﬁg
conversation to more inter-active level.
f Proper
3, To clariy a misunderstood situation (BUT WATCH OUT YOU »
DON'T DISCOUNT REAL FEELINGS) o Use and
- A friend is angry with a teacher wh missed class Example
todav. "He went into the hospital vesterday.' P
"That makes me angry, too”.
1. To take-over a conversation. b
2. To put down another person.
3. To make fun of another; to treat their input Problem
trivially.
Uses and
- a person has shared a fear.
"I'm scared too-of killer bees and atomic war-in that Examples

ERIC

Aruitoxt provided by Eic:

order." "Let me tell you about my weekend..."
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Aruitoxt provided by Eic:

1. M statement". (a statement gives your reaction to a A
situation] . )
Skills
1. To share a problem situation, but keeping the focus on ) B
behavior rather than the person. '
2. To react to a situation without getting personally
! Purpose
. accusing.
3. To be specific - to .talk about things that can be seen, Ihten:
measured, changes.
4, To take responsibility for your own reactioms. . Efiect
1. When you want others to be aware of a problem you-are ) c
having - but to know you still value them as human
beings
2. When you want to explore a conflict to see if it cam Prqper
be resolved.
. . Use and
. To help a person see their strengths.
4. When you are asked for feedback and don't wzat to Example
hurt a person but want to be honest,
"1 feel as if I wére shut out when 'you don't tell me
what going on." .
" | feel good even in the rain when you smile like that'".
. To zap a person - but still look good. D
. To share:something - but stay somewhat unemotional and .
impersonal. . . : Problem
- " 1 feel bad when I see you've gain so much wieght". :
"When vou visit, I feel really glad."” Uses and
Example
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COMMUNICATIONS SKILLS GAME

Responding .~ in response to the stimulus statement

1. Write a reflection of ‘content statement.

2. Write a reflection of feeling statement.

3. Ask an open ended question.

4. Ask a closed question.

5. Make an additive comment.

6. Use an "I" statement that identifies your feelings as a result of their
words/actions.

-7. React to a behavior rather than the person.

8. Use the skill of "agreeing with the truth".

_—_—_————_—_————....——_—_——_—_—_————,———_—_———-———_—-—_—_——"———_—_.-—_

Building Statements

In a sm

1.

all group choose one of each of the following ~
A person has just

a) ended a relationship

b). gotten a job

c) been accepted to_college

Their feelings about this are (can be more than one)
a) ones of sadness'

b) fear and inadequacy

c) delight, joy, pleasure

They tend to have verbal and nonverbal- responses which are
a) congruent - 'b) non-congruent

Scrip out - Their statement to 2 frirnd - include their words
and vocal cues — as if you were telling someone how to. act it
out. ‘ : C

Script out - an agressive, accusing response by some "know-it-all"
_person. .



UNIT X

.

APPLYING SKILLS EFOR INTERPERSONAL COMMUNICATION

General Objective

At the completion of this unit the student will be able
to demonstrate the skills described in Unit IX for effective
interpersonal communication; given a situation or stimulus
statement, the student will be able to choose and use an
appropriate skill (either orally or in writina)

‘Specific Objectives
The student will be able to:

1. Demonstrate the following listening skills (when provided
with an appropriate stimulus)-
a. attending -verbal and non Vverbal
b. minimally encouraging -verbal or non verbal
* neutral *invitation to go on
c. reflection of content '
. d. reflection of feeling (from stated feelings)
e. reflection of feeling (from vocal/nonverbal ‘cues)
f. summarization of content and feeling for a
~ brief discussion ° ' : '
g. pointing out incongruent verbal and non-verbal
' information - '

2. Demonstrate the following speaking skills (when given an
appropriate stimulus) ' .
' a. I statements
b. feelings statements
c. self disclosure
d. problem ownership
e. direct statement of opinion and feeling
f. open ended questions o
g. verbal/non-verbal congruence !

3. Demonstrate the following problem response skills (when

given an appropriate stimulus)
a. closed questions
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b.
C.
d.
e.
f.
g.
h.

open questions

non-additive comment

problem ownership

focus on behavior not person

describe behavior rather than evaluate

speak in the present

use "I" statements and feeling words to indicate
impact of the behavior on you and others

ascertiveness (agreeing with what is true)

Topic Outline

I. Use the topic outline of Unit IX, and the specific
objectives for Unit X, to structure a series of practice
experiences - -

A. group practice and role plays

B. triad practice and feedback

Cc. video~tape practice.
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Unit X

INSTRUCTIONAL NOTES

This unit might "almost be cénsidered a "laboratory
experlence" for Unit IX. It could be taught in.that manner.
‘It is: highly recommended that,. regardless of how you choose
to do it, you require the students to actually 1earn to use
these skills and not just talk about them.

The best way to teach these skills is one to one, where .
a "novice" practices and gets feedback from a "master." Such
feed back is best when 1mmed1ate and when backed. up by v1deo
tape so that the skill can be discussed clearly and
.precisely. However, most instructors and schools do not have ' -
‘the time or resources to teach in such a tutorial manner. :

The second choice would be taped interactions(preferably
video tape, audio a second choice), .evaluated in .group
settings or in writing. Another technique would be triadic
" practice and individual class room attentioli.

'The use of computers in education may someday give us
tutorial programs for the cognitive and verbal content of
communication training. A creative programmer could design
such a "logic tree" to allow students to choose closer and
closer approximations of the desired words and approach to a
situation. Some self programmed materials already exist
which are first approximations of this approach to
teaching/learning/evaluation these skills. If you have
access to any adjuncts such as these they are highly
recommended.

'19.
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' SECTION D )
COMMUNICATING IN SPECIAL SETTINGS
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UNIT XI

EVERYDAY PROBLEM SOLVING

General Objective

At the complétion of this unit the student will be
able to discuss general methods of problem solving,list the
steps of a typical problem solving model and apply it to
interpersonal problem situations.

Specific Objectives
The student will be able to:
1. Discuss the ways in which individuals solve problems.
2. List the steps of a problem solving model.

3. Apply the problem solving model to an interpersonal
problem situation.

4. Discuss the relation of the model to the communications
skills from Unit IX. :

Topic Outline

T. Problem solving methods
A. discussion, compromise, win-win communication
1.skills from Unit IX
B. application of a structured methodof evaluation
Cc. use of mentors or advisors
D. professional helpers
E. religion and faith
F. superstition and fate -
II. a structured method for solving problems
A. defining the decision or choice
1. general, specific
2. who is involved ‘
3. desired outcomes |
B. exploring possible directions
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1. brainstorming solutions
2. suggestions from others
3. options which are available-
C. information gathering
1. short and long term effects of each
alternative
a. for self
b. for others :
2. what else do you need to know?
3. where can you find out?
D. frame of reference information
1. past experiences
2. current reality
- 3. overall goals and directions
E. values consideration
1. physical, emotional, spiritual and
intellectual needs
5. structured models of values-needs
a. Lasswell '
b. Simon
c. Maslow _
3. cultural considerations
a. expectations of self and others .= .
b. self image ( "shoulds" and "oughts")
¢c. history, autonomy, cultural outcomes
4. prioritization :
5. needs which can be met other ways
5. needs only this decision will meet
F. consequences - detailed evaluation
1. interaction of needs, values direct effects
2. desirability
G. maximize values and needs, minimize negative
consequences ‘ ' )
1. for self
2. for others involves
H. develop positive statements about the
outcomes desired
ITI. the application of the model to interpersonal problems
A. define all steps from the needs, priorities,
of
1. the relationship
2. the individuals in the relationship
B. use model to structure discussion
III. applications of the skills
A. use of I statements
B. open ended guestions
C. feelings statements
D. self disclosure’
E. problem ownership
F. ownership of ideas,emotions

¥
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‘Unit XI°
INSTRUCTIONAL NOTES

The purpose of this unit is to put together the course
content with a typical structured decision making model.
The only activity suggested is the actual application of
the model in class (or by individuals), with special
consideration of where the skills in interpersonal

communication would be particularly useful.
The are other approaches to structured decision making; it

might be interesting to compare and contrast the component
parts. ‘ . ' ; »
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UNIT XII

THE APPLICATION OF INTERPERSONAL

COMMUNTICATIONS SKILLS—LN-GROUPS,

‘

General Objective

At the completion of this unit the student will be
able to relate the interpersonal techniques and styles
discussed in this class to the roles of group members and
the tasks of groups.

Specific Ob jectives
The student will be able to:

1. Describe briefly the typical roles of group members -
task monitoring, gate keeping, care taking, questioning,
providing support, evaluating, prccedural concernS.
providing information or opinions.

5. Discuss the types of tasks groups preform = decision

making, planning, evaluating

3. Discuss the processes groupsS use = discussion, experts
(authorities), hand—clasp,lcompromise, consensus, voting,
Delphi decision making.?* .

4. Discuss the way interpersonal skills are useful in
groups :

5. Describe the implicaticns of
PERSONAL over PROCESS over TASK

Topic Outline

I. The roles of group members

A. task monitoring - keeping the group doing
job for which they convened

B. gate keeping - monitoring the flow of activity,



making sure everyone is heard and process is
running smoothly
C. care taking - making sure the members of the
group are OK — that issues have been handled to
individuals satisfaction
D. questioning - raising issues, defining by query
the parameters of discussion
E. providing support - the do'ers
r. evaluating - exploring the efficacy with which
the emerging nproduct” meets the defined task
G. procedural concerns - helps to define the
process; notes differences of opinion and
moves to make overt the process by which the
choices are made
H. providing information or opinions - raw material,
and relevant data providers, indicators of
. extent to which the group will agree
II. tasks which groups preform
" A. decision making
groups which have the job of choosing a direction,
of defining a situation -~ :
B. planning
~ groups which flesh out the method by vhich
' decisions are implemented or directions
are followed
C. evaluating
© data gathering and compiling, with summary or
recommendations ' .
D. production groups
groups which produce a visible product (often
using the material from groups above -may be
same group at a different stage) ‘
III. group processeS - '
A. interpersonal communication from one to one.,
~from one to group '
B. discussion - exploring ideas, opinions, stands
'C. experts - deriving the expertise from the

members of the group - compile opinion or data

D. hand-clasp - when one or more individuals move
toward the same goal in a "you scratch my back
- I'11 scratch yours." .

E. compromise - middle ground is defined and agreed
to which does not completely meet the needs
or expectations of any of the decision makers

F. consensus - discussion and exploration of the
topic, and the issues of individual group
members, sharing of opinions until all .agree
to the same outcome :

&. voting - majority, plurality

H. Delphi decision making - using a gathering of

. opinion and then negotiation, the process cycles

}-::.
-
-]
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fror "individuals" to wsmall groups" to

"larger group" to:"individuals" - at each

coming to a product (statement or idea) which are
compiled and used as the raw material for the
discussion at the next stage.

Done for gather widest possible input and

involve most people in the decision.
IV Discuss all of the above in a brainstorming style,
_putting the group skills listed in IX where they would be

the most useful.

V. Discuss the idea that groups should function with
GPERSONAL-taking precedence over PROCESS issues , which take
precedence over TASK issue .




Unit XII

.INSTRUCTIONAL NOTES

The intent of this unit is not to teach in any depth tle
dynamics of groups, but rather to develop through
discussion, a feeling for :the type of skills :relevant to
group interactions.

The major activity would be to actually explore these
issues through the action of group discussion. The most
useful techniques would be to use two fish bowl groups; to
alternate members -on the inside (where discussion of the
topic is done) and on the outside (where observation and
note -taking is done.)

The task of the inside group could be first - to discuss
the roles of group members (while the outside group noted
down instances of the use by members nf the skills and
techniques of the discussants) Either this could be done
using the content outline as input or from scratch. The
second fishbowl would be a reversal of roles, the inside
group v - 1 consider the different types of process groups
use (the utside group could again be watching for the
specific skills used) -

Finally, the group as a whole could do a Delphi type
approach to deciding on "the 4 most important interpersonal
skills in groups." The firs input would be the result of
the two outside groups note-taking on. the task of
identifying specific skills observed. Each individual in
+the class would get the entire 1ist of observed sKills;
their individual task would be to choose the 4 most
important skills (no interpersonal discussion allowed at
this point). Then small groups of no more than 5 would be
formed and, using their individual choices of four as
input, decide on a composite "four most important skills."
The results of the small groups would then be '
re-distributed to individuals to choose the best of those
suggested lists. Again, the individuals choices, would be
the raw data for the next round of small groups. This can
be carried on until convergence is noted (it may take only
two rounds) .

The final activity would be to discuss as a large group,

the group process equation of PERSONAL issues over PROCESS
issues over TASK. '
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UNIT XIII

INTERPERSONAL COMMUNICATION SKILLS
WHEN THE GOAL IS "HELPING!

General Objective

At the completion of this unit the student will be
able to discuss the characteristics of "helping" behaviors
on the job, on Hot Lines, in paraprofessMonal settings,

including the concept of crisis and lethality.

Specific Objectives

The student will be able to:

0

1. Discuss the role of helping as compared .to advice giving

2. Define the characteristics when helping is needed and
discuss the setting. Co

”3. Discuss the concept of empowerment.

4. Discuss the concept of lethality

Topic Outline

I. Helping verses therapy verses giving advice
A. therapy (psychotherapy,'counseling) S
1. the psychological treatment or psychological
disorders ' )
a. application of psychological theory to
treating neurosis or psychosis by
a trained professional S
2. more br less directive depending upon the
specific theoretical base .from which the
techniques are being drawn ' ' :
a. Rogerian - very nondirective ,using a lot of
v1istening" skills ' ‘
b. Glasser (reality therapy) - more structured,
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providing a framework for thought,
stimulating and organizing . :
c. Perls - giving specific directions and
assignments for thought and activity
3. usually use listening skills plus special forms
of confrontation and special "activities"
B. giving advice ' :

1. to recommend, inform, suggest, give opinion

a. an "advisor" - someone who is employed to
give advice in a specific manner, about a
specific limited topic . : ‘

'b. e.g. - in schools., ngcademic advisors"

5. can also be a non-professional - friend
a. mentor - def."a wise and trusted counselor";

today may mean a role model professionally

b. solicited or un-solicited suggestions from
peers, relatives, etc. \

3. professional advisors often (not always)
trained in listening skills as well (to be
able to clarifiy the problem and provide the
most relevant advice)

4. listening skills also being taught to general
public through parenting and work related
training : '

C. "helping" (see poem nListen")

1. as applied in paraprofessional and in
volunteer settings (Hot Lines, help centers,
Crisis Intervention) -

2. while these centers use some professionals,
they usually make extensive use of well
trained volunteers or paraprofessionals

3, dictionary def. "to contribute, to further,
to promote, to succor (relief in times of
distress) : :

D. empower _

1. definition " to enable, to supply with the
means, knowledge, OX opportunity, to give

~ capacity to..."

2. consider "dependence" VS. v jndeperidence"

2. compare with "give advice to" oo

II. special issues in professional, paraprofessional,
"helper" type 1istening situations '
A. assessment :

1. of specific need (to be able to respond with
appropriate information or advice or direction)

2. of LETHALITY - likelihood for the situation to
result in suicide, homicide, abuse
a. we all must make lethality judgments

when people ask our help or advice

3. ethical responsibility for intervening in

LETHAL or potentially lethal situations:
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- personal and moral judgment
- legal responsibility (the Kitty Genovese
case in NY) -
- legal responsibility if we "goof" in our
- help - "good Samaritan" laws
. B. the need for more than listening - advice
"you need to. call the police, Mrs. Smith"
intervention - "I want to know if you have
thought out this business of suicide" :
- starts with good listening skills
© = may mean more active involvement s"come -
with me, I'll drive you to the hospital"
c. may mean further training
1. BUT never be afraid to intervene in a lethal
situation; if you don't know what to do, call

a Hot Line or Help Ccenter yourself for advice

2, * talking about risk and asking person to
get in touch with you or someone else if
things get worse is almost always a
GOOD IDEA ' :

* giving specific directions or information
on where further help is- available - phone
numbers, addresses, etc - seldom backfires

3. giving clear additive statements about your

concern, WOrry, caring, wish to help is

appropriate .

ITII. special settings' fo< 1istening and other inter-
personal communication skills: : :
A. family, as a parent - approaches include

1. ‘Parent Effectiveness.Training

2. Systematic Training for Effective Parenting

3. AGAPE - adult growth and personal effectiveness

programs

4. Couples Commtinication groups , »

B. on the job h ' ‘

1. interpersonal skills for managers

a. to intervene in problems '

b to provide support to so-workers without
giving advice where that wculd be in-

. appropriate S

c. clarification for better management of

people who are ‘having problems:

2. assertiveness skills - for more satisfaction

in high pressure jobs dealing with the public

3. for teachers - help students and co-workers

clarify and work on their own problems

a. TET - teacher effectiveness training

b. ScIP-school-intervention programs for

, problem studenkts . : :
IV Summary of important points : : .
A. when a person (family member, co-worker, stranger) -
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1. is sharing an emotion situation
2. is searching for a personal decision (and
already has enough information about it)
3. is trying to understand a situation
4, is trying to become their own person ,
B. listening skilis are useful and, often, '
SUFFICIENT because
1. people are capable
2. people are competent
3. people have a right to their own opinions/
values/needs ‘
4. WE have our own needs and don't have to take
on other peoples' :
5. independence is healthier than dependence
* interdependence is sometimes best of all *
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Unit XIII

INSTRUCTIONAL NOTES

The incvent of this last unit is to discuss those.
settings where interpersonal communications are
particularly useful, to discriminate between therapy and
the simple use of 1istening skills, and to focus on
responsibility for intervention in case of potentially
lethal situations. To this latter end, it might be very
appropriate to have a visit from someone who has worked in
suicide prevention or on Hot Lines. etc. We can all learn
more about helping others when they are in crisis.

' There are also several good references which cover
issues Oof importance in applying interpersonal
communications skills in paraprofessional settings. Use of
these is also recommended.

Milton M. Berger, M.D.
Working with People Called Patients
BrunneraMazel lpublishers, New York, 1977 .
this book focuses on skills used by paraprofessionals in
treatment settings; there are many good chapters and
references included. )

Karin Eriksen 5 .
Communications Skills for the Human Services
Reston Publishing (Prentice-Hall Companys, 1979

this book includes insightful and gentle presentations
of the concepts of helping, including a good overview of
the process of crisis intervention; to summarize Eriksen's
ideas - : , . _
* first goal of crisis intervention- Stabilize
the situation o
1. listen, help the person calm down
5. solve most immediate problems
a. involve the person in crisis as much as
- possible BUT remember - .
persons in crisis may be immobilized;
they need TEMPORARY'active.intervention
b. be available at any hour for help
3. move out of the way almost immediately
and let the person take OVer control of what
happens next
a. persons in crisis can tell you if .they
can mobilize themselves, '
b. even in the most active intervention -
‘work WITH the person, don't do things to

or for them without their input (even
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if it is just agreement to let you
continue) ‘ ,
Other issues about crisis intervention that are useful for
the general lay person to Know: When a person in crisis is
overwhelmed, they may -.revert to’very child-like behavior,

and this may take the form of anger, panic, Or violence.
It is most useful to approach someone in this state with
several other people. The verbal, vocal and body languag®
messages from the helpers should be of confidence,
steadiness, determination, and calm. Likelihood of
violence should always be considered -for the safety of
others - but it is less likely if the person in crisis is
dealt with respectfully, warmly and with reasonableness.
Part of respecting tne other person is avoidance of trite
verbal comments . It is vital not to deny the person their
ight to have their own feelings; we must not imply thac
+heir reactions or emotions are invalid. However, it is
possible through reflection of content and feeling, through
summarization of inconsistent elements, and by careful use
of additive comments to help a person restructure their
feelings of uselessness. '

‘Mirroring in our own language our awareness that we
feel one way but .can choose to feel other ways is a model
for the person in crisis that their experience need not
stay static,that they have some power in their own '
responses. E.G. " I'd feel bad if you decided to do that,
but I wouldn't feel guilty" This technigque and others like
it, suggested by Berger, are far more valuable than TELLING
some one they don't have to feel that way, or to pull
themselves together. , )

Of all the uses of interpersonal skills, crisis
intervention for those we 1ive and work with is one of the
most rewarding, helping to enhance and reaffirm the dignity
and worth/ of the human person. Refer here to the anonymous
quote included with this unit, called "Listen-"

.= w _[.when you accept as a simple fact that I do feel
what I feel, no matter how irrational, then I can quit
trying to convince you and can get on about the business of
understanding what's behind (it)..."
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LISTEN

When I ask you to listen to me
and you start giving advice

you have not done what I asked.

When I ask you to listen to me
- and you begin to tell me why I shouldn't feel that way,
you are trampling my feelings.

When 1 ask you to listen to me
and you feel you have to do something to solve my problem,

you have failed me, strange as that may Seem.

Listen! All I asked, was that you listen.
not talk or do—just hear me.

Advice is cheap; 35 cemnts will get you both Dear Abby and
Billy Graham in the same newspaper. '

And I can do for myself; I'm not helpless.
Maybe discouraged and faitering, but not helpless.

When you do something for me that I can and need to do

for myself, you contribute to my fear and weaknesé.~

But, when you accept as a simple fact that I do feel what I fee, mo
matter how irrational, then IAqan quit trying to convince you and can
get acout the business of understanding what's behind this irrational
feeling. And when that's clear, the answers are obvious and [ don't
need advice. ‘

Irrational feelings make sense vwhen we understand what's behind
them. S0, please listen and justvheér me. And if you want to talk,

wait a minute for your turn; and I'll listen to you.

Anonymous
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SUPPLMENTARY MATERIALS




METHODS AND MATERIALS FOR STUDENT EVALUATION

The attached Bank of Test Questions will be useful for
developing cognitive evaluations for the course in
Interpersonal Communication Techniques and Styles. The
questions include low cognitive level as well as higher
cognitive level agssessments., Of particular importance are
the questions which relate to specific dialogs or sample
situations in interpersonal communications, since these
reproduce most faithfully the situuations for which the
course intends to prepare student..

As has been mentioned in Unit X, thee best evaluation
of thee actual attainment of skills is graded role playing
or model tasks similar to thee communications game used in
thee instructional materials. We highly recommend such
evaluations to thee extent theat theey are nossible.

The Journal, suggested in thee introductory materials,
is also a good instrument for evaluation purposes. Eitheer
thee content can be evaluated for grading purposes oOr thee
quantity and quality of the materials can be used as a
minimum requirement for passing thee course. Special
projects could also be used for evaluation purposes = audio
tapes of actual ~onversations or model conversations, as
well as interviews, group experiences, or crisis
intervention examples.
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TEST QUESTION
BANK

The Questions in the Test Bank
progress sequentially through the content
of the course, but are not
divided into specific tests.
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Below are some definitioms. Match them to the terms listed.
Several terms may mean the same thing so definitions can be
used more than once. Some definitions may not be used at all.

o~V WLNH

[

o

Sender o _ : 9. Sending

Channels ' 10. Message

Receiving - : 11. Interference

Frame of Reference. 12. Encoding '
Originating Communicator " 13. Responding Communicator
Feedback 14. Decoding

Receiver o 15. Perception

Noise '

The person who gets the qriginal communication and sends back
responses. _ ) =

The person who starts a communication and gets information

back from another.

Each person's specialized background, feelings; knowledge,
values, :and ideas which influence how they express and-
interpret communication. :

Any distracing stimuli, occuring either within communicators
or the environments. s

 The observable communication. which stands for the meaning

intended by the communicator.

The mental process of matching an idea/feeling and ;some symbol
of that idea, e.g. words, expressions, movements, etc., So
that it can be transmitted from inside you to another person.

The physical process of "pgtting out" the symbols - words,
expressions movements, etc., so that another person can
receive them and figure out what you think/feel.

Various types of sensory data which are used to transfer meaning
from one person to another. ‘ < :

The physical process of observing a communication using the
senses. '

The mental process of matching the observed sensory data with
probable meanings - taking the cues and interpreting them.

The combined process of physical reception and mental inter-
pretation. , :

Messages sent back to the originator of a communication indicating
your interpretation and reaction to it.

Person who observes other people'é‘communications and makes
note on what 'they see. '
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2. Joyce and George are discussing where to go for dinner. Joyce
has had a depressing day, she wants to forget about it for a while.
George's day hasn't been good either; has has been working on his
' finances and has discovered his check book and the bank statement
don't agree — he may be overdrawn.
Joyce 1: Where shall we go for dimmer?
George 1: I don't know - where do you want to go?
Joyce 2: Let's go to Red Lobster - I'm in the mood for crab legs!
George 2: I don't know - that's pretty expensive.
Joyce 3: Then why did you ask if you don't want my ideas?!

Use this example to explain the following:

a. What channel is being jllustrated here? .
b. How would other channels effect the decoding of the message?
- c. What can.you say about the role that "frame of reference"
(both past history and present reality) is playing here?

d. Discuss this conversation in light of the sender and
receiver's responsibility for accuracy - how could it be
clearer? (Give specific examples of how Joyce could use
reflective feedback to clarigy George's meaning in "Joyce 2"
and "Joyce 3".)

3. ,This is a true and false question. For the communication process.
given below mark term T or F and explain why in the space.
A. is INTENT: T OR F

B. is DECODING: T OR F

C. is VERBAL MESSAGE: T OR F

D. 4is NON-VERBAL MESSAGE: T OR F
E. is RECEPTION: T OR F -

F. is ENCODING: T OR F

.y o. 4is FEEDBACK: T OR F

G ~ H. is REFLECTION: T OR F

4. Explain how verbal and nonverbél messages can be either Cohgruent
(supporting each other) or NON-congruent (conflicting with each
other). . s




5. Give both a verbal and a nonverbal éxample for each strategy:
To Exclude Another '
VERBAL

NONVERBAL

To Conceal Self
VERBAL
NONVERBAL
6. Choose 4 of these to amswer. (If you answer more than 4, I will
grade the lst 4 I come to.) :
 Discuss briefly the role of each of these in communication (note

whether this is a verbal or nonverbal cue and give an example) .

gestures, posture, and body movement.

a.

b. environmental factors such as color, spatial arrangement of rooms.
c¢. facial expression

d. eye contact

e. space between communicators

f. .silence.

g. slang !
h.

pitch, rate, volume, inflection of wofds
7. CHOOSE ONE of these topids to write a brief essay

~a. Interpret this equation in terms of decoding and accuracy of
message transmission: |
Message = 7% verbal + 38% vocal + 55% facial

b. Discuss how perception is effected by:
1. differences in past and present experiences
2. differences in physical ability to perceive
3, differences in thinking pattern line or sequential thought
(dominant) and matrix imagry (non-dominant)

8. What is the difference between the intnet and the content of a
message? (Include in your discussion the purpose of communication
and the channels of communication).

9. Joyce and George are discussing where to go for dinmer. Joyce
has had a depressing day, she wants to forget about it for a while.
George's day hasn't been good either; he has been working on his
finances and has discovered his check book and the bank statement
don't agree - he may be overdrawn. o

- Joyce: Where shall we go for dinmmer? :
George: I didn't know - where do ‘you want to go?
Joyce: Let's go to Red Lobster - I'm in the mood for crab legs.
George: 1 don't know —-.that's pretty expensive. . : '
Joyce: Then why did you ask if you don't want my ideas?!

Use this example to explain the following:
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9. a. What channel is being ullustrated here?

b. What can.you say about the role that "frame of reference'
(both past history and present.reality) is playing here?

c. What are the sources for noise/interference for this conversation
- are they internmal or external?

d. Discuss this conversation in light of the sender and receiver's
responsibility for accuracy = how could it be clearer? (give
an example of what they could say)

10. These drawings illustraﬁe some of the procésses of cdmmunication..

G2

- -4

7. _ .
’ * » .
— . o\ ———————>
_ A.. On the following diagram of communication - put the letters
in the correct place. (some places have more than one letter)




10.

11.

12,

13.

14,

15.

B. TFor each of the terms below, list all le :
1 thru 8 which represent an’illustrationtzzr:eig?m the drawings
Message '
yYerbal Channel
yisual Channel
Intent
Encoding
Receiving
Decoding
Feedback
Interference
Nonverbal Communication

oo WwNn =

'—l
O WO o~

A middle aged man is partiall | |

y deaf. He was a coal miner in
z:nnsylvania most of liﬁe; he was taught that hard work pays
° f and edu?ation is a "“fri11". His parents came to this country
o;_?Om Poland. they are members of the catholic Church. He is out
oneVO;k indkha'iiﬁzt hcald a meal in 3 days. Three days agb some-

who looks and talks like you stole h
belongings- . y ® is car and all his
Discuss how this person would 4
perceive communications differentl

from you - including at least 4 areas which affect perception ¢
(clearly state what those areas are). -

The man in example 1l watches | Wi
you as you go about your day. What
EOnverbal information would he receive from you - zive szcific
xamples of at %east 5 types (naming each type as you give the
example). " g -

How might you g0 about the following rasks in co :

this man - for each task list both verbal and nzzzziﬁziizia:i;?es

a. excluding him - T c. ‘putting him down /'
b. including fhim - 4. .building him up

What verbal and nmonverbal strategies would you us :

yourself ‘to him; concea p e to reveal

a. frightened of him 1 yourself from him, if you felt:

b. disgusted by him ’

c. sorry for him

Below, are some definitions (mot cessarall . ,
' : y from your book).
Match them to the terms listed. Several terms mezn the Sa;e thing

- and will have the same definition.

'a. the person who starts a communication and gets information

back from another.

b. the person who gets the ori inal communi ' '
2 nic
pack responses. & o ation and sends

c. each person’s specialized background, feglings; Knowledge s

values, and ideas which influence how the
interpret ¢..munication.- : y express and
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symbol of that idea, e.g. words, expressions, movements, etc.,
so that it can be transmitted from inside you to another

person.

f. the physical process of "putting out" the symbols -
words, expressions, movements, etc., so that another person
can receive them and figure out what you think/feel.

g. the observable words, expressions movements, that can be see/
heard/felt and which stand for the meaning intended by the
communicator.

h. the variety of ways which can be used to send stimuli -
the various types of sensory data which are used to'.transfer
meaning form one person to another.

]

i. the phyéical process of abserving a communication using the
senses.

j. the mental process of matching the observed sensory data with
probable meanings — taking the cues and interpreting them. ‘

k. messages sent back to the originator of a communication
ingicating'your inte:pretation and reaction to it.

i s
noise . 8.

d. any distracting stimuli, occuring either within communicators _
or the environment. _ -
e. the mental process of matching an idea/feeling and some

;: sender , : rec:iver

; - ' . sending

2: zﬁziizi . ' 10. feedback

5. encoding 11. interference

6. receiving v . 12. originating commun

7 decoding’ _ 13. responding communil
| 14. frame of reference

16. Discuss briefly the role of each of these types of nonverbal cues
in communication. : ;

gestures, posture and body movement:

environmental factors such as color, spatial arrangement
of rooms: : o

c. facial expression and eye contact:

d. ' space between communicators:
o

f

oW

vocal cues that are not words:
silence: !

17. "The model of communication in the book represents ome way- of
. looking at the elements and processes'of,communicafisﬁs, but = - ‘
other models exist. The specific names given to each element -
and process are less important than the basic ideas represented”.

Comment on the truth of falsehood of this statement and discuss’
what it means using examples. ' ' ,
’ ' . 132
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18. A person who hears a message and send back a response 1is said: \‘
‘ J

to be:
.a. a sending communicator c. originating communicator
b. a receiver ~d. decoding

19. ‘The person who initiates a conversation is: . '
a. the sender _ c. responding ' |
b. the frame of reference d. a receiver

20. My special background, my feelings and values, my knowledge and f
. ideas are said to be my: . [
a. perception c. fame of reference ’
b. channels “- d. message

21. When internal or external things distract from a communication
or get in its way they are called: '
a. perceptions = c. frame of reference
b. feedback d. interference

22. You have an idea. You put it into words. Those words are

the: ) . :
a. interference c. message
b. perception d. frame of reference

23. You feel sorry for someone. You pat them on the back. That is

a (n): . [
a. perception : c. observation
- b. message ~ d. frame of reference

24. The mental process of taking my mood and deciding on a dress that
matches it is called:

a. encoding ‘ c. 'sending .

b. decoding d. perception \ \
25. The physical process of smiling at you when I'm glad to see you

is: ' v

a. encoding - c. sending .

b. decoding : d. perception

26. The senses are used to be awarde of another person's messages -
these various types of data we use to transmitt information are

called: o
a. channels .c. noise
b. messages ' d. feedback

27. When I use my senses to observe a communication I am:

a. decoding . c. receiving
b. perceiving o d. encoding
28. The process of interpreting so Ivhave a probable meaning'is called:
a. decoding N ' c. sending ’
b. perceiving - d. interfering
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29, The combined process of seeing or hearing a message and then fi
figuring out what it means based on my frame of regerence and
knowledge is called:

a. interference - ~ c. feedback

b. perception d. decoding
30, When I respond to your conversation with words and motion this
: is called: -

'a. receiving C. interpretation

b. feedback . d. noise

3]1. When 1 start a conversation 1 am not a:
a. sender c. . receiver

b. originating communicator

| ,

32. When I do not start a conversation but instead answer when you
start I am not a(n): :
a. responding communicator c. originating communicator
b. receiver L

33, Verbal and nonverbal messages can be used for a bariety of
coumunication strategies. Name 3 different strategies toward
another person and give a verbal and nonverbal example of .each.

34, Which of these aré exgmples of congruent - mark thém c.

a. "How was your day?" she asked as she picked up the
books and walked across the room to put them on .ae
-shelves. _ .

b. The boy sat slumped in his séat, his hat pulled
jow over his eyes. He was humming a cheerful little
tune and he was staring at the clock with a slight

———

. frown. : n
c. The woman spent half an hour choosiung a card. Then
’ she carefully wrote a not on it, addressed it,

N o and droped it in the nearest ‘mailbox. "He doesn't
e _._____mean anything to me at all" she said. "I'll got
over him a long time ago." :

35. For #34 - take all noncongruent exémples and explaiﬁ‘what the
mixed messages’ are. :

Use this example to answer questions 36 - 40.
~ Joyce loves to'cook; She also loves George - but she is angry
at him. ‘It is her birthday and he has forgotten - OT it so seems.
George is concerned about his car which needs repairs, sb he
is late arriving for dinner. ' '
Joyce 1t Here's your dinmer. (slams plate omn table and staﬁds

i with hands on hips)
George 1: Boy - you sure look angry!
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36.

37.

38.

39.

40.

41.

. \
Joyce 2: (moves into kitchen) I'm tired of cooking.
George 2: I'm nmot tired of eating your food (says it sweetly
with a smile) \
Joyce 3: Big deal - you just like to be waited on.
(sarcastically) i \

Give examples of 3 verbal and nonverbal cowmunication’strategies
shown here and their messages. (to reveal,,conceal, build up,
put down, include, exlude, etc.) | '

In what way is Joyce's frameof reference effecting her communication?

Are these present in Joyce's and George's éommunication?

'1f yes - specify where ‘
"If no - write an example that would become part of this conversation,

gestures, posture, body movement

eye contact

. silence _

d. volume, rate, pitch, inflection

e. refective feedback

Apply this formula to 2 parts of Joyce and George's communcation
message = 7% verbal + 38% vocal + 55 facial

nop

Discuss the responsibility Joyce énd George have for
‘communication accuracy and what they have or have not dome
to -enhance accuracy. - : ' '

Choose 5 of the terms below - put it next to an appropriate
picture - and discuss how the picture illustrates it.

content ‘ . encoding
intent - decoding
verbal message . sending
nonverbal message receiving
feedback A interference

' é
T3
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42. Consider the following chart.

JOYCE JAKE
warm, caring independent
Image dumb blonde fat
of confident shy
self Child of God Alone
dependent controlled
| popular relaxed
other's | worldly “big
image outgoing selfish
. | ‘self-sufficient snob
superficial l f calnm

Answer a gz_b !

a. With the difference betyeen Jake's view of himself and other's’
view of him, discuss how this/ might effect his encoding of
messages and their decoding of messages. Give an example of
how Jake's feeling fat, alone, shy, independent,'and controlled
might produce a behavior ‘that makes him look like a‘selfish

snob. What would he dg to pfevent this?

b. What do you consider to be thé major differences between Joyce's
view of herself and other's view of her? What kinds of behavior
could be consistent with Joyce's view of herself and consistent
with how others see her? What could she do to reveal more of
the "real" Joyce? 7 | '

. | :

43. Listed below are some of the techniques we discussed in class
to learn about self. Write the lcorrect techniques next ot the
appropriate description followiﬂg them. '

TECHNIQUES: Valuﬁs_clarifiqation
: Maslow's hierarchy of needs
Lasswell's value/needs theory
 Sue's model of Minority Identity Development
Bailey Jackson's model of Majority Identity
o % Development -

Trans%htional Analysis ,

Harfit' "I'm OK, You're OK" model

Johari Window :

' DESCRIPTIONS: - 1

a. " \,- includes techniques which force people
to. choose their view quickly - e.g. "are you more like a rose
‘or a daisey?" . Thinking about why they chose one over another
helps a person see %here their values lie. ' o
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n
b. is a way of locking at the things people
“eed to Feel "OK." You identify where you gtand on 7
different value continums.,

c. clasgifies both how we ‘see our own worthiness
, (T am worthwhile or I am not worthwhile) and how we see other
people (They qre worthwhile, they are not worthwhile) .

d. uses a two way MAtTiX to gho the interaction
\ of things "known'' or "unknown" to SELF with things "known" or
"unknown'" to OTHERS. '

- } is a five stage model which looks at identity
development for nondominant cultural membersg (in 1light of
how they are viewed by the dominant culture),

£. x is a way of looking at. what people need
based jon a sequential geries of needs catagories where the
1 ower must be filled before the higher needg are met.

g- ; is a way of interpreting how we relate to
others based on the part of us that acts i{ike a parent, the
part that is childlike, and the part that gathers jnformation
like an adult.

h. is a Siq( stage model which considers how
self identity developes for memvers of a dominant culture
based on how that culture views its non-dominant members.

44, Discuss the way we use information about the peceiver at the -
cultural, sociological, and personal level,

45. Relate the three levels of information above ¢o comunication
in first meetings, friendly relationships, involved/committed
relationships, and stable relationships.

46. Here is a dialog and 4 questions (8, b, ¢ & d). Answer 3 of
. these questions(a and b and your choice of ¢ or Q) -

Judy 1: Jake, lately I don't know how yoy are going to
react to anything. You uSe to be go easy going,
' ‘now sometimes you are Upset but I don't know
what about. It kind of scare me,

Jake 1: Hey, look at that - Bob has ‘a ney car; I thought
' he'd never get rid of his 0ld ope. '
a. This might be an example of an attempt on Joke's part to:
1) conceal himself , )
2) reveal himself:
3) give reflective feedback
4) include Judy . :
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Judy 2: Jake - 1'm really scared and you don't seem to
want to talk about it. what's going on?

Jake 2: You're right - I don't want to talk about uc.
Judy 3: -But 1 do. Plecase tell me what is going on.

Jake 3: (low voiced, head turned and down) Nothing 18 going
on. (slams one fist into the other palm a couple
of time) I'm fine, really, Everything ig fine -
great. (he rubs the back of his neck with his hand)

In Judy 2 - which two things i8 ghe doing...
1) revealing herself ‘

2) giving reflective feedback to Jake

3) excluding Jake

4) building Jake up

Choose c or d

C.

In Judy 3 - consider how tone of voice and body language
would effect the decoding by jake...how would he decode
those same words withithe following two sets of non-verbal
cues.

1) Judy makes her statements with her hands on her hips,
a tight jaw, and a loud and harsh voice. She is standing
back away from him.

2) Judy makes her statements with her hand on Jake's arm,
a soft and slow voice - she 1ooks him in the eyes and
her face appears worried. She leans toward him. Her
mouth is relaxed and slightly open as she waits for him
to answer. '

In Jake 3 - discuss congruence between verbal and nonverbal
information. Discuss all cues given in the example.

47. Answer one of these two questions.

a.

Discuss they typée of things you know Or need to know about .
yourself to comunicate effectively (based on class dis-
cussion and the book) and jdentify open ended, structured
analytical, feedback, and creative ways for learning these
things. Be personal but use the areas and concepts form
the class and the book to show how you are uncovering your
self image.

Choose one of the techniques 1isted in question 43 and apply
it to yourself. Be sure you chow an understanding of the -
technique, a more than superficial knowledge of yourself,
and a clear idea of how this can effect your communication
with others. o
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Buddy is talking about his elderly grandfather - who is asenile.

"Brother - can you inagine being that old!? He remembers when
the 1890's were the FUTURE! He's a mean old coot, too. Jumps
all over me when ever I turn on the TV. He - well (eyas look
down) = he smells! You ever notice that? And he zan't remember
a thing. (stands up, walks around-..) Boy -1 can't imagine
what 1t'11l pe like to have him around 24 hours a day. (kind

of shdders - rubs neck - swallows) Well ~ he's bLetter remember
who's house this is - and what year it is, I'm telling you -
its a nightmare. If that was me I'd rather be in a home with
other people my age. Wouldn't want some sharp young guy running
around (laughs) reminding me of what 1 lost. Don't you think
they should just put him in a home rather than = well, do this
to us?"

Given the statement made by Buddy answer the following
questions.

48. Discuss EMPATHY - your empathy for Buddy and his for his grandfather.
[Don't say you have no empathy for Buddy - I am asking you to
EMPATHIZE with him]

49. Discuss what Buddy's feeling are - (might be)
a) based on his words A
b) based on non-verbal cues

50. If you want Buddy to know you empathize (but do mot agree) -
a) what words might you use
b) what nonverbal communication would you use
¢) discuss the difficulty of empathizing when you don't agree

51. Below are a list of possible fesponses and a list of techniques.
Match them. All lettered statements are used but all numbered
are not. Some numbers are used more than once.

a. You are worried about how things will change when Granpa comes.
b. You wouldn't want to be around people doing things you can't
do anymore.
¢. head, nod, lean forward.
"d. your grandfather sounds hard to live with.
e. sounds like you feel real uncomfortable around him.
f. my aunt was 95 when she lived with us - looking back onm it.
1 've decided it was worth the hassel to get to know her.
g. I can understand why you are upset. ” _
h. - I. feel real bad irside when you talk about 0ld people's homes.
i. What differences will be hardest for you to live with when
Grandfa comes?
j. eye contact - but not 100% of time
k. Um : .
1. You shouldn't feel that way - it isn't very admirable.
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1. attending | 7. confrontation
2" minimal "encourage" nonverbal 8. opan ended question
3. minimal "encourage" verbal

+ additive comment
4., reflection of content 10, "I" gtatement
5. 1nc3rprQCGC10n of content 11, asaartcive comment (agree=-
6. reflection of feelings ing with truth)

Write your own responees as noted

b m
6 _n
8 o
(.

5 9

52. Discuss the role of attitude of TRUST, GENUINENESS, PROBLEM
OWNERSHIP, if you were going to pursue a discussion with Budd.

53. Discuss the role of incongruence in gharing yourself (self disclosure)
and in interpretation (reflection of content/feeling)

54. Discuss the characteristics of group® = light of Grandpa's fitting
into his family and into a "home": Consider what people get from
groups in the 2 settings,

Richard (Buddy's grandfather) has Alsheimer's Digease which causes
premature senility, with extreme memory loss and periods of anger.
However, he is still able to talk about his situation.

"you know, this disease ig - well, < it's degrading! For my
whole 1ife I took care of myself and others. Now in a couple of
years, 1'11l be like a baby. Mentallys -+ @ baby, Of course 1
suppose my body will be around for a while = I'm pretty healthy,
took care of myself. Not like thesé young fellas today. Eat
garbage and somke anything. My grandson's done in his ears, you
know. All that awful loud stuff they call music. When he turms
on the TV it almost knocks you over: Not that there are any
programs worth seeing on the thing anyhow. You know, no Milton
Berle, no Lawrence Welk, no nealthy family show...just these
ngyeet" guys and single gals or strange combinations 1ivin' in
what we'd called sin. Even the news = YOu know ye used to say
"No news is good news,", ., now its "No good news is news!" (Hah!)
.....Well, I guess that's why God's give me thig sickness I 8Ot.
1f I like yesterday so much - he's gonna trap me there!

"My son, he's an OK boy. When none of them nursing homes would

take me, he said — "POP, come live with'us =" pyr his kids; they
don't need an old looney guy around (HA! and T don't need them

. either!) I guess won't nobody need me - won't be of any use

~
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55.

56,

57.

58.

59.

60.

to anybody by the time I'm 70. At least I won't have to pay
attention to the crazy stuff that's going on. Huh, I won't be
able to pay anything - you know, its the first time since I was
12 that I couldn't pay my own way!

Gliess you think I'm crazy - huh!? Boy, I'd a lot rather be
crazy than have this fool disease take away - well - you know,
everything that makes me human. . My ideas. My thinking. Turn
me into a dog. DOG. Turn me into a dog, that's what it'll do.
I seen 'um. They just kind of mindless animals.  Plants.
Hatracks! That's what I'll be :

...tell my boy "Use me for a hatrack, boy!" But for God's
sake let me be useful for something! Can't handle this know
nothing', be nothing kind of thin  THING - I'm turning into!"

"It sounds like being able to be useful, take care of yourself,
and pay your own way are important values to you" this is a
a. reflection of feeling ' d. open ended question

b. reflection of content e. none of these

c. additive comment

"you sound worried and scared that you might live a long time but
your mind will have stopped working." This is '

a. reflection of content d. I message

b. additive comment e. none of these

c. reflection of feelings :

"I'm interested in the problem with the nursing home. Whats
going on there?" This

a. I statement » ‘d. reflection of feeling.
b. open ended question ‘ e. none of these

c. closed question

"] understand your reaction to the TV programs...l feel the same
n

way _ :
a. assertive statement - d. I statement
b. additive comment ° e. none of these

" ¢. reflective of content

"When you talk about being a dog or a hatrack, I feel frightened

and angry."
a. additive comment d. reflection of feeling
b. assertive comment e. none of these

c. I statement - ) v

An "I message" or "I statement” is

a. any message beginning with I or using I

b. a message focusing on your own behavior

c. a message giving your reaction to someone else's words or
action in terms of your feelings ' :

d. any message giving information about how you interpret someone -
else's words '

. /
e. none of these
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61.

62.

63.

64.

65.

66.

67.

oo TDE

A reflection of feeling message . .

a. lests a person know when their verbal and nonverbal messages
are inconmsistent _

b. gives back to a person the emotion you see and hear

¢c. gives back to a person the emotion they say they aave

d. all of the above

e. none of the above

A reflection of content message

a. tells a person what you heard them say

b. tells someone your second thoughts on a subject
c. adds your ideas to the conversation

d. all of the above

e. none of the above

open ended question _
is ine where you leave 2 blank at the end - "You want to be a

is one that can be answered yes Or no
is designed to have no answer
none of these

An

a.

'b. is one that needs many words to respond to it
c.

d.

e.

"pgreeing with whats true or agreeable' is a type of
a I statement ‘

b. reflection statement

c. assertive response

d. trust building exercise

e. empathy statement

.

A "minimal encourage' is .

a. a bried non additive comment that keeps a person talking

b. a nonverbal positive message that you agree with the person
c. a statement that ‘just barely gives your opinion

d. b and c h » '

e. none of the .above

additive comment is one that _ _

adds or introduces your view or ideas into the conversation
‘adds up or summarizes what the person has said

jrvites the speaker to dontinue to add to their comments
tells the person they are coming on to strong

none of the above

Choose ONE of the following and answer it below.

a. Discuss the role of focusing on behavior and of "I'" message
in handling interpersonal problems with a friend. Use this
example and one of your own. Joe borrows your things without
asking and he often doesn't return them until you go looking

" for them ' . ’

OR
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b. Discuss the use of "agreeing with the truth" to deal with
someone who is criticizing your behavior. Use this example
and one of your own--a friend of your parents says that modern
dances are obscene and probably cause a lot or pregnancies.

68. Write your own responses to Richard as noted. Put it in the
space provided. - )

a. Reflection of content

b. Reflection of feeling

c. Open ended question

d. "I" statement

69. Choose one

a. Discuss the role of incongruence of verbal and nonverbal
messages in .sharing yourself (self-disclosure) and in
interpretation of others comments (reflection of content/
feelings) ‘ :

OR.

b. Discuss the role of attitudes of TRUST, GENUINENESS, PROBLEM
OWNERSHIP if you were talking to Richard, his son, and his
grandson Buddy. g :

70. Do Both a and b

' . _ | ) :

a. Below are 2 lists--which one is a group and which is a crowd?
This is a ~: shared/common interests regular

' communication small enough to

have all members contribute
interdependence among members

This is a | : shared time and space
: possible shared interests lack
of control over event

b. If Richard's family were to join a group for "Families of
Alzenheimer's Victims" discuss how the group characteristics
might help them deal with Richard. Also comsider and discuss
which of the NEEDS groups meet are important here. (Belonging,
security, adventure, service, status and recognition, personal
growth and development). ‘ o
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Joyce and Mary, old friends, are walking throueh a parking lot -
toward their .cars. They've just attended a PTA meeting. Both
women are in their mid thirties.

Joyce 1: How are your sons? Last time I saw them they were
growing up fast.

Mary 1: Yeah. well,...thev've had to since Charly and I split.
It's not easy on them = they jdolized their father; couldn't see
his faults. (she speaks with a quiet voice. Her whole manner
is quiet, somewhat withheld) Huh! Charly faults weren't a

' manner of seeing - more a matter of hearing and feeling!

Joyce 2: I know just what you mean; my George has quite a
mouth on him. Boy,-if I could just walk out for a while like
you have, maybe he'd see how important 1 am to the family. (She
grins and shakes her head. Then continues...) It sure wasn't
you and. Charly I expected to see not make it. You were such a
thing in high school, so much in love. Charly was every girl's
dream - he was macho when we all thought that was .great.

Mary 2: Macho! (laughs, pulls a 1itt1e‘away'frdm Joyce. She
~ crosses her arms in front of her and grabs her elbows as if cold,
‘even though the air is warm) Well, that's one word for it.

Joyce 3: Macho is the ONLY word for it. Boy we thought vyou
had it all. (pauses, looks across at Mary. Frowns) I don't
want to pry. but,... what in the world HAPPENED to:-you two? I
" know you've been sick a lot last couple of years; 1 was Sorry when
- you stopped coming to choir. But what happened - Charly was '
ALWAYS so, so - attentive, he was always by your side at parties, "
never has a roving eye, always had a hand on your shoulder. Boy -
it really surprised everyone when he, ah, when you...that you,
you know, split up like that? That aren't that many good men
around, if you don't mind my saying “so.

Mary 3: (pulls her arms tighter, shudders slightly. A muscle
in her jaw pulls her mouth slightly to the side.) Well, feel free
to go after him. 1've had enough macho - everything.

Joyce 4: 1 really don't qndersténd how.iiﬁing'without him is better.
All .guys are macho; my George watches every blasted ball game

on the TV. And he's always bragging about how he's gonna take

out his superviser and give him one and--

Mary 4: (angry, shakes her head, pulls still further to the side)
Charly never. bragged, Joyce, because he acted instead. '

Joyce 5: (eyes wide) You mean he really did take on their super -
boy, EVERYONE at the plant must have been glad to see that; that

old Mazi really had it coming- . ,
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Mary 5: (stops - hands on hips} really angry, now) No - he
didn't "take on" Phillips at the plant; he "took on'' ME!

Joyce 6: (smiles) Oh, all men take out their frustrations on
their wives. Why George comes hom.sone days I'm afraid he's so
mad at Phillips that he's gonna hit me! (laughs) Let him try

it! . ' .

Mary 6: (walks onm, héad down) Charly did.
Joyiée 7; Charly did what?

Mary 7: -Hit me.

Joyce 9: Why?

Mary 9: He didn't need a reason, there at the end. I guess he
figured the world was always gonna cheer him on, like in high
school at the football games; but they didn't. Phillips expected
him to be like other guys. So Charly would take it out on me -
the willing cheerleader.

Joyce 10: Yeah, my Father would really blow up at my Mother
sometimes. I remember he hit her once. :
Mary 10: Not once, Joyce. Not once a week, not once a day,
Every day, (she turns her back) SICK? ‘I wasn't sick. I was -
(she turns back) I was black and blue. I was beaten. He would

hit me til I fell down, then kick me. Once..he broke my arm.

. Screamed at me about it for weeks. It kept me from doing the
dishes, you know. (small smile) ‘

Joyce 11: But he was so caring, soO attentive-

Mary 11: He was afraid I'd tell osmeone!  He was jealous! He
was sure that I was gonna run around on him - As If Any Decent
Man Would Have Me! '

Joyce.12: Gosh, Mary....I don't know what to say. I'm sorry.”

Mary 12: Me too.

Consider the Joyce and Mary dialog to answer the following
questions. Read the directions and questions very carefully.

71. What role is frame of reference playinglin their conversation? ‘
In your discussion, be sure to consider their history, their
different personal experiences, and their present reality.

.72. Discuss the congruence/non-congruence of verval and non-verbal |
' messages. First define these four terms and then use illugtrations'
from dialog. : : .
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73.

74,

75.

76.

Refer to the dialog to show examples of revealing and concealing
self using both verval and nonverbal cues. Then discuss HOW verbal
and nonverbal cues are used to reveal and to conceal.

Interpret this equation in terms of coding and decoding messages
and in terms of accuracy. Use examples from the dialog as well as a
general discussion. : :

MESSAGE = 7% verbal + 38% vocal + 55% facial .
(be sure to define the terms verbal, vocal andlfacial)

Give a brief definition of each of the following terms with an
illustration from the dialog. '

example - joke: a joke is a humorous story Or tale which causes
people to laugh. item 74 can be called a joke because it points
out an incongruity between dogs and people and makes people laugh
at themselves. :

a) originating communicator (sender)

b) responding communicator (reégiver)
¢) channels of communication

d) feedback

e) interference (noise)

f) encoding

g) @ecoaing

h) perception

.i) message

j) intent

a) Discuss the TYPE of things a persoﬁ needs to know about
themselves to be able to communicate effectively.

* Then tell how the foliowing méthodé may help a person learn about

themselves by describing how the technique works and what kinds of
things a person learns from it.

b) considering the difference between a person's image of
themselves and the image that others have of them :

¢) using values clarification
d) applying transactionai'ahalysis

e) using a Johari window

f) considering the "I‘mlg%, you're OK'" model.
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. f) considering the "I'm OK, ydu're OK" model

g) - using a model of minority of majority identificationv(Sue or
Jackson) ' - .

77. Using the situation given in the dialog, write an original example
showing the proper use of each skill (as if you were re-writing
the story to include the skills in the dialog) an
tell what the skill is intended to accomplish.

a) reflection of content
b) reflection of feeling
¢) open ended question
d) additive comment

e) assertive comment

'f) minimal encourage

~78. If Mary were to join a group for battered wives, discuss how
group characteristics might help her accept herself better, help
her children, and work toward new relationships. (comsider
-belonging, sécurity, adventure, service, recognition, status,
personal growth and development) - '
»
'79. 1 a "task force on battered women' was formed in Joyce and Mary's
town, consider how that group might help Joyce meed her needs.
80. If a "task force on battered women" was formed with the goal of
helping battered women, discuss the roles that different members
need to take in order to have the group accomplish-its task. (Don't
‘try to develop their response, just discuss the roles that need to
be filled.) Also discuss the effect of the model :
"personal-—-->process==——=- >task."

 81. Consider the skills of reflection of content, reflection of
feeling, additive comments, assertiveness, problem ownership, "I
statements'", minimal encourages, open ended questions. Discuss
the way. such skills are used differemtely between friends and
when used by a hotline counmselor. '
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OTHER MATERIALS IN THIS SERIES

The U. S. Department of Educatlon contracted Wlth the
Baptlst College at Charleston to produce the followlng e
products, which are now available as part of the Rural
Health Promotlon Series supporting an assoclate degree in

rural health.

1. A Final Project Report ,"including‘summary

jnformation about the design of the 2 year. degree;}
conceptual, developmental, and’ app11catlons issues; and a
compilation and ana1ys1s of preliminary qualltatlve
evaluation of the program components (by professlonals in
the health care field) and the programs goals (by rural
residents and care providers).

2-8. A series of seven courses designed to meet the
needs of this two year degree including - |
 Interpersonal Communications: skills in

1listening, sharing information, observation,
and assessment with spec1a1 focus On cultural
concerns, verbal and non-verbal messagesS.

Epidemiolo gx 1nter-relatlons of dlsease

development and preventlon i a publlc health
model of host, agent, and environment;
~ specially focused at the sophomore level.
concepts of Chemistry: an up-datlng of

traditional chemistry concepts for allied
health.
Health Care rganlzatlon and Issues: An overview

of community health care systems with .special
focus on issues such as flnanclal support,.

«~ . ethical dllemmas, changlng services and
technologles, and future dlrectlons, 1nc1ud1ng




computers in intervention, treatment and
education. ”
Health Promotion Seminar: A hands-on personal

experience in behavior change around life-
style issues, including up to date data and
consideration of popular media ideas of
health promotlon. .

Fundamentals Of Paragrofesslonal Care 1 and
Fundamentals of Paragrofesslonal Care II: A

sequence of two courses designed to

produce a person educated in major health
issues and responses; with special skill
development in phys1cal care, emotional _
support, nersonal hygiene, safety and flrst
aid (including Cardlo—Pulmonary Resus1tatlon)

Each of the lnstructor resource guides for teaching one of
the above courses includes overview materlal on the .total
prOJect (to prov1de perspectlve for content and
methodological elements) as well as context of the course
in the overall curriculum.

§. Rural Health Focus Guides for Core Content of the

Health PrOmotlon Associate Degree- ThlS document is the’

work of professional educators in fields which make up the
curricular core of the associate degree. The focus guldes
are the'result of thoughtful con51deratlon by these
teachers regardlng how their subject area relates to the
‘necessary knowledge and competencles of a community
paraprofesslonal in health prOmotlon. All of the authors
of the focus guldes attended a workshop on health |
prombtlon which brought together core faculty, health
educators, rural health sociologists, rural health care
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providers, and rural health care recipients. The focus
guides are the product of their individual approaches to
the relevance of their subject matter to the overall
degree; each gives ideas for highlighting particularly
useful éreas of a core course without in any way'f
compromising the existing goals and sxpectations applied
to all students who take these courses. Bound together in
one volume, the'fochs guides cover the areas of

-Freshman English,

general'college mathematics,

general psychology . :

human growth and development,

psychology of adulthood and aging.

introductory sociology: ’

social service systems,

New Testament religion. _

interpersonal communications skills,

group dynamics,

anatomy and physiology, -

microbiology}' S

'introductbry allied health chemistry.

~ The nine products 1isted'above‘are in the ERIC
system; copies are also housed with the contractor'(the
~Baptist_College of Charleston, Charleston, s.C.) and with
+:,e funding agency (the U. S. Department Of Education, '
Office of Vocational and Adult Educatién} washington,
D.C.) '
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